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ABSTRACT

Three inservice teacher training profects in tos
Angeles vwere described. The Saturation ¥Fnglish-rReading In-Service
Training Project was designed for BEnglish teachers who had received
little or no previous trainino in the teaching of reading skills.
part of the training involved the making of lesson plans which could
be used In the classroom. In the second project, Remedial Readino, a
group of teachers was instructed in basic reading skills and
diagnostic techniques. Pupils volunteered to be tutorad by the
participating teachers. The Reading Skills Instructional ®rogram, the
last of thke three projects, vas desianed to provide instruction in
reading skills for content-area teachers. Pvaluation of the vrograms
by the teachers involved reflected thte general opinion that the
programs were beneficial and gyave hope for helping the 4isabled hiagh
schocl reader. (DH)
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(IN-SERVICE - TEACHING READING IN SECONDARY SCHOOLS)

ORGAMIZA
e
A Brief Description of Three In-Service Projects CAnON L1 R

In Nil;“ﬁsnton Smith's book, Reading Instruction for Today's Children,
she states that
"“The United States Office of Education predicts that by 1970 (now)
there will ...... 12,400,000 high school pupils, (a 47.5 per cent

increase over the number in 1960..."l

With the influx of greater numbers of students from many backgrouvds
and ;he increasing mobility of the late 1960's, the need to do something more
for the atudent who reached the secondary school without basic reading ekills
has become more acute with each passing year.

The question {s not one of "Are we doing as well as ve have {n the
pantt"but rather, "Are ve doing well enough {n the preparation of today's
youth to meet the demands of society?" Are those who come to our clessrooms
being taught the skills which will enable them to compete?! Are they being
taught to think? Are they being fanvolved in what fa being taught? Are they
befng taught to read? 1In this last quary, the answver {is '"Apparently not ==
at least in the case of wost metropolitan areas."

Test scores of more recent years indicate that the goals sat for our
pupils are not being met. There are many reasons for this, but thess ressons
are not the subject under discussion in this peper. Let us assume that the
prodblen exists, for it wcost certainly does., Let me say, further, that most
of this prodlem should hs.e been corrected at the elementary level, This
1s not to find fault with the elementary program, but rather to say that much
additional help 1s necessary there. It sesas more appropriate at this point

to address curselves to the probles at hand «- training secondaty teachers

}:‘Pootnoto 1 Mile Banton Safth, "™teading lnstruction for Today's Childeen,"

Prentice-Hall, lne,, 9.12
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to teach reading at the secondary level, This is a most difficult task,

for the secondary teacher historicslly has received no formal reading train-
ing., They think, tn many cases, that reading refers to the study cf l4itera-
ture at the secondary level, and further feel -- and this seems somewhat a
popular concept -- that the job of teaching Johnny to reud rests with elemen-
tary education,

Were we to agree with each of these points (and this certainly is not
the case), we would still be faced with the dilemma of ntudeﬁts at the second-
ary level {n need of reading instruction. The problem of the child in Second-
ary vho must read to be successful, but cannot, is a very real problenm,

For some years, in Los Angeles, we have given numerous {n-service
projects of various lengths to provide teachers with some of the attitudinal
and technical background to carry on this most necessery work. During the

apring of 1968, we atteupted a sizable effort to involve Eaglish teachers

in an innovative {ne-sarvice project.

The relationship between the teachiang of reading skills and the
traditional role of the English teachera cauvsed ua to take a careful look
at this point of empathy at the secondsary level. While {t {s true that
aecondary teschers, English teschers included, receive little or no training
in the teaching of reading skills during their training, it vas felt that
the English teacher probably indeatifies with the need to teach reading skills
more keenly than sny other aecondetry teacher.

Por this reasen, a Saturation Fnxlish-Readina In-Service Teaioinx
Rroject was initiated in the spring of 1968. This fnvitational progras vas
designed for Baglish teachers vho taught two or more classes of English in

thicty-six of Los Angeles City's midecity junior and senior high schools.
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Leadersh{p for the project was supplied by six junior high and six
sen{or high teachers, recommended and sponsored by the English Supervisor
and the Office of Special Programs i{n Educatfon., They co-led and team-
taught the sections., The major objects of the project 1ncfuded (1) {nves-
tigating the reading process -- why students read or fail to read; (2) the
fmprovement of reading skills f{nstruction fn English classes; and (3) demon-
stration and familiarf{zation wfth techniques, materials, and methodologies
which prod : results,

Appropriate materials of instruction and equipmeat for demonstratfion
were used to lm?lement the project. In additfon, secondary personnel, work-
ing directly with the pioject, included a reading spacialist, an operations
consultant coordinating the efforts of the six units, and a curriculum
developuent consultant to aid {n the construction, pfoductton, and evalua-
tion of lesson plans and other materials useful in the teaching of rgadlng
skills,

The reading specialist and operations consultant structured the orgar-
ization and sequence of the workshop meeting. They made visitations and
participated in many of the critiques.

The project was organized into six sections, and scheduled meetings
throughout the spring semester from FPebruary through the first week in May,

The firet meeting involved an orientation to the readin. process pro-
viding teachers with an opportunity to ask questions, and sn applicstion of
reading skills instruction to the English class. tThis was done by demon.
stration of various instructional techniquea., After thie fntroduction, each
three-hour session basically divided according to the following schedule,

One hour was given over to demonstration, lecture, and femfltecfee-
tlou with material, A second hour vas used to coostruct lesson plans,

teaching matertals, ete, 1T%) restining hour involved pectictpants {n
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discussing how the materfals worked, what modifications were necessary,
and an fnterchange of {deas between the participants,

An underlying concept inherent in this program was the idea that
English teachers could -- with scame {nstruction and direction -- write lesson
plans {nvolving the teaching of reeding skills, try them in their classroos,
with modification as necessary, and experience firsthand the success of
teaching reading skills incorporated {n the English lesson plan, Project
sessions were scheduled with two to three weeks between meetings to allow
enough time for trial and experimentation,

In addition to more than 200 teachers, some 28 counselors also took
part in this training program,

Evaluation of this project was conducted at its conclusion, Results
included the following:

1, The participants of this project prepared many lesson plans which

vere demonstrated in project meetings, These were completed
in a booklet titled, f h nt
Reading in the English Classtroom.

2. The project contributed to teaching effectivenese and pro-
fessional growth,

3. Participants wanted more training f{n the tesching of "basic
skille,"

4, Students should be fnvited to attend future projects to receive
concentrated reading instruction and orovide tutoring experi-
ence for participants,

CONCLUSTOR

The need to provide additional training {n the teaching of reading

for all teachers incressed as each of the schoole iavolved ia the Saturation

Progrea endeavored to establish school-wide reading prograns, Evaluations
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from the Saturation groject fndicated a strpng‘destre on the part of many
teachers to be taught the actual procedures for teaching hasic reading
skills which mtght be applied in any class. To satisfy this need, projects
in Remedial Reading instruction were held at five locations between June 17
and June 28 of 1968,

REHEbIAL READING PROJECTS

Tﬁese projects were designed for teachers from any subject area field
whe had not previously attended‘a basic skills workshop in reading. Once
agein we invited teachers to attend and the 120 teachers who attended were
taught the procedures for teaching basic reading skills, including word
analysis, structured analysis, context clues, configuration, spelling, voca-
bulary Luilding, comprehension, rate flexibility, and study ekills. Diag-
nostic techniques and evaluative criteria were also fncluded in this offering.

A unique feature of this project was an invitation to students to
return to the school {this project an condusted during the two weeks fol-
fowing the close of school) to receive help in loarﬁing how to read bot;or
than before, Over 120 pupile accepted this fnvitation., This provided for
a real remedial service to young people and supplied the much-needed and
requested personnel to make tutoring sessions meaningful,

The pupile vho returned to participate {a these represented an unusual
geoup {n one respect, The majority were pupils vho had pot been successful
fn the school experiences just completed. On the contrary, seversl had
just completed o failing sffort, {f one wera to jndge failure on the basis
of report card grades, These pupile aleo had demonstrated irregular attende
ance habite over the semaster just completed. And yet, not only did they come,
but they come back session sfter session,

A second feature which pmuga additional disensfon to our progtem
was the loan of a video-taps unit, a van to transport it, and & etudent

o crew of five to provide the technicsl assfotance to stke it functionsl,
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The van moved from one location to another during the ten days =~ four
hours per day fnstructional time - on a scheduled basis. It provided
teachers, students, and leadership the opportunity of performing in a
number of different situations and the chance to look at the situation,
in review to pinpoint strengths and weaknesses.

It also provided an interesting side effect which warrants mention °
at this time, The student crew which operated our video unit developed an
esprit de corps which would ri{val a professional T-V crew, Their willing-
ness to work with the participants to get just the kind of situation desired
on film and their efficlency sdded a definite plus to the total operation.

Thirty-five junior and efghteen senfor high schools furnished 1l§
participants to the f£§e remedial training units., Since the project was
open to participants from sany subject field, teachers from the subject flelds
of Art, Business Bducation, Counseling, Driver Education, Lnglish, Educable
Mentally Retarded, Poreign Language, Howe Economics, Hlstoéy. Mathematics,
Music, English as & Second Langusge, Reading, Socfel Studies, and Special
Education atkanded, Participants attended 10 meetings of four hours each
during the finel two weeks of June., Rach section was led by a highly-tralned
l1eader selected by the Offfce of Special Progrems of Education,

EYALUATION

 Projsct objectives were evaluated by 103 of the 116 attending the
project. The following {nformatlon describes the participating population,
As ve looked at the teaching experience background of our participants, we
found that they might te groupod as follows: _

‘fh!rty-fuur had three or fewer years of teaching experience, Twenty-
ofix had between four and eix years exparience {n the classrcon, Pifteen
teachers reaported seven to ten yeavs of oprrtonec. 8ixteen teschers said

they had tlughi bctvtqa ten and twenty years, Two members of our groups

Q

fodicated more than twenty years of experience, When asked to fndfeste to
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%at extent this project had helped them, eighty-five indicated that they
had been significantly helped in the areas of teaching effectiveness and
professional growth. Seventeen indicated that the help had been moderate
and one participant indicated that the help had been negligible.

In answer to the question, "In what way was this project helpful?",
some of the responses were as follows:

« The workshop gave me many ideas and suggestions for use of

materials in teaching my EMR students.

= The leader thoroughly explained, demonstrated, and evaluated
reading caterials of vhich I had been hitherto uninformed.

- Whereas in many reading worknﬁopu in the past we have simply
received a myriad of operational aids and lessons, here we
received valuable information and practice (with tutoioea)
in actually teaching resding,

= As a counselor, I gained much fnsight as to what to expect in
& reading class, It provided much opportunity for prolessionsl
avarensss,

o Working with individual students in a tutoring eitustion helped
we develop & more parsonal understanding of the problean of
remedisl readers,

By using video tape, we were able to detect strengths and vgaknelcoc

fn the methods uaod;

There ucri. of course, wany other coamants, all somevhat similar
to those stated, IE fe hoped that these will give a feeling for the kind
of responses received,

Our final eveluation question asked:

What suggestions for improving this type of project vould you suggest?

0f the annvarnvrocolved.'tho following seem to ba most representative:
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- More extensive use of video tape, to observe ourselves and
each other,
- Bxtend the time of the project (not enough time to really do
the job.)
« More time to exchange ideas and materials.
= The only {mprovement I can think of is that {t be given to a
greater number of teachers in all content areas,
CONCLUS IONS
- The project met the specific objects of teaching tiwc participants
the procedures for basic skills instruction,
= A strong desire was voiced to continue projects of this type and
structure.
- Partleibantc found video taping of group discussions and tutoring
a valuable aid in seeing and hearing those things which took place
during the project.
= Participants from subject ficlds other than English indicated that
knowledge gained vas useful in their subjects,
IHB READING SKULLS INSIRUCTIONAL PROGRAN
The success of the Remedial Reading Project and interest of teachers
proapted yet another attempt at the best possible structure for providing
reading skills finstruction for content area teachers. This took the form
of the nend(ns Skills lastruction Progrem, vhich vas held during May and
June of 1969, Participants attoended four project sessions on three consscu-
 tive Saturdays in May, followed by six days of intensive tutoring during
the last week tn‘June. All mestings were lhield during a foursheur time
structure,
The structure differed from the workshops of the previows yest {n

tvo inportant areas. PMrat, it corried on over & perted of tvo months
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time and gave participants morc opportunities to resct to vhat was being
presented and modify some of the {deas, techniques, and methodology presented
to fit a particular sftuation., Secondly, slthough video tape hud been used
to a great extent in the prior offering, it was felt that the organizatton
of this project, with particular reference to security, precluded {ts use.

The program also limited the atterdance of participants to teachars
“from the four major content areas, English, Social Science, Mathamatica,
and Science.

The purpose of the program was thregfold. We attempted to train
teachers {n the teaching of basic reading skills so they wight dbetter (1)
improve pupil achievemant in basic reading skills; (2) faprove pupil siudy
habits and study techniques; end (3) help pupils develop fevorable attitudes
toward school. It was planned to snd just prior to the beginning of summer
school. It was so0 constructed that meny of the participants would teach
summer 8chool, and be able to practice {mmedtately the techuiques end
methodology which they hsd acquired.

As hat been true the previous year, the pupils were invited to cose
for the tutoring sessfon. This time, in fact, we had more pupils than per.
ticipants, The pupils benefited from the chance to work in one-to-one and
small group situacrions with an adult who had the time to work with thes and
who knew how to g0 adout {t. Teachers benefited from baing able to practice
that which they had besn teught, to femediately critique the experience and
to reeol@o guidance in the development of methodolegy and techniques used

vhen working with problem readers,

EYALUATRON

-

In an evalustion of the project, we found that much had been accoms
plished, and this was reflected in the replies of our participants to &
questionnaice, In anguer to the question, "In what wey was this project

o ost helpful," the tollovieg saspling of repiies give fnteresting Lnaight.
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"Beyond understanding thce dynamics of learning to read, maiterials,
and games, 1t encouraged me in the sense that I met peOple wiho are
making learning or education possible in what often 8seems an {mpossi-
ble situatfon in our inrer-city schdola."

"The magnitude of the reading prpblem in inner-city schools was stressed;
and this helped me to realfze how important it 1s'to diagnose reedlng
ability and teach accordingly.”

"I learned the basics of phonics and got many ideas to use in my class-
room, It was well planned and practical,"

"This project helped me in finding ways to help the poor readers in
soctal studies and showing me how to use phonics and other methods in
teaching reading in social studies.”

Y] learned a teaching sequence for reading skills. Bravo for the leader!
Good teuchers are beautiful people."

CONCLUS ION
"It seemo appropriate to reflect for just a moment or two on the basic

or primary directions for the three in-service projects so bri{efly described.
The purposes in all cases were to (1) provide secondary teachers imstruction in
teaching reading skiils at the junior end genior high eschool levels; (2) famil-
{iarize teachers with techniques, methodology, and ideas regarding the teaching
of these skills; (3) provide an opportunity for teachets to work with students
(tutees are in the claesroom), and (4) discuss, modify, end share the knowledge
and information acquired. .

‘ There were nejtalluree because teachers did feel rewarded by the response
of pupils and the skill being learned. k Whether we fefer to the Saturation English-
Reading In—Servlco Project. rhe Renedial Reading Project, or the Reading 8k1113

Instructionnl Program, tbe same general statement could be made,  Teachers and
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students irorked -- sometimes together, sometimes separately -- and learned
*»
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about the reading proceéss, about the skills involved in its mastery, and how,
F

by working together, the task of teaching reading skills becomes easier for
L

the’ teacher and more meaningful for individual students,
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