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FOREWORD

This booklet Is one of 34 in a
serles of promising programs on
childhood education prepared for the
\ihite House Conference on Children,
December 1970. The series was written
snder contract by the American Insti-
tutes for Research for the Office of
Economic Opportunity, and rhe Office
of Child Development and the Office
of Education, U.S. Department of
Health, Education, and Welfare.

Within the broad area of
childhood education the serles

includes descriptions of programs
on reading and language develop~
ment, the disadvantaged, preschool
education, and special education.
In describinyg a program, each
booklet provides details about the
purpose; the children reached;
specific materials, facilities,
and staff involved; and other
special features such as community
services, parental involvemeat,
and finances., Sources of further
information on the programs are
also providged,



A renovated supermarket at the corner of Elmer Street and West
Boulevard In Vineland, New Jersey, has become the Micro-Social
Learning Center, the site of a preschool program that emphasizes
training In language and behavioral skill development rather than
mere day care. The program Is a State-sponsored demonstration
project made possible through title | of the Elementary and Secon-
dary Education Act, funded by the U,S. Office of Education. Also
cooperating in the program are the Vinetand Public Schools, which
furnishes the teachers and the chlldren, and Or., Myron Woolman,
directur and designer.6f the program, who consults and provides
all the materials and equipment.

Vineland Is an old, poor communlty located about (20 miles
southwest of New York City. Migrant camps are s!tuated on the
outskirts of town, and most families are In the low-income brack-
et, with an average annual income about 10 percent below the na-
tional average. At one time Yineland was knowh as the poultry
and egg capital of the East, but poultry and egg production is no
longer profitable., A food processing plant, two mental hospiltals,
and small businesses provide jodbs for some of the town's 50,000
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PROGRAM TO SERVE
POOR CHILDREN

people, but many commu*a to surrounding cities and towns. Almost
20 percent are Puerto Rican; almost 10 percent, Appalachian white;
and about 7 percent, black,

The program at the Micro-Social Learning Center is operating
specifically to prepare children ot poor famiiies Iin the communi-
ty for the public sctools. Most of these children have grown up
in homes where, even if English is spoken, tittle interaction and
communication take place. School comes as a cultural shock to
these children. To be accepted [n the program at Vineland's
Micro-Social Learnirg Center, which Is presentiy designed to serve
180 children (90 in a 2 !/2-hour morning session and another 90 in
a 2 t/2-hour atternoon session), children must be from poverty
families (preferably migrant) and be between 3 /2 and 6 years of
age. In May 1969 when the center opened, the eligibie children
of all parents who had signed up were accepted and registered by
the Vineland Public Schools, a total enroilment ot 180,

Based on pretesis, the average 1Q of the children in the pro-
gram is 71.5. Hal‘ of the children are Puerto Rican and Speak
Spanish, and 25 percent ere biack and speak in a black dlalect,



Most are poor; and when the program began, many were hostlle and
aggressive and could not speak English. Both their social and
language skills needed development.

The experimantal program at the Micro-Soclal Learning Center
is concerned with Improving both the behavior and the language of
the children as a way of prepering “hem for later school experi-
ences and for success In our society. The Micro-Social Freschool
Learning System, aimed at meeting first-grade standards In
existing schools, is built on several assumptions, one of which
Is the "Life Simulation Assumption":

The classroom is perceived as a sirulator for the develop-
ment of transferable responses to the home, community, and
next life stage.!

In the classroom the children make these responses; and it is
felt that the greater the number of responses, the greater the

1Survey of Precchool/Day Care Programs for Child Development/
Day Care Handbool. New York, N.Y.: Myron Woolman, Inc., p. 1.

LANGUAGE AND SOCIAL
SKILLS ARE STRESSED



learning rate. Basically the microsocial classroom is designed to
increase the number of responses made by chiidren during a day.
The major hyputhesis behind the experimental program is that lan-
guage and social skili development wiil accelerate in a micro-
social classroom,

The program designer feels that upward mobility In our society
Is limited to those who have facility with ianguage. The "Lan-
guage Learning Assumptlon" behind the program is:

Language tearning will occur only to the degree that it pro-
duces meanicgful goals with less energy expenditure than
non-language behaviors.?

Teachers are encouraged to interact continually with chlidren to
get verbal responses and to emphasize speech as a way of satis-
fying needs. The two lunguage objectives for the program are to
develop In the children:

2:bid, p. 3.




i. The abillty to speak and understand 2,000 basic words in
Englitish (the speech pool required for effective performance
in first grade)

2, The ability to read at least 300 of the words they can speak
and understand

Social skill development is aiso important in the program. Dr,
Wooiman feels that people are basically soclal and that a person's
self-1mage depends on how others respond to him. Learning In
interaction with others, he feels, is more efflicient than learning
alone, Thus, children In the Micro-Social Learning Center spend
most of thelr time working in pairs. The two behavioral objec-
tives for the program are for the children to acquire:

i. Skilis in getting along with each other In performing
learning tasks wlth mutuai goals and skiiis In interacting
easily with adults

2, Feelings of satisfaction in achleving goals and a wiliing-
ness to malntain Involvement In tasks until some goal has
been reached




A CLASSROOM THAT
IS BOTH STRUCTURLD
AND UNSTRUCTURED

The language and behavioral skilis are developed in a micro-
social classroom dusigned to be a microcosm of the cutside world.
The classroom Is divided into a modular area and a |ife simulator
area by a glass dividing wail, In the modular area each chilid
works with a partner and pursues very structured activitivs, while
the actlvities in the life simulator space ar«e mora unstructured
and expressive, This division of the classroom is based on the
"Structured-Unstructured Assumption':

Learning cystems function most effectively when there is

{1) on organized and structured learning sub-system to in-
sure input of the Information mass and (2) a loose unstruc-
tured self-expressive component which provides onportunities
to vtilize, manipuiate, and interrelate what has been
learned in a manrer which functions for salf-perceived

goals.?

Thero are three of these microsocial classrooms in the Center.
Each classroom contains five moduivs, or clrcular tables, each
painted a ditferent ¢olor and designed to accommodate three palrs
of students, Thus, 30 children can work in thae classroom at a

,Ibid, P 3.



time and move from module to module as they progress In their
work., Other Tunovative equipment ITncludes a clrcular clothing
unit, heavy four-slded easels, blocks requiring at least two chil-
dren to move, and iwo demimodules, each wlth space for two chll-
dren to work. Also In the classroom are a magnetlc board on which
the children keep ftrack of their progress, and cubbyholes provid-
Iny space for the children's books and coded with the same colors
as the modules. All this equipment has been patented by Dr.

Woolman. Along one wall is a one-way observation window that al-
lows parents and vis{tors to observe but not distract the chil-
dren. Each room Is weil lighted, carpeted to muffle the sounds of

the chlldren's movemeni from module to module, and alr conditioned
for year-round comfort during the |2-month school year.

Each microsocial classrcom has a teacher, a teacher aide, and THE TEACHER
a parent aide., The feacher has been described as the director of "ORCHESTRATES'
the classroom choreography and '"orchestrator" of the class. Her
Job Is to keep the flow of students through the modules running
smoothiy and to direct the aldes. |In order to develop self-
confldence and Tndependence In the children, she minimizes the
amount of help she gives them. She has absolute authority In the

(i




classroom but Is not aiiowed to change tte system. Sincs the pro-
gram is 30 highly structured and detalled, it can be taught by any
| iterate adulft,

The State of New Jersey sends personnel to the Center and re-
quires it to have at least two certified teachers. |f the person-
nel are unable to fit Into the system, the Center has the option
of sending them back. Dr. Woolman's only requirement Is that
teachers be able to conceptualize and adjust to the system.

Currently there are four teachers at the Center, one of whom Is
the manager. Each month these four teachers rotate their pesi-
tions, including that of manager. Thus, the feachers move jus?t as
the children do and are responsible together for making the system
work. Bilingual teacher aides are preferred, and currently there
are one black and two Puerto Rican aldes. One teacher summed up
how the children relate to the aduits: "Thelr relaticnship to
the teacher and aides is a very interesting and unlque one. They
seem to regard the adult . . . In charge as a resource person to
turn to for instruction or explanation."




Teachers at the Center are required to have 3 weeks of training.
The first 2 weeks are spent discussing the philosophy and
learning theories behind the system and individually programed
instruction. Manual workbooks are used, consisting of 59 learn-
ing units and accompanying cuestions. These learning units famil-
larize the teachers with the system, the content of the program,
the materials and equipment used, and their roles. During the
third week of training six children ara brought info the system
each day until the capacity of 30 1s reached. The teachers change
roles every hour so that each practices belng not only teacher but
also teacher alde and parent alde.

Teachers have as many as three meeting. per week to become
familiar with new materials being intorduced into the curriculum
and to discuss any special problems, As "orchestrators" of the
movement In the classroom, they try to malntain a relaxed atmos-
phere as the children involve themselves in the stories, games,
and actlvities requiring language and behavi~ral skills,

Behavior is controlled mainly by the organization of the class-
room space. The modules are so patterned as to enable the

CHILDREN PROGRESS
AS PARTNERS



c¢aildren to see thelr progress as they move from module to
module--red to green to yellow to blue to white, and back to red
again. Each time the children complete a certain amount of work
they move. They begin to see fhe nexf colored module as tha goal
and their movement as upward mobilidly and a reward for success.
However, the children never move individually; they move as pairs.
Each palr has one of the three sections of a module; one child
sits at the square, the other at the triangle. Before the chil-
dren can move, both children must pass the required work with 100
percent proficiency. If one child in the pair can't perform, both
must go throuch the work again. The emphasis Is on mutual social
purpose; It is in the self-interest of each child to help the
other chlld learn. As one teacher wrote, "They are very under-
standing and do show concern 1f (their) partner isn't responding
to work or not doing as he was told to do. Sometimes they'll say,
"Now if you can't do it 1'II help.'" Pairing with an English-
speaking child has also appeared to help the Puerto Rican child.
One teacher sald, "Good working relationships with English-
speaking children have developed. Often | hear them saying, 'Say
it in English to me.'"




If there [s no space for the children who are ready to move at
the next module, they can move to @ demimodule, whlch holds four
children, or to the life simulator space. However, i1+ is not al-
ways the same fTwo children who move together. So that they don't
become too dependent on one another, partners are changed fre-
quently--at least once a week and sometimes several times a day.
The teacher Is responsible for controlling and orchestrating this
movemery.

The actual work that the children do at the modules is very
structured and consists mainl, of paired work in language learning
books. Bofore they begin working in these tooks, the teacher or
fteacher aide reads a storybook containing the goal words they will
be worklng with. A section from Mike the Curious Mole, the
storybook used fo introduce colors, goes like this:

Mike thought, "! want to go somewhere where there is some
light,
Where some things are black and some things are white,

WORK AT THE MODULES
IS STRUCTURED




Where some things are red and some things are green.
| want to see colors that I've never seen."*

Each page In the storybooks has Spanish translations of the under-
lined words (those underlined twice are goal words; those under-
lined once are additlional, retated words) and speclal instruc-
tions telling the teacher or aide how to help the Spanish-speaking
children under'stand. After the storybook has been read, the chil-
dren work In palrs on their language learning books. Part of the
work on each page Is dJone by the partner who Is a square; the
other part Is done by the partner who is a triangle. A square or
a trlangle is printed before the row that each child Is to com-
plete on the page, and they exchange books frequently.®

“Mike the Curious Mole, p. 3. New York, N.Y.: Myron Woolman,
Inc., 1969.
SA sample page of a language learning book appears opposite.
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Plicture directions, called ideographs, tell the children how to
proceed with thelr work, thereby Increasing the number of re-
sponses they can make and enabl ing them to work more independent-
ly. Each ldeograph is a small picture or symbol. For example, a
picture of an astronaut with his hand up means that the child
should wave his hand. Other Ideographs he learns signal him to
trace a shape, color a plcture, trade books with hls partner,
point, ask, answer, turn the page, follow the dots, color a cir-
cle, draw a line, draw a triangle, draw a square, print, and
change modules,

409-926 O~ 10 -1




CHILDREN LEARN
WORDS RELATED TO
THEMSELVES AND
THEIR WORLD

The content of what the children learn from their language
learning books in the preschool phase of the program is malnly
related to behavior and to speech, with some reading woven in.

In the "speech pool," words about the following subjects--or seg-
ments as they are called-~are taught, the segments moving from
the child himself outward to his worlid:

*Common forms--shapes and colors

*Body parts

*Food

*Household--clothing, family, and related objects
*Nature--plants, animals, and weather

*Community and classroom

*Other lands

The common forms cegment Is used to teach the "behavior pool,"
which stresses interactions between children and the procedures

of the microsocial classroom. In this segment the children learn
how to work with a partner, how to move from module to moduie, and
how to follow the ideographs. At the same time they learn words



related to |ines, shapes, and colors. Letters are introduced as
ways to combine lines, and each child fearns to print his name.

Each new segment is Inftroduced with a storybook containing all
the goal words +for the entire segment; then the chilcaren work on
the accompanying language learning books. For each goal word that
names an object, the children must also learn the function of the
object. The five levels that the children go through for every
goal word in the speech pool are: (1) the contextual association
level in which they learn to pronounce the word, (2) the discrim-
Ination level in which they learn to select an Iitustration for
the word, (3) the identification level In which they learn to palr
an iilustration with a word, {4) the functional association level
In which they learn to relate the goal word to a function, and
(5) the functional (or audial) meaning level in which they learn
fo select the appropriate function for a given object and vice
versa. Thus, the chi'dren develop meaningful speech by moving
from the pronunciation of a word (as learned from the teacher or
aide when she reads the storybook) to an understanding of the
word--the object it represents and the funcilon of the object.

For example, for the word eye, the children wouid be able to pro-
nounce the word and altso know that an eye is a parr of the body



THE PROGRESSIVE
CHOICE READING
METHOD

used for seelng. At the end of the speech pocl, a child should be
able to speak and understand 2,000 words (enough to succeed in
first grade) and to read 50 of these words.

Reading instruction Is flrst begun in the body parts segment.
Here the letters O, T, and P are introduced, and the chlldren
learn to recognize TOP as the position of the head. The method
used to teach reading in the microsocial ciassroom is the Progres-
sive Choice Reading Method. The objective of this method Is to
teach a child to read at an optimum rate without confusing him.
Therefore, in the preschool phase of the reading program the child
only works with upper case letters, he Is exposed only to the pho-
netic sound for a letter, and he does not learn the alphabetical
names for letters. By reducing the number of choices and the
probabll ity of error for the child, the stability of the learning
situation is increased, thus simpllifying the process of learning
to road. As the reader becomes more proficient, then the learning
situation becomes progressively more complex (more and more ele-
ments are woven into the learning lattice). Phonetically consis~
tent combinatlions of letters, alternative sounds for tetters,



lower case letters, and cursive writing are not Introduced until
the flrst- and second-grade phases of the program.

Thls system vlews the reading process as a system of decoding
the visual forms that represent speech. The child first learns to
understand a word orally and then learns to associate the same
meaning wlth the word as presented visually. Each readlng segment
teaches two or three letters and has five successive learning
fevels: (I) the audial iweaning level, (2) the discrimination lev-
el In which the children learn to dlscriminate the letters, (3)
the identlification level in which they learn to identify the sound
associated with each letter, (4) the compounding level In which
they learn to blend sounds when shown various letter combinatlons,
and (5) the visual meaning level In which they learn to use mean-
Ingful words to complete glven sentences. When the child 1s able
*to get the same meanlng from the orai and vlsual presentation of
a word, then the essential meaning joop is completed.

To evaluate how well the chlldren are proceeding through the
various levels in the speech and readlng pools, the teacher glves
checkout tests to palrs of chlldren. Since cne of the assumptions
underlying the system Is that learnlng systems must provide rapid

GETTING FEEDBACK



WORK IN THE LIFE
MULATOR SPACE IS
UNSTRUCTURED

feedback, the teacher comes promptly whenever the chlidren wave
their hands for a checkout. And since anxiety Increases error
rate, the teacher Indicates what the chlild did correctly and then
corrects errors without showing emotion or annoyance. The check-
out tests assoclated with each segment are designed mainly to in-
crease the chlldren's self-confldence and not to threaten them.
Partners a.so learn to check each other's work; and as children
advance through certain material, they are allowed to become monl-
tors and to spend about 20 percent of thelr time helping other
children with work they have already completed.

After the children have mastered a certain amount of work in
their structured janguage learning books at the modules, they go
to the life simuiator space where the activities are more unstruc-
tured but still offen correlated with what they have luarned ab-
stractiy at the modules. In thelr language learning books they
have seen things pictured In two dimensions; in ihe life simulator
space they might work with these things In three dimensions. For
example, the child might be told, "You saw a neckiace In your
book; see if you can make one." The children spend about 25 per-
cent of their time in the Vife simulator spac: uslng puppets,



puzzles, and plastic models; playing games; singing songs; doing
arts and crafts activities; playlng house; and manipulating
blocks,

The 11fe simulator space is divided into three sections--the
simuiator room, the art room, and the free time room. The simu-
tator room contains materials, games, and activities related to
the children's tanguage learning books. The teacher or alde sets
up the activity tor the children, makes sure they understand what
to do and how it is related to thelr work at the modules, and then
leaves them alone to work. in the art room the ¢hildren work in-
dividually or as partners at the easels. On their easel pads they
complete pictures that are partially outlined tor them with bro=
ken or dotted lines; these pictures are correlated with material
they are learning at the modules. The children are also encour-
aged to draw additional pictures on thelir oun. For example, after
hearing the storybook ¥ike the Curious Nole, some children painted
a mural showing thelir feelings about Mike. In the free time room
the children are free %o choose their own toys and play Indepen-
dently. The only requirement ls that they tell the teacher what
they plan to do. Thus, planning, personal independence, and




GYM AND SNACKS

THE LGIF METHOD
OF DISCIPLINE

verbal skills are important in the free time room. A chlld is al-
loxed to go to the free {ime room after he completes a speci.ied
amount of work.

As the children move from moduie to module and to the life sim-
ulator space, their movement has been describted as "a trip around
the classrocm.”" However, their activities are not iinited to the
classroom, Each day they go to the gymnhasium for 20 minutes,
where they particlpate In movement activities and play gomes re-
lated to what they've learned in the classroom. AlsO eacth day a
snhack ts placed out on two Similator blocks in the ¢lassroom, and
each child comes up and takes his snack when he finishes the page
he's working on. Soclal skills are also emphasized during snack
time. 1t a child takes too much milk or too many cookies, the
teather or aide simply states, "If you take too much, there won't
be enough for everyone,”

The approach to di cipline in the classroom requires the teach-
er and alde to use this same calm tonhe, A child is nelther punhe
ished nor soolded; a child exhibiting antisotial behavior is



separated from his peers for a while and is asked a series of four
unemotional questions that are printed on a card callied a Learner
Guldance lnterview Form (LGIF). These questions are:

l. Do you know why you're here?

2. Do you »now what to do in the room with your teacher?
3. Do you want to stay here or go back?

4., Do you know what to do?

The child's answers are recorded on the card, whtich is then filed,
The first time a child misbebaves he sits for 3 minutes tn a chair
alory the wall and the teacher aide Interviews him. The second
tima he sits in a chalir by the door for 5 minutes and the teacher
interviews him. The third time he s removed tompletely from his
peers and sits for about 7 minutes in the Center manager's office
where the Center manager Interviews him. [t the behavior should
otcur again, the same protedure is started again,

The LGIF is only used for antisocial behaviors such as destroy-
ing property, stealing, bothering others, threatening or attacking
others, baing obstinate, belng aggressive, screaming, runhing, and
spltting with aggression., A nonaggressive act such as urinating




in pants, talking, questioning, or moving excesslvely, daydream-
ing, swearing, and walking around is ignored, but |0 minutes atter
the act stops, the teacher goes to the chlld and pralses some
acpect of his work (ignoring one benavior and reinforcing another).
By using these same structured methods of dealing with behavior
problems, the teacher spends !ittle time as a disciplinarian. And
tha methods seem to work. As one teacher wrote, "The LGIF has
proven to be a very effective method in calming the aggressive
child without uslng foree or a more threatening method." And as
another teacher sald, "The LGIF form has settled the group down."

when the children first came to the Center, many did need set-
t1ing down. Generally they were from homes in which an inconsis-
tent punishment syster was used. They were yelled at for doing
both the right and the wrong things. Manvy of the children were
emotionally upset, and there were highly Impulsive children, open-
ly hostile ¢hildren, kickers, biters, screamers, and crawlers,
However, great Improvements in behavior were noted by the end of
the second ronth In the program. The contistenty of the disci-
pline methods allowed the child to know what would happen to him
and perhaps prevented the bulldup of tension that originally
caused the problems,



In addition to having an impact on the children, Micro-Social PARENTS ARE
Learning Center has an impact on parents. Children also act as ENTHUSITASTIC
"catalysts" in stimulating the parents. Parents are encouraged to
observe their child in the classroom and to be parent aldes, work-
ing one day each month. Actually beirg in the classroom helps
them understand the system and thelr child's role In society.

Thelir duties Include making sure the children are kept busy as
they walt for a checkout test, helping prepare the snack, working
in the life simulator space, and helping on field trips. There
ore also monthly meetings for the parents,

Ceneral ly parents are enthusliastic about the program and have
reported more alertress in their children. Teachers indicate too
that both the behavioral and language odbjectives of the program
have been met. One teacher commented, "I see a8 greater amount of
sharing, helping each other, and verbal exchanges as progression
is made in our program.”" The New Jersey State Commissioner of
tducation called the program "an 1Q stimulator.”

But what does the rmore ¢bjective data Indicate about the suc- PRELIMINARY
cess of the Micro-Social Learning Center? While the resuits FINDINGS INDICATE
AN 1Q GAIN
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avaliable are still preliminary, there are indications of Its
effectiveness. Before a child enters the system, he is pretested
by the Yineland Public Schools and given the Wechsier Beilevue
Childrents Intellligence Test (WISC), the Draw-A-Man, and the Pea-
body Scale. Since two objectives of the program deal with behav-
loral skills, the experimental plan called for obtalning measures
of soclal interaction for groups and for indlvidual chlidren.
However, no data are currently avallable concerning the social ad-
Jusiment of the children. Preliminary data concerning the mental
development of the children are avallable, however, and are encour-
aglng. The WISC was given to the entering students ir June 1969
and to a 25 percent sample in January 1970, For all chlidren in
the sample of 30 *here was a .wean gain it 1Q of 12.93., For the 15
children in the low pretest range the gain in 1Q was almost 3
times that of the galn for the {5 ch!ldren in ‘“he high pretest
tange. However, since these data are from only part of the sample
and are not compared with data from controls, the findings are
awalting verificationn,

Cost is related to the number of children in the program and to
the type of community. Setllng up a program in a community that



nceds more cormunity preparation would be more expersive than set-
ting one up in a stable community. The cost of materials alone s
about $110 per child per year. The start-up costs for the first
year In a community are estimated at abcut $487 per child, In the
Vinetand program State and Federal funds pay for the consultant
costs, the research, and the building costs; the Yineland Public
Schools pay ‘or the salaries of aides and teachers, one clerical
salary, the snacks, and the busing.

ihe Vineland Micro-Sociul Learning Center is funded for a total
of 5 years, and the State would |ike to obtain funds for another
12 centers. At the Vineland Center the plan is, rather than bring
a nev group of preschnolers into the system, tor *he present chil-
iren to contlnue in the system for thelr tirst- and second-grade
vears, Grade one materials are now being developed. 1he related
content pool consisting of mathematics and scicence will be begun
in grades one and two, and the Progressive Cholce Reading method
will continue to be woven through the program.

Additional information about the Micro-Social Preschool Learn-
ing System can be obtained from:

FOR MORE
INFORMATION



Dr. Myron Woolman

6 East 82nd Strest

New York, N.Y. 10028

(212) 744-3731 or 144-4038

Visits to the center, preferabiy in groups, can also be arranged
1through Dr. Woolman.

Information about the program ls contained in the following
documents which are also avallable from this address:

Ruth Cesta, "In Unique Kindergarten Training Tots Get Ready,
Set and Hopefulily to Go," and Myron Wooiman, "The Micro-
Socral Classroom,” reprinted from the Idea Fxcharnge, Volume
3, No. |, Octaber 1969, by permission of the Educational
Systems Corp., Washington, D.C.

Helen Movshovitz, “"Success Story," Schouvl Boarc! Notee, New
Jersey State Federation of Disirict Boards of tducation,
May-June 1970, pp. 10~13,

Myron Woolman, The Niero-Social Pre-School Leaming System--
The Classroom and the Language Curriculum




Myron wWoolman, "The Micro-Soctisl Learning Method (A Life
Stmutator Approach to Learnling Oisorders),”" a paper pre-
sented to the Y4th Annual Meeting of the American Associa-
tion on Mental Defliciency, May 25-30, 1970,

Audlorsisual materials are also avallable on the program., A
16 mm, 18-minute color fiIm, calied "Micro-Social Preschoo!l Learn-
ing System,” slide presentations of the chiidren, and about 200
professional pictures of the system can be borrowed from Lr.
Woolman, Information about the Progressive Choice Reading Method
is found in:
Myron Woolmsn, The Progreeeive Chotce Reading Prog.wm,
wWashington, D.C.: The Institute of Educational Research,
Office ot tconomic Opportunity,

Myron Weo'man, Evaluatione of the Progreseive Choice Reading
Method, Washington, D.C.: The Institute of Educational
Research, Office of £conomic Opportunity.

A 2-year program that utilizes the Progressive Choice Reading
Method s the series entitled Lift-Off to Reading available from
Science Research Assoclates, Chicago, 11linois, The serles in-
cludes books, workbooks, and teacher's manuals,
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Aruitoxt provided by Eic:

MODEE FROGRAMS--Childhood Education

This s one in a series of 34 descriptive booklets on ¢hildhood
educatlion progras prerated for the White House Conference on Children,

iecember 1970,

ihe Day Nursery Assn. of Cleveland, Ohio

Nelghboranood House Child Care Services,
Seattle, wash,

Behavior Analysis Model of a Fellow Through
Prograrm, vraibi, Arie.

(ross-Cultursl Fam{ly Center, San
Francisco, Calif.

\RO Migrant Child Leveloprent Center,
Pasco, ¥Wash.

hilingual Early Childhood Frogras,
San Antonfo, Tex.

Santa Monics Children’s Centers, Calif.

Exenplaty Center for Reading Instsuction,
Salt Lake City, Utah

Dubtnoff School for Educational Therapy,
Sorth Hollyweod, Calif.

Deronstration Nutsery Center for Infants
and Toddlers, Creenztoteo, N.C.

kesponsive Environment Model of a Follow
Through Progran, toldeboro, N.C.

tenter for Early Developrent and
Fducation, Little Rock, Ark.

DOVACK, ronticello, Fla.

Ferceptual Developmont Ceater Froptan,
Natcher, Miss,

Arpaltachia Freschool tdscation Trogran,
Charleston, W. \Va.

Foster Grandparent Frogran, sac*ville, fTenn,

Hartford farly Childhood Fregram. Cunn.

Following is a list of the programs and their loc ifons:

Fhiladelphia Teacher Center, Fa.

Cognitively Oriented Curriculu-,
Ypstlanti, Mich.

Mothers® Training Frograr, ltbana, 111.

The Micro-Social Freschool Leamrning
System, ‘ineland, N.J.

Froject FLAN, Fardersburg, W. Va,

Interdependent learaer MHedel of a Follew
Through Frogram, .ew York, N.Y.

San Jose Police Youth Frotection Unit,
Calif.

Vodel (bservation Kindergatten, Arherst,
Hass,

Boston Fudlic Scheools learning Labtoratories,
Mass.

Martin luther King Family Center, Chlcago,
1.

Behavior Frinciples Structural Model of a
Follow Throuph Frogram, Daston, Chio

University of Hawalt Freschcol Language
Curriculum, Hoenolulu, Havaid

Springfield Avenue Comnunity School,
“ewatk, N.'.

(orrective Feading Frogra=, »ichita, tane,

New Schools Fxchampe, >anta Rarbara, Calif.

Tecora Fublic Scheools Farly (hildheod
Frogras, wash.

Comunity Cooperative Nursery Scheol,
Menlo Fark, Calif.
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