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This booklet, 1 of 34 in a series on childhood

educaticn pregared by the American Institutes for Research for the
1970 white House Conference on Children, describes the Rilinqual
Farly Childhocd Prodaram being carrjied out in the FAgewood Indeperdient
School District in San Antonio, Texas, where more than half of the
population of 670,000 is of Mexican descent. Major characteristics of
the program are (1) a high degree of adult-child contact, (2)

neatness and crder, (3}

the use of language as a tool of thouaht, (u)

competitiveness and demands for tig achievement, and (%) lona~-ranaqe
goals and orientation to the future. The booklet also includes a
brief descripticn of specific areas of the program, a source of

further information,

and a list of locations of other proarams. (*J)



EDO 45252

RLOE4895

U Y DEPARIMENT OF NEALTIL LDUCATION
& WELRARE

oIS
(LN el 2
ERACTLY AS RECENVED FAOM TE Pt RSON OR
ORGAMZATION OMGMAYING IT ROS 3 OF
PR RIS
=
CATON POSITION OA Kl'ﬁl ortoy

—t

ﬂIOdel RC

Programs
(hildhood

€ducation

Bilingual Early Childhood Program
San Antoriio, Texas

A program designed to meet the language
and other needs of Spanish-speaking
Mextoan-American children ages 3 to §

0E-20134

U.S. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

Elliot L. Richardson, Secretary

Office of Education

Terrel H. Bell, Acting Comm.issioner of Education
OFFICE OF ECONOMIC OPPORTUNITY

Donald Rumsteld, Director



" e

Preparcd by the American Instltutes for Research under contract

with the Office of Education and cooperative funding by the Office

of Economic Opportunity in support of the white House Conference

on Children. Coniractors underteking such projects under Govern-
mant sponsorship are encouraged 1o express freely their judgment

in professional and technical matters. Points of view or opinions

do not, thercfore, necessarily represent official Office of Education
position or policv.

DISCRIMINATION PRONIBITED--Title VI of the Civil Rights
Aot of 1064 statce: "o person in the United States

ehall, on the growid of race, color, or natioal origin,
te excluded from particiration in, Le denied the bene fite
of, or be swbhiceted to discrimination wnder any program

or activity receiving Federal fivaicial aseistmice.”

There for:, the program deseribed herein, like every pro- |
gram or cetivity receiving Federal fingneial aesistance
rust be operated in complimice with this las,

Superintendent of Documents Catalog No. HE 5.220:20134

U.S. GOVERNMENT PRINTING OFFICE
WASHINGTON: 1970

For sale by the Superintendent of Documents, U.S. Government Printing Office
Washington, D.C. 20402 - Price 20 cents

ERIC



EDO 45252

FOREWCRD

This booklet Is one of 34 In a
series of promising programs on
childhood educatinn prepared for the
white House Conference on Children,
December 1970. The series was written
under contract by the American Insti-
tutes for Research for the Office of
Economic Opportunity, and the Office
of Child Development and the Office
of Education, U.S. Department of
Health, Education, and Welfare.

Within the broad area of
chi ldhood education the series

Includes descriptions of programs
on reading and language develop=
ment, the dlsadvantaged, preschool
education, and special education.
In describlng a program, each
booklet provides detalls atout the
purpose; the children reached;
specl flc materials, facilities,
and staff involved; and other
special features such 3s community
services, parental involvement,
and finances. Sources of further
information on the programs are
salso provided.



The Edgewood |ndependent School District In San Antonlo, In
cooperation with the Southwest Educatlonal Development Laboratory,
Is pllot testing a program designed for dlsadvantaged Mexlcan-
American children ajged 3 to 5. Over half of San Antonlo's 670,000
population are of Mexlcan descent. Most have !ittle educatlion,
are emploved as unskilled laborers, and earn very low Incomes,
Spanish Is spoken in most of the homes and the chlldren come to
school knowing very {ittle English. The language used In the home
Is malnly almed at controllling behavior rather than axploring,
describlng, or Instructing; and the chlldren are generally defl-
clent even In thelr natlve tongue. Ffamllles are hard-pressed ‘o
meet Immedliate needs, and the present takes priority over the fu-
ture. The chlldren recelve |1ttle encouragement to complete
tasks, and too much emphasis on values of cooperation and patience
often leads to a passive attitude which later Interferes with
thelr success In schuol. As a result of the lack of early stimu=
latlon and thelr language deflclency, a large percentage of
Mexican-American children In Texas fall the flrst grade--some es-
timates are as hlgh as 80 percent. School! often becomes a frus-
trating experlence for them, and they develop a negaotive attltude
toward educatlon. The goal of the Billngual Early Chlldhood Pro=-
gram 1s to prepare these children for school by providing them
wlth activitlies which compensate for thelr home environment. At



SPONSORED BY THE
SOUTHWEST
EDUCATIONAL
DEVELOPMENT
LABORATORY

first all Instruction Is In Spanish In order to develop the ct
dran's abililty in thelr primary language; then English is sysf
alically Introduced, usling famiilar content and concepts. B8y
time they enter the flrst grade these chlildren can communicate
both EnglIsh and Spanish,

The major characteristics of the BillIngual Early Childhood
gram are:
*A high degree of adult-chlid contact
*Neatness and order
*The use of language as a tool of thought
*Competitiveness and demands for high achlevement
*Long-range goals and orlentation to the future

The Blilingual Early Chlildhood Program is part of the Early
Chiidhood Education Program of the Southwest Educational Devel
ment Liboratory, a regional laboratory locoted In Austin, Texa
which covelops materials and methods for use with disadvantage
and culturally dltterent children. The curriculum for the Ear



Chlldhood Program was the product of a Jolnt effort by the Good
Samar|tan Center, the National Instltute of Mental Health, and the
lab. In 1965 the Good Samaritan Center, a nelghborhood social
service center in a Mexlcan-American nelghborhood of San Antonlo,
recelved a 5-year grant from the National institute of Mental
Health to develop a preschool program designed to meet the needs
of chlldren of Mexican descent. |In 1968 the Southwest Educatlonal
Development Laboratory entered into a joint funding agreement to
support the development of a written 3-year sequentlal currlculum
for 3-, 4-, and 5-year-olds based on the work at the Good Samarl-
tan Center. |n 1969-70 the Early Chlldhood Program was first used
in publlc schools, and In 1970-71 |t Is belng pllot tested at
elght sltes In Texas and Arlzona with almost 1,000 children, In-
cluding urban Mexican-Americans, mlgrant Mexlcan-Americans, dls-
advantaged blacks, and Indlans. The currlculum Is being refined
and modifled to meet the needs of each of these target popula-
tlons, and & l-year program 15 also belng developed for kindergar-
ten use.

The Edgewood independent School Dlstrict first used the Bilin-
gual Early Childhood Program In 1969-70. Thls district serves a
Mexlcan-American community In San Antonlo. Almost all the

MODEL CITIES FUNDS
SUPPORT THE
PROGRAM



STUDENTS ROTATE
ACTIVITIES IN
SMALL GROUPS

students are from low-Income Mexican-American famllles. This
nelghborhood Is a Model Citles area and Is using part of the funds
to support classes for 3-, 4-, and 5-year-oids. In 1970-71 the
district 1s operating classes for approximately 400 children, pro-
viding them with the background for school and Improving thelr
self-concepts.

Classes are held In an elementary schuol and In a newly renc-
vated bullding connected to the school. To provide the chlidren
with opportunities to Interact with adults, each class has 20
students, one teacher, and one teacher alde. Since the curriculum
Is sequenced In difflculty, there are separate classes for each
age group. Wlthin the class chlldren are dlvided into three
groups on the basis of abllitles. For part of each day the groups
cycle through three activities--instruction by the teacher, In-
struction by the aide, and Indepandent activities. Typical activ-
itles during the day Include a fanguage lesson; a thinklng and
reasoning lesson; visual, audlitory, and motor activitles; and
enrichment experliences, such as art or music activities.



'
i
|

All teachers and aldes are profliclent in both Engiish and Span-
Ish. They work with the chlldren from 8:20 a.m. to 2:30 p.m. and
spend from 2:30 to 3:45 p.m. planning and evaluvating. Teachers
must have completed 90 college course hours and be working toward
certification In early chlidhood education. The aides, drawn from
the nelghborhood, are required to have a high school educatlon,
Over half are Involved In the Offlice of Educatlon Career Opportun-
1tles Program; most of the others are mothers. Aides assume an
active part In the classroom Instruction of students, although
such actlvitles as formal Engllish language lessons and problem
solving are handled solely by the teachers. Mon are well repre-
sented on the staff, with three male teachers and several male
aldes. A supervisor, who Is also bilingual, works closely with
the Southwest Educational Developmeat Laboratory and provldss
preservice and Inservice training for teachers and aides.

Teachers are supplled with a detalled curriculum gulde which
outlines a sequence of behavioral objectives and procedures for
classroom activities to meet these objectives. The curriculum Is
divided Into weekly units dealling with such content areas as tood,
clothling, animals, or body awareness. Certaln concepts are reln-
forced throughout each unit by applylng the same concept In

NN O-M-2

BILINGUAL STAFF

CURRICULUM BASED
ON BEHAVIORAL
OBJECTIVES



dlfferent contexts. The units Include lessons In flive major
areas: visual skills, audltory skllis, motor skilis, language
skills, and reasoning and preblem solving. All actlvities are
designed to interest and involve the student, requiring some ac-
tion on his part,

In each lesson the teacher ls glven a behavior.i objectlve,
such as: "Glven a set c¢f blocks of different sizes, shapus, and
colors, the child will classify them according to shape with 90
percent accuracy," or '"when asked by the teacher 'What is thls?!
the child will answer 'This is a table/book/chair,' depending upon
the object belng held." Behavloral ol jectives are a powerfui
teaching tool bacause they expliclily state desired goals In terms
of what the child should be able to do and provide the teacher
with a means of determining whether the children can meet these
goals. The objectives in the curriculum have been systematically
sequenced from lower level to higher tevel skills to encourage the
chlld to steadlly develop hls capatblilities. The teacher usling
thls curriculum must #lrst observe the chlild to determine his
leve! of abiltlty and then match this with an actlivity which will
challenge but not frustrate him. As a result the chlid can im-
prove his skilils and also develop confldence In his own ablilty to
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master tasks. In additlion, his attention span increases as he
becomes Involved with the activitlies appropriate for his level of
development.

The Units Integrate sensory-motor, language, and reasoning
activities. For example, in a unlt on body awareness for 3-year-
olds, visual actlvities Include locating the parts of the body on
a doll and completing body and face puzzles; auditory tralning In-
cludes a "rol!l the ball' game In which the child learns to recog-
nize his own name and the names of the other children in the
class; through "Simon Says'" games and other motor activitles a
chlld tearns to locate parts of his own body. During Spanish lan-
guage lessons, chlldren learn to ldentify themselves and others in
a mirror and 1n photographs, and to {abel and identify the func-
tlons of facial parts.

Classroom performance tests have been developed for each unit
to provide objlective informatlon about each child's level of per-
formance. This information helps the teacher assign children to
smaller groups based on abllity level and to gear tasks to each
chlild's ability.




SENSORY PERCEPTUAL
SKILLS

Since the curriculum has been designed to reinforce certaln
concepts and because 1t progresses from simple to complex skllls,
teachers are expected to prasent the unlts sequentially using el-
ther English or Spanish. But the teacher Is free to adapt the
activities and materlals to her own class and Is responsible for
planning one or two activities each day, such as a gaine, art or
music experience, or story time.

The curriculum Includes objectlves in the area of visual, audi-
tory, and motor skilils, which provide a base for later Intellec-
tual growth. Visual skilis activitles are designed to aid the
children both In visual perceptual development and concept forma-
tlon. Typlcal activitlies include matching and sorting objects on

. the basls of shape, relating colors to objects In the room, and

ordering objects according to size. More idvanced actlivities In-
clude copylng a pegboard design, finding the missing part of a
picture, or matching felt letters with letters In print form.

Actlvities In the audli+ory area develop children's ablllty to
comprehend language and develop skills in auditory locallzation,
discrimination, perceptlion of rhythm, sequencing, and memory. For
example, In an activity which involves discriminating among



sounds, the chiid is given pictures of objects--such as a cat,
feet, a shoe, or a giri--to sort Into two groups--the pictures of
words with a specific sound, such as ¢, into one group, and the
remaining pictures into a second group. In a fun activity to de-
velop good listening hablts, the teacher teils the children to
l'isten for a particular word as she reads a story. Each time the
teacher says the word the children raise their hands. In another
activity which develops auditory localizatlion skills, children
form a circle around a blindfoided child. One of the children
rings a bell, and the child in the center crawls toward the cource
of the sound. Then another child takes his turn in the middle.

The motor skil!. training emphasizes body awareness, Integra-
tion of vision with motor activities, and development of fine mo-
tor coordination. For body awareness, the children learn to name
and locate the parts of the body. They learn the importance of
the eyes as a steering mechanlsm through such activities as walk-
Ing forward and back in a straight |ine and Jumping to a target.
Fine motor coordination is developed through experliences with toys
and other concrete objects, chalkboard activities, and later with
paper and penct|s,
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LANGUAGE SKILLS

The btiinguai program buflds on the chiidren's abliities I:
language used In thelr homes. For the 3-year-olds all Instru
Is In Spanlsh for the flrst half of the year. The teacher mig
mentlon the Engllsh names for objects, but doss not Inslst ths
chilidren use the English names. During this perlad the childr
knowledge of Spanish |s expanded as the teacher labels objects
actions in Spanlsh and encourages the children to talk in Span
Ttus the chlldren develop thelr language skilis, tearning to i
concrete objects with words and to use speech to communicate.
Halfway through the year the teacher begins dally structured E
glish lessons, Introducing in Engllish the labels and concepts
chitdren have aiready mastered in Spanish. To assure a system
and Integrated approach to the Instruction of English, the cur
utum defines objectives for vocabulary, sentence patterns, and
syntactic structures for each lesson and provides detailed in-
structlons for ihe teacher to follow [n presenting the lesson.

The teacher works with small giroups of children In the Engl!i
lessons so she can provide corrective feedback for each child ¢
adjust the pace to the needs of the group. The lessons are de-
signed to appeai to small children and Involve real objects, pl
tures, or actlons by the chlldren. In Introducing a new Engllc
lesson the teacher makes a statement about an object, such as
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"This Is a chalr," and has the student repeat it. Then she poses
a questlon about the object, such as, "Is thls a chair?" The
children answer "yes'" or "no" accordingly. The next step Involves
using statements to el iclt responses from the children: ''Show me
the chair," "Point to the chalr." Flnally, a question suca as
"What Is thls?" {s asked to elfcit unprompted responses iike,
"This Is a chalr." At each stage the teacher flrst models the
response she wants from the chlldren, produces the resporse with
them, has them respond as a group, and then has Individual chil-
dren produce Tthe response. |f the group has difficulty the teach-
ei* drops back to an earller stage of the lesson for revlew.

N - TR

As the children's language abllity expands, the lessons Involve
increasingly complex sentence patterns and tanguage concepts, and
the teacher beglns to use English Informally throughout the day.

1 Activities are planned to reinforce what the chlldren have learned
} In the language lessons and fo allow them to practice thelr new

! Engllsh skills, English Is used in the classroom about 20 percent
of the time during the first year, and graduaily Increased to 80
percent by the end of the third year,

S AP T e P o
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REASONING AND
PROBLEM SOLVING

NEAT AND ORDERLY
CLASSROOMS

Sensory-motor and language development activitles provide the
foundation for teaching reasoning and problem solving., In reason
Ing and problem-solving lessons, Introduced during the second yee
of the program, chlldren are encouraged to describe obJects, nar-
rate events, generalize, explaln relationships, and predict out-
comes. Activities Include asking the children to describe class-
room objects such as sclssors or crayons and to explain the work
done by thelr fathers or other members of thelr familles. |In one
lesson chlldren are asked to generallze about what happens to
vegetables when they are cooked for soup. Other actlvitles In-
clude simple riddles and other questlon-and-answer games and the
use of pictures for percelving relationships and predicting
outcomes.

A neat, orderly classroom environment is an Important part of
the program--materials are carefully arranged and equlpment on
display at any one time Is lImlted. The children learn to keep
the classrcom neat--to hang up thelr coats, to put away materials
when they are finished with them, to wipe up spilled julce. Fur-
nlture is scaled to the size of the children; generally learning
areas are separated by the furniture and small rugs.
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The Language Skills Area Is separated from other areas by a low
bookcase and shelves. Here, while worklng with small groups In
language lessons, the teacher can stil} keep an eye on the rest of
the children.

In the Book Nook, books are attractively displayed and are
wlthln easy reach. More than one copy of the same book Is In-
cluded so that several children can look at it at the same time.
This area usvally has a table and chairs or a small rug so that
three or four children can sit comfortably.

The Mantpulative Skills Area Is designed to encourage indepen-
dent play. The child has access to neatly ordered puzzles, peg-
boards, and other manipulatory equlpment.

The’Role Playing-Make Belleve Area stimulates the chlldren's
imagination through the use of housekeeping equipment, telephone
booths, tools, dolls, dressup clothes, or other materials.

The Construction Area Is set up for independent or small group

projects, with blocks of different sizes and other building
materials,
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MATERIALS ARE
ROTATED DURING
THE YEAR

The Creatlve Area allows the chlld o explore and create with
palnts, crayons, and other art matertals.

The Sclence Area is a comblnation active work area and dlsplay
sectlon, whlch provides space for plants, animals, and objects of
nature.

The Large Group Area |s used when the entlre group works
together,

Materlals and equlpment are typlcal of those In most pre-
schools. However, a limlted number of materlals are placed in ih
classroom at any one tlme so that the chlldren will not be over-
whelmed by too many dlsfractlons. Some materials are selected to
help chlldren learn concepts of color, slze, shape, and number,
and are self-correcting and suitable for Independent play; others
are Included because they relate to the topic under study. For
example, housekeeping equipment Is used in a unit on food, and
plctures of people In different occupatlons are placed around the
room durlng a unit on jobs, Rotating equipment during the year
also adds varlety and Interest. Commerclial materials and equip-
ment are supplemented by instructional materlals supplled by the




Southwest Educational Development Laboratory, including plctures,

puzzles, transparencies, audio- and videotapes, and manipulative
objects.

The teacher demonstrates how to use each plece of equipment,
Introducing the vocabulary to be used wlth It. When she feels
that the chlldren understand how to use the equipment, she piaces

1t on the shelf within easy reach so that they can work with 1+
during independent work time.

s oy e mr - T R Y

The dally class routine allows children opportunities to work  DAILY SCHEDULE
and play, to interact with adults and peers, and to work both in
groups and independently., The more difficult lessons are pre-
sented early In the day when children and teachers are fresh.
Early In the school year the children are acquainted with the
dally routine, the classroom, and with eact other., Gradually the

actlvitles are expanded and time periods extended as the child
becomes comfortable In his new surroundlngs.

A major goal of the Early Childhood Program is for the chilidren CHILDREN DEVELOP
to develop prlde in themselves and thelr herltage. The curriculum PRIDE IN THEMSELVES

N LR B AN B 5
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PROMISING RESULTS

is designed to provide opportunities for children to experience
success; the classroom environment is structured to develop the
qualities that lead to success, such as persistence, attention,
and curiosity. As the children master increasingly complex learn-
Ing activities, they develop conflidence and feelings of self-
worth. Since the ability to speak Spanish is viewed as an asset
to be preserved and reinforced while they also learn English, they
feel accepted and proud of their background.

The effectiveness of a program must be measured by changes in
the children who participate. Results of a study comparing the
intel lectual growth of 3-year-old students In the Early Chl |dhood
Program with two comparable groups of children, one in a parent
involvement program and the other in a tradltional nursery program
at day care centers, showed that the children in the Early Child-
hood Program made signiflcant gains in |Q scores, while the chil-
dren in the comparison groups did not. All groups scored below
national norms on all tests requiring language In the test admin-
Istration, but on tests that did not require language they scored
approximately at national norms.



The findings of thls study demonstrate that these chlldren are
handlcapped by thelr deficlency In language skilis and that a pro-
gram deslgned to meet thelr needs can accelerate thelr intellec-
tual growth. The Southwest Educational Development Laboratory
wlll continue to cooperate with the Edgewood |ndependent School
District and other school districts to refine and evaluate the
Bllingual Early Chlidhood Program.

For more information on thls program contact: FOR FURTHER
Mrs. Sharl Nedler, Program Director INFORMATION

Early Chlldhood Program
Southwest Educational Development Laboratory
Commodore Perry Hotel, Sulte 550
Austlin, Texas 78701
(512) 476-0806

U. S, GOVERNMENT PRINTWIG OFFICE : 1970 O - 410-234




MODEL. PROGRAMS--Childhood Education

Th's is one in a series of 34 descriptive booklets on childhood
education programs prepared for the White House Conference on Children,
December 1970. Following is a list of the programs and their locations:

}

The Day Nursery Assn. of Cleveland, Ohio

Neighborhood House Child Care Services,
Seattle, Wash.

Behavior Analysis Model of a Follow Through
Program, Oraibi, Ariz.

Cross-Culturzl Family Center, San
Fraucisco, Calif.

NRO Migrant Child Development Center,
Pascn, Wash.

Bilingual Early Childhood Program,
San Antonlo, Tex.

Santa Monica Children's Centers, Calif.

Exemplary Center for Reading Instruction,
Salt Lake City, Utah

Dubnoff School for Educational Therapy,
North Hollywood, Calif.

Demonstration Nursery Center for Infants
and Toddlers, Greensboro, N.C.

Responsive Environment Model of a Follow
Through Program, Goldsboro, N.C.

Center for Early Development and
Education, Little Rock, Ark.

DOVACK, Monticello, Fla.

Perceptual Development Center Program,
Natchez, Miss.

Appalachia Preschool Education Program,
Charleston, W. Va.

Foster Grandparent Program, Nashville, Tenn.

Hartford Early Childhood Program, Conn.

ERIC

pPhiladelphia Teacher Center, Pa.

Cognitively Oriented Curriculum,
Ypsilanti, Mich.

Mothers' Training Program, Urbana, Ill.

The Micro-Social Preschool Learning
System, Vineland, N.J.

Project PLAN, Parkersburg, W. Va.

Interdependent Learner Model of a Follow
Through Program, iJew York, N.Y.

San Jose Police Youth Pro.ection Unit,
Calif.

Model Observation Kindergarten, Amherst,
Mass.

Boston Public Schools Learning Laboratories,
Mass.

Martin Luther King Family Center, Chicago,
I11.

Behavior Principles Structural Model of a
Follow Through Program, Dayten, Ohio

University nof Hawaii Preschool Language
Curriculum, Honolulu, Hawaii

Springfield Avenue Community School, :
Newark, N.J,

Corrective Reading Program, Wichita, Kans.

New Schools Exchange, Santa Barbara, Calif.

Tagoma Public Schools Early Childhood .
Program, Wash.

Community Cooperative Nursery School,
Menlo Park, Calif.
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