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ABSTRACT

The rationale for a reading program for the
Afro-American is discussed. The school-age child is identified as the
individual most affected by the problems of a dual culture. The
following points are emphasized. (1) While the school is severely
limited in any attempt to dircctly influence factors causing the
disadvantaged environrent, learning can be adjusted to take
background and environment into account. (2) Nothing in the childts
background automatically precludes his learning to read. (3)
Practical solutions include the use of a variety of materials,
instruction by a well-informed teacher with a knowledge of the
developmental and sequential nature of the reading process, and
provisions for adequate practice. (4) To be successful, the teacher
must be aware of how ethnic grour membership shapes the child's
vorld. (5) Two kxey concepts of language to be developed in the chiid
are an acceptance of the facts that there are a variety of languaje
systems in our scciety and that standard BEnglish is the universal
dialect in the child. (€} The successful reading program is dependent
upon the interaction between the teacher, student, and materials.
References are included. (WB)
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READING PROGRAMS FOR VARIWS QULTUFRAL GROUPS
"THE READING PPOGRAM FOR THE AFRO~-AMERICAN®

In every ethnic groun thers is some major unafying of
oulture because the individual ie labwled as an Afro-Amorican, a
Mexican=Amorican, an Italian-Amarican, a IrencheArerican or a
French-Canadian, This lalel, having twvo parts, states that the
peraon is a combination of both heritages or cultrues, The
prefix explains his original heritage and background and the

final term oxplains his presently acquired heritapge and social
environment,

Culture is defined according to Sociology ae the sum

of wuys of living built up by a group of uman beings which is
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transmitted from cne generation to another, Mt at the present
time ethnic groups composed of "dual-cultures" are experiencing
cultural change = defined as the process by which a culture is
significantly modified for one or more various reasons, such as
contact with another culture,

However, the proceas of culture change that takes
place when people live in long, contimuing contact with one
another is more complex than the simple diffusion of traits,
Acculturaticn, the name given to the proceas, is not a one-
sided phenomenon, When two societies arc in contact with one
another, one does not completely abandon its former culture
and completely accept the other, An interchange of ideas and
culture alements takes place. 7This 18 not an even procees,
and the rate and direction of change are dependont upon many
factors. (%)

It appears that the individusl most affected by
this "dueleculbure™ is tho school age child, He is actually
1iving 4in toth cultares, In his home environment he exe
periences the customs and values of his parents and their
heritage, In his school) suvironment he experiences the
customs and values of the dominant influernce in the society
in which he is presently living, Difficulty arises for the

child when the values and expectancies orf both cultures are so
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divorgent that he cannot successfully operate in both the
home and school enviromment, (7)

When the "dualeculture® child come to school, he
dees not come with nothirg, He comes with something most
important, He comes with a self and with a scnsc of be=-
longing to whatever group is his. (2)

But how is "his group" determined? The suboultures
in America today each have uniqua characteristics, They also
have similarities which are more the result of economics than
heritage.

Ausubel states th:is positiont

Many of the ecological features of the sege

regated Negro subculture that impinge on personality
development in early childhocd are not spucific to
Negroes as such, but ave characteristic of mnst lowere
class populations, This fact is not widely appreciated
by white Americans and hence contritutes to much antie
Negro sontiment: many characteristic facets of the
Negro's value system nnd behavior pattern are falsely
attrituted to his racial membership, whereas they really
reflect his predominant membership in the lower social
class, (l)

Ever since Francis Oalton in 1669 published his
studies of heroditary genius, and perhsps long before, the
existence of a substantial positive correlation between 8o~
cioeconomic status and conpetence has been atundantly clear,
Fyidence contimiing to affimm this associstion has contimed
to accululate, (6)

Soocial conditions cannot be ipnored in education,
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But according to Cohent

It appears that the school has served the
useful purpose of reliaving other social ine
stitutions of rasponsibvility. If highway accidents
increase, the school's driver education program is
oritized, A Russian spacehip is launched, and the
school science program is attacked, Venereal disease
rates increase and the achool must assume responsibility
for sex eduvation, Social immorality brecds segregated
societies and the tchools are again the scapegoat,

The Tragedy of the situation is that, while the
school contimes %o accept the responsidbilities of
other social institution, many educators are no
longer clear about the nature of the funotion of
their own institution, For example, when the black
comunity cries ocut ahbout the low reading achievenment
of its children, the tchool refuses to accept the
responsibility. Instcad, educators respond with
long dissertations on the psychosocial factors of
home, community, family struocture, and so on, &s
determinants of low reading achievement, How ironic,
indved; for finally taken a stand, they stand the
wrong way on the most crucial school issue =
litoraoy’. (2)

Cohen's statement has many implications for ede
ucators, In some ways he is right, The achool has assumed
many of socliety's turdena, Rut in some ways he is wrong. The
svhool cannot negate the psychoscoial aspects of the child's
home, community snd family structure, But the school), now
realising the background and environment of its students, can
adjust to meet their needs,

According to Cohen tho breakthrough in the teaching
of reading to disadvantaged children will come if we cone
centrate on the mathodology of teaching, rather than on the
causes of the disadvantaged position., lis reasoning is that




Antoinette €, Navino S

the school is severly limited in any attempt to directly in-
fluence those factors. Nothing in the child's tackground sute
onmatically precludes his learning to read., The best method of
promoting such achievement may derive from genersl laws of
learning, not from the lnowledge of his environment. (3)

Again Cohen has a good point, Oeneral laws of
learning should be applied, but the;’ can better be applied
wvith a knowledge of the child's environment, In the come
bination of these, not the exclusion of oither, lies the answer
to the teaching of reading to the disadvanteged.

puring tha first years of Operation Headstart
differances in learned factors of readinecs were observed among
disadvantaged children, These were due to a lack of o;;port:unity
to learn as determined by the knowledgoe of the home conditions,
From thie knowledge, the school should realize that for children
from homes where roading readiness is not taught incidentally,
then the school must teach it purposefully. (3)

"Intensiw, through instiuction that meets individual
needs teaches disadvantaged children to road adequately, Such
instruotion appears to counterbalance the effeots of environmental
deprivation when we use reading achievement scores as criterion
for growth,* (3)

The tradition of purchasing one class set of a
progran with ita teacher's mamal and a few supplementary
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storybooks is no longer valid, It does not provide an ade
equate reading progran, Instead, teachers, teachers actually
working with the children, should select varieties of ma-
terials, programs and pieces of programs to teach the dee
velopmental reading skills., The teacher will then integrate
these into skill sequences and then dispense them accor’'ing
to individually diagnosed needs,

This implies that the teacher would have the necs
essary knowledge of the order and difficulty lewvels of the
developmental reading skills, The teacher should also un-
derstand tha® reading is a process and not a subject and
should ba taught accordingly. This p:rovess is developmental
and sequential and should be taught in this way, Each part
or skill should be mastered before proceeding to the next
s\ill,

It cannot be assumed that a skill is learned in
the first presentation, It should be taught, practiced,
evaluated, retaught and rsepracticed,

The nost important area of practice is the area in
which the need for a variety of materials is evident, No
one program gives enough reenforcement for every skill, Put
if progrens are used to complerent and supplement each other,
enaiigh material for each skill can be readily availadle,
Instead of thirty-two workbooks from one compaity, four fron
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sight different companies can be mich more effective, Ese
recially if theee are cut up and categorized according to
specific ekills, These can be msde into individualized
learaing kite by :learly writin; the direotions, pasting the
pages %o cards, typing the answers on the back and assigning
the children the 8kill area in which they need practice, In
this manner the activity becomes self-direoting, self-cor-
recting, and meets the needs of the children much more efe
fectively than everyone's using the same book. (3)

There are also many comwercially prepared skills
kits that can be adapted to meet the reeds of a particular
classroon,

There are "Rasal Readers, Linquistic Readers,
Language Programs, Dislect Readers, Programmed Reading, Skill
Starters, Structural Reuders, Basic Phonica Programs, Oames
for Word Analysis, Reading Spectrums, Phonics Programs, Word
Wheels, Workbooke, Reading Drille, Spelling and Writing
Patterns, Better Reading Books, Curriculum Enrichment Series,
Iiterature Samplers, learning Units, Pacemakers and Skilpacers,
Pilot Libraries®, and ths 1iat cculd go on and on,

Which one is the most effective in the olassroow?
Not any oné =« each has its strengths and weaknesses, Each
has its place in the classroom, dbut not alone, The variety
1e most effeotive when it 1s used in the classroom by a knowe
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ledgable teacher who uses the strengths of the materiails in
an inteusive instructional program that meets tﬁo individual
needs of the students,

In every classroom there is a reading triangle,

The Teacher, the children, and the materials or the tasks to
be learned are the components of the triangle,

No matter how much we theorize and talk adbout
methods and pedagogies and family structure and all ths other
factors related to reading, we must return to the clasaroom
triangle,

It 18 the interaction and relationship between
teacher, children and materials that makes a reading program,

A serious deficiency in any of these three components
can be the cause of reading failure, or a lesser deficienoy in
two components, or a mediocre deficiency in all three components,

According to Goldberg, (L) it has become a cliche to
state that the major effect on a child's learning results fron
what goes on in the classroom, We recognite that what the
teacher and the childron do during that time they are in direot
contact with each other is the "compass of learning." And yet,
until vecently, 1ittle research has boen ained at the teaching
process, We still cannot describe with accuracy what teaching
is about, what the teacher actuslly says and does in the proe
coss of teaching, and what effeat this has on the child-learning,

¥We also don't know why some teachers can be successful
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with certain materialoc and methods, and other teachers need
different materials and methods to be successful, B

Goldberg (L) has set up a hypothetical mode‘l of the
successful teacher of the disadvantaged, The successful
toachor respects his pupils, views the culture of his pupils
as a student, understands the backgrounds from whi::h the chil- °
dren come, recognizes and understands their unwillingness to
strive for future goals where such efforts provide littie Ioe
ward in the present,

The succeasful tsacher is awars of the ethnis group
menbership of his pupils and how this shapes the childfe image
of himself and his world, He knows that the language of his
pupils is closely tied to the lives they lead, Bven thaugh
it may not be standsrd Fnglish, he recognised its functional
qualities for the child,

The Teacher develops in his pupils certain key cone
copts of Jangurge. (9) One important concept is the variety
of language systems in wur society, Each can be identified,
and each is appropriato for the speaker x'o uses it, The
language system that communicates ideas and feeling effeatively
and is coatirtadble for the spoaker and listener is appropriate,
A sscond key concept of languape is that atundard English is
the variety of English understood by r.ost people regardless
of the partiwvular varieties of Fnglish they themselves speak.

9
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Standard Fnglish is a kind of universal dislect in our society,
It is the variety of English used in many of the important
affairs of sooiety, Therefore, standard English must be learned
a8 an alternate dialect, It must be mastered to the extent nec=
essary to assure effective commnication without embarrassment,
or aiscomfort, The pupil must understand in which situations
standard English is appropriate, Further, students should
understand the social, vocational, and academic benefits of
learning and using standard English effectively,
The student can easily see the need for more than
one language in the meaning of Langstion Hughes poen,
Motto

I play it cool

and dig all jive,

That!'s the reason

I stay alive,

My motto

As I live and leamn,

is:

Dig and be dug

in return

In addition to his knowledge about the child in his

environment, the succassful teacher has an understanding of
how a child's abilities are assessed and a realistic perception
of what these measurements describe and predict, He knows that
in the area of reading he must correotly diagnose the child's
strengths and weaknesses and proceed to teach accordingly,

The successful teacher meets the child on equal terms,

10




Antoinette C, Davino 11

as perason to person, individual to individual, Dut, while he
accepts, he doesn't condons,

He realizes the danger of the "self-fulfilling
prophecy! of expecting and consequently finding a low level
of achievement, He therefore, lets each pupil know that he
expects more than the pupil thinks he can produce- but his
standards are not so high as to becoms too remote to strive
toward, He regards and is alert to every opportunity for
honest praise, and, as mich as possible witholds harsh
eriticism, But above all, he is honest,

This is the reading program for the Afro-American o
a composite of the strengths of various programs adjusted to
meet the needs of the individual students by a knowledgable,

caring teacher,
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