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MEMORANDUM OF TRANSMITTAL

Memorandum to the
Representatives of the Sponsors

To: Mr., John Hoare Kerr, Director of Education, National Council on

the Arts, National Endowment for the Arts

Dr. Harold Arberg, Chief of the Arts and Humanities Program,
United States Office of Education

Miss Kathryn Bloom, Director, The Arts in Education Program,
The JDR 3rd Fund

Dr. Gabriel H, Reuben, President, Board of Directors, Educa-
tional System for the Seventies: Superintendent of
Schools, University City, Missouri

Mr. Eliot G. Spack, Acting Executive Secretary, Educational
System for the Seventies.

From: George D, Stoddard, Director, Arts Cuarriculum Development Project.

I have the honor to submit herewith the Final Report of the Arts Curricu-
lum Development Project, dated November 1, 1970.

Throughout the year it has been my privilege to work closely with a group
of devoted men and women for whom the arts constitute a deep and abiding
interest. At every point the focus of attention has been upon the recip-
rocal impact of the arts upon the young. Any student, any parent, follow-
ing our discussions would have been pleased to sense this total commit=-
ment to the new generation,

As Director I have taken it upon myself to do more than simply report
findings and views emanating from thirty sources as expressed in the words
of perhaps a hundred persons. For this action I am fully responsible,

The aim of course has been to enhance readability. Like the sponsors, the
persons named may detach themselves from all statements that are not direct
quotations. At the same time, any member of the Advisory Committee or

the Curriculum Team is free to appropriate any statement as if it were his
own. At root it probably is.

It is pleasant to acknowledge the invaluable aid of my two assistants, Dr.
E. Frederic Knauth and Mrs. Marion B, Yourdon, both of whom had worked
with me in the past. To the initiate, their expertise is apparent on
every page,

The ES '70 coordinators, led by the Acting Executive Secretary, worked

well beyond the line of duty to furnish descriptions of the high school
arts programs given in Part Two of this Report. As a rule they in turn
were aided by the teachers, principals, and school executives involved.

To you as sponsors L am pleased to express my appreciation of your help~
fulness and your many courtesies. The whole project is a fine example of

7
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patient cooperation on a nation-wide basis in behalf of a better ap-
proach to the arts for our young people.

Finally, a few remarks on possible next steps in the light of the year's
experience.

1. While the utilization of the ES '70 network as the recipient
of funds and tne transformer of the project from a paper plan to a school
reality was clearly a sound move, in the future it may be well to con-
centrate upon a cluster of high schools every one of which is an out-
standing example of what happens when the arts come into their own--and
of how this condition was brought about. After all, the osmotic transfer
of ideas and programs in education will come only from energetic and high=-
ly original sources.

2. Since so many school systems are dependent on a state education
authority for financing aund validating their programs, an intensive study
at the state level is indicated.

3. A state by state study of the nation's teacher-preparatory in~
stitutions, with special reference to their work in the arts, would be
of value.

4, The time seems ripe for a thorough study of advanced placement
in the arts. perhaps under the auspices of a special committee of the Ameri-
can Council on Education.

5, In view of the sheer size and cost of acceptable arts curricula N

in ou~ schools, the place of state arts councils and of the National Coun=-
cil on the Arts is likely to remain peripheral. Nevertheless, as a cata-
lytic agent, aud, it is hoped, with massive financial aid from the U, S.
Office of Education, these councils should take the lead in affirming the
significance of the arts in our culture and in demonstrating both their
fruitfulness and their practicability. A thorough inquiry into such po=-

tentials for public agencies may best be undertaken by a nongovernmental -

team,



THE SPONSORS OF THE PROJECT

The Arts Curriculum Project has had the support of four sponsors. The
following presentations consist of a statement by Miss Nancy Hanks,
Chairman of the National Endowment for the Arts; a definition of the
Arts in Education Program of The JDR 3rd Fund by Miss Kathryn Bloom,
Director; a brief reference to the Arts and Humanities Program of the
United States 0ffice of Education; and a sketch of Educational System
for the Seventies (ES '70) by Eliot G. Spack, Acting Executive Secretary.

The statement by Miss Hanks reads as follows:

The active involvement of our artists, individually and in small
groups, in the schools will accomplish what seems an absolute
necessity before realistic curriculum change in the arts is pos=
sible; i.e., a face to face confrontation and involvement between
artists, educators, and students....Our museums and our performing
arts organizations should also come to be thought of, as our ‘
libraries are, as primary cultural resources for the use of the
schools....Just as in the sciences it is standard operating pro=-
cedure that teachers must keep up to date with the latest scien-
tific developments and methods of teaching, so should teachers be
given such opportunities in the subject area of the arts. Further,
the performance aspect of teacher training needs to be expanded....
In the future we must start calling upon technological developments
and new means of communication for the arts in education. The pres=
ent use of the media in current curriculums must be updated to the
times.

The United States Office of Education is the agency of the Department of
Health, Educ# tion, and Welfare charged with concern for the educational
systems of the states and for certain projects of general interest. The
Chief of the Arts and Humanities Program of the Office is Dr. Harold
Arberg, who was intimately involved in establish.ng the ES '70 sponsorship
of this Arts Curriculum Project.

The Arts in Education Program of The JDR 3rd Fund is defined by its Direc=
tor, Kathryn Bloom:

The program of The JDR 3rd Fund seeks ways in which all of the arts

" may be made an integral part of the general education of all chil-
dren in the nation's public schools. At present the Fund supports
several pilot projects at the elementary and secondary levels in
an effort to create models adaptable to other schools. The goal,
through the use of the arts, is to so sharpen the perceptions of
children from kindergarten through twelfth grade, that they will
become more enlightened adults with increased capacity to enjoy
life.



DIRECTOR'S NOTE: The following statement on the
origin, aims, and operation of

ES '70 is submitted by Eliot G. Spack, Acting

Executive Secretary of the organization

1.: May of 1967, with the original impetus coming from the Bureau of
Research of the United States Office of Education, a voluntary network
of 17 school systems was formed to devise and execute a program for the ,
development of a new comprehensive decondary school curriculum and orga=
nization~=an Educational System for the Seventies. ES '70, then, has

as its primary goal the restructuring of secondary education for greater
efficiency and relevance.

ES '70 Concepts and ggals

ES '70 is a cooperative locai-state-federal program for the development
of a new comprehensive secondary school curriculum and organization
which will provide an individualized education for each student, highly
relevant to his experience and his aspirations and to the adult roles
which he will play, and economically practical within available public
resources.

Participating in the ES '70 program are representative local school dis=-
tricts across the United States, their respective state education depart-
ments, a number of universities, foundations, private non-profit and
profit-making organizations, and the U. S. Office of Education and other
federal agencies. The experience developed under this program will be
available to all school systems.

At a time when many of the establighed institutions of the nation have
bean challenged to change or give way, it has not been surprising to
find many school districts engaging in critical assessment of their
operations. They have been looking for or instituting those changes
they believe will make their schools more successful and effective.

During the last several years, the great ferment in American education
has yielded a rich array of iunovative practices each designed to deal
with one or another aspect of the numerous crises besetting our schools.
In almost every case the ultimate objective has been to improve the
learning situation for the individual youngster so that his school ex-
perience will be effective, relevant to his needs and aspirations, and
will make him a useful functioning adult able to cope with, contribute
to and benefit frem a fast~-changing society.

To this end, research and demonstration projects in education have been
carried out at every level of the educational enterprise, public and
private, in varying degrees of complexity anc size,

What has now emerged that is unique, is the inception of a concerted
local=state-federal effort to accomplish a major and specific gecsl:
the systematic development of an improved comprehensive secondary
school curriculum and organization that is relevant, individualized
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and economically feasible.

The challenge is to overcome the growing dicparity between traditional
curricular offerings and education processes, on the one hand, and the
current educational needs of large segments of the American' population,
on the other,

The task before the groups and agencies involved in the ES '70 project,
therefore, is to develop for the schools a relevant curriculum for the
modern American youth that is keyed to his needs, his aspirations and
tc the adult roles which he may play. The desired educational program
should afford each student a variety of options for his future--a job,
further vocational training, college entry, or a combined work=study
program. It should prepare him to cope more effectively with man-made
environments. While grappling with the outer world, he must derive an
inner feeling of satisfaction and control over his own destiny.

The task is also to redesign or modify and test the organization of the
educational process and the educational system so that it is possible

to implement this curriculum most effectively for the individual student,
and most economically for the society.

Modifying the educational process has long been stymied by the diffi=-
culties of dealing systematieally with the numerous interacting factors
involved in the educational process, The availability of new practical
technological aids and the sophisticated development of the new tools
of systems analysis and systems management, have now made it possible
to transform the educational .process in a systematic and logical fash-~
ion so that every educator's dream of doing a good job for every child
becomes practical and within reach.

It is within the context of a systems approach that the complex ES '70
program is being undertaken.

ES '70 is a research and demonstration program, Participants at each
level are engaged in specific activities that are directly related to
the total design of the program. ‘

The heart of the program is the creation of a new curriculum. What
should it be? How can it be formulated? What must we do about orga-
nizing and managing schools to make it possible for teachers to teach
and students to learn in ways that are better than heretofore? What
should this new individualized curriculum make possible?

ES '70 Status Report

The curriculum is being developed from educational objectives stated in
specific performance terms. Individual instructional programs are to be
based on realistic measures of student capability and progress. Instruc=
tional strategies will emphasize individualized learning and counseling.
Appropriate staff organization and technological aids will be employed

to enhance the effectiveness of teaching personnel.

11
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In order to formulate the curriculum models which will achieve this
overall objective, the research effort is patterned to establish per=-
formance objectives for selected activities, design the courses of
studies, select media and materials and develop instructional teaching
strategies. This effort will result in the development of new "learning
modules'==specific instructional units prepared in printed, audio-
visual, programmed, computer~based, or other form. Each "module" will
be tested and validated within a school setting and then made available
to other schools for local adaptation., The flexibility afforded by a
variety of learning modules means that teachers will be able to adapt
not only subject matter but the learning method itself to each student's

-requirements. Sight, sound and the printed word==-the student will be

able to use whatever approach is best suited to his individual style.

Participating in the ES '70 program are representative local school
districts across the United States, their respective state education
departments, and universities.

While the individual districts are designing and validating the learning
modules in real school settings, they have behind them the resource and
advice of their state educatior. departments, A rich variety of sup-
porting research and development activities relevant to the goals of

ES '70 is being conducted by universities, by professional organizations,
by other cooperating state and federal agencies,

The crucial question of how to change the curriculum and the school orga~
nization while at the same time fulfilling current daily obligations to
students under present organizational structures is being studied as part
of the research and demonstration program. Models for the process of
orderly transition can be expected to emerge from these studies, Pres-
ently uinderway are projects on instructional management and career
guidance; school organization and management; accreditation; and the

- development of instruments for measurement and evaluation,

Staff development within the local districts and on a national scale is

an esgential component of the ES '70 program design. The local districts,
many of them in cooperation with nearby universities, are already engaged

-.in sponsoring seminars and in-service training programs. In addition,

there are special institutes to which ES -'70 faculty from all parts of
the nation come to exchange experiences and ideas. Universities have
instituted appropriate courses to familiarize student teachers with the
goals and strategies of the educational philosophy embraced by the ES '70
program.

Within the participating states and local school districts, the respon-
sible officials have been developing among board members, administrators,
staff, parents, students and members of the community, an understanding
of the objectives of the ES '70 program and the nature of the district's
involvement with it. Engaging each group appropriately in planning and
implementing the ES '70 program is one of their major tasks.

As program and research results are communicated back and forth through

12
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the operation of a carefully designed information and feedback system,
it will be possible to revise, refine and modify what has been done,
Thus, each participant will benefit from the experience of the others.

Four main categories of activity comprise the substance of the current
effort: :

A, Staff Development
1. Professional Pre=service
2., Professional In=service
3. Non~educational Professional Utilization
4., Sub-professionals

B. Instructional Management and Career Guidance
1, Educational Objectives
2. Cluster Arrangements of Vocational Careers
3. Curriculum Development
4. Instructional Material
5., Instructional and Learning Media
6. Modular Scheduling
7. Individualized Instruction
8. Guidance Process and Procedures
9, Reduction of Failures

c. School Management
1, Staff Utilization
2, Information Handling
3. Increased Efficiency in Communication
4., Simulated Decision=Making in On~Line Situations
5. Scheduling Process and Accounting for Pupils
6. Budgeting, Fiscal Accounting, Personnel Records
7. Modification of Existing Plant
8. New Structures

D. Evaluation
1, Student Assessment
2, School Accreditation
3. Use of Data Processing in Evaluation
4, Student Certification
5. General Evaluation of Educational Progress

After examining the results of these current research and demonstration
activities and analyzing the experiences of the local school districts
involved, the ES '70 network will diffuse the findings for use by other
educational systems across the nation.

Since the inception of the ES '70 program, the organizational structure
has undergone a substantial modification from one of a loose federation
to the status of a non=-profit corporate entity. Responsibility is
vested in the hands of an elected board of directors who include six
school superintendents and two chief state school officers. The Board
of Directors employs an Executive Secretary who gervices the activities
of the corporation as prescribed by the Board policy.

13
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The present membership in ES '70 includes 16 school districts repre=-
senting old, new, small and large communities; a national geographic
distribution, cultural mixes, and varying levels of financial support
from the poorest to the very wealthy, including the public and private
sector as well., The combined student population of the 16 participating
districts approximates 1.2 million students.

THE ES '70 NETWORK

Name of School or School System Date of Joining

Baltimore, Maryland July 1967
Bancroft (Haddonfield), New Jersey December 1969

Bloomfield Hills, Michigan May 1967
Boulder, Colorado May 1967
Chicago (Archdiocese of), Illinois September 1968
Houston, Texas May 1967
Institute of American Indian

Arts (Santa Fe), New Mexico June 1969
Mamaroneck, New York May 1967
Mineola, New York May 1967
Monroe, Michigan May 1967
Philadelphia, Pennsylvania July 1967
Portland, Oregon May 1967
Quincy, Massachusetts May 1967
San Mateo, California May 1967
University City, Missouri June 1970
Willingboro, New Jersey May 1967

Former Members of Network

Dates of Participation

Atlanta, Georgia May 1967 ~ October 1969
Breathitt County, Kentucky Oct 1967 ~ January 1970
Broward County (Nova), Florida May 1967 ~ March 1970
Duvluth, Minnesota May 1967 = July 1970
‘San Antonio, Texas Oct 1967 ~ August 1970

14
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THE ARTS CURRICULUM PROJECT

The First Steps

On March 9, 1969, Roger L. Stevens, Chairman of the National Endowment

of the Arts (he resigned at the end of his term in March and was replaced
by Nancy Hanks in October), called upon George D, Stoddard, the present
Director of the Arts Curriculum Project, and left with him a copy of a
memorandum received from David S. Bushnell, then Director of the Division
of Comprehensive and Vocational Educational Research of the U. S. Office

-of Education. The memorandum was dated February 20, 1969, and entitled

Job Description for the Director of ES '70 Performing Arts Curriculum
Development Effort. Dr. Stoddard was asked to consider directing this
project in the fall, after his retirement from the Chancellorship of

Long Island University. Following a March meeting with Mr, Bushnell and
Eliot G. Spack, of Mineola, N, Y., who later was appointed Acting Execu=
tive Secretary of ES '70, Dr. Stoddard indicated his interest in the pro=-
posal.

As outlined in the February memorandum, the responsibilities of the Direc=
tor were as follows:

1. To organize an advisory committee of professional artists re-
presenting a cross section of the performing arts.
DIRECTOR'S NOTE: This directive was not construed to
be exclusive; the Committee as formed also included
educators and philosophers.

2. To build "a well-qualified curriculum development team comprised
of professional artists, behavioral science, music, and other
teachers selected from the ES '70 network of schools, and other
professional education representatives as needed."

3. "o work out in a rigorous manner those objectives for the per=
forming arts program which would serve as determinants of the
course content. Such objectives should provide all students
with the insight and skills which would enable them to play their
roles as citizens, parents, workers, and as participants in lei=-
sure time activities following their graduation from high school."

DIRECTOR'S NOTE: '"Performing arts' was taken
to mean all the arts. '

4., "o review and evaluate innovating performing arts programs
at the secondary school level throughout the country and de=
termine if they will provide the subject matter necessary to
achieve one or more of the stated objectives. In addition, he
and his staff would make an attempt to review all recently com=
pleted and ongoing research and development efforts which relate
to the potential achievement of these objectives."

5. "To convene conferences, make presentations, and take whatever
steps are necessary to legitimize and establish credibility of
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whatever new orientation to the performing arts is suggested,"

6. "To make contact with directors of curriculum development pro-
jects in other subject matter fields for purposes of coordina=-
tion. Such coordination may take the form of reinforcing ob=-
jectives of the other curriculum areas. It is hoped that some

horizontal articulation bétweén subject matter fielde—can ultim——

mately be achieved, so that the learning experiences for students
at the high school are in fact integrated rather than segmented."

DIRECTOR'S NOTE: The paragraphs above comprised "the
.range of activities which a director would be expected
"to perform over a two-year period in the implementa-
tion of a new secondary school curriculum in the per-
forming arts." :

7. "To submit a proposal in the prescribed form to the Office of
Education for review and funding."
DIRECTOR'S NOTE: Of course this item had to be cov-
ered first and the plan approved before further steps
could be taken. The proposal as submitted and ap-
proved was for a one~year- project.

In May, 1969, a release from the National Endowment for the Arts included
these paragraphs:

"At the suggestion and initiative of the National Endowment for the
Arts, the Office of Education's Division of Comprehensive and Voca~
tional Education Research (which is entrusted with operation of ES '70,
a mass.lve program to assess and try new and innovative methods in cur=
riculum development in various subject fields) has agreed to institute
a program of Arts Curriculum Development in the ES '70 schools which
would be comparable to those efforts already under way in other dis=
ciplines in these schools. The methods used in these schools will
then serve for models for 'replicability' all over the nation. Co-~
operation has been secured from the JDR 3rd Fund to administer the
grant and to provide office space in New York. The Office of Edu-
cation has agreed to put up the major share and has asked that the
National Endowment pay the salary of the Director of this project

as its share in the undertaking.

"A suitable Director has been recommended by the former Chairman of
the National Endowment for the Arts, Roger Stevens, by Dr, David
Bushnell, Director, Division of Comprehensive & Vocational Education
Research of the Office of Education; by Dr. Harold Arberg, Director
of the Arts and Humanities Division of the Office of Education; and
by Miss Kathryn Bloom, Director of Education in the Arts, JDR 3rd
Fund (former Director of the Division of Arts & Humanities, Office
of Education)., With this distinguished endorsement, the candidate
has accepted the task and would plan to resign his high university
post to undertake this task."

On July 29, 1969, a formal application was made to the Office of Education,
Department of Health, Education, and Welfare, for research support to cover

1
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personnel salaries (other than the Director's), employee benefits, travel,
and indirect costs, The text of the proposal follows:

p—————

"Objectives. This proposal for the project Arts Curriculum Develop-
ment is new, but the parent agency, Educational Systems for the Seven-
twmn_,m_m_m o ties (ES '70) is not. The purpose is to bring into each of the 18

“high schools in ES '70 a well-rounded curriculum in the arts that will
appeal to all students and to disseminate the findings widely. Be~-.
, ginnings have already been made in some of these innovative high
L schools, Mineola, New York, being an outstanding example. The ob-

(. jective is not to diminish student interest and achievement in sci-
ence or the humanities but rather to bring the various forms of art
education and art experience on an acceptance level with other sub-

l_ jects, In view of the timely emphasis on community education and on

student involvement that gets beyond the so-called "cognitive" stud-
. ies (the arts, too, have their cognitive factors), this study and
" demonstration should mark a substantial breakthrough in curricular
L planning and educational advancement. Today countless numbers of
) students are out of touch with scholastic demands based on ramifi-
2 cations of the '3 R's.' Many of them have deep-seated but untapped
_ reserves in the arts. It is held that full attention to the place
of the arts in learning and development will prove to be immensely
rewarding., However, it is not a simple case of ascertaining needs
l or values; rather, an immense effort in curriculum planning, school
) organization, teacher training, new-type assessment, and community
awareness must be made, if the results are to be at once significant
‘ and lasting=--above all if a transfer to other schools is contemplated.

’ '
) "Through publications, demonstrations, and conferences this project
l should exert a significant influence upon high school practice over
- the United States.

"Procedures. The first step is to examine the status quo in the
] arts offerings of the 18 high schools in ES '70. This will call
for an analysis of the plans and reports for each school to get a
. firsthand view of the activity in arts curriculum development. The
l objectives, programs, materials, and teaching methods will be studied.
- Attention will be paid to process and to concurrent measures of
growth in student interest and awareness. Similarities and differ-
ences among the 18 schools, as related to aims, facilities, or com~-
[ munity acceptance, will be brougst out. The possible transferabil-
ity to other schools in the ES '77Q System or clsewhere will be a
matter of concern. A basic objective is the effectiveness with which
any program arouses the interest and participation of all the students.

"The Director will spend a good deal of time at the ES '70 locations,
which are spread over the country. In the New York home office an

L Assistant Director will be available especially for the work of co=-
ordination. He will assist with correspondence and conferences in-
volving program directors, supervisors, teachers, and students. He
may be expected to follow through on the field contacts made by the
Director. Together they will work closely with an Advisory Committee
on the Arts which is to be set up.

- 17
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"Such activities are foreign to the statistical treatment common to
basic research. Evaluation will be based in part on case studies

of each program. Still, some objective comparisons based on stated
criteria should “e helpful in assessing the nature and effectiveness
of programs. One criterion, as mentioned above, is the involvement
of the whole school and all its students in the Arts programs; such
a commitment inevitably will call for community support and, in turn,
should result in community activities not hitherto undertaken.

"Doubtless, beyond any available tests of art aptitude (whose valid-
ity and reliability are generally low), the results to be weighed

for each student will furnish a measure of what he might accomplish,
but such determinations are not the object of this study=survey=
demonstration=evaluation. Rather, students who plunge into art ac-
tivity-=as in music, dancing, acting, or the visual arts==will be
encouraged to do so not on the basis of pencil-and-paper tests or
other rigid criteria but on the basis of personal choice. Others will
have to be coaxed or intrigued; ways of doing so have already been
demonstrated in some schools.

"In short, the project is multilateral, nonstatistical, and open-end-
ed in its stress on process and participation. There are no availa-
ble 'norms' either for the student or the school and nothing appro-
priate by way of 'mational' assessment. At the same time, teachers
and supervisors can be counted upon to respond to relevant compari=-
sons of programs, methods, and results, Under a coordinated plan
such as this project can provide there may develop a shared desire
really to move ahead in the arits==to get beyond standard materials
and methods that are probably more damaging to the arts curriculum -
than to any other.

"Pollowing this plan, the Director and his associates will expect

to issue Progress reports in order to keep all the ES '70 schools in-
formed as to developments and innovations. The schools themselves
will be encouraged to get beyond 'running accounts' in describing
their activities, plans, and discoveries."

Also, a brief abstract was included in the body of the application blank:

"Objectives., The aim of the Arts Curriculum Development Project is
to organize, apply, and evaluate relevant experience in the arts for
students enrolled in the 18 innovative high schools comprising Educa=-
tion System for the 70's (ES '70). The plan will involve students at
every level of aptitude or interest, on the ground that creative art
experience is as appropriate as the study of science or literature.
This approach will not preclude the encouragement of students for
whom an intensive pursuit of the arts is indicated. However, the
main thrust will be toward active participation for all,

"Contribution to Education. It is held that a thorough demonstration
in ES '70 of the significance of the arts for students will lead to:
(a) A wider acceptance of the valu~ of the arts curriculum, ,
(b) More careful attention to the arts requirements in teaching,
demonstration, and school facilities.
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(c) An understanding of the reciprocal relation between the arts
and other curricular offerings, and of the place of art in
personal and social maturation. Art as a basic factor in
life.

Through writings, demonstrations, and conferences, the influence of
this project should extend far beyond the ES '70 network of schools.

"procedures. The Director of the project and his staff, with the
aid of a distinguished Advisory Committee in the Arts and an expert
curriculum development team, in close rapport with the participating
schools, will devote their time to an analysis of the arts as con-
ceived and taught; to coordinated programs in the arts; to the arts
in a supporting or complementary wole; to methodology with an empha=-
sis on the innovative and effective. Measures of evaluation will be
set up that retain the essence of original endeavor. Attention will
be paid to the feasibility of projects and their transfer to another
setting. By way of background, published reports and theoretical
views will be examined. There will be visits to other schools and
studies of promising developments outside ES '70."

In a letter dated January 13, 1970, Nancy Hanks, Chairman of the Natiomal
Endowment for the Arts, formally approved an appropriation for the salary
of the Director for one year, from November 1, 1969, to November 1, 1970.
The grant was made to "Arts Curriculum Development, Educational System
for the 70's."

oty ;w&

On January 16, 1970, Ben Wallace, Superintendent of Schools, Mineola, in
bis capacity as Secretary of ES '70 signed the grant award agreement with
the U. S. Office of Education. Thereupon, the Arts Curriculum Develop-
ment Project, running for one year from November 1, 1969, was officially
established,

In the meantime, Kathryn Bloom, Director of the Arts in Education frogram
of the JDR 3rd Fund, confirmed the intention, already implemented de facto,
to provide the persomnel of the Project with suitable space and furniture
in the New York office of the Fund at 50 Rockefeller Plaza, together with
funds for business services and publication costs and an allocation of a
percentage of JDR 3rd staff time to the Project.

et S

Subsequent Developments

Tt will be seen from the above account that the Director of the Project,
although at work himself, was unable to appoint an assistant in the fall
of 1969. There was a job description, but there were neither appointive
authority nor funds. A secretary was appointed on December 1, 1969, and
an assistant director as of February 1, 1970. For the latter, some lo-
gistic problems developed, and he served only briefly. Hence the staff,
which the Director once referred to as "miniscule,' has consisted since
June of 1970 of these three persons: Dr., George D. Stoddard, Director;
Dr. E. Frederic Knauth, Assistant to the Director; Mrs. Marion B. Yourdon,
Secretary.

{
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The Director, a psychologist already interested and active in the arts,
profited from these early arrangements, gaining time to read widely in
the arts, to confer with experts on the ground, and to attend various con=-
ferences as the guest of Kathryn Bloom. Of particular value was the long
series of visits to the school systems, as listed below, in the ES '70
chain. The arts programs of selected high schools were viewed 'in the
round,”" These firsthand contacts are reflected in the Director's general
comments on the arts in secondary education.

School Systems Visited in 1970

February 12~18 Institute of American Indian Arts,
Santa Fe, New Mexico
San Mateo, California
Portland, Oregon

March 4=5 Willingboro, New Jersey

Baltimore, Maryland
March 18-20 Houston, Texas

San Antonio, Texas
April 6 Mamaroneck, New York
April 8 Bancroft Schoel,

Haddonfield, New Jersey

April 13 Quincy, Massachusetts
April 20 Philadelphia, Pennsylvania
April 24 Boulder, Colorado
May 15 Duluth, Minnesota
May 27 Atlanta, Georgia
May 28 Nova (Fort Lauderdale), Florida
June 12 Breathitt County (Jackson), Kentucky
July 7 University City, Missouri

Members of the Advisory Committee

Dr. Vivienne Anderson
Director, Division of the Humanities and the Arts, the State
Education Department, Albany, New York

Mr. Thomas S. Buechner
Director, The Brooklyn Museum

Miss Katherine Dunham
Cultural Affairs Consultant, Performing Arts Training Center
and Dynamic Museum, Southern Illinois University
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Dr. Elliot W. Eisner
School of Education, Stanford University
Mr, Paul Engle
Director, International Writing Program, School of Letters,
The University of Iowa
Professor Robert Gerle
School of Music, Ohio State University
Dr, Abbott Kaplan
President, State University of New York College at Purchase
Dr. Allan Kaprow
Associate Dean, School of Art, California Institute of the Arts
Professor Irving Kaufman
Department of Art, The City College of The City University
Dr. Jack Morrison
Dean, College of Fine Arts, Ohio University
Mr, Mark Schubart
Vice President, Education, Lincoln Center for the Performing Arts
Mr. George Segal
Sculptor, North Brunswick, New Jersey
Professor Jason Seley
Sculptor, Cornell University
Mr. Ronald Sutton
Manager, Education Department, The American Film Instltute
Dr., Donald L. Weisman
Department of Comparative Studies, The University of Texas
at Austin
Dr, Louis G, Wersen
Director of Music Education, Philadelphia School District

Participants at the Conference of the Advisory Committee

Dr, Harold Arberg
Chief of the Arts and Humanities Program, U. S, Office of
Education

Miss Kathryn Bloom
Director, Arts in Education Program, The JDR 3rd Fund

Mr. John Hoare Kerr
Director of Education, National Council on the Arts

Mr., Eliot G, Spack
Acting Executive Secretary, ES '70, Mineola Public Schools,
Mineola, New York

Dr. Ben Wallace
Secretary, ES '70; Superintendent of Schools, Mlneola Public
Schools, Mineola, New York

The Curriculum Team was appointed concurrently, again with the advice
of the sponsors of the project. Its personnel is listed below. Repre=
sentatives of the sponsors were invited to the meetings of both the
Committee and the Team., The first meeting of the Team was held in

New York on April 29th and 30th and the second meeting in Bridgeton,
Missouri,on July 7th and 8th. A compact version of the discussion that
took place is found in the Running Account that appears in Part Three.
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Members of the Curriculum Team

Mr., David Amram
Composer and conductor, New York City
Miss Josephine Caruso
Chairman, Music Department, Lincoln High School, Yonkers, New York
Mrs. Robertia Caughlan
Acting Supervisor of Art, Portland Public Schools, Portland, Oregon
Dr. Louis Formica )
Assistant Superintendent of Schools, Mineola Public Schools,
Mineola, New York
Mr. Richard Hunt
Sculptor, Chicago, Illincis
Mr, Al Hurwitz
Coordinator of the Arts, Newton Public Schools, West Newton,
Massachusetts
Miss Mary Rae Josephson
Dance Coordinator, Minneapolis Public Schools, Minneapolis,
Minnesota
Dr., Walter E. Lunsman
Director, Department of Arts and Humanities, Quincy Public Schools,
Quincy, Massachusetts
Dr, Stanley S. Madeja
Director, Aesthetic Education Program, CEMREL, St. Ann, Missouri
Mr, Henry Use
Department of Music and Drama, San Mateo Union High School,
San Mateo, California
Mr, Frank Wittow
Executive Director, Academy Theatre, Atlanta, Georgia

Participants Attending one or both Conferences of the Curriculum Team

Dr. Harold Arberg
Chief of the Arts and Humanities Program, U. S. Office of Education
Miss Kathryn Bloom
Director, Arts in Education Program, The JDR 3rd Fund
Dr. Jerome J. Hausman
Professor of Art Education, Division of Creative Arts, New York
University
Mr. John Hoare Kerr
Director of Education, National Council on the Arts
Dr. Gabriel H, Reuben
President, Board of Directors, ES '70; Superintendent of Schools,
University City School District, University City, Missouri
Mr. Eliot G. Spack
Acting Executive Secretary, ES '70, Mineola Public Schools,
Mineola, New York
Mr. Robert D. Stecker, Jr.
Director of Theater, Victoria College

A

While a modicum of geographical representation was achieved in the per-
somnel of the Curriculum Team, the main reliance was on a member's poten-
tial contribution to an informed discussion of the arts in education.
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Part Two -- The Arts Today and Tomorrow
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- UNDERSTANDING THE ARTS

As indicated in the first quarterly report, the awareness of, and response
to, works of art is designated art appreciation. Art as a personal prod-
uct or performance--as making or doinge--is called art expression; it
emphasizes creating, writing, composing, performing., Webster defines
appreciation as "sensitive awareness; especially, recognition of aes-
thetic values" and expression as "en act, process, or instance of repre-
senting in words or some other medium." These two are the only essential
"domains'" in art. The prevalent idea of a distinction between understand-
ing art and evaluating art is unrealistic. To understand is to evaluate
and, it is to be hoped, to evaluate is to understand.

! Art appreciation embraces the graphic and plastic arts, the performing
arts (music, theater, film, dance), and the literary arts (imaginative
writing). The aim is to enhance one's understanding and enjoyment of the
2 arts, The emphasis is upon perception, insight, relevance, and response,
- all to be woven into a pattern of liberal education.

Art expression is not an activity commonly engaged in by adult Americans.
They are rarely called upon to draw, design, paint, carve, sing, dance
(symbolically), play an instrument, compose music, write imaginatively,

or take a dramatic role., This restraint is not a universal attribute of
l human nature. In Italy, music is saturating; in Japan, graphic art. The
question is, "What, other than jazz, rock, pop art and the like, do we
foresee for the emerging adult society in the U, S.?" And further, "What
is expected of the schools by way of arts education?"

The Arts Are Intertwined with Human Development

1 Long ago, cave drawings, the dance (as old as the drumbeat on a hollow
log), and dramztic arts (as in magic healing), together with shelters,
N weapons, and tools, combined to introduce the arts. A sense of fitness,
i of beauty if you will, eventually metamorphosed the simplest activities
S and occupations, For aeons language remained an art form, a ritual;
counting~house jargon came much later, Religion sprang from a fearful
i reverence for natural phenomena, Religious institutions could not have
- survived without magic, music, poetry, painting, sculpture, and archi=
tecture==all relevant to cultural evolution. This intense arts involve=
ment is still with us as a potemtial. It is more deeply set in spinal
é cord, brain stem, and cerebral cortex than the language of everyday dig-
course. As to science, that is really the esoteric language of an elite
, group., Few persons have ever felt at home in science, but millions have
) responded to the dance, the incantation, the natural phenomenon, the
- durable presence of buildings and monuments,

l Our physical and psychological makeup compels us to interweave fact and
fancy, object and dream-object. As the Director wrote a few years ago:

- To respond intelligently to the power of art to awouse us is to

l achieve a new dimension in the understanding of history, religion,
and social structure. The only way we can transcend the dying per-
son which is every man is to make of him, and of all like him, a

| 2
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myth, and this is done invariably through art., The historical
existence or character of the person is, in fact, irrelevant. Of
the past, we know only the art-created man, If, like Zeus, or Mars,
or Hamlet, or Mephistopheles, he did not exist at all, it matters
little. Masters in the arts of language, visual form, and movement
will create and maintain him in our thoughts and dreams like one of
us. (1)

The arts tell us what it feels like, what it is like, to be in a con~-
centration camp, a ghetto, a lonely place, a house of fear or frustra-
tion. In another mood, they give form and substance to our search for
beauty, to our dreams and aspirations. The mental effect goes beyond the
rational; it is unique.

All of us live a good deal of the time under the spell of unexpressed .
cerebration. The paranoid spreads his two worlds so far apart they do

not come together rationally at decision points; finally, the interior
world that is without boundaries or bases in.everyday life takes over.

The artist, on the other hand, is in contirol of this inner world, which

is the source of his inspiration. He brings it forth, so to speak, in the
sexrvice of an original production. He is less given than others to re-
pression.

The Arts Offer a Counterpoint to Abstract Reasoning

Science consists essentially of postulating, deriving, confirming, and
testing. The scientific method is self-cleansing; it ecorrects its errors.
In science there always seems to be some principle '"out there' toward
which we grope. The artist's conceptions do not have to point toward
anything in particular., They need not be rational in statement, treat-
ment, or effect. The work of art may or may not denote something, All
art surpasses reality. A Shakespeare asks his audience to take the wings
of art and soar high, even to envisage on the stage great armies contend=-
ing on the 'vasty fields of France.'" The audience does so, of one mind
and without strain.

In the words of Abbott Kaplan, a mewber of our Advisory Committee:

The importance of the arts is linked to the recognition that our
whole philosophy, our attitude toward life, has tended toward
rationality. What has been missing is the intuitive perception and
understanding that come from aspects of our life that go beyond
abstract reasoning. There are feelings that are valid regardless
of strict logical formulations; they call upon intuition, on the
subconscious, on feeling~tone as modifier of rational judgments.
Such choices may derive from deep layers of our personality. The
young people of today readily come to this point of view.

(1) George D. Stoddard, "Art as the Measure of Man," Art, Art, New York:
The Museum of Modern Art, 1964, p. 16.
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The creative impulse in art demands an ideational selectivity over a
period of time toward a goal that may or may not be in the forefront of
consciousness. The artist stores, analyzes, and correlates for the day
when ideas coalesce. The process is not so much unconscious as less
conscious. The artist points his behavior toward a future abstraction
that will serve creative ends. The mix is self~organized into a matrix
and is available as a source, perhaps rich and deep, for overt creative
acts, The mind is thereupon consciously at work producing a sketch, a
pattern, or a series of jottings., This, rather than the discovery of
some perfect gem deep in the subconscious, is the stuff of originality.

We should be cautious about ridiculing art that fails to "relate" to the
things around us, The least changeable of all natural phenomena is man,
and nature "in the raw' is still with us on a grand scale. These two
ingredients of our world have always been subjects of artistic contem-
plation and interpretation and will continue to challenge artists in all
media for as long as we can foresee. These twin subjects will be treated
in ways that are new to the times, but not necessarily in forms that have
never before been utilized. A large portion of the work we designate as
great art today is of a past age, a heritage from the visual and literary
arts of Greece and Rome, of the Middle Ages and the Renaissance., The
works of great composers, written perhaps centuries ago, inspire the
musicians and listeners of our owm day. In theory such works are cut of
touch with contemporary American life, but in fact they possess great
power to move us and to help us understand today's world. In any event,
no artist of standing will allow himself to be hemmed in by either what
is or what was. Beyond time and space and reality, he will produce works
that disregard these prosaic benchmarks.

The Arts = A Forward Look

Herbert Read, for all his scholarship and lifelong devotion to the arts,
may appear rather pessimistic to ebullient American observers. He states:

All the way down the long perspective of history it is impossible to
conceive of a society without art, or of an art without social sig-

nificance, until we come to the modern epoch. We may next ask, how

does it come about that modern societies have become insensitive to

the arts? (1)

If an artist does not create works that catch our imagination, we ignore
him. This attitude leads to the deceptive assertion that art in our time
is no longer significant., Nowadays great art in any medium is not so much
revered or regarded with awe as understood, turned to, and enjoyed. Appre=-
ciation is aroused in varying degrees, and it extends downward to socio=
economic levels of the population untouched by the arts in past centuries,
It is true that religious art, as in the cathedrals, made great art acces=
sible to the multitudes, but apparently what drew them and kept them
enthralled was the identification of art with religious rites and symbols,

(1) Herbert Read, "The Necessity of Art," Saturday Review, December 6,
1969,
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This mutually beneficial condition is again in favor. Contemporary
church architecture in the United States, to take that expression of art
as an example, is characterized by innovative forms and structures, often
of breathtaking beauty. American business leaders, too, having discov-
ered that efficiency is not the whole story, are stressing the value of
good design for all places of work; beyond that, joined by government
officials, they are giving financial support to arts projects and arts
happenings across the country.

" Read continues:

Whatever may be the nature of the relationship between art and
society, the work of art itself is always the creation of an
individual. But the individual does not work in a vacuum. The
whole complexity of our problem arises from the fact that the
artist is in some sense dependent on the community, not merely
in the obvious economic sense, but in a sense that is far subtler
and awaiting a psychological analysis., That would define two
separate but interacting psychic entities: on the one hand the
subjective ego of the artist, seeking to adjust itself to the
external world of mature and society; on the other hand, society
itself as am organism with its cwn laws of internal and external
adjustment. (1)

True, the artist does not work in a vacuum; nobody does. Still, the
artist or other creative person-=-scientist, humanist, planner--works more
than other people in a tight little world of his own. Since the repeti=-
tive work of the world can be done without imagination, the artist instinc-
tively shies away from it. He gets his insights, his desires, his sense
of fitness, his goals, from within. The only permissible way for out=
siders to penetrate this shell, in his view, is to attend to what he pro-
duces, The artist knows he cannot escape from heredity or the social
milieu, but he will keep trying to do so=-to transform all experience into
an outpouring of his unique gifts. This habit of commning with a par-
tially split-off self is common to everyone, but generally it is repressed
or confined to a silent running dialogue with no external conseiquences.
The individual's struggle against poverty, injustice, and defeat has
characterized every cultural era, even though for the great miss of man=
kind it has proved futile. Thoreau's phrase, lives of quiet desperation,
depicts an ancient and abiding condition. Most persons try to resolve
their conflicts without the aid of art, either as expression or as appre-
ciation-~that is, without recourse to the healing power that art, like
love and friendship, can provide.

A Statement of Principles

In both the Advisory Committee and the Curriculum Team the hope was ex-
pressed that the Report of the Arts Curriculum Project might include a

(1) Herbert Read, op. cit.
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declaration of the place of the arts in the school and in the culture.
However, the respective working assignments of these two rather large
groups, the first, to "freewheel' and the second, to evaluate high
school curricula, were not conducive to the formulation of an agreed-
upon statement of principles. The arts teachers and supervisors in

ES '70 also looked forward to 2 consensus on the place of the arts in
education. This function is served to some extent by this Final Report,
especially by the running account of the Advisory Committee. Since a
compact statement, detachable from the main body of the Report, may be
of interest, the Director submits a Declaration.
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DECLARATION

The Place of the Arts
In Our Schools and in Our Culture

Holding to the conviction that the arts today, &s in the past, are

A form of perception and insight;

A means of awareness=-an intensification of communicable
experience;

A necessary dimension in personal growth and in the capacity
to express ideas, feelings, and emotions;

A means of imaginatively transcending the world of facts,
figures, and routines;

A link to other persons, other places, other times;
A vocation, a profession, an avocation;

A rich source of enjoyment and revitalization, of comfort
and healing power;

A way of discovering, preserving, and extending the
aesthetic qualities of life; and

A measure of the worth c¢f a culture pattern;

And believing further that

The arts are not imposed, but are central, like language;

The arts afford an experience every human being is designed
for and is nourished by, so that to lose art is to lose life
and love;

The arts, exemplifying creative imagination, offer the only
universal counterforce to quantitative systems and controls;

The arts give form and substance to our search for beauty and
meaning, to our dreams and aspirations;

In the words of John D. Rockefeller, 3rd, "The quality of our
individual lives and the quality of our society are directly
related to the quality of our artistic lives'";

Following John Dewey, 'The arts are not only intrinsically and

directly enjoyable, but they serve a purpose beyond themselves,

« o o they are not luxuries of education, but emphatic expres=
sions of that which makes any education worthwhile";
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We therefore affirm that

- The arts, as an essential component £ general education, belong

in the school on an equal basis with language, science, and
social studies;

Schools should develop new tests of learning and producing in
the arts-~tests that, free from the stigma of irrational com=-
parison, encourage self-discovery on the part of the student;

What the teacher knows, feels, believes, and do2s is what the
student will learn from him; such learning in the arts is
only a spark to ignite the student's own creaf:ive endeavors;

Since the key concept is student involvement, the spotlight
should be on a’lurement, and every forward step in the arts
as conceived by the teacher should carry meaning and rele=

vance for the student;

The school at every point should call upon community resources
to enlarge and enliven its arts programs;

"Art without artists," as Harold Arberg has said, "is like
physics without physicists; the well would run dry';

The artist who enjoys teaching should be recruited by the
school with a guarantee of complete freedom as a professional
artist;

The aid of teacher=preparatory institutions and state educa=
tion departments should be sought to ensure the eligibility
of artists as teachers;

There is a paramount need to discover from what social matrix

the arts may finally emerge full-blown as a heritage and a
live experience for all children and youth.
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TEACHING THE ARTS

Ideas and events in the arts program of the sixties are at least
adumbrated in this report, but it is not feasible to analyze earlier
movements that formed a matrix for such happenings. A quotation from
an article by Stephen Dobbs just published in The Joutnal of General
Education (Velume XXII, July 1970, No. 2, pp. 105-121) entitled "The
Visual Arts .- American Educatior' covers the highlights:

Progressive educators developed a role for art which was to

last into the 1960's. They saw two purposes for art education:
creative expression and appreciation. Creative expression essen-
tially referred to creative activity and the development of chil-
dren's natural interests as a source of the curriculum, Self-ex-
pression could best be manifested through art activities because
they permitted the freedom, opportunity for creativity, independent
judgment, and qualitative manipulation which John Dewey and others
postulated as among the goals of education. Appreciation referred
to an understanding of the art expression of others, and to some
extent a knowledge of the place of art in human affairs and culture.
Generally, the progressive educators used the criteria of relevancy
to the child's life, immediacy, and visibility to develop interest
and appreciation in the visual arts. The coming together of the
rationales directed at self-expression, therapy for sound mental
health, constructive use of leisure-time, the need for M"academic
relief", and the correlational use of art in concept formation in
other disciplines gave art education in the between-the-wars period
an eclectic character which was reflected in a variety of practices’
in the schools.

By the 1930's art education had matured into a discipline in its own
right, The adoption of new practices from Europe, the influence of
psychology (which was general throughout education), the growth of
professional art schools and training institutes for art teachers,
and philosophical studies of the nature of the arts constituted the
background out of which art education developed. The availability
of inexpensive art media, the increase in art publications and re=-
productions, and the beginnings of museum education and consequent
public interest in contemporary visual arts all contributed to this
maturation. Community art projects were begun to absorb some of the
leisure time suddenly on everyone's hands, and to enhance the dreary
enviromments of the Depression years. Especially significant was
the Owatouna Project conducted by the University of Minnesota from
1933 to 1938. The objective of the project was to create art actiy-
ities which would be based on the natural aesthetic interests of the
native population in a representative American town, Owatomna,
Minnesota, "Art as a way of Life'' became a popular slogan. Classes
for working in media, craft groups, service projects such as window
displays, lectures oz art, building and interior design decoration==-
these were typical endeavors in Owatonna, under the direction of
artists and townspeople newly interested in the arts. Park and
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school plantings, home decoration, print and poster making were
emphasized to develop community spirit, and to expand art thinking
into every phase of the school curriculum. The lessons of Owatonna--
the successful enhancement of environment and team cooperation in

- aesthetic activities—have not been accorded the attention they
deserve. Perhaps someday urban and school planners looking for ways
to create community interest in the enviromment will look back to
some of the art projects of the Thirties, In the 194(0's the present
cast of art education was formed: art in the service of self-
expression, personality development, and creativity. This all
sounds, of course, familiar from what had preceded it, But a new
emphasis on creativity, Gestalt psychology, and the inflvence of
John Dewey gave the pericd its shape., Art as Experience was written
when Dewey was 74 years old, in 1934, but it remains one of the most
important and fascinating books in the field. Dewey's general ideas
were that art as an activity and product is important when it in-
fluences human experience,

Today's curriculum writers, with school executives close at hand and in
mind, especially if they are tantalized by artists who blow hot and cold
on any school assignment, can scarcely hope to better the traditional
aims of arts education, but they should be counted on for advances in
ways to reach the minds and hearts of all children and youth.

In the words of Irviné'Kaufman, a member of our Adviscry Committee:

Art is a symbolic transformation of human feeling, not a mechanical
response to experience. Genuine art grows out of a viable and
changing relationship to life, not out of any deterministic equation.
It devours the world as a basis of motivation moving the heavens for
ingpiration--and the more hellish pits of introspection. It consumes
all cultures and eventually transcends the self in creating the per=-
ceptual forms of experience, To achieve this it engages the imagina-
tive resources of the mind and the spirit, building on fantasy and
intuition a8 well as upon judgmental intellect. The wonder and
delight, the pain and frustration a child feels when he or she is
honestly engaged in artistic experience is not too far removed from
the more intense conditions I have noted that occur in mature art-
ists. They may seem remarkably romantic and as evanescent fancies
when compared to the cold turkey talk of behavioral characteristics,
subject disciplines, curriculum theorizing and program planning in
the schools. But I would venture to say that any teacher who
attempts to create a climate for art without such imaginative philo-
sophical spinning falls far short of an honestly expressive or
appreciative experience,

Kaufman's compact statement is in itself a proclamation on the place of
the arts in education. It may be added that any system of education that
fails to promote the arts is defective; it is hardly consistent with the

1Trving Kaufman, lecture on Thé'Contexts of Art Eduéétion at the
National Gallery, Washington, D.C,, 1969
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tenets of a society committed to the ideal of education for all.

Arts Education-A Few Caveats

In arts education it is unwise to separate the attributes of cognition

and emotion. There 1s no membrane between them. They are not in com-

partments. They interpenetrate; they modify each other. The senses on
which both reason and feeling are based involve the whole brain.

We need not resuscitate the psychology of instincts to observe that the
human body is designed physically and physmologlcally to respond to some
stimuli and not to others,

The term experience applies to the used part of the enviromment. From
birth up, every person selects from a multitude of potential impressions
those that appeal to him at a given time. We should not make the mistake
of regarding the learner as someone who simply responds to external
stimuli. Of more interest to the teacher is the way in which psycho-
logical patterns are formed that, through habituation, limit the actual
choices even when numerous choice-points are available. In arts educa-
tion, the practical implication is that we need to introduce arts experi-
ences as early as the preschool years,

A social matrix for the arts cannot be derived from school curricula or a
teacher's lesson plans. It will develop in large measure from the ideas
of philosophers, psychologists, historians, and critics. These scholars
will not do the work of the schools, but their words will be heeded, par-
ticularly in the classrooms and study halls of teacher training institu-
tions., One cannot fail tc be impressed, for example, with the way in
which a few precepts, distilled from samplings of young children, as in
the researches of Kurt Lewin, Jean Piaget, and Jerome Bruner, have
reached into every academic level., Has any single teacher or program in
the arts been as closely followed, at least in principle, as have these
findings from research centers? More germane to the present discussion
is the question of the validity of general learning principles for arts
understanding and aris behavior outcomes.

In discussions of art teaching there is so much emphasis on process, on
what goes on in the mind of the child, that we need to ask how we might
measure or assess this interior, arcane phenomenon. Not knowing what
tests to apply, we refer to process in vague terms as much or little,
conscious or subconscious, fruitful or sterile. The way of art, like
the way of thought, is sometimes fragile; it may be wholly or partly
concealed from the person involved. We can discover process only by its
observable outcomes—by the object, the writing, the musical composition,
the performance, Binet‘s unique contribution to ‘the understanding and
measurement of intelligence sprang from his abandonment of attempts to
get at reactions inside the nervous system, He turned to items of exter-
nal behavior. Process was inferred. 8o it will be with any predictable
success in the measurement of arts outcomes.

Kenneth M, Lansing is eloquent on this point:
35
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If the product is supposed to be of no importance to you:. ou might
try going through the process without a product; if you «re a musi-
cian, you might play the piano with the strings removed, for that
would allow you to go through the motions of the process without
producing any music; or if you are a painter, you might make all

the movements associated with painting without creating a mark....
There is ibsolut2ly no wvidence that you went through the process of
making anything. Consequently, it does not seem possible for the
art process to be of much value without the product. 1In fact, you
might say that the product is a vital part of the process.

Lansing goes on to say it is imperative that art, like language, be
taught to everyone. Out of this complex more talent will emerge and,
with certainty, a larger number of persons who listen and look and enjoy.

Some school executives tend to stress '"social interaction" at the expense
of content. This wrongheaded emphasis.is what drove progressive educa-
tion into the ground. The derogation of learning will fog all educational
effort. There is insistent social action outside the school--in the home,
the street, the ne” hborhood, the playground. About the only thing the
school ever adds is organized content and problem-solving, not, it is to
be hoped, as a series of inert objects or fixed ideas but on a rising
scale that is stimulating and meaningful to the student, Therein lies
the incentive to the learner. Under certain conditions the learner
cairies on by himself, as in reading, listening, observing, writing,
practicing, meditating, imagining. On other occasions group participa-
tion is helpful to learning and the building up of sound behavior
patterns. -

In speaking of education, we should not equate the terms "general" and
"superficial." General or liberal education refers to education that is
regarded as helpful and inspiring to everyone; as such, it is a true
expansion of learning, an aid to thought and feeling, a source of social
exchange. By a process of discovery and commitment, it may lead to
excellence. 1In the past, some survey courses failed because they were
taught by nonexperts and were thus weakened. The value of the arts in
general education depends both on the curr.culum and on the way the
offerings are transformed by the student into meaningful experience. The
paradox is that experts in a field are the most effective teachers with-
in a framework of general education., Knowledge of subject matter is one
condition of success in the teaching process. Furthermore %the expert has
a particular capacity for sensing the upward and outward reach of students.

It does not follow that all professional artists are good teachers of the
arts in general education, but only that those who elect to teach should
be encouraged to do so. To fail to use artists as teachers in an arts
medium is to invite irrelevance and sterility. What we seek is a complex
of interrelated factors that involve an organismic experience--relatively
discrete learning at first, moving toward the general though not the
homogenized. To be wholly general at the start obscures that which needs
clarification, General education is a form of enlightemment whose organic

1Kenneth M. Lansing, Art, Artists, and Art Education, New York:McGraw-
Hill, 1969
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parts, never piecemeal or fragmentary, were first explored and understood
as parts. Learning proceeds from the particular to the abstract, from the
attributes to th: whole., We should question any plan that seems to hang
down from some high philosophical ceiling, A good teacher will share the
long-range aims of a student--even the "impossible dream'--but he will
expect him to take the preparatory steps.

A Note On The Pervasive Character Of The Arts In Education

One who writes, as most children do, is a "writer" but, as such, undiffer-
entiated. S£ill, the student who writes poetry--sometimes very good
poetry--could be called a poet and therefore an artist. It is the same
with other arts media. Art appreciator is a precise term, but it sounds
stuffy as applied to high school students. On the whole it will avoid
confusion if we reserve the word artist for a person whose major achieve-
ment is in an art medium, the terms art critic or art historian for the
scholar, and art teacher or artist-teacher for one who teaches art.
Students are just that; they study mathematics, science, social science,
the arts, and the humanities, all with varying degrees of understanding,
achievement, or pleasure.

Most American adults refrain from imaginative writing, ignore science,
detest mathematics, and mumble, at best, in any foreign language. Such
learning they eagerly thrust upon the young, and the schools go along. A
Dewey or a Whitehead who has the courage to ask why is sometimes quoted
by school executives, but his precepts languish. Toward the arts,good or
bad, that penetrate the best hours of our lives, the schools show a massive
indifference,

Concerned young people are often ahead of their elders. They respond to
elemental forces. In logic, they want the straight goods; in the arts,
they crave commitment, movement, action--violence, if all else fails.
They display an abundance of energy and camaraderie but have yet to
achieve a disciplined approach to their high aims. Much of the socially
approved business of profits, politics, and war strikes youth as hypo=
critical, The disenchantment is not altogether with facts, formulas, or
"school learning"; it stems also from a sense of being let down, sold out=-
of being disregarded or unjustly treated., Only young men are sent out to
risk their lives in war. The arts have the power to reveal the inner
core of such fateful decisions; as created and performed, the arts are
therefore the very special province of the young,

Since literary appreciation is a form of art appreciation and imaginative
writing is an art form, it may be said that some portion of the arts
spectrum is common in school from the elementary grades through high
school, The teaching of English and speech should reach into the students'
interest in literature and drama, thus forming a bridge to the performing
arts, to which all art forms make a notable contribution, Thus, with no
reliance whatever on the fallacy of mental discipline, we discern--and
should promote--whatever interconnection will serve the arts and humani-
ties without reducing the unique quality of each art form. Truly it will
be a great day when the average high school graduate can express himself
meaningfully in a single art form or find lasting enjoyment in reading,
watching, or hearing anything worthy of the designation, art.
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Some Issues To Ee Resolved

It is sometimes maintained that creating art objects or performing in
dance, music, or theater is more valuable than going to galleries,
museums, Or concert halls--that it is better for the individual to
express himself through the arts than to appreciate the work of others.
Is this a defensible dichotomy? If everybody indulged in arts expression
in some medium, it would indeed be a new world, although we might get
used to it, After all, everybody talks, and many sing. There would be
millions of poems, musical compositions, dance forms, and plays, and in-
numerable performances. Graphic and plastic forms would be as common as
cabbages, Actually, this is the world of the school child and of some
children at home, Outside home or school, art happenings are usually
designed for an audience, and audiences are critical. Amateur works or
performances that are stereotyped or devoid of talent are soon dismissed.
In any case, it is not necessary to play off expression against apprecia-
tion. Let the high school students express themselves in any mediums
that appeal to them; give them a free choice,

On the other hand, arts appreciation, & part of liberal education, is not
a free choice; it is a cultural imperative as clear as reasonable compe-
tence in language. The arts provide a rich opportunity for the develop-
ment of sensory intelligence, chiefly auditory-visual intelligence. So-
called abstract thinking is almost never pure; it is accompanied by
perceptions, feelings, and images. At certain points words and abstract
symbols are inadequate to express thought, to solve problems, to achieve
a satisfying closure., Given an opportunity, some students will carry
through and meet high standards in a merged pattern of the qualitative
and the quantitative. To promote this happy result we need a vast number
of informed appreciators.

Arts supervisors point out that test procedures in the arts, especially

in arts expression, should not parallel those in mathematics, science, or
the social studies. The various items or segments in technical disciplires
are, so to speak, interchangeable, hardly responsible to local or regional
differences. Controversies caused by textbooks or testing programs in the
social studies exemplify what happens when community values enter in.
Subjective judgments predominate in the various art forms, and curricular
selection must take account of this fact, On the whole it seems wasteful
to develop a curriculum of "alternatives’ if only one option is likely to
be chosen in a given community. It is more imaginative to have the local
school system itself develop arts curriculums for all grade levels in
terms of what is believed to be of most worth, In such work curriculum
guides should prove helpful. Instead of receiving and then modifying
uniform curriculums, the local specialists would turn for basic theory

and practice to the same sources that the curriculvm makers from afar
utilize, There is no monopoly; extensive displays, demonstrations,
writings, and films are available to all concerned.

A major deficiency of the American high school from its beginning a cen-
tury ago has been its failure to link the world of learning to the world
of work or to count any form of prototype work as an educational asset.
Of course the study of language is preparatory for every conceivable job
above that of day laborer. For everyone it contributes to citizenship
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and to the pleasures of reading and listening, High school teachers do
well to link competence in English with future vocational or professional
needs, for the value of a commard of the language will be quickly sensed
by any persons whose job requires a certain amount of reading, writing,
and clear speech.

Against the scholastic background sketched above, consider the place of
the arts., In high school are the arts ever to any degree vocationally or
professionally oriented? The obvious answer is yes, but only for the
small number that elect to follow a career in arts or crafts or in teach-
ing. Perhaps students and teachers sense a vocational ''dead end" for the
arts curriculum. At least, this hypothesis may partially account for the
massive indifference of administrators and school boards to the absence of
arts programs in secondary education. 'The irony is that mathematics and
science are not similarly held to be devoid of vocational application.
Not questioned on this score; they are blithely assumed to be crucial and
are therefore required subjects. Nevertheless, between science and the
arts in the framework of either vocational or liberal education, the
laurels belong to the arts. The memory of technical subjects taken in
school fades away fast, often with residual distaste. Not so with the
arts. By deepening his understanding and extending his vision, the arts
lift up the worker and add meaning to the work. To put it plainly, the
arts for one and all celebrate the joy of living.

W. McNeil Lowry gloomily observes that:

...there is universal discouragement over the fact that teaching
remains the principal economic base for professionals in the
ecreative (and, for some, in the performing) arts.l

This leads to the question, '"What should be the economic base for profes-
sionals in the creative and performing arts?" Today the economic base is
found in quasi=private organizations such as the Lincoln Center for the
Performing Arts and the Brooklyn Institute of Arts and Sciences, together
with sporadic and not very generous help from the national government. A
few states, of which New York is an outstanding example, have shown a sub=
stantial interest in the arts and in their financial support. Other than
these sources==-educational systems, private organizations, and state or
national agencies==what means are in sight? In the past, the role of
benefactor was often assumed by religious leaders, noblemen, military dic=
tators, or the very rich. In the United States today the chief dependence
is on audiences, philanthropists, and public-spirited corporations.

We need not be discouraged over the fact that for the artist teaching

now plays a dominant economic role. The universities in particular offer
continucus support for the arts and at the same time search out incipient
talent. Leaders in science, law, medicine, and public service have long
regarded teaching and research as rewarding exercises of their profes=
sional talents. A half century ago the University of Iowa opened up new

IW. McNeil Lowry, "The Commitment to Culture and the Arts," The Educa-
tional Record, Winter 1965, p. 11
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prospects by offering comparable opportunities in the literary, visual,
and performing arts; under Dean Carl E. Seashore, free-wheeling writers,
painters, musicians, and dramatists flourished as regular members of the
teaching staff. There is no ideological block to a parallel development
in our forward=looking high schools, provided the artist at all times
remains free to create and to teach as an artist,

Promoting the Arts--Two Exemplars

The new '"multimedia' program of the National Gallery of Art in collabo-
ration with Scholastic Magazine is an interesting approach to the
teaching of art appreciation. It will provide eight monthly packages,
October through May, under the general title Art and Man. Film strips,
recordings, slides and reproductions will accompany issues of a magazine
whose illustrated text is "aimed at the student." These topics are pro-
jected for the school year 1970-71: The American Wildernmess; Rembrandt
and His Age; African Art; Art and the Machine; Florence and the Renais=~
sance; Art and War; Cities to Live In; The First Americans. The purpose
of each segment is "to create a new awareness of the many ways art
teaches us, influences us, disturbs and pleases us,"

In this way the National Gallery, like the Brooklyn Museum, will reach

out to where the students are. Although a full recourse to the use of
mass media is implied, it is evident that the role of the classroom
teacher of the arts and humanities is not thereby reduced. The obvious
next step=~and it should be taken concurrently with the teaching program==
is to institute measures of student acceptance and awareness,

A remarkable example of a community enterprise that penetrates the arts
experience of students in secondary education is furnished by the ten-
year program of New York's Lincoln Center for the Performing Arts, Under
the leadership of Mark Schubart, a member of our Advisory Committee,
5,000,000 student attendances have been tabulated. Most of the perfor-
mances were given in the local schools of an interstate region within ten
miles of New York City. Nearly a half million students came into the
Center, where they had a choice of opera, ballet, theater, symphony
orchestra, chamber music, or film presentation. Teachers and supervisors
in the arts, aided by Lincoln Center artists and staff members, work with
the students to develop an appreciation of the arts. In the early stages
of Lincoln Center, collaboration among city, state and Federal authorities
was crucial to the success of the project, but the grand concept was the
"brain child" of John D. Rockefeller, 3rd. On a scale unprecedented in
the history of support for the arts, he secured the financial backing of
foundations, corporations, and a legion of private benefactors. From the
start, Mr, Rockefeller stressed the unique value of the arts as a
personal experience for all children, youth, and adults. It was, there=
fore, no accident that the program for students mentioned above was
launched well in advance of any building construction.
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HIGH SCHOOL ARTS PROGRAMS IN ES '70 AND ELSEWHERE

It is understood that the ES '70 Network was not formed with the expec-
tation that any high school arts programs of its constituents would be
regarded as definitive models. Nevertheless, as will be seen in the
section of the Report following this one, seven of its school systems
that had set up and carried out unusual arts programs agreed to submit
detailed reports of their work. In fairness it should be said that the
programs of some other ES '70 high schools were equally meritorious, but
for one reason or another, the schools were not in a position to submit
the necessary materials.

The teaching of arts appreciation approaches excellence more often than
does. the teaching of arts expression. In music, for example, there is
a strong emphasis on performance, especially in band or chorus, but few
students participate. The percentage of students in this sampling for
whom the arts really count is probably about the same as that for the
country at large.

If significant changes in arts education are to be predicated, they will
not spring from a simple reading of this report or any other, but from
immense new efforts in local curriculum planning, new-type assessment,
teacher training, and school orgnization, combined with sustained sup~
port at the state and national levels.

What can be said of the high school arts programs whose brief descrip-
tions follow? For one thing, it is clear that none should be singled
out as an arts prototype, even fur schools with comparable aims. Each
case histcry should be turned to only as an incentive to further ex-
ploration, to be supplemented by correspondence with the persons in
charge and, more importantly, by visits to the scene of the action.

As indicated, the Director found such face-to-face contacts of great
value in the attempt to get beyond words, plans, and aspirations.

It will be noted that only a few school reports adhered closely to
either the April or the July memorandum, and this was not unexpected.
The numerous questions were meant only to stimulate responses. The
hardy individuality displayed among all 24 reports will at least keep
them from being punched in"and out of a computer.

Very little is said about the ever-present influence of colleges and
state education departments on what goes into--or stays out of--the
curriculum. There is, however, no dearth of comment on controls and
frustrations at the local level. For some schools in this list, the
arts suffer not only from indifference but also from niggardliness,
even when their inclusion is approved in principle.

The hope for adequate support for arts education in the future rests
upon public acceptance of the idea that the arts contribute to personal
growth and fulfillment. Independent schools, for zll their chronic
financial difficulties, are usually stronger in the arts than their
potentially more affluent public counterparts. Nothing we know about
the aptitudes or interests of young people justifies this difference.
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There are hundreds of examples that attest to the excitement engendered
by the performing arts, at all socioeconomic levels of the population.

There is latent power in the arts. They are not only good in themselves;
they may also arouse an interest in learning across the board. As they

enter into the teaching of speech, English, or the humanities in general,
the arts may well prove infectious.

42

39

e+

P oeeiane
[

[

I




At the time of the initiation of the Arts Curriculum Project, the city of
Atlanta, Georgia, was an affiliate of ES '70. The public schools of that
city have recently been organized into four-quarter years, all quarters
being of approximately equal length, The program for each quarter is

"a complete and autonomous unit.” The Assistant Superintendent for in=
struction states that

With the four=quarter plan, a system can offer greater flexibility
both in scheduling and in curriculum offerings., The possibilities
appear unlimited and the benefits to pupils great. If a pupil
chooses, he may take a greater number of courses in a twelve-
month period. Such a choice permits him these options: he may
graduate at an earlier date, enrich his plan of studies, take
remedial work if required, or take an alternate course if he is
unsuccessful in one,

A student may wurk on a job year-round on a part~time basis.

The recapitulation of the arts offerings in Atlanta given below is
based on reports from seventeen high schools.

Curricular Offerings

In the aggregate, they cover music (voice, instrumental, ap=
preciation), theater, dance, graphic and plastie¢ arts, crafts, art
history and appreciation, man and his art, ceramics, photography, and
creative writing., Without exception the high schools offer curricular
choices in the arts for credit. As a rule, they also offer options
to participate in band, orchestra, chorus, art exhibits, and plays,
although some of them are limited in this respect.

Number of Students

The percentage of students participating in at least one arts
course runs from 6% to 100%, the median being 75%. For two or more arts
courses, the percentage varies from 2% to 80%, with a median of 25%.

Special Arts Facilities Available

Not every high school has special facilities for the arts
program, but altogether one finds art classrooms, laboratories, music
practice rooms, darkrooms, potters' wheels, kilns, looms, presses, shops,
exhibit rooms, and a theater.

0f course, a special community resource for the schools of
Atlanta is the well-=known Academy Theatre directed by Frank Wittow.
Mr., Wittow's description of his work is to be found in the Rupning Account
of the July 8, 1970, meeting of the Curriculum Team.

Teacher Training in the Arts
This item generally received the rating of excellent,
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Use of Community Arts Resources

Fourteen high schools report student field trips or visits to
galleries, art exhibits, concerts, and theaters as an integral part of
the instructional plan.

Evaluation and Report of Students' Work

Since the arts courses are offered on the same basis as all
other courses, the students are marked on a quarterly basis. 1In ad-
dition, some teachers apply special criteria of evaluation in arts
expression, of which the following is an example:

- Active part in exploration, plamning, execution of work.

- Mastery of skill as a part of whole problem.

-~ Creative vitality brought into work.

= Cooperaticon; leadership; courtesy.

- Improvement through a series of pro jects.

-~ Knowledge of good design.

- Powers of discrimination, judgment, selections by the individual.

- Participates willingly and eagerly in art experiences.

- Attacks work with confidence and self-reliance.

- Works both alone or in groups with increasing ease and profit.

~ Knows the meaning of ordinary art terms.

- Demonstrates originality.

- Respects materials and equipment: tools, paint, desk, sink, &e.

- Contributes to good order in the art room.

-« Pursues a problem until it is solved; completes the work he
has begun.

Objectives and Their Development

The objectives are given in the é;lanta Public Schools Curri=-
culum Guide. As to how such objectives should be arrived at, this state-
ment by a High school principal is representative: "objectives should be
developed by highly trained, enthusiastic teachers through discussions
with the students involved."

Major Obstacles

Here one finds a familiar pattern of "grievances,' but their
severity or persistence cannot be ascertained from the responses: lack
of funds, inadequate facilities and materials, shortages of space,
scheduling troubles, teacher unavailability. A lack of student interest
in the arts was indicated for only two high schools.

On_the Place of the Arts in the Cuxriculum

The comments on this topic vary widely, the dominant note
being an emphasis on the value of the arts in personal awareness and
communication with others, Arts appreciation for every student is
roundly supported. '
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Samuel Sharrow, ES '70 Coordinator for tﬁe public schools of the City
of Baltimore, Maryland, reports as follows: -

All our students take courses in art and music appreciation.
The performing arts, such as the dance, various singing groups,
dramatics, concert band, marching band, and dance band are all
extracurricular. These groups do their rehearsing before and
after school hours. Members of the concert band and the choir
receive one credit ner year for their participation.

The arts curricula offer general music with one class session
per week for which students receive one half credit per semester.
Music is also offered as a major with classes meeting five times
a week., Five credits per year are given music major students.
Music major courses cover history, theory, applied music, and
music appreciation, taught in time blocks at the teacher's dis=-
cretion. Art is also taught as a major on the same basis. Also,
a huranities team=teaching program is offered.

In addition to regular classwork, opportunities for student
participation in band, choir, theater, are available, but only
as extra=curricular activities,

The arts programs are supportive of and integrated with work in
the humanities and social studies on a limited basis except for

a few teachers who request this type of service. There is little
or no integration with the science programs.

Complete facilities are needed for the various arts activities.
Many students have requested piano and organ lessons. Special
classrooms are neeled to teach these instruments in groups. A
small assembly room is needed for solc and ensemble performances.
Such a room would be equipped with audio=visual machines and a
television set, '

All teachers in the arts programs are specialists with master's
degrees in their respective fields,

At present the arts programs are blocked into the daily schedule
just as all other disciplines are.

None of the arts courses are accepted as advanced placement for

college entrance, However, a student may qualify himself, espe=
cially in the applied arts, by passing an entrance examination.

Pianists and other instrumentalists sometimes enter college with
advanced ratings,

All community resources are fully utilized es a part of the high
school arts program.

Qur system has an sxtensive film library from which schools may

borrow films as needed. Unfortunately, we have very little
student production of films due to the cost involved.
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Student progress is measured mainly on the basis of performance
and interest shown in the various arts programs. Many students
do not wish to be performers but prefer such courses for enrich=-
ment purposes. These students seem to rely on written examina=-
tions.

In our school the arts programs are in part a vocational sequence.

One of the most important behavioral outcomes of the programs,
apart from the arts, is the apparent growth in social graces and
a clearer conception of democratic principles, It is amazing
how a group of students can learn to cooperate with each other
and develop a mutual respect for expressed opinions,

The lack of sufficient funds, space, equipment, like the attitudes of
too many school administrators, is a constant source of frustration.

We view the place of the arts as a most important one:
(a) In personal development =

Students seem to develop a type of refinement
and sophistication which they probably would
not acquire otherwise.

(b) As a means of communication =

One can learn about any people ir the
world from the study of their music and art.

(c) As a contribution to society or a culture
pattern.

The Baltimore City College, which in reality is a special high
school for the humanities, offers some interesting options in the arts.

In the college pre.aratory elective program we find, at the tenth and
eleventh grade levels, instrumental music, vocal music, art, drama, and
creative writing, with a continuation of the art, music, or dramas major
in the twelfth grade, Art, drama, and music are also available in the
noncollegiate section.

An encouraging feature to be noted in the Baltimore school situation is
the cooperative plamning for a new Paul Laurence Dunbar High School, A
close contact with the community is envisaged at all stages of planning,
development, and operation. The proposed list of courses, outlined in

a descriptive brochure entitled People, Plamning, and Community and edited
by James Haywood Harrison, includes the following under the heading of
Fine Arts:

basic arts, advanced painting, sculpture design, basic theory
instruction, basic theory voice, history of music (including
jazz) . .umanities, music, crafts, commercial art, design,
plastics. (page 8)
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Moreover, at a later point,

It is recommended that within the Dunbar High School Complex
a program of Creative Cultural Arts be established for high
school students and residents of the Dunbar Community. This
facility would provide both educational and recreation outlets
for students and community residents. This program if compre-
hensive enough could provide preliminary programs leading to
occupational opportunities for students and a means of expres=-
sion and leisure even if they dec not pursue careers in the

arts.
1 . The residents expressed their desires that the following areas
l be included in the center: music, drama, dance, crafts, and art.

It should be undewstood -that this facility would serve not only
the high school students but also the general community for both
educational and recreational needs. The residents in proposing
this program insisted that the programs be broad In scope and
that staff employed in these activities do not limit the interest
of participants. (pages 17 and 18)

The proposals mentioned above will add new dimensions to Dunbar's work
in the arts. The humanities programs there already embody interesting
features. For example, the eleventh and twelfth grade course entitled
Man and His Culture is presented by a team of four teachers from social
studies, art, English,. and "provides for large group instruction, small
seminar classes, individual research prejects, and individual creative
projects," according to the desecriptive proposal. Community rescurces
are called upon throughout this elective two-semester course offering.
One section of the program is devoted to a humanistic study of Black
America and another to the culture of three cities-~ancient Athens,
Renaissance Florence, and modern Baltimore. In this course, as in the
whole pattern of the humanities offered in the Baltimore schools, the
emphasis is on the student's finding himself and seeing his relation
to others like himself, though separated in space and time.
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The following set of responses to the Director's April memorandum was
sent in by Robert E. Boston, Assistant Superintendent of the Bloomfield
Hills, Michigan, school district. The responses are based on the arts
program in Lahser High School. (During his visit to Bloomfield Hills,
the Director witnessed an inspiring high school awards ceremony in which
the achievements of outstanding students in music were roundly applauded
by the whole student body.)

Art

There are 140 students enrolled in Art classes. This is about
15% of the school enrollment. Each art course is taken for one
credit and lasts one year.

The art programs (studio situations) are not supportive of or
integrated with work in -other areas in the formal sense. Some
students do fulfill objectives in classes~such as humanities,
science, or social studies in an art medium, but up to this point
this has been arranged on an individual basis.

The art facility includes some of the basic art tools with exten=-
sive provisions made for smithing, jewelry, and wood shop. We
have a darkroom but equipment for this area has not yet been pur=-
chased.

The arts supervisor holds a BFA with a ma jor in Industrial Design,
Sculpture, and Photography.

Act studios are one hour in length and meet once every day.

Many of the students taking art at Lahser have or are taking out-
side art instruction from Bloomfield Art Association, Bloomfield
Hills Recreation Department, and Cranbrook Institute. We have
students who have exhibited at Detroit Institute of Arts (student
shows), Bloomfield Art Association Gallery, and Oakland County
Art Association.

Films and video tapes have been used widely in the area of humanie
ties. Since there is only one art instructor at Lahser, hie time
has been devoted largely to studio work (basic art course), He has
done much work in the area of slides and synchronized.cassette
recordings,

Except for a North Central Evaluation of the entire school, there
have been no directed attempts to objectively evaluate the art
program. Meaningful subjective evaluations have been made through=
cut the year by the instructor, the administration, and students,
These evaluations indicate positive results.

There is a heavy emphasis on crafts,

Apart from the arts, improvement in.intuitive problem solving is
sought.,
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The most immediate block is that of having an art staff too
small to run a totally successful art program. One instructor
cannot possibly fulfill the wants and needs of a high school
of 1080. ) '

Music = Choir

One hundred forty two students are taking part in the choral
program at Bloomfield Hills Lahser High School. Four students
are working on an individualized study on pmsic theory. The
choirs are four in number:

Chorale = Select students by audition only = 35 voices -
mixed choir. .

Concert = Select choir by audition.

Varsity Girls Choir = Junior and senior girls.

Girls Glee - Sophomore girls only.

All choral groups are curricular. There are opportunities for
solo and ensemble extracurricular participation on district,
state,and local levels. The school annual musicale is an extra-
curricular choral activity.

A class in European Culture is related to other work in the
humanities.,

Targe rehearsal rooms for choral music are available, together with
practicz rooms and a music record library., Practice rooms are
rarely needed. Practice pianos and listening rooms are shared with
the bands.

The music teachers have mastexr's degrees in m?sic.

Choral groups rehearse dally during regular class periods. Next
year classes in Music Theory and Music Literature will be initiated
for daily meetings.

Credit in choral music is not accepted for advance college place=
ment. 1In the past, our students have placed well in auditions for
special college performance groups.

Students are told of scheduled choral or music events and encour=
aged to attend, Attendance is on an individual basis only. Cver-
ture to Opera from Oakland University presents an annual assembly
in which our students participate.

Access to films has not been possible. Video-tape is used only in
the production of the school musicale. a

Those who like singing and do it well will be given a chance in a
new music program to learn sight reading and choral techniques.

The choral music program exists chiefly as an avocational expe-
rience. With the new addition of programs for 1970~71 the aim is
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to assist those who are considering music as a vocation.

A major block has been a shortage of funds for adequate choral
library and music equipment. The interest of incoming sophomores
is almost nil. Much recruiting must be done after students enter
high school. The vocal department is hampered by a lack of prac=-
tice facilities.

The administration is concerned about the place of music in the
curriculum, which is generally viewed in the light of personal
development and cultural social experience.

Music - Band

Approximately 19% of the student body is enrolled in the music
program. ‘The large majority emroll for three years and receive
full credit each year.

The wor%k includes:

Symphonic band « The study of music in large forms.

Concert band = A training organization to provide
proficiency for a symphonic band.

Music theory ~ The study of intervals, scaies, chords,
part writing and ear training.

Music literature - A survey of the nistory of western
music.

All performance and training ensembles are part of the regular
school program. Solo and ensemble activities are extracurricular,

Music, as a medimmof human expression, is incorporated into the
humanities area. The thrust is on what music can tell us about
man, as opposed to '"how do I react to music,'” which is the concern
of the applied music class.

The music staff includes two teachers with master's degrees in
their subject and with long experience in their field.

Music classes eppear on a school schedule, meeting the same amount
of time as all other classes.

1 +

Students in music theory can raceive one year of college credit in
colleges that give placement examinations.

Community resources are used in the following ways:
adult residents are used in the Youth Symphony;
professional residents are used as advisers, guest artists
and clinicians;
trips by music classes are teken to nearby locations of interest.

Although films are not extensively used or produced in the music
classes, recordings are.
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Internal and external forms of evaluation are utilized. Ex-
ternal evaluation is in the form of contests and festivals where
judges comment on groups and individuals. Internal evaluation
consists of assessing student progress against prestated goals
and criteria of achievement,

Although the music program is not considered preprofessional,
it trains students who will enter music as their major field
in college.

A major frustration is in the funding of musical instruction.
The whole school system is experiencing economic austerity.
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DIRECTOR'S NOTE: Two schools under the jurisdiction

of the Archdiocese of Chicago are
constituents of the ES '70 program. The ES '70 Co-
ordinator for the schools, Miss Genie Pedersen, sup-
plied the information and comments upon which the
following report is based.

The following courses are offered at Loretto Academy, which has a student
body of 250 black girls.

Art Fundamentals: a beginning art course in the creative experience
dealing with color, value, mosaic, media, drawing and sketching, wire
sculpture, construction, lettering, poster making, and collage.

Interior Design: a design course that has for'its objective the
beautification of Loretto Academy.

Drama: the ways of expressing oneself and of communicating with
others through tone of voice, facial expression, and bodily movements
are explored. Acting in plays,.and original writing, are included.

Modern Dance: basic hand, arm, and leg movements are emphasized.
Various stretches, walks, turns, slides, runs, etc., form course content.

Creative Writing: a noncredit course, culminating in the production
of a literary publication at the end of the three-week period.

Art of Poetry: analyses of the poem as an art form lead to the dis-
covery of types and styles of poetry; creative expression is fostered.

World Culture: the course deals with technological change (automa-
tion) and changes in art, music, literature, and political 1life.

Chorus: the chorus is open twice each week to interested students.

At Mt. Carmel High School, with a student body of 900 boys preparing for
college, the following courses are offered.’

Art Appreciation: the course covers drawing with pencil, charcoal,
and oil crayons; paper and paper tape; 3-D-yarn and string, paper, and
wire. Art history is taught through the use of slides.

Advanced Art: this course features advanced work in the media men=
tioned above. Greater use is made of community resources, such as the
Art Institute, the Museum of Contemporary Art, and the Jack Denst Studio.

The English and theology departments at Mt. Carmel correlate their pro-
grams with art, music, films, and plays in the community and enviromns.

It must be admitted that both schools are greatly lacking in their fine
arts offerings. although they are making steady improvement. For in-
stance, prior to the second semester of last year Mt. Carmel had never
offered an art course! Next year the art facilities will be enlarged,
and a music teacher will be added to the staff. ZLoretto Academy also
has been improving its fine arts offerings. Still, last year they had
music and no art; this year they have art but no music!



DIRECTOR'S NOTE: By request, Donald Soderberg, who

is Assistant Principal for Cur-
riculum Development at Duluth Central High School,
in Duluth, Minnesota, presented a special report
emphasizing the use of film in the program of the
school. 1In this he had the assistance of Leonard
Golen (chairman, Ginematics-English), Ben Levine
(art), Corrine Lauterbach {humanities), and Richard
Roby (music).

Central High School, in Duluth, Minnesota, is one of the two secondary
schools in the city to utilize individualized instruction and the only
one to have a Cinematics-English program. It has the most comprehensive
music program in the area and has well developed programs in art, human-
ities, and drama. '

It is held that the study of the humanities, literature, poetry, music,
art, philosophy, history, architecture, and dance makes us more human.
Through such study we understand our fellow man better, have a deeper
appreciation of the meaning of life, are able to make better individual
decisions, have more insight into vocational choices, and develop a more
aesthetic appreciation of the world around us. The arts aid in our
search for who we are, what we are, and why we are here.

The aim of the program in the humanities at Central High School is to
produce observable humane behavior in students. We hope to accomplish
this by developing a program that will integrate the humanities with
all curricular and extracurricular functions of the school. In our
program, we emphasize perception, creativity, fluency, flexibility,
originality, synthesizing, the use of tools and materials, and making,
doing, producing, and performing art works.

The arts program at Central High School includes, for 1969-1970, a /
course in Cinematics and Emglish, which is required for all tenth '
grade students. The processes of exploration and discovery are ‘
stressed in an effort to help participants develop realistic positive !
self concepts and goals. Communication is regarded as a primary in-
gredient of education, and in the Cinematics and English course all the !
basic structures of communication are studied. The class studies the

film as a potent form of communication. The film is used as text

rather than as an occasional interlude, in recognition of the fact that
the film embraces all aspects of art, entertainment, industry, and the |
informational media.

An example of our successful use of the £ilm was the school's experience
with the feature film, Raisin in the Sun, a success attributable both to
the quaiity of the film and to the learning activities in which the stu-
dents participated. After the sitowing, the class took part in a mock
court room hearing. The class was divided into groups: the Younger family,
their attorneys and witnesses, and the Cliburne Park Improvement Associa-
tion. The hearing was on an order to show cause why the Youngers should
not be allowed to move into the previously all white neighborhood. The
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class was given three days to prepare for the hearing. The students
threw themselves into their roles and did a great deal of research to
present the respective cases of the interested groups. They applied to
local realtors to discover and understand the conditions of segregation
that militate against our understanding of what it means to be a black
American. The hearing led to a discussion of the origins and validity
of prejudices. The students expressed amazement at the way prejudices
are spread and passed on from generation to generation.

All the school counselors, and occasionally the parents also, participated
in all programs involving feature films or short subjects.

Although f£ilm is the basic "text" in the cinematics program, other media
are used, among them video tapes, slide presentations, and records.

Methods of evaluation that have been used in the cinematics program in-
clude performance objectives, stvdent-made films, and demonstrationms.
Student evaluations are also utilized.

In response to a demonstrated need, Len Golen, chairman of the English
department and director of cinematics, has proposed the development of
a regional media center. This center would serve more than 35 schools
in the Duluth area. It would also carry on adult education. It is
thought that such a center, among other service:s, would provide in-
service education for teachers, a visual communication program, short
films and documentaries and the renting ¢f feature films on a long term
basis, a place where publications would be available, and a laboratory
for the demonstration of film-making procedures.

In the past two years, the art department of Central High School has
recognized a change in the students. The needs of the students and
the education offered them drifted further apart. Accordingly, this
year we began to experiment with a new arts program for all students,
one that will satisfy their needs of self-awareness and self-reliance.
This program has grown in volume, variety, and enthusiasm. The pro-
gram has dimensions for the future that we should like to explore to
the fullest extent. -

The philosophy of music education at Central High School is centered
around the development of music appreciation, music skills, and the
"fringe benefits" of participating in a good performing group. There
&-e fivpg scheduled large groups: a string orchestra, two bands, and
two choirs. There are usually about 50 string players, 70 members in
eack:band, and approximately 90 singers in each of the two choirs.
The full symphony orchestra numbers abcut 75 and performs as a sep-
arate j;it. For decades, music teaching in Duluth has been "individ-
uvalized" in that each student is helped to develop his full potential
by studying as an individual and in a small group, such as a woodwind
quintet, a barbershop quartet, a string quartet, We find that as
each student strives toward perfection, he develops a profound appre-
ciation of excellent performance in others, together with a realiza-
tion of the -discipline required in any field to achieve success.
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The humanities at Central High 3chool include curricular units devoted
in succession to the ancient world, the Renaissance, and the modern
world. Throughout the major divisions attention is given to religion,
architecture, philosophy, theater, painting, sculpture, music, and
literature. Films are extensively used. Field trips to places of
aesthetic interest are organized. The drama department produced the
following plays during the 1969+1970 school year: Medea, by Sophocles,
The Crucible, by Arthur Miller (both directed by a faculty member), and
four one=act plays directed by students.

Duluth Central High School will be moving into a2 new building by the fall
of 1971. The school will house 1500 students and is designed for a flex=
ible schedule and the use of all forms of media. It will have an audi-
torium and other areas for large and small group presentations, and places
for independent, individualized study. Along with the new building, a
new curriculum is being developed. Although the planning for the new cure
riculum is well along, the character and extent of the arts program remain
to be documented.
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The Booker T. Washington High School of the Houston Independent School
District in Houston, Texas, supplied the materials for responses to the
April memorandum that were submitted by Arthur L. Pace, Assistant Direc-
tor of Title I and Model Cities projects.

Approximately 800 students take courses in (a) art appreciation
and (b) the various arts media--music, dance, graphic and plastic
arts. A total of not more than four units of credit in art
and/or music may be offered for high school graduation.

High school art courses are designed to help the student understand
that the visual arts are manifestations of man's creative imagina-
tion. They are based on the belief that every individual can ap=-
preciate art and can develop his own unique talents to make a worthy
contribution to the aesthetic growth. Seventh and eighth grade

Art, Art I = IV and Commercial Art I and II are offered to students
as they progress from grades seven through twelve,

In addition to regular classwork there are opportunities for
student participation in band, orchestra, and theater, viewed as
extracurricular activities.

To a lesser extent arts programs are supportive of or integrated
with work in the humanities, science and social studies.

Facilities available for the various arts activities include two
standard classrooms that are equipped with hot and cold water, staine-
less steel sinks, storage cabinets and a firing kiln. However, ex-
panded facilities for the accommodation. of larger numbers of students
are needed.

Teachers of art classes are majors in art and at least minors in art.
These teachers satisfy the credentials that are set forth by the
Houston Independent School District.

Art programs are scheduled for one hour per day, five days per week.

High school arts courses are not accepted for advanced placement
upon college entrance.

Field trips to community resources are scheduled at least twice
per year, These resources include museums, galleries, and concert

‘halls.

Student production of films in the érts program is restricted to
classes in imaginative writing.

Programs are usually evaluated through student art shows and par-
ticipation in arts contests.

The arts program is not vocational or pre-professional.
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Behavioral outcomes desired from the arts program include these:

(a) Recognition of the significance of art as a civilizing
influence in the world and a visual communication of man's
aspirations and achievements,

(b) Identification and use of art principles as bases for
working on agsignments in design, painting, drawing, graphics
and two=- and three=dimensional constructions.

(e¢) Evaluation of the quality of work in progress through
group discussion, analysis, comparison, reference to the
principles of design and a growing sense of intuitive
judgment.

(d) Exploration of community iesources and opportunities in
careers such as art teaching, painting, sculpture, archi-
tecture, industrial design, advertising art, interior deco=
ration, fashion illustration, fashion design, stage craft,
display and commercial art, and related fields.

Efforts are made to stimulate interest in arts in education
through art scholarship ciasses, school art clubs, and community
service projects.

The Guide for Teaching Music in Houston's high schools reveals a rich
offering. In the words of Ruth Red, Director of Music Eduvcation:

Music education provides a vital ingredient to the ultimate aims of
general education, In a welleplanned curriculum, music is an
important factor in achieving the desired total development of a
student, contributing to this social, emotional, aesthetic, spir. -
tual, and intellectual growth. . . . (In Houston) a sincere effort
has been made to meet the needs of all students, those with little
aptitude for music as well as those with special talent.

At the senior high school level we find General Music, which is an
orientation course for all students. The Guide states that it

implies interrelated activities that embrace many phases of music
education. The teaching of these phases of music is approached
through practical application to music literature and through a
wide variety of music activities, such as singing, listening,
playing instruments, engaging in creative and dramatic experi=-
ences, and studying music theory and music history. 1In actual
practice, all activities of the course should constantly merge

so that in a given class period many activities may be involved.
It is to be remembered that the activities are a means to musical
growth and understanding and not an end in themselves,

Indicative of the interest of the School District in further developing
the arts is this quotation from a request for a government grant-in-aid
for an innovative course in the humanities:
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The purpose of the Humanities course is to make a comparative
study, providing opportunities for examination of some of man's
major ideas as revealed in literature, art, music and archi-
tecture; to expand the student's conceptual skills for making
effective judgment on life's issues; to integrate the related
arts as an area of training for the development of taste, sensi=
tivity and critical judgment. This course will be composed of
senior high school students from grades ten through twelve.
Because this course will depart from the regular procedures of
traditional English, art and music courses, the teachers and
students must have available to them a variety of aidio=-visual
aids, reading materials, and equipment for the development of
creative projects. Such projects will stimulate interest and
add relevancy to the course. The course will be developed from
a thematic approach, with special emphasis on those areas of
current teenage interest such as: reason and emotion, concepts
of emotion, man and the state, concepts of equality, moral prob-
lems, concepts of happiness and human dignity.

Teachers in English, art and music will work together as a team. The
students' schedules will be flexible.
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DIRECTOR'S NOTE: The position of ES '70 Coordinator
at Mazmaroneck figh School under-

went a change during the year. The report that

appears below is based upon information provided

by the new Coordinator, Miss Jean Lauren, at the

request of Assistant Superintendent Calvert E.

Schlick, Jr. ... . .. ..

The Community and the Schools

The Mamaroneck-Larchmont School District is located in Westchester County
and is eight miles northeast of the New York City line. The school dis-

trict is a typical suburban residential community, having an area of nine
square miles, a population of 31,000, and a high proportion of executive

and professional penple in its working population.

Mamaroneck High School is a four-year public high school serving the
Union Free School District No. 1 of the Town of Mamaroneck. The high
school receives most of its students from a middle school including
Grade 7 and Grade 8, which in turn is fed by four elementary schools
K through Grade 6. For 1970-1971, the per pupil cost to the taxpayers
is $1,790. The enrollment in the high ».hool is 2,100. The staff of
teachers and specialists in the high school totals 150.

Memaroneck was organized on the "House Pian'" system in 1968-1969. Each
house is staffed by a principal and two guidance counselors under :he
general supervision of the high school principal. The 500 students

in each house represent all four grades and a balanced cross section

of the students--both boys and girls in grades 9 through 12. Mamaroneck
is a comprehensive high school. Course offerings emphasize college pre-
paratory subjects, with 82% of the 1970 graduates continuing their edu-
cation in college or elsewhere, and 64% entering a four-year college.
Sequential programs are available in the business, home economics, in-
dustrial arts, fine arts, and music departments. A work study progrsm
is also available. The National Association of Secondary School Prin-
cipals form is used for preparing, maintaining, and communicating the
total high school record of each student.

Ability groupings are attempted in most of the college preparatory areas.
Unless otherwise designated, students will have followed the prescribed
curriculum of the State Board of Regents. The special options are these:

Advanced Placement courses planned for the superior learner.
These normally follow the advanced placement curricula out-
lined by the College Entrance Examination Board. Courses are
offered in English, French, Latin, mathematics, biology, and
chemistry.

An enriched or accelerated curriculum with content geared to
the above-average learner.

" Content adjusted to the low-average learner.
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Rank in class is computed at the end of the junior year, and a final rank
at the end of the seveunth semester. Rank is determined on the basis of
all subjects given credit, except physical education, glee club, choir,
band and orchestra,'or religion. For the class of 1971, the median I.Q.
is 117 on the California Test of Mental Maturity.

All the art and music courses cffered at Mamaroneck High School are
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electives. Approximately 18% of the school populatior i3 enrolled in
an arts program, and 17% in a music program. The course offerings cover
two semesters, for the most part; they include the following:

Studio in art Music theory 1
Drawing and painting Music theory 2
Design ' Freshman choir
Ceramics (a mixed chorus)
Cinematography : Concert choir
Serigraphy Madrigal singers
Graphic arts Applied music

Stage band
Music in contemporary life  Symphony band
(music appreciation) Freshman band

Art is an integral part of the program in three courses: the Bible as
living literature, English, film and fiction.

Members of the arts departments believe in the Learner Responsive In-
struction System, which states that 'Learning is an individual process.
Different students approach the teaching-learning situation with dif-
ferent needs, goals, strengths, limits, and experiencc¢s.'" The teach-
ing staff agrees with the philosophy of ES '70 that the '"system be de-
signed to develop learners who have the necessary skills and knowledge
which prepare them to function as effective citizens in the social,
political, economic, and artistic spheres of today's and tomorrow's
world."

Some special offerings at Mamaroneck High School are listed below:

Cinematography. Experiments are designed to develop both awareness and
the techniques of artistic visual and audio cecmmunication. The students
make animated films, documentaries, propaganda-commercials, narratives,
and design films--all with sound. Student viewings, museum showings, and
iestivals are held. Local film directors and producers and writers ap-
pear as guest lecturers.

Madrigal Singers. This is a vocal organization devoted to the study and
performance of 16th and 17th century vocal chamber music. It is patterned
after the madrigal singers of England, France, and Germany. Use is made
of the harpsichord, recorders, and classical guitar. The group performs
at school concerts as well as exchange programs and appears at special
events and community service clubs.

Film and Fiction. This course is a survey of the dramatic method, begin-
ning with Aristotle's Poetics and ending with modern film. The specific
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pieces analyzed include Sophocles' Oedipus Rex, Shakespeare's Hamlet (as
a play and as a film), Chekhov's The Seagull, and plays by Beckett,
Pinter, and Wesker.

Tue course in Epglish referred to above is for all tenth-grade students.
It covers film amaking, film viewing, and f£ilm appreciation, and draws
upon art and music resources.
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In the course on the Bible as living literature, nuch time is devoted to
works of art that draw their inspiration from the Bible. Music, slides,
and art books are used and discussed. Students individually analyze one
large painting.

Other courses that correlate art forms with their subject matter are
those in Afro-Asian cultures, European studies, drama, poetry, and
British and Greek literature.

There are two vocationally oriented courses, namely, the one on seri-
graphy, which deals with the theoretical and practical aspects of silk
screen printing, and the one on graphic arts, which is an exploratory
course in letterpress printing, lithographic and stencil reproduction,
phiotography, bookbinding, and intaglio.

Students in the arts programs have access to the vast New York City art
centers: museums, galleries, concert halls, and theaters. Community
museums and art galleries are also freduented.

The Mamaroneck High School course offerings are of such caliber that
many of our students subsequently attend the finest art and music
schools. It is estimated that 5% of the student body further their
education by attending art schools and 8%, music schools.

In general Mamaroneck administrators and supervisors place a very high
value on the arts curricula. They believe that the arts are essential

to personal development, as a means of communication, and as a contri-
bution to the varied, ever-changing eculture throughout the world.
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At the request of the Director, Mary Rae Josephson, who is
the Dance Coordinator of the Minneapolis Public Schools and a member of
the Curriculum Team, has submitted the following report in which most
of the responses relate to North High School, an inner-city school in
Minneapolis, and in particular to the dance as an art form.

I. The High School Curriculum in Arts Appreciation

Q
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Na.required or elective course in the arts at North High
School is based on arts appreciation alone. Courses in music, theater,
dance, film, and the visual arts require student involvement through ex=-
pression in a medium. However, art appreciation is an integral part of
most art expression courses.

Q. What are the indicated aims or goals?

The primary aim in arts appreciation is to use the creative
works of recognized artists as illustrations of a particular technique,
style,or thematic idea which can stimulate or reinforce a student's own
efforts. A student's limited ability serves to give him a greater depth
of understanding and appreciation of an artist's work.

Q. What is the experience or training of the teachers? Of the
artist=teachers?

All teachers are certified by tlie State Department of Education
and are teaching in their major £field. Two of the five arts media teach-
ers have achieved some success in their work and consider themselvec
artist-teachers. All artist-teachers are locally or nationally recog=-
nized in their field.

Q. What is the means of evaluation or assessment, for example in
a feedback situation or through terminal measures of arts
understanding? If tests are given are they local or national?

Students in dance classes are evaluated through class discus-
sions, student criticism of peers' efforts, and written tests based on a
knowledge of dance history, and dance performances on film. The tests,
which are local, measure basic understanding of the dance as a craft and
an art form.

A unique factor in promoting a general understanding of the
dance among dance and nondance students has been the Minneapolis Public
Schools' purchase of dance films in 1966. The original purchase of 19
films was made through federal financing. The films represented the
best available in the areas of modern, ballet, ethnic, and experimental
dance, The list has now grown to 27. The films are used by secondary :
teachers in physical education as a part of their dance unit, and by a !
number of art, music, drama, and film teachers. In addition, the films '
have been lent to a number of colleges and high schools in Minnesota. No
study has been made of the value of such films in develioping student ap=-
preciation for the dance, but the class response and the number of re-
quests for the films attest to their appeal.
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II. The High School Curriculum in Arts Expression

Q. What media or clusters are offered at the high school level
(graphic and plastic arts; music; theater; dance; film;
creative writing; a combination of media)?

All the'media are offered under a coordinated city-wide pro=

i
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gram—for thearts called the Mimmeapolis Urban Arts Program, —There are "
individual school and community agency projects, representing each of

the media, available to any secondary student. Most junior and senior

high schools also provide classes in the arts. North High School offers

courses in the graphic and plastic arts, music, and the dance. In 1971

the English department will offer elective courses in theater, creative

writing,and £ilm,

Q. What are aims in arts behavioral outcomes: In the student's
persoial growth? As an introduction to or intensification of
arts appreciation? Toward general cultural communication, as
in music?

The aim of dance as a craft is to increase movement range,
flexibility, strength, and endurance; to improve rhythmic perception
and the ability to combine movements into sequential phrases which are
dynamic and personally rewarding; to acquire knowledge and movement ex=
periences relating to technical dance terms and such factors in art as
line, texture, focus, symmetry, and repetition. Dance as free expres=
sion calls for individual and group improvisations which stress awaieness
of body movement in space and sensitivity to others., Motivational ideas
for such expression may come from music, sounds, group pulse, and an
awareness of the body's senses. In dance as an art form students begin
by exploring movement possibilities within a specified problem. Indivi-
dual and group dance studies are undertaken which may evolve into final
dance forms capable of projecting creative ideas or feelings. An appre=-
ciation factor is apparent when students assess their peers' efforts and
apply the knowledge gained to their own dance efforts. General cultural
communication takes place when dancers perform their works before student
and public audiences.

Q. What courses are taught in a classroom or lecture~demonstration?
What are the studio or shop experiences in the arts? What
special methods are employed by the teachers, the artist=
teachers, the artists (team teaching or tutorial work would be
examples)? What use is made of community facilities in the
arts; of other out-of=school arts experiences, such as drawing
from nature?

All dance courses are taught in a gymnasium with the exception
of film showings and appearances at lecture-demonstrations and profes=

sional performances, The dance course offerings at North High School
include:

Sephomore girls: there is a 100% participation in an intro=~
ductory unit of 15 lessons.
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Junior girls: seventeen girls chose this nine-week daily
elective course within the physical education requirement,

Fifteen girls chose a senior elective course. For the first
time boys, four in number, enrolled in the class. It meets twice a
week throughout the year and performs in the auditorium, at other
....schools, and in the community.

Dance composition is an evening class which meets one night
a week for 20 weeks., The period of 2% hours permits work in depth
on dance composition.

There is team teaching and some exchange of classes in the
arts at North High School. Filmemaking classes combined their efforts
with the art and dance students. Theater and dance classes work closely
together, with an exchange of teachers followed by group discussions.
Two years ago a beginning art and a beginning dance class were combined
for two weeks; using a common theme such as focus, tension or improviw
sation in music and line, a lesson was taught in one medium one day and
a second the following day. All the 46 students enjoyed the experience
and commented on their increased understanding of each other's art form.

Q. What methods of evaluation, assessment, or rating are utilized
in the arts? For example, is there a pre=-test, process, oi
post-test plan? Are there any objective measures appropriate
for arts expression? Any external standards? Who carries out
the evaluation plan? If the emphasis is on free self- A
expression through art, how do the teachers and supervisors
judge the outcomes?

Students in the dance are not pre-tested. They are evaluated
by the teacher in regard to their progress in dance technique (dance as
a craft), Students and the teacher evaluate performers in problem=~
solving situations and in dance studies. When grading is necessary,
four criteria are used: (1) Was the problem solved or the idea commu=
nicated; (2) Did the student utilize her technical skill to the best of
her abili‘y; (3) Were the movement phrases logical, dynamic and inven=
tive; (4) Was the dance study pleasing and perhaps exciting to watch?

Q. What practical school problems are met with in initiating,
developing and promoting an all-round arts program in the
high school? For example, how are the arts courses and ex=
periences fitted into the schedule of the day, the week, the
year? What space and facilities are available to the arts
in the high schools; what are the plans for the immediate
future along this line?

North High School has problems that arise from a fixed hourly
and daily program. This inflexibility limits the opportunities for team
teaching, the time necessary to complete a specific project, and the
sharing of experiences in arts media,
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4 Q. What indications are there of the interest of students in
some aspect of the high school arts program (a) as a form

) of general educatlon and (b) as a start toward further

i involvement?

Indications of student interest in the dance are given by
given for their continuing in the dance include:

1 ' -For enjoyment.
- -To obtain an elective credit in a physical education
_ that is satisfying and personally rewarding,
i -To participate in a performing dance group.
i -To work toward a college degree with a major or
' minor in dance.

1 Q. What is judged to be the proper role of the principals and
- other school executives in relation to the arts programs?
What is the interplay with community leaders and agencies?

i, The following items represent a dance teacher's opinion on a
proper division of labeor among school and community leaders:

’ Principals: They should have a thorough understanding of the
o various arts curricula in their school. They should help to evaluate

; arts programs and to resolve differences if they exist, They should

{ promote innovative programs and encourage community participation.

Coungelors, assistant principals, and others: They should

l have knowledge of existing arts programs in the school and the school
~ system,

i All school executives, supported by the classroom teachers,
{ should collaborate with community leaders and ager:ies.

The Minneapolis schools have taken a long step toward integra=-
tion of the arts media, calling upon available local and national re-
L sources. Some recent illustrations of this trend follow:

The Minneapolis Urban Arts Program - a federally funded project
| through which high school students get instruction by professional art-
ists.

The sponsorship by the schools and the Walker Art Center of
three touring daace companies, with financial aid from the Minnesota
Arts Counecil and the National Endowment for the Arts.

i The Anna Sokolow Dance Program,

The Merce Cunningham Dance Company.

I iy

The Twin City Institute for Talented Youth. The objective of
this summer program is to offer Minneapolis and St. Paul selected senior

e
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high students the best possible instruction.

A post-institute program to permit students to continue work
in poetry, music, and the dance. This program has been funded for four
summers by the Minneapolis and St. Paul Public School Systems, the
State Department of Education and Title III, together with private
donations...

A Poets in the Schools Program initiated four years ago
through a grant from the American Academy of Poets and the National
Endowment for the Arts, later augmented by the National Endowment for
the Humanities and the Hill Foundation.

An Arts Intern Program of the Minneapolis Scl.ools and the
Walker Art Center, a project aided by a grant from the Rockefeller
Toundation, '

' +
A program through which the Guthrie Theatre appoints students
and teachers as interns. A Title III grant enables the Guthrie Theatre
to bring students from seven counties to its performances.
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Iwo separate reports were sent in from Mouroe High School, in Monroe,
Michigan. One on visual arts was submitted by Mrs. Wilma Price, and
Mr. Pipho sent in one on music.

R

Vigual Arts

______ Q._. What is_the percentage of students taking arts courses?

Art appreciation: nine percent to ten percent.

! Approximately nine percent, one year, one unit; approximately
1. one percent, two years, two credits.

{ Q. What are the opportunities for student participation,
{ either as curricular or as extracurricular activity?

. Volunteer assistance on theater sets. Some regular classwork,
‘ some extracurricular activity. In both respects, art credit is given.

Q. Do any arts programs integrate with
] work in other departments?
|

Rarely.

l Q. What facilities are available and what facilities
are needed for the various arts activities?

} At present, one art room takes 185-190 students in five classes
1. daily. 1In the fall of 1969, 80 requests for art classes were denied.
Several second-year students were rejected because the classes were full.
Through 1969-1970 perhaps another 50 or 50 or more students will have been
} denied entrance to art classes., There are many urgent requests by coun-
selors for help for troubled boys and girls. Art therapy is freely offered

v by the art teacher, but there is no space, and only limited art media are
{ available. ’

Urgently needed are an additional art room and a second art
‘ teacher, particularly in three-dimensional art forms. Some students have
L. "two-dimensional" minds, others 'three-dimensional." For the latter, the
equipment is more expensive and therefore deleted.

1 Q. How are the arts programs fitted into the schedule?

. One hour daily, five days per week. Students are always wel-
i comed to work during study hall time.

Q. To what extent do you utilize community resources?

] Toledo Museum of Art, if buses are allowed for transportation
to this major art museum 20 miles away.

} Exhibits at Monroe County Community College. Project Outreach
- exhibits are lent by the Detroit Museum of Art. Students must provide
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- their own transportation to view these. TFewer than 20 avail themselves
of this opportunity.

Monroe County Historical Museum is within walking distance of
the high school and is thus available yearly.

wom e, - To-what-extent-are. films. or_the_student
production of films utilized?

An excellent film library is available through the Monroe County
Library System. There was cooperation with Phase I English courses in a
student film production.

Q. How are the programs evaluated?

There is a January Art Show and Sale to earn funds for art equip-
ment, and there is a Craftsman's Fair in May at which the Kiwanis Club fur-
nishes six trophies, highly prized by students. They also give ribbons for
those deserving honorable mention, so that a total of 18 students is given
recognition. Lastly, there is an art show that is judged by former art
students of the high school.

Q. What behavioral outcomes, apart
from the arts, are envisaged?

The teacher takes a great interest in art therapy. The classes
are not dtructured. The teacher will accept any student, at any time
during the semester, for any reason, when requested to do so by a coun-
selor. The teacher is known for her acceptance of students, no matter
what their needs or former training. Many “troubled kids" will report
for art class only during the day. The teacher works closely with social
workers, counselors, group therapy counselors, and probation counselors
from the courts.

Q. In what areas do you meet major blocks or frustrations?

Only $65) is provided for 190 students for a year. Hence, we
depend upon local business concerns, paper and cardboard companies and
print shops, to keep the'art classes going. We pack 38 students into
an art room, patiently keeping eight or ten projects going simultaneously.
The program is geared to students' needs.

We keep the students happy with the most primitive equipment,
and we praise the student who crentes beauty from basic media. We ex-
hibit all art work that is an achlevement of note for any given student,
regardless of talent, J‘here is a new art exhibit each week. We use
art therapy as a counseling tool.

We keep on the alert for students who could do well later in

college, and we use art as a tool for entrance to college, particularly
cur local community college.
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Q. How do you and your associates view the place of the arts?

Our school executives have always shown empathy with our art
program. Their attitude toward the teacher is "Art is your field; we
have complete confidence in your judgment." The teacher has complete
freedom to teach as she wishes. Also, the art teacher works as a
"teara teacher" rather than as a 'critic teacher" with a young man
from Eastern Michigan University. Fortunately, his particular inter-
est is three-dimensional art, and he concurs in holding a nonstructured
class. :

Music

Q. What is the percentage of students taking music erurses?

There are 79 students in the band and 325 students in the choir,
representing a total of 404 students which is 23 percent of the enrollment.

Q. How is the program organized?

There are five periods a week for band, for orchestra, and for
choir, for whica full credit is given, unleus music is taken as a substi-
tute for physical education. There are opportunities for solo werk and
small ensemble work.

Q. What are the opportunities for student participation,
either as curricular or as extracurricular activity?

Band, orchestra, and choir are elective credit curricular clas-
ses. There will be fewer periods in the day next year, so the opportuni-
ties will be lessened.

Q. Do any arts programs integrate
with work in other departments?

None at the moment.

Q. What facilities are available and what facilities
are needed for the various music activities?

At prescnt the facilities are adequate.

Q. What is the training of the teachers?
All are specialists with degrees,

Q. How are the music programs fitted into the schedule?
They are contained in the regular schedule..

Q. Are music courses accepted for advanced college placement?

No courses of this type-~theory, and the like--are offered
now, except for skills acquired in performance taechniques, which would
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. show up in auditions. Five graduates of the band last year are now
majoring in music in various universities; they were admitted upon
audition. S i

Q. To what extent do you utilize community resourccs?

There are none of any significance available for music. R
Q. To what extent are films utilized?

Some in music appreciatiom, mostly in vocal music.
Q. How are the programs evaluated? ;

In instrumental music a proficiency record is maintained on
each individual to show technical progress. Levels of proficiency
are required for membership in performing organizations at both junior
and senior Ligh school levels.

Q. . Are the programs part of a vocational or preprofessional .3
sequence? o

They mizht be in part, but they are not designated for that
purpose. !

Q. What behavioral outcomes, aparf from the arts, are envisaged?

We are training potential concert audiences through our system -
of encouraging music appreciation and performance in school and rewarding
students for their efforts. We also acquaint the students with good lit- i
erature, which is half the battle. . B

Q. In what areas do you meet major blocks or frustrations?
In funds, eqiiipment, and scheduling.

Q. How do you and your associates view the place of the arts
(a) in personal development,
(b) as a means of communication,

(c) as a contribution to society or a culture pattern? {

All three.
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Although the schools of Newton, Massachusetts, were not among the ES '70
affiliates, Mr. Al Hurwitz, Coordinator of Arts for the Newton public
schools and a member of the Curriculum Team of the Arts Curriculum Proj-
ect, supplied the information thai follows. '

There are over fourteen art courses offered in our high schools.
They are as follows:

Art Minor I, II, III - fewer periods a week, no homework
Art Major I, II, III - more periods per week, homework,
examinations, projects, etc. '

These are planned sequentially, with the Art Major III's offered a
choice between traditional studio activities and a more contemporary
course called "Light." A distinction between the two courses is

as follows: '

Traditional - drawing, painting, design, print making, sculpture
Light - light modulation, animation (hand and camera), still
photography, photograms, slide tapes, handmade slides, etc.

We also have General Crafts (wood, metal, fibre, clay) and special
courses in Ceramics.

In the historical/appreciation area we offer:

Art History - a chronological approach \
Forms of Art - a thematic approach 4
History of Illustration '

The course in Light has already been mentioned, and other courses
which deal with media are Photography and The Film: Aesthetics and
Practice. The film course is a team application which takes advan=-
tage of two kinds of expertise: the making of films and the appre-
ciation of films., A similar approach is used in Advertising Design.
This is also taught by an art teacher (for design awareness) and a
vocational arts teacher (for skills in siik screening). There is
also a course called Theatre Design and an invitational Advanced
Studio for students who desire portfolio preparation for entrance
to art schools.,

What may at first glance appear to be a proliferation of courses
represents an attempt on our part to get at specific interests of
students. This year we will go one step further in dividing the
general studios (Art I, II, III) into semester topics of Painting,
Scuipture, and Print Making.

We have also gone into evening courses of a rathe: specialized
nature. These are aimed at youngsters outside the normal run of
art students and may draw from the community for instructors. Last
year's course was a group project (12 students) which involved the
preparation and assembling of some 400 slides set to sound and
computerized for four carousel projectors. We used Carl Jung's
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book, Man and His Symbols, as a focal point. Intermedia Corrora-
tion, of Cambridge, provided the hardware and guidance.

This vear we will offer two evening courses for credit:

Artists and Studios - This is composed of visits to a
dozen artists in the Boston area. An art teacher
acts as scheduler and ccnducts a preliminary
meeting to prepare the students for the visit.

Architecture: Aesthetics and Practice - This is a series
of meetings with a nurber of local architects as
well as some from the Boston Architecftural Cormittee.
It will involve lectures, on-site visits, and a
design project.

Both schools plan for an extensive Spring Arts Festival which is
planned by students and provides a showcase for original plays
(student-directed), films, light shows, choreography, poetry

readings, musical compositions, etc. The one at Newon South High

runs a full week-~-day and evening--and includes a rock festival
(naturally) of groups within the school.
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In the Nova High School of Fort Lauderdale, Florida, learning proceeds
through a gseries of individualized instructionai packages. The studeut
may follow these in auy sequence so long as he completes the required
12 units for any section of the work.

These packages comprise the program in Art I: Drawing; Pastels; Crayon
Painting; Oil Painting; Tempera; Sculpture; Print Making; Construction
Design; Collage; Welded Steel; Film Making; Photography; Stage Set Design;
Pottery; Glazes,

In Art 11 we find packages for Realism; Impressionism; Expressionism;
Cubism; Surrealism; Abstract; Nonobjective, original "ism"; the Renais-
sance.

In these areas, as in the performing arts, down=-to=-earth teaching guides
have been prepared.
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George H. Love, ES '70 Coordinator for the school district of Phila-
delphia, Pennsylvania, wrote, "Our ES '70 school is under construction
and will not be ready for occupancy until September, 1971. However, I
shall attempt to answer the guestions you raised as if the school were
presently in operation."

The maximum enrollment for the high school will be 2500. Every
student will study art appreciation, various arts media, choral
and instrumental music, graphics, performing arts and imagina=-
tive writing. Our curriculum will be interdisciplinary and will
bec based upon performance objectives. The length of time a
student will be involved will depend upon his achievement of the
objectives and his depth of interest in the different areas.

The content of the arts curriculum will be those areas mentioned
above. The students will have learning packets with objectives
that will take them into the arts laboratory, the crafts labora=-
tory and the instrumental music room,

There will be a band, an orchestra, theater, etc. Participation
will be one of the objectives.

We hope that the arts programs will be fully integrated with the
work in other curricular areas. For example, pitch and tone
quality could be taught in the science laboratory, using actual
musical instruments. )

We have an arts laboratory and an arts and crafts room. We have
music rooms (instrumental and’' choral) and we have an auditorium
that can be subdivided into four small theaters.

We shall have an ongoing staff development program that will
enable teachers to know some additional subject areas besides

their major specialty. We are planning to have outstanding artists
involved in our school.

The students are required to spend at least five hours per week
engaged in activities in the arts areas. However, the student must
plan his own time schedule.

To my knowledge, none of the arts courses are offered or accepted
as advanced placement for college entrance,

We are planning to involve actively the University Museum, the Moore
Institute of Art, the Franklin Institute of Science, and the Phila-
delphia Civic Center in our curriculum, Perscns from those insti-
tutions are involved in our planning,

We shall have students involved in film production. We developed
such a group during last year's summer workshop. Since we are
using the multimedia approach, we are hoping that most of the stu-
dents will be utilizing films, film loops, and film strips.
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When the teacher administers a test and scores the results, the
student will be notified that he has, or has not, achieved the
objective. Achievement means that he can progress to the next
learning packet. '

In our high school, the arts programs will be a part of the inter-
disciplinary curriculum.

The appreciation of music and art and of one's fellow man will be
desirable behavioral outcomes, The ability to draw, paint, compose
and perform music is envisaged.

The major areas of frustration involve funding, In view of the
type of curriculum we shall have, we do not anticipate any addi=-
tional block.

We believe that the arts program should be a part of each student's
background and that the high school should provide the atmosphere
for its development. The importance of art in the culture and
society is evidenced by our museums and great books. We have not
nurtured talent in the past and have relegated the arts to "minor"
programs for most of the students. We should now change the desig-

‘nation of courses as "major" or "minor" and proceed with the task

of helping children develop along cultural lines as well as the
cognitive and social.,
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The report that follows was submitted by Mrs. Roberta Caughlan, a
member of the Curriculum Team of the Arts Curriculum Project and at the
time Acting Supervisor of Art for the Portland, Oregon, Public Schools.
Under a recent reorganization plan, all special subject departments are
to be eliminated, and each of three subsidiary school districts will
develop individual curricula. A description of the new offerings across
all the arts, together with relevant curricula and evaluative data, is
not available at this writing.

General Goals of the Art Department
of the Portland Public Schools

To enrich individual awareness and understanding of the world
of nature by deepening a sensitivity toward beauty in sur=-
rrundings and environment,

To give opportunities for each individual to build in his
unique way through inquiry and problem-solving.

To expand knowledge of our heritage by relating its influence
to the cultural opportunities of a changing contemporary world.

To increase awareness of the world of design and color.

To help each individual become a valued consumer by bettewr
judzing the selection of the commodities he buys.

To acquaint each individual with a rich and satisfactory
maximum experience in creative art activities and materials,

To encourage in the students a sense of harmony and arrangement
through classroom activities and atmosphere.

Art Appreciation Courses

Understanding Art

The course is designed to give serious=~minded students an under=-
standing of excellent works of art, both past and present. The
ultimate purpose of the course is to help students learn how to
look, to search for meaning, to evaluate works of art, and to
understand the people who have created them.

The course covers the following units: Introductory, Graphics,
Painting, Sculpture, Architecture, and Art in the Community. Units
are divided into topics for one-week study. A two=volume publica=-
tion contains the manuscripts of the eighteen programs, which are
made up of colored slides and narrative tape recordings, each
introducing the topic for the week,

The following basic objectives of the Undevstanding of Art program
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have been formulated:

To present a basis for analyzing and understanding works
of art. )

To present great artists and works of art to the student.

To clarify and understand techniques, style, form meaning,
and symbolic or iconographic meaning.

To make specific reference to originzsl art works of merit
in the community,

To indicate ways of learning about works of art.
To study the works of artists working in the commnity.

To instill respect for works of art and to emphasize the
need for taking care of them,

To encourage collecting in the home, school, and community.

To bring about an awareness of the relation between the
so=called minor arts and the fine arts.

To develop an art vocabulary.
Eco=~Aesthetics

A continuum dzveloped for the purpose of learning to see relates
percepts to concepts and design as an art form to design ss a
social tocl. It deals with the criticial area of enviromment within
the framework of developmental study from kindergarten through
grade twelve,

Most of us have looked at our world for many years in a mechanical
or utilitarian way, remembering buildings for landmark or direc=~
tional purposes, streets for getting us from one place to another
quickly, buildings as functional units for certain activities,
trees ars shade=havens, space as an answer to frantic parking needs.
The time may have come to consriously re~train our vision. While
appreciating the need for the functional aspects of our world, we
must also take time to become conscious of the choices we have to
make immediately in order to call a halt to the visual pollution
which has beset our scciety.

By working consciously with the elements of design as they are
related to the enviromment and to the variety of people living and
working in the enviromment, the student should become better equipped
visually to tackle environmental problems, This transference of art
principles to the world in which we live has not been effectively
handled in the pust, or we would not have the visual squalor we

have today. :
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It is imperative that art educators become enthusiastic about this
ecological view of art, discard some of the formerly held selfish
art pleasures, work with scientists, sociologists, architects==
anyone who can help them and their students become better informed,
more perceptive citizens. This viewpoint must not be narrow in
any sense but must explore the visual condition of the various
theaters of human activities,

Once the student feels the relationship between his art and che
world he lives in, he will become a truly involvaed art student who
is also totally involved with society. The current generation of
young people may well .be the most receptive to involvement of this
type we have ever had,

The problem to which we now address ourselves is the completion of
materials and the conducting of a comprehensive teacher training
program so that all children at all grade levels in all schools can
become the recipients of experiences designed to develop perceptual
skills and analytical aesthetic judgments. .

Man - Art - Society: An exploration of the cultural past
of mankind through the looking glass of Man's arts

Instead of the usual emphasis given the arts of Western culture,
this course will examine equally the arts of thé many diverse
cultures, both past and present, of this earth,

Rather than the historical perspective of a time~line approach,
cultural anthropology will provide the backbone of the course.
Stress will be given to the artistic heritage of all races, of all
cultures, in short of all men not merely the "civilized" omes.

Bypassing the standard art history lecture-slide technique, this
course will feature visiting speakers, films, slides, records, tapes,
and maps.

This course will strnss Viscovery Learning. There will be many
student projects involving kinetic action.

It is hoped that students may see the customs, habits, and attitudes
of each examined culture reflected in the arts of that culture.

The main purpose of this course is to develop awareness to the unique=-
ness of Man and the similarities of men. Art provides the mirror.

Course Objectives:

To show through looking at many differing cultures in time and
space that Western Civilization alone does not contain the
only "eternal truths' for mankind,

To show how the concept of what is art differs from culture to
culture and time to time and to explore the many reasons why
"Man Creates."
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To examine the science of anthropology and appreciate its
unique contributions to the understanding of man and society.

P Py e

To develop and begin to question concepts of "'superior=-
inferior" as applied to man and to begin to acquire a non~
judgmental attitude toward all cultures.

To ﬁnderstand oneself better by understanding others more-

Course Direction:

e [ e ]

To combine the anthropological and historical knowledge of a
culture with its -sisual products and artifacts, especially its
art objects. Art will be used as a mirror to show how and why
cultures differ=-and are alike.

}W-

To stimulate the student's natural curiosity about others and
use that force for learning more about himself. This course

is specifically planned as a "Discovery Action" course rather
than a lecture-~body of knowledge course.

Course Content /

A, Beginning Man
1. Geologic Time
2., The Creation of Man
i 3. The Evolution of Man
4, The Races of Man
5. Ethnocentric Man
) 6. The Cultures of Man

B, Prehistoric Man
i 1. Cradles of Civilization
} 2., Steps of Civilization
3. The Beginning of Writing

) C, Eastern Historic Man

== 1, Chinese Man
2, Indian Man:

l 3. Indochinese and East Indian Man

- 4. Pacific Islands Man i
5. African Man

} 6. Northern Eastern Man

D, Western Historic Man
1. Babylonian=Assyrian Man
i 2. Egyptian Man
- 3. Phoenician Man
. 4, Greek Man
5. Roman Man
) 6. Early Christian Man
7. Renaissance Man
8. Age of Science Man
1 9, New World Man
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Aruitoxt provided by Eic:

DIRECTOR'S NOTE: At our request, Mrs. Barbara

Holmberg, of Adams High School,
Portland, has given this account of her expe-
rience in teaching the first class to take the
'Man--Art--Society' course:

"The first three weeks were devoted to exploring

the philosophy of creativity, why man creates, the
creative process itself, and the creative individual
in society. This culminated in each student's shar-
ing a personal creation with the class. The scope
of creativity presented was staggering, but even
more remarkable was the rapport that developed as
each student shared a bit of his soul (what I feel
creativity is all about). Even more touching was
the beautifully sensitive response the class re-
turned to each sharer. I have never seen a group
feeling more quickly nor deeply develop in a class.

"We are moving slowly into the program I outlined

this summer. Slowly because their curiosity leads

us into areas not originally planned. The students
are literally fleshing out the skeietal bones. I

feel less like a teacher and more like a student-guide.

"We recently finished_geologic time. In the first
portion of this we saw a science film on the universe,
went on a field trip to a planetarium, read and dis=
cussed poetry inspired by the universe, examined

Van Gogh's painting 'Starry Night,' created a dance
describing the movement of the spiral galaxies, and
worked up a dramatization of a solar eclipse as seen
by the ancient Chinese. The arts (poetry, dance,
painting, folk legends, music) were all used as a
means of perceiving how man relates to his universe."

Afro-American Art

This course provides a history and appreciatiorn of the work of Afro-
American artists. It is designed to increase awareness and under=
sranding of ethnic cultures.

Goals:

To arouse and preserve interest in black art and artist through
significant information and experiences.

To enable students to develop ability to recognize art and
understand meaning and value in a work of art.

To enable students to recognize the existence and vsefulness
of art politically and socially.

To discover the many ways in which a sense of identity is being
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brought through art to the black community and the world.
Objectives:

To develop increased understanding of the black problem and
its impact on the black revolution in art.

To develop the ability to anmalyze and evaluate works of art
intellectually.

To develop the ability to use art experiences as instruments
for personal expression and better socializatiom.

To develop a greater sensitivity toward black people and
their contributions and importance in art,

Course Content:

A, Orientation - African Art

1. Ancient and Primitive Africa and Its Art History

2. Stylization and Naturalistic Techniques and Materials
Used in African Art

3. Ethnology of the Individual Tribe, Its Customs, Myths,
and Folklore

4, Comparative Study of Content, Expression, and Identifi-
cation of Various Tribal Art Work

B. Black Art and Artists in America
1. Social Isolation
2. Search for Identity
3. Contributions
4, Cultural Roots
5. Training

C. Comparative Study of American Black Art and African Tribal
Art
1. Aesthetic Approach
2. Occupational Approach
3. Domestic Approach
4, Religious Approach
5. Technique Approach

D. Technique Approach
1. Additive and Subtractive Sculpture
2. Batiking and Tie Dyeing
3. Printing and Drawing
4. Painting

E. Black Art and the Black Movement
1, Freedom and Art
2., Mulattoes and Their Art

3. Depression Artists

4, 1Identification with the Ghetto

5. Attempts to Convey Social, Economic and Political
Isolation
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F. Black Folk Art vs. American Folk Art
1. Religion and Folk Art
2, Envirommnental Differences
3. Craftsman vs, Artist
4. Ancestoral Influences

G. Black Environmental Art .
1. Thumbnail Sketches of Ideas and Possibilities for
a Work of Art Reflecting the Black Environment
2. Sketches from Life
3. Class Criticism and Finishing Details
4, Scrapbeok Relating to the Life and Works of the
Black Artist and His Environmental Influence

H., African Art's Influence on Modern Art

1. The Influence of African Sculpture upon Pre=Cubist
and Cubist Movement

2. Research Work: Artists Influenced by African
Sculpture

3. Experimenting with Various Types of Modern Art

4. Comparing Modern Art Techniques with Those of
African Art

I. Evaluating African and Black Art
1. Evaluating Black Art that Conveys Significant Meaning
2, Critiques of Revolutionary Black Art
3, Evaluation and Discussion of Achievements in Black Art

Consumer Design

. Basis of the course:

Leading art educators have long recognized the need for art expe-
riences that will develop and maintain desirable discrimination
exercised by consumers when choosing items for use in the course
of their daily living. According to Conant and Randall, consumer
art courses should be made available to all students in secondary
school, Combining both study and practice, such courses should
relate to activities that will develop the individual's ability to
use art in everyday life.(l)

"Actually, art in most civilizations, including our own, enters
into our sensitive choices, decisions, and performances found
in every aspect of daily living. It is involved in buying a
hat or a shirt, arranging a table setting, aind planmning a
window box for flowers,'(2)

1., Howard Conant and Arne Randall, Art in FEducation, Peoria, Ill.:
Charles A. Benmett, 1959, p. 3l4.

2. Ralph L. Wickiser, An Introduction to Art Education, Yonkers,
N.Y.: World Book, 1957. Cited at p. 9 as from "Art in the Lives
of Florida Children," Bulletin No. 37, January 1950, p. 1.
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"The person who says that he is not really concerned with

art because he never intends to paint a picture or make a

} hat, a dress, or a table, is surw, at some time or other, to
select such things and perhaps help someone else select them;
and, what is more, after he has purchased them, he must relate

z them to objects already in his possession.'(3)

An art course in consumer design mmst, then, make the student aware
that he does make choices based upon an artistic or aesthetic sense
as well as upon a purely functional purpose,

The scope of the course:

=

This course is purposely designed with a maximum degree of flexibi~
lity in order that it can be adapted for use as a smaller unit
within a larger course, used as a complete semester or year course,
or used as the basis for a total art program, Using the principles
of design as a foundation, the course offers thz teacher alterna~
tives regarding approaches to it. For example, if the teacher is
more effective in using a group method of instruction with all stu-
dents working on the same assignmment at the same time, or if the
teacher is more inclined toward packaged learning, or if the
teacher likes to individualize even rore, allowing students to
choose their own projects and media, this course is planned to
meet the needs of each alternative,

P Prm—n oy
t \ '

The outcome of the course:

Obviously, the primary outcome of this course should be a more sensi=
tive awareness on the part of the student of the functional and
decorative design of those things that he obtains or comes in contact
with in the course of day-to~day living. And, secondly, the aware=-
ness should lead to a more discriminating taste, based upon knowledge
and experience in good design, on the part of the student in the
selections or decisions that he makes.

po— Pr——
i

Community Cooperative Proggams

-

In addition to the classes offered in the high school curriculum twe
outstanding offerings have been made available through the effort:
of the Portland Art Museum and the Contemporary Craft Gallery. Each
is designed to bring art to the students, not sol¢ly the art major,
but all students who wish to avail themselves of the opportunity.

~

3. Harriet and Vetta Goldstein, Art in Everyday Life, 4th edition.
? New York: The Macmillan Company, 1953. p. 4.
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The Portland Art Museum in cooperation with the Portland Public
Schools Art Department has developed a fine docent program whereby
carefully planned illustrated presentations are made by trained
volunteers, This program is designed for elementary schools on a
request basis.

A second program is being developed through the Contemporary Craft
Gallery and the Portland Public Schools Axt Department. This effort
is planned to take artists to the high schcols on a day or half-day
basis for demonstrations and chats. An exhibit of fine examples of
art work will be shown for a full week during the time of the artist
visitation.

In each case it is hoped that exposure will increase interest and
awareness. Appreciation of creative work is the natural result to
be expected.

Art and Artists in Portland

This course is designed as a staff-development course for teachers
at the present time, It is hoped that a similar course will be
developed for high school students on an extended day basis., Ten
studic visitations comprise the course. The participants are able
to see the artist at work and learn something of him as a person
as well as an artist. As a staff development course this has been
extremely popular., It-is assumed that students will respond with
gimilar enthusiasm,

Artist-in-Residence

Adams High School was fortunate in being given the opportunity of
having an artist~in-residence for the 1970-1971 school year. This
program is in the formative stage and not ready for description,
The desire of all personnel involved thus far is that this expe-
rience become a rich and rewarding one for artist, students, and
interested members of the commnity.

Arts Expression Courses

Art General (Basic) - (Survey)

Praovides a broad exploratory beginning program in art which will
meet the needs and interests of students. The course will enable
them to discover and analyze the principles of art through creative
experiences in the general 'and constructive arts.

Art General (Advanced) - (Seminar)

Emphasizes drawing, painting, and printmaking by offering students
an opportunity to explore and relate more thoroughly the elements
and principles of design and composition. Experiences are offered
in & wide range of techniques and art media.
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Art Design

Includes a study of the elements and principles of design and the
application of these elements to general, dress, interior, archie-
tectural, and industrial design.

Art Photography

Covers the basics of the camera, exposure, developing, enlarging,
and lighting techniques., Emphasis is placed on composition and
design as they relate to photography. Students are encouraged to
be aware of the nnusual as well as the usual by experimenting with
new and dramatic ways of photographing.

Art Metal (Jewelry and Sculpture)

Is concerned with fhe development and application of creative

design to metal. Related processes are introduced: jewelry, stone
setting, raising, casting, and metal sculpture. Proficiency and
skill in the use of tools, materials, and equipment are stressed.

Art Crafts (General) = (Ceramics = Weaving)

Offers experiences in ceramics, mosaic, sculpture, weaving,

block printing, silk-screening, stenciling, and constructions.

The program emphasizes creative expression, design, and technical
skill,

Art Commercial

Provides opportunity to learn the skill of brush and pen lettering
and to study the fundamentals of poster design, packaging, and illus-
tration. Emphasis is placed on contemporary design through individual
research,

Art Staff

Is designed for students with ability in general and commercial art.
Selected students are offered practical experiences by designing
instructional and exhibit materials for school activities.

Art Lettering

Offers instruction in lettering and calligraphy related to commer=-
cial and personal use.
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"Project Discovery" of the Trinity Square Repertory Company, of Provi-
dence, Rhode Island, is, as their Director has described it:

A program under which sénior high schoo. students in the State

of Rhode Island see==as part of their curriculum--up to four

different plays of importance in dramatic literature periormed

during the school.year by a professional theatre group, The
"T¥itity Square Reépértory Company, under the artistic leader-----

ship of Adrian Hall and the education direction of Richard

Cumming,

Beginning as a federally supported program in 1965, it was generously
financed for three years. The Repertory Company consisted of profes=
sional actors, directors, designers, and managers organized on a non=
profit basis, The plays produced proved attractive especially to
young people.,

For the year 1969, following the termination of the federal grants,
Mr, Hall, the Artistic Director, reports:

Project Discovery is now in its fourth year and first post-federal=-
grant period. As a result of the efforts of several community
persons, certain school districts appropriated funds, others
requested city grants, some decided to charge the students on an
individual basis for admission to regplarl& scheduled performances
of Trinity Square productions, The theatre has attempted to
schedule three performances a week of each of its productions
within the normal school day. At the beginning of the season,all
Rhode Island schools received schedules. Bookings are handled by

a part-time secretary whose salary is paid from an administrative
grant from the Governor. The Governor's grant alsc pays the
salaries of the director of educational services, his assistant,

and the materials which are researched, written, printed,and dis=-
persed by Mr. Cumming to all participating schools. It also covers
expens2s for in-school visits by actors and a Saturday morning work-
shop for approximately 300 students. Participation in the workshop
is voluntary and no credit or assignments are given. The actors
give classes, and lectures are arranged according to the availability
of authors, designers,and critics in the area.

Adrian Hall and his associates stress the value of the theater experience
for students and young audiences, By 1969 the total student attendance
at Repertory Theatre productions reached a total of 350,000; thus "these
students can claim a dimension in their education that has been denied to
most American students." Mr. Hall provides a rationale for his work in
these remarks: '

A theatre must be established with its own identity before it can
undertake a program such as the Educational Laboratory Theatre
Project. The establishment of a professional theatre in a hostile
environment (any large city in the United States) is so staggeringly
difficult that one can unly address oneself to survival FIRST,
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Exposure to the world's great literature is at the heart of this
program; the theatre experience and the literary experience are not
the same thing. .

If the basic philosophies of education and theatre are at war, then
how can the performirig arts ever be included in the curriculum,

and yet don't we want the same thing--to be penetrated through a
new experience and thereby changed, enlightened?

Adrian Hall feels that Rhode Island educators have been "sympathetic and
understanding,' but he holds firmly to the conviction that theater people
must choose the plays and be responsible for all that is educational
within their sphere of professional competence.

In July 1970 the National Endowment for the Arts announced a grant of
$350,000 to the Rhode Island Arts Council,over a three-year period, to
assist in placing artists in the schools. The media of the visual,
literary, and dramatic arts are included,~tg§§ther.with music and the
dance, The actual distribution of these new funds is now a matter of
choice in the State Council in the Arts. The main responsibility for
these decisions lies with Arthur Custer, Director of the Arts in Educa~
tion Project, Rhode Island State Council on the Arts.

87

84



A report sent in by Mrs. Lucille Santos, Assistant Superintendent of

Secondary Education in the Edgewood School District in San Antonio,

Texas, included contributjons from certain other school officers. These )
contributions follow the report. :

Art appreciation is continuous throughout each art course, which i
includes fine art, graphic, and plastic art.

In addition to regular classwork, there is continuous encourage-

ment to participate in city, state, and national poster contests. {
Local art exhibits are regularly provided for displaying pupils'

work.

The art courses are completely integrated with language study and
the programs in sclence, social studies, and the humanities.

The facilities at each school include a medium-sized or large room. -
Lighting is inadequate in some cases. Cabinet and storage space is
needed for materials, unfinished projects, and paintings.

All our art teachers are art majors. The supervisor is a commer-
cial artist with a major in education and a minor in art.

Art students have one period of art daily, five days a week. :é

High school art courses are not accepfed as advanced placament for ,
college entrance. |

The resources of community galleries and museums are utilized in ,
art classes. We provide bus transportation for field trips to the ~:
various museums, art exhibits, and demonstrations of various art L
media.

The art department has acquired several art films and a small collec- o
tion of slides. The Witte Museum has an extensive slide collection o
which is available upon request. The San Antonio Library also has ,
films which we rent throughout the school year. As the district has ¥
one high school with a TV production studio, art students take some
more work there.

The art program is evaluated by student performance and production,
as well as by behavior and the response to art forms in everyday
environment. Clothing, furniture at home, photography, commercial
art, and architecture are also given attention.

A student who puts effort into his work and really tries passes the
course. Behavior which may result from the work in an art class can
often be "measured" by a student's bulletin board arrangement or his
selection and combination of colors in dress.

S erme

When students make still-life arrangements, they must defend their i{
critical opinions of the exhibit and the combination of art pieces. h
When they have become "arrangement conscious," one can say they are
making progress. a;
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In our high school arts programs the work is both pre-vocational
and pre-professional. It is a foundation for fine axt, applied art,
or industrial design.

Apart from the arts, the behavioral outcome envisaged is a greater
sensitivity to beauty in the immediate enviromment and personal
life of the student, It is hoped that having participated in many
art experiences, the student will have the confidence and initia-
tive to correct unsightly and drab surroundings in which for eco-
nomic reasons he may find himself. Another result sought is the
improvement of the student's seclf-image.

Some areas that block or hinder the art education program are these:

A shortage of funds.

A shortage of storage space and facilities.

Too short a time per period. The periods should be for
one and one-=half hours or two hours twice a week, rather
than five 50-minute periods as at present,

Students uninterested in art are sometimes scheduled for
art classes; this leads to crowded conditions and disci=
plinary problems.

The attitudes of some school executives are negative toward
arts programs. .

We view the offering of an array of the arts as very important in:

Personal development.

As a means of communication.

As offering a variety of chamnels through which students
may find a creative outlet, thereby contributing to society
and the cultural pattern of the commmity.

An interesting feature of the San Antonio plan is the utilization of

instructional television at all grade levels. The TV series entitled
A History of Mexico is illustrative. In the words of the instructor,
I. R, Neely:

The history and origin of the Mexican people is a study too
often overlooked within our secondary schowls, as well as our
colleges and universities, No cuiture or civilization played
a more important role in the historical development of the
western hemisphere,

The 15 presentations for the school year cover these topics: The Maya
Civilization; The Aztec Civilization; The Toltec Civilization; The
Discovery of Mexico by Spain; Hernando Cort€s and the Conquest of Mexico;
Exploration -- Cabeza de Vaca; Exploration = Vﬁsquez de Coronado; Explora=
tion - Bartolomé de las Casas; Colonial Administration; Colonial Economic
System; Colonial Society; Colon1a1 Literature and the Arts; The Indepen=
dence of Mexico; Benito Juarez = Age of Liberalism; The Mexican Revolu=-
tion. The place of the arts is well brought out, especially for the
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ancient culture periods.

The supervisor of the Edgewood Art Department Mrs. Isabel de la Garza,
describes some imnovaiions in the high school offerings during 1969-70:

The introductory work gives an overview of the many aspects and
expressions of art in the students' immediate surroundings. Then
there is a tracing-back to the or¥igin and history of these art forms
so that students may get an appreciation of the achievements of
their ancestors.

Because of the predominance of Mexican~American students in the
classes, pre=Columbian art was chosen for the graphics unit. The
focus of the work is to give the students an understanding of what
was achieved in ancient times and how it has been projected to the
present. Such an understanding would give them a better self-image,

A branching from graphic arts into & weaving unit is planned ine
cluding the study and gathering of fibers of different kinds, source
and production of dyes and finally processing the work into samples
of hand weaving. Ingenuity in the use of different colors is to

be introduced.

Slidés, films, projectors, and books will be utilized and there will
be field trips to the Mexican Pavilion on ‘the Hemisfair grounds.
Replicas and authentic artifacts will be examined on every possiblie
occasion.

Among student activities is the requiring of drawing to be made
from memory, showlng the characteristics of different arts in the
pre=Columbian period. Classes will carry on work in all four
aspects of the graphics: woodcut (relief), serigraphy (silkscreen),
planographic (lithograph), and intaglio (etching).

Art appreciation is carried throughout the course; it cannot be
separated from the projects continuously in process. In Mexico,

as in other countries of Latin America, art is an integral part of
everyday livinZ: kitchen utensils, weaving, basketry, furniture,
ceramics, mosaics, murals, and architecture are indigenous forms of
arts expression.

A successful implementation of "Inmovations in Secondary Art Classes"
will develop a better understanding by the student of his own cul-
tural heritage and its contribution to life today. In this way, it
is hoped that students will grow in their appreciation of the com-
plex cultures to be found throughout the world.

The city of San Antonio is indebted to Our Lady of the Lake College for
educational leadership along muny lines. A new proposal prepared by
Sister Ethel Marie Corne is indicative of the College's forward look in
the arts. To quote briefly:
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These facilities are to be based on a program that will: complement
and supplement the arts programs of the other institutions of
higher education in the metropolitan area, so that it will not
duplicate or compete with the several other excellent programs
now in existence. The aim will be to develop among other things
a consortium arrangement for the total arts and arts educational
program among all the institutions.

This comprehensive plan envisages a close cooperation with the schools
and other cultural resources in San Antonio. Inevitably there would be

interchanges in the arts at all age levels, to the advantage of the
commnity as a whole.
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Mr. Thomas Dietz, ES '70 Coordinator for the school district of Willing-
boro, New Jersey, attended an early conference with the Superintendent

of Schools of the'district, the Director of the Arts Curriculum Project,
and others, at which the characteristics of the Willingboro community were
outlined. Also, a report was sent in by George M. Adams, Art Chairman

of the John F. Kennedy High School at Willingboro,

Willingboro is a very special community. Its school district enrolls
14,000 students in a total population of 50,000. It is a new Levittown
community started in 1958, which accounts for the high percentage of
school-age children. There is no segregation, no ghetto section. All
the homes are owned, although they are at various cost levels. There
is a city manager under a mayor. ‘

The schools use much modern equipment. There is a relationship with
Rutgers along certain lines of common interest. Since there are very
few artistic or recreational facilities in Levittown, the schools do
almost everything., They maintain recreational evening, weekend, and
summer programs. There is a swimming pool for each schocl. At the
present time a substantizl number of the high school graduates--over
50%==go on to college.

The responses that follow are based only on the high school arts offer=
ings:

There are 282 students presently enrolled in one of the art sub=-
jects. This figure is roughly 12% of the total senior high school
population. Art is an elective subject at this level. The art
department houses these students in two rooms, with three art
teachers alternating from room to room. In art 1, 2, 3 and 4, a
student spends five 42«-minute periods a week doing studio work

and receives 2% credits. It is a full year subject. At the

art 4 Major level (presently enrolling 12 students) the student
spends 10 double periods per week in art and receives five full
credits. ot

The basic. content of the art curricula is centered in creative art
work. For Art 1 the year is split into three areas of work: (a)
drawing and painting; (b) ceramics; (¢) design. In Art 2: (&)
drawing and painting; (b) sculpture; (c) graphic design. In Art 3:
(a) drawing and painting; (b) sculpture; (c) design. In each of
these twelve~week areas there is a wide coverage. Art history is
interspersed throughout the individual lessons and is geared to the
medis being explored.

A student may participate in set design and construction for student
plays, an art festival at the end of the year, and an art club,

The present art facilities at the John F. Kennedy High School are
smzll and limited in scope. They are utilized at peak capacity at
the present time. A third art room and a dark room will be called
for as the student population grows.
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The three art teachers presently employed in the high school are
fully qualified to teach art. Two are graduates of the Philadelphia
College of Art, the other of Montclair State College with a major

in art education. The department chairman holds two masters degrees,
one in art, one in curriculum development and supervision.

Art classes functicw throughout the entire day, every school day.
There are no advanced placement courses in art.

The galleries of Philadelphia and New York are visited every year.
Student art work is displayed at the community plaza and library
throughout the year., -

A letter grade is given. Students keep art folders that are re-
viewed near the end of each marking period. Students take part in
the class evaluations of many projects. The stress is on "creati=
vity" rather than technical skill,

The arts programs are not part of a vocational or pre-professional
sequence but are meant as enrichment courses in the student's
background. Some students use them by way of preparation for art
school or college.

The aim is to give each student an opportunity for self-expression
rather than to train him to be an artist.

The school, the administration, and the community are made aware of
the art program by exhibits, year-round displays, and the like. We
have iiad small budgets and cramped quarters for some time but things
are looking up. '

We feel that a student must have an outlet for creative ideas that
give him a chance to express himself. He must learn that there are
no black-and=white, right=or-wrong answers to the problems confront-
ing him in art.

Art is a means whereby the student may communicate tc the world
around him his innermost thoughts and feelings., In a world caught
up in the communications explosion of television, etc., he is
keenly aware of the graphic image. He is besieged by subliminal
advertising; he needs to differentiate between good and bad taste.
As the culture reveals new trends, he should be able to discern the
visual message.

The music department of the John F. Kennedy High School is in a state of
flux, since the school is trying to evolve a practicable program con-
sistent with contemporary trends and local desires. Thus, a guitar course

caters to the changing patterns of student interest.

The program of the school offers an opportunity for individual growth in
all the accepted areas of music study. The various disciplines are
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grouped homogeneously and are representative of broad areas of perfor-
mance and participation. Consideration is being given to a music major
program that would prepare students for advanced study. At present,
the students' opportunities in music performance include band, chorus,
guitar, and orchestra. The course in harmony and theory leads to work
in solfeggio and classical harmony. The course in history and appre-
ciation traces the development of music as an art form from sncient
times to the present day.

The extent of the arts coverage in the Junior High School is indicated
by the following course offerings, each, with the exception of band
and chorus, running for twelve weeks: ceramics; print making; letter-
ing; drawing; color and design; history of art; art techniques; people
and music; folk music in America; American mmusical theater; composers
of the world; rudiments and harmony; elements of 8inging; music today;
band; chorus.

9%

91

e

P



i omams P s

r-—-’w

DIRECTOR'S NOTE: The information providing the

basis for the following report
on the arts program at Lincoln High School, in
Yonkers, New York, was furnished by Josephine
Caruso, chairman of the music department of the
school and a member of the Curriculum Team of
the Arts Curriculum Project.

At Lincoln High School, many of the arts courses include both arts-
appreciation and arts expression. The same faculty is often involved
with teaching both phases of the arts. For example, the humanities
course involves realing, viewing f£ilms, class ‘discussion, field trips,
and guest lecturers as well as creative writing, musical composition,
and creative fine arts. The fine arts creative classes also study art
history. The music course on theory and harmony involves the:analysis
of literature, original composition, and the development of musical
judgment.

The indicated aims or goals of the arts program are to give all students
an opportunity to work directly in the urts media in order to explore
their own intellectual capabilities and potential for creative personal
expression. Through a wide variety of elective arts courses, students
become aware of the wide spectrum, complexity,and depth of the arts.

A student may elect to work in two or three areas or in one particular
area. A student may select one full year course or two half-year elec-
tive arts courses in English in his senior year. We feel that apprecia=-
tion of the arts develops in proportion to the student's personal involve-
ment in producing art. The high school experience should serve as a
catalyst for further involvement and growth., The student must feel that
he is a successful participant in the art field, that his expenditure of
effort is of personal value to him.

Of nine arts appreciation courses offered, six deal with literature, one
with literature and film (including film production), one with music, and
one with the history of art. The arts expression courses in the graphic
and plastic arts embrace both arts and crafts and include opportunities
for special training in a field of the student's choice. There is a
variety of courses in music theory and performance; two courses not
usually found in high schools deal respectively with electronic music and
with conducting and orchestration. A performing arts course and one in
speaking are intended for students interested in the drama., The school

-also offers two courses in creative writing and a humanities course that

joins English, music, and fine arts. Extracurricular outlets ar: avail=-
able for those interested in theater and music.

Our teachers have had extensive preparation for their work. 1In addition
to meeting the requirements for New York State certification, most members
of the arts faculty have studied independently in special areas. The
plastic arts teachers are also studio artists; the English and history
teachers participate in theater and dance groups and do individual crea=
tive writing. The music teachers are performing artists with professional
backgrounds. There is no provision in Yonkers for hiring artists as
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teachers in residence unless they can meet the state education require-
ments and are willing to teach on a full-time basis,

Evaluation is based on a variety of formal devices: New York State
Regents Examinations, school examinations, and a comprehensive examina-
tion upon completion of a three~year elective sequence. Some of the
legss formal testing devices inclade public performances, exhibits,
contests, college acceptance, advance placement in college, and the
student's evaluation of his own progress. In evaiuating the growth of
artistic development, one should consider the intangibles such as aes-
thetic sensitivity and attitude. Skills may be easily tested, but if
they are not continually practiced, especially in music, they can be
lost -or diminished. Skill development in itself is not an indicator
of acsthetic sensitivity. A student's artistic development can be
evaluated by his ability to express himself through the arts forms,
utilizing all the components of the arts~-knowledge, conceptualization,
and judgment. What a student knows can be gleaned from the way he
uses his knowledge. Attitudes may be asgessed through the student's
behavior. Does he do the things that artists do? For example, musical
behavior includes composltion, interpretive performance, listening to
music in a way that is different from the non=-musician, and evaluation.
Does the student exercise his own creative and judicial potential? Has
he an open and inquisitive mind? Does he grope for new information and
new experience?

Class enrollments for the year 1970 are as follows:

Number of Percent of

Students Enrollment
Arts Appreciation 350 26
Arts Appreciation Total 350 26

Arts Expression .

Fine Arts 222 16
Graphic and Plastic Arts 301 22
Music - Band and Chorus 165 12
Music = Other .courses 58 4
Theater - Theater Arts 23 2
Theater = Public Speaking 78 5
Creative Writing 146 11
Arts Expression Total 993 72

The humanities class mentioned earlier is coordinated by the English
teacher. The music and art teachers work with the humanities classes

in presenting the fine arts and misic of the period or style of the unit
being studied. The arts classes involve creative projects in music and
art as well as lectures, film strips, recordings, and field trips. Team
teaching has existed informally in the school since it opened in 1957.
It has been common practice for the art and music teachers, for example,
to lecture and conduct topical programs for the English and history
courses.
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All courses listed under the heading of arts expression, and the

course in literature and the movies are conducted in a laboratory or
studio atmosphere. Out=of=school experiences include numerous field
trips to concerts, operas, museums, and movies., The concert choir and
band perform frequently. The fine arts department participates in ex=
hibits in the community and at the Hudson River Museum. As was men=
tioned above, extracurricular activities also include the production of
a musical-comedy or "Broadway" show which involves the collaboration of
the English, fine arts, and music departments.,

The arts program continually expands. All arts courses, including chorus
and band, are given full academic credit. Approximately 12% of the stu~-
dents select one of the arts programs for the required three-year elec-
tive sequence. The school operates in an atmosphere of academic freedom
and intellectual inquiry. Each faculty member is expected to shape his
teaching plan to meet the needs of his students,
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THE ILLUSTRATIVE PROGRAMS -

Some observations of Professor Jerome Hausman, of New York University,
may serve as a guide to the reader of the seven illustrative arts pro-
grams that follow. They may also help to clarify the reasons why the
Curriculum Team in its July meeting replaced the term "exemplary" by
the designation "illustrative,"

The curriculum can be seen as a network of possibilities with o
alternative clusterings of activities, concepts, and criteria. -
The curriculum can point to sequences of learning events; it can
suggest elements of timing and emphasis. However, it is the
dynamics of a teacher (or teachers) and students that gives rise
to what happens in a classroom. Seen from today's perspective,
there is a more ready admittance of plurality in educational be-
liefs (so long as the differences can be tolerated and under-
stood), There is also a more willing acceptance of the idea -
that curriculum planning may not possess a completely logical
articulation. From this view, the curriculum is not a "closed
system"; it is a more flexible plan for anticipating and guiding
events in the classroom. Starting with the assumption that the
potential content for art education is vastly expanded, it is no
longer possible to project a single model of what it is that an
art teacher must be trained to do. The content for art instruc-
tion may be structured by giving emphasis to a variety of pos- N
sibilities. (1) Teachers may give emphasis to form-making ac- f
tivities, Young people can be helped to control a variety of .-
two- and three-dimensional media: paint, clay, chalks, wire,
plaster, wood, etc, Of greater importance, they can experience
the struggle in giving shape and form to their own ideas and
feelings, The realization of visual forms gives rise to new
insights and understandings; the solutiion of visual problems can i
give rise to greater personal awareness and sensitivity. (2) E
Teachers may give emphasis to visual study and critical judgments.
Young people can be made aware of the visual phenomena about them:
architecture, landscape architecture, and city planning; our mass ;
media; motion, pictures, television, and printed imagery. Greater -
focus can be given to the judgments that are made in relation to
our visual environment. Works of art and processes of creation
can then be seen as exemplars to illustrate imaginative and ef-
fective solutions to problems of form and content. (3) Teachers
may give emphasis to the study of art history. Works of the past
become available for study in the present. i

froa L

b

Art teachers may work alone with their classes; they may also work

as part of a teaching team. In addition to direct teaching, art i
teachers might serve as key resource persons in the planning and L
development of instructional and curriculum materials. They

should be involved in the development of communications within o
and outside the school. This suggests a great deal about the W
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expectations and emphases in teacher education. The magnitude of
the task of educiting teachers adequate for the twentieth century
is overwhelming.

While Hausman's remarks center on the graphic and plastic arts, they
appear equally applicable to other art forms, either in expression or
in appreciation.

0f course these illustrative schools do have something in common, namely,
a substantial commitment to the appropriateness of the arts in the cur-
riculum combined with an earnest attempt to make them meaningful and ex-
citing to every student. The arts dominate the curriculum of the Insti-
tute of American Indian Arts, though Mr. New and his associates stress
the rounding out of the total program through other subjects. At the
other extreme, students at the Bancroft School experience a strong ther-
apeutic impact in addition to the arts outcomes common to all student
populations.

More typical schools, however meager their financial support, will find °
cause for cheer in what can be done, provided there is at least one
teacher or supervisor blessed with energy and imagination. Not only these
illustrative schools, whose arts programs are reported in some detail, but
each of the others as well has something to offer to both the eager arts
teacher and the harassed administrator.

L .Jerome Hausman, "The Education of Art Professionals: The Teacher,"
Chapter VII of Art.in American Higher Institutions, The National Art
Education Association, May 1970, pp. 73-74.
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Program -
of
THE BANCROFT SCHOOL

Haddonfield, New Jersey

Based on reports submitted by

Franklin L. Moyer
and

Paul V. Freedlund
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The Bancroft School is located in Haddonfield, New Jersey. It
was founded in 1883 and is the oldest school of its kind in Awerica. The
organization was reincorporated as a nonprofit educational fouundation in
1928. The purpose of the Bancroft School is to develop to the fullest
extent possible children and young adults with special problems.

The Bancroft School is a center for education, evaluation, re-
search, and rehabilitation. The children and ycung adults who attend are
either singly or multiply handicapped, with problems of mental retardation,
emotional disturbance, neurological impairment, learning disabilities,
speech difficulties, or communication disorders. Through a balanced pro-
gram in a congenial environment, Bancroft works to help each student reach
his maximum potential as a productive human being in today's society.

All students engage in arts in some form. The entire population
of the school engages in music, and dance: that uses rhythmical exercises
to stimulate coordination. There are puppet plays for young children.
There is weaving for all adults, and woodworking is open to male students.

The teachers decide what materials should be used in each course
to meet the needs of each individual student to the fullest extent. A
list follows, showing some of the subject range and material from the
several fields.

In art: remedial to advanced art, crafts to concentrated drawing,
puppetry, small paintings to murals, class projects, individual work.

In music: private instruction in piano and other instruments, class
work in choral music and music appreciation, in band (marching band,
stage band, rhythm band, drum and bugle band), and in other instru-
mental ensembles. The chorus work embraces students of all ages.

In dance: dance and rhythm exercises to develop coordination and
perception.

In crafts: ant{que restoration and reproduction (woodworking);
making rugs and place mats and working to develop color appre-
ciation (weaving).

All arts programs correlate with subject areas whenever possible.
Thus, music and art correlate with social studies. Films are utilized to

. enhance both arts expression and arts appreciation.

fome behavioral outcomes, apart from the arts, bring their own
problems or rewards. Some students, especially adolescents, are adversely
affected by music, with the exception of the popular music they hear on
the radio. For most students, music is an outlet, something that is fun.
The only problem is keeping them from becoming overly excited. When this
happens, as it does from time to time, their basic behavior traits come
to the surface, as in aggressiveness or weeping. In the visual and per-
forming arts, we have seen disturbed children work out frustrations; for
example, a shy child may hide behind a puppet stage and learn to speak up.
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Those engaged in administration and supervision in the school
view the place of the arts as central to the work of the school. Teach-
ers work with one child to help him personally develop more acceptable
social skills, Any form of art is an outlet. Students develop through
a sense of accomplishment, through taki:ig responsibility and seeing
things through. Music has proved to be a tremendous means of communi-
cation. Songs usually tell stories. In chorus and classroom, if the
students can relate to others through music, this is a basic means of ,
communication. Rhythm also plays an important role, for almost every-
one reacts to some kind of rhythm. Art helps the children to express
their feelings. Puppetry allows the child excellent chances for com-
munication. :

Our general philosophy at Bancroft holds that the arts con-
tribute to society or a culture patterii; the arts comprise an overlay
of a culture. Hence, appreciation of the arts is important.' The re-
action of people outside the school is one of almost disbelief concern-
ing the chorus and bands. There iIs an increasing awareness of the fact
that our children do have something to offer society.
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. The High School Curriculum in Arts Appreciation

1. What are the indicated aims or goals?

Perhaps the greatest strangth of the Bancroft Arts Curriculum
is that it is so much an integrated part of the total curriculum. And,
as such, it shares the school's major, overall goal of helping each stu-
dent reach his maximum potential through a highly individualized approach,
an approach made possible by a low teacher-student ratio. This seems to
be the most effective way of meeting each student's needs, particularly
since children enter and leave the program at different stages in their
development. (The average stay at Bancroft is approximately three
years.) :

Since the program must be flexible enough to deal with the
early childhood through late adulthood years, much interaction exists
between its various components. However, the general aims and goals
might be considered under possible levels of development.

Primary:
To provide an opportunity for self-expression.

To introduce a variety of media.
To develop an understanding and enjoyment of art.

Intermediate:
To help students acquire an appreciation for cooperation and sharing.

To introduce various forms of art and the works of major artists.
To further develop the individual's ability to express his own ideas
and feelings.

Advanced:
To perpetuate a means of self-expression, self-understanding, and

self-confidence.

To coordinate such interests with other classroom subjects (greater
relevance, interest, and total understanding).

To develop the basic skills, habits, and attitudes necessary for
future social and vocaticnal adjustment.

2., What courses are offered? For how long and in what sequence?
In what high school years?

The Bancroft School tends to depart from the usual procedure of
specific course offerings in its arts program. Rather, each curriculum
is designed to meet the needs of the individual student by exposing him
to a variety of appropriate media and techniques. '
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- Students are then encouraged to select those forms of self-
expression which they find most meaningful and personally gratifying.

3. What is the experience or training of the teachers?
Of the artist-teachers?

Art teacher No. 1.
Moore College of Art, Philadelphia, Pa.
Dress design, -art education.
Glassboro State College, Glassboro, N. J.
Psychology of the mentally retarded.

Art teacher No. 2.
Philadelphia College of Art, Philadelphia, Pa.
Glassboro State College, Glassboro, N. J.
Industrial designer for 10 years.

Music teacher No. 1. :

Combs Conservatory, Philadelphia, Pa.
B.M., Instrumental music.
M.M., Musicology.

Bliss Business College, Lewiston, Me.
Business adminktration.

Farmington State College, Farmington, Me.
Special education.

Glassboro State College, Glassboro, Ni J.
Artist-teacher.

Music teacher No. 2.
Westminster Choir College, Primcaton, N. J,
Organ and voice.

Adult-Vocational Art teacher.
Philadelphia College of Art, Philadelphia, Pa.
Fine arts.
University of Pennsylvania, Philadelphia, Pa.
Advertising.
Temple University, Philadelphia, Pa,
Liberal arts.

4, What is the means of evaluation or assessment, for
example in a feedback situation or through terminal
measures of arts understanding?

Methods of student evaluation are also selected on an indi-

vidual basis. Each student is evaluated by the educational, clinical,

vocatimal, and child care staffs through regular interdepartmental

conferences. At such time, all aspects of his performance are weighed

_in light of the tctal program that has been designed for him.
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Students gain experience in various forms of expression ranging
from sculpting (self-expression), ceramics (salable skill), to apprecia-
tion (i.e., ficld trips, local authorities, etc.).

Dancing, in all its aspects (social, folk, ballet, tap, modern,
and therapy) has always played an important part in rounding out the
total life experiences of the students. On a more fundamental level,
instruction is offered in visual-motor coordination and perceptual train-
ing for students who have deficiencies in these areas.

Creative dramatics, both as a form of expression as well as a
form of therapy. (psychodrama) .is an integral part of the program, par-
ticularly for the adolescent population.

Hairdressing and personal grooming are offered to the adoles-
cent students, both as skill training as well as emphasis on personal
care, hygiene, and appearance.

Mechanical drawing and instruction in the metric system are
coordinated with mathematics and vocational education.

Home economics is of obvious importance to our goal of social-
ization.

Puppetry has been extremely successful as both an expressive
and a therapeutic medium.

Music is an important part of the Bancroft program. We are
fortunate to have exceptional leadexrship in both our instrumental and
vocal programs and have plannsd a number of performances for the coming -
year.

Instrumental music should assist the child in developing cor-
rect posture, a new interest, a sense of belonging to a group, an ability
to play an instrument, and an opportunity to perform for others. Eye-
hand coordination, emotional expression, rhythm, creative expression,
personal satisfaction, and appreciation are also important behavioral
objectives for our instrumental programs, as they are for other aspects
of the program.

In weaving, a student should be able to follow instruction and

- a pattern. His eye, hand, and color coordination should improve.

Woodworking allows the student to develop the techniques and
know-how of the basic tools, be able to follow directions, and learn
how to restore antiques.

Power sewing, horticulture, and upholstering are also offered
with vocational objectives in mind.

The arts expression courses in general should introduce and
later intensify sn understanding, appreciation, and communication of
culture.
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- lowing:

a).

c)
d)
e)

Feedback comes from a variety of sources, including thz fol-

Outside observers. Bancroft is often host to visiting specialists.
Job placement employers.

Staff members ard school volunteers.

Paren=s and eferra. agencies.

Follow=-up- personnel.

Important considerations in evaluating students include these:

Motivatior. to further pursue artlstic 1nterests.

Successful application of acquired skills to work and 1eisure-
time activities. ,
Requests from community organizations to perform and exhibit.

Examples. Community exhibits, schools, college Programs,
women's clubs, Rotary, etc. .
Awards and honors received.

How many ~l:ildren participate?

The total school population participates. Because of the tre-

mendous age range of our population, the orientation is toward these
general categories:

a)
b)
c)
d)
e)

6.

An academic program (ages 5 to 18).

Vocational rehabilitation (age 16 to adulthood).
Adult education (early to late adulthood).
Recreation .(age 4 through adulthood).

Creative hobbies (all ages).

Is there an exchange with the humanities or social studies?
I1f so, in what manner?

Since our entire school orientation is. interdisciplinary, all

. the staff members assist in coordinating arts projects with other ongoing

school and community activities,

1‘

" Painting

Plastics
Ceramics

l-a.

II. The High School Curriculum in Arts Expression

What media or clusters are offered at the high school level?

Fabrics Dance Home economics Power sewing
Metals Dramatics Hairdressing Embroidery .
Wood Puppetry Weaving Mechanical drawing

Horticulture Upholstering
What are the aims in arts behavioral outcomes?

Students are exposed to a variety of media, including painting

(oil, watercolor, finger, acrylics), clay, plastics, wood, ceramlcs, fab-
rics, metals.
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1-b. What courses are taught in a classroocm
or lecture-demonstration?
- - No courses are taught by this form. Instrumental music is
by group participation. The remainder of the courses are individually
prescribed programs. The students are diagnosed by a team composed of
- the educational, clinic, and child care staffs. Each student's needs
are considered; priorities are established; then his program is planned.

1-b. (continued) What are the studio or
shop experiences in the arts?

Art expression,'puppetry, perceptual techniques, upholstering,
- horticulture, power sewing, embroidery, woodworking, weaving.

1-b. (continued) What special methods are employed by the
teachers?

Tutorial work in art expression; individual lessons in music;
team diagnosing for prescribing program; large group participation.

1-b. (continued) What use is made of community facilities
in the arts or other out-of-school art experiences?

The students are taken to museums, historical places, factories,
National Geographic lectures. Instrument students are taken to various
L_ dance band competitions, and some of the advanced students participate
with professionals.

l-c. Regarding the use of artist-teachers:

r-..-—-

Qur instrumental program is directed by a professional musician
L_ : who is now 15 the process of establishing an instrumental clinic. This

will serve children with a variety of handicaps. It is hoped it will be
available to other schools in the area.

1-d. What methods cof evaluation, assessment, or rating
are utilized in the arts?

This is discussed in the answer to Question 4 in Part I.

-
l-e. What practical school problems are met with in initiating,
developing, and promoting an all-round arts program in the
| high school?
The classes are scheduled according to the children's needs.
The major stumbling blocks for expanding the program are space and
- materials.
L_  1-f. How many high school students are adtually ﬁarticipating
in an arts medium or cluster of media?
l The total population of the school.
Q _ 107
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Program
of
BOULDER HIGH SCHOOL

Boulder, Colorado

Submitted by

William H, Reed
ES '70 Coordinator
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At Boulder High School, the academic year 1979-1971 will see
80 students, or approximately five percent of the student body, taking
Art I, which is the introductory art course for all students who want
to pursue advanced art courses at Boulder High. The enrollment in that
year in the various art media, music, and drama courses will be as shown
below. Since Art I is offered at all Junior High feeder schools, many
students go directly into art appreciation and performance courses.

93 Drawing and Painting 82 Concert Choir

40 Printmaking 8 Vocal Ensembles

70 Applied Art 89 Concert Band

55 Sculpture 13 Stage Band

99 Pottery ' 38 String Orchestra

69 Applied Design 39 Speech Arts

39 Environmental Art 31 Oral Interpretation
19 Music Theory 29 Forensics

56 Girls Choir 9% Theater

43 Junior Choir 42 Stage Craft

As the above list indicates, a number of courses are offered
in band, orchestra, and theater. A student club, the Thespians, produces
three plays (sometimes four) each school year. This year the music de-
partment produced one opera and one operetta. This practice will probably
continue in future years. Each school year the band, the orchestra, and
the choir present at least two evening concerts, open to the public. The
choir works especially hard during the Christmas season, presenting cho-
ral programs for the community. A notable absence from the program is
the dance. One women's physical education teacher is spending some time
offering limited instruction in the dance in her classes.

We have not achieved any great amount of integration of art
programs with the humanities, science, or social studies. We do offer
a course in American history and American literature for double credit.
In this course students are encouraged to produce projects utilizing
arts media.

We are fortunate in having good facilities for the various arts
activities. Although the art classrooms are crowded they are utilized
fully seven hours of the day. The art classrooms are in a building with
the industrial arts shops, and some dual use is achieved. For instance,
the art department teaches applied design in one of the wood shops. Just
- being completed on the lawn outside the arts building is a pottery kiln
of large volume; it will permit students to fire bushel-basket-sized
pieces. This kiln will serve the entire Boulder Valley School District.
The music facilities of the Boulder High School are adequate. A large
band room is available; a large choral room is shared with the string
orchestra. The band room has a raised stage, and we are attempting to
work out a way for it to be shared with dramatics, speech, and dance.

The foremost need for arts activities is a display area where students
might exhibit and sell their works of art. We have been considering
combining the merchandising of art works with our business education
program.
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Three of the art staff at Boulder High School hold master's
degrees; all have majors in art. The art department chairman makes a
special effort when interviewing candidates for vacant positions to
identify persons whose predominant training in art is accompanied by
a strong commitment to education. The art department expects at least
fifty semester hours in art as a qualification for teaching at Boulder
High School. The music staff all hold master's degrees. Our drama
instructor holds a master's degree in English literature and has had
considerable experience as an actor. A secrnd drama instructor has
had experience in acting and is completing work on a Ph.D. in dramat-
ics education in secondary schools. She has conducted workshops for
drama instructors in high schools. The fine art department utilizes
college work-study students to assist in the classroom.

The arts programs at Boulder High School are scheduled in a
traditional way. The school operates on a six-period day. Students
may take five or six subjects. Classes are 55 minutes in length. The
art department is in the vanguard among our faculty who are seeking a
flexible schedule so that longer studio periods may be available to
students. The school may go on a flexible modular schedule in the
fall of 1971.

Art courses have not been accepted as advanced placement for
college entrance. ’

Boulder High School has a distinct advantage in having the
University of Colorado located within three blocks. Art and drama
classes utilize the university's facilities to good advantage. Art
classes take field trips to view exhibits at the university. Dramatic
presentations by university players offer opportunities for the high
school students to view many kinds and styles of theater. The city of
Boulder supports a civic symphony orchestra. Each year a number of
Boulder High players are members of this group.

Films are used rather extensively in the English and social
studies departments. OQur proximity to the University of Colorado and
the huge Mountain States Film Depository housed there makes it possible
for us to rent films on many subjects. Student production of films oc-
curs rather incidentally in some history and English courses. We are
dependent upon the students' own cameras, film, and other equipment.
Student-produced films, however, are fast growing as a way that students

- like to use to express their ideas.

Individual teachers evaluate students according to standards
that the teachers establish. Grading of students' work is a flexible
matter; grading is a competitive situation because students are graded
on the whole for their performance in relation