COCUMENT RESUME

ED O04E #4917 S0 000 374

AUTHOE Campbell, Vincent N. . End Cthers

TITLE FLAN Social Studies: The Match Between Long-Fange
Cbjectives and the 1 7C=-71 Curriculunm.

TNSTITUTICN American Institutes or Research, Falo Alto, Calif.

SEONS AGENCY westinahkouse learni) - Corp., New York, WN.Y.

PUE DATE Jul 70

NOTE €0F.

EDKS PRICE EDES Price MrF-30.50 EC-34.10

DESCKIFIORS Affective Ctijectives, Cognitive Otkjectives, *Concept

Teaching, *Curriculum Tesign, Curriculum
Development, *Educational Objectives, Elementary
Grades, Individualized Curriculum, Inductive
Methods, *Inquiry Training, Interdiscirlinary
Apgroach, lModels, PFroblem Solving, Seccndary Grades,
Socialization, *Social Studies

IDENTIFIERS *ELAN Social Studies

AESTFRCI

ELAN Social studies curriculum attempts to assure
that each student achieves e€educational objectives appropriate to his
individual needs and interests. The guiding framework is presented in
the fcrm of a list of over cne hundred long-range objectives (LRO's).
The major okjective areas are: inquiry, p:nblem-solving and plannirng,
affective ckjectives, social skills, quantitative skills, and
knowledge cbijectives. Chapter 3 describes the curriculum for each
level roughly ccrresponding to grades one through twelve, emprhasizing
the ccntent and settings to which major objectives are applied.
Chapter 4 presents a series of charts in which the explicit
instructicnal ctjectives of the existing curriculum are identified
bcth ky level and by the (LFO) they serve. The order in which the
ccntent areas are presented is nct dictated by the structure of tke
otjectives; the instructional sequence can be shaped largely Ly the
perscnal interests of the students and the availawscility of
instructicnal raterials. The Xey ccncepts, princigles and facts of
each kncwledge objective are¢ appended: social problems, history,
cultures, sociclogy, anthrcrology, religicns, American ethnic grougs,
American institutions, sociology, anthropology, religions, American
ethnic groups, American institutions, social psychology, individual
behavior, pclitical science, American civics, basic econonmics,
personal eccncmics, geography ard ecology. (SPE)




U.5. DEPARTMENT OF hEALTH, EDUCATION
& WELFARE

QFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRODUCED
EXACTLY AS RECEIVEQ FROM THE PERION OR
ORGANIZATION ORIGINATING IT. POINTS OF
VIEW OR OPINIONS STATED DO NOT NECES-
SARILY REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY.

EDO 45491

Yi‘lgf\l\l Sucial Studies: The Match Bejween

Leng~Range Objective: and the 1970-71 Curriculum

Vincent N, Campbell
Susen F. Sawyer

William J. Vebster

American Instituies for Research

Palo Alto, Caliifarnia

July 1970

QT

This report was funded by Wesii ahouse Lemming Corporation.  The social
studies curriculum deseribed heiein wos creoted ihrough the joirt effort of many

O teacher-vieilers from PLAN developmental schoals and o number of the AR,

staff meombers.,

(e

Aruitoxt provided by Eic:



Chapter |
Chapter 2
Chapter 3
Chapter 4

Appendix

TABLE OF COMNTENTS

Introduction

Long-Range Obijectives for PLAN Social Studies

Summary by Level of the 1970-71 PLAN Social Studies Program
The Match Between Long=-Range Objectives and Curriculum

Key Concepfs., Principles and Fecis for Each Knowledge
Obijective (VI): Preliminary Draft



Chapter 1

INTRODUCTION

Project PLAN tries to insure that each student achieves educational objectives
appropriate to his individual needs and interests. The entire curriculum is or-
ganized under a detailed set of explicit instructional objectives grouped into
modules of insiruction. The measurement of student achievement on the objec~
tives assigned and the flexibility of curriculum make PLAN potentially the first
self-correcting educational system in existence. If.certain siudents are not learn~
ing well by a particular method of instruction, a different kind of instruction can
be substituted so thai the instructional objectives can be achieved more efficiently.

The some type of feedback and correction is also necessary at the higher level of
determining what the objectives of instruction will be. In the social studies this
presents a challenge of major proportions since social studies educators and social
scientists show little agreement among themselves as to what explicit educational
objectives should have top priority. Nevertheless, in any operating educational
system, rriorities among objectives should be hammered out explicitly for if they
are noi explicit, implicit priorities which are subjective and largely unknown will
defermine the curriculum.

Thic dacument descrthac tha avisting PLAN cocinl studias anrriculum and prasents
a framework for a more ideal social studies curriculum toward which PLAN is
siriving through periodic revision. This guiding framework is presented in the
form of a list of over one hundr~d long-range objectives (LRO's) organized into
an outline to show the relation of general objectives to more specific objectives.
A chart is also presented showing the detailed correspondence between instruc-
tional objectives in the exisiing curriculum and the LRO's.

Three uses are anticipated for this documert:
1. To describe PLAN social studies as it is in the 1970-71 program and
to compare this program objective~by-objective with the guiding

framework of LRO's which are seen as having high priority.

2. To serve as a reference document for staff who are revising the so-
cial studies curriculum,

3. To serve as an information retrieval document for teachers, counse-
lors and students who seek to locate modules and objectives which

suit their particular interests and learning strategies.

Both the existing curriculum and the LRO's have benefitted from review by an



advisory panel ‘of ouistanding social studies educaiors of the nation.”* Periodic
future reviews and revisions are expecied to improve the program further ond keep
it up to date,

The LRO's include several which are as fitting to some other subject matter area
as they are to social studies. Problem solving and planning, for example, arc
agreed by all to be of utmost importance. However, they typically fall betvieen
table and chair in mosi educational curricula because they are not ceniral to ine
traditional academic disciplines and are not the exclusive domain of any one sub-
ject matter area. By including them in the guiding framework, we do not intend
to claim speclal relevance of these LRO's to social studies but rather to be sure
that the top priority learning needs of students are met, regardless of subject mat-
ter boundaries. Many of the staff who prepared the existing curriculum hed no
idea that such objectives would be taken on as a responsibility of social studies,
and this accounts in part for some of the discrepancies between what is and what
is desired in a social studies curriculum as described herein.

In a more vertically structured subject matter such as mathematics, a significant
part of a document such as the present one would be some presentation of the
hierarchical sequences showing the prerequisite oxder in which various objectives
must be reached if they are to build on one another, Such a muapping of prere-
quisites was planned for this document, in fact. On closer analysis, it appeared
that nearly ali social studies objectives are closely interwoven with many others
hut that in vary Foaw races can ona such achievement ha said o be maron.nmi-a
to another in the sense that achievement of one is greatly impeded by noi having
achieved the other. With few exceptions (mostly in the area of quantitative’
skills), any of the LRO's listed in Chapter 2 could be learned either before or
after any other with no appreciable loss of instructional efficiency, assuming the
details of instruction were well planned. In social studies the general course of
development from level one to level twelve is not primarily characterized by the
unfolding of skill hierarchies, but rather by applying a given skill to an increas=
. ingly complex set of problems and contexts, so that the skills become more facile
and useful over an ever wider range of settings. Since the order in which the
settings or content areas are presented is not dictated by the structure of the cb-
jectives themselves, the instructional sequence can be shaped largely by the per-
sonal interests of the students and the momentary availability of instructional ma-
terials, which has both economic and motivational advantages.

In several instances 1.RO's stated in Chapter 2 refer to skills which are so gen-
eral to the processes of learning and cognitive development that they have been
tuken for granted by the curriculum developers and not speiled out explicitly in
fhe module objectives. In future revisions of PLAN social studies, an important
procedure will be to identify these activities in teaching=learning units which

* Richard E. Gross, Stanford University; John E. Haefner, Univérsity of lowa;
John U. Michaelis, University of California; Roy E. Price, Syracuse University



contribute to cerfain LRO's but have not been identified as doing so. We have
noted inn Chapter 4 the most obvious instances of "hidden" instruction of this
SOt .

Chapter 3 describes the 1970-71 social studies curriculum of PLAN level by
level, emphasizing the content and settings to which major objectives are
applied. Chapter 4 presents a series of charts in which the explicit instructicnal
objectives of the existing curriculum are identified both by level (which corres-
ponds roughly to grade) and by which LRO they serve. This enables the reader
to match specific objectives in the curriculum against LRO's and to note the
levels at which ony LRO is developed. The chapter also contains brief sumrmar-
ies after each group of LRO's indicating the major strengths and weaknesses cf
the present curriculum in achieving those LRO's.



Chapier 2

LONG-RANGE OBJECTIVES FOR PLAN SOCIAL STUDIES

I. INQUIRY
. A. Formulate questions
1. Make hypotheses to explain events
2. ldentify issues in o decision or controversy
3. Understand and summarize opposing viewpoints
B.  Generate inferences and rationales
1. Relate point to other relevant ideas
2.  Modke sensible inferences (explanations, predictions)

3. Specnfy in advance what kinds of evidence would test o
hypothesis or answer a question

4.  Organize questions, evidence and inferences intg a coherent
rationale or report

C. Find relevant information
i. Observe social phenomenu sensiiively and accurately
2, Locate stored information concerning social studies

a. Social or behavioral science reference works

b. Periodicals related to social studies
3. Use appropriate experts and resource persens

a. Locate experts

b. Interview or question effectively

4.  Seek evidence and information efficiently, considering rele-
vance, accuracy and cost

D. Analyze and evaluate information

1. Analyze a persuasive social message into the fo!lowing
elements: premises, definitions, assertions of fact, logical
* conclusions, recommendations, value statements, emotional
appeals

2,  Evaluate credibility of a source and likely biases

3. Judge validity of information in ferms of own experience and
beliefs




. ldentify omitted relevant factors
Evaluate internal consistency of elements

. Evoluate against external criteria

NGO N

» ~Decide which criteria for ‘evaluation are most appropriate
Maintain flexibility and perspective

1. Remain open to new information which conflicts with own
views, and modify views accordingly

2.  Accept the uncertainty of most generalizations, theories and
predictions of human behavior

3. Tdke into account the complexity of causes of human behavior
and social phenomena



i,  PROBLEM~-SOLVING AND PLANNING
' A. Identify and define problems in need of action
1,  Idenfify problem areas and judge their relative priorities

2,  ldentify desired outcomes (objectives) and justify them in terms
~ of value priorities

3.  State criteria by which achievement of outcome could be
measured or verified '

4, Define a problem clearly in terms of gaps between current and
desired status (using 2. and 3. above)

B. Apply inquiry skills (I.) tc problem whenever appropriate
C. Find and evaluate alternative plans and solutions
T. Locate or devise promising plans

2,  Evaluate each plan against objectives; weigh probabilities of
gains and costs, including side effects and reactions of all
persons concerned

D. Execute a plan

1.  Choose and spell cut a plan in detail, including actors , steps,
feedback, contingencies

Get review and necessary approval of pian; revise as needed

Carry out plan

F I
)

°

Evaluate plan's effectiveness, referring to actual evidence of
achievement of objectives

E. Attack a problem, integrating skills A, through D.; make personal
ond social decisions wisely :




.  AFFECTiVE OBJECTIVES
A. Approcch and enjoy learning

1.  ldentify topics and problems of personal interest in the social
studies area

2, Pursue learning interests to own. satisfaction
B. Develop and express own values and opinions

1.  Understand values as preferences or tastes, not es matters of
truth

2, Develop and reexamine own values and priorities concerning:
a. health and safety
b. serving self versus others
c. choice, freedom, power
d. truth, honesty, dissent, conformity

e. infterpersonal emotions and relations (sex, love, friend-
ship, etc.)

fo peace, war, social conflict, racism, nationalism
g. government, democracy, tyranny, law

h.  quality of environment

i.  population

jo poverty and affluence

k. occupations and roles

lo recreation, leisure, aesthetics

m. change

3.  Support socia! policy on basis of own values and relevant
information

4. Rationally defend own position on a controversial issue
5.  Act consistently with own stated values and priorities

C. Value oneself positively; appreciate own life and experience




V.

SOCIAL SKILLS

A.

Treat others well

1. Consider the consequences for others of own actions

2, | Try to help individuals and groups who are in great need
3. Defend rights and liberties of all kinds of people
4

.  Empathize: Try to understond why others behave as they do
from other's viewpoint

Communicate face~to-face effectively

1.  Listen to what others say; perceive nonverbal cues as well
2.  Respond appropriately to others

3.  Attempt to communicate clearly with others

4

o Ask for clarification and feedback from others to be sure
communication is sent or received accurately

Cooperate on a group task
1.  Help group to move toward its goals
2.  Attend to the needs of other group members

3. Lead a group effectively or recognize good leadership strate~
gies and acts

Act effectively in the public interest

1.  Recognize social action ’rechniqués and effectively appiy those
which meet own ethical standards

2. lLocate and work through organizations designed to attack a
given type of problem



V.

QUANTITATIVE SKILLS

A.

Recognize uses and problems of raeasurement

1. Recognize that measurement can moke descriptions, comparisoss
and predictions of human behavior more precise

2.  Recognize many varicties of data and variables (physical,
judgmental, discrete, continuous, etc.)

3. Apply concepts of validity, stability and objectivity to com-
pare types of measures

4, Recognize main purposes and limitations of opinion polls, eco~
nomic indices, psychological tests

Make sound inferences from data and statistics

1. Use common descriptive statistics (ratio, percentage, range,
mean, median) to make simple inferences about location and
dispersion from social science data

2., Distinguish correlation from causation

3.  Use concept of probability in making inferences

4, Recognize variation in confidence of inferences based on num-

ber and stability of observations
Uz grophe and lables presenting suciel siudies data
1.  Interpret graphs and tables sensibly

2,  Construct graphs or tables which communicate and summarize
data effectively

Use globes and maps
1.  Locate points by using coordinates
2, Relote locations to time and season via earth=sun relations

3. Interpret globe and map content by color, line, and symbol,
using legend, Include topography, ¢limate, resources, polit-
ical units, transportation routes, man-made places and preducts,
and density distributions.



VI. KNOWLEDGE OBJECTIVES *

A. Sociol problems: Know mojor contemporery sociol problems and
some of the more promising techniques for ottocking these problems:

1.  Problems of sociol conflict — personol, ethnic, internationol,
etc.
2,  Economic problems — poverty, employment, resources, over=~

populorion, etc.

3.  Environmental and heolth problems — pollution, urban blight,
etc.

B.  History: Know mojor chonges in the life of monkind since prehistory,
including ogriculturol revolution, specializotion, sociol closs, tech-
nological development, commerciol expansion, literocy, urbonizotion,
mobility, westernizotion, moss communicotion.

1. Evolution of mon ond his tools
2,  World history
3. The Americon experience

C. Cultures: Know ond compare cultures different from his own, includ-
ing modern, primitive ond troditionol ogrerion. B¢ fomilior with ot
least one from eoch of the following oreos:

1. Conodo ond the Arctic orcas

Lotin Americo

Western Europe

Mid-Eost ond North Africo

Subsohoron Africo

U.5.5.R. ond Lestern Europe
Jopon ond Koreo
Chino

Indio ond Southeost Asio

0V 0 N O xwN

o
.

Austrolio, New Zeolond

-—
—
.

South Pocific islonds

* The short, underlined title preceding coch objective is only for convenient
reference, It does not indicate the contents which follow with ony precision,
A more detoiled specificotion of the importont concepls, priniciples, and focts
to be leorned os part of coch objective is prescated in the Appendix.




Sociology and anthropology: Know and apply concepts for analysis
and comparison of all societic: und their institutions.

Religions: Know main characteristics of major religions of the world
and their relationship to the evolution of political und social
institutions,

American ethnic groups: Know values and ways of life of different
ethnic, religious, and socioeconomic groups within our society.

American institutions: Know values and origins of main social insti-
tutions in the United States and his own local region.

Social psychology: Know and apply concepts and principles of social
interaction and group behavio-,

Individual behavior: Know basic patterns of individual human
behavior,

Political science: Know basic values, issues, and concepts of polit-
ical action and contrasting political ideologies.

American civics: Have a working knowledge of governmental struc-
tures, functions, and channels and sources of power and influence in
the American political system.

Basic economics: Know economic concepts and principles and the
major variations in economic systems.,

Personal econemics:  Know practical economic considerations impor=
tant in decisions about employment, buying and selling, contracts,
investment and saving, and taxes.

Geography and ecology: "Know major variations in the natural
environment, the basic ways in which man adapts to such variations,
and spatial distributions of man and his resources.




Chapier 3

SUMMARY BY LEVEL OF THE 1970-1971 PLAN SOCIAL STUDIES 'lROGRAM

In the PLAN system "level” corresponds approximately to grade level, but it should be
kept in mind that individual students at any given level may choose or be assigned
modules from lower or higher levels if these fit their individual programs of study . For
each level the three or four major themes are described below, with a general indication
of the types of objectives emphasized. The modules listed on the right side of the page
correspond to the themes on the left. Each module is identified by a five-igit number
and contains from one to eight of the instructional objectives which appear ii the charts
in Chapter 4. A module requires on the average about two weeks to complete. Most
students do not take every module at a level. Different students are assigned different
sets and sequences of modules according to their needs. Nine modules from various levels
were omitted from the list below because they did not fit any of the themes.

MODULES
LEVEL | '

The Structure and Function of the Family
Develop the concept of family and relate it to his own 40-052
sociul setfing und o the basic functions of families 40-053
around the world _ 40-057

Basic Needs of People
Learn the basic needs of all people and common ways in 40-054
which they are met. 40-055

40-056

Basic Economic Concepts _

" Acquire the economic concepts of producer, consumer, ' 40-058
services and goods, and apply them to neighborhood 40-059
settings . : 40-060

LEVEL 2

Basic Resources .

Learn the main sources and processes involved in 40-116
production of goods to meet the basic needs of people 40-117
' 40-118

40-120




The Neighborhood

Acquire the concept of neighborhood and relate it to 40-0l 40-108
his own environment and to settings different from his 40-102  40~109
own. - 40-103  40-l10
Know of common local institutions and the primary’ 40-104 40119
function of each . 40-105  40-12|
40-106  40-124
Recognize examples of problems or needed chunges in a 40-107

neighborhood .

Communication Media

Acquire the concepts of communication and mass media . ~40-111 40-113

40-1i2

LEVEL 3

Characteristics of a Community

Acquire the concepts of community, culture, natural 40-151
environment, and interdependence within and between 40-152
communities .

Learn ways in which a community helps individuals meet
their basic needs.

Communities Around the World

Learn how cultures vary in accordance with their needs 40-153  40-14|
to adapt to the contrasting natural environments of the 40-154  40-163
world. 40-155 -40-164
~Learn the principle that social customs vary greatly jg::gg ' jg::gg
within a given type of natural environment. | 40-160  40-168

Planning A Community

Learn to plan the major features of a community in 40-169
relation to the natural environment and the basic needs
of people .

Map Skills and Geography

Identify topography and climate of major regions of the 40-177
world using globe and maps with legends. -~ 40-178




LEVEL 4

Inquiry Skills

[dentify and define human problems, locate social
studies information sources, and learn to inquire about
problems systematically . Develop and evaluate plans
for dealing with problems of human resources and
relations, natural resources, communication, and
transportation.

State and Region

Learn about own state and region.

Cultural Values

Learn the economic concept of exchange and some of
the values shored by Americans.

Map Skills

Use map coordinates and legends

LEVEL 5

World History Overview

Relate in time and place the major changes in mankind
during the last ten thousand years.

American Ethnic Groups

Recognize the varied cultural origins of the Americen
people and begin to relate those to current social
conditions.

Apply systematic inquiry steps in understanding the
origins and problems of American ethnic groups.

Develop and express own values about ethnic relations.

American Studies

Compare typical contemporary American life styles with
earlier American life styles.

Relate basic economic concepts and map skills to the
establishment of communities and use of resources in
the United States.

40~207
40-208
40~212
40-213
40-214
40-215

40-209
40-210

40-20}

40-202

40-205
40-206

40~274

40-268
40-269
40-270
40~27|

40-272

140-273

40-275

40-258
40-259
40-260
40~-26|

40-262

40-211

40-264
40-267



Map Skills

~ Use compass, map scales, and time zones. 40-251  40-255

40-252  40-256

LEVEL 6
Latin American Studies .
Conduct systematic inquiry and develop plans on ' 40-315  40-340
economic and political problems of Latin America. 40-316  40-34l
‘K\now. the location and climate of the nations of Latin 28:2‘272 28:225
merica. : 40-323
Know ethnic origins of the population of Latin America 40-334
and its effecis on current social conditions. : 40~336
‘Characteristics of Human Society
Acquire the concepts of cooperation, con flict, 40-324  40-329
interdependence, technology, and society . 40-325  40-330
. . e 40-326  40-338
Make simple comparisons among societies in terms of
. " - . 40-327  40-339
economics, politics, religion, and the above~listed 40-328

concents |
H

Geography and Map Skills

Use latitude, longitude. Know the Earth's main = . 40-306  40-3lI
climates and natural resources. ' ' 40-307  40-312
’ 40-309  40-3i3
40-310 40-314

LEVEL 7

The American City
Know the role that the American city has played inthe ~ 40-40I 40-408
development of our nation. Relate the history of the 40-402  40-409
American city to migration, industrialization, and 40-403 40-411
government . : 40~404  40-412

40-405  40-413
40-406  40-414
40-407  40-415

40-42\




Contemporary Socical Prohlems

Identify and analyze the major contemporary social | 40~382  40-393

problems of our society including: (a) minority 40-386  40-395

conditions, (b) civil rights and liberties, (c) Vietnam, 40-387  40-416

(d) population, (e) pollution, (f) urban disorder, (g) 40-388  40-417

congestion - ' 40-389  40-419
40-390  40-420
40-392

The Individual in the Contemporary United States

Weigh alternative values and choices concerning major 40-371  40-377
adolescent decisions, including: (a) peer group 40-373  40-379
relations, (b) generation gap, (c) use of leisure, (d) 40-374  40-394
smoking, alcohol, drugs, etc., () family relationships, 40-375  40-400

(f) law and rights. 40-376  40-4I8

Develop concepts of interpersonal emotions including
empathy , authoritarianism, dependence.

LEVEL 8

Political Action
Develop and evaluate plans of action to accomplis 40-452  40-458
political goals. ' 40-453
Acquire the concepts democratic, oligarchic, and 28:257
dictatorial; criteria, objectivity, and evidence. ‘

American History and Government .
Know basic facts from 18th and I9th century Arserican 40-462 40-466
history and government. These modules are designed to . 40-463  40-467
enable students to pass various standardized exams such 40~-464  40-468
as the New York Regents' Exam. 40-465

The Analysis of Social Problems
ldentify issues and evaluate information about American 40-451  40-460
social problems. . : 40-454  40-46l
Apply systematic inquiry to American historical and 40-456

ppYy sy ; Y . - 40-459

social problems.




LEVEL ¢

Cultural Geography

Acquire the concept of environment and its significance 40-384
to the development of culture. 42-564
Acquire the concepts of biological and cultural ‘ 42-565

42-566

adaptability .

identify the major races of mankind as well as the
major population centers and migrations of those races.

Geographic Analysis _
Be familiar with at least four of the areas studied (Latin 42-543  42-554

America, Africa, China, USSR, Australia, S.E.Asia, 42-544  42-555
Europe, Mideast) in terms of: (a) location, (b) general 42-545  42-560
climate, (c) general resource wealth (arable land, 42-546  42-56|
minerals, relative population size, relative area, 42-547  42-562
technological development), (d) ethnic makeup. .42-550  42-563
Acquire an understanding of the relationship between jg:gglz

the above geographic characteristics and a nation's 49-553

role in world offaiss.

Civics
ldentify, relate, and give examples of each of the 44-542  44-55|
seven major principles of the American political system 44-544  44-557
(popular sovereignty, limited government, separation 44-545
of powers, checks and balances, judicial review, 44-546
federalism, adaptability to changing social and 44-548
economic conditions). 44-549

X 44-550

~Identify basic rights of a United States citizen.

Economics
Recognize economic issues related to the government's 44-552°  44-558
role in American social change. Learn fundamentals of - 44-553  44~559
consumer economics. 44-556  44-560

44-557




LEVEL 10

International Decision-Making

Know major types of organizations for dealing with 42-556
international problems and their major strengths and 40-640
weaknesses. {a) Economic, military, and cultural 43-663
alliances (b) The United Nations 43-664
Attain the concept of comparative advantage and upp|y 22:222

it to international decision-making .

”—His’rory of Western Belicfs

Know time and location of major civilizations, religions, 43-644  43-654
and migrations of the world. 43-645  43-655
Know the major historical changes that have occurred 43-647
throughout the history of the Western world 43-648

' K 43-649
Know the major philosophical foundations of Western 43-650
civilization (democracy, capitalism, feudalism, 43-65|
individualism, industrialization, socialism, Christianity, 43-652
Judaism, rationalism). 43-653

Nationaiism and Miiitarism
Acquire the concepts of nationalism, imperialism, . 43-641 43-658
colonization, mercantilism, militarism, and dictatorship. 43~643 43-659
43-646 43-66|
Analyze motives for national aggression, applying the 43-657 43-662
concepts of comparative advantage and group identifi-
cation.
LEVEL 1l

Research Skills in the Social Sciences

Apply syste:natic inquiry procedures to research in the 40-541  40-772

social sciences. 43-642  40-775
'43-656  40-896
43-660

Minorities and Rights

Recognize the history and current issues of the struggle 40-75| 40-760
of minorities in the United States for their rights. 40-752  40-76|
: 40-753  40-762

40-758  40-763




Power, Conflict, and Control

Recognize a variety of ways in which power, conflict,
and conirol have been exercised in the United States.

Know the major historical ‘events and irends of
twentieth century America.

Economic Trends

Acquire basic economic concepts. Recognize
economic trends and conditions of poverty .

- LEVEL 12

General Concepts and Problems of Political and Economic
Behavior

Acquire basic political and economic concepts including
in-group, rcle, status, socialization, specialization,
arganization, authority, legitimacy, nonms, ideoiogy,
political culture, scarcity, consumption, production,
goods and services, factors of production, investment,
saving, allocation. :

Apply the above concepts to the analysis of environmental
destruction and international conflict.

Cemparative Political Systems

Characterize and compare the political cultures of the
United States, USSR, and Communist China.

Critically evaiuate political propositions and develop
views on them.

Comparative Economic Systems

Characterize and compare the economic systems of the
United States, USSR, and Communist China.

Critically evaluafe economic propositions and develop
views on them.

40-756
40-757
40-764
40-767
40-768
40-769

40-754
40-755
40-759

40-87I

40-872
40-887
40~-888
40-892
40-899
40-%00

40-873
- 40-874

40-875
40-876

40-877

- 40-880

40-893
40~894
40-897

40-770
40-771

40-774
40-776
40-778

40-765
40-773
40-777

40-879
40-882
40-886
40-90!

40-902



\ ' . Chapter 4

THE MATCH BETWEEN LONG-RANGE OBJECTIVES AND CURRICULUM

Each four-digit number entered in the charts on the following pages signifies an
instructional objective now being taught in PLAN social studies. A statement of each
objective appears in the Master Objectives List for the '70-'7l program and in the
Teacher's Supplements.

The level at which each instructional objective is usually mastered is indicated on the
left margin of the chart. The Long-Range Obijectives (LRO's) listed in Chapter 2 are
coded by number and letter only across the top of the chart. At natural breaks in the
list of LRO's a summary of the match between LRO's and curriculum appears just below
the chart. '




tnguiry
A

Level

1442

1361
1417

1695

1687
1845

1865
1867

2434
2442
2450
2457

2379

1527
1567
2379
2388
2369
2436
2440
2444
2452
2459

3699

439N
4392

4278
4409
4456
4260
4440

4986
5136

4798
4787

4796
4833
4983
5136
5186

5507
5308
5470
5785

5386
5477
5849

5256
5478
5849
5479

5136
5186
5399
5480
5483
5484
5481

4278

6862

6862

6785

6685




. {Continued)

A i 2 3 ] 1 2 3 4
Level [
10 7125
7151
1 7890 {7785 7900 7967 7773
7787 7873
7782
12 8464 8311 (8465 8524 8465 8311
8523 8461 8530
: 8529 8446
8530

The long-ronge objectives (LRO's) included in [. A ond B, token as o group,
could be retitled "constructive thought" or "open-ended inference."

They are generally well represented by module objectives across oll levels. In
oddition, there is probobly o good deol ¢f practice ot these skills implicit in
the leorning octivities of many module objectives not listed obove; constructive
thought is so basic thot it is often token for gronted by writers of module
objectives.

An LRO in this group which needs more ottention in the curriculum is |. B 3 —
specifying kinds of evidence needed. A similor need occurs under [[. A 3,
which olso colls for specifying evidence or criterio.




I, (Confinued)

C 1 2 2a 2b 3 3a 3b 4 D 1

Level | T
1 0247 1421
10251
2
3 |1685
1687
1845 !
4 |2435 |2395 2394 2396 2397
2443 | 2398
2451 !
2458 ;
5 |3237 ( 3261
l 3262
l
6 4385 4416 4419 4417
4373 442
! 4282
D |adl9
) 442
( 4426
! 4362
7 5133!4792T 4987 481214790
i 4812 4982 :
|
8 |5843 53725848 5376 15375 { 5471 5410 15779
5407 (53735478 5479 5316
5408 | 5 .
9 {4280 6788 6822
6884 16819 6799
6885 6967
6754
6788
6819 |
f
10 } 7120
i 7106
N 7770 7772 | 7946] 7810
7809




1. (Continued)

C 1 2 2 2 3 3 3 4 D 1

Level

12 ’ 8530 | 8440
: 8407 8441
‘ 8438




I.D (Conﬁnued)

2 3 4 5 6 7 E 1 2 3
Level ‘ B .
1
2
3
4
5
é
7 4786 4981
8 [5313 5778 5313] 5312
5314 . 5781 5472
5315 5844
5780!
9 7008
6767
10 82 7183
7119 7127,
N 7811
7812 ‘
|
12 8445

PLAN students get frequent practice in finding relevant information (IC) in social
studies {as well as in language arts) up through Level 2. In fact, students who take
the materials-general TLU's get substantially more practice than is indicated above,
since the materials~general TLU's require the student to locate his own resources. At
Levels 10 to 12 there should be more practice in information skills, especially in the
use of experts and community resources outside the school.

Analysis and evaluation of information (ID) is well represented in both social studies
and language arts modules from Level 7 upward. The abstract thought and logical
analysis required for this LRO are often difficult for younger elementary students and
probably less inferesting to them. It is appropriate, therefore, that intensive work on
this LRO begins only at Level 7.

The mental flexibility and perspective (IE) which support effective inquiry need more
explicit attention somewhere in the curriculum. Good social studies teachers may take
o these for granted, but until they are spelled out and measured as achievements it is
[MC " unsafe to.assume that instructicn adequately develops this frame of mind.




II. Problem Solving end Pianning

A 1 2 3 4 ]88 lc 1 2
Level
1
2 | 1425 1425 | 1425 {1392
3 1560 1765
1869
4 | 2431|2437 {2437 2438 12439 12439
2432 12445 } 2445 2446 12447 2447
2433 2453 | 2453 2454 12455 2455
2386 12460 | 2460 2461 2462 2462
2392
5 | 3207, 3207
3281’ 3281
3303 3303
3369
6 | 4280|4387 | 4401 4280 | 4280 14401 | 440
4324|4446 4383 {4280 | 4280
4350 {4280 4392 {4347
4381 4386
4382 4387
4386 4388
4445 4127
4384
4127
7 | 4795 47801 4831 | 4831
4780 4986
4829 5182
5176
8 | 5253158505399 53981 5471| 5387
5255 | 15469
5405 '
9 6849 | 4280 6787 | 684914280] 6770
4369 4280 | 686416770
4370 6837
10 | 17152




It. (Continued)

A ] 2 c I 2
Level |

11 8053 . 7777 | 7890\ 7786
. 7975 | 7786} 8053

' 7795

7797

8053
12 8409 | 830918309
8416|8262
8462 8462




I, (Continued)

o
Level
1
2 | 1425 . 1.1425
3
4 | 2439
2447
2455
2462
5
6 | 4429 4280
4349 »
'] 4351
4383
4401
4280
4387
7 | 5193
8 5395 | 5471 5312
- | 5309
5311
9 4380 | 4369
6787
10 7152
11 7777
12 ,

Students get substantial practice in identifying and defining problems (l1A) from Level 4
to Level 9. Finding and evaluating solutions is required at all levels from 2 upward,
and this includes the spelling out of detailed plans on paper. Practice in actually

carrying out plans (other than study assignments) and evaluating their effects is lacking,
however .




1. Affective Objectives

A 1 2V B 1 2 21 2 2
Level ‘ _
| 0241
5
3 1764 1764
4 2434
2442
2450
2457
5 3237 3669 3304
6 4405 4346 | 4385) 4400
4406
4125
7 4776
| 4777
4778
4779
g | 5843 5898 5406
9 6784
6953
10 | 7152 7144
1 | 7772 7712| 7957
' 7787
7791
7802
12 | 8399




IH._(coanued)

7802

2d 2% 2 29 % 2 2 2 2 2
Level
|
2 1450 1442 1448
3 186) 1861
1855 1855
4
5 13304 3690 3677
3699
328
6 4462 | 44001 4279 4353
_ 443714385 | 4280
7  14778| 4815 | 4784 5121 | 4836 5114 {4977
'14981 | 4813 | 4787 5122 | 483l 15115 15166
518 5123 5141 [5114
5155 5142 {5115
5142 | 5177 |54l
5143 5142
5153 5177
512
8 5413 | 5480
9 4371 | 6883 8052
677! | 6821
6852
6870
10 7144 | 7034
7087
11 {7801 7842} 7788
7905| 7712
7945} 7713
7795
7869
7957
7795
7798




11, (continued)

2d 2e 2f 2g 2h 2i 2j 2k 2|
Level
12 8324 18397 |8408
8415 [8517 18409
8521
8446
8417

8399




1Hl. B. (Continued)

3 4 5 C

Level

AN

18]

3690| 3281!
3699} 3669

9.1 6849

U OU U A

i
10 ¢

1 7795 8052

12 {18395




O

ERIC

Aruitoxt provided by Eic:

i, (Centinucd)

One of the strongest featurcs of PLAN social studics is thot it stimulotes students 1o
form and exoraine their own volues on o wide variety of impottant socicl issues
(11B2,a to m), ond to opply these volues 1o defending their own stonds on contioversiol

issues (11B4).

Apprecioting oneself (IHC) iz probably an importont bosis for developing ond expressing
one's own values ond interets ond for moxt other schoof ceheivements oo well . The
PLAN system of assigning modules which students ore likely to pous rather thon fail is
probobly conducive 1o development of a positive :elf-imoge. PLAN offers students
altcrnotive modules bosed poitly on their individuel interests, end wome Guidance
modules encbic students to explore their occupational interests and obilities. Theie
fecatures of PLAN provide o context which suggests 1o the student thot hiz own individuol
peisonclity ond needs are impzitent . But there needs to be meoiuienent periedically

of how studenie eveluate themselves perionally end sociclly, and cfforts to help there
students who perecive themeelves e foilures.



IV. Sociol Skills

A1 2 3 418 1 2 3 4
Level | | i 1 '
b | 1 |
1 ] t t ! ! 1
S | t i
2 ! P 1 1412 {1412
i o ! : ;
3 ! : : ]86] i I |
o hes .
! . f 11560 | ! ,
4 3 oo oo
‘ | 3 ! : ’
5 I L |
: s‘ ; | ;
6 | g { 4979 1 14386 | !
i g ! 4814 | 4437 . J
i ! 4933 4440 | :
o a4zt |
7 | % | 4798 3 | |
i : !
H i . i i ' : ! {
8 15374 1 | 15783 5298 5049 5849 5594
‘ ; 5849 | | 5395,
{ 5404 | 5786/
| . 5849
? |
g j 4368 ! 14370 _
i ‘ t 4
10 ! 7144 139 | 7105
" i
12 0 . 8463




V. {(Continucd)

c 1 2 3 D 1 2
Level ;
|
2
3
4
5
6 14386
4387
14342 |
7 4780 1 49221 4919
r * |
8 5395 !5339! E
9 4368!4370 6891
| 6834 |
10 ! l | 4370
: ; | 1 1 ;
ny b bz
Lo |
12 4 i t ‘

Long-range objectives IVA and IVD are often considered to be outside the realm of

school responsibility , simply because they are typically applied ~utside scheol. The
importance of these LRO's is seldom denied, and no other insti'uticn has clear responsi=
bility for their achievement, so it seems appropriate for schools to do what they can.

The groundwork which PLAN presently supplies in this area appears under [VA4 {empaihy),
which is perhaps a prerequisite condition for being motivated to achieve Al to A3. Also,
several module objectives require recognition of effective social action techniques (IvDY).

Face-to-face communication is mainly the responsibitity of language arts, where these
skills ore scheduled for mastery by the end of Level 7. Social studies provides additional
practice at several levels.

Cooperatian (IVC) is scantily dealt with as an explicit objective in PLAN. However,
there are a large. number of leaming activities at all levels requiring cooperation with a
group or partner. About half of all module objectives involve such cooperation at Levels
| to 8 and a smaller proportion at Levels 9 to 12, (In all such modules IVC should perhaps
be indicated as a developmental chjective.) These provide extensive opportunities to
practice cooperation but they do not focus the student on specific skills needed in small
group situations.




V. Quantitative Skills

A

1

2

Level

OO LON —

N

4832 ‘

10
1
12




V.. (Continued)

10292

1357
1359
1348
1354
1349

1856§
1870
1874
1875
1876
1877
1871
1872

1873
1569

2380
2382
2379 i
2383

2378|

2381

3156
3157
3166
3171
3203
3233

3294

3152

3153

3234

4417
4404
4330

. 4420

4449

4412
4414

4326
4328
4329

4315
4434
4435
4362
4423
4338

4316
4331

4305

5185

4791

5186

4789}

5846 |




V.  (Coniinued)

cC 1 2 D 1 2 3
Level _
9 | 4412 4305
6985 6758
6967 6760
6754 6829
6912
6930
6784
6786
10
1
12 ' 8361

Globe and map skills (VD) are among the few social studies LRO's which call for a
definite hierarchical sequence of development. This skill hierarchy unfolds systematically
from Levels 2 to 6 and is applied broadly later, mainly at Level 9.

NMeusureiment , siaiisiics, and quaniifaiive infereiice (VASB) are ulmosi compieieiy absent
from the social studies curriculum. The absence is not serious because the mathematical
fundamentals for cll these LRO's are included in PLAN Mathematics. Social studies does
develop skills in the use of graphs anci tables (Levels 6 to 8), and it could be further
improved by providing upper level students with practice in applying basic measurement

. and statistical skills to social science data.




VI. Knowledge Objectives

A 1 2 3 B I 2 3
Level{ .
14 - 0217 0215
0246
2 1362 | 1404 | 1448
3 | 1565 1877
1861
1864
1552
4 | 2392 2448 2386 1597
2445 ' 12437! 1598
2446 2438 ' 1599
2447 2439 1566
2460 2453 , 1567
246 2454 1568
2462 2455 2387
! 2388
{ R { ! !
. 5 | 3303{324313302}3211!323813245{ 3252 ; 3179 3310
3689 13275 132393311 3312 3276 3667
3301 13311136771 3313+ 3244 3668
3668 3314 i 3246 3669
: 3217 3678
3753 3679
3282 3680
3283 3301
3284 3697
3308 3698
3309
6 | 438114387 14441 | 4346 4390 4431 4430
438614373 14442 4347 4364
4437 4348 4122
4444 4124
4372 © 14125
4384 ‘ 1 4450
4451
| 4452
788
7 4798 2789 U
4980 , |




V1. (Cortinved)
A 1 2 3 B 1 2 3
Level | , | .
7 5151 | 4783 | 4834 | 4838 4835 | 5132 24938 5058 4785 5135
5174'| 4786 | 5179 | 4839 4381 ' 4939 | 4787 5128 5136
5165 | 4931 | 5180 | 4840 5160 | 4940 | 4830 5129 5139
5166 | 4934 4829 5161 s 5126 5130 5140
5176 | 4983 4830 5162 5128 5131 5143
| 4837 4832 5163 5138 5181 5144
5193 4833 51791 : 5148 5109 5145
5117 4919 5175 | 5149 5110 5146
4920 5183 ’ 5150 - 5111 5147
4921 5182 5151 5112 5118
4834 5108 5113 5119
- ' 5178 | 5134 5120
8 5482 | 5842 5484 | 584 5777 5254
5483 ; 5846 5839 5476
5409 5840 5782
584l 5783
| 5848 5784
; 5842 5755
' 5850 5771
5386 5772
5403 5773
5774
9 6465 | 6772 | 6839 | 6825 - 7013 6881 6720
6807 | 6464 | 6857 7014 6882 6839
6759 | 6466 6769 6884 6827
6837 1 6835 7009 6885 6828
6841 6716 6877
6796
6797
6953
10 7178 7181 7175 7121
' 7119 7176 7122
7120 7177 7123
7403 7179 7125
| 7404 7186 7193
7187 7195
7189 7397
7190 . 7399
7191 7400
7192 740!




VI. (Continued)
A 1 1 2 3
Level 2
10 | 7145 [ 7113 7102 7132 | 7402 | 7051
7146 - 7107 7169 7151 § 7162 | 7052
7105 | 7109 7138 7196 | 7053
7104 | 7112 7197 | 7054
| 7160 ;| 7089 7198 | 714l
‘ | 7090 7149 | 7142
[ 7091 7150 | 7143
{ 7092 7151 | 7153
7070 7025 | 7155 |
i 7071 7026 | 7156 |
7072 7027 | 7157 |
! 7073 7028 | 7084
i 7093 7029 | 7085
i 7094 7030 | 7086
7095 7043 | 7087
7096 7044 | 7088
7061 7045 | 7108
7062 7046 | 7109
7063 7097 | 7110
7064 7098 1 7iii
7099 | 7112
700 | 7112
7101 | 7114
7131 | 7089
7170 § 7090
7174 © 7091
7080 | 7092
7081 § 7072
7082 | 7073
7083 | 7093
7074 | 7094
7075 | 7095
7076 . 7096
7077
7078
7079
7134
7133
7137
7135
7048
7049

7050




VI, (Continued)

A 1 2 3 B 1 2

3
Level .
11 7791 (7707 | 7973 i 7705 7707 7990
7852 |7838 | 7974 ' 7706 7708 790l
7841 7789 7709 7903
7890 : 7790 7774 7902
. 7870 1 7792 7775 7904
7950 | 7975 : 7776 7943
7951 | ’ 7777 7944
7953 _ 7778 7897
7964 7838 7898
7968 : 7839 7899
7969 7840 7900
7990 : 7841 8051
7901 : 7951 7976
7903 7964 7977
7905 : . 7965 7978
7887 7966 7979
7889 : 7987 7858
7890 | : 7896
7870 |
7871 | -
7872 |
7875 !
7942
7943
7944
7853
7854
12 8416 | 8309 8315 | 8402 8395
8528 8316 8403 8521
8529 8317 8404
8530 8407 8442
8322 8443
8323 8444
8414 : 8527
' ' ' 8523
8415




VI. {Continved)

cC 1 2 3 4 8 9 10
T B T \
Level
1
2
1677 | 1856
3 lis47 |1857
1849 | 1722
1850 | 1858
1851 {1860
11852 {186l '
1854 1862 | 1862 11862
1855 ’
1556 ;
1560 *
1554
1552
1865
1866
1868
}
.
4 ' 2387 ?
5 3315
: 3242 |
H
6 14433 4339 4394;4394' 4394
4127 4341
: 4428
4381
{4436
4438 |
4440 |
4441
4442
4443
4444
4445
4446
o 14121




Vi. (Continucd)

C 1 2 3 4 5 6 7 8 9 10 A

Level : E % i é
6 14122 14426 4426 ! !
41231 ! ‘
o | |
14126 © | g i
1281 | |
4447 | | | ; |
iq448 1 1| y ;
14455 1 i
4456 1 1 ! P
4450 ! ;
4451 { ! :
44521 | i
14454 | z ]
4426 | | !
4439 | | | | ’
L 14449 ? i i i
T o s -
i s o
f ; : : ; v T T
9 2 7018 16921 6981 6981 6765 | 6949 :6771 6760 i
i 7019 16933 6803 6997 6960 6950 6989 6969 i
| 7020 16940 | 6937 6999 6961 6946 6990 6761 :
L {7011 (6945|6938 7008 6943 67651 - 6762 -
7013 1691216804 6984 6944 69471 6973
7014 16913 | 6754 6967 16763 ;
7015 16914 | 6756 6754 | ‘
7016 16915 6956 '
7017 16930 6757
16931 6958, |
6932 6758
~ 6962
5 6941
| 6921
| 6933
; - 6940°
; 6945'
§ 6912;
; 6913
| 6914,
g | 6915.
: 6930
g | 6931,
o i | 6932




V1. (Cortinued)
c 3 4 5 6 7 8 9 10 i
Level : ‘ ; | ‘ ; ;

10 7045 ;| 7187, 7140 7140 7401 7154 7158 7154 ;7156
7141 7189, 7141 7141 7399 7155 7154 7155 | |
7153 1 L 17190 7142 7142 7154 7156 7155 715¢ q

| (7191 7143 7142 7155 L | !
L7192 7144 7144 7AYo ! i
; 7193 7145 7145 ' | |
‘ | 7195 7146 7146 | !
: J 7099i ; I i
| | | 70830 ' |
i i 7049 f ;
; 7050, i
| o taest
! toolzos3 0 | |
'i i i i j

1 ! | l ! o
! i ! : ; | ! i

12| ! ‘ ; 8465, 8527 | | i
! 5 é 8402, 8529 !
| f 8405° 18442
; ! 8406 8445, |
: | 8313 8443
| i 8314 {8444,

l g 8403 i
| | 18404 '




VI.

(Continucd)

D

Level

0259
0251
0218
1257
0233
0231

023z
0233
0234
0243
0244

0247

1350
1352
1355
i 1356
1360
1367

1368
1381
1406
1417
1369
1442

1369
1383
1420
1431
1432

1695
1841
1843
1844
1245
| 1847

1851
| 1853

1854
1870
1850
1561
1709
1866
1868

2390
2396

2456

2449

3242
3234
3235
3217
3219
3253

3275
3677
3679
3679
3680
3315

3667
3669
3670
3678
3679
3680
3689

3690

3301 |

3302
3697
3698
3700

4389
4386
4403
4407
4408
4409
4436
4390

4451
4448
4455
4454
4447
4128
4451
4125

4402
4403
4404
4405
4406
4125
4452

4436




Vi. (Continued)

D . E F G
! I
Level I
7 0915m5} 5058 4785 | 4791
4793 5127 | 5059 4786 | 4792
4794 5154 | 5060 5169 | 4793
5060 5106 5061 4794
5061 5107 | 5167
;5124 5108 | .| 5168
1
8 | 5480
i !
9 | 6922 6841 6827
| 6926 | 6842
L6927 ;
L6929 !
; :
10 . 7403 7177 7171 7171
| 7097 | 7027 7172
L 7134 17046 7173 |
| 7133 1 7047 7174
L7137 . 7168 7074 .
| 7084 L7169 7075 |
7134 | 7170 7076
7137 .
7027 3
1 } 7707 7901 | 7989
7708 7903 | 7991
7709 7902 | 7875
7774 7905 | 7948
7776 7887
7778 7889
7838 7870
7839 7875
7840 7842
7841
7991
12 | 3808
3809
3466




Vi. (Confinved)
H i J K
Level l i
1 | |
[ i
2 1413 } §1389
1414 | 1390
1447 |
I VAV ! !
3 1843 | 1842 ? 1862
1859 | i 1556
4 | 1547 | 1548
, 3179 | 1549
! ! 2391
| i
5 : 1 3670
: |
6 4408 | 4341 4408 4425
i 4342 4445 .
! | 4462 4400
; ! 4426 4444 .
| g 4399 4125
i i 4385
i ;
7 4797 4796 4778 4776 4919
4814 | 4794 4984 4777 - 4922
4932 . 4977 5163 15192 4987
4933 {4779 5185
4983 | | 5156 5186 -
4794 | 15157 5187
| 15158 5188
| 5159 5189
t {
8 . 5373 | 5307 5842 15374 5777
| 5308 5774 . 5473 5842
5310 5475 5779 5472
5779 5776 5786
9 ' 6772 6840
6921 6815
6817 6816
6818 | 6817
6852 4821
6374




VI. (Continued)

. H | J K
Level , )
9 . ' 6877 6809
6878 6975
6879 6976
6891 6810
6833 6978
6834 6338
6830 7003
6831 6872
6832 6806
6953 6796
6808
10 : 7177 7402
: 7124 7161
7185 7141
7034 7158 |
7194 7084
7396 7092 i
7398 7397 !
11 7871 7988 7801 7904 7799
7988 P 7889 7946 7784 7800
7946 i 7873 7947 - | 7785 7802
7947 7946 7949 7788 7779
7948 . 7787 7780
7874 7856
7710 7857
7711  7858.
7712 7859
7713 7781
7793 7782
7794 7783
7796 7989
7797
!
12 8308 831} 8310 8406 8446 8400
8309 8311 8445 8394 840
8310 8464 8523: 8395 . 8519
8466 8465 | 8396 8520
8466 | 8518 8522
8312 | 8398 8525
! 8405 ;. 8399 8526




Vi. (Continved)

L M N

Level 3
1 0231 5 0213 0210
t 0232 0214 0211
0233 ) 0215 0212
0246 g 02146 0237
i v218 0238
0266
2 1361 1387 | 1357 . 1384 1411
1357 1406 | 1386 1399 1371
1358 1400 1387 1400 1373
1370 1447 1447 : 1407 1358
1382 1844 | 1361 1408 1369
1386 | ' 1409 1442
3 1844 1841 1860 1556
1710 1685 1717 1560
1709 1687 1852 1554
1554 ‘ 1846 1870 1865
1865 | . 1847 1602 1866
1848 1603 1867
1849 1710 1874
1850 1862 1875
1877 1709 1876
1857 1863 1871
1722 1559 1872
1858 1864 1854
4 1525 2449 1566 2436
1526 2450 2383 2445
1527 2451 2389 2446
1528 2452 2390 2447
2384 2453 2440 2442
2385 2454 2441 2443
2339 2434 2444
2435
5 3209 . 3166
: 3211 2207
3275 3151
3233 3245
: - 3252
3209




Vi (Continued)

L M N
Level: , ;
6 . 4422 4340 4278 4332 4121
[ 4428 4352 4279 4334 4126
| 4393 4324 4335 4449
. 4394 4421 4423 4453
L 4395 , 4416 4337 4464
L 4396 . 4418 4338 - 4367
| 4408 (4326 4427 4433
| 4365 : 4327 4343 4365
P 4366 4328 4344 4447
| 4420 4329 4432 |
| - 4331 4408
7 5138 ' 5109 5105
5139 , 5103 5106
- 5104 5108
8 5844
5845
5847
9 7011 6855 4278 6789 6916
L 6765 6813 4279 6997 6917
7011 6814 6751 6998 6930
6946 6821 6752 7006 6931
6947 | 6822 6792 6949 6932
6973 6823 6793 6950 6933
6932 6824 6794 6755 6938
6933 | 6839 6795 6958 6804
6940 6753 6924 6922
6945 6981 6941 6923
6923 6960 6762 6925
6925 7018 6973 6926
6711 7019 6763 6927
6846 - 6981 6990 6785
6847 . 6961 6772 6933
6848 6986 6911 6880
6826 6768 6915 6881
10 7098 | 7141 7404
7099 : 7158 7030
7126 | 7084 7140
7129 | 7141




A% (Con’rinued)

L M N
Level % -
1§ 7970 | 7897 § 7954 7954
7971 | 7898
7972 | 7855 |
7954 1 8050 i
7955 | 7899
7956 | 7900
7957
7896
12| 8311 | 8461 | 8459 8311
8312 | 8318 8462 8261
8313 | 8319 | 8410
8314 | 8320 8412
8261 | 8321
8263 | 8411
8264 | 8413
8459 | 82621
8460 | |

The knowledge objectives (V1) have received the heaviest emphasis by far in PLAN
social studies, as in most other social studies curricula. Two disadvantages of such o
heavy emphasis on knowledge are that it leaves too little time for other important obiec-
tives and that if is often dull for students. Perhaps as new modules are added giving
students more alternatives, any particular knowledge objective will be sought by fewer
students, but those few will have greater interest in that knowledge and will benefit
more from the instruction. '

Coverage of all 14 knowledge objectives is thorough with the exception of VI-l. Psychol-
ogy and other studies of individual human behavior are of great value and interest to
students and merif more than 9 module obje« tives in the entire curriculum. This area may
have been neglected because it falls between science and social studies and is claimed

by neither. The shortage is partially compensated for by a Level 5 science module which
deals with individual differences, heredity and environment.



Appendix

KEY CONCEPTS, PRINCIPLES AND FACTS
FOR EACH KNOWLEDGE OBJECTIVE (V1)
A PRELIMINARY DRAFT

A concept is defined here as a unitary idea, usually labeled with a single word.
Most concepts helpfui- in dealing with people and urderstanding thera are almost
universal in our culture and are learned informally outside of school (e.g., par-
ent, friend, love, fear, etc.). These are not included in the following lisis
only because of their great number. Principles relate concepts to each other and
have a high degree of generality across settings and times. Facts are relatively
objective relations among objects, events and concepts, relations which tend to
be specific to a time or place and which are so well accepted that there is little
ot no dispute over their truth.

To list all the concepts, principles and facts found useful by social scientists
would be a formidable task. Furthermore, the first twelve years of scheoling
would provide only a tiny fraction of the time needed for students to learn them
all.  The strategy for relating such content to PLAN social studies is as follows:
We treat concepts quite differently from principles and facts. A concept is a
auite flexible and generally useful taal which a student is likely tn Find veefud
in some way even though any given generalization involving that concept may be
of questionable validity or practicality. We have, therefore, aitempted a fairly
comprehensive listing of concepts for each of the knowledge objectives.

Principles are listed and hence considered worthy of being learned for their own
sake only if in our judgment they meet both of the following criteria:

1.  The principle will have important applications for most high school
graduates regardless of their further education or occupation, not just
for social scientists alone nor even for college graduates alone.

2.  The general validify of the principle across settings is fairly certain.
Admittedly, this i a subjective judgment wherever hard evidence is
not available,

For facts, the criteria of selection are, first, importance to most graduates as de-
scribed in number 1. above, and, second, the likelihood that it will be considerably
more valuable to the graduate to have the fact committed to memory than to be
able simply to find it in some convenient reference work or other information
source. Fortunately, these criteria exclude nearly all facts and a large share of
the generalizations and principles familiar to social scientists. This great bulk

of facts and generalizations excluded from the list of priority long-range objectives
should not be considered lost to PLAN social studies students, however. Many of
them provide useful content vehicles for acquiring the important skills and



knowledge spelled out here. For exomple, a principle of greut importance but
doubtful validity mckes an excellent topic on which to practice inquiry, value
development, and rational defense of a position. Or again, the many facis in
social studies which are not worth memorizing still serve as important material
‘in learning activities aimed toward objectives such as problem solving, planning
and locating relevant information,

A valuable extension of the present framework will be a record indicating which
modules and objectives in the PLAN curriculum teach or apply the specific con-
cepts, principles and facts listed. This task was begun, but a detailed tracking
of key concepts through the existing module objectives could only be partially
completed with the funds available.

To minimize the length of the Appendix, we have usually avoided repeating a
concept or principles relevant to two or more objectives. Some apparent gops
in a given objective may be due fo this procedure. In a few instances we have
entered a concept on two lists to provide coherence. There is no attempt to
state principles and facts with eloquence, only to communicate the messagz in

the simplest possible terms,

The lists of concepts, principles and facts are in no sense final. So far, in the
limitcd time available, we have scanned a fairly large number of documents and
included those principles and facts which seemed to meet our screening criteria.
We expect additional concepts, principles and facts to be added in future revisions.



AL ' SOCIAL PROBLEMS

Cencepts:
cost effectiveness - comparative advantage
compromise government as private initiative

Principles:

Although laws do not of themselves change people's attitudes, laws can modify
behavior which in turn may change these attitudes.

Pzople often seek solutions to social problems through government action when
the private sector cannot cope with the problems for lack of will or lack of
coordination.

I SOCIAL CONFLICT

Concepts:
adjudication isolation
aliiances minority
arbifration negotiation
sualition neutral i
compromise parochialism
cultural pluralism power, force
diplomacy ' prejudice
discrimination racism, ethnocentfrism

escalation/de-escalation  sovereignty
foreign policy stereoty pe
internationalism treaty

international organization war

Principles:

Individuals often come into conflict with each other when (a) there are
differences of value or opinion, (b) there is competition for certain
privileges, material objectives, or tokens of success, (c) one person feels
himself the victim of another, in terms of his person, his property, or his
rights.

Although there may be some instinctual tendencies toward identifying an
"in=" ond an "out-group,” prejudices against specific types of people are

apparently learned since they can be modified grossly by experience .~




A

Culiurel diversity and ethnic differerces con odd to the richness of {ife.

h
Every national government believes in the moral righitness of its own
forcign policy.

Focts:

The United Nations is the successor to the League of Nations as the world's
most current cifort to promote international peace ond social welfure .

At this point in history powerful nations are sovereign and operate solely

on what they see as their own interesis. For them, international agreements
and law have little effeci and are only adhered to when vital interests are
not at stake.

Hisierically, alliances among nations are of short duration clthough they

moy produce leng-term consequences. The United States is presently

allied with other rnations in the Mearth Aflantic Treaty Orgonization (NATO),
the South Eust Asia Treaty Orgonization (SEATO), and the Organization of
American Sigtes (OAS). -

2. ECONOMIC PROBLEMS

Concepis:
LRV ] LR RV Py gy Milivenie
consumicr resources
cultucal disadvaniage slum
employment subsidy
ghelto urban renawal
inflation welifare

job ob:olescence

Principles:
p

The opportunity for acquiring further wealth is greaier for those who already
hove it than for the poor.

Poor educotion, poor housing, infleiion. ond raciol or cluss discrimination
can limit pcople's capucity to mee! thuir econamic necds thiough their
own chilitics and efforts.

Technological invention ond industricl expension wepidly develos some
industiies and destroy others, demonding new skilis and discarding cld ones,
creating prohlems of uniuaployment for ihase with skills no longer nceded.

ERIC
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Foots:

There are o disproporiionate number of ethnic minorities among the poor in
the Unite | States.

People in cconomically affluent countries use 30-50 times more natural
resources than those in underdeveloped countries. The zarth could not long
sustain an entire world population using resources at this rate .

ENVIROMNMENT AND HEALTH

Concepts:
conservation nutrition~malnutrition
crime pollution
environment population density

merntal health

Principles:

Population growih worsens many other human problems, including poverty
and pollution.

Facts:

If the posent raie of population growth continues there will be massive
deaths from famine, discose or viar, as well as a marked deterioration of
the envirorment .

Most of tha people of the world suffer from malnutrition. Even in affluent
countrics a good deal of malnutrition exists from poverty or ignorance.

A sizeable share of man's problems are partly mental in nature.



B. HISTORY

Concepts:
artifact ' history
change invention, innovation
diffusion time (long spans)

Principles:

All history is interpreiation. Different historians make different interprefations.

Change has been a universal conditicn of humai society. The tempo of change
has increased markedly in the recent past.

No modern socicty has evolved more than a small fraction of its present cultural
heritage . Each is deeply indebted tc the coniributions of other civilizations .

b, EVOLUTION OF MAN AND HIS TOOLS

Concepts:
adaptation migration
evolution mutation
r-.. AT U B P IR S T R
i'\i'\)\.&"‘g'\lliiiis fivivi Ul Wind DLt duwinut iU
genetic drift pra=history
genetic mixture race

Principles:

Over millions of years man's brain gradually evolved iis capacity for
rational thought as his tools and language became more complex .

The body which man inherits has changed hardly at all since history begun
ten thousand years ago. The great changes since then have been cultural,
not genctic.

Genetic differences among races are trivial or very subtle. Socially
imporfant differences ecmong races are learnad (cultural).

2. WORLD HISTORY

ConceEE'.
agricultural revolution militorism
alphabet nationalism
civilization secularization
colonization social class

ERIC
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B2

commercial expansion, technological deveiopment

mevcantilism .
fransporfation

communicalion o e
urbanization
impericlism - e s
wesiernization
industrialization,

economic development

Facts:

The Agricultural Revolution caused cities, wealth, :pecialization, trade,
and population growth.

As a result of wealth, trade, better transportation, popu's “on growth,
cities, and specialization, there grew up writien languc. . and printing.
large scale commerce, cultural interaction and diversity, war, social class.

The time, location, and major contributions of the following civilizations
of man:

Ancient Egypt
Mesopotamic
Ancient Indio (Indus River)

.A'."!C g,‘!!“‘.f‘ (‘l“:"ﬁ Vallag B
! AR AN RSl NS

Greece (Hellenic and Hellenistic)

Rome

Byzantium

Dark Ages in Europe and Arabia

Middie Ages in Europe

Ancient African kingdoms ~ Ghana, Mali, Songhay

The Renuissance in Europe

Pre=Celumbian civilizations in America
The time, location (major couniries or area involved), causes, and effects
on society of the foilowing general trends:

Growth of nation-states

Exploration and colcnization of the New World

Rationality, education

Sceularization

Indusiticl Revolution

Urbarization

Imperialistic expansion
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The major events of thie 20th century, thelr causes and their effects on

society:
World War | and the Treaty of Versailies
The Russian Revofuiion
The Great Depression
Communication, trensportation improvements
World War Il and Hitlerian Germany
The Cold War and space race
The Americanization/westernization of most of the world

Rising expectations among underdevaloped countries and underprivilegad
classes

The Korean War
The Vietnamese War

Breakdown of the traditional family

2. THE AMERICAN EXPERIENCE

Jacksonian Democracy Monroe Doctrine
Jeffersonian Democracy Sectionalism

Manifest Destiny

Facts:

The time, areas involved, causes, and effects of the following major event
in United States history:

Colonization

The Declaration of Independence and the American Revolution
The Articles of Confederation and ihe Constifution

Westward expansion

Slavery, abolitionist movement

The Civil War

Reconstruction

The rise of big business and labor unions

The civil rights movement

[¥5]
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C. CULTURES

The concepts useful for understanding any given cultuie or comparing cultures
ore listed mainly under D,

o
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DLOGY AND ANTHROPOLOGY

art forms inferdcpendence

assimilaiion | rilitary

child-reoring, socialization neighborhiood

community ritual

culiure ' role

culivre lag rural

custoin, iradition social class

education . social struciure, organization

family, marricge society

feudalism status, prestige (ascribed and achieved)

ideology technology

institfution urban, urkanization, suburban

interociion values (wores, norms)
Principles:

There is no scientific basis for claiming one culture is superior to another cverall.
The more complex the society is, the more cocperation is required, either
voluntarily or enforced by cuthority.

All cultures provide for the essential needs of human group life but differ in the
means by which they fulfill these needs. Different cultures resuli in different
modes of thought and action.  People generally prefer the culture of their own
society but should recognize that they would propably prefer another culiure if
they had been subject to ifs influences to the same degree.

Certain institutions in sccieties, such as the family, religion, and education, tend
to cliange less rapidly than do other elements of societies, and so are the main
preserveis of tradifion.

All enduring social organizations or groups devote energy both to achieving group
goals and to maintaining their own internal control and external power.

Society usually assigns the lowest social roles and economic tasks to newcomers ord
minority groups, thereby creating the concept of inferiority-superiority and limiting
tife's chances for these groups.

Children growing up within a society tend to learn that its particular behavior
patterns, folkways, institutions and values are "right" and that those of other
sccieties are "wrong". (ocialization)

ERIC
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Contact between cultures causes chonges in them.

Kinship is @ cultural phenomenon rather than a biclegical one. Each culture
defines the various statuses of kinship and the roles of these stofuses according
to its own beliefs and values.



E. RELIGIONS

Concenpts:
beliefs ‘ | revealed religion
gods rules of behavior
myth sacred
priest : secular
prophets | supernatural, magic
religion taboo
Principles: .

A function of religicn is providing on explanation of events in life that seem
obscure, uncertain, or fearsome=~and thus derncnd meaning so suffering con be
reduced and securily can be achieved.

In larger societies, with improved technologies and a larger body of exact
knowledne, the areu of activity regarded os sacred is smaller and that regarded
as secular iarger.

Facts:

Most major religions have promised some form of immortality in return for fuith
and foyolty .

Al major religions have developed o social structure to retain power and control,
a siructure which often overlaps other social and political instituiions.

The place, time, and manner of origin; the basic tenefs; and the position of the
reiigion in the world today should be known for the following:

Buddhism

Christianity
Cathclicism
Protesiantism
Mormonism

Coiifucianism

Hinduism

islam

Judaism

ERIC
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. AMERICAN ETHINIC GROUPS
Facis:

Maost ethnic minorities have iong held a low sccioeconemic position in U.S.
society. Advances toward equaiity have begun in recent yeors, although
full socioezonomic equality has noi yet been attained.

Religious freedom is an Amevican tradition, even though Christianity has been the
prevailing religion.

How the following groups differ in values or ways of life from the main siream of
American society; the origins, reasons and timss of iminigration to the Uniied
States of these groups; and their present social stafus:

Afre~Americans

American Indians

Oriental-Americans

Latin-Americans

Luropean-Americans (e.g. Irish, Polish, ltalians, etc.)

Jews

ERIC
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ARTRICALE TRSTITUT 0l

Conceple:

American femily ana norriuge ras, communical ion media
busines: racterialion
free entorprise organizoticn.: (privote and peblic)
individuatiem schools
labor worlc ~thic

Facts:

American pzople vary greatly in hobits of fiic and social values.

Marriage is the formal basis for sox and child 1coring.  Lately other alternctives
are being sought, but wwarviage still prevails.

Our modificd market economy has produced offlurnce end a censumer-pro-ducts-
orientcd sociely, ironically in prezence of poverty, war, pollution ond oihus
grave sucial ills. Youth and minarities have highlighted and protzsted this
parado: .

The mass cemmunication medic have altered Awerican culture profoundly and
have arcat potentia!l {for education. propasanda end sociul conlrol.
Amziicen government began decentralized and is becoming mere contralized
and more bureaucratic .

The American military is controlled by a civilian head.
Most Anierican schools are public, universal, traditional, and bureaucratic.

Free entarprise is a major economic value in the U.S. Merg.rs into lorge
corporations is a strong trend; theve is increasing government control and
subsidization of lurge business. These trends apply also to egriculture; there are
fewer farmers, bigger farms.

Technological deveiopment of U.S. is the higheut in the world; ihis has lcd to
extended eduzation and great specializution.



H. SCUIAL FSYCHOIOGY

oggreision in-group, out-greup

cttitudes inteipereon::| relations ond interoction

belonginegicss leader~{ellawer

communicciion mode!

competition norm

conflict - groups, inierperionol partic, hviiceria

coovctation pas ive revisience

conformity-nonconfermity peer

devient ropport

dominotion recipracal

empathy reference group

games (interpersonal) sociatl contiol

group: - small, large, crowd stcrcolype

imitation {Ll:\“l‘if\'-‘lli\f-ﬂ"iﬂﬂ‘f‘
Principles:

A peison leurns the volues, language, roles ond ways of thoughl of his cultuee
moinly by interacting with ofhers and by unconiciovs imitation «i mecdels.

Interpersonal relationships ond membership in groups are importeni aspects of
ersons' lives because so many geals and sotisfections ore mest cusily atisined in
P Y 9 y

groups, ard in some causes, only through ossociation with other scople.

In the immediote presence of o group, o person's judgment ond feclings cre often
strongly infiuenced by the group, cspecially to the exicnt the percon identifies
with the group ond the group feeling is strong in a certain direciicn.

One person tokes on different roles in cifferent groups end situations.

Groups exert social control v any member who deviotes far fiom the belovier
expected in his role.  Commen techniques of gelting liim fo conform are slunnirg,
jeering, gossip, ard reward for conformity such os praise ond occeptonce.  Socicl
conirol, particulariy in complex societies, is also ochicved by laws, infractiens of
which rasult in formal penaltio-.
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The amwunl of cheace inospinion resulting from
increose wiil

~presaere foward unifeimily of opinion
~sfatus of sourc:

~consistency of mzsane with central velues

~lack: of biasing raciive apporeni in source.

People prelcr the company of, and cocperate more
them in socic! values.

H2

receiving a communicod

. .
ey un'l
RS ES

ond beliefs of 1eceiver

veitli, others who are more like



HNDIVIDUAL BEHAVIOR

Cancepis:

adapt

ammbition

anxictly

behavior

choice
E:omparfm:n%olizofion
compensation

couflict (interaal), frusiration

ideniily

individuality
maturation

mentul set, orieniation
motivaiicn, necds
personality

projection

ratrionalization

creativity, expression reinforcement

repression

displacement
response
emof ior ihili
responsibility
environment satiation
expeciations security

fantasy, wishful thinking self-image

stimulus

feedhack .
unconscious
frustratio
Us it on VQ'UGS
habit withd-avsal

heredity, genetic
Principles:

S

.-

The typical order of priority which humans place on their needs
1. Bodily safety
2. Food, water and sleep
3. Approval by other pecople who are imporiant to them
4. Sex, love, fiiendship and parenthood
5. Self-respect

As a biologic organizm, the individual possesses at birth ceriain vhysiological nceds,
but the matheds of salisfying these needs and their suhscquent development are io
a great exient socially defermined by his particular cultural unit.

Learning and genetic inheritance both lave a significant part in crecting diverse
individual human personolities.

People cre often unoware of the motives and values which guide their behavier
o and affcet their perception of the world arcund them.
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In thought and hehavior peopic sask cxpericrces which are pleosant or which

they have lcarmed to ascocioic viith plausure, and avoid cxperiences which aie
painful or which they have ledmed to ossociaie with pain.

People usually act the way they have before in similar situations.

In making a conscious decision u person only chooses among alternotives he
thinks of, and there are often many he overlooks. Thase who search for new
alternatives offen find new ways fo succeed.

People tend to see ond remeniher what fits their own froms of reference.
They szck consistency among their beliefs ond actions.
Y g

The longer and more recently « person has continvously pursued a given activity,
the more likely it is he will seck some other pleasure or pursuit instecd.



J. POLITICAL SCIENCE

Concepis:
ancrchy liberal, progressive
authority (legitimoey). jurisdiction, monarchy
office, official

nationalism
burcaucracy .

.

cenirclization, decentralizotion
colonial government .
power, conirol

conflict . e . .
public interest (general welfare)

conscrvative, reactionary

radicul
coiruption .
Frop republic
) -
democrac: Lels
/ respensibility, duty
elive

responsivenass of government

government, the state .
revoluiion

issue \
rights and freedoins

justice ]
security

lgissez-{aire R T .
totalitarianism, autocracy (F cism,

law, constitution  diclatorship, autheritarianis m)
ieaders, how chosen : voting, franchise
Principles:

Peopla estabiish governments to make laws and help meintain peace and order;
to pm-ec. rights and liberties; fo provide services for the general weii~being;
and fo pxowdu protection from outside forces.

Governmeni by lav- is often more just than government by absolute authority in
that most laws apply equally to everyone, so that persons in pod’rions of authoriiy
are restrained by law from excessive personal favoritism and kias in their de-~
cisions. However, law can also be used to maintain unequal advantage, as in
laws thet protect slavery.

Power tends to cerrupt those who hold
Economic power usually brings political power, and vice versa.
Public exposure via mass media is o source of power.

Government activities are paid for mainly by taxation.
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Facts:

Representative democratic governmaeni hud rools in aneient Greece. it hos
taken hold on @ large scale only in the last three centuries, beginiitg in

Western Europe and the Unitcd Siates. It is now valued cs an ideal in

many parts of the world, but slow and erratic in is prograss, largely beccuse

of educational and economic limitations and the established power of auto-
cracies.



K. AMERICAN CIVICS

Cenegpit:

poycott, protest : guaranteed rights
kudget, faxation influence, informal, channel, centact
checks and bolences interest groups, pluralism
civil disohedience judicial
r;i;rnmi*r'rae system (seniority) faw, civil and criminal cases
(T,zpnsi'ih.ﬁ'ic)x'x ‘av‘;, due process
cc&rrup’rion, bribery legislative
|
dissent limited government
di\?\gision of poweis lobbying
elections, general and primary mass communication media, propaganda
H
exé!\cu‘rive national sovercignty vs. states' rights
govﬁemmen‘r - national parties, convention
govf;ernmerzf ~ state petition, referendum, recall
govémmcn’r ~ loca! secrat wnta
gox@rramenf burcaucracy - civil service voting blocs
1
Facis: 1'1

U. S. and its states are constifutional governmenis. The Bill of Rights and other

parts of consiitution guarantee all citizens fundamental righis and liberties, such
| .

as fregedom of speech and assembly, and equal protection under the law.

1
Powers are traditionally divided between legislative, executive, and judicicl
brcnc!':‘vles bui the powers today are often shared, e.g., the executive initiates
most major legislaiion, and the couris influence implementation of legislaiiorn
by interpretation.

Nationally, ihe legislative branch is made up of two houses representing the
people.of different states in their passage of laws, taxes, and appropriations.
Each state has a legislative body similar to Congress.

Legislation is crected dand nonirolled largely thiough committees, and control
of commiifees is defermined mainly by seniority.
Powurful inferest groups have a strong influence on all branches of government

ot all levels.

The power of the President has increased in this century . The President directs
most military and foreign actions.
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Executive functions are implemented through various agencies. Executive agencies
created to implement cerfain laws tend to seek their own self-preservation and
power. Regulatory agencies typically serve the corporations they ars supposed

to regulate rather than the public inferest.

Public officiuls are appoinied, or elected in secret vote by adult citizens (secret
to prevent brihing and threaiening of voters). Legislctors and chief executives

J g g g
are elected.

Caondidates of the Democratic aind Republican parties fill nearly ol} state and
national elective offices. The majority party controls appointments to chair
congressionol committees.

Competing political ideas and interest groups prevent one group from getting oo
much power and enable a wider range of ideas to influence public pelicymakers.

Great concentration of military or economic power can lead to poiitical domination
or dictatorship.

Abuses and inefficiencies in government can be reduced if citizens are alert and
act fo correct them. Ways citizens can influence government policy are: write or
talk to public officiais; have private or public discussions of civic matters; join
and work with political parties and irterest groups; petition; hold pubiic office;
write to editors; protest, vote.

Dicadvantanad arours in the 11.S are demandina mare And l’.\er:oming hettar

organized, cnd thus are gaining more political power .




O

ERIC

Aruitoxt provided by Eic:

Concepts:
capiial
collective bargaining
command acoromy
competition
consume, cohsumer
co-ops, ccllective enterprise
depression; recession
distribution ~ transportation
division of labor, specialization
economic system, economy
economic interdependence
employment

exploitation

racioly . manufacture, process
goods

governmznt regulation
inflation

industrialization

labor (werk), human resources

Principles:

management

market economy, free enterprise
marketing, advertiz ng

mixed economy

money, exchange, barter

monopoly, carfel, collusion

need, want

pricing

producfion, products
profit, loss

property, ownership, sharing
scarcity

services

sfocks and bonds
supply = demand
trade, - import, export
unions {guilds)

wealth

Scarcity iz the basic problem in all societies in that man has virtually untimited
needs and wants, and limited resources to satisfy his needs. Since resources are
limited, man must make choices regarding their use.

In @ market economy, prices indicate the relative value of goods and services.
These prices reflect the willingness of buyers to buy and seliers to seil; they also

influence the decisions of both consumers and producers.

High price tends to

restrict present consumption and to stimulate production of a larger supply in the
future. Low price has the reverse effect. Raising or lowering competitive price
by artificial means, whether by private moropoly or governmental authority, is

likely to aggravate the situation that the action is designed to alleviate, unless

the change in price is accompanied by the power to control future demand or supply.
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Division of laher (specializofion) usuaily increases efficiency ond interdependence
among peopie.

The amount of individual production depends in parf on the informe: standards of
work performonce which workers set for their own group.

In order to increase productiori, some consuimer goods musi be sacrificed for capital

)
gocds. The more economicutly poor a nutional community, the mowe difficult it
bacomes te make these sacrifices. '

Facis

——.

The Communist bloc nations hove varied forms of governmeni-conivolled economies;
they are for the most part ausiere and allew litile freedom, but there is liitle
severe povertv or starvation.

The United Siates, Great Britain and nations of its former empire, Western Europe,
and .apan are primarily market economies, mcdified by varying forine and degrees
of governmeni limitations.

Ih undeveloped and colanized nations (mostly Africa, Mideasr, Latin America and
iropical Asia) people have few skills and o low standard of tiving, und resources
are exploited mainly by outside economic irterests. Feudal or autocratic govern-

meri preserves the status quo and waxes fat, though unrest is increasing.

Nost of the world is stiil made up of agriculiurally-based peasants conirolled by «

£orer mannimnlisl land mgimare
TSV ORSUVICUTLL Ong Swencrh.

Primitive (economies) societies exist, but they are diminishing in nurmber.
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M., PERSOMNAL
Concepis:
budget
standard of living

utility, cost-effect
value, worth
1. empioyment

aviomation
cost of living, real inceme
fringe benefits
income, wages
job obsolescence

skills, labor market

2. buying and selling

cost
ClLeot
installment buying
inferest rates
whclesale, retail
3. investment
corporation
depreciafion - appreciation
dividend
insurance
investment (vs. consume)
liquidity
speculation

stocks, bonds

O
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Aruitoxt provided by Eic:

cCONMNC

kAT

[RARs

Cs
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Aruitoxt provided by Eic:

GLOGRAPIY AHD [COLOGY

Congepts:
adoptation, change local
arctic, antarctic, polar nomcad
basic nceds rainforest
climate, wzather resources
communication stability, homeostasis, closed system
coniinents transportation
ecosystem, ecology tropical

envi nment, environmental influences

.Pr inciglggz

People in different cultures or different stages of civilization react diffeiently
to similar environments.

Some areas of the world are much more faveruble o food production than othess
for reasouns of climate and soil. There are large areas cawmpletely incapable of
food preduciion on a large scale, e.g., deserts, tropical jungles, mountains.

because of his urgent need tor locd, water ond shelter, man adepts to different
environments in different ways in order to muke use of their varied resources.

Focts:

Maijor climaies, their causes and locations

Location of each continent and ocean by name



