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ABSTRACT

Much of the responsibility for poor teaching of
history at the secondary level lies with those who teach college
history rather than those who teach teachers. One approach to new
methods of history instruction is the development and use of inquiry
models. Crucial to this approach is the involvement of students and
teacher in model building--an element freguently lacking in "packaged
inquiry" materials, which often stifle the opportunity for
self-generated questions and pre-define the scope of investigation.
The most difficult task of model building is getting students to
understand the process and ask the kinds of qguestions which will
enable them to gather the data needed to accomplish the goals--in the
example used here--determining the causes of the American Revolution.
Once this is accomplished, it is time to begin actual model building,
which consists of 2 steps: 1) determine area of investigation, 2)
establish requirements for solving problem, and 3) gather data. The
model has several uses--for investigation, as shown here, for
evaluating historical interpretations, and hypothesis testing.
Tinally, to determine whether students can build inguiry models, one
can use individual models, or devise an exam which tests this
ability. ("Steps in Model Building" and "Inquiry Model for the Causes
of the American Revolution" are appended.) (JLB)
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The "sound and fury” of the New Social Studies will signify little
uniess teschers are better trajned in its techniﬁuesa More specifically, the
uge of "packaged inguiry' alone it no substitute ror an inquiring teacher, for
new materials in the hands of a psorly.trained teacher produce no better results
than clder ones. Unfortunately, most of us tend to teach history the way we
were taught. But even the best wethods at the college icvel eoldom produce
sufficient variety to give studente 2 txue test of alternatives. While this
influence can lessen with time, its grip has a long half-1ife, in some cases
a8 long as the college notee are legible.

What I propose today, therefére,'is to shift much of the responsibilitcy
for poor teaching of history at the gecondary level from those who teach teachers
to those who teach history. While this paper will focus on history, it takes
little imagination to apply this to sli the social studieg. It is easy for me
to shift this responsibiiity since I must teach both methods and history classes
at Xowa State University as well as supervise stu&ent teacha1e, which seems to
be 8 practical teat of the otcher two., In addition; wy tem Vears experiénce in .
the secondery classroom gives me the perspective of the classroom teacker. 48 a
teacher of a cluss in socisl studies methods, I've moved steadily in the direction
of teaching a varilety of materia%? uini-courses if you like, rather than just
explaining the new me'thodsn My students purchase the waterisls highschool students
would use in the clasaroom, thus enabling me to teach by example. My students also
practice using the msterials. This, howaver, is a stop-gap weasure at best, for
three quarter-hours in a methods class can ﬁardly blunt the impact of thirty
to fifty quarter-hours of unimaginative history t:elach:!.ng° In the long~run then,
the most effective way to train history teachems ia by employing new techniques
in the teaching of history. The putpoaé of this paper is to demonstrate one guch

approach: the development and use of inquiry models in the teaching of a college-~
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level course on the Awericac Revelucion. The objective of the class, to quote

frouw Teaching as a Subversive Activiiy. fe to provide students with "genuine

erap dectectors."

An inquiry model, as uvsed in thils presentation, is a process by which
one systemstically establishes what data are needed ro explain, solve, describe
clarify or show important relationshiéiof historical phencmena. The model consists
of relgted and subordirate questions, snich,when answered, would describe, explain,
sdlve, aﬁd clarify the rvelationship under investigation.

Let me emphasize the words 'development and use” of inquiry models.
Crucial to this approach is the involvément of the students in model bﬁilding°
It is here that this technique differs from others. A woakness of the "packaged
inquiry" now béing marketed is that these materiais do not sesm to provide
students with the open~end experiences the term iaguiry fmplies. In fact these -
new materials actually prevent the student from practicing st least two essential
and creative skills he wust learn in crdexr to be 1hquisitive and skeptical,

a true inquirer. Firsﬁ, the materisls stifle the opportunity to ask questions:

by providing questions with their materisis similar to those at the end of textbook
chapters; second, the materials limit the scope of investigation by Selecting

the data from which 2 student fs to draw conciusions.

When students engage in model-building activity, there are ilmportant
implications. First, it says scomething about the class atmosphere. 1t is obvious
that the class must sense the mood of inquizry. The best way that T know to do
this i8 for the teacher tc beceme an inquirer as well. In other words, ask
real questions, questions to which the tesncher himaelf has no certain answer.
So.much cf what happens in the classroom is a charade, for questions are really
saying "guess what I'm thinking." It is more honest, and in many cases better

teaching, to tell students these answers. It is certainly more 2fficfent. Another
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implication of wmodal building by students is that it says scmething about the
role of the teachar. In gemeral, teschere tend to stop teaching at the point

when they should bagin. Let wa illustvete.

Most energy inm the cilassroow ought to be spent on stage wo, getting the class

to reach the objective, inzo orbit if you please, of becoming true inquirers.,

Exhibit 1Y
Model building focuses upon this second stage, although, 26 we shall see later,
the first sta®e will not be neglected-

The most difficult task in model bullding iz to get students to understand
the process end thus ask the kilnd of qusstions which will enable them to gather
the data needed tc accamplish tha gosls, In this cese determining the causes of
the American Rewoluiion. One exsmple which illicits this kind of question is
deciding the guilt or imnercencz of a defendant in 2 hypothetical case. The claes
can then discuss snd develop a model for determining the guilt of innocence of the
accuged,

Hoving dafined tﬁe msdel and acquainted ctudente with the process, it

is tims to begin wodel building. Thic comsists of thres steps.

Exhibit 1IT

As you can gee, there are two ways to determine the sxvea of investigation.

While it would alwayz be prefervable for all the clzgs ¢o become enthused about

the same topic, I have found this consensus difficult to develop. It is possible

thet a general class cmsensus can develop from a provosative Film or from a

discussion, in this case the idea of revolution. That 19,.studénts might decide

they want to find out what causes reveluticns. But the topic can also be selected

ahead of time, thus silowing the teacher to see if sufficient waterials are available,
Q
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The particular topie g not the key to student irnteresi, but rather theirx
involvement. The r:g:p%m;.::{z, oot the conteat, males the 2lass relevant to students.
For this reason, I seleuted the tepie to be discussed in clase: thus I could
determine what materlals stedents should purchase and what should be put on reserve
in the library. As we shoall ses later, it is also posnibie for students Eo select
and bulld wedeis on tepics of their choidce.

The next ziey ig to establish the vequirewents for completing the
fnvestigstion. The «lass discusses what ls neceasary to edequately identify the
cavaes of the American Revolution. This Involves answezing the main questions

by subordinate guestions which could be enswered by data,

Exhibit IV

This iz the mogt cruciz2l peoint of the whcle process of wodel building. It i
also the most difficult for the students to accompiieh.

Having estabiished the r&qui‘u&sm\:—mts for completing the iavestigation,
the discussion turnt to the kind of date needed to smawer the questioﬁsn Ve .
are not iaterested a#i this time in whather the dats is avzileble. Hence this
discugsion is parely speculative snd ogen-vended bzeanse we are interested in the
data which at.udenta. helieve are necasgary to determive the causes of the American
Revolution., ‘The purpoese ig to establish an ideal atandard; for exaumple ask "What
wouid you acc&e_t as svidence te eztabiish the part of the model which asks:
What did the colonisfs believe was the prover status between the colonists and
Great Britain.?" The teacher caa help by suggesting avelisble sources of information.
The .dis;:usa lon focuses en the validity of acurces.

Next, the claps, either ndividually or through dividing the tasks gather
the data for the mcdel. One aspect of data gathering is ccmparing what exists with

what is oeeded and in many csses exposing the “dats gap." Hence, many questions

will either remain unanswered or inadsquately answeved. This gerves to illustrate
O
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the problems of reconstrvcting the past.
Tae model has several uses, I've just shown the fivst, using it for

alzo besn veed in two other ways.

0

investigation. It ha

Exhible V
One problem posed-by date gothering is the t there must be sn adequate library.
The most fmportant result of model building, however., is not the data gathered,
but the skilis developed. In cother woxds, the proecsss is wore important than
the content. O to be more current, the “medium is the magsage."

Once built, the wmodel seives as a useful tool fer swaluating different
interpretations of the subiect., As students vwead an interpretation of the causes
of the Americaﬁ Revolution, for exampie, thay can deterwine the parts of the model
emphasized and omitted by the historian. One can cover s wide range of interpretations
by having one or two students congznirate on just one intarpré%&ion and éhen gharing
their findings. This is s ex;elient way to etudy the historiography of an event.
1t allaws students to read an entire worE rather than the sumrarfes generally found
in most suthologles. Stuedents are sshked to summariza a writer’s ideas, to identify
the parte of the model ccvered by the writer, to determine quections they felt were
adeguately answered oy garcially ansversd, sad to tdentify the date used by the
writer to supgort hic position. When al) the authors heve been ryead sod the
discussions completed, it is possible to plot the various interpretations on the
model . The class 4s then szble to determinaz the difference in emphasis between the
varigus interpretations =2and to dacide whether each difference is one of dats or
ageumption. It also shows questions aveided by various writers.

The model is elso useful for hypothesis testing. Here students are
agked to estsblish a thesie about some pfoblem in the couvrse, in this case the
question: Was the American Revolution a revelution? Students then determine the

Q
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requirementa for substauntisting their hypotheses. These zve gtated in the forms
of argunents wirich axe.derived from the question: What 4o we need to know in
order to substantiste the thesis? The mpin srgumenis are reduced to subordina te
argugents which they cen be answezed by data. Uer me illustrate. If you were
atterpiing to establish the thesis that the Awerican Revoluiion was a

revolution, vou mighi support ir with ths wain argument depending on your definition
of revolution, that a change cccurred in the political leadership after the
rvevolution. One then aske: what do you need to know in ordey to establish this?
First, who ruled before the revolution? To ancwer this the political leaders

must be ldentified. o5 wall as theilr escononic and social status. It must also be
established 1f these leaders were effective. Lastly, you should determine the
amount of participation is government by the populace. Similar queations would
have to be asked about the period afier the revolution. Historiane have attempted
to answer thesz questions and much of this datagéﬁ'svailable in secondary works.
Again, I am not so corceirned with the dste gathering as with the questions asked.
That ie why the use of eecondary works ia acreptable., It might also be desir#ble
to use primacy socurces Tor & part of the model. The teacher’s role is one of
interaction with studente. BEecauvze students have commitéed themselvas to a point
of view and have attempted to substantiste it, individusl models provide excellent

perparation for group dilscussion.

Finally, how can you determine if students cap build inquiry models?
The usze of the individuval mcdels are very helpful. It is possible, however, to
devise an exam which tezsts their ability to build mbdels. To accomplish this,
1 provide the students with a quotation ststing a position on some part of the
topic under conglderaticn by the claas; tudents are then asked to daevelop a
nodel to test the validity of the quotation, Their answers are to consist of

four parts: 1) a staiement about the validity of the quotation; 2) supportive
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arguments and sub-argumenis which, when answered or supported, tell yéu what you
need to know in order to detzrmine this sistemsnc’svalidicy; 3) a list of the
kind of dats you need to know; &) sourcéﬂ that couid be wsed to locate the needed
data.

In conclusiou, let me state that T am not -suggesating that this technique
be used exclusively ia teacking historga I would hope a student's experiedce
would be more eclectic than that., The procsdure described here is flexible enough
to allow teachers to use as little or as much as students can stand. I1've found
it useful, for instance, in a survey class of 200 students, not to engege them
in model building, but to build a model for them. This method can be implemented
as rapidly or as slowly as teachers develop confidence in working with the method.
It focuses upoﬁ the art of teaching and not, as 80 many proposals todgy, upon
expens ive glmmickry.

In.general, I believe that this method will receive a receptive hzaring
from those who are concerned with teaching, either in thelr own cowrses wr as
methods instructore. It will be interesting tec see the response when these idess
are presented tc & group of historians this Merch at the Missouri Valley Historical
Conference. I did present some of this material to my collesgues in the history
dgpartmsﬁt last May aand the response was one of interest if not enthusiasu.

But I firmly believe that mere good history teaching will occur at the secondary

level when more good history tefchiug occurs in our collegeg and universities.
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BOMEESE I¥: MNQUIRY MODEL FOR JHE CAUSES OF THE AMERICAN REVOLUTION

I, What heppened %o meke a lurge mumbay of irhsbiten®s in Nortb Ameriga decide %o
change thelr status or reiat onship with Great Reilein in 1775«17762? (Wimt do
we need L0 know wdatomo osisblish this and wheras oan this data be found?)

A, What wag there in the status or ralationghip %o Lrsat Britain which the
soloniate heliqved abould be chahged?

1. What did the golonists believe was the propar status between the
coloniea and Grea$ Rritain?

8. Politleal Stedusy
b, Eponcmis 3tatuss

-@o Sogial Status

4, Religioug Status

2, What did the aclonista belidve was tho cxlsiing status between the
coloniaz and Great Britein at the time of the econfliot?

a, FPolitisal Statuss
v, Eeonmmlo Statuss
&, Sosial Siatus:

8. PReligiouz Statuss

3, Yhat did those who nede policy in Grest Britaln belleve was the mropar
status betwean freat Britein end the @olonies?

&, Politluzl Shatuse
b. Foonumic Status:
@, Soolel Status:

d. Raligious Status

B, VWhat issues ¢ausad gonfliets over ths status of the relationship between
the golonisg and Grogh Beiteln which influenced dhe desire for ehange?

1, Yhat issuwey irmvolwing the atatus and relationship betwesh the colonies
and Grecd Britaln samsed conflics?

8o ¥hat wera thae confliota?
b, VWhat 133&65 were et ateke in eash gonfliot?
2, What issuen of status oaused the grestest antagonigm to develor bethween
the oolonice and Great Britein over sietve? (What would we need to
know 40 catablish this?

a, Did the &ntegoniam have the greatest uppeal as seeon Yys
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EXHIBIT IV Inquiry Medgl for the Caussd of the dmerisan Revolution, p, 2o

1) Zatensity of colonlel protests amd Gianiders
2} ZIntensity of pmublic opinica
%) Rober sgcopting and condonlng actions of the colonists

Be 54 the Colonists belicve 4 wae tho most importent antagonism es
Iriess W

1} Hempoper editorials

2} Desolutions from politlesl bodien
3) petitlong end remonstronces

4 Utterances of politicsl leadors
5) Gobaervera

6) latters, “tarien |

0, Why ware the lssues involving the staing of the Colenies %o Groat Britain
Bod vesolved praceshly?

Ao Wby wouldnly Great Breitain (thoss who mede poiley) grant the colonies the .
chenge in stetus they were deman@ning and were willing o fight ¥
nmaintain whet they believed should be the proper statug?

B.

1,
2,
3,
bso

Werg there gonstituiionsl issues which wers thought to be irreconcisble?
Werg thero individusla who sought to mrofil frag the eonflick?
Why did those vho proposed coneillstion unsble %o prevail?

Dig $hose in power see a change in colonisl status az & threat o
Britigh pover and mrestipge?

Wi wers the golonists willing to resws o wer in erder o change the
status or maingain the stafue of vhat they believed phould be the ropeP
relationship beteen the aolonien end Greak Bridain?

1.
2,

Wero the golonists motivated by rvopagendists of ‘the revolutdon?

Did the colonisis belisve the Rritigh roislition weg g threat Yo thedy
sutononong apseblice?



