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FOREWORD

Few developments in the South have matched the Education
fmprovement Project in its inventiveness, variety of
programs, and benelite to veople. This “brainchild” of
leaders in the Southern Association of Colleges and Schools
was launched in 1963 with the generous assistance of the
Danforth Fourndatien and the Ford Foundation. The Jessie
Smith Noyes Foundation, the Mary Reynolds Babecock
Foundation, and several agencies of the Federal governmint
have gince joined in supporting the project.

‘Through the efforts of E1I°, as it Is familiarly called,
venturesome and revealing probes have been undertaken
into the sccrets of how very young children Yearn,
Experiments in nursery schoel and kindergarten: education
sponsored by E1I' prezage a reformation of substautial
nature. Teacher educaticn bas been challenged to imptove
iteclf and school £ystems have been aupplied the resources
with which to undurtake significant new advances.

The chief, but not exclusive, area of E11"s concern has
been cultural uisadvantage and how to break ite shackles.
Over 23,000 children and youth, ranging from pre-school
age through seniors in college, have Lenelited directly from
involvement in EII® programs in more tlhan 100 schocels in
20 school systems and 51 colleges.

E1D’ is in the vanguatd of change ard innox ation, It is now
fitmly establithed as 1 part of the Southern Ascociation
and s in a position to serve the South and the nation with
increasing effectivencss in the years to come,

Courage, competence. concern about what happens to
people, and readiness to act ate cssential ingredients of
significant educational change. These qualitics characterize
the central BT staf headed by Dr. Donald C. Agnew and
t. John E. Codwell and the teachers and project leaders
of cach E1I’ center. 1t is their insight, dedication, and
effective work that has made to mueh educational advance
cossible in go short a time.

Fewix C. Rosg, Ditecior
Somthern Azeotialion of Collcges and Schootr

Novembet 15, 1969
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INTRODUCTION

The Education Improvement 'roject ie an arm
of the Southern Ascociation of Colleges and
Schools which, through fnnovative and
cootdinated programe, sceke to improve cducation
for the disadvantaged.

Although the Southern Assotiation is first and
foremost an accrediting ageney, the whole
purpose of acereditation is improvement of the
quality of education. K11, then, is & natural and
fitting outgron th of this concern of the
Assocfation,

The Southetn Association is unique among the
regional accrediting agencies in having an action
branch of this kird.

EVOLUTION

E1i"s official birth year is 1963. Its origine,
however, reach fat back into the history of the
Southetn Aseociation; back, in fact, to 1929
when the Coramission on Colleges appointed a
committee t~ evaluate predominantly Negro
colleges.
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In 1053, with the suppott of the Danforth
Foundation and the Geactal Education Board,
the Commission on Colleges launched a plan to
asgist Negro colleges in measuring up to the
regulat standards of the Aesociation.

The suecess of this plan gpatked widespread
intetest and led to a conference in September,
1962, on inecreasing educational oppottunities
for Negro youth. As a result of this meeting, a
Special Comittee of the Ascociation was
appointed shottly therealter to explore what
paths SACS might take to improve education
for iNegroea.

As the problems and possibilities wete probed,

it became clear that a broadet approach to the
situation was necessaty, an approach that would
involve all tevels of education and cntompsss
any group which was 2 vietim of cultural and
e~onomic deptivation. It would do little good,
for examtle, to improve and integrate Negro
colleges il the students enteting wete not
prepated to compete and benefit.
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A praposgal encompassing these conslderations
was developed by the Kpecial Committee, At the
sutamer meeting of SACS in 1963, its Exceutive
Cemmiltee decided that this proposal for action
thould represent nut just the College
Commission, but the entire Association.

In October, 1963, the Danforth Foundation
awatded the Southern Association a grant of
2405,000 and EH® became a reality. Actual
operation of the project began in Januaty, 1964,

Including the original Danforth grant, projects
under E11’ have been funded with a tetal of
more than £27,000,000 ftom four foundations
and several agencies of the Foderal government.
The project’s success in attaining support has
enabled it to operate independently of financiat
suppott from the Southern Association.

ORGANIZATION

B s eontral staff, housed in the officez of the
Southern Astociation, is responsible to the Boatd
of Trustees of the Association.

RIC
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From its inception until the fall of 1969, the
B stafl had as o policysmaking body the B1U
Coordinating Committee, which was eomposed
of persans who were on the Association’s Special
Committee, members of the College Eutrance
Examination Board's Committee for Project
Qpportunity, and the Director of SACS. Up e
recommendadon of an ad koe committee on the
future relationship of EIE to SACS, which mct
in Novemnber, 196X, the Sonthern Association,
at its 1965 Annual Meeting, recommended
discontinuation of the Coordinuting Commitice.
The Director of ETH, who alsn serves as
Assaciate Director of SAUK for Special Projocts,
now teports to the Director of SACS and the
Board of Trustees. Aof hoe advisory committeos
for special projects of EIP will Le appointed
when appropriate,

The various projects sponsoted by K1 have
theit own lucal stails, some of which are under
the direct sapetvision of E'1 central staq
membere, others of which rcceive advisery and
wonsultative serviee from central K1,
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URBAN EDUCATION
IMPROVEMENT PROJECTS

The rapidiy spiraling problems of the utban
centere of this country make the urban education
improvement projects of E1P especially ciucial
battlegrounds in the fight te improve education
for the disadvantaged.

Utban centers have been set up undetr the acgis

of EIP in five Southern cities: Nashville,

Tennessee; Durham, Notth Catolina; Atlanta,

Georgia; Huntsvilte, Alabama; and New

Otlesne, Louitiana.

The purpote of the urban centers is to bring

together, under the leadership of EIP, colleges,

universities, and public achools in the designated

areas {o:

1. improve the educational experiences of the
dizadvantsged.

2. introduce innovalive programs in the achoole

3. tett the usefulness of these programe.

4. improve testher education in the colleges
and universities,

5. provide for in-service education of teachers
and other persunnel.

6. provide for dissemination and spread of
use{ul programs in the school system.

7. vtovide a model of what can be done in
metropolitan centers towatrd hinptoving the
education of the disadvantaged.

All five centers were originally funded by the
Ford Foundation for a petiod of five years. The
funded petiod and amount for each project s
shown in the chart on the eppogite page.

The tole of EIP in th2 establishment of the
centers was multi-faceted. Central EIP:

+ tet up the consortia ef schools and colleges.

¢ aided in developing the plan for each center,

+ helped write proposals for the center ptogtame,

¢ initiated eflorts for securing foundation
funding.

o provided for communication between the
centers.

o stimulated prccedures for reporting to
foundations and the publie,



NASHVILLE EIp

DURHAM EiP

ATLANTA EIP

HUNTSVILLE EIP

NEW ORLEANS EIP

1964 1965 1966

URBAN EDUCATION IMPROVEMENT PROJECTS
FUNDED PERIODS AND AMOUNTS

1967 1968 1969 1970 1971

EIP has a continuing tole which vaties from
center to centet. For instance, in the Allanta
center, two members of the centeal El1L stafl
setve on the governing voard. In the other
centers EI's function is mote of a consultative
and advisory nature.

EiP’s aim {rom the beginning has been to make
the centers independent. Each center has its own

governing board, composed of tepresentatives
from the cooperating institutions and the public
school system, which selects the director and
apptoves the stafl and ptogram within the
provisions of the otiginal proposals. Foundation
funds go ditectly to one of the membe.s of each
utban center consortium. This member serves
as fiscal agent for the project.




NASHVILLE EDUCATION IMPROVEMENT PROJECT

Cooperoling Inctitutions

Fitk Unirersity

Grorpe Peabody College

Nascheille Melropolitan Public Sehools
Vanderbill Unircredy

Funding

$£4,011,500 Ferd Foxndalion grant to George
Peabody Colleye

Putposes

1. To help edutationally diradrantuged childrer fo:

s funetion al a vignificuntsy Righer deoed
infellceinally.

o derclop approp-iate c#pcclalions of themeclree
and othere, and Lo improre in other
eharocteristies beliered 1o be telated lo
swteess, both i 2edkool and in adxll tife.

s impvore school ackhicrement,

2. To incrcase teacker and parenl wnderttanding
of dicadrantaged children and their ability to
help these children,

8. To demonslrate how deritable chamger can be
achicred in cxltnrally dizadrantaged children,
their parente, and their leachkere,

3. To atecrlain the ¢ffeclivences of tarions
peogtams in bringing abow! desired chanmper
and 1o ndlain ofher Infre malisn cesentidi to
planning efectine ingltnclional programs
Jor the ditodranioped.
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The Nathville E1P was the fitst o7 the five urban
centet programs, In its five years of operation,
which totminated August 31, 1969, the Nashville
EIP has taken broad aim at the problems of
cultutal deprivation with programs involving
students from kind. rgatten through the senior
vear of high school. In terms of age range of
young people getved, it has been the videst in
scope of the utban projecte.

The magnitude of the task taken on by the
ptoject is dramatized when its purview is
expressed in numbers: nine schools, 110 teachers,
5,009 pupile. And this is not to mention a vital
aspect of the project —invelving patents of the
childeen and, as far as possible, the entire
community in combatting the various agpects

of deprivation,

Like most large cities in Ametica, Nashville is
compated of two sharply contrasting extremes
and a range of "'in betwrecens.” The educationally
disadvantaged ate found at every level, but the
citcumstances are quite differert in cach.

Nashville's highly favorable picture includes a
vanrety of renowned colleges and universities,
sevetal religious publithing houses, and an
intellectual ferment that deals continously with
the social iscues of our time. So impressive ate
these and cvher manifestations of cultural
advantage that Nashville is frequently referred
to as the "Athens of the South.”

A look through other windows revenls another
pictute. In vatious pockets thtoughout the inner
¢ity, there ate tun-down neighbothoods,
dilapicdated houting, and families whote incomes
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are at poverty level or below. This is the
picture in which the adults and children, with
few exceptions, are greatly disadvantaged---
environment:lly, socially, educationally. This is
the picture which EII’ has tried to hegin to
change.

PROGRAMS

Nashville EI has sought to accomplish its
goals through cight comporent programa,
Although the five-year span of the project has
been completed too tecently for extensive
evaluat;on to have been reported, some
significant results of the programe have

been indicated.

Kindergarten Schonl

Around 100 childre~ each year took part in the
one-yeat kindergarten program opetated at
Nashville's Mt. Zeno School. The school was
composed entirely of kindetga.ten vlasses,

The program wat designed 10 determine the
extent to which kindetgarten affects readiness
for the first grade and subsequent success in
school. It included activitics in the following
ateas: oral language development, sncial
development, dran.atics, musie, att, reading
teadiness, numbet readiness, heslth, phytical
development, and safety. Trips outside the
school were made to supplement classroom
learning.

In planning instruction to meet educational
needs, the teachers used publithed materials on
catly childhood education, a variety of tests
administered to the children, and their own
ohsctvalion of the children,

Fach year of the project, the children in the
kindergarten made statistically significant

Q
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improvement in their levels of intelicctual
functioning, averaging 1.Q. gains of 5-9 points.
They also showed greater readinesa for first grade
than their peers who did not attend Kindergarten
tag indicated by more A's and 118, with fewer D's
and E's, on the Metropolitan Readiness Test ),

In first grade achievement, the Mt. Zena graduates
have done slightly better than thels peers.

K-3 Non-Graded Primary

A four-vear, non-graded primary program was
conducted at the Carter-Lawrence School. This
program was designed around the premise that
cach child has his own rate and pattern of
growth. Rigid grade lines were eliminated to
cnable the children to acquire academie and
social =kills at their own rates without fear of
failure.

The K-3 program vsed master teachers, 'eacher
aides, and a wide tange of instructionst
matetiale and equipment. In addition, the units
had access to modern, on-eampus mathematics-
science centere.

The childten sho atiended the Fist yeat of the
K-3 program zhowed significant galns in
intellectual functioning ac measuted hy pre-
and post-administrations of the Stanford-Binet
Intclligence Teet. They alea demonatrated
greatet peadiness for school on the Metropolitan
Readiness Test and tended to score highet on
the vatious Metropolitan Achievement Testa
than children of comparabdle abilities without
this veat in the program.

Children who remained in the K-8 non-graded
pragram maintained their gatoa. After four
years in the program, all of the pupils were at
o neat grade level as measured by the

M. tropolitan Achievement Test,

1



Cooperative Reading Program

Diaadvantaged children frequently have difficulty
with oral language development and—perhaps
conseqquently—with reading. In the beginning,
the Cooperative Reading Program used three
approaches to help first-grade children with
speech and reading difficulties: the Peabody
Language Development Kit, the Initial Teaching
Alphabet, or a combination of the two.

The Peabody Kit was used to help children
with poor oral language development. The kit
included over 400 picture cards, a supply of
color cards, a hand puppet, a teacher's manual,
and e set of prepared tapes. It was used daily
in a game or fun-type situation to encourage
children to listen with interest, to pantomime,
to describe, and to think critically.

The Initial Teaching Alphabet was used with
children having problems with beginning
reading. This alphabet has 44 symbols instead
of the 26 in the conventional alphabet. The
additional symbols permit each of the 44 to
have » single sound value rather than different
ones In different words.

For children with both pcor language
development and poor background for
beginning reading, the Cooperative Language
Development Program combined the Peabody
Language Development Kit and the Initial
Teaching Alphabet. Evaluations thus far
indicate that all three approaches result in
<eading gains, but that a combination of the
Peabody Language Development Kit and the
Initial Teaching Alphabet produced the greatest
gains in reading achievement.

Later the program was expanded to include two
additional approaches. One of the additional
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approaches was “Words in Color” (WIC), a
method which, tike the Initial Teaching
Alphabet, is designed to foster early and
continued success in reading through use of a
‘‘key’’ to sound control in words. In this system,
each sound has a specific color regardless of the
variety of ways in which it can be spelled.

Thus, a in haf appears in the same color as au in
laugh, but in a different color from a in fale.

The other added approach to reading was the
Supplemented Conventional Reading Program.
This program included use of a basal reader
series supplemented with Hay-Wingo, a set of
phonetic materials and activities adaptable to
any basal reader series.

In assessing the results of the program, ali of
the approaches used are being compared with
each other to determine their relative
effectiveness in helping th» children succeed
in school.

Remedial Reading Program

The purpose of this program was to improve the
limited academic achievement observed among
disadvantaged pupils in grades four through six
in six Nashville schools. It was felt that the
overall academic performance of the pupils
might be improved by improving their reading
and language skills.

A reading specialist coordinated this program,
which provided the appropriate reading services
for (1) pupils experiencing normal reading
difficulties and (2) pupils with extreme

reading defects.

In the reading service for pupils experiencing
normal reading difSculties, a “lead’’ reading
teacher was assigned to each of the six

T S e 2 s, B R W
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participating schools. This lead reading teacher
worked directly with individuals or emall
groups of pupils referred to her. This teacher
also assisted the other teachers in the school in
devising and directing reading instructional
strategies for their pupils.

Pupils with extreme reading difficulties were
referred to a special reading clinic where two
reading clinicians provided for them the proper
diagnosis and therapy.

Multi-Sensory Aids Program

When disadvantaged young people reach junior
high school, most of their background experiences
have been concerned with concrete things.

Thus, in problem solving which calls for

abstract thinking they tend almost automatically
to use a concrete approach, that is, to look for a
solution in terms of things the, can see, hear

or feel.

At the junior and senior high sechool levels.
much class work is concerned with abatract
concepts. Consequently, there §s a great need to
bridge the gap between the school’s abatract
learning tasks and the disadvantaged pupil’s
concrei2 approach. Disadvantaged young people
must see how each abstraction works, hear it
described in detail, or handle equipment that
demonstrates how it operates.

In order to meet this need, Nashville F1P
provided a great variety of multi-sensory aida
in each of its two target secondary schools.
Such things as films, film-strips, plastic models
and tape recorders were used to deminnstrate
various ideas and concepts. To insure effective
use of the muliti-sensory aids, a specia'ist helped
each teacher select and use appropriate aids

for each instructional unit.

Guidance Services

Skilled, readily available guidance service is
needed most especially by children with
backgrounds of disadvantage. The aim of the
Nashville EIP guidance program was to foster
pupil motivation and achievement by (1) lowering
the counselor-student ratio in grades 7-12, and
(2) providing—for the first time in the Nashville
school system—guidance services below grade 7.

In-Service Education

Improving the performance of teachers in the
EIP schoo!s and increasing their competence in
working with disadvantaged children were the
goals of this aspect of the Nashville project.
The program included staff leadership
conferences, consultative services, travel,
summer institutes and formal graduate training.

Although not without some initial reluctance,
the teachers accepted and used effectively such
EIP-instituted features as the newer mediy,
formal guidance in the elementary school, and
the master teacher concept.

School-Community Relations

In seeking to improve opportunities for cultvrally
limited childre:, the Nashville EIP went beyond
the edge of the schoolyard. A belief hasic to the
project was that not only thc iormal education,
but also the home and community environment
of the youngsters must be improved.

From the very first, EIP held the point of view
that the parents and other adults of
disadvantaged communities are deeply concerned
about the improvement of their communities

and the welfare of the children, including their
edicotion. I the adults appear to be uninterested,

13
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it is because they do not understand what to do,
beeause they feel powerless to take the needed
steps for improvement, because they have been
“taught’” to distrust school people and other
professionals.

In support of its point of view, Nashville EII’
provided school-community visitors for its six
target elementary schools. The visitors called

on parents and helped them to undersiand what
their children were doing in school and why.
They also helped the parents in dealing with
unemployment agencies, completing forms, and

making contuacts with other community agencies.

They planned activities to bring parents and
teachers together and used other means to help
them understand each other better.

In order to help all adults in the disadvantaged
communities work toward their improvement,
the visitors helped them to organize school-
community councils, Each council was to
identify community needs, such as those for
kindergartens, day-care centers, education for
adults and recreational facilities. Then, to meet
the needs, the visitors helped the ccuncils
contact and work with community agencies,
such as the Metropolitan Actiou Commission,
the school system, and park boards. The
contact and follow-up efforts were conducted so
as to help the adults achieve tangible results,
regain trust in professionals, and become
confident of their owi power as community
improveinent groups.

CONCLUSION

The ultimate aim of the Nashville EII’ went
beyond the specific goals of improving the
educaticnal epportnnities aud achievement of
cuiturally disadvantaged children, The

14

underlying point of the whole effort was to bring
about changes in the commuaity itself, to make
some heaaway in eradicating the causes of
deprivation.

Furthermore, a project such as this is a testing
ground for methods of attacking the problems
of deprivation in urban arcas generally: if it
ackieves successes, it serves as a model for
school-community improvement projects
elsewhere.

The changes effected by a project like Nashville
EIP-—its “spread”---are difficult to measure,
but there are some heartening instances which
can be cited.

Spread in vhe Nashville Scheol System

Desegregating the Nashville EID staff was the
school system's first step towards desegregating
faculties. T'wo IS11’ reading teachers who were
Negroes were assigned to formerly all-white
facultics. After this, fuculty desegregution
proceeded continuously.

The Nashville EII"s first summer institute in
1965 was the school system’s { rst extended
experience in a city-wide desegregated stafl
meeting, Since then, integrated staff mectings
have become the norni.

Prior to the Nashville BIP, there was no
arganized guidance scrvice in the Nashville
schools ul the elementary school level. In
September, 1968, a guidance counselor was
assigned to a model elementary school guidance
program in the Nashville publie school system.

Thirty gchools in ihe Nashville school system
have added resource specia'ists. This is a direct
proliferation of the master teacher-resource
specialist pattern initiated by the Nashville ETD.

Ca s b My E s



i The Cooperative Language Development
' Program has been initiated in three clenientary
§ schools which were not in the Nashville 10,

An Initial Teaching Alphabet I'rogram, the
outgrowth of the successful I'l'A program in K10’

¢ schools, was introduced in one non-EID school.
i . . .

‘ Twelve remedial reading centers aave heen

{ established in 12 non-EII" high schools in

‘ the Nashville schoo! system. These programs

are similar to the Nashville KIP remedial
programs. T'wo additional high school and five
additional elementary school reading centers in
non-EIP schools are planned.

A non-graded program in two elementary schools
was initiated at the beginning of the 1968-1969
school year. The principals of both schools are
former Nashville EII' staff members, one an

E11’ school principal and the other an BIP
school teacher.

T 2 et W, . T

Spread in the Community
So well has the Schocl-Community I'rogram

functioned in the Nashville EII’ and so effective
has been the role of the school-community visitor
; in this program, that a distinctly innovative

community action program has resulted,

Labeled SENCA (South East Nashville
Community Assceiation), this enterprise provides
an outstanding example of what can be
accomplished by people with very little when
they unite to work toward a common goal.

SENCA arose from a merger of three community
councils which had been established with the

aid of EII"s school-community visitors. The
three councils had worked on +arious problems
independently of each other. When they found
their efforts overlapping, they decided to pool

O
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their resources as one organization. SENCA
wus chartered as a non-prolit organization with a
constitution and bylaws and oflicers were clected.

Of SENCA'’s many community improvement
activities, probably the most ambitious has
been the suminer program carried out in 1963,
The goals of the program were:

¢ To provide jobs for the yvouth, create work
exveriences, and develop pre-vocational
training.

* To develop responsible leadership among the
youth and adults of the arca.

« Tc provide opportunities for total family
involvement.

¢ T'o provide activities that contribute to the
personal growth ef individuals and mutually
satisfying relationships among groups and that
further the goris of a community action
program.

SENCA secured Oflice of Economie Opportunity
funds through a grant from the Metropolitan
Action Commission and employed a staff
consisting of one project director, one project
supervisor, one neighborhood worker, four
program supervisors, and 40 teenagers who

live in the area. The summer program was
conducted from two centers, one an old fire hall
previously renovated by SENCA and the other
an old public school building.

Activities of the summer program included:

s A baby-sitting service with one supervisor and
14 teenage “sitters.” The sitters were
employed in homes and at the centers where
Laby beds and other {acilities were provided.
They were required to take the “mother’s

15



aide” training course offered by the American
Red Cross.

Snack bars and lounges at both centers, They
were operated 24-30 hours a week, with one
supervisor and 16 teenagers employed

four hours a day. After the initial investment
for some consumable supplies, local merchants
contributed to the project. This aspect of the
summer program was originated by the

paint and make minor repairs in the facilities
operated by SENCA. They also made minor
repairs for senior citizens and disabled people.
Metro Parks and Recreation Department
supplied paint, ladders, and scaffolds.

» Playground service. This program utilized one

supervisor and four workers to conduct
recreational activities in the neighborhood.

Even though the Nashville EIP has terminated,
SENCA'’s work continues, a lasting result of the
project.

teenagers themselves,

s A clean-up, fix-up service, which employed
a supervisor and 14 young people to

16

o .




E

O

DURHAM EDUCATION IMPROVEMENT PROJECT

Cooperating Institutions

Durham City Schools
Durham County Schools
Duke University

North Carolina Central University (formerly
North Carolina Colleye at Durham)

Funding

$2,945,000 Ford Foundalion gran! to Duke
Unirersity

Purposes

1. To dervelop a model school system a) providing
a longitudinal stimulation and eraluation
program for a large nuwmber of culturally
disadrantaged children al ecarly and various
sleeges in their lives, and b) focusing hearily on
the pre-school child, but allowing for
{ransition inlo the carly elementary years.

2. To conduct continuous research on curriculum
and child development,

3. To develop an innorveiive program havivg

implications for state and national efforts on
behalf of the disadrantaged child.

The Durham E1P brings together two universities,
one predominantly white and one predominantly
Negro; the city and county school systems,

and an anti-poverty agency to meet the
educational needs of children in poverty.

Initially operating in conjunction with Operation
Breakthrough, Durham's city-wide action
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program supported by the U. S. Office of
Economic Opportunity, the Durham project
works in three ““target areas” where money and
hope are scarcest.

PROGRAMS
Infant Evaluation Program

Among the five urban projects, Durham is
unique in starting work with children at birth,

EIl"s youngest clients are enrolled in the Infant
Evaluation Program, primarily a monitoring
and data-gathering study of the first 24 months
of life of 38 culturally disadvantaged infants.

Using various measures of mental, motor, and
behavioral development, EID staff members
evaluate infants at regular intervals at the Duke
Medical Center. Later the children are placed

in the EIP nursery or pre-schools where their
personalities and educational development are
closely observed and correlated with the basic
data on early development and behavior
provided by the infant project.

Eventually the program should lead to the
development of intervention technigues usefut
in correcling decelerating rates of development.

Programs for Pre-School Children

Two-year-olds (including infant project
graduates) enter the educational sequence
through a carefully structured program
emphasizing body care, self-contro), language
development, sensory motor coordination,
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physical skills, anud simple social activities. The
first such unit opened in April, 1966,

A second nursery school phase, for three-year-
olds, emphasizes language development and the
ability to understand a wide variety of things,
ideas, and people in an ever-expanding
environment.

Children of four and five years of age are
enrolled in more highly structured programs.
The first of these, two kindergariens operating
in Durham City and County schools, opened
in Septewber, 1965,

Kindergarten classes stress readiness for formal
intellectual tasks. Through a wide range of
concrete activities, youngsters are helped to
develop concepts which will help them to relate
to symbolic representations of the world around
them,

Careful preparation is made for the more formal
reading and mathematical activities of first
grade, Early mathematies activitics include
manipulation of the Cuisenaire rods; reading
skills have heen taught by the Words in Color
method, which assigns a different color to each
sound in the Janguage.

Southside School, located near the Duke
University campus, serves as a laboratory center
for teacher training and curriculum innovation,
In a current special study, children receive
positive reinforcement on an individualized
basis as a means of bringing about desired
behavior changes.

EIP staff seminars are held regularly to study
curriculum needs, learning theory, and classroom
behavior analysis. Data for such study and for
cross-sectional research {s collected by research
observers who move within the classrooms

18
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regularly, documenting child behavior and
fitting it into the mast appropriate of 13
citegories contained in the Coping Analysis for
Education Scttings (CASES), devcdloped by
Robert L. Spaulding, EII> Director.

Ungraded Primary Classes

In September, 1966, the tirst ungraded primary
classes were launched at two of the project
schools, These primary units, which cover the
first three years in the pubiic school, make it
possible for cach child to he taught at his level
of social and conceptual development within
his own age group.

Carefuliy articulated programs in reading,
mathematies, language, science, and social
studies are presented to the children. In addition,
the pupils are encouraged to create their own
representations of reality (ot fantasy) using a
variety of tools and materials.

In carcfully guided encounters with symbols of
sounds, shapes, objeets, and ideas, the children
learn to master reading, the Arabie system of
numbers, and even clementary equations and
fractions.

Teaching manuals have been developed by this
con,ponent of the EIP under the following titles:
A Language Program for Culturally

Disadrantaged Children; A Guide for Selecting

Arl Malerials; Language Stin ulation; Tool
Technology for the Classroom.

Youih Program

EIl”s Youth Program involves early adolescents
likely to become parents of future model
svstem children,

By beginning with disadvantaged voungsters in
the seventh grade, the program secks to reach
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the girls and boys several years before they
become parents. It utilizes schools, churches,

and existing community organizations to establish
communication with the target group and
focuses on three broad areas: family life
education, consumer edurcation, and vocational
choice and preparation.

The ultimate aim of the Youth Program is te
have some eflect on the problems relating to
child-rearing, family planning, and family
management: in short, to help these adolescents—
and their children to come—toward a better
family iife than they might otherwise have.

RESEARCH EMPHASIS

From the outset of the Durham EIU, the
research aspect of the program has been a major
component of the overall effort. The idea was
not only to use existing knowledge, but to
discorer more effective ways of helping children
to escape the destructive effects of deprivation.

The Research and Evaluation Lranch of the
Durham EIP staff is responsible for general
evaluation of the programs, special studies,
measurement of impact on the loeal education
community, and fcedback to the program and
information branches of the project.

The Researeh and Evaluation component is
divided into three basic sections: the Infant
Evaluation Project {(described above), General
Evaluation, and Special Studies.

In addition to having full-time professional
research personnel, the General Evaluation
section trains and utilizes housewives from the
community as educational technicians.

During fall and spring a general evaluation of
all EII’ youngsters is accomplished. Individual

O
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assessments are made of each child’s intelligence,
social maturity, language age, motor
development, educational readiness, and
academie achievement, Data are collected and
posted to individual progress charts for each
child, then punched on IBM cards and stored

on tape at Duke University’s Computer Center.

Data are used to measure gains along various
dimensions from [all to spring of each program
vear, and to provide a pool of basic data from
which special studies can be accomplished. In
addition, these evaluations result in individual
referrals for psychological, psychiatrie, pediatrie,
and educational consultation.

The Special Studies section is composed of a
chief research assistant, research consultants,
and eight full-time, highly-skilled research
technicians assigiied to one or a combination of
on-going special studies according to priorities
set by the EIP rescarch director.

These special studies generally fall into one or
more of the four areas of EIP’s research emphasis:
characteristies of disadvantaged children;
individual case studies in behavior modification;
studies in curriculum development and classroom
behavior; and study of EIP program impact.
Thus far into the project, some 39 special
studies have been carried out.

As examples of some of the studies conducted:

o Nineteen children were tested on their ability
to learn visual-verbal paired associates
utilizing two iustructional methodologies,

1) classical presentation, and 2) cumulative
learning.

More children (14) learncd fe~ter by the
cunirdalive method than by the classical method (3).
Tico children showed no difference.
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¢ An experimental sumnier program was

conducted to build academic and social skills
in a group of culturally deprived children

who would be entering first grade in the fall.
The curriculum included a language and reading
program, an arithmetie program, and

training in cognit’ve skills.

Pre- and posl-testing showed that the children
made significant gains in language, speech,
pre-reading skills, arithinetie, and ability lo
handle abstract concepts.

Four first-grade boys with behavior problems
participated in a study of the effectiveness of
token reinforcement in a small-group setting.

20

Three approaches were compared: Sceial
reinforcement, the awarding of “stars"
without material value, and the awarding of
stars exchangeable for objects at a miniature
store,

The latler approach produced lhe grealest
deercase 1n wnaeceplable behavior and inercase
in desirable beharior,

With its concerted research effort,

Durham EIP is likely to make contributions
to education for the disadvantaged that
extend far beyond the city limits of Durham,
North Carolina.
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ATLANTA EDUCATION IMPROVEMENT PROJECT

Cooperating Institutions
Atlanta Public Schools
Atlanta Unirersity

Emory Unitrersily

Funding

$3,084,900 Ford Foundalion grant o Enmory
Universily

Purposes

1. To tulroduce and demonstrate in the schools
tnroleed, the pre-kindergartens, and the related
programs, the most promising procedures for
raising the acadendie acl.icrement level of all
pupils and for giving massive assistance in the
basic skills and subjedd matler areas lo pupils
who have special needs.

2. To pul inlo effect in-service and pre-service
feacher educalion programs and aelirities which
will provide school and university personnel
with significantly more knoicledge, deeper
insights and improred skills for confributing
lo the education of all ckildren and especially
those who are eulturally disadrantaged.

To conduel studies tn the social phenomena,
the peychology, and the educalion of the
cullurally disadeantaged; to monitor and
eraluate the school programs; and fo conlribute
{o the literature in tire field.

§. To improre uuderstanding and sonmunication
beiween the schools and the con runities, to
coordinale the echool programs 1ith those
sponsored by related agencies, and (o
disseminate informalion cffectirely.

g

A series of projects and activities, all related by
purpose and goals, forms Atlanta’s Education
Improvement Project, known as the Urban
Laboratory.

The Urban Laboratory draws on the ideas and
skills of personn2l from Atlanta University,
Emory University, and Atlanta Public Schools
to devise and carry out its programs,

Although characteristics vary depending upon a
project’s nature and intent, each project must
specify objectives defined in terms that are
subject to evaluation.

PROGRAMS
Science: A Process Approach

The first curriculum project initiated in the
Urban Laboratory was a process approach to
the study of science, a course for grades K-6
designed to develop fundamental problem-
solving skills in all subject areas. Its structured
framework and design for teacher-pupil behavior
have implications for the total curriculum, and
the science aspect becomes somewhat secondary
as behavior changes are brought forth.

The materials—developed under the direction of
the American Association for the Advancement
of Science (AAAS)—are being used in three
EIP schools, now for tlie fourth year, by 49
teachers instructing 1,500 children. In the long
run, the project should determine what benefits
the process-oriented approach provides for
educationally disadvantaged children.
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Four characteristics identify this approach as a
vehicle for possibly improving elementary
education:

1. It is a language program that is not textbook
oriented, so that a child’s success in the
course is not predicated on sound reading
ability.

2. AAAS is performance oriented,

3. Specific teacher behavior is demanded. With
a performance oriented subject and no student
textbooks, the teacher must engage the child
in discovering knowledge and skills. (The
teacher's role is supportive and encouraging,
not corrective and criticizing.)

4. The program provides for, and demands,
continuous evaluation.

Sach unit is systematically evaluated upon its
completion by sampling a group of students.
Since Science: A Process Approach is sequentially
developed—-the behaviors tested for are
important for the success of behaviors to be
developed subsequently—the teacher is able to
use immediate feedback from continuous
assessment (evaluation) to determine the
advisability of moving on to a new unit without
repeating portions of the one just completed.

Pre-Kindergarten

A pre-kindergarten project was created in the
Urban Laboratory to determine what
compensating eflects early intervention might
have on disadvantaged children. Its goal is to
help these children develop behaviors necessary
for success in school early enough to preclude
the need for mass remediation in the middle
and upper grades. Objectives include increasing
and developing the language, perceptual aid
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conceptual skills of the 31, to 4! j-year-old
children, and developing and demonstrating
appropriate teacher behavior in pre-kindergarten
classes for the dis«dvantaged. T'wo approaches
are emphasized:

1. Working with the children individually to
make the most of their potentials.

2, Seeking to involve parents in every aspect of
the child's beginning in the educational
system.

Two classes of pre-kindergarten operate in

E. A. Ware School, two in Grant ’ark School,
and one in M. Agnes Joues School. Each class
has an approximate enrollment of 20 and a
siaff consisting of a lead teacher, an assistant
teacher, and a teacher aide.

'I'eaching teams from the five EIP classes meet
with teams from seven pre-K units in the
Atlanta Public Schools for joint in-service
training and joint feedback.

Reading Programs

In each of the three project schools, the Urban
Laboratory has insttuted reading programs
based on the pre-reading curriculum developed
for children of pre-school age. The teachers
involved are given special training in the new
approaches being used.

The program at M. Agnes Jones emphasizes
getting primary-grade children off to a better
start in reading. The Bereiter and Engleman
Language Program {s used in the pre-kindergarten
classes, !

The primary grades pi“,k up with the Scott,
Foresman Readiness Book, Before We Read; the
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Lippincott Reading for Learning workbuook,
and the AAAS science materials.

The E. A. Ware School is conducting a special
reading project in which one group of first
graders is taught by the traditional basic text
approach and the second group by the
programmed linguistic method.

The Grant P’ark School reading program focuses
on an individualized approach to reading.

In addition to these programs, the three schools
are involved in a joint undertaking with the
Urban Laboratory and the Atlanta University
Reading Center. The Center provides help with
reading problems to selected students from the
EIP schools. Center personnel also demonstrate
developmental and clinical procedures, assist

in in-scrvice work with teachers of the referred
children and vrovide a continuous exchange
between schools of materials, ideas, and special
techniques.

Staff Teachers

Twelve stall teachers, subsidized by the Urban
Laboratory, provide a reservoir of certified
talent ready to release classroom teachers for
in-service edueation in the three project schools.

When 10 staff teachers were hired during the
1967-1968 school year, many of the classroom
teachers regarded their “replacements” with
indifference or skepticism. Therefore, it seemed
prelerable to develop the staff teacher program
with more emphasis on a “permanent’’ type
school affiliation, Twelve teacherz fulfilled this
role during the 1968-1969 school year.

Four teachers are assigned to each school as-
regular full-tirne faculty members, releasing four
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regular classrcom teachers during the school
day to participate in in-service actlvities.

This shift in the role of the staff teachers has
resulted in their becoming integral parts of the
teaching stafls.

Pupil Services

I'rior to 1965, schooi psve! Hiogints and soclal
workers were not a pari ot ii.lividual school
faculties in the Atlanta Public Schools. EII’
programs provided a first in intrecducing their use.

The Urban Laboratory continues to provide a
schoal social worker at each school and a school
psychologist that serves all three schools.

The TABA Teacher Development Program

The TABA Teacher Development Program
initiated in Atlanta by the Urban Laboratory

is a pioneer project in the sense that it is one of
only two TABA DPrograms now being conducted
in the southeastern United States.

The program was generated by {(and named
after) the late Hilda Taba, internationally-
known leader in curriculum development and
learning theory. Dr. Taba realized the need for
new instructional programs which emphaslzed
the following two major objectives:

1. Subject matter and learning experlences must
contribute to the development of selected
concepts and generalizations that are valid,
significant, and transferable to other
experiences.

2. Teaching strategies and learning experiences
must support and encourage Inquiry and the
development of higher-level thought processes.
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To arcomplish these objectives, teachers must
function as question-askers and {acilitators of
the learning proteas, To get teachers to function
in this manner, an in-scivice education program
for teachers was developed from Dr. Taba's
rescarch.

The teaching methods developed by the TABA
in-scrvice cducation program are aimed at
developing children's cognitive learning skitls
and abilitics in the arcas of concept formation,
interpretation of data, and application of
generalizations.

In addition, it is hoped that through TABA
teaching techniques, teachers will be able to
help their children develop rational thinking in
relation to inter-personal relationships.

Farly in the fall of 196%, the Urban Labcratory
hegan a Teacher Education Workshop which
continued throrghout the school year. Twenty-
six teachers mct weekly in two groups of
thirtecn for a 21, hout session,

11y mid-wintcr, the “tcachers-in-training” had
begun to incorpotate the knowledge and skills
they were acquiring into their normal classroom
teaching techniques. Teachers have reported
that by using TABN teaching strategies, they
have been able to elicit participation in
classtrom activilics frem students who have
rreviously been consideted passive and
indifferent.

1t is hoped that plans will evolve ultimately to
implement this program in the Atlanta School
System at lurge.

The Community School

The community school program eould be
eonsidered an expetiment in “free education” —
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free in the sense that there is no charge to the
adults or youths who entoll in its classes, but
more importantly, remarkably *“free” in its
planning and operation.

An Advisory Council was organized at the outset
of the ptogzam to involve community residents
in planning the type of courses that would be
offered and other decisions affecting the
community school.

Recent courses offered by the E1P community
schools have included: cashiering, consumer
education, typing, sewing, hair styling, oil
t-ainting and other art courses, flower arranging,
baric education, cake decorating, shotthand,
radio and television repair, and even the art

of judo,

Thete i3 ne set format for the curticulum in the
community school; the program is flexible and
continually changing to meet the needs of the
people it serves,

The cortmunity school program is primarily
aimed at adults in an effort to get them mote
involved in the total school operation. Coutses
offered at the community school have also
become the means by which many young people
and adults can fulfill their educational,
employment, and recreational needs.

The community school program was Grst put
into effect by EIP in 1966 in the Grant Patk
Elementary School. From its original schedule,
Grant P'ark had to expand Ks course offcrings
and hours, temaining open four nights each week
and offetitiz a much mote diversified cutrriculum.
Now community school progtams ate in the
process of emerging in the other two EIP

schools as a result of detetmining the needs

and withes of community tesidents.
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John F. Kennedy School and
Community Center

A “‘model” school-—blending education and
community service—will soon become a reality
in an inner city area of Atlanta. The Urban
Laboratory will wourk closely with the Area |
Superintendent, the Atlanta University School
of Sacial Work, the Emory University
Institute for the Study of Sccial Change, and
11 community agencies in developing operational
plans for the new school and community
center. It is planned that EII’ will play a key
role in curticulum development for the center.

The JFK Center will provide a neighbothood
base of operations tor numerous social and
health agencies on a seven-days-a-week,
12-months-a-year basis.

Containad within the Center will be a middle
school scrving approximately 1,050 studenta.

The JFK Center will be open Leyond normal
school hours, thereby providing facilities for
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adult education, recreation, and vocational
training. The "model” school will ofTer classes
to fulfill community needs and interests.

The unique center s to be completed in 1970,
I’rior to its opening, the many agencies and
groups with an interest in the center will
intensify their work with the people of the
community to find out what thev want and
nee. in a pace.setling rew commurity centes.

NEW DIRECTIONS

As the Urban Laboratory has evolve, there has
been an increasing emphatis ¢n community
invol'ement. The Fotrd Foul datior: has approved
a plan to c.tend the project fo* an additional
yvear (without additional funding). The central
focus of the Urtbaa Laboratory will increasingly
relate the research. teacher education, and
currcutiar programs to the vieeds of the
community. Representatives of the community
wili have key roles to jlay in plaaniny and
esecution of the programs.
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HUNTSVILLE EDUCATION IMPROVEMENT PROJECT

Cooperating Institutions

Alabama A & M College

Auburn Uiirersiiy

Hunlerille Public School System
Maditon Counly Pubiie Senool Syetem
Unircreity of Alaboma af Hunlerille

Funding

£2,702,500 Ford Foundalion gran! to
Huntecille Pudblie Schools

Purposes

1. Todueclop and demonstrale a enrriculum which
will improre and earich the sAille, ot fudee
and thinking pro~cezes of the dizadrantaged
pre-echool child, thereby redueing the chanees of
his progresaice tetardation in the regular
echool program,

2. To derelop in-scriiee programa which will
afford tearhere and other pereonnel beller
uaderelanding of the disadrantaged child und
an underelanding of how beet 1o implement
exrrienla geared expeeially for the dicadeantaged
child.

3. Toderelop waye and means of tneoliing parenls
of the dizsadeanlcged i the cdueational
endcarors of their children while crhaneing to
a preal degree their ows improremenl.

4. Toderelop and demonslrale ways of ¢ffrddincly
working with the publie rchoole in coordinaling
EIP cffotte and Jorleting close contimmily wilk
the regnlar echool program.
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S. To demoxefrate ways of improring the
tislr «etional program for dizadrantaged
chitd-en and the ¢fTcelicences of their leachere,
therehy i), procing the tolal echool program.

The formaticn of the Hunteville E1I° was the
climax of a two-year period of aclivity hy the
Association of Huntsville Area Contractors
(AHAC), which drew up the plans for the
project in cooperation with lucal educators,
representatives of neighboring colleges and
univergities, and EID.

This cooperative effort between businessmen and
other community agencies helped o attract
financial support for the program, the specitic
objective of which is to improve educational
opportunities for the disadvantaged people of
the coramunity. The "‘community”™ served
includes not only the city schoois, but all the
schools of the surrounding county —a feature
unique among the urban projects.

PROGRAMS

For five years, Huntsville EIT is focusing its
energies, talents, skills, and money in a three-
pronged program that includes an instruction
component, parent education, and teacher
education.

Instruction

Twenty-three teachers assisted by 23 aides
began the Fducation Improvement 'eaject
with 23 groups of 15 five-year-olde. These
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teachets found their students lacking in language
development (both vocabulary and speech
articulation) and in positive self-concept.

As the program lLias developed, it has become
appatent that the key to a sound program for
the 600 four- and five-year-olds now enrolled is
the well-trained teacher, possessing a high
degree of sensitivity to the individual needs of
the children, who exhibit varying degtees of
deprivation in intellectual achievement, physical
development, and emoticnai maturity.

A basic testing program dcetetmines the strengths
and weaknesses of each child; the teacher and

a program specialist then plan an individualized
program for each child within the graup.

Activities of the program are scheduled in targe
blocks of time, enabling the teacher and aide
to work with the whole group, snall groups

of from two to hve, or individual childzer, The
teacuer worke from & resaurce book, corapiled
hy the teachers themselves with appropriate
activitics in various ateas of content.

('ne of the mast valuable periods of the day is
wotk-and-play of “‘choosing time.” During this
petiod, children are gutded into appropriate
activity by theit own interests and by the
teacher, who knows the needs of cach child.
Children work in individual pursuits ot
coupetatively in sraall groupe Activities include
casel painting, building with blecke, housckeeping
play, woedworking, the use of the tape

tecorder and the Language Master.

A tpecech rutvey of five-year-old LI children is
held at the beginning of the school year to

tpot speech deviations. Once specific problems
ate located, the teachet and EIP specialist get up
a program of activities to help the child
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vstablizh good speech patterns. Childran with
severe problems receive fndividual holp from
the specialist throughout the year.

Pavent Education

The parent education program is coordinated
with the needs of the child. What is done with
the parents is bascd on their child’s preblems
and nis progress through the pre-school and
elementary grades.

As the program moves into the early celeinentary
grades, the teachers at those levels are being
cncouraged to continue their ftequent visits to
the homes. During their summer wotkshope and
intern programs conducted within the teacher
education progiam structute, teachers study

the sociology of the disadvantaged and the
meanz of most effectively working with the
ditadvantaged family. The expetience of home
visits further broadens the teacher's
understanding of the disad\ antaged child's
needs as well as the causes of cultural deprivation.

Activities already underway within EIP allow
parents to participate in various ways as
teaching sides, volunteer workers, food gervices
asustants, and in other capacities. Included in
projected plans made by staff personnel are
evening adu’t education courses designed to
attack illiteracy and to provide vocational
training, instruction in hygiere and nutrition,
and general entichment programs o1 the child's
home environment.

The patent education phase is being coordinated
clotely with the other program components,

and cxlensive use is befng made of the case
history approach in developing data concerning
the children. EIP is also acting as & lisijcon
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agent Letween pubtie health and welfare
agencies in the communiiy and these homes
which re found to be in need of such service.

Teacher Education

One of the main components of the Huntevitle
project is an active, aggressive program of
teache: education. The teachcrs themselves help
to plan this program as they evaluate their

own needs. The expressed needs of teachers
working with four- and five-year-olds have been
primarily in the areas of child development,
sociology of the ditadvantaged, and language arts.

A summer institute was held preceding the

tirst year of the preject’s operation at a
supporting institution. During the first year of
the project, teachers participated in in-service
meetings conducted by consultants representing
a vatiety of disciplines.

Duting the summe: of 1968, a five-week institute
was hela The participants included EII’
teachers and staff members, and first grade
teachers and ptincipals from the target schools

in Huntsville and Madison County.

The institute included lectures in child growth
and development, sociology of the disadvaniaged,
and language arte. Participants obsetved
expetienced teachers working with disadvantaged
four- and five-yvear-olds. Fach participant was
assizned one child for observation. Anecdotal
1ecdrds were made and discussed in conference
with demonstration teachers and cons:tltants.
Areas explored in depth were storytelling and
creative drama, modetrn mathematics {or the
voung child, and musie.
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Teachers are given the opportunity to observe
other projects, to attend professional mectings,
and to entoll in graduate courses in carly
chitdhood education made possible by spectal
arrengements with a suppoiting fnstituticn,
Smail group meetings are held for teacters to
discuss and diagnose problems, plan curriculum,
and evaluate progress, Suppott is given 1o these
activitics by the stafl and visiting consultants.

SUMMARY

E11 s intensive efforts to introduce disadvantaged
children to themselves should result in their
recognition that they are persons of worth;

thus they create for themselves emotional and
mental stability and are free to proceed in

school life with confidence and a sense of purpose.

Realizing the significant role played by adults

in the disadvantaged homes, the EL}l staff

is placing great emphesis on a firm, healthy
home-school relationship. E11"s emphasis is
based essentially on the belief that much of what
is accomplithed within the framework of the
instructional program can be reinforced by
interested, informed, and motivated patents.

Believiug that the key to a successful instructional
program {or the disadvantaged child is the

highly trained professional teacher, the EIP

stafl is concentrating on an aggressive program
of teacher education, a program which the
teachers themselves help plan with suggestions
and evaluation of their needs.

Working on these fronts, E11 ix helping the
Huntsville of yestetday and today towatrd a
betier Hunteville of tomortow.

i,
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NFEW ORLEANS EDUCATION IMPROVEMENT PROJECT

Cooperuring Institutions

Dillatd Unicereaity
Neie Orlecans Public Schoole
Tulane Unicereity

Funding

£2,218,500 Ford Foundalion grant (o
Tulane Unicereity

Purpose

To protide both in-gchsol and oul-of-echool acliritice
which witll 1) stimulale ercalice thinking,

2) molirale rerbal and writlen communicalion,

and 8) derelop higher inspiralional and
arpitational Jeoels in the prpils in the program.

The simply and sucecinetly #tated purpose of the
New Orleans EID is the basis for a project {ar
from simple. The project attacks the tesulls

of poverly in New Orleans by working with
children, parents, and teachers in an atray of
innovative programs.

The two echools participating in EIP are the
Medard H. Neleon and Edwatd H. Phillips
Elementury Schools, which have an enroliment
of some 2,200 pupils n grades kindergarten
through six. The majotity of the pupils live in
the St. Detnatd Housing Project area of the city,
whete the median income of families is 2,500

a yeat—28500 to §1,000 below the

“poverty level."

Administratively, the participating schools are
operatesd as a sott of rub-syst-m of tue

New Orleans Schoale ‘i'his enables EIl' to
vperaie with a dugree of autonomy unusual for
proiecte of thie kind.

PROGRAMS

Opetating on the prendse that one mijor form
of deprivation is experience deprivation, the
ntoject starts by providing basic childhood
experienves in a pre-kindergarten program for
children from threc years, ¢ight months old to
kindergarten age.

After two yeats in the pre-schoul program, the
children move into a non-yraded, inulti-phase
system, which covers the firet three grade levels
of elementary schiocol. This system allows

each child to ptogress at his own rate, and
precludes the problems of boredom for the
brighter students and failure for the clower ones.

Within this framewotk, the areas of primary
cmphasis are cultural activities, parent-
community involvement, and language arts.

Cultural Activities

Mozt children involved in New Orleans EIP
have had scant, il any, expotute to cultural
activilies - thes are “experience poor.” The
project stafl believes that participation in art,
dance, dramalics. and musi¢ ean help these
children to leatn, as xell as open up new

worlds of interest and aspiration. Consequently,
concerted elorts have been made to provide
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1 oth in-scheol and out-of-sct ool experiences
which will produce these resulte.

IN-Sc100l. CULTURAL ALTIVITIES

The ol.icctives of in-school activitics in the
arts are:

1. to rntich each child's cultural exporiences.

2. tc nurture a stteng and positive setfehinsge
for cach child.

. to provide pnothei learning area {of creativc
sell-expression.

The Children’zs Theatre. The Children'’s Theatre
has been designed 4o provide both teachers
and students aith a rich extra-curricular activity
and to offer a new and more cffective means
for classtoom learning to be achieved. In the
fire* phese of the program, teachers ate given
special training in selecting, ptanning,

and jroducing children's plays. In the sevond
phase, children are exposed to theatre thruugh
attending community ptoductions. In the third
phase, classes actually produce plays for
presentation to other classes in the school.

oo

Crealive 1)tamalies. This program has az its goal
“expanding and entiching the ‘innet life’ of cach
pupil and helping him to recognize and Jdral
effectively with the various kinds of
conceptualizations expected of him in the
school.” Dlasic senrory awareness exercites and
play activities focus on revitalizing the chid's
tensoty facultics o that he can better telale

to hit envitonmert.

diveie. The diccovering and exploting of musie by
EI1" children begins at the very firet level,

with in-school “live” concerts and rhythm bande.
Explorations grow into understanding through
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a widening of the program inte a correlated
curriculum of musie, language arte, social
studies, science, and art in the middle grades.
One af the newer clements in the EIP musie
curticulum is the Zoltan Kedaly method of
teaching children at the Arst grade level to read
music. The basic approach is through the use
of thythm syllables and extensive physical
movement,

Arl. The major foous of the art program is
increasing creativity in the dassroom. Ax
important aspect of the program is in-setvice
training of teachers to prepare each vne for

the role of “artist™ and nry teacher. In turn, the
t2achers pase along their expetiences and
enthusiagm ta the pupils with the aim of
bringing out the artist in each child.

OUT-0F-ScHOOL CULTUKAL ACTIvITIES

At various times during the school year, pupils
and their parents attend jazz shows, stage

plarve, and musicals held on the campuses of
Dillatd and Tulane Universities, ss well as
in-town performances of the New Orleans
Repertory Theatre Company. In ronnection with
the city-wide concerte for school children,

pupils in grades three to six attend concerts by
the New Orleans Symphony Ozchestra.

Field trips are taken to variout sections of the
¢ity and p'aces of bistotical, vocations!, +nd
cultural interest.

The Cultural Activitics program ¢f New Otleans
EID is producing resalts in several areas.
Obeervation of pupil behavior has indicatod

that the out-of-school expetiences have the eflect
of heightening appreciation of art, drama, and
music and of instilling genuine aeceptance of
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these activities. Teachers in the EII’ schools are
now correlating art and music with other
courses. 'upils are using their free time *fereating”’
with clay, paper mache, string and paper.

Parent-Community Involvement

The point of view of New Orleans EI1' is that
many patents at the lower end of the sncio-
cconomie ladder are ready to work witn educators
for change. The parents’ atlitudee are excellent,
but their limited experiznees tend to restrict

the deve'opiment of their childrea,

EtTorts to broaden parental timits is a vital
function of the EI’ parent-community program.
The activitics in this program are coordinated
by the Ell’ Visiting Teachers, the Community
Information Office, an:i the &t. Bernard
Community Council.

Most important for children from low-income
families is the involvement of their fathers or
other male adults in their lives. The NOEI’
Dad’s Club was formed as the vehicle for
enlisting the cooperation of the men in the
community. The organization is open to all men
living or working in the atea surrounding the
two schools. Through cultural, social, athletie,
and scademic activities jointly decided upon

Ly the Dad’s Club, the students, and
tepresentatives of the schools, the goal is to
extend the intellectual, cultursl, and tocial
envitonment of the students and the community.

Another vehicle for community involvement

is patent workshops. To enhance pasitive patental
reinforcement, programs involving paients ate
planned and implemented. These programa
provide parents with knowledge of mhat takes
place in the school environment and how thase
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events relate to the eventu .1 fulfillment of
the family as a social entity,

1t is the objective of the NOEIF parent-
community program to provide the patents with
a basis for increased participation in the
making of school decisions. This goal can be
reached by giving the parents a clear
understanding of the school curricula planned
for their children. The leaders of the program
feel that the pavents need to realize more fully
the problems confronting schools in general and,
in particular, the schools which their children
attend. By canvassing the 8t. Bernard
Community, the program leadets are able to
find out which areas relating to the schools and
their children's education the parents are
learning more about.

The program of parent field trips began with
students and parents together visiting sights of
interest around New Utleans. Now parent

field trips precede those of the students ¢o that
parents can encourage their children’s attendance
and will take an added interest in the school

and in their sons’ and daughters’ educs-*ynal
experiences.

One certain effect of the parent involvement
program has been to broaden the expetiences

of the patents of E11” children. In addition,

the mothers and fathers are much more
knowledgeable about their children's expetiences
within the schoels. EIP staff have obterved that
the patents now manifest & greater interest

in community and school affairs,

A highly important aspect of the communrity
program is the work of the Community
Information Service of EIL. This unit attempts
to serve ac a link between the project and the
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community - both the St. Ilernard area and

the New Orleans community at large.

Through publications, radio, TV, newspapers,
and speaking engagements with local groups,

the Information Service informs and involves the
communily in the activities of the project.

Language Arts

The child who cannot effectively use language
usually makes little progress in school. He
falls farther and farther behind in r.ading and
the other language arts and therefore cannot
cope with instruction generally.

Realizing that children from a poverty
envitonment suffer from just such a language
handicap, New Orleans EIP places top priority
on language arts, especially reading.

In developing the instructional program in
language arte. the project followed--and
continues to follow---a epecifie step-hy-step
procedure:

1. ldentification of the leatners i terms of their
{ntellectual, physical, emotion:: and
linguistic chatacteristics

2. Specification of instructional objectives
approptiate to these learners, which include
the criteria for evaluation

3. Development and demonstration of
apptopriate mcthods, matcriale, and activities
in the language arts

4. Evaluation in terms of the ctitetia set fotth
in the objectives

Becauze of the undetlying tesearch and

demonstration nature of the project, it mas
decided not to duplicate interventions teing
implemented eleewhere in the New Orleans
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St o0l System. Attention in reading was therefore
generally focused on the initiation and
implementation of a variety of reading
approaches other than basal reading.

At the primary grade levels, children reading
below grade level receive intensive remedial
reading instruction, and programmed materials
have been extended to include a spelling series.
Those classes composed of pupils reading at

ot above grade level use a basal reading
approach in order to continue the reading
program which has apparently been successful
with these children.

A vatiety of materials, methods, ond activities
are used in instruction involving the language
arts other than reading. As they becone
available, new materials and equipment, as well
as additional interventions and approaches,

are implemented.

Evaluation of the vatious techniques and
materials is, of coutse, a consistent and ongoing
activity of the language arts program.
Evaluation of the language program thus far
has revealed a number of outstanding results.

I"upils in 1.1l special reading progtams are making
as much j rogress in teading in one-half a school
year as children tavight under the traditional
program make {n an entire school year,

The genaral academic achievement of pupils
in project has been noticeably enhanced,
at least duriag the first jear.

There has been an over-all gain in the project
puy ¢ 1.Q.'s. These gains were greater for
yvou..ger childten than for older children.

The 1.Q. gains were in verbal ability as
opposed to non-verbal ability.



Another notable result has been the
improvement in ¥nguistics ability of the first
grade children in the project.

CONCLUSIONS

The New Orieans project has shown that when
a complex school system sets aside special,
expetimental schools in a kind of aub-system,
innovation and research are facilitated. This
form of organiza®ion engenders an atmosphere
encouraging to creativity and cooperative

endeavor and stimulates both pupils and
teachers to greater efforts.

Although New Orleans EIP did not have a
teacher education component as such, tests of
teachers working in the project indicate 1)
positive changes in the teachers’ attitudes, and
2) a dectease in teacher dogmatism.

The expetience gained from this arrangement in
New Otleans should conteibute much to the
understanding of the possibilities of
community-otiented schools.
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READING PROGRAM

Coopaiating Institutions

Atlanta Unirereily

Edweation Improrement Praject of the
Sonthern Aesovialion of Collegee and Schools

Canton, Miteieeippi Publie Sehoo! Distriet

Funding

$£125,000 Ford Foxndalion grani to
Atlanle Unirersity

The current focus on the teaching of teading
indicates need for improvement of the shiils

of reading teachers at ali educational levels.
Since the imptovernent of teading competence is
a widely accepled impetative, its importance
assumes even mote intense and ctucial
significance for teachers of disadvantaged
children and youth.

EIP’s Reading P'rogram, now terminated,
was a project sponsored jointly by Atlanta

n

Univergity and EIP and funded by the Ford
Foundation. The program, conducted in two
phases, began on June 29, 1964 and concluded
on August 31, 1966. The time petiod for the
first phase was June 29, 1964—M\ay 31, 1566,
The second phate covered the petiod from
June 1, 1966 Lo August 31, 1966,

The major thtust in the first phase of the
program was (1) a teacher teading wotkahop
petiod at Atlanta Univetsity under the ditection
of Dr. Lynette Saine Gaines, and (2) a
follow-up "‘on-the-job’ program during the
ensuing school year involving the teachers who
attended the wotkshop. The participants wete
80 selected elementary and tecondaty

teachers from the eleven states in the SACS
tegion,

The primaty emphasis in the second phase was
(1) a three-week special reading institute at
Atlanta Univertity, and (2 & five-week
laboratory, on-the-jodb, “immediate teinforcemnent™
program in which the participating teachers
taught in the Canton, Mississippi suthmer



school program [ollowing the theoretical concepts
discussed tn the three-week institute, The
participants were 18 English and reading teachers
from Rogers High School, Canton, Mississippi.

The gencral framework of the reading
program was as [ollows:

Purposc

To provide elementary snd high school teachers
an oppottunity to learn about reading, its
natute, basic ptinciples, and methodology.

Actitily
Concentrated summer study in courses designed
for this purpose.

Purpose

" To fotus on the diagnosis and correction of

E

teading difficulties to the end that teachers
understand theit nature, reasons for Ltheir
existence, and possible means of eliminating
them.

Aclirily
Concentrated study in an especially designed

course with particular attention to classroom
situations and individual cases.

Putpote

To acquaint teachers with representative teading
matetials and equipment and to provide them
with increazed insight into theit usefulness

in vatious aspects of reading programs.

Adily
Cotrelatior and integration of materials and

equipment through units of work, demonstrations
in large groups folloned by actus] contact

O
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and practice, and explanations given during the
vear at the tegional seminars.

Purpose

To gulde teachets in the avplication of
developmental, diagnostic, and remedial
procedures strossed duting concentrated summet
training. Further, to emphasize that no single
approach or program can be considered a
panacea.

Aclinily

On-the-job training, involving the following of
specific steps in the diagnostic process, visits
from a reading consultant, and the actual
teaining of from one to ten students in the
teacher's own school gituation.

Putpose

To encourage and {acilitate the mainlenance of
interest and participation in the reading

program beyond the petiod of concentrated study,

Aclirilty

Visits from conzultants and trips to the Atlanta
University Reading Center even after intensive
on-the-job training; strategi¢ contacts with many
of the teachers’ administeators; and petiodie
communications from the Reading Services
Centet,

Purpose

To aid teackers who were given oppotiunities
to influence the total faculty in their tespective
situationa,

Adirily
Corferences, in-tervice meetings with {aculties,

specific work with curricutum directors,
guidance workers, ete.

~
B

ki)
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Consensus observations by the director and
participants regarding the rcading program
indicate the following:

1. There is no one best method for teaching
reading.

36

2. An adequate reading program cannot be
restricted to a special reading period in the
school day.

3. There are basic concepts without which

true insight into the reading process is
impossible.
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RURAL EDUCATION
IMPROVEMENT PROJECT

BACKGROUND

America, once an agrarian society, is yielding to

a highly industrial and technical cultural pattern.

Moreover, in recent times, attention and
activity in educational improvement programs
currently in operation have been focused
primarily on urban areas. The reasons for this
are obvious. The most noticeable symptoms of
educational deprivation occur in the areas of
urban blight. The greatest concentration of
disadvantaged pupils are to be found there.

However, there are, and will remain, significant
vaockets of rural dwellers whose contributions to
American culture are quite substantial, The
childrepr in these areas deserve an opportunity
to achieve the education commonly referred to
as the birthright of all Americans.

The rural areas are hampered by a combination
of limitations directly or indirectly related to
education: distance from urban centers, lack of
adequate financizl support, inadequacy of
tearhers, lack of creative educational leadership,
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and small pupil population despite efforts at
consolidation. Other ohvious limitations are
insufficient college and university assistance,
inadequate administrative structure for securing
fund subsidies, and a paucity of cultural
enrichment opportunities.

These inadequacies in the rural South bear a
direct relationship to the problems of
metropolitan areas, since these rural sections
are among the principal sources of migrants to
the slums and gray areas of the cities. The
cultural limitations of these newcomers have
created serious problems in the cities and will
continue to do so as the predicted migration
continues.

The alleviation of the educational problems in
the rural areas will assist greatly in the solution
of these problems, either by helping to provide
in the rural areas some of the educational and
cultural advantages which the migrants seek in
moving to the cities (thus encouraging less
migration to the cities, or by aiding the
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migrant to enter the city better equipned to
cope with new surroundings.

Thus, the limitations of any geographical area
can no longer justify inadequate programs of
formal education at the public school level.

It is essential that school officials in rural areas
maintain an ability and willingness to overcome,
as far as possible, the limitations of the ruratl
school and at the same time capitalize effectively
on its inherent strengths. And if deep South
rural students are to receive an education
commensurate with their needs, interests, and
abilities, then programs of educationa!l
improvement proportionate to those operating

in urban centers must be provided for them.

Concerned about the inadequate program of
formal education available to many rural
pupils, the Danforth Foundation and the Jessie
Smith Noyes Foundation responded favorably
to a proposal from EIP and committed
$1,347,845* and $159,000** respectively to a
five-year project designed to interrupt the
vicious cycle of educational disadvantage in
which many rural pupils have been trapped for
so long. Since receiving the Danforth and Noyes

D This includes £7,500 for a rural project planning gra-t, §195.300 for
cenfral office coordinalion of the rural center programa. and $1,145.045
for local project aperation 1n the three rural centers.

*+Thiv includes 8150,000 for a teacher education program and $9.000
Jor a apecial microteaching project.

grants, the rural EIP has been awarded a grant
of $9,479 from the U. S. Office of Education
(Small Grants Division) for conducting a
microteaching project. This makes a total of
$1,516,324 in available funds for the rural center
programs.

The project began with the fall of 1967-1968
and will conclude with the second semester of
the 1971-1972 schoo! year.

ORGANIZATION

The Rural Education Improvement Project
involves a consortium of educational
institutions, organizations, and collaborating
agencies. The project currently includes a
program in one rura! center in each of three
Southern states—Florida, Georgia and
Tennessee.

The three areas and the sources of funding for
each center are shown in the table at the
bottom of this page.

There is a yearly diminution in ezch center's
grant over the five-year period because (1) the
cost of financing the project is less with each
succeeding year, and (2) a phasing out of the
grant facilitates continuation of the project by
the local school systems involved when
foundation support is terminated.

Rural EI1P Cenler

Overton County, Tennessee.....................
Wewahitchka, Florida...........................

Wheeler County, Georgia...........

Totals......ovniin i

Danforth Noyes

Foundation Foundation Tolal
.... $ 350,290 $ 50,000 $ 400,290
.. 337,245 50,000 387,245
... 457,510 50,000 507,510
... 81,145,045 $150,000 $1,295,045
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The areas served by the three rural venter
programs differ. For example, in two instances
{Wheeler County, Georgia, and Overton County,
Tennessee), the project embraces the total
county school system. In the third instance
(Wewahitchka, Florid 3, the program is limited
to serve one town in Gulf County.

The program is coordinated by the central staff
of the Education Improvement I’roject. Each
center has a Governing Board which consists

of the superintendent of the school district,

the presidents of the cooperating colleges and
universities, a representative from the state
department of education, and a member of the
central EII’ staff. Each center also has a project
staff under a director. The director and his

stafl administer the center programs.

As of mid-1969, there were 5,875 pupils in the
three rural centers of this project: 3,691 in
Overton County; 1,371 in Wheeler County; and
813 in Wewahitchka.

Cooperating institutions and organizations in
the Overton County project are the Tennessee
State Department of Education; Tennessee
Technological University, Cookeville; and

Middle Tennessee State University, Murfreesboro.

Cooperating institutions and organizations in
the Wheeler County project are the Georgia
State Department of Education; Albany State
College, Albany; and Georgia Southern College,
Statesboro.

Cooperating institutions and organizations in

the Wewahitchka project are the Florida State
Department of Education; Florida A & M
University, Tallahassee; Florida State University,
Tallahassee; and Gulf Coast Junior College,
Panama City.

PROGRAMS

The program activities conducted in each of the
rural eenters range in number from six to ten.
Six of the intervention programs are common
o all three centers: Teacher Education,
Communications £'..iis Development, Family
Involvement, Cultural Enrichment, School-
Home-Conimunity Agent Service, and Non-
Professional Aide Service,

Teacher Education

The basic purposes of the Teacher Education
program are (1) to improve the instructional
performance of the teachers in the participating
school systems, and (2) to improve pre-service
preparation of teachers in the couperating
colleges and universities.

A Teacher Education Council, composed of
appropriate representatives from (1) the rural
school system involved, (2) the cooperating
colleges and universities, and (3) the state
department of education, plans the Teacher
Education program (in-service and pre-service)
on a yearly basis. Program activities include
taking courses for credit, participating in non-
credit seminars and conferences, participating in
experimental programs, making inter-school and
intra-school visits to observe other teachers,
joining professional associations and attending
their meetings, and attending special workshaops.

Probably the most outstanding educational
program in 1968-1969 common to all three
centers was the microteaching project in which
51 teachers and approximately 1,250 pupils
were involved,

The general purpose of this proj~ct was to
determine the effect of microteaching (utilizing
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video tape) on the instructional behavior of
rural school teachers. Supported by grants

from the Noyes Foundation and the U. S.

Office of Education, the 51 teachers were given
opportunities to teach a series of ‘‘micro-lessons’
to their classes.

The teachers’ instructional performances were
recorded on video tape and reviewed by the
teacher, by the teacher and a trusted colleague,
and by members of a microteaching observation
team—in that secuence—for purposes of
observation, analysis, interpretation, evaluation
and discussion.

Ratings were compiled of teacher performance
utilizing the Stanford Teacher Competence
Appraisal Guide, Ryan’s Classroom Observation
Record, and the Minnesota Teacher Attitude
Inventory. The results of this project are being
reported in a separate document.

Highlights of the Teacher Education program
during the 1968-1969 year at the Wheeler
County project center included the following:
(1) Eight teachers earned college credit during
the summer of 1968; (2) Nine teachers earned
college credit during the school year; (3)
Seventeen teachers participated in the
microteaching project; (4) More than 20
teachers cooperated in bringing a program in
newer teaching media to Whecler County.

At the Wewahitchka center, all members of the
school system staff have been involved in at
least one activity in the in-service education
program. AHl members of the instructional staff
hold a valid Rank III, or higher, certificate.
The knowledge cbtained from evaluation of
teacher education intervention is being

utilized to plan subsequent teacher education
programs.
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At the Overton County project center, 145
teachers in the school system participated in

an all-year sensitivity training program. Thirteen
teachers participated in a special interaction
analysis program which focused on “The Role

of the Teacher in the Classroom.” All staff
members attended at least one workshop and
participated in at least one local, state, or
national professional conference.

Communication Skills Development

The basic purpose of this program is to provide
ways of improving reading, listening, speaking,
and writing skills of pupils in the project.

Activities include special programs in
developmental reading, spraking, listening, and
writing for pupils in grades one through six

and special programs of remedial reading for
pupils in levels four through six. Reading and
speech specialists are employed in each center to
work with classroom teachers. The Initial
Teaching Alphabet is used with first-grade
pupils in the Overton County and Wewahitchka
projects. Wewahitchka also used ‘“Words in
Color’ as a technique for teaching reading.

In the Wheeler County center, improvement in
pupil reading achievement was reflected in

test results from the California Achievement
Battery. Pupil attitude toward school and
learning showed improvement by the end of the
1968-1969 schoo) year.

The Wewahitchka center reported that all
children improved in reading skills as indicated
by Metropolitan Achievement Test scores.
Pupils with particularly poor speech patterns
and limited listening and reading skills showed
notable improvement. In terms of the Initial
Teaching Alphabet: 19 of 21 pupils showed
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steady improvement in creativity and spelling;
all pupils transferred to traditional orthography
with very little difficulty; pupils developed
independence in reading and writing at an

early level,

Family Involvement

The basic purposes of the Family Involvement
program are 1) to increase the parents' awareness
of their roles in helping their children to

achieve in school, and 2) to provide the
leadership and related services necessary tor
assuring active family participation.

Program activities include home visits by
school-home-community agents; identification
of social services available in the area for
underprivileged and disadvantaged pupils and
for economically poor families; school visits by
parents; and formal adult education courses
ard conferences.

Tn the Wheeler County center, some parents
who had not finished high school are actively
seeking diplomas; one father has returned to
college. The instructional program was enhanced
by contributions of special resource people

from the community.

In the Wewahitchka center, it was noted that
more parents were making efforts to keep

their children in school. There was also a marked
increase in communication and cooperation
between the school and home.

The Overton County center took note of more
visits to schools by parents with the result

that parents were better itiformed about their
children's activities. More parents consequently
volunteered as “‘aides.”’
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Cultural Enrichment

The general purposes of the Cultural Enrichment
program are 1) to provide opportunities for
cultural experiences which are generally lacking
in rural areas, and 2) to create and broaden
appreciation of the contribution which cultura)l
..ctivities make in personal living.

Program activities include performances and
programs by professional artists and college
groups; planned field ¢rips; and organization of
music, drama, art, and speech clubs in
secondary schools.

Activities in the Wheeler County center led to
the establishment of a children’s theater.

At the Wewahitchka center, it was noted that
pupilg began to take an active interest in
new hobbies,

In Overton County, pupils and parents from
families of various income levels are
enthusiastically participating and coopercting
in formal and informal cultural activities.

School-Home-Community Agent Service

The general purpose of this program is to provide
one or more persons to serve as liaison agents
between school, home, and community. The
agent functions as a sort of social worker-guidance
counselor-visiting teacher.

Program activities include making visits to the
homes of disadvantaged pupils on a regular
basis, interpreting to parents the goals of the
school in educating children and adults, and
suggesting ways in which parents ~an

reinforce school efforts.

This program at the Wheeler County center
arranged for the provision of such things as
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clothing and dental care for needy students,
thus removing some of the common reasons for
absenteeism.

The Wewahitchka center developed a clothing
bank to provide for needy pupils.

The Overton County center organized a plan for
utilizing the services of local civic clubs and
organizations to help further its program.

Non-Professioral Aide Service

The purpose of this program is threefold: (1) to
release teachers from schoolroom housekeeping
chores and other non-professional duties, (2)

to assist teachers with classroom instruction
without actually replacing them, and (3) to aid
in improving the professional morale of teachers.

Program activities included aid in record-
keeping and test administration, providing
telephone answering service, and assisting in
collecting money from fund-raising activities,

The Wheeler County center evolved a “big
brother' program for fatherless pupils. In
addition, a number of non-professional aides were
actively encouraged to seek additional college
training.

The Wewahitchka program led to the providing
of individual tutors and group tutors for
pupils needing special help in school subjects.

The Overton County center prozram led to
the establishment of a Teacher Aides
Association,

Tool Technology and Integrated
Industrial Arts

The Tool Technology program was ins:ituted
in the Overton County center only.
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The general purpose of the Tool Technology
program is to provide a more relevant
curriculum for kindergarten pupils through the
introduction and use of tools in creative work.

Program activities included group construction
of a model house by all class members, the use of
varied types of hand tools, and the construction
of cars, tables, wagons, chairs, picture frames
and similar devices.

The Overton County center noted the
development of willingness to cooperate and
share, the learning of safety habits, an increase
in child-initiated learning, and the development
of creative approaches to work.

The fourfold purpose of the Integrated Industrial
Arts program is (1) to provide a more relevant
curriculum for high school boys, (2) to

increase school attendance, (3) to substantially
reduce dropouts, and (4) to improve the
industrial arts program of the school.

Under the program, a team of four teachers
from the fields of English, mathematics, social
studies and industrial arts planned and

taught together in an imaginative and relevant
curriculum arrangement.

The Overton County venter noted (1) improved
school attendance, (2) improved achievement in
English, mathematics, social studies and
industrial arts, and (3) willingness on the part
of community businesses to cooperate,
particularly in the donation of materials and
services,

Extended School Year Program

This program was carried out in the Wheeler
County center only.
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The concept of the extended school year is not
new; however, in its method of implementation
the Wheeler County Extended Schion! Year
program is thought to be unique.

‘The basic purpose of the prograra in terms of
its value to pupils is twofold: (1) For the
superior and average student it provides an
opportunity for enrichment and reinforcement
and an opportunity to complete the school’s
educational requirements for graduation in less
time than usually required, and (2) For the slow
student it provides an opportunity for
enrichment, reinforcement, and remediation and
the possibility of completing requirements for
graduation in at least the usually required time.

As far as the taxpayer is concerned, the basic
purpose of the Wheeler County program is to
make better use of the school plant by making
it available to teachers, pupils, and parents on
a year-round basis.

The type of extended-year program operated in
Wheeler County is a Module Plan, the
“module” in this instance being a three-week
time period. The {ime pattern is a **nine-nine”
arrangement—nine months (September to June)
and nine weeks {(June to mid-August). The
nine-week period is broken up into modules of
three weeks each. Students have the opportunity
to choose one, two, or three three-week periods of
attendance. Enrollment is voluntary. Credit is
given in keeping with the requirements of the
Georgia State Department of Education and the
Wheeler County School System. The school week
is the usual five days and the school day runs
from 8 a.m. to 1 p.m.

The organizational and operationai pattern of
the “module’” extended year is such as to permit
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high concentration over a relatively short
period of time. It is hoped that the shorter
time span will motivate teachers to work more
assiduously.

It is also envisioned that the ‘‘module’” approach
to the extended school year will overcome the
tendency to consider summer work as less
important than that of the regular school

terms, and will diminish the drop in motivation
which usually occurs for pupils and teachers
about the tenth, eleventh, or twellth week of a
two six-week term summer school program.

Under the Wheeler County program, pupils
attend school during the whole calendar year,
il they so desire, with no additional charge for
the extended year service. (In practically all
public school systems, pupils pay for such
extension of services.)

High interest in the program on the part of the
State of Georgia was indicated by the Georgia

Educational Television Network's televising of

various aspects of the program.

Focus on “'Learning to Learn’ Skills

A major thrust of the three rural center
programs is the improvement of pupil behavior
in the affective as well as the cognitive domain.
One mark of disadvantaged students is that
they enter school lacking certain experiences,
attitudes, expectations, and skills that are
usually presumed by the schooi as a basis for
learning. The “Learning to Learn’ program
{operated in Wheeler County only) is focused
on these problems.

Included in the purposes of this program are
the following: improving motivation, raising the
level of aspiration, providing contact with
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models who are achievement-oriented, training
in deferred gratification, improving pupils’
attention-memory-anticipation span, combating
pupil passivity, developing the pupils’
appreciation of adults as mature individuals,
improving the pupils’ self-image, and developing
the pupils’ respect for the activities of peers

and teachers.

This program is operated as an integral part of
regular class;oom: instruction, rather than as a
separate subj:ct. The staff has been expected

to reach an understanding of the attitude or
skill involved and of the psychological,
geographic, physiological, economie and social
factors which brought about the lack of the
relevant experiences, attitudes, expectations,
and skills. On the basis of these understandings,
the teachers are expected to develop strategies,
including lists of activities designed to overcome
these deficits and organized plans for introducing
such act’vities into the classrooms and co-
classroom activities. Then they are expected to
utilize these plans in their respective classrooms,
frequently evaluate the results, and introduce
modifications and changes indicated by their
evaluations.

CONCLUSION

Apart from the encouraging results of the
specific programs in the rural EIP, there are
two signiticant developments of a more general
nature which should be cited.

Increases in Pupil Population

It is interesting to note that, as shown in the
following table, all three centers increased in
pupil enrollment from 1967-1968 to 1968-1969.
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Enrolinent  Enrollment Amount

(1967-1968) (1969-1970) of Gain
Overton....... 3,472 3,691 219
Wewahitchka.. 807 813 6
Wheeler....... 1,334 1,371 37
Totals. ... 5,513 5,875 262

These gains tend to reverse the reported trend
that rural centers are decreasing each year in
pupil population. It seems reasonable to
conclude that rural EIP has contributed to this
increase in pupil population.

Per-Pupil Cost of Rural EIP

A very important aspect of rural EIP is the
low per-pupil cost of the program. As

the following table indicates, the per-pupil

cost in one center is the very low amount of
$27.36. The average per-pupil cost for the three
rural centers is only $56.00. This low per-pupil
cost bodes well for the rural centers’ ability to
continue the proven effective parts of rural
EIP when foundation grants have been
terminsted.

No.of Granl For Per Pupil
Cenler Pupils  1968-1969 Cost
Overton....... 3,472  $ 95,100 $ 27.36
Wewahitchka... 807 85,925 106.47
Wheeler. .. .... 1,334 133,300 100.68

6,613  $314,325 $ 56.00




PROJECT OPPORTUNITY

Center
Atlanta, Ga.. . ..............

Auburn, Ala.. . .............
Breathitt County, Ky.........
Canlon, Miss................
Charlotte, N.C..............

Durkam, N.C...............

Lee Counly, Ky..............

Mobile, Ala.................
Nasheille, Tenn..............
N:lson County, Va... .......

New Orleanc, La.............

Project Schools
Archer High School

Drake High School
Auburn High School

Breathitt County High School

Rogers High School

West Charlotte High School
Williams Jr. High School

Jordan High School
Northern High Schoo!l
Southern High School
Carringlon Jr. High School
Githens Jr. High School
Neal Jr. High School

Lee County High School
Lee County Jr. High School

MeGill Institute
Toolen Academy

Cameron High School
Rose Park Jr. High School

Nelsor. County High Schoul
Nelson County Jr. High School

Fortier High School
Priestley Jr. High School

Sponsoring College (s)

Morehouse College
Spelman College

Tuskegee Institute

Centre College
Berea College
Transylrania College

Tougaloo College
Davidson College

Duke Unirersity
North Carolina State
University

Berea College
Centre Chllege
Transylrania College

Spring Fill College

Fisk Universily
Vanderbill Unirersity

Unirersily of Virginia
Mary Baldwin College

Tulane Unirersity
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Project Opportunity is a plan of educational
encouragement and enrichment for academically
capable but disadvantaged young people.
Operating in 11 demonstration centers, the
project unites colleges and secondary schools in
an effort to prepare these students for
admission to higher edncation.

PREMISES AND OBJECTIVES

The project is based on the following three
premises:

1. That when improved provisions are made for
meeting the educational needs of disadvantaged
students with superior academic potential,
these students will show significantly better
academic achievement, increased motivation,
and higher levels of aspiration.

2. That in the process of identifying and
utilizing educational practices that are
appropriate for helping these students
improve their academic performance, college
personnel, principals, guidance counselors,
teachers and parents will improve their
understanding of these children and their
attitudes toward them.

3. That an effective program of operation can
be hnancially feasible for use in schools
where the majority of the school population
comes from low-income families.

With these premises as a foundation, Project
Opportunity seeks to achieve the following
objeciives with disadvantaged students having
academic potential:

¢ Increase their academic achievement.

¢ Decrease the dropout rate.

¢ Increase the number continuing in higher
education,
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¢ Augment their knowledge of vocational
opportunity.

¢ Improve their self-images.

¢ Broaden their cultural and recreational
experiences.

+ Encourage them to remain in the South.
At the same time, the project hopes to:

¢ Test new teaching techniques.
o Improve the basis for college selection.

¢ Increase the awareness of the counselors,
students, and parents of the many rources of
financial aid for college.

o Increase understanding of these students on
the part of parents and school staffs.

o Utilize the facilities and personnel of nearby
colleges or universities in developing the full
potential of the students.

BACKGROUND

Project Opportunity was conceived by a group
of admissions officers of southern colleges and
universities working with the Southern Regioual
Office of the College Entrance Examination
Board, with the support and cooperation of the
Southern Association of Colleges and Schools.

In 1963, the proposal for the project came under
the aegis of the Education Improvement
Project. The proposal was funded by the Ford
Foundation in April, 1964 with a grant of
$1,809,000 to the Southern Association of
Colleges and Schools.

By September, 1964, 16 colleges and universities
had assumed responsibility for 11 school projects
in eight Southern states. In effect, each
sponsoring college agreed to assist in raising to
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college-preparatory level the quality of
education given to the project students in its
sponsored school,

In setting up the project, ihe planners specified
that it should pinpoint talented students in the
seventh and eighth grades and that it would
work with six successive groups. When school
opened in the fali of 1965, Project Opportunity
was in operation, with some 600 seventh
graders identified as talented and chosen for the
project.

Five successive groups out of the six specified
have now been selected and started in the
program. Ilf the one remaining group to be
selected contains a number comparable to the
previous groups, some 3,000 students will have
participated in the project.

ORGANIZATION

Project Opportunity is centrally administered
by the Education Improvement Project.

Two members of the EIP staff act as Associate
Directors for Project Opportunity. One serves
as director of counseling and program services,
the other as director for evaluation.

The Project Opportunity Advisory Committee
is composed of representatives from colleges
and universities, the College Entrance
Examination Board, and secondary schools.
This group meets periodically to review
progress, reccommend policy changes if deemed
necessary, and serve the central stafl in

an advisory capacity.

In addition, each of the 11 centers has its own
Policy Committee, composed of representatives
from the school administration, the

sponsoring college or colleges, and the Project
Opportunity counselor.
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The Project counselor is the only full-time
professional in each center paid by I'roject
Opportunity. Although employed by Project
Opportunity, the cuunselor holds a stafl position
iz the participating schoo!.

PROGRAMS

The general pattern of the Project Opportunity
centers is as follows:

1.

The majority of the students particinating
come from low-income families.

. The project identifies talented students in

the seventh and eigath grades in order to plan
and carry out a thorough secondary schocl
program aimed at college preparation.

3. The program works with six successive groups.

4. Once identified, students are given remedial

-t

education, intense and continuous

guidance, and every opportunity und
encouragement to complete secondary school
and proceed to college.

. Help in gaining admission to college and help

in securing necessary financial ald {s
assured each student in the project.

Each center utilizes the available secondary
school resources in its community and

relies heavily on the resources—and
sponsorship—of a nearby college or university.

Apart from this L.sic format and common

goals, each of the 11 centers has its own
individual program for accomplishing the project’s
objectives. Their activities, however, fall in

four major areas: guidance services, college-
sponsored activities, summer programs, and
school-year programas.
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Guidance Services

Early in the project, a guidance office was
established and # counselor employed for each
center,

The guidance oflices maintain individual ‘olders
for preject students. Each folder contains a
comprehensive data record, an autobiography,
a teacher rating scale, and the counselot’s
summary of interviews with the student

and ‘or his parenta,

The 1'roject Opportunity counselor has a pivotal
trole in the operation of the projeet; it is he,

ot she, who is largely responcsible for
implementing the programs planned by the
I'olicy Committee. The counselor petforms the
usual gervices expected of any good counselor:
helping students with course selection, making
sure students choose courses that are required for
entrance in certain colleges, conducting
interviews with students, administering a
testing program, and conferring with teachers
and administrators regarding results of testing.

The Project Opportunity counselot’s role,
howevet, is broader than that of the typical
school counselor:

1. He remalins with the ctame students throughout
the five or tix years that they ate enrolled
in the project.

2. A committee that includes persons from
outside the echool gives ditection to the project
counselot's program.

3. The project counselor has a somewhat latger
tbudget avsilable for implemeniing programs.

1. The projcct counselot is mote mobile. He
must see students at more than one gchool.
Conlacts with parents, community agencies,

-

i3

o

and sponsoring colleges tequire that I
spend considerable time away from i.

. The project counselor does not wait for

students to drop by his office; he seatches out
students for individual counseling.

. He is "visible" in the community. In order

to talk with parents, he appears frequently at
community events such as P.T.A. meetings,
basketball games, and meetings of

gervice otganizationas.

He works long hours. Many group and
individual contacts are made in the evenings
and on weekends. He must arrange his
zchedule to attend summer programs on
college camjruses, where he is available at

all times.

ile is employed on a year-round basie.
In working with the students in Project
Opportunity, continuous contact is necessaty.

. He has broad knowledge of the school

cutriculum and has a voice in curticulum
revisions and planning, especially as it
aflects project students. I'n this connection,
gome project counselors hav- planned,
organized, and even directed summer
ptograms.

10. He is well versed in both the historical

1.

culture of the minotity group with which he
is working and present developments in
the culture,

He uses many concrete, multi-zensory
techniques in counsgeling. A rich variety of
films, filmetripe, rocords, and tapes have
been used by projoct counselors in helping
students with such topics as how to

study eflectively or how to get along with
one’s family,
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12. e maintains wide and personal contact
with welfare and supplementary aid agencies.
He also develops a number of community
contacts for non-cost services,

13. He must ha "2 a knowledge of the many
possibilities for continuing one's education
after high school. He establishes a wide
range of contacts with college admissions
oflicers in his area.

14. He must know motre about college financial
afd than the average counselor since
tnest of his students cannot attend college
without aid.

Students who come from hackgrounds that
emphasize luck as a determining force in life
need continual encouragement to make
educational and carcer plans, Consequently, the
I'roject Opportunity guidance program is built
s, ound the idea that man can to a large

cxlent coitrol bis own life and that he is not
altogether subject to the lawa of chance. In
order to convince students of the validity of this
philosophy, the I'.oject Uppottunity counselor
must go beyond conventional methods and

try new apjroaches to counseling. e must
traly be a ‘‘reasonabie adventurer.”

College-Sponsored Actlvities

The involvement of the 16 sponsoting

colleges has been an esseniial part of Project
Oppartunity since its inceplion. 1t was
recognized from the beginning that colleges and
universities could make an invaluable
contribution to such goals as cultural enrichment,
academic skille, and personality development.

Contributions to the program by Tulane
University persornc! and students have been
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outstanding. As the sponsoring college for New
Orleans' Priestley Junior High Schodl, Tulane
has organized a program of student involvement
which includes speeial interest group meetings,
wutoring sessions, and attendance at special
evenlts.

Some Tulane students tutor Project Upportunity
students in English, sclence, mathemalics,

and social studies in special sestions held once a
week aftes class. Others sponsot nine special
intcrest groups, limited to six I'roject
Opportunity students cach. The groups have as
their subjects art, cutrent events, derama,

music, {orensicy, literatute, Negro history,
newspaper production, and science,

1n vrder to acquaint project students with tlhe
life and opportuinties ol a collcge student, the
Tulane studernts plan for them a full schedule of
special events that includes concerts, operas,
tours of the city, plays, basketball and baseball
games, picnics, and game days. These programs
have proved quite succeseful in complementing
the enrichment aspects of the project.

One of the most innovative pregrams undertaken
in conjunction with Project Opportunity istaking
place at the Mobile, Alabama center. Father
Robert MeCown of Spring Hill Coliege has
ditected a cooperative film-making venture

that has used the talent of both cighth grade
ytoject students and college students. In
desctibing his work, Father McCoxn writes:

The conperative work in mavie production aith stu.
dents in Froject Opportunity hae beer: 8 stralagem
for bringing ~ut college students, mostly of white,
Southern, and middieclace backgrounds, into con.
tact with culturally deprived black chiMren. The
colkge students are drasn Ly a de<ire to make their
oun film but since to accomplich cuch a work of self-
cxprexsion hecessitates clowe perecnal contact with
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the children of the cast, the college students become,
during the months of practicing and filming, per-
sonally involved with the children.

Two of the films produced in the project have
won first place awards in two different film
competitions—the Humboldt State College Film
Festival and the National Student Film Festival,
These awards make it evident that Father
McCown has insisted on a high staidard of
quality. This insistence has resulled in rather
remarkable changes in the attitudes and sell-
concepts of the students, Some have developed
confidence and poige; others have demonstrated
a sense of purpoge and dedication that was
unknown belore.

Consultants from the sponsoring colleges have
played a key role in the success of Project
Opportunity.

Auburn University and Tuskegee Institute,
working with the local school system, have
provided consultant aid for the development of
in-scrvice training programs for teachers ot
mathematics, science, language arts, and social
studies at Drake High School. An Auburn
professor has worked with the Drake faculty in
science curriculum, and Tush egee faculty
members have offeted special assistance in
parent education classee,

Under the ditection of personnet from Bere:
Colleze and Centre College, four teachers in the
Kentucky center have prepated demonstration
teaching urits employing the multi-sensory
technique in algebra, English, and gocial studies.

Consultants from Tougaloo College have worked
with teachers at Rogers High School (o develop
both new curticula and new apptoaches for the
summet program, In addition, they have
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developed in-service training programs in
English, science, mathematics, and social studies,
and have deyveloped a communications skills
laboratory to improve speech patterns.

Many of the cotleges conduct and cooperatively
sponsut workshops and conferences of special
interest to project personnel. Vanderbilt
University's representatives on the Nashville
center's policy committee were largely
responsible for writing a proposal which set up
an intensive six-week teacher institute for 60
teachers of project students, Conducted last
vear at Roge Park Junior 1ligh School, this
institute brought together teachers from seven
schools which are attended by project studen’s.
The t :achers were helped to develop new

strat xgies in compensatory education in both
natural science and social studies.

By helping with in-service training, curriculum
development, cultural enrichment, and tutorial
progtams, the sponsoting colleges have not only
enhanced the knowledge of the teachers and the
academie levels of project students; they also
ha. ¢ given disadvantaged youngsters a concept
of college as an attainable and highly attractive
goal, rather than a remote and impossible dream.

Summer Programs

Summer progtams at the 11 centzrs are an
integral part of the project. Those responsible
for the programs have begun to test innovative
and creative apptoaches, & number of which
have combined teacher training with subject
matter entichment {or students. Although they
vary somewhat from center to center, the
genetal formats of the summer programs lend
themselves to experimentation by the teachers
mote than do formal clasaroom gessione, whete
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the tenduncy is to limit instruction to specific
textbook inaterial.

Summer programs bring ahout cooperative
involvement of school and college personuel in
pianning and executing programs for project
students. The teachers acqguire contidence in
their abilitics to apply more effective instructional
techniques and college personnel gain added
appreciation for the talents of secondary school
teachers.

By giving students the chance to encounter
ideas and engage in activities relatively
unexplored during the school year, the summer
programs seck to stimulate the motivation of
stucaents and to ptovide academic enrichment
and remediation. A good example of the
methods used Ly the centers to reach these
objectives is the program carried out by the
Nelson County, Virginia center in 1968,

The s 1mmer program in Nelson County involved
three groups of students: 39 ninth graders, 36
tenth graders, and 38 eleventh graders.
Beginning July 1, the program lasted for five
weeks. Classes met from 9:30 a.m. to 12:30 p.m.

The program comptised three distinct areas of
study. The ninth graders were introduced to
the fine arts, and found themselves actively
participating in projects involving drama, art,
and music. The tenth graders were taken to the
fieldz and streams to study wildlife, fish and
waler, lotestry, and outdoot tecteation. For the
cleventh graders, the project offered a study of
humanities, a cootdinated approach to the
problems facing men as they look into the 21st
centuty.

The goal of the fire atte program wat to
stimulate the students’ sppreciation for the fine

aris. Integral to this goal was the idea of having
cach student gain firsthand experience in
expressing himself through a combination of art,
music, and drama.

The program was set up to allow each student
to study one area in depth and yet gain some
expericnce ir the other areas. Also, the
instructors [elt that in order for the student to
giin maximum appreciation, exposure to the
hittorical continuity of the atts und the
tclationship between them was necessary. To
accommodate this idea, the morning session was
divided into three parts: major study, minor
studies, and assembly-production period. Fach
student chose one atea for his major class which
niet for two horrs a day. He then met with
cach of the remaining two classes for one hour
a day. Once or twice & week, an hour-long
assembly pregram was held. Instructors and
students from all three areas patticipated in these
assembly programs. Films, slides, recordings,
readings, and demonstrations were used to thow
the progression and interrelation of the arts.

Highlighting the fine atts program was the
production of Only an Orphan Girl, a combined
effort of all three areas, which focused on the
creative work done by the students. The music
group arranged numbers and picked show

music: the att group detigned and painted drops,
and the drams group prepared and performed
the content of the play.

Several trips complemented the school-based
activitiea. Eatly in the program, a visit was
made to Monticello. Latet the students a:d
instructors visited Richmond for several days
whete, as the highlight of their stay, they
attended the Barkedale Theatre's production of
Olirer!
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The goals of the natural resources program were
to increase cach studeat's awareness of his
natural environment and to spark his interest

in the scicnce, munagement, and conservation
of its resources,

The students were divided into four groups,
each focusing on a different arca of study. The
four arcas were: {orest ceology, lish and water,
wildlife, and outdoor recreation.

Nelson Junior High School pravided the central
mecting place for the program. Here, each
motning. the students ana instructors gathered
before digpersing throughout the countryside,
‘The first three mornings wete spent in the
classrooms, giving the students a general
otientation to the program. During the following
three weeks, the students and instructors worked
in their respective groups, Petiodically, atl four
groups met to watch a film, nsten to a speaker,
or go on a field trip. On their travels, the
students visited the Virginia Institute of Matine
Science, the Cumbetland Game Farm, the fish
culture station fn Nclson County, and camped
overnight in the mountain wilderness.

The filth week of the program was spent on the
V..l campus where the students carried out
tesearch and Jaboratory projects that were
designed to give insight into research problems
snd opportunities in the field of natural resources,

With the 21at centuty as a reference point, the
humanities group investigated contempotaty
man and the challenges he faces,

During the first part of each morning, the
students and insttuctors met together for &
joint session which might feature & lm, a
speaker, ot a debate in which both instructors
and students participated. Following these

52

ERIC

Aruitoxt provided by Eic:

sessions, the students divided into four groups,
cach of which dealt with a particuiar rspeet of
the overall theme: the impact of science and
technology on our society, the influence of mass
nmedia, problems in modern literature, or
problems related to religion and sociology.

The objective of the course dealing with mass
media was to have students artive at a basic
understanding of what a medium is and what
media allow people Lo do that they could not

do otherwise. The instructor also helped

students to become aware of the changes brought
about as mass madia developed, and to have a
deeper vnderstanding of current media.

In round-table sessions, they discussed differences
between our culture and cultu.es of the past

in terms of media. They talked about the
development and the effects of the printing press,
the industrial revolution, and current electronie
technology. The rest of the content of the

coutrse was an analysis of specific media of
impottance to us today.

The instructor for the group which concentrated
on problems in modetn literature originally
planned to use modern writings as a means for
the class to get at the problems which peaple
find confusing and pressing. But she immediately
tan into the problem of the students’ lack of
training in critical analysis. She eventually
decided to give wlat amounted to a course in
sensitivity teading.

A vatiety of short literary seleclions were

uzed, ranging from poems by Yevtushenko to
Martin Luther King's “Christinas Sermon on
Peace.” For tevets] of the stoties, especially in
the beginning, th- class did a very close

analyeis, an eramination almest line by line of
physical description, images, dialogue, and mood.
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It was a surprise for many of the students to
dizcover that an apparently simple piece could
really operate on many levels and go in many
different directions. As they became more
nroficient in critical reading, students were able
to mzke comparisons between the selections,
and often some acute insights came out of
their discussions.

The objectives of the course concerned with the
problems related to religion and sociology

were to expose the students to aew ideas and to
encoutage critical thinking. Toward this end,
varirus methods were employed. The group
read and discussed African Genesite and

17 € Doce Not Die. Mavies dealing with
controversial ideas were shown and vere more
productive of discussion than anything elsc.
Experiments with tole-playving served to
clucldate fcelings on problems auch as race
telations. Overall, the course was highly
unsttuctured and provided a fotum for
discussion of the ptohlems which were
particularly refevant to the group.

A graduate history student taught the section
of the humanities program which dealt with thie
impact >f science and technology on the

human community. The objectives of the course
wete Lo bring the students to an awareness of
the challenges and oppottunitics of the
contemporary wotld as created of abelted by
science and technology, to help them explore
specifie scientific ateas, and to increase

their ability to make critical intellectual
judgments.

Of centtal importanes to this group was the us~
of the video tape equipment. All students

were instructed in the use of the machine and
at different times throughout the progtam
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discussions were taped. With this procedure,
tie students had an opportunity to learn
something about the mechanies of television
and te analyze their discussions.

Using Medinm ie the Masesage as their refeience
point, the group read and discussed the
pamphlet “The Triple Revolution,” which takes
a bricl look at the rapid changes in industry,
weapong, ind human rights; William Darrett's
chapter on "Trrationud Man”: and a variety

of newspapet and magazine articles.

What the summer programs are all about is
beautifully summed up in this statement by one
of the students participating in the Nelson
County 1968 summer program:

When we wete in Washington one of my teachets
stond in front of the Washington Monument tead.
ing snme poetry from Aliee i Wondcrland, | never
undetstood poctry = well in my life. The beautiful
suttoundings, a lover of pwtry, plue a student aho
hax never seen of heard the likes of either, What do
you get? A teceptive mind and fots of learning.

School-Year Program

Although the summet programs hasve had a
powerful impact on participants - both students
and instructional personnel--many new
expetiences have been encountered also by
parlicipants during the regular school year. It
should be emj hasized that spillover from summer
activities into the school veat has had a
beneficial efflect on the tegular curticulum at

all centers.

Programs aimed at improving communication
«kills are & part of tegutar classwork in all
centere. These cover a nide range remedial
teading. cteative writing, tole playing, cteative
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drama, speech improvement through patterned
learning, vocabulary improvement, radio and
television participation, reading for fun as a
substitute for book reports, and use of high
interest, casy reading books.

Much interest has developed where students
have written and produced original dramas. One
vighth-grade Englizh clasg, with the aid of a
college drama teacher, wrote and filmed its

own movie. The students played all parts.

1n addition to several revised science courses,
one center is experimenting with a chemistry.
physics course for ninth graders, and several
others have introduced a cours? in earth science
in lieu of the traditional general science.

Nearly all centers now uge vhe Biological
Sciences Curriculnm Study program.

Many students are doing independent study in
science in addition to their regular clazs work.
Xchools that did not spontotr ¢ participate in
science fairs nov do o as a tegular part of
their science work.

All centers now teach at least some classes
utilizing the “new’” mathematics. In schools
where this a'as a new approach, teachers are
continuing their study by means of in-setvice
clasees and summer institutes. Three centers,
with aid of the sponsoting colleges, ate providing
clastes in computer training. Academic games

in mathematics are used extensively.

In social studies, units of Negro contributions
to histoty, litetature, art, and music¢ ate used
widely. The use of simulations is common.

One center has built a full temester course in
eighth-gtade social studies uting the simulations
technique; another centet constructed a roclal
studies unit around the histoty of its own region.
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At the beginning of the project, foreign
language offerings were modest at most centers.
Fach center now teaches at ieast two years of
a language. Some centers have started a foreign
language at the junior-high level, but no really
strong attempts to impreve this area have
developed except in two centers. Lee County
secuted a visiting teacher from Venezuela to
initiate a course in Spanish in the school there.
This teacher wus obtained through a program
sponsored by the Cordell Hull Program.
Breathitt County employed the services of a
teacher from France for one semester to work
with the teachers in its French department

in improving the curriculum and the teaching
methods. Patrt of the expense of this program
was botne by Amity Institute, the rest by
F'roject Opportunity.

Few of the Project Opportunity centers had
specific programs in art, musi¢, and speech at
the heginning of the program. With the advent
of the Elementary and Secondary School
Education Act this has been remedied to some
extent. Also, this has been an area where the
project has been most successful {n obtaining
voluntary aid from both the colleges and the
community. At the Auburn center, fot example,
a demonstration program in art consists of art
history and actual work in painting; the faculty
is drawn {rom Auburn University and Tuskegee
Institute. The work by Berea College in folk
muzsi¢ and folk dancing has been outstanding.

The central stafl has conducted numetous
conferences and wotkshops fot the administrators
of the project centers. In these n.eetings they
have had the opportunity to become acquainted
with innovative techniques and to leatn of

some of the most recent reseatch concerning
leatning theoty.
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Project funds have provided oppottunity for
administrators to visit innovative projects and
to observe other programs in aclion.

CONCLUSION

Project Opportunity is a long-term program of
slow, steady growth that is planned to give ideas
titne to root and develop. It is more of a

15-mile hike than a 100-yard dash.

Demonstration projects often are criticized for
involving the addition of too many specialists,
calling for too great an increase in teaching
stafls, and tequiring too much in opetrating

funds to be practical for the average school
budget. Project Opportunity attempts to develop
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an effective, yet financially feasible, program
that will serve as a basic pattern for schools
where the majority of students come from
disadvantaged areas. By enlisting the cooperation
of local school personnel, sponsoring college
personnel, community agencies, and parents,
educational and cultural expetiences are provided
that would otherwise be unuvailable to

these students.

The Project Opportunity staff strongly believes
that academic talent is present in all socio-
economic areas, in all races; it believes that it
is possibic 1o identify and train this talent; it
believes that human potential is our greatest
natural resoutce and that conservation of

this resource is worthy of major efforts.
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COLLEGE EDUCATION
ACHIEVEMENT PROJECT AND
COLLEGE PREPARATORY
CENTER PROGRAM

COLLEGE EDUCATION ACHIEVEMENT PROJECT

Participating Institutions®

Albany Stale College 119869-1970}
Albany, Georgia

Allen Unircreity (1967-1920)
Columbia, Soxth Catolina

Benediet College 1967-1970)
Columbia, Sonth Carolina

Bethune-Cookman College (1962-1970)
Daytora Beach, Fiorida
Chattanooga Cily College (1967-1970)
Chattanooga, Tennersce

Fott Valley State College (1967-1500)
For! Valiey, Geotgia

Johnzon C. Smith Univereily (1967-1970)

Charlotie, Notth Carolina

Knoreille College (1867-1970)
Knoreille, Tenmesace

D1 sndiraty e poot of pa-tsapation in N prng-am
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Miles College (1367-1970)
Birmingham, Alabama

Morristoxn College (18967-1968)
Morritoxn, Tennezece

Stillman College (1968-1920)
Tugcalovsa, Alabama

Utica Junior College (1967-1920)
Utica, Misxizaippi

Virginia Union Unirereily (1965-1820)
Rickmond, Virginia

Wenonak Junior College (1967-1920)
Birmingham, Alabama

Xariet Unircraily (1968-1920)
Neaw Orkeane, Loxigiana



With centers on 14 college campuses in the
South, the College Education Achievement
Project (CEAD) provides a special program for

a selected group of high school graduates. The
program is designed for those whose previous
educational experiences afforded them less than
an equal opportunity to acquire the prerequisites
of successful college wotk,

PURPOSE AND PREMISE

The purpose of the project is to develop a
method of providing educational experiences for
apparently able but poorly prepared college
fteshmen to enable them to overcome the
povetty of their varlier educational experiencs
and to improve theit chances of successful
college work. The premise is that a year or less
of exposare to a well designed-program under a
competent stafl will make the difference between
success and probable failute in college work.

BACKGROUND

The College Education Achievement I'roject is
an outgrowth of an earlier pilot progrem, the
College I'*c, . ator) Center I'rogram, described
in the section following. CEAY was launched

in 1967 with a grant of $1,051,000 from the U. &,
Office of Education under Title 111 of the

Itigher Education Act. The program was
expanded in 1963.1968 and received increased
support from USOE totaling $1,818,647, Total
funding for 1969-1970 is 1,870,960.

ORGANIZATION

Funds granted under the program go to the
individual colleges. They in turn econtribute to
the support of a central staff fot the project
located in the Education Improvement Froject
offices in Atlanta.

The central stafl consists of the Director of
CEAP, a Director of Evaluation and Research,
an Administrative Assistant, and clerical
assistance. The staff performs in the following
areas:

1. Furnishing over-all administrative direction
for the program
2. I'roviding c.mmon training programs for the
stafls of the centers
3. Facilitating information exchange between
the centers
4. Keeping the centers abreast of the latest
available matetfals and reseatch in the field
. Assisting the centers in conducting and
interpreting their internal evaluation programs
6. Conducting project-wide evaluations and

feeding the resultant information back to
the individual centers

o

Each center has its own stafl of seven
professionals (teachers, countelois, and specialists
in reading and speech) as we!l as c¢lerical and
other non-professional personnel, headerd by a
campus coordinator who acts as the

local administrator.

PROGRAM

Operating Pattern of the Centers

The gencral pattern of the College Education
Achievement Project centers is as follows:

1. There are approximately 100 studer.ts at each
center. As hoted earlier, they are drawn
from that large group of students of academic
potential who are handicapped in putsuing
post-high school education by inadequate
preparation.

57



Q

ERIC

Aruitoxt provided by Eic:

2. The participating students are selected from
applicants slightly below the minimum level
ol acceptance where the college {s selective
in its admission policy, o1 1-om those who are
considered high-tisk admittees where the
college has an *“open door” policy.

Students are admitted to the freshman classes of
the respective inatitutions but are assigned

to the College Education Achic "ement I'roject.
They teceive apecial attention {n a progtam
which takes them from their current level of
achievement ard moves them as rapidly as
possible to a level at which their success in
regular college work is probatle.

Students spend a minimum of one temestet, a
maximum of a fuil year, in the program. It

is possible for them to earn some college credit
during this time on the basis of demonstrated

achievement.

The progtam focuses on the development of
communication and numetical skills. The
“reaction concept” is employed, in which the
studernt’s own reactions to situations meaningful
to him are utilized as the basis for oral and
written verbalization, and as motivation in
reading.

Where necessary, students receive financial
support for living and incidenta! expenses. No
tuition is charged.

Faculty Development

Extensive preparation of teachers is an important
featute of the CEALD because:

1. thete is a shortage of teachers trained in
compensatory educstion.
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2. the uniaue nature of the project makes
special training essential.

Summet wotkshops, faculty conferences, and
school-year worksaops are the major vehicles
through which faculty development is
accomplished.

Two CEAP summer workshops have been

held at the University of Tennessee, one in 1968
and one in 1969, for all professional staff of

the centers. The summe zessions emphasize
study of special problems in instructing CEAD
students and the development of appropriate
instructional materials. Manuals which were ’
prepared at the 1968 workshop were reviewed and
improved at the one in 1969, and are being used
by the centers in the 1969-1970 school year.

In November of each year, a two-day faculty
conference for center stafl is held in Atlanta.
Consultants are brought in to work with the
stafl, speakers address the group, and
participants break up into small groups for
in-depth discussion of various aspects

of the project.

In February and March, a series of workshops
ate held at different CEAP campuses in the

six instructional areas covered by the project:
teading; speaking and listening; Reaction.1
itdeas); Reaction-\V (writing’; mathematics, and
counseling. Teachers in each curricutum area
gather for discussion, demonstration, and
exchange of ideas and materials.

Another important facet of the {aculty
developmert program is the provision of funds
for staff members to attend selected professional
meetinga, such as these of the National Couneil
of Teachers of English and the international
Reading Association.



Sample CEAP Centers

As examples of the CEAP program, its
development, and its achievements during its
brief life thus far, the two centers at Allen
University and Benedict College, located on
adjoining campusecs in Columbia, South Carolina,
have becn chosen. These two were selected not
because they are typical, but rather because they
demonstrate not only the anticipated results

of the program, but the possiiility of
far-reaching implications of such a program.

BBoth of these colleges are church-related liberal
arts institutions serving in the past an
exclusively Negro clientele. Benedict College is
accredited by the Southern Association of
Colleges and Schools; Allen University is seeking
accreditation, but is not accredited. Many
outsiders have recommended a mevger of the
two institutions. There has been little, if any,
support for this proposal within the institutions
themselves in the past,

The College Educetion Achievement Projects

at Allen University and Beredict College

are appatentl; succeeding in their efforts to assist
students to become academically qualified to
enter the regular coilege program and to continue
successfully the pursuit of their chosen fields,
The ptogram already enjoys th: enthusiastie
support of high echool yuidance counselors and
ptincipals, &8 well as patents of high echool
geniors and the general public. On both college
campuses the large major'ty of CEAL students
are enthusiastic about taeir work, are

applying themselves well to their studies, and are
showing progress in their teveral subjecte.

The CEAD programn is a cooperstive ventute at
Aller Univertity and Benedict College. One
cootdinator supetvites both programas; all staf]

meetings are held jointly, and mathematics
students of both schocls are mixed in classes
and taught by the stame instructor.

Student activities such as field trips, creative
activities, and social afTairs are always

held jointly by both ptrojects. This arrangement
is werking quite well; it serves to cement good
relations between the two colleges as well

as ease the operation of the two projects,

Not ouly are CEAD’ students succeeding in terms
of the proiect's objectives, but appatently
CEAPY is also having a beneficial impact upon
the academic, counselirg, and adminlstrative
programs of both schoois.

Presently, the administrative officials of the

two schovols are working together for the
promotion of other join® projects and greater
cooperation and pooling of resources. At the
faculty level there is in operation & joint Allen-
Benediet Curriculum Revision Committee
(including CEAD staff membe:s of both schools)
seeking ways to upgrade the cutriculum, and
consequently the teaching, at both schools.

The CEAP cootdinator and stafl have figured
heavily in the structuring and functicning of this
committee. CEAP conaiders this as one of il2

maost impotiant corfribrtions fo the tolal program.

CEAD »taff members are eonsidered full faculty
rr.embers at both tchools. They enjoy all of

the fringe benefits and participate fully in the
total life of the two colleges.

The coordinator, who is aided by a full-time
aseistant, is an aseociate dean at Benedict,

a member of the Administrative Couneil of both
achools, and setves on the Curricutum Revision
Committees, the Education Commicsions,

and the Student Affairs Committees of both
echools. He is 2leo co-chairman of the Benedict
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committee setting up criteria for the transference
of CEAY’ students into the regular college
program. He is a member of a similar committee
at Allen University.

CEAP sta members alsu serve on various
committees of the two colleges and are often
called upon as consultants in the English

and mathematics departments of the two schools,
especially where the freshman curriculum is
cencerned. Indeed, CEAP is being used as a

sort of gulde for revising and strengthraing the
regular freshman curriculum at Benedict College.
There the plan is to build a three-stage
curriculum for freshmen, with CEAP as the

first stage, for those who need intensive remedial
training. The plan .alls for the wide use of
CEAP methods and materials. Ultimately, this
will lead to an upgrading and strengthening

of the entire curriculum.

Test scores of (EAP students were compared
with those of regular freshmen at Benedict
College, revealing that CEAP students were
functioning generally on the same level

with regular freshmen, even though CEAP
students, for the most part, have poor high school
transcripts, many of less than ““C" average.
This fact brought home to the college officials
the realizetion that nearly all freshmen at
Benedict need the type of intensive program of
strong remedial work that CEAP is providing.

Following are additional ¢yvidences of the
impact that CEAP is having upon the regular
programs at both schools:

AT ALLEN AND BENEDICT

1. Many regular students are participating
in the news analysis section of the CEAP
program,
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2. Regular students, 2s well as CEAP stndents,
admire the CEAP program—its effective
teaching methods, et cetera, and are making
numerous requests for relatives and friends
to enter the program.

3. Regular faculty members comment
frequently on the desirable behavior patterns
exhibited by CEAP students. Regular
students are taking notice of this fact.

4. Many regular frechmen who are not
succeeding in their regular freshman program
of studies are applying to CEAP for the
second semester {or the purpose ot getting
a good foundation and making a fresh start.
(CEAP will be able to do very little of this
sort of thing, since it is nol provided tor
in the CEAP guidelines.)

5. A small number of regular students are
participating in CEAP's creative activities.

AT ALLEN UNIVERSITY

1. CEAP and the college are developirg a joint
reading laboratory.

AT BENEDICT COLLEGE

1. The college is following CEAP’s lead in
structuring methods of mid-term evaluation
of students.

2. Seniors who are majoring in elernentary
education will spend sonie time in the reading
Jaboratory observing methods and
techniques of teaching basic readinyg skills
and becoming acquainted with the wide
variely of materials and equipment used.

The staffs of the Columbia CEAP projects are
convinced, thercfore, that the program is serving
a very good purpose. It is having an impact



not only upon CEAP students, but upon the
total program of education at both colleges.

As CEAP develops in terms of «kills, techniques,
and meaningful experiences, its leadership in
useful educational innovations can become an
important aspect of the efforts to upgrade the
academic programs of Allen University and
Benedict College.

Research and Evaluation

From the outset, research and evaluation has
been an important component of the CEAP. As
saon as the centers began operation in 1967,

a testing program was initiated to provide
information for:

1. comparing CEAD students with the general
college-going population before and after
experience in the CEAP.

2. guiding instruction during the program.

3. evaluatling student progress after exposure
to the program.

With the first “‘graduates’ of CEAP programs
not yet halfway through their college careers, it
is too early for final conclusions to be drawn
about CEAP's effect on college success.

Three types of measurement are used, bowever,

to gauge the progress of students as they move
through the program and on through coliege.
These are:

1. The percentage of CEAP students
recommended for college admission.

2. The scores of students on standard aptitude
and achicvement tests,

3. The grade point average maintained by the
students after admis .on to college.

Based on assessments thus far in these three
areas, CEAP students are making encouraging
progress, Of the 1360 students enronlled in the
program in 1968-1969, 920, or sixty-eight
percent, were rerommer.ded for admission into
the regular college program. Of the remainder,
fifteen percent withdrew from CEAP for one
reason or another, and seventeen percent

were not recommended for admission, but were
counselled into other activities.

Statistics compiled so far for students now
engaged in regular college work indicate that
they are averaging better than a '‘C" level

in their studies—not bad for students who would
not have been admitted to college at all

under the usual admissio.: standards,
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COLLEGE PREPARATORY CENTER PROGRAM

Participating Institutions
Friendship Junior College
Rock Hill, South Carolina

The Mather School
Beaufori, South Carclina

Voorhees Junior College
Denmark, South Caroling

The College Preparatory Center Program
(CPCP) was a pilot program conducted for three
semesters and a summer term in 1966-67.

The prrgram was funded by the Office of
Economic Opportunity with a grant of $883,250
to the Southern Association of Colleges ard
Schools. It wrs administered from ¢ffices in
Columbia, South Carolina; three small,
church-related junior colleges in South Carolina
served as the operating centers. Policy for the
CPCP was determined by a board consisting of
the three college presidents, representatives

of the national denominational boards with
whom the colleges are affiliated, and the Director
of the Education Improvement Project,

The objectives of the CPCP were:

1. to provide intererting and original remedial
offerings to certain selected prospective
college students.

2. to give financial support to the students
enrolled in the program.

3. to allow the colleges themselves to
make better use of thelr time and resources
by reducing their remedial responsibilities.
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Each CPCP center enrolled a maximum of 100
students. All the recruitment resources
available to the college in a given locality were
ulilized in selecting students for the program.
Conferences with local high school guidance
counselors and principals were perhaps the
primary method.

The center programs were conducted in terms
of cight weeks each. Two sessiong coincided
roughly with each college semester, while the
fifth was equivalent to a summer school.
Students were advised to enroll for as many of
the eight-week sessions as the CPCP faculty
deemed necessary. Relations were established
with ares trade school and technical centers
for those few students whose aptitudes or
inclinations were such as to make attendance
there advisable. It was recogniz¢d by the entire
CPCP staff that extremely intensive advising
and counseling were nezessary for the program
to be successful.

One of the firet activities of a new CPCP
student was to undergo an extensive and carefully
formulated program of testing. The last thing
before his departure was another series of
examinations. A comprehensive file was

kept on each student.

In selecting the faculty and staff for the CPCP,
careful consideration was given applicants

who had special training and experience in
teaching the Jisadvantaged, and a series of
workshops for all those employed was conducted.
Ample funds for special equipment, materials,
and books were provided.



The instructional methods us:d by the faculty
were original and varied and sometimes even
completely unconventional. The traditional
compartmentalization into specific disciplines
was scarcely recognizable and the standard
division of the a:ademic day into 50-minute time
blocs was discarded. Cooperative, or
interdisciplinary, teaching was the rule rather
than the exception. In the CPCP, *‘curriculum’’
meant the entire ecope ¢f 2 student’s
experiences under the auspices of the program.

The encouraging results of the College
Preparatory Center Program as evidenced
through the testing program led to the
development of the similar, though greatly
expanded, College Education Achievement
Project.

A follow-up study of studenis formerly enrolled
in the CPCP continues to be conducted by

the staff of the Cciiege Education Achievement
Project. This study was funded for a four-year
peri.d with a grant of $9,375 from the

Mary Reynolds Babcock Foundatio..

Of the 467 former CPCP students for whom
valid current addresses were available, replies

were received from 320 or 68.6% to the first
inquiry about their activities. Of these 320,

241 reported that they were continuing their
education in college, trade schocl, or some other
formal program. They were enrolled in 37
different institutions.

Since that time forms have been sent to the
institutiong requesting inform-tion about the
progress and academic standing of these
students. Further attempts are being mzade to
establish contact with “hicse who did not

reply ‘o the first questionnzire. Because of the
varied types of institutions and methods of
evaluation it is difficult to summarize the
progress or the academic standing of the students.
At the institution attended.by the largest
number of former CEAP studente the average
for the freshman year recorded for these
stadents was just ahove « ‘C.' A cotrelation of
college grades with various data collected during
the program indicates that it.structor
recommendations were the best predictors of
college success, approached only by the scores on
the language section of the California
Achievement Test. Further studies of the

results are being made as additional information
becomes available,
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BOOK PROJECTS

The book projects ineluded five programs, three of which were funded by the Ford Foundation and two
by the Fund for the Advancement of Education, a former arm of the Ford Feundation. The specific
programs, the amounts and sources of funds £ ipporting them, and the year funded, are as follows:

Anmount Year
Name of Program Source of Funds of Grant Funded
Paperback Bnok Program Fund for Advancement of Education  $175,800 1967
Project Opnortunity Hardback Book
Program Fund for Advaucement of Education 12,000 1967
Nashville EIP Hardback Bouok Program Fund for Advancement of Education 12,000 1967
CEAP Paperback Book Program Ferd Foundation 2,000 1968
Black Studies Paperback Book Preject  Ford Foundation 99,300 1969

Total Funding $299,100

THE PAPERBACK BOOK PROGRAM program. These institutions received book
The purpose of this program was to provide :Ll:;;{:lnm on the basis of $1.00 per student
each of the predominantly Negro colleges and '
univereities with a moderate collection of high An extensive evaluation and follow-up of the
quality paperback books. Ninety-nine institutions program was conducted, involving both
(three were gradnuate or professional only, 18 students and faculty members. A major
were graduate and four-year, 63 were four-year conclusion from this evaluation was that the
and 16 were two-year) participated in the project had been reasonably successful {n
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accomplishing its main objective—namely, the
improvement of the reading habits of students
in the predominantly Negro colleges and
universities.

PROJECT OPPORTUNITY HARDBACK
BOOK PROJECT

The $12,000 grant from the Fund for the
Advancement of Education was used to purchase
a set of high-interest, low-reading-level books

for each of the I’roject Opportunity centers. The
books used were selected from the list published
by the Naticnal Council of Teachers of English,
High Interest, Low Reading Level for

Reluctanl Readers.

These books were principally hardbacks,

with the addition of a few paperbacks. They
were purchased as a single item by the central
EII’ office and distrituted to the various

centers, The use of these books was not restricted
to Project Opportunity students Lut was
extended to all students in the schools.

NASRBVILLE EIP HARDBACK
BOOK PROGRAM

The primary purpose of this program was to
aid in improving the reading habits of the
pupils in the Nashville EIP. In order to make
more books available for this purpose, the Fund
for the Advancement of Education made a
$12,000 grant to the Nashville EIP. At a
discount prlce, approximately $14,000 worth of
books were purchased,

CEAP PAPERBACK BOOK PROGRAM

Approxlmately 100 students at each of 13
predominantly Negro colleges in the Southeast
were the primary beneficiaries of the Ford

Foundation's $2,000 paperlback hook grant to
the College E.lucation Achievement Uroject.
The purpose of the program was to provide
reading matter apart from curricular material
which would be inexpeisive, accessible, of
varying difficulty and content, all selected
according to student interests. Approximately
300 titles representing a total purchase of
about 4,000 volumes were selected and shipped
to cach of the 13 centers.

The general categories includ>d mystery and
suspense, black culture, Negro humor, genoral
hunior, romance, self-help books, science fiction,
classical fiction, historical novels and standard
non-fictioti. The kooks were made available

on a sell-serve basis without any coercion on the
part of stafl personnel.

From time to time the cutside reading has been
cnordinated with outside classroom activities;

in all cases, the books have formed the

nuecleus of an independent CEAP library, with
students playing the predominant role in
regulating the use of the books and selecting
future titles to supplement the present inventory.
Instructors and counselors have reported an
excellent student response and an unusually

low cost/value ratio.

BLACK STUDIES PAPERBACK
BOOK PROJECT

The purpose of this program is to miake available
to 85 four-year predominantly Negro colleges
and universities a set of paperback books on
Afro-American and African culture in the
amount of approximately $1,000 per institution.
The two major objcctives of the program

are tnese:
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: 1. To assist in meeting the demands of today’s from the colleges and universities, four
5 college and university students for students from the sanie source, and threa
' appropriate black studies collections in the represeatatives from t. @ Education Improvement
nation’s institutions of higher learning. Project.
2. To provide an activity which appropriately The books were delivered to the participating
involves students in planning, operation, institutions auring the fall of 1969,

and evaluation. . . .
In addition to forwarding these collections to

‘[he 85 colleges and universities, the Ford each of the 85 cclleges and universities, the
Foundaticn, and EIP are joint participants in central EIP steif, with the assistance of a
this project. The Project Committee has the commiitee of Llack studies experts, faculty
respensibility for planning, directing, and members, and students, has prepared a list of
evaluating the project. The composition of the these books to be sent to all the colleges and
committee is as follows: four faculty members universities {n the United States.
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PERSONNEL

COORDINATI!NG CCMMITTEE (1969)

TFeLix C. RousBB, Chairman

CrAauDE C. BOoND CARL J. DoLCE Joun W, LETsON
WILLiAM L. BRINKLFEY, JR. JOHN W. FRAZER SAMUEL M. NABRIT
B. FRANK BROWN Rurus C, HARRIS ROBERT L. OWENS
LUcILLE BROWNE ALEXANDER HEARD WiLLiAM L, PREsSLY
MaRy T. COLEMAN (MRS.) ILLARD J. HUNTER ROBERT E. STOLTZ
ALTON C. CREWS H. PAuL KELLEY ALBERT N. WHITING

WiLLIAM HUGH MCENIRY, JR., Consullant

COORDINATING COMMITTEE (FORMER MEMBERS)

RaymMoND L. CHR.:TIAN FRANK G. DICKEY C. W. SEAY
Rurus E. CLEMENT HERBERT E. LONGENECKER Joan W. WorFoRrD (MRs.)
JouN E. CODWELL DARRELL R. MORRIS STEPHEN J. WRIGHT

BeN F. CAMERON, JR,, Consultant
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URBAN PROJECT DIRECTORS

N. A. CRIPPENS, Director (1969)
Nashville Education Improvement P’roject
Fisk University—-P.0. Box 872
Nashville, Tennesse» 37203

SipNEY H. ESTES, Acling Direclor
Atlanta Education Improvement ’roject
{Urban Laboratory in Kducation)
65 Walnut Street, S.W,
Atlanta, Georgia 30314

ANNA HENRY (MRs.), Direclor
New Orleans Educztion Improvement Project
2601 Gentilly Boulevard
New Orleans, Louisiana 7¢! .2

RURAL PROJECT DIRECTORS

JAMES KAUFFMANN, Direclor
Wheeler County Rural Education
Improvement Project
Alamo, Georgia 30411

WILBUR SuITH, Direclor
Overton County Itural Educaticn
Improvement Project
Livingston, Tennessee 38520

CENTRAL STAFF

FeLiX C. RoBB
Director, Southern Association of
Colleges and Schools

DONALD C. AGNEW
Director, Education Improvement Project and
Associate Directcr for Special Projects

CAnoLYN B. ARNOLD (MRs.)
Administrative Assistant to the
Associate Dircctor for Special Projects

DoOROTHY BUNYAN .
Associate Director, Project Opportunity

JouN E. CODWELL
Deputy Director, Fducation Improvement Project

HuGH R. FORDYCE .
Associate Director, Project Oppertunity
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IsAAC ROOKS, Director
Huntsville Education Iinprovemant Project
3405 T'riana Boulevard
Huntsville, Alabama 35805

ROBERT L. SPAULDING, Direclor
Durham Edueation Improvement I’roject
2010 Campus Drive
Durhani, North Carolina 27706

JERRY TANTON, Direclor
Wewahitchka Rural Education Improvement
Project
Wewahitchka Public Schools
Wewahitehka, Florida 32465

Epser GODBEY
Director, College Fducation Achievement
Project

Josepx P. MCKELPIN

Directo: of Research and Evaluation
College Education Achievement Project

GEORGE C. SEWARD
Asscciate Director, Education Improvement
Project
JosepH M. SWEENEY
Research Assistent
College Education Achievement Project

ANN WILLIAMS (MRs.)
Administrative Assistant
Project Opportunity



