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ABSTRACT

Information on the eAucational status of the
disadvantaged child and a summary of prooress in teaching him *o read
are presented. A descriotion of a typical inner-city elementary
school in New York City includes the school buildings, student
pooulation, readina proarame, attendance of teachers and children,
teacher education, achievement, and school ratina. A summarizing
statement estimates that 60 to 7N percent of all the childAren were
poorly prepared for the education they were receiving and4 that alnmost
half the teachers lacked sufficient training. The next section
reviews reports of various reovle who have studiedq disadvantaaqed
children and gives suagaestions for improvina the education of the
disadvantaqed. Tue teacher who cares is pointed out as a most
important factor, as weli as the teachers! and the administrators!
villingness to experiment with innovative oragrams. Tt is also
pointed out that many children learn to read in spite of severe
handicaps if they have some factors in their favor. The final section
describes current research studies which will supply many ansvers
related to sucecessful teaching of the disadvantaged. (n¥)
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7..'3:.11131'1 D. Sheldon, Director :l::&:&:l?singgg:nnoouorlmssc;%‘.
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The disadvantaged children of the United States represent a very
large sement of our »resent school vponulation, 'nen one is asked to list
the disadvantaged, he can name the Indian children scattered throughout
our land, the Snaaish speaking children of the Southwest, t-e French
s»eaking children of the lorth Eastern part of the United States, the
clusters of poverty stricken children found in Anpalachia, the poor
children vho live in alnost cvery community in our country and finally
the Black and Puerto Rican puonils who live and receive their education
in our larse cities,

Books, articles and otler naterials ua the disadvantaced ciiild
refer naiily to the Black arnd ~uerto Pican children who live in lew York
City, Washington, D.C., Det;oit, Cleveland and Los Angeles where thu Spanishe-
Arerican child is substituted for the Puerto Rican,

As I nrepared for this specech I fouad that Amarican eaucators
have writien about and studied the Black children in the large cities alnost
exclusively and during thoe past several years have alss coasidered the
Puerto Rican children of llew Yorx City in varticular. I decided tharefore,
to 1init ryr discussion of opro-ress and promise to those nuch discussed
3lack and Puerto Rican of MNew York: City whaon we ¥mow best amonp the disad-

vantared,

Progress in Teaching the Disadvantaged
1y notes on the prorress observed in tha education of the disadvantarned
vere gathered from three scurces, ‘e have a wide asssrirent of infor:ation
O
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which we have been gatherins in the nast tiuenty rears during various
kinds of teaching and observation in such cities as ‘fashinston, D.C.,
Syracuse and Rochester, MNew Yorz, Cleveland, Chio, a variety of the
wWestern cities and durinp the vast two years llew Yorz City. ‘e have
surveved the books writien 'about! the disadvanta;ed and have comr.ented
on the wrotress the aunthors have noted.

During the preraration veriod we read the research and short revorts
of varinus educ tors who have studied disadvantageda . ildren in various
U.5, cities,

e will corrient, on the findings from *these three sources and swiarize
vhat night be considered as »rorress in teaching reading (and amythinz clse
4o the disadvantaged), The pronise of Anerican edvcators to the disadvanta~ed
will follow in swumary form,

1. The Sheldon llotes

Prosress has teen rade in teaching reading to the disadvantaged
from the nreschool to the high school level. City-based educators began
to worry and write about tiae problens of the disadvantaged in the early
1950's, Special sessions on the problems of lNuw York City-based Puerto Rican
children wore held at IR and ICIRI neetin;s in the 1950's. Similar sessions
rolated to Black disadvantaged pupils were held about the sane tire.

Yo cannot corrment on what happened to the Hew Yorx City plans for
Puerto Rican nupils, lie have seen books published on the problen in the
offices of verious New York City elementary schools, but see no evidence
of existing programs which follow the sugrestions of the early Puerto Rican

studies,




Since the USOF and various foundations turned their attention to
the »roblem of the disadvantasged, dozens of sindies and experiments have
taken place in New York City and in other large centers, aimed at finding
a reans of aiding disadvantazed »unils, My own observations in New York
City made in 1508, 1959 and 1970 have given me a great nany notes on
both the nasitive and aegative side of Lhe education of 3lack and Fuerto
Rican pupils in grades K-6. Unfortunately for this paper, we have had no
omortunity to visit Junior and senior hizh schools in Yew Yorl: during
this tire,

Iet me describe a New York elementary schonl we have visited recently
and which is nere or less typical of 13 other schools we know from previous
visits,

School X was erected in 1390 and has had three extensions added to
it from 1900 to the oresent tire., Temporary buildings are found in 2
fenced area 4o the rear of the building and house prirary children., The
staff has 100 tcachers, more than one hundred nides, five adrninistrators and
a varicty of special consultants including a readinc svecialist and several
rcredial reading teachers,

The school wis originally desismed to house about £00 purils. At
first the children all lived within easy walking distance and fron 1890
to the 1650's walked home for lunch. Today 2100 ch’ldren use the original
and added facilities. Almos! 111 these children are fed in the school
and hundreds of them are bussed fron neighborhoods distant from the school,

Sixty=five peicent of the children are of ruerto Rlean back:rcund,

Many cane to llew York from Puerto Rico during the past year and speak
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Snanish fluentlr Lbut have 1little or no facilitr in English, Virtually
all the rest of the nunils are Black, wany of them from very voor
familices and tliese punils have lived in their present neighborhood for
5-10 vears.

The "pil composition then ‘s formed irom the voor of the city.
¥ore than half of the pupils speak Spanish comfortebly gnd are just begin-
nine to sneak ¥nglish, Poverty affects the ationdance of younger vupils
in vnarticular while a casual fanily interect causes rany of the wrver grode
children to "skip" school frenuently.

The teaching staff is almost entirely vhite and of the 100 stalf
nmembers only 5 spea% Spanish., The iteacher aides are Rlack and Puerto
Rican woren and rien fron the nelghborhood, Most of the aides speak Smanish
and help the teachers comnunicate with the children.

“'e observed the reading pro-ram of this school with considercble
interest. Ve found interesting and sorewhat annropriate instruction in
several kindergartens and in the top level first grade classes, Other
well taught gsrours were fownd in the other prades,

As the punils were originally grouped horio-eneously - based rouchly
on assurad intellisence and other tests, for:al and informal - each prade
1level had at least -re proun of ¢hildren who were able and very verbzl,
The teachers of these grouns carried on wel. vlanned lessons in reading
Ao matter wthat raterial or rothod was used. In this particular school
thrae distinet approaches 49 reading were being vsed with rost pudils.

One »rocednre was based on a much advertised progran which guarantced each
child success. The standard basal a'proach was used with another groud

of children, A phonic - individualized rezding procedure was used with
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another section of children., The first and third avoroaches vere sponsored
by srecial fands, while the basal annreach was the usual »rocedure in thie
school,

A1l of the instruction was in Enslish rewardless of the languare
of the pupils and 4n the first and second rrades confusion was obvious on
the nmart of the nunils, aides and teachers, Again at cach level and with all
naterials, some children made good vrogress,

The educational backpround of the teachors varicd greatly., Amons
the ren in varticular, a lack of adequate orevaration was noted, Sore of
the woren were filling in for departed teachers and seered lost, At each
level nhowever, wrell educated and very avle teachers were ;juiding children
with some success,

Pupil attendance was 705 on the day we visited School X, llost of
tre absentees were vouns children. The princinal said that parents hosi-
tated to send children 4o schosl on cold or unnleasant davs, ‘le noted
that L or 5 children were absent in nosi of the classes ve visited,

Teacher at*endance was & crave nroblen in this school, Twenty-
seven of the 100 teachers vere absent and the Assistant Mrincinza vho
served a3 our gnide said that this was not a1 unusual nuber o7 teacher
absenteos. The reading snecialist, with whon ve visited, told us that
the children in tl:is school were suffering fron the yroblen of lanpuace,
absentcels;1 on their part and the teachar's, a lack of conceptual develop-
rent, noor rotivation znd randsn teaching, He estinated that of the 300
sixth grode punils, 50 to 100 would be abdble to cope with learning problens
with adequacy in the next few vears, Another 100 or so pupils vere

strugcling to learm the content natsrials but with great difficulty, At




least another 1C0 werc so handicanmed in speaking, rezding and uriting
that ther would not qualify at the minimunm level for the seventh srade.
e visited rany of the sixth grades in the school and found

Snmanish sneaking ciiildren taught on 2 first and second grade level and

o]

responding in a less than satisfactor manuner. In the classes of nmore
able students, we found clusters of Nlack and Puerto Rican c¢hildren who
were making good rrofress in languare usare, could rend and write on 2
fourth rrade to s™xth rrade lovel and scomed able to reod social studies,
seience and nathenatic ratorials,

School X was rated low in an amouncerent of test scores printed
in the Tew Yor: Times this soring, OProrress was demonstrated ratier
svecifically in the » rfornance of 50-1C0 sixth rrade nupils and with
arouns of children at th:e other instructional levels. ‘e tiould cstimate
however, t at 60 to 70 poreent of all the ¢ ild-en in the schsol were
poorly wrenared for the educetion ther were receiving, It would te hard
to evaluate the auality of teaching, but we tvould estirate that at least
half t-e tacehers e obscrved needed a  reat deal ef helv bhefore thar could
teach nrdinart’y =Zn-lish sneaking children., llow they could be helned to

teach Sranish sneaking children was bevond ne.

The liessages fron Educators

A rreat nurber of distinguished and less well knovn educators
and pseuds~cducetors have written about the disadvantaged child in the
nast 10 ears., Sore of the writors have reflected a desnair ad nelancholy
in their writing and have developed the iroression thai the cause of the
disadvanta-ed is honeless. Others write riore optiristicelly amd leave

the readers uith positive {mwressisns and the feeling that certain rethods,
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materials, »norsonuel can heln the disadvartaged overcome their handicavs,
2¢low we have included a churt of reading comurehension of nztional,

Yew York Citr and central Harler readers., The chart gives a clear picture of

the status of the disadvantaged children o coatrast to the general llew York

City c¢hild ponulation and that of the nation, (1)

Yedian equivalent grades in reading comnrehension for Central larlem
and Few York City punils camared to national norms,
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Lorancis Keppel, The lecessary Rovolution in American Education, Now York:
Harper f: Row, rublishers (19060), op. 39-Nhl.
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At the third srade level the Hational reading score is 3.6,

Central Harlen 2.5, At the sixth grade level, National is 6.2, Ceniral
flarlen .1, Tt is nrobable that scores of clusters of Black and Prerto
Rican punils from areas in the Bronx and Brooxlym uauld show even
freater discrenancies at both the third and sixth prade levels as do
these scores,

Taba an? }‘.?.Tf.ins2 nresented nany views on the nceds of disadvantared
children in a simificant bosk, On teachers they say:

What kind of teachers are recded; what must they be and knau?

Tirst of all, students need to sec that the teacher cares, that she is a
hunan being o is interested in then n»ersonally and cares aboub what
hapnens to the~, Such a teacher finds ways to nake a stndent feel "rood
absut hinself. ' Soretines t?ese ays anount only to a word of wraise

for s-riething well done. It can be a srmall remark such as "irent'i you

the handsore one %odar," as the teacher greots the students ia the norning.
Tt can be 2 writien note of nraise thal poes hoie to let his narents Lnow
how much the student is learning, Bub above all, the fact that the teacher
cares is dermonstrated by the eff.rt she rakes 1o shane a wwoqran 45 avalen
the students, t5 help then with their prodlems of lea:wming, and to share
with then their triwnrhs of achioverent, however small they ray be,

"Mut often "caring" involves nore than th i, It 1eans helving
students throush sore crisis. Schools often rive childres tasks that are
utterly irpossible for then ts face, tasks set by an unknowa sutside forco
for a reason they do not understand."

Paba and Elkins? also cortent on the oxerinentation which should

develo) in schools which house the disadventared, They state ihat

il

21141da Taba and Deboran Elkins, Teaching Strategies for tho Culturally
Disadvantaced., Chleagot Rand Hcﬁafly and Scnpany (T956Y, o=, 2354,
3

\j. .L_Qo ?hl 2!':0"'}.0
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"Perhavs the rreatest contribubion administrators can nake is to susport
exeritentation,  perinentation alucrrs involves sone risks aad hazards--
t 2 rigi: of naxinz errors, the hazard of renlacing Miried and itrue"
skills with new oes, Administrators need o suosort teachers in such
veriods of transition, and to allow for the relativel:s slou nace thai it
taltes to norfect new stratenies of learaing and teachinge, liost teachers,
as well as adninistrators, ox:ect too much t95 soon and jive w» bpefore
the aew »raciice has had tine to rinen and 1o becone fully prcductive."

1 ooerirentation alss involves creasinsg flexible wordt tears
Instead of denending on the usual "standing cormiltices” to invent and install
fmovations, I reqrires estavlishiag new chamnels of face-to-face
¢~ _mication, wars of discov.iing leadarship, and new wars of using
e sbia: leadershin in the schionl, There is psycholorical resistunice

considering teachers as exwerts to heln otner teachors, aid to arranging

fre  tire for this puruose.“

""inallv, any innovation requires sone sutside eonsultant heln,

ar no other mwrmose than o articulate wroblems that are difficuvld

5 iwsiders to s-e or to exrress. Outside consultaats also can jather

rrore differences in points of view, perceive /ore problems and view then
rore cbjectivel, thar caa those who have lived with tho situation for
a 1o tire, An especially useful eonsultant fuinetion is Lhai of
establishing a nethodologicul sequence in nlanning and testing nevw rrs;rans,
such as having a caroful diarmosis precede plans, and planning precede action,™

BRaratz and S‘nu;.r!l of for many svgrestions to teachers who deal

with Ghetto children. TThey st.te c¢hat: "The cintinued failure of progrars

hJoan C, Baratz and Roger I, Shur, Teaching Black Children to Read,

Washington, D,.C.: Center for App[ioﬂdnguisﬁcs ([9'597; M 1k,

O
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for ghetto children that offor nore of the sare, i,e. more phonics,

more word drills, etec,, have indicated the neced of a n-w orientation
towards teachinn inner-city childron to read, Any such nrojron nust

take into account what 1s unlque about the ghetto child that is immairing
nis abilitr to learn within the »resent system, This paver has suggested
that one of the essential differences to be dealt with in teaching
inner-city MWegro children is that of lansuage. e overvheln'ng evidence
2% the role that laxruare interference can nlar in reading failure
indicates that verhaps one of the most effective ways to deal with the
literacy nroblens of Negro ghetio woutih is 4o teach then using vernacular
texts that sysienatically move from the symtactic structures of the
phetto conmunity to those of the standard Znglish speaking community,

Piessan® corments nositively asbout the disadvantaged.

"Action Snealks Louder. The deprived individual is nost interested
in learning the fundanentals: the three R's and the physical sciences,
Far less interest is showm in art, music, and the social studies, as
currently taught. Ilew anprooches to teaching these subjects nust be found,
Perhaps nusic forms more attractive %o the disadvantaged, such as spirituals,
Jazz, and blues, could be introduced more frequently in music courses.
Fthnic considerations in relation to art, rmusic, and the social studies
could also be taken advantage of more fully. For examnle, MNegro history
probably would interest legro children, and night serve as a good opener
for the development of further interest in history and the social studies
in general,"

"There are numerous techniques approoriate for the physically-

oriented slow learner: role-playing can be utilized in countless ways

5Frank Plessman, The Culturally Deorived Child. New York: Harper & Row,

o Publishers (1962), p.32.

ERIC

Aruitoxt provided by Eic:



E

11

such as acting out a history 1essonv(George Tashinztoa signing the
Constitution), teachins arithnctic and econonics b vlaying "store" aad
Ybank." The role-nlaying itself is a iarvelovs stimulus for <iscussion,
and it ameals to the devrived child!s loye of action, It provides for
a much riore vivid presentation and fits in with his desire for oxcitenent
and movenient, The teacher, houwever, has to devolop discussion out of

the role-nlaying scene, and not simply canitulate to children's enjoiment
of the acting-out process, The role-nlaying siuould be a trigmer for
advanced discussion and thinking."

Riessman6 also advocates masculinzing the school a1d noting the
need to encourase the masculine values of the wnderorivileged boy,

Comenting in the Deutsch studies, Riesman7 renorts these
findings:

"], Deprived children apear to ve poor in the vse of virbs, but
much beiter uith deserivtive adjoectives.

2. Denrived children seer to understand nore language than they
sveak (their "receptive" linguistic ability is nuch better than their
"expressive! languaze).

3, Deprived children denonstrate 2 surprising abilit~ for phantasy
(as secn in the clown situation).

i. Deprived children exnress themselves best in spontancous, un-

structured situations.

6Riessman, pp. 3Lk-35,
7Riessman, pp. 76=56,

O
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Alan Cohen8 nives many exarvles of the progress of disad-
vantared nupils, ile states that "Percontually Dyrsfunctioning Childrei
Can Tearn to Read." In spite of the clainms of sume advacates of porceptual
training, nany vercentnally dysfunctioning children will learn to read if
they have other ti'ngs going for them. It is folly to undercstimate the
hunan organisn's abilit: to corensate for dysfunétions. One factor may
vlay a major role in determining whethor or not a child reads, but that
najor factor gains its status only in relation to others,

"If a child with rercentual dysfunctions lacks the psycholinjuistic
back-round conducive to success in reading, then the percentul ¢rsfunction
appears to be a very important factor, I he lacks, in addition, riotivation
to read, percevtual dysfunction looks even more important. Add a finily
history of low school achievemont and low achievement expectancy by his
teachers and comrnunity, and the presence of percevtual dysfunction looms
as an insurmountable impediment to success in reading., Cn the other
“hand, give a verceptually dysfunctioning child any one or combination of
these factors and he usually varlays then into success in reading., ‘thy?
Because the himan organism is always imperfect and always using its
assets to compensate for its liabilities whether those liabilities are
nsychodynamic, physiological, or nerceptual,

"Fo exarple, an emotionally disturbed, withdrawm Puerto Rican
girl (factor 1) who rarely spoke (factor 2), whose oral-aural language
experiences were minimal (factor 3), whose family was illiterate in both

Spanish and Dnglish (factor L), but who was perceptually sound (factor 5),

85. Alan Cohen, Teach Then All to Read, New York: Random House (1969).
pp. 96-97.
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had resorted to fantasy throuwzh reading (factor 6}, In spite of factors
1 throusir li, which ustally contribute to reading disability, ‘aria had

a tremendous need to read (factor 6), Reading was a convenient escane
uechanisn for her, She also had some advantages, such as factor &, and
cthers not included in diagnosis., As a resuli, she read on grade level
in grade li. Clinton had severe piorcentual dysfunctions, He was disori-
ented in space, hand-eye coordination was poor, and visual imagery was
weak, But he had a literate nother who insisted that he read and who
stent the first throec years of Clinton's schooling drilling him nightly
on nhonics. Vhen ne was fourtecen years old, Clinton was a "vhonic pluzger,"
able to hold to his grade level by sounding out each word, He was a
criprled reader, but was not disabled., He paid 2 high price for his
school success and obviously needed sore tyve of vorcentual training, but
even with his handican, he had " earned to read because he had other
advantages,

Although Clinton and Maria learned to read, however, we cannot
exnect such success for most socially disadvantared children, They often
do not overcome this handican of visual perceptual dysfunction because
they do not have very mich else going for them,"

Cohen? also points out how the culturally depirived Low achievers
can become '"self-directed learners" if we teach them how, Individualized
instruction can be achieved with a 30-to-1 pupil-teacher ratio, if schools
are willing to immovate., Delinquents, low achievers, and high achievers
appear to learn well in skills centers, Iearning increases and behavior
problems decrease, In every experinent that used a variation of the
skills centers program with all types of pupil populations, teachers

reported a reduction of classroom discipline problems,

_[ii(?an Cohen, »p. 2h46-L8,

A ruiToxt provided by ER



"On the average, skills centers have been irielding 2,0 to 2,5
rmonthst growth in reading achievement scoras ver month of opesration,
Yor severely retarded readers in grades i through 9 this gain nay not be
sufficiont to allow them to catch u» with on-grade acnievers, wno tend
to accalerate even faster with skills centers, Add to this the very
linited areas of the curriculum now covered by skills centers, and ve
are left with a great deal of work yot to be done in the education of
disadvantaged children."

"ilow much nore will be done? The facts are that an atmosphore
of fear and diétrust of anything reallynew prevails in schools, in geoneral,
and varticularly in inner city schools, The innovations presented are
limited to practical and conservative suggestions in the hops that they
will provide the interested, cormitted educator with the resources to
launch a program with some hone of success,"

Cohenlo has also stated that both basal readers and the paper
hack book can be useful in teaching children both to read and learn the
academic content,

Bereiter11 and his colleagues hiave given a great deal of
direction to those who are interested in the educ:tion of the young, TFor
example, each of the following quotations sight Bereiter's point of view
and suggestions for action.

1, ., radical departures from established pructices of early
childhood education are needed. It was shown that preschools for disad-

vantaged children that are patterned after the familiar upper-niddle-class

10¢ohen, 268-5,
116271 Bereiter and Siegfried Engelmann, Teaching Disadvantaged Children in

—

the Preschool. Englewood Cliffs, N,J.: Prentice-Hall, Inc, (1960} wv. 19.
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nursery school have not succeeded in meoting the challenge of vroviding
a faster than nornal rate of learninz in areas significant for school
success, An examination of the structure of the upper-middle-class nursery
school suprested an imvortant reason for its inadequacy as a rodel of
vreschool education for disadvantanzed children: the nursery school
comnlirents the influences of the privileged home instead of dunlicating
them, and thus exerts riany of the influences of a lower-class social
environment while ninimizing many of the influences that have been
rasponsible for the suoerior intellectual development of upner-niddle-
class children, It is therefore incomnatible with the requirements for
a compensatory educational program for disadvantaged children,

3, Articles Based on Research and/or Ideas

Hany answers related to the successful teaching of the disad-
vantaged will core from the studies and demonstrations beins conducted
by those now working with the Black and Puerto Rican nupils, Ocean-Hill
Brounsville school leaders are attemnting to revolutionize the schooling
of their children.l? They are teaching five~year-olds to read with
some success. Each of the young children can have an older nupil as a
buddy = helping them to learn effectively, A reward system in which
disadvantased learners are given food, candy, money and clothes has
proven very effective in teaching them to read,

Tn schools where Spanishe-speaking children predominated, Spanish
is taught in the kindergarten first and second grade with English
developed for conversational vpurposes only. English instruction is

developed in grades 3 and L, while Spanish gradually becomes a second

12“Ocean-Hill Brounsville Revolutionlzes School: Reading lNewsreport,

May-June 1969, ppn. 18-25,
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learning code in the fifth and sixth prades,

In a ManFatian Hell's Kitchen, school children are led to
plar out exnmeriences and talk through what will be vresented in read;ng.13
The children in this poverty area need much veritalization related to their
experiences so they can trust the languape they read and also solve unknown
words contextu2lly,

The CRAFT project carried on as part of the USOZ first grade
stud by Harris and others demonstrated that disadvantazed hlack first-
grade children can learn how to read, Even though the subjoct children
had scored anite noorly on readiness tests they achieved well ahead of
the expectancies sunrested b+ these cests.

The CRAFT study indicated that these disadvantagzed oupils could
learn to read with the same nrocedures used with middle-class white
nupils if taught in & superior manner. This meant that the materials
had to relate to their experiences and that all their reading follow
their related verbal and physical activities,

Debora Flkins boints out that disadvantaged »upils nust learn
concepts basic to learning other things and must be vrovided adult
leaders vho will aid them develop the ego strength wnich energizes
s aarning,

Parallel to the many studies and experiments with disadvantagsd
pupils we find efforts made with parents and other adults related to

the lives of the young., Workshops for varents, held in Philadelphia,

13up Iaboratory in Hell's ¥Xitchen," Reading Newsrevort, February 1969,
pp. 32'37 .

i

"Instructional Guidelines for Teachers of the Disadvantaged," Deborah
Elxins, The Record. April 1969, on. 593-616.,
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dermonstrated that parents can become intorested and helnful to their
children once they understand the develonrentol stens needed in learning
to think, sec, talk and read.15

A study conducted in Racine schools sugrested that a major
problen of the disadvantapged, varticularly in the first grade is the
omission of instruction.16 The study found that inner-city teachers
omitted far more than the outer-city teachers in their teaching,
Recommendations susrested that relevant curriculuwn be substituted
in the inaar-city so childron could reccive an adequate instructional
nrogran,

Tutoring 3in schools has been reported as successful when
certain factors were observed.17 It was found that timing of tutoring
was important in terms of learning and that the structure and consistency
of lessons were of special importance. Children needed a careful
appraisal of their skills, They were found to be narticulerly weak

- in their basic concepis,

It was found that social reinforcement of children by tutors
aided punils., It was also sugrested that children needed effective
basic teaching and not rerediation in the tutoring situation,

A final study returns the educator to what he has long since
known that the blological problems, such as poor intrauterine nourishment,
oremature births, deficiencies in vrotein, iron and vitamins cause poor

children to develop slowly and to be physically smaller and duller in

15"Can Disadvantaped Parents Motivate Children for Reading?" Adeline
W. Gorberg, The Record, February 1970, pp. 451-L5k.

Loutow do Inner~City Teachers Use a Systom-wide Curriculum?" Richard G,
Tarson and George A, Beauchamp, The Elementary School Jowrnal, March 1970,
np, 331-3L1.

17"Tutoring in a Slum School," Iillian Zack, et al, The Elementary School
[:R\}: Journal, October 1969, pp. 20-27.
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18 }iss Scarr,

their intellectual rosnonses than niddle-class nupils,
the researcher, who confirrs what we have suspected sugrested that the
school serve ag a comunity health center with day care for youns
children,

Qur Promise to the Disadvantaged

It has become clenr that our vwresent general efforts in educating
the disadvantaged have Leen poor, Our results have lacked success, As
we study and observe vhat needs to be do-g, it is clear that tie school
proqram cannot be effective as it now stands, but must shift its attention
to the warents, the wnborn children and actuvally serve as a health and
educational center from the time the poor city ¢hild is born., A nursery
progr-m for all poor children is an absolute nust if we are to nrevent
disaster overcoming our poor and eventually the cities in which so many
of them live.

We need nursery centers vhich will provide vhysical and
intellectual and enotional satisfaction to children on a continuous hasis
from the age of 0 to 5, These nurserics can aid in develoving a clear
and sound languase vattern in both the poor 3lack and white and in the
other lanrsuaged children,

Our school progran needs to consider a languace’ centerecd
nursery-kindecgarten progran for the h-6 year old, which vrovides an
all day program of recreation, physical care, food ard all kinds of

language oriented learnings.

18"Needed: A Complete Head Start," Sandra Scarr, The Elementary School
Journal, February 1969, pp. 235-2h1,
O
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e nead to razise the standards of teachers in the schools
teachint the woor and decrease the teacher-punil ratios, If cnildren
live in a non-Enrlish enviromment we need to vrovide teachers who
can vrovide the other lanrrured child with confortable learning in
his own languare,

e nust chanpe our strategy of education so our noor will
cone first and our niddle-class second, or owr system will disinteprate
through waste, disorder, and eventually revolution. The books and
learning arc available. %e know the problem, *e can and will nrovide

the answer, OCur disadvantaged will be educated.

O

RIC

Aruitoxt provided by Eic:



