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Chapter I

‘THE TEACHER AND "NORE" EDUCATION =~ FOR WHAT?

This study is an analysis of the educational attain-
ment of teachers. It introduces the factor of teacher
mobility into its analytical framework. The introductién
of the teacher-mobility factor serves to raise seldom
examised questions concerning the value of educational
attainment,

Various ramifications of the educational preparation
of teachers are discussed; and a broad generalization
emerges: At all levels of educationél administration con-
siderable importance is attached to'the educational prepa-
ration of teachers and more education fgr teachers has

become synonymous with better teachers. This commonly

lnew England School Development Council, Teacher

Competence And Its Relation To_Salary, (Cambridge,
NESDEC. 195 [] p' 13‘

1
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held assumption is fitted into the design of this study

simply by translating the assumption into a hypothesis;
that educational preparation beyond that necessary, i.e.
a bachelor's degree, for teachers to gain entrance into
the profession of teaching is beneficial to all parties
concerned with education--to the teacher, the school stu-
dent, and the educational administration alike.

A number of studies have included educational attain-
ment as a variable; but where teachers' attitudes éhd job
performance were under examination the influence of edu-
cation has not been made clear.2 One implication sug-
gested by such research is that educational attainment is
not particularly relevant, Some researchers suggest, how-
ever, that education does igtervene with other factors
to influence job attitudes.J Only in ?elatively simple
studies will education be found as a principal factor.
Typical of such studies are those cencerned with entrance

into certain occupations or work classifications, It

would appear reasonable, as well as timely, to raise the

2F. Herzberg etal, Job Attitudes: Review Of Research

And Opinion (Pittsbursh: Psychological Service, 1957).

35. G. March Ard H. A. Simons, Organizations (New York:
Wiley, 1958) p. 96.

uM. A. Schwartz, The U, S. College Educated Population:
1960, National Opinion Research Center, Report #102
Chicago: University of Chicago, 1965,
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questiont VWhy is it-~at a time when educational attain-
ment is accorded so much value and so many people see
nothing but good arising from it~~that important social
phenomena, such as labor mobility, are not being examined
in respect to the influence of educational attalinment?

Several lines of inquiry are suggested by the rela-
tive absence of educational attainment as an independent
factor in manpower-research studies. Why is education
directly and unquestionably related to only what is good,
beneficial, or rewarding? Is it possible that teachers
with increased educational attainment become vulnerable
to less favorable consequences than those they are étriv-
ing for? Might, for example, the more educated of the
professionals tend to change jobs and occupations more
" frequently, with little or no gain, than their lesser
educated associates?

Another reasonable line of inquiry centering on
education pertains to the need for increased educational
attainment. Might methods be employed, other than the
obtaining of formal educational credentials, that could
accomplish those ends which are exclusively creditved to
educational preparation? In the case of teachers the primary
desired ends ares admittance into the profession, attain-
ment of full professional recognition, qualification for

& higher~level job, and winning salary increases. Merit
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rating is one possible alternative means for achieving
several of these ends. However, merit ratii.g is a highly
controversial procedure which has found little acceptance

in large school systems.5

Conflicting Views of the Significance of Labor Mobility:

Different analysts tend to place different values on
turnover or labor mobility. In one group are those who
view a high or rising degree of mobility as potentially
harmful, This group includes those educational officlals
alarmed over teacher turnover because it seems to them to
be a factor working against keeping the nation's class-
rooms staffed by fully certified teachers.6 Also in this
"gromp are local school principals and superintendents (many
of .nom write doctoral dissertations about teacher turn-
over in trhelr particular schools or systems) who see turn-
over as a symptom of inadequate salary plans, unsatisfactory

working conditions, or unfalr administrative policies.7

5P. R. Brighton, Merit Pay Programs For Teachers,
(Washington, N. Ed. Assoc., 19%2), p. VII.
5w. W. Charters, Jr., "Survival In The Profession:

A Criterion PFor Selecting Teacher Trainees," Journal Of
Teacher Fducation (September, 1956), p. 253.

7E. H. Crane And J. R. D, Erviti, Reasons Why Some
Teachers Leave Public School Teaching, Report By Division
Of Research, The N. Y. State Education Department, (Albany:
University Of State Of N, Y., 1955}.



Also, many business and industry analysts view em~

ployee turnover as a barometer of job dissatisf-ction,
and see a multitude of causee for this dissatisfaction,
In some of these studies, the leadership pattern of the
supervisor is singled out. In others, the rigidity of
the general environment is seen as having a stultifying
effect on mature adults striving to attain social and ego
needs, In still other studies, wage and salary differen-
tials :1n seen as having the effect of attracting workers
out of certain lines of work and into more rewarding ac-
tivities.10 '

A second general group of observers tends to view
turnover or labor mobility as playing an essentially
positive, constructive and héalﬁhy role.11 Unlikg the

observers discussed above, they see labor mobility as

useful and even necessary. Vvhen labor is scarce in cer-

8E. A. Fleishman And E. F, Harris, "Patterns Of Lead-
érship Behavior Related To Employee Grlilevances And Turn-
over", Personnel Psychology Vol. 15, No. 1 (Spring, 1962),

9Chris Argyrls, Understanding Organizational Behavior,

(Homewood, Dorsey Press, 1960).

10New Englend School Development GCouncil, Teacher
Competence And Its Relation To Salary, (Cambridge, NESDEC,
1956).

11z, wight Bakke, A Positive Labor Market Policy,
(Columbus, Merrile, 1963}, p. k.

18
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tain sectors of the nation's complex economy, there are
other sectors where labor is more plentiful or less pro-
ductive, or less rewarded. The imbalance serves to stimu=-
late the flow of workers, teachers or other professionals
from the latter area to the former., Moreover, 2 few
behavioral scientists conceive of the rreedom to move

from one job to another as providing the opportunity for
healthy workers to seek out more psychologically rewarding
job situations.12 One might even speculate that certain
persons need a variety of work experiences that cannot be
provided by any one enterprise and such people must regu-
larly move from one type of job to another until their
particular needs are to some degree satiated.

Thus, simply stated, some analysis consider turnover
as detrimental and others see it as beneficial. To a large
degree one's perspective is influenced by his discipline
and by his unique area of responsibility in the institu-
tional or economic structure. One might reasonably assume,
for example, that some school superintendents see high
teacher turnover as one avenue for . Lief from severe bud-
get restrictions. When an experienced teacher resigns and

is replaced by a novice, a financial saving is realized.

12p, Herzberg etal The Motivation To Work (New York:
Wiley, 1959).

y
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On the other hand, if job mobility were to be reduced,
the deficient teacher would tend to remain in his position
longer. Vhether one sees job mobility as a positive or
negative factor depends not only upon his training, job,
and value system but also upon the nature of the problems
thrust dpon hime. The inescapable conclusion is that one
- Just can't say, in general, how much job mobility is good
or bad,

The author of this study makes no judgment as to
the goodness or badness of teacher turnover. I do, however,
feel that teacher turnover, since it is of concern to many
people in the educational establishment for a variety of
reasons, has not received adequate analysis., Whether one's
motive is to increase the mobility of teachers (judging
from its present high rates, teacher turnover needs no
more encouragement), or to decrease the mobility of teachers
(2 much more frequently asserted objective), knowledge of
- the factors relating to the desire of teachers to leave
their jobs appears necessarj; I feel it is more useful in
this study to adopt the widely held position that a high
rate of teacher turnover is detrimental., It should be
emphasized, however, that none of the data presented in
this study as presently constituted can either support or

disprove this asgumption,




Should Past Assumntions On Teacher Education and Mobility
Continue As Guide& Mo Future Decisions?

School boaxrds may be right in assuming that increased
educational preparation for their teachers is wholly bene-
ficial, MHowever, the vast expenditure of time, money and
effort veing devoted to the quest for graduate-level-
education invite questions as to whether educational
officials can afford to remain uncritical of the conse-
quences of advanced 9duoation. An appraisal of the yet
unproven benefits of advanced education 1s long overdo.
The author realizes, however, that preliminary studies==-
sﬁch as this one~-of possible negafive consequences of
advanced education can only make first, tentative steps
toward a complete analysis,

School boards may also be right in assuming that
teacher Job mobility is beneficial to a dynamic labor
supply. However, their alarming inadbility to maintain
adequately staffed tuacher rosters may be one suggestion
that the gulding assumption is obsolete.,

A less tangible, bhut more alarming, hint as to the
validity of tne "mobility is beneficial" assumption lies
in the fact that there is no evidence that high rates of
teacher attrition do not have an adverse effect on the

quality of teachings. If indeed the quality of educa-
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tion is one of the major concerns of our times, no
expense should be spared to investigate all possible
factors which might adversely effect the classroom en-

vironment,

Other Factors Intervening Between The Educational Attain-
ment And The l.obllity Characteristics Of Tecachers

Previous discussion supports the utilization of ed-
ucational attainment as a major factor in studies of the
career patterns of teachers whereas in the past it has
been delegated to minor consideration. However, in the
present study, an equally serious omission would occur if
factors other than educatlon and career aspirations or job
change were neglected.

Therefore, such factors as sex, marital status,
teaching assignment, age, level of teaching and social
background will be taken into consideration. However,
such factors willl be used as a refi,ement or control of
the primary factors under consideration rather than as

possidble slternatives to them,

Summary And Brief Qutline Of The Report

These, then, are the central questions asked by
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the aut! or:1 What might advanced education do to the
values, aspirations and goals of the teacher that make
him so prone to changing his job or even his career? To
what extent does advanced education speed the attainment
0f goals that the teacher regards as soclally and profes-
sionally rewarding? It is with these -- admittedly

broad and difficult -- questions that this study is
concerned,

The author will devote the second chapter to his
methods and goals, in the hope that the reader will recognize
the purposes and limitations of the present study. This is an
exploratory study: It does not solve; it merely hints
at solutions, It does not set matters to resty it pro-
vokes,

Chapter 3 introduces the data on which the study
is based, Chapters 4 through 8 deal with a body of
data collected by the Institute of Administrative Research,
Teachers College, Columbia University. These chapters,
forming the heart of the study, explore the data using
& consliderable variety of extracted sub-samples and
variables -- forusing, ad justing, and refocusing in order
to fully utiliee this significant body of data,

Chapter 9 deals, but not so intensively, with yet
another bdody of data, the 1962 Postcensal survey of Pro-
fessiorial and Technical Manpower. This data is used prie-
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marily to elaborate and amplify the findings made with
the Institute data, Chapter 10 summarizes the findings
from both sets of data. In the final chapter (Chapter 11}
the suthor sets down some of his views regarding the im-
plications of the study.

Through his intensive analysis of the data employed
in this study, the author has come to two broad conclusions,
Each has many ramifications, but may be tentatively stated
as follows,

(1) Rather than exclusively improving the general
effectiveness of the.teaching force, the graduate edu=-
cational requirements imposed by the education hierarchy
("the establishment”) may work in some ways to reduce the
teaching force's effectiveness, In nany situations, the
educational requirements seem to further complicate, rather
than simplify, already complex manpover=-utilization problems,

(2) More education, once attsined by a teacher, does
not automatically "lock=-in" that individual either to a
school system or to the teaching profession.

1f these two conclusions are valid =-- and the author
believes that they are =~ then a broad reexamination of
the current efforts to extend educational requirements,
and to deal with teacher turnover and the teacher shortage,
18 required, 1In the author's view, his study will have

succeeded if it helps to provoke such a reexamination.
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Chapter II

AN EXPLORATORY STUDY =- NATURE AND DESIGN

The . primary focus of this gstudy~--educational prepa-
ration of teachers and its possible detrimental effects--
has beon briefly discussed. The primary and secondary
factors influencing the current investigation must now be
exploreds How will this be achieved? 1In other words,
what is the investigator's strategy, vhat kind of data
will be utilized, how is the present study designed?

The study will be exploratory, its purpose bdeing
to explore some unanticipated consequences of advanced
education upon practicing public school teachers., The
results of studies of this type offer knowledge of value
for poliocy change. Such information may serve a diag-
nostic function as well.1

1y, Hyman, Survey Desien and Analysis, (Glencoet
Pree Press, 1955), p. 66,




An early decision was made to use data from studies
made previously for other purposes. The decision was based
in part upon the dollars-and~cents cost of obtaining pri-
mary, fully controlled data. The author felt that second-
ary analysis would allow workable data to be obtained for
minimum cost and would also reduce considerably the time
needed to obtain information. He believes that 1little,
if anything, in this study has been lost by the use of
secondary analysis.

The framework for analysis of the empirical data
can now be outlined. This framework can be described
first by indicating the extent of the causal chain of

varia-les,

The Causal Chain

The elements of the causal chailn in the analyses to
follow will inoclude several independent variables, several
dependent variables, and several explanatory variables in-
tended to injeot the soclal faotors which are not urdinar-
11y associated with studles ocentering around jodb satisfac-
tions. No 1ntervén1ng variables ~- such as the commonly
utilized prefiles or summaries of satisfaotion, dissatisfaoc-
tion or morale =~ will be part of the analytical structure,

Educational attainment will dbe considered the primary
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independent variable because of its central role in teacher-
certification requirements; in teacher salary practices; and
in professional growthy and most importantly, because it has
been heretofore unexplored as an influence on job-related
‘behavior. The origanizational setting ~- or teaching assign-
ment -~ will be represented as a secondary independent vari-
able, Classroom:teachers are differentiated from other

types of professionals working in the school, Elementatry,
junior high, and senior high classroom teachers are set
apart, Personal characteristics -~ most importahtly the

sex of the teacher -- constitute the third type of inde-
pendent variable, Other personal factors will be considered,

e.gs age and marital status,

*Throughout the study the various cross~tabulations
will be divided into four sex-marital groups. In this
sense there will be a rigid division of labor according
to sex., This was not done because of traditional dis-
tinctions between males and females in studies of job
satisfactions and career pattems (which sometimes implied
that males were strongly committed to their careers bdbut
women were only secondarily committed).

There are several reasons why the uuthor has chosen
to use the sex-marital division. First, sex-marital dis-
tinctions were made because significant proportions of
each of the four categories are represented among the
ranks of public school teachers. Wwomen in engineering
or law, or men in nursing, are considered as unusual,
since these professions are still considered the exclusive
province of men and women respectively, Yet both men and
women, single and married, are found in lar%e proportions
in public education with women in the majority in prim-
ary education,

Secondly, there are significant differences in the
needs and job aspirations of each of the four groups and it
can be reasonably assumed that these differences result
in different job behavior and career-mability patterns.,
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The dependent variables, as will be recalled from
previous discusslion, are indicators of Jjob mobllity. They
are commonly treated as "effects" of job dissatisfactions.
Particular significance is attached in this study to those
effects because it is believed that they are costly to
teachers, to school systems, end to the educational process.
The first dependent variable to be analyzed will be a
relatively simple attitudinal effect -- whether the
ingervice teacher desires to stay as a classroom teacher
or desires to leave the teaching occupation, A secoend
more specific dependent variable utilizes career inten-
tions =-- whether the inservice teacher desires to stay as
a classroom teacher, desires to change to a nonteaching
Job within the educational establishment, or desires to
leave the public school entirely. Doth dependent variables
will be examined in respect to the same independent variables.

Actual intra-occupational job mobility is also con=-
sidered as a dependent variable. Here the effect is be-

havioral rather than attitudinal for, as will be seen, many

YT teacher mobllity 18 to be In any way influenced by
public policy, these distinctions must be recognized and
taken into consideration., For example, providing opvor-
tunlties for young unmarried female teachers to meet young
men may be one way to retuin this group a few years longer
in a particular school system. However, income supplemen~
tation would be of greater importance to married male
teachers.

The third reason for a rigld sex-marital distinction is

because of changes in the social ‘fabric. For example, more

older women than ever before are leaving the home to st
ar
Or resume careers, & *
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teachers in the samples have switched from one teaching
Job to another., The question here is: Do the more educa-
ted teachers change jobs more frequently than the less
educated ones, and why?

Once the factors described above have been analyzed,
the explanatory variables--social factors~-will be in-
troduced to help establish the absence or presence of
the hypothesized relationship between educational attain-
ment and career change. The father's level of education
will be utilized as a separate factor to ascertain whether
the more educated teachers w;th more highly educated
fathers react differently to their job situations than do
the more educated teachers with less educated fathers.

The same analysis wili ba set up with the mother's educa-
ition as a separate factor. According to the literature of
reference groups either the father or the mother may be
used as a standard for the teacher to equal or exceed.2

Outside groups of teachers will also be analyzed for
possible influence as reference objects. The rnore educated
teachers who hold offices in educational associations will
be compared with the more educated teachers who are not
aotive in professional voluntary associations. Thia will

give an indication as to whether this particular reference

27, M, Newcomb etal, Social PsyéholqgiihﬁNew York: Holt
Rinchart, Winston, 1965), p., 145, o ¢
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group has an influence on career decisions,

Data from Teachers College, Columbia University
("The Institute Sample") provided the necessary indepen-
dent variables with cnnsiderable latitude for elaboration;
however, the dependent wariables are somewhat lacking., Data
from a Postcensal study of college-educated workerec by the
National Jpinion Research Center ("The Postcensal Sample'")
contained a wider array of factors reflecting the career-
changing behavior of teachers but suffered somewhat because
educational attalnment could not be fully controlled as
could be done with the Institute Samples In this study
two dimensions, degree held and years of graduate educa-
tion, were combined where possible to obtain an operational
as well as sensitive indicator of educational attainment.

The personal factors--age, sex, marital status and
number of children--are all straightforward (although sone
researchers might debate the concreteness of age when reported
by large numbers of female teachers). The explanatory vari-
ables, on the other hand, will be found to be relatively
abstract, Historically, a father's social status set the
gstatus of his sons. Today the relative status of fathex
and son is less direct, with formal education and other
reference objects intervening to make objective status rela-
tively unimportant and subjective and imputed status in-

creasingly important.
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The use of secondary data called for some special
conslderations in abstracting the factérs from the raw
data. In the case of one dependent variable, number of
positions held in education, information had to be assem-
bled from several different sections of the Postcensal
questionnaires 1In addition, teachers from church-sponsored
elementary schools had to be screened out to obtain the
éample of public school teachers desired for this inves-
tigation. Obviously, there are drawbacks as well as

benefits in using secondary data.

The Deslign Of The Study

The overall assumption on which the design of this
study is based is that increasing levels of education
result in unanticipated negative consequences in respect
to the career patterns of public school teachers. This
deduction is analogous to the "slulcegate" function
»described by Davis,i.e. the supply of new teachers en=-
tering the nation's schools is restricted with each increase
in the educational requirement for entrance into the profes~
sion.? 1In this report inservice teachers, not prospective
teachers, are the primary interest. Therefore, the com=
plexity of teacher career problems and the numerous dimen-

slons of the teacher corps must be taken into account, It

EAY Davis, The Role Of Hirher Education In Career
Allocations, National Gpinion Research Genter, University
of Chicago (Chicago, By The Autrer, 1962), p. 1k,
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will be necessary to exercise considerable control over
all the variables. With these realities in mind{ this
study was set up as exploratory. While hypotheses are not
customarily deduced in studies devoted to hypothesis-
testing, they can be deduced and refined in exploratory
studies, One of the outputs of this study will be a more
sharply defined working hypothesis than was originally for-
mulateds A consequence of hypothesis-development is that
intensive hypothesis-testing may be put off to future
studles, It is hoped that this work will stimulate fur-
ther investigation into the unanticipated consequences of
advanced education,

Each of the various foundations upon which this
study 1s based has been discussed. It would be well, a%
this point, to summarize and place each element into the
overall design before introducing the data,

Chapter 1 suggested the existence in the educational
establishment of an informal hypothesis --- advanced edu-
cation for teachers is directly related to improvements,
benefits and revwards to all those concerned,

Until very recently, there has been relatively
little investigation of any significant cost which might
be assoclated with the pgraduate education of classroom
teacherss It is this lack of negative perspective about

education which has prompted the primary assumption of
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this study: that the graduate education of teachers incurs
significant, "manticipated costs to the educational system.
This assumption will serve as a working hypothesis challen-
ging the infallibility of the generally accepted assumption
that advanced education for teachers has only positive
consequences,

A second, more elementary, assumption is necessary
however. This assumption is that teacher job and career-
mobility are detrimental to the educational system. Thus,
if the results obtained from analyzing the data indicate
that the more educated teachers, rather than the less
educated teachers, are more inclined to mobility, then
the working hypothesis is to some degree supported and
the "educational-payoff" hypothesis is 1o some degree
weakened,

In the following chapters, educational attainment
is represented by degrees actually attained and/or years
of graduate work achieved, The mobility factor is rep-
resented by several different indicators of mobility:
some factors indicate tendencies toward job change;
others indicate actual job changes, while still other
statistics indicate the direction of the change. In each
of the several different analyses, an indicator of ecdu-
cational attainment is cross-tabulated against some in-

dicator of job or career mobility. The result in eac
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case reflects the nature of the relationship between
‘educational attainment and job or career mobility,
whether direct, inverse or unrelated. The repetition of
cross~-tabulations serves the purposes of valldation of
the results through replication, and also serves to
build a pattern of results rather than merely an isolated
result of some kind. Results obtained from cross-tatrulating
one factor against another can be significant if the
analysis 18 strong enough to ve statistically signifi-
cant. Analyses of this type can also be Jjudged as mean-
ingful if the results obtalned are consistent over a
number of trials. The latter technique will be used in
this study. Multiple analyses become possible when two
different samples, or sets of data, are utilized. Mul-
tiple analyses have the virtue of making possible a
variety of dependent variables.

In the chapter that follows, both the Institute
Sample and the Postcensal Sample will be introduced and

described in detail.
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Chapter III

‘INTRODUCTION TO THE DATA

The empirlcal data that forms the core of the secon-
dary analysis come~ from two sources, AS indicated in
the previous chapter, the first source is "The Institute
Sample," which includes data from an investigatloh made in
1962 of the staff characteristics of a large group of
public schools initiated by the Institute of Administra-
tive Research, Teachers College, Columbia University.
The second source, "The Postcensal Sample," was utllized
for a survey of professlonal and techihical manpower. It
was conducted in 1962 by the National Opinion Research

Center.
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The Institute Sample

The Institute study covered %420 school systems with
data on the characteristics of professional staff.1

Three suburban school systems were selected from
among the 420 urban, rural and suburban systems covered
by the Institute study. These three were the only systems
for which complete data on educatlional attainment, including
vears of education and highest degree attalned, as well
as data on carveer changes were coded., This information
was requested on the questlonnalre for all school systems.,
The fact that it was coded and processed for only three
systems raises the question of how much importance the
school administrators supporting the Institute study
attached to teachers' career patterns and the characteris-
tics of educational attainment. However, tle three-system
sample of suburban schools had considerable potential
for research. The author selected 12 factors for cross-
tabulation, each of wﬁlch was sulted to the purposes
§f this study. This information is not readily avallable
elsewhere.

The three suburban school systems ad join New York

City and Philadelphia. They incorporate some 532 males

1p, A. Wood, A Measurement Of 3taff Characteristics
In Selected Public Schools, Unpublished Doctoral Disser=
tation, Teachers College, Columbia University (New York:
By Self, 1963), p. 25,
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and 862 female oclassroom teachers., All teachers had
maximum opportunity, 1f they were personally motlivated, to
increase the level of theilr graduate education and to
find Jobs in nelghboring school systems or in other
occupations because of thelr proximity to large urban
centers, This sample, while not a completely represen-
tative sample, 1s adequate in size and scope 10r this

' study. It 1s useful to the extent that urban and subur-
ban areas are increasing in size relative to rural areas,
Also urban and suburban teachers are more educat-l than

rural teachers.

The Institute Data:

Thirteen factors were extraced from this data because
of thelr relevance to this study. The majority of these
factors, e.g. age, sex, and type of teacher, will be
used in the analysis in a form fairly simllar to their
raw form. The frequency distributions of the 13 factors
are indicated in Table 3.1 for each of the three subur-

ban schools,



Table 3.1

PERCENTAGE DISTRIBUTIONS OF RELEVANT TEACHER
CHARACTERISTICS IN THREE SCHOOL SYSTEMS

Teacher School Systems

Characteristic A B C All

Sex: Male 38 38 39 38
Female 2 62 61 62

total % 100 100 100 100

n fh4s Lsg 289 1389

Age: 24 % less i1 17 i9 14

25 - 29 20 16 15 18

30 - 34 21 13 13 17

35 -~ Li 25 25 24 . 25

ks % more 24 29 30 27

total &% 100 100 100 100

n 649 519 293 1398

Marital Single 33 39 38 36

Status: Married 67 61 62 Al

total 2 100 100 100 100

n €45 4ssg 289 1389

Teaching Elementary 50 13 47 L7

Level: Junior High 13 28 hs 20

Senior High 27 24 21 25

Others 10 .5 7 8

total 3 100 100 100 100

n 651 Ls58 293 1402

Years Of 43 % less 28 36 27 30

Collese 5 36 29 32 33

Education: 6 25 21 25 24

7_% more 12 14 17 13

total % 100 100 100 100

n’ 641 456 289 11384

-lAssignment: Class R'm T. 71 82 71 74

Special T'en 14 3 17 11

Supervisor 3 2 1 2

Administ'ion 5 i 4 L

Other 9 9 7 o]

total »# 100 100 100 100

n 650 457 293 1400

Educational No Bachelors 3 i 9 6

Attainment: Pachelors k1 43 3 Lo

Masters 53 52 56 54

Doctorate 1 1 1 1

total 3% 100 100 100 100

n 4i2 460 295 . 1408




Table 3.4 (continued)

Teacher School Systems

Characteristic A B C All

ot~ P Tty g Y s Do
Is Career Change Yes 27 29 25 27
Desired? No 73 71 75 73
total®! 100 100 100 100
nl 637 Lhy 286 1370
Type of duidance 15 9 20 14
Career Supervision 15 17 23 18
iChange Administrat®t 30 29 11 26
Desired: College Teaci 22 22 21 22
Out of educ, 17 24 25 21
total 5 100 100 100 100
n 149 118 71 338
Pather's Elementary 18 15 14 16
ﬁducatlon: Junior High 25 23 22 24
Senior High 37 35 4o 37
Collere,rad 20 28 25 24
total 4 100 100 100 100
n 629 Lsh 285 1368
other's Elementary 18 11 13 il
fducation: Junior High 26 23 23 24
Senior High 45 48 ks 46
College,>rad) 12 18 20 16
total > 100 100 100 100
n - 626 452 285 1363
fs Either Yes 12 18 i9 16
Parent a No 88 813 81 34
feact . »? total FA 100 100 100 100
n 613 439 279 1331
{omber of None 64 71 75 69
Offices in 1 15 17 io 14
Educational 2 or more 21 12 15 17
ssociations: total A 100 100 100 100
n 653 460 295 1368

39

Note:

It will be noticed that slight differents occur

in the total n's when various charts are compared.
This results from computer processing and does not
significantly alter the percentages.
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The Chi-Square statistic was used to test for
n
significant differences between school systems for each

factor,”

It is a common statistical practice when hypotheses
are under examination or when several factors are inter-~
related to test the results for significance. In this
manner investigators hope to ward off specualtion as to
whether the relationshins obtained were a result of some
chance association or whether some relationship is indeed
established between the two or more factors under examina-
tion. Tests for significance, of which Chi-Square is
most relevant here, are not szenerally utilized in this study
(but see Chanter 8) for several reasons, For one, Chi-
Square has limitations. If the 'n' is very large, that is
more than 100, the results often tend to be sismificant
regardless of how small the depree of relationship, Such
would tend to be the case in the Institute Sample with
all married male, single female, and married female teachers.,
Conversely, if the sub-samole is too small, that is, less
than 20, it becomes difficult to argue a significant rela-
tionships. MNany such cases are found in charts where the
principal factors are cross-tabulated and thcn controlled
- two or three ways, which is typical of this study. Also,
linearity is not implied by significance., In this study
considerable value is placed upon the consistency of the
results across a number of sub-~tables, rather than on
the sipgnificance of any one table. For example, where an
array of sub-tables yields consistantly direct or invérse
relationships between education and job chanzse., Reliance
upon Chi~-Square tests in an exploratory study of this type
may tend to oversimplify the analysis of the results. For
these reasons, the use of Chi-Sguare is confined to those
tables where its disadvantages are minimized.,
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No factor was found to differ so much as to preclude the
feasibility of combining the data from the three systems.
Most of the factors were then ready for cross-tabulation.
Several, however, had to be assembled into a more meaning-
ful final form. Such was the case for highest degree
attained, years of college education, and desired career
change.‘

Two educational indexes are avallable, highest degree
obtalned and years of college. Each factor has been
widely used to indlcate the educational accomplishments of
individuals although highest degree is more common and
more definitive.

Several characteristics of urban school systems
suggest that highest degree obtalned would not alone
realistically portray the educational attailnment of
teachers, Salary plans, such as the one for Los Angeles
teachers, recognize elther additional blocks of graduate
credits or advanced degrees for salary differentials.?
The group of teachers included in the Institute data
demonstrates wide varlation in length of college training
both for those with bachelor's degrees and for those
with master!s degrees,

2Los Angeles School S a 1966-196
ystem, Personnel Data 1 -1
‘Personnel Division Publication'No. z-17 (6), IL0366 2y

Angeles: Research Section, 1967), p. 12.
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Table 3.2

YEARS OF COLLEGE ACCORDING TO
HIGHEST DEGREZ OBTAINED

(IN PERCENT)

Years of Highest Degree Obtained

College A
: __INo Degree| Bachelorn Masters _g_giorate _ All

2 to 3% 39 2 1 0 b
3 21 39 1l 0 17
Iy Iy : 23 0 0 10

5 18 19 19 0 lz

5% b 6 21 0 1

6 5 5 24 8 1s

6% Iy 2 13 8 8

7 or more 6 b 20 85 13
Totals % 100 100‘ 100 100 100
z 78 550 745 13 1386

Table 3.2 indicates that 36% of the bachelor's
degree holders have as many years of graduate education
as most of the master's degree holders. Among the mas-
ter's degree holders, more than half possess two Oor more
years of graduate education. Twenty percent of the mas-
fer's degree holders possess as many years of graduate
education as do 85% of the holders of doctoral degrees,
Neither index . "one gives as meaningful a description of
educational attainment as both together,

The distinctlon between years of college and degree

attained has qualitative as well as guantitative impli-
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cations, One of the orlticisms of graduate teacher
education 18 that many teachers tak: duplicate and un-
related courses in order to accumulate graduate oredits.
Programs lwading to graduate degrees, in contrast, are
typieally composed of courses relevanv to the purposes
of the program. Courses are logically relateu. to each
other. One implicatlion is that teachers who complete
graduate programs demonstrate a higher order or scholar-
ship and a deeper commitment to their professional de-
velopment than do teachers who merely accumulate grad-
uate credits.“

It would appear &esirable from several points of
view to incorporate both indicles of graduate education
in the measure of educational attainment, especially if
they are assembled in such a way as to permit compari-
sons of the effect of each index on the dependent varl-
able under examination.

For the purposes of this study, both years of
college education and highest degree obtained will be in-
tegrated into one index: educational attainment. A
four-increment scale will be set up for the Institute data:

3k. W. Meyer, "Still Another Look At Teacher Educa=
tion", The North Central Association Quarterly Vol. XXXIV,

#1 (July, 1959) p. 167,

bk. 7. McLeod, A Follow-Up Study Of Graduates Of
The Fifth-Year Program Of Teacher Education (New Yorks

N. Y. University Press, 1954), Pe 3.
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Bachelor's - will include only those with the degree,
with not more than 4% years of college.

" Bachelor's Plus = will include only those with the
degree and 5 or more years of college.

Master's - will include only those with the degree,
with not more than 5% years of college,

Master®s Plus =~ will include only those with the
degree and 6 or more years of college.

Teachers with no degree or with doctoral degrees will be
examined less exhaustively. Constituting, respectively,
some 6% and 1% of the sample, these two groups are too
small to subject to the fragmentation of cross-tabulation.
Table 3.3 indicates the frequercy distribution of the
newly constructed variable -=- educational éttainment.

One indicator of the dependent variable obtained from
the Institute sample is ~- whether or not the teacher desires
to change his jobs This desire is generally considered an
effect of job dissatisfaction, It is an attitudinal type of
effect rather than a behavioral effect such as absenteeism or
resignation, While more tangible tha~ desires; neither
of these behavioral effects indicate the extent of dis-
satisfaction arising from one's teaching situation. Many
factors may lead to the teachert!s dissatisfaction with
his jobs, For ekample. he may desire to leave his job but be
unable to do so for some reason or ~nother,

Certain behavioral scientists feel that it is the




"healthy" workers who leave dissatisfying job situati.ns
and the "unhealthy" ones who remain.5 If this is so,
then a factor such as desire to leave, although it is
rather general, does give some feeling of the possibdle
cuter limits of the extent of such internal disquiet.
Internal disquiet -~ as well as an inadequate supply of
teachers =~ are both major factors that can disrupt 1 .
effectiveness of educational systems.

If the factor "desivre to changa jobs" could be made
more descriptive, its value would be increased. This
was accomplished by combining some of the categorles of
responses obtained when the teachers who indicated a
desire to leave ‘thelr jobs were also asked to indicate
the fleld into which they would like to change. This in=-
formation was introduced in Tadle 3.1. Those repponsss
indicating a dasire for guldance work, for suporvisory
and administrative positions were comdbined into a cate-
gory labeled "Up." This indic~tes a group of teachers
who, while unsatisfied by their present job situations,
gee one road to future satisfaction in education, in
higher=-level jobs, Those reaponses indicating a desire
to leave public school education to seek work outside

the profession or to enter college teaching were grouped

b5

SChris Argyris, Efrsonality And Organization (New
York, Harper & Bros., 1957).
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together and labeled "Out."# Using these designations,
it is possible to amplify more meaningfully upon the
theoretical implications of the basic dependent variable,
It also permits the data on field of change to be utilized,
whereas previously the number of responses in any particular
field were too small to be given serious consideration.
The frequency distribution of the second newly
constructed factor, type of career change desired,
is algo described in Table 3.3+ Those with the highest
intensity of commitment to teaching desire to "remain.n
Less commitment is suggested by the desire to move within
education, 7The least commitment is expressed by those
wanting other occupations,
Several more of the factors described in Table 3.1,
although not so important as those discussed above,
may need additional introduction here. "Type of teacher"
and "assignment” describe important teacher characteris-
tios that previous discussions indicate must be held in
control, However, there is some overlap and ambigulty as-

gociated with these two charaoteristlics., It was found

5Tt might be rore realistic to label college teaching
ag "Up" rather than "Out", "Out" is used simply because
there is no evidence of sn established career ladder to
both upgrade public school teachers and to replace them,
Perhaps there should be such a promotional scheme to mo-
tivate lower level teachers and to control their rate of
advancement.,
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that when the two factors were combined a cleaner division
of the type of teacher was possibles A new factor, "Assimn-
ment level," was construct*ed,

Table 3.3

PERCENTAGE DISTRIBUTIONS OF SELECTED
COMPOSITE FACTORS ACCORDING TO SEX

‘ ' Sex
Composite Factor “Tale | Female | “oth
Educational “achelor b 11 i 37 27
Attainment: “achelor+; 13 17 15
Faster |2k 25 25
Master + i 50 21 32
total 4 || 100 100 i00
ni 516 804 1320
Type Of Remain 1§ sS4 | 82 7
Career Promotion{ 26 7 14
Chanue Leave fd.'_ 20 11 14
Desired total 5 i 100 100 100
n i 520 841 1361
" Elem.CRT | 13 53 38
Assignment Jr.H.CRT | 21 12 16
Level 3r.H.CRT § 32 12
Other %\ 3 24 24
total & ¢ 100 100 100
n 531 - 861 1392

The frequency distridution of the new factor;~as
descridbed in Table 3.3 has three classes of classroom teachers
(CRT) and a fourth category of professional educators all
of whom possess higher status in the educational hilerarchy
than the ordinary classroom teacher. The various fac-
tors derived from the Institute data will be related

to one another in the analytical chapters to follow,
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The Postcensal Sample

The second source of empirical information was the
1962 pPostcensal Survey of Professional and Technical
Manpower conduoted by the National Opinion Resear~h Cen=
ter for the National Solence Foundatlon.6 This study
desoribes, among other things, the moblility patterns,
flelds of specialization, and background characteristios,
including education, of elementary and secondary school
teachers as well as of 38 other occupational groups, all
with four or more years of ocollegc education at the time
of the 1960 census. A questionnaire elicited information
on thelr 1960 and 1962 career and educational status, Bie
annual statistics on the mobility patterns of certain
classes of teachers can be set up which can then be
related to the teachers! educational attainment, In-
formation of this typuy is unobtainadle in traditional stude
ies of teacher turnover,

Each of the various ocoupations making up the Poste
censal study was rampled in suffiolent number to ensure
at least 1,070 respondents for each oooupation.? The
ovorall rate of return was ?72%, Samples of 1,966 elen-

entary teachoers and 1,913 secondary teachers were obtained,

b5, Warkov and J, Marsh, The Education And Training

of America’s Scientists And Engineers Report ilo. 1
(Chicagor Natlonal opinion Research Center, 1365%),

7M., A, Schwarte, The U,S. College Educated Populae
tioa 1960, N.O.R.C,, Report #.02 Ichicago. inlv, Of
Chicago, 1965,) p. 68. )
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While 3,879 teachers represent a small proportion
of the almost two million who staff the natlon's schools,
these samples do provide an opportunity to obtain infor-
mation about elementary and secondary teachers not
otherwise avallable. The samples are considered repre-~
sentative of the nationwide population of teachers.

The Postcensa) Data: The Postcensal data contain

a variety of faotors related to educational bvackground

a8 well as to the career patterns of college~sducated
pudblic school teachers. The selection of pertinent

faoctors was, of course, governed by the purposes of the
study, but it was also influenced by the typs of factors
previously used in this report. Ideally, to contribute

to an exploratory study, a second body of data could both
replicate important previous analyses as well as oontridbute
new insights., Frequency distridbutions of the pertinent
faotors are given in Table 9.1, and the Postcensal data

are analyzed in Chapter 9.

The Analytiocal Procedure

Bafore ocommenoing the analysis of the data, it may
be useful to discuss bdbriefly the sequence that will be
followed, toll what faotors will be related to each other,
and explain what purpose each phase of the analysis is

intendei to serve.
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The Institute set of data will be utilized first,
starting with Chapter> 4. It more fully describes the
independent variabdble -~ elucational attainment -- and
offers more control factors and more explanatory vari-
ables on whioh to build discussion than does the Post-
ocensal data.

1. Eduocational attalnment will be cross~tabulated
against the broadest avallable indicator of the ocareer
plans of inservice teanhers, that is, whether or not ‘
they desire to leave the teaching position for which they
were trained. Table 3.4 glves a general indlcation of
the results of this relationship.

Table 3.4

EDUCATIONAL ATTAINVIENT VERSU,” DECISION
TO REMAIN IN OR CHANGE CARZERS

Career Decision
Level Of
Ei:gigéggzl itfale Towachers " Female Teachers
Hemaln Leave = demaln L.eave
ﬂ in
R Rea%nlnq’feaj_):hih{ EOtE“ L@gchm;ieach'e Both
I - 1 296
Bachelors 39 62 20 100
- s sttt o v rgpre. o e cn b & .- . - 1»33 LS
Rachelors + 53 47 i3 100
o — - B imr e et » mten iy . . . - . PR 200 . - -
Masters : 62 38 17 100
R S - e e e . . came e m . - . 15? o~
Masterc + 57 43 21 00
mw»mj WW L
All 56 Ly 21 100
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Almogt as many male teachers would llke to leave
teaching (44%) as remain in teaching (56£). A smaller
percentage of the total female teachers (21%) desire to
leave teaching. Educational attainment appears in-
versely related to the proportion of male teachers
desiring to change careers, conmparing those with bache-
elor's degrees with those possessing a bare masterts
degree. This findinz will be reexamined, controlling
for age, to ascertain 1f the masters are a self-soreened
in-group., A ocurvilinear relationship typified female
teachers. Theoretical considerations suggest the ne=
oessity to explore the rolation betweeen sducational at-
tainment and career intentions, exercising ccntrol over
more faotors than just sex alone.

In the next chaptor, tharefore, the age of the
teacher will Ve taken into account, recognizing that many
younger teachers dosire to leave teaching for reasons
other than those that mlght be influenceld by graduate
education. The marital status of the teacher will also
be a consideration, since single people may make career
deocisions according to soxewhat differont value systenms
than married people. A third type of distinotion sepa-
rateselementary teaochers from junior high and senior high

olassroom teachers, In addition, all olassroom teachers
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will be distinguished from speclial teachers and school
supervision. The purpose‘served by these controls is to
Qscertain the relationshlip between educational attainment

and career intentions in a variety of commonplace contexts,
and to determine whether one particular factor or another
serves .to accentuate the causal relationship. Different
groupings of age and other classes of factors will be con=-
structed to ascertain whether the way that the information

is agiyembled influences the results. Groups will be retained
for analysis only where results suggested before the grouping
were hot changed. It will be interesting to compare the
relationship between educational attainnent and carecer
intention in the case of classroom teachers and in the case
of non-classroom educators. Supposedly the latter, higher-
status group has been more rewarded for professional
investments such as graduate education and would therefore

be less inclined to change Jjobs,

2, Educational attainment will be cross-tabulated
against a second dependent variable in the fifth chapter,
In this analysis the dependent variable is more specifio
in regard to the career intentions of the respondents,
Certain classroom teachers indlcated a desire to seek
higher level positions within the schools, other teachers
indicated a desire to leave pudblic school teaching all
together, The influence of level of educational attain-

nent will bve ascertained for each expressed direction .of
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change, for each intention has different organizational
as wéll as career impIicationé.

The system of controls outlined for Chapter 4 will
‘not be repeated in this second phase of the analysis of
the Institute Data. Instead the simplified groupg suggested
by thé results obtained in Chapter 4 will ve utilized.
Where certain controls did not produce discriminating
results they will not be repeated. |

3¢ A differént type of dependent variable is analyzed
in Chapter 64 Here the extend of the teacher's actual job-
Jumping history is related to his level of educational
attainment, Previous.chapters. in contrast, were concerned
with career switching intentionss The results from 6ﬁapter 6
may serve to valldate to some degree the results obtained
from the more subjective indicators of job mobility of the
previous chapters,

by In Chapter 7 the primary factor, 2ducational attain~-
ment, is elaborated upon. Three different sociai background
faztors were cross~tabulated against educatior ' attainment
in order to ascertain if teachers of certain types of backe
grounds were more inclined to attain higher levels of edu-
cation than teachers with different background characteris-
@ics. The purpose of this séries of cross-tabulations is
to examine the possibility that "education" .nasks other
characteristics and that it is therefore spurously corre-
lated with the dependent variables.
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5, The fifth of the apalytical chapters involving
the Institute data {(Chapter 8) will be devoted to seeking
explanations for the results reported in Chapter 4, Social
background faotors, including those used in Chapter 7,
will be used to specify results in tabulations of the
primary factors., The purpose is to ascertain the influence,
if any, of social class experiences upon career deoisions,
The influence of present day reference groups will be ap-
praised, for example, by utilizing a faotor such as the
irtensity of relationships with teacher associations.

6, The Postoensal dats will be utilized in the sixth
and last of the analytleal chaptei:s (Chapter 9). Herxe
the dependent variable will take the form of aotual
career ochanges in contrast to the attitudinal effeots of
dissatisfaotion with the teaching job discussed in earlier
ohapters, The first seoctions of this chapter will aim towards
exploring the function of education in respect to ohanges
in the employment status of teachers over the two-year
period, Movement out of the labor market is espeoially

. identified with young female teachers, The influence of
advanced education upon women abandoning professional
careers for domestio careers will be oonsidered in this
phase of the analysis,

7. The last seotion of the Postoensal ohapter will

oonsider teacher job change over thelong-run, namoly
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the professional life of the teacher. The immediate pur-
pose here is to ascertain to what degree level of ad-
vanced education is associated with actual job mobility.
The Postcensal data contains an added feature ('no degree")
in respect to educational attainment. Teachers from the
Institute sample data possessed at least bachelor's degrees.
Many of the teachers from the Postcensal set of data
lacked the bachelor's degree,
8¢ The tenth chapter summarizes the findings obtalined
from the data, Conclusions are drawn from this information.
9. Policy implications will be cautiously raised in
the final chapter, which draws in part from the conclusions
of the analytical material. Here the research results will
be viewed in respect to existing educational policies to
train, recruit and retain a stable and effective teaching

force in the public schools of the country.
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LChapter IV

TEACHERS WHO WANT "OUT" FROM TEACHING:
THE ROLE OF EDUCATIONAL ATTAINMENT
AND OTHER FACITORS

Many espiring teachers, while still in college,
change their minds about embarking upon a teaching career,
Also, many students vho had not oonsidered teaching upon
entering college have oome to antioipate a teaching
career, Because considerable data is availabie on the
;ffeot of undergraduate education upon career aspirations,
it is surprising to fint 8o 1little available information on
how the work situation and part-time graduate education
influence declsions to chainge carcers, Undergraduate car-
eer deocisions have oconsiderable significance to the undor-
graduate but little immediate e¢ffeot on the pudlic school
syatem: No doudt, empirioal data of this type contridutes
to knowledge of educational psychology.
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Yet with the 1nseivice teacher decisions to make
carcexr changes also have consgiderable effect on the in-
dividual, perhaps an even greater effect from & '"personal
finance" point of view. OB8uch decisions may also affeut
the quality of the educational process. 7Thus fthe need for
empirical data 18, at. least, just as great for teachers as
for student teachers. Such data not only contribute to
occupational psychology but also influence public policy
concerning the administration of the teaching force in such
areas as selectlion, asslgnment and professional development
of teachers.

These are the reasons why the author has placed em-
phasis on -2 empirical data presented in this and suc-
ceeding chapters. In discussions of results, information
obtained from the data will be related to previous discussions,
The results of other studlies will also be interjected at the
.appropriate points.

Two previously discussed characteristics of this study

. dlctate the structure of the analysis. It was decided that
a number of control and explanatory variables should be in-
troduced to avold over~simplification. Six different factors
will be related in this chapter.alone., The exploratory
nature of the study necessitates numerous divisions of each

of the factors so that different groupings and combinations
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may be tested. Age, for example, is iniltially grouped into

six sections but is eventually reduced to two.

More than 1,000 computer output tables were condensed
into 60 working tables each with 12 variations. This does
not include the simple frequency distributions used in ia-
troductory discussions. From theae 60 working tables, the
data presented in this and succéeding chapters were extrace

ted.

The Primary Questions

In ﬁhls first of five empirical chapters, concerned
with the career dynamics of inservice teachers, the primary
question to be explored is whether or not data will support
the}assumptinn of a relationshin betweenrteachers' level
of education preparation and their intent to leave class-
.room teaching.

The second question attempts to discriminate among
the.different avenues of change. Not all change can be
evaluated ag contributing to organizational instability.
Promotion is one type of career change made necessary by
turnover among the ranks of adminisfration as well as by
the growth needs of school: systems. One would feel fairly

comfortable in predicting that where a direct relationship
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is dlscovered between éducational attalnment and desire
t0 leave teaciilng, the new career goal wonld be a higher
gtatug posltion within the educational establishment,
rather than a position outside of public education., This
possibility will be explored .

The Seouence of Examination of The Datsa

1. The discussion of the data will start with a desorip-
tion of the form and results of measurement of each of the
8ix factors utilized in the anelysis, Also included in this
section of the chapter will be discussion of the rationale
used to condense the data, It is hoped that the reader will
find this elementary discussion helpful in viewing the
more complex data that follow,

2. Age 15 an especlally important factor because, more
80 than any of the other independent variables, it inter-
relates with other variabies, Data on levels of education,

_ for.example. are particularly influenced by age. Age 18 also
a factor in clarifying thie meaning of the proportion of
teachers, both male and femalse, who are married rather than
single. This is why the first anal&ses will concern the re-
lationship of age to each of the other five fa:tors under

consideration, This introductory form of analysis will be
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found useful in the dlscussions of the more complex forms
of analysis.

3. Data will then be presented on the flrst of the
primary purposes of the study: the relationship of level
»f educational attainment to the desire to turn sway from
the practice of teaching.

t, The second primary purpose, a diferential anal&sis
of the intended direction of change in respect to educational
attainment, will be undertaken at this stage of the overall
discussion.,

5. A summary oflbhe results will highlight the impor-
tant findings. The relationship of the findings of this study
to findings of other relevant studies will also be inter-
Jected in this phase of the dlscussion.

. 6, The chapter will conclude with a review of qu2stions
raised by the data which will either be clarifled in future
chapters or which will be left for future investigators,

he Various Factors

—

Sex and Marital Status: Table 4.1 serves the dual

function of providing not only information about the sex
and marital status composition of the Teachert's College
(Institute) sample of teachers, bui also about frequency

distributions for each of the other factors tn be dlscussed,




Table 4,1

PERCENTAGE DISTRIBUTIONS OF RELEVANT TEACHER
CHARACTERISTICS BY SEX, AND BY SEX-MARITAL STATUS

61

o,

Male Female
Cha?ZZEZ:istic Hale [Female [
' Single|Married Sirglel Marries
izsignment:
Element. CRT 13 53 22 i1 L6 60
Junior H.CRT 21 12 22 21 12 13
Senior H.CRT| 32 12 L1 31 16 | 8
Non-Cl,Rm.T'n 34 24 14 37 26 19
totals 5 | 100 100 100 : 100 106 ! 100
n 531 881 Lo . 392 379 o4
Ape:
24 and less 5 20 22 2 29 l 14
25 to 29 17 17 27 16 21 f 17
30 to 34 25 12 25 24 16 5 10
35 to L4 33 20 25 | 35 12 | 27
s to 54 15 22 1, 17 15 | 25
55 and_more 5 9 0__: 9 8 ° 7
totals s [ 100 100 100 100 100 100
n 530 840 88 9 378 ' 405
fducaticnal l
Atteinment:
Bachelors 11 37 20 8 38 | 37
Bachelors + 13 17 21 10 13 ¢ 21
Hasters 25 25 16 27 25 ! 25
Masters -+ 51 21 41 .53 25 | 17
totals FA 100 100 100 100 100 l 100
n 504 B0 90 oo 392 410
Career , ‘
Intentions: l
Remain in joy 56 83 53 ¢ 56 76 87
Change Job Iy 1?7 47 44 24 13
totals 4 100 100 100 ., 100 100 , 100
n_| 51s 842 90 ! 394 380 Lol
[ype Of Career |
Change Desired:
Remain in joi 5% 82 52 . 5l 76 86
Promotion 25 7 19 28 9 5
Leave Educatt 20 11 29 18 i6 | 8
totals % 100 100 100 10v 100 1t 100
n 841 89 398 3728  LO6

520
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Many studlies of carser change control for sex. How-
ever, relatively few consider the (statistical) effects
of maritel status on these changes. There is much to
suggest that the latter distinction is almost as important
as the former, at least in the case of the classroom teacher.
Looking first at educational attainment, it is seen that
little variation i1s apparent in the proportion of males
and females with master's degrees. When marital status
is differentiated, however, a signiflcant degree of vari-
ation is indlcated, which i1s not explainable by age. Even
where control for sexvalone does produce a variance, as 1r
the case of bachelor's plus, it is founa that control for
both sex and marital status produces an even great range
of variation in the percentages.

The usefulnesgs of incorporating both sex and marital
status is also demonstrated by the variations of the per-
centages in other factors. The distribution of the ages
of singlemales does not follow the normal curve pattern
indicated for all males, There are also differences in
the pattern of the frequency distributions for age in
respect to the female teachers. The importance of the
sex~-marital control is also supported by the assignment
~and career factors, All further analyses based on the
Institute sample will refleot control for sex;marltal

status rather than sex alone. We may call this an
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taccommodation index,"
The sex-marital control also has its disadvantages,
the most obvious of which 18 the small slze of the single-male
grouping. However, it ls felt that this weakness stens
from the inadequate size of the whole sample. Future stud-

ies of this type might also fiad sex-marital ocontrol useful

and be better able to establish a sample size to accommodate
the procedure,

Assignment: Four classes of assignment are indicated,

three of which are the classroom teachers with whom this study
is prlma:ily concerned, The fourth class, including special
teachers, supervisors, principals and guldance counselors,'
will be exocluded from further consideration in this chapter.
Unfortunately, thls means that the slze of the sample will

be feduced by about 28%. However, this will not substan-
tially subvert the intenticn in undertaking the study. All
four sex-marital groups are reduced but the reductions

are not crippling. A galn 1s realized in that the various
groups contaln only classroom teachers with whom the study

is primarily concerned. The reason why this (non-classroom)
group was insluded at all in a study concerned with classroom
teachers is that it will contribute to a fuller understanding
of the questions under investigation in the next chapter.

The traditional dominance of the elementary class-
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room by femalas and of 'the hich school classroom by males
is evident, However, there is a sizable proportion of-
single men in elementary classrooms and of single women
in high school classrooms, Thls prompts the guestion of
whether this invesion of offlices traditionally held by
the opposite sex, with the difference in educational
attainment so implied, might influence the desire for
career onange.

Age: The characteristics ¢f the various distributlions
of age were discussed in connection with the sex-marital
status factor: thus, the declsions made in the process of
condensing age factors can now be'explaineda Eagh table is
made up of only four cells, because both the age factor and
the educational attainment factor are dichotomlzed. In the
wOorking tables, hcowever, age was divided six ways and educa=
tion was divided four ways, resulting in rather cumbersome .
tables of 16 cells. More significantly, many of the cells
of even some of the largest groups of teachers were de-
floient in numbers. More than half of the cells of the
work table on single female elementary teachers, for ex-
ample, contailned zero percentages. |

For these reasoﬁs ]l additional work tables were con-
structed for each of the different types of teachers in or-
der to arrive at a simplified table without sacrificing.

the informational aspects of the original chart. Addressing
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the age factor alone, a foar-way breakdown was first tried
and then two different two-way breakdowns, It was found
that the foﬁr-way division was still too diffuse. A ocom-

parison of the two-way age breakdowns, to 34 _-_35 and more

and to 29 = 30 and more, indlcated that the latter method

for presenting the age of the teachers gave both a move

reasonable divislnon of the numbers of teachers falling into

each cell and also represented a natural break in respect

to the pattern-of the information yielded by the varlous cells.
EQucational Attainment: It would be desirable to retaln

this factor, the primary independent variable of the study,
with all.the four classiflications initially established,
However, the paucity of certain cell populations, as dis-
cussed above in respect to ege, also suggests that educational
attainment be condensed, For this reason three different
dichotomles were tested: Dbachelor's - all others: all
bachelor!s - all mester?s: and degree holders -~ degree holders
#ith one or more additional years. Uhe conventional breakdown,
all.bachelor's - all masterts, emerged as the preferred method
for measuring educational attainzent with minimum distortion.

Career Intentions: An examination of the data in

Table 4.1 mserves to provide suveral oclues as to what rela-
tionships may be important in the oross tabulations to follow.

Single males desire to leave teaching more so than teachers
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from any othur of the four sex-rarital groupings. Merried
malés_come a close second. It will be interesting to see to
what extent educational attainment relates to this apparent
show of dissatlisfaction with teaching., It will alsoc be in-
terasting to see Lf marrled males who want change are in-
terested in leaving teaching or obtaining better jobhs in
education, in contrast te single males. It would not be
1lioglical to predict that married males with greater finan- .
¢ial requirement want "out" while the single males want "up.!
As for the females who Wgnt to change thelr careers, it
18 not surprising to find thié desire strongest among the
single wbmen. In contrast to the males, one would assume
that for this grour change means "out." VWhile more than
talce the proportion of males waent to leave teaching than
females, the importance of the desire for change among the
females should not be underestimated. For one, there are
more women irn teaching than men. Secondly, the numbers of
tsachers in the publliec schools are so large that a change
. of 2 %o 3% in the proportion of those who leave taaching
'has conziderarle effect on the problem of keeping the na-~
tiont's olassrooms staffed.

Direction of Intended Chenge: The data for male tea-:

chers 1s more revealing with this second dependent variable

than was the case for desire to change jobs. Qualitatively,
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the deslre to leave the profession appears to show greater
‘dissatigfaction than the desire for job change within the
profession. Also, 28 wlll be discussed later, the impli-
cations of wanting "out" avre consideradly ditferent than
wanting "up." The data thamselves are also revealing when
gsex-marital status is compared. Highar proportions of cingle
males wish to leave public education than asplire for promo-
tion. The opposite is true for married males, Single fe=-
males, toﬁ. tend to prefer exiting from teaching rather than
aspiring for advancement. One nijht suspact that those with
higher levels of educagional attainment primarily aspire

for promotions end that those teachers who want to turn their
baocks on the profession for which they were eduvated will be

primarily those with lover lavels of educational attainment,

Tha Sieniflcance _of Age As A Contzrol Pactor

The incluense of age upon educational attainment and

the carecer fuotors is indicated in Table 4,2,

" Attention is direoted first to the variation in patterns
‘bf age according to sex-marital status. A comparison of male
and female single teachers in the sample indlcates that the
males naintain fairly uniform proportions in each age group
below 45, after vthich they practically disappear. The numbder of
¢.ngle female teachers deoreases almost by half up to the

age of 34, beyond whioh the proportions in the varlous age
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AGE DISTRIBUTION ACCORDING TQ SEX~-MARITAL STATUS, BY
EDUCATIONAL ATTAINMENT, AND BY CAREER CHANGE DESIRED

N_PERGENT)
Age Distribution ﬁ%g:gg;gggl Career Chanso Doesired
"Ypiin ("Out’of wyph &
Aro Group Percent | B | B+ | # | {sdna'n | Rduetn] "Outh
BhRsaaisT 17— = = s
2L and less 21 167 1 513113 iyuj)zé (43) 44419163
25 to 29 27 j28 [u8|2517 | {24) 58|
35 %o i 22 (o630 6lo3) f
to 1 47 Wo(42)2
3 to sb 3 1o |T0] 6] e Rl (kRIZONEEL
25 and more 0 oj ol 0'o - 0_ -
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categories are fairly unifornm.

The age pattern for the married teachers differs from
that of thelr single counterparts, Married males entered
the three school systems included in the Institute sample
in increasingly larger proportions up to the 25% included
in the 30-to-34 age category. The proportions of married
males deorcases sharply in the higher age groupings, reco-
gnizing that the groupings 2re larger at this end of the
scale. The hsavy influx of married males up to age 34 is
not explained by decreases in the single males sinve such
deoreases are not lndlocated., Perhaps many married male.,
like married females, enﬁer or reenter teaching ati middle
age. The age digtribution of married females, below age
35, 18 more regular than that of the other teachers ex.
oept for single males., They reach a low of 10% by the
30-to-3t age category, aftef vwhich thelr proportions bulld
up slightly in ocontrast to tho single female teachers,

One woula expect to find that the higher the age the
higher the level of education of the teacher, except for
"the faot that today younger people are better educated than
yester-years young people. The overell pattern indicated
18 one of more education with age for male teachers both
single and married. VMarried males, however, tend to possess
a generally higher level of education than single males,

indicated by the faoct that in the sample 53¢ of the married
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males had gone at least one yecar beyond their master's
degree. mly 41% of the single males had attained the

same level of education. The opposite relationship holds
for the female teachers) 25% of the single females reached
the master's plus level while only 17% of the marricd
females obtained the same amount of education.

Age is directly related to educational attainment
for the female teachers, as with males. However, the
young single females in the sample have less graduate
education than the young single ncles. As might be sus-
pected many married female teachers reach the higher levels
of educational attainmeht after the age of 35 in contrast
to single females, many of vhom received graduate degrees
earlier in life,

Age has been used abvove to discern patterns of educa-
tional attainment in the sample according to age grouping.
The same type of analysis can be made in respect to the
dependent variable, career change. Table 4.2 indicates
the proportion of the varlous groups of teachers desiring
to ¢limdb up the career ladder in education as well as those
wanting to leave the field entirely. The third column
under "Career Change NDesired" includes both groups, those
wanting "up" as well as those wanting "out." Both groups

share the distinction of wanting to leave the oclassroom,
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teaching, a profession in itgelf,

The indicator of career change that will be utilized
iﬁ this chapter is the last one discussed, the proportion
of class room teachers vho want to leave teaching. The
more specitic version of career change will be used in
the chapters that follow. Most of the single mules who want
change occur in the youngest age bracket. The next older
age bracket contains the highest proportion of married
males in the first four age brackets who also want change.
The largest proportions of females wanting change occur
in the 30-to-34 age bracket for both married and single
teachers, ‘ '

The figures regarding the single teaeﬁers are inter-
esting since they imply that significant proportions of
older single teachers are interested in leaving their
jobs. Teacher turnover studies emphasize the high rate
of turnover of young single teachers in their first three
years of service.1 " the implication being that single
female teachers are inclined toward job stahility after
their probvationary period. The data from this sample
suggests & much longer period of potential job instabllity,
not only for this type of teather but for the others as well,

Age 18 also important in resrect to the direstion
("up®™ or "out") of desired change. Ona would antlcipate

that teachers with little experience wanting career change

lw.w.Charters.Jr.."Survlval In Tha Profession, A
Criterion Por Selecting Teacher Trainees", Journal Of
Teacher Bducation, (September, 1956), p. 253.
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had discovered that they were miscast and would be in=~
terested in leaving the profession altogether. In contrast,
once a teacher had accumulated considerable service, one
might suspect that the motivaiion for wanting to exit from
teaching would be to climb the promotional ladder into
specialist or administrative type jobs.

The proportions of teachers indicating a préferred di-
rection of career change are somewhat in conflict with these
commonly held assumptions, according to the figures in
Table 4.2, The majority of the younger single male teachers,
some 35%, do want "out" wrather than "up."™ But, this is
also true for the oldor.single males.

The dircction of desired career change is different for
-most of the married males wanting change compared to single
males, The married teachers, regardless of age category
are more lnclined for promotion "up" than for termination,
Like the single males, the younger, as well as the older,
teachers uniformly express a particular preference,

Female teachers have the same pattern of preference
for carcer change as the single males) "out." However,
it must be pointed out that, in general, relatively small
proportions of femalea want career change of any direction,
whether they are young or middle-aged, single or married.

It is interesting that among the married females there is

more aimilarity to men in the proportions wanting "up" and
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"out" than is the case for the single female teachers,
teking age into consideration.

The proportion of teachers at various levels of educa-
tional éttainment and the proportion of teachers wanting
to leave teaching, the two primary factors of this study,
have been subject to a first cursory examination.

In looking at variations in educational attainment while
holding age, sex, and marital status constant, and disre=~
garding career intentions, we can conclude that pattexned
differences do exist in respect to age and sex-marital
status. In respect to age, larger proportions of graduate
degree holders exist in the age bracketé 30-to-Ilt years than
in the lower age brackets, With sex-marital status,single
male and single-female teachers tend to contain larger pro-
portions of more educated teachers in the lower age dbrackets
than is the case for the married teachers. There is much
to suggest that in the more thorough analyses to follow,
age, sex, and marital status should be taken into considera-
tion,

The same type of conclusions can be drawn from examinae
tion of the variations in career change while holding age,
sex and maritel siatus constant, disregarding educational
attainment., Patterned differences are evident in Table #,2
with respect to age and sex-marital status. Considering

age first, the highest proportions of tewchers wanting to
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leave teaching occurs in the 30 to 34 age bracket among the
female teachers and among the lower age brackets of the

" male teachers.

A More Thorough Look At Educational Attainment and Desired
Career Change

An overview of the proportions of classroom tenchers
desiring career change according to their highest level
of formal education is given in Table 4.3, This will be
the starting point from which the effects of education
on career change will be examined in more detail, in the
context of results from other studies.

Eable 4, '2

FROPORTIONS OF MALE CLASSROOM TEACHERS DESIRING

TO CHANGE THEIR CAREERS ACCORDING 70 THEIR LEVEL

OF EDUCATIONAL ATTAINMENT, BY SEX-MARITAL STATUS
AND BY AGE (INCLUDES ALL TEACHING LEVELS)

Fz;ve1 of Ed. Sinzlg_:bhle Married -~ pMale
: JAttainment To 29 BO&UP To 29 30 !:Up :
1 i st x] - x=rres -“-':zamz-a:.:W

=T

Bachelors [(17) 211 1) o [(17) 45(( Blgg
Bachelors + [l 9) 67} 6) 50 [(10) 4o |(21)yg
Masters ( 5) 90] 6) 33 [(15) 3)(51) 4
Masters + |L 6) 33]24} 33 [(11) 1 (112)4p

e A

M1 Levels [39) €u]37) 35 [(53) g6{192)u;
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Looking at the percentages of single male teachers
vanting career change, one cbserves a decrease in the
prgportions desiring change as level of education increases,
especially vhen bachelor's holders are compared with all
those teachers with more education, a common comparison.,
But the numbvers of single male teachers in each cell are
perhaps too small to yield conclusive information. For
this reason, the other three sex-marital groupings wilds
be glven major attention. Both an indirect and a direct
relation between education and desire for carcer change
are indicated for married male teachers regardless of age
group. The lower three levels of educaticnal attainnment,
bachelor's, bachelor's plus, and master's, with decreas-
ing porcentages of teachers desiring change, suggest a
holding influence which may predispose the morz educated
teacher in these categories to stay in teachings The
greatly increased proportions desiring change &t the mas=
ter's plus level, however, implies the existence of moti-
vating factora which increasingly alienate the teacher
from his job., Since the largest numbers of married male
teachors possess at least a master's degrec and since the
degree of change in the percentages is greatest with master's

degren holders, these results are given particular emphasis.
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Table Bl

PROPORTIONS OF FEMALE CLASSROONM TEACHERS
DESIRING TO CHANGE THEIR CAREERS ACCORDING
TO THEIR LEVEI, OF EDUCATIONAL ATTAINMENT BY
SEX-MARITAL STATUS AND BY AGE (INCIUDES ALL
TEACHING LEVELS )

Leval Of E4&. Slngle-remale Farried Fenale
Attalnment [To 2 | 30 &Up|To 29 ]30 & Up

Bachelors -(Iai)28.(21) 1;(§ES~-..YZBS“;KA
Bachelors + [(23) 17{(18) o (12) g1 (51)46
Masters (32) ¢ |(41) puf21) 4y |(62) 44
Mastors + [ 5) 20[(#0) 40l 5) 20|(41)qy

A1l Levels |(161)22 ({50)22}113519$21“)15m

e )

The proportions of single female teachers wanting
career change vary considerably depending upon age group.
The younger teachers appear to be less interested in career
charige the higher their level of education, with the excep-
tion of the master's plus group which comprised only 3%
of the 161 tea?hers involved. Table 4.4 indicates the
reverse relationship with the older group of single female
teachers. Among the top three levels of education, the
higher the level, the greater the proportion of teachers
wanting career change, The percentage changes, from 0
for bachelor's plus to 30 for master's plus, appear par-

ticularly noteworthy in respect to the relation between
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education and career change since they include 83% of the
teachers involved,

The relationship between educational attainment and
desire for career change is rather more difficult to dis-
cern for the married female teachers than for the single
females, The pattern for the younger group is one of
decreasing interest in career change with increased edu~
cation when only the two bachelor's categories are com-
pared: 17% for bachelor's and 8% for bachelor's plus.

The same tendency appears when the two higher ecucational
lovels are compared; 24% for master's and 204 for master's
plus, On the other hand a cursory compafiscn of both
bachelor's with both masterts categories does suggest a
direct relation between the two variables. In the more
detalled analyses to follow statistics on the educational
factor will be dichotomized into "all bacheior's" and "all
masterts" categories.

With the older married female teachers, a direct re-
lation is discorned between educational attainment and
desire for career change when those teachers with Lachelor's
degrees are compared with those, possessing one additional
year of graduate credits. Seven percent of the bachelor's
and more than twice as many of the tachelor's plus category,
164, desire change. These %wo levels of education involve

52% of the married female teachers.
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From the foregoing preliminary discussion, it weuld
appear that a pattern is discernible suggesting a rela-
tionship belween the educational attiainment of teachers
and their desire for career change, This finding is not
a remole phenomenon but involves the bulk of the teachers
in the sample. In the section which follows all factors
so far introduced will be brought into the cross-tabulations
and the results will be discussed in respect to the findingg

of other studies.,

How Tmportant A Factor JTs PFducational Attainment Among
Teachers Desiring Career Change?

A number of sii*‘dies have been designed to identify
factors which significantly influence the tendency of
public school %teachers tn Ve dissatisfied with or leave
their jobs. It is not surprising to find thatc several of
thesc studies did consider teacher education as & possibdble
influence. 'They did not, however, conclude that the
te#cher's educational preparation was important., One
study of the "future teaching plans of teacherc"”, a
dependent variable quite similar to that used in this
chapter, did factor in the number of graduvate credits
earned, No significant relationship was found bvetween
the teacher!s educational attainment and his plans to

continue his care=r, howaver scme trenis were suggested.2

e, Gt S &

2H.S.Mason. The Beginning Teacher (wesh.,D.C.:
U.5. Government brinting Otfice, 1Yb61), p. 80,
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Anoivher study of the effect of school principals
upon the morale of tecachers took the educational prepara=
tion of the teachers into account.3 This study is of
relevance here because of itc finding that one
reason why teachers leave their jobs is dissatisfaction
with their principale. Yet no connection was uncovered
between level of education of the tecacher and job dissat-
isfaction of this type. This is typical of the fev studies
factoring educational attainment: practically all find
education of no influence on morale, job satisfactions,
career plans or outright job change,

The one eXxception is a government sfudy focusing upon
the career orientations of regular beginning school teachers.¥
The expectation was that the “bést" vrepared teaschers are
also the most committed. Considerable importance was
attached to this expectation. "If a relationship is not
found here, there would be an indication of a gross mal-
functioning of the societal process of allocation to occu~-

5

pations."” The results indicated in Table 4.5 tena to

M.J. Silverman, "Principals - What Are You Doing To
Teacher Morale?," Educational Administration And Supervis-
16n 43 (April 1957) .

LPWH:’Q Mason, Op. 0‘1to

Sw.s.Mason. Op. cit.
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substantiate the Government researcher's expectations,

Table ”' * 2

PERCENTAGE OF BEGINNING TZACHERS INTENDING .
PO LEAVE TEACHLING WITHIN 5 YSARS ACCOEDING -
TO EDUCATIOHAL ATTAINMENTO

Highest Sex
fZducation
. Completed | Male Female

ot ryogs s vt ot ooy - o ey ot

=ty TER e ST SRS ST =

No Bachelors ¢ 231) 25 | ( 865) 42
Bachelors (1295) 28 (2856) 70

Bachelors +] ¢ 861) 24 | ( 706) 54
Masters ( 2]1) 16 (~116) 58

thile the anticipated effects were found when degrece
holders alone were compared (except in the category of
females with the master's degrees), such was not the case
when non-degree holders were compared to those holding
bachelor's degrees. In this nationwide sample of teachers,
16% lacked the bachelor's degree. This non-degree group
was described as, "being somevhat mecre positively oriented

teaching than one would expect."7

The results obtained in the detailed analyses that
follow may suggest that where sex alone is used in analyses
of educational attainment relative to career change that
patterns of behavior contrary to the researcher's expecta-

tions may be obscured,

6W. S. Mason, Op. Cit., p. 110.

7W. S. Meson, Op. Cit., p. 116.
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The Career Intentions of Single liale Teachers: Although

the numbers of single male teachers in the sample are too
small to enable the drawing of solid conclusions from the
data, it is worthwhile to peruse the percentages of thossz
groups of teachers who want career change. (See Summary
Table, Appendix A) Even small bits of information may be
valuable when they concern a group cf teachers whose personnel
characteristics differ.considerably from the other groups.
Junior high school teachers (Table 4.6) are singled out first
because of the uniformity of resulis across the two age
groupings; and because junior high school teachers have an
ambiguous status, falling between the elementary school
teachers whose ranks are dominated by women (and whose
emphasis is upon child development) and high school teachers
who are traditionally interested in subject matter. In-
terestingly enough, junior high teachers are not commonly
identified as such in studies of career patterns. They

are usually merged with the high school %eachers if, indeed,

an& distinction is made regarding assignment level.

The younger eiementary teachers and the older high
school teachers of the sample seem more inelined to change
careers 1f they possess master's degrees than if they have
lesser levels of cducational attainment. However, the

numbers involved do not lend significance to the results.




82

Table 4,6

‘PERCENTAGE OF-SINGLE MALE TEACHERS DESIRING
CAREER CHANGE ACCORDING TO EDUCATIONAL
ATTAINMENT, BY TEACHING ASSIGNMENT

Assignment |Educattal Age Group
Level Attain'ntl 1o 29 (30 % Up All

|Elementary Bachelors ( 7)?1 \ 2Y1004( 9) 78

Class R'm Tr}{Masters ( 3)100{( 8) 63“(11) 73

Juntor High |Bachelors| (13) 62[( 2) s0(i(15) g0

Class R'm Tr{tasters [ ¢ 2)100]|( 3) &2|( 5) 8o
-[sentor High {Bachelors| { 6) 83|( 3) o4 9) 55

Claes R'm Trytasters !( 8) 24| (19) 16}(27) 19

With the junior high teachers, even with low numbers, the
consistency across age groups attaches some credibility
to the results suggesting, at least, that these results
nmight be kept in mind while discussing the other category
of male teacherst

The Career Intentions of Harried Male Teachers: Mar-

" ried male teachers have been cited as belng particularly prone
to abandon their teaching careers because of thelr difficulty
in supporting a famlly on a teacher's salery. Thls situation
is becoming less important,as a factor explalning career |
change,in this period of upward salary adjustments for tea-

chers, especlally for unionized urban teachers. The sample




of 245 married male classroom teachers (Table 4.7) in
this study is numerically large enough to permit reasonable
conclusions to be drawn.

Table 4.7

PERCENTAGE OF MARRIED MALE TEACHERS DESIRING
CAREER CHANGE ACCORDING TO EDUCATIONAL
ATTAINMENT, BY TEACHING ASSIGNMENT

Assignment Eduoat'al{ Age Group
Level Attain'nt} 74 29 30 & U All
Phnentat | tererlt 75 | G2 £ 6B &3
faior men | ponerentf) 6| (8 22 23] 2
. ) i . {
Topter man | smenetorstl) 501 (500 31301 32

The fewest married male teachers aye found in
the elementary school -lassroom. This finding may be
relevant to the extremsly high proportions of these
teachers who want to change thelr careers regardless of
their age or level of educational attainment. This desire
is strongest among the master's degree holders, 88%
of wvhom want career change compared to 65% for the less
'educated elementary, married male teachers.,

While the junior high teachers are not so strongly in-
clined toward career change as the elementary teachers,

they too follow the pattern of increased interest in career



8y

change among the more educated teachers, regardless of age.

~ Several consistencies are evident among male junior
teachers regardless of marital status (Tables 4,6 and 4.7).
The most significant consistency 1s, of course, that higher
levels of education are identified with increased desire
for career change., In addition, change is desired by
larger proportions of the younger teachers than older tea-
chers regardless of thelr education.

Education appears to be much less of a negative factor
in respect to senior high school teachers than among teachers
at other assignment-levels. Indeed, the opposite relationship
prevalls among the 101 older senior high'teachers in Tabls
4,7. The fact that 54% of those who hold bachelor's degrees
-= but only 33% of the holders of master's degrees -- deaire
career change suggests (at least within the Teachers College
sample) that only among high school teachers over 30 years
of age may advanced education function as commonly assumed:
that is, as a "holding" factor influencing career stability,

Career Intentions of Single Female Teachers: Single

females are generally considered to have more career mobility
than any other group. Matrimony and motherhood play such

- prominent roles in studlies of teacher turnover that a sus-
picious inves:iigator cannot help but wonder if these factors
have not sidetracked consideration of other factors which

can be influences, such as educational attainment.
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Another question.arises in respect 10 the tendency
of researchers to not distinguish vetween the career in-
tentions of single versus married women. Might the career
intentions of the married woman, numerically the more im=-
portant group in the long run, be covered up by the re-
sponses of their single associates?

Table 4,8 supports the commonly held assumption about
the volatile careers of young single femea_e teachers.

Table 4.8

PERCENTAGE OF SINGLE FEMALE TEACHERS DESIRING
CAREER CHANGE ACCORDING TO EDUCATIONAL
ATTAINMENT, BY TEACHING ASSIGNMENT

Assirnment [Educat'al Age Group
Level Attain'nt}{ 3o 29 30 % Upﬁ A1l
N I (8h 3Y 13 X107) 2
glementary Bachelors ! 26 { 13§ 3
Class R'm Tr{ lasters 729; 1y [(36) 25 [ (65) 39
(29) {5) 34)
Junior High | Bachelor: 24 0 21
Class R'm Tr} lasters (7) 43 (7) 15 (14) 29
$enlor High | Bachelor (ﬁ? 20 5333 14 (gg; 18
Class R'm Try Masters 0 26 f 23

The lérgest'subgroup‘of single female teachers is fcund
" to e the elementary teachers under 30 years of age., It is
evident that with this group graduate education has career
holding power., Only l4% of the master's degree holders want
to change their careers while 26% of the bachelor's degree.
holders are so :inclined. It would be useful to take a closer

look at the statistics concerning the under-30, single female
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group, since so much career literature is concentrating upon
it,

. Two changes in perspective are incorpofated in Table
4,82, First, the age category that (in Table #.8) included
teachers up to 29 years is divided into two age categories:
up through 24 years of age, and over 25. This is done in
order to obtain a younger group of teachers which closely
matches the age clagsification of "beginning teachers" dis-
cugsed In the epartment of Education Study of career in-

8 i*.e second change is in respect to edvca=-

tentions,
tional attainment. The distinction in the supplementary
table is between %eachers with only the bachelor's degrees
and teachers with at least one additional jear of graduate
education, including those with master's degrees.
Table 4,8a
PERCENTAGE OF YOUNG SINGLE FEMALE ELEMENTARY TEACHERS

DESIRING CAREER CHANGE ACCORDING TO EDUCATIONAL
ATTAINMENT, BY TEACHER ASSIGNMENT=-LEVEL

Educational Age Group
Attainment 2y & Lesg 25 to 29 All
Bachelor's (54) 30 (15) 20 (69) 28

More Than Al (12) 8((32) 19fl (%4} 16
Bachelor's

All

Sl

APV CAOIETY (6.5 %) BPY

BWO S. Mason, Op., Cit.



87

0f the "beginning" elementary teachers in the sam-
ple (those 24 and under), only a very small prcportion of
those with advanced education are interested in career
change., This supports the results of the government study
cited above, However, two characteristics of Table 4,8a
suggest a less simplistic picture of the career aspirations
of under-30 single female elementary school teachers.

There is evidence, as previous studies indicate, of
a decreased desire for career change as the teacher group
gets olaer, due in some measure to the fact that those
who have wanted to leave have left teaching. Howevér.
there is heretofore unreported evidence of an increase
in desire for career change among the older group with
advanced education. Unfortunately, the statistics do
not reveal whether those who wish to change are teachers
who have newly reached higher levels of educational attain-
ment or teachers who have held advanced credentials for
some time. The percentages in Table 4.8a also suggest
that, for the teachers in the sample, the holding power
of education upon those in their early 20's diminishes
by the upper 20's, Also, many of the yovager teachers
may have left even though they didn't "desire® change.
The age group including teachers 25 to 29 produces almost
equal proportions of teachers wanting carcer change =~ 20%
of the bvachelor's degree holders and 19% ¢f the more educated

. of the group. It is now possible to look back to ths older
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(overfso) age group in Table 4.8, and discern a different
pattern in the relationship vetween educational attainment
and desire for career change., Almost iwlce the proportion
of more educated single female elementary teachers desire
Job change than do the lesser educated teachers of the same
type (25% to 13%, respectively).

The results for the single female high school teachers
are somewhat similar to those indicated above for elementary
teachers, That is, almost twice the percentage of older,
more educated teachers want career change compared to the
lesger educated teachers, Opposite indications are found,
however, among the junior high teachers, Higher educational
attainment is related to higher percentages of teachers
wanting career change.among the younger, not the older,
teachers.,

The Career Intentions of Married Female Teachers: It

has already been emphasized that married female teachers are
different froﬁ single females in respect to the influence of
age and educatlon on thelr career intentiona, Larger percen-
tages of married females are ;dentified with teaching in their
older yearss this is a major example of one of the great
changes taking place in the labor force. The data (Table 4,9)
on elementary classroom teachers suggest the question~-may
advanced education taken while working full time after the

age of 30 be a significant factof influencing the career
aspirations of married wdmen? Surprisingly, there is prac=-

tically no information available on this relatively new
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segment of the labor force,

The data presented in 7Table 4,9 is most revealing of
elementary classrbom teachers because of the large numbers
involved. In contrast, smallness of numbers suggested com-
bining the data on junior and senior high school teachers,

Table 4,9

PERCENTAGE OF WMARRIED FENALE TEACHERS
DESIRING CAREER CHANGE ACCORDING TO
EDUCATIONAL ATTAINMENT, BY TEACHER

ASSIGRMENT-LEVEL
Assignment [Educational Are Group
Level Atiainment ™6 29 [30% iord ALl
Elementary | Bachelors| (7513 [(22) 11 J(160)12
Class 2'm T1l iMasters 156 17 7116
High School | Bachelors El‘g;uu (19) 44 { 35)2¢

35 [(#3) 150 #9373

Class R'm Try Fasters

Botﬁ age groups of elementary teachers yield results that
suggest that graduate education tends to influence the at-
titudes of married female elementary teacher towards career
changes The older (30-and-over) age group is more important
beéause of the larger proportion of tzachers included and
because of the higher educational. attainment of many of them.
Eleven percent of the bachelor's degree holders wish to change
careers but half again as many of master's degree holders --
some 17% desire to leave teaching.

Supplementzry Table 4,9a indicates other interesting
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relationships when educational attainment and age are
refined.
Table 4.9a
PERCENTAGE OF MARRIED FEMALE ELEMENTARY

TELIHERS DESIRING CAREER CHANGE ACCORDING
TO EDUCATIONAL ATTAINMENT

Educationa Age Group
ttainment [ 30 to34] 35 tohi|hs % lore

rs | (10) o | (23) o | (18)
Pavond B: | (16158 | 01,8 L s)

{2

A11 23 | (63314 | (63) g

One important indicatioh is the consistency of the di-
rect félation between the variables even with the finer age
breakdowm. It is with thé group of teachers in their early
30's that education is most strongly suggested as a career-
disrupting factor, Thirty-eight‘percent of the more highly
educated teachers of the sample desired carecer change, as
opposed to none of the less educated teachers. The two
older age categories (35-to-44 and 45-up) indicate a general
tendency toward career stability regardless of the level of
the teacher's education., However, the relationship between
education and desire for career change is still very evident
in the 35-to-Ul age group where iwice as many teachers with

graduate work indicated a desire to leave teaching.
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Summary and Discussion of Results

The introductory sections of this chapter described
each of factors that were used in the analytical sections
and told hed and why some faotors were refined.and others
combined. The results of the analyses appear to have Jjus-
tifled this initlial effort, for one of the first conclusions
that can be drawn is that investigators of the career pat-
terns of tcachers must seriously consider the inclusion
of such additional factors as age, marital status and as-~
signment-level, as well as seX.

The resuvlts obtalned in the analytleél sestions of this
major chapter zerve to complement and supplement the results
of the major government study of the career patterns of be-
ginning teachers previously discussed, 9 Both studies in-.
dicate that with certaln teachers an inverse relatiornship
wag found batween graduate education and desire for career
change. This suggests that highar levels of education may
serve as a holding influence over young female teachers who
might otherwise be less committed to teaching. The govern-
ment statlstics barely hint that education may also have
detrinental effeots on tne career aspirations of some of the
teachers out this point 1s not discussed, The present study
with 1ts wider age distribution and more extensive sontrols

lends empliical support to this susplolonyin that with ad-~

9“.5. Mason, Op. Cit.
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vancing education we note increased interest, among certain
marfled-male. single female, and married female elementary
and junior high school teachers, in alternative careers.

In respect to female teachers one has to look to the
older teachers, not the beglnners, to the married teachers
rather than the single ones, and to the relatively smaller
groups of Jjunior high and senior high teachers, in order to
disoern the groups of female teachers in whioch eduocation is _
direotly related to a desire for career change. Of the 12
groupings of female teachers previously disoussed, seven of
them -« which include 614 of all the female teachers who
expressed a desire for oareer change -~ indloate a direot
relation bvetween educatic:. and career change,

The government study indicates a relatively smali
change in desire for career change among predominantly younger
men teachers ~- a 4% differenco betwesn bachelor's degroee
holders and those tith more than a bachelor's degree. This
compares to a 16% difference for beginning female teachers.
The present study, however, indicates that when older men,

| many of whcm are narried, are inoluded in the analysis, then
a strong relation is suggested batween level of educational
attalnment and the proportion of teachers desiring career
chauge. In ocontrast to the government study, the nature of
this relationship 1s patently direot. The data suggest that

more education Influences more potential career disruptions
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in all four subgroups 6f male junlor high teachers, in three
out of four subgroups of nale clementary teachers, and in
two out of the four subgroups of male high school teachers.

Pinally, the government study notes a more pronounced
intention to leave teaching on the part of female teachers
compared to male teachers, regardless of sducation level.
The expressed intentions of career change of the wider age~
span group covered in the present study are more pronounced
among the male teachers than among the female teachers.,

A second general oonclusion that can now be drawn is
that the level of educational attainment of the teacher, at
least in this aample, 1s of major importance in the career
decisions of pudlic school teachers. This conclusion deems
"inadequate" the common praotice of neglecting the factor
of educational attainment in studies of the career patterns
of teachers. It also serves to vralss a question about the
several studies in whioch education was considered dbut found
to be of 1little oonsequence. One possidble explanation is

. that additional elements (disoussed above) that were shown
to be of considerable lmportance in this study were not atten-
ded to in earller studles.

However, in all falrness, 1t should be pointed out
that only during this present decade have equipment and tech-

niques btecome widely avallable to the independent researcher
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that enable him t0 process 1n.reasonable time both a number
of factors as well as the large samples necessary to supply
adequate-size subsamples.

If the investment in gradu.te eduoation among teachers
has any value to the educational establishment, and if value
is also attached to the experience fastor,then inocreased
attention must be pald to the career patterns of male teachers,
and indeed to those of older female teachers as well, in
addition to the attention which in the past several decades

has centered largely upon younger female teachers,
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Chapter V

WHAT ABOUT TEACHERS.WHO HAVE ARRIVED?

The discussion up to this point has taken only class-
room teachers into account. The hypothesized assumption
that higher levels of education are related t¢ reduced com-
mitment to classroom teaching has been supported by much of
the data presented in the previous chapter. One common ex-
planation for this tendency is that people with higher
levels of education aspire to greater rewa:ds and tasks
which more fully utilize thcir highest-level skills and
newly acquired 1nsights.1' 2

. The results obtained in this chapter suggest a corollary
hypothesis., If a subsample of teachers of higher status

than classroon teachers -- for example, speoial teachers,

oconsultants, supervisors and principals -~ were investigated

lJa Pfiffner and P, Sherwood, Administrative Organigation
(Englewood Cliffs: Prentlce-Hall, 1960), p. 9.

2chris Argyris, Organization and Innovatjon (Homewood:
Dorsey Press, 1965), p. 57.
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in respoct to the relation between their levels of edu=-
cational attainment and their desire for career change, the
results would be opposite to those for lower-status class-
room teachers. Such persons have to varying degrees
tarrived" in the educational sysiem. Thelr extra education
has paid off. Even though their sights may have bgen reset to
higher levels of attainment, it might be expected that

they would be more satisfied to remain at their present
level than olassroom teachers because they have experienced
some signifiocant success. Class room teachers, in contrast,
have not arrived. After their investment in extra education

they still find themselves in the same job situation.

Educational Attainment as a Career-Holding Factor among
Higher-Status Teachers

The Teachers College (Insti’;ute) saaple provides infor-
mation of the sort needed to make a rough test of this hy-
potheslis using subgroups of trailned teachers as yet undisoussed
" (but inoluded in Tables 4.1 and 4.2). This brief investigation,
while tangential to the primary concera of the present study --
the olassroom teacher == may add an interesting dimension
to the author's main thenes,

Two szroups of high-status teaochers will be examined,



married males and single females, because the largest

" numbers are found in these groups. It was previously
indicated that 3?% c¢f all married male teachers in the

thrge sochool systems covered by the Teachers College

sample enjoyed the highest status. Of the single female
teachers, 26% were similarly situated. The career intentlons
of these groups are given below,

It is indicated in Table 5.1 that some 87% of the
high'status married male teachers were found in the higher
age group. This information, as well as the fact that
only 14% of all the single male teachers enjoyed 3imilar
high-status jobs, suggest two characteristios of male
teachers who have "arrived": They are married and have
reached middle age.

Table 5.1
PERCENTAGE OF HIGH-STATUS MARRIED MALE TEACHERS

DESIRING CAREER CHANGE ACCORDING TO LEVEL
OF EDUCATIONAL ATTAINMENT, BY AGE

Educational" Age Group
Attalnnent To 29 30 & More ALl

a2

Ba ( 8) (16) g [(284)
fastere [ (1) §2 | (109123 (120038

—

ALY (19) 54 |(125),5 (144) 54
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The results of vthe analysis, an inverse relationship
between the proportion desiring career change and educational
attainment, suggest that education may have career holding
power regardless of the age of the high-status, married
male teacher.

It 18 Interesting to compare these results with the
results obtained from married male high school teachers,
indiocated in Table 4.7. It will be recalled that high
school teachers were less inolined to change thelr careers
than junlor high or elenentary teachers of the same sex-
marital status. Their relatively conservative ocareer as-
pirations are comparable with those of the higher-status
group,

This might be explained by several features possessed
by high schools alone among the three levels of grade
schools. Department ochalrmanships may be seén as a not=to-
distant reward for the extra investment in graduate edu-
cation. Alno, many high school tuachers have strong commit-
ments to their subjeot areas. The inoreased subjeot knowle 'y s
attalned by greduate study affords them inoreased professional
status and psychioc compensation for their investment in grad-
uate eduoation,

Comparing the younger groups among the high sochool
and high status teachers regardless of education, 52% of

the high schocl teachers were inclined to ohange careers,
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while approximately the same number, 534, of the higher-
status eduvcatlonal personnel were simllarly inolined.
Obviously this 1s a orucial period in the career of mar-
ried male teachers. Regardless of the recognition and
rewards .they have recelved from the educational systems
represented in the sample, large proportions of them are
prons to change careers. Education has greater holding
power, however, among the higher-status group vhan among
the lower-status teachers. Aotually it has little holding
power among the lower-status teachers, In the higher age
groups of both high- and low-status teachers, fewser ' are
inolined towards ocareer change., As might be expeoted, the
deorease in proportions wanting career change with advanoing
age 18 greater in the high-status group than with the
low-gtatus teachers. The holding power of education in the
older age group is evident in both low and high status, This
was not the case with the younger teachers. It would appear,
at least in this omse, that age and edusation interaot in
‘ gome oomplex way to influence the oafeer aspirations of
teachers. |

The results indlcated in Table 5.2 suggest that a desire
for ocareer ochange 18 much less characteristioc of the younger
high-status single females than it 18 of the younger marriea

males disocussed adove,
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Table 5:2

PERCENTAGE OP HIGH-STATUS SINGLE FEMALE TEACHERS
DESIRING CAREEZR CHANGE ACCORDING TO LEVEL
OF EDUCATIONAL ATTAINMENT, BY AGE

Educationall Age Group
Attalnment To 29 30 & Moré A1l
FOPERSRAFTR e s T e T

Bachelors (17) 29 (11) 36 (28) 32

I T S,

A1l d.(26) 31 | (71) 28 (97) 29

While some 53% of the younger males were inclined
toward change, Table 5.2 shows only 31% of the younger
females 50 inoclined. The percentage of the older high-
status group desiring ochange was identloal, 28%, to the
married males. It 1s interesting to observe the negative
holding power of education in the ocase of the younger
female high-status group. This 18 direoctly opposite to
the situation reported from the younger female low-status
teachers., It may indicate that most of the high-status
single females are located in junior high schools, the
area of greatest potential career instability among all
regular teachers in this_sample. Holding power appears
to be assoolated with higher levels of educational attain-
ment among the older group of female high-status teachers.

A review of the above analyses suggests that education
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has holding power in respect to teachers who have achieved
higher job status through their education or ﬁhrough pro-
motion. This was the case with three of the four sub-

groups exsmined. These results are opposite to those ob-
tained for regular classroomn teachers. They support the as-
sunption posed at the outset of thlis chapter that the effeots
of education would be different for persons in high-status

edvoational jobs than for teachera with lower job status,

The Effeots of Educational Attainment Upon Aspirations For

Promotion

Analysis of the caresr aspirations of high-status
teachers suggests a seocond ocorollary to the primary assum-
ption under investigation. If indeed education has holding
power upon teachers who have already achleved some of the
revards aspired to by those who have invested in graduate
education, might not educational attainment also serve as a
holding faotor upon those regular olassroom teachers who
aspire for promotion to higher jobs within the school sys-
ten?

When career change 1s dlscussed, the foous is generally
upon losses from the ocorps of teachers. This s the oonsern

of praotically all studles of teaoher turnover or teacher
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oéreer change. However, included _among those interested

in leaving olassroom teaching are a number who aspire to
promotion to the higher-level, education-leadership positions
for whioh graduate education is generally a prerequisite.

The promotion question is often ignored in respect to pro-
fessional workers, and especially teachers.

Among oclassroom teachers who aspire to higher-status
educational positions, it would appear reasonable to assume
that educational attainment would have holding power. In
other words, a greatexr proportion of teachers with graduate
work to their oredit would aspire to high status than
would teachers without graduate preparation.

The Teaochers College sample provides information as
to the specific career intentions of the olassroom teachers.
Table 4,1 indicated that 28% of all married male teachers
aspired to higher-level positions in the educationa’® estadb-
lishment (tup"), compared to 19% of the single males, 9%
of the single females, and 5% of the married female teachers,
The married males are of particular interest beocause only
within this sex-marital group are more teachers found who
desire to rise within education rather than leave the field
entirely. The single female group also warrants investiga-
tion for the sake of oontinulty and because of 1its numerical

irportance.
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According to the percentages indicated in Table 5.3,
aducational atiainment has negative holding power for '
married male teachers who specifically aspire to higher-

level positions,

Table :éa 2

PERCENTAGE OF MARRIED MALE CLASSROQM TEACHERS
SPECIFICALLY DESIRING CHANGE TO HIGHER LEVEL
POSITIONS ACCORDING TO EDUCATIONAL ATTAINMENT, BY AGE

Assiznment | Educational ~ Age Group )

| Level Attainment | To 29 |30 & More] All |

P s G

e e |08 200 7
apier e | daehetore | (18} 12 {53} 23(88) 3
ontor mah | pachetors | (3] 01 (52} 39 [(Hoh18

armong the younger elementary teachers, 23% more mas-
_ter'é degree holders than bachelor's degree holders aspire
for higher positions, i.e., are interested in "vertical mo~
bility."ujThe difference becomes 36% among younger senior
high teachers., But a different story is suvggested by the
results from the older groups of married male teachers,
,gdqcational attainment seems to have holding power among the

clder junior high teachers; however, the opposite is in-
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diocated for the senior high subgroup, the largest of the
six.subgroups under examination, Compared to the less
educated high school teachers, only half as many of the more
educated older tesachers wish higher level Jjobs.

How ironical that many of the older senior high
teachers interested in promotion possess only bachelor's
degrees and thus are, according to state regulations, 11l
prepared for the jobs they presently hold. Practically all
states now requlre the master's degree or ecuivalent educat-
ion for fuli certification as a high school teacher.3

Somewhat sliuilar relationships to those described above
are Iindicated for single feméle high school teachers in
Table 5.4.

Table 5.4

PERCENTAGE OF SINGLE FEMALE CLASSROOM TEACHERS DESIRING
TO CHANGE TO HIGHER LEVEL POSITIONS ACCORDING TO
EDUCATIONAL ATTAINMENT

Assignment || Educationall . Age Group
1===£9ve1 7W”7Attain2§£p To 29 30'% Morsd ﬁll
i rocad RS IR

Pamor oz ) Bamneners |30 .8] o) o9 uh) o

pentor dten | Bachesors 1 (73] 131 G0 13(G6) Y

-1 P AT

a g T

Regardless of age grouping, the female high school tea-

3w.E.Armstrong and T.M.Stinnett, A Manual On Certiflc-
ation Requirements For Schcol Personnel In The U.S., (Washing-
ton, D.C.: National Educational Assoclation, 19565), p. 24,
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chers who are more interested in promotion are found among

the leas educated not the more educated group. The same
sltuation is indicated for the older group of elementary
classroom teachers as well as for the younger‘group of
junior high teachers., Only in one of the six subgroups
of single female teachers ~- the junlor high, 30 and over
group ~- is educational attainment directly related to as-
pirations for promotion. Here, level of aspiration is clearly
realistic, However, with most single female teachers, just
as with some of the older male high school teachers, aspira-
tions appear to be unrealistic.

Several additlonal insights éan be gleaned from
these results which have bearing on the broader per-
spective of career change. First, 1t is obvious from the low
proportion of hlgher-status jobs available that vertical
mobility is a reallstic hope for relatively few, regard-
less of educatlonal credentials, The scarcity of higher-
status jobs (above classroom teacher) may become even more
critlcal than the percentages of high status jobs indicated
in Table 3.1 because higher-status jobs do not appear to
be increasing at the same rate as the openings for classroom
teachers., Thus, many asplrants to higher jobs in education
must adjust their expectations. Thelr choices may come to

remaining in teaching and ad justing to the realities of
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the situation; remaining and failing to adjust to reality,
or leaving teaching entirely.

Educational administrators have addressed themselves
to the last type of career decision and its most obvious
ramification: the shortage of teachers. They have con-
cerned thémselves with 1ncréas1ng the efficiency of the
selection process., Practically no attention appears to
have been glven, at least in the literature on teacher
turnover, to the possibility of altering traditional edu-
cational organizations to provide for increased promotional
opportunities.for teachers,

The second of the three.forms of ad justment to lack of
opportunity for promotion may be very significant to those
educational administrators concerned with student-teacher
relations. The question raised is: What effect mignt a
teachert's thwarted career asplrations have on his relation-
ships with students, that is, on student success? Unfor-
tunately, this questlion can only be ralsed by this type
of study. Hopefully, it will be considered by future in-

vestigators.
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Chapter VI

Ot

ACTUAL JOB CHANGE IN RELATION TO EDUCATIONAL
: ATTAINMENT

Another form of career change will be examined in
this chapter. Here career change is indicate? by actual
Job changes which represent a loss to one school but a
gain to another. For this reason job switching within edu-
cation has been of little concern to those studying turn-
over in respect to the 1mba1ahce between teacher supply
and demand. It iIs the radical type of career deslires
("Out") discussed in previous chapters which are of vital
concern to educational adminlistrators preoccupied with
problems of teacher supply,because 1f carried out, they
bring about overcrowded classroom or necessitate depeﬁd-
ence upon uncertified teachers.

It is my contention that the .orm of turnover analyzed
in this chapter, even though relatively neglected by edu-
cational administrators, is a factor related to: career
problems of teachers, teaching staff instablility, and,
above all, the quality of education,

Inter-school mobility is an indicator of internal ad-
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ministrative efflciency. It is also, for many teachers,
‘the prelude to the radical type of éareer change previously
discussed, that is, out of the teaching profession,

The present indicator of career change differs from
previously utilized indicators in still another way. It
provides information on job mobility decisions actually
carried out. The teachers isolated for analysis in this
chapter are those within the sample who might be labeled by
some investigators as 'unstable" because they have actually
had a number of different teaching Jjobs. Here past behavior
wlll be analyzed in relation to level of graduate education
attained. Previously, intention, or desire to change car-
eers, was under examlnation.

Job switching is indicated by large proportions of
téachers within the sample. This indicator of job mobility
has advantages for study as well as disadvantages compared
with other indicators. Some readers may have the feeling
that conclusions previously drawn, in respect to the hy-
pothesized relationship between educational attainment and
career change, were inadequately supported 5ecause they
were bésed on mere intentions--attitudinal type data. They
might draw some comfort from the realization that many
studies of job satisfaction are built upon similar foun-
dations, but would feel more comfortable with behavioral..

type indicators such as.the one examined in this chepter,
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For the same reason, many industrial administrators depend
upon turnover statistics as a barometer of dissatisfactions.
In this sense, the present chapter adds another dimension
to the study. It helps to validate results previously ob-
tained and lends support to conclusions previously drawn.

As fdr the disadvantages of the behavioral type in-
dicator, the most obvious 1s that Job instabllity is directly
linked to age. The greater the age or experlence in teaching
the greater the opportunity to accumulate more ex«employers..
This disadvantage will be overcome to some degree by con-
trolling for age. A second dlsadvantage is that the sample
does not include the teacher whose second or third job
change was out of education ail together. In other words,
concentration upon Job changes within education serves to
underestimate the magnitude of career change, a more general
factor. The attitudinal factors, on the other hand,
offered more comprehensiveness, In later chapters devoted
to the Postcensal data,behavioral indicators of a more 'com-
prehensive nature will be used. Thus, by utilizing both
"attitudinal and bvehavioral indicators, objections to the
subjectivity of any single indiocator of career change should
be overcome, especlally where falrly consistent results are
obtained.

The New Factorsg: Since the primary factor, educational

attainment, is exactly the same as described in Table 4.1,
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there is little need to again describe this dimension, There
is a negd, however, to indlcate how the dependent variable,
number of jobs in education, is constituted. Table 6.1
indicates the number of jobs that the 1,252 teachers in the
sample have held including their present job.

Table 6.1 |

PERCENTAGE DISTRIBUTION OF NUMBER OF
JOBS HELD IN EDUCATION, BY SEX~MARITAL STATUS

Number Of :
Jobs In Male Female
Education Single|Married Single|larried
1 bo 31 b6 32
2 37 33 | 26 31
3 or More 23 3b 29 37
Total: % || 100 100 | 100 | 100 |
n 92 h15 401 biy

Thus, not only have many teachers in the Instltute

sample indicated a desire to leave their teaching jobs but
also many have changed from one teaching job to another. The
literature on teacher turnover emphasizes the obvious--married
teachers do switch Jobs, It is customary for middle-class
vomen to accompany thelr husbands to other locations as the
men work their way up the promotional ladder in large organi-
zations.1 It was also previously mentioned that, regardless

of sex, many teachers switch from one school to another in

]W.L.Cunningham."A Study Of Teacher Turnover In Selected
Districts Or New York State" (unpublished Doctor's dissert-
ation, Teachers College, Columbia University, 1959), p. 19.

O
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2
the New York City and other large school systems, The

figures above indicate that suburban teachers also switch
Jobs. This differs from the job-switching habits of urban
teaochers because a job switch in susurbia is usually a
change to a different school system It should also be noticed
that while many married female teachers do a considerable
amount of switching, 37% had three or more teaching jobs,
A high mobllity pattern is ulso indicated for the single
female teachers,

Some 29% of the single female teachers have had three
or more Jjobs in education. While the figure represents a
significant level of job mobility for fhe single female
teachers, lower than the married teachers, actually the
case of the unmarrled teachers may be found to be much
more crucial when thé often neglected age factor is taken
into consideration. The unmarried female teacher is younger
than her married counterpart and has had less time and oppor=-
tunity to change Jjobs. In other words, data to follow may
show that the frequency of job mobility is greater for

certain unmarried teachers than the figures above indicate,

*

This form of error ralses questions as to the repre-
sentativeness of the factor. It is felt that the error
would result in an understatement of the phenomenon being
analyzed. For this reason the error 1s not considered critical
in this type of study.

2M.S11lverman, "Principals-What Are You Doing To Teacher
Morale?,Educational Admin., And Supervision 43 (April 1957)
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Before examining the effects of age and educational
attainment, the overall job mobllity patterns of the male
teachers in the sample deserve comment. Married male
teachers have in this preliminary type of analysis the
sane job mobllity characteristics as thelr female counter-
parts. This pattern could hardly be explained as "“unavoid-
able turnover" attributable to a spouse advaneing up the
career ladder. It would not be unreasonable to reconéider
the case of the married female teacher, reexamining whether
her departure from the teaching job at hand was completely
attributable to her ambitlous husband, Perhaps she encouraged
the change because of an unhappy job Bituation., The ques-
tion of interest in the present study that applles here
is whether or not greater proportions of more educated or
less educated women are involved in job changes attributed
to husband following.

Single male teachers tend towards less job switching
than the three other groups. Only 23% had held three or
.more jobs in education compared to 29% for the single
females,

However larger proportions of single male teachers
than any other group have had one jlob previous to their last
indicated job. Thirty-seven percent of the single male teachers
had held two jobs in education while only 33% of thelr married

male associates had changed Jobs 80 = frequently.




113

Since sizable percentages of teachers indicated having
" had three or more jobs of education, in all sex-maritsl
categories, 1t would seen practical to use this incre-
ment as the indlicator of actual job change. The data is
specified according to age in Table 6.2.
Table 6.2
PERCENTAGE OF TEACHERS WITH
3 OR MORE JOBS IN EDUCATION ACCORDING
TO AGE, BY SEX~-MARITAL STATUS

Male ' Female
Single Marrled Single Married

e e

24 and Lessl (%) ny €7 15~¥T152'0II""T5§7 Iy

Age Group

e e Y & % b ) 842 e o w0 o

(21) (47) (63) 111 (62)
%0 e %0 laas) 3 [ (rr) 15 1 (38) 1 (32) 13
35 to Ll (18) 11 (8“’) i8 (32) 13 (90) 12
22 e 101 Yo |30 52 | 30) 13] (72) 2
55 g morell 00 o [(21) "5 | (24) "gi (24) 4

Interesting differences are noticed within each of
the four sex-marital sub-groups as well as between sub-
groups. For example, single males less than 24 years of age
contain the highest proportion of teachers with three or
rore Jobs (44%) of all cells in Table 6.2,

This finding 18 contrary to the common assumption of
an increasing number of Jjobs held as the individual's age
and work experience increase. The same finding noted for
single males is also indicated for the youngest level of
‘married males (15%) and the second youngest level of mar-

*ied females (13%). The percentages given four the single
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males and the married females were the maximum percentages
indicated for any age 1eve1‘w1th those sex-marital groupings.
It 18 further indicated, in respect to these two groupings,
that there i1s no indication of any regular pattern in the
percentages of teachers with 3 or more jobs according to
age. The patierns here are irregular rather than following
the comnion assumption ofmore age-~-more jobs.#

The common assumption 1ls indlcated, however, within
one sub-group, the married males. Starting from the 25 to
29 age bracket, through the 45 to 54 age bracket, one
observes a regular increase in the proportion of teachers
who have held 3 or more jobs, from 11% for the younger group
to 25% for the older group.

This prellminary analysis leaves little doubt that
sizable proportions of teachers of all ages and sex~marital
statuses characteristically change jobs more than once.,

The question that will be examined in the sectionsi:that
follow is--to what extent does level of education relate
to patterns of what might be called "Jjob instabllity."

Is Educational Attainment An Important Factor Among Teachers
With Job Instability?

A first examination ot the hypotheslzed relationship
between educational attainment and the behavioral indi-
cator under consideration in this chapter, wlthout regard

for age or assignment-level, 18 outlined in Table 6.3.



Table 6.3

PERCENTAGE OF TEACHERS WITH 3 OR
FMORE TEACHING JOBS ACCORDING TO THSIR
EDUCATIONAL ATTAINMENT

Eduoational ¥ale Female
Attalnment ) Single |iarried Single Married |
Bachelors |33} 12 [(52) 19 [(163),4 [ (196) g
Masters  [(H) 20 |(19%) ¢ | (120)54 | (131)y,
A11— (77) 17. (246) 55 {(283)4g | (327) 4y

As In the previous chapter, educational attainment is
reprasented by the percentages of those possessing bachelor's
degrees and those possessing the first graduate dagree., The
results indicate that the higher level of education is dir-
eotly assoolated with considerably higher percsntages of
teachers who have had three or more jobs in education, Among
the single female teachers espec‘ally, in whose o¢.86 Table
6.2 suggested a relatively consistent pattern of job insta-
billity regardless of age, almost three times as many teachers
with graduate degrees may b2 ocalled unstadble as compared to
the lesser educated single female teachers. The same re=-
lationship, more jodb instability related to more education,
is evident in the cteachers of all other sex-marital groups,

Soveral distinotions are indicated between the male

and the female teachers. The categories of female teachers,
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both single and married, indicate higher proportldns of
Jjob 1nstab111ty than thelr male counterparts. This is
especilally true for the married femele teachers, both with
bachelor's degrees and with master's degrees.

In addition the educational factor appears to in-
fluence the proportion of job-unstable teachers much more
80 among the female than the male teachers. The percentage
differences, in Table 6.3, according to education, are 8%
and 7% for the males but 19% and 14% for the females,
respectively.

Previous chapters have shown that age must be taken
into consideration in the final analysis. The married
male teachers are represented in Table 6.4 with a oross-
tabulation of their educational attainnent and peroentage
with a history of three or more jobs in education, also
taking into account hoth teaching assignment and age.

It will be noticed that the age split with the new indioca-
tor of career change ooccurs at age 35 rather than at 30,
a8 was the case with the attitudinal-type data. The
explanation for this difference is sinply because age has
a greater relationshlp t¢ the indicator of job change it~
self than was the case previously. Also, it appears that
the nature of tha relationship between the prinocipal face
tors in this chapter ohangss in the mid-thirties, This
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trend is particularly evident among the married males of
the sample. Age, then, is split at a point where it will
change the character of the results least,

Table 6.4

PERCENT OF MARRIED MALE TEACHERS WITH 3 OR MORE JOBS
IN EDUCATION ACCORDING TO EDUCATIONAL ATTAINMENT

i i . - e
Assignment | Educationall Age Group
Level | Attainment [ To 34 [ 35& More] A1l
Elementary Bachelors 14) 14 ¥ 67 24
Class R'H TrJ) Masters 15) 27 2133 8 {%; 19
Junior High Bachelors |l (16) 61 ( 2)100 #(18) 17
Class R,M Trl Masters (32) 6] (32) s310(64) 30
Senior High Bachelors (11) o ( 6) 50H(17) 18
Class R'm Tr{ Masters {34) 24 | (68) 28 l{102)26

Among the younger teaohe;s graduate education is dir-
eotly associated with larger percentages of teachers who,
becauge they have had three or more jobs in eduocation, might
be classified as job-unstadble. This relationship is strongly
in evidence among the elementary and senioxr high sohool
teachers below 35 years of age. In the case of the latter
group, none of the bachelor's degree holders ocould be
termed unstable; however, 24% of the master's degree holders
had indicated a high degreec ¢f job change. As for the laok
of any type of relationship between the prinoipal faotors
among junior high teachers, there is no ready ex;lanatlon;

The older group of married male teachers appear to

differ completely from thelr younger assoolates. Higher
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education appears to be associated with greater job stabil-
ity in the case of all three levels of teaching assignment,
This trend is most obtvious among the elementary school
teachers, where 67% of the bechelor’s degree holders indi-
cated high job change while only 8% of the master's degree
holders can be characterized as having job instability. One
might interpret the results for the older group of teachers
with suspiclon for two reasons. First, the numdbers of
holders of bachelor's degrees in the subsample is very low
and therefore the probabiliiy that the percentager may be
due to random change is velatively high. Second, there

is the relatively high proportion of master's degree holders
with unstable job mobility patterns, 53% of the junior high
teachers and 28¢ of the senlor high school teachers. In
reviewing the various subgroups of married male teachers
the results are most reliable among the younger elementary
and senior high séhool teachers. lHere, more edueaglbn'ls

assoclated with higher proportions of job instablility,

Table 6.5
yPERCENTAGE OF SINGLE FEMALE TEACHERS WITH 3 OR MORE JOBS

IN EDUCATION ACCORDING TO EDUCATIONAL ATTAINMENT

-

Asiégnment Educatlonaﬂ_i Age Group

ve. Attainment %

oo _ R L K. . .5 ‘_ﬁ'&m_ﬁxi’“?‘g"}u 1‘-132 & More?““A"}f]'.::xw

Elementary Bachelors [ (92) | (16)31 [X108) 9
Class R'm Tr.] Masters v (39) 18) {27)22 || (66)20
Junior High ] Bachelors 522; 9 s 5;&0 i28 14

{ Class H'm Tr.§ Masters L 50 ( 7)57 11)s54
Bentor High Bachelors } (17) 6] ( 5)20 ¥ {(22) 9
Class R.m Tr.} Masters L (14) 29} (26)46 ) (40w
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Table 6.5 reveals a simlilar -pattern of relationships
for the younger single female teachers and for the younger
- married male group described above., The younger group of
single female teachers 18 characterized by larger percentages
of master's degree holders tﬁan bachelor'!s degree holders
with high job instablility. This pattern also holds true
for the junior high teachers. Among the most numerous
elementary school group, only 5% of the bachelor's were
characterized by high job instability while the percentage
of master's degree holders similarly characterized was more
Lhan three times as much, or 18%4. In the case of the older
8ingle female teachers, who tend by reason of their sgex-
marital status to fit the image of the "old-maid" school
teacher, job mobility patterns could hardly be described as
old fashioned. Not only are they much more inclined towards
Job change than their younger counterparts dbut, in addition,
those at the high school levels with graduate degrees are
espeoially prone to job switching. Among the older high
school teachers, for example, 20% of the bachelor's are in-
dicated as having hed three or more teaching jobs whlle more
than twice as many haster's degree holders were similarly
desoribed (46%), Of the six subgroups of single female
teachers indloated, only among the older elementary school
teachers may higher education be interpreted as a holding

faotor,
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The married female teachers in.Table 6.6 are the last
of the sex-marital groups to be analyzed in respect to the
hypothesized relationshlp between educational attainment and
the objective indicator of ocareer change labeled as job in-

stabllity.

Table 6.6

PERCENTAGE OF MARRIED FEMALE TEACHERS WITH 3 OR MORE
JOBS IN EDUCATION ACCORDING TO EDUCATIONAL ATTAINMENT

—t

Assignment Educational Age Group
Level Attainment To 34 |35 % More All

Elementary Pachelors || (83) 15 [(79) 35 [162)25 |
Class R'm Tr,| Masters I (32) 22 j[(47) B0 {(?79)33
Junior High Bachelors | (11) 36 [(14) 50 [(25)44
Class R'm Trd Masters i ( 9) 55{(17) 53 [(26)54
Sentor High Bachelors | ( 5) 40 |(4) 50 |( )4y
Class R'm TrJ Masters 4 (3) ol23) 65 [(25)s8

Like their unmarried assoolates, the married female teachers
are indicated as having high percentages of job instability
among the more highly educated teachers. In five out of the
six subgroups higher education is related to more teachers
with job instability. The one exception, the younger senior
_ hlgh school teachers, laock master'!s degree holders entirely.
Thus, it cannot be said that the data in this cell have sig-
nificance. Generally speaking, the older teachers are
oharacterized by larger percentares of job switching than
the younger teachers, The direot effeots of graduate edu-

cation upon Job instability are moat evident in the younger

*



subgroup of junior high teachers where half again as many
master's as bashelor's holders were indicated as have high
job instability, i.e. 55% compared to 36%, respectively.

Summary and Discussion Of Results

The overall pattern of . :sults in this chapter is one
of increased job change associated with the highest level
of educational attainment, the master's degree. This was
the pattern in 12 out of the 18 subgroups studied., The
results were more consistent with the female teachers than
the male onec and with the younger teachers of the various
groups rather than with the older teachers.,

It would appear that the result obtained above, utili-
zing a behavioral indicator of job mobility, tend to gen-
erally replicate the results obtained in previous chapters
with the attitudinal type indicators. In both procedures
a majority of the subgroups of teachers displayed the
hypothesized direcet relationship between level of education
attained and a tendency for the teacher to take leave of
his teaching jobs Both types of indicators were sensitive
to the age of the teacher as well as to the teacher's
assignment level, not to mention the sex-marital factor.
This last factor in particular brings out the complex
nature of the turnover process: married women who follow
their job switching husbands and single females seeking

nore sociable environments,
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.Chapter VII

EDUCATIONAL ATTAININENT AND THE STATUS QUESTION

The effects of graduate education upon job instability
were explored in the previous chapter., Graduate cducation
of itself does not allenate the teacher from his teaching
career. Educational attainment works togethexr with other
factors in the teaching Jjob environment to influence the
value system of the individual. The educational establish-
nent -~ that is, the makers of certification policy, the
curriculun planners and the administrators of tuacher
seleotion, placement, and professional development -- all
influence the teaching job environment,

More is involved in supplying the basic psychological
needs, or ego needs, than job involvement alone, even though
the influence of the work system is immedlate and has major
soclallizing effeots upon the individuai., As Dubin points
out: "There 18 real continulty between childhood experiences

1
in the socliety and adult experiences in the work environment,"

1Robert Dudbin, Human Relations In Administration (Engle-
wood Cliffs, Prentice~Hall, 1961), p. 53.
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The discussion in this chapter will center on the social
origins of the teachers., The major assumption is that certain
elements of the teacher's social origins, elements that in
particular are status reference points, may have important
effects in adulthood in respect to job satisfaction and
particularly to the desire to change careers. The work
situation has come to be commonly associated with ego
satisf#ctions, but only recently have social norms and
values been considered as relevant to job attitudess The
Teachers College data will be examined to see if educational
analysis is simply masking a "self selected" sample. In
such a case education may indicate pcople whose educational
attainment is closely a result of earlier forces that
contribute to career decisions of which education is a

special case,

The Indicators Of Social Origins

One does not have to go back in history beyond the
present century to find a society where the career of the
son was determined primarily by the career of the father,
Neither mother or daughter figured into the career-succession
process since the home role was still an all-consuming one
for most women.,

Today's career process bears little resemblance to that
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of the past. Increasingly, career asplrations are toward
higher status, and more "meaningful'" achievement than that
achieved by onet's parents, In many respects the strivings
of young blacks today 18 the most dramatic eiample of how
the new generation, regardless of race, wishes to do better
than tho old. Another new dimension of the career process
i1s the exponential increase of women in the work foroce.
The young man of today may have his mother's career as well
as his father!s as a status reference point. A question
also arises in respeot to the young female professional, a
group which includes the majorlty of the new teachers, Are
thely careexr aspirations linked more strongly to their father
or to their mother?

Customarily the father's occupation serves as the in-
dicator of soolo-economio status. Another indicator which
is coming into use 18 the father's level of educational achleve-
ment. Obviously there i1s usually a oclose connection between
the two faotors. The educational indicator has special
relevance to the theme of this study; but, in addition, edu-
cational attainment has been given a more important role in
our sooiety than ever before in deolding who is admitted
into the choloce jobs and ocoupations. -

In this chapter, the author seeks to explain the effeots
of education upon teacher careel aspirations in respeot to

the soolal orlgins of the teacsher. The educational attaine
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ment of the father, the educational attalnment of the mother
and whether or not either parent was a teacher willl be taken
into consideration.

Father's Education: Exanination of the educational

attalnment of the fathers of the teachers included in the
Teachers College sample indlcates that the fathers of female
teachers have more education than the fathers of male teachers,
as shown in Table 7.1.
Table 7.1
PERCENTAGE OF TEACHERS WITH FATHERS OF VARIOUS

LEVmLS OF ZDUCATIONAL ATTAINHKZNT, BY SEX-
MARITAL STATUS

Father's ’g.
Educational || ?ex-Marital Status
ALbainnen..|3ing. liale liar Mal Sing.Eer). lax. el
Grade Schoo Wb | 5t 31 35
High School 36 32 i 38
College 20 18 28 27
Al (89)100 (42%)100 [(400)100 [(443)100

Some 28% of the fathers of female teachers obtained college
educations whlle less than 205 of the fathers of male teachers
reached similar educational levels., If, indeed, individuals
manifest greater career asplrations when their parents had
attained relatively low levels of education, then the data
ehoﬁld indlcate a greater general tendiency toward career
ochange among male teachers of the sample than among female
teachers. Previous findings in Chapter 4 suppert this as-

sunption. However, greater support would bve forthooming
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if similar results were yielded for each sex-maritai sub-
sample where father's education was controlled.

This type of analysis is first made in respect to the
married male elementary teachers of the sample, ths numbers
of single male teachers being too small to permit reasonabdble
results. It was found that father's educational attalnment
did supply additional information about the career aspira-
tions of married male clementary teachers as indlcated in
Table 7.2,

Table 7.2

PERCENTAGE OF MARRIED MALE ELEMENTARY TEACHERS
DESIARING TO CHANGE THEIR CAREZQS “UP" OR “QUT" OF
TEACHING ACCORDING TO THEIR EDUCATIONAL ATTAINMENT,
BY FATHER'S EDUCATIONAL ATTAINNMENT

Father's P—}eacher's "Uph - |____"Outw
Ed : .
gggtton | f,ducat_}‘gg_ ‘('I‘PL_E_?_ 30&rore To 29 Q&Iore
Less Than Bachelors |[[(°) 67 }47) u3 (6) (7)
College Hasters (5) go {21) (5) (31)33
[ Bachelors {1) 0 (1 )100 (1) 0 (1) 0
COIIGSQ Masters \O) 0 ( ) (0) 0 (0) 0

| The initial proposition that the more educated teacher-
sons of the less educated parents would express greater desire
for career change 18 partlally supported in the case of the
elementary teachers. Ths more educated of this subgroup were
more inclined towards oareer ochange than the less edncated,
regardless of age or direotion of change. There wsre too

few teachers of college-educated fathews to sltner support
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or reject the initial propositicn. Career change for
the younger as well as oldexr teachers of the less educated
fathers meant primarily "up.%

The subgroup of married male hlgh school teachers (Jjunior
and senior) is large snough to permit a full analysis of
the effects nf father's education, (Table 7.3). Concen-
trating first on those teachers wlth "less than college
educated"fathers, the same reéults are found as with the
elementary teachers desiring promotion ('"up") regardless
of age.

Table 7.3
PERCENTAGE OF MARRIED MALE JUNIOR AND SENIOR
HIGH SCHOOL TEACHERS DEZSIRING TO CHANGE THEIR CAREERS

"UP" OR "OUT!" OF TEACHING ACCORDING TO TEBEIR EDUCATIONAL
ATTAINMENT, BY FATHER 'S EDUCATIONAL ATTAINMENT

Fatherts Teacher's "Up" toutn
Education | Education |15 29 Boglore| To 29 B0%More
s | (16)44 [(106) (16) (15)
FOoilere | rasters | | (18133 (111371 (18) 213
e T oo [ 2T100 T 540 2)
College | pochelors i gyp0 (31)158 ( 5) 5(31) 39

The more educated teachers of less educated fathers
want change, more so than their less educated colleagues.
These results are meaningful because the opposite results
are indicated for the teachers with college educated

fathers, Regardless of age, the more educated teachers
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in this subgroup are more inclined to stay in teaching than
théir less educated colleagdes.

The social background of the married male high school
teachers, as indicated by father's education, 18 not as
general an influence among those high school teachers wanting
"out" as it wae among those wanting "“up." It appears thet
among the younger teachers who want “out®" the desire re~
mains strongest among the bachelor's degree holders, regard-
less of father's education. There may be some significance,
bowever, to the ract that the largeslt percentage of those
who wanted "out", 38%, occurred in the subgroup whose fathers
were lugs educated than they.

The results suggest, at least for the married males
of the sample, that a father's education makes a difference
in specifying how the teacher's educational attainment in-
fluences his career aspirations. The results apply par-
ticularly to those tegchers aspiring for promotion.

Table 7.4
PERCENTAGE OF SINGLE FEMALE ELEMENTARY TEACHERS
DESIRING TO CHANGE THEIR CAREERS "UP" OR "OUT" OF TEA-

" CHING ACCORDING TO THEIR EDUCATIONAL ATTAINMENT, BY FATHER'S
EDUCATIONAL ATTALNMENT

Father's | Teacher's "Up" "Outr
Edgcation Education To 29 30&M9£g To 29 |30%More
Less Than | Bachelors [(52) 4 [(17)12 {(52) 25 ((17)
College | Masters (21)10 [(24)7¢ [(21) 5 (2’*)28
Bachelors (30113 |{ 6 o [(30) 1o |( 6]
College | pasters (.8) 8 (9) o8 ig ( 9)1?
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The single female group 18 of partioular interest
because it possesses the hlghest percentage of college~
educated fathers, 28% (Table 7.1), and also the highest
percentage of college-educated mothers, some 20% {Table 7.6).
The fact that college-educated mothers are more numerous
than college-educated fathers further suggests the rele-
vance of mother's education as an explanatory factor. The
educational attalnment of the father will be considered
first in Table 7.4,

Numerically, the most important group of single female
teachers 1s the elementary classroom teacher. In the case
of these elementary teachers'(Table 7.4) whose fathers
have less then a college education, one finds a positive
relationship between teachers' education and the percentage
ot teachers wishing to leave thelr teachlng posts in two
out of the four categories. Unlike the results obtained
for the married men, in which ase the positive relationship
was evident regardless of agé group or intention to go "up“
or "out. In the flrst case, 4% of the bachelor's wanted
"up" while 10% of the master's were similarly inclined.
Thé result was particularly significant because‘fhe opno-
slte pattern, an inverse relatlionship between tﬂe teacher's
educational attainment and the percentage of those wanting
"up," was indicated for those teachers whose fathers had

achlieved college educations. In other words, among the
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younger elementary teachers wanting promotions, the com-
bination of a graduatedsgree and a large status discrepancy
vetween father's education and one'!s own education appears

to :elate to an increased desire to leave teaching for higher-
level educational positions. The opposite situation is in-
dicated for the teachers who have equal status with their
fathers. Graduate education might be conceived as having
holding power 1n the latter case.

It is interesting to note that the relative status of
father and daughter has results opposite to those described
above, in the case of the elementary teachers who want '"out,"
It might be said that graduate education has holding power
upon the group of younger female elementary teachers with
less educated fathers. On the other hand, graduate eduvuca-
tion appears positively reldated to desire for career change
among the younger teachers of college-educated fathers.

These results might be summarized by the observation
that the education of the teachert's father appears to be
an influential factor on the career asplrations of the younger
-of the slngle female elementary teachers of the sample. How-
ever, the effects vary depending upon the teachert's in-
clination to go "up" or to go "out! of her teaching position,

Among the single female junlor and senlior high school
teachers (Table 7.5) only with the two older group of teachers

18 the status discrepancy betwesn father and daughter asso-
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clated with a direct relationship between education anid
desire for career change. In the case of th;s status dis~-

| crepancy, that is, status mobility on the part of the teacher,
i1t 18 the most highly educated teachers who predominantly
want "out." Eighteen percent of the older master'sdegree
holders so indicated in comparison with none of tho lesser
educated teachers. Among the group of teachers with status
equality, graduate education has holding power among both
age groups wanting "outt",

Table 7.5

PERCENTAGE OF SINGLE FEMALE JUNIOR AND SENIOR
HIGH SCHOOL TEACHERS DESIRING TO CHANGE THEIR CAREERS
"UP" OR "OQUT" OF TEACHING ACCORDING TO THEIR
EDUCATIONAL ATTAINMENT, BY FATHE®'S EDUCATIONAL

ATTAINMENT
B i a

Father's [ Teacher's - "Up" "out
Educatlion | Education To 29 |30%Moref To 29 |30%llore
p— (27), = |(10),,4 [(27) ,1(10) 4
Less Than Bachelors 15 10 7 0
College Masters ( 5) 0 (33)15 ( 5) 0 (33)18

{13} ) {13) \>)

college || Cachelors §("3) O |(11),21("3) | (1))

While 20% of the baéhélor's want "out," only 9% of the mas=-
ter's are similarly inclined.

Mother's Educetiont Many teachers of the sample

have highly educated mothers, as well as highly educated fathers,
according to the data in Table 7.6.
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Table 7.6

PERCENTAGE OF FMOTHERS OF TEACHERS WITH VARIOUS
LEVELS OF EDUCATIONAL AWTAINMENT, BY TEACHER'S SEX-MARITAL

STATUS
Hotherts | Sex-Marital Status
Educational o=~ = ~ ~1
1 nment sing,. Male Mar.Mald Sing.Femn Mar.FPem
Grade School 41 49 31 36
High School; L6 40 50 47
College 13 11 20 17
All (90)100 [(425)100(396)100 X4kl 00

At this roint the relative status of mother and
daughter will be taken into consideration regarding the
career aspirations of the single female teacher. The results
obtained above should enable a comparison'of the relative
influence of the female teacher's father and her mother,
Tradlitlionally, the father was the status referent. Today,
with the increasing proportion of middle-aged mothers with
college educations it would not be unreasonable to find
that the mother also serves as a status referent to whom her
grown-up children relate. Table 7.7 provides this informa-
.tion for single female elementary teachers.
| For the younger elementary teachers wanting %up" and
wanting '"out", in Table 7.7, almost the same patterns are
discerned with mother referants as with father referents.

A positive relationship is indicated between educational

attainment and the percentage of teachers desiring 'up,"
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and an Znverse relationship is indicated in the case of the

younger teachers wanting "out}" Both ceses occur among the
| Table 7.7

PERCENTAGE OF SINGLE FEMALE ELEMENTARY TEACHERS WANTING TO
CHANGE THEIR CAREERS “UP'* OR "QUTI" OF TEACHING ACCORDING
TO THEIR EDUCATIONAL ATTAINMENT, BY MOTHER'S EDUCATIONAL

ATTAINMENT
—_Mother's Teaéﬁer's nupt "Out™
Education || Edvecation To“29 O%More| To 29 pPO&lore
laee | mowme |68 3| B3 (21T 32
cortege | Bctclors | (316 | ( 2) 910818 [ 3] 8

teachers with Lgcial mobllity, thus duplicating the results
obtained when fathers were used as status referents. That
educatlional preparation appears to have holding power in re-
spect to the single female elementary teachers with college-
educated, similar-status mothers is also a duplication of re-~
sults obtained with these same teachers' fathers. It is not
necessary to go into further detall to conelude that, while
some differences do exist in respect to the 1ﬁf1uence of the
father's status and the mother's status on the career inten-
tions of their teacher-daughters, both parents may be con-
sidered as status reference standards,exerting influence

on the career patterns of their teacher~daughters. 1In both
cases the influence is different depending upon whether their

daughters desire to leave education or to be promoted,
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Parents! Occupation: One traditional indicator of social

orlgins is father's occupation., In the study of beglnning

teachers, 4#6% of the tcachers came from farilies of white-

collar fathers, 36% from blue-collar families and 18% from

farming familles. Teachlng fathers were 1ndicated fror only
5% of the beginning teachers.2 |

Information of this type led the authors of the study
of beginning teachers to conclude that many teachers are
upward moblle, As the sons and daughters of blue-collar
workers, clerks and farmers, they were improving thelr
social status by becomlng teachers,

The results previously analyzed in respect to mother's
educatior suggest that the mother's occupation aiso be con~
sidered as . sta*us rc¢rerent. Thls factor is especially
felevant in a study of teachers hecause of the long tra-
ditlon of female teachers in thlis country. Interestingly '
enough in the study cited above, it was found the occupa-
tional inheritance was greater among beginning women-than
among beginning men teachers.4 For these reasons it seems
appropriate to use "parents! occupation" as the irdicator
oﬂ;the occupational origins of the Institute sample of
teachers. Table 7.8 indicates that as with the study

cited gbove. female teachers come from familles of teachers

more 8o than do male teachers.

2W. S. Mason, The Beginning Teacher (Wash., D.C.:
U. S. Government Printing Office, 1961), p. 12

BIbido quSl Masén, Op-'Cito, P 150
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‘ Table 7.8

PERCENTAGE OF TEACHERS WITH PARENTS WHO ARE
TEACHERS BY OCCUPATION, BY TEACHERS SEX~-MARITAL STATUS

oParent;s Teacher'!s Sex~Marital Status
ccupation " 7
 emebaton wummﬂ%ﬁ@s Sing. Fem.tar, fem. |
Teacher 9 14 18 16
] Non:?eaqﬁ_— 91 1 86 82 84
All: 4% 100 100 100 100
n 86 408 390 k33

One might enticivate that results similar to those
obtalned when parent!s education was used as a control factor
would be repeated when the primary factors, cducational attain-
ment and desire for career change, were controlled for occupa-
tidnal inheritance. 1t is first necessary to establish the
relationship between parents! education and parents! occupation,
The agsumption is that the lower level of parent education 1is
equlvalent to the nonteaching occupation of the parent or
cohversely, from the point of view of status discrepancy,
highly educated parents have comparable status with parents
whose occupation is teach;ng. This assunption 1s supported
by studies of asoribed status.5 as well as by the reality that
teachers tend to be highly«educated persons. On thils basisv
the expeétatlon would be that teachers vwith high educational

5B C. Rosen, "The Reference Group Approach To The
Parental Factor In Attitude And Behavior Formation"
Social Forces, 3% (1955), pp. 137-144,.
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attainment will tend to desire tc remain at teaching if
teaching runs in the family. Table 7.9 indicates that this
assunmption holds for married male Junlior high school teachers
but not for married male .enlox high school teachers.
Table 7.9
PERCENTAGE OF MARRIED MALE TFACHERS WHO DESIRE TO CHANGE

THEIR CAREERS "UP" AND "OUT" FROM TEACHING ACCORDING TO
THEIR EDUCATIONAL ATTAINMENT, BY PARENT'S OCCUPATION -

—

Acsignment || Parent's Teacher'sI Age - 30 & More

Level Occupation| Educatlony wype nout "

] Bachelorsfi{ 6y O |( 6) ¢C
gigior hNon-teacheﬁ Masters (45) 36 1(45) 22
School Bachelorsi{ 2)100 [( 2) ©

"Teacher Masters [[( 5) 40 [( 5) O

Bachelorsii{ 7) 28 [( 7) 43

ﬁgnﬁor Non-teach | Masters [I(73) 18 |(73) 16
ig

School Bachelors|[{ 1} O {( 1) O

Teacher Masters {( 9) 11 {{ 9) 22

The data exanined are for the older group of teachers
because only this age group is large enough to yield mean-
ingful percentages. It lé the junlor high school teachers
vith master's degrees rather than those wlth bachelor's
degrees who wish to leave teaching, particularly if teachling

18 not 1in their family. This relationship exists regardless
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of whether they want to climb "up" or "out" of the teaching
prof:ssion. W4ile sducational attainument appears to have
holding power upon Jjunior high teachers from a teaching
family, this is not the case for the married male senior

high school tuachers. With this subgroup, educational attain-
nent may be sald to have holding power on thoss teachers with-
nut a teaching heritage. These results appear dissimilar
from the results obtalned for married male teachers using

the educational attainment of the father. However, the two
sets of data cannot be accurately compared. It ocannot,
therefore, be sald that parent occupational status has a
different influence upon the career deslires of their ohild-
ren than does parent educational status. What oan be said is
that both status indicutors appear to influence the oarecer

deoclsions of the next generation, but in different ways.

0f{floces }Yeld by a Tescher in Edu-cationa)l Assoolations

This chapter has been devofel to explanations of the
relation between educational attalnment and the oareer in-
tentions of teachers using variovs social referents to take
into acocount the psychologliocal effeots of status upon career
aspiratisna. Generally the results indicate that status as

well as educational attainment influence the teacher., One
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additional expianatory variable will be analyzed, the number

. of offices that the teacher holds in educational associations,
This 1g a different type of fac'»r than the status factors
already analyzed.

It 18 popular knowledge that teachers are joiners of
many organizations, One reason is the existence of different
teacher assoclations at many levels in the “"educational es=-
tablishment." Ancther reason is that there are many different
types of teachers, hence many different types of teacher
organizations. Also, the fact that teachers exist in such
large numbers snables the exlspence of numerous assooclations,
Data from the Teavhers College sample indicate , furthermore,
that a single teacher can belong to a number of different or-
ganlzations., Table 7.10 indicates that joining patterns vary
widely from few memberships to many membserships regardless
of the sex-marital status of the teacher,

Table 7.10

PERCENTAGE DISTRIBUTION OF TEACHERS WITH VARIOUS
NUMBERS OF AGSOCIATION MEMBERSHIPS

Memberships In

Educational _§gx-Har1tal Statns
ggggg$gations Sing.HMale] Mar.Male szggégpmal Mar.Femag.
2 or less 17 11 10 12
B 24 24 30 28
18 19 18 18
5 22 19 15 21
6 and More 18 27 27 21
A1l (92)100 K434)100 K410)100 K453)100
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If indeed teachers are such great Jjolners, 1s it not
reasonable to predict that membershlp in organizations might
e one avenue for achleving ego satisfactions? There
are éeveral bases for such an assumption. To begin with,
there 18 no evidence to support an assumption that ego-satisQ
factions oan only be obtained from the job, even though tha
literature of job satisfactions (by omitting consideration
of non-job factors) mey imply that the job is the major if
riot exclusive source of professional satisfaction to workers.
A group of Harverd professors of education list three areas
of professional responsibility of the teacher: to the ochild
in the oclassroom; to the parent outside the olassroom; and
to the profession through various types of contributions.6
Obviously each can be a source of considerable satisfaoction
to the teacher, Might there even be a loglcal conneotion
between the effectiveness of the professional development of
the teacher and his abillity, as well as nmotivation, to par-
ticipate in more than fust olassroom antivity? ‘

Armed with these assumptions it lsmtiolpated that
‘he greater the voluntary aoctivity of the teacher, the
groater will be his tendenoy to remaln in teaching, and =-
contrary to certain previous results -- this will apply to
the teacher with graduate eduocation.

Although number of memberships could theorstically

6New England School Development Counoil, Teacher

COmEetenoe And Its Relation To Salary, (CambridgeiNESDEC,
1956),p., 13, .
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be utilized as the explanatory varlable, another factor,
number of offlices held in educational associations, will be
used in the present analysis. The great volume of the mem-
berships suggests that many of these might be nothing more
than paper relationships and therefore afford the teache~
small satisfaction. In contrast, officership implies a

more intensive devotion to this different type of professional
aotivity. The data indicates that 274 of the single male
teachers, 373 of the married male teachers, 69% of the single
female toachers, end 27% of the married female teachers held
office In at least one assoclation. In faot, more than half
of the indicated pexcentages in each category except the
married females held at least two offices. This data has bean
related to the primary factors, educational attainment end
desire for career change, and the results indlecated in Tadle
7.11. Here again narried males are utilized to demonstrate
that officership in educational associatione does influence
ocareer ohanging behavior. It is apparent among all three
assignment levels, and espeolally among the older age group
wanting "up." The elementary and junior high teachers were

ocombined because of the similarity of their results.
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Table 7.11

PERCENTAGE OF MARRIED MALE TEACHERS DESIRING CAREER
CHANGE ACCORDING TO EDUCATIONAI, ATTAINMENT, BY OFFICES
HELD IN EDUCATIORAL ASSOCIATIONS

Offices In nyph
Assignment | gEjuecational |Teacher's
Level Associations |Educationipge:30 4+
soesmIaImaam st e s o ]
Bachelors|(13) 23
t
g%gmen ary None Masters (47) 40
Junior High .
School One or More ﬁ::g:%grs 5123 Zg
Bachelors|( 8) 38
Senior None Hesters (71) 15
High -
School Bachelors|{ 2) ©
One or Mor% ¥asters | (22) 23

'The factor of holding office appears to have some
influence upon teachers who aspire to higher level positions,
although there is nc way to irdioate which faotor 1s causs
and whioh 18 effeot. The date in Table ?.11 also suggests
that the holding of office influences senior high teachers

and lower level (elementary and junior high) teachers dife
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ferently. Considering the lower level teachers first, the
data indicated most noticeably that the holding ofroffice
is stronzly associated with the desire for vertical mobllity
regardless of the level of educational attainmént of the
teacher., It is only among those teachers not holding office
that educational attainment is directly related to the per~
centage of teachers wanting "up." The 17 point difference
18 spzable between the 23% of the bachelor's who want "up"
and the 407 of the master's similarly inclined. The 6
point difference that might be attributable to education in
the case of the office holders is minor compared to the large
percentages of both bachelor's and master's, ?75% and 69%, re-
speotively, vwho want “up."

If 1t can be concluded from the data on the lower
level teachexrs that the holding of office, 1like the attalnment
'of higher levels of edncation, influences some teachers to
want to leave teaching, such en effeot is not so obvious in
regpect to the married male senior high teaohers, Educational
attainpment appears to exert holding power among the non-office
holders, 23% less master's deazree holders want "up" compared
to bachelor'!s degree holders. Previous results have already
indicated that educationel attainment has different effeots
on Junior high teachers than on senior high teachers and the

early results ara supported by the results odbtained from the
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data of Table 7.11l. It would be difficult to draw implica-
tions from the difference in percentages among the senior
"high office holders because of the scarcity of bachelor's
degree holders. However the 7% dlfference between the
masterts holding office and master's not holding office does
tend to support the obvious implications suggested by the
data obtalned from the lower level teachers, i.e. the hold~
ing of office does relate to a greater desire among married

male teachers to seek higher-level Jjobs in eduocation.

Summary and Conclusions

This chapter has added a new dimension, a soocial one,
to the framework of analysis discussed in previous chapters.
The intention was to ascertaln if teachers! soclal origins in
.any way further speciried the direot relationship between a
teacher's educational attainment and his tendenocles toward
careeyr mobility, a phenomenon frequently found in previous
ochapters, Teacher's origins were represented by three dif=-
ferent faotors: fathert!s aeducation, mother's eduocation, and
whether or not elther parent was a teacher by ooccupation,
The first two indiocators possess high intrinslo interest
because of the centrality of educational backgrovnd in this
study. Mother's education was relevant because of the domi-

nanoe of women in the teaching occupation. Ooocupational
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heritage was considered because of Lits traditional role as
a career determinant,, although, in this chapter, the occupa=~
tion of both parents is considered. '

A socond type of soclal factor was also utilized in
the effort to explain the primary relatlonship between the
teacher'!s educational preparation and his careexr aspirations.
Rather than social origlns, the referent here was officer-
ship in the voluntary professionel arsociations that teachers
commonly Jjoin. The indicator of involvement was the nhumber
of offices held by the teacher simultaneously,

It was found that the education of the teacher's father
was related to the career aspirations of the teacher, in
the case of married male teachers. The more educated teacher-sons
of less educated fathers appeared inclined to make caraer
ohanges in greater proportions than their less educated
peers. Thls was espeoially the case among those teachers
aspiring to hlgher-status jobs.

Numeriocally, the most important group of eingle female
teaohersnis the younger group of slementary school teachers,
and n similar relationship was found among them as among the
men jJust dlscussed. It was the more educated teachers with
less eduocated fathers who were most inoclined to soek oareer
ochange by moving "up."” This result also held for the older

portion of the elementary teachers wanting "out" of education
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altogether, Interestingly, the opposite held for the younger
single female teachers wanting "out." Higher educational attain-
ment appears to be a holding factor for the daughters of less-
than-ocollege~educated fathers, but not so for the daughters

of college~educated fathers,

The results obtained when mothers' educatlon was
factored in were surprisingly similar to those indicated above,
Of course, college-educated fathers and mothers are often ‘
found in the same family and this might explain the duplica-
tion of results. The least one could conclude from the results
is that, as t'ar as single female teachers of the sample ware
concerned, father and mother both appear to influence the
career aspirations of their teaching daughters.

Looking at a more traditional status indicator, occupa-
tional heritage, additlonal Information 1s obtailned about
the relatlonship between the teacherts educational prepara-
tion and his career aspirations. Among the married nale
Junior high teaehera,‘the sons of teacher parents were more
fnolined to stay in teaohinz if they possessed naster's
-degrees than if they had attained only the bhohelor's degreo.
The opposlite was indlcated among the sons of non-teaohing
parents, who tended to want promotions. In other words,
vertical mobility was indicated most prominently among the
more educated sons of presumably lower-status non-teaching

parents,
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Opposite resulis were found for the high school teachers
among the married males. Generally more wanted Mout®
than tup." Contrary to the‘junior high teachers, higher
educational attainment did not appear to possess holding power
for the sons of teachers, but only for the sons of non-
teache s, |

The final analysls in this chapter considered a form
of profeséional actlivity outside the classroom, officevrships
in educational associations. VWhereas the other soclal in-
dicators were hlstorical, this factor existed in the “here
and now" of the teacher. Wthen attention was direoted to the
married nale teachers aspiring for promotion "up", whioch
previous results suggested tn be most influenced by status
reference factors, interesting differences were discerned
between office holders and non-offioce holders., Among elem-
entary and junior high teachers, the combination of graduate
education and not holding office made for higher proportions
of tcachers desiring career change. Among the office holders,
higher educational attainment had a siight holding power,
Howaver, the effects of office holding seems much more impore
tant than the affects of educational attainment., Offioce
holders in general were much more prone to aspire tor
promotion "up" than non-office holders,

The uniqueness of high school teachers is again demon-

strated. The office holders were more incilned to stay
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in their jobs and ecducational attainment appeared to have
greater holding power for thls group than for the non-office-
holding group. '

In conclusion, all the status indicators, whether his-
torical or in the teacher's present cexperience, combine with
educational attainment to influence the career aspirations
of many of the tecachers of the sample. The qffeots fall dif-
ferently on different sexes, dlfferené assignment levels and
different age groups. Nevertheless, certain relationships
are obvious., The desire fcr promotion appears to be more'
Anfluenced by status distinetions than intentlions to leave
cduocation altogether. While the sample is not large enough
to draw firm conclusions, the results obtained do support an
interrelationship between a personal experience faotor, such
as education, end soolal status factors, Future studies
might profitably concern themselves with such questions as
the relatlive importance of various social referents depending
upon the age and experience of the individual., Might soolial
origins bs most important, for example, to younger people
Just starting on the career path, whlle status references in
the "here and now" exert more influence upon the oarser

aspirations of more experiencad teachers?
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Chapter VIIX

SOCIAL BACKGROUND AND EDUCATIONAL ATTAINMENT

Educational attainment has huelped to batter understand
the career and job patterns of teachers. Also, several other
factors have basen used to elahorate upon the hypothesized
relationship between educational attainment and teacher
mobility. Yet educational attsinment itself warrants
elaboration, There is much information describing the
educated but very 1little on vhy they undertook higher
education,

So far, educational attainment has been specified
by years of college education, sex-marital status, teaching
assignment level, and by age. Tnis suggests the type of
teacher sino rcaches high educational attainment. Informa-
tion is also available about when increased educational at-
{ainment is obtained., For example, it was indicated that most
bachelor's degree holders prefer to commence their teaching
careers and take graduate work part-tima, For many teachers

this means starting work with provisional certification,
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hoping to qualify for full certification upon attainment of
a mast=r's degre~ ov a1 year or two of graduate credits,

Beveral studies have briefly touched upon the social
backgrounds of teachers. 1In one, 1t was found that the larger
the community of origin, "the better educated is the tegcher."l
In the same study it was concluded that the most “poorly"
prepared beginning teachers came from families of farming
and laboring fathers.

In earlier chapters of this report several factors
descriptive of the soclal orlgins of teachers ware utilized.
They contributed to a fuller understanding of the relation-
ship between educational attainment and teacher mobility.
These same factors can be used to better understand why
some teachers elect to continue thelr professional education.
There is still considerable ambliguity as to the identity of
the teachers who attain more education. Perhaps it is
simply a matter of conformity in the sense that those teachers
who chose to remain in education also commit themselves to
educational administration's expectation that they will con-
tinue thelr education. On the other hani, there are sugges-
tidns that the soclal origins of the teacher influence his
tendencies to pursue graduate education.

The Institute sample of teachers offers several advan-
tages to elaborate upon the forces influencing educational

attainment. As already indicated, several soclal-origin

1w.s. Mason, The Beginning Teacher (Washington,D.C.:
U.S.Government Printing Office, 1963), p.80.
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type Tactors are avallable. Father's education, parent's
occupation, and the number of offices held by the teacher in
organizations can be cross-tabulated agalnst ediicatlional at-
tainment in the sections that follow. The sample is homo-
geneous in réspect to the teaochers accessibllity to graduate-
level schools and the region of thelr residence., In addition,
éeveral relevant control factors, such as sex-marital status
and assicnment, can be brought into the analysis of educational
- attainment to make the results more specific than would other-
wise be the case. Most of the sub-samples are of adequate
size so that the Chi-Square test can be used to evaluate the

strength of the relationships.

The Relative Importance of the Social Origin Factors

Chi-Square tests for significance enable one to es-

tablish which of the social background factors used was
most important. Table 8.1 indicates that father's education
1s more important in explaining the level of educational

' attainﬁent of teachers than parent's occupation. While of-
fices in educational assoclations produced even more highly
significant cross-tabulations than the other two factors,
later discussions will bring out that this is not really a
social origin factor. For this reason it will be kept

aslde for later discussion.
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Table 6,1

.Chi-Square Significance Tests On 96 Cross-Tabulations Of
Educational Attainment And One Of Three Different Social
Background Factors, By Sex-Marital Status, By Assignment

Sex- Assign- Social Backsround Factors
¥arital |{ment N Father's |Elther [ offices in
(Status iLlevel | . . ..|.Bducation|Parent Tlen. Ed..Assocls
T T Eden, 19 N.S. ‘ N.S. .05
S N A T 18-S - N )¢ P
Single- [y, Hi.{ 19 | N.S. N.S. .001
fale | | NS, NS, {201
Sr. Hi.| 3% N.S. N.S. TN, S.
R T 4005 | N.S. NS, |
11 ! N.S. N.S. .0
- f.-......,.-....q...-.?....?,._...'.._..,.u [R>S SR ) I3 > X S, -—Og
Elem, 31 .10 N.S. .05
N I 005 ] NS, f.__ .05
Married-|Jr, Hi. 82 N.S. N.S. N.S.
Male e NS, NS, N.S,
Sr. Hi.| 121 .10 .10 N.S.
- s o NS b NS, ) NWS.
oo e T
Elemn. 177 .01 N.S. N.S.
o002 b NWS.f N.S.
Single~ |Jr. Hi.} 47 N.S. N.S. .02
Female | -wwoocbo .} 030 | .05 . .4 . .005
Sr. Hi. 60 .10 N.S. «10
e b b NMS. ) NuS. 3 .07
All 284 .05 N.S. .05
05 N.S. .02
Elem, 238 N.S. N.S. N.S.
e ~_N.S. N.S. . NS,
Married- [Jr. Hi.| L9 .10 | T N.s. N.S.
Female .01 N.S. _|_. _N.S._
Sr, Hi, 33 N.S. N.S. +10
e} NeSe L NeSe | N.S.
All 320 N.S. N.S. N.S.
[ N.s. N.S. N.S.
Note: Upper chl-square is for 4-way split of educational
attainment.
Lower chi~square is for 2-way split of educational
attainment,
' N.S. means that the cross-tabulation 1s not sig-

nificant.
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Father's education will be examined first, A com-
prehensive table listing the results of all cross-tabulations
in which this factor was included can be found in the appen-
dix. Only those analyses which ylelded 1nterestlng or sig-~
nificant Chi-Squara;wlll, however, be dlscussed below.

Father's Education: Single male teachers are the small-

est sex-marital category. However, Table 8.2 indicates that
fatherts education is significantly related to teachers!

educational attainment among the 35 high school teachers of

the group.
Table 8.2
EDUCATIONAL ATTAINMENT OF SINGLE MALE
HIGH SCHOOL TEZACHERS ACCORDING TC
FATHER'S EDUCATIONAL ATTAINMENT
(in percent: .05 level)
Teacher's )

Educational Father's Educational Attainment
Attainment Grade Schoolj Senior Highi College
Bachelors 0 38 Ly
Masters 100 62 56
All: % 100 100 100

n 13 13 9

Larger percentages of children of less educated fathers
attain graduate degrees than do children of more educated
fathers. Even though the majority of teachers of any in-

dicated soclal origin attained graduate degrees, all the sons
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of fathers with low levels of education possessed master's
degrees, whille only 56% of the sons of college~educated
fathers reached the same level of educational attainment,

The pattern described ahbove is repeated in the case of
the married malo teachers of the sample who teach at the
elementary level, as indicated in Tab;e 8.3.

Table 8.3

EDUCATIONAL ATTAINIMENT OF MARRIED MALE
ELEMENTARY SCHOOL TEACHERS ACCORDING TO
FATHER'S FDUCATIONAL ATTAINMENT (in

'~ percent: .05 level )

(—TeacHET TS ) A
Educational Father's mducationa} Attainment
Attainmen&_ Grade Schooll Senior High | College
Bachelors 26 50 100
Masters 74 50 0
All: % 100 100 100
n 27 12 2

Among the 27 sons of fathers who had not completed a
high school education 74% obtained a master's degree. All
teaching sons of college graduates, on the other hand, failed
to reach a similar level of professional development. How-

ever, the number involved is too small to hold up for com-
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arison. The trend iLs identiflable among the sons of high
school graduates. Only 50% of this group attained the
master's degree.

The pattern described above does not typify all mar-
rled male teachers in the sample. It is insightful to com=-
vare the percentages of just master's degree holders from
among the married male elementary, junior high and the genior
high school teachers with respect to thelr father's educa-
tional attainment. While these sub samples did not individually
Yleld cross-tabulations with significant Chi-Quares, when
the results are assembled, as in Table 8,4, interesting in-
formation is obtained.

Table 8.4
PERCENTAGE OF MARRIED MALE TEACHERS
AT VARIOUS ASSIGNMENT LEVELS WHO HOLD

MASTER'S DEGREES ACCORDING TO FATHER'S
EDUCATIONAL ATTAINMENT

Teacher's Father's Educational Attainment

Asiiiﬁient Grade Schooll Senior High College

Elementary (27) ol (12) 50 ¢2) 0

Juntor High | %) 79 | (15) 41 (13) o,
(54) 83 (26) 81 (23) o6

Senior High

All (108) 80 (47) 72 (36) 82

What is most apparent in the Table above 18 that -- re-

gardless of the education of the teachert's father -- the
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higher the assignment level, the larger the proportion of
teachers with master's degrees. Thls is not new iniorma-
tion. It has already been recognized that the single salary
plan which encompasses both elementary and secondary teachers
does not remove the gap in average salary botiteen the several
levels. High school teachers continue to attain more educa-
tion than lower~level teachers and continue to be paid higher,
The sBecond type of information indicated in Table 8.4
1s seen in the varying pattern of percentages in each of
the three rows. The inverse relationship between the elemen-
tary teachers! educatlonal attainment and that of their
fathers has already been discussed. Thls pattern begins to
change with the junior high school teachers, especially in
respect to those with high school educated and college-
educated fathers, There 1s practically no difference in the
proportion of teachers with master's degrees between these
two different social-background categories., The pattern
of percentageé continues to change at the next highest assign-
ment-level, the senlor hlgh school teachers. The largest
proportion of high school teachers possessing master's
degrees, some 96%, occurs among those with college-educated
fathers, The pattern found among the high school teachers
is almost the reverse of that found among elementary school
teachers, when tne teachers! educatlional attainment is cross-

tabulated agalnst the educational attainment of thelr fathers,
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A somewhat different pattern of relationships is indicated
for the single female teauhars of the Instltute sample.

It will be recalled from Table 8.1 that the single
female teacher category contained the largest number of
significant and near significant cross~tabulations. One
reason is because of the large number of elementary school
teachers. The matrix for elementary school teachers in-
corﬁorated in Table 8.5 difters from those examined above
because four categories of teacher's educational attainments
can be shown.

Table 8.5

EDUCATIONAL ATTAINMENT OF SINGLE FE&MALE
ELEMENTARY TEACHERS ACCORDING TO FATHER'S
EDUCATIONAL ATTAINMENT (in percent; .05 level)

Teacher's Father's Educational Attainment
Educational
Attainment |Grade School| Senior High| College
Bachelors 39 62 53
Bachelors+ i1 8 ' 15
Masters 31 18 21
Masters + 19 12 11
All (s4) 100 (60) 100 (63) 100

Two patterns of relationships are evident from this
chart, one of which was not discernible before because of
the detall. I am referring to the simllarity of patterns

found by comparing the bachelor's and bachelor's plus cate-

L



157

gories wlth the master's and master's plus categories.

In each case there aré smaller percentages of teachers in that
category with additional cfedlts beyond the degree; It might
be concluded from this information that within this subsample
the master!'s degree 1s more numerous than the bachelor's
degree with additional credits. This is especially true

- for the teachers of lesser educated fathers.

The ganeral pattern in the data 18 one of increased
educational premaration among the teachers with fathers of
relatively 1little educational background. This 1is evident
in the master's plus category where the percentages of teachers
according to father's educational attalnment is 19, 12, and- 11
respectively. It 1ls also evident when the two categories
of master's degree holders are combined, ylelding rercen-

. tages of 50, 30, and 32 respectively.

| The patterns of educational attainment for the other
groups of single female teachers, those at the junlor high
and senior high levels, are shown in Table 8.6, This table
is comparable in design to Table 8.4.

increasing proportions of master's degree holders
occur at the senlor high level compared to the elementary
level of téaching regardless of the soclal origins of the
single female teachers described in Table 8§.6. Also
similar to the married males, are changes in the pattern

of relationships between teacher's education and father's
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education, comparing elemgntary teachers with high school

teachers. Among the single female elementary teachers, higher
proportions of masterts degree holders were found among the
Table 8.6
PERCENTAGE OF SINGLE FEMALE TEACHERS WHO

HOLD MASTER'S DEGREES ACCORDING TO FATHER'S
EDUCATIONAL ATTAINMENT

A£:f§2;:;€ Father's Fducational Attainment
Level irade School Senior Highl College

Elementary (27) 50 (18) 30 (17) 27

Junior High || ¢ %) 26 (9 yy [€1) 4

sentor High | (11) ng (1h) o |(13) 4

A1l (42) 44 (41) 35 | (31) 45

daughters of the least educated fathers. The pattern among
senior high teachers is, however, not linear. The largest
percentage of more educated teachers is found among the
daughters of the least educated fathers, similar to the ele-
. pentary group; however, the second largest percentage of
master’'s degree holders was found with coilege-educated
fathers, unlike the elementary group.

Turning to the married female teachers, a revealing
matrix was obtained when bachelor's degree holders and

master's degree holders at the junior high level were com-
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pared according to the educational preparation of thelr

Table 8.7

EDUCATIONAL ATTAINMENT OF MARRIED FEMALE
JUNIOR HIGH TEACHERS ACCORDING TO FATHER'S
.EDUCATIONAL ATTAINMENT (in percent; ,05 level)

Teacher's |
Educational Fatherts Educational Attainment

fathers.

Attainment [Grade School | senior High| College
Bachelors 75 56 24
Masters 25 by 76

A1l (16) 400 (16) 100 | (17) 4100

The pattern of relationships in Table 8.7 is one of
high percentages of more educated married female teachers
from among the daughters of the more educated fathers.

This is a different type of result than has been found in
previous sectlons. A comparlson of the percentages of just
master's degree holders at the various assignment levels is
made in Table 8.8,

Practically no percentage change is noticed for the
elementary teachers according to father's education in con-
%rast with elemeﬁtary teachers of other sex-marital statuses.
Trends are obvious for the less numerous higher-level tea-
chers, especlally the Jjunior hisgh teachers. The senior
high teachers indicate a tenden:y opposite to that of the
Junior high teachers. Similarly to the other sex-marital

groups, higher percentages of urrried female senior high
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Table 8.8

PERCENTAGE OF MARRILD FEMALE TEACHERS
WHO HOLD MASTER'S DEGREES ACCORDING TO FATHER'S
EDUCATIONAL ATTAINMENT

g T
Level ’ gll College
Elementary (27) 32 (31) 32 (19) 34
Junior High (&) 25 (7 Ly (13) 76
sentor High | 0! 77 (3o {09 69
A1l (41) 36 . [ (43) 3¢ (41) u8

teachers are found to possess a master's degree among
those of lese educated fathers than among the teachers

whose fathers were college graduates,

Summary and Conclusions--The relationshin Between Father's
Education and Teacher!s Educational Attalnment

The twelve groups of teachers in the Institute sample
have been studied in regard to tha relationship between the
_teachers' educational attainment and the educational attain-
ment of their fathers. Within each sex-marital group at

least one of the three categories of assignment level ylelded
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a cross-tabulation which proved significant at the ,05 level,

using the Chl-Square test, Among the males, single high school
teachers and the married elementary teachers showed signifi-
cant relationships. The table of married high school teachers
gave near-significent relatlionships. Among the female tea-
chers, significant relationships between teachers! and fathers!?
educational attainments were discovered for all the elementary
teachers, The single high school teacher tables tested out .
as near-significant. The married female teachers produced
slgnlificant results in the Junior high category., From this
information alone it can be concluded that relationships of
the type disocussed do exist in 4 number of cases within the
Institute sample. However, as was the case in previous chap-
ters the relationships between the factors under examination
can not be generalized to all teachers. I would go further
to say that, 1f the relationship betwcen the teacher'!s edu-
cational attainment and that of his father 1s of any conse=-
quence to polioy meking or adminlstrative practice, it is
vitel that the relevant type of teacher be specified. This
18 not curréntly the general practice in repoiting research
of this type. '

So far, discussion has been limited to the statistioc
aspeots of the analysis. The nature of the trends also
Justify review. Research previously reviewed suggests that

teachers with relatively low levels of educationalpreparation
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tend to come from parents of modest occupational and edu-
cational backgrounds.2 The opposite relationship is sug-
gested by results obtalned from the single male high school
teachers, the married male elementary teachers, the single
female elementary teachers, and from the total group of -
single female teachers. Only in the case of the married
male senior high and the married female junior high school
teachers does the data suggest that lower levels of parent
education are assoclated with lower levéls of educational
preparation on the part of teacher sons and daughters,

The literature on sotinl origins mentions little in
rogspect to the soclial origins of the most eduocated pro-
fessional people. The teachers data analyzed here suge-
gests, if anything, that most of the teachers with graduate
degrees seem to come from families of modest educational

backgrounds.,

Oocupational leritaze In Relation to Teacher's Education:

The well-recognized concept of occupational heritage was in-
troduced and discussed in the previous chapter in relation

to the career mobility of teachers., Might not the same gocliale
origin factor be related to a teacher's motivation to take
advanced professisnal ecducation? One might assume that

a direoct relationship exists between whether or not a parent

was a pudblic school teacher and whether or not a teaching

2%, S. FKason, op. cit. p.80,
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sbn or daughter obtained a master's degree. In other words,
1t would not seem unreasonable to assume that a teacher

whose parent had been a teacher would be most motivated to
take graduate work in teaching. The rationale here is that a
young teacher would wish to assoclate hinself with advanced
techniques rather than with the old ways of teaching used by
his parents. He would wish to utilize new information, know-
ledge and materials, and perhapg he wouldwish to prepare
himself to rise to a higher level in the educational estab-
lishiment than his parent had attained.

As plausible as this argument sounds, relatively few
oross-tabulations were found to be statistically signifi-
cant when parent's occupation was compared with teacher's
educational attalnment, Only in the case of the single female
Junior high teachers was a significant relationship indicated.
One reason why signifiocant relationships were lacking is
simply that small proportions of teachers, regardless of
education, cams from teaching parents, only 10{f of the male
teachers and 17% of the female teachers in the Institute sample,

Table 8.9 indicates the nature of the relationship Ve-
tween parentts occupation and the educational attainment
of the single female group of junior high school teachers.

The data for thq subgroup examined below suggests that,

contrary to experatations, a significantly larger proportion
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of master's degree holders came from families where teaching

Table 8.9

EDUCATIONAL ATTAINMENT OF SINGLE FEMALE JUNIOR
HIGH TEACHERS ACCORDIRG TO PARENT'S OCCUPATION
{in percent; .05 level of significance)

Téacher!'
Eduigﬁiﬁnai Was Elther Parent A Teacher?
Attainment Yes No

Bachelors 100 69

Masters 0 3t

A1l (8) 440 (35) 100

was not an occupational heritage. These results are in-
teresting enough to vwarrant analysis of some of the other
subgroups among single female teachers. As previously dis-
oussed, even though various tables lack statistiocal sig-
nifiocance, valuable information may be gleaned where the re-
sults of a numdber of related tables are consistent in their
,impiications.

Some consistency 1s apparent among the elémentary and
junior high levels, with higher proportions of more educated
teachers originating from families where teaching 1s a new
oocoupation. One ocan observe, by turning to the appendix tabdles

that this same trend 18 consistent with the married male and
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the rarricd female teachers.
_ Table 8.10
PERCENTAGES OF SINGLE FEMALE TEACHERS

WHO HOLD MASTER'S DEGREES ACCORDING
TO PARENT'S OCCUPATION

Agg?gﬂ;:;i Was gither Parent A Teacher?
Level Yes No
Elementary (26) 44 (135) 4o
Junlor High (8 (35) 4
Senlor High (11) 73 (49) 63
Al Ji (45) 38 (219) Ly

The pattern 18 different for the senlor high school
teachers in Table 8.10 and also for the single sex-marital
groups., Larger proportions of master's degree holders stem
from parents who were teachers in the case of the high school
teachers of the sample.

. Summury and Conclusions--The Relationscshin Between Tea=
oher's Educational Attainment and Oscupational Herltage:

While the data on ocooupational heritage were not as
strong as that on the educational attalnment of the teacher:.
father, they provided some information bacause of the
consistenocy of the results. The results were generally

contrary to the common sense assumption that larger ypropor-
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tions of the most educated teachers, those with mastert's
degrees, came from families_wlth an occupational heritage

of teaching. At the lower assignment levels, the master's
degree holders tended not to come from famllies of teachers,
Just as was indicated earlier, they tended not to come from
highly educated fathers. The data in respect to senior high
school teachers, on the other hand, tends to conform with
expectations. Master's degree holders tend mostly to be
asgoclated with famlilies of teachers, just as they tend to
be associated with college-educated fathers, It would appear
that both indicators of social origins produced fairly
similar results. Teachers at the lower levels tend to be
socially moblle along the several dimensions disoussed,
while senlor high school teachers tend to be more socially
stable.

Offices in Kducu'lonal Associations in Relation to
Teacher's kducational Attalnnent:

It has been hinted several times that officerships held
in educational assooiations is a different type of social
dimension than the others discussed. It is always dif-
ficult to impute causality to behavlioral factors and this
difficulty is compounded when one oan not be sure of the
time sequence. There is no information indicating whether
a teacher achleved his assoclation office first or his ad-

vanced education first, Nevertheless, it 18 an interesting
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factor to consider briefly, since, as discussed in the pre-
vious chapter, teachers appear to be "jolners" by fact as
well as by reputation. This may be important to their
career patterns and to thelr patterns of educational attain-
ment.,

Table 8.1 indicated that several cross-tabulations
involving this factor are statistically significant or near
slgnificant. This \s the case especially among male elemen=-
tary teachers and female secondary teachers, both of which
groups of teachers are especially prone to career change.
Might officerships in educational assoclations be one way
for teachers to obtaln satisfactions that might be difficult
for them to achleve in their loocal job situations? Or,
might offlcers be seleated from among the more educated
teachers? Unfortunately, we can do 1little more in this
study than pose these questions for future investigators,

A review of the detalled tables in the appendix in-
dlcates complete consistenoy in the pattern of relationships
between number of officerships and the educational attain-
ment of teachers., Thus there 18 little to be gained in
extraoting more than just the percentages of master's
degree holders in each of the sex-marital categories accord-
ing to number of officerships.

The overall trend is olear and consistent, Regarde-

less of sex-marital status, and regardless of assignnent
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Tabtle 8.11

PERCENTAGES OF TEACHERS WHO HELD MASTER'S
DEGREES ACCORDING TO NUMBER OF OFFICES HELD
IN EDUCATIONAL ASSOCIATIONS

Number Of Offices Held In
Sex-HMarital Educational Associations
Status None One Or More
Single Male (57) 49 (18) 78
Married Male | (178 o5 (70) g,
Single Female (208) 38 (73) 55
Married Femal (258) 38 (68) Ly

level, there is a direct relationship between proportion
of graduate-degree holders and the nunber of offices held
in educational associations. The relationship is strongest
among single nale teachers:?84 of these holding office possess
master's degrees while only 49¢ of the non-office holders
are master's. One might anticlipate larger percentages of
graduatd degree holders among the married office holders than
the single office. holders. This istrue for the males but
not for the females., One prodbable explanation is that mar-
ried women have less time for both office holding as well as
for attaining graduate degrees.

It 1s difficult to draw conclusions from the data be=-
oause of the methcdological difficulties mentioned, However,

the author believes he has amply demonstrated why this sooial
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factor 1s worthy of consideration in any subsequent effort
to form a better understanding of the career mobility and

Job satisfactions of public school teachers.
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Chapter IX

CAREER CHANGES OF TEACHERS AND EDUCATIONAL ATTAINMENT:
POSTCENSAL SAMPLE

"The Postcensal Sample," is analyzed in this chapter.,
The data came from a study of some 40 scientific, tech-
nical and professional occupations made by the National
Opinion Research Center for the National Séience Foun-
dation. Sample sgelection, data collection and data
processing were done by the Bureau of the Census, The
1960 population census was used as the baseline for
p;anning andi selecting representative samples.1 The
Postcensal data, gathered more than eight years ago, con-
tains information on the educational background, career
movements, job attitudes and demographic characteristics
of teachers., This information remains relatively unreported.

The data enables educational attainment to be '

cross-tabulated with various indicators of career change,

1M. A, Schwartez, The U, S, College Educated Population:
1960, N.O.R.C. Report #102 ichIcagou Unlv., of Chlcago, 1965),
P
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The working hypothesls -~ the higher the level of educational
attainment the greater will be teacher career instabllity -~
.can be further investigated.
In dealing with the Postcensal data, “career-type de~
- clslons" are taken to mean a change of profession -- tout ,#
"Participation-type decisions" on the other hand, involve
little or no change in profession but rather a lateral change
in educational emplﬁyer. The turnover that results from this
type of declision may be a reflection against the internal
efficiency of the particular school system.2 In this chapter
the educational attalnment of the Postcensal sample of tea-
chers will be oross-tabulated agalnst indlcators of both

types of career decisions,
Method

The oonprehensive quesiionnaire designed for the Posgt-
censal study (see Appendices) requested information at several
points in time. All information about the respondent was
obtalned in the lste spring of 1962, Inforimation was re-
quested about the individual's status in April of 1960, when
the 1960 census was taken, and also in 1962, The information
eliolted for 1960 and 1962 was largely of the same type. This
feature permitted a follow-up of various aspeocts of career

change for persons employed in 1960, over a two-year period,

2J.G. March and H.A. Simons, Organizations{ New York:
Wiley, 1958), Chap. 4,
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This chaptor will deal primarily with indicators of
turn-over during the two-year poriod which represent ma jor
career-type ("out") changes, Job changes representing
decisions to switch jobs within the profession will only be

' briefly discussed,

The analysis of the relationship between educational
attainment and the career-change indicators will be struc~
tured in the same manner as in previous chapters, Each
cross-tabulation will be controlled for type of teacher,
sex and age wherever the size of the working sample pormits.
In practically all cases, as might be exproted, the factors
will somewhat differ from variadles previously used., (See
Tadble 9,1)

The Variadbles

Bducational atteinment continues as the indspendent
variable, However, higheat degree held is the major measure
of educational attainment produced by the Postocensal gquestion-
naire, While information on years of education was eliocited,
five or more years of education beyond high school is the
only category available that applies to graduate study, This
classification, howaver, enadles the addition of a new

category, bachelor's plus, to the four other categories:
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no college degree, bachelor'!'s degree, master's degree and
ddctorate. It would appeaf in comparing the frequency dis-
tributions of the two different measures of educational
attainment that years of education is just as lmporfant

a measure of educational attainment in respect to teachers
as degrees held. Among the professions in general, by con-
trast, the principal measure of higher educational attain-
ment 1s degree held.,

Table 9.1 indicates the proportion of teachers at

each of the five levels of educatlonal attalnment as of

May 1960, differentiated by sex and type of teacher. The
high proportion of master's degree holders among males con-
pared to females 1is particularly noticeable. Almost 407
of male secondary, and 12% of the female elementary School
teachers, possessed master's degrees in 1960. These pro-
portions are large enough to make the master's degree a
meaningful increment of analysis for the Postcensal sample
of teachers, The educational progress of the same teachers
over the two-year period is also indicated. While the edu-
cational gain is interesting in 1tée1f, the 1962 figures will
not be used in the discussions that follow.

We can now examine the various career-change indicators,

each of which will be cross-tabulated against educational
attainment,

The first career-change i1ndicator listed in Table 9.1
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is empioyment status. This variahle deserves first
consideration because the most radical type of career
decision is to leave the labor force, and because this type
of action was taken by sizable proportions of teachers from
the 1960 Postcensal sample., The large percentages of tea~
chers "not at work" suggest that many respondents had
alrecady started their summer vacations., It may be as-
sumed that more teachers would have exited from the labor
force if more questionnaires had been turned in later.
Most of the teachers leaving the profession during the
two-~year period were females, 12.8% from elementary tea~
ching positions, and 13.8% from secondary teaching po-
sitions, where the most highly educated female teachers
are located. This suggested relationship between a higher
level of educational attainment and increased career change
is'investigated in the first detailed analysis that follows,

The second career-change variable to be analyzed is
sector of work. Table 9,1 indicates that of the teachers
in government employment in 1960, i.e. public school sys-
tems, more than 2,6% of the males went into private employ-
ment, including private school systems, while more than l.1%
of the females did likewise.

It would be well to emphasize that these small per-
centages become quite meaningful in an énalysis of teaw-

cher turnover and teacher supply and demand, eve» though
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they might be ignored in other type studies. Two percent

of U.S. public school teachers amounts to some 30,000 tea~
chers, a considerable human resource. One analyst of the
chronic teacher shortage feels that if the career life of
the average teacher could be extended for just two years,
the manpower shortage would be eliminated. Another per-
spective on the importance of the 2% loss of government-
employed teachers to the private sector can be obtained by
comparing this figure with the estimated 10.9% national
turnover rate, 0f all teachers lost to public education,
20% of the loss might be attributed to career decisions of
this type.

A different type of career decision is represented
by the third career-change indicator , occupational change.
The elementary teachers in the sample who changed their
profession between 1960 and 1962 went into 11 occupations
in addition to secondary teaching. The secondary teachers
who changed during this two-year period entered a total of
19 different occupations, aside from elementary teaching

Table 9.1 lists the three categories
of change that simplify the analysis of occupational change:
elementary teaching, secondary teaching, and other tech-
nical, professional, or clerical (T. Pe & C.) positions.

The percentages indicate that a larger proportion of male

-

3w.L. Cunningham,"A Study Of Teacher Turnover In
Selected Districts Of N.Y. State" (unpublished Doctor's
dissertation, Teachers College, Columbia Univ.,1959)
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“teachers than female teachers changed professions, with as
many male elementary teachers leaving teaching altogether

as went over to secondary teaching. Relatively few secon-
dary male teachers switched to elementary teaching. Their
career changes took them out of grade-school teaching. Among
the females, more secondary teachers changed occupations

than elementary teachers, either leaving the profession or
shifting int. elementary teaching. Twice as many female
elementary teachers left teaching as moved into the secondary
level.,

Number of employers is the last type of career change
indicator to be analyzed in this chapter devoted to the
Postcensal Sample. It is a different type of factor than
those discussed above, involving decisions to cease partici-
pating in one school or school system and to join another,
This switch of employers in a small proportion of cases,
between 1960 and 1962, dbrought the teacher out of education
entirely. However, in the great majority of cases, the
career change is a relatively minor lateral move within the
- grade school teaching professions,

This form of job change counts all the previous em-
ployers in the working career of the teacher, up through
the year 1962, The frequency distribution in Table 9.1 .
indicates that fairly large proportions of teachers from

all groups have had as many as four or more employers during
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"their working carcers., Female teachers appear slightly more
unstable, in this respect, than their male counterparts.

The last factor rélevant to this chapter yet to bve in-
troduced is age., Even though the small percentages of
career changes generally do not encourage - further break-
down, age is too important a factor to be completely ignored,
and has been used wherever practicable, It may be noted, in-~
cidentially, that the female teachers in the Postcensal sample
are older than those in the Institute semple. One possible-
explanation is that the Institute data was obtained earlier
in the school year than the Postcensal data. More young
female teachers would be included in the earlier study be-
cause some young teachers resign from their jobs during

the school year.’

Educational Attainment in Relation to Career Change

in the_ Pogstcensal Sample

Employment Statuss Analysis of employment status

yields results which come close to the results of tra-
ditional studies of teacher turnover, Table 9.2 in-
dicates that hardly any male teachers leave the labor
force, while considerable numbers of female teachers do

S0
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Table 9.3

PROPORTION OF FEMALE TEACHERS WHO
LEFT THZ LABOR FORCY ACCORDING TO AZE AND
HIGHEST DEGREE HELD (Percent) '

‘ ALl Hirhest Derree Held - 1940
AGE Teachers No Bach, Bach. Master's
3 - n Dezree Plus
ELEMENTARY -
2L % less 27.7 - k1 37.8 27.0 14.8 0
25 - 34 23.5 - 68 26.4 27.7 12,3 23.3
35 - u‘l" 5:14 - 15 5-2 6.”‘ 7.8 0
45 - 5“’ 2.6 - 13 3.1 2.2 14'.0 0
55 % over 20.1 - 53 23.4 18.9 18,2 10.3
SECONDARY
24 % less 27.7 - 26 40.0 41.9 25,0 40.0
25 - 34 24,8 - 37 sk, 5 32.0 7.5 17.4
35 - bl 5.2 - 8] 14.3 9.8 3.8 °
hg - sh 2,2 - 5 6.2 1.5 0 2.7
‘55 % over 19.4 - 35 27.6 26.3 19.4 13.6
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Generally, an Jinverse relationship is found bLetween
educational attainment and exit from the labor force for
bofh elementary and secondafy female teachers., This is
not surprising when one considers that the younger, and
therefore the less educated, female. teachers leave the labor
force in greater proportions than the older, more educated
teachers,

liore detailed information on labor force exodus is
presented in Table 9.3 just for female teachers. Secon=-
dary school teachers left the labor force in greater
proportions than elementary teachers at practica.ly all
ages and levels of education.

Cenerally, the data indicate +that increased educa-
tion is associated with reduced loss to the labor force.
This trend is supported by teachers of most age groups.
Educational attainment may exert a holding power on
teachers, helping to retain them in the labor force; but,
as later results will show, more education does not necess~
arily retain them in the profession of education.

An exception is found to the general irend in the
case of the master's degree holders, Within the import-
ant 25-to~34-ycar age group of elementary teachers, and in
the age groups of secondary teachers below 35 years, ap-
proximately twice as many master's degree holders leave

the labor force than do other female teachers who have
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graduate credits, but no graduate degree., Unfortunately,
there is no way to tell where these teachers had gone.,
Probably some went into doctoral programs, but certainly
not all, The information about secondary teachers is
particularly important since the increased educational
requirement imposed by various states for regular teacher
certification falls mostly on secondary . teachers.

Sector of Teacher's Employments The second lype

of career change that resulted in teacher turnover during
the two-year period was the decision to leave local gov-
ernment employ and enter into the private sector. The
teacher so acting may have chosen to work in a private
elementary or secondary school, to work for himself, or

to werk in business or industrye In any event, he has

left public education, and the question is whether or not
this type of career decision is related to level of edu-
cational attainment., Table 9.4 indicates that greater
proportions of male teachers left public school teaching
than female teachers between 1960 and 1962, However; it

is only among the female teachers that a direct relation-
ship is indicated between educational attainment and
leaving government employment., This is most evident ameng
the degree holding female elementary teachers in the sample,
Mofe than three times as many master's degree holders moved

out of their jobs as did bachelor's degree nolders alone.
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Male secondary teachers indicated increasing attachment

to government cmployment with each increasing level of
educational attainment. This is the only well defined
relationship between educational attainment and exodus fron
government employment among the male teachers,

Occupational Change: The next type of career-change

indicator to be analyzed in this chapter involves the
decision to leave the professions of public school teaching
for an altozether different cccupation, or the less drastic
decision to change to a markedly different level of public
school teachinge The wide variety of new occupations chosen
by the public school teachers of 1960 suzzests that the
motivation Lehind such noves may be quite complicated., Some
teachers stepped out of the professions into occupations
usually not taken by college graduates. Other public
school teéchers moved into higher types of professional
activity, In this analysis, we will limit ourselves to ex-
ploring how educational attainment related to career move-
ments, both to other levels of public school teaching and
to positions wholly outside public education. Table 9.5
glves this information.

The largest proportion of occupational chenges during
the two-year perlod took place among the male elementary

teachers, particularly those who attained the bachelor's
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degree and those who had attained an additional year or
more of graduate credit. Comparing the first three levels
of education, a slight but direct relation is indicated
between the level of education and the proportion of
teachers leaving elementary school teaching, moving to
secondary teaching, and moving to other occupations.

The male secondary teachers include the second highest
proportion of teachers who left their profession, Unlike
the male elementary teachers, however, members of this group
did not tend to move to another level of public education.
Most male secondary teachers who changed occupations left
teaching altogether. FEducational attainment is inversely
related to career change among secondary teachers. The
more education possessed by the teacher, the greater his
toendency to stay in his original profession.

The data on female teachers indicate that many sccon-
dary teachers as well as elementary teachers moved to other
teaching occupations and to non-teaching occupations. Among
the secondary teachers, nine times as many bachelors with
graduate work as without graduate work moved out of educa=-
tion entirely. An obvious direct relation betwsen the in-
dependent and the dependent variubles is also Indicated for
those female secondary teachers switching to elementary edu-
cation,

The smallest proportion of teachers switching professe
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ions occurs among the female elementary teachers, Rela-
tively few members of this group switch to secondary teaching,
in contrast to male elementary teachers., Female elementary
teachers do, however, switch to nén-teaching occupations,
and the more education they possess, the greater the pro-
portion exiting from the teaching profession. Those among
this group who possess master's degrees are particularly
prone to leave teaching altogether. In fact, the female
elementary teachers of the Postcensal sample are unique in
this respect. Other groups of teachers with master's de-~
grees tend to remain in their professions, or to switch to
another level of public school teaching; the opposite is

the case among female elementary school teachers.

Long-Term Job Stability, Long-term job stability is
measured by the number of employers for whom the respon-
dent had worked up to 1962, Table 946 indicates the pro-
portions of teachers, including some former teachers, at
each level of educational attainment, who have held three
or more jobs,

A high degree of similarity is found in the pattern
of these results regardless of sex or type of teacher,
In other words, all four different groups of teachers
indicate a typical inverse relation between level of edu-

cation and job change, comparing non-bachelor's degree
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holders with teachers holding bachelor's degrees. However,
the three levels of degree holders indicate increasingly
larger proportions of teachers who have had three or more
employers as educational attainment increases.

Differences are also indicated between the four
basic groups in Table 9.6. Secondary teachers with college
degrees are generally characterlzed by greater long-term
Job instabllity than elcmentary teachers, regardless of
differences in educational attalnment. Female teachers
demonstrate more Job instability than theilr male counter-
parts,

The relationship between educationsl attainment and
job change ocan be examined more precisely ' by controlling
for age.

Tadble 9.6
PROPORTION OF TEACHERS HAVING HELD THREE OR

MORE EMPLOYERS ACCORDING TO EDUCATIONAL ATTAIN-
MENT, BY ASSIGNMHENT LEVEL, AND RY SEX

{ Highest Degree 1960 ]

Bach
Bachelord PlggonSMasters

(1) 17 [(117) 22](118) 4o
(153) 24 1(343) 28] (422) 38

Female:Elementary:ull) s Kb79) 41((254) 41](176) u8
: (268) 40|(198) 48| (227} 50

Elemeﬁtéfy:
Secondary
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Table 9.7

PROPORTION OFf MALE TEACHERS HAVING HAD THREZ OR MORE
EMPLOYERS ACCORDING TO EDUCATIONAL ATTAINMENT,
BY ASSIGNMENT LEVEL, AND BY AGE

H Highest Degree 19£0
¢]

Age JY Degree Bachelor;Baggﬁg:f?bhsters
Elementary Teach.

To 24 ( 5) 20 9) 11](10) 20}j(0) o©

25 - 34 j(12) 25 |{21) 14](64) 13]|(31) 32

35 - bbb L) 50 )( 5) 20}(28) 29}(41) 24

b5 - sk K 5) 20)( 5) 20{(10) 40}(33) 58

55 % Mord( &) 100 )¢ 1) --|( ) 80l(9) &7
Secondary Teacher

To 24 ( 6) 0 j(21) s1(28) 14i( 1) --

25 --34 §23) 26 (73) 14](169) 15]|(126)27

25 - b K18) 39 1(27) H411(82) 37|(134)35

5 - sk [f11) 73 )(22) 4s[(us) L3[{(105)46

95 % More(18) 33 1(10) 40 |(20) 80l(58) 59

"~ Among the male teachers listed in Table 9.7, in five
out of thn eight categories a positive relation is indi-
cated between educational attainment and number of em-
ployers, 1t is primarily with the elementary teachers
that more education, for degree holders, 1s associated with
J&b instability. The opposite relationghip is seen'among
high school teachers in the 35-44 and 45-54 age categories,

The flgures for the female teachers, broken down by
age are indicated in Table 9.8. They lack the uniformity

of the results obtained for male teachers. The results
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Table 9.8

PROPORTION OF FEMALE TEACHERS HAVING HAD THREE OR MORE o
EMPLOYERS ACCORDING TO EDUCATIONAL ATTAINMENT,
BY ASSIGNMENT LEVEL, AND BY AGE

Highest Degree 1960

Age Deggee Bachelonaaggﬁi°rs Hasters
Elementary Teach.)

To 24 { 34) 21 }1( 63) 8/ (25) 8| ( 2) --

25 - 34 B L2) 43(127) 35] (39) 25 (30) 30

35 - b4 B 63) 64 |(106) b5) (51) 33 | (39) 36

bs - s [[(161) 60 {(127) 51 (94) 56 | (70) 46

. 55 % More(111) 55(( 56) 551 (25) 722 | (35) 63

Secondary Teﬁche (3 T o

To 2 3) -~ (39) s5[¢17) 6 [( 6) 33

25 - 34 ) (11) 46| (7?7) 35| (46) 28 | (25) 28

35 - bl ) ( 8) 50] (55) BO) (54) 56 ) (4h) 48

bs - sh (31) 61] (64) LI} (50) 60 | (76) 53

i 29 % Yorel (18) 501 (33) 64] (31) 651 (726) &8

differ between two general age groups. Comparing elementary
level bac'ielor's degree holders with teachers possessing the
same degree plus graduate oredits, an inverse relation be-
tween level of education and job change is noted for tea-
chers under 45, but a direct relation exists for those
teachers 45 years of age and older. The direot relation-

' nhip 18 evident {n 3 out of the 4 age categories of secordary
teachers,

Opposite patterns of relationships are found anong

the elementary teachers when master's degree holders are

compared with teachers possessing only graduate credits., Amony
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the younger half of the female sample, a direct relation
between educational attainment and job change 1s indicated.
The reverse situation holds for the older elementary teachers,
The master's degree for the female secondary teachers is
assoclated with lesser proportions of teachers with high

job instabllity, compared to bachelor's degree holders.

sSummary

In this chapter dealing with the Postcensal data,
educational attainment was cross-tabulated against four
different variables, three of which represented one type
of career decision carried out during a two-year period
between 1960 and 1962, 1t appears that the largest pro-
portion of career decisicns resulted in leaving the labor
force and changing to another occupation. Declisions to
change from public to private school teaching occurred
much less frequently., In addition to these career changes,
_high proportions of teachers switch teaching jobs three
or more times during thelr careers. The major findings in
respect to the hypothesized relationshlip between educational
attainment and these career changes aret

ls An inverse relation was found between level of

education attained and the proportion of female teachers
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who leave the labor force. Generally, the more edvcation
possessed by female teachers, excluding certain master's
degree holders, the greater thetendency to remain within
the labor force,

2. Female teachers less than 35 years of age are a
special case, Those with master's degrees leave the labor
force in greater proportions than those with more than
one year's graduate education, but without the degree.

3. Occupational change is another form of turnover,
which, for several types of teachers in the sample, increases
as the level of education increases. This relationship is
most in evidence for female teachers leaving the teaching
profession entirely. Nale secondary teachers are the
strongest exception to this trend.

44, When educational attainment is cross=tabulated
against number of past employers scme feelins for the re-
lationship of education to job instability is obtained. The:
most consistent finding is that teachers without a bachelor's
degree are more unstable in their jobs than those teachers
“with bachelor's degrees. (Comparisons between these two
levels of educational attainment are useful for they are
nov provided by the Institute data.

Looking at bachelor's degree holders, in 7 out of
17 age categories increased graduate education equates

with increased job instability, in 6 out of 1?7 c.ses in-
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creased graduate education is inversely related to job in-
stability, end in the remaining 4 cases little or no re-
lationship is indicated, When bachelor's degree holders
without graduate work are compared with master's degree
holders it is found that 5 out of 8 age categories of male
teachers indicate that more job instability is associated
with the additional degree. Among the females, where job
stability is generally higher, only in 3 out of 8 cases is
more education linked to more job instability.

If for some degree holders it can be said that in-
creased graduate education is linked with increased job
instability, then, it can be further said that the link
is strongest in the case of blocks of graduate credits than

in the case of a graduate degree.
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Chapter X

SUMNMARY OF THE EWPIRICAIL DATA AND CONCLUSIONS

Two coﬁpletely different sets of survey data have
been refined and analyzed in order to explore the rela-
tionship between educational attainment and teacher career
change: The first set of ddta. originating with the In-
stitute of Administrative Research, Teachers College,
Columbia University, was drawvn from a study of teacher
characteristics conducted in 1962 involving full sampling
of a .arge number of school systems. Three suburban school
systems totaling 1,431 public school classroom teachers
were selected from some 16 systems with a total of 19,999
teachers. Only the three selected suburban school systems
contained all the data deemed necessary by the author of
the present study.

The second set of data was drawn from a national
sample of college-educated scientific arnd professional
personnel, entitled A Postcensal Survey of Professional

and Technical Manpower, conducted by the National Opinion
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Research Cénter for the National Science Foundation.
Elementary and secondary public sch0ol teachers were
included among some 40 professions for which data was
gathered in the Postcensal Survey. Some 1,400 male and
some 2,465 female teachers were involved. They came from
all types of localities and may be considered representa-
tive of American public school teachers.

. The two sets of data, so far as practicable, were
refined in order to make thelr analyses yield results
that would be complementary and supplementary. Both
sets of data cover the same time period, include only
public school teachers, are éontrolled by gex, teaching
level, and age, and provide indicators of graduate edu-
cational attainment and teacher career change. The var-
ious career-change indicators from both sets of data are
of two general types: thise indicators representing
actual or intended career decisions which char.ge the life
pattern of individuals, and those indicators that in
effect represent decisions to leave one school organization
and join another.

| The two sets of data differed in sevéral respects,
The Institute data is representative, to some degree, of
suburban school systems, while the Postcensal data is
repregentative of teachers of all types of pudblic school

systems. Another point of difference is with the inde=-
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pendent variable, educational attainment. The measures of
edpcational attainment util}zed from the Institute data
are the bachelor's and master's degrees., The Postcensal
data provides information, on '"no degree” with an in-
termedlate category between the bachelor'’s degree and the
master's degree for those teachers with five or more years
of college. Differences also exist in respect to informa-
tion on career change., Data from the Institute sample are
aticipations of future behavior while data from the Post-
censal sample indicate actual past behavior,

&

The Hypothesized Relationship between Educational Attainment

and Teacher Turnover

The primary hypothesirs of this investigation has been
simply this: +the higher the levél of graduate education
of the inservice teacher, the greater will be the inclina-
tion towards career change. The preceding six ghapters of
the analysis provided a pattern of information which could
be used to expand this hypothesis, and provide ancillary
information as well., As each of the sets of crosstabulations
that . *de up an analycical chapter was reportied, a particular
dimension of the hypothesized relationship was brought into
focus. This information will now bs assembled, and o‘erall

results outlined. Then, conclusions will be drawn bhased
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entirely on the results of the empirical data. In the
next and final chapter; additional information obtained
from personal interviews and from studies uof the literature
will be interjected., This broadéned base of information
will support comments on the nature of educational admin-
istration, particularly personnel administration, and
recommendations for policy changes,

The overall results are presented according to the
two previously distiﬁguished types of job changes career-
change decisions ("out") and participation-type decisions

{"up" or "sideways"),

A+ Teachers Who Leave Public Education

1, -Decisions on the part of young téachers to leave
the labor force are considered the most important aspect
of teacher turnover by many educational officials,?and
are correctly assoclated with female teachers. The data
supports those who assume that, generally, turnover of
this nature is inversely related to the teacher's leyel of
educational attainment; graddate education serves to lock
into the labor force'those teachers who are already, to
some degree, committed to teaching. The data goss beyond
the general aésumption. however, indicating two important

exceptions, Among elementary and secondary teachers alike,
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congiderably larger proportions of master's degree holders
leave their jobs and the labor force, than do those teachers
with graduate credits but lacking their master's degree.
Female elementary teachers between 25 and 4/ years of age
are the other exception. Higher educational attainment is
agsgociated with greater turnover when bachelor's degree
holders are compared to teachers without degrees.

2, A change from a teaching to a nonteacling occupa~ .
tion is another significant source of teacher turnover.

Male teachers are much more prone to change their
occupations than female teachers. When male teachers
express a desire fo» change or actually do change, male
elementary teachers tend to stay with education. However,
male secondary teachers tend to seek positions outsids
the proféssion for whichlsome portion of thelr education
was intended and in which they started their working car~
eers. The tendency among all types of fomale teachers making
career changes of this nature is tov move outside of educa-
tion. _

When these forms of turnover are examined in relation
to educational attainment, the overview is one of increased
turnover among the mdre educated teachersy the comparison.
is between college graduates with;. and college graduates A
without, one or more years of advanced education. Malas

high school teachers are the chief exception to this
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finding. Higher proportions of this gfoup of teachers

than the other three groups leave public education in
general but the more educated male high school teachers
tend to remain within their profession;‘ |

The master's degree is important in the case of the
female elementary teachers who leave the professicns of
educafion. Those with this advanced degree are more
prone to leave than those without it. In general, smaller
prroportions of master's degree holders leave teaching
compared to teachers at other levels of education. When
they do leave, however, they tend to leave public educa-
tion altogether, ‘

3. A third tyve of career decision involves changing
from public school teaching, the government sectorr of the
economy, to the private sector. For those wanting to
remain in teaching, this could mean working in private
nonsectarian or parochial schools, environments considerably
different from that of public schools. Level of educa-
tion was found to be directly related to turnover of this
type when the bachelor's level was compared with the next
higher level of educational attainment. Again, male high

school teachers proved to be. the exception to the trend.
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B, __Intra=-Occupational Job Change

L, An expressed desire to move into educational
administration was found to be particularly important
among the male teachers. The greater the amount of
graduate education possessed by male teachers, regardless
of their level of teaching, the larger the proportion of
those wishing adﬁinistrative jobse This trend,strongest
among male elementary teachers,might be anticipated since
advanced education is often required for entrance into
educational administration. |

5. Weight is given to the results obtained by
analyzing long-term job stability because of the objec-
tivity of this indicator of turnover,

Three out of the trour groups of teachers demonstrated
that more graduate education for them was associated with
greater Jjob instability (or greatér job mobility, if
the reader prefers)., This indication resulted when college
graduates with considerable advanced credits were compared
with those without graduate credits.

6. The data for male teachers from the master's
degree level of educational attaihment complements the
positive trends described above, according to results ob-

tained from the Postcensal data.



7. Comparisons between those bachelor's degree
holders with four years of education and those with five
years indicate an inverse relationship between level of
education and intended teacher joﬁ change. The trend,
which only the Institute data was sensitive enough to yleld,
is generally evident among all indicators of turnover,
especially with respect to junior high and senior high
teachers.,

8+ An inverse relation between educational attainment
and job change is also indicated in part by the Postcensal
data. This applies to the important comparison of the
no=bachelor's with the bachelor's levels of educational
attainment. The inverse trend is also evidient among |
female secondary teachers in respect to their decisions

to change occupation.

Conclusions

. The summarized results leave little doubt that many
of those teachers who attain more graduate education are
the same teachers who tend to leave the profession for
wiaich they were educated, or change jobs within the pro-
fession more frequently. Tais information supports the
general hypothesis of the preéent study, that increasing

the level of education of teachers results in greater staff

. amme e e s

B
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mobility.,

It is felt that mobility is to some degree constructive
to educational systems and 1o teachers. It is also felt
that increased mobility is to some degree dysfunctional
to educational systems and to teachers, leading to in-
efficiencies in the former and dissatisfactions to the
latter., (see introductory chapter for discussion) This
study was pursued out o1’ concern for the dysfunctions,

A collateral purpose of this study was to obtain
some feeling for the complexity of analysis necessary to
ottain meaningful data on the relationsnips between
teacher turnover and possible determinants of turnover,
such as educational attainment. The results obtained
indicate that a number of particular controls must be
vsed if wuseful information is to be obtained about job-
related teacher behaviors A minimum set of such factors
would include sex, age, and type or level of teaching.
Distinctions between public and private educational
systems, and between urban and rural locations are also
necessary, Microanalysis involving many factors,as
well as automatic data processing,must be brought to bear
on large samples of teachers, lest the researcher run
the risk of missing aspects of téacher behavior that have

important implications to educational administration.
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W¥hile unrefined results would have generally supported
the working hypothesis of this study, they would not
have passed the "usefulness" test,

Career Decisionsi A common “insight" of traditional

studies of teacher turnover is that large proportions
of young female teachers leave the labor market. 1In
respect to this exodus, the present study suggests that
graduate education has holding power over some young
female teachers, or that those being held by other forces
€0 into graduate studies, Minimally educated college
graduates among female teachers tend to leave their
teaching jobs for domestic roles, i.,e., they never really
wanted to teach or to teach for very long, in contrast to
the more educated young female teachers., Equally import-
anf, however, is the knowledge that the master's degree
lacks this holding power, and what is more, may even be
asgsociated with greater career change than lower levels
of education. Apparently the change wrought on a teacher's
psyche by one type of educational experience is quite
different than that wrought oy the other type of educa-~
tional experience, or, the people are different.,

The results of the present study attract attention
to a second age group of female elementary tsachers.
This older age groupwarrants special attention because

it embraces the second wave. of new teachers, those en-
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tering or re-entering the profesgion. Among this group of
new, but not young, female teachers -- as well as previous-
gservice female teachers -- large blocks of graduate credits
ave associated with larger proportions of dropouts from

the labor force than is the case with teachers without
graduate work.

' The author sees two inportant types of relationships.
Among the younger teachers, especially females, theré is &
tendency to leave teachling because experience on the job
has shown the young teacher, or they already knew, that
teaching lacks the appeal that domestic life or other
job opportunities offer, or that teaching offers social
traumas that other careers do nots Those among this
group who en%tered the profession with graduate credits,
or were quick to attain graduate credit on a part-tine
basis, had more invested economically in their profession,
and perhaps had more psychological investment as well,
and were inclined to resist the attractions of home life
or other occupations. Support for this explanation may
be offered by the figures on female part-time job holders,
who were mrore numerous among the more educated than the
less educated. (See Table 9,2) The more educatéd female
teacher is prone to maintain house and family and to c¢on=-

tinue on the job. Those with less education would be con-
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tent to leave teaching altogether. The first general
type of relationship, then, is an inverse one between
educational attuinment and career change, reflecting
what might Uc considersd the hoiaing power of education.
The second general type of relatiousiiip ~-- and the
prime concern of this study -- is missed by traditional
teacher turnover studies, It iIs inferred when increased
education is found to directly relate to career change or
job mobility. This trend becomes most evident after many
of those who were not really committed tc, or wvere
frightened from, teaching have left the profeegsion., Those
remaining have had time to accumulate graduate education
if so inclined, and many teachers are s¢ inclined for
various reasors, including unobstrusive and/or institu-
tionalized social pressure, Advanced education, it is
assumed, changes the job outlook of the inservice teachér. It
18 also assumed to change the characteristics of the job
environment, particularly superior-subordinate relations.
Lastly, it increases the attractivenees of the teacher to
other empioyers both inside and outside education. It is
this situation, influenced by the advanced education of
the teacher, to which tﬁe second distinctive trend can
be attributed -~ a direct relation beiween educational

attainment and teacher career or job mobility.
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This relationship is explicit &n the career changes
of female teachers out of goverrment employment and into
the employment of private institutions, educational and
otherwise, It is also evident in the movement of more
educatdd inale and fomale teachers cut of their initial
teaching profession and into other teaching professions
and into nonteaching professions. 1t is implicit in the
cése of the increcased proportion of male teachers desiring
administrative positions once they have expanded thelr
formal education. The hid  factors relevant here, es-
puclally in large school systems, are the diminutive
proportions of administrative jobs available, the lack
of mobility among administrators, and the relative un-
importance of advenced education as a factor amoﬁg other
factors in selecting administrators. All of which factors
may mean that the more educated teacher who has for years
wanted to go “uvp" may in defeat switch his desires to

*out,¥
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Speclal consideration must be given to those
teéchers with no degrees, and to those teachers with
master's degrees. Female secondary teachers without de-
grees are more prone to move out of thelr jobs than those
with dbachelor's degrees. Similarly, educated female elemen=-
tary teachers, in contrast, are less prone to job mobility
then their counterparts with bachelor's degrees. Could
the reason for the greater turnover among secondary teachers
bé attributed'to thelr displecement or threatensd displace-
ment by qualified teachers, or to an increasing discomfort
a8 their associates attain higher levels of education and
the accompanying rewards?

The female teacher with a master's degree is mord
prone to leave her teaching position than other female
teachers with somewhat the sar.. number of years of grade
uate education, but without the degree and what it repre-
sents.s This relationship is typical among female teachers
who leave the labor force, female elementary teachers
changing from the government to the private sector, and
among female elementary teschers changing to noneducation-
al ocoupations,

The master's degroe has the holding power for male
teachers that it falls to possess for female teachers. 1In
fact, while male high school teachers generally indicate
the highest proportion of turnover, the relation between
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educational attainment and turnover is, for them, inverse.
Perhaps men teachers who stay in secondary teaching ard
take master's degrees do so because they want to teach and
the attainment of a graduate degree means that they have
magtered their subjects If such is the case one might
further decuce in respect to female elementary teachers
that subject mastecy, and the master's degree, aro less
relevant to this level of teaching. |
Decisions_to_Change Employers within Education:

Long-term job stability is considered the most meaningful
indlcator of Intra-professional job stability among those
considored, The relation between educational attainment

and this type of stability, to which authorities in edu;
cational administration pay relatively little attention,

is fairly consistent. All catepories of teachers, exeept
possibly male high school teachers, are more prone to change
employers if they possess considerable graduate education
than if they possess only their bachelor's degree., T2achers
without depgrees and teachers holding masterts degrees
continue to be seen as speclal casaes because of thelr rela-
tively high proneness to turnovaer., Teachers without de-
grees tend to move to other teaching jobs, more so than
teachers with bachelor's degrees. Among the holders of
master's degrees, male teachers rather than female taachers

are more prone to changs jobs than those withuut the ad-
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vanced dogree.

In short, it can be concluded that teachers with con=-
siderable graduate credits are gonerally more prone to
job changes of any type than are teachers having acquired
no credits beyond the bachelor's depgrees When male mas=
ter's degree holders, on the other hand, are compared with
teachers who have attained perhaps an equivalent amount
of graduate education but not the degree, a greater pro-
portion of the master's group is found to change Jjobs.
teachers without degirees constitute a special group in
this study. They are not involved in expanding the pre-
liminary working hypothesis. They were included in the
analysis; however, because they still represent a large
proportion of the teacher population. Non-degree holders
were,; in a major government study, compared with bachelor's
degree holders relative to the oxtent of the job commit-
ment of beginning teachers. In this study, it was con-
cluded that "from the bachelor's degrie upward, the more
education the beginning teacher has completed, the more
committed he or she was, However, those with less than a
bachelor's degree appeared to provide an exception to
this pattern..."1

The results of this study suggest that there is a
difference between what is measured by expressed "jodb

1y.8. Maeon, The_Beginning Teacher (Washington,D.C.t
U.8. Government Printing Offlce, 1961), p. 116,
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commitment" and what is measured by actual teacher turn-
over, whether it be the case tor boginning teachers, or
the case for teachers in general. The results obtained from
the Postcensal data for long-term job stabllity, among
teachers less than 24 years old, are directly opposite
from the results obtained from the previous study of begin-
ning teachers, JLest the results of the study of beginning
teachers be generalized to include all teachers, it should-
be repeated that the overall results in this study support
the existenco of a pattern of increased teacher turnover
with increased graduate education in sufficient propor-
tions to call for new policies in respect to the professional
development of teachers.

The results of the author's numerous different analyses
of teacher career change have shown that teacher mobility
is more complex than the commonly accepted picture of young
feinale teachers with little experience leaving the labvor
force to marry and to raise a family. Sizable numdbers of
teachers at all levels of experienc , many with considerabdle
education, leave their Jobs for varlous complicated reasons=-
a8 suggesited by the nature of the career chunges they make
and by the various theoretical explanaiions for what somu
sooclal solentists call avoidance behavior: The fact that
young female teachsrs with higher levels of educational

attainment leave their jobs in smaller proportions than those
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with less education at the same level raises a question
about the appropriateness of applying the adjective
"unavoidable" to much of the teacher turnover., A
conslistently high proportion of turnover of various types
suggests that male elementary teachers and female secondary
toeachers warrant speclial consideration in efforts to reduce

teacher losses.,

Advanced Fducation for Teachers .

"Irore" educational attainment has not proved succeseful
as a way of distribvuting financial rewards equally between
elementary and secondary teachers, as a method for avolding
the injustices attributed to merit rating systiems, as a
vay of ralisin~ the stature of the educational systems
of particular states, and as a device for increasirg the
quality of educations MNHigh school teachers still tend
to earn more compared to alementaty teachers vecause they
obtain more education and because numbers of highly educated
elementary teachers chengo over to high schools: Arbi-
trary administrative decislons, such as those cited in
eriticims of merit rating plans, continue to cause dis-
satisfaction with salary plans based in part on educational
attginment. There 1s evidence that many more educated

teachers are not given preference for promotion to higher-



213

paying positions., Among those states that have raised
educational requireﬁents for certification, the number
of temporary certificates granted continues to remain
large, year éfter year. In respect to the objective of
increasing the quality of education by increasing the
level of education of teachers, the quality of education
remains virtually impossible to measure, Research on the
relation between these two important factors continues

to be conspicuously absent,

Some Recommendations on lMethodology

Some recommendations for future studies of teacher
turnover can be made at this point. In a sense some of
these recommendations are shortcomings of the present
study. The author believes it would be valuable to divide
the female category into two categories, Plrast would
be single women, inecluding those separated, divorcen or

widowed: The second new category would include married
‘ women with or without children.

Type of teacher should be categorized by level of
teaching, i.e. elementary, junior high and sendor high.
Classroom teachers should be separated from assisting

specialists,
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An aspect of teacher turnover not commonly recognized
as. important is the time of. dropout. Teachers leave
thelr Jjobs throughout the teaching year, not just at the
end of the school year. A questionnalre distributed in
the spring misses earlier dropouts. A questionnaire dis-
tributed during the summer will find some teachers undeclided

whother or not they will retdrn to the classroom in the fall,

Sore Considerations for Further Study

In addition to educational attalnment, there are other
determinants to teacher career change that have falled to
recelve adequate attention. Some of these unexplored fac-
tors are the teacher's race, the teacher's scholastic achieve-
ment, the teacher's college specialization, the distance
that the teacher lives from his job, and the size of the
school systems Educational attainment itself warrants much
more intensive study. This particular study, the first of
its kind in respect to teachoers, represents dbut a crude de-
ginning, The author is well aware of the large amount of
data, tho great numbers of teachers, and the overburdening
task of computation required to conduct teacter carcer
change studies of sufficient complexity to produce usabdle
results, Yet he is also aware that, with the avallability
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of computer technology, never before have studies been
_more possiBle to achleve.

In respect to the continued study of educational attain-
ment, there is a need for empirical information on the
psychological effects of advanced education on the in-
dividual, Does the teacher with 5% years of graduate
education narbor similar career expectations as the teacher
with o master's degree? Consider the dbroader question -- Is
the teacher with a qraduate pducation motivated to strive
for different needs on the job than the teacher without
higher education? This relationship is often assumed,
but lacks scientific support. The quoestion as to haw those
who get advanced education differ socially and psychologl-
cally fron ?hose vho don't warrant much mreater explora-
tion than was given in this studys. It would also be good
to distinpguish those who obtain graduate degrces immediately
after their bachelor's degree from those who return later
on a full-time basis from those who advance their education
part time. An even more pragmatic relationship, that bve=
tween educationel attainment and proficlency of performance,
remains unexplored, at least in respect to teachers.

Not to be ignoiad in the list of conslderations war-
ranting further study is the velldity of the response to

questions pertaining to one's reasons for leaving his job.
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There may be considerable repression, as well as ambiguity,
in respect to reasons given for changing jobs. Questions
of an emotionally neutral content, such as those pertaining
to demographic characteristics and information about the
new job might serve to eliclt more useful information on
turnovexr than questions asking why the teacher left his

old job.
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Chapter XI

POLICY IMPLICATIONS

The results of this study ocannot be oonstrued as
proving that ocareer change is detrimental nor cen they bve
interpreted as implying that more education for teachers is
a caur9g of inoreaged career ohange. What the author has
brought to light, he belleves, 18 a provocative suggestion
that eduocational attainment in some way influences the demon=
strated propensity of teachers towvard high rates of Jjob and
oareer nmobility., One might say that this is too vague and
tentative a finding to be useful to polioy makers in the
eduocational establishment, 1 feel that this oriticism would
bes extremely well taken except for the existence of the ocom-
pletely unproven assumption that more educational prsvara-
tion {8 synonynous with better funoctioning teaohers «- an
assunption that plays a major role in deoislons within the
‘educational estadblishment. The findinge of this study, as
well as other reoent findingas, ralse ocertain suspiolong about
the validity of this far-reaching assumption.

Thus two separale modes of disoussion would appear to ‘
be nenessary in thlis oconoluding ohapter, whioh deals with
polioy implications for educational administrators. The first
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mode is limited striotly by the empirical results ohtained.
These results, nodest though they may be, do0 suggest ocer-
tain ochanges 1n respeot to personnel poliocles regarding
teachers. At the very least, the author believes, sugges-
tions in this key will be welcomed by those administrators
who belleve (as many now do) that considerabie innovation
and inventiveness are neoessary in tho management of publio
school teachers.

The seoond mode of discussion is more outspoken (and
vulneradble) in its approach to inoreasing the educational
estahlishment's effectiveness in administering the teaoh-
ing forse. The results odbtained from this expvloratory and
explanatory study are not conoclusive enough to provoke mejor
educational changes, However, I feel that ths stakes are high
enough to rigsk at least a first step toward a oritiocal re-
examlnation. While the data may not support comments of a
sweepingly oritical natuve, what amounte to a torrent of
orltioclsm was uncovered by the author in an exhaustive exam-
ination nf the relevant literature, in ocountless interviews
#ith union offiolals, school prinoipals, administr .tors of
educational systems, parents of pudlic school puplls, aca-
demio inveatigators of educational administration, and
with scores of present and foraer school teachers. Granted,

this type of data 18 impressionistict but it is my opinton
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that educational administration can profit from critiocism

that may not be fully substantiated by data., This second mode
bf discussion of pollcy 1mpllcatlons is s0 labeled a few
pages further on,

Policy Impiications Suggested by the Empirical Data

l. More emphasis should be gliven to the placement
of teachers rather than emphaslizing simply their seleotion.
This requires planning of promotional ladders, career coun-
seling of teachers, coordination with other levels of educa=-
tion, as well as the establishment of a diQersified system
of rewards for those desiring.to remain in their present
jobs,

2, Establish orien}ation programs for beginning tea-
chers and teachers being reassigned. This would serve
the dual purpose of setting up a new type Qf higher-status
job, the "teacher trainer," as well as helping novice tea-
chers over the difficult breaking-in perlod when many young
teachers flounder. The novice could well devote part of
the summer to thls purpose :..- with pay.

I 3. Encourage continuing innovation and 1hd1v1dua11ty

by the local classroom teacher with the graduate degree.lt is
common practice to ignore such a teacher's potentiality for

developing new approaches that sult local conditions,
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b, If the tcacher's increased educational attainments
continue to be accorded high value for the educational ad-

mintstrator, then he should recognize that -increased job
mobility may be part of the price to be péld. Recognition
of this re}ationship can lead to a more orderly compensatory
schedule than would be the case where the coste aré ignored,
For one thing, recognition may lead to the career coun-
seling of teachers which, if properly handled, would have a
variety of positive counsequences, .

5. Investigate the job and career stability patterns
of teachers with a view to determining what type of teacher
is more stable in the type of school concerned. PFor example,
the data suggests that the return of young married women
to school teaching following child~-caring ocould be hastened
by such devices as in-school nursery schools, which would
teneflit teaching mothers as well as the community as a
whole. The power of the teacher assoclations could help in
this respect by lobbying for tax reforms for the working
teacher,as viell as for other professional mothers, who can't
afford to pay for the domestic help that would make it pcssi-
ble for them to return earlier to their careérs.

6. It hes been suggested elsewhere that applicants to
teacher colleges be sorecvned more effectively: This \is
ceftainly a step in the right direction. However, the sugges-

ted remedy is too simple to be realistic. The influence of
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undergraduate education on the future career aspirations of
“the student must be taken into consideration., Effective
counseling in the first three years of college could be a
more rewarding way of both encouraging potential teachers
as_well as discouraging the unsuited beforé they enter the
classroom. A completely unexplored source is the liberal
arts college, where teaching talent might be discovered
~and encouraged.

7. The recognition of the role of the school prin-
cipal 18 also an aspect of this discussion., Volces have
been heard within the educational establishment urging
a de~-emphasis of the academic role of the school adminis-
trator and an increased emphasis upon his role as a moti-
vator and developer of the professional staff.  These
voices -- and whatever recommendations they may make ==
should be glven a hearing. Certainly increased sensitivity
by administrators to problems of effective staff utilization
cannot help but lead to increased awareness of the many
ramifications of increased educational preparation upon tea-

chers.

Policy Implications Suggested by Other Sources

Teacher carceer mobility can be viewed as a symptom
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of long-needed changes in the administrative structure and
practices of public school systems. Little significant im-
provement can be expected until far-sighted changes are made
at all levels of public education. FEducational systems have
grown enormdusly large and the problems assoclated with pub-
lioc education have become too complex to be administered
effectively by persons prepared and experienced only in educa-
tion, . o
The management of large business organlzations has been‘
profeseionalized, the management of many government agencies
has been professionalized, and the management of nonprofit
organizations is currently under professionalization. Edue
cational systems have yet to join this trend. The lack of
an appealing, challenging environment for an invaluable
human being, the public school classroom teacher, is but
one example of the retarded evolution of educational admin-
istration,
Accordingly, these specific changes might be considered:
1. If their work year was of the same duration as
'managers in business and industry, administrators would have
nore time fbr planning, organizing, and counseling of teachers,
once they were trained in these skllls. Teachers, too, .
might reasonably develop greater attachment to their profes-

sion and employers Lf their work yearwere extended to an
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eleven-month service period followed by a month's vacation
period. The traditional ten-month work contract with a two-
‘month intervening period in itself sets a climate for change.
Time away from the teaching job encourages new job exper=-
lences as well as new contacts. If, indecd, teachers!
salaries are still grossly inadequate, one way to raise them
might be to grant an across-the-board 10% increase to com-
vensate for the extension of the work yeai'. This additional

- time could be used for purposes of training, retrainingland

' orientation of new classroom teachers, reserving university
education for the training of speocilalists. The close relation-
ships with the administration and with fellow teachers so
engendered ~- relatlonships which are traditionally absent
for teachers spending thelr entire working day with students --
could also make for greater local group cphesion and reduped
turnover.

2. One might argﬁe that increasing the teacher's work
year to eleven months, if widely 1nsp1tuted, could put.many
summer schools for teachers out of business. This in itsgelf
could well be a favorable consequence. The little research
that has been done on the economic returns of an investment
in part-time graduate work for the teacher suggests that
the average teacher does not profit from formal summef educa~ .
tion. .

Educators should encourage their state educational de=~
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partments to raise the .educational requirements fcr certifi-
~cation only on the basis of a substantiated need, directly
assoclated with job requirements. - Studles of the ramiti-
cations of the various requirements for regular teachers!

" licenses are badly ﬁeeded. Increasing the educational re-
quirement serves, at least in the short tun,.to ralse the
proportion of nonregular teachers., Turnover is highest among
“this group, and the detrimental effect on the quality of
education 1s more obvious with ‘this group than with regularly
licensed teachers,

3. The structure of educational systems is also in
need of updating if teachers are to be thoroughly integrated
into their organizations and motivated to develop profes-
sionally. This need has been recognized, at least superficially,
in New York City. There is strong pressure to push some de-
“eisilon-making down to the local level, and even to permit
the particlipation of parents in such local decisions as the
selection of school principals. Unfortunately, what has not
always been recognized is that the participants must be pre-
pared for thelr new decision-making roles.

The heed for other organizational changes is indicated
by the case of the male elementary school teachers wﬁo. with
increasing amounts of graduate education, increasingly aspire

for administrative jobs, according to the results of the
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present study. The same system that applauds the incentive
to acquire higher levels of education frequently falls to
reward those who heed these incentives. There is an appar-
ent need for more administrative specialists at the lccal

‘ level, but with the condition that the candidates should

. first be 1ntens1ve1y prepared for this new type of adminis~
vaative role.

A final word must be inserted about the taxpayer.

His children both enjoy the benefits of education and
~suffer from its daflciencies. The taxpayer pays the
chﬁrges for both the benefits and the abuses,

Increasingly, the taxpayer 1s demanding a voice in
the making of educational decisions, Thus, he needs ;n-'
formation about the extent of the blll he pays for state-
supported teacher education, about the commitment of teachers
to thelr Jobs, about the effectiveness of administration in
selecting, placing and motivating teachers, Such informa-
tion is particularly important to him since haxhas indicated
a desire to have a stronger voice in the hiring of both
‘téaohers and administrators,

The taxpayer a;so needs to be educated about how his
educational system affects all aspects of his community and
how the community in turn influences the school system; for
example, how the sultability of the communify's living ac-

commodations may influence teacheiy mobility.



The results of this study 1h§;cate that educational
administrators must begin to recognize that teacherlin-
stabillfy is a primary «- extremely complex -~ factor
_affeoting'the quality of education. New.and imaginative
approaches are needed, The mere mechanical response of

searching for replacements appears to be inadequate,

226
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Fducational Attainment Of Married-Male Tea~-

ohers According To Three Different Social Background Factors,

By Assignment-Level

(in- percent, tabulated two ways)

—TEacher Erther—parent[OrfIces In Ed,
Educat'al.“EQEDE£1§~§999%§199-hmeeachet““.”Fggsonl tion.. .
Atteinm't| B1,&Jr, Sr.Hi'Collexe Yes ' No | None [one orM.
Elementary Class Room Teacher
Bachelor 11 17 0 0 lZ 24 0
Bachelor+ 15 33 | 100 50 2 29 24
Mastar 37 17 ] 0 50 26 14 43
Master+ 37 33 e 0 37 33 133

All 5 100 100 100 100 100 100 100
AlL Bach.| = 26 50 7100 [ 50 37 53 | 2k
All Master 24 %50 0 50! 63 by ' 76

All % 100 100 100 100 100 100 100

n 27 12 2 2, 38 21 21
Jr, High Class RBoom_ Teacher

| Bachelor 12 19 - 22 23 . 15 18 5
Bachelor+ 9 10 ¢ 55 15 ! 8 9 5
Master 19 ¢ 29 | 17 31 ¢ 17 22 16
Master+ 60 %%7 ' &5 31 61 51 24

All & 100 1 100 100 100 100 ' 100 -
All Bach, 21 29 28 38 23 28 i 10
Al)l Master 79 71 72 62 77 22! 90

All %t 100 100 : 100 100 100 100 | 100

n, 43 21 = 18 13 ° 66 65 ' 19

.Sr.‘Higha?lasswaoomnmeacher‘ -
Bachelor 5 6 0 o 4 5 0
Bachelor+ 12 13 4 10 ; 10 12 . 7
Master 34 38 . 17 0 35 29 | 37
Master+ 49 by - 79 90 50 53 ' 57

All % 100 — I0OD 100 ~ 100 I00 100 I00
All Bach, 17 19 4 10 1L 17 7
All Mester 83 81 - 96 90 86 83 '+ 93

All % 100 100 100 100 100 100 : 100

n 65 | 32 24 10 98 92 130
All Levels of Teacher
Bachelor 8 12 | 9 12 9 12 1
Bachelor+ 12 : 15 ! 9 16 12 13 11
Master 30 21 i 16 20 28 25 33
Master+ 50 2 ' 66 52 51 50 s4

All % 100 100 100 100 - 100 100 100

All Bach, 20 26 ., 18 28 . 21 25 | 13
All Mastern 80 72 82 72_ 79 75 87

All #% 100 . 100 , 100 100 100 100 |100

n 135 | 65 | 44 25 202 178 { 70
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Table A - 13, Educational Attainment Of Single-Female Tea-
chers According To Three Different Social Backgrourd Factors,
By Assignment-Level (in percent, tabulated two ways)

Teacher Father's Education ' Elther Parent.0ffices 1n Ed,]
Educat'l E rﬁ.r__.TAssogJ%tion_~_
,gggalum)t_hl.JJrJ %r.Hil~Collegg_Ies No___._.. Nonenjbne orﬂ.
Elementary Class Room T'eacher L
"Bachelor 17— 39 62 . 53 T80 53y 43
Bachelor+ 11, 8 | 15 12 | 10 12 9"
Master 31 1 18 | 21 23 | 25 23 | 30
Master+ 19 ° 12 | 11 12 ' 15 13 | 18
ALl % 100 100 100 100 100 T00 100
All Bach,i 50 70 73 65 60 65 | 22
All Faster 50 30 1 27 35 40 35 8
All % 100 100 , 100 100 ; 100 100 —T00
n s4 ;60 g 63 26 i 135 127 i Ly
Jr. High Class Room Teacher
| Bachelor ; U343 67 87 T3 113 1T
Bachelor+ 29 1 . 25 13 ¢ 26 15 ' 55
Master 7. 33 | 8 0. 20 15 © 33
Master+ | 21 10 0 0 11 13 ' 0
A1l %+ 100 100 100 J00 100 ¢ 100 100
All Bach,| 71 57 92 | 100 ; &9 72 67
All W Master 29 43 g ' 0 31 28 33 !
A1l 7 | 100 100 100 | 100 - 100 100 1000
n % - 21 122 . 8 35 39 109
Sr, High Class Roon Teacher -~j
Bachelor 14 23 15 0 20 21 10 X
Bachelor+ 7 23 20 i 27 | 16 21 10 !
Master 6k | 15 28 | 45| 36 38 35 !
Master+ | 14 ' 139 20 ! 27 ' 26 19 T
A1l Z 4 100100 100 100 - 100 | 100 100 :
A11 Bach, | 21 6 35 . 27 | 37 T3 20
A1l Master 79 | 54 65 | 731 63 57 80
Y% TOU 10U T0U0 I00—, 100 100 100
n | 26 20 11 | 49 42 . 20
All Levela of Teacherxr
Bachelor 35 i 49 41 L7 42 k? : 30
Bachelor+ 13 | 13 26 16 | 1k U |15
Master 33 | 21 22 24 27 25 | 31
Magster+ 18 18 1) 13 17 14 23
All % 100 100 100 100 100 1 100 100
All Bach, | U9 6z &7 62 56 62 U§
A1) Masten 51 ' 38 33 38 | Ay 1 38 | 5%
A1l £ | 100 , 100 100 100 | 100 100 | 100
n 82 1107 | 95 bs 1 219 [208 |73 |
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Table A -~ 4, . Educational Attainment Of Married-Female
Teachers According ¥o Three Different Soocial Background
Pactors, By Assignment=Level (;n percent, tabulated two

ways)
‘Teacher | EIther PareNt J0TTIces 1n Ed,
Educat'al . Father!s_Education_.]._Teacher__ lAssociation
Attainm!'t El.%Jr.Sr.Hi, Collegd Yes No None One ork,
Elementary Class Room Teacher = ‘
, 50 b3 L Y 4 b1y i3y
Bachelor+: 20 21 16 18 | 20 19 24
Master | 19 | 21 21 15 | 22 18 26
Magster+ 13 1) 13 15 12 13 9
11 % 100 122 129 100
All Bach, : 68 68 ., 6 P71 9 : 65
Al)l Master 32 32+ 34 | 29 ' 134 3} N L
Al 100 100 ; 100 100 : 100 100 : 100
n 85 { 97 | 56 34 1 200 188 g sh
Jr. High Class Room Teacher
BasheIor 387 31 ¢ 1B 27 26 52 S I
Bachelor+ 38 1 25 . 6 18 24 22 16
Haster % ose | wlxn | H | &
Mastor+ 13 6 18 e .13 13 '8
Z__— 100 100 100 100 100 100 10
All Bach. | 75 . B - 2h bs ;50 3 11
Al) §gstgr 25 b .. 26 5850 2 84
A 100 100 100 100 i 100 100 100
n 16 |16 : 1P 11 | 38 | w5 i .6
Sr._High Class Room Teacher ,
ohelor 8 0 2} 0 z 16 0
Bachelor+ 15 1 29 8 1 |1 12 25
Master b | 43 ' n b3 | 45 48 13
Magters 3. 29 ' 38 43 32| 24
é:i 3 100 100 100 ' 100 100 - 100
All Bach, 23 . 29 . N l 14 | 23

28 26
AI}T¥§§§££*’ 79 | a3 £9 8¢ ! 9% 22 | 252
| C 100 100 100 100 | 100 | 100 1100

n | 13 T2 13 2 122 |25 8

All Levels of Teacher
Bacheior | 42 43 G0 50 | #0 | B3 . 32
Bachelors+ 2 | 22 . 13 17 20 19 - 24
Master 21 } 28 ! 30 25 | 26 | 26 | 28
TS ER OB

ragters 18 <I%%_____12___ %5

1 h 12 : 2 ‘ 2 2
A Baoh, 4 64 ¢ 82 8 i 60 2 i
A) ster] 36 % 28 ~£z ' 40 18! 2@

All 100 100 100 100 . 100 100 ;100
h 114 120 86 52 260 258 1 68
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APPENDIX B

INSTITUTE QUESTIONNAIRE




Tustitute of Adminisirative Research

A Study of
Staff Characteristics

Your school distri¢t is cooperating with the Insii-
tute of Administrative Research and ius atiliated
schools throughout the country in a study of char
acteristics of professional stafls. ‘The implications
that th.e findings of such a study as this can have for
recruitment, orientation and in-service raining of
school professionals arc.obvivus. In addition to in-
mediately uscable findings which will accrue to you,
the data will continuc to be analyzed for broader ap-
plication to education in general.

Your school'’s data will be analyzed as a unit; no
reference will be made to individuals,

As a prefessional person interested in improving
the quality of all schools, and yours in particular, we
trust that you will want to becoine a part of this im-
portant enterprise by completing the questionnaire.
It should take less than 20 minutes of your time.

Copyright, 1962
Institute of Administrative Research
Teachers College, Columbia University
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DIRECTIONS: To answer most of the questions it is necessary only

to "4 the uppropriale boxes. A few require o writ-
ten response. (Disregurd the small numbers to the
left of each box.)

Please Identify the place where you work:

'

2,

Nome of yove 1thool system Code (Do not write here)

Nome the building in which you work {if only one)

Please indicute what your present job ls:

As 1o level:
1 [ elementory {K-4) 2 (] funior high (7.9)
3 [ senior high (10-12) + (3 systemowide

a0 other.

{Pleose specify)

As 10 location:
1 ) vsvally in one buitding 2 () vivolly in two or more buildings
3 [ hrovghout the system + [J centrof office

s other s e —ea
(Mease tpacily)

Ate yov primotity:
1 [ o clossroom teacher wotking regularly with the same grovpls)

2 [ o speciol teocher working with different grovp(s) or individvols,
either regulorly or on tall

3 () o supervisor working with teochers
0O on edminitator
¢ [ other

{PMlease tpecily)
plevrs go oa §
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RE N .
.
i Please tell us ahout yourself:

4. Age: 1 [] under 25 2 25.29 3 (3 30-34 ([0 3539
5] 40-44 n[] 45-49 1 () 50.54 ] 55-59
o {3 over 59

5. Sex: 1[J mole 2 ([ femole

6. Motritol status: 1) single 2 ) mortiied 3 ([0 widowed
+ (0 divorced %3 seporoled

7. Ploce of birth

{City ond late)

8. It you have children of yout own, write their ages on the lines below.
(List from oldest 1o youngest.)

1 2 N e | IO, ) L)

9. How many childrea were in your parentol tamily {including yours
self)?

10. Pleose check the highest leve! of educotion compleled by:

{a) Your fother: 1 [] elementary (K-6} 2 (O fvnior high {7-9)
3 (] senior high (10.12) » [J coitege gradvote
s [) grodvoie school

(b} Your mother: 1 ] elementory (K-8) 2 (] junior high (2.9}

2 [ senior high {10.12) 1 [0} college groduote
s (7 grodvote school

11. Wos either of your porents o teocher? 1 0 Yes 2 No

Plense describe your troining:

12, As 10 degrees eorned:

Locoted in What | (T .
Stete ot Fo.0ign | Yeor | Com.
Neme the Inzbitetion Cooniry? Degree; Meojot Field [degon | plate
A t—— S St A, . S ——.

o - matingio § .

phrtsgoon §
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13. (a) How mony yeors of lraining (college or university, undergradu-
ole ond groduate) hove you completed beyond high school?
(Consider 30 semester hours or equivolent equal to | yeor.)

1(Jlessthand 2034 (] 4% «(O5 s 3%
af] 6 10 6% (1 7 or mote

{b} When did you o1l toke o course for college ¢credil? {Indicote
the vear; if corrently entolled, write “now.™y . .

{¢) When did you los! loke a course for In-service ceedit? (ladicote
the yeor; if currently encolled, write “now," Voo .

{d) lfthe credits indicated above are in preporotion for o degree or

diplomo, whol is it?____ In whol mojor field?

4. Where did you live while ottending:

(o} Undetgraduote school?
1 ot home 2 (3 ol school 2 (0] other

{b) Graduate school?
t 7 ot home 2 0 ol sctool 2 {7] other

15. How did you finonce yout undergraduote education? (Check oll that

opply) :

. 1) tomily 2 (0] sell.supported {whot percenl?d . .
3 [ scholorship or fellowship + 3 government (e.g. Ol Bill)
s 3 other

{Kindly specity)

16. Kindly check eoch subject below in which you hod ot 1eost one unders
gradvale covrse

t ) Accovnting 11 ] Economies 21 (] Longvoges {Clossicol}
2 (] Agricvhivre 12 7] Edweotion 22 [ law
2 [ Anthropotogy 13 [J Engineeting 21 ) Mothematics
4 [ Acchitecture 11 [} Eaglish 2 (J Musike
s [ Art {Rne)  13(0] Geogrophy 13 (7] Phifosophy
¢« An 16 {] Geotogy ts (] Physical Educotion
» Uindustiiall 4y ) Government 22 ) Physies
t (O Astronomy  (x (] Histoty 2 (] Politicol Science
¢ O Siology 19 () Journalism o [ Psythology
o [ Business 20 () longuoges 29 (J ReFgion
19 Chemistry {Modern) 1 (] Sociology
!

plets born vt §
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Please describe your career:

17. list your work experiences In educolion ond ovtside educotion in
chronological order beginning with your present position ('Grode
- level" ond ""School System'’ do nol opply to non.teaching jobs).

Dercriptive Ciode Yeor |[Ne. of
Yitle Leve! $choo! System Stote Begen | Yeors

B —

18. Immedialely before you were employed in your present position did
yov live

1 3 In 1his school districi?
1 ) Ovtside the schoo! district, but in the siate?
8 [ Ovutside the state? .

19. (o) To how many nationol, stote, or lotal edutation organitations

of socielies have you belonged in the past three yeors?

(b} How many offices [such as president, choirman, tecretory, eie.)

have youv held in 1he otganizations refecced to in (o) 2
pleasa gooa §




20’

2'.

22,

23.

{a) To how mony national, stote, or locol non-edvcalion orgoniza.

tions or socicties hove you belonged in the past three yeors?_ .

{b] In how mony of the organizalions referred to In (o} hove you

held office?.

- ————

On how many committees in yout own building or school system hove

you scrved in the post three yeors? oo e .

How for from the building in which you work is your home?

{in mites)

Have yov wtitien any books which have been published? (If yes,

please lisl; If no, write "‘none.')

24. How mony orlicles have you wtitten on ony subject which hove been

published outside your own school system?o .

25. (o) Do yov teel vou will remolh In your present type of position

throvghout the remoinder of your career?

QY 10 No

{b) (f you have answered "'no," into which field do yov contemplale

a thonge?
1 {J svpervision t [ pvpil personnel services
2 (] odministration 1 ] college teoching

s [ ovt of the profession ¢ {7) orhet

{Kindy 1pacity)
pletro gt o §
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Finally, may we have some miscellaneous information?

26. Pleose describe the longest Irip you hove loken:

{0} Whol wos your deslinotion? [List a specific place, or an ares
such o8 "'Europe’’ or "*Across the country' if ithere wos more thon

one deslinotion.}

(b) In whol yeor wos this wrip 1oken?

{c) Estimole the one-woy distonce in miles

(d} Noture of the lrip: 1 [J business s (3 vocotion

3 [J militory service 1 [ other
(Meare 1pecify)

27. Pleose Indicote by nome the tource from which you tegulotly obtoin

yout general news

28. Whot mogozine(s) do yov prefer?

29. Wholt ore yowt teoding hobits in books?

Oeneret Prohulml.
Novels Non-biron bootst
{e) Estimole how mony of
2ach type you read in
the lost yeor*

(b} Estimole how mony of
eoch yov pytchosed in
the lost yeor®

(¢} Esrimote how mony of
eoth you have in your
petsanal kibrory*

S ladeding poperdact
1“1{.3 o yom u'iiod (WY thank you
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APPENDIX C

POSTCENSAL QUESTIONNAIRE




Budget Buteau No. 41-624%; Explies December 31, 1262

e

BURL AU
U.5.C.).  The teport you submit 1o the Ccensus

Bureau is confidential and may be seen only by
swoin Census caployees. It may rot be used

tion,

- — >

— . S

This Inquity I3 outhorized by Act of Congress {13 | Control No. (€0) romw 140 V.S, DEPARTMENT OF COMMERCE

OF YME CENNUS

POSTCENSAL STUDY OF PROFESSIONAL
for pusposcs of taxation, investigation, ot tcpula AND TECHNICAL MANPOWER

In this section we aze intetested i finding out about your wotk, the people you work with, snd yout attitudes towsrd work.

A._ YOUR WORK STATUS

b Whot were yov dolng fost week? (Check onep
v [ Working full time
2 (T) YWorking part time
3 (7] With a job but not at wotk \ Queetion !}

4 [ Not employed, but looking for work

{retired, Locsewife, student, ete.)
(oa vacation, sick leave, etc.)

[ (Skip to $ [T] Net i 1abot force g‘,’,::,,,, 2

i 2 1F you ware not werking lost week, when did you Jost work?

s Moatb
(Answer and go to Secilon [i beginning on Page 4) . o\, .

Year

T (Ship to Pasge &,
l OR © [7) Never worked /' # ¢ 1y

ANSWER QUESTIONS 3.7 It{ TERMS OF YOUR MAJOR CURRENT EMPLOYMENT ONLY o NOT
3. YOUR JOB OR BUSIMESS WRITE
o For whom did yov work losh waek? (Namas of compony, Bustnese, srganisation ot othet emplorar,) MERE
b |n whet kind of business, industty, or orgonination wers you working? (Fot example: city borpitsl,
ttate uoiversity, road coasteuction fitm, county junior high schbool.)
t. Wete you working « = (Check one) : - .
t ] For e PRIVATE employer for woges, ( 3 (oM bvalness "r'ﬂ“"“‘ R
talery, commisslon or tipa? (Go 1o ot form lor profis o1 feast (Bhip te :
? [7) For GOVERMMENT? (Federal, s..:..\ Quertion ) & [T WITHOUT PAY o tanily foem { O001fon ®
lot ol public schosl system, tir,) ot burinane}
(1) or 2 checked in Question c): Salsty rate
d. Whet [s yeur currant yeorfy solory reled (Omitee-ta)e i vvvuneninnninsarees|b 00
Whot kind of work woee you doing? (Kot exemple: civil engineer, nacliear pbysiclet, prolessot of economics,
na giede socisl siwdies veacher.)
1. ta whet Hiald of apaciaftaerion was thint (TG0 Ihe code numbor irom tho anelocad | Code
9 1 you woes working tn o aubspeciolty mithin thin fiald, whet wes It colled?
N Destrlbe whet yow did 1 yowr fob (t»:or uaq&: "Dni‘nl of electronic mechanicms in the indastrial
lastremeat industry; swpervise sin other engineets whom | hare hired fot my wait; ptegaze tepotts o0 the
work of my wait.")
L Whet wes the Formal titie of powr ob?
Tlowrs pet week o
4 Hnmbonovnlhmum!hmaloluhumn..........-.......... _:x:‘::
Ne. of jenn
5 Hew mony yeort have pow beon working ‘o this company, business o srgenizetion? ¢ o0 1. .

OR & [JLess 1han ooe penr

o mil AN A . .

L X



(Section ) continued)

8. How mony weeks did you work in 1961 of ol Jobs, either full-time of pott-time? '
(Count petd vacation, peid xick fanve, and military setvico a8 weeke nortked.}) (Check one)

1 {T] 13 weeks or tess Yy [TJ 2109 s [C]48t0 49
2"} t410 26 4 40w 47 ¢ (1501052

7. YOUR EARNINGS IN 1951:

o How much did you earn in 1961 in salary and commissions from your major position
(Lelore taxes and other deductions)? If you Jdid not work the entire year at this job, give
what would have been your yearly solary. $

OR++1F YOU ARE SELF-EMPLOYED: —— e

How much did you eata in 1961 in profits or lees ftom working in your own business, ‘f‘.’-f;’.’.‘ﬁ'&:ﬁ.‘,’l} 'E:J‘:fr"nnu)
professional practice ot partnership (net income aftat business expenses)? -
OR 0 {7 None
n

b. 1a edditlen 10 your molor pnﬂﬁeh. did you racelve ony aornings In 1941 from ony of the lollowlng‘;:uu?
(Check as many aa opply) '

t [[] Consulting
2 {] Pulications

—— -

3 (T Lectuzes

4 [} Othet prolessional activities

$ ) Other secondaty jab

. - . i Amount
Estimate to th:¢ nearest hundred Jollars the ainount you teceived from all of these sources s

ia 1961 (belwte 10xes and other deductions bat after Jeducting any business expenses). 00

(Omit cente)

OR ¢ [[]Nene

— o

e, YOUR ACTIVITIES
8. llere is a list of activities which may be pait of your work 10 yout msjor curent position.

(Please ¢heck all activities nhlich you perfoms a 1hie potitien.)
Code No. Code No.

o1 |77 Teach courses 16 () Travel

02 {7} Recruit, train people in the organization v [0 C:“'}'““"B equipment, appatatus, protthetic
evices
0) Engege in basic tesearch
- 18 [ Treating patients
24 [ Eagage in applied teseerch, ot product

development 19 [) Counseling clients, stodents

08 [ Administeting ot swpetvising teseatch ot 20 (] Supetvising production ot construction

development 2+ (7] Vriting technical and generc| tepotts on projects

o6 ] Consclt or advise clicnts of customets on

technical mattets 22 (] Cootdiaating activities of professionals at my

level in the otganization

er [T] Make drawings, blueptints, models 23 [T Keep tecotds

28 [ Nake forecasts, estimate matkets 24 (] Satistical analysia

o8 () Esploeation; ot field work 2t (] Technical sales

18 ) Desiga ot modily equipment, mathinety, ptocesses

of production
11 [T] Sepervise the work of assistants ot sobotdinates

12 [ 3 Quality control; set precision standards

26 [) Negotiating conttacts ot taising (unds
27 (T]) Baetiag swperiots oa my wotk .
20 ] Plan futute opetstions

23 [7) Compile and antotate bibliogtaphy; seatch and
select liteestare

36 [T] Other, Whot?

t3 (] Peblic eelations, publicity work, speeches

14 [) Bdgeting, costing, cootrolling, allocatiag

erpenditmed -

18 {T] Test new of expetimental equipment ——— b
9. Of ol these yoe hachad ol;;:a, which TW0 2o yow n»alﬁﬂn wo st time deing? A t.-:* Code | DPercest
Uty | cember | of time
CF1Il In thelr cade pombare and wiite in the approsimate percant of retel tima FIRST =

spent In aach af these activities.)
SECOND b
— e i ama, — i

Cr-‘ L 0)-%82 rast

ERIC

Aruitoxt provided by Eic:



(Section | continued)

C. PEOPLE YOU WORK WITH

» 1 10. Abhout how many people work In the smellest orgonizaticnul unit to shich you belong in the business, industry,
or orgonizotion In which you work? .
Liementary and secondaty teachetrs: check the pumber of teachers in yout school. (Check one)

! [J)Lessthan 10 4[]0 w9 7 [7] 500 or morc
2 (11010 24 s [7) 100 to 249
3 [(T]2510 49 6 [7) 250 to 499

1). How mony employees are DIRECTLY responsible to you? (/7¢/ude both profeasional and

Number of people

nonprolessional.)

(Welite In the box the
code number ftom 138.)

b. Of oll those you checked obove, which ONE do you spend the most tims doing?

OR o [] None
12, Arc you » » (Choeck ono)
¥ [[] An administrator (concerned mainly with policy making, 3 (7] A coordinator {concerned mainly with liaison)
planning, overall supetvision) . 4 ") Other (not mentioned)
2 {T] A supetvisor {(concerncd mainly with technical matters)
130. Do you - « (Check aa many as apply) Code No.
Code No. 4 [[] Work as a member of a team made up of specialists
? [[7] Wotk with other specialists in yout field from your field and other fields
2 [ Wotk individually, with little or no consultation with 5 [T] Work ns a member of a team made up of specialists
others in other fields
3 [] Work as an individual consultant to others 6 [_] Other. Whot?
IR . s box th Code

i 114 This question is about your immediate supervisor, and skip to Question 15

If you have no immediate supervisor check here "] 0 DO NOT

WRITE
HERE

o. Whot kind of work does he do? (For example: civil engineer, nuclear physicist, professor of economics,
junior high school principal.) :

b. In whot field of speciclizotion does he wotk? (Fill In the code number trom the encloaed liat.) | Code

| : D. ATTITUDES TOWARD WORK

15. Listed below are some chatacteristics which occupations may have.
o. Please indicate by checking the appropriate box how important each one is to you

| b. Also check the appropriate box to indicate how well your current major employment satisfies you with
respect to each characteristic.

i . o. Impotionce to you b. Degree of satisfoction
! Little Litele
Occupotional Choracterlstics Very ?I;‘Lcl' of Very 5:;‘“:; or

: none none
| (€)) 2) 3 (4) [$3) (6)
! Opportunity to be original end creative 1 B

Opportunity to be helpful to others or useful to society 2 \J

Relstive independence in doing my work 3

A chance to exercise le.adeuhip 4
] A nice community or area ir which to live s

Opportunity to wotk with things 6

Social standing and prestige in my community 7
{ |_A chance to eara enough money to live comfortably 8

Pleasant people to work with »

Freedom from pressures to conform in my persooal life "} e

Opportunity to wotk with people ' 11

= - —
Fteedom tc select ateas of research 12
: L ——— _ e
Opportunity to work with ideas 3
PAGE #
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(Section J continued)

E. CURRENT ADDITIONAL JOR OR BUSINESS
(Dcfined as a job not with your primary emgaloyer)

18, Did youv hove o second regulor [ob or businoss lasd weeh? (Exciude any wark with your majar current employer.) no NoT
wRTE
1 {T]) Yes 2 [y No(Skip to Section i1} HERE

17. In your second regulor job or business:

o. What kind of business, indusiry, or orgonizntion were you working in?
{Fot example: city hospital, state university, road construction firm, retail drug store.)

b, Were you working » = (Check one)

1 [[] For o PRIVATE employer for woges, salary, 3 {T] In OWN business or profession or form
commission or lips? . for profit or fear?

2 [C] For GOYERNMENT? (Federal, State, local, 4 [C]WITHOUT PAY on fomlly farm or
public school system, etc.) business?

€. Yhot kind of work were you doing?
(For example: medical technician, tesecatch assistant in chemistry, civil engineer, sales clerk.)

(Filt in the code number which bost desctibes Code

d. In whot f1ald of specialization did you work? yout tield lrom the snclosed Iet.y

180, Does your cdditional ]Obv‘;l;VGIVG e« (Check cne)

1 (J Yearround employment 2 {] Seasonal employment ooly

b. How mary hours o week do you usuolly work in 1his [ob ur business? Hours per week

Sectien Il - PAST EMPLOYMENT

Census was taken) and your first fulltime job after reaching age 24

In this section we are interested in your past work history, especially your work situation in April 1960 (wheo the Decenaial

A. APRIL 19¢0

b, Whot were you doing in April 19662 (Check one)

2. When did you lost work full time before April 1960 in your mos? recent flald
of lpeclorlxallon?

t {73 Vorking (include part-time wcrk) l (£kip to $ [) Keeping house
2 {T] With a job but oot at work s Queation 3) ¢ [J Student (Ane t BoNoT
{on vacation, sick leave, ctc.) 7 T3 Unable to work - Qu-o‘:’f'o’n:;. WRITE
3 L';'] I.oo.kms .for work ) (Go fo next question) 8 {_] Othes (specity) s HERE
4 [7] Retized (i.e., ¢n peasion,
anouity, etc,) s
Month; Year

3. YOUR JOD OR BUSINESS:

a. In April 1980, or on date you Indicated In Quu!loﬁ 2, for whom did you work?
(Name of company, business, etganization or other employer.)

t. What kind of business or Jnduurz wore Kou working In? (For example! city hospital, state university, road
copnstruction firm, county junior high school.)

e. Wara you working - - (Check cne)

1 [C] Foro PRIVATE employer for woges, salory, 3 [ In OWN business or profession or form for
commission or tlpl‘g peofit or foes?
2 (] For GOYERNMENT? (Federsl, State, local, 4 [CJWITHOUT PAY on fomily farm or business?

public school system, etc.)

d. What kind of work were you doing? (For example: civil angineet, nuclear physicist, professor of economice,
Oth grade social studies teacher.) :

{(FUil in the codo nuaber which beet deecribes Code

e. In what fleld of spacialization did you work? your 1iald from the encloned fist.)

PAGE 4
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(Sectton H contlnuad)

3 f. Desceibo what you did In your job. (For example: “‘Designet of electeonic mechanisms in the iodustrial Py
instrument industey; supervise six other engincess whom I have hiced for my unir; picpare tepcris on the n,f;(’;-g
wotk of my unit'') .
g+ How mo;; yoors did you work in this company, business, as organlzation? No. of years
B. WAS YOUR FULL.TIME CIVILIAN JOB HELD UPON REACHING AGE 24 OR IF NOT WORKING, THEN
THE FIRST ONE HELD THEREAFTER THE SAME AS YOU DESCRIBED IN QUESTION 37
[[J Check here if you are now under ege 24 and skip to Part C, General Employment
[7] Yes (Skip ta Part C, General Employment)
] No (Go to Question ¢)
:1- In who! yeor did you enter this |ob (the |ob held upon recching age 24 or the firsi Year 0O NOT
one hntJﬂ:ucquu)? WRITE
5. 6. What kind of business, industry, or orgonizotion Kind of business
were you working in? (For example: city hospiral,
state university, road construction firm, county
junior high school.)
b. Were you working ot thot time » = (Check ons)
¥ ] For o PRIVATE employer for wages, saloty, 3 [[]1n OWN business or profession or form
conmission or tips? for profit or fees?
2 [} For GOYERNMENT? (Federal, State, focal 4 ) WITHOUT PAY on lomily form or business?
public school system, etc.)
¢. Whot kind of work were you doln;_;? Kind of work
(For example: civil engineet, nuclear physicist,
professor of economics, 9th grade social studies
teacher.)
(Fill in the code number which boat deecelbe Code
d. In whet field of apecialixotion wos this? your field from the smelosed Her. eeceides -
e.. Describe what you did in your full-time {ob o! thet time:
6. How mony yeors did you work in this company, businese, or orgonixotion? Ne. of years
C. GERERAL EMPLOYMENT
zlf you ore presantly working (either fuli-time or part-time) please answer Questions 7 to 10,)
It you aro not new working please answer only Questions ¢ and 10.)
7. How mony yeors have you ever worked cither full-time or partstime in your present No. of years
. field of speclolizotion?
! No. of employers
8. How mony different employers hove you ever had In your present field of specialization?
9. Ate there ony other fields of speciolixation in which you worked for ot leost one Field Code
- year besides those you have olreody lIsted? FIRST
. (Fill in thelr code numbere frem the onclosed Hel,) >
E SECOND
10. Did you ever work full-time for ot east six months In ony of the following? (Chock as many ae apply)
0% [} Federal Govetament {includes sll civilian employees 08 [] Hospital, clinic, welfare organization

of Federal Goveroment agencies; also Federal hos- {except government)

pitals. Does not include military setvice.)

02 [[] State ot local goverament (includes state or muaicie
pal bospitals, but excludes public schools or =
universities) . 11 [7] Independent

09 [T] Professional partnetship
10 [ ] Other private business or industry

consulting work

63 [T) Public college or university 12 [7] Other sell-employmeat

04 [} Private college s university

¥3 [] Foteign government ot international agency

05 [_] Public elementary or secondary school ) 14 [ ] Career in Armed Forces

08 [ Private elementaty or sccondary school

02 (] Researcl organization of institute (except
government of University)

18 [ ] Other (not mentioned) (Specity)

| E

L e A
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Scction Il - YOUR TRAINING

1. How mony yeats of education ond formal tralning hove you had? (Check the higheat year comploted)

Never attended school s v v v v s vnnonnnnnnanaesns )
10 11 12

1 23 4 8 € ? 8 1}
Elcmemaryandhishschool.........._.............[j[:]l_:jD[:][::] OO og

All schools artended beyond the high school level, including ¢ 2 3 4 sormore
college, technical institute, etc. (academic years).. . .....[ (1 {21 [

2, Which of the lollowing types of elementory ond high schools did you ottend? (Check as many as #pply)
1 ] Public 2 [ ] Parochial 3 [ Ocher private

3. Whil. - ou ottended high schoal, did you recelve ony G.1. B or Yocalional Rehobliliation financiol aid from the
U.S. Velerans Administration?
1 [T] Yes 2 [ No 3 (] Never attended high school(skip to 6)
4. During your senior year in high school, was your currlculum « « (Check cne) .
1 [ Academic & (] Yocational 7 [[] Did oot attend through senior year
2 {T) General s |_/] Cotmercial (Skip to 6)
3 [T} Technical ¢ ] Ouher (Specify)
3. How lorge wos your high schocol grodusting closs? {Check one)
t {7} Less than 50 4 {7) 2000 299 "7 500 or more
2 [T350t0 9% s (7] 300 to 399 - & [} Did not graduate
3 [] 10010199 6 [ ] 400 to 499

6. List below in ordet of awcendance, each institution from which you obtained or are currently obtaining formal training bey: nd
the high school level, and give the other information as requested.

NOTE: If training was taken abroad, enter the name of the foteign country under *'Location*’.

Use a separate line for cach degree granted, worked for, or for any change in major field of specialized study,
Reler 1o the enclosed list for the code runbers of fields of specialized study.

Institetion No.of monthsof study completed
n .
Major v Type of Total With G.L Bill or Voc.
tield of e:l: degree °r' Rehab. aid from vA
wo oumbe
Name Location (s‘:u:y) ended f;‘a“::‘; of Yes No
. . .
(State) ¢ =y months [(No.of months)] (Check)
1. 19
2. 19__
3 19
4 19___

7. How did you finonce this post-high school troining? (Check as many ar spply)

. Uader- Graduvate or
Source guiiix)ate ptefessional

A scholarship ot fellowship® from:

College OF UNIVErSItY, o oo oot s e v sutusnnuossotassonses sossossonssanncacelDI
Fedesal agency:
National Science Foundation, « v oo v v vt v iensanenroacsaooncssossonsnossass) 02
Public Health Service - National Institutes of Hlealth, . oo v vo o v v vt v v eanvenosnsad 03
O1ice Of EdUCRIiON. 4 o v vt v v v es e ot s onssonsoasinsesnssssseossosnossanssss|O8
Other (Specit;) (13

A tesearch or teaching assistantship .. o v vv o vt i vt ion s sosecnssnnsssanssanons] 08

e K 1
Orn earnings from employment while attending school{excluding assistantship) .. ......... .| o8
Own savings from previous employment (including that catned between school terms). . o ... ....| 09
Employer paidforthe temining o o o o v vt o veninnntaecnannnnnsmsssssssansanenoss|t®
Aid from my parcnts, relatives, spouse, OF BPOUSE'S PAIENIS . vt v v v u v s e s sasscnnannvaasd] Il
Vetcrans Administeation Benelits: G.). Bill or Vocational Rehabilitation, oo v v ov v vv e v v vw o} 32
OIher SOUCeS . o i i s vt nte st o nsasassonssossassssssssosesaossnsosssssnsl 13

0000000C00C0 d
000000000000 4a

(WRITE IN THE BLANKS THE CODFE HUABER OF THE SINGLE MOST IMPORTANT SOURCE.)

* Delined as o financial grant for which 0o setvices are renvired; does aot include loans which require tepaymeant,

\‘1 M 190 {8.1.42) PAGL ¢
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{Section NI continuc ul)

R. Which ot the following Hems listed below conlnbuted mou slgnlﬂconlly !o your becoming quulihed for your ptcsenl job?
(Check ang mony na apply)

v 7] Cleck here if you ate not cuirerdy caployed 6 {~ ] Coutse work at Junior ot Community College
1 |27 Experience in present or related ficld of enployment 7 [ }Pout-high school coutses at a vacational ot
- technical high school
1k as T t A e
2] (dg:::; wotk ar a college or university without 8 {7} Cottespondence covrecs

3 7] Acquired 2 B.A., 15.5¢., cte, 8 [Z] Special uaining ot coutses given by cmployet

4 [T Acquited a geaduate ot professional degree -0 [T} Uther (Prease specily)

5 [T] Course work at a teci'nical institure et e i et e e —_

b — —— e - ———————— e 4

9. Do the quolifications {or your present job require a license or o certificate?

1 {7] Yes 7 2 [T] No(Skip to Question £1)
100, Do ycu presently hove such o license or certificate?
17 \‘Csz 2 [T1) No (Skip to Queatton 11)
b. Is this o standard license or certificate representing full quolificotions?
1 (] Yes 2 (] No
11. Huve you ever received or ore you currently receiving any of the following types of training?
Code No. Code No.
VL Yes o1  Apprenticeships 06 llome study co:respondence courses
02 Company training programs fother 07 Agricultural training courses
2 {_INo (skip to than apprenticeships) 08 United States Atmed Forces
Question 12) 03  Military tealning applicable to Insritute courses

civilian occupations

0% Work-Study Programs
04 On-the-job training 4 5.
. . 10 Wotkshops, Seminars, cte.
0s High school extension coutses

T AR s mm v e M W R W re M M o TR e S e e WA e em M B e W he e aE e em Pe ke e Nt 4w me MR e e e e M e e ey e e G e e e e e um

(Il ""Yes,' give the name of the organization or institution providing this training received and enter the other information as

requested. Do not repcat the training listed in Question 6, Page 6.) .
Type of With
!ra)?zling Weeks Did you complete G.f, Bill or Vor.
Name of sponsoring institution . . of Ycar this course? | Rehab. aid ftem VA
ot organization ‘(C°d¢ No. Subject of training training ended :
roin above
st Yes No Yes No
19—
19 o
9___
19
19____
19

12, This question is for United States Veteruns of World War i or the Kotean Conllict.
[Z] Not a veteran of eithet {Check here and go fo Section IV)

o. Did you receive ony—f;;m—ol—;;c;f;nadéoun:eling, Inctuding optitude testing, from = « (Check one)

1 [} Yeterans Administration or VA oy 4 []) Never had any such vocational counseling
Guidance Center eose (Please akip to Seclion IV)
anawer
2 [] A source other than YA s ey
3 [ ] Both YA and other source

b. Waos thls coonn[ing slgm“cunlly “useful to your coreer?

1 [ Yes . 2 [ JNe

O PAGE Y
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ground and personal charactetistics,

Section |V - BACKGROUND INFORMATION

1o otder to aid us in interpreting the information elsewhere in the questionnaire, ve need now to know something about your back-

1. Age{atlast bivthday) .o o000 e

Years

2. Sex
1

(7] Male

2 (] Female

3, Citizenship: (Check one)
1 [C] Citizen of the United States

2 {T) Not

but

a citlzen of the United States
have taken out firse citizen-

ship papers

3 7 Not a citizen of the United States
and have not taken out papers for
citizenship

4. Where is your t;sldence? e e

State

. Caurae

L

1 [T]1na larze city {100,007 population
ofr mate)

2 [ In a suburb newr a lazge city

3 [ 1o a small or midilesized city ot

5. ¥Whero did you grow up? (Where did you five most of the time before oge 147}

town {undet 100,000 fopulnion)

but not in a subutb ¢

a large city

4 [[7] Open countty (a0t on a laem)

s [(]Onatfarm DO NOT

WRITE
HERE

&. Whot kind of work did your father do when you were obout 16 years old?
(For example: Eth grade finglish teacher, paint sptayer, fasm hund, civil engineer.)

gre now financielly dependent upen vou?

7. How mony people (including yoir spoure, childeen or other telatives, os applicable)

Number of people

8a. fVthot Is your present maritof stclus?
1 [ ] Never married (Skip 1o Queatlon 9
2 [[] Married

)

3 [ Separated or divorced
4 [} Widowed

b. How mony chifdren do you have?
" (Enter ide numior in the approgeiste spa

coe.)

If none, check bere . .

Children

Boys | Girls

1. Undet 5 ycars

2. 5 cthrough 10 years

3. 11 tbrough 18 years

4. Over 18 years

2 []No

1 [[]Yes
Please lisi the pames of all these organizations.

9. Aro you currently o meraber of any professional soclety or ossociation?
{For example: American Physiclogical Society, Michigan Engiueering Society, New Orleans Academy of Sciences.)

{Ge to Question 10)

1 [ Yes

2N

10. Hove you published ony professional articles or books OR hove you delivered ony papers ot professional mestings?

Please vuse this space to further explain any of the preceding answers.

FOR

CENSUS
. USE

ONLY

FORM 180 (818
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