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FOREWARD

This monograph is a project of the National Council on Graduate
Education in Psychology with the cooperation of the Education and
Training Board/Board of Professional Affaire ad hoc Committee on
Professional Tma ining of the American Psychological Association.
1t was also carried out with the cooperation of major training
prograns in professional psychology and in graduate education in
psychology across the country.

However, this listing together with any of the accompanying
stetements or opiniuns about training programs within the
monograph in no way carries the official approval of the American
Psychological Association nor of any individual associated with
any particular training program.

In subsequent years' lists additions and critical revisions
will be made to keep the project current and in step with new
developments.

We gratcfully acknowledge the efforts of the formal contri-
butors in the preparation of this monograph. We also offer sincere
thanks to the Department of Psychiatry of Jewish Hospital, Douald
Freedheim, Carol Lowry, Carolyn Matulef » Elizabeth Rothenberg and
William Simmons for their efforts toward the completion of this
project.
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Chapter' 1

. Graduate Education in Professional Psychology
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THE REVOLUTION IN PROFESSIOMAL TRAINING

Norman J, Matulef, Ph.D.

There is a revolution in professional training. Professional psychol-
ogists in all areas of institutional and private practice have united to
change traditional and often destructive training practices of mary
training programs. It is obvious now that what originally was a noble
dream to unite science and practice within the same graduate student has
now become a nightmare and a totally inadequate system for treining
professional psychologists.

One has only to read the pages of the April, 1970, special issue of
the American Psycholcgist to view again the ivory tower fantasy that,
samehow, psychology in the current university departments can train skill-
ful; . enthusiastic, research psychologists as well as fully-trained
independent professionals. It is necessary to remind academic psychologists
that psychology has often failed to contribute knowledge commensurate with
the tremendous investment ia scientific manpower and equipment. It is
necessary to remind academic psychologists that professional services are
demanded by a discriminating public who accepts psychologists fully as
professionals despite their second-class citizenship in many academic
programs. It is necessary to remind academic psychologists that their
own concerns are often tenure, financial reward, and power, rather than
a moral approach to clinical responsibility and meaningful programs
for students. It is necessary because academic psychology has
apparently decided in subtle and cbvious ways to eliminate professional
training as one of its major responsibilities,

But it's going to be a losing hattle for the university departments,
This preview of the Zeitgeist of the 1970's predicts that soon APA
boards, froulty and students in new training programs and public
pressure will force change. We see the beginnings of the revolution
in professional training in this moncgraph as the reader obsexrves the
tremendous efforts of many psychological revolutionaries become reality
in the next year.

This is not an ordinary revolution. It is not the revolution of
protests at APA meetings by graduate students. (Many clinical students
still fear for their academic lives; appropriately so in our current
departments.) This is not the protest of a Ralph Nader disclosing
immoral practices running rampant in training programs. (This is
mostly because psychologists are afraid to operate in this style.)

This is not a revolution of extensive lobbying for state and federal
funds. (Psychologists traditionally have not learned to operate
successfully in the political arena.) This is a determined, well-planned,
revolution designed to provide first-rate professional training for
graduwate students in psychology in the coming years.

The revolutionaries are well-known people like Ted Blau, working
carefully at the Board of Directors' level of APA to provide high
standards of professional training, to bring the point of view of profes-
sional psychologists to the top APA levels of administration and to give
strong support for minority groups in the profession. It's a revolution
of Maury Korman fighting the battle of professional standards in the
archaic APA accreditation structure. It's Rogers Wright seeking to change
an out-dated APA tax structure. It's Ron Fox, Lawrence Bookbinder and
Vin Rosenthal struggling over important criteria for the training and
nractice of psychotherapy. It's Jack Wiggins in Cleveland and Mel
‘lC.vitz in Washington working long and diligently in local and regional
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professional associations to provide adequate standards and to promote
- professional identity.

The revolutionaries are Pete Rothenberg speaking *+o clinieal
psychologists in New York City and Herb Frewdenberger, Burt Milenbach,
Marjorie White, Stan Moldawsky and others pushing hard to promote new
trainirng models in their cities. There is an increasingly large army
of professional psychologists all over the country who have joined the
revolution to seek independence and quality professional tréining.

The most important revolutionaries are not psychologists under 30
who have joined the mass movements to behavior therapy or the younger
psychologists who have rushed to seek & comfortable new home and a new
identity in an exciting but vague area called community psychology. The
revolutionaries are & small group of psychologists over 40, for the most
part, who have taken a long, hard look at their own professional training
and at the realistic:training needs of an entire state and indeed, an
entire profession. They are revolutionaries like Hedda Bolgar who have
us@éd their entire life's experience in clinical training and have
provided a professional training program designed to meet the needs of
the students and public, both now and in the future. It's revolutionaries
like Karl Pottharst, Nick Cummings, Bill Morley, Art Kovacs, Ernie
Lawrence and others who have recognized the importance of imtegrity in
providing the student the kind of sclentific approach and practical
experience that will help him prepare for what he is going to be
reguired to do in his profession. It is the Bolgars and the Pottharsts
and the Cummings as well as the other revolutionaries who have planned
and who in a few weeks will open the first school of professional
psychology....The California School of Professional Psychology. This is
the real revolution in professicnal training.

In ten years there will be a network of professional schools in
psychology. Professional schools will spring up not only in Los Angeles
and San Francisco, but in New York, in New Jersey, Michigan, Illinois
and other areas. They will be created not because professionals want
more power and paper work. Professional schools are here because they
are an absolute necessity if professional psychology is to break away
once and for all from the constrictions of academic psychology.

While the main revolution in professional psychology comes out of
the West, many more moderate revolutionaries have developed new models
of professiong&l training which meet some of the important criteria for
professional training. Many of these models have short-comings and are
still settled in the traditional psychology departments. Some programs
have utilized psychological centers, non-Ph.D. programs, interdisciplinary
approaches and semi-autonomous programs which can provide for excellent
professional training. None of these provide the flexibility, the
excitement amd the challenge of tue school of professional psychology
which is an inevitable feature of the 1970's,

One ceases to be shocked at statements like "is there really a crisis
in professional training?" or "professional psychology is really a bunch
of crap". When these statements are made by department chairmen who
are leaders of APA, it makes one realize that traditional psychology is
on the defensive. Shortly, despite all the efforts of the traditional
AP\ establishment, APA hoards will have appropriate professiomal
representation. The revolution we are talking about will only be
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complete ii this professional representation is not token representation
but reeal and effective representation. One or two professiomal psycho-
logists on the Education and Training Board or the Accreditation
Comnittee for example, are token representation and not effective
representation. The revolution will not be complete until APA Central
Office staff effectively represent interests, needs and goals of pro-
fessional psychology as well as they represent the establishment of
psychology departments and traditional training programs.

Some sincere and dedicated academic psychologists advised that
groups such as NCGEP, Black Psychologists, Division 29 and Division 31
would never make maijor changes without blasting the profession with
public disclosures and intense political lobbying. What academic
psychology did not count on was the tremendous effort coming from the
uniting of professional psychologists in one major attempt to move the
profession a giant step forward to provide an independent profession
of professional psychology.

In the past two years we have seen the creation of a nev journal
devoted to professional psychology. We have seen George Albee's words
become a reality with extensive psychological centers operated and
staffed, at least in a few cases, by professional psychologists. We
have seen some incresased membership on APA boards, the creation of a
Committee on Professional Training and soon, there will be a full-
scale mational conference devoted to professional psychology at all
levels of training.

The 1970's ushers in a period whan professional psychology leaves
the straight jacket of the 30's, 40's and 50's. The scientist-
professional model is no longer the only accepted model for professional
training. The professiomal model is acceptable as a means for training
& fully-qualified professional psychologist!

There is a revolution in professional treining. The Executive
Board of NCGEP with the cooperation of the E & T/BPA ad hoc Committee
on Professional Training of the American Fsychological Association
supports and encourages this revolution by supporting the preparation
and distribution of this first listing of innovative professional training
programs.

This monograph is designed to acguaint students in psychology as
well as other audiences in the profession with the advance guard of what
will become an immense revolutionary army about to take the field, It's
an army dedicated to providing increased needs for a demanding public,
It's an army dedicated to the highest possible standards of professional
training. It's an army of well-trained, scientifically-knowledgeable
but peorle-oriented professimal psychologists who are creating programs
to provide this training.
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A Message to Students from the National Council on Graduate
Education in Psychology

Peter J. Rothenberg, Ph.D.

This introductory article is addressed primarily to the undergraduate
psychology major who is thinking about entering into some phase of working
with people as a professional psychologist and is wondering where to get
his graduate tmining. Empathizing with the student facing this decision
is not diff'icult for me because I am a fairly recent graduate myself and
I recently went through the experience of shopping around for postdoctoral
training. Also as coordinator of the Liaison Committee of NCGEP, I try

to keep my #ye on the kinds of things that students as well as professionals
are thinking and worrying about.

To oversimplify, most potential graduate students in psychology are
concerned with one of the following: 1. career issues - e.g.,, can I find
something in psychology that will relate meaningfully to my own goals
and values, including 'making a contribution to society; or, behavioral
science seems to be more relevant to working with people in the way I'm
moset interested as compared to medical science, but am I making the
right decision? 2. specific questions such as the validity of traditional
evaluation and treatment modalities and techniques versus newer ones;
or, role questions such as therapist versus community consultant;

3. questions about training - it's similar to four years ago when you
were looking for a college and all the catalogues and brochures sounded
alike. You come to feel that where you end up is dependent on chance and
luck because it's so hard to find out what a particular program is

really like.

Even if one is aware of these issues, however, it'=s very difficult
to know how to provide accurate and helpful information to students
while not scaring them away. It would be nice, but dishonest to
try to lure you into the field with discussions of how good professianal
training is, the large number of professionally-oriented departments,
the responsiveness of universities and APA to training needs, etc. In
what follows I shall try to be honest, objective and blunt with the hope
that in the long run progress will come from facing reality and taking
up the challenge of changing it. I suppose there is at least one thing
on my side, If you have come through a typical undergraduate psychology
program aand you still want in, you must be highly motivated!

A professional psychologist is one whose major commitment involves
providing servicéds to pecople, where those services are based on the
application of psychological skills and knowledge. One's qualifications
in teaching, research, and other scholarly pursuits do not necessarily
qualify one as a professional psychologist. This monograph contains a
sample of graduate programs in psychology which are at least making serious
efforts to do something about problems in training of professional
psychologists. The monograph is meant to be neither exhaustive nor
evaluative of such programs, although some general comments will be
made regarding how these programs relate to our criteria for programs
in professiornal psychclogy. This article will provide the reader with
some background and frame of reference by briefly summarizing major
criticisms of traditional graduate training, suggested guidelines for new
Um'.wafee:s:i,ona.l programs, and current attempts to solve these prablems.

ERIC
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Major Criticisms of Current Programs

In the last few years the lack of training in professional psychology
and the urgent need for new professional training programs have become
topics of great concern to many psychologists. In fact, the National
Council on Graduate Education in Psychology was formed specifically
around these issues, amd now the American Psychological Association has
put some of its resources to work on exploring ways to stimulate
progressive changes in professional training.

But what are the problems in professional training? Three years
ago we wrote:

"It is evident to anyone who dares to look that the 50's and
60's have not only produced a trend toward second-rate training
in psycheology, but have fostered an attitude of destructiveness
toward clinical training which s ominous implications for the
future, (This statement....also applies directly to counseling
psychology, community psychology, and related professional
areas). It is a fact now that much clinical training is not
only poor, but....is being forced from university programs
altogether, relegated to narrower models, or barely hanging on
in pseudo psychological centers and "tolerant™ medical settings.
This trend is growing even as there is a tremendously
increasing need for qualified professional services....

Detailed critiqueszof curreat professional training in psychology
can be found elsewhere. What follows is a brief discussion of some of
the most serious problem areas.

The first and foremost problem with professional training in
psychology is that there just isn't much of it. As Cummings3 and White®
have said, we are the only profession that is facing the distinct
possibility of extinction despite tremendous public need and demand.

They have written of the recent studies indicating the small numbew

(both absolute and relative to other fields) of graduates of programs

in the professional areas of psychology and the large ratios of applicants
to openings in doctoral programs.

Right behind number one, is the fact that what little professional
training exists, is often taught und administered by the wrong people!
Typically, these are people who are qualified to teach in their own
fields, but like most of us, they are not qualified to teach outside
of their fields. Unfortunmately, the instructors - both experimentalists
and academic-clinicians alike - are coften neither experienced nor trained
in the areas in which many will soon be practicing.

There are many specific criticisms of current training programs, each
of which could be described in great detail. These include the disparaging,
anti-professional atmosphere of many APA approved departments; the lack
of experience with clients, supervisors and practicing professionals;
the lack of fostering of personal growth and awareness of self and others;
the lack of opportunities to devilop identity as an independent professional;
the lack of broad theoretical background including the integration of
theory, resear ch and practice; making important professional and social
issues secondary to purely scientific ones; the lack of appropriate
selection and evaluation of students; extremely narrow definitions of
Crnearch ard science; and many more. We feel strongly, however, that
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virtually all of these problems stem from the key issue of who is and
who is not doing the training. The fact is that as soon as they receive
their degrees, the vast majority.of professionally-~oriented people

leave the campus to work in a variety of settings; most of the academically-
oriented studemnts remain to do the teaching.

This is where honesty about current programs becomes more difficult.
¥t is embarrassing for me, & professional psychologist, to have to tell
college seniors that even though more than half of you who go on to
graduate school aspire to become practitioners, very few of your professors
are professional psychologists. What often happens is that you are
given the message that those who spend their time doing psychological
evaluations, treatment, and consultation are misguided souls who are not
true psychologists. This is often accompanied by one of the following
messages: 1. we will let you dabble in that stuff if you want (the liberal
tradition of academic freedom), but you need to learn that your real
potential contribution is reseawch; 2. if you want to be a do-gooder,
you'd be better off in social work or the clergy. The reason the latter
dis often subtle rether than overt is because the psychology departments
are understandably quite interested in federal and state training grants
for varizus professional specialties such ag clinicdl, counseling, school.
Otherwise, it is quite clear that many departments would eliminate
professiomal training altogether (and some have).

The traditional model of training professional psychologists is so
absurd that it almost defies comprehension. Stated simply, students are
told that if they want to be professional practitioners, they cannot go
to school for it. Imagine telling an elmgineering student that he must
obtain a Doctor of Philosophy degree in Physics and then he may continue
with formal education beyond the doctoral level or scrounge around for what-
ever experience and supervision he can get un the job! (If you don't
like the engineering/physics comparison, substitute physician/physiology
or social work/sociology or journalist/English.)

There is another major criticism of airrent programs which is
inseparable from the above discussion but which merits brief mention.

For too long psychology has conceptualized variations in models of
training exclusively in scientist-professional combinations, and this
traditionally has meant science first, profession second. The result has
been marrow definitions and conceptualizations of science, inappropriate
training settings, low standaxds of eomgetence, minimal assumption of
professional responsibility, and so on.

Finallﬁ, it should be mentioned that we have criticized past training
conferences® - not on the basis of lack of concern or recommendations, but
because no conference or board has ever taken the responsibility for
developing means to implement recommendations, even though the discrep-
ancies between their recommendations and the realities of training in
the departments are gross.

The reasons these conditions have developed are not so simple.
They involve a complex interaction of psycho-historical, economic and
political factors. What is impor*int here is that we recognize the

reality and try to change it so that students can be trained in their
chosen fields.

Guidelines for New Professional Programs

Later in "the Crisis in Clinical Training", we wrote
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"....the existence and growth of eclinical psychology depends
to a great extent on the efforts made right now to develop
clinical psychology as an independent profession within the
APA, and with its roots in the scientific investigation of
man. ....An independent profession in the truest sense
would redquire the establishment of new programs of clinical
psychology in new departments or professional school settings
at the university with clinical psychologists having the
full responsibility for teaching and training."’

Some point to the fact that there are some good training programs
and that others would be sufficiently improved withot changing their
structure. It is clear to us, however, that our profession will not
even be able to meet our own needs, let alone those of the society we
hope to serve, unless we are responsible for our own training and practice.
In our opinion the "professional model™ must be given a chance., The task
of the 1970's, then, is to asswie responsibility for the kinds of changes
that must be made if our profession is to survive, grow, and contribute
to society.

Whether new professionmal programs are called professional schools,
new departments or whatever, they need criteria. We nffer the following
as guidelines which we feel are essential to any new professional program -
be it oriented toward psychotherapy or cammunity consultation, psycho-
andlytically- or behavioristically-oriented, etec. What we have in mind
is a concept of thorough preparation, not a specific curriculum or
physical plant. We feel that STUDENTS SHOULD BE TRAINED TO WORK WITH
REAL PEOPIE AND REAL PROBLEMS; THEY SHOULD BE TRAINED BY PROFESSIOMALS;
THEY SHOULD HAVE THEIR OWN PROGRAMS; AND THESE PROGRAMS SHOULD BE
SUPERVISED AND ACCREDITED BY A BOARD OF RESPONSIBLE PROFESSIONAL
PSYCHOLOGISTS. THIS BOARD OUGHT TO BE A FUNCTIONING PART OF APA,

"Students should be trained to work with real people and real
problems” means that the programs would be primarily directed at the
enhancement of human effectiveness and the betterment of human welfare. It
means an atmosphere in which students and faculty can feel a sense of
significant professional identity. It means the goal is entrance-
level professional competence, not "journeyman-scientist-professional'.
Entrance-level competence does not mean the expertise of the experienced
professional; however, it also does not mean barely minimal or marginal
levels of professicnal campetence., Graduates of professional training
programs should be able to gain the respect of peers in other mental
health and human relations professions in regard to level of competence,
assumption of professional responsibility, and skill in helping techniques.
Other desirahle attributes such as research skill, theoretical

sophistication or scholarly attainments cannot substitute for professional
competence.

"They should be trained by professionals™ means not only the faculty
but the directors of new programs would be well "rained, active professional
psychologists. We are not merely referring to private practitioners
coming back to the campus to teach or supervise as adjunct faculty. The
point is that professional psychologists whose major commitments are to
working with people (whether privately or in public institutions,
universities, or whatever) and to first-rate professional training, are
the people who should be running the progr-ams &nd not those whose primary
interests are teaching and research.
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"They should have their own program" means that new programs would
be autonomous, i.e., administratively separate from the traditional
department and on a par with other professional programs at the
university. "Supervised and accredited by a board of responsible
professional psychologists™ means that high standards of professional
training and preactice would be enforced by an arm of the national pro-
fessional organization. To do this, of course, the professional accrediting
structure (in this case, APA) would have to develop and maintain strong
professional standards and administer these standards through a Board of
Professional Accreditation. We speak not of restriction on innovation
or creativity but guidelines for responsible training and practice. We
seek to encourage innovation and flexibility. What we deplore is when
these are construed to mean license for barely acceptable programs whose

graduates are minimally employable and lack the respect of peer
professionals.

Solutions For Problems of Professional Training

Four years ago NCGEP held a series of regional and national meetings
to discuss solutions to the crisis in professional training. Today we
have evolved into a national coalition of both individual psychologists
amd professional groups. Although from a wide variety of areas of
interest and work, we are all extremely concerned about the lack of
responsiveness by many graduate training programs to professional and
social needs. We share a common commitment - to help move our profession
toward providing first-rate training. Our major purpose now is to help
initiate, maintain and evaluate professional schools. We appreciate
efforts being made in other directions (e.g., improving current programs,
interdisciplinary approiches), however, we feel that the professional

school with its independence and people-orientation is absslutely
essential to our field, ‘

After receiving enthusiastic support from several APA divisions,
state psychological associations, key local professional groups, and
others, NCGEP formally proposed that an APA Task Force on Professional
Training be established for the purpose of finding ways to stimulate the
development and implementation of new programs of professional psychology.
With the approval of the APA Board of Directors, the Education and
Training Board and the Board of Professional Affairs established the
ad hoc Committee on Professional Training (CPT) in 1969. This committee
has accomplished much in a.relatively short period of time. In addition
to the above mentioned statement on the scientist-professional model.
the CPT has developed an excellent proposal for a National Conference
on Levels and Patterns of Training in Professional Psychology to be held
July, 1971. APA Council of Representatives has asked that "greater
relevance to contemporary social issues" be a prime consideration. This
includes issues such as subdoctoral training for psychologists, the
black and other psychologists' demands for multi-level training of greater
functional relevance, current challenges in the cammunity, delivery of
psychological services to the disadvantaged, and NCGEP's concerns about
the need for innovative professional programs. For the first time, ways
to implement the conference's results and cor.ciusions are being carefully
considered. Ancther important improvement over previous conferences
will be the participation of not only faculty of training programs, but
products (students and recent graduates) and consumers (users and employers
of psychological services).

o We feel there are other badly needed improvements the CPT can work
EMC toward. These include encouraging further innovation by providing

IToxt Provided by ERI
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recognition and visibility for new profess ioﬁal programs ; cbtaining
legal, consultative and funding resources; modifying APA accreditation
to include these progrems; and carefully evaluating these progrims.

We feel a need to add a strong note of caution at this point so that
the reader is not lulled into a false sense of security about the near
future. We certainly are not settling for the appointing of a committee.
Whilk it is true that the machinery for the first national conference
on professiormal training has been initiated, the CPT faces tremendous
resistance on the part of established APA policy which has consistently
turned the responsibility for developing and maintaining training programs
back to the universities. Thus, the changes described above are not
going to come about merely because the CPT recommends them. What is
needed more than ever is to get profeasional power together for the
purpose of placing professional psychologists on major APA boards such
as Board of Directors, Education and Training, and Professional Affairs.
These boards are still dominated by psychologists who have little interest
in professional training. This is onz of the main reasons why NCGEP is
calling for a continued alliance beciween professional psychology groups,
individual psychologists, and interested graduate students.

In addition to working within APA through the CPT, we are beginning
to work more directly with state and local groups which are ready to
examine professional training needs in their own areas and do something
abowt them. New programs are being developed to meet local needs, some
of which are common ard some are unique., Different programs must have
autonomy to find their own solutions, and within the limits outlined
in section II, these progrems must be evaluated in light of their own
training models, stated goals, levels of performance aimed at, etc.

Same wish to develop new programs in state or community college systems.
Others may find ways to stimulate private colleges and universities to
start new programs. Also, several new programs have begun to take their
place in settings other than graduate schools of arts aml science (such
as schools of applied behavioral science, theological schools, schools
of graduate education, medical schools, and autonomous professional
schools) . The amount of emphasis placed on scientific activity will
vary as will the type of degree granted.

As you read the program descriptions, keep in mind that with the
exception of the California School ' of Professional Psychology and the
proposed professional schools of New Jersey and New York, these programs
are not necessarily endorsed by NCGEP. As potential applicants, it is
your responsibility to lock beyond these descriptions and judge for
yourself whether or not the programs meet the stated criteria. At ‘this
point we are not in a position to evaluate specific programs. The reason
we make an exception of the California School (and the proposed New Jersey
and New York schools) is that it meets all of our criteria and is thuws
the only one that can truly be called a professional school. While we
must wait to see if these professional schools live up to their goals,
their establishment represents the single most important step in what we
see as the necessary trend of the 1970's in professional training.

Some of the programe in this monograph are quite traditiomal; i.e.,
they state professional goals, in some cases a prcfessional degree, and
may have a psychological service center, but most o their faculty are
still primarily identified with academic psychology or under the
jurisdiction of non-professionals. Other programs cowld be called

QO xpanded subdepartments. There are a few large enough to have a variety
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of professionally oriented programs included; however, many are really
traditional departments with traditional chairmen and perhaps one or

two well known academic-clinicians., Then there are various approaches
within departments of wedicine. These may have strong professional
representation in administrative and teaching positions and are partially
oriented towards training professional psychologists to do what they'll
do later on, The problem is that the psychologist is not in charge,
diagnostic testing is still heavily emphasized, the greatest rewards are
for doing academically-oriented research, and the most experienced
professional psychologists are often not available for teaching purposes.

Finally, it dis difficult to criticize many of these programs because
they look so good on paper - the student must dig in closely to find
out that many of the "clinical faculty" are ra lly academic clinicians
(often a number of research-oriented psychologists are listed as clinical
faculty).. In svmmary, only the proposed professional schools are truly
innovative from our point of view; the rest appear to provide good
professional opportunities and the balance are making an attempt toward
some increased professional orientation,

Conclusion

As this monograph is being compiled, many psychologists all over
the country are discussing the possibility of new professional training
programs and a few are actually establishing them. We would like to
conclude with an optimistic note about the 70's, but we are frankly
unsure about the overall direction of our field. We're not sure whether
people in given areas of the country understand that they can have new
professional schools or,at least,separate departments of professional
psychology. :

The 70's could be a time of awakening for American psychology.
Psychologists and other mental health workers could gather in new centers
to provide the finest possible training for those who will use it *to
meet the needs of their clients, the profession and society itself.
Students could have the opportunity to train with faculty who are not
oily highly qualified themselves, but who are willing and eager for their
students to enter the community and work with people. All the previous
efforts of many outstanding psychologists -~ both "voices in the wilderness”
and professional groups - could soon pay off. On the other hand, if we
don't rise to meet the crisis by assuming responsibility for our own
training, we are not going to meet the challenge fast enough and the void
will surely be filled by others. That is, if basie changes in the
structure of professional training are not made in this decade, then we
can expect the public will protest poor services, other disciplines will
take over our roles, and eventually the professional psychologist (if he
still exists) will be even more dependent upon academic programs.

The only optimistic note we can ad& is the fact that there is now
widely growing support for professioml schools as the solution to our
deficits in manpower and quality training.
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NCGEP PROPOSALS FOR REVISION OF APA ACCREDITATION

Karl E. Pottharst, .Ph.D.

prd
In presentations to APA Boards and Committee~ rnncerned with

accreditation, NCGEP has urged basic revisions in & accreditation

¢o bring it into line with realities of professic:* . training in the

1970's.

NCGEP has proposed the following changes:

1. That other training models as well as the scientist-professional
model be recognlzed including thorough-going professional training
programs in which research skills receive a secondary emphasis.

2. That for accreditation purposes, definition of research be
broadened to correspond to the actual variety of research activities
in the social-behavioral field, to include theoretical, qualitative,
action-research and empirical stud:.es as well as those utilizing the
controlled experiment with quantified variables.

3. That training programs be held responsible both to science
and society. Programs must be held responsible to three groups in
society -- students, comsumers of services, and employers. Student
needs and interests must be reflected in training program changes via
student representation on planning committees. Consumers and employers
must be represented in psychological manpower training conferences at
the local and national levels where training program representatives
are guided by changes in sccial need, level of public education, and
shifts in the job market.

4, Training settings other then those operated by the academic
departments of psychology must be recognized fully. We have in mind
training programs in schools of education, medical schools, departments
of behavioral science, theological schools and independent professional
schools in the comnunity.

5. Programs offering a Psy.D. instead of a Ph.D. must be
reco