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PREFACE

Personnel of the Division oi PUpiL Ad justment and Attendance Services
are most grateful for the opportunity to conduct an in-service training
program for visiting teachers, under a grant through the Education Profes-
sions Development Act. The grant permitted the pursuit of an experiment
which, otherﬁise, would not have been possible, becsuse of a lack of fund~-
ing.

Although the project focused on a new technigue for visiting teachers,
namely "group work", it was evident that the basic role of the visiting
teacher-;the establishment of effective communication between the home,
school, and cormunity--is a necessary ingredient, tegardiess of the approach
used in attempting to assist pupils with their problems.

It was most gratifying to observe the enthusiasm and e Qamp&nxtnn;
spirit of tﬁe staff, as they progressed through the progrém. It is G cer~
tainty thét each person profited from the program, cegaréless of g dggree
of involvement in participation.

We extend thanks to Mr. Gary Schreiber, who ably served @s censitdbant
to the project, also a special acknowledzement to the Euard of Trustees of-

the Jewish Community Center, for the free use of their fine fi¢ilities.

Harry L. Lodge

Approveds '

Robert Ps» Curry ]

Associate Superintehden;
September 1970
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TRAINING VISITING TEACHERS IN GROUP WORK TECHNIQUES

An EPDA In-Service Program

Introduction

Rationales A few decades ago, a child who was absent from school for
a period of time was likely to be visited by a truant officer. The public
image of this school official was a rather threatening one. He was seen
as a law-enforcement agent whose primary responsibility was insuring com~
pliance with the compulsory attendance laws.

Through the years both the image and the function of persons assigned
this basic responsibility have changed. Educators recognized that forciag
the pupil to be in school did not guarantee his getting an education. They
saw clearly that if family and personal problems were causing the pupil's
absence, these problems needed to be dealt with if any enduring improvement
was to occur in school performance, Thus, emphasis increased on &cﬁdning
visiting teachers in psychology and social work and the pubiic hegan'ho seé
these professionals as helping, ratiler than threatening, perscunel.
Although the old image of law-enforcement official hus not been fotalLy
eracicated, the visiting teacher has progressed a good éistanee,foukvd
acceptarce in this new light.

One of the‘consequeqces of éhis shif: in funection and iﬂkgp.bas 56@0
an increasing demand for the visiting teacher to offer a wide variety of
services. As always, the child remains the .primary focus, and attention
must be given to helping him resclve personal problems that stand in the
way of school success. Thus, teachers and administrators have come to
r2fer to the attentior of visiting teachers increasing nuhbers of pupils
who attend school regularly but whose'personal difficulti;s interfere with

optimal performance.
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Inevitably, in helping the pupil work through his problems, the visit-
ing teacher is drawn into a high degree of service to the family of the
child, At times this service takes the form of family counseling. Or the
visiting teacher may act in the rvle of social worker, providing or helping
to obtain necessary services for tiie family to survive as a unit and have
the economic necessities of life.

As the role of the visiting teacher has thus expandéd, it has become
increasingly important to provide the necessary training for these persons
to carry out their diversified professional responsibilities. The growing
demands for service, coupled with a restricted local school budget, has
given priority to the efficient use of visiting teacher services. In a
word, visiting teachers have had to do mere things for more pupils without
any appreciable increase in their numbezs.

Techniques of working with groups of pupils were seen as one means of
helping the visiting teacher to function more efficiently and more effec~
tively. Because the pattern of required visiting teacher training does not
include group wor@ technique, the Cincinnati Public Schools applied for
and obtained a planning and operational grant under the Education Professions
Development Act (EPDA), aimed a: furnishing visiting teachers with training
in these teéhniques. It is the purpose of this paper to evaluate this
training program,

Period of Report. The project was funded from January 1, 1969, through

June 30, 1970, This period was divided ovef two separacg phases. The first
phase, rumming from January through June, 1969, consisted of project develop~ '
ment, The originai grant was modified in May, 1969, to p;ovide financiai

support for the operation phase, which extenaed the program through June 3G,

1970.




This report covers the period of time during which the project was
funded, with principal focus on tiie operating phase.

Plan of Report. In evaluating the effectiveness of this in~service

training project, the report will :dhere to a format that corresponds to
Stufflebean's CIPP model.* Thus, four main sections will comprise the
body of the report. The first section will deal with the context within
which the projeect operatad. This examination of context will disclose
some of the crucial needs within the Cincinnati public school system that
motivated the application for the EPDA grant. These needs will be cate~-
gorized under two separate headings: those of the school system as a
whole and those which relate to the duties and competencies of the visite
ing teacher staféf.

The secoﬁd major section of the paper will be concerned with the ipput
which this project represented in terms of educational services within the
school system. Of several availabie alternatives for attencir: to kRe
needs revealed in context evaluation, the provision of trainhqg in gn:up
techniques was selected as the most advantageous strategy. Uhe inpmf'sec~
tion will specify the objectives toward which the project was Rimed and
give a detailed description of the servicas provided.

~a

ToLEL

In the third section of the report, infbrmétion relaFeé Lo
evaluation will b; set forth. Two main aspects of projeqt implementation
will be evaluated: the training sessions themselves and.the application of
. acquired techniques by visiting teachers in establishing gnd working with
pupil groups.

Finally, the critiﬁal‘macter of product evaluation will be dealt with,
Here the primary question is the extent to which the project yielded the

intended benefits. As with the process section, the product evaluation

*Stufflebeam, Daniel L. "The Use and Abuse of Evaluation in Title III."
Theory into Practice, Volume 6 (June, 1967), pp. 126-133.
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will consider the specified objectives toward which the project was aimed,
An attempt will be made to assess the effect of the project on visiting
teacher attitudes toward working with groupi. The extent to which the
training enabied them to apply group.hork techniques successfully will
alsP be assessed,

Context $

School System Needs.. A staff of 24 visiting teachers and four social .

service center coordinators provide pupil adjustment and attendance services
for Cincinnati's 75 elementary_schools. This staff works under the

guidance of a division director, whc is assisted by a school-court-coordinator.
This latter individual, however, devotes most of his time to working with
pupils at the secondary level.

In the 1967-68 school year, visitiang teachers received 8134 referréls
from Cincinnati elementary sciwols., If each of these referrals had repra-
sented a separate individual wiw remained uader the active care of a visit-
Lo Lteacher, che average case load would amount tb 339 pupils. Actually,
tie ongolng case load qf ;isiting teachers is somewhat smaller than this
brCzuse some cases are_closed as adjustment improves or as the pupil leaves
the {inelanati school district. Still, in his attempt to serve pupils in
£ni sohools assigned (ranging from two to six separate units per visiting
teacher), tine professional is hard pressed to spread his attentior over the
large number of pupils and families with whom he has to work.

And the situation appears to be getting worse. Severe restrictions on
the local‘budget have made it impossible for the visiting teacher staff to
be increased to keep pace Qith increasing school ernrollments within the

last decade. As noted in'the introduction to this report, the demand has

increased for services that the visiting teacheér can best supply. In the
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absence =f schicn counselors in 1 st (:acinnati elementary schools, the
visiting teache: . .st assums botl :ouw :ling and social work responsibili-
ties. Tune demands: on his tiwe 2: owv vhelming for the conscientious. pro-
fessionai person iz this role.

Visiting Teacher Needs, Face. with this diiemma, the visiting teacher

must find every possible means of increasing his cificiency and effective-
ness. Experience in functioning in this role is invaluable in discovering
ways to accompiish this end.

Similarly, increasing one's professional compztency through additional
training also contributes to mor. efficient and more effective performarnce.
Approximately half the present visiting teacher staff were employed pricr
to completion of certification requirements. In this situation, in-service
training is clearly imperative if pupils are to be given the help they reed
to cope with personal problems of school adjustment.

Even the fully trained visiting teacher has typically not had the
benefit of training in group worik techniques. Exposure to these techniques
was seen as one means of enabling the visiting teacher to manage his pro-
fessional services in such a way as to serve the large number of pupils
referred to his attention., 3y modifying somewhat the traditional role of
working to a one-to-one relationship with children, the visiting teacher
is enabled to reach larger numbers of pupils with his services. The added
benefit of interaction within a professionally supervised group is likely
to contribﬁte still further to the effectiveness of this service.

} Without training or experience in w;rking with groups, most visiting
teachers rightfully féel incomﬁetent in this area. They ars much more at

home in working in a one-to-one relationship. Prior to the initiation of
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this project, there was little eviiaence of sophistication among visiting
teachers in understanding group pri:cecures. A qucstionnaire designed by
the project consultant was administered to all visiting teachers assigned
at the elementary level in the Cincinnati districc. The results of this
questionnaire reinforced the notion that visiting teachers were not know-
ledgeable in this area, For example, in response to the question, 'What
do you think is a workable group size?" responses ranged from four to 35!
Further evidence of limited knowledge is found in the responses to an item
‘asking visiting teachers to suggest and describe methods that mignt be used
for group work, Among 28 respondents, open discussion was specified as a
method 24 times, role playing 16 times and general group participation j2
times. All other responses totaled 40 suggestions of about 15 activities.
In light of the space provided on the questionnaire for this item, the
input seems frugal.

Two of the items on the preliminary questionnaire provided quantifi-
able data for context evaluation. In each, a list of ten behavioral problem
areas was pfovided. The respondent was asked, first, "Which of the follow-
ing student behavioral problems do you deal with?" The response to this
item was given in the form of a check to denote frequently, seldom, or
not at all. The second question #sked the respondent, "Which of the follow-
ing behavior problems might be helped by group experiences?™ Response to
this item was to be given in the form of a ranking of importance ftom orie
to ten,

. Table 1 shows both the mean ratings given by Qisiting teachers of the fre-
quency with which they dealt with behavioral problems and their mean rankings
of the importance of applying group experiences to Aealing.with these pro-

blems. The indications of frequency were quantified by assigning the value

T

L
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of 2 ro & check in the frequently column, a value of 1 for seldom, and O
for not at all. Thus, all 28 of the respondents indicated that they dealt
' frequently with discipline problems., (:aer behavioral problems most com=—
monly encountered were fighting, under:zchievement, failure to follow
directions, and failure to pay attenticn. It is probably important to
note that, among elementary pupils, truancy was not reported as a common
problem., Least frequently encountered ware the problems of the isolate
and failure to share,

Tabie 1, Visiting Teacher Mean Ratings of the Frequency of Dealing with
Behavioral Problems and Mean Rankings of Importance.

Mean Fre- Mean Ranking
quency Ratings of Importance

Student Benavioral Problems (N=28) (N=28)
Not able to pay attention 1.82 5.82
Fights with other children 1.93 13.80
Does not share 1,25 5.63
Does not follow directions 1.89 4.75
Truant 1.68 5.52
Underachiever 1.93 5.61
Poor Study Habits 1.64 5.30
A discipline problem 2.00 ‘ 3.32
Hés poor play habits 1.61 5.66
Isolate v . 1.43 ' 7.09

In the rankings of the importance of applying group work techniques
to solving problems, the lower the number, the greater the degree of
importance assigned. Discipline problems and fighting stand out as the

problem classifications that received priority ratings. The lowest ranked



8
item is the prcblem of the isclate, while failure to share shows a higher
ranking than suggested by its frequency ratiﬁg. Evidently visiting
teachers recognized that interaction in groups would be likely to contri-
bute to the solution of problems i which social relationships play an
important part.

Input

Program Objectives. The proposal subwitted to the United States

Office of Education as part of the application for the EPDA grant set down
four program objectives. These were as folilows:
1. To train the visiting teacher staff in group work techniques.

2., To establish group activities with children confronted with
similar problems.

3. To establish group activities with parents of children con-
fronted with adjustment problems.

4, To provide more consultation services to classroom teachers
as a result of foregoing activities.

These objectives were adapted by the project consultant responsible
for providing the training. To guide his efforts in organizing the train-
ing program, the consultant set down the following objectives:

1l. To instill enough confidence in the visiting teachers so
that they would attempt to lead a group. .

2. To determine whether those leading groups have the capa-
city to do the job effectively, i.e., to function in a
pressurized group setting. -

3. To determine the best conditions for doing group work in
: the schools, e.g., group size, facilities, activities,
group composition.

4. To determine whether the school setting has the proper
conditions for group work activity.
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These dual s.cs of objectiva”d suggest a healthful position of inquiry
on the part of the project consulf&nt The project proposal was based
upon two assumptions that the coisdltanc saw fit to question and teut
through observation. First, it waS assumed that the orgénization of the
school system was permitted at least minimal conditions for effective group
work to be provided. It was further assumed that the personal character-
istics of visiting teachers were such that providing them with training in
techniques would equip them adequately to conduct group sessions.

With these conditions in view, it is possible to proceed with the
project evaluation in the light of the original objectives. The objectives
are essentially process-oriented and can be viewed separately in terms of
the training program itself and the subsequent implementation of group work
by the visiting teachers. The attempt to evaluate product will look beyond
these processes at the apparent impact of the training and the experience
on the attitudes of visiting teachers and othet professional personnel
with whom they work, Prior to this evaluation, however, it is nécessary
to have a more detailed description of the servic:s provided by the project.

Program Description. The project was coordinated by the Director of

the Division of Pupil Adjustment and Attendance Services., Working coopera-
tively with the project consultant and the coordinators of the social
segvice centers, the director made plans for the provision of in-service
training. Project enrollees were divided into two groups for training
sessions, Twenty-five sessions totaling 30 clock hours were called for by
the project application. Twenty of these were to be conducted during the
visiting teachers' regular working hours., 1In ad&ition, five seminars of
two hours eéch were to provide the‘total group with tﬂe opéortunity to

meet with the consultant. Enrollees were to be compensated for their
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attendar:e at the.: seminirs from the peoject budget, In reality, only 14
sessions were helu, with zaun grou{)maefing every other week in the period
from Sep:tember 15 o Decembar 8, |969

In che estimation of the pro :ct :onsultant, the ideal organizational
plan for training in group work techniques would have been to provide prac-
tical experiences in working with groups conchrrently with the classroom
training. Such experience would be supplemented by consultant service.
Scheduling problems and the understandsble reluctance of visiting teachers
to attempt to lead a group without pricr training made this approach imprac-
tical.,

Chief emphasis in the training program included the principles of
group dynamics an& planning, the assessment of group activities in kinder-
garten through the sixth grade, and leadership training. The consultant's
plan was to present a group model which would give the visiting teacher
something concrete to deal with and would specifically demonstrate tech-
niques. The consultant further attempted to draw as much as possible from
the experiences of the visiting teacher participants, especially in terms
of problems or concerns they anticipated in working with groups in their
settings. An outline of the course content of the seven sessions is pro-
vided in the appendix to this report.

Process

Training Sessions. The project director and consultapt shared the

responsibility for process evaluation of the project. The report of the
project coordinator itemizes six points of evaluation of the training
sessions: |
1. The visiting teachers mainly focused on internal problems
within the school setting and on their frustrations. It was

. difficult to get them to focus on case materials. They would
rather focus on mechanics of administration.
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for Yhe vigiting teachers was an objec-
vive 1 ralner helping them to examine their
functicn, rtheir FuJ ‘illvng of their role, and their feelings
about beingz a viziting ﬁgacner~ln relation to counselors,
teachers, adminiz .Lratorg , parepts, ctc, Items mentioneq
were: oo many caves O be e{fective; competition with
counselors; teachers anc pringinals expecting too much from
them: "eure this child"; pot naving proper facilities: using
a nurses' office; non-resject for their privaey.

2. The "uidien Agenda
the ¢

3. They were toc apprehensive about working with groups, es- .
pecially those who had been teachers, They attached a magical
quality ©o the group and saw it as a panacea,

4. The group composition was too hiaterogeneous., There was a
wide range among the teachers' experiences and capacities.,

This caused the level of discussion to be above some and
below others,

5. There is a need for consistent standards for visiting teachers,
possibly a written gulde line for practice, or a manual, e.g.,
"For what does a visiting teacher need parental permission?"

6. At first the visiting teachers' focus, as expected, was on
discussion techniques. They were reluctant to admit that their
dealing directly with the same problem behaviors which were
manifested in the classroom couid be a useful method. At the
end of the sessions this attitude had changed to a feeling that
this was the best way of changing behavior,

The sessions were conducted at the Jewish Community Ceater. It wao
felt that this facility would have a positive influcence in chat if would
provide participants with the opportunity to reflect upon school probvlems
in a neutral setting.

In the judgment of tle project director, the working relationship
with the consultant was completely satisfactory. After a period of orien-
tation acquainting him with the organizational scheme of visiting teacher
services, he adjusted well to the project and was accepted by the partici-
pants. His rapport with one of the training groups seemed greater,
apparently because of a stronger social work orientation. On occasion,

the consultant was criticized for not directing the thinking of the groups.

This non-directive approach, however, was purposely planned. The consultant

ERIC
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had personal concern regarding his relationship to the coordinators of the
social service centers because of his direct communication with the parti-
cipants. The proiject director considerad it gratifying that all three per=-
sons (visiting teacher, coasultant ard coordinator) were able to work
cooperatcively without confiict. The project director's statement of pro-
cess evaluation fellows:

It was definitely apparent at the outset, that many visiting
teachers were apprehensive sbout working with groups of chile-
drein. They seemed to feel that the training was directed
teward preparing them to become some type of psuedo-therapist.,
Some seemed to think such activity was beyond their level of
training. This apprehension gradually decreased, and virtually
disappeared after individual groups were established.

All of the workers indicated an interest in the program, whether
they established a group or not. They learned that "group work"
was another tool to be used discriminately, in performing their
assigned duties., They discussed their problems with the coor-
dinators and with other workers in the staff meetings of the
respective social service centers. Although trained as teachers
(some have not been in the classroom for years), they came to
better understand the teacher's role. They learned that caution
should be exercised in using the '"group work" approach with very
"sick" children. They also learned that we should be very selec-
tive in forming groups. They gained insight into peer relation-
ships, "kid vs. kid," in forming groups.

It was noted that some principals wanted to assign all their more
serious behavior problems to the groups. The availability of
space within the schools to work with a group of children was a
probiem for some visiting teachers, It was also noted that the
process technique is time~consuming. It appears that perhaps a
course in group work techniques should be included in the formal
preparation for the position of the visiting teacher, rather than
. through an in-service training program.

The director feels that the total progvam was very successful,
because of the interaction of the participants which will be most
valuable to them in their daily assignments., It is felt that, as
a result of the program, ways of better utilizing the time and
training of the visiting teachers may be explored without causing
undue concern to the staff. |

ERIC
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roup Work Implementation. The plaa for establishing groups called

for the visiting teacher to dncide whether to establish groups and to
determine the schools in which the grr:-\:fss were to be sec up. T!is was to
be accomplished prior to che clos. of €chool for the Caristmas holidays.
With the start of the new calendar year, the coordinator and visiting
teacher scught the approval of each school principal. Groups were to
consist of & maximum of six pupils with similar ages, grades, and problems.
Meetings were to be held through the erd of the school year, with a maximum
of one hour per week given to the meeting. Parental ap»roval was necessary
for pupil participation.

By February 19, 16 yisiting teachers had decided to lead groups and
have meetings with the project consultant. Thirteen of the visiting
teachers conducted group meetings numbering from five to 16, Two of the
planned grogps were discontinued because of problems within the school;
one other visiting teacher changed jobs shortly after starting a group.

The fact that two-thirds of the visiting teachers who participated
in training following through in setting up a group indicates that the
project consultant's objective of instilling sufficient confidence in the
trainees was accomplished. In meeting with the groups from 5 to 16 times,
the 13 visiting teachers gained sufficieat experience to determine whether
their personal qualities and the conditions within the séhools made group
work a practical teéhniqué for them.

The composition of the 16 groups established by the visiting teachers
is shown in Table 2. With four exceptions, the groups consisted of inter-
mediate grade pupils, with boys predominating in the group composition.
The group problems described by the visiting teachers appear consistent:

with the visiting teachers' original concepts of the kinds of problems that



could be helped b group work. Tr2 majority of the descriptions relate

to discipline problems, -acting out, e€ic. Interestingly, however, two of
the groups shared atcendance dif:ficulty as the common problem, and two

others, withdrawing behavior.

Table 2. Composition of Groups Established by Visiting Teachers

GROUP GROUP PROBLEMS
VISITING TEACHER SCHOGL COMPGSITION AS DESCRIBED BY V.T.
Jean Adamson Highlands 5th gx. boys Discipline-~low achieve-

ment

James Anthony Pleasant Hill | 5~6th gr. Peer problems-~-fighting,
coed, disruption of class

Doug Barnett Heberle 6th gr. girls | Poor social attitudes

Jennie Brown Evanston S-6th gr. coed.| Poor social skills

Lucilie Harting Washburn 5¢h gr. boys Poor self image--non-
aggressive, no friends

Ralph Edwards N. Avondale 5th gr. Acting out--suspended

: from school

Mamie Faulkner Hays 4th gr. boys Discipline~~destruction
of property, fighting

Florence Knoachell Madisonville 4~5¢h gr. boys | Truancy

Mury Krueger

Sue Phelan

Quebec Hgts.

Winton Place

3rd gr. boys

5~6th gr, coed.

Disruptive in class-=
underachievers

Court cases--children
who assault others

Marian Reed Columbian 5th gr., girls | Acting out-~behavior

Barb Robertson Losantiville 4-5th gr, boys | Underachievers--no
friends, poor social skills

Emile Shields Linwood 2nd gr, coed Withdrawn--isolates,
socially and economically
deprived

Pat Surber Websterxr 2-4th gr. girls| Attendance

Ross Turpeau Taft 2-3rd gr. boys | Hyperactive-—disruptive
in class

Jacque Wright Burdett 4tn gr. coed Teacher unable to control

individuals in class.

A L e T ez S e

T R RN

s AT e L B s




The

visiting

r{
(o]
.}
G
¥}
[a)
[}

consuLtant held two gocup evalustion sessions in which

13

teachers were given an opportunity to assess their experience in

G

organizing and working with the groups. In addition, he held a: least two

individual sessions wich gach visiting teacher who had a group. From

these sessions, ke synchesized the following visiting teacher evaluaticn

of process:

1o

It was necessary e conscilously pick a school in which to
do group work. Thaz main factor is a priuncipal who is
willing to experiment.

The group took more time than did individual consultations.
This may be actributed to the fact that there was more of

a commitment to meet regularly with the group than there is
with individuals who are met with sporadically. How much
time would be saved if the iteachers had more experience in
working with groups is difficult to ascertain, but is pro-
bably a factor.

Some of the visiting teachers had problems of meeting con-

sistently each week with their groups. The consistency of

group meetings did not alliow for the flexibility that indi-
vidual consultation provides.

The final determination for group selectivity should be left
to the visiting teacher.

There is a need to better "screen" the group membership.
Most of the groups were composed of children who were giving
the teachers trouble and tende¢ to be the most aggressive,
acting out, hard to handle children. Having homogeneous
groupings of these types of children may be too difficult
for most unirained workers to handle.

To these process observations of the visiting teachers the project

consultant added seven of his own:

1.
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There is a need for the schooi personnel . especially the
principals, and teachers, to view the group method as a
diagnostic and treatment tool. Thus the selectivity of
group members, the physical setting, etc. must be a con~
sciously planned process involving the scheol and the
visiting teacher. It was clear that the best results were
derived in those settings where the administrations and
visiting teacher cooperated and had similar goals.
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7.

Product

i
The visiving teachers who Zniyially had a high degree of
intemal motivacion did chie bz job. Also, those who
were wor confident did “he b sz job. Mawy of the visit-
ing teasi wws had internal pribiiams with scheduling, poor
space, &i:t., but whose who waafad to lead a group seemed
vo be ab. £o overcome 108t of the problems and have &
zcod exp: nence. Those who wanted to take the time found
che pime i their busy schediies. Those who ware not
motivated ©o vy a group Found reasons not to have consis-
zent group meatings.

On the whole the men did better than the women, This may
be due Lo their haviag more group skills, mcre confidence
in working with groups, and their being batter able to deal
with deviant behavior,

The children selected for most of the groups could present
the most ewnperienced group vorker with difficulties. The
group selection was not realistic in velation to the capa-~
bilities of the visiting teachers. However, even though
there were difficulties, the visiting teachers were able

to maintain the group experiences and achieve results.

Six of the visiting teachers did a highly professional job,
taking into account all the circumstances. All the visit-
ing reachers who attempited a group were able to do an
adequate job.

The best conditions in the school setting for groups seemed
tc be four to five group members, especially if there are
acting out c¢hildren in the group; consistent faciiities with
a room for discussion and small group play, and having avail-
able at some time other facilities such as a playground or
gym. The kind of activity that works best seems to depend
more upon the confidence and cepabilities of the worker more
than any other criteria. All types of group activities
succeeded and failed, depending mostly on the ability of the
worker to do them.

No visiting teachers attempted a parents' group.

General Considerations. Evaluation of product for a program of in-

service training is always difficult. In a long-range view, consistent

with the basic principles of educational philosophy, product assessment

should be focused upon the effect of training on the development of pupils.

Such assessment, however, is impractical because of the diversity of goals,

the length of time required for measurable impact to occur, and the number

of other variables that confound the evaluation.
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Iy & reéi sense, one of the mosgt reaningful items of avidence con-
cerning product evelustion is the fact that two-thirds of the visiting
teachers participating in the triining followed through with the intention
of setting up groups. The apility of 15 of these i6 professionals to
carry out group secssions gives further evidence of project success in
accomplishing at least the first two objectives. The group work training
was provided, and problem-centered group actilvities were established.

As the project consultant noted in his process evaluation, however, none
of the visiting teachers ecstablished paven:t groups. Tbis may well be

an application of the technique that the visiting teachers would feel
more comfortable in pursuing in future years., The fourth objective,
that of providing more consultation services to classrocom teachers, will
be considered indirectly in the sections thac follow.

Two other approaches to the assessment of product are feasible.
First, some meaningful information can be obtained through direct input
of the project participants, including the consultant. Much of the
information reported in this first section below came from the sessions
in whiech the consultant met with che visiting teachers and was synthesized
by the consultant himself., In additicii, an open questionnaire was pre-
pared by the project director at the end of the academic year, On this
form all visiting teachers, whether they had conducted a group or not,
and the social service center coordinators as well, gave their judgments
about the overall effectiveness of the project. A second available means
of evaluating product is measurement of the effect of the project on the
attitudes of the participants and the other professionals with whom they
work. Two separate instrumenﬁs were used for this purpose. These will
be described as results are reported below.

Direct Assessment. Several generalizations relevant to product

———
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visiting teachcr redctious in the.grouf and individusl consultative sessions,

Some of rhe coord nabor's cwn observn*ions are also included.

Visiting tes:hers gencrally ceported that the group sessions afforded
them much more contact than they weuld otherwise have had with each child.
Some 0of the personnel working with groups also reported that they had more
contact wigh parents, but otchers maid vhat the group sessions lessened
their opportunities to werk wiih parents.

The outstanding benefit seen in the contact afforded by the groups
was more thorough diagnosis. All of the visiting teachers reportedly felt
that they knew the children betier after the group meetings than they had
before. The projecr consuitant felt that with a more definitive descrip-
tion of the behaviors and atuitudes to be observed, group work would
provide school personnel with limicless possibilities for diagnosis.

In gemeral, visiting teachers felt that some behavioral change had
taken place in a number of the pupils in the groups, but that these would
typically not be significant or measurable. The coordinator's judzment
is that, if groups are initiated at the beginning of the next academic
year, appreciable behavioral changes will be achieved,

Visiting teachars saw the group experience contributing to an
enhanced professional position. Many felt that they gained confidence in
being able to master a new skill., The children themselves typically
looked forward to the group sessions. Most visiting teachers were better
able to communicate with classroom teachers because of the observations
they made in the groups. Also contributing to this improved communication

was the enhanced security of the visiting teacher in being able to cope
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wich scue of oo hildz. .. whom hgug%4r> cotld nor adueguately deal wich.

Finally, the wis. 1ing tewd.ers whose soups progressed smoothly drew a

generally positi- : response fraqm the S:hool administracion. In almost
every case, the :2hoolk principals eh?f'ss a2 desive to have group sessions
initiated agein ia che fall,

In summary, then, project participants, including the consultant, and
the other professional personnel with whomn they work, saw three chief
benefits deriving from the increascd coutact with pupils. Pupil diagnosis v
was improved, some positive behavioral change was accomplished, and the
working relationships of the visiting teachers were enhanced.

Another source of direct evaluative input was the open questionnaire
completed by visiting teachers and soccial service center coordinators at
the close of the acazdemic vear. Prior uc summarizing these responses,
the questionnaires were sorted into three groups: cocordinators, visiting
teachers conducting groups, and visiciag teachers participating cnlg in
the training. A brief look at some of the common obseryaticns of these.
three groups will contribute further to product &ssesswent.

The social serviece center coordinators sav the chief @vddence.z$ pro-
duct Success as the increased eagerness of visiting teachers £Q>Jxﬂp chil -
dren with their problems. They also saw censiderabie teneli: in the
addition of group work as one more technigue in the repertoire of visiting
teacher skills. Enlarging this repertoire was seen as a priority need if
visiting teachers are adequately to carry out their function. Coordinators
also felt that there had been some improveﬁent in classroom conduct as well
as in a variety of specific kinds of behavior, The chief strengths of the
program in the estimation of coordinators were the strengthening of the

relationship between visiting teacher and child and the building of the
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child's own sc.i- :oadidince., The prmary weakness was the lack of visiting
teacher. iime to make optimal use Of MHAg group weork technique.

Comcern with lack of time was al$o evidenced by the visiting tezchers
who conducted grous sessions. 1Ney 4éund that other professional duties

sometimes conflicred with group s.2el:ngs and added cthat interruptions were

]

fraquent and suitable maeting piaces were difficult to locate, Neverthaeless,
many of them were convinced that pupil dehavior had improved, that children
learned the spirit of teamwork and derived a numbar >f other benefits from
the free discussion of probiems in the gzroup context. Thcse conducting
groups were impressed with the rapport they were apparently able to build

up with the children. They saw children deriving considerable benefit from
the szlf-evaluation occasioned by the group sessions and from the opportunity

to vent their feelings in a non~threatening atmosphere,

Even soume ¢f the visiting teachers who did not establish groups saw

[2h

considerable. tiawfics deriving from the training and viewed the group work
Qyprnach 28 & povancielly vseful teol. They felt that the training had
condributed to their ability tou diagnose problems and appeared to value the

they had acquired for possible future use.

2. To determine the impact of the project on pro-
{-@3340(;(1@ aH:r}ude dﬂ*&.l..on wwo distinct types of questionnaires are
Televent. flﬁg{;f&*’l* trument, specificaily designed for this project,

was administered t¢ visiting teachers and social service center coordinators

at the beginning of the training sessions, at the conclusion of these ses-

sions, and again at the end of the academic year. The second type of
instrument is the annual survey of teachers and administrators completed
each May throughout the city school system., Certain items on this survéy
provide a reflection of the attitude of teachers and administrators toward

visiting teacher services and related characteristics of pupils, the school,

and its program.
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TS crument that visiding tsadiiarvs aad sooilal service center coor-

5 complered consisted of a il L0 watyix with specific objectives

chool progrsm on one axis and zategories of scnool perscinel on

-,

v, The respondant was goven th2 following instructions:

each ei Llowing objecuives, assume that you are a super—
@ndent W uvdgﬁt of Q*Qﬂ 00D to add zersomnel to your

o

szing staf You arve o dcromvlish the specified objectives in
yeat, Indicate what percentags of the total you would spend
each category of personnel,. Dacnh line should total 100 per ceat.

specified objectives wers asg follows:

To increase scores on a veading schbievement test more
thaa one grade level.

To improve the social
in socicgrams.

To improve soclal skills

To improve classroowm behavior s rated by teacners,

To decrease pupil absence.
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To raise pupil aspiration as refl
parsonality test.

To raise pupils’® grade point average across ail school
subjects,

categories of personnel were:

Master classroom teachers

Tutors, remedial instructors

Individual counseling specialists

Group counseling specialists

Psychological testing specialists

Social workers

Paraprofessional teams for parent group sessions
Part-time psychiatrists

Part-time physicians and dentiscs

Other personnel.
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Tul. Imstoue. o owas ;da;gned {5 obthin wigiiing taachers' judgements

concernin; the pob.utial effectivenesS of varicus personnel in bringing about
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specified improvemcnts in pujil nehavmorz Changes in these judgcments as the

visiting teachers wewe exuposed to grOLp work techniques and had the opport-

unity to apply this new kunowledge were seen as refisctive of changes in their

attitudes. The position of visiting teacher was puvrposely omitted from the

inscrumentc so that a more specific assessment could be made of the way in which

N

1

visting teachers gaw their roles. Primaxry focus was on the category psycho-

logical and social service psrsoanel. Of key interest were the changes that

might occur in tais category as compared with tnat of instructional personnel
and those that might take placs among the four positions within the psycho~
logical and social service category.

For purposes of reportiag, the personnel categories were grouped under
thiree headings. Mastexr classroom teacners and tutors or remedial instructors

were grouped as inscructional persennel., Individual counseling specialists,

roup counseling specialists, psychological testing specialists, and social
S H

workers were classified under the ihieading psychological and soclal service

personnel. The other categories, i.e., paraprofessional teams for parent

group sessions, part-time psychiatrists, part-time physicans and dentists,

and other personnel, were categorized as other supportive personnel,

Table 3 shows tie mean September, December, and May percentages assigned
by the total group of 28 respondents to each personnel category. The most
obvious result revealed iu this table is the sharp increase in the budget
percentage assigned to instructional personnel from September to December,
This increase appears on every objective. It 1s traceable primarily to higher

percentages assignad to master classroom teachers, This category increased

-from an average over all objectives of 39 per cent in September to 51 per ceat

in December. This difference is statistically significant beyond the .0l level.
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Tercencages Allogted to Personnel

<d Objectivesz, by Month of

Table 3,

el e gl

I TR IR
LALEEZOTIGE

AGNILLSTIRILOS .

Suppor~
Zarsonnel
hec., May

Object.:ve

Increasing Resd-

ing Achiavamanu 7.10 1 5.11
Inczeasing Arich
mecic Achievenay 7.681 5,17

Improving Fupil

Seif-Image : 13.42 {10.24

Decreasing Pupil ;

Aaxiety i 17.25 |13.69

Improving Social f

Adjustment : 11.95] 9.28
I i

Improving Social - | i

Skills ©39.35 68,23 47.41%47.29 40,79 ;40.89513,36 (10,631 8.77
; $

Improving Class~ !

room Behavior 145,86 55,56 156,037 41,50 135,16 |35.35511.64 | 9.48 | 9.14

Decreasing Pupil % §

Absence ; 62,04 52,59 ©23.311 42,10 136,34 136.44315.87 10,54 110.75
i b ;
7 1 1

Raising Pupil : ! j

Aspiration ; hi. B4 55,77 51.52{63.68134.79 138.334914.68 | 9,64 110.62

Raising Grade § ;

Point Average L6101 172,56 W1.79:27.15119.29122,9%:11.88 1 8.52 | 5.79
i 4

The increase among the percentages assigned to instructional personnel
continued from December t¢ May for most objectives. The exceptions are

decreasing pupil anxiety, improving social skills, raising pupil aspiration

and raising grade point average., Concurrently, the percentages assigned to

psychological and social service personnel for these objectives showed slight
increases from December to May. Quite reasonably, three of the four objec-
tives relate to psychological characteristics of the pupils, which could

probably be more readily influenced by personnel in the second category.
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cognitive objectives, is most interesting.
It suggests what visiting teachers as a group grew steadily more apprecia-
tive of the posicion and gotaniiszi inlivence of the classroom teacher. The

extent to wiich exposurs 4o

techniques might have contributed
to this increased appreciation cannct be decermined from the data in

Table 1.

H.
[

it is clear, however, chat visitirng cveachers distinguished rather
sharply between cogonitive and non-cognitive objectives, Both the per-
centages themselves and the changes occurring over the year give evidence

this fact., On the September inveniory, the threz cbjectives with a

a3

o
strong academic orientation reflect percentages assigned to the instruc-
tional persommnel category that were wall over twice as large as those for
psychological and social service persomnel, For all the other objectives,
the latter percentages are aitlier comparable with or greater than thcse

for instructional persounel. Among these only improving classroom behavior

has a higher percentage assigned to the instructional personnel category
and to the psychological and social service personnel, Similarly, on the
December and May inventories, the achievement and grade pdint objectives
continue to show very high percentages for instructional personnel.

A closer look at the psychological and social service personnel
category permits a comparison among the four positions within this category

and gives some insight into the way in which visiting teachers see their
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giudy is tha cowparison of the percen-

tages for group counseling specialists wilith those for social workers and

individual counseling specialists. Tae percentages allorved to these posi-

tions on the three administrations of the instrumeni are shown in Table 4.,

The category psychiological testing spacialist is nor especially relevant

because visiting teachers do not engagze in psychological testing.

Table 4. Mean Hypothetical Budpget Percentages iAllotted to Psychoiogical and Social Ser-

vice Positions, by Month and Objective.

ey

individual Group { Psychological
Counseling Counseling g Testing Social
Specialists Soecialists ; __Specialists Workers
Objective Sept. Dec, | May | Sept.j Dec. i May Sept.} Dec. | May Sept. Dec. | May
Increasing Read- :
ing Achievement !6.89 1 4.21| 4.00 3.842.18; 1.31:7.01 18,25 3.935 6.7116.86} 5.90
Increasing Arithe :
metic Achievement! 6.68 | 3.971 3.72 3,76 | 2.61 1 2.34 1 8.29 | 6.76 | 4.45; 6,41 | 6,62} 5.34
J
A : : i
511.28513.1%10.56 7.3618,7217.71 16.88(4.,97112,71 12.85 {13.97
b
il 8.57111,0013.21 | 6.79 | 9.14 | 7.69 | 5.89 | 5.9010.95 [14,04 [12.59
5,46 | 8.9715,46 L1.28 [13.59 | 5.23 | 6,24 | 3.38]14.80 [14.28 [14.93
e ﬁ&.&é 13.%%14.38 10,94 112,411 5.63 | 5.74 ] 2.69112.82 113.25 [12.69
8,90 10.45?2,97 8.63: €,315.6314.62{2.93|10.17 13.01{13.66
Decreasing Pupil !
Absence 9.10 16,7116,34 8,28 ) 4.11 | 4.004§2.80 | 4,40 §1.55}21.92 R21.32 |24.55
Raising Pupil
Aspiration 12,88 ) 8,94 1.3.1003,07 [ 6.79 | 7.62 § 5.35 14,27 1 4.21§12.38 14,79 j13.45
Raising Grade
7.52 j10.17

Point Average 7.4114.33 6.5216.78 3,331 2.72§4.34 | 4,10 | 3.52] 8.58
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in general the percentages alloctad to individual couaseling specialists

ané social workers tend to be very simiiar for the Septembar administration,
while those for group counseling speci:iists run somewhat lower on most
objectives., In December, however, botu individual ccunseling specialists
and group counseling specialists were assigned lower percentages, while those
for social workers generzally increased. May brought some neutralization of
this effact, but social workers wers still assigned the highest percentages
and group counseling specialists the lowest. The only exceptions to this

pattern were in the social area. On improving social adjustment a considera~-

bly higher percentage was assigned to group counselors than individvual coun-
selors, while on improving social skills, the individual counselor was
assigned a slightly higher percentage than the social worker. For both
individual and group counselors, all May percentages ars lower than those
for September except for individual counselors inm raising pupil aspiration.

The data in Table 4 suggest strongly that visiting teachers generally
tend to identify much more closely with :he role of social worker than with
th;t of counselor, This identification seems to have increased as the
school year progressed.

The pattern of change amﬁng the percentages assigned to individual vs.
group counselors is too similar to permit any influences but the higher per-
centages assigned consistently to individual_counselors suggest some misgivings
among the visiting teachers about the efficacy of group counseling, even at
the close of the year.

A closer look at this comparison, particularly as it may have beén

: : .
affected by the project itselﬁ, can be obtained by examining the data from
the May administration in isolation. .n May, respondents were asked to
indicate on the questiounaire form whether or not they had led groups. The

responses 0f group leaders were then analyzed separately from those of per-~
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sonnel who had not been group leaders. A summary of this breakdown is pre-
sented in Table 5. Although there is scme small difference in the percen-
tages assigned to group counselin; specialists by these two sub-groups, only

on the objective of decreasing pupil anxiety is this difference of any size.

Even here, however, a t-test showed the differences to be ncnsignificant.

Table 5. Mean Hypothetical Budget Percentages* Allotted to Selected Per-
sonnel Categories by Group Leaders and Non-Group Leaders, May, 1970,

Master Individual Group Psychologi~
Classroom Counseling Counseling cal Testing Social
Teachers Specialists Specialists Specialists Workers

Objective 1 2 1 2 1 2 i 2 1 2
Increasing Reading

Achievement 67% 617 47 47 1% 27 4% 47 57 6%
Increasing Arith-

metic Achievement 64 62 4 4 3 2 6 4 5 6
Improving Pupil

Self-Image 49 44 i3 13 10 8 3 7 15 13
Decreasing Pupil

Anxiety 44 39 8 13 12 7 4 8 12 13
Improving Social

Adjustment 49 47 8 9 15 13 4 3 13 16
Improving Social

Skills 46 44 9 17 12 13 3 2 12 13
Improving Class-

room Behavior 60 50 7 13 8 9 3 3 11 16
Decreasing Pupil

Abseance 53 48 7 6 5 3 1 2 21 28
Raising Pupil

Aspiration 53 47 11 15 7 8 2 6 15 12

Raising Grade ‘
Point Average 67 58 4 9 3 2 2 5 8 12

*Rounded to Nearest Whole Number
1=Group Leaders
2=Non~-Group Leaders
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More reveaiing is the differ@nce occurring between the two groups in
percenta;es assigned to the master  ¢laSSroom teacher as opposedbto the
individu:z. counSelor and Seclal worker For every objective, group leaders
assigned aigher percentages-fb maghgr t¢lassroom teachers than non-group
leaders; on seven ¢ the objectives thuse differences were 5 per cent or
more, Non-group leaders, on the other hand, tended to give more support to
the individual counselor and the social worker. Although these differences
betwecen the sub-groups were all too small to be statistically significant,
their consistency strongly suggests that more than chancé was operating,

To summarize the attitudes of visiting teachers as refiected in their
assignment of hypothetical budget percentages to various categories of per-
sonnel, it may be said at least that the project had no measured impact on
the judgments of the value of the group counselor., Rather, visiting
teachers generally, but most especially those who actually followed through
with groups, caﬁe to regard the master classroom teacher m.re and more as
the key person in accomplishing educational objectives, particularly those
of a cognitive nature, Visiting ﬁeachers who did not follow through with
groups apparently identified more closzely with the social worker and the
individual counselor.

A final measure of attitude relates to the judgments of the total
teaching staff and administrative staff of the schools. ‘Each May through-
out the Cincinnati school system a survey is made of opinions of teachers
and admiﬁis:rators regarding various characteristics of the schools and
the educational program. Ratings are given on a sevgn-péint Likert~type
scale, on which 233>is poor and seven is good, with four as the neutral
point. Viewing ratings on items that are relevant to the services of
visiting teachers over the past few years, one may ask whether there is

any evidence that the work of visiting teachers with groups of pupils may

have raised the item ratings in those schools.
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Table 6 gives a comparison of che mean ratings given to 12 relevant

survey icems by teachers in the schooit where groups were established and

carried through the latter part of the year. These ratings are compared

over each of the past three vears uﬁth ‘the total mean of al: elementary

schools in the' Gincinnati school distrct.

Table 6. Mean Ratings of Selected Teacher Survey Items for Schools in

Which Visiting Teachers Established Groups, Compared by Year
with Elementary Mean for Entire Systemn.

1967-68 1568-69 1969-70
Proj. Total Proj., Total Proj. Total
Item Sch.* Elem. Sch.* Elem. Sch.* Elem.
Motivation of my pupils 4,36 4,46 4,46 4.47  4.41 4,44
Degree of tardiness 4,51 4,67  4.53 4,61 4,43 4,47
Pupil aspiration level 3,92 4,03 3,92 4.03 3,96 4,06
Provision for visiting teacher
services 5.00 4.65 4,94 4.6H 46,79 4,59
Tima tOo teach 4,37  4.44 4,40 4,55 4,70 4,56
Pupil image of self 3,79  3.97 3.85 4,06 4,17 4,13
Counseling and psychological
services 3.34  3.41 3,16 3.16 3.47 3,33
Help in handling disciplinary
problems 4.83 4,93 4,68 4,88 4.68 4,73
Pupil attendance 4,83 4,83 4.7z 4,70 4,71 4.56

Behavlior standards of my pupils 3.97 4.13 4,04 4,09 3,98 4.13

Provision for emotionally-

disturbed child 2,27 2,23 2.39 2,25 2,43 2,18
Provision for socially-

maladjusted child 2,52  2.,45 2,60 2,46 2,69 2,41
AVERAGE 3.98 4,02 3.97 3.99 4.04 3,498

*Unweighted mean of 15 school units.

Each of the mean ratings for the schools in which groups were established
is best viewed by comparison with the total elementary_s;hool mean for that
year. This comparison controls gsomewhat the effect that other treatments
or conditions within the school system might have had on the annual ratings.

Since the existence of counseling groups within the 15 project schools is one



O

ERIC

Aruitoxt provided by Eic:

distinguishing cneracreristie thaly seprates them from the rest of the
schools inciudec wn the telal elenantacﬂ mean, the basis for inferences
about the impact of~ this prolect 1% re\Q;ively sound. In addition the
proximity of the group activity td¢ :the .ime of the survey would also be
likely to intensify the effect of tais service on the ratings. It should
be pointed out that a third of the schools having groups are also target
schools under Title I of the Elementary &nd Secondary Education Act. This
percentage exceeds that for the total elementary school group. However,
most of the items included in Table 6 are not obviously related to Title I
services., In addition, the Title I services provided in 1969 and 1970
were suhstantially the same as :hoée of the previous two years.

Over all 12 items included in Table 6, the project schools show a maan
increase of .07 over the previous year, while the mean for the total elemen-
tary group declined .01l. Even though the teacher survey ratings over a
large number of respondents tend to be relatively stable, this change at
face value is not startling. There are some interesting points to note
among the individual items, however.

For the most part, the items that relate to pupil characteristics show
relatively little change among the project schools as compared with the
total elcmentary mean. The only notable exception to this is the item

Pupil image of self. The project school mean for this item increased con-

siderably more than that for the total elementary group (.32 vs. .07).
On the other hand, most of the items that relate to the provision or
effectiveness of service show a considerably more favorable picture among

project schools in 1969-70. Counseling and psychological services, for

example, which had an identical mean to that-of the total group in 1968-69,
increased .31 while the total mean was rising .17. The items related to

the emotionally disturbed and the socially maladjusted child show iancrease
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among progact scbocﬁs in Hoe face cﬁ:éacline in the total meams. Help in

[ i [
handling discipkcngﬁg pmobhans haet khe Same project school mean as last

year, while the to.al elemern:ary wan (ﬁplined .15, Similarly, Time to
teach had a mean project school rdting for 1969-70 that was .30 nhigher
than the previous year, while the tota: elementary mean was increasing only
.11,

With some consistency, then, the service-related items tended to receive

more favorable ratings among project schools in 1969-70. The glaring excep~

tion to this is the item Provision fory wvisiting teacher services, Although

the ratings for this item remained .20 aigher in project schools than over
the city as a whole, it showed a sharper decline from the previous year,
Attributing this to regression is probably statistically sound, but it does
not explain fully why this item should violate the pattern of other service
items related to this project. One hypothesis is that the time that visit-
ing teachers gave to working with groups was available only at the sacrifice
of other duties that are comnsidered important. In reality, there was no
more provision for visiting teacher services than in previods years, It
seems likely that the observation of the visiting teachers that too little
time was available for group work was, in fact, a valid one.

On the basis of the total picture presented by the data in Table 6,
it may be generalized that the teachers on the staffs of project schools
gave more favorable ratings to items related to this project and its pro-
cess goals than in previous years., A similar picture is presented by the
data in Table 7, which relate to the survey of adninistrator cpinions. 1In
this table the ratings of the project school administrators are compared
with those of all elementary administrators in the system for each of the

past two years. The direction of change strongly favors the project schools,
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This is wost espaually toue on the items concerning proevisions for the
emotionalily disturued and scoiall naladjusted. Interestingly, it also
holds true of the :4ministravors' fltﬂl§5 of provision for visiting teacher
services. On the other hand, the Pup&( tardiness rating declined, whiie
pupil attendance had a more favorable picture for 1969-70 among project
schools.,
Table 7. Mean Ratings of Selected Administrator Survey Items for Schools

in Which Visiting Teachers Escablished Groups, Compared by Year
with Elementary Mean for Entire System.

1968-69 1969-70

Proj. Total Proj. Total
Item Sch.* FElem. Sch.* Elem.
Motivation of pupils 4.54 4,79 4,27 4.66
Degree of pupil tardiness 4.38  4.22 3.77 4,37
Pupil aspiration level - 4.29 4.49 4,10 4,42
Pupil discipline 4.77 5.16 4.73 4.99
Provision for visiting teacher services 5.20 4.93 5.33 4.98&
Time for teachers :to teach 5.27 5.50 5.15 5.35
Pupil image of self 4,66 4.47 4.57 4.42
Pupil attendance 4,62 4,75 4,70 4,65
Behevior standards of pupils 4.33  4.75 4,17 4,53
Provision for emotionally disturbed child 2,46 2,34 2.65 1.87
Provision for socially maladjusted child 2.36 2.53 2,71 2.19
AVERAGE 4,26  4.36 4,19 4,22

AUnweighted mean of 15 school units.

Recommendations

As visiting teachers continue to apply the skills acquired through
this project, three recommendacions that emerge readily from this report

seem worthy of consideration,




O

ERIC

Aruitoxt provided by Eic:

Sumnary

33

An effort should be made to insure the cooperation of
school principals with this activity. Administrators
should bc involved from the beginning in planning and
setting goals for the group. Perhaps an initial effort

in this direction could nest D@ made by interpreting

che general purposes of group counseling to the conference
of elementary principals. With the support of the school
srincipal behind him, the viSicing teacher will typically
be better equipped to secire the cooperation of teachers
as well.

future evaluation of the group counseling accivicy should

be planned to include a study of resulting behavioral change
in pupil participants. If the project consultant's expecta-
tions are realized, a full year of this kind of service will
bring about substantial change in the performance of group
members. Some aspects of this behavioral change should lend
themselves to quantified measurcment. At very least, teacher
perception of pupil behavior could be assessed before and
after group participation.

The newly developed skills of visiting teachers should be
cultivated and periodically updated. An occasional meeting
to share common concerns and receive further support from a
consultant is one approach to this goal. Another is super-
vision of the performance of the counselor in working with

a group, through video-taping, role playing, or some other
means. Whatever the most feasible way to this end, it seems
important that the brief training furuished in this project
not be considered the maximum ideal preparation.

Increasing demand for the services of visiting teachers prompted the

appiication for a grant under the Education Professions Development Act to

train these personnel in group techniques, The project was geared to pro-

viding this training and to furnishing added guidance to visiting teacliers

as they established groups of pupils with similar problems and worked with

the parents and teachers of these pupils.

Visiting teachers met in two groups for this-training. Fourteen

sessions were held between September 15 and December &, 1969. Content

focused on the principles of group dynamics and planning, the assessment

of group activities in elementary school, and leadership training., Sixteen

of the 24 visiting teachers followed through and attempted to set up groups,

Of these, 13 groups actually materialized, each having from five to 16 ses-
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sions wish the visiting teacher.

Process and product evaluation indicate that a primary need is for
the undersctanding and cooveration of th. school principal. If he is
involved in planaing and soetting goals Jor the group, the endeavor has a
much greacer chance for success, Visizing teachers felt that the training
program provided them with a very worthwhile skill. Those who followed
through wich groups indicated that the group approach gave them increased
contact with pupils, leading to morc thorough diagnosis. The service was
generally well received by administrators and teachers; the annual surveys
of professional opinions confirm this positive reception. No project
impact on visiting teachers' judgments of the value of the group counselor
was detected by the instrument used to assess participants' attitudes,
Ratuer, the wvisiting teachers who conducted groups came to regard the
master classroom teacher more and more as the key perscn in accomplishing
educational objectives, particularly those of a cognitive nature. Visiting
teachers who did not follow through with groups apparently idenﬁified more.

closely with the social worker and the individual counselor.

Prepared by:

Joseph L, Felix, Associate Director
Division of Program Research & Design
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APEL 3D -

Content of Train: ; Sessions

FIRST SES3ION: Introduction of training role, visitiry teacher role, and

the conduct of the sas:ions, The formar presented was: training
present material from fifteen :to thirty minutes with group discussion
for thirty minutes. Triiner presenced a clarification of group work
terms which were mis-defined Oa #he questionnaire. Also, the dif-
ferences between goals, methods, techniques, and evaluation were dis-
cussed. The group discussed how they got their cases, who derermined
that the cases were problems, and how the problems were classified.
What behavioral and attitudinal gcals did they have for the cases?
The purpose of this session was to establish the thought processes
wiiich were the on~going theme of the training; that is, diagnose the
problem, establislhi the behavioral govals and attitudes to be achieved,
then determine the methods, techniques, and specific programs to
achieve the goals, then evaluzte whether the goals have been achieved.

SECOND SESSION: The first step in the group work theme is to diagnose

the problem, thus, a diagnostic group model was presented. It was
stressed by the trainer not to star: with methods dr programs. It
was attempted to get them to apply the model to their setting. The
elements presented were:

1) Principles of group approach
2} Staff role
3) Physical setting

In the discussion period it was determined that pupils eligible for
group participation had to be in the first through sixth grade,
have parental permission, that tae principal needed to be willing
to experiment, and that the group sessions had to be held during
school time. The question whether the pupil's consent was needed
to be a participant was discussed. It was pointed out thac the
group should not be seen as different than a case, and that since
permissicn by the child was not a criterion for his being a case,
that it should not be a criterioan for his being in a group.

The discussion was focused on how much the visiting teachers presently
know about a child, in a diagnostic sense, and how do they receive
their information about a child. ilow are they sure, and how do they
determine what they are treating the child for is really the problem.
The group agreed they usually take the word of the teacher as to the
presenting problems,

THIRD SESSION: The group discussed:

1) How a child is prepared for the group, what is he ;old the need
for honesty and clarity of purpose.

2) Group formation and composition.
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TOURTH SESSION: The group finishec the diagnostic group model: diagnostic
group program and techniques. A wodel of four sessions was presented
vith specific programs outlined on the basis of purpose of activity,
description of antivity (how to do it), staff role in activity.

YF7H SESSION: 4 treatment group model was presented. Similarities and
differences between diagnostic groups and treatment groups were dis-
cussaed, such as length of time of groups, group composition, role of
worn¢r, establishment of activities,

H|

A

SIXTI SESSION: Upon request from participants, a variety of program media
was presented stressing non-discussion activities--~games (active-
passive), dramatics, arts and crafts.

SEVENTH SESSION: Summary of first six sessions plus planning for the impie-
mentation of their starting groups in the schools.



