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ABSTRACT

Wright, William Ronald. Ph.D., Purdue University, January
1970. Environmental Press as Perceived by High School Stu-
dents and Its Relationship to Organizational Climate.

Major Professor: Norbert J. Nelson,

Two major problems were researched: (1) whether the
environment of a school as perceived by its stuucents re-
lates to the organizational climate of a schonl as per-
ceived by its faculty; and (2) whether certain components
of the educational institution (organization, program, hu-
man resources and material resources} relate to faculty
perception of organizational climate and to student percep-
tion of environmental press. The research rationale for
the study involves concepts subsumed from the Logical Struc-
ture Theory (LST). The theory identifies the component
parts of the school, and notes interactions among the parts
as well as the forces that may impinge upon cor influence it.

The population for the study consisted of principals,
teachers, ancillary personnel and students from public sec-
ondary schools in 22 counties in northwest-central Indiana.
The sample included 595 staff members and 888 students from
18 schools in 17 school corporations.

Instruments used to gather data were: (1) the Organ-

izational Climate Description Questionnaire (0CDQ),
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xiii

completed by the professional staffs of the cooperating

schools; (2) the lligh School Press Index (IISPI}, completed

by a student sample from each school; and, (3) the Judges

Rating Scale (JRS), completed by five selected and trained

judges. Supplementary information about each school was

obtained from the Principals Data Report Form and from a

tape-recorded structured interview with the principal of
each cooperating school. This information was used by the
judges in their preparation for completing the JRS.

The Pearson Product-Moment Corrclation Procedure was
used to test the reclationship between (1) environmental
press and organizational climate and (2) th~2 seclected com-
ponents of the LST and the two perceptions of school en-
vironment. A p<.10 was arbitrarily deemed an acceptable
level of significance for the correlation coefficient.
Univariate and multivariate regression analysis procedures
were used to determine the predictive capabilities of the
OCDQ and IISPI for the sample studied. Analysis of vari-
ance tested the hypothesis that a relationship existed be-
tween student perception of environmental press by grade

’ level within the same school and between different schools.

Data analyses indicated that student and faculty per-
ceptions of the school environment correlated (r = -.37,

a = .,10). For the population, with a known 0CDQ scnre,.
the regression equation ?1 = .4679X + 9.4 can be used to

predict a press score. When the press score is known, the

12
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xiv
' equation ¥2 = -.2967X + 30.07631 can be used to predict a
climate score. When testing the relationship between the
organization, program, human resources and material re-
sources components respectively, and climate, only organi-
zation correlated significantly with climate. None of the
components correlated significantly with press. The re-
gression analysis applied to these relationships provided
no meaningful prediction equations. The tests made to de-
termine if students at different grade levels, in the same
school and in different schools, perceived environmental
press similarly verified, in both cases, that they did.
The major implications of the study are: (1) that
where conditions of an '"open'" climate are made to operate
for the faculty the result may be a "high'" press on stu-
dents; and, (2) that some modification of the concepts,
hypotheses and/or quantification of the LST components
assessed in this study should be made if they are to pro-
vide the educator with a source of variables that inter-

vene to shape the environmental setting.

13
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CHAPTER I
INTRODUCTION

There is today much interest among educators in ex-
panding their understanding of how the environment in
schools relates to their task, Of special concern is that
aspect of ecology that deals with social climate, particu-
larly that which is described as organizational climate.
Educators are interested in studying the interaction of a
person with his ¢nvironment in order to better understand
the behavior of individuals in formal organizations.

During the past several years, numerous studies were
made of organizational climate in elemcntary schools and
secondary schouls. As early as the 1950's, studies were
made of the academic environment of institutions of higher
education. These studies, which stemmed from an interest
in ecology, yielded some interesting and valuable data,
These studies generally focused on only one facet or an-
other of the human interaction in an institution. They
dealt with perceptions of an institution's environment by
either students or faculty. None of them, however, dealt
with the relationship between the perceptions of both
groups from the same school or institution.

This study is designed to deal with the perceptions

of both groups and, ‘n addition, to assess selected

141



' mediating variables to ascertain if they are related to
the perceptions that students and teachers have of their
rvironment,

The basic purpcse for the existence of a school is
to serve as a vehicle for the educaiion of students. To
improve education, then, is to improuve the school. Stu-
dents are the focal point around which everything in edu-
cation revolves. It is apparent that the influences on
the school's ability to educate its clientele are impor-
tant and need to be studied. Some factors may bte con-
sidered more significant than others. Certainly, the
quality of & teacher's professional preparation and ex-
perience and the facilities of the school are most impor-
tant. Other factors such as teacher salaries, school poli-
cies, community support and configuration, parental expec-
taticns, and the composition of the student body merit con-
sideration,

This study is predicated on the additional notion
that interactions between and among faculty and students
also affect the education that a high school provides.

The present study is an attempt to assess this notion by
utilizing and extending the approaches used in the studies
of organizational climate of schools and environmental
press in order to better understani these interactions

and their relationship to the environment of American pub-

lic schools.

Bae W g T | rwraere < A A s T .



Statement of the Problem

»e

This study was designed to ascertain whether any
evidence could be found to support the notion that a
school environment, as perceived by students, relates to
the climate of a school as perceived by its teachers, its
principal and staff.

An attendant activity was to ascortain whether cer-
tain components of the educational institution (Program,
Organization, Human Resources and Material Resources) re-
late: (1) to the perception of organizational climate by
teacher and principal, or (2) stuawnt perception of en-
vironmental press, or (3) both,

More specifically, a measure of environmental press
is adapted from an existing model and utilized with a meas-
ure of organizational climate in a public school setting

to:

1. describe the environmental press as perceived
by students;

2, describe thé organizational climate as perceived
by teachers, the principal and the staff:

3. relate the characterization of environmental
press to organizational climate; and,

4, relate the factors of program, organization, and

human and material resources to organizational
climate or environmental press or both.

Essentially, the study, using a sample from public second-

ary schools, is an attempt to describe organizational cli-

mate, environmental press and the relationship between the

¢ two.
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Definition of Terms

For the purposes of this study, the following terms

are defined below:

Organizational Climate - refers to the character of a

school as perceived by its teachers, its principal and
staff. Orgaiizational Climate is to the orginization what

personality is to the individual.1

Environmental Press - refers to the specific environmental

press of a school as perceived by its students. Press is
inferred from the typical ways an individual responds to
specific situations in an environmental context which are
restrictive, controlled, conformity oriented, dictatorial
or autocratic in nature, practice, or intent. Press, then,
can be considered as the unique attributes of a particular
environment in terms of the frustrations and limitations
imposed upon the individual's progress toward the develop-
ment of an integrated and adjusted self. Thus, an indi-
vidual perceives press as demands, punishmen:ts, or an im-
pediment to the satisfaction of particular needs at a

particular time.2

1Andrew W. Halpin and Don B, Croft, The Organizational

Climate of Schools, (Chicago: University o< Chicago,
1563), p. 1. .

2

Edwin L. Herr, "Field Theory and Differential Press:
Implications for Counseling," Personnel and Guidance
Journal (Februavry, 1965) XLIII, 586.

17
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Principal - that person designated by the local board of
education to act as the administrator for a specific build-
ing.

Teacher - any person who has completed a professional cur-
riculum in teacher education at an institution of higher
education and whose training has been officially recognized
by the issuance of an appropriate teaching certificate, and

who is under contract to a school corporation.
o

Student - any person who is enrolled in any program of a
public secondary school and who meets the minimum enroll-
ment requirements established by the state and local board
of education for classification as a student in a public

secondary school,

Public Secondary School - any school having grades nine

through twelve inclusive, or any school having grades ten

through twelve.

Perception - the awareness of oneself a. “he elements of
one's environment. The structure of a person's behavior,
in which he utilizes his present needs and wishes and his
prior experiences to interpret the varied sti-wli in his

environment, forms an act of perceiving.3

Logical Structure Theory - a systematic arrangement of the

parts of the educational phenomenon that provides a model

SAlice Crow, An ™:tline of Educational Psychology (Paterson,
New Jersey: LittIefield, Adams § Co., , p. 150.

13
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.ii which serves as a frame of reference for the identifica-
tion, isolation, and explanation of school problems and

issues.4

Program - refers to those broad arcas of emphasis in the
schools' plans designed to achieve the ideals of American
education. The broad areas of emphasis are: general edu-
cation, exploratory education, vocational education, en-

richment education, and special education.

Organization - refers to a description or representation

of the relationships among individuals such that the pur-
poses of the school can be realized. Organization is an
arrangement or framework within which school superintend-
ents, principals, teachers, students, and the noncerti-

ficated staff perform the activities of the school,

fluman Resources - refers to the people who both individu-

ally and collectively constitute the human element of the

school,

Material Resources - refers to the things necessary to

conduct the educational process. They include the physi-
cal plant, instructional materials, equipment, and sup-

plies.

4Norbert J. Nelson, "The Logical Structure Theory,' Mimeo-
graph Document (Puidue University, Lafayette, Indiana),
April 1962,
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! Hypotheses

The concerned school administrator needs to raise
this question: What kind of environment should the
school have to achieve the objectives of public educa-
tion? He will find much testimony that considers the
optimum environment for the achievement of public educa-
tion objectives; an environment that is energetic, via-
ble, and that provides fulfillment for the social needs
of staff and student. It is common knowledge that this
kind of environment requires: (1) a well-qualified
-s¢#aff; (2) appropriate and suffic.ent instructional ma-
terials and rescurces; and (3) a weil-rounded program
of studies. An effective administrztion provides the
operational structure.

This question and responses to it are the subject
of the hypotheses presented in this study The research
hypotheses are concerned with the relationship between
faculty perception of school environment (:ts organiza-
tional climate in terms of openness or closedness)5 and
student perception of environrental press. In addition,
the research hypotheses consider the relationships be-
tween selected components of the Logical Structure

Theory6, teacher perception of environment and student

SAndrew W. Halpin, Theory and Research :n Administration
(New York: MacmilTan Co., 1956), pp. I74-181.

1} 6Nelson, op. cit.
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perception of environment. A relationship between open-
ness or closcdness of school climate as perceived by
teachers, and the students' perception of environmental
press, was hypothesized. A relationship was hypothe-
sized between the Logical Structure Theory components of:
(1) program; (2) organization; (3) material resources;
(4) human resources, and the way in which teachers and
students, as groups, perccived the environment.

The research hypotheses formulated in this study
were stated in the form of the literary alternative. This
type of hypothesis is a form that states the hypothesis
that will be ac .epted if the null hypothesis related to

it is rejected. The research hypotheses were as follows:

1. There is a relationship between teachers' per-
ceptions of the openness or closedness of
organizational climate and students' percep-
tion of environmental press.

2. Schools receiving a high rating on each of
the Logical Structure Theory components (Organi-
zation, Program, Human Resources, and Material
Resources), taken independently, have a more
open climate than those schools receiving a low
rating on each component taken independently.

3. Schools receiving a low rating on each of the
Logical Structure Theory components (Organiza-
tion, Program, Human Resources, and Material
Resources), taken independently, have a more
closed climate than those schools receiving a
high rating on each of the components taken
independently.

4. Schools with a high rating on each of the logi-
cal Structure Theory components (Organization,
Program, Human Resources, and Material Re-
sources), taken independently, are perceived by
students as schools of low press.

A p et % X i o g ¢ e
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S. Schools rated low on each of the Logical Struc-
ture Theory components (Organization, Program,
Human Resources, and Material Resources), taken
independently, are perceived by students as
schools of high press.

6. There is a relationship between grade levels
(ninth through twelfth) of student perception
of environmental press within schools and be-
tween schools.

Rationale

Interaction is inevitable between the various units
of an organization or institution and thote individuals
working in it or with it. Problems and issues constantly
confront the organization and its members. If these prob-
lems and issues are to be resolved, their contexts need
to be clarified in some systematic manner. Clarification,
then, calls for the development of a broad fundamental
structure that would provide those who are responsible
with a means for deriving relations, solving problems and
making decisions, A conceptual framework which sets forth
the dimensions of the organization is needed if organiza-
tional members are to discharge their respensibilities
systematically,

A conceptual schematic has been developed by Nelson7
which clearly portrays the fundamental structure of an
educational institution. The schematic depicts what

Nelson calls The Logical Structure Theory. He notes that

TIbid.
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the Logical Structure Theory '"is a vehicle that systemati-
cally arranges the parts of the educational phenomenon,
thus, providing the model that serves as a frame of refer-
ence for the identification, isolation, and explanation

8

of problems and issues."” Nelson indicates that in the

development of a theory there are certain assumptions that
must be made if a model is to be meaningful., {lis basic
assumption is that there is a logical structure into which
the component units of education can be uniformly arranged.
With this arrangement, then, the relationships among com-
ponent parts may be made clear. Nelson lists seven other
assumptions which are attendant to the basic assumption.
They are:

1. Grasping the structure of & system (and sys-
tems within systems) is understanding it in
a way that permits many other things to be
related to it meaningfully,

2, Stresses and strains calling for a responsec
are imposed on structure by societal forces
(cultural, political and economic) and per-
sonal forces {ethos, values and interests).

3. Input in structure at any point caused by ex-
ternal or internal forces is a stimulus that
ultimately bears to a greater or lesser de-
gree on all facets of the structure,

4. Favorable structural balance may be threatened
where there is a lag or an overcompensation
in respcnse to forces being exerted.

5. Change factors in a complex, dynamic society

create climates that disrupt structural norms
and institutional equilibriu*

81bid., p. 1.
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6. Because of different personality characteris-
tics, power competitions, and conceptions
among members within a system the pot.ntial
for tension and conflict pose [sic] a con-
stant threat to the state of equilibrium of
the structure.

7. Disturbances on the structure (whether 1inter-
nally or externally imposed) may result in a
condition where the within response is to re-
sist, counter, rationalize, or accommodate
the disturbance.9

Figure 1.1 represents Nelsoa's map of the domain de-
scribed by the Logical Structure Theory. It shows the edu-
cational institution (the school) to be an open system
which interacts with its environment. The external forces
which i1mpose pressures upon the school, its organization,
members and climate, are identified around the box which
represents the school. The forces that may impinge upon
or influence the structure are represented by the boxes
labeled social forces (cultural, political, and economic)
and personal forces (values, interests, and ethos), Other
forces that affect the structure are those which make up
society -- the culture and the people. Pro,.>ss through
the model commences on the left with the inputs being the
product of culture and people. from which are derived
organizational commitment, role and purposes, as well as
the remaining system components which infliuence outcomes.
Outcomes, then, as outputs, are those things acquired by
the students which would not otherwise have been acquired

without the formal experience.

I1bid., p. 2. .
o]
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The following are brief descriptions of each of the

. components within the Logical Structure Theory as given

in a volume by Johnson and others.10

Commitment. The school in our society has three
basic commitments. The first of these is uni-
versality of education. With compulsory educa-
tion laws we have almost realized this commit-
ment. The second commitment is equality of op-
portunity, If we practice our theme of demnc-
racy, then the school should provide a program
that provides equality of opportunity for all,
Every student, regardless of individual differ-
ences, should be provided with an equal oppor-

" tunit to develop himself. The third commitment
is 1i%deration. If the educational program is
succe.sful, it provides the student with the tools
needed to improve his status within our society.

Role. The school may assume a posture which em-
phasizes one or a combination of thrce potential
roles. These roles are: reoroduction - to nain-
tain the school in the traditions and heritage

of the past; readjustment - to alter the program
of the school as is seen fit by soclety; recon-
struction - to utilize the school as a vehicle
for changing the society.

Purposes. Education seeks to satisfy normative
and psychological needs of students. The norma-
tive needs of students are knowledge, understand-
ing of alternatives, value judgments and produc-
tive capability. The psychological ne~ds are
status, recognition, security, and participation.

Programs.® The broad areas of emphasis in educa-
tion which ure provided by the school are: gen-
eral education, exploratory education, vocational
edugation. enrichment education, and special edu-
cation.

n

1) 1m Johnson, et al., Introductior to the Foundations of
American Education (Dubuque, Towa:™ WilTiam C. Brown
Book Co.), 1Yoo.

* An expanded discussion of this component can be found
[ in Appendix A, section IV,
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Operations. The school functions within set
patterns of ethical and legal behaviors. In

. addition to behavior, operations takes 1into
account the mcthodology of the teachers and
the working relationships of the four levels
of rank within the institution,

Organization.* Some basic aspects of this

unit of the Logical Structure Theory consider
horizontal and vertical span of control,

school district organization, and boards of
education,

Human Resources.® The institution cannot func-
tion without students, teachers, specialists,
supervisors, administrators, and the school
board.

Material Resources.® As the school needs human
resources to function so it also needs material

resources. These include the physical Ylant,
books, technical media, supplies, etc. !

It should be noted that within the institution it-
self equal emphasis is given to all units. Furthermore,

a maximally effective operation of the institution is con-
tingent upon the successful interaction of all parts.

The Logical Structure Theory provides an appropriate
rationale for this study for a number of reasons., First,
it delimits the universe. 1n defining the v iverse, the
Logical Structure Theory permits a sharp focus on specific
components of the educational institution, thereby provid-
ing direction for the study. Second, the Logical Structure

Theory is understandable and didactic. 1[It is understandable

yy1d., p. 67.

*An expanded discussion of this component can be found in
Appendix A, section 1V.
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and didactic for the same reasons, namely, that it is
stratghtforwarqd and well thought out. 1he third reason
follows somewhat on the hcels of the first, The Jogical
Structure Theory, in its Jdescription of the educationat
institution, idenatifies the 1nt2ayactions among (anpaaents,
Becanse of this, it serves as an arl g nnlerstandiag
anticipited relationshry: etween oapanizationsd Clpaate
and cnvironmental press,

Using the lLogical Structure Theovy as the theoreti -
cal base for this study serves a purpose not directly re-
lated to the study. The data collected for this study
and their ensuing analysis and interpretation provide em-
pirical evidence f{or the validation, rejection or modifi-
cation of the hypothescs formulated f -~m the thcory,

The scope of the logical Structure Theory and its
implications is very broad. An investigation of all the
components of the theory is beyond the latitude of this
study, though such an investigation might be valuable.
Based on deductive reasoning, the internal component units
of Program, Organization, lluman Resources and Mater | Re-
sources are investiga ed herein, for it woul seem that
they are the components directly involved in affecting
organizational climate, environmental press, and the rela-

tionship between the two,

o
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Significance of the Study

It is becoming more and more apparent that teachers
everywhere are increasingly concerned about the profes-

sional milieu in which they find themselves.12

They are
concerned, of course, with salaries, employ:e benefits,
and other things which would provide them with a comfort-
able and secure life. Teachers also are concerned with
having the appropriate material resources with which to
apply, and through which to impart, their training and
experience. But more than this, teachers also are con-
cerned about curriculum development, about the kirds of
experiences that prepare students to take a place in soci-
ety, and atout whether or not the school is providing a
viable climate in keeping with the times., S:chools are
being pressed Ly business and industry to ma<e changes

and to implement some of the recent workable innovations,
Business and industry feel, perhaps justifiably, taat if
research, development, and the business model advance busi-

13 So-

ness and industry, they can also advance education,
ciety is moving rapidly and schools cannot wiit 30 to 50

years for appropriate and cffective changes. Teachers are

lzuonald W. Robinson, “Teacher Militancy Around the Nation,"

Phi Delta XKappan (June 1968), XLIX, No. 10, 554,

13h‘illiam Norncgay, "The Open Market: A New Model for Our

Schools?" [Phi lelta kappan (June 1968), XLIX, Nc. 10,
583'586l

"
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very concerned about the organizational climate of the
schools in which they work. They want the school to have
a dynamic personality making meaningful their investment
in the future of society.

Students also are concerned about their cnvironment.
College and university students for che past secveral years
have made their concern clearly evident. The concern of
college students about their environment has been expressed
by all factions of the student body in colleges and univer-
sities all over the country regardless of whether they are
large or small, public or private. Their concerns run the
gamut of interests from ridiculous demands and considera-
tions to things particularly relevant to their education
and future. One need only read the newspapers or watch
television to hear about these demands and the response of
university administrations to thenm.

The same kind of concerns are beginning to he express-
ed by high school students. Ilowever, the efforts of high
school students have not received as much attention as the
efforts of the college students, but they arc becoming more
forceful and more widespread. High school students want
their education to be mecningful and relevant. They want
to become prepared so that they can find their place in

the work-a-day world that they will soon be enlering.14

l'The major portion of the September 1968 issue of the Phi
Delta Kappan is devoted to the topic of student dissent
and student concerns about the educational institutions
they are atternding. Also see the May 16, 1969 issue of
Life magazine which contains a feature article on student
dissent in high school: "The Life Poll: Crisis in the
ltigh School" by Louis Harris, pp. 22-33.
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School board members are concerned about the kind
of education that is, and should be, provided for the
children in their district and the kind of environnent
in which it can best take place. Administrators also
are concerned about the environment of the building which
they administer. They want to know the relationship be-
tween the faculty's perception of the environment and the
student body's perception of the environment, so that they
can provide leadership effective in meeting the needs of
those individuals directly involved in addition to achiev-
ing the pervasive objectives of education. School admin-
istrators are looking for ways and methods to ascertain
these perceptions.

The significance of this study for education, in
light of the concerns outlined above, is in the verifica-
tion or rejection of the notion that the environmental
press as perceived by high school students relates to the
climate of the schcol as perceived by the teachers, the
principal and his staff. Knowledge of the verification
or rejection of such a notion would strengthen the leader-
ship function of school administrators and the decision-
making function of boards of education by making possible
a more complete and objective description of organizational
climate, environmental press, and their concomitant corre-
lation with the purposes of the public school. The study

of environmental press in high schools undertaken here is
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an extension to the secondary school level of concepts ex-
hibited in studies done in the assessment of college en-
vironments. This extension can serve as an input in ex-
panding the basc of the environmental press construct to
public education.

This study also has significance for administrative
theory. In using the Logical Structure Theory as the
study's theoretical basc and in utilizing selected com-
ponents of the thcory for referents, the study provides
some empirical evidence for the validation, rejection or

modification of the hypotheses formulated from the theory.
Limitations

In this study, an assessment of the same environ-
ment has been approached along two discrete paths. The
environment of a school was examined from the point of
view of its faculty (their perception of the environment
has been termed 'Organizational Climate"). A different
point of view was taken from the students (their percep-
tion o the environment has been termed “Environmental
Press'). It should be noted, however, that although the
instruments utilized to acquire student and staff percep-
tions of climate measure the same concept, they do not
measure the parameter in exactly the same terms and magni-
tudes. The instruments were s lected hecause they meas-

ure the same construct in a different and novel way.

¢
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Some research has been done on whether or not the

use of the Organizational Climate Description Question-
15

naire is applicable to the assessment of a high school

environment.16

The questionnaire was originally de-
veloped to assess the environment of elementary schools,
but has subsequently been uscd by a number of researchers

17,18 The re-

to assess the environment of high schools,
sults of this research has demonstrated sufficient appli-
cability of the instrument for use at the hign school
level. It scems that the posture researchers took re-

garding the applicability of the Organizational Climate

Description Questionnaire for use at the high school level

was cquivalent to the one its developers took for its use
at the elementary school level. Thus, they did not modify
the form of the questionnaire or rephrase any of the state-
ments included therein. The same position was taken by

this researcher.

15See Appendix A, section 1.

16J. Foster Watkins, "The 0OCDQ - An Application and Some
Implications,*' Educational Admninistration Quarterly
(Spring 1968), TV, No. 2, 45-00. -

17John H. M. Andrews, "School Organizational Climate:

Some Validity Studies,'" Canadian Lducation and Research
Digest (December 1965), V" No. 4, 317-337,

18James C. Sargent, "An Analysis of Principal and Staff
Perceptions of High School Organizational Climate"
(unpublished Ph.D. dissertation, Department of Lduca-
tion, University of Minnesota, Minneapolis), 1966.
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’; The population sample used to ascertain student per-
ception of Environmental Press was restricted. Only a
percentage of the student body from the sample schools
taken by grade level was used, The number of students
used from any one school 7Tanged from 45 to 55. Consequent:
ly, in interpreting the cnvironmental press scores, one
should take i1nto account this restriction and its limita-
tions on a total assessment of cnvironmental press for any
one school,

The sample schools used in this study are predomi-
nantly rural schools; therefore, generalizations to other
apparently similar types of schools should be qualified.
The relationship between organizational climate and en-
vironmental press as described may or may not be unique.

It remains a question to be answered by future research.
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CHAPTER Il
REVIEW OF LITERATURE

Insights used in attempting to solve problems come
either from actual experiences or from the vicarious ex-
periences of the person applying his skills toward the
solution, It seems imprudent and impractical to ignore
one's own experience and that of others who have devel-
oped cxpertise in solving problems in a particular area,
And it is incumbent upon any rescarcher to consider all
research relevant to his study. Deciding what is rele-
vant in the literature involves a judgment which has to
be made by the researcher. It is a judgment based on sev-
eral approaches open to the researcher.

One of the approaches to a review of literature is
to relate the information and ideas pertinent to a par-
ticular topic or problem. This approach allows the re-
searcher to build on and add to the work of others., In
a sense, he can use the work of c¢thers to add c.edence
to his study. A secornd approach to a review of litera-
ture is for the reviewer to point out those works or
studies which relate to the broad field of a topic or

problem. The second approach obviously allows the

B B Kt Bk
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researcher to present a more extensive review of the lit-
erature and enables him to demonstrate how his study fills
one of che voids or gaps which appecars in the work that
has been done in one broad area of interest, It may also
identify for other researchers where gaps appear, thus pro-
viding a springboard for further studies.

The latter approach will be used here. It is viewed
as the most applicable approach because the problem studied
i this paper concerns one of the gaps that occur 1n the

current study being made of educational environments.

Organizational Climate

Much of organizational theory and organizational
analysis in education has been derived from the works and
thoughts of individuals in fields other than education,
Principal input has come from the field of industrial
management and éubsequently from public administration,
sociology and psychology. [I[ndividual ¢<:tributions from
the field of industrial management and publiic¢ .dministra-
tion are traced to Henri Fayol, Frederick W. Taylor and
Elton Mayo, who wrote in the late nineteenth and early
twentieth centuries, and more recently to the works of
James G. March and Herbert A. Simon; L. Gulick and L.
Urwick; and Chris Argyris. From sociology there are the
works of Phillip Selznick, Peter M. Blau, and Talcott
Parsons. From the field of psychology one can cite the

works of Bruce J, Biddle and Daniel Katz.
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One should not get the impression that organization-
al research started with Fayol or Taylor, for men have
studied organizational problems for centuries. lowaver,
this early research has undoubtedly influenced much of
what has occurred since the late nineteenth century.1

Education has utilized and synthesized the concepts
and ideas developed in the fields of industrial manage-
ment, public administration, sociology and psychology as
they relate to organizational analysis, particular'y in
terms of the spectra of concerns which come under the
heading of educational administration. Most of the work
done in this area is based on the works of Daniel E.
Griffiths and Andrew W. Halpin. These men have become
leaders in administrative theory in education. Their
writings have stimulated extensive research in organiza-
tional analysis of the public educational institution.
Part of this study, as well as the research that will be
reviewed below, has depended greatly on ~ne~ cf Halpin's
own research projects.2

The term 'organizational climate' has been defined

in a variety of ways. It has been defined and described

1John H. Hoagland, "Historical Antecedents of Organization

Research,'" New Perspectives In Organization Research, ed.
W. W. Cooper, H., J. Leavitt, and M. W, Shelby II (New
York: John Wiley & Sons, Inc., 1964), pp. 27-38.

ZAndrew W. Halpin, and Don B. Croft, The Organizational

Climate of Schools (Chicago: Midwest Administration Cen-
ter, The University of Chicago, 1963),.
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in various configurations by researchecrs concerned with

explanations of phenomena associated with complex organi-

zations. In almost all cases, these researchers tend to

define organizational climate in terms of the interaction

among individuals in the organization or, in some cases,

in terms of the interactions between individuals and the

organizaticnal structure. The way it has been defined

and used in this study concurs with Halpin and Croft as

they considered climate to be organizational 'personality.”
Some of the other definitions which describe the

phenomenon called organizational climate have appeared in

the literature written by educationists, p:,chologists,
experts in public administration and individuals from
other fields. Lonsdale4 has suggested that since organi-
zational purposes are generally conceptualized in terms
of task achievement or needs satisfaction, an integrated
global model would be most advantageous in describing
climate. He suggests, then, that organizational climate
might best be defined as the global assessment of the in-
teraction between the task-achievement dimension and the
needs-satisfaction dimension within the organization,

that is, the extent of the task-needs integration,

3Ibid., p. 1.

4

R. C. Lonsdale, '"Maintaining the Organization in Dynamic
Equilibrium," Rehavioral Scicence and Fducational Adminis-
tration, ed. Daniel E. Griffiths (Chicago: The National
Society for the Study of Education, 1964).

3



26

. Forehand and Gilmer in their study of environmental

variation choose to define organization climate as:

the set of characteristics that describe
an organization and that (a) distinguish
the organization from other organizations,
(b) are relatively enduring over time,

and (c¢) influence the behavior of people
in the organization.S

They use this definition because they want to focus upon
features of organizational variation that are amenable to
specification, measurement and incorporation into empiri-
cal research.

In 1958, Argyris used the term organizational cli-
mate as an analytic component in a study he conducted
which dealt with the behavior of role participants in a
bank. He defined organizational climate as a2 living com-
plexity composed of three related systems of variables:
formal organizational procedures, personal needs, 'and
the complicated pattern of variahles associated with the
individual's efforts to accommodate his ~wn needs with
those of the organization."6

Null notes that organizational climate is referred

to when the results from the interaction of role

SGarlie A. Forehand, and B. Von Haller Gilmer, "Environ-
mental Variation in Studies of Organizational Behavior,"
Psychological Bulletin (December 1964), LXII, No. 6, 362.

6Chris Argyris, '"Some Problems in Conceptualizing Organiza-
tional Climate: A Case Study of a Bank," Administrative
Science Quarterly, II (March 1958), 501.
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participants at the various hierarchical levels of the
organization housed in a particular building are being con-
sidered.7 Cornell follows this notion when he re¢ferred

to the organizational climate of a school as 'a delicate
blending of interpretations (or perceptions as social psy-
chologists would call it) by persons in the organization
of their jobs or roles in relationship to others and their
interpretations of the roles of others in the orginiza-

tion.”8

Research

Research on the construct organizational climate is
very diffuse. It has been undertaken, as was previously
noted, by numerous individuals in various fields. Conse-
quently, the research to be reviewed here will be limited
to that dealing with studies which assessed the organiza-
tional climate of high schools with particular emphasis
given to those studies which utilized t'~ Halpin and Croft
instrument (Organizational Climate Descriptic.. Question-
naire - 0CDQ) for determining organizational climate. A
number of the studies of organizational climate which
used the 0CDQ are, for the most part, repetitive of other

studies with minor variances in research techniques. Some

"Exdon 4. Null, Organizational Climate of Elementary Schools,
(Danville, I11.: The Interstate Printers § Pubtiishers,
Inc., 1967).

8Francis G. Cornell, "Socially Perceptive Administration,"”
Phi Delta Kappan, XXXVI . No. 6 (March 1955), 220.

49
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researchers used the OCDQ only as a means to get informa-
tional input for attempted solutions to other problems.
Researchers have studied a number of variables 1in
the environment of a high school that were thought to have
some relationship to organizational climate. Studies have
been completed which have: (1) assessed the evaluation
ratings of schools in relation to their climate; (&) re-
lated teacher characteristics and behavior to climate;
(3) related the perceived behavior of administrators to
climate; (4) related school size and location (urban vs.
suburban) to climate; (5) related grade organization and
subject-matter assignment of feache?s to climate; and (6)
assessed organizational climate and its relationship to
the adoption of educational innovations Only one study
was found that assessed a student problem 1n relationship
to organizational climate This study looked at high
school dropouts and some of their biographical character-
istics. No study, however, was found which assessed the
organizational climate of schools as percci. ' by teachers
and administrators and its relationship to the climate of
schools as perceived by studénts The studies which have
been completed are important adjuncts to the subject of the
study described herein because they provide information
that can be used to expand the application and interpreta-
tion of the results of the study Therefore, an elabora-

tion of the related studies 1s appropriate at this point.

41
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Christensen attempted to determine if any relation-
ships existed between the organizational climate of
schools and the evaluation ratings of the schools.9 ile
used as his sample a representative group of 17 public
high schools in New Jersey. To determine the organiza-
tional climate of the study schools, Christensen adminis-
tered the OCDQ to a random sample of the professional
staff in each school. To obtain evaluation ratings for
each school, Section Y-Graphic Summary of the Evaluative

10 Particular attention was paid to

Criteria was used.
the Program of Studies, Subject Fields, School Plant and
School Staff and Administration parts of this section.
An analysis of Christensen's data indicates that

several relationships exist between organizational cli-
mate of schools and evaluation ratings. Christensen de-
termined the relationships by corrclating the data from
the OCDQ and the evaluative criteria through the use of
the rank-difference correlational technique. The analy-

sis showed that there was @ significant positive rela-

tionship between climate and general cutcomes and between

Harold Paul Christensen, '"The Organizational Climate of

Schools: Its Relationship to School Evaluation,'" (unpub-
lished Ed.D. dissertation, Rutgers-The State University,
New Brunswick, New Jersey, 1966).
10National Association of Colleges and Secondary Schools,
Evaluative Criteria (Washington, D.C.: National Associ-
atioar of Colleges and Secondary Schools, 1960).
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climate and numerical adequacy. Similarly, negative rela-
tionships were found between esprit and special rooms and
services and hindrance and building services. Chricstonsen
also indicated that there were certain relationships be-
tween the subtests of the 0OCDQ and the various divisions
of the studied parts of Section V. This study seems to
point out very decidedly that more attention and emphasis
needs to be accorded to the implications of human rela-
tions in school organization, The organizational environ-
ment should be pleasant, and should satisfy the personal
needs of personnel and provide a setting conducive to the
development of a feeling of accomplishment by organiza-
tional members.

Biinkmeier attempted to 1dentify whatever difference
exists between school climates in terms of teacher behav-
iors and characteristics such as sex, age, teaching level,
years in their present system, organizational membership,
degree held, formal leadership position in a teacher
organization, previous involvement, reacti.,. to selected
situations, and the teachers' tendency to ally.11 The
0CDQ was used to measure the climate of the schools in
which the teachers worked. To obtain data on the behav-

ioral and biographic characteristics of teachers used in

the study, Brinkmeier developed and used the Educational

Questionnaire.

l11goria Albert Brinkmeier, "The Peolationship Between Organi-
zational Climates and Selectea Teacher Characteristics
and Behavior" (unpublished Ph.D. dissertation, University
of Minnesota, Minneapolis, Minnesota, 1967).
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The instruments were administered to 1,256 teachers
employed in elementary schools that were members of the
Educational Research and Development Council of the Twin
Cities Metropolitan Area, Inc. The schools were random-
ly selected from a population that represented 38 percent
of the schools in Minnesota. The 1,256 teachers repre-
sented over 90 percent of the teachers asked to respond
to the instruments.

Brinkmeier ¢lassified schools into climaces by rank-
ing their cumulative subtest scores from high to low and
then dividing the sccres into three graoups from most

closed to intermediate to most cpen. lle analyzed the

data based on this type of classification and by grouping
the schools in thre: ways; all schoois combined, elemen-
tary schools, and secondary schools.

For secondary schools, Brinkmzier found that years
in the present system and age appeared to be related to
organizational climate, especially. in the more open types
of climate. The younger secondary teachers were asso-
ciated with the intermediate climates; and the longer the
teachers stay with a system, the more likely they were to
perceive the climate of a school as closed. Membership
in teacher organizations, sex of teachers, leadership pat-
terns, or degrees attained were not found to be related

to perception of the climate in secondary schools.
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Using the same basic apprsach as Brinkmeier, but
wich a sample 2bout cne thizd the si;e, Hoagland found
that of the variables studied (degree held, precfessional
aspirations, academic distipiins, sex, age, ysars of ex-
perience, and yea:s on %‘he present school) only degree
held‘and ser ave not related to perceprions of school
climate. With respec: to jcb satisfaction, Hoagland
found that teachers in open schools exhibit higher levels
of job satisfaction *hzn teachers in sloszed schcolsnlz

Coilins tiied ro detzymine whevner relztionships
existed between teschers’ pearscnzlity patteins and their
level of job satisfacticon in open anc closed crganiza-
tional climams,l3 The iocus of the study wzs3 upon the
teachers’ perceptions c¢f climare and zavisfaction as an-
dividuals rather than as group members. Cecliins also
tried to assess the influence of perscnzlity type (as
categorized by Jung in 1923) uvpen che teacher’s percep-
tion of the organizational climate {(as defined by Halpin
and Croft) of his school, and his feeling as to whether
the climate was right for him personally.

Collins collected data from 200 teachers in 21

schools in 12 school districts located in Zontra Costa

1Zgobert Merlin Hoagland, ''Teacher Personality, Organiza-
tional Climate § Teacher Job Satisfaction' (unpublished
Ph.D. dissertation, Stanford University, Palo Alto,
California, 1968).

James Albert Collins, "Individual Personality and Organi-
zatjonal Climate" (unpublished Ph.D, dissertation, Clare-
mont Graduate School and University Center, Clarement,
California, 1965)}.
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County, Califcrnia The sample schools cove - vral,
suburban and industrial areas, and low, m:id’. 1 high
socio-economic leveis. The teachers responc. the
0CbQ, the school climate designator, the My~ zgs Type
Indicator, the personality type identifier, . scale
developed by Collins for identifying "h:igh-i - icher

satisfaction.

Using the chi-square technique, Collins found sig-
nificant differer:es in satisfactivan levels among person-
ality types. His findings showed that irntuitives favored
the open climate and had a lcwer satisfazt-on with closed
climates. Sensing tyres appeared to be more adjustable
in that their satisfaction level tended to be high in both

"open'" and "closed" climates. JIntultive - introverts most

strongly favored the cpen and rejected the closed climates,

while sensing - thirking types repcrted rmore teichers as

highly satisfied with closed climates than wWith open ones,
Individual personality was shown to have an impact upon
teachers' perceptions of c¢limate and upon the satisfaction
level they reported with their jobs,

Tanner completed a study in which he assessed the re-
lationship between the organizational climate of the three
different levels of publie education and the social behav-

for of superintendents and assistant superintendents of

qv
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14 The population for his study consisted of 826

schools.
teachers and administrators in 9 senior high schools, 9
junior high schools, and 17 clementary schools. Tanner
used the OCDQ to gather climate information and the Test

of Social Insight to collect data relative to administra-

tor social behavior.

Results of this study indicated that elementary
school teachers perceived themselves and the principal to
be associated with the open type of climate. The Junior
high school teachers perceived their behavior and the prin-
cipal's behavior to be most closely associated with the
familiar climate. The Senior high school teachers per:-
ceived their own and the principal's behavior as exhibit-
ing those characteristics associated with the c¢losed cli-
mate. When ascertaining the relationship between social
behavior and climate, Tanner found that total social in-
sight correlated positively with open climate at both the
elementary and junior high school lcvels and negatively
with open climates at the senior high schoul and central
office levels.

Emma assessed the relationships among the profes-

15

sional members of a school systenm. The specific purpose

l‘uugh Gordon Tanner, "A Study of the Relationship Between

the Organjzationil Climate of Schools and the Social Behav-
ior of Selected Hchool Administrators" (unxublished Ph.D,
dissertation, The University of Michigan, Ann Arbor, Michi-
gan, 1966).

15paschal Joseph Emma, "The Relationship Between Administra-
tive Fusion and Organizational Climate in a School System"
(unpublished Ed.D. dissertation, George Peabody College
For Teachers, Nashville, Tennessee, 1964).

17
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of the study was to determine the reiationship between
the climate of schools and the degree to which the per-
ceived needs of their principals were in harmcny with
the goals of the organization. He also attempted to
discover the degree to which the fusion among principals
had influenced perceptions of the t,ge ot climate within
individual schools,

Organizational climate was determined by adminis-
tering the OCHQ to all the teachers in the Chattanooga,
Tennessee, City School System. A {usion score was ob-
tained from all the principals in the system from a ques-
tionnaire developed by Emma The fusion questionnaire
was designed to measure the principal's personal pref-
erences and satisfaction in relation to peirceived role
as principal.

Using the Pearson Product-Moment correlation tech-
nique to analyze the dJdata, Lmma found no correlation be-
tween administrative fusion and the type of climate found
in the schools. lle concluded that there appeared to be
no pervasive influence from the type of relationship that
that existed among principals in the determination of the
characteristic climate of each school.

McWilliams undertook a study of organizational cli-
mate becausc of his concern about instructional environ-

16

ments . lle believed that if high schools are to

16Eamet Francis McWilliams, "The Organizational Climate
and Certain Administrative and Personnel Variables in
Selected High Schools' (unpublished Ed.D. dissertation,
Rutgers-The State University, New Brunswick, New
Jersey, 1967),
43
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accomplish their vitul role and meet the responsibility
of educating future generations, the tcacher should per-
ceive a climate in the school which is favorable and con-
ducive to a good instructional environment.

The study was designed to determine the organiza-
tional climates of the nine public high schools in a sub-
urban county of New Jersey and relate it to the factors
of size, grade organization, supervisor-teacher ratio,
and the subject-matter assignment of teachers in each
school. The climate of the campus type school in the
study was compared with the climates of the other eight
noncampus type high schools.,

McWilliams collected data by interviewing princi-
pals and administering the OCDQ to tcachers. The 0CDQ
had a biographical information section from which the au-
thor acquired information related to the subjcct-matter
assignment of teachers.

McWilliams classified the school- he studied into
climates by comparing the scores he recei . to the pro-
files of the different climates as set up by Halpin and
Croft. When McWilliams analyzed the data, he found that
eight of the nine high schools possessed a Closed Cli-
mate and the remaining one had a Familiar Climate. He
also found that there were no statistically significant
relationships between the variables of slze, grade organ-

fzation, supervisor-teacher ratio and the organizational
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climate. He did find, on the other hand, that teachers
of the various subject matter areas perceived different
organizational climates in the same school. He also
found that the campus type of school had a different
organizational climate than that of the other schools.
Although McWilliams found no statistically signifi-
cant relationships between school climate and the selected
variables used in his study, the results of the rank order
correlation analysis implied that as the size of the
school increases, the climate of a school tends to become
more open, and &s the supervisor-teacher ratio decreases,
the climate tends to become more closed.
The primary purpose of a study done by Richens was
to obtain data about the way professional staff wmembers
in urban and suburban high schools of varying size per-
ceive the social interaction which occurs in their school

building.}’

A secondary purpose was to determine, by sta-
tistically examining and comparing their perception of
the dimensions of organizational climate, whether any dif-
ference exists, and if it does, the nature of such differ-
ence(s).

The subjects were professional staff members of 30

urban and 33 suburban schools located in and surroundiag

17George LeRoy Richens, "Urban and Suburban iligh Schools:
A Comparative Study of Organizational Climate'" (unpub-
lished Ph.D. dissertation, The University of Michigan,
Ann Arbor, Michigan, 1967).
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Detroit, Michigan, and St. Paul-Minneapolis, Minnesota,
A total of 3,115 teachers and administrators were in-
cluded in the sample.

Richens divided the schools in three classes. One
class was based on urban-suburban makeup placing all
schools into one of the two groups of urban schools or
into one of the two groups of suburban schools. A sec-
ond class involved placing all the schools in three groups:
all urban high schools; all suburban schools; and all
schools combined. The third class was formed by categoriz-
ing the schools into three groups by size.

Richens found that there was no relationship between
the staff perception of climate and location of the high
sthool in either urban or suburban setting. He also found
a striking similarity between the perception of climate of
the urban schouols., When Richens looked at the relation-
ship between climate and size of school based on the three
groups he established, he found that no relationship ex-
isted. Forty-six of the 63 participating high schools
were classified as having closed climate school organiza-
tions,

The High School Study Commission of the Detroit Pub-
1ic Schools conducted an organizational clirate study in
an effort to determine the general climate which existed
in each of the high schools of the city. The study was

done as a part of the commission's task to answer some of
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the serious questions which had been raised regarding the
.varall quality of the instructional program at the North-
ern High School, a school predominately attended by black
pupils.

Twenty-one of the 22 Detroit high schools partici-
pated in the study. In the schools that participated,
76.4 percent of the instructional staff responded to the
0CDQ. All schools and individual respondents partici-
pated in the study on a voluntary basis. Donald B, Croft
assisted the commission in scoring the completed question-
naires and in analyzing the results.

In a general sense, the data which resulted from
this study indicated that the Detroit public high schools
tend to lean toward the closed type of climate. A compos-
ite profile showed a very high disengagement score and an
equally high hindrance score. The reactions of the re-
spondents to the OCDQ were very low on the subfactor of
esprit, indicating that the respondents believed that
their personal and social needs were not being met in the
situation. The intimacy subtest factor was relatively
normal and indicated that teachers are able to engage in

and enjoy friendly interaction with each other.18

18This information is contained in a renort of the High
School Study Commission which was prepared in late 1968.
The rcport was published in a limited quantity and is
not available for general distribution. For further in-
formation contact Walter E, Gleason, Administrative
Assistant, Publications, Division of School-Community
?elations, Detroit Public Schools Center, Detroit, Mich-

gan,
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Johnson and Marcum completed a study which assessed

the relationship between organizational climate and educa-

tional innovations. The following quote providecs their

rationale for undertaking the study

We cannot, however, stop the search or

frceze into one system as the final sys-

tem, nor can we leave change to chance

and live with the scars of unplanned up-

heavais. Somewhere, somehow, there are
systems and sub-systems in which change
is the "uncomfortable' mode; systems

which have the cl:mate where all elements

are accounted for and where the unpre-

dictability of consequences are minimized.
It is with this hope and this assumption
that we seek data about the kinds of peo-
ple who can implement change and systems

where change can be a way of life.

We seek these data because, obviously,
introduction of innovations in education

is notoriously slow As early as the
Paul Mort studies of the 1930's, it was

found that uniy three per cent of the na-

tion's schasls had adopted educational
innovations after fifteen ycars Com-
plete diffusion of an fnnovition in
schools was taking fifty years. Rogers

(1966) in more reccent reports, indicated

similar trends. Complete adoptions may
still take a dangerously lcng time.19

The purposes of their study were threciold.

first was to determine whether there was any significant

difference between the organizational climates for the

most fnnovative and the least innovative schools

19Honr M, Johnson and R. Laverne Marcum, ''Organizational
Climate and the Adoption of Educational Innovations."
From 8 paper presented at the American Educational Re-
search Association, 1969 Annual Meeting: Biltmore Hotel,
Los Angeles, California, February 5$-8, 1969, pp. 1-2.




41

participating in this study. The second purpose was to
determine if any difference existed between the tcachers'
and administrators' perceptions of school climete for the
most innovative and least innovative schools. Their final
purpose was to determine if there was a difference between
each of four variables -- expenditure, age of staff, years
in the school, and number of professional staff -- for the
most innovative and least innovative schools.

Fifteen of the most innovative schools and 15 of the
least innovative schools were selected from 86 schools so
categorized by state departments of education in Oregon,
Washington, Idaho, Nevada, and Utah., The most innovative
and least innovative were identified by use of the Educa-

tional Innovation Checklist. The degree of openness or

closedness for each of the schools was obtained from the
results of the 0CDQ.

Johnson and Marcum found that there was a signifi-
cant difference in the climate of ths S-hools at the two
.levels of innovativeness, The data they obta'ned indi-
cated that highly innovative schools had open climates
while less innovative schools had closed climates.

In the schools categorized as least innovative, both
teachers and administrators perceived the climate as
closed, In the innovative school, on the other hand, there
was a significant difference in perception by teachers and

adninistrators. Although both viewed the innovative

OO - [
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schools as open, the administrator typically saw the
school as more open than did the teacher=

With regard to the four variables studied, the re-
searchers were led to conclude that when compared with
less innovative schools, highly 1innovative schoolis: were
larger; spent more per child; and had younger staff mem-
bers who remained a fewer number of years.

Bushinger conducted a study to look at the rclation-
ship between organizational climate and high school drop-
outs.20 In his study he tried to identify the biographi-
cal characteristics of dropout students and the organiza-
tional climate of their high school in order to determine
relationships tetween school climate, biographical char-
acteristics and the dropout rate.

Bushinger worked with 583 staff members in 11 high
schools in Monmouth County, New Jersey. le obtained
organizational climate data about the high schools through
the OCDQ. He also classified the sc-oo's into climates
as determined by Halpin and Croft. To get biographical
data on dropout students, the researcher used the Utah

Student Biographical Information lnventory.

In analyzing his data, Bushinger found among other

things that as the organizational climate of a school

20Joseph S. Bushinger, "Organizational Climate and Its Re-

lationship to School Drooouts' (unpublished dissertation,
Ed.D., Rutgers-The State University, New Brunswick, New
Jersey, 1966).
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increased in proximity to tl.- clased climate, the drop oo
ret: increased  His findings disclosed thac clored cli
mate is found 4t nore sclioels than any other type of cl1-
mata,

From his study, Bushkinger concluded that these are
a number of determinants of the organizational climate orf
the school. The most predominant determiners, he indicoted,
seem to be the leadership behavior of the administrative
staff, the size and age of the organization, the methods

of operation and communication and the dropout rate.

Environmental Press

There is a substantial body of literature dealing
with a topic which has summarily come to be called environ-

mental press. The litcrature goes as far back as the

carly 1900's when the concern was to establish criteria
for classifying and evaluating medical schools. Since
then, the interest in the evaluation of all types of edu-
cational institutions has grown. This is evident from
the number of different organizations which have been
formed to provide leadership in evaluation. Among the
more significant sources orf normative procedures for the
comparison of educational institutions are the Associa-
tion of American Universities, the six regional accredit-
ing associitions, the various professional groups, and
the National Commission on Accrediting.

(oA
1)
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The approach that these and other agencies have used
to compare and evaluate schools is based primarily on sta-
tistical appraisals of readily accessible and quantifiable
data related to the characteristics of its physical plant
and personnel. Included for comparison or evaluation are,
among other things: faculty degrees, teaching load, salary
schedules, number of books in the library, number and types
of instructional equipment, etc,

There should, however, be additional ways of charac-
terizing differences in educational institutions, particu-
Jarly those differences that relate to what the school
does to students. Stern pointed this out in a discussion

centered on evaluating colleges and universities:

But the standards to be applied in medical
school are not relevant to a seminary, any
more than those for the latter are relevant
to the liberal arts colliege, or the large
state multiversity. The common guestions,
appropriate to ail educational institutions
are not What are its physical assets? but
What is It trying to accomplish? not How
much has it got? but How well does it ach-
ieve 1ts ohjectives?

These are the questions which have more typ-
ically concerned the educational philosopher
or essayist, unconstrained by the need to
quantify, They are, it will be seen, direct-
ed to process and purpose rather than appear-
ances. The techniques for quantifying func-
tional properties of institutional systems
are only just beginning to emerge, however,
Educational administration is still based
firmly on homiletics and proscription, as

are its sister arts in business and govern:
ment., Formal investigation of relation-
ships between admjinistrative processes,
organizational structure and other aspects
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of the institutional environment are
very little beyond the rudimentary stage

vy

$ e to which they were raised by the Western
‘ Electric studies now nearly a half cen-

tury ago,?21

Very iittle work has been done thus far in the arca
of assessment of high schools in the ways suggested by
Stern. For the most part, evaluations of secondary schools
whi.ch carry weight are still based on criteria established

by the various regional accrediting associations. Excep-

23

2
tions to this are the works of COnan‘t"2 and Coleman at

24 at the college and uni-

the public school level and Stern
versity level.

Assessments nof learning environments have been car-
ried on extensively at the college and university level.
There is a substantial body of literature on this topic

25

as is evident from the summaries of Pace and McFee and

21George G. Stern, People In Context, I (Syracuse:
Syracuse University, 1967) (Manuscript), pp. 2-3.

22James B. Conant, The American High Sci.. ' Today, (New
York: McGraw-HilY Book Co., 15557.”““ R

23 .
James S, Coleman, and others, Lquality of ELducation
h ’ .ST‘%e Heaifﬁ,

Oggortunitz (Washington, D.C.: pt. of
ucation and Welfare, Office of Education, National
Center for Educational Statistics, 19606).

24Stern, op. cit,

€

2‘Robert C. Pace, and Anne McFee, "The College Environ-
ment,' Review of Educational Rescarch (October 196S5),
XXX, No. &,7311-320,
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Michael and Boyer.26

The largest part of each of the sum-
maries is devoted to reviews of the extensive works of
Stern and his associates which they have completed in col-
lege environmental analysis,

Stern's conceptual approach to environmental analy-
sis is based on a needs-press construct which presents a
"system for representing both organism and environment

n27? His basic

'in common terms and comparable magnitudes'.
thesis is that the needs-press construct "involves more
than the description of colleges or the development of new

."28 He believes that

criteria for evaluating them . .
the construct's "relevance to the study of other levels
of education . . . and to the prediction of behavior and
performance of any institutional incumbent . . . will

29 Stern's construct for environmental

also be appaient.'
analysis is adopted from the needs-press personality model
developed by Murray.30 In his formulation of personality
development, Murray related the concept of environmental

press to personal needs thus suggesting a duality of

26William B. Michael, and Ernest L. Boyer, 'Campus Environ-

ment,'" Review of Educatggnal Research (October 1965),
XXV, No. ¥, 26%-2

Carl R, Stienhoff, and George G. Stern, Organizational

Climate in A Public School System, Final Report, Coopera-
tive Research Project No. 5- (S-083), U.S. Office of
Education, Syracuse University, Syracuse, New York, 1965.

27

28Stern, op. cit., p. 3.

291pid.,

3Ollenry A. Murray, Explorations in Personality, (New York:

Oxford University Press, 1938),

60
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psychological influences on the individual. Included in
Murray's conceptual scheme for needs and press 1s a taxon-
omy for each of them. The external pressures which come
to bear on an individual are termed press, their internal
counterparts neceds.

Murray's concept of 'needs-press'" has scrved as a
basis for the construction of objective measures of per-

31 32 (press).

sonality (needs) and environmental press
As individuals differ so do environments. llence, the
concept of press offers a way of viewing the environment
which is comparable analytically and syntheticaliy to
the more familiar ways of viewing individual personality.
Since needs assessment 1s not a part of this study,
only a brief mention of this aspect of Stern's construct
will be made so that the total construct can be seen in
better perspective. Stern notes that 'meeds refer to
organizational tendencies which appear to give unity and

u:s3

direction to a person's behavior, Yoeds were defined

originally by Murray as "a force . . . iu * brain re-

gion ., . . which organizes perception, apperception,

3lA. L. Edwards, Edwards Personal Preference Schedule,

(New York: The Psychological Corporation, 1954).
32Robert C. Pace, and George G. Stern, "An Approach to
the Measurement of Psychological Characteristics of Col-
lege Environments," Journal of Educational Psychology
XLIX, 269-277,

33

Stern, op. cit., p. 8.
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?' intellection, conation, and action in such a way as to
transform in a certain directinn an existing unsatisfy-

34 Stern35 has pointed out two major

ing situation."
characteristics of the needs ccnstruct developed by
Murray. First, needs are functional in character, rep-
resenting the goals or purposes which an intevaction
serves ior an individual. And second, needs are revealed
in the modes of behavior employed by the individual. For
either characteristic, a need 1¢ something inferred from
behavior.

The external situational pressures which come to
bear on an individual: are the couaterpart to an individu-
al's internalized personality needs. This notion forms
the basis for the concept of environmental press as it
was proposed by Murray. It provides for & unique and
private view each persan has of the events in which he
participates. This is what is referred to as beta press
by Murray,36 Individuals do not live in a priQate world;
they have interactions with others. This notion led

Stern, Stein, and Bloom37 to suggest several distinctions

34Murray, op. cit., p. 124.

35George G. Stern, "B = f (P.E.)," Journal of Projective
Techniques and Personality Assessment une 19555, XXVIII,

No— 7, T6T-T68.

Murray, op. cit,

36

37George G. Stern, Morris I, Stein, and Benjamin S, Bloom,
Methods in Personality AsseSsment, (Glencoe, Illinois:
The Free Prcss, 1050). -

-
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in Murray's beta press. They note that the private, idio-
syncratic, perception of the envirunment by an individu-
al is unly one part of press. ‘hey refer to this kind of

press as the private beta press The shared common inter-

pretation of the environment by individuals in a common
situation is another facet of press and is called con-

sensual beta press. These writers also suggest a third

facet of this concept of environmental press -- the alpha
press. Alpha press refers to the stated, formal, explicit
objectives representing the aims of an organization as
seen in official pronouncements or by an independent ob-
server outside the organization.

Murray says that the term press is used:

. . . to designate a directional tendency
in an object or situation. Like a need,
each press has a qualitative aspect --

the kind of effect which it has or might
have upon the subject (if the S comes in
contact with it and does not react against
it) -- as well as quantitative aspect,
since its power for harming or benefitting
varies widely.38

3

Building on Murray's description of press, Stern in-

dicates that:

. . . press may be defined like needs as
A - taxonomy of the interaction process mani-

fested by an aggregate of individuals.

Like needs too, press may be inferred from

self-estimates of behavior likely to be

38Murray, op. cit., p. 118.
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characteristic of others in a given situa-
tion. The necessity for imbedding the
judgments within the context of a speci-
fied situation is what distinguished press
items from need items.3?

There has been limited activity in applying, at the

high school level, the construct of environmental press

as developed by Stern. Of those who have done so, Herr#?

has offered a definition of press which is more defini-
tive and specific than the definition of press given by

Stern. Herr defines press as follows:

Just as needs are inferred from the char-
acteristic modes of individual response

to particular situations, press can be in-
ferred from the typical emphasis, demands,
rewards to be found in an environmental
context. Where there are needs, there are
means by which these needs are satisfied
or frustrated; press, then can be consid-
ered as the specific attributes of a par-
ticular environment in terms of the bene-
fits offered to particular neceds or the
frustrations imposed upon other needs.
Press serves as rewards; they can also be
considered punishments or harms as the in-
dividual perception reXYrses or as the
press presents change.

An adaption of Herr's definition of environmental

press is used in this study.

395tern (1964), op. cit., p. 167.

40Edwin L. Herr, "Field Theory and Differential Press:

Implications for Counseling,'" Personnel and §u1dance

Journal, Vol. 43 (February 196%), 586-540.
Ibid., p. 586.
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Research

Research on the press construct in high school en-
vironments is timited. The research conducted employs,
for the most part, the Stern model and uses an instru-
ment developed by Stern and others. The instrument which
is used to determine the environmental press of high

schools is called the High Schools Characteristics Index,

Form 960 (HSCI). It is an adaptation of an instrument
developed by Stern which purports to ascertain the environ-
mental press of colleges. The latter instrument is called

the College Characteristics Index (CCI). Essentially the

HSCI is a high school level version of the CCl. It yields
the same scores and, in fact, contains many items of the
same or very similar content. Since this is the case, ex-
trapolation of the results of any data dealing witih the
CCI could be assumed to be applicable to the HSCI. Excel-
lent summaries of the research which utilized the CCI have
been prepared by Pace and McFee, Michael and Boyer, and by
Stern. This review will focus only on those studies which
have used the HSCI,

It should be noted that the HSCI is in experimental

42

form and is recommended for research use only. Research-

ers who have used the HISCI have accepted Stern's definition

“25tern (1967), op. cit., p. 25.
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of environmental press and have usc¢!! the rnstrunment more
or less to test the assumption that the results obtained
from any data ccllected tnrongh the CCl can be extrapo-
lated and applied to the HSCI

Mitchell studied the personality characiorstics
of high school students and the:r possible r1uflucnce on
perception of the school environment 4 He tolle.ted his
data from a suburban high schoo: and used 733 juniors as
subjects. To cbtain personal.ty data ~n ndiv:idual stu-

dents, Mitchell administered the California Psychological

Inventory, the SRA Youth Irventor,, and the Brown-Holtzman

Survey of Study [abits and Attitudes

e e e s

Invironmental press data were obtained through the
HSCI. Mitchell reports thar the :ntercorrelzi-ons of the
four instruments revealed many statistically significant
reclationships between personality characteristics of stu-
dents and their perceptions of the school environment.
Mitchell's findings are contrary to wha+ Stern has nain-
tained regarding the reiationship betwe... the needs pref-
erences a student records for himself and the press char-

acteristics he attributes to his college.44

43James V. Mitchell, Jr , “The Identification of Student
Personality Characteristics Related to Perceptions of
the School Environment,' The School Review (March 1968)
LXXVI, No. 1, pp. 50-59. -

44George G, Stern, "Environments for learning," The Ameri-

can College: A Psychological and Social Interpretation
of "the ngﬁqz fe5?§1ng, ed R "N Bantord {Few York:
Wiley, I962) —
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The objective of a study done by McDill, Meyers,
and Rigsby was to assess the influence of different
pedagogical and social dimensions of school environment

45 The sample population

on the achievement of students.
included students and teachers from 20 public high
schools. To get an indication of press, these investiga-
tors developed an instrument adopted from the CCI and the
HSCI, and based its structure on a modified version of
Selvin's and llagstrom's formulation for classifying formed
groups,46 From the data obtained with the instrument, 39
characteristics of schools were identitied and from them
six factors were determined which subsequently hecame
types of climate descriptions.

The results of the McDill, et al., study indicate
that student achievement is not attributable to the so-
cial class context of the school, They also found that
achievement is not a function of certain school character-
istics, often related to the economic resources of a com-
munity. The characteristics studied were: average size
of mathematics and science classes, homogeneous grouping

of students by ability, annual starting salary for teach-

ers, and average per pupil expenditures.,

45Edward T, McDill, E. D. Meyers, Jr., and L. C. Rigsby,
"Institutional Effects on the Academic Behavior of
High School Students,' Sociology of Education (Summer
1967), XL, No. 3, 181-139." Tt

*61pid., p. 185.
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Stegnan undertook a study in which two of Stern's
indices werc used: the Activities Index (Al}, which is
an individual needs assessment index, and the IlSCI.47
His study was an attempt to determine whether there are
differences in secondary school environments which can
be measured, demonstrated and described. Stegrin's
limited sample consisted of 200 students selected from
five high schools, with each selected student represent-
ing the total population of the school.

If one accepts Stern's environmental press factors
as authentic, Stegman fecls that the HSCI! can bte used to
measure and identify environments uf secondary schools.
fle notes this although his findings were not ovetwielm-
ingly conclusive, His study does indicate, lowever, that
when comparing the data by schools there appears to be
little variation between the student bcdy need patterns

Interestingly enough, it was found that the necds
of students in one school could better be met by a schoo
other than the one attended by the subjects. Stegman su
gests that high schecol students might be given the oppor
tunity to attend other area schools that may meet their

needs more cffectively than the school in the resident's

47Nilbut N. Stegman, "A Descriptive Study of Certain Socio-

Psychological Characteristics of Selected Secondary
School Envitonments' (unpublished Ed.D. diss-rtation,
Oklahoma State University, Stillwater, Oklahora, 1957},

b3
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district. Particularly, he suggests this might be allowed
if the school environment cannot be changed.

Winfrey examined school environment to determine if
the psychological environment of a particular school af-

18 The groups he studied

fects certain groups differently,
were based vpon socio-economic stratification and were di-
vided into high, middle, and low levels.

Winfrey's sample consisted of 1,212 twelfth grade
students selected from three urban and threc suburban high
schools. A school from cach location was chosen to repre:-
sent high, middle, and low levels of socio-economic clas-
sification. tile administered the HSCIl to all subjects, fac-
tor analyzed the results and obtained six press clusters.
His findings showed significant differcnces between each
school on all of the six press clusters as well as between
urban and suburban schools and between schools of differ-
ent socio-economic levels. Wwinfrey noted that, within
schools, significant differences in Press perceptions were
found between groups based on each of the fac*ors of sex,
scholastic achievement, scholastic aptitude, father's oc-
cupation and future plans, Significant differences were
found in all of the six press clusters and within each of

the six schools. Certain environmental characteristics

‘sJanes K. Winfrey, "The Appraisal of Instatutional Press
as Perceived by Selected Groups of Minneapolis Area High
School Students' (unpublished Ph.D. dissertation, Univer-
sity of Minnesota, Minneapolis, Minnesota, 1963).
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were found in schools in the suburbs but not in the city;

ot 4

in one socio-economic level but not in another., A few of
the press factors were perceived by males but not by fe-
males, by high achievers but not by low achievers, by

college-bound students but not by work-bound students,.

Summary

A fundamental probler of education is to deteimine
what a school should do to provide the most productive en-
vironment for its students. In other words, what should
be done to provide an institutional setting such that its
members may gain a seise of accomplishment, fulfillment
and relevance through meaningful activities within the 1n-
stitution? This problem, of course, is currently in vogue
and is continually being brought to the attention of pub-
1ic school administrators, college presidents, and state
and federal legislators by numerous segments of our soci-
ety.

The roots of the problem may be traced back to the
time when education moved from the one-teacher-one-pupil
arrangement to the one-teacher-many-pupil arrangement.

At that time, and through the agrarian period, it was a
favorite problea for philosophers. But as western soci-
eties evolved fron agrarian simplicity to industrial com-
plexity, the problem of providing relevant school environ-

ments became the province of many different groups. The

W\
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groups range from entfcprcneurs to state and federal gov-
ernments, It 1s understandable that many different
groups arc nvolved an the problem because industrially
oriented socicties are complex and precipitate complex in-
teractions
Attempted solutions to the pronlem Lave been offcered,
Some have succeeded, others have tuiled, But one of the
most promising attempts to provide rusight 1nto possible
solutions to the problem has core through assessment of
the school's organizational climit. .ad environmental press.
Rescarchers tend to define -+ yoarzational climdate in
terms of the interaction among inadiviluals in an orgamiza-
tion (in a school setting, among teachers, administrators
and other school perscnnel}). Or,a3.d2.tional climate is
the character of the school of, as fHaipin and Croft put

1 ihe identification

it, organizational "personaiity."
of the character of a school previd s insight into the
problem of relevancy by providing those responsible for
its operation with the opportunity to accurately pinpoint
and adjust troublesome characteristivs so as to obtain an
integrated organizational personulity.

Recent studies have shown that relationships exist

between organizational clinate and various characteristics

of school personnel, both faculty and students It has

49ualpin and Croft, op «cit., p i,

[ |
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been found, for example, that cevtasn perzonalaty types
among faculty members favor particalar types of ¢limate

The intuzitive:-introvert pevsenairty types most strongly

favor the open and reject the closed climate, while the

sensing-thinking types ate more satisf:ed w.th closed

than with open climates Relationships have been found
between climate and the age of facuity menbers and be-
tween climate and years of tecaching experience in the
present system Relationships also have been established
between organizational climate and, (1) the evaluation
ratings of secondary schools as determ:ined by the kvalua-

tive Criteria, (2) the social insight of central office

personnel and <cnior high schoc) princapals. (3) the
level of innovativcness of the school and, (¢ the pupil
dropout rate of the school.

Some characteristice of scheol persennel and the
school setting have been shown not to be re’ated to organi-
2ational climate For example, nc 1+ 14 i1onship has been
found between climate and the sex of tc¢ chers or the de-
grees they held. Also no relationship has bheen found be-
tween climate and size of a school, 1ts grade organiza-
tion, its location (urban vs suburban) or its supervisor-
teecher ratio,

The environmental press construct has as its ulti-
mate objective the same basic purpose 7s Jdoes the organi-

tational climate construct That 1s, environmental press

(2
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1s oriented toward student perception of the school's per-
sonality where organizational chimate is oriented toward
faculty perception of the school's personality, The
press construct as 1t apphies to school assessment was de-
veloped by Pace and Stcrnso and wa later expanded by
Stern The press construct was ti d to a needs construct
and was originally applicd to the assess.cent of college
environnents., The press construct wa. tater revisced to
assess the high schonol environnent

Several definitions have bo. . .on tor press, The
definition utilized in ths study cadaptation of
llerr's definition: », , . press . , ., can be considered
as the specific attributes of a pa.ty - lar environment in
terms of the benefits offered to particwiin aceds o1 the

b pnvironmental

frustrations 1mposed upon other nee . $
press, like organizational climate, can provide input into
the relevancy preblem by acding infor:s:ioa {or the bene-
fit of those who are tesponsible tor i viding an eptimal
educational environment.

Recent studies have shown that iclationships exist
between ehvironmental press and vairitous characteristics

of students. For exanmple, it has bLicen shown that person-

ality characteristics of high school students retate to

soPace and Stern, op «cit

SlIlerr, op. cit , p. 586
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their perceptions of the school envitonment It also has
been s'iown that significant differences 1n press percep-
tions were {ound between groups based on the variables of
sex, scholastic achievenent, scholastic aptitude, father's
accupation and the tutuare plans of the student:

A tean of ve.earchers obtained contrary results re
garding onc of th~ relatienships just notede ihicy struc:
tured their eavivonmental press assessment to types of
climate descrivt:ons and feund that student ach:r vemens
1s not attrihutehle to the social context of the school,

Various relationships have heen shown between organi-
zaticnal climate and characteristics of faculties and be-
tween envirorrmente! press and characteristics of students
in high s~hoel -- the ultimate goal being to b tter under-
stand the tota! character ot the ~chooi This study adds
a new dimension to this zoal by sttenpting to establish

an interfacc bhoetveon organizatioral climate and environ-

mental press.
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CHAPTER II1
METHODOLOGY

Pilot Study

A pilot study was planned to determine if selected
situational factors, external to the school setting,
might relate to organizational climate or environmental
press. The purpose of the pilot study was to ascertain
whether or not the selected situational variables nceded
to be accounted for when interpreting the results of the
data collected for the overall study. The situational
varjiables to be assessed through the pilot study were:
(1) The urban or rural location of the school, (2) enroll-
ment in the school, (3) the age of the school building,
(4) the educational level of the community, and (5) the
income of the community served by the school.

Before discussing the plan of the pilot study and
the initial steps taken to complcte it, the following
point should be noted. The pilot study was not completed
entirely as it was planned and {ts intended objectives
were not achieved in full, Several fundamental problems
arose during the collection of pilot study data. The

{; probleas had to do with (1) whether the High School

'\.bo
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Characteristics Index (HSCI) was & seasure of enviroamen:

tal yress as it 1s defined for the study, and (2) whether
the administration of the instrument took too long a time.
These problems caused the investipdator to terminate the
pilot study before all activitics were completed  Follow-
ing is a detailed exposition of the problems, of how they
arose what was done to resolve them and their crffects on
the overall study.

The plan for collecting data for the pilot study in:
cluded: (1) selecting three schoeols for the sample, (2)
administering the HSCI and the Urganizat:onal Climate Ue-
scription Questionnaire (OCDQ) to :tudents and teachers
respectively in each of the scheals, and (3) having stu-
dents complete a report forn  The schools considered in
the pilot study were selected frorm the schoels under con-
sideration for the rmajor study populaticon nd were to
meet, if possible, the criteria established for the selec:
tion of these schools. The report fc.. 't the students
were asked to complete solicited informatiui, ..-out the
aducation of their parents, their parent’'s occupation and
place of employment and a number of other variables.
Other data required to make analyses regarding the rela:
tionship of situational variables to climate and press

were to be obtained from the latest census data, the

Dictionary of Occupational Titles and the Occupaticvnal
Handbook.
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To test the significance of the variables in rela-
tion to perception of organizational climate and environ-
mental press, the chi-squarc proccedure was to be used.

It was determined that this would be an appropriate test
in that the data would be reported i1n the form of fre-
quencies. The problem of the pilot study analysis was
to determine if the obtained data departed from a random
or chance distribution.

All the principals of high schools within the geo-
graphical area to be i1ncluded 1n the major study re-
sponded to a questionnaire ' The questionnaire solicited
information related to the schocl selection criteria. In
reviewing the responses, it was noted that only 21 schools
met all of the criteria In order to have as large a sam-
ple as possible for the major siudy, it was decided that
three schools would bhe selected tc participste in the
pilot study and that they would not be taker. from the
group which met all of the selection . *v3a. 1t also
was decided that {f selection criteria hau . be vio-
lated, those which could be violated without seriously
affecting the purposes of the pilot study were: (1) the
size of the school and (2) the requirenents of a schocl
having a full-time principal. Based on the last decision,

one of the three selected schools did not have a full-time

lA copy of the questionnaire appears in Appendix E.

"(
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’ principal and had a total enrollient less, though innig-
nificantly less, than the criircrson minimun.  The other
two schools selected had total enrollments greater than
the criterion maximum, but not significantly greater.

In all other respects, they met the sclection criteria,

After the cligible schools were identified, a let:
ter was mailed to the supcrintendent of the school cor-
poration in which the cligible school was located., The
letter sought the superintendent's approval to conduct
the pilot study in his school corporation and his permis-
sion to contact the principal of the high school. The
letter also included a statement of the purpose of the
pilot study and outlined the procedures for data collec:
tion. A sample copy of the letter appears in Appendix
F, section I.

All three superintendents gave their approval to
conduct the pilot study in their school corporations.
When the superintendent's approval w. ‘nived, a let-
ter was then mailed to the high school priac , :1 seeking
his permission to collect data fron his school. Included
with the letter was a copy of the letter that had been
mailed to his superintendent noting the latter's approval,
The letter to the principal also suggested a tentative
date for a meeting between the investigator and the prin-
cipal to discuss the details of the data collection. A

sample copy of this letter appears in Appendix F, section

{ .
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The prancipals of the three schools agreed to par:
ticipate in the pilot study and to meet w:i:th the i1nvestl-
gator on the date and at the time suggestcd During the
meetin; with the praincipal whaich lasted approximately
one hour, the following arrangements were made: (1) how
students would be selected firom the school to serve as
subjects; (2) what staff personnel would respond to the
OCDQ; and, (3) the date and time the data would be col-
lected from the prospective respondents These arrange-
ments w re made within limits set by predetermined guide-
lines. 1he guidelines stipulated that the student san-

ple bte <-ratificd by grade level and that there¢ be a §

per ce. ample of students from each grade level The
guide! also indicated that a 2% per cent random sample
of tesv s from each of the pilot study schools respond
to tr LR

of the schools used in the pilot study were
large 1,1 schools. Student subjects in -hese schools
were ' . from study halls which the respec.ive princi-
pals ... cated were, in essence, randomly populated and
contained students from all grade levels. 1In the third
school, all students were used as subjects The reason
for this is explained later Teacher subjects from the
two large high schools were randomly selected from a
list of teachers for each of the schools. All of the

faculty in the small high schoo) were asked to respond

v-a
!
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to the OCDQ. Each of the selected teacher respondents
was mailed a letter which descr.bed the purpose of the
pilot study and asked his cooperation. A sample copy
of the letter appears in Appendix G.

The investigator personally administered the hsCl

and the Student Report Form to all student subjects, and

the 0OCDQ to teacher subjects in two schocls For one of
the high schools, the investigator requested that teachers
respond to the OCDQ on their own at a time convenient for
them. This procedure was followed for this school on the
recommrendation of the principal He made this recommenda-
tion because the date tentatively selected for teachers
to respond to the OCDQ fell during the last week of the
school year and he believed that they would not have time
to get together as a group and could more readily respond
to the instrument individualily. As a result, special in-
structions were prepared to enable this sample of teachers
to respond to the OCDQ individually. This approach also
served as a test to see if individuals coulu respond to
the OCDQ by themselves.

Table 3.1 shows the schools involved in the pilot
study, the counties in which they are located, the grade

level organization, total staff and enrollment.
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Table 3.1
SCHOOLS INCLUDED IN PILOT STUDY SAMPLE

School Grade Total No. Students Total No.
‘ Organ. Staff By Grade Level Students

9 10 11 12

Large High

School No.l 10-12 63 421 412 364 1,197
Large High
School No.2 10-12 49 341 311 233 935

Small High
School No.3 9-12 11 23 28 20 25 96

Table 3.2 shows the number of responses to the 0CDQ,
the percentage of total staff responding, the number of
responses by grade level t2 the HSC! and the percentage
of student respondents to total school enrollment,

Table 3.2 indicates that small high school No. 3
had a higher climate indicator response for both teachers
and students than was required by the guidelines. This
was due to having all students and teachers respond to
the instruments. Application of the guidelines to the
small high school would have made the obtained samples
of students and teachers very small and would have ren-
dered the resultant data virtually meaningless. Thus,
it was decided to collect data from all students and

teachers.

81




68

;
*
m
!

-

€8°56 26 vz 61 92 4 18 6 ¢°ON T00Y2S
Y3ty 1YrEWS
JAGE" 6S 71 91 11 0 Sz €1 N.mz Homﬁm <
T4 23xeq
1 S
9Lt LS ST 12 12 0 ¥4 91 I°ON TIOOYDS
Y3ty 93xeq
4 [ o1 6 33els sauspuods
juduwyroxug I9A97 dpein Ag  Telol 3O -9y 3F3¥els
JU3DX3d Ieio] sudpnig “oN pRIERB R ¢ Jo °"ON 100Ydg
SINIQALS ANV JdVIS SYOLVDIANI FLVWITD Ol SISNOISTY
2°¢ 91qel
~OF
v



€Y

‘?' As the datz were being collected and during the
period immediately follewing, several unexpected prcblems
appeared. One of the problem; involved the length of time

it took a student tc respond‘to the HSCI. Stern2 indi-

cates that, for most college freshmen, 1t takes 30 minutes

to complete the College Characteristics Index (CCI).

Since the HSCI has the same number of items as the CCI
and is responded to in exactly the same mannar, it was
anticipated that mos® high school! student: would be able
to complete the USCI in 90 minutes. The piist study in-
dicated that it toeck most s®udents mcre than 90 minutes
and in many cases 120 minutez to complete the instrument.
A small percentage of the students did complete it ia
less than 60 minutes.

The prcblem te be fzced was wherher or wot princi-
pals would agree to give the investigator two hours of
student time in a School day. The principals cf the
schools in the pilot study sample indicated that they
probably would not have offered their schools for parti-
cipation in the study if they had known that this much
time was required of the students. They justified their

probable refusal on the basis of not wanting to take

2George G. Stern, Scoring Instructions and College Norms:
Activities Index, College Characteristics Index (Syracuse:

Psychological Research Center, Syracuse University, 1963),
p. 3.
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students out of classes. A number of other high school
principals were asked by the investigatcr whether they
would have participated in a study which would require
two hours of student time, These principzls responded
in the same manner 2s did the principals of the pilet
study schools, and for the same reason.

Before attempting to resolve this problem, the in-
vestigator subjected the HSCI responses to & factor analy-
sis. The purpo:e of the factoars an&lysis was twofold:

(1) to determine whether the items of the HSCI grouped
together tc form thes scales developed by the suthor, and
(2) to provide additional information in order to resolve
the time probliem.

The HSCI responses were pre@azed and iubjected to
factor analysis by ths varimax rotational solution. Spe-
cial handling of the input was required in thzt the com-
puter program used could pot provide an output for a 300
X 300 variable matrix. The results for this approach
were negative; that is, the HSCI items, as obtained for
this sample, did not cluster as they should have.

A second approach to the factor analysis was then
undertaken and the HSCI responses were subjected to an
orthogonal solution. Again, spscial handling of the in-
put was required to accommodate such a large matrix.

This approach, as the first, yielded negative results and

for the same reason.




71

j” These results presented the investigator with a sec-
ond problem and compounded the first pioblem. The inves-
tigator was now faced with the problem of whether the HSCI
was a measurc of environmental press as it was defined and
interpreted for the study.

After careful consideration, it was decided that the
present form of the HSCI did not measurc environmental
press as defined and interpreted for the study, This
meant that another instrument had to be found ¢r developed
that would provide the required measurement. It was then
decided to develop an instrument that would more adequate-
ly mee£ the needs of the research. This decision resolved
the problem of length of administration tinmc.

At this point, 1t was decided to terminate the pilot
study as 1t had been planned and to work on the develop-
ment and testing of an instrument to assess environmental
press as defined and interpreted for the major study. The
instrument developed consisted of a hundred items taken
from the HSCI. The procedures used to develop the instru-

ment (the High School Press Index HSPI) are described in

a later section of this chapter.

Although the pilot study was not completed as planned,
it provided information which was important. The pilot
study, in effect, turned out to be a field test of the
HSCI. It also demonstrated that the OCDQ can be self-
administered if printed instructions accompany the instru-

ment. However, in the sense that the pilot study was to

e s at mas o 2t o O N R o Sl
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test the effects of selected situational variables on per-
ception of organizational climate and environmental press,
it can be considered a failure. On the other hand, it
can be considered a2 success and an important contribution
to the major study in that it made the investigator aware
of the limitaticns of one of the instruments., It also
provided the investigator with time to develop and test
an instrument to meet the requirements of the major study
before it was necessary to administer it in the sample

schools.

The Instruments

Thrce instrurents were used to gather the data for

analysis. They were: the Organizational Climzte Descrip-

tion Questionnaire {(OCDQ), the High School Prezs Index

(HSPI), and the Judges Rating Scales (JRS). A copy of

each of these instruments can be found in Appendix A,

Organizational Climate DeScription
Questionnaire (0CDQ)
The 0CDQ was developed by Andrew W. Halpin and Don
B. Croft.3 The questionnaire was not published as a

separate instrument, and permission for its use was

7Andrew W. Halpin, and Don B. Croft, The Organizational
Climate of Schools (Chicago: Midwest Administration

Center, the University of Chicago, 1963).
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f’ granted by the Midwest Administration Center, University
of Chicago, and the Macmillan Company, New York. Although
the 0CDQ was designed to describe the organizational cli-
mate dimensions of elementary schools, it has also been
used to describe the organizaticnal climate of secondary
schools, as noted in Chapter II.,4 The questionnaite con-
tains 69 Likert-type response items, 64 of which are used
in describing climate. The five items not used in scoriag
are buffer items and were added by llalpin solely to fill
out the space on the IBM mark-sensing cards on which he
had printed the OCDQ items. Each item is a brief state-
ment of a situation involving an interpersonal behavior
of teachers and principals. The respondent is asked to
decide how typical the described behavior is of his prin-
cipal, fellow teachers or his school generally. For
scoring, the responses are grouped into eight categories,
each measuring one of eight dimensions of organizational
climate. Four dimensions describe teachers' hehavior and
four describe the principal's behavior. Descriptions of

the eight dimensions are presented below.

Teachers' Behavior

1., Disengagement refers to the teachers'
tendency to be ''not with it." This
dimension describes a group which is
""going through the motions,'" a group

4

See pages 27-43.
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that is '"not in gear'" with sespect

to the task at hand. [t corresponds
to the more general concepr of anonmie
as first described by Durkheim.” In
short, this subrest fccuses upon the
teachers!' behavisr in a task-oriented
situation,

2. Hindrance refers tc the teachers'
Feeling that the principal burdens
them with routine duties, committee
demands, and other requirements which
the teachers construe as unnecessary
busy-work, The teachers perceive
that the principal is hindering rather
than facilitating their work.

3. Esprit refers to '"morale." The teachers
eel that their sccial needs are being
satisfied, and that they are, at the
same time, enjoving 2 sense of accom-
plishment in their job.

4, Intimacy refers to the teachers’ enjoy-
mént of frisndly social r2laticns with
each other. This dimensicn desc:ibes
a social needs satisfaction wh.ch is
not necessarily 4qssocizzed with task-
accomplishment.

Principal's Behavio:

S. Alocfness refers to behavior by the
principal which is characterized as
formal and impersonal. He 'goes by
the book" and prefers to be guided by
rules and policies rather than to deal
with the teachers in an informal, face-
to-face situation. His behavior, in
brief, is universalistic rather than
particularistic; nomothetic rather than
idiosyncratic, To maintain this style,
he keeps himself--at least, "emotion-
ally"--at a distance from his staff.

" 6., Production Emphasis refers to behavior
by the principal which is characterized
by close supervision of the staff. He
i« highly directive and plays the role
of a "straw boss." His communication
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tends to go in only one direction, and
he is not sensitive to feedback from
the staff,.

g

7. Thrust refers to behavior by the princu-
pal which is characterized by his evident
effort in trying to '"mcve the organiza-
tion."” "Thrust' behavior is marked not
by close supervision, but by the princi-
pal's attempt to motivate the teachers
through the example which he personally
sets. Apparently, because he does not
ask the teachers to give of themselves
any more than he willingly gives of him-
self, his behavior though stark.y task-
oriented, is nonethcless viewed favorably
by the teachers.

8. Consideration refers to behavior by the
principal which is characterized by an
inclination to treat the teachers
"humanly,” to try to do a little some-
thing extra for them in human terms.S

These dimensions or subtests are scored separately
for each respondent. Halpin suggests that subtest scores
be combined to determine a school score. The pattern
formed by the eight subtest scores for a school determines
the type of organizational climate found in that particu-
lar school.

Halpin identifies six distinct climates, names them,

and places them on a continuum, as follows: Open, Auto-

nomous, Controlled, Familiar, Paternal, and Closed.® He

5Andrew W. Halpin, Theory and Resca.,ch in Administration

(New York: MacmilTan Company, 1966), pp. I50-151,
Ibid., p. 135.

6
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indicates that the six climates can be placed into three
groups: (1) the first two indicating an Open type cli-
mate; (2) the third and fourth indicating an Intermediate
type climate, and (3) the last two desciibing a Closed
type climate. Measures of a particular school's climate
can then be described in terms of its relative Openness

or Closedness.

7 and later

A simple technique has been used by Null
by Sargent8 to determine the relative openness or closed-
ness of climate for a school. In a letter to Null, Croft
recommended that a measure of openness could be deter-
mined by subtracting the average Disengagement score of a
school from the sum of its average Esprit and Thrust
scores. Thus, the higher the score a school obtains by
such calculation, the more open is its climate. This
method of determining openness or closedness is also used
in this study.

Various combinations of the subtests were used by

Halpin and Croft to describe each of the climates. It is

’Eldon J. Null, "The Relationships Between the Organiza-
tional Climate of a School and Personal Variables of Mem-
bers of the Teaching Staff'" (unpublished Ph.D. disserta-

“tion, University of Minnesota, Minneapolis, Minnesota,
1965), p. 183.

8James C. Sargent, Organizational Climate of High Schools
(Danville, Illinois: Interstate Printers and Publishers,
Inc., 1967), p. 5.
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the purpose of this study to work with only the three
major groups of climate classificaticns. This being the
case, only the open and closed climates need be defined.
A description of the intermediate climate will not be
given, If it were given, it would be scmewhere between
the descriptions of open and cloted climates. Halpin

describes the Open Climate as depicting

. « o @ Situation ir. which the members en-
joy extremely high Esprit., The teachers
work well together without bickering and
griping. They are not burdened by moun-
tains of busy-work or by routine reports;
the princlpal's polieizs facilitate the
teachers' accomplishment of their tasks.
On the whole, the grouﬁ members enjoy
friendly relations with =ach other. The
teachers cbtzin coensiderable job sati:fac-
tion, and are sufficiently motivated to
overcome difficulties arnd frustrations.
They possess the incentive to work things
out and tc keep the organizdtion "meving."
Furthermore, the teachers are proud ¢ be
associated with their school.

The behavior of the principzl repre-
sents an appropriate integraticn between
his own personality and the role he is re-
quired to play as principal. In this re-
spect his behavior can be viewed as genuine.
Not only does he set an example by working
hard himself but, depending upon the situa-
tion, he can either criticize the actions
of teachers or go out of his way to help a
teacher. He possesses the personal flexi-
bility to be genuine whether he be required
to control and direct the activities of
others or to show compassion in satisfying
the social needs of individuel teachers.

He has integrity in that he is "all of a
piece" and therefore can function well in
either situation, He is not aloof, aor are
the rules and procedures which he sets up
inflexible and impersonal. He does not
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have to emphasize production; nor does he
need to moniior the teachcrs acttivities
closely . . . he has the ability to let
appropriate leadership acts emerge from
the teachers . . . Withal, he is itn full
control of the s.tuaticn, and he clearly
provides leaderthip for the ctaff 9

He describes the Cloted Climate a3 one that

. « . marks a situstion :n which the group
members obtain little satisfacticn 'n re-
spect to either tack-achievement or social
needs . . . the principal is Lnefi.. tive

in directing the activities of the teachers;
at the same time, he is not inclined tc

look out for their perscnel welfare,

The teachers are diserigzged and do nst
work well tegether; <Consequently, gioup
achievement is minimel . . . The princ:pal
does not facilitate the tsik-accorplishment
of the teachers, . .Esprit ‘s at & nadir,
reflecting Jow job satisfaction .n -e:rect
to both jcb sati:faction and socral-needs
satisfaction . . . tearhers . . . cttain
satisfaction frem thetr friendly redeticns
with other teachers

The princfpal 3s ta'ghi, alsef and im-
personal in conitollirg and directing the
activities of the teachers . . . Hle empha-
si12es production and frequently says that
"we should work harder.'" He sets up rules
and regulations about h¢w things should be
done and these 1ules are vsually arbitrary
. « » he 1s not genuine in his acti~ns,

‘e is not ctencerned with the social needs

of teachers; in fact, he can be depicted as
inconsiderate . . . His cry of "let's work
harder" actually means, "ycu work harder.”
He expetts everyone else to take the initia-
tive, yet he deces nut give them the freedom
required to perform whatever leadership acts
are necessary. Morcover, he himself, dces

78

not provide adequate leadership for the group,

9Halpin, op. cit., pp. 174-175

101bid. ,

pp. 180-181.
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The subtests of the OCDQ were developed through the
use of factor analysis and with the application of sophis-
ticated statistical techniques. Halpin and Croft computed
reliability coefficients for the eight subtests of the
0CDQ and found thet they ranged from .26 to .84~1l All
but one of the subtests have reliability ccefficients of
.55 or greater.

Andrews12

reports on a number of valid:ity studies
related to the OCLQ. The major method used in these
studies was the construct validity appreach  The studies
were based on a sarple of 165 Alberta schcols having five
or more teachers, a principal and four different organiza-
tional configurations.

The Jdistributions of climates for the elementary
schools in Andrews’ sample do not differ from those of the
Halpin and Croft sample. Applicability of the 0CDQ for
assessment of ¢llirate in the other organizaticnal configu-
rations of the Alberta sample were studied. Three differ-
ent tests were undertaken toward ascertaining this appli-
cability. The evidence from these tests led Andrews to

conclude that the OCDQ is as valid for other kinds of

schools as it is for elementary schools.

11Halpin and Croft, op. cit., p. 49,
lzJohn H. M. Andrews, "School Organizational Climate:

Some Validity Studies," Canadian Education and Research
Digest (December 1965), V, No. ¥, 317-333
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Andrews conducted a number of other validity tests.
lle found that intercorrelations of subtest scores indi-
cated high validity. He also found that correlation be-
tween certain characteristics of school staffs and sub-
test scores demonstr:ted a large pumber of relaticonships
which were consistent with theory. Andrews also reports
on a number of studies completed by others which tend to
indicate validity of the OCDQ. These studies show that
there are significant relationships between the OCDQ and

the Leader Behavior Description Questionnaire (LBDQ), and

between the OCDQ and the Meyers-Briggs Type Indicator.
13

Mehra™~ used the OCDQ te study the organizationa®
climate in 2 sample ¢f secondary schools in the State of
Delhi, India. He replicsted the techuijies used in the
Halpin and Croft study and found the OCDQ to be a valid
indicator of organitational climate. Mchra suggests that
the OCDQ can be used to measure the organizational climate
of secondary schools in India with modifications to abro-
gate differences in cultural and administrative condi-
tions.

Several studies have been completed which question

dl‘

the validity of the OCDQ. Pritchar used the ratings

13Nermal Mehra, "Organizational Climates of Secondary
Schools; State of Delhi, India" (unpublished Ed.D. disser-
tat;on; University of California, Berkeley, California,
1967).

l‘James L. Pritchard, 'Validation of the Organizational Cli-
nate Description Questionnaire against Perceptions of Non-
Faculty School Personhel' {(unpublished Ed.D. dissertation;
Stanford University, Palo Alto, California, 1966).
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of non-faculty eclementary school personnel to study the
conzurrent validity of the 0OCbQ. |lle compared the responses
of non-faculty subjects to a 16 item short form ¢f the OCDQ
with the OCDQ ratings of tecachers and principal from the
same school.

Pritchard reports that, in most schools, the non-
faculty agrees with the faculty in perception of the type
of school climate, relative to the six climates identified
by Halpin and Crofi. But, he indicates, the ilalpin and
Croft method of classifyinrg schools into climates based
on the similarity of the school profile to one of six pro-
totypic profiles has questionable validity if the climate
description given by Halpin and Croft represents valid de-
scriptions of characteristic teacher-principal interac-
tions,

\\'atkinslS

questioned the validity of the 0CDQ for
use with junior and senior high schools. Ille administered
the OCDQ to the faculties of nine upper level schools;
some were junior high schools and some were senior high
schools. Using the Malpin and Croft climate classifying
procedure, Watkins found only one of the schools to have

Open tendencies; one junior high school had a Controlled

climate; five schools were classified as extremely Closed;

1SJ. Foster Watkins, "The OCDQ - An Application and Some
Implications,' Lducational Administration Quarterly,
(Spring 1968), TV,"No. 2, 46-60.
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and three of the nine schools received Paternal climate
classifications. Watkins' questioning of the validirty of
the OCDQ for use with junior and senior high schcols, how-
ever, resulted from subjective evaluations made of the
schools in his sample. Because of his familiarity with
the schools, Watkins raised some doub* about the instru-
ment's ability to identify the intermediate climates, con-
trolled and familiar,

The form of the OCDQ used by respondents for this
study has nine biographical items prefixed to it. The
items sought data relating to the current position of the
respondent, sex, age, marital status, degree held, type
of certification, years of experience in education and at
the school the respondent is employed, and location of
residence. Information obtained from these items will be

used to give a general description of the respondents.
High School Press Index (HSPI)

The HSP1 is an adaptation of the High School Char-

acteristics Index (HSCl) developed by George G. Stern.

It is conceptually different from the HSCI, however, in
that it is based on a limited and structured definition
of environmental press, and operationally different in
that it is scored differently. The purpose of the HSPI
is to elicit student perception of the environment of a

high school in high, low, or neutral press terms. The

Ju
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HSPI consists of 100 items taken from the pool of 300
items in the HSCI. Items for inclusion in the HSPI were
determined by a panel of five judges, all expert in the
theory and practice of high school teaching and adminis-
tration,

The five judges are professors in Purdue Univer-
sity's Department of Education, Educational Administra-
tion and Curriculum J2ction. Each of the five judges was
given the definition of environmental press (as stated in
Chapter 1), a copy of the HSCJ and rating directions.

The directions required the judges to: (1) place a '+"
before any HSCI item they believed to be descriptive of

a characteristic or situation which was opposite the

given definition of press; (2) place a "-'" before any

HSCI item they believed to be descriptive of a character-
istic or situation which was in agreement with the defini-
tion of press; and (3) to place an "0" before any itenm
thought to be neutral or not characteristic of the defini-
tion of press. Each of the judges placed the HSCI items
into the three groups independently.

Only those HSCI items which received the same clas-
sification from four or more judges were considered as
candidates for the HSPI. One hundred forty-seven items
fell into this category. Of these, the judges unanimous-
ly agreed on the classification of $% items. They agreed

that 28 were high press items, 22 were low press items,

9/
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I’ and that five were neutral press items, The remaining 92
itens made up the 80 per cent category or items agreed
upon by four out of five judges. It was arbitrarily de-
cided that the ISPl should consist of 46 high press items,
44 low press items, and 10 neutral press items.

The 100 items included in the HSPI were then se-
1ected from the new pool of HSCI items. Twenty-two of
those placed on the scale were randomly selected from the
28 high press items in the 100 per cent category or items
agreed upon by all of the judges. The balance of the 46
high press items to be included on ‘he scale were random-
ly selected from the 26 high press items in the 80 per
cent category., All 22 of the 100 per cent category low
press items were placed on the scale. The additional 22
low press items needed to give 14 low press scale items
were randomly selected from the items in the 80 per cent
category. Five neutral press items were randomly se-
lected from 41 neutral press items in the 80 per cent cate-
gory and added to the five neutral press items from the
100 per cent category to complete the scale, The 100
items are presented by press category in Appendix A,

Because of copyright restrictions, permission was
not granted to prepate the 100 items which make up the
HSP1 as a separate instrument. Consequently, subjects re-
sponded to the selected items from the published HSCI

booklet. The introduction and directions for answering
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printed on the HSCI booklet werc applicable to the HSPI
and vere followed by the subjects.

The USCI is a forced choice instrument which re-
quires the sub,ect to respond ejther "true" or 'false"
to the items presented. Each item is a brief statement
about high school life. They are each based on items ze-
ferring to the curraculum, to teaching and classroom ac-
tivities, to rules, regulations and pelicies, to student
organjzatiocns, sctivities ard interests, to features of
the building and grounds, to services and facilities, and
to relation:hips ameng students and fsculty. The respoad-
ent is atked to decide whether the statement is or is not
generally characteristac ¢f his h:gh school, whether it
is something which might ¢r might not occur, or whether
it is o1 is not the way people tend to feel or act. Fou
the purpose of scoring, the responses to the HSCI items
are grouped into 30 scales of 10 items each,l6 Each
scale mecasures one of 30 psychological dimensions of en-
vironmental press.

The HSPI is scored by grouping 90 of the items into
two scales: one containing 46 items, and the other 44
ftems, The 46 item scale is a measuve of high press, and

the 44 {tem scale is a measure ¢f low press. The 10

16George G. Stern, Scoring Instrustions and College Norss:
Activities Indexl“CoIIoge Characteristics Index (Syracuse,
N.Y.: Psychological Research Center, Syracuse University,

1963).
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neuitral press items are not scored. Descriptions of the

two press dimensions are presented below,

The High Press dimension i1s used to de-
scribe a student body which finds its sur-
roundings strictured by schcol rules, regu:
lations, procedures, staff, and program.
Students are frustrated by the limitations
imposed upon them in their scarch for self:
actualization, personal integration and
heterogencity.

The Low Press dimension is used to charac-
terize a student body which has adjusted
ftself to the limitations of its surround-
ings. Students accept the rules, regula
tions, and procedures of the school and use
them as guides in a program of development,
learning, and maturation. They do not per-
ceive their situation and interactions with
faculty to be restrictive, controlled or
dictatorial in nature, practice or intent.

The 30 scales of the IISCI paraliel those of the CTI
and the Al and are equal in number and definition, The
individual items of the HSCI werc derived from tke CCI and
in many instances are the samc item. Stern completed re-
liabilirty coefficicents for the 30 scales of the HSCI from
data gathered from ninc widely-scattered high schools.
Using the Kuder-Richardson Formula 20, he reports reliabil-
ity coefficients ranging from .28 to .77, All but eight

of the scales hav2 reliability coefficients beyond .50.17

17George G. Stern, People in Context (Sytacuse, N.Y.: Syra-
cuse University, ?i. IT, 7369, " (Manuscript).
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A search of the literature identified only one -
validity study of the HSCI. The study was completed by

18 to test the empirical validity of obtaineu clus-

Ramey
ters of HSCI items in measuring the characteristics of
four manifestly different high schools.

Ramey administered the HSCI to a sample of 500 jurn-
ior students from three high schools of a single suburban
high school district and cluster analyzed their responses,
Twenty clusters were extracted from the responses and ac-
counted for all 300 items of the HSCI. Ramey reports that
only six clusters had adequate reliability. These six
clusters included 196 items.

Ramey identified four high schools which had manij-
festly different environments and administered the 1SCI
to fifty students from each of the schoosls, The 200 re-
sponses were scored using the six cluster based keys. He
used the single classification analysis of variance tech-
nique to list differences among schools on each of the
clusters.

Raney found that a few of the six clusters of items
tccounted for a large proportion of the variance. He in-

dicates that scales derived from these clusters could be

8Nil1ian &, Ramey, "A Study of Selected Variables of the
High School Characteristics Index" (Dissertation Ab-
stracts; unpublished Ed.D. dissertation, Arizona State
University, 1964).
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used to measure the environmental press of high schqols
particularly 1f they are precjudged to be manifestly dif-
ferent.

The validity of the HSPI was tested by assessing
the difference betwcen means from data collected in two
manifestly different samples of high school students.

It was determined that the t-statistic was best suited

to accommodate the analysis of the data collected. The
t-statistic is used for testing hypothese¢s about the dif-
ference between two means (ua-ub).

Forty-four students from schocls, one public and
one parochial, were tested. Thirty-four of the subjects
were students at the public school and ten at the paro-
chial school. The subjects were representative of stu-
dents from Grades 10, 11, and 12. Half the subjects
were identified as high press perceivers and the othsr
half as low press perceivers. The criterion used for
the selection of students as high or lcw press perceivers
was based on the dimensions of press defined above. The
chairman of the guidance department in each of the
schools made the actual identification of type of student.

The students, separated into two groups in each
school, were asked to respond to the 100 items of the
HSCI which made up the HSPI. The respondents renained
anonymous and used their school as the only referent,

The resifonses were then scored by group and the t-statis-

tic calculated. These data appear in Appendix B,
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An hypothesis of no difference between sample means
was rejected at the .001 level of significance when tobs
= 4,93, Thus it was concluded that the HSPI provided an
applicable measure of student perception of high school

environment as being either high press or low press.
Judges Rating Scale

The Judges Rating Scale (JRS) has been developed for

this study by the investigator. It is designed to obtain
ratings of schools related to their program, organization,
human and material resources. The JRS contains four sub-
scales totaling 7?5 items. Each of the subscales assesses
one of the four components of the Logical Structure Theory
and is based upon the concepts subsumed from the theory,
The items are rated on a five point scal’e where "1" signi-
fies inferior and "5" signifies superior. The items on
each of the scales assess salient aspects of the school
that are within the domain of the component. The judge
is asked to decide the level of superiority of the school
and rate it in relation to the factor described in an
item. Scoring is facilitated by grouping items under the
respective cemponents which they assess. A subscale score
is derived by summing the respective subscale items. Each
subscale is scored separately.

Descriptions of each component precede the items of
each subscale as they appear in the JRS. These descrip-

tions appear in Appendix A, section IV, pp. 3-10.
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Particular attention was given to face validity
during the period of the scale's construction. As a re-
sult, the scale reflects a high degree of this type of
validity.

Principal Data Report Form and
Principal Interview Guide

Several techniques were used to collect supplemen-
tary information for this study. The additional informa-
tion collected was used to supply the respordents of the
JRS with details about a school'’s program, organization,
human and material resources. Included in this category

are the Principal's Data Report Ferm and the Principal

Interview Guide, both of which were developed by the in-

vestigator. Each participating school submitted addi-
tional information which the judges used to get an esti-
mate of the level of the school’'s superiority on the four
assessed components. Included in this category are the
faculty handbook, student handbook, course descriptions,
floor plan of the building and class schedules. A memoran-
dum sent to each principal listing the additional types

of information needed appears in Appendix C, section I.

The Principal's Data Report Form required the buil.

ing principal to supply information about his school rel -
tive to the four components being asse “ed. One part of

the form, dealing with the human resources of the schooi
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consists solely of tables which the principal was to com-
plete. The remaining three parts - dealing with program,
organization and materials rescurces - consist of items
which relate te ths sailent aspects ¢f the respective com-
ponent. The principal was asked tc respond to these items
in a fashicn analogous to the response set of the Evalua-

tive Crigerigolg

a1 g .

elicit information abcu” the schopl related to the four
components which covid not be obtained through the Princi-

pal‘s Dara Report Form. The guide contzins 22 questions

which can be respzsnded to in appryoximately 30 minutes.
The questions 3re phrased 1o elicit from the principal an
extended respznse rathzr than 2 yes or no response.

Both the Principal's Data Report Form and Principal

Interview Guide are included in the Appendix (see Appen-

dix C, section !l, ard Appendix D, respectively).

Popuiation and Sample

The population for this study consisted of princi-
pals, teachers (including counselors and deans) and stu-
dents from public secondary schools in northwest-central

Indiana. From this population, secondary schools were

19National Study of Secondary School Evaluacion, Evalua-

tive Criteria (Washington, D.C.: National Study of
Secondary Schools, 1960).
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selected which met the following criteria. They had to:
1. have a full-time principal,

2. contain Grades 9 through 12 or 10
through 12,

3. be part of a corporation which has
a student population of 1,000 or
more in Grades 1 through 12,

4, have an «nrollment of not fewer than
150 or more than 950 pupils,

S. house students in Grades 9 through
12 or 10 through 12 only.

The geographical area used in the study consisted
of 22 counties. They were: Benton, Boone, Carroll, Cass,
Clinton, Fountain, Fulton, Hamilton, Hendricks, Howard,
Jasper, Miami, Montgomery, Newton, Parke, Pulaski, Putnam,

- Tippecanoe, Tiptcn, Warren, White, and Vermillion.

Within the 22 counties, 21 schools met the selection
criteria. Five of the 21 schools denied a request to be
included in the study. This denial resulted in a reevalua-
tion of the schools considered for inclusion in the popu-
lation and an adjustment in Criterion S, Criterion 5 was
then broadened to include those schools which housed Grades
9 through 12 or 10 through 12 which were on the same cam-
pus as a junior high school but which had their own facil-
ities and shared only the cafeteria, gymnasium, library
and swimming pool (if one was available), This extension
of Criterion 5 brought two schools into the population.
Eighteen schools then made up the final sample of schools

to be included in the study.

0. 100
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Table 3.3 shows the schools involved in the study,
the counties in which they are located, their grade level
organization, tﬁe total number of staff (excluding admin-
istrators) and enrollment,

As indicated earlier, subjects for the study in-
cluded teachers, principals and students. In each of the
participating schools, all teachers and the principal
were asked to respond to the organizational climate indi-
cator, There were 18 principals and 699 teachers in the
schools studied. Of these, seven principals responded to
the climate indicator as did 488 of the teachers. There
was a total organizational climate indicator response of
595. The 100 additional responses came frem individuals
other than building principals and classroom teachers.
These additional respondents were assistant principals,
counselors, librarians, and A-V specialists, Table 3.4
sinows the number of staff responses from each school.

Approximately 50 students from each school were
asked to respond to the environmental press indicator.
The students selected as subjects were taken from each
grade level in the senior high school. Table 3.4 shows
the number of student subjects by grade level for each
school.

The principals of the two high schools which share
a building with a junior hich school did not follow direc-

tions for selecting students to respond to the HSPI or
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teachers to respond to the OCDQ. Since the number of re-
spondents in both cases was small in comparison to the
total numper of respondents, i1t was decided to include

them in the study &and ensuing analysis.,

Prcceduxgi for the Collection g£ Data

Twenty-two csunties in northwest central Indiana
were identif:i:ed as the gecgraphicel base frem which to
draw ¢ sample cof high schoxls feor tﬁis study. The high
schools within *he gecgraphical avrez were :dentified fiom
a l1st of all secondsry schecls in Indiana. The list was
obta:ned from the S*ate Depa:*mert 5f Publ:c Instructicn,
and 1t included those secondary schools which were in
operation during the 1966-67 schoel year. From the list,
101 schools were tentatively itdentifted a: possible par-
ticipants. Te verify whe'her Schocl: met the criteria
for inclusicn in the sample, an introductory letter and
questionnaire were mailed to each principal. The ques-
tionnaire solicited information related to the selection
criteria. The information was subsequently used to deter-
mine what schools would be asked to pesrticipate. When the
questionnaires were returned, they were reviewed tu iden-
tify eligible sthools. Those principals who di& not re-
turn the questionnaire within three weeks of the initial
mailing were sent follow-up letters and another copy of

the questionnaire. After all the questionnaires were in,
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21 of the 0. schocls were i1dentif:ed as meeting the cri-
teria for :nclusicn in the study A copy of tF= initial
letter and the questionna.re appear in Append:x bE.

After the eligible scheols were identified, a let-
ter was m3iled to the supesintandent of the scheel cor-

peration in which *the ¢iliyible school wes located. The

5.3

letter sought the supe: ntendert ¢ spproval to cenduct
the <tudy in his scheol ceorpovation and his permission to
contzct the principa® of the hogh :chsol  The let:er
also included a statemeznt of the purpcse 2 the study and
outlined =he procedures fcry dazz cotlec2azn.,  Ip all, 17
letters weve maxled. A sample copy of ths lerier zappears
in Appendix H section I.

Foffe2n 2ut 22 vhe 1T zuperin-endents gsve tﬁeir ap-
preval e conduct the study in their schosd ~corparztions
and *¢ centz-t the high school principals. Ths 15 super
intendents were the chief schoo) 2fficers fcv 17 of the 21
eligible high schools. Twe superintendents did not give
tneir approval, and further communication with them and
their school corporations was terminated.

When the superintgndent?s written approval was Te-
ceived, a letter was then mailed tc the high school prin-
cipal seeking h:is permission to collect data from his
school. Included with the le<ter was a copy of the let-

ter that had beern mailed to his superintendent noting the

latter's approval and a card for the principal to use in
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responding t< vhs qusry. The letter 3iso

tentative date f:v & mesevx.ng beewesn the investigator and

the prircipit ¢ dascuse ¢he detsils £ the data collec-

w

1

tion. A sampie sopy of the letter 3ppezrs in Appendix H,
cecticn II

The ve<ponse cards were refturned by 16 principals
within two weeks ¢f theyr msidirg One principszl did not

respind 3and wz: relephired *to see 1f he

s
(%
'

respendence.  He :a2id +hiag hs h zp? th:z- Le a2u:d mee

the invest:gziuor 2, vha dsg suggestsd. A1l the princi-

pals indi¢ztad their willirgn::s to mezet wi'h <h® inves-

tiga*or. The meetirgs took place during th: fivrst three

wecks ¢f N-owempsr 105¢.

cert -
=zl

Y ’Jh>“:h la

o

L2ying th: mez?t: ted eppraxi-

ngs,

2 reyiewed

W

mélely one Lour, the purpose of the :tudy «
and drscussed in detail wink the princiral, The techn.ques
for data c2llectaon, as we'l as thz n:zvrureats to be

used, were 2lsc discucesed  The principals were each given
a sample copy of ezch instrument. The problems which each
principal thcugh: might arise from the data collection

of the instruments were

techniques ¢r frem the content

discussed and rezolved. 4t the conclusion of each meet-
ing, the principal was asked to make a final decision re-
garding his willingness to cooperate with the investiga-
r:nc.pals agreed tc participate,

tor. Sixteen cf the 17

and one principal refused.

iis

N U . -
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It was decided at this point that at least 18 schools
should be included in the sample to provide sufficient data
to enable the inwvssitigator to make an anaiysis., As a re-
sult, the questicnnaires were reviewed again, and two more
schools were i1denzified as possible participznts. These
two high schools contained Grades 10 through 12 but shared
a building with a junior high school. An adjustment was
made in the selsction criterion that required a sample
school to be hcu:cd in a building containing only Grades
9 through 12 or (0 through 12, This adjustment made the
two schools el gible £or the study.

It was belizved thaet this criterion could be adjusted
without sericusly affecting the homegensity of the sample.
The adjustment was mside to include those h:igh schools which
shared a building with a2 junior high schocl; z2nd considera-
tion was given only to those cases where limited facilities
were shared (1.e., gymnasium, cafeteria, library and swim-
ming pool), if the high school had a separate faculty and
its own principal, and if it was sufficiently independent
in its program and organization.

The format for securing approvals for collecting data
from the two additional schools was the same as that for
the other schools. Both principals agreed to cooperate
with the investigator, and the schools were included in the
sample. This brcught the total number of participating

schools to 18.
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During each meeting, the :investigator and the prin-
cipal agreed upon a datc and time for the administration
of instruments to faculty and students and for the stiuc-
tured interview with the principal. Tlie date seclected
for the collection of dita was in all cases two or more
months after the date of the meeting. During this inter-
val, the investigator identified a2 random sample of stu-
dents by grade level from each school and notified the
principal of the students seleited. This in turn allowed
the principal time to inform teachers and students of the
forthcoming dzta collection and its purposes, It also al-
lowed teachers time to adjust the:iy lesson plans.

All teachers and the principz2l were sacked to ie-
spond to the OCDQ. Table 3.4 on page 96 sh:iws the number
of teacher respondents and the percentage of respondents
to the total tesching staff. Through an apparent misunder-
standing of the directions, only seven principals re-
sponded to the OCDQ.

Fifty students from each school were to participate.
To get a representative picture of student perception of
environmental press, a stratified random sample of stu-
dents was used. The percentage used to determine the
stratified random sample was computed by taking the total
number of students in one grade and dividing that number
by the total enrolliment of the school. The percentage was
then wuitiplied by 50 to determine how many students from

each grade level would be needed for the sample.
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To make the data collection from students as nondi
ruptive to the daily routine of the school as possible,
two alternatives were followed One alternative allowed
the random selection of any student from a grade level
The other alternative allowed the random selection of &
student from a study hall that was sufficiently large a;
included students from all grade levels In the latter
case, a stipulation was added that the study hall be as
close as possible to a random representation of the stu-
dent body. For half of the schools, the first alterna-
tive was followed; and the second was fo.lowed for the re-
mainder. The principals submitted lists cof students by
grade level for the school or cf a study hall by grade
levels, depending upon which alternative was be:ing fol-
lowed. Students were then randomly selected f{rom the
list. Three additional students were arbitrarily selected
from each grade level and were designated as alternates.
The alternates were to respond to the LSPI 1w the event
the students selected for the basic¢ sample were . hsent
from school at the time data were collected. In six of
the sample schools, the a.senteeism of the selected stu-
dents was greater than the number of alternates selected,
and this resulted in a student sample of less than 50.

In six other schools, more than $0 students were included

in the sanmple,
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Once the litts were received by thc investigator,
students were selected and the principal notified immedi-
ately of the names of particular students who were to re-
spond to the HSPI. The principal then notified the stu-
dents of the date and time they were to respond to the
instrument and to what room in the school they should re-
port. Students from each school responded to the liSPI as
a group.

Prior to the actual collection of data, two aides
were selected and trained to collect the data. One aide
was to administer the IISPI gnd the other to interview the
principal. In 13 of the 18 schools, one aide worked with
students while the other interviewed the principal, In
five schools, the aides worked at different times because
of unexpected schedule conflicts which did not allow the
principal to be interviewed when the students were being
tested.

In 16 of the 18 schools, teachers résponded to the
0CDQ at a time most convenient for them individually. In
two schools, one of the aides administered the OCbQ to
the faculty as a group. An instruction period on how to
respond to the OCDQ was given by the principal at a fac-
ulty meeting in those schools where the teachers responded
to the OCVQ individually. The faculty meeting occurred
in most schools within a week or 10 days of the date se-

lected for students to respond to the HSPI. During the
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faculty meeting, the principal distributed the 0CDQ, re-
sponse cards and an envelope to all those present, He
also read a statement which included the purpose of the
study, how the information obtained from them would be
used as well as specific instructions on how to respond
to the instrument. A copy of the statement appears in
Appendix I,

During the first three weeks of February 1969, all
schools were visited and HSPI and OCDQ responses obtained
from siudents and teachers respectively. All principals
also were interviewed during this period.

During the last two weeks c¢f January 1969, princi-

pals were sent a copy of the Principal Data Report Form

(PDRF) to comple‘e It was to be cempleted and returned
to the investigator by no liater than March 15, 1969, Six-
teen vf the 18 principals returned the form on time, All
of the PDRFs were returned by May 15, 1969,
In the period between the mailing of the PDRFs and
their return, the investigator identified and conducted
a training session for the five judges who were to assess
the schools in relation to the Logical Structure Theory.
The criteria for the selection of judges follows,
They are presented in order of priority as determined by

the investigator. They should:
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r 1. be familiar with the Logizal Structure

Theory, Familiarity w:th the Logical
Structure Theory means that the i1ndi-
vidual must have completed a graduate
course which deals primarily with the
theory and which is taught by the de-
veloper of the theory,

~-

2. be or have been a superintendent of
schools for at Jeast five years,

3 have a doctorate :n educational admin-
istration.

Unfortunatel,, five individuals who could meet all
of the criteria were nct av.ilable to serve S judges.
As a rtesult, criteria 2 and 3 were adjusted to accommo-
date individuals who had less than five years experience
as superintendents of schools and who did not have doc-
torates. In the latter case, the limit was to accept no
individual who had less than a minimur of 30 graduate
hours beyoad the master's degree. Using the adjusted cri-
teria, five individuais we-e¢ identified and agreed to
serve as judges.

A training session was held for the five judges in
an attempt to insure a degree of uniformity in individual

responses to the Judges Rating Scale. The session was

conducted by the tnvestigator and lasted for six hours,.

The session began with a review of the purpose of
the project and the ptoblem under study. This was fol-
lowed by a review and discusstion of the undetlying con-
cepts of the Logical Structute Theory. The judges were

{' then given a packet of materials Included in the

0. 119
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packet were a copy of the Judges Rating Scale and corres-

ponding answer sheet, a Principal Data Report Form, a

student handbook, a teacher handbook, a summary ot an
interview with the principal, and an elaboration for each

item on the Judges Rating Scale which defined terms and

phrases and gave examples. This latter piece was in-
cluded to serve as a guide for the )judges and to provide
them with a uniform interpretation of the concepts incor-
porated in the four components of the Lozical Structure
Theory being used. The other material in the packet was
prepared specifically for the training session, It was
used to simulate the kind of information they would re-
ceive and have to use when they responded to the Judges

Rating Scale for the schools in the study. The Principal

Data Report Form, student and teacher handbooks, and the

principal interview Summary were written so that informa-
tion which dealt with the program of the school and its
human resources would be rated better then that informa-
tion which dealt with the organization of th. $.hool and
its material resources. This was done to provide a cri-
terion for testinsg the uniformity of the judges' responses

to the Judges Rating Scale which would occur after the

training session and after each judge had completed the
practice exercise. Basically, the materials were pre-
loaded so that the components of program and human re-

sources would appear supérior to the components of
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organization and materials resources. The materials were
written so that the differences were not blatantly obvious.
They are referred to as the Profile of Community .ligh
School.

During the session each item on the Judges Rating

Scale was studied and the examples discussed until each
judge expressed his understanding cof the 1tem and example.
Once this was completed, their attention was again drawn
to the packet they had received at the beginning of the
session. The materials in the packet were simply identi-
fied to make certain that ecach judge had a copy of ecach
item. The judges were then told that they =»ould each as:
sess two comporients for all 18 sample schools. Each in-
dividual was given a number and told which components he
was to assess. Table 3.5 shows which compcnents cach

judge assessed,

Table 3.5

ASSIGNMFENT OF INDIVIDUALS TO JUDGE LOGICAL
STRUCTURE THEORY COMPONENTS

Judge Components

. P

Program and Human Resources

Progtam and Material Resources
Program and Organitation

lluman Resoutces and Organization
Miterial Resoutces and Or~anization

Uy e N

1%
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The investigator then reviewed how the materials
from the schools in the sample would be rotated among the

judges so that the Judges Rating Sca'e could be applied.

Three judges were provided with a rassette tape recorder
to enable them t> listen to *he recordings of the inter-
views with the principals Two judges cwned a cassette
tape recorder and consequen®ly did nct need to borrow
one .

At the conclusicn ¢f the Session the judges were
told tc take the Profile of Community High Schtol and use
it as 3 sample ~f a3 schos’ *2 which the Judges Reting
Scale was to be applied They were told te respond inde-
pendent!y to all 1tems  They also were -rfermed that *his
was a practice evercisc o see 1f **ev ual:ztsised how to
use the scalte, They we-e ne* ‘nfc-nmed a¢ t2 how the ma-
terials weve written

Within 10 d2ys all judges had returned their ratings
of the profile school. It was decided that 1f the re-
sponses were similar, that is, if all five judges rated
the profile school approximately the same on each of the
components, there would be no neea to have another train-
ing session, !t was felt that if the ratings wete Simi-
lar the judges would tend to give consistent responses
when assessing the schools in the study sample. To test
this notion, 1t was hypothesized that the two components

of program and human resources would teceive higher scores
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which were statistically sign:ficant than would the com-
penents of organizatian and materials resources.

The judges’  ratinge were subjected to a one-way
analysis of variance w:th repeated measures. The null
hypothesis of ro difference bestween component scores was
tested and the observed F ratio [F = 3.63, df « (3,12)]
was found to be s.gn.ficant at the 05 level. Thus, the
null hypothes:% was rejected, asrnd jinspection of the
totals far the compcnents indicazed that the zomponents
of program and human resou-ze- teze:ved higher scores
than did the crher two components The analysis of vari.
ance appears r Apperd.x J.

Because the -esults confosmed clately to the ex:
pected ratings, the investigstor dezided not to conduct
another training Sessicr ard proceeded In preparving the
materiats fzom the schoatls an the wample 21 dastrabu-
tisn to the judges

A ccpy of all the materials prepared for the train-

ing session appears in Appendiv K

Scorxgg of the In&truments and
uletion cf the Data

Organizational Climate Description Questionnaire

In sixteen schools, teacher responses to the 0CDQ
were submitted in a sealed envelope to the principal who

returned them to the investigator, 1In the two schools

1%
O
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where the aide administered the OCDQ, response cards were
collected and returned to vhe in.c¢stigator. Each re
sponse card was then nurbevcd ird arranged irn sequence,
as were the cards f:om the 2ther rwo schools. The cards
were then key punched for scering by ccmputer.

A special computer program was written to score
the responses. The ,tcg-am scored cnly those subtests
whose scores contribated to vankirg schools on the "most
open' to "mc-t clused" contirr.r 31y detecmined by a pro-
cedure used for this pu prse  The procedure was recom-
mendcd by Crefr and wi: usaed by Nu‘lzﬁ ind Ssrgent 21
It 1nd:icates that a ciimate sc:re “or be cbtaired by add-

ing the Esprit and T2rust subtest: scores ard subtracting

1

the Disengegem:n* subtest :cire The sch:2i with the
highest ccore, 285 determrined by this precedure, was "mo:t
epen,” and the sches! aith the 'owes® s-cre was the "most
closed. " All other scheols fell on a continuum between
the two schools at either end.

The scale, which the respondent used to indicate
the extent to which each statement characterized his
school, is limited to four situaticns Each situation is
designated as one *that: (1) rarely occurs, (2) sometimes

occuts, (3) often occurs, and (4) very frequently occurs,

20
21

Mll, ep 1

Sargent, ¢p. cit.
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For scoring purpsses, the respcn:e to each 1tem was
punched 1, 2, 3!, or 4, a¢ lizted Five 2f the 64 items
were to be scored negatively For storing these .tenms,
the choices 28 listed were given vilues: 1n ~everse order.
The responses of eath teacher =nd principal to
cach of the thiee subtes*s ~ere t:%3ajed The formula
was then applied to the‘e stubtest totals to determine the
individual's climate scoze M22ns and stand:zrd devia-
tions for the subres® weye " -u' ated from these indi-
vidual sceres The mez2n of *he individugl climate scores
was computed *: d.teT.ne 3 s ,m3te ~I2te {(¢r the schedl.
The schools were *her licted 'np rark »7der by ¢li-
nate sccre, thz2 srhocl with the h-ghest s:>re being listed
first. The schoois en rhe list ~¢-° then ¢ vided into
thrce groupt with the first six ho-~g laceified 25 having
an oper. clivzre. the n.,4Jl: 81x :: kzy ng an :rntermediate

climéte and the rem:ipniag 3. 3: hsving a ¢.oced climate
High S-hool Press Inder

Student recpenses td the HSP! were collected 1in a
group by the project aide who administered the instrument,
The aide, prior t> administraticn ~f the instrument, arbi-
trarily assigned each student respcndent a number which
the student reccrded c¢cn the response ¢ 1d The number
served only to identify the resp:nte card  The responses

on each card were then ey punched for sc>ring by the

[ B Band
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computer. A special computer program was written to do
the scoring.

The respondent indicated the extent to which each
statement characterized his school by blackening the
space in column one of the response card for "true' and
by blackening the space in column two for '"false." The
respondents marked cach statement cither 'true'" or
“false'" using the following definitions:

True - when you think the statement is
generallK true or characteristic
of your high school, is something
which occurs or might occur, is
the way pecople tend to feel or act.

False « when you think the statement is
generally false or not character-
istic of your high school, is
something which is not likely to
occur, is not the way people typi-
cally feel or act.

Only 90 of the 100 HSP! items were scored, [If an
individual responded "true" to a high press ftem, *+1 was
recorded. If a subject responded "false,' -1 was re-
corded. The reverse procedure was used to score the low
press items. The 10 neutral press items were not scored.

Each student's responses were totaled. This total
was the individual's press score and fell within a range
between positive 90 and negative 90. The total raw score
for each grade level was calculated and then divided by

the number of respoendents from the respective grade

12
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levels. This gave the mean raw press score for each grade
level. The mean of the grade level press scores was com-

puted to determine the press score for the school,
Judges Rating Scale

Judges' responses to the JRS were collected by the
investigator., The response sheets were accumulated until
each judge had reviewed all of the schools in the sample,
Component scores were then computed by totaling the indi-
vidual's rating for each item of the component.

The scale, which the judges used to rate the extent
to which each statement characterized the school, is
limited to five choices. The choices are: (1) inferior,
(2) below average, (3) average, (4) above average and (5)
superior, The weight given to each choice in scoring cor-
responds to the number preceding the choice as listed. A
definition of each choice appears in Appendix K, section I.

To determine the judges' rating of a school for any
component, the respective weights of the choices for all
items were added. The mean of a component rating across
judges was computed to determine a school component rating.

This was done for each of the foutr components.

Design of the Studz

The research hypotheses of the study were concerned

with two problems: (1) the relationship between faculty

1<
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perception of school environment and student perception
of school environment or environmental press; and (2)
the relationships between selected components of the
Logical Structure Theory and the two perceptions of
school environment. A relationship was hypothesized to
exist between openness or closedness of the climate of a
school and environmental press. A relationship was hy-
pothesized between the Logical Structure Theory compo-
nents and the way in which teachers and students, as
groups, perceived the environment.

The steps taken to assess the hypothesized relation-
ships involved three statistical techniques: (1) correla-
tion, (2) univariate regression analysis and (3) multi-
variate regression analysis. The scores obtained from the
OCDQ and the lISPI were examined by using the Pearson Fro-
duct-Moment Correlation procedure. Univariate regression
analysis was used to assess the relationship between en-
vironmental press and organizational climate and to deter-
mine whether environmental press can be predicted from
organizational climate, and conversely. A multivariate
regression analysis was used to assess the components of
the Logical Structure Theory and their relationship to
teachers' and students' perception of environment. The
results of this analysis were expected to indicate the
weighting or importance of each scale in the climate and

press measures,
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The data collected to test the first hypothesis pro-
vided raw scores; therefore, it was determined that the
r-statistic was best suited to accommodate the analysis of
these data. llypothesis 1 is concerned with the correla-
tion between two variables. Since the Pearson r is used
for testing hypotheses of the relationship betwecn two or
more variables, it is an appropriate statistic here. 'The
Pearson Product-Moment correlation coefficient indicates
two things: the magnitude and the direction of the rela-
tionship. In the situation surrounding hypothesis 1,
there is no implication of a causal relationship between
the variables. The analysis of the relationship between
the two variables was extended by a univariate regression
analysis. This analysis was used to determine whether en-
vironmental press could be predicted from organizational
climate and conversely.

It was determined that the r-statistic and a multi-
variate regression analysis would provide the information
desired for the investigation of hypotheses 2 through S.
The rationale underlying the use of the Pearson Product-
Moment correlation coefficient and regression analysis
above applied herec as well.

Since hypothesis 6 was based on mean scores, it was
determined that the F-statistic would be the most appro-
priate test for its analysis. The null hypothesis related

to rescarch hypothesis 6 is that there is no differcnce in

15
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perception. In assuming that there 1s no difference in

perception, as measured by the mean scores on a test,

the F-statistic may be used to test hypotheses about the

equality of the population means. The F-statistic is

used when the hypothesis is that the population means

for test scores are equal!, that 1s, Hy = Hp © v o o T Vo
Models which depict the hypothesized relationships

are given in Figures 3.1 and 3.2.  The research design

used in this study i: presented in Figure 3.3.

Techniques Used 1n Data Analysis

The Pearson Product-Moment correlation technique was
used for testing research hypotheses 1 t3 5, which in-
volved relationships between: (1) environmental press,
as measured by the HSPI, and crgani:zational climate, as
measured by three subtes¢s of the OCDPQ for the first hy-
pothesis; and (2) the selected components of the Logical
Structure Theory (Program, Organization, Human Resources
and Material Resources) and the two perceptions of school
environment.

The Pearson r provides a correlation coefficient
which is a measure of the degree and direction of relation-
ship between two variables. The coefficient has meaning
only in cases where the relationship is linear,

The correlation coefficient may range in value from

-1.00 to +1.00., A correlation coefficient of +1,00 denotes

130
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a perfect positive relationship between two variables; a
correlation of 0 signifies the absen:e of any relation-
ship between two variables; and a correlation coefficient
of -1.00 indicates a perfect negative or inverse relation-
ship. According to Edwards, it is "seldom, if at all,
that perfect relationships are found in the biological
and social sciences, in part because of the limitations
of our measuring instruments and also because of the dif-
ficulties of controlling all possible factors that may
influence the two variables being studied,"22
Raw scores were used in calculating the correlation
coefficient. When dealing in terms of these scores,
rather than in terms of deviation measures, the following

23

formula is used to calculate the correlation coefficient:

sxy - (EX)(EY)

vE 2
\/ (x? - BR- vz - ED 7,

When the size of the sample is small, the signifi-
cance of the obtained correlation coefficient must be de-

termined. This is necessary for determining whether the

22Allen L. Edwards, Statistical Methods for the Behavioral
Sciences (New York: Molt, Rinehart and Winston, 1054),
p. 145.

231bid., p. 147.
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computed correlacion coefficient s a measure of a real

i
XY

relationship or whether the csefficient at hand is merely
a chance deviation from a population in which the p is OQ24
The sample Product-Moment correlation coefficient
r, based on N pairs of observations, has a distribution
which is related to the Student t distribution with
(N - 2) degrees of freedom., Thus, to determine the sig-
nificance of r when the size of the sample is small, the
t-statistic may be used. In this case, the null hypothe-
sis states that the pcpulation Product-Moment correla-
tion coefficient does not diffevr from zero. That is, the
obtained r is merely a chance deviation of the distribu-
tion for which p = 0. In testing the null hypothesis for

a correlation coefficient, t is calculated by the formula

N
l-r

t =1

where r equals the obtained coefficient and N equals the

25 The decision whether

number of pairs of observations.
to reject or not reject the null hypothesis resulted from

the t test at an alpha level of .10.

24N" M. Downie, and R. W, Heath, Basic Statistical Methods

(New York: Harper and Brothers, 1959), p. 14Z.

ZSJ. P. Guilford, Fundamental Statistics in Psychology and

Education, 3rd Edition (New York: McGraw-HilIl Book Co.,
Inc., 1956), p. 219.
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To extend the test.ng of hypotheses ! to 5, uni-
variate and muitiveriate regression analyses were used.
These types of snalyses provide a linear equation which
can be used to predict, in the case of univariate regres-
sion analysis, the most likely HSPI score from a known
OCDQ score. Likewise a schoci HSPI score or a school
OCDQ score can be predicted from kncwn selected Logical
Structure Theory ccmponent scores in the case of multi-
varlate regressicn anzlysis.

Linear regressior analysis provides the line of
best fit for paired date plotted on rectilinear coordi-

nates. The line of bect fit, or regression lire, repre-
sents the trend of tue plotted poirts. T: determine the
regression of one varisble on another, an equation for a
straight line 1s used.  The regression equation has the
general form Y = bX * a, where Y i: the dependent or cri-
terion variable, a and b the regression coefficients and
X the independent or predictor variable. Since the rela-
tionship between OCDQ scores and HSPI scores was not
perfect (+1.00), the general linear equation is written
¥= a + bX, where ? indicates a value falling on the line
given by the regression equatisn, The regression co-
efficients are determined in such a manner that the least
squares criterion 1s satisfied; that is, the sum of
squares of the errors of prediction will be less than it

would be for any other values of a and b that might be

seclected.
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The regressicor coefficients a and b axe derived as

followse:

Given: Y - ¢beer.ed 320re on the criterion
variéple
A,

Let: Y = pred.cvec score on the criterion
varizble [the soove derived from
the rsgresiicen equatian)

gt
(1 Y) dezviavion ¢(f cbserved score from
rredicrted szore,
2V A s
From Y ~ bY = 2, ¢hz deviszoen ¢f = Yy 1s g.ven by
4%
(Y - Y, = ¥ {(bX + g, = Y - bX . 1

ard 2 savired deviazticn ¢ givaa by
N,
(r - ¥¥" = (¥ - bX - 2:°

w8 e 2?0 o T L 73y - 2bXY + 2abX

To saticfy the L2as: sque-es ~ritericn, the sum of

the squared der. st cn: ©f all points fv 1 trhe regressicn

line must be minim.zed. That 1s:
. ‘2 7 3 "
min (Y - Y)® = IY” « Na + b~I X“ - 2alY - 2bIXY + 2ablX.

To find the value of b 2nd a, which minimize . .s last equa-
tion, partial derivatives with respect to b and a are taken.
These derivatives are then evaluated at zero.

"' partial derivatives ¢f the last equation with re-
spect to a and b is for a:

n
2
ALZLY - Y} . sNa - 21Y + 2bEX

da
{
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and for b:

(E0 N2 - em? oy« e
b
Setting the derivative <f 3 ¢qual to zero,
Na ¢ bIX = LY i% ovts.ned Setting the derivetive ¢f b
equal to zeio0, atx ¢ bEX? + 20X% 15 obtained These two
equations gre solved simultaneously for 2 end b 1n terms

¢ef X and 17 shith a-e *he rhge-ved -13tes:

b - NINY__(EX;LIY)
NTYZ o (ivol

"y ~ [ ¥ F Y

a = --!...,._.\LZ..XA! :..)...
NIX?  (fX )¢

If both X =0 Y ¢ve sterel in terme of desiatior

their mean ~alues, “hen

. LY YL
E(x)

and

These formulae give the least squares estimators of

8 and a, the corresprnding p-pulaticn pararetets,

13

(Y
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In testing hypotheses 2 tc 5, 2 multivariate regres-
$101 analysis was used. Multiple regression analysis is
sccomplished throvgh the determination of a multiple
linear regressicn equidtion and ity ‘nterpretation The
assumpticns underlyirg sirple regreszion analysis or uni-
variate reg-esstion énalysis alse underlie multivariate re-
gression analy:is. The inte-pretation of the regression
coefficients from a multiple linear regression equation
is different “72m :he 1ate pretétion given td the vegres-
sion coefficient from a simp'ec regreesion equation. In
multiple regression 3na.ysis, the repressyon coefficients
ascribe te any particule- ndeperlent variable, not cnly
to the variat:on “n the depa-dert vorisble directly due
to th2t irdepandent ~arjable, biat asleox 2 the variation
which i1 due *¢ su-h other indepe-dent variablee corrve-
lated with 1t a3 have .0t veen separace.y .'nsade:ed.26

The gerera: form »{ “he aui*iple lincar regression
equation for four independent variables is as follows:

Xpom 4y 2305002 35T 20y 2430ty 23sXatbye . 234%e

where Xl is the dependent or criterion variable, and Xz,
Xyo Xyo X, are the independent ¢t ptedictor variables.

The ¢onstant b12 145 18 the net or partial regression

26Mordecai Ezeki1el, and Katl A, Fes, Metnods of Correlation

and Regtession Anaiysis* Linear and Cutrvilinear, 3rd
EHI;i?n (New Yotk John Wiley and Sons, Inc., 1959),
p; 8 r
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cocff{icient cf Yl on XZ’ holding Xs, X, aad XS constant,
and byg 214 1% the net or partial regression coefficient
of Xl on XS, hotding Xz, X3 and X4 constent,

In terms of dev:iations fecm the mesn, the following

27

four equations are sclved rimultaneously to determine

the values fir the regression ccefficients ”12.3as'

b b

13.245* "is5.214

2 o , e .
T 700 g na T2y (3bo g BIX X dbyy 5agt 200,750 g a3y
2(1!22)
\ 2 .
L(xggtbyy 3ag T dbyq e B0 X )Py, p3e*T(XyXedbyg 5y
L(x)> )
:
E(xpxgdbyg 145 E(va¥y)bia puc* 8OO0, 2ag*T(XyX¥glbyg 534
L(xlxa)
. . 2
L(Ryxgdbyy 346t E(X3Xe)dbyy 9y62llyXe)by, 2364 2(Xg")byg 53y
Z(xlxs)

The value of a is determined by the following equation:28

a) 234 * Mptbya qagMy by aasMyibyy a3sMatbye 234N

271p4d., p. 182.
281vi4.
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where Ml is the mean of the rriterion variable, and MZ,
M3, M4 and M5 are means of the predictor variables.

The reliability of the observed simple regression

coefficient is determined by the formulr\:29
5
s, v XX
yx s vn

represents the adjusted stindard error of esti-

where Sy-x

mate for the sampie drawn; s_ is the standard deviation

X
of the individual cbservations around the regression line;
and n is the number of cases in the sample.

The sample regression coefficient b has a distribu-
tion which is related to a "Student's' or t-distribution
with (n - 2) degrees of freedom. This makes it possible
to place a confidence interval on 3 with an appropriate
confidence coefficient, In this case, the null hypothesis
is that the obtained simple linear regression coefficient
does not differ from zero. That is, the obtained b is
merely a chance deviation of the distributicn for which

8 = 0. In testing the null hypothesis for a simple linear

regression coefficient, t is calculated by the formula

291bid., p. 281.
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where b is the obtained regression cocificient, 8 is the

ey
‘

true but unknown regression cocfficient, and 5b is the
3

standard error of the obtained regression coeffici:nt.
The decision to accept or reject tohs a5 based on an
a= ,10,

The standard error of a net or partial regreseion

cocfficient is estimated by the cquat‘xon:31

82
s _\/ f-jm.. .k .
bijom. . .k nst(1 - d?_m. )

2
where S {*im...k represents the squared adjusted standard

error of estimate for the sample drawn: n 1s the number
of cases in the sample; s? is the variance of independent
variable j; and Ri-m...k represents the square of the co-
efficient of multiple correlation.

As with simple linear regression cocfficients, multi-
ple regression coefficients have a distribution related to
the t-distribution. Thus, to deternine a confidence inter-
val for the b's in the multiple regression equation, each
independently, the t-statisti¢ is used. The equation given
above for computing t is applicable here. The decision

rule to accept or teject t was based on an a = .10.

obs

30:bid.
Mipid., p. 288.
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In testing hypothesis 6, the analysis of variance
technique for the analysis of a single-factor study as

32 was used Assuming that theie 1is

described by Winer
no difference in student perceptiun of environmental
press by grade level within a school and between schools,
as measurcd by the mean scores on the HSPI, the statis-

tic

F = M5 _treatment
MS error

has a sampling distribution wh:ch ¢ approximated by an F
distribution having X - 1 degrees of freedom for the numer-
ator and n - k degrees of freedom f>r the denaminator,
Thus, the I statistic is used td test the hvpethesis of
equality of populaticn means fer perception To test the
hypothesis that is Hy * My * ug N‘ against an alterna-

tive hypothesis, the decition rules ate as follows:
Reject H; when Fobs)F.QO(k'l'" 1,3

Otherwise do not reject li;

The general form for summarizing the analysis of vari-
ance for a single-factor study and as used in testing hy-

pothesis 6 is given in Tabdble 3.6.

)2 . .
B. J. Winer, Statistical Principles i1n Pxperimental De-
1 Book C T

sign (New York: cGraw- ompany, 1962), pp.
<104, :

143
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f‘ Table 3.0
) SUMMARY QF ANALYSIS OF VARIANCE

Source SS df MS )i

F-MS treat

Treatment 5§ ticat, k-1 MS treat. KIS “erFor

Lxperimental Error $S error n-k MS error

Total $S total n-1

The symbol SS designates the sum of squares, or vari-
ation, of the test scores with a group and NS designates
the mean square or, in the terminology of analysis of vari-
ance, a variance,

In exploratory resecarch in the behavioral sciences,
it is often difficult to evaluate the relative costs of
type 1 and type 2 crror. llowever, the .10 level of sig-
nificance is used in this study for the sake of consist-

ency and because it scems appropriate to the design.

111
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CHAPTER 1V
RESULTS AND ANALYSIS OF THE DATA

The data collected for this study were analyzed as
described in Chapter III in relation to the six research
hypotheses set forth in the study. Schools are classified
in terms of types of climates and types of press. A gen-
eral description is made of the individuals who responded
to the Organizational Climate Uescription Questionnaire

(ocbq).

Geneval Description of Organizational Climate
Description Questionnaire Respondents

A general description of individuals who responded
to the OCbQ is given to provide information useful in in-
terpreting the relationship between Organizational Climate
and the selected components of the Logical Structure The-
ory used in the study. Data for this description were obdb-
tained from nine biographical {tems that were prefixed to
the 0CDQ.

Table 4.1 is a summary of the responses to the bio-
graphical items. Not all biographical items were responded

to by the individuals who completed the OCDQ. There were

140
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595 responses to the 0CDQ. Column 6 of Table 4.1 indi-
cates the number of omissions per :tem. The number of
omissions ranges from 2 on Item 8 (ycars of tcachug at
the present school) to 12 on Item 0 (type of certafica
tion).

Of the total number of respondents, 89.85 percent
were teachers, 8.29 percent were counselors, librarians,
and A-V specialists, and 1.86 percent were principals.
There were $6,78 percent male respondents and 43.22 per-
cent female respondents. The greatest percentage of re-
spondents was in the age group 20-29 and the smallest
percentage in the age group v0 and over. Forty-one and
forty-six hupdredchs percent of the respondents were be-
tween 20 and 29 years of age; 21.30 percent between 30
and 19; 22.67 percent between 40 and 49; 10.32 percent
betveen 50 and $9; and 3.5$ percent were over 60. The
marit:l status item drew responses indicating a ratio of
marri~d individuals to single individu.1¢ o almost 3 to
1 aly .81 percent of the respondents wcra sep rated
fr -, their spouses and 2,03 percenc of the respondents
were divorced.

The responses to the i.2m regarding highest degree
held indicated that 3 $6 percent of the respondents held
associate degrees, 44.92 percent bachelor's degrees, 50.17
percent master's degrees, 1.36 percent specialtist degrees

and .17 percent held doctorates.
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As noted previously, 12 of the 595 OCDQ respondents
did nct indicate the type of tcaching certificaticn they
held. Of those who responded to the item, 41.51 percent
held a provisional license; 3.77 percent a reciprocity
license, 12.18 percent a first grade license, 8.06 per-
cent a professional license and 34.48 percent held a perma-
nrent license.

Total years of experience in education were cate-
gorized into four groups. Of the respondents answering
this ifem, 58.98 percent had less than nine years of ex-
perience, 24.58 percent 10 to 19 years of experience,

10.34 percent 20 to 29 years of experience, and 6.10 per-
cent had more than 30 years of experience. Similarly,
total years of work experience at (he respondents' school
of current employment were categorized into four groups.
Fifty-nine and seventy hundredths percent of the respond-
ents had been employed at their present schools for less
than four years; 25.46 percent between five and nine years;
10.29 percent between ten and nincteen years, and 4.55 per-
cent for twentf years Or more.

The biographical items sought information on the lo-
cation of respondents' residences. Of those responding,
70.44 percent lived in the community sevved by the schools
in which they were employed while 29.56 percent lived out-

side this community.
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In summary, the biographical data indicate that the
faculties of the schools >n the sample were typically:
(1) composed of slightly more men than women; (2) in ap-
proximately two out of three cases, 39 years of age or
younger; (3) overwheiming{y composed of married individu-
als, (4) almost equally divided between holders of bache-
lor's degrees and holders of master's degrees, (5) com-
posed mostly of individuals who have either provisional
or permanent certificaticn; (6) in three out of five cases,
individuals who have been working in educétion for 9 or
fewer years; (7) in three out of five cases, employed at
the school for four or fewer years; and, (8) in seven out
of ten cases, individuals who resided in the community
served by the school .

Climate Classification 9£ Sample Schools
Open, Intermediate, Closed

As indicated in Chapter 1I1, a school's climate
score was obtained by adding the Esprit and Thrust sub-

tests scores and subtracting the Disengagement subtest

score. The school with the highest score, as determined
by this procedure, is classified as most open, and the
sche21l with the lowest score is classifiea as most closed.
All other schools fall on a continuum between the two ex-
tremes.

Table 4.2 shows the schools in rank order of their

climate score. The schools are divided into three groups

ol
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Table 4.2

CLASSIFICATION OF SAMPLE SCIIOOLS INTO OPEN,
INTERMEDIATE, OR CLOSED
ORGANTZATIONAL CLIMATES

School Climate Climate
Score Classification
64 41.238
59 40.875
62 40.829
. Open
52 38.943
67 38.939
53 38.710
55 36.615
63 36.304
61 36,231
Intermediate
56 34 737
51 32.920
65 32.108
54 32.000
58 30.738
60 26.900
Closed
68 25,757
66 25.565
57 22.882
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with the first six being classified as having an open cli-
mate, the middle six as having an intermediate climate,
and the remaining six as having a closed climate. The
school classified as most open had a c¢limate score of
41.238. The school classified as nost c¢losed had a cli-
mate score of 22,882, There is an 18.356 point spread
between these two schools,

The decision to divide the 18 sample schools into
three groups is arbitrary. The dilfcrence between the cli-
mate scores of the teachers in the wchoe) classified as
most open and that of the teachers in the school classi-
ficd as most closed is significant l'ohs # 6.54 and
t.OOl = 3,40 (60 df)]. Since the climate scores of the
two schools are significantly Jdiffevent statistically the
grouping of the schools into the thyee climate categories
is appropriate for the purposes of this study.

Environmental Press (.lassification of
—sample Schools - "Tfigh, Tow 7

Table 4.3 shows the sample schools ranked in terms
of student perception of environmental press. As stated
in Chapter III, press was determined by the ligh School

Press Index (IISPI). A positive score on the HSPI indi-

cates high press and the magnitude of the score denotes
the extent of high press., Thus, as a positive score ap-

proaches +90, a higher press is perceived., On the other

153
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ENVIRONMENTAL CLASSIFICATION OF SAMPLE SCHOOL INTO
LOW PRESS AND HIGH PRESS CATEGORIES

School Press Press
Score Classification

56 -16.20 Low
63 -15.11 Low
61 -13.24 Low
64 -13.02 Low
68 -12.43 Low
55 - 9.71 Low
51 - 8.66 Low
62 - 8.10 Low
67 - 8.04 Low
52 - 7.65 Low
53 7.19 Low
606 - 6.30 Low
59 - 4,76 Low
60 - 4,38 Low
54 + 4.00 High
57 + 4,47 High
65 + 4,98 High
58 + 7.96 High
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hand, a negative scorec on the ISI'I indicates low press.
Like high press, the magnitude of the negative score de-
notes the extent of low press. lIlence, as a ncgative score
approaches -90, a lower press is perccived. The school
having the lowest perceived press had a press score of
-10.20, and the school having tﬁe highest perceived press
had a press scure of +7.96. TFourteen of the cighteen sam-
ple schools are classified as low press schools and the
remaining four as high press schools.

The difference between the press scores of the stu-
dents in the school classified as having the lowest press
and that of the students in the school classified as

having the highest press is significant [t 5.52 and

obs
T 001 3.37 (120 df)}. Since the difference between the
press scores of the schools at either end of the ranking
is statistically significant, the distinction made be-
tween types of press among the schools of the sample iS

appropriate for the purposes of this study.

Testing the Six Research Hypotheses

liypothesis Onc: There is a relationship between

teachers' perception of openness or closedness of organi-
zational climate and student's perception of cnvironmen-
tal press. This hypothesis was tested by using the r-

statistic. Data for this statistic were the raw OCDQ
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scores of each of the faculty respondents and the raw HSPI
scores of each of the student respondents.

Table 4.4 presents the Pearson Product-Moment Corre-
lation Coeff:cient Matrix for the OCDQ'and the HSPI. The
correlation coefficients included in the matrix were cal-
culated by computer utilizing programs developed by Bio-
medical Computer Programs, School of Medicine, University

of California, Los Angeles.

Table 4.4

PEARSON PRODUCT-MOMENT CORRELATION COEFFICIENT
MATRIX* FOR ORGANIZATIONAL CLIMATL DESCRIPTION
QUESTIONNAIRE (OCDQ) AND HIGH SCHOOL
PRESS INDEX (HSPI)

Instrument 0CcbQ HSP1
0oCbQ 1.00000 - .37260%*
HSPI ~ . 37260%* 1.00000

*Calculated by computer: BMD-03R

**Significant at a = .10; critical value of r ¢, = +.3176,
one tail test )

The data indicates that the correlation between
organizational climate as perceived by faculty and environ-
mental press as perceived by students to be -.3726 and
that a linear relationship between the variables exists.

This correlation is significant for an alpha of .10. The
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critical value of r at the .10 level of significance is
! .3176 for 16 degrees of freedom. This critical value
was determined by a transformation of the Student's t-

statistic. Thus, Hypothesis One is not rejected.

The analysis of the relationship between organiza-
tional climate and environmental press was extended by a
univariate regression analysis. This analysis was com-
pleted to determine whether organizational climate could
be predicted from environmental press and vice versi,

Data used in making this analysis were the raw OCDQ scores
of each of the faculty respondents and the raw HSPI scores
of each of the student respondents. The data were analyzed
by computer program BMD-03R (multiple regression with case
combinations, version of May 2, 1966, llealth Science Com-
puting Facility, University of California, Los Angeles).
The regression analysis includes an analysis of variance

to test the difference between the two means and to deter-
mine if a meaningful linear regression equation could be
stated.

Table 4.5 reports the analysis of variance for the
multiple linear regression when the OCDQ is the predictor
and the HSPI is the criterion. The obtained F is equal
to 2.5795, which is significant at an alpha level of .10.
This critical value was obtained by a transformaticn of

the tz-statisticl: tz(n) two tailed = F(1,n) one tasiled.

1

1y, J. Winer, Statistical Principles in Experimental Design
(New York: McGraw-Hill Book Company, 196Z), p. 33.
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Since the obtained F ratio is significant, a mean-
ingful prediction equation is formulated as presented in

Table 4.6.

Table 4.5

ANALYSIS OF VARTANCE FOR THE MULTIPLE LINEAR
REGRESSION* WHEN THE OCDQ IS THE PREDICTOR
AND THE HSPI IS THE CRITERION

Source of SS df MS F
Variation
Due to regression 123.553 1 123.553 2.5795%%
Deviation about
regression 766,383 16 47.898
Total 889.936 17
Alpha = (10

*Calculated by computer: BMD-O3R
**F critical = 1.7956 (1,16)

Table 4.6 presents the linear regression equation
which can be used to determine a school's press score when
its climate score is known. The prediction equation for

this situation 1is:

N
Y, = -.46792 + 9.4 ,

Y
where Y, is the expected HSPI score and X is the known

OCDQ score.
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Table 4.0

LINEAR REGRESSION LQUATION* WHEN
THE OCDQ IS THE PRVDICTOR AND
THE HSPI IS THE CRITIION

haiad

?

-.46792X + 9.40954

expected lISPI score

X s =2
[

*  known OCDQ score

*Determined by computer: BMD-O3R

Table 4.7 reports the analysis of variance for the
multiple linear regression when the HSPI is the predictor
and the OCDQ is the criterion. The obtained F is equal

to 2.579S which is sign:ficant at an alpha level of .10.

Table 4.7

ANALYSIS OF VARIANCE FOR THE MULTIPLE LINEAR
REGRESSION* WHEN THE HSPI 1S THE PREDICTOR
AND THE OCDQ IS THE CRITERION

Source of SS df MS F
Variation
Due to regression 78.345 1 78.345 2,5795%*
Deviation about
regression 485,964 16 30,372
Total 564.309 17
Alpha = .10

*Calculated by computer: MBD-O3R
**F critical = 1,7956 (1,16)

The critical value of F with 1 and 16 degrees of freedom
is 1.,7956. As stated previously, this critical value was

obtained by a transformation of the t-statistic. Since
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the obtained F ratio is significant, a meaningful predic-
tion equation 1s formulated a: in Table 4.8,

Table 4.8 shows the linear regression equation which
can be used to determine a schocl‘s climate score when its
press score i< known. The prediczion equation for this

situation is:
a¥)
YZ = -,29671X + 30.07631 ,

A
where Y2 is the expected OCDQ scovre and X is the known

IISP]1 score.

Table 4.8

LiNEAR REGRESSION EQUATION* WHEN
THE HSPI IS THE PREDICTOR AND
THE GCDPQ IS THE CRITERION

+.29671X ¢+ 30.07651

1]

expected OCDQ score

= <2 <

known |ISP] score

*PDetermined by computer: BMD-O3R

Hypothesis Two: Schools receiving a high rating on

each of the components (Organization, Program, luman Re-
sources, and Material Resources), taken independently,
have a more open climate than those schools receiving a

low rating on each (umponent taken independently.

160



147

{} Hypothesis Three: Srhools receaving a low rating on cach

of the componen's (Organization, Program, Human Resources,
and Material Resources), taken independently, have a more
closed climate than those schools receiving a high rating
on each of the comporents taken independently., The analy-

ses of llypothesis Two and llypothesis Three come from the

same data and are reported together. These hypotheses
were tested by using the r-statistic and by a multivari-
ate regressicn zna'ysis. Data for these rests were the
total raw component scores taken independently and summed
across judges, and the mean raw climate scores of each of
the sample school:.

Table 4.9 is the correlaticn coefficient matrix for
the obtained scores on the compcnents cf crganization,
program, human rvescurces, and materizi recources, taken
independently, and the¢ climate scores obtained for the
schools inciuded in the study sample. The correlation co-
efficients included in the matrix were calculated by com-
puter, using the BMD-O3R program.

The correlation between the ozgenization component
and climate is .44731; between the program component and
climate, .24705; between the human resources component
and climate, .23953; and between the material resources
component and climate, -.09505. Only the correlation be-
tween the organization comporent and climate is signifi-

cant, and it is significant for an alpha of .05. The

161

o OO gt T <. Amag s R R el Ry i



148

9L1¢" & = 067, - «wl00' § = 56”1 snyea IP31311D
ued13Tudls 0N & SN
YEO-AWE :23I3ndmod Aq palimindIEl,

000C0°T deoo
$35IN083Y
SN S0S60" - 000060 Y : TCIIIIEN
$I0IN0SIY ~2
SN €56¢€2° 2892¢° 00000° 1 ueuny -
-
SN SQ.Lv~ Le28¢° 68916° 00000°Y wex30ad
TS YA LA 662" 6S0v8° LO61LT 00000° 1 uorIwzIUuedag
$921Nn0s3Y $951IN0SIY
dado TEIIIIEN ueuny wexfoxy uorzezruelip d1qriiey
STYO0IS IFLVWITO ANy (STDUNOSTY TVIAIIVW ANV
SIZUNOSTY NVWAH “WVHO0Ud “NOILYZINVONO) SIVOIS ININOJIWOD
A40FHL FANLOAYLS TYIIO0T VO «XTVLVW INIIDISI30D NOIIYIIHIOD
4y dTqQel «
_O
&l

Aruitoxt provided by Eic:

E



149

critical value of 1 S is * 4007 and for 1 90 the criti-

9
cal valua is ! ,3176. These are two-tairled c¢ritical val-
ues and are obtained by a transformation of the t-statis-
tic. Since only one of the components cor:elated signifi-

cantly to climate, research llypothesis Two and lypothesis

Thrie are rejected

Although hypotheses two and three were determined
to be untenable, observation of the correlations between
the components and climate suggest that some rclationships
might exist. The magnitude of the correlations between
organization, program and human resources respectively,
and climate are all positive, but did not reach a level
of sigulficance that would pertit inv strong inferences
to be drawn.

The analysis of the relationsh:p between the compo-
nents of organization, program, human and material re-
sources, on the one hand, c¢limate, on the other, was ex-
tended by a multivariate regression analysis  This analy-
sis was completed to determine whether organfza.ional cli-
mate could be predicted from the respective components.
The regression analysis includes an analysis of variance
to test the differences between the four means and to de-
termine if a meaningful linear regression equation could
be stated.

Table 4.10 reports the analysis of variance fcr the

multiple linear regression, when the predictors are the
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Logical Structure Theory Components of organization, pro-
gram, human and material resources and the criterion §-

the OCDQ. The obtained F is equal to 1.6117 which is not
significant at an alpha level of .10. The critical value

of F with 4 and 13 degrees of freedom is 2,43,

Table 4.10

ANALYSIS OF VARIANCE FOR THE MULTIPLE LINEAR REGRESSION*
WHEN THE PREDICTORS ARE 1OGICAL STRUCTURE THEORY
COMPONENTS OF ORCANIZATION, PROGRAM, HUMAN
RESOURCES AND MATERIAL RESOURCES AND THE
CRITERION 15 THE 0CDQ

Source of SS df MS F
Yariation
Due to regression 187.077 4 46,749
Deviation about
regression 377.231 13 29.017 1.6117(NS)
Total $64.108 17

*Calculated by computer: BMD-O3R
Alpha = ,10
F critical = 2,43 (4,13)

Since both the second and third hypotheses were re-
jected and the obtained F ratio was not significant, no
meaningful multiple linear regression equation can be
given.

llypothesis Four: Scho:ls with a high rating on each

of the components (Organization, Program, lluman Resources
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and Material Resources), taken independently, are per-
ceived by students as schools of low press liypothesis
Five: Schools rated low on each of the components
(Organization, Program, Human Resources and Material Re-
sources), taken independently, are perceived by students
as schools of high press. Tha analyses cf liypothesis

Four and Hypothesis Five come from the same data, thus

are reported together. These hypotheses were tested by
using the r-statistic and by a multivariate regression
analysis. Data for these tests were the total raw conm-
ponent scores taken independently and Qummed across judges
and the mean raw press scores of each of the sampie schools.

Table 4.11 is the correlation coefficient matrix for
the independently obtained scores on the components of
organization, program, human and material resources and
the press scores. The correlation coefficients included
in the matrix were calculated by computer using the BMD-
O3R program.

The correlation between the organization ~omponent
and press is -,20979; between the program component and
press, -.09603; between the human resources component and
press, -.14085, and, between the material resources compo-
nent and press, -.02:275. None of the correlation coeffi-
clents is significant. The critical value of r go is
t 3176 for a two-tailcd test. In that none of the compo-

nents correlate with press, research Hypothesis Four and

Hypothesis Five are rejected.
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Although Hypotheses Four and Five wecre determined
to be not tenable, observation of the correlation be-
tween the components and press suggest that some rcla-
tionships might exist. The magnitude of the correlations
between the components of organization, program, human
vesources and material resources respectively, and press
are all negative but did not reach a level of signifi-
cance that would permit any strong inferences to be drawn,

The analysis of the relationship between the com-
ponents of organization, program, human and material re-
sources and press was extended by a multivariate regres-
sion analysis. This analysis was completed to determine
whether environmental press could be predicted from the
respective components. The regression analysis includes
an analysis of variance to test differences between the
four means and to dectermine if a meaningful linear re-
gression equation could be stated.

Table 4.12 reports the analysis of variance for the
multiple linear regression when the predictors are the
Logical Structure Theory components of organization, pro-
gram, human resources and material resources and the cri-
terion is the HSPI. The obtained F is equal to .1725
which is not significant at an alpha level of .10. The
critical value of F with 4 and 13 degrees of freedom is

2.43,
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Table 4.12

ANALYSIS OF VARTANCE FOR TIE MULTIPLE LINEAR REGRESSION*
WHEN THE PREDICTORS ARI LOGICAL STRUCTURE THEORY
COMPONENTS OF ORGANTZATION, P"NGRAM, HUMAN
RESOURCES AND MATERIAL RES: X JES AND THE
CRITERION IS TH. a1SPI

Sotirce of SS df MS F
Variation
Due to regression 44 .850 4 11.212 .1725(NS)
Deviation about
regression 845.086 13 65.006
Total 889.936 17

*Calculated by computer: BMD-O3R
F 9o * 2.43 (4,13)

Since both the fourth and fifth hypotheses were re-
jected and the obtained F ratio was not significant, no
meaningful multiple linear regression equation can be
given.

Table 4,13 and Table 4.14 are presented to indicate
the relationships betwcen the Logical Structure Theory
components of organization, program, human resources and
material resources, on the jne hand, and individual
school climate and press ciassifications, on the other,

Table 4.13 reports the criterion scores for the
logical Structure Theotry components used in the study to
determine if the obtained component scores are high,

average or Jlow.
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Table 4.14 gives the relationship in rank order of
the obtained school scores vn the Logical Structure Theory
components of organizaticn, program, human resources and
material resources to their corresponding climate and

press classifications.

Table 4.13

CRITERION SCORES FOR LOGICAL STRUCTURE THEORY COMPONENTS
OF ORGANIZATION, PROGRAM, HUMAN RESOURCES AND MATERIAL
RESOURCES TO DETERMINE IF OBTAINED COMPONENT SCORES

ARE HIGHI, AVERAGE OR LOW

- —

High Average _Low
Component Superior Above Average Below Inferior
Range Average Range Average Range
Range Range

Organiza-

tion 300-270 269-210 209-150 149- 90 89-60
Program 300-270 269-210 209-150 149- 90 89-60
Human

Resources 150-135 134-105 104- 75 74- 45 44-30

Material
Resources 200-180 179-140 139-100 99- 60 59-40

- e

Hypothesis Six: There is a relationship beiween grade

levels (ninth through twelfth) of student percepticn of en-
vironmental press within a school and between v chocls, The
null hypothesis related to this research hypothesis was
tested by using the F-statistic, Data for the betwe2n

schools test were the mean raw press scores for each grade
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{* Table 4.14

RELATIONSHIP OF RANK ORDER OF SCHOOL SCORES ON THE
LOGICAL STRUCTURE THEORY COMPONENTS OF
ORGANIZATION, PROGRAM, HUMAN RESOURCES,

AND MATERIAL RESOURCES TO THEIR
CORRESPONDING CLIMATE AND
PRESS CLASSIFICATIONS

School Component Score Climate Press
Classification Classification

Organization

67 253 (i) Open Low
61 235 () Intermediate Low
59 223 (M) Open Low
5SS 220 (1) Intermediate Low
S8 216 (It) Closed ligh
64 212 () Open Low
66 207 (A Closed Low
63 206 (A) Intermediate Low
62 205 (A) Open Low
53 204 (A) Open Low
60 199 (A) Closed Low
68 192 (A) Closed Low
S1 192 (A) Intermediate Low
65 188 (A) Intermediate High
54 180 (A) Closed ttigh
56 180 (A) Intermediate Low
§7 177 (A) Closed High

{ S2 176 (A) Open Low
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Table 4.14 (cont'd)

School Component Score Climate Prass
Classification Classification
Program

67 244 (H) Open Low
61 236 (H) Intermediate Low
55 219 (H) Intermediate Low
58 214 (1) Closed High
64 211 (W) Open Low
65 198 (A) Intermediate ligh
56 196 (A) Intermediate Low
68 192 (A) Closed Low
53 191 (A) Open Low
59 191 (A) Open Low
60 189 (A) Closed Low
51 182 (A) Intermediate Low
57 182 (A) Closed High
52 178 (A) Open Low
62 173 (A) Open Low
66 171 (A) Closed Low
S4 169 (A) Closed High
63 163 (A) Intermediate Low

11
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Table 4.14 (cont'd)

School Component Score Climate Press
Classification Classification

Hluman Resources

67 116 (H) Open Low
61 111 () Intermediate Low
55 109 (H) Intermediate Low
58 106 () Closed High
64 104 (A) Open Low
68 100 (A) Closed Low
59 97 (A) Open Low
65 97 (A) Intermediate High
60 94 (A) Clesed Low
62 93 (A) Open Low
63 93 (A) Intermediate Low
53 92 (A) Open Low
56 92 (A) Intermedaate Low
66 91 (A) Closed Low
$7 90 (A) Closed High
S1 87 (A) Intermediate Low
54 86 (A) Closed High

52 85 (A) Open Low

]';‘,
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Table 4.14 (cont'd)

School Component Score Climate Press
Classification Classification

Material Resources

61 198 (H) Intermediate Low
57 180 (1) Closed High
65 174 (H) Intermediate High
53 167 (1) Open Low
$S 187 () Intermediate Low
68 156 (H) Closed Low
51 156 (H) Intermedjate Low
62 150 (H) Open Low
66 150 (i) Closed Low
67 147 (i) Open Low
63 142 (H) Intermediate Low
64 142 (H) Open Low
58 135 (A) Closed High
56 134 (A) Intermediate Low
59 125 (A) Open Low
$2 118 (A) Open Low
sS4 113 (A) Closed High
60 106 (A) Closed Low
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level. Data for the within schools test were the individu-
al subject raw press scores.

Table 4.15 presents the analysis of variance using
the unweighted means analysis technique for the relation-
ship between grade levels of student perception of en-
vironmental press among schools. The obtained F is equal
to .2628 which is not significant at an alpha level of
.10, The critical value of F with 3 and 60 degrees of
freedom is 2.18. (The critical value of F with 3 and 63
degrces of freedom is not tabled.) Thus the null hypothe-
sis, stipulating that there is no relationship between
grade levels of student perception of environmental press

among schoois, is rejected.

Table 4.15

ANALYSIS OF RELATIONSHIP AMONG GRADE LEVELS OF
STUDENT PERCEPTION OF ENVIRONMENTAL PRESS
BETWEEN SCHOOLS: ANALYSIS OF VARIANCE,
UNWEIGHTED MEANS ANALYSIS

Source of SS df MS F
Variation
Grades 79.1910 3 26.3970 {(NS)
Experimental Error 6325.9294 63 100.4116
Total 6405.1204 66
F.QO = 2.18 (3,60)
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Table 4.16 presents the summary of [ tests on stu-
dent perception of environmental press by grade level for
each school of the sample. The obtained F ratios for
each school were not significant at the .10 level of sig-
nificance. A complete analysis of variance for each
school appears in Appendix O  Thus the null hypothesis
of a no relationship between grade levels of student per-
ception of environmental press within a school is re-
jected.

Since the null hypotheses related to research hypothe-
sis six are rejected, the implication is that the rescarch
hypothesis is not rejected. Thus, for Hypothesis Six, the

decision was: research hypothesis is tenable.

Summary of Statistical Analysis

The following statements summarize the statistical

"analysis of the data.

ilypothesis One. The r-statistic was used to test

for corrélation between school climate scores, as deter-
mined by perceptions of each school's faculty, and school
press scores, as determined by perceptions of a sample of
each school's student body. The analysis of this hypothe-
sized relationship was extended by a univariate regression
analysis. In one case, the OCDQ was the predictor and the
HSPI the criterion; and, in a second case, the reverse was

considered. This analysis was completed to determine if a
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Table 4.16

SUMMARY OF F TESTS ON STUDENT PERCEPTICON OF
ENVIRORMENTAL PRLSS BY GRADE LEVELQ
FOR EACH S3CHOOL

School Observed F Ratio Significance
51 . 9977 NS
52 : 1.3798 NS
53 .9030 ‘ NS
54 1.3468 NS
55 2.2480 ' NS
56 1.3209 | NS
57 0772 . NS
58 2,6725 NS
59 1.8318 NS
60 2.3040 NS
61 .6806 NS
62 .2082 NS
63 .3282 NS
64 .7452 NS
65 .6809 NS
66 1.1781 NS
67 1.8361 NS
68 .6901 NS

4A complete analysis of variance for each school appears
in Appendix O.

Sc 1776




163

meaningful linear regression equation could be stated
which could be used to predict organizational clinate
from cnvironmental press and vice versa. The obtained
correlation coefficient was -.37260, significant for a
critical value of r at the .10 alpha level.

The analysis of variance, in the case where the
0CDQ was the predictor and the HSPI the criterion, pro-
duced a significant F = 2.5795. The analysis of vari-
ance, where the HSPI was the predictor and the OCDQ the
criterion produced an F = 2.5795, which is significant
and was expected since both anzlyses used the saime data,
With a significant correlation and significant F ratios,
two linear regre.sion equations were stated. With a
known cl.mate score, the following equation can be used

to predict a press score:

"
Y1 =.46792X + 9.4

With a known press score the following equation can be
used to predict a climate score:

N

Y2 = -.29671X + 30.07631 .

For liypothesis One the decision was: research hypothesis

is tenable.

llypotheses Two-Five. The r-statistic was used to

test for correlation between the selected components of

the Logical Structure Theory and perceived climate, in
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one case, and between the selected components and per-
ceived press, in another case. The analysis of the hy-
pothesized relationships was extended by a multivariate
regression analysis. This analysis was completed to de-
termine whether a meaningful multiple linear regression
equation could be stated which could be used to predict
organizational climate and environmental press from the
Logical Structure Theory components of organization,
program, human resources and material resources. The
organization component correlated significantly with cli-
mate for a critical value of r at the .05 alpha level.

The other components did not correlate significantly with
climate. None of the components correlated significantly
with press. An analysis of variance to test the relation-
ship of the Logical Structure Theory components to climate
and press produced F ratios which were not significant.
Since the components did not correlate to climate or press
and the analysis of variance produced non-significant F
ratios, meaningful prediction equations were not stated.
For each of these hypotheses the decision was: research
hypotheses not tenable.

Hypothesis Six. The F-statistic was used to test

the relationship among grade levels of student perception
of environmental press within a school and between schools,
The obtained F ratios between schools and within schools

were non-significant for an alpha level of .10. The
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L obtained F for the between schools analysis was .2628.
The obtained F ratios for the within schools analysis
ranged between .0772 and 2.6725, Thus, for hypothesis

six the decision was: research hypothesis tenable.
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CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS
RECOMMENDATIONS, AND CRITIQUE

This chapter presents an overall summary of the
study, states general conclusions, notes implications,
makes recommendations for further research and pr:sents

a critique of the rescarch,.

Summazz

This study is summavized under tie following head-
ings: Statement of the Probliem, Rationalc; Review of

the Literature; Methcdology: and Findings.
Statement ot the Problem

This study was initiated to ascertain whether evi-
dence could be found to support the theses that: (1) the
environment of a tchool as pérceived by its student re-
lates to the organizational climate of a school as per-
ceived by its principal and faculty; and (2) certain com-
ponents of the educaticonal institution (organization, pro-
gram, human resources and material resources) relate to
faculty and principal perception of organizational climate

or to student perception of environmental press.
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Thus, answers were sought to the following two ques-
tions:

1., Is there evidence that high school students,
who perceive a school's environment from a
participant's referent point, perceive the
environment differently from the faculty?

2. Is therec evidence that certain system com-
ponents of the high school, namely, 1ts
organization, program, human resources and

material resources, relatc to student and/or
faculty perception of the school environment?

Rationale

Problems and issues reiatéﬁ to a school's environ-
ment constantly arise and confront school faculties and
students cither individually or collectively., If these
problems and issues are to be considered or resolved,
their contexts need to be clarified 1ﬂ.some systematic
manner. A conceptual tramework which attempts this clari-
fication has been developed by Nelson! through a general
systems model. The framework portrays the fuardamental
structure of an educational institution and notes the in-
teractions among component parts and the forces that may
impinge upon or influence the structure. The basic as-
sumption of the conceptual framework 1s that there is a

logical structure into which the component units of an

—

Inorbert J. Nelson, "The Logical Structure Theory"

(Lafayette, Indiana: Purdue University, 1962), 4 pp.
(Mimeograph).
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educational institution can be uniformly arranged and the
relationship among component parts made clear,

From this basic assumption and a number of attendant
assumptions, Nelson constructed a schematic which portrays
the relationships existing in his conceptual framework.
Nelson's model shows the educational institution to be an
open system which interacts with its environment. It de-
picts the external forces which impose pressures upon the
school, its organization and members as being primarily
social (cultural, political and economic) and personal
(values, interests and ethos). Nelson's concepticn of the
logical structure, into which the component units of an
educational institution can be unifcrmly arranged, shows
that inputs into the system are the products of society,.
From these products organizational commitment, role, pur-
poses, programs, operations, organizat:on, human resources
and material resources are derived. These, then, become
the critical components which Nelson identifies with the
educational institution. The way the components are
listed indicates their arrangement in the structure.
Nelson suggests that the outcomes of the systems, as out-
puts, are attributes acquired by individuals who progress
through the system which they would not otherwise have
acquired without the formal experience.

Nelson's conceptual framework (the Logical Struc-

ture Theory) provides, for many reasons, an appropriate
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rationale for this study. First, it delimits the universe.
Through its definition of the universe, the Logical Struc-
ture Theory permits one to focus keenly on specifi: compo-
nents of the educational institution. This capability pro-
vides direction for the study. A second reason, to an ex-
tent following from the first, is that the Logical Struc-
ture Theory, in its description of the educational insti-
tution, identifies the interactions between components.
This, in the study, serves as an aid to understanding
anticipated relationships between organizational climate

and environmental press.
Review of the Literature

The societal milieu of the United States has been ad-
justing itself steadily as the country evolved from agrari-
anism to industrialism. Not all aspects or segments of
society, however, have been able to keep pace with the
changes. Schools seem to have lagged behind in this re-
spect. As a result, stresses and strains have developed
in the educational system. During the process of societal
evolution more and more segments of the society have be-
come involved in educational matters. The segments in-
clude large and small entrepreneurs, special interest as-
sociations and state and federal governments. The con-
stancy of societal changes and the increased involvement

in education by the diverse segments cof society have
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caused the edu:cational enterprise to evolve as a complex
subsystem of society.

Of the stresses heing felt by the contemporary edu-
cational enterprise, the most prominent relate to one of
its most fundamental problems The problem 1s how to en-
able the educational enterprise (the school, if you will)
to achieve dynamic equilibrium and appropriate interface
with society. To state the problem in another way: what
should be done to provide an :nststut:onal setting which
enables institutional members to pa-ticipate in and accom-
plish more relevant activities? Attempted answers to this
problem have been offered. Some have worked, and others
have failed. One of the most promising attempts at pro-
viding input into ways of solving the problem has come
from recent developments in techniques for the assessment
of the school's organizational climate and'environmental
press,

The basic notion of organizational climate is based
on what theorists say individuals feel when tuey spend
even a small amount of time with the personnel of a par-
ticular organization. These feelings are perceived, the-
orists note, in factories, in office buildings, in busi-
ness establishments, in schools and in many other enter-
prises. Some theorists term this feeiing ''atmosphere" or
"personality." However, regardless of the terminology em-

ployed, these authorities tend to explain the phenomenon
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in terms of the interactions among various individuals 1n
the organization. In other words, they believe that the
distinct climate, atmosphere or personality perceived by
persons in an organization is a result of Fhe way in which
individuals at each level of the organi:ation interact
with each other and with personnel at other levels.

In a 1955 article addresscd tc educational adminis-
trators, Cornell used the term ''organizational climate.”2
In 1953, Argyris used the :tevm in z d.scussion of research
concerned with the behavior of role participants in a bank.3
Both Cornell and Argyris explained organizaticnal climate
in terms of the interactions aming Individuals in the organ-
ization, and each isolated and briefly discussed the vari-
ables which he believed had an efiect on this 1interaction.
In the years following 1958, other theorists have pointed
out the relationsh:p between the interaction among indi-
viduals in the organization and the climate of the organi-
zation. These theorists likewise hLave identified vari-
ables which they believed have an influence on the inter-

action among individuals. But, until the year 1963, no

major breakthroughs had been achieved in any studies

2Francis G. Cornell, "Socially Perceptive Administration,"”
Phi Delta Kappan, No. 6 (March 1955}, XXXVI, 219-223,

3Chris Argyris, '""Some Problems in Conceptualizing Organi-
zational Climate: A Case Study of a Bank,'" Administra-
tive Science Quarterly,., (March 1958), II, S0T-520.
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undertaken in the area of organizational climate i~
schools. In that year Halpin and Croft, through rese: rch
enhanced by the applica?ion of sophisticated statist..al
procedures, identified and described eight dimension: of
organizational climate.4 Their work produced an inst.

ment, the Organizational Climate Description Questi 12:re

(0CDQ), which can measure the eight dimensions of organi-
zational climate in a dependable way.

Recent studies have shown that the OCDQ is a valid
instrument for assessing the organizational climate of
schools, particularly elementary schools. It has been
found that certain personality types among faculty members
favor particular types ot climate. Relationships have
been found between climate and age of faculty members and
between climate and years of teaching experience in the
present system, In addition, relationships have been es-
tablished between organizational climate and (1) the evalu-
ation ratings of secondary schools as determined by the

Evaluative Criteria; (2) the social insight of central of-

fice personnel and senior high school principals; (3) the
level of innovativeness of the school; and (4) between
climate and the school’s dropout rate. On the other hand,

some characteristics of school personnel and the school

Yandrew W. Halpin, and Don B. Croft, The Organizational
Climate of Schools (Chicago: Midwest Administration Cen-
ter, University of Chicago, 1963).

1466



173

setting have not been shown to be relatcd to organiza-
tional climate. For example, no relationships were found
between organizational climate and sex of teachers or the
degrees they held. Also, no relationships were found be-
tween organizational climate and size of a school, its
grade organization, its location (urban vs, suburban) or
its supervisor-teacher ratio.
There is a substantial body of literature dealing

with a topic which has summarily been termed environmental

press. The literature goes back to the early 1900's when
a call was made to establish criteria for classifying and
evaluating medical schools. In the intervening years
since 1900, concern has grown regarding the evaluation of
medical schools and has been extended to all types of edu-
cational institutions.

The approach commonly used to compare and evaluate
schools is based primarily on statistical appraisals of
readily accessible and quantifiable data related to the
physical plant and personnel characteristics of the
school. Recently, theorists have indicated that evalua-
tions of schoole -+ or asscssment of learning environ-
ments, as it is called -+ should be based on what the
schoel does to stu-.ents. During the past fifteen years
much work has been done in the assessment of leaining en-
vironments in this way at the college and university level,
but very little at the secondary and elementary school

levels.
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> suggested a technigque for

In 1958, Pace and Stern
assessing college and university lecarning environments in
the context of what the school does to students. Their
conceptual approach to this type of environmental assess-
ment was based on a needs-press construct adopted from
the nevds-press personality model developed by Murray.6
From this conceptual base, Stern has subsequently developed
one instrument to assess student perception of press and
another to assess student percepticn of needs at the col-
lege level, Stern, as well as other researchers, found
these instruments to be valid. Instruments to assess sec-
ondary school student perception of press and evening
schuol student perception of press have been developed
from these instruments used for colleges It is the high

school level instrument, the High School Characteristics

Index (HSCI), that is considered in this study.

A definition of press has been given by Stern, but
the one offered by Herr seems more definitive and specific.
As a result, an adaption of Herr's definition is used in
this study. llerr indicates that, basically, '"press . . .

can be considered as the specific attributes of a

SRobert C. Pace. and George G. Stern, "An Approach to the
Measurement of Psychological Characteristics of College
Environments," Journa)l of Educational Psychology (October
1958), XLiIX, pp. 269-277.

Henty A, Murray, Explorations in Personality (New York:
Oxford University Préss, 19387,
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particular environment in terms of the benefits offered

to particular need: or the frustrations imposed upon other
needs.”’ From this def:nition and -he subsumed acpects

o{ the environmental press construct, it appears that the
piimary characteristics of "pres;” are analogous to those
of the organizationa2i ciaimate construct, only that each

is used at ¢ different orgenizational level That 1s, en-
vironmental press is orirnted toward student perception

of the s-hcol's persari’ ., wherec: ¢-gorizit:cnal cli-
mate it criented t ~3-d farulty perzepti:r of the schoel's
personziity.,

A numbe: <f rescarcher he.2 used the HSCI (o test
its r2lationsh p 1o vaiicus charsz eristics ¢f sStudents.
One researcher found & rel:zz.onship betwsen personality
charactertstics of high schoot ¢tulerts and their percep-
tions of the s-ha-1 environ~en®  Ars-her tesearcher found
that significant dif‘avencet in prass pirceptions were evi-
dent between groups, according to the factors of sex,
scholastic achievement, scholastic aptitude, father's oc-
cupation, and futute plans of the student, The relation-
ship between énvironmental press and achievement found by

this researcher appears to be contrary to the findings of

7Edwin L. Hert, "Field Theory and Differential Press:

Implications for Counseling,' Perconnel and Guidance
Journal (February 1965), XL1115 588390
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a team of researchers They concluded the: student achieve-
ment 1% nc¢t attributable to en-ircnmental press when press
serves a5 a <limate descripsicn relsted %o the sccial con-
text of the school.

The organizational climate construct and the environ-
mental press construct eppear to be viable ways to assess
and evaluate schccls since sne cf the goals of education
is to provide a learning environmernt that will enable stu-
dents to sch-evze tha r mav,mum pitertz2l  Reseavch studies
have shown that ¢c-g9rn-:2*.0n3l riirste 2nd environmerntai
press ate related tc .atizas cha-a-te:fstic, of feculties
and students respeitively  Theze “=ziet.onshaps, to the
deg-ee they are vaiid, substant:c*e "he usze of the con-
structs to better unde-s-and 2le tori. (havacter ¢f the
school and thus mcve ¢i-:er to ¢ =t the fundinental

goals of educat:on
Mathadolegy

A pilot study was undertaken and partially completed
prior to commencing activities for data collection for the
major study. The pilot study was not corpleted because
several problems arose as data were being collected. The
problems concerned: (i) the validity of the HSCl for meas-
uring environmental press, as defined for the study, and
(2) the time requited for sdministraticn cf the instrument.

Activities necessary for the analyti: and solution of these
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problems caused the i1nvestigator to terminate the pilot
study after the IISCI data were collected 1n order to meex
the time schedule of the major study The pirlot study,
in cffect, turned out te he a testing of the ru-tianents
and data gathering techniques which, with certatn vevil-
s1ons, were uscd 1n the major study.

It was hoped that the pilot study would . icrmine

whether sclected situational factors externa! ¢ - the

school setting might, in onc way or another, . 1+ iv tu

organizational ciimate or environmental pree. P puge
pose of the pilot study was to ascertain whei. (i »e-
lected si1tuational variables needed to be turc s ato ac-

count when interpreting the results of the a0 H>tuly.
The situational variables which were to have bovin as-
sesscd through the pilet study were: (1) urhi-o tiaal
location of school; (7)) enrollment in the s<heci, (3)

the age of the school burlding; (4) the educatiouil level
of the comnunity; and (%) the average incone ol the com-
munity served by the school.

Instrumentation. Three instruments were used to

gather data nccessary for the rescarch  They were: (1)

the Organizational Clinmate Description Questiviuaire

(0CXY)); (2) the iligh School Press Index (NSPI); and (3)

the Judges Rating Scale {JRS).

1M



178

The 0CDQ wis developed by Andrew W. Halpin and Don
B. Croft. The questionnzire czntains 69 Likert-type re-
sponse items, 64 of wﬁich are vsed in describing climate.
Each item is a br.ef statement of 2 situation involving
interpersonal bechavio:s >f teackers and prancipals, For
scoring, the responses are grouped into eight categories
each measuring ore ¢ eight dimensions of crganizational
climate. Four dimensions describe teachers' behavior and
four describe the pri-cipal': belzvior. These dimensions
or subtests are scored sepesacely for esil vespondent,
The pattern formed by *he eight zubtas® score: determines
the type of orgsni:z*izn:l cliwe‘e zpparent 'n a particu-
lar school. Halpin and Crof: .dent:if:ed siy distinct cli-
mates and placed them :n 2 -2n: ruum with an open type
climate at one end and a :iosed *ype climate at the other.

The HSPI hae< beor deveicped by the .nvest-gator, as
an adaptation ¢f the HSCI devrlsped by Ceorge G. Starn,
The UHSPI centains 100 truve or false items taken from the
pool of 300 items in the HSCI. Items for inclusion in the
HSPI were determined by a panel of five judges expert in
the theory and practice of high schoal teaching and admin-
istration. Each item 1s a brief statement about high
school life that refers to such things as the curriculunm,
teaching and classrooem activities, students organizations
and activities and the like For scoring, 90 of the items

were grouped intd two categories, cne measuring high press
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and the other measuring low press. These categories were
scored separately for cach respondent and then combined
to give a press index for a school. Scores range {rom a
+90 to -90, i1ndicating perfect high press and perfect low
press.,

The JRS was also developed by the investigator under
the guidance and direction of Professor N. J. Nelson. The
instrument is desipgned to obtain ratings of schools re-
lated to their program, organization, human resources and
material resources. It contains 75 items distributed over
four subscales  Lach of the subscales assesses one of the
arcas just noted and is equivalent to cach of the four com-
ponents of the Logical Structure Theory studied in this re-
search. ELach item on the JRS is derived from the concepts
subsumed from the theory and assesses salient aspects of
the school that are within the domain of the component.
Scoring is facilitated by grouping items under the respec-
tive assessed comuponents. A subscale score is derived by
summing the respective subscale items., Lach subscale is
scored separately,

To obtain supplementary information about each
school related to the four arcas being assessed, each prin-

cipal completed the Principal's Data Report Form (PDRF)

and orally responded to questions on the Principal Inter-

view Guide (PIG). These supplemeatary information collec:

tion devices were developed by the investigator. Except

193
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for thar par*t 2% “he fcrm Jdezl.ng with the human resources
of “he schrol (wh:2}h czncievad 22)ledy of tabe:), the PDRF
consizts of 176 stemrs whith -elate (2 the z3l:ient aspects
of the renainirg “hree avest be.rng ssteszed. Each princi-
pal was atked 1% re:pond ¢: *he .ten: :p & fathion analog-

ous to the resprnse sel 1f the E/aiuztive Critezia. The

PIC elicited inferrat:icn b2yt *the <chodl, relating to the
four sreas, *hat cov'd rn~* be *h-3°ned rthr:ough the PDRF,

The Cuide conts:: 22 questions 5 .75 Zin be -2-ponded te

2

an approeximately Mo oru 2. The (uesr.cnt 3¢ thrssed so
as to eldcit an exr:i-ded :tprii.e -t the puooacipel,
rather than 3 'ye:z" - 'no v

Pepuistisn and 3i1p. ¢ The populat.orn f:7 this study
consisted of prorcip2is, clissrsor .ea-hers, a~-:illary per-
scnnel (cc'nsalors labrarisnz, A 7 cpecazTittr, 2tz2.) and
studeats f--% -~ blic seconds- sctoels -5 {7 ->un*ie: in
northwest-cenc-2” '-3di3ne A 35-pte of c7hii): was se-
lected on the basis of a 1list of predetermined criteria,
There were 21 secondary schools in the 22 c¢cunties which
were suitable for use in this study  Five of the 21 schnols
refused an invitation t: be included in the study., This
refusal resulted in a rg¢evaluat:cn of 311 schools consid-
ered for inclusion in the populsa*ion and an adjustment in

one of the selection critetia Ultimately, petsonnel and

a sample of students frcem 18 secondary schools participated.
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In the 18 schools, 595 staff members participated (83
percent of all eligible staff members), as did 888 stu-
dents (7.5 percent of the combined student population of
the schools).

Data Collection. A letter was sent to the superin-

tendent of the 17 school corporations in which the 18 sam-
ple schools were located. The letter described the study
and solicited the superintendent's endorsement for the
conduct of the study in the high school(s) of the corpora-
tion. When the superintendent's endorsement was received,
the respective high school principals were contacted and
a personal interview was scheduled with the investigator
to discuss the purposes of the study and to make arrange-
ments for the collection of data.

Data for the study relating to organizational cli-
mate and environmental press were collected in two ways:
(1) by principals as coordinated through correspondence
with the investigator, and (2) by two res. “ aides
specially trained to collect data. In 16 of the 18
schools, faculty members responded to the UCDQ at a time
most convenient for them individually, after being pre-
sented material related to the OCDQ by the principal. At
the two remaining schools, one of the aides administered
the OCDQ to the faculty as a grovy. (It is interesting

to note that these two schools ranked fourth and
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fourteenth 1n terrms of the percentage cf total faculty re-
sponscs of the -espect:ive schoole to the OCDQ ) In all

of the 18 schocls, cne ¢f the a:des administered the IISPI
to 3 sample of approvimitely %0 students from all grade
levels housed in the schooi, In wo:t cases, while environ-

mental press dat: were b2 .ng collected, the :cecond aide

interview with the principal.

The d3t3 used ip at:ceptorg t7 r2late the cemponents
of the Logical Str.cture Theory %o -l.Ta%tr and press were
obtained thrcugh the YRS f-:7 fi e udg:® who wete se-
lected ¢n the basi: of predetermined criteria, and who
were specitily tia.ned to perfcrm *their funciidns., Be-
cause the ta:zk of assessing each of the 18 schols on the
four compenen®s wouid have requived 3 great Jdeal of taime
from the judgee<, each judge ascessed *he & s<chools on
only two c¢amporents This srrzngemen® best suited each
judge's personal tame schedule and enabled the investiga-
tor to closely approximate the study's time table. The
arrangement also provided for *‘he overlapping of assess-
ing schools by component since each component was rated
by a minimum of two judges and a maximum of three differ-
ent judges.

Findings. This section is divided into three sub-

sections, namely: Scoring of the Instruments, Techniques

» r—
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Used in Data Analysis and Testing of Hyp- theses

Scoring of the Instruments A ‘pec.al computer pro-

£ran was written 'o score the OCDQ responses The program
scored only those subtes*s whose scores zontributed to
ranking schools cn & '"mcst open’ to "mest c<losed’ continu-
um as determined by : procedure recommended to achieve
this objective. The procedure was recommended by Croft
and used by Nu118 and Sargent 9 [t indica*tes that a cli-
mate score can be ~htained by :du ng the Lep-it and _rust
subtest scores and subtric-ing *he Discngagement subtest
score. The schov® wi'h the highest score, a: determined
by this procedure, was ciass:fi1zd as the "uast open' for
the sample and the schoo! wi*h the lewest score was Clas-
sified as the "m2:t cicsed " Ali =“ther schocls of the
sample fell on a con* ruum betweer the *we schools at
either end. Fach sche"'s cl.mate =¢c>re w?- letermined
by computing the mecan o¢ the individuil zlimate scores of
the OCUG respondents in the respective schoels. The or-
ganizational clinate scores of the schools ai¢ ,.csented

in ranked-order in Table S5.1.

8Eldon J. Sull, Organizational Climate of Llenmentary Schools
(Danville, Illino1s: The Interstate Frinters and Publish-
ers, Inc., 1967), p 10

9James C. Sargent, Organizational (limate of Secondary
Schools (Danville, lﬁ[inois: The Tnterctate Printers and
PubTishers, Inc , 1967), p &

1497



v

Table 5.1

184

SCHOOLS' CLIMATE SCORLS RANKED ACCORDING TG MEAN TOTAL

SCORES OF THE LSPRIT,

THRUST AND DISENGAGEMENT

SUBTESTS ON THE ORGANIZATIONAL CLIMATE
DESCRIPTION QUESTIONNAIRE

-

School Climate Climate
Store” Classification
64 41 238
59 A0.875
62 40.829
52 38.943 Upen
67 38.939
53 38.710
55 36.615
63 36.304
61 36.231
Intermediate
S6 34.737
51 32.920
65 32.108
54 32.000
58 30.738
60 26.900
Closed
68 25.757
66 25.565
57 22.882

*Determined by the formula C = Esp + Th - Diseng.
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A special computer prog:am was also written to score

the ISPl responses. The program provided raw press scores
for individual respondents, grade levels and the school.
An individual's press score was detecmined by summing the
weights assigned te the possible responses for each of the
scored items, A true response to a high press 1tem was
weighted +1, while a false response on the same item was
weighted -1. The reverse weighting procedure was used to
score the low press items. The mesn of the individual
press scores by grade level provided grade level press
scores, and the mean ¢f rhe grade lzve)l press scores pro-
vided school press scores, A press sccre at any of the
levels could range £:cm +90 tz -90., The press scores of
the schools are prezented in r.nked c:der in Table 5.2,
The JRS was scored by hand., The <caie which the
judges used, to rate rhe erxtent +o wh:ch each statement
in the scale characterized rthe school, was limited to five
choices. The choices were: (1) inferior, (z; below aver-
age, (3) average, (4) above average, and (5) superior.
For the purpose of scoring, a weight was given to each
choice which corresponded to the number preceding the
choices as listed. To determine the rating of a school
on any component, the weights of the judge's choices for
the items of the component were added. The mean of a
componeﬁt rating acress judges was computed to determine
the component rating for a school. This was done for each

{( of the four components,

5 199
ERIC

Aruitoxt provided by Eic:
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3, Table 5.2

SCHOOLS' PRESS SCORLS RANKED ACCORDING 10 MEAN TOTAL
SCORES ON THE HIGH SCHOOL PRESS INDEX AND THEIR
CORRESPONDING PRESS CLASSIFICATION

School Press Press
Scote Classification
56 -16.20 Low
63 -15.11 Low
61 - ~13.24 Low
64 -13.02 Low
68 12,43 Low
55 - 9,71 Low
51 - 8.66 Low
62 - 8.10 Low
67 - 8.04 Low
52 - 7,68 Low
53 - 7.19 Low
66 - 6.30 Low
59 - 4.76 Low
60 - 4.38 Low
54 + 4.00 High
57 + 4,47 High
65 + 4,98 High
58 + 7.96 High
(‘
<00)

AruiText provid ic
TT—— Tt g e AP N A g e T T TIN  aava TT TTL ee eed s rs
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To determine if schools were rated high, average or
low on the respective components, a range of criterion
scores was computed. This range of criterion scores
was based on multiples of the number of judges rating a
particular component and the maximum score by choice,

The four component scores of the schools and their desig-
nation as being high, average or.low are presented in

Table §5.3.

Techniques Used in Data Analysis The basic tech-
nique used in analyzing data was that of correlation,
The Pearson Product-Moment correlation procedure was used
to determine if a relationship existed between environ-
mental press and organizational climate, and also between
the selected components cf the Logical Structure Theory
and the two perceptions of school environment. This tech-
nique for data analysis was extended by employirg univari-
ate and multivariate regression analysis procedures.
These types of analyses provided the investigator with in-
formation for assessing the predictive capabilities of the
various instruments used in the study. Lastly, the analy-
sis of variance technique was used in testing the hypothe-
sis of no difference in student perception of environmen-
tal press by grade level within # school and between
schools as measured by mean scores on the lSPI.

Testing of Hypotheses = Hypothesis 1 was formulated

to test whether the organizational climate of schools, as

<01
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TOTAL SCHOOL SCORES ON THE LOGICAL STRUCTURE THEORY
COMPONENTS OF ORGANIZATION, PROGRAM, HUMAN
RESOURCES AND MATERIAL RESOURCES, AND
THEIR CLASSIFICATION AS IIGH,

AVERAGE OR LOW

Component Score

School
Organization Program Human Material
Resources Resources
51 192 (A)* 182 {A) 87 (A) 156 (H)
52 176 (A) 175 {A) 85 (A) 118 (A)
53 204 (A) 191 {A) 92 (A) 167 (H)
54 180 {A) 169 (A 86 (A} 113 (A)
55 220 (H) 2.9 (1) 109 (H) 157 (H)
56 180 (A) 196 (A} 9z (A) 134 (A)
57 177 (A) 182 (A) 90 (A) 180 (1)
58 216 (1) o 2:4 (H) 106 (i 135 (A)
59 223 (I) 191 (A) 97 (A 125 (A)
60 199 (A) 189 (A 94 (A) 106 (A)
61 235 (M) 236 (H) 111 (H) 198 (H)
62 205 (A) 173 (A) 93 (A) 150 (H)
63 206 (A) 163 (A) 93 (A) 142 (H)
64 212 (H) 211 () 104 (A) 142 (H)
65 188 (A) 198 (A) 97 (A) 174 (H)
66 207 (A) 171 (A) 91 (A) 150 (1)
67 253 (H) 244 (H) 116 (i) 147 (H)
68 192 (A) 192 (A) 100 (M) 156 (N)
1: *Letter designation indicates whether score is high,

average or low,
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determined by perceptions of a sample of cach school's
student body, was related. The r-statistic was computed
to test this hypothesis. The analysis of the hypothe-
sized relationship was extended by a univariate regres-
sion analysis. In one case, the OCDQ was the peedictor
and the lISPI the criterion; and, in a second case, the
reverse was considered. This regression analysi1s was
completed to determinc if a linear cquation could be
stated which might be used to predict organizational cli-
mate from environmental press and vice versa. The ob-
tained correlation coefficient r was -.37260, which is
significant for a critical value of r at the .10 alpha
level.

The analysis of variance involved in performing the
regression analysis produced significant F ratios both
when the OCDQ was the predictor and the ISPl the criteri-
on and also when the HSPI was the predictor and the 0CDQ
the criterion. Since both the coefficients of correla-
tion and the [ ratios were statistically significant, two
linear regression equations were stated. Thus, with a
known organizational climate score the following equation

can be used to predict a press score:

N
Yl = ,40792X + 9.4,

When the press score is known the following equation can be

used to predict a climate score:

N
Y, = -.29671X + 30.07631 ,

2
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! Although the corwvelation coefficient is small and
significant at a rclatively high #lpha level, it appecars
that there is a relationship between the way faculty mem-
bers perceive the organizational climate of the school
and the way students percelve the press of the schocl
environment. Thus, lypothesis 1 was proved tenable,

Research Hypotheses 2 to 5 were tested to determine
if the Logical Structure Theory components of organiza-
tion, program, human resources and material resources,
considered independently, were related to the perceived
organizational climate of a school or its perceived en-
vironment press., The r-statistic was computed to test
this hypothesis. Toc extend the analysis of the hypothe-
sized relationships, a multivariate regression analysis
was used. This analysis was completed to determine if
a multiple linear regression equation could be stated
which might be used to predict organizational climate
and/or environmental press from the Logical Structure
Theory components of organization, program, human re-
sources and material resources. When relating the compo-
nents to climate, it was found that only the organization
component corrclated significantly with climate. It was
found also that none of the four components correclated
significantly with press. Presented in Table 5.4 are the
cocrrclation coefficients obtained when testing the rela-

g, tionship between the four components and climate and press.
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ja Tsble S 4

PEARSON PRODUCT -MOMENT CCRRELATION COLFF iCIENIS BETWEEN
FOUR OF THE LOGICAL STRUCTURE THECRY {LST) COMPONENTS
SCORES AND 0OCDQ AND HSPL SCORES

LST Component 0CbQ HSPI
Organization L4430 -.20979 (NS)
Program .24705 (NS) ~.09603 (NS)
Human Resources e f983 UNS -,14085 (NS)
Material Resource: - L950% (NS -.02275 (NS)
*Critical value x gg = ¥ 4007

d. Fths = 1,617, F-rem ¢re analysisz of variance

for the multiple lirear regrezsion when the
T

o 0w

predictors were the faur LST component scores
and the critzriz ware OCDQ scores, F
at .10 level with ¢4 and 12 dt = 2,43,
. F = ‘ ™ & a i i vari b
b obs 1725, From the analysis o iance
for the multipile linear regrezs:icn when the

predizucrs weve che fou- LST corponent scores

critical

and the criteria were HSPL scores. F
at .10 leve)l with 4 and 13 df = 2.43,

critical

Even though theve was no major correlation hetween
the variables the regression analysis technique was applied
to the data, As expected, the analysis of variance did
not provide significant F ratios. As a result, no mean-
ingful prediction equations could be stated. The observed
ratios are presented at the bottcm of Table 5.4. From the

analysis, it appeared that there was no relationship
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‘- between the four componernts of the Logical Structure The-
ory and the way :n which schcol feculties and students
perceive their envircenment. Thu:, the decision for Hy-
potheses 2 to S wzs tha*t each hypothesis was not tenable.

Research Hypcthesis 6 was tested to ascertain if
students at diffevent grzde levels, within a school and
between schools, per-ezved en ironmental press similarly,
To test this hypothes:s the F-statistic was used. The
analysis of variante ussd ¢0 cssess the difference in
grade level percept.on of environmental press between
schuols used the unweighted means analys:s technique.

The obtained F ratic was now sign.ficant for an alpha lev-
el of .10. Table 5.% presents a sum:ary of the analysis

of variance for the begtwzen schcoels rest.

Tablse 5.¢

SUMMARY OF THE ANAL:SIS Or VARIANCE, USING THE
UNWEIGHTED MEANS ANALYS!S TECHNIQUE, TO TEST
DIFFERENCES BY GRADE LEVEL AND BEIWEEN
SCHOOLS OF THE ENVIRONMENTAL PRESS
PERCEPTION OF HIGH SCHOOL STUDENTS

Source of SS df MS F
Variation
Grades 79.1910 3 26 3970 .2628 (NS)

Experimental Error 6325.9294 63 100.4116
Total 6405.1204 66

' F go = 2-18 (3,60)
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The F tests on student perception of environmental
press by grade level within schools produced, in each
case, F ratios that were not significant at the .10 level
of significance. A listing of the observed [ ratios for
each of the sample schools is presented in Table 5.6.

The various tests disclosed no apparent difference
in perception of environmental press by grade levels be-
tween schools or within a school. As a result, it was

decided that Hypothesis 6 was tenable.

Conclusions

As a result of the investigation and within the limi-
tations posed in this research, it may be concluded that
a relationship exists between staff perception of high
school organize~ional climate and high school students’
perception of environmental press. The correlation be-
tween the respective perceptions of climate and press was
significant but proved to be negative. This resul: indi-
cates that when faculties perceive an open type climate,
students perceive high environmental press; conversely,
when faculties perceive a closed type climate, students
perceive low environmental press. Although the statisti-
cal evidence permits this conclusion to be drawn, no sta-
tistical inference can be made regarding the factors which

precipitated the relationship.,
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Table 5.6

A SUMMARY OF THE OBSERVED F-RATIOS OBTAINED WHEN TLSTING
DIFFERENCES BY GRADE LFVEL AND WITHIN A SCHOOL OF THE
ENVIRONMENTAL PRESS PERCEPTION OF
HIGH SCHOOL STUDENTS

— ——— _———

School Observed I Ratio Sagnificance
51 9677 NS
52 1.3789 NS
S3 +9030 NS
54 1.3468 NS
5§ 2.2480 NS
56 1.2209 NS
57 0772 NS
58 c. 0725 NS
59 1.8318 NS
60 2,304 NS
51 .68006 NS
62 .2082 NS
63 .3282 NS
64 . 7452 NS
65 .6809 NS
66 1.1781 NS
67 1.8362 NS
68 :6901 NS

<08
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It also may Le concluded, based on the evidence
gatherec, that the Logical Structure Theory components
of organization, program, human resources and material
resources have little, if any, relationship to staff per-
ception of high school organizational climate or to stu-
dent perception of high school environmental press. The
statistical evidence warrants a qualification of this
conclusion in one vespect. It showed that the organiza-
tional component did correlate significantly with organi-
zational climate, This correlation was expected since
the concepts embodied in the componert are very similar
to those associated with the organizational climate con-
struct, Both the organizational component and the organi-
zational climate construct consider the velationships
among individuals in the school, Thus, the four compo-
nents of the Logical Structure Theory selected for in-
vestigation in this rescarch and the concepts subsumed
for them apparently have little relevance to the way or-
ganizational climate and environmental press are per-
ceived by staff and students respectively,

Finally, the results of the study show that students
of different grade levels, in the same and different
schools, tend to perceive the press of their environment
in a similar way. Although no cause and cffect velation
is suggested, this aspect of the study tends to contra-

dict speculations of some theorists that age is a factor
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that affects how one perceives his environment, particu-

larly during the maturation period of adolescents.

Implications

Managers of profit-oriented organizations have
always been concerned about the effects of their decisions
on personnel at various hierarchical levels, particularly
those decisions related tc the achievement of organization-
al goals. Their concerns are based on the problemns which
they anticipate from such problems as the replacement of
specially trained persconne! or the maintenance of a psy-
chologically balanced work zetti,g. Cen managers test a
tentative decision on a segment of the crganization and in-
fer its effects with a degrec cf ce:ztainty on the rest of
the organization? (Can managers structure the environmen-
tal setting of the organiz.tion by affecting decisions for
one hierarchical level and expect certain changes at an-
other hierarchical level? School administrators have these
same concerns and for essentially the same reasons, Using
the school context, the same questions could be asked by
high school principals. Thus, it would be logical to as-
sume that if a relationship existed between different hier-
archical organizational level perceptions of organiza-
tional clirate, the questions poscd could be answered af-
firmatively, With the school as the organizational re-
ferent, it would be logical to assume that §s a relation-

ship exists brtween teacher and student perception of
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climate, school 2dm.iristratsrs could test decisions on
either teachers or students; ard thereby inferring their
effects on uatested groups, strusture the perception of
the school's climate of either teathers or students by af-
fecting decisions applicable to cne ¢t the other of the
two groups. Awa-veness ¢f this relationship enables

school administraiore 12 be educational executives and in
the educational enterprise, to meet the goal of quality
education and finally o sd*tisfy the need: cf 211 students.

This vesearch has thown, with - n the !limitations
pesed, “hat there 1s 2 signifiacant -elat.onship between
teacher and student pz ception ~1 :chocl ¢limate, This
relationship lends support t3 the above implication that
the administrator can test decisizns on one group and in-
fer their cffects on another, and can thus possibly struc-
ture the school climate '3 enable %o school to achieve
its goals.

Student activism at the high school level is becom-
ing increasingly prevalent. The demands college students
are making on universities are being picked up and used
by high school students. Another implication of the find-
ings of this research is that a short, easily administered
instrument can be given to high sthool faculties and the
results used to infeir student attitude about the environ-
mental setting of the school. The nurber of teachers in

a high school is only a small percentage of the S$clool's
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student enrollment, Thus, an assessment ¢f student per-
ception of school climate cen be obtained quickly and
with a minimum amount of effort by the principal. Conse-
quently, the principal c¢an @ssume a posture that will en-
able him to act with a degree cf as:zurance and meet the
forces that might disrup: the equilibrium of the organi-
zation,

The correlation ccefficient for the relationship
between faculty and student perception of school climate,
in addition to being staticsticaliy significent, was nega-
tive. The negative ccrrelstisn 1s :nterpreted to mean
that when high school f2:ul.ies perceive the school's cli-
mate as open, students pe:ceiv: it to have high press,

It is also interpicted to mean that w~hen righ school facul-
ties perceive the school's climdte a¢ closed, students per-
ceive it as having law prest, The >mplication drawn from
this interpretation 1s *that the facuities' perception of

an open climate, whi¢h 18 an indication of something gen-
erally presumed good from their point of view, leads to

a high press on studente, which is an indication of some-
thing generally unfavorsble from the student's point of
view, Where faculties percteive the climate to be closed
and students perceived low press, the reverse is true,
Thus, it seems that when faculties have, or perceive to
have, the conditions of an open climate, they do not be-

have in ways that would cause students to perceive a low

R}
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press climate, In other words, teachers apparently do
not structure an environment for students like the one
they have for themselves. This poses a serious dilemma
in these times of teacher militancy and student activism.
Should the high school environment be structured so that
teachers are happy and students apparently unhappy? Or,
should the high school environment be structured so that
students perceive low press, which may be good from their
point of view, but that tecachers perceive an environment
that may be unfavorably received? No data were gathered
in this study that <>uld be used to suggest solutions to
this dilemma., But the findings and the implications
drawn from them suggest an intevesting area for explora-
tion,

Most scholars, in defining'thecrv," indicate that
theory i3 conceived in the context >f '"is'" as opposed to
"what ought to be.”" If a theory is a notion sbout what
is happening within a particular universe, some testing
must be done to provide empirical evidence for the vali-
dation, rejection or modification of hypotheses formu-
lated from the theory. This research provides testing
for selected components of the Logical Structure Theory.
The assessed components take into account the organia-
tion or operational structure of the school, its curricu-
lar and co-curricular program, its human resources and

its material resources. The results of this research
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> demonstrate that the way high school faculties and stu-

{

dents perceive their environment is clearly not related
to the school program, i1ts human resources or material
resources, when the quality of these aspects are judged
to be high, average or tow. It was further demonstrated
pﬁat the way faculties percecive organizational climate
is related to an average rating of a school's orpaniza-
tion or operating structuire. This relationship is not
demonstrable, however, when student perception of environ-
mental press is considered. It appears, then, that if
the Logical Structure Theory is to present a conceptuali-
zation which clearly portrays the funaamental structure
of an educational institution - one which provides re-
sponsible persons with a means to resolve problems and
issues shaping the environmental setting - modification
of the hypotheses and concepts subsumed from the respec-
tive components assessed in this study should take place.
It seems appropriate to note also, for the béne{it
of high school principals and guidance personnel, an im-
plication concerning the finding relative to student per-
ception of environmental press by grade level. The con-
clusion that students of different grade levels, in the
same school and different schools, tend to perceive the
press of their environment in a similar way Seems contrary
to what might logically have been assumed. The age level

and experience ¢of students apparently does not affect

R11
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their perception of what 1s done to them and for them by

the school. Also, it may be infervred from these findings

that schools are possibly no*t prov:d.ng an environmeit

which is meeting the needs of their students.

Recommendations

The following recommendat:ons arc submitted as sug-

gestions for further research:

1.

That a study, similar to that herein, be com-
ducted by an invest.gatior in an attempt to
replicate the evadence found in this research;

That a study, simildar to that herein, be con-
ducted by an investigator that would assess the
relationship betweer the Logical Structure The-
ory Components of Comm.tment, Role, Purpose and
Operation and tcacher perception of organiza-
tional climzate and student perception of environ-
mental press;

That a study be conducted which would attempt to
establish signiafizant valid:ity and reliability
for the iligh School Press Index,

That a study be undertaken to determine if items
in the OCDQ subtests whach were not responded to
by the subjects correlate to tic or:anizational
climate of the school;

That a StUdK be devised to test the validity of
the Judges Rating Scale by comparing the results
obtained through the technique used in this study
and an assessment made of a school over the re-
spective coun=~onents through site visitation;

That a study be undertaken to test for relation-
ships between student perception of environmen-
tal press and the situational variables of:
urban or rural location of school, enroliment of
the school, age of the school building, educa-
tion level of the community and income of the
community served by the school
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o Critique

Ih brief, this study has demcnstrated that there is
a relationship between tcacher and student perception of
the high school environmental setting. It has also shown
that selected components of the Logical Structure Theory
are not related to these perceptions and that students at
different grade levels in high school perceive the en-
vironmental press of th2 schooi simjlariy.

Three general comments need t2 be made tefore a dis-
cussion of specitics. The first is that this research ef-
fort has raised move new juestions than it has answered,
But of course, isn't this the way of research? The second
comment is that the préesent :study wiil need to be repla-
cated using a Jdifferent and independent sample of schools.
And finally, in a research cenducted under a4 grant the in-
véstigator must contend with the realities of ting, money
and personnel. Regardless of how tempting the prospect
may be for more inquiry, the investigator has to stop some-
where and report his findings to-date. These, then, are the
restraints under which these findings have been reported.

A number of researchers, including Dr. Halpin, have

expressed some doubts about the use of the Organi2ational

Climate Description Questionngire to ascertain the organi-

zational climate of secondary schools. The OCDQ was de-
veloped from data collected from clementary schools and

{, is intended for utse in the elementaty school. [Its authors’

O ‘ ‘2,1 “)
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overriding coi..ern was whether the Organi:ational Climate
of elementary schools could be mapped at all, no matter
how crudely. They felt that their efforts demonstrated
that the OCDQ ccuvld do it. A study using a different sam-
ple, but repiicating Hsipin and Creft s statistical tech-
niques, adds a measure of valid.ty to the OCbQ for use

10 There <till remains the ques-

with elementary schools.
tion of the applicability of the OCDQ a*t the high school
level and, even more critically. duzr:ing these tenuous
times of t<ather unres® and m.} . tancy It seems that
principals are, or scon wiil be, assumirg an fdentifica-
tion which will cles:’,; dachotorize the adrinistrative
and teaching roles. Rectent teather 2:.tivities and actions
seem to be bringing "his abou'. App:cencly teachers are
concerned not only about authcoritsrranism but paternalism
as well. lhey Soam not to war: :n. part of either. Thus,
oCbQ items 29, 33, 37, 43, 52 ard others might well be
seen asstatements teferring to ob:ectionable conditions.
Five to seven ycars age, these items were probably read
by teachers with little of the bias prevailing today.

The question of the applicabality of the "7DQ to

high schools has not been resolved. The answer may lie in

10Robert J. Brown, Organizational Climate of Elementary

Schools (Minneapolis? Lducational Rescatch ard Develop-
ment Council of the Twin Cities Mctropolitan Area, Inc.,
University of Minnesota, 1965)




2.4

the development of an ins*rument designed specifically

for the high school, With teache:s currently feeling as
they do, it might be asked whether the OCDQ is even a»pli-
cable to the elementary schecl. A replication of the
flalpin and Croft study might be beneficial at this time.

Soma doubt arises when consideration 15 given to
the use of climate ind press scores as criteria against
which to judge the concepts subsumed from the components
of the Logical Struc¢ture Thecry considered an this study,
Using climate and press, as ¢ritericr measures, cannot
be absolutely ruled out; but :here mey still be better
suited and move rvrelevaint <ritevia. Thase criteria need
to be sought out and ¢arefully screerned tc determine
their relevancy in testing th2 theiry.

Using ¢limate and press as criteria does not,
totally or partly, contribute to 811 ¢f the doubt. One
must also question the techrniqies ind the instrument used
to gather information for the assessment of the components
of the Logical Structure Theory selected for this study.
The techniques need to be studied and possibly revised

and the Judges Rating Scale needs to be more rigorously

tested. The latter suggestion raites *he question of
what would be an appropriate criterion upon which to test

the validity of the Judges Rating Scale.

To answer this question, the investigator can sug-

gest one type of criterion study that may prove relevant,

18



205

Specifically, it would be useful to send a team of observ-
ers into & sanple ¢f high schocis and have the team mem-
bers study each schoosl with the purpcse of describing the
school in respect to the Logicas Structure Theory compo-
nents of orgar zation, program, human resources and ma-
terial resourccs and the ccncepts and notions subsumed for

each of them Con-emitantly, the Judges Rating Scale

could be responded to in the manner employed in this re-
search. Then a group 9¢ qusl:fied judges, different from
the otner twe ;. >ups, should be asked *c d> a3 "blind
matching'" beticen he ¢zse reps-ts and *he JRS profiles.,

The Ju g Ratirg Scale aa 1ts gresent state and

the techniques u.ed an applying It must, st this point,

be construecd . ..y a felativel; crude ws) of assessing
segments of th .ducational instituticon as delineated by
the Logical -~ . ture Theory 't m3y serva as a model,
but much work .. -ds to be done to improve jt.

Several ints need to be taken into account regard-
ing the rela - hips between climate and press and the
Logical Stru. o - Theoty components considered in this
study. First is the notion that the relationships might
rossibly be curvilinear., 1In this research, the assump-
tion was made that if relationships existed, they would
be linear. This idea of the possibility of curvilinear
relationships is left to be tested by another investiga-

tor., The second point that needs to be taken into

£19



06

account is the population frem which the sample was drawn
to test the relaticnships. In this study, it was assumed
that the population was sufficiently diverse, in terms of
the variables being studied, ts render the selected sample
heterogeneous, The opposite might, in fact, have been the
case. That is, the locale of the population might have
been such that thetre was too much homogeneity in the sam-
ple. Expanding the population %o include locales that
are distinctly dissimilar mighs pozsibly 2llow a sample
to be drawn that would be heterzgenecus. Thus, this study
might be replicated by antther 1avestigator in which he
would use the M.dwest or scme oth:: region of the country
to serve as a population from which to draw a sample.
With a populaticn thi, iarge, it might be demonstrated
that there are sign.ficent Trelariznships betwern climate
and press and the Leogical Styucture Theory components.,
Finally, scme of the short-omings and limitations

of the High School Press Index should be noted. First,

the items which constitute the lISPI were taken from an-
other instrument which purports to measure high school
student perception of environmental press. Some doubt
is raised as to whether the items are relevant to today's
high school student. This, in turn, raises the question
of whether the instrument is a sufficient measure of stu-
dent perception of environmental press. The investiga-

tor validated the HSPI to a degree sufficient for the

20
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purposes of this study. Using the technique employed by
the iwvestigator, but with a much larger sample, another
attempt should be made to validate the instrument.

ilere again, the HSPI may sc¢rve as a model for an-
other investigator to use in developing an instrument to
determine press which would be more valid and reliable.

This study, like all initial exploratory studies,
has 1ts critical shortcomings and limitations. This
critique is an attempt to point out some of the shortcom-
ings and limitations that are apparent to the investiga-
tor. lastily added is the note that not all the short-
comings and limitations will be identified and very pos-
sibly not even the most significant or obvious ones. As
is often the case, those close to the forest do not al-
ways see all of the trees. In social science research,
activities and procedures are sildom as clear as the in-

vestigator would like them to be.

R21
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APPENDIX A
SECTION 1

Organizational Climate Description Questionnaire
Directicns

The items in thts questicnnaire describe typical be-
haviors or conditions that ctcur within a schcol organiza-
tion. Please indicate to what extent each of these de-
scriptions characterizes your school., Please do nnt evalu-
ate the items in terms of '"gdod™ 3% '"bsd" behavior, but
read each item carefully and rezpond irn terms of how well
the statement describes yoursr schoosi.

The descriptive sc2ie on which to rate the items is
printed at the top of each pige of the questionnzire.
Please read the Answer Czsd Mirking Instructions which de-
scribe how you should mark your 2nswers,

The purpose of *his questicnraize i3 t5 secure a de-
scription of the d:ffzrent wazys in which tezchers behave
and of the variocus c¢onditicns under which they must work.
After you have marked the answer card we will examine the
behaviors or conditions <hat have been deszribed as typi-
cal by the me)ocity <f ¢he teachs:s inm ycur scheol, and
we will constrvzt fyom this descriprion, a portrait of the
Organizational Clinate of your schocl,

Answer Card Marking Instructions

Items 1 through 9 are biographical items. The infor-
mation obtained from them will be used in giving a general
description of the respondents. On the answer card darken
in the space below the letter which identifies the appro-
priate response for each item.

Items 10 through 73 make up the Organizational Cli-
mate Description Questionnaire, Printed below is an ex-
ample of a typical item found in ths OCDQ:

Teachers call each other by their first names.

a, Rarely occurs
b. Sometimes occurs

c. Often occurs a b ¢ d
d. Very frequently occurs IR R

<30
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In this example the respcndent compietely darkened
the space below alternative ¢ tc show that the inter-
personal relationship described by this item "often oc-
curs' at his school. Of couvse, any 5f the alterantives
could be selected, depending upon how often the behezvior
described in the item does, indeed, occur in your school.

Please mark ycut answer for eich question by complete-
ly darkening the space as in the sampie., Make the mark
heavy and dark. Als3, please be sure that you mark every
item. Remember all items are toc be marked on the answer
card, but please do not make any marks on the question-

naire.

You may begin answering the questionnaire as soon as
you have completed these instructicns. There is no time
limit on the OCDQ {the nc¢:mzl working time is 15 to 20 min-

utes).
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Questionnaire

Respcnse Key:

100

11.
12,

13.

14,

15,

16.

a, Rarely ccceurs ¢. Often occurs

b. Sometimes cccurs d. Very frequently occurs
Position: Principal (a) Teacher (b) Other (c)
Sex: Man (3) Woman (b)
Age: 20-z9 (a) 30-29 (b) 40-49(c) 50-5%(d)
60 or over (¢)
Marital Status: Single (a) Married (b) Separated (c)
Divorced (d)
Highest degree held: Associite (a) Bachelors (b)
Masters (c) Specialist (d) Doctorate (e)
Grade cf certificeate held: Provisional (s8)
Reciprocity {b) Firet Crade (c) Professional (d)
Permanent (e)
Years of experience in education: 0-9 {(a) 10-19 (b)
20-29 (c) 39 5r over (d)
Years at this school: 0-4 (a) ¢-9 (b} 10-19 (¢)
20 or over (d)
D¢ you reside within the ctamonity in which you work?
Yes (a) No (b)
Teachers' closest friends ore other faculty members at
this school.
The mannerisms of teachers at this school are annoying.
Teachers spend time after school with students who have
individual problems.
Instructions for the operation of teaching aids are
available.
Teachers invite other faculty members to visit them at
home,
There 1s a minority group of teachers who always oppose
the majority.
Extra books are svaslable for classtoom use.

pH P
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17. Sufficient time is given to prepare administrative

reports.

18. Teachers know the family background of other faculty
members.

19. Teachers exert group pressure on non-conforming faculty
members.

20, In faculty meetings, there is the feeling ot '"let's

get things done."
21. Administrative paper work is burdensome at this school.

22, Teachers talk about their personal life to other faculty
members

23. Teachers seek special favors from the principal

24, School supplies are readily available for use in class-
work.

25, Student progress rceports require too much vk,

20. Teachers have fun socializing together during sc<hool
time.

27. Teachers interrupt other faculty members who are talk-
ing 1n staff meetings,

28, Most of the tcachers here accept the faults of their
collecagues,

29. Teachers have too many committee requirements,

30. There is considerable laughter when tcachers gather
informally.

31. Teachers ask nonsensical questions in faculty meetings.

32, Custoadial service is available when nceded.

33. Routine duties interfere with the job of tcaching.

34, Teachers prepare administrative reports by themselves,

35. Teachers ramble when they talk in faculty meetings,

36. Teachers at this school show miich school spirit.

37. The principal goes out of his way to help teachers,

38. The principal helps teachers solve personal problems,

39. Teachers at this school stay by themselves.

A0. The teachers accomplish their work with great vim,
vigor, and pleasure.-

YeYe
AV




41,
42.
43,

44,
45,
46.

47.
18,
49.
50.

51.

52.
53.
54.
55.
56.
57,

58.
59.
60.
61.

62.

63.

64.

65.
66.
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The principal set: an example by wcrking hard himself,
The principal doces personal favers for the teachers,
Teachers e¢at lunch by themscives in their own class-
rooms.

The morale of the teschers 1s high.

The principal uses <ccnstructive cr.ticism.

The principal stays afrer schacl to hclp teachers
finish their wcrk.

Teachers socialize together in smaill select groups.

The principal makes all class-scheduling decisions,
Teachers are contected by the srincipal each day,

The principal is well prepa-ed when he speaks at school
functions,

The principal helps staff members serttle minor differ-
ences.

The principal! schedules the work fcr vhe teachers.
Teachers leave the g-ounds during the s:hool day.
Teachers help select which courses will be taught.

The principal corrects teachers' m:ttakes,

The principal talks a great desi.

The principal explains his veeson: for criticism to
teachers.

The principal traes to get be:te: saiaries for teachers,
Extra duty for teachers is pcsted censpicuously.,

The rules set by the principal are never questioned.
The principal looks out for the personal welfare of
teachers.

School secretarial service is available for teachers'
use .,

The principal runs the faculty meeting like a business
conference,

The principal is in the building before teachers arrive.
Teachers wotk together preparing administrative reports.
Faculty meetings are organized accordang to a tight
agenda,



67.
68,

69.
70.

71.
72.

73.

221

Faculty meetings are mainly principal-report meetings
“ue principal tells teachers of new ideas he has run
across.

Teachers talk about leaving tie school system.

The principal checks the subject-matter ability of
teachers,

The principal i¢ easy to understand,

Teachers are infcrmed of the results of a supervisor's
visit,

The principal insures that teachers work to their full
capacity,

(Note: Itoms 10 through 73 are taken from: Halpin, Andrew

W., and Don B. Croft, The Organi:ational Climate of
Schools, Midwest Administration Center, University
of Chicago, Chicage, Illinois, 1963, pp. 122-124,
Permission for their use has been granted by the
Midwest Administration Center.)
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APENDIX A
Section 11

HIGH SCHOOL PRESS INDEX

The following is the list of jtems taken from the HSCI
to which students responded and which make-up the HSPI,
They are presented by cetegory, that is, high press
items, low press items, and neutrel press items.

«J0
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Low Press Items

8 ]

12.

ISC

16.

17.

21.

29

47,

51.

59.

61

64:

6S.

71.

74,

T2achers oiten try to get ctudents to speak up freely
and openly :p class

Students hcre iea-n tha. they aie not only expected
to have :deas but ¢ o scnething about them

In Englash “'acsce, students are enccuraged to be
imaginative whe. theoy write

A great many -‘*udencs ave anveolved in intramural sports
and other athlc¢t.- actavities,

Many tecachers and students are concerned w'th literary,
musical, frtistic, o drar2t{c activ.t.es ou*side the
classroom.

No one needs to be afrard ¢f exprece:ng & pecint of
view that .s w,ususl »v pe* popular in *his school,

Teachers lere arc uenu-nely <-ncerned with student's
feelinge .

iet for students to

This schoo. *ft¢ ~ nany i
w t, m.:.o, «nd drama,

! . proctung
get 0 know 1l:p>tan’ vs '

e 4

cris of a:
Everyone hac< the <.arc cppssounity to ge: good marks
because the te:-: o-¢ marked vesy fa -1y

OQutside of r.sec +  ~¢ 2os:hore gve trgocdiy and find
t:me t thet «1t s+oten s

Students ave sc dow w¥ept we.4'ng when the office sends
for them.

It is easy to make friends in this schooi (-ause of
the many things that are going on that anyone can par-
ticipate in

Most students can casily keep out of trouble in this
school.

There are some pretty strong feelings expressed here
about political parties and electicns

Teachers provide opportunities for students to de-

velop their skills and talents directing the work of
others.

~uf
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Low Press Items (continued)

81,

85.

98.

119.

126,
128.

141,

147,

151.

152,

159,

160.

161,

187.

2OS .

209,

The principal and teachers are usually understanding
1f a student does something wrong and will give him
the benefit of the doubt.

Teachers here like students to use a lot of imagina-
tion when they write compositions, and give good marks
to those who do.

Students don't hesitate to voice their complaints
around here.

Students here are encouraged to be on their own and
to make up their own minds.

New ideas are always being tried out here.

When students do not like a school rule, they really
work to get it changed.

If 8 student thinks out a report carefully teachers
will give him a gcod mark, even if they don't agree
with him,

Most of the teachers here try to decorate their class-
rooms s$o0 that the students will find them more pleasant
to be in.

Teachers seldom make you feel you're wasting their time
in the classroeom.

Examinations here really test how much a student has
learned.

Teachers seldom get annoyed when students disagree with
them during c¢lassroom discussion,

There are no favorites at this school; everyone gets
treated alike.

Student discussions on national and international news
are encouraged in class.

In most classes, the presentation of material is well
plan. ed and illustrated.

Teachers wel.ome the student's own ideas on serious
matters,

One nice thing about this school is the personal in-
terest taken in the students.

0
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Low Press Items (continued)

2100

225.

2395
240.

248.

253,
259,

261.

275'
279.

299.

300.

Most of the teachers ave deeply interested in their
subject -matter,

Teachers encovrage students to think about exciting
and unusual careers,

The teachers go out of theilr way to help you.

Thete is interest here in learning for its own sake,
rather than just for grades or for graduation credits,

The principal here is willing to hear student com-
plaints.

Class discussions ere usually vigorous and intense.

Teachers are alwiys carefully dressed and ne2atly
groomed,

If students do vtheitr work well they get a good mark,
whether or not the teacher likes them.

Teachers seldom use physical punishment,

Students can feel free to dissgree with their teachers
openly.

Counteling and guidance services are really personal,
patient, and ertensive,

Clear and careful thinking are mecst important in get-
ting a8 good mark on -eports, papers and discussions,

High Press Items

2.
18.

24,

30.
31!
33.

There is a 1ot of competition for grades,

In most classes there is very little joking and lauga-
ing.

It's arpovtant here to be a member of the right club
or group

There 1% a lot of emphasis on preparing for college,
You need permission to do anything around here.

In gym class, everyone has to do the same exercises,
no matter how good or bad they are at it,

<ud
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High Press Items (<:intirued)

42.

S2.

63,

68.

69.

70'

7SR

79.

82.

90,

91.
92.

93.

111,

112.

123.

The teachers are seld>m caim and even-tempered, when
Jisciplining students.

Many teachers get very upset if studenis happer to
report to class a little late.

Onze ycu ve made 2 mistake, it's hard to live 1t down
in this schaol.

Pupils are often evpected to wurk at heme on problems
which they could not selve in class.

Students rarely express cpinions different rrom the
teacher's,

Students ave erpected to repcrt any violdtion of
rules and regvlations tc their teacher or the priaci-
pal.

Teachers tare wz-'n students to be dewn to earth in
planning "7 the:i- futvre, and discourage daydreaming
about idventure and making a lot of moeney.

Locking and sctiryg "tigh*'" is very important to teach-
ers and studer*s hete.

Many tea:hers reou.re students td rvecopy notes or
papers tc mske them neat.

Assembiies or cis-us:iions on serious fubjects are not
held ver) often here

The teachers very cften make you feel liike a child,

Popularity, pull and bluff get students through many
courses.

Students are usually made to answer to the Erincipal
of the school as well &s the teacher when ihey have
done something wrong .

Students are sometimes punished without knowing the
reason for it.

At this school the motto seems to be "& place for
everything and everything in its place."

Students have to get up in front of the class to re-
cite no matter how embarrassed they might be.

gl
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High Press Items (continued)

130.

133,

134,

153.

162,

165,

171,

179,

181.
183,

190,

198.

211.

212,

220,

223,
231,

Student leaders at this school expect you to go along
with what they say.

Teachers here have little interest in what they are
doing.

Students who are not neatly dressed are likely to have
this called to thcir attention.

When a stadent fsils a test, he has to take a note
home to his parenis.

An open display of emotion (such as crying, swearing,
etc.) would embarrass most teachers,

There is little sympathy here for ambitious daydreams
about the futu:e.

Some of the teachers treat questions in class as if the
students were cr-.ticizing them perscnally.

Most of the teachers are not interested in student's
personal prebiems.

Those in charge are not very patient with students,

Students are made to explain why they did something
when the teacher doesn’t like what they've done,

Knowing the right people is important in getting in
on all of the activities.

Students who tend to say or do the first thing that
occurs to them are likely to have a hard time here.

¥hen you get into trouble with one teacher around here,
the other teachers soon know about it,

In this school there arc very few contests in such
things as speaking, chess, essays, etc.

You have to ac¢t like all of the others in order to be
in with the group.

Classes are boring.

Teachers always seem to think students are up to some-
thing and make the worst of even small happenings.

«l
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High Press Items (continued)

237.

243,

247,

265.

271.

273.
280.

In this school style is more important than dressing
for personal comfort.

Everyone knows who the smart students are because they
are 1n different classes from the others.

It is hard to prepare for examinations because students
seldom know what they will be tested on.

Students are seldom enccuraged to think about develop-
ing their own personal values and a philosophy of life.

There i1s a lot of apple-polishing and buttering-up of
teachers arcund here.

Teachers often ask a 1ot of perscnal questions,

The student leaders here really get away with a lot,

Neutral Press Items

6.

19.
8.
87,

88.
116.
163,

186.
246.

256.

The students here come from many different kinds :t
homes,

Formal dances are seldom held here.
Students frequently do things ¢n the spur of the moment,

Few student's Jockers are decdrated with pactures, pen-
nants, etc.

Many students here really enjoy dancing.

Few students are planning careers in science,

Students get so wrapped up in various activities that
they often lose all sense of time or of other things
going on eround them.

Very few of the teachers have bcen here for a long time.

Many of the teachers have lived in this community all
their lives.

Few students bother with rubbers, hats, or other
special protection against the weather.
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HIGH SCHOOL CHARACTERISTICS INDEX

Form 960

by George G. Stern

There are 300 statements in this booklet They are statements about high school
life. They refer to the curriculum, to high school teaching and classroom activitics,
to rules, regulations and policies, to student organizations, activities and Interests,
to features of the buildings and grounds, ete. The statements may or may not be
characteristic of your high school because high schools differ from one another in
many ways. You are to decide which statements are characteristic of your high
school and which are not. Your answers should tell us what you believe is true
about your high school rather than what you might personally prefer. You won't
knote the answers to many of these statements, because there may not be any
really definite information on which to base your answer. Your response will
simply mean that in your opinion the statcment is probably true or probably false
about your high school.

Do not omit any item.

DIRECTIONS

On the special answer sheet print your name, and the other information requested.
Then, as you read ecach statement in the booklet, blacken space

T — when you think the statement is generally TRUE or characteristic
of your high school, is something which occurs or might occur, is the
way people tend to feel or act.

F ~ when you think the statement is generally FALSE or not charactet-
istic of your high school, is something which is not likely to occur,
is not the way people typically feel or act.

DIRECTIONS FOR USING NCS ANSWER SHE:Y

The tows of response citcles are numbered to cortespond to the items in the
Test Booklet. LZach question may be answered either Dot ©.
In marking your answers on the Answer Sheet, make sure that the number of

the Statement is the same as the number on the Answer Sheet. Be sure to answet
either @ ot  for every Statement.

¢ Be sure to use a No. 2% ot softer writing pencil.

¢ Do Not Use Ball Point ot Ink.

» Keep your Answer Sheet Clean.

¢ Do not make stray marks.

¢ Erase errors completely.

¢ Fill the circle completely.

FEEV LECY TO SEPODUCE T (00
moetER WATER AL WAS BEEN GRAVTED

g

et t—
0t AND DACAWZATONS DFIeAT WD
CNDER BGETEWENS ATm ToE 8 Ol
Of i Aty R BEE RGO TN
~ SLTSTE "M L CSCEW A s Me
( {"' VEETA (47 [ORRET CRAE S
1

A

Copyright 1960, 1964 by George G. Stern



13.

4.

15.

17.

18.
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Legend: T — True. Generally true or characteristic of your high schoal, is something
which oceurs or might occur, is the way people tend to feel or act.

F — False, Generally false cr not characteristic of your high school, is some-
thing which is not likely to occur, is not the way people typically

fecl or act,

Teachers are very interested in student ideas or opin-
ions about school affairs.

There is a lot of competition for grades.

Grades are read out in class so that everybody knows
who got the high and low marks.

There are very few clubs and student group activities
to which students may belong.

School property is seldom damaged by students.
The students here come from many different kinds
of homes.

Most classes are very well planned.

Teachers often try to get students to speak up freely
and openly in class.

Teachers go out of their way to make sure that stu.
dents address them with due respect.

There is a recognized group of student leaders at this
sckaol.

Most teachers are not very interested in what goes on
in the local goverument of the commmity.,

Students here learn that they are not only expected
to have ideas but to do something about them.
Classroom discussions are often very exciting, with a
lot of active student participation.

Competition is keen for parts in student plays.

In English elasses, students are encouraged to be
imaginative when they write.

A grest many students are iuvolved in intramural
sports and other athletic activities.

Many teachers and students are econcerned with liter-
ary, musical, artistic, or dramatic activities outside
the classroom.

In most classes there is very little joking and laughing.
Formal dances are seldom held here.

Many of the upperclassmen help new students get
used to school life.

No one needs to be afraid of expressing a point of
view that is unusual or not popular in this school.
Students seldoin change places during class,
Students really get excited at an athletic contest.
It's important here to be a member of the right club
or group.

Many students are interested in books and movies
dealing with psychological problems.

Page 2
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The school library is very well supplied with books
and magazines on science.

Students sometimes get a chance to hear mnsic in the
lunchroom or during other free periods.

There is lots of dating among students during the
week—at the soda fountain, movies, lunch hours, ete.

Teachers here are genuinely concerned with student’s
feelings.

There is a lot of emphasis on preparing for college.
You need permission to do anything around here.

Students generally manage to pass even if they don't
work hard during the year.

In gy class, everyone has to do the same exerciscs,
no matter how good or bad they are at it.

IS . . ¢
There is a lot of school spirit.

In this school, very few students walk around with a
chip on the shovlder.

Courses, assignments, tests and texts frequently
change from year to vear,

Teachers clearly explain what students can get out of
their classes and why it is important.

When students think a teacher’s decision is unfair,
they try to get it changed.

Most students look up to their teachers and admire
them.

Student elections produce a lot of interest and strong
feeling.

Daily newspapers are seldom read.

The teachers are seldom calm and even-tempered,
when disciplining students,

Students put a lot of energy into everything they do
— in class and out.

When students do a project or pnt on a show, every-
bedy knows about it.

What one wants to do or be later in life is a favorite
topic around here.

Club initiations and class rivalries sometimes get
little rough,

This school offers many opportunities for students
get to know important works of art, music, and dran:
Students are always coming up with new fads o
expressions.

Students take a great deal of pride in their person
appearanrce.

There are collections for the needy at Christmas
other times.
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51. Everyone has the same opportunity to get good 76.
marks beeause the tests are marked very Ffairly. 77.
52. Many teachers get very upset if students happen to
report to class a little late. 78.
53. There is a lot of student enthusiasm and support for
the big school events. _
54. Students try hard to be good in sports, as a way to 79.
gain recognition. ,
55. Many students enjoy reading and talking about 80.
science fiction.
56. When students get together they seldom talk about 81.
scientific topics.
57. There is practically no one here who would feel com-
fortable participating in modern dance or ballet. 82,
58. Boys and girls seldom sit at separate tables in the
school cafeteria. 83
59. Outside of class most teachers are friendly and find '
time to chat with students. 84
60. Quite frequently studerts will get together in their
own time and talk about things they have learned 85.
in class.
G1. Students are seldomn kept waiting when the office
sends for thein. 86.
62. Most teachers give a lot of home work.
63. Once you've made a mistake, it’s hard to live it down 87.
in this school.
G4, It is easy to make friends in this school because of
- . . 88.
the many things that are going on that anyone can
participate in. 89.
63. Most students can easily keep out of trouble, in this
schaol. 90.
66. Many students have lived in different parts of the
state, states, or other countries. 9.
67. A lot of students who get just passing grades at mid- 92
term really make an effort to earn a higher grade by -
the end of the term.
68. Pupils are often expected to work at home on prob- 93.
lems which they could net solve in class.
69. Students rarely express opinions different from the
teacher's. 91.
70. Students are expected to report auy violation of rules
and regulations to their teacher ¢ the principal. 93,
71. There are some pretty strong {eelings expressed here
about political parties and elections. ) 96.
72. The way people feel around here is always fairly 97
evident. )
73. Few students here would ever work or play to the ¢
point of being eompletely worn ont, 98.
74. Teachers provide opportunities for students to devel-
op their skills and talents directing the work of others. 9.
75. Teachers here warn students to be down to earth jn
planning for their future, and discourage daydream- 100,
ing about adventure and making a Jot of money.
Q Page'3
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Legend: T — True. Generally true or characteristic of your high school, is something
which occurs or might accur, is the way peaple tend to feel or act,

F — False, Generally false or not characteristic of yonr high schodl, is some-
thing which is not likely to occur, is not the way people typically

feel or act.
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Fire drills and civil defense drills are held regularly.
Few students would be interested in an educational
fihn about writers and poets.

Studcnts frequently do things on the spur of the
moimnent.

Looking and acting “right” {s very important to
teachers and students here.

Students seldom send their teachers cards or little
gifts on special occasions.

The principal and teachers are usually understand-
ing if a student does something wrong and will give
him the benefit of the doubt.

Many teachers require students to recopy notes or
papers to make them neat.

There are lots of dances, parties, and other social,
activities.

This school offers very few really practical courses.

Teacers here like students to use a lot of imagina-
t.on when they write compositions, and give good
marks ta those who do.

Few students would be interested in, hearing a talk
by a famous scientist.

Few student lockers are decorated with pictures,
pennants, etc.

Many students here really enjoy dancing.
The person who is always trying to “help out” is
likely to be regarded as a nuisance.

Assemblies or discussions on serious subjects are not
held very often here.

The teackers very often make you fee] like a child.
Popularity, pull and bluff get students through many
courses.

Students are usually made to answer to the principal
of the school as well as the teacher when they have
done something wrong.

Few students stay around after school for different
activities or sports.

The desks are all cut up from doodling with knives
and pencils.

This schaol has the same aetivities each year,

Activities in most student crganizations are carefully
and clearly planned.

Students don’t hesitate to voice their complaints
around here.

Students almost always wait to be called on before
speaking in class.

There are several cliques and groups, and if you're
not in one you're pretty much on your own.



1086.
107.
108.

109.

110.

111,

112.

113,
114,
115.

118.
117,

18.

9.

120.

121.

122,
123,

ERIC

Aruitoxt provided by Eic:

Legead: T — True. Generally true or characteristic of your high school, is something
which occurs or might occur, is the way people tend to feel or act.

F — False. Generally false or not characteristic of your high school, is some-
thing which is not likely to oecur, is not the way people typically

feel or act.

Boy-girl relationships here are simple and rarely be-
cone really romantically involved.

Students can get into very heated arguments with
one another, and be the best of friends the next day:.

There are so many things to do here that students
are busy all the time.

Most students here would not like to dress up for a
dance or eostume party. ‘

Most students are more concerned with the present
than the future.

Many students here drive cars.

Students seldom read books which deal with political
and social issues.

Teachers insist that much time be spent in planning
activities before doing them,

Most students here enjoy such activities as dancing,
skating, diving, and gymnastics.

Students often run errands or do other personal
services for the principal and teachers.

Students are sometimes punished without knowing
the reason for it.

At this school the motto seems to be “a place for
everything and everything in its place”.

Having a good time comes first with most students
here.

No-one here has much interest in history, music, and
other such impractical courses.

There is little interest in modern art and music.

Few students are planning careers in science,

Little effort is made in the cafeteria to serve lunches
that are tasteful and appealing to the eye.

Students here spend a lot of time talking about their
boy-friends or girl-friends.

Students here are eneouraged to be on their own and
to make up their own minds.

A lot of students like checkers, chess, puzzles, cross-
word puzzles, and other such games.

Students are made to take the blame for things
whether they did them or not.

Few students try hard to get on the honor roll.
Students have to get up in frort of the class to recite
no matter how embarrassed they might be.

There are many parties or dances sponsored by the
school.

Lots of kids rip out pages and mark up their school
books.

137.
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139.
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148.

149,

150.
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New ideas are always being tried out here,
Assignments are usually clear so everyone knows
what to do.

When students do not like a school rule, they really
wark to get it changed.

Teachers refer to other teachers by their first names
in the presence of students,

Student leaders at this school expect you to go along
with what they say.

There is no really active current events club in this
school.

Most students respond to ideas and events in a
pretty cool and mild-mannered way.,

Teachers here have little interest in what they are
doing.

Students in this school like to draw attention to
themselves.

Going to school here tends to make students more
practical and realistic.

The school nurse is very active in trying to prevent
illness by, frequent eheck-ups, making sure everyone
has had vaecinatious, etc.

Student groups seldom meet to diseuss current social
problems and issues.

Students often start things without thinking about
how they will develop or where they may end.
Students who are not neatly dressed are likely to
have this ealled to their atiention.

There is a lot of interest here in projects for collect-
ing packages of food or clothing to help out others.

If « student thinks out a report carefully teachers
will give him a good mark, even if they don't agree
with him.

Most teachers in this school like to have their boards
cleaned off after each lesson.

New jokes and funny stories get around the school
ina hurry.

Students may not talk about how much money .a
family hus or what they do for a living, but every-
one knows who's who.

Although many students mnay attend church here,
there is little real interest in the basic meaning of
religion.

This school has very good science teachers.

Most of the teachers here try to decorate their class-
rooms so that the students will find then more
pleasant to be in.

Boys and girls often get together between classes,
during Junch hour, ete.

Most teachers prefer that students work out their
own problems.

School spirit scems to be more important than learn-
ing at this school.



158.

159.

160.
161.

162.

163.

166.
167.

168.

169.

170.

I, 175.

ERIC

Aruitoxt provided by Eic:

231

Legend: T — True. Generally true or characteristic of your high school, is something
which occurs or wight occur, is he way people tend to feel or act.

F — False. Generally false or not characteristic of your high sehool, is some-
thing which is not likely to occur, is not the way people typieally

feel or act.

Teachers seldom make you feel you're wasting their 176.
titme in the classroom. 177,
Examinations here really test how much a student
has leamed.
When a student fails o test, he has to take a note 178.
home to his parents.
Students seldom get out and support the school 179.
othletic teains.
Student arguments often tum into fights. 180.
Most students dress and act pretty wmuch alike.
Classrooin interruptions by the public address sys- 181.
tem, knocks at the door, ete., are infrequent in this 182.
school.
. 183.
When the assignments really get tough, many stu-
dents just won't do them.
Teachers seldom get anmoyed when students dis- 184.
agree with them during classroom discussion.
There are no favorites at this school; everyone gets 185
treated alike. ]8'("
Student discussions on national and international >
news are encouraged in class.
. . . 187.
An open display of emotion (sueh as crying, swear-
ing, etc.) would embarrass most teachers.
Students get so wrapped up in various activities that 188.
they often lose all sense of time or of other things
going on around them. 189.
It is eusy to obtain student speakers for activities ov
meetings. 190.
There is little sympathy here for ambitious day-
dreams about the future. 191.
Quite a bit of smoking and drinking goes on among 192.
students.
When students get together, they seldom talk about 193.
classical music or art.
New ideas are met witi immediate enthusiasm in 194.
this school.
Students seldom receive compliments when they 195.
come to school with new clothing, a new halrcut or
hairdo, etc. 196.
Students try in all sorts of ways to be friendly, espe-
cially to newcomers,
Some of the teachers treat questions in class as if 197
t! = students were criticizing them personally. o
The schoo) building and grounds often look a little 198.
untidy.
Everyone has a lot of fun at this school. 149,
Many students enjoy working with their hands and
are pretty good at making or repairing things. 200
U,
Student newspapers and magazines often carry short
sivrivs and poeins by students.
Page 5
o ,1 .A}
[

Science labs here have very good equipment.
Notling much is said to students who happen to be
chewing on pencils, rubber bands, paper clips, gum,
or something.

Tliore are several popular spots where a crowd of
boys and girls can always be found.

Most of the teachers are not interested in student’s
personal problems.

Teachers do little more than repeat what's in the
texthook i1 most classes here.

Those in charge are not very patient with students.

Most student< around here expect to go on to college.
Students are wade to explain why they did some-
thing when the teacher doesn’t like what they've
done.

There is little interest in school elubs and social
groups.

When students dislike a teacher, they let him know it.
Very few of the teachers have been here for a long
time.

In most classes, the presentation of maicrial is well
planned and illustrated.

Everyone prefers the easy teachers, and tries hard to
avoid the tough ones.

Students here frequently refer to their teachers by
their first numes or nicknames.

Knowing the right people is important in getting in
on all of the activities.

Most students take an aetive part in school elections.
Graduation is a pretty matter-of-fact, unemotional
event,

Teachers put a lot of energy and enthusiasm into
their teaching.

Schonl activities are given a lot of space in the local
newspapers.

Many students hope to achieve future fame and/or
wealth.

Students with bad colds or anything that’s “eatching”
are quickly sent home so that they don’t pass on
what they have to others.

Classes in history, Literature, and art are among the
best liked here.

Students who tend to say or do the first thing that
occurs to them are likely to have a hard time here.
Teacuers insist that students come to school well-
dressed and well-groomed.

Students really snpport fund drives such as the
March of Dimes, Conununity Chest, Red Cross,
CARE, ete.
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feel or act.

There always seems to be a lot of little quarrels 226,
going on.
My student lockers are messy, some even dirty. 227
It's casy to get a group together for games, going
to the movies, ete., after school. 228.
Most students and their families think of cducation 229
as a preparation for carning a good living. '
Teachers welcome the student’s swn ideas on serions 230
matters.
A student who spends some of his spare time in a 231.
science lab is likely to be regarded as a little odd.
A lot has been done with pictures, draperics, colors, 5
and decoration to make the schoo! building pleasing 32,
to the eye. 233
Most students would like to go steady.
One nice thing about this school is the personal in- 234,
terest taken in the students.

235
Most of the teachers are deeply interested in their
subject-matter. 236
When youn get into trouble with one teacher around
here, the othier teachers soon know about it. 237
In this school there are very few contests in such
things as speaking, chess, cssays, etc. 538
Tests are given almost every day in many classes.
Most s.tudenls get together often in particular soda 239
fountains or snack bars. ;10.
There are frequent fights in the Junchroom or on the -
school grounds.
The school is especially proud of its long history. 241.
Most students follow a regular plan for study and
p]ﬂy_ 242
No one gets pushed around at this schiool without
fighting back. 243.
If students apologize for a wrong-doing, teachers 244,
are more willing to help them,
You have to act like all of the athers in order to be 245,
in with the group.
Strong positions are taken: here regarding civil liber- 246.
ties and minority groups.
Students here can be wildlvy happy one moment and 7.
hopelessly sad the next.
Classes are boring. 248,
Most students like to “clown™ around at this school. 249
Teachers encourage students to think about exciting . 250.
and unusnal careers.

Page 8

Everyone here is “safety-first” conscisus, making sure
that nobody will get hurt.

Teachers frequently urge students to consider the in-
fluence of history on current events.

There is much slouting and yelling in the halls and
cafeteria.

Good manners and making a good impression are
iimportant here.

Many of the teachers in this school are actively in-
terested in charities and comniunity serviees.
Teachers always seem to think students are up to
something and make the worst of even small hap-
penings.

Classrooms are always kept very clean and tidy.
Students here don't do much except go to classes,
study, and then go home aguin.

Many teachers here stress the practical uses of their
subjects in helping students to get a good job.

Long, serious discussions are common among the
students.

Many students here make models of scientific gad-
gets, and enter them in loeal or state science fairs.
In this schoo! styvle is more important than dressing
for personal comnfort.

Some of the niost popular students have a knack for
making witty eomments that some people would not
consider in good taste.

The teachers go ount of their way to help you.
There is a lot of interest here in learning for its own
sake, rather than just for grades or for graduation
credits.

Students don't argue with the teacher, they just
admit that they are wrong.

Pupils seldom take part in extra projects in Science,
English, History, etc.

Everyone knows wlo the smart students are because
they are in different classes from the others.

Many projects are assigned in which siall groups
of students work together (either in or out of school).

The wash rooms are always a mess because the
students throw paper around.

Many of the teachers have lived in this community
all their lives.

It is Lard to prepare for examinations beeause stu-
dents seldom know what they will be tested on.

The principal here is willing to hear student com-
plaints.

Students seldom make fun of teachiers or the school.

A lot of kids around liere argue just for the sake of
winning the argument.
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Legend: T — True. Generally true or characteristic of your high school, is something
which occurs or might occur, is the way people tend to feel or act,

¥ — False. Generally false or not characteristic of your high sehool, is some-
thing which is not likely to occur, is not the way people typically

feel or act,

Both teachers and students here are actively eon-
cerned abont ways to make this world a better place
in which to live.

Students tend to hide their deeper feclings from
vach other.

Class discussions are usually vigorous and intense.

There is little interest here in student dramatic or
musical activities.

For most students, future goals emphasize job secur-
ity, family hapiness, and good citizenship.

Few students bother with rubbers, hats, or other
speesal protection against the weather.

There are capies of many famous paintings in the
school halls and classrooms,

Students freguently speak up in class withoat worry-
ing about what they're going to say.

Teachers are always carefully dressed and neatly
groomed.

When someone is out sick for a while his classmates
let him know that he is missed.

If students do their work well they get a good mark,
whether or not the teacher likes them.

Offices and rooms are clearly marked.

Most students take their school work very seriously.
Learning to work with others is emphasized in this
school.

Stodents are seldom encouraged to think about de-
veloping their own personal values and a philosophy

uf life.

There are {frequent science displays around  the
school.

There are no comfortable seats in this school where
students can sit and relax.

Most of the students here start dating very young.

It doesn’t matter who yon are, at this school you are
expected to be “grown up” and able to handle your
own affairs.

Many studeuts here wonld vather talk about poetry
or religion, instead of the movies or sports.

There is a lot of apple-polishing and buttering-up of
teachers around liere.

There are awards or special honors for those who do
the best work or get the best grades.
Teachers often ask a lot of very personal questious,
Open honses or camivals are held cach year and
everyone has to help out with them.

Teachers seldo use physical punishment.

290,
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Yon never know what is going to happen next at
this school.

Clear and usable notes are usnally given by most
teachers.

It is always very diffienlt to get a gronp of students
to decide something here without a lot of argument,

Stadents can feel free to disagree with their teachers
openly.

The student Ieaders here really get away with a lot.
The expression of strong personal belief is pretty rare
around here.

Very few things here arouse much excitement or
feeling,

The teachers really push caeh student to the limit of
his ability.

Student parties are colorful and lively.

Quite a few faenlty members have had varied and
unusual careers.

Rongh games and sports are an important part of
intramural athletics,

Most students are not interested in television pro-
grams dealing ith social and political problems.

Students frequently do things togeiher here after
school without planning for them ahead of time.
Students think about wearing the right clothes for
different things — classes, social events, sports, and
other affairs.

Students in this schoel have a reputation fer being
very friendly with each other.

Many teachers scem moody and hard to figure out.
Most teachers i this school prefer to march their stu-
dents from place to place, instead of letting them go
by themselves.

Every year there is a carnival, pienie, o field day.

Most students are interested in jobs in business, en-
gineering. nanagement, and other priactical areas.
One frequently hears students talking about differ-
ences between our own way of life and that of people
in other countries.

Sowe subjects in this school stress the history and
importance of great inventioas and inventors and
how they lave influenced the world today.,

Students here enjoy opportunities to attend concerts
aud art exhibits ou school time.

Nearly evervone here tries to have a date for the
weckends.,

Coanseling and guidance services are really personal,
patient, and extensive.

Clear and careful thinkirg are 1o0st important in get-
ting a good mark an reports, papers, and discussions.

r
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( JUDGES RATINC SCALE
Intzodu~tion

At the presen: t:me zhc:e 1: a great deal of interest
in education in the :tudy ¢!/ c¢.riogy. Of particular inter-
est is that aspect of ecolcogy dealing with the organization-
al climate of schools Dur:ng the past several years a num-
ber of studies on organ::at:on:i climite of elementary
schools were completsd. In *he same period, and as long ago
as the 1950's, stud:es were mide of the academic environment
of institutions of highe: educstion. To a lesser extent,
there were studies made of the organizaticonal climate of
secondary schools. These srud:i«: ser.ed this nterest in
ecology and yietded s3<we sery ne:estung end valuable data.
The fundamental limiting &spece of 213 such studies was
that they typically assested -rly one facet or another of
the human ianteraction in zn ..stituczien.  They dealt with
cither percep*tions ¢f studerts o< w,th perceptions of faculty.
None of them dealt wi'h per:ep'i:ns «f both groups from the
same school., This study <y tac othe: hand, is designed to
deal with both dimens:icns and :n adlditiorn, to assess se-
lected mediating variables to dscerzain if ‘hey are related
to the perceptions studenvs .and reachers have of their en-
vironment. It ic hoped then that this study will provide
new and vaiuable input to an emergiig avea of stuady in the
field of education.

The directions, guidelines aad .nstrument: which con-
stitute this booklet are part of a4 data-gathering operation
for a study in school ecology a-d c-ginizationil climate,
The purpose of the study 3S to ascertain whether any evi-
dence can be found to support the notion that the environ-
mental press of a high school as perceived b; students re-
lates to the climate of the school as perceived vy the
teachers and principal. An attendant purposc of the study
is to ascertain whether certa.n components of the educa-
tional institution namely, program, organization, human re-
svurces and material resources, are related to teacher and -
principal perception of organizational climate and student
perception of environmental press or both.

‘ In an attempt to achieve the latter goal, the Logical
St.ucture Theory as developed by Norbert,J. Nelson will be
used. The theory systematically arranges the parts of the
educational phenomenon and thus provides a model which can
serve as a frame of reference for the identification, isola-
tion, and explanation of problems and issues. The conceptu-
al framework upon which tge theory is build consists of
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cight components, four of which are being looked at in the
present study. These four arec described in detail in the
folloving pagcs and are presented to assist you in complet-
ing the asscssment scale. Plcase rcad the material care-
fully in your preparation for completing the scale. Com-
plete directions on how to respond to the items in this
booklet are found in the section immediately preceeding

the scale.

ORGANIZATION COMPONENT

All institutions require some kind of organizaiton or
administrative structure in order to carry out proposed and
on-going activities of the institution. For the school as
for any institution, organization is tied closely to the
optimal functioning of the institution, Organization then
can be taken as a descripticn or represcntation of the rela-
tionships among individuals in such a manner that the pur-
poses of the school can be recalized and so that each staff
member understands his relationship to others. In essence,
organization is the arrangement or framework within which
the superintendent, principal, tecachers and students per-
form the activities of the school. It is that set of limits
within which individuals act as their behavior is guided
toward accomplishment of objectives.

i To assess the ''organization'" component of the Logical
Structure Theory for this school, you are to use as a guide
the organizational principles Wthh the component embod1es
that arec described below.

Principle of Arrangement

The Logical Structure Theory is essentially a general
systems theory. In the systems theory context arrangement
refers to a system contrived to properly and meaningfully
order an organization's maniputable parts, Out of the
ordering of the manipulatary parts or because of it, there
are observable organizatiol member reactions. For arrange-
ment, as viewed here, serv - as a support for those cohe-
sive actions sustained by t.. members of the organization,.

It gives form to the organiza for its on-going opera-
tions or scrves as a form of sa. ‘on to that which 1s al-
ready in operation. The notion of organizational arrange-

ment then, establishes a physical structure.

<0a
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Principle of Allocation

The organizational principle of allocation is a prin-
ciple which takes 1nto account the assignment of functions,
The assignment of functions to each individual in the or-
ganization requires a number of considerations if the as-
signed functions are to be effectively carried out. First,
consideration must be given to the needs and interests of
all individuals to be assigned Second, there must be
some type of provision made for the assignment of positions
considering what needs to be done and who can best do it,.
Third, there must he some kind of a system for assigning
tasks to organization members as well as for establishing
authority. Here the refercnce 1s to what is generally con-
sidered scalar-hierarchical arrangements., Finally, there
is the concern regarding responsability or accountability
of the members of the organ-zation The idea of span of
control comes 1nto play here Taken in toto, the principle
of allocation cstablishes the notion of organization pre-
cipitation of desired reflexive action of members.

Principle of Integration

In each organization therc must be some system or
procedure established or provision made for a network of
structured interpersonal and interfunctional relationships.
These relationships are the essential elements of the or-
ganizational principle of i1ntegration There are a number
of corollary concepts to this principle. The first corol-
lary has to do with what can most appropriately be termed
functional interdependence. Functional interdependence
is a construct which indicates that an aggregate of people
are dependent on each other and upon the organization to
fulfill needs. A corollary dealing with the organization
as an open system is applicable. The terminology here, as
above, is in consonance with the Logical Structure Theory's
orientation to systems theory  'Open system' here simply
means that the organization under consideration is an in-
tegral part of some larger system. A third corollary con-
cept is that of organizational accommoddtion. Accommoda-
tion refers to those activities of an organization which
enables individuals within it to develop a sense of be-
longing to and involvement in the organization. The
orientation in regard to this particular concept is toward
an ecology of participation and professionalism.

Principle of Viability

The organizational principle of viability directs
attention to the pulsatory aspects of an organization.

093
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Does the organization maintain a healthful pulse? Is it
alive, alert, malleabie? Is 1t changing? ‘These are the
questions asked regarding the viability of an organiza-

tion This principle, as the others, has associated con-
cepts. An organization does not operate within a shell,
impervious to a muttitude of extrancous forces. 1f an

organization 1s to be viable in the broadest sense, it
must be 1n harmony with its broader environment; that 1s,
have organizational tonc. Organiyzational tone then, may
be defined i1n terms of sucli identifiable characteristics
of organization as program, accent, time relationships,
and tempo Taken together, they mirror the nature of
harmony that exists between an institution and a dynamic
society., Organizational tone 1s one of the associated
concepts of the principle of viability. Another concept
related to the prainviple of viability is that of organi-
zational equ.librivm The concept of organizational equi-
librium complements that of organizational tone in that
it draws attention to the variety of force effects on an
open system This cencept states that an organization is
always 1n a reasonably steady state or, putting 1t an-
other way, 1n a condition of relative stability. Relative
stability here mecans that 1t takes an extremely penetra-
tive type of external force to disturh the organization.
A system in equilibrium reacts to {o-ces in a number of
ways. 1t may react by resisting, diverting, accommodat:
ing, or counteracting the forces being applied Organi-
zational equilibrium then denotes the tendencies of an
organization to wont to achleve what 1s censidered a
faverable balance among the forces acting within and

upon it

Princaple of luman.sm

The final organizational principle that is to be con-
sidered is assessing the "organization' component of the
Logical Structure Thecory is what can best be referred to
as the Humanism Prainciple. This principle directs atten-
tion to the intimate connections which develop and mature
between the organization and the clientele which it serves,
These connections 1mply interaction between people as peo-
ple, as opposed to interaction between insensitive organ-
isms. In essence, that the organization reflects a con-
cern for the personal welfarec of 1ts members; that it has

~authenticity. The principle of Humanism is evident in an
organization when 1t effectively relates work and organi-
zational structutre to the social nceds of ite members and
clientele.

Pl
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In assessing the llumanism Prancipie attention must
be given to what 1s termed the Unity Concept This con-
cept states that there are si1tuations which arise within
an organization that engender in its members a sense of
oncness regarding commen objectives Or simply, tae con-
cept may be taken to mean that there is a commitment with-
in the organitzationai body that fosters growth toward
shared goals

There are, cf vourse, a multitude of organizational
principles. Somc of then are the same as those described,
but are given under a different rubric  Many of them have
not been described here because 1t is believed that those
given arc ones which mest directly and pointedly put the
"organization" component of the Logical Structure Theory
IN 1ts proper perspective

PROCRAM COMPONENT

Program refers to those broad arcus of ewphasis in
the schools' plan that a:e desigoed to achieve the 1deals
of American education The shared ideals toward which the
people of Awmerica adre striving are. (1) unmiversality of
cducation; 2) equaltity of oppartunity; and (3) laiberation
of i1ndividual potential thiough education. The Program
Component c¢onsiders four curru,cular categories within its
composition The caregories are general ecducation, ex-
ploratory education, speciai::ed education and enrichment
educaticn and are 21} consrdered as they relate to the
ideals ol American cductatlion

Lach of the curricular categories listed below are
described simply hut as broadly as possible. Facets of
the educational milieuw which relate to the Program Compo-
nent encompass instructicnal strategles and instructional
materials The Program Component as w¢ are here con-
cerncd negates this relation We arce ie¢ft, then, with the
assumption that appropriate 1nstructional strategies and
instructional matervials are cffected 1n the respective pro-
grams

General bEducation

General education 1efers to those common learnings,
tool subjc¢ (s, and fundamental understandings that ecach
and every individual needs Among them are communication
skills, "1tv1zenship, language arts, health, physical edu-
cation, social sciences, mathematics, and science. The

orore
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emphasis in general education at the high school level is
toward strengthening the knowledge base, and broadening
perspectives, understandings and concepts of the students.

Exploratory Education

Lxploratory education refers to those activities de-
signed to develop and cncourage curiosity, discovery and
inquiry in students. Thec emphasis in exploratory cduca-
tion at the high school level is toward an increase in the
depth of investigation and improved methods of inquiry.

Specialized Education

Specialized education refers to those actavities
which provide students with the kinds of particular knowl-
edge and skills some pupils nced, such as, accelerated
and special area classes, vocational courses and remedial
classes. The emphasis in specialized education at the
high school level 1s on content in depth, in both acadenic
and vocational coarses.

Enrichment Education

Enrichment education reters to those activities
which acquaint students with the fine arts and encourage
an esthetic appreciation of art, crafts, music, litera-
ture, drama, sports and the dance. The emphasis in en-
richment cducation at the h'gh school level is on appre-
ciation of, and/or selective participation in, an artis-
tic endeavor.

HUMAN RESQURCE COMPONENT

Essential elements of any institution are the people
who individually and collectively constitute the institu-
tion. For a school this essential clement, the human re-
sources if you will, can be divided into three major groups.
The first group, the group for which schools were estab-
lished, is the student group. The sccond major group con-
sists of the certificated personnel, the teachers, special-
ty personncl and administrators. The third major group
considered as human resources of a school are the non-
certificated personnel, or the auxiliary services staff,
such as custodians, lunchroom workers and bus drivers,

For the purposes of this rating scale, we will be concerned
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with the last two groups mentioned; that 1s, certificated
personnel and non-certificated personnel - the staff,

fluman Resource Adequacy

The human resources of a school or, as we are con-
cerned here - the staff, can be viewed 1n terms of its
adequacy, 1ts qualifications and its characteristics,
Staff adequacy refers essentially to two things: type and
number Type is defined as the kind or kinds (by subject
area or specialty) of certificated (and non-certificated)
personnel employed by the school on cithor a full-time or
part-tinme basis to carry out the intended program of the
school The other constituent of staff adequacy, number,
refers to teacher pupil ratios, specaralty-pupil and
specialty-teacher ratios which would be appropriate to
carry out the intended program of the school. Consequent-
ly, for this concept one should look to see '§ the number
and type of staff members is adequate for the educational
program, the school enrollment, and the special neceds of
the students

Human Resource Qualifications

Qualifications of staff in the context of the Human
Resource Component refers to staff preparation or training
and experience Preparation (training) for certificated
personnel 1s to be viewed from the standpoint of the level
of academic degreec hcld For non-certificated personnel,
preparation ot training is to be assessed on the basis of
training in special arecas (¢ g. secrectary - business col-
lege) or apprenticeship  For certificated personnel, ex-
pericuce is to be assessed by considering the number of
yecars in teaching the individual staff nember has had, not
only at this school, but also in other schools. For non-
certificated personnel, consider experience in terms of
length of employment in this or another school or in a
business where the respective individuals did work simi-
lar to what they are doing now. The notion of qualifica-
tions is an important facet of the luman Resource Compo-
nent because viewing the preparation or training of a
staff allows judgments to be made or inferences drawn
about its competency. Similarly, assessing staff experi:
ence is important because it can provide a fruitful meas-
ure of staff stability. Both of these, competency and
staff{ stability, are impotrtant aspects of school evalua-
tion
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ifluman Resource Chaxacterlsgxg_

Staff (haracteristics refer to the staff's demograph-
1¢ make up and 1ts philosophical orientation lemographic
considerations are age, scx, marital status, and residency
patterns  To vicw the staff's (specifically the certafi-
cated personnel) philosophical oricntation, consideration
should be given to its explicait or wmplicit educational
goals and likewise 1ts values  For the purposes at hand,
assume that the educational goals of the individual staff
member are the same as thosc of the school. Values are
illusive and very often are hard to judge llere, and
again for the purposce at hand, assume that the values of
the principal adequatcly reflect the values of each indi-
vidual staff{ member

HATLRIAL RESOURCE COMPOSNLENT

Lvery program o anstruction and pupal services re-
quire a combination ot the following matcerial resources:
physical facilities, nstructional materials, equipment
and supplice Inc luded a'se (in most cases) are school
buscs and other transportit.on eqmpment utilized by the
school [he physical envarennert of a school and all of
its supperting cquapnent and suvpplics are an amportant
and necessary asdiunct to thie educational process i1n any
program planned t9 rcet the cduraticnal needs of youth.
For the school, as planncd irnd eguipped, 1s more than a
place ot .nstruction It v+, during school time at least,
the physicai envireanent whach aszists or deters student
achievement of desairablie iearning outcomes. Superior
tcaching and the best learning cccurs when the student is
brought into effective contact with important ideas and
experiences in such a way that the student will continue
to seek additional knowledge on his own initiative. Thus,
the proper material resources as described above should
be provided so that pupils may devote their energy to the
pursuit of learning rather than te adaptation to an un-
favorable cnvironment.

Physical Facilaties

The specific item of consideration under this heading
is the school plant; 1+ ¢ , the school building and its
grounds, A school plant can be viewed in terms of its
aesthetic qualities, function, health and safety features,
maintenance requirements, flexibality and economy of opera-
tion  These aspects of a school plant can be assessed
by looking at the extent to which such things as

~03



245

11lumination, water, hcat and ventilation and sanitation
services which contribute to the health of its occupants,
are provided Also, the plant should be designed, equip-
ped, inspected and maintained so as to minimize -‘he possi-
bility of accidents and fires for its occupants. .. Build-
ings should be planned, as far as possible, so that they
will meet future cvnrollment and program nceds as well as
present nceds Flexibility of use should be a featurc of
the building. The best combination of efficiency and
economy should be sought. These are the fundamental ideas
for this aspect of the component that are to be kept in
mind as onec assesses the material resources of a school,

Instructional Materials

Included undetr this hecading are all the library and
audi1o-visual resources of a school Instructional materials
are a varicety of things and items They 1nclude books and
other printed materials, recordings, still and motion pic-
tures, filmstrips and other audio-visual materials and re-
sources, fcr use by teachcers and students &s individuals and
in groups

Equipment and Supplaies

Viewed 1n thi1s category are those items tequired for
the day to-day operation of the school and for the perpetua-
tion of a viable educational program. Consideration should
be given to such things as projection equipment, rcproducing
e« 'ipment and supplies, chalk, laboratoiy and shop equip-

m ot and supplies and so forth

Transportation

Included under this heading are school buses and ve-
hicles and the associated conveyance equipment rcquired to
transport students safely to and from school for the regu-
lar program, extracurricular ac.ivities and for field
trips. (This category is not applicable to those schools
which, because of the size of their service areca, do not
require buses for transporting students to and from school
for the tegular program.)
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DIRECTIONS

The stems which follow assess the four conponents
of the Logical Structure Theory described 1n the preced-
ing pages. The items are listed under the logical Struc-
ture Theory components they purport to assess. When
responding to an item, plecase keep in mind the particular
points about the respective components as they have been
described, as well as their i1clationship to the total the-
ory. Although some items may appear applicable to a com-
ponent other than the one it is listed under, each item
should be considered as applying to only one component
for they all express differences that are i1mportant in the
assessment of a component In the cvent one of the items
covers an area for which you find no documentation,please
interpolate or extrapolate from the i1nformation available
and respond to the 1tem on the basis of the i1nterpolation
or extrapoiation lot example, no 1nformation has been
sclicited from the schools 1egarding the dimensions of the
gymansium But, you c¢ould be asked to respond to an item
about the dimensions of the gymnasirum and answer it based
on other information avallable The informat.on might be
a description of the physical cducation program, types and
numbers of picces of physical education equipment used in
the program, and/sor through a description of the kinds of
activities and programse for which the gymnasium is used
other than the physical education program.

I'lcase indicate after cach 1tem how you would rate
the i1tem basced on the constructs of the Logical Structure
Theory and the daiva available to you Respond to each
item by drawing a citcle around one of the five numbers
(1 2 34 5) on the special response sheet provided to in-
dicate the response you have selected The rating system
is divided into five steps:

+ inferior

= below average
= average

= above average
= superior

WY 8w e B s

Mark your responses as shown i1n the examples below.

Example: The extent to which forms and procedures have
been devised and are used for all financial
transactions including transactions for the stu-
dent activaty program rates:

1 2 3 @5
<60
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Example: The extent to which there are regularly Sche-
duled mectings of the teaching staff rates:

1 (D3 4 s

Organization Component

1. The extent to which the concerns, interests, and
preferences of the teacher were considercd 1n assign-
ing positions and roles rates:

2., The extent to which the concerns, interests and pref-
erences of the speciality personnel (e.g. librarians,
A-V specialists, nurses, social workers, guidance
counselors) were considered in assigning positions
and roles rates:

3. The extent to which teachers are assigned to posi-
tions that are compatible with the major functions
being performed rates:

4. The extent to which speciality personnel are assigned
to positions that are compatiblce with the major func-
tions being performed rates:

S. The extent to which the allocation of all assignments
carries with it the legitimate freedom and authority
to act in the capacity presumed for such an assign-
ment rates:

6. The extent to which the teachers work collectively
and in support of one another as members of a school
faculty rates:

7. The extent to which the teachers, specrality person-

nel and auxiliary services personnel = mutually
supportive in performing their respective duties
rates:

8. The extent to which role assignments are clearly de-
lineated and work is apportioned as to load and ef-
fort for all personnel rates:

9. The extent to which the school 1dentifies with the com-
munity and the broader social environment rates:

10, The extent to which a compatible relationship between
the students and staff is possible within the organi-
tation rates:




11

12.

13

14,

15,
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17,

18.

19

20.
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The extent to which the school accommodates those
within the organization by enabling them to develop
a sense of belonging to and involvement in the
school rates:

The extent to which the school reflects an orienta-
tion toward, and tempo with, social reality and
emerging cducational and social trends rates:

The extent to which the school 1s equipped to accommo-
date wherce warranted, and counteract where unwarranted,
forces that act to influence school policies, proce-
dures, and decisions rates:

The extent to which there 1s reasonable harmony be-
tween the organization and operation of the school
and the broader socicty of which 1t 1s a part rates:

The extent to which the professional and personal
nceds of the staff are satisfied within the organiza-
tional setting rates:

The cxtent to which the organization sctting repre-
sents a personalized and intimate environment for
pupils and staff rates:

The extent to which the organizatisnal setting aids
the puptls and staff to find and have appropriate
ideatity and commensurate status rates:

The extent to which the organszational setting fosters
in organization members a feeling of solidarity in
achieving common goals rates:

The extent to which the administrative arrangements
give form to the organization and thus enable it to
perform requisite on-going functions rates:

The extent to which the organization is flexible, al-
lowing its composition to be arranged so as to best
mect the objectives of the organization rates:

Program Component

ll

The provisions made which enable students to have the
opportunity to acquire those common learnings and
fundamental understandings each individual needs in
the arca of the communication skills rates:



22,

23,

24,

25

27,

28.

29.

30.

31.

32.
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The provisions made which enable students to have the
opportunity to acquire those common learnings and
fundamental understandings each individual needs 1n the
arca of the language arts rates:

The provisions made which enable students to have the
opportunity to acquire those common learnings and
fundamental understandings cach invididual needs 1n
the arca of health information and practices rates:

The provisions made which enable students to have the
opportunity to acquire thosz common learnings and
fundamental understandings cach invididual needs in
the arca of physical education rates:

The provisions made which enable students to have the
opportunity to acqutre those common learninygs and
fundamental understandings cach individual needs in
the area of the humanities and social sciences rates:

The provisions made which enable students to have the
opportunity to acquire those common lecarnings and
fundamental understandings cach individual nceds tn
the area of mathematics rates:

The provisions nade which enable student: to have the
opportunity to acquile those common lcarning: and
fundamental understandings each 1ndividual nceds in
the arca of the sciences rates:

The provasions made which enable students (o have the
opportunity to particapate in activitices which chai-
lenge and encourage their cutiosity rates:

The provisions made which enable students to have the
opportunity to participate in activities which stimu-
late and develop inquisitiveness rates:

The provisions made which enable students to have the
opportunity to investigate arcas of intercst to a
depth in proportion to their abylrty rates:

The provisions made which enable students to have the
opportunity to participate in activities which allow
them tec be imaginative, crecative and i1nnovative rates:

The provisions made which enabiec students to have the
opportunity to acquire those specific learnings and
in-depth understandings that sone of them nced through
accelerated and special area ctasses 1n the various
academic areas rates:

<3
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37

38

40,
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The provisions made which enable students to have the
oprortunity to acquirce and develop detailed and spe-
ci1fic knowledge, understandings and experiences in
the various trade, i1ndustrial and vocational arcas
rates:

The provisions made which p:iovide those students who
need 1t the opportunity to participate in activities
and/or courses which are remedial 1n nature and in-
tent rates:

The provisions nade to provide activities and experi-
ences for those students who nced assistance 1n re-
solving problems which hinder or could hinder per-
sonal 1ntegration with their environnent rates:

The provisions made to provide students the opportun
ity to participate in or become acquainted with
courses and/sor ac¢tivities in the arts and crafts
rates:

The provisions made to provide students the opportun-
ity to particaipate n or hecome acquainted with
courses and/or activities 1n music rates:

The provisions made to provide students the opportun-
1ty to partacipate 1n or become acquainted with
activities anl/or courses in drama and the dance
rates.

The provis.ons made to provide students the opportun-
1ty to participate in or be.ome acquainted with
activities anvolving indivadual and team competition
both intramurally and i1nterscholastically rates:

The provisions made to provide students the opportun-
ity to participate 1n or become acquainted with
activities designed to acquaint them with a variety
of future leisure time interests rates:

ltluman Resource Compencnt

41.

42

The provisions made to provide the types or kinds of
tecachers nceded to carry out a comprehensive educa-
tional progranm and related services for this school
rates:

The provisions made to provide the number or quantity
of teachers nceded to carry out a comprehensive edu-
cational program and related services for this school
rates:

<
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45

48

50

51.

52
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The provisions wmade to proviede the speciality person-
nel (e g librarians, AV specialists, nurses, social
workers, guidance counselors) needed to assist pupils
and teachers with persenal and schooi related prob:
lems rates:

The provisions made to provade the appropriate number
of speciality personnel (e g librarians, A-V special-
ists, nurses, socsal workers, guidance counsclors)
needed to assist puprls and teachers with personal

and school related probiems rates:

The provisions nade to provide the types or kinds of
auxiliary service s~taft (e g <clerks, secretaries,
teacher airdes, ¢nstod.ans, buildirg engineers, ectc.)
needed v Tacii tace schoe, aperatoon rates:

e provi-ion: mrade o pro ide the number or quantity
of auxilsary Hervice statt (¢ g clerks, secretarics,
teacher aides, wuztodians, buwilding engincers, ctc.)
needed to favil:tate schoei operation rates:

The provisions made to pruv.ode administrative person-
nel who furnmish educational Jeadership and managerial
assistance to statt. pup.ls and =chool patrons rates:

L}
The provisone made to previde a faculty whose academ-
1¢ preparation ind.: ate< 1 halance among those faculty
nembetrs wath bacyslasreate deygrees and advanced de-

grees {master~ o1 boyond) rates.
The provisior: ue to previde a faculty whose teaching
experien.e cho.: 3 balance amcng those faculty mem-

bets whou are toiatively .nexpericnced, moderately ex-
pericnced and extensively experienced rates:

The provisiors made to provide an appropriate balance
between the number of men and women on the faculty

in all categories (e g tcachers, speciality person-
ncl and administrators) rates:

The provisions nade to provide an appropriate balance
between the number of men and women on the faculty in
all categories (e g teachers, speciality personnel
and administrators) rates:

The provisions made to staff the faculty with indi-
viduals fron a range of age groups rates:

265
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54,

55.
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The extent to which composition of the faculty is
cosmopolitan; that 1s, that the i1ndividuals which
constitute the faculty have an urban or rural back-
ground, are working in or ovt of the county in which
they were raised, and received their academic prepa-
ration from different colleges and universities
throughout the country rates:

The extent to whaich the faculty has a balanced con-
cern for the personal (psychological) nceds and
mastery of subject matter (normative) needs of the
youth rates:

The provisions made to assign tcachers to positions
where they are instructing in their major arcas of
preparation rates:

Material Resource Component

50.

57.

58.

59.

60.

61.

62.

The 1nstructional matcrials such as films, filmstrips,
records, audio and video tapes and books available

and accessible 1n the building for both student and
teacher use rates:

The equapment required to show film and filmstrips,
play records tapes {(both audio and video) and other
projection cquipment that is available and accessible
in the building for both student and teacher use
rates:

The provisions made to situate the building on the
site so that cfficient use of the total area is main-
tained rates:

The provisions made to situate the building on the
site so that it provides an attractive appcarance
rates:

The provisions made to appropriately illuminate areas
used by students and school personnel rates:

The extent to which the appearance of the interior
and exterior of the building is such that it stimu-
lates and encourages student and staff cooperation
in its maintenance rates:

The extent to which classrooms provide sufficient
arca to accommodate curtent class enroliments and
the curricular and extracurricular program rates:

o A\ NA

A
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64 .

65

66.

67.

68.

69

70

71,

72.

73

74.
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The provisions made to enahble teachers have ready
access to materials and supplies (chalk, erasers,
paper, staplers, paper clips, etc.) 1n order to sus-
tain day-to-day operation rates:

The provisions made to have availahle and accessible
in the building the specialized equipment and sup-
plies required for having classes or activities in
laboratory courses {e.g chemistry, shop, arts and
crafts) rates:

The provisions made to establish a specific traffic
pattern for school bus drivers to use 1n approaching,
loading and unloading, parking and lecaving the school
grounds rates:

The provisions made for the maintenance of c¢lean and
healthful conditiens an the building for both student
and teacher rates:

The provisions made tor easy and rapid egress from
the building in case of faire cr othe cmergency for
Its occupants rates:

The heating plant required to mainta:n an cven and
confortable temperature 1n the bu:lding when the tem-
perature cutside 1: such that heat is required ratces:

The provisions made for proper air circutation and
ventilatton in the build.ng :ates:

The extent to which the buiriding 1s constructed of
matcerials which eliminate sound transference from one
room to another or adjacent rooms rate! :

The extent to vwhich the design of the building houses
extensive noise producing activities in close proxime
ity and away from the regular classroom rates:

The extent to which the design of the building and
the matersals from which it is c. nstructed enables it
to be adapted to and used with a vartety of teaching
methods rates:

The provisions made to keep an i1nventory of materials
and supplies consumed by the various pieces of repro-
duction equipment such as paper, ink, acetate, etc.,
rates:

The equipment required to produce classroom quan-

tities of handouts, tests and other teacher prepared
matctials rates:

b



254

T 75. The extent to which the building is tastefully decor-
ated and appointed with appropriate colors, textures
and fixtures rates:

263
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Directions:

Definition:
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APPENDIX A

Section V

The purpose of this 1nformation sheet is to
secure normative or background data on all
students participating in this study so that
a meaningful analysis can be made of all the
other information collected. All the infor-
mation reported on this sheet will be kept
strictly confidential.

Be sure to answer cach item. If you have any
questions on any of the items, ask the person
administering the report sheet for clarifica-
tion. Place all answers in the spaces pro-
vided before each item or as directed in the
item.

IHigh School in the following statements means
any grade level organization of either grades
9-12, 10-12, or 11-12,

3-4 On the preceeding line write the num-
ber that is on your answer card.

5-6 On the preceeding line write your school
nunber.

7-8 On the preceeding line write your pres-

ent student classification: 1if you are
a freshman write 09; a sophomore write
10; a junior write 11; a senior write 12,

9-10 How old are you today? (State response
in years only.)

11-12 On the preceeding line write 01 if you
are a male; 02 if a female.

13-14 On the preceeding line place the number
of one of the fellowing statements which
most accurately describes where you live.

01. I live within the city or village
limits,

02, I live in a subdivision adjaceiit
to the city or village limits,

03. I live in the country but not on
a farm,

04. I live on a farnm.

N
Lt

L NGy o W o P b e W ety



15-16

17-18

19-20

21-22

23-24

25-26

257

Approximately how many miles do you
live from school? (Answer by using
whole numbers only. If you live less
than onc mile answer 0, one mile an-
swer 01, two miles answer 02, and so
on to ten iniles, then answer 10, 11,
12, etc.)

How many years have you attended
school in this school corporation?
{Consider from kindergarten through
your pr:sent grade. Answer in whole
numbers only. If you have attended
school in this corporation less than
one year answer 0, one year 01, two
years 02, and so on to ten years, then
answer 10, 11, or 12.)

Have you ever attended or been offici-
ally enrolled in any high school other
than the one in which you are present-
ly enrolled? (Answer 01 if yes; 02

if no )

Was the high school that you previously
attended,. if any, larger or smaller
than the one in which you are present-
ly enrolled? (Answer 01 if smaller,

02 if larger, 99 if you answered no to
the previous question.)

On the precceding cpace place the num-
ber of the highest grade your father
has completed.

Grade School 01 02 03 04 05 06 07 08
High School 09 10 11 12
College or University 13 14 15 16 17

18(for 6 or more
years)

If your father attended a Business Col-
lege, a trade or industrial training
school or any specialized training
school, indicate the number of years

he has completed. (Answer 01 if 1 yr.,
02 if 2 yrs, 03 if 3 yrs. and so on;

06 if more than 5 yecars. Place 99 in
the space provided if this item does
not apply to your father.)

P oo ENC
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27-28

29-30

31-32

33-34

35-37

38-40
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On the precceding space place the nunm-
ber of one of the following which de-
notes the highest degree your father
holds

01 -Bachelors 02-Masters 03-Doctorate
99-Does not apply

On the preceeding space place the num-
ber of the highest grade your mother
has completed

Grade School 01 02 03 04 0S5 06 07 08
lHigh School 09 10 11 12
College or Universaty 13 14 15 16 17

18(for 6 years
or more)

If your mother attended a Business Col-
lege or any specialized training school,
indicate the number of years she has
completed (Answer 01 1f 1 yr., 02 if

2 yrs, 03 1f 3 yrs , and so on; 06 if
more than 5 years. Place 99 on the
space provided i1f this item does not ap-
ply to your mother.)

On the preceeding space place the number
of one of the following which denotes
the highest degree your mother holds,

01-Bachelors 02-Masters 03-Doctorate
99-Does not apply

State your father's occupation and/or
describe what he does for a living.
Also, list where he works and its loca-
tion. (If your father has more than one
job, list only the one he considers his
primary occupation.)

—

State your mother's occupation and/or
describe what she does for a living,
Also list where she works and its loca-
tion. (Jf your mother has more than one
job, list only the one she considers her
primary occupation. If she is not gain-
fully employed, write 'None'.)

Cewb e e,
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APPENDIX B

A Test of Validity
lligh School Press Index

Part A: Low Press Perceivers (LPP)

Grade Subject Raw Press True False Omissions
) Score
10 40 -30 55 45 0
11 41 -30 - 53 47 0
11 42 -26 64 36 0
12 43 -48 60 40 0
12 44 -3 61 39 0
10 18 -20 51 49 0
10 19 16 56 44 0
10 20 -42 59 41 0
10 21 -40 64 36 0
10 22 -38 64 36 0
11 23 -44 57 43 0
11 24 - 2 77 23 0
11 25 4 53 47 0
11 26 -20 67 33 0
11 27 -18 60 40 0
11 28 -36 56 44 0
12 29 4 49 51 0
12 30 -32 56 44 0
12 31 -6 60 40 0
12 32 - 26 61 39 0
12 33 -51 40 59 1
12 34 12 47 53 0

Part B: lligh Press Perceivers (liPP)

12 1 2 69 31 0
12 2 -16 74 26 0
12 3 -18 72 28 0
11 4 -18 67 33 0
10 5 34 63 37 0
12 6 18 67 33 0
11 7 10 68 32 0
12 8 18 62 38 0
10 9 Z 51 49 0
10 10 41 54 45 1
10 11 20 54 46 1
10 12 -36 57 43 -0
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Part B: Iligh Press Perceivers (1IPP) (continued)
i Grade Subject Raw Press True False Omissions
Score - —
11 13 - 8 63 37 0
12 14 12 48 52 0
11 15 2 76 24 0
11 16 28 53 47 0
11 17 - 24 44 50 0
12 35 2 60 40 0
12 36 26 48 52 0
11 37 10 71 29 0
10 38 30 57 43 0
12 39 12 52 48 0
Table B-1
SUMMARY OF RAW PRESS SCORES
Group Number of Total Raw Mean Raw
Students Score Score
LPP 22 | -507 -26.77
HPP 22 147 9,97

For the IIPP group, a perfect individual score is +90.
For the LPP éroup, a perfect individual score is -90. The
sample used in féstiug the validity of the HSPI consisted
of 44 students from two different high schools. To analyze
the data the t test or test of the difrerence between group

means was used. The following is the analysis:

HPP LPP
X, = 147 X, =507
ix?2 = 9,589 ixi = 19,873

P
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- , - .
: ‘ N, =22 N, =22
s2 = 409 .84 s2 = 389.95
PP : Lpp '
Supp = 20.24 SLPP = 19,75
x| = 6 68 x, = -23.05

Hlolding all the assumptions underlying the sample
distributiya for a t distribution, the following hypothe-

ses arc tested:

Hz:u1 T oMy £ 0

Level of significance (o) = .061

Reject “1 when tobs>tV001 (42df) = 3,55

Computation Formulas

_ | séipp | séLpp
17 %2 N, N,

.84, 38Y.95 =\ 18.63 + 17,73 = 6.03

S: - o=
D ) 22 22
tops ® 6.68 - (-23.05) _ 29.73 _ , g2
6.03 6.03
{
ah
arryrs
£
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: " With 42 degrees of freedom, the critical value of

is 3.55. Thus, the hypothesis of no difference be-

001
tween the two groups 1s rejected




< APPENDIX C

Section I

MEMORANDUM

TO: Cooperating Principals

FROM: William R, Wright, Investigator

SUBJECT: Submission of Supplementary Information

Re: A Study of Environmental Press As Percecived by
lligh School Students and Its Relationship to
Organizational Climate

I would appreciate your collecting and making avail-
able to me the items listed below. They are needed as
additional information input to the study. Disregard any
items requested if they are not available because of their
not being prepared by your school.

1. One copy of the teacher handbook used in your
buildirg.

2. One copy of the student handbook.
3. Sample copies of the schocl newspaper,

4. Sample copies of student publications other than
the newspaper.

5. One copy of the school's policy manual (if differ-
ent than teacher handbook) or one copy of tihe
policy manual for the corporation, :

6. One copy of the floor plan of the building.

7. One copy each of any descriptive materials about
the school, its program, students, staff, physi-
cal facilities or activities. (Included here are
public relation brochures, etc. about the school,)

Any and all items listed above will be returned to you
upon request, The items will be returned at the completion
of the study. Items which have not been returned will be
kept for one year after the completion of the study and then

destroyed.
Please give the items you have collected to the research
{\ project staff member who interviews you.
. Thank you,
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AFPENDIX C

SECTION 11

Principul Data Report Form

Frepared For

A Stuly Of Environmental Press As Ferceived

By High Schoo. Students And Its Relationship

To Organizational Climate

William R. Wright
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General Direclions For Completing
The
Logical Structure Theory

Data Report Forms

This booklet contains four sections. FEach section pertains to
a particular aspect or facet of your school's total milieu or environment.
The sections consist of 2ither tables to be completed or statements to be
judged. Fach of the four sections is preceded by specific instructions.

Please respond to every statement in each of the sections. Then,
vhen you have completed a section, review it to see that each item has
been resnonded to in one of the ways specified.

The infornmation gleaned from yocur responses to each of the seatiions
will be put with cther information about your schuol. When all the infor-
mation about your school has been compiled it will be perused by a number
of expe~ts who will tlen relate it Lo certain aspects of a theory. This
activiiy will provide additional information for either supporting or re-
futing the theory. 1In no way will the respenses you make to the ftems in
this booklet be used to evaluate you, your activities or your school.

C)rre
~
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Directions

Program Cowponent Report Form

The report form consists of provisions, conditions, or character-~

istics found in good

secondary schools. Of course, some of them may not

be sppropriate, or even applicable, in every school. If you see .that any

iuportant featutes or procedures particular to your school are omitted in

the form, be sure to

adg them in the appropriate places. The report form

should accurately and completely portray the program of the school, thus
providing factual fnformation useful for making evaluations.

The use of the report form requires five letters:

A Provision
B 2ruvision
¢ Provision
M Provision
N Provision
When au ftem
of all studeuts. .+

or condition is made extensively.

or condition is made to & moderate extent.

or condition is very limited.

or condition is miesing.

or condition does not epply.

contains statex s such as '"Participation is required
" or "All teachers must. . ." tne intention is to in~

dicate the upper limit ferx those items. It 16 pot implied that the provi-

sion must be present
"A“o

to the full extent stated in order to use the rating

Please attach the fullowing items to this report fora:

1. A copy of

the progrem of studies uow in effect,

2, 2 statement which covers all requiremente and/or restrictions
concarning chofca of esubjects.

3, A complaete daily schedule of clasres and activities,

. 4. A complete calendar of schoel activities and/or eveais for the
current yesdr.

i




1.

3.

5.

6.

1.

8.

9.
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Program

Courses are offered in mathematics, science, the language arts, and
so2ial 8 .{ence which provide veinfercemant for skills acquired in

the elementary and junior high school.

A course (or courses) 1s offered in business education which pro-
vide for the development of skills and understandings of the consumer

aspects of business and econcmics.

The English program provides students with opportunities to develop
and s;rengthen skills essential to reading both as a study procedure

and as a literary experience.

Such language arts activities as writing, speaking, and listening
arc integrated with grammatical concepts to provide students with

the opportunity to acquire and build effective communication skills.

A course (or courses) is offered which provides students with the
opportunity to acquire knowledge and to have experiences which con-
tribute te an understanding of the multiple factors affecting health
and safety at their present stage of life as well as when they mature.

Introductory courses are offered in home econonics which provide
students with the opportunity to gain knowledge and understandings
regarding the daily-life problems velated to home and family living.

Ir industrial arts there are courses offered which enable students to
develop understandings and skills in the use of common tools, machines,

and processes.,

One or wmore courses are offered which provide students with the oppor-
tunity to Jdevelop and expand fundamental arfthmetic computational
skills and to enlarge their mathematical conceptual base.

Students heéve the opportunity to gain experience and understanding
related to physical growth,and fitness through a variety of vigorous
activities oriented toward the development of a physically sound body.

<81



268

Program (continued)

( ) 10.

( ) 1.

( ) 12.
() 13
( ) 14,
( ) 15
) s
() 17

An introductory course (or courscs) is offered in science which
provide the opportunity for students to develop and expand their
knowledge and undergtending of aciontific principle., concepte and

methods in the science fieclds.

One or more courses are offered which provide students with the oppor-
tunity to develop and/or have experiences which contribute to an un%
derstanding of the significant clements of our social, political and

economic heritage and lire.

Students have the opportunity, and are encouraged, to participate
in activities in the ficlds of science, as in a project for a scienge

fair, beyond the normai classroom activities,

Courses and/or activictles ave available which enable students to
develop or acquise knowledge and understandings related to the use

of industrial goods and services in the home ard community.

Special courses and/or activities ave available which provide students
with the opportunity to view films, hear speakers, and to take field
trips rela:ed to a liberel education outside the typical school progra

The instructional strategy (mettodology) in all courses and/or program

provides studente with the opportunity to be imaginative and curious.

Courses and/or activities are available which provide students with
the opportunity to acquire and develop detailed and specific know-
iedge and understandings related to both farming and non-farming
ejricultural pursuits.

Courses and/or activities are available which provide students with
the opportunity to acquire arnd develop detailed and spucific knowledge
and understandings velated to the field of business such a8 courses

in shorthund,~bookkeéping..Sffice practlce; and work study experiences
where specialized business skills are ucilieed.
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Program (continued) v

( ) 18,

( ) 19.
¢ ) 20.
( ) 21.
( ) 22,
( ) 23,
( ) 2.

Opportunities and/or activities are available which enable students
to pursue special topics in mathematics on their own with special

help when they request it or as part of their regular classroom work.

Courses and/or activitics arc available which provide students with
the opportunity to acquire and develop detailed and specific know- |
ledge and understandings related to student career objectives through

a viable distributive education program,

Courses and/or activities are available which provide studeuts with
the opportunity to acquitc and develop detailed and speciiic know-
ledge, undcrstandings, and practice experiences related to the safe

and efficient use of motor vehicles.

Courses and/or activities are available which provide students with
the opportunity to acquire and develop detailed and specific know-
ledge and understandings in order to be able to systematically aralyva

past and contemporary English language litcrature and literary trendp

Courses and/or activities are available which provide students with
the opportunity to wcquire and develop detailed and specific know-
ledge and understandings for the language arts, such as in creative
writing and forenics, beyond that which is generally required of

students in this school.

Courses and/or activities are availabl: which provide students with
the opportunity to acquire and develop idetailed and specific know-
ledge and understandings in the advanced areas of methematics such
as the calculus, probability and statistics, theory of equations and
non-Euclidian geometry.

Courses and/or aciivities are available which provide students with
the opportunity to acquit. and develop detailed and specific know-
ledge and understandings of one or more foreign languages including




(

) 25,
) 26.
) 21,
) 28,
) 29,
) 0.
) A,

Program (continued)

the ancient and wodern languages, continental Atrican languages'and

Asfatic languages.

Courses and/or activities ace available which provide students with
the opportunity to acquire and develop detafled and specific know-
ledge and undevstandings in hume economics in the arcas of fouods,

clothing, and management.

Courses aiudfor activities are available which provide studants with
the opportunity to acquire and develop detafled and speciiic know-
ledge, understandings, aud experiences in the various trade and in-
dustrial arcas related to the uses of specialized tools, macuinery,

naterfals and processes.

Courses andfor pctivitices are available which provide students with
the opportunity to acquire and develop detalled and specific know-
ledge, understandings, and experiences in auvanced togics ir both the

biological and physfical scicnces.

Courses and/or activities are available which provide students with
the opportunity to acquire and develor detailed and specific know-
ledge and understandings related to the social, political, and econ-

onic aspects of past aud present world society.

Prograns and/or activities are available which enable students with
health handicaps to progress with their education nearly as rapidly

as those in the regular classes.

Special courses andf/or activities are available which provide students
with physica) handicaps the opportunity to acquire the dbasic and fun-
damental knowledges and understandings they individually need as well
a8 to ensure total educational opportunities.

Specialized services, programs and/or activities are available which
enable students with emotional problems to resolve their problems
satisfactorily eo that they can progres; norsally with their school
work and/or make a norssl adjustment to society.

81
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Program (continued)

(¢ ) 32,
( )33,
() 3.
()3,
( ) 3.
( )
( ) 3.

Courses and/or activities arc available wiich provide students who
are academically unable vo participate in the regular program with
the opportunity to acquire and develop the basic and fundamental

knowledges and understandings they need.

Cours¢s and/or activities are availeble which provide students with
the oppér;unity to acquire and develop detailed and specific skills,
understandings, and esperiences related to the technical aopects of
draving, painting, and sculpturing, and to the techiniques of manip-
ulation of materials, wedia and tools uszd in drawing, painting,

and sculpturing.

Courses and/or activitics are available which provide students with
the opportunity to acquire oand develop detailed and specific skills,
understandings and experiences related to the playing of a musical
fustrument or instr .nents commensurate with the individual student's
interest, talent,and ability.

Courses and/or activities are available wihich provide students with
the opportunity to acyuire and develop an understanding and sppre-
ciation of art (including crafts); its techniques and forms.

Coutrses and/or activities are availadle which provide students witn
the opportunity to acquire and develop an understanding and appre~
ciation of the different styles and types of music as well as the
various musical forms.

Courses and/or activities are available which provide students with
the opportunity to acquire and develop an understanding and apprec~
fation of the varing types and styles of theatrics particularly
drama and the dance.

Students, both boys cnd girls, have the opportunity to participate
in & variety of interscholsstic sports and games.

<860
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( ) 39,
( ) 4o,
) 4L
( ) 42,
( ) 43,
( ) 44,
() 4S5,
( ) ‘6.
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Program (continued)

Students, both boys and girls, have the opportunity to participate

in 4 variety of intramural spoxus and games.

Opportunity is provided for students to participate in a variety of
dramatic productions througn stagecrait activities, directiug and

acting.

Opportunity is provided students to participate in a variety of
inatrumental and vocal uusical groups both large and émall.

Opportuaity is provided students to participate it a variety of
academic special intexest groups or clubs such as a science club,
mathnematico clud, or other similar clubs.

Opportunity is provided students to parcicipate in a variety of non-
academic spacial interest groups or clubs such as a coin club, a
chess club, or other similar clubs.

Opportunity is provided students to participate in a variety of
achoel and community service clubs,

Btudents hava the opportunity to participate in activities and/or
oxganizations, such as a student council, which are oriented toward
devaloping in young people an understanding and experience in the

democratic proceeses.

Courees andfor activities are available which provide studente with
the opportunity to acquire knowledge and understandings related to
the orgin, development, customs, and cultures of mankind.

ﬂsﬂ
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L : Program Component

The 'following are important featurcs or procedures particular to this school
which have not bean covarad in this soction and which morit consideration.

O ‘ 2 BJ’
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Directions
f' Human Resource Component

Report Form

If thore axe filelds which cannot bo classificd according to these
tables, write them in the space marked "other'”, When titles used in a
table do not adequately represent the ficlds offcred, make the appropriate
changes. Include only offerings which are a regular part of the school's

program of studies.
How to Figure FTE

To compute full time equivalency take the maximunm number of assigned
periods in a day and dtvide.thnt into the nunber of periods assigned for an
individual. Leave your answer in fractional form. For example, in a seven
period day school a full time teacher of mathematics would be ussigned to
tcach mathematics 5 periods, have one pariod for preparation and one period
for lunch., This teacher's full time equivalency ratio would be % because
the teacher 1s assigned 5 of tha assignable periods in one field. A teacher
who tcaches two science classes and thrce mathcnatics classes in the same
school would have a science FTE of % and a matheaatics F1E of'%. Use this
procedure when completing those tables which call for full tima equivalency.
The denominator of the ratio will always be the number of periods assigued a
full time teacher in your building.

Ir the event that particular information sought by any table is not
applicable to your school, mark the table ot any part of it N/A + In the
event that you are unsble to respond te a table ox any part of it for any
othar reason, mark the appropriste part U/R .
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HUMAN RESOURCL

TABLE 1
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Full-time Equivalency of
Ieachers ip kagh ¥iold
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turollment of Students

In Egch Field

rbmnmml Racaennal

riculture

| Att (Inel. Crafts)

LByt Ancss Edugation

L Cory Fropram

1 Diatributive Educetion

Rriver Educaticn

| Eax) ish

| foreign Languagie

Health Education

Liome Econonficp _

| Sndupsxial Acte

| Mathepatice

rﬁgﬁic

P

p,hm_c.u Ed. (Boys)
{ Bh. sical Ed, (Girle)

sginnce

2ecisl Studies

13 ad d. Ed

 Other (Specify)

HOTAL YL ME KUIVALENT
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Aruitoxt provided by Eic:

TABLE 11

Activity Personnel
(Certified)

Full Time Equivalency
Of Teachers
In Kach Field |

Coaches:
Football

No. Of Students
Participatingn

No¥ Of
Different
Activities,

Basketball

Baseball

Swimming

| Track & Field _ __

Other (Specify) _

r——

e e e ——— ———

__Sponsorsg

StudenfbActivitj_“.g

School Gov't.

School
Publications

Dramatics & Soch.

Subject Area Clubs
(i.e.Math, etc.)

Intramural Sports

(Other (Specify)

——

TOTAL

XXXXXXKXXX

. —t

—

* Record In this column the number of different activities in tnis schenl

which come under the heading given in the first colunn,

For example. place

a 3 in this column 1if this school has a freshman football team, junilor varisty,

and a varsity football teams.

And, if this school has a RBiclagy Club, a Math

Club, a Latin Club, and a Geography Club, place a 4 in this rolumn for 'Subjizcr

Area Clubs'.
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Aruitoxt provided by Eic:

TABLE III

Service Personnel
(Certified)

Full Time Equivalency Of
Personnel In Each Area

Number Of Staff Members#*

Full Time

Part Time

Principal

| Asst. Principal(s)

| Dean Of Boys

Dean Of Girls

Guidance
Counselor(s)

Librarian(s)

Curriculum
Consultant(s)

Instruction Materizls
Center Personnel

Othexr (Specify)

TOTALS

XXX XX

XXXXXX

* Respond in whole numbers. The librarian FTE might
plished by 2 part time people.

TABLE IV

equal 1 but is accom-

Service Personnel
(Non-Certified)

Full Time Equivaleuncy Of
Personnel In Each Area

Comments Or
Explanations

Nurse(s)

Teacher Aids

Social Worker

Psychologist

Secretaries
And Clerks

Custodians

Maintenance
Personnel

Lunchroom
Workers

Transgportation
Personnel

Other (Specify)

TOTAL

ARXXEXXAXXX
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TABLE VIII

hember Of Years [ Leusth Of Service in this School ] Total School Eiperience
Of Experience - humber - _ . Number |
Lgtgr.t.l.f_i,gql.egd Personnel* p.,..l‘f.c". __Momen | _Percent**|Men | MWomen | Percenth*

3 ur wore

| 10 -~ 14 _ e -4r ]

- . e ew ra et ——r e e} S s b ——

br-4 SRR SE

#Includes all those individuals on the profeassional staff, (e.g. teachers, librarians,

peychologists, etc.)
*Coppute the percentage for each category - find the total for the category and divide

that number by the total number of certificated personnel being reported.

TABLE IX

Number Of Years Length Of Service In This Scnocl | Total Relsted Experience

Of Experience Non- Number Number ____ |
Certificated Personnel® Men Women Percent*™ Men | Women | Percent**

25 or moye

20 -~ 24 —

I

-19 ]

.

=
|

¥
e

A

I

=4 -

()

Legn than 1 N

TOTAL —

* Includes all those not reported in Table VIII.
%% Coppute the percentage for each category - find the total for the category and divide
that number by the total number of non-certificated personnel being reported.
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TABLE X1
Teacher Orientation* | MEN WOMEN TOTAL (Row)
In The Classroom TNumber Percentt | Number | Percentt| Number | Percentt

283

Pupil Centered

Subject Centered

Other Centered

Total (column) |

*Completion of this table is based on perceptional responses of the principal and

will be treated as such.

+Compute the percentage for each orientation - divide the number for eachcategory
(wen, women, and total) by the total for the category.
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Human Resource Component

The following are important features or procedures particular to this school

which have not been covared in this section and which merit consideration.
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Directions

-
v
-

Organization Component Report lorm

The report form consists of provisions, conditions, or character—
istics found in good secondary schools. Of course, some of them may unot be
appropriate, or even applicable, in cevery school. If you sce that any im-
portant features or procedures particalar to your school are omltted in the
form, be sure to add them in the appropriate places. The report form should
accurately and completely portray the organization of the school, thus
providing factual information useful for making evaluations.

The use of the report form requires five letters:

A Provision or condition is made extensively.
Provision or condition is made to a moderate extent.
Provision or condition ie very limited.

Provision or condition is missing.

Provision or condition does not apply.

T X O W

When an item contains statements such as "Participation is required
“of all students. . ." or "All teachers must. . ." the intention is to indicate
the upper limit for those items. It is not inplied that the provisions must

be present to the full extent stated in order to use the rating HAY,

r>

\)4 ‘ : ’




) 1.
) 2.
) 3.
) 4,
) 5.
) 6.
) 7.
) 8.
) 9.
) 10,

286

Organization

Lines of communication and coopecation are defined, stated in

written form, and made available to all building pecrsonnel.

Lines of authority arec defined, stated in written form,and made

available to all building personnel.
Appropriate pupil accounting procedures are maintained.

Parents recelve periodic reports from the‘school regarding student

progress.,

The accounting system gives a complete record of all funds received
and expended and the amount of each transaction including supporting

documentation.

Forms and procedures have been devised and are used for all finan-

cial transactions including transactions for the student activity

program.

Appropriate schedule-making procedures are maintainid. (For classes,
rooms, certificated personnel, non-certificated personnel, students,

student activities, and maintenance of plant and equipment.)

Provision 1s made for satisfactory luuch service for students and

teachers.

Provision is made for satisfactory transportation service for

students.

Appropriate procedures for the employment and retention of instruc~

tional personnel_are maintained.

300
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Organization (continued)

( ) 1l1. Appropriate procedures for the employient and vetention of non-

instructional pefSOnnel are maintained.
( ) 12. The school board acts as the policy~determining body and assumes
f responsibility for providing all the human material resources re-
!

quired for maintaining the building and the program within 1t.

{ ) 13. All building pe;SOnnel have specifically assigned tasks and respon-
E sibilities. :

( ) 14. The principal’s time is balanced between administrative and super-

visory duties.
!
( ) 15. The principal 1is the chief educational leader in the school.

( ) 16, Members of the imstructional staff are assigned to positions for

vhich they are qualified.

( ) 17. Members of the non-instructional staff are assigned tov positions

for which they are qualified.
( ) 18. There are regularly scheduled meetings of the teaching staff.

( ) 19. There are regularly scheduled meetings of the administrative staff.

( ) 20. There are regularly scheduled meetings of the non-instructional

- staff.,
( ) 21. Provision is made for continuous communication to building personnel.
( ) 22. Provision is made for student assembly programs.

( ) 23. Use is made of the school newspaper for dissemination of information

to students and staff.

291
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Organization (continued)

(

(

)

)

24,

25.

26.

27.

28.

29.

30.

31.

3z,

33.

34,

35.

Provision is made for making daily announcements to students.
Teaching assignments are made in one or two curricular areas.

Teaching assignments are made in ond curricular area and at one

grade level.

Teaching assignments are made in one curricular area and across

several grade levels.

Certificated persounel's requests and reports are nade directly to

the building principal.

Certificated personnel's requests and reports are channeled through

department chairmen and assistan