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FOREWORD

Every child regardless of his ability has a right to an
opportunity to acquire the basic tools of learning. ‘‘Growing
Up in a Democracy’’ is a revision of ‘¢ Teaching the Slow Learner”
which has been an official teacher’s guide for special education
classes since 1946. The 1968 revision attempts to meet the
changing needs of Hawaii's children in the public schools.
Teachers who are in special education and teachers in regular
classes who have handicapped children will find this guide a

valuable resource in planning their work.

octakoh Eoendinra.

Hatsuko F. Kawahara, Director
Special Education Branch

Arthur F, Mann

Assistant Superintendent

Office of Instructional Services




Dear Teachers:

When Dr. Kawahara asked me to update my 1946 ¢‘Guidebook for the Slow
Learner’s Teacher”, it was obvious that the term ‘‘slow learner’” must be
changed to the one now in common use -~ ‘‘Mentally Retarded Educable’’

(1.Q. 50~-75). This term appears in quotes here and throughout the book be-
cause I am sure psychologists and educators will very soon arrive at a more
precise and less discriminatory name for this kind of handicap.

The emphasis throughout this edition, as in 1946, is on Social Learnings.
The chart attached to the back cover outlines social learnings that will con-
tribute to the child’s on~-going development toward social competency in adult
life. It points up the need for continuity in social learnings throughout the
child’s entire school life.

Because the child’s social and academic progress is so dependent upon
replacing the habit of failure with success, you will note that; inventories, care-
ful pacing of each new learning step, sequence in building new skills, and guid-
ance in making generalizations our outlined in detail,

The ideas, materials, and methods described here represent ways and
means developed over a period of years, and used successfully with many chil-
dren. In sharing them with you, I am aware that these are not the only ways and
means that will prove successful. Use them, adapt them, and share with others
whatever you learn about how children learn.

Aloha and Mahalo,

Alice W, Wygant




THE TEACHER

A Philosopher comes into the room
and listens to the talk of little children.
He is faithful in the care and guidance
of that which is another man’s mind and soul.
He who builds character as a career
should not count the cost of his faith in humanity
and estimate if he have sufficient love
to complete the structure
For the poor shall crowd every classroom
the poor in mind and anemic in character.
But he shall say to those about him
‘“‘How many loaves have ye?”’
One child shall have the gift of music
and another the blending of colors.
Some boy shall have hands adept with tools
and some girl the arranging of flowers.
Many a sense of humor and a few
the potential power of academic research.
The seeds of ability shall be blessed with his wisdom
and the whole group shall share
in the abundance of bread.

~-=Alice C. Heap
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PART 1

“MENTALLY RETARDED EDUCABLE’’ CHILD: WHO IS HE?

He is the child who in the first grade was unable to make a beginning in the
academic skill of reading, his speaking vocabulary was limited, his number con-
cepts were few or lacking, his motor coordination may have been too poor to per-
mit him to learn to write, he was probably socially and emotionally immature.

He is the child who has progressed from grade to grade with classmates of
his own age, accumulating retardation in academic subjects, wanting to join them
in all their games and social activities, listening in on their academic subjects,
gleaning crumbs of information here and there but steadily becoming less and
less able to join them in their thinking because of his accumulating retardation,
He becomes a child well acquainted with failure and the longer his human need
for success goes unrecognized in the classroom the more permanent the damage
to his personality will become.

This child looks like others of his class. He is often as good and some-
times better at music, shop, garden and games. He is, however, a child who,
having certain limitations as to ability to assimilate academic skills, must be
taught by direct-learning methods.

This ‘“DIRECT-LEARNER” learns best by seeing ° dling and manipulating
things. He is interested chiefly in things. His interest is <een only when he is
actively participating in first-hand experiences. The books, blackboards and
chalk of the usual classroom hold no interest for him. Since all children learn
best through DIRECT LEARNING experiences, the ‘‘mentally retarded educable’’
child differs from other children only in the degree to which he depends upon
DIRECT LEARNING,

He Is Not a Djfferent Kind of Child

He is more like the ‘‘normal”’ child than he is different,
He is about as big as the ‘‘normal’’ child of his age.
He is interested in the same kind of things as other children of his age.
He ‘‘senses’’ approval or disapproval, contempt or appreciation, trust
or suspicion in one’s tone of voice or manner as readily as the
‘“‘normal’’ child does.
He is subject to any physical disability that a ‘‘normal’’ child might
also have.
He, in common with the ‘““normal’’ child, might possibly have a specific
disability in reading, arithmetic or spelling.
In common with ‘‘normal” children he may have great ability or no ability
at all in such subjects as Art, Music, Athletics, Wood Craft, etc.

His real point of difference with the ‘‘normal’’ child is his rate of mental
development.




The lower the child’s 1.Q., the more evident is the degree of difference
between himself and a ‘‘normal’’ child. The nearer the 1.Q. approaches
the norm, the less difference we find.

However, when we compare him with a ‘‘normal’’ child of the same mental
age, we note that though he is older and so has had more years of life experience,
he is apt to be:

less alert than the ‘‘normal’’ child.

less observant than the ‘‘normal”’ child.

less able to associate ideas, and so to form new concepts or to make

generalizations.

less apt to apply self-criticism,

less able to form valid judgments and to act upon them.

less confident and self-reliant.

less ready to adjust comfortably and happily to new situations.

As a result we find him more dependent upon:

1. Guidance in exploring his own and other environments.
He needs the handling, seeing, doing, going activities of first hand
experiences for forming new concepts.
He needs audio-visual aids as a substitute for first hand experiences.
He must have samples, models and the like to handle, take apart and
examine.
He needs pictures portraying the came things or the same idea in many
different settings.
2. Guidance in the development of the HABIT of observing and of asking
questions.
He must have daily purposeful observation of familiar things to see
likenesses, differences, to compare qualities, etc.
3. Guidance in discovering and forming generalizations.
This must be on the basis of many varied experiences with familiar
things. (See chart GROWING UP IN A DEMOCRACY.)
4, Orderliness in the handling of routine classroom matters.
He must always know what to expect and what is expected of him.,
5. Cheerful, firm, kind, patient insistence that he:
discover his own errors.
use what he knows.
think through every problem within his personal experience and his
capacity to solve.
‘‘stand on his own feet.”’
6. Optimistic confident ‘‘standing by’’ of one who knows (teacher) while
he decides what to do and how to do it, and then encouragement to
complete successfully what he has begun.
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GUIDING PRINCIPLES FOR THE EDUCATION OF THE ‘“MENTALLY RETARDED
EDUCABLE’’ CHILD

Same Objective
for all
Equality of
Opportunity

Adjusted
Curriculum

Direct
Learning

Judicious Use of
Programmed
Instructional
Materials

Democratic

Practice

Three R’s

Citizenship
Readiness

The over=-all objective of education should be the same for the
‘“‘mentally retarded educable’’ child as for all children.

The ‘‘mentally retarded educable’’ child should be given
equality of opportunity to reach this objective through adjust-
ment of both subject matter and methods of teaching.

Curriculum adjustment should be made on the basis of the
capacities, interests and limitations of the individual child.
This means that the teacher should be encouraged to use her
best judgment in adapting the curriculum in terms of the pupil
with whom she is working,

It should be recognized that the mentally retarded child is a
direct-learner and as such is dependent for most of his learn-
ings upon wide use of audio~visual materials, field trips,
actual experiences, models, samples and the like,

Programmed instructional materials are very valuable in
providing the much needed careful pacing, repetition and over-
learning of skills and other subject matter. These materials
are also very valuable in that they give the child experience

in working independently, competing with himself and staying
with a task until it is finished. However, in the process of
forming new concepts there is no substitute for the teacher.

The school should keep the ‘‘mentally retarded educable”’
child within the stream of the school population at all possible
times by scheduling him with the rank-and-file of the children
in music, art, shop, garden, assemblies, athletics and other
non-academic experiences. This will provide him with the
experience of sharing activities with classmates of various
degrees and kinds of ability. It will provide, within the frame-
work of the school situation, a continuous direct-learning
experience with democratic community life.

The ‘‘mentally retarded educable’ child should be provided
with what he needs of the tool subjects (3 R’s) to prepare him
to meet the simplest everyday adult needs, and as much more
as he is capable of, and interested in, acquiring,

Adjust his curriculum to his learning rate so that by the time
he is ready to leave school for a job he will have had satis~-
factory orientation for getting and holding a job and for
handling the money he earns, He will also feel the need for
the kind of human relationships necessary for his own success
and happiness in home life, as well as in the community and
on the job.




WHAT LEARNINGS ARE OF FIRST IMPORTANCE TO THIS CHILD?

Every boy or girl has a right to the full happiness of day-by-day growing
up. He must taste the full joy of everyday experiences at his own level of

understanding but in company with others of his own age at varying levels of
understanding,

He must repeatedly know the satisfaction of making his own best contribu-
tion in company with other individuals, each of whom is making a contribution
toward creating something, producing something or accomplishing a common goal
together,

The habit of getting along well with others in work and play is the most
valuable learning the child can be helped to acquire. Its practical value can be
tangibly felt in terms of:

1, Good family relationships;
2. Ability to make and keep friends;
3. Ability to get and hoid a job (often even during slack times).

The feeling of emotional security that results from examining one’s actions
and decisions in terms of ¢‘the other fellow’’ is a factor in good physical health
as well as good mental health. The emotional security that results from good
human relationships is of first importance in education of all children.

We must not lose sight of the fact that these ‘‘mentally retarded educable’’
children are children and as such have the right to happy childhood experiences
without reference to adult necessities. Nevertheless, we must also keep in mind
that while they are actually slowed down by a lower than normal rate of learning

(1.Q.), they are at the same time fast growing toward the requirements of adult
citizenship.

There are certain common learnings, the lack of which would handicap any
adult person in a democracy. These are the learnings he needs in order to be able
to carry his own weight in his community and in order to make his best contribu~
tion to the common good of all. (See chart GROWING UP IN A DEMOCRACY
attached to back of book.)

There are other common learnings which help him to feel at ease among
others and to maintain his self-respect and poise. These common learnings are
a source of great satisfaction as well as of economic and civic value to the adult
and so are of great importance in the education of the ‘‘mentally retarded edu-
cable’’ child.

The beginnings of most of these common learnings will grow out of and be a
part of the everyday childhood experiences in and out of school. In addition he
will find many other experiences interesting to him simply because they repre-
sent adult needs and activities. All children throughout the ages have delighted
in playing ‘“grown-up.”” Throughout the history of the human race much learning
has always taken place in this manner,
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In this guidebook, certain common learnings which we know the boy or girl
will need on leaving school are noted or starred as minimum essentials, to alert
the teacher to their special importance.

These items identified as minimum essentials do not represent what we will
force the child to learn by rote but rather what we will, using all our professional
skill, attempt to help him acquire through many varied, pleasant and satisfying
experiences during the years before he leaves school.

In the back of this guidebook you will find a folded chart titled ‘ GROWING
UP IN A DEMOCRACY.?”’ This chart is an attempt to indicate information, under-
standings and appreciations that emerge as a child climbs the steps towards citi-
zenship through direct-learning experiences, directed observations and day-by-
day living together in a democratic school community.

Starting at the lower left hand corner of the chart there is an ascending stair.
Each step suggests a unit topic, experiences and basic information that may be
used as a means of fostering the ‘‘mentally retarded educable’’ child’s wholesome
development as he progresses through school, from young child to teenage youth,
ready to find and hold a job in the community.

To the left of the ascending steps are overlapping curves showing unvoiced
feelings and emerging awareness of his importance as an individual and along
with his self-identification, an emerging sense of responsibility as a member of
his family, his community and his country.

At the extreme right hand side of the chart and parallel with each step,
expected outcomes are indicated in terms of the mentally retarded educable child’s
ongoing wholesome development toward citizenship.




WHY IS HE SO OFTEN A DISCIPLINE PROBLEM?

Two of the most common causes of ‘““bad’’ classroom behavior are (1) being
expected to conform to behavior standards that are beyond one’s mental or social
level, and (2) the habit of academic failure.

1. Behavior Standards of Home versus School,

It is very important to know the mental age of a child before we evaluate his
behavior in terms of ‘“‘good’’ or ‘‘bad”. Surely we cannot expect a big 10 or 12
year-old boy to behave like a 10 or 12 year old boy, if he has a mental age of 7 or
8; nor can we expect a 6 year old to behave like a 6 year old, if he has a mental
age of 4. We must always be guided by the child’s mental age in formulating stan-
dards of behavior for him. We must also know what can be expected of children
of different ages so that our demands will be reasonable for each child, whatever
his M.A. may be.

Standards of home and environment are often very different from those of the
school. Sometimes children are considered disciplinary problems by some teachers
because they are noisy, loud-talking, rude or use dirty language. This may annoy,
shock, or offend us. If, however, closer acquaintance with the home reveals that
the same type of behavior and language prevails there, it certainly is not fair to
be angry with the child. We must, of course, make it clear that we simply cannot
allow such behavior in school, but we must go farther and patiently help (without
scolding) the child develop more acceptable habits. This may take some time
and persistent and consistent effort. If we win the child’s confidence, he will have
some incentive to follow the example of our own better behavior pattern.

2. The Habit of Failure in the Classroom.

Children who have been forced day after day to fail to meet the achievement
standards of their classroom have ‘‘lost face’’ with their classmates. They
‘““sense” the contempt of the teachers (and often the principal) for persons of
their low ability. They feel the sting of their family’s shame that they have a
““dumb” child. Little wonder that they finally accept society’s evaluation of
themselves and decide that they are ‘‘dumb’’, ‘“no good’’, not worthwhile, and
that what they do is of no importance.

They show the effect of this de-valuation of themselves by their unkempt
appearance, slovenly walk, aimless trifling, destruction of property, starting a
job and abandoning it before it is finished, antagonism toward school, toward
authority, the law and the like.

They show their unhappiness over this predicament in which they find them-
selves in various ways, each according to his temperament. The teacher usually
considers the child whose classroom behavior is noisy, sullen, silly, quarrel-
some, impudent and the like as a ‘‘discipline’’ problem. This is because he
upsets her classroom routines and gets in the way of her lesson teaching. However,
this type of child is the easiest to help, It is the child who becomes silent, with=-
drawn, shy, anxious, tense or nervous who is the most difficult problem. This




withdrawn child is difficult to reach; his problem calls for all of the teacher’s
gkill and often for outside help as well.

Suggestions For Helping the ‘‘Behavior Problem’’ Child

The first thing the teacher must do is to take steps to counteract the effect
of past failures and re-establish the child’s self-respect.

We must examine our own thinking about the ‘‘mentally retarded educable’’
child. He is quick to sense our contempt for him or our unhappiness at having
been assigned to teach him., He takes this as a personal affront. We must never
think of the ‘‘mentally retarded educable’’ child as being a burden to society or a
possible menace to the community. These possibilities can only become true if
we fail to help him find his rightful place in the school and in the community.
Rather, we must be aware of the danger of the school so failing in its duty toward
the ‘‘mentally retarded educable’’ child, as to cause him to become a burden or
a menace to society.

We must provide the ‘‘mentally retarded educable’’ child with a smoothly
running classroom environment. His habit of failure has produced a feeling of
insecurity, and he is easily upset and irritated by changes and by situations that
suddenly require him to do something a different way. He will be helped to re-
establish a feeling of security if he knows what is expected of him at all times.

We must administer success to these children in large doses daily and many
times a day.

This means we must:

1. Patiently pace the daily work to the child’s rate of learning.

2, Never begin to teach a new skill until we have made sure that he
has the necessary foundation for this new skill.

3. Never present any new work that is beyond his present mental age
level unless he clearly shows a readiness for it.

4, Honestly feel and show pleasure over each small step of progress.

5. Continuously and consistently help him to record his progress bit
by bit.

6. Give full sincere praise for each new gain,

If the withdrawn child has not been too deeply hurt by his experiences of
failure, he will soon respond with happiness and energy to his new experiences
of success, appreciation and praise. If he does not so respond, we should call
on the Department of Pupil Guidance for help.

If the ‘‘disciplinary problem’’ child has not been hurt too deeply by failure,
he, too, will soon respond to success. Many children who have been behavior prob-
lems in regular classes quickly adjust when placed with children of their own
limitations for academic work which is planned to meet their individual needs.
Failure to learn to read is frequently responsible for a child’s ‘‘bad’’ behavior.
Many children completely ‘‘reform’’ as soon as they find out that they can and are
learning to read.




If he does not so respond, we must face the fact that the problem of this child
is more complex. We may have to call on the Department of Pupil Guidance for
help and advice. His case, however, needs our own special 3tudy and special
handling, We must expect to try many things and fail. We may often appear to
make progress only to have to start all over again. But when we finally achieve
success in helping this child become a happy cooperative member of the class,
we will have made an important contribution to society.

The suggestions that follow are ways that have been used successfully with
many very difficult cases.

Observe him objectively
You will probably find that he has leadership qualities and so is
a powerful minority in your classroom. You will realize that he
is in direct competition with you for the interest and loyalty of
the class. You will notice that his method is invariably one of
attack on orderly group procedures. If this is the case, you must
set out to get him working with you rather than against you. You

must
be 1. not develop a personal dislike for the child.
objective 2. refuse to take anything he does or says as an affront to
your personal dignity.
be 3. match his bad manners with your own unfailing quiet
courteous courtesy toward him regardless of what he does or says.
Your courtesy toward every member of the class should
set an example to his classmates also.
have a 4. maintain a quiet well-placed pleasing tone of voice at all
pleasing times. The irritating or soothing effect of a voice is not
voice taken into account as much as it should be.
5. be sincere in your desire to help him.
have sincere Try to find out what he thinks is wrong.
desire to If he hates books, give him a breathing spell from them.
help (See Reading: The Discouraged ‘‘Mentally Retarded
Educable’’ Child, p. 88.)
If he thinks the other children pick on him, place him
in a part of the room where they won’t have to pass by
him.
If he wants to ‘‘quit”’ school and go to work, get him
thinking about the kind of job he wants and learning
something about that kind of job. Get him planning
about what he will do with the money he earns
(budgeting).
discover Notice when he usually begins to misbehave.
special If he gets rebellious or irritable toward the middle or
needs end of the morning, try to arrange for him to rest for
1/2 hour at about that time every day. This works

especially well with the child who is suffering from
malnutrition or heart trouble. If his ¢‘‘bad’’ behavior
occurs when reading or arithmetic is begun, examine
your lesson plans. Are you sure you are pacing the
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work to his rate of learning? Are you sure he is
ready to learn what you are teaching?

6. Be firm with him, A cheerful or regretful but always a

10,

kindly firmness is absolutely essential at all times. He
respects a good leader--and a teacher who knows her
own mind.

Be consistent in your standards of behavior. Make sure
you are not expecting behavior beyond the capacity of a
child of his mental age. Make sure he understands what
you expect of him. And then maintain a calm, kindly, firm
frame of mind while you insist that things be done just
that way.

Help him establish his self-respect at home. Speak well
of him to his parents. They are probably scolding and
pushing him. His parents may complain to you about his
lack of progress.

If he is not yet beginning to make progress, be optimistic.
Say to them, ‘“‘He will, as soon as all of us working
together, find the best way to help him.”” Check with
them about his diet, amount of sleep, correction of phys-
ical defects, etc. Get them to feel that you and they are
working together.

If he is working up to his mental capacity at the present,
praise him to them. Tell them he is doing ‘‘a good job,”’
‘““‘working hard.” Explain that he is ‘‘slow’’ that he ‘‘has
to work harder to learn’’ but NEVER say or indicate that
you think he is of low LQ.

Try to have him make something that is useful, of good
design and well made. Let him take it home as a gift to
mother or father.

Help him establish himself with his classmates.

If his person is dirty or his clothes are ‘‘queer,”” do
something about it in a friendly manner. Be impersonal
about it. Let your attitude be ¢‘It is -nore comfortable to
have a clean body and clean clothes’’ rather than ‘It

is disgraceful to be so dirty.”

Help him break a bad habit.

If he is habitually late for school, notice and comment
favorably, for example, when he is earlier than he was
yesterday, or when he comes on time. This is progress
and he should know that we recognize it and look for con-
tinued progress. If he has been a truant, do not expect
him to reform overnight. Truancy is a habit not easily
broken. Rejoice with him on the days he does come to
school and help him to make some kind of record each
day he is in school. Comment favorably and confiden-
tially to him when he has not missed a day in a whole
week, in almost 2 weeks or more. After he has begun

to come fairly regularly, give him some reason for coming




ERIC

Aruitoxt provided by Eic:

-

10

11.
make the
classroom
a friendly,
smooth-
running
place

to school by assigning him a job that will only be done if
he is there.
Work toward group loyalty.
If instead of one discipline problem you have a class that
seems not to weld itself into a group that can work well
together, try the following remedial measures:
Have the class set up with you some definite routines
for even such apparently simple activities as:
entering and leaving the room.
passing and collecting materials.
clean-up duties and the like.
Be sure each child knows in which reading or arith-
metic group he belongs.
When your lesson planning calls for flexible grouping,
post the names of the children for each group for the
day’s lesson on the bulletin board and be sure that the
children read the lists.
Separate them into small groups to play games
together.
Plan a trip to some place of interest for the sole pur-
pose of having a good time. The planning together,
experiencing together, re-living the good time through
talking about it together in class all have a cohesive
effect on the whole group and make a good foundation
for learning to work together.

As we daily build up in each child the habit of success in place of failure, a
realization that his place in the world is important to all of us rather than of no
importance, a feeling that he can and must make daily contributions to the activ-
ities of the group, we will find that our discipline cases have disappeared and in
their places are happy cooperative children, growing up toward stable responsible

citizenship.

Read Discipline, Achievement and Mental Health by Phillips, E. Lakin and others

for further help with this problem.
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WHERE SHALL I BEGIN WITH THE NEW CHILD IN MY CLASS?

An appropriate motto for the education of the ‘“mentally retarded educable’’
child (or any other child) is begin where the child is.

No matter how young or how old this child is or at what grade level he is
working, the teacher always faces the problem of finding just where he is aca-
demically, socially, and emotionally in order to plan intelligently to meet his
present needs. This is a desirable approach to teaching a ‘‘normal’’ child but
it is a NECESSARY approach for successful teaching of the ‘‘mentally retarded
educable’’ child.

Any attempt to begin teaching without regard to his various levels in the
skill subjects will result in frustration for both the teacher and the child. Attempts
at teaching the 3 R’s will result in learning and forgetting, a relearning and forget-
ting, and so on. Attempts to force him to function on a teacher-imposed standard of
emotional and social levels will result in complete failure.

It is the teacher who does not know that she must ‘‘begin where the child is”
who ends the school year with nerves frazzled and a resolve to never again take
a class of ‘‘mentally retarded educable’’ children if she can escape it.

It is the child who has been exposed to a succession of such well-meant
teaching efforts who becomes truant or lazy and irresponsible, and who leaves
school at sixteen to begin a career of social incompetency.

To ‘““begin where the child is,”” the teacher must know the child. She must
use her professional training to find where the child is academically. She will
need a kindly understanding of childhood development to find and interpret his
social and emotional level. She will need to call on other sources to learn his
rate of mental growth, his health and any special social problem. This means she
must:

1. get acquainted with the child;

2. evaluate his academic status in terms of his C.A., M.A. and 1.Q.;
3. find out what he knows to the point of being able to use.

1. Get Acquainted With the Child

Family Does he seem like a contented happy child?

Relation- Are his father and mother living together happily?

ships Is he the baby of the family--and spoiled?
Is he the oldest child--burdened with too much work and
responsibility?

Does he have other brothers or sisters who are ‘“bright?”’

Is there serious sickness or sorrow in his home?

Does he look to his parents or to a social agency for economic
security?

Does he ‘“‘get along’’ with other members of his family?
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Physical
Condition
and
Health
History

School
History

Effect of
Failure

Normal or
Mentally
Retarded

Does he look robust or undernourished-~tired or energetic?

Does he have a physical defect or chronic condition that might affect
his academic progress? Sight? Hearing? Asthma? Malnutrition?
Does he have a physical defect that makes him look or act differently
from other children so that his popularity with the group might be
affected?

Has he a history of illnesses that have affected his school attendance
and progress?

What is his attendance record? Has he the HABIT of coming to
school ?

Has he a history of failure? Has he continually failed from first
grade on?

Has he been ‘‘promoted’’ from grade to grade regardless of his
academic failure?

Was he “‘kept back’’ in any grade? In what grade and when? Has
he attended more than one school? Why?

What do his previous teachers say about his behavior?

What do his previous teachers say about how he gets along with
other children?

How has failure affected him? Truant? Sullen? Hopeless?
Anxious? Quarrelsome? Plodder or lazy in the classroom? What
is his attitude toward authority? Toward laws? Has he a police
record?

Is it possible that he may really be a normal child with a specific
academic disability such as a reading disability?

Has he had a psychological examination?

If so, what is his present mental age?

How does this M.A. compare with his life age? (C.A.)

According to his 1.Q., how much progress could you reasonably
expect him to make even under the most favorable circumstances?

Records in the child’s folder, friendly visits to the home, and daily observa-
tion of his classroom and playground activities are the teacher’s means of getting
acquainted with the child. If in addition to the insight we use in arriving at this
picture of the child, we have the humility to place ourselves ¢“in his shoes,’” we
will be well on our way toward finding where the child is and ready to go on from

there.

2. Evaluate His Academic Status in Terms of His C.A., M.A., and 1.Q.

The child’s folder contains information about the child. It will help the
teacher to plan a program for him that ‘‘begins where the child is.”” This folder

will be filed in the principal’s or counselor’s office because it contains confidential

information. The teacher’s only reason for examining the contents of the folder
is to assist her to set up immediate specific goals and intensive long~-range goals.
As a professional person, ethics require that what you learn from this folder will
remain confidential. In the folder the teacher will find:

ERIC

Full Tt Provided by ERIC.
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a. Reports of former teachers.
These comments and anecdotal reports contain many clues as to how and
why the child failed to make progress in the regular grades. For example,
did this failure begin in kindergarten or did it not show up until the sec-
ond or third grade? What is the pattern of his reaction to continual fail-
ure in the regular grades?

b. Achievement Test Scores.
If you find only an average grade level recorded, it will be of little use
to you except in the preliminary rough grouping of the class. If a sepa-
rate score was recorded for each of the subjects tested (reading, arith-
metic, language), you have a basis of comparison with the child’s present
M.A. and also basis for tentative grouping. If, in addition to the scores
for each of the subjects tested, you find scores on the sub-tests together
with a diagnosis of the child’s errors and omissions on each of the sub-
tests, you have a very good basis of grouping him with other children
having like needs, in each of the subjects tested. You will usually dis-
cover that the child is working at different levels in reading and in
arithmetic. You will, therefore, plan to place him in a different group
for each of these subjects.

c. Group Intelligence Test.
No child should ever be considered mentally retarded on the basis of the
group intelligence test. Such tests are meant to serve only as rough
screening devices. When the child’s M.A. on this type of test is lower
by 2 years or more than his C.A. and he is not adjusting and showing
academic progress, it becomes evident that he should have a clinical
psychological test.

d. Clinical Psychological Test.*

A study of the results and recommendations will tell us:
C.A., the child’s age in years and months on the date the test was given.
M.A,, the age level at which he was functioning on the day the test was
given.
1.Q., the probable rate of mental growth he has made each year up to the
time of the test. The psychologists use the formula M.A, _ LQ

C.A, ’
If, for example, the clinical psychological test shows the child’s func-
tioning mental age level to be that of a 9-year-old child and his date of
birth shows him to be 12-years-old, his I.Q. on the date of the test
would be .75 or 75% of a hundred.

9years or 108 months

10 years 144 months 79

*We must never forget that ‘‘1.Q.’’ is subject to change. The MRE child’s L.Q.
should never be thought of as a permanent ‘“‘tag’’, lest it becomes a millstone
around his neck dragging him down into further inadequacy as a person.




14

k
i

i

:

H

i

|

.

A child who matures 100% per year is considered a ‘‘normal’’ child. A
child who matures at a rate of less than 100% per year is considered to
be a ‘“‘retarded’’ child. The slower the rate, the greater the retardation.

The results of this test taken together with other unfavorable factors
noted in his folder were the basis for the recommendation to give him the
special help he requires by placing him in a special class. Unless the
psychological test was given very recently, we will need to update the
child’s mental age. There is usually a computer available in the school.
If not, the teacher can find the child’s present mental age by using the
formula C,A, x1.Q. = M.A. For example, an 8-year-old child is about
to be enrolled in your class. He was tested two years ago when he was
6 years old and was found to be functioning at a mental age of 3 years.
His 1.Q. is recorded as being 50 1.Q. We will use this 1.Q. to find his pres-
ent mental age as follows:

changing his 9 years into months we use the formula:

C.A, x1.Q. = M.A, 96 x .50 = 48 months (M.A. 4 years). He should

now, at 9 years old, be functioning at a 4-year level. This tells us

where to begin in planning a program for him,

In each of the above cases, we will forget the child’s C.A. except
for choosing material at the interest level of each child’s C.A. The
M.A. of each of these children will give us a clue as to what age level
of behavior to expect. It will also give us a clue as to where to begin
with each child in our first tentative planning for his social and academic
progress.

If, for example, a 12-year-old child with a M.A, of 9 years is working
at a fourth grade level and if he is able to assume the same kind of re-
sponsibility as the ‘‘normal’’ 9 year old, we will be proud of him and let
him know we are proud. If he is achieving below the 9 year level, we
accept the challenge to find out why -- then make tentative plans on the
level he is now performing and accept the challenge to help him rise to
the top level of his capacity. If the 8-year-old child whose M.A. is 4
years, is behaving within the level of a ‘‘normal” 4-year-old child, we
will forget his L.Q. and his size and be prepared to meet him on his own
level in planning a program to meet his needs.

From this careful study of each child’s folder and thoughtful interpreta-

tion of the reports in terms of (1) each child’s present needs, and (2) where

you must begin in your program planning for each, you now have a mental pic~

ture of your class. You will say:

1. ‘‘My class ranges from___to____years old, and they will be inter-
ested in the things in which children of this age are normally
interested.”

2. ‘‘The mental ages of the children range from to , and I must
not expect in behavior or academic achievement more than I would
expect of ‘“normal’’ children of these chronological ages.’’
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3. ‘‘The grade levels of these children range from to in reading
and from___to____in arithmetic. Some of these children are working
up to their mental ages, some are working below, and others far below
what we should expect. Those who are working up to capacity need praise
and the satisfaction that comes with success. Those who are working
below their capacity need further study, remedial work, encouragement
and my loyalty to them and my faith in them.’’

‘I will not forget that a child’s 1.Q. is not necessarily ‘‘fixed’’ for
life, that any removal of the unfavorable factors that may have con-
tributed to his retardation, will very likely show up in a higher 1.Q.
on subsequent tests. As a teacher I will be alert to sense this, in the
shorter length of time it takes for him to acquire new concepts and
in his obvious readiness for a new skill, long before I thought he
would be ready for it.”?

3. Find Out What the Child Knows to the Point of Being Able to Use
Informal Inventory Tests: A Means of Discovering Where the Child is

The merchant who examines his stock and counts each item is said to be
taking inventory. He then knows what he has in stock at that particular date.
He counts only those items that are in good condition. Beginning with this
information he is now ready to make up an order for more goods.

If we take an inventory of what the child knows in any given subject on one
particular topic, we know where the child is in his learnings on this particular
topic. Like the merchant, we count only that which the child knows to the point
of being able to use. Like the merchant who is ready to make out his order,
we are ready to go on from where the child is in making our plans for specific
lessons.

Ours, however, must not be a typical yearly inventory. It must be a
continuous process of always finding out if the child knows the skill or has the
concept which will be necessary as a ‘‘next step’’ in the development of the
unit in progress. It must be a means of finding the child’s actual working
level in books or with figures; the type of errors he makes and the skills and
information he possesses to the point of casual day-by-day use.

The inventory test is a most effective and valuable means of finding out
what the child knows to the point of use and where his knowledge is hazy and
inaccurate. When used informally as part of the regular classroom program,
the information which this test gives the teacher makes it possible for her to
plan on the basis of the child’s KNOWN NEEDS.

Inventories may be made through observation of child’s method, a study
of errors he makes or casual conversation. Inventories may also be made
through informal tests. These may be oral, written or a combination of both.
For example:

1. Oral for ‘‘non-readers’’.
2. Oral statements by teacher--Yes or No written by child for each
statement.
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3.

Written assignment-~a piece of independent work for children of one
group to do, while the teacher works with another group.

Inventories of the child’s various skills and understandings should be
made

1,
2.
3.

4,

At the beginning of a semester if the class is new to the teacher;
For every new child who enters the class during the school year;
Before attempting to teach a new skill or a step in a skill
(arithmetic, handwriting, etc.);

As an initial step in the planning of any new unit.

Specific suggestions for making inventory of children’s skills and under-
standings will be found under separate subject headings. The necessity for
first discovering where the child is before attempting any lesson in any one
of the 3 R’s cannot be over emphasized!

o i
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HOW SHALL I ORGANIZE MY CLASS FOR TEACHING?

It seems like a contradiction to say that for a class of ‘‘mentally retarded
educable’ children definite routines must be set up and never deviated from; and
at the same time to say that the class program must be flexible and full of creative
activity. Yet both of these must take place in order to insure real progress for
the ‘‘mentally retarded educable’’ child.

A Child-Centered Day

Center the day’s work around the child’s interests. Plan all work around
activity programs or unit topics in which the class shows an interest. These
units may be drawn from social studies, science, health, safety or current events.
Plan to develop skills in reading, writing, spelling, numbers, and correct use of
the English language through needs that arise in the development of the unit.

This does not exclude necessary drill work to fix learnings or enrichment work
to foster generalizations of learnings which arose in the unit.

Routines

The ‘‘mentally retarced educable’’ child finds security in a smoothly running
classroom. This security results in:

1. Alertness to meaningful situations that arise within the unit and which
call for thinking and deciding;
2, More predictable behavior on his part in the classroom.

A certain sense of orderliness must pervade the classroom. The children
and teacher must always have the feeling that they are working together toward
something through familiar routines. The reta:-ded child has special need for the
security of familiar routines to tie to as he reaches out into new learning
experiences. The mechanics of the classroors must proceed so smoothly that he
gains the sense of security that one finds amid familiar things. Simple routines
should be set up by the class and the teacher for all the purely mechanical details
of the day and then always followed exactly as set up. The class should then
assume responsibility for carrying these out. The teacher’s role should be only
that of a friendly reminder. Some simple criteria should be suggested as a guide
for the children in deciding just how they will carry out the mechanical details of
the school day:

1. ‘‘the quickest way’’~~s0 as not to waste any time;
2. ‘‘the quietest way’’ --so as not to disturb other classes;
3

. ‘‘the way the most can share’’ --so that everyone has a turn.,

The ‘‘mentally retarded educable’’ child delights in familiar routines for
carrying out such humdrum details as entering and leaving the classroom, traffic
in the halls to and from rooms, passing and collecting of papers, distributing of
materials, response to the school bells (recess, noon, fire, and the like), checking
on personal grooming and cleanliness, taking turns in saying grace before begin-
ning to eat, checking his own desk for readiness for the day’s work.




PN ——

18

Aside from the regular daily routines, other routines must be established for
any new thing the class sets out to do. The ‘‘How Shall We Do It?’’ must always
be the question that follows the initial planning of any activity that is to be carried
out. The success of a field trip to gather information often hinges on the routines
that were set up and accepted by the class beforehand. For example

1. How shall we get out of the school most quickly and quietly?

2, How shall we walk=-~in groups? by two’s?

3. How shall we provide for everyone to see (the widened semi-circle with
the shortest children in front)?

The actual working of these routines in practice either by rehearsal or pup-
pets or animated pictures is essential so that each child knows exactly what is
expected of him.

Schedules
The class schedule should fit into the general school schedule,

The order in which the various subjects should be scheduled will depend upon
the type of planning. If unit work is being carried on, the subjects will most likely
be combined or at least will flow into each other in a series of natural activities.

It is always well to start the day with an informal discussion and a setting up
of a calendar of the day’s proposed activities. It is a very satisfying.experience to
briefly check off what has been accomplished at the end of the day and to make
tentative plans for the next day.

In general it is better to have reading activities early in the day or the first
thing after the noon period because the children are rested, well fed and better
able to concentrate.

In the carrying out of a unit or activity program be sure that an adequate
amount of time is given to the 3 R’s.

Groups

Group the children according to individual needs and capacities.

Achievement Level Groups

Differences in levels of achievement and rate of progress make grouping
within the class advisable for such subjects as reading and arithmetic.

It is not advisable for a teacher to attempt to handle more than three groups
in arithmetic or reading, within a single period in a day. When the achievement
level of a class makes more than three groups necessary, the teacher will have to
use the pupil-leader method of handling the situation.

It usually happens that each child shows a different level for each subject so
that he works best in a different group for each subject. This means that there
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will very likely have to be a different list of the class for reading and arithmetic.
For example:

John may be in the highest group in arithmetic and the middle group in
reading,

Flexible Grouping

Flexible grouping is a very practical and satisfactory way to provide for
special needs of the individual child. The need for it occurs most often in spelling
and arithmetic. In a class where flexible grouping is the rule no child sits through
the teaching of something he has already learned and every child is aware that he
has a real need for the work the teacher has scheduled for him on any one day.

Inventory tests will show some children who need a foundation for a skill
which others of their group have already acquired or some who have a skill which
others of their group need to acquire. For example:

John knows how to carry in addition. He is in Group 2. Other children in

his group show a need to learn this skill. He does not, however, know how

to tell time by 1/2 hour time intervals. The children of Group 3 have learned
to tell time on the hour. They are now ready to tell time by 1/2 hours. The
teacher will plan a lesson on this skill with Group 3. She will plan another
lesson with those of John’s group who need to learn how to carry in addition.
Today John will not work with his group but will work with the group that is
learning to tell time.

On occasions when children are taken from one group and asked to join
another group for a lesson in some needed skill, it is wise to post the names of
the children in each group for that day. (This is also good practice in reading for
information, especially if the subject of the lesson is included in the posting.)
This prepares him for the > upset in his established routine,

A Single Group

Social studies and language lessons are usually best conducted with the
whole class, although, as the lesson develops, the class sometimes breaks up
into committees or groups to work on topics. Even in a single group, individual
differences in needs enter into the teacher’s planning, She will, however, be able
to arrange within the framework of a single group (the entire class) activity to
give each child an opportunity to participate at his own level.

Interest Groups

Field trips into the community for information or handwork and manual activ-
ities in the classroom to carry out a planned project call for grouping the children
into little working committees or interest groups. Each group will be charged with
responsibility for some one production or type of information. The personnel of
these groups will vary according to the type of activities involved.
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Group Routines

The following working pattern for handling groups wihin a single period
(45 to 60 minutes) is suggested. For example:

The reading lesson (or arithmetic)

Order of Lowest Ability Highest Ability
Group Groups Middle Group
Activities (least mature) Group (most mature)

reading or other

First activity of the unit to work with teacher
be carried out inde- material to read or
pendently of teacher unit activity to carry
out independently
during the time the
independent work | teacher is busy with
Second work with teacher based on lesson | the other two groups
just completed
with teacher
Activity in connection continue above or f
Third with the above lesson other activity work with teacher
independent of teacher connected with
the unit

The lowest ability group often has the shortest span of attention. They also \
have less ability to work independently. Therefore, it is best to divide a period )
into 3 short sessions with the instruction period in the middle for the lowest ability g
group. If the teacher starts the middle group off by working with her first, they can ;
usually carry on alone during the remainder of the period. The highest ability
group, being the most mature, is best able to begin and carry out independent work
for the first two thirds of the period.

Programmed instructional materials will be valuable during these independent
work periods. A teachers aid or student leader would be helpful but not necessary
during this type of activity. r
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HANDWORK CREATES DIRECT-LEARNING OPPORTUNITIES

Handwork: A Teaching Procedure for Direct-Learning

Handwork is an integral part of teaching procedure for the ‘‘mentally -
retarded educable’’ child. It is a valuable device for integrating and correlating
school subjects. It is also a means of forming a bond between the home and school.
It is not just another subject added to the curriculum but is part of and belongs
to all subjects. It is closely tied up with the natural learning activities of children.
It offers opportunities for creative expression and often serves as a starting point
for a hobby which the child continues in his leisure hours through childhood and on
through his adult life,

The integrating of handwork with the child’s learnings in social studies,
science, reading, arithmetic and language provides direct-learning experiences
for the child. It demands the child’s most careful observation and thoughtful
manipulation of materials in order to express his ideas. It provides for the
child:

Direct~learning as an objective medium for expressing his ideas;
A hobby for leisure time activity;

A handiness with common tools;

. A working knowledge of a variety of construction materials.

o O =

The ‘‘mentally retarded educable’’ child is a direct-learner. He must be
given opportunities to experiment, to plan, to investigate and to construct.
Social studies, science, arithmetic and even readag and languages will take on
a new interest and engage his full attention when he learns them through
purposeful experiences which he enjoys and can pursue with educational success.

When the ‘“mentally retarded educable’’ child is given the opportunity for
direct-learning through the use of manipulative materials, we find that he:

1, Learns more readily and retains what he learns;

2. Gets a clearer understanding of society and his place as a contributing
member in it;

3. At'the same time acquires some useful skills with common hand tools
of the shop, garden or home.

All children have a natural impulse to activity. Much out-of-school learn-
ing, good and bad, takes place in this manner. These native impulses, when
intelligently guided, lead a child to acquiring valuable experiences and desirable
social habits. The ‘‘mentally retarded educable’’ child’s chief impulse to activity
is manipulative. He likes to manipulate tools and materials. He must often be
led to investigate but is delighted when his observation is directed to interesting
things in his environment. We must foster his curiosity about the HOW and WHY
of his environment. An urge to express his ideas and emotions always follows
an interesting experience. He is eager to draw, paint model, or construct accord-
ing to the medium that he likes best or is best able to handle. He finds great
satisfaction in sharing interests and activities with others.
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Handwork As Part Of the Content and Procedure Of An Activity Unit

The children’s classroom teacher is the logical person to conduct handwork
activities since these should grow naturally out of the learning experiences or
activity units carried on as part of the classroom work. This is a part of the
teacher’s well rounded program which she uses as a teaching technique in addition
to and or in connection with field trips, visual and audio~visual aids (and books)
in the development of a unit.

Being a modern professional person she has already learned (or is eager to
learn) to handle and use the slide projector, film strip projector, the opaque
projector, and the movie machine. She probably has an understanding of the
fundamental principles of fine arts so that she will be able to help her pupils
achieve artistic satisfaction with their handwork. She needs to acquire, if she
does not already possess it:

1. Enough skill with the use of common tools to help the children get
technical satisfaction.

2. Enough understanding of how to manipulate various materials so that
the children will be able to give satisfactory expression to their ideas
and information in the form of models, pictures, maps, slides, pan-
oramas, dioramas and the like.

This understanding of how to use materials can be obtained from fellow
teachers or other persons who ‘‘know how,’’ from the shop teacher and art teacher
or from courses in arts and crafts and woodshop.

If the organization of the school already provides a shop teacher, and definite
‘‘shop periods’ are scheduled, the classroom teacher and shop teacher should
work closely together in planning handwork. In this case the plans will be made
by the classroom teacher, the shop teacher and the children. The work will be
carried out in the shop and brought to the classroom for display or used as part
of the development of the unit. This procedure works out very well provided the
shop teacher has a day~by~-day mental picture of the development of the unit and
the two teachers can work together in the planning. One advantage of this is
that the shop teacher has been trained both in the handling of tools and materials
and in teaching children how to handle them.

A handwork activity should be characterized by the same general kind of
planning as any other learning experience.

1. The thing the children are about to attempt should be within their
ability to accomplish.
2. Materials must be ready at hand so that the teacher’s time is free
for observing, advising and teaching.
3, The room should be readied for the activity at hand.
This often means the need for moving desks and tables for proper
light.
This always means putting away all books, papers and other mate-
rials not related to the activity at hand.
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4. Thinking should occur.
The children should know exactly what they are attempting to do.
Discussion, planning and selection of materials should precede the
actual doing.
The work should be thoughtfully carried out. The why and the how
must be constantly considered.
The finished work should be examined, discussed and put to use.
“‘Did we do what we set out to do?”’ ‘‘Does it show what we wanted
it to show?’’ ‘Will it work?’’ ‘¢Can we use it?’’
5. Natural opportunities for working together, planning together, sharing
together should foster growth in good human relations.
6. Some actual skill with tools as well as specific information should
result.
7. It should have an important place in the culmination of the unit.

The educational success of a unit depends to a great degree upon the
teacher’s ability to guide and to plan for the children’s expression of ideas
through handwork. The close tie-up of handwork as a direct-learning vehicle
in the development of concepts cannot be overemphasized.

Handwork Can Be a Means of Forming a Bond Between the Home and School

To give a child an opportunity to make something for his home or for a
special gift to one of his family helps link the home and school in terms of
friendliness and mutual interest. It is often a means of acquainting the parents
with the fact that their child is clever with his hands or is learning to use his
hands even though he is slow to make progress in books. It will be a great
relief to parents to find that this child, whose teachers have always complained
about him, has at last achieved something that wins their admiration and praise.
Christmas, Easter, Mother’s Day, Father’s Day and family birthdays are occa-
sions for making gifts.

Construction work should ‘‘go along with’”’ the development of the unit. This
is sometimes not easy to accomplish unless children are encouraged to take some
of their work home to complete. For example, sanding a piece of wood may be
necessary for a pleasing product but often takes more time than can be spared in
the classroom. The child may, however, take it home and return the next morning
with a job he is proud to display to all his classmates and the teacher. Often his
father or older brother has helped him and that in itself is a valuable experience
because it makes a bond between himself, his school and his home. His parents
want to know what he is making and in explaining it to them he tells them about
the unit that is in process of development in his class. They are pleased to
know that he is learning something that is ‘‘useful’’ and ‘‘practical’’ and that
he is not ‘‘wasting his time’’ in school.

Sometimes one child’s father or mother comes in to the classroom to show

the teacher and children how to make or do something. The value of this kind of
experience cannot be over-estimated,



24

Time Allotm-nt for Handwork

No definite amount of time can be allotted for handwork either daily or
weekly. Since it is a fundamental part of child-experience in all subjects, the
time used for it should properly come from the time allotted for the learning area
in which it is being used. For example:

If we were making holes in the earth 3 inches apart to plant some flower
seeds according to directions on the envelope, is it an arithmetic or reading
or science experience? or all three?

If we are making puppets for dramatizing a story we have read, is it part

of the reading area? Or language? Or both?

If we are making a sugar mill with miniature models showing the various
processes, is it handwork as a subject or social studies?

Is the making of a city map or laying out of the transit system, handwork as
a subject or is it social studies?

If the children plan to make a movie depicting scenes of early Hawaiian life,
does the time not properly come from the social studies allotment?

The Shift In Handwork Emphasis As the ‘“Mentally Retarded Educable’’ Child
Approaches Adolescence

During the ‘“mentally retarded educable’’ child’s Primary-elementary school
experience, handwork is used chiefly as a teaching procedure in meeting his needs
as a direct-learner. He acquires some tool skills incidentally in order to make or
to do the thing which was part of the development of the unit. It is the duty of the
primary-elementary school to see that he does not acquire bad or slovenly habits
in the handling of tools or materials, because it is very hard for him to unlearn
anything he has learned to do incorrectly.

During his Intermediate and High School years the emphasis should shift
to acquisition of tool skills. This does not mean that he will no longer need the
direct-learning opportunities of the correlation of handwork with other subject
matter. It does mean, however, that he should have the opportunity to gain as
much skill as he is able in the handling of tools and materials commonly needed
by the average person about the house and yard.

Boys should know

How and when to plant, cultivate and harvest.

How and when to use fertilizer and insecticides.

How to do a good paint job outside or in the house.

How to clean windows and clean and polish floors and furniture.

How to remove spots and press clothing.

How to sew on buttons and make simple repairs.

How to make simple articles of furniture, to put up shelves, to make

simple repairs to furniture, to put in a new pane of glass.
Girls should know

How to mend and darn and to make simple clothes.

How to prepare a good meal--to can and preserve foods.

How to care for a young child--food, rest and play.

ERIC
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What clothing may be washed and what must be dry-cleaned.

How to wash various materials and what cleaning agents to use.
Girls and boys should know

How to repair an iron, toaster or vacuum cleaner cord.

How to put a new washer on a faucet.

How to put in a fuse (safely).

The Part-Time Job

The ‘‘mentally retarded educable* child is typically the unskilled or semi-
skilled worker in the community. Less often he achieves enough skill to learn a
trade. Because he needs more guidance than others in adjusting to any new
situation, some schools are assuming the responsibility for helping him make a
successful start at earning a living before he formally leaves school. This is a
natural outgrowth from handwork-~to school workshop-~into out-of-school
employment. A program of alternating two weeks work in out-of-school employ-
ment and two weeks at school with the shop teacher acting as coordinator between
the job and the school makes a very satisfactory arrangement. In school the teen-
ager works on budgeting his money and time, learning something of the relation of
his job to the life of the community, drawing on the teacher’s knowledge of geo-
graphy, history, and economics to help him understand employer-employee rela-
tionships and the like. (See ‘““GROWING UP IN A DEMOCRACY.")
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PART 1I

DIRECT-LEARNING DEMANDS CURRICULUM ADJUSTMENT

There is no attempt in this guidebuok to outline a Course of Study for the
‘“mentally retarded 2ducable” child. The intention is rather to point the way
toward curriculum adjustment. All curriculum adjustment must be influenced by
the child’s rate of learning (1.Q.), length of time remaining before he will leave
school, and his probable needs as an adult citizen. Curriculum adjustment should
be made on the basis of the content in the Curriculum Guide in current use in the
8chools. The suggestions contained in this guidebook are intended to help the
teacher to make this curriculum adjustment.

In the selection of material at specific grade levels we must be very realistic.
We must be aware that the ‘““mentally retarded educable’ child has fewer learning
years due to his retarded rate of mental growth. We must be aware that there will
always be from 1 to 6 years after he begins school before he will begin to be ready
for instruction in the 3 R’s. We must realize that it is difficult and in many cases
impossible for him to comprehend the abstract.

Knowing that the child’s actual learning time is short and that he is dependent
upon first hand experiences or vivid audio-visual, visual aids and models for his
learning, we must not attempt to teach anything for which no direct-learning mate-
rials or experiences are available. THIS LIMITS WHAT WE WILL TEACH.

At the primary and elementary levels the teacher of the ‘‘mentally retarded
educable’ child must see her job as being the key job in the whole school structure.
For here we lay foundations upon whickh the intermediate and senior high school
teachers will build.

Suggestions for curriculum adjustment are made under separate subject
headings only for purpose of easy reference. This does not mean that we recom-
mend formal isolated subject teaching! It is assumed, of course, that all academic
work for ‘‘mentally retarded educable” children will grow out of activity or expe-
rience units. The primary and elementary school must build solid foundations for
the ‘““mentally retarded educable’ child’s future citizenship. We are, therefore,
not recommending so much a different content of subject matter as a different
point of emphasis and a different method (direct-learning) during the child’s
primary and elementary school experiences. In his later years of schooling,
intermediate and high school, he will need different content because his educa-
tion must then be more sharply channeled along pre-citizenship and pre-vocational
lines.

Under the several subject headings which follow, certain minimum essentials
are starred or discussed, some objectives or goals are set up and probable limits
are set for achievement in reading and arithmetic for children of different degrees
of mental retardation.
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This is not meant to indicate that we must push the very low 1.Q. child to
learn every item marked ‘‘minimum essential’’; or that we will limit the less
retarded child to the few simple objectives set up under any subject heading, if
he is capable of learning and using more. Probable limits are based on the
effect of the child’s low 1.Q. on the amount of learning he can acquire within the
span of his school-life. We use the word ‘‘probakble’’ because the 1.Q. is con-
stant in theory only. There is always the possibility that his 1.Q. may rise (or
fall) with a resultant increase (or decrease) in capacity to learn.

The only item in the school curriculum that is truly a minimum essential is
that the child achieve good human relationships. This is, fortunately for the human
race, not so dependent upon intelligence as is academic achievement.
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GROWING UP IN A DEMOCRACY

The chart described on pg. 5 represents steps in the child’s upward prog-
ress towards citizenship from the primary level through high school. The tech=-
nique of using steps to show progress through the years is used to emphasize the
quality of continuity that is essential in the process of growing up. This continuity
is maintained through the flow of experiences one into another; each unit using
some information and understandings of the last unit and in turn contributing its
share to the next unit which follows.

Each step represents a large unit of experience. The topics that are listed
on each step suggest small units to be developed within the large topic. Other
topics will occur to the teacher as she works with the children on each step.

The generalizations that curve over the steps are ‘‘feelings about things’’
attitudes and understandings (often unvoiced by the child), that emerge as a
result of the child’s experiences, observation and the information he has gained.
Notice that the generalizations emerge gradually, often overlapping several steps.
Each generalization depends upon the one below it for its emergence.

At the extreme right of the chart, in CAPITAL LETTERS, are shown the
progressive changes we expect to take place in him as a person; his self-
identification, his appreciation of his need to contribute, his need to accept the
help of other contributing members of the community, and a growing understanding
of his own responsibility to himself, to his family, and to the community.

All of the steps progiessing from primary level through senior high are
included in the chart with the purpose of alerting primary and elementary special
class teachers to the importance of earlier units as foundations for those to be
taught at upper levels. In general we might expect the ‘‘mentally retarded
educable’ child’s experiences to have progressed up the first three steps and
possibly the fourth step before he enters intermediate school.

As the child progresses step by step, current events, social studies, science,
health and safety each have important contributions to make throughout his school
year. Steady progress in language arts and arithmetic will provide him with the
incentive to use them as tools to add to his experiences. Music, art, shop, recrea-
tion and a little laughter when woven like a thread into the fabric of the school day
experiences, serve to enrich and add depth to the whole program.
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THE INVENTORY: AN AID IN PLANNING

Current Events, Social Studies, Science, Health and Safety

Suggestions for making an inventory of the pupils’ readiness for a specific
unit in social studies, science, health and safety.

1. Select the unit topic in terms of its specific goal and also in terms
of its sequential contribution toward the long~range goal of self-
identification in his role as a ccntributing person and responsible
citizen in the home and in the community.

Assemble all available material.
Outline items of information which need to be acquired during
the development of the unit.

2, Prepare informal inventory tests:

To discover what experiences the pupils already have had with
the ideas and materials of the unit.

To find out which items of important information the pupils
already know.

To uncover any poor attitudes or misinformation the pupils
may have concerning the subject of the unit.

3. On the basis of the above findings make plans:

To use the pupils’ interest in the experiences they already have
had, as a starting point for new experiences.

To extend and enrich the pupils’ previous experiences.

To create situations that will lead the pupils to discover cor-
rections of their misinformation and to develop new apprecia-
tions and attitudes.

To provide new experiences which will guide the pupils to dis-
cover new items of important information.

To provide continuity in the child’s school experiences and a
basis for some generalizations.

While the class will usually work as a single group, if the teacher will keep
in mind the various individual needs as revealed in the inventory test, all of the
pupils will be assured some measure of growth,

Inventory tests may be oral or written or a combination of both.
Oral for ‘‘non-readers.’’
Oral statements by teacher; ‘“Yes’’ or ‘“No’ written by pupils.
Written assignment; a piece of independent work for pupils of one
group while the teacher works with another group.
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DIRECT-LEARNING EXPERIENCES AND MATERIALS

In these modern times the community has ample resources to meet the
‘‘mentally retarded educable’’ child’s need for direct-learning opportunities.
When modern educational equipment is made available to him, we will find his
field of learning greatly extended, and we will find him learning faster and retain-
ing more. Modern educational equipment needed for direct-learning includes:

1. Transportation facilities for groups of children.
For a wealth of first-hand island experiences.
2. Movie projector and a TV--provide the nearest approach to first-hand
experience:
To bring far away places near.
To provide information, to create desirable ‘‘feelings about things’,
to set examples.
3. Stereographs--give a three~--dimentional picture that makes the picture
seem real.
4, Slide and film strip projectors.
5. Opaque projectors-~by means of which the whole group can examine a
small picture enlarged on screen. )
6. Pictures--from school or library collections and from magazines.
7. Maps and globes.
To help form some otherwise difficult concepts.
8. Sample models or exhibits of things-of-long-ago or far-away.
To help the child interpret life in his community now.

The Field-Trip - A Source of Direct-Learning Experience

Since there is a lamentable lag between modern invention and the educational
| systems of the U.S.A., the teacher in the average school may find few of these
§ things available. She does have, nevertheless, a wealth of experience which,

i though limited in scope, provides the means for partially meeting the needs of the
direct~learner. These are experiences in the home, school garden, wood shop,
cafeteria, immediate locality, various places of interest in the city, various indus-
trial plants, and various public service institutions within the city.

In these first-hand experiences much information will be gained, and many
needs will arise for an increased speaking vocabulary and for use of arithmetic.
The child will gain a background of interest to carry him into the process of
recording and reading about his experiences. The sharing of experiences and the
need for working together will cause the child to find a satisfying place for himself
among his classmates. His whole school day will be an emotionally, physically and
mentally satisfying part of his daily living.
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Preparing The Class For A Field Trip

The retarded child’s need for first-hand experience makes it necessary to
take the class on frequent excursions into the community. On these trips it is
important that the children achieve success in meeting community behavior

standards, and that they engage in the thoughtful serious kind of observation that

will result in learning certain specific items of information.

Knowing that the retarded child does not adjust readily to new situations and
needs the security of routines, plans for every trip must include the children’s own
specific statements as to

(1) just what they expect to find out (learn),
(2) what they will do, and
(3) how they will do it.

Different kinds of trips will call for different kinds of routines but all should
be based on: courtesy, responsibility to the community, and the best way to gain
the desired information. The children’s attitude should be: ‘‘We are going to a
business place among busy people. We will be on business, too. We will see and
remember all we can,”’

The rules the class makes should include:

Courtesy to and from the school: on the bus, on the street.
Responsibility: for keeping together, for safety, for not creating a
disturbance.

Courtesy at the business place: polite questions, quiet voices, walking
not running, not interfering with the usual business of the place.
Information: list of the things we want to find out about.

After the children set up their rules of conduct for a trip, they should
dramatize and draw pictures or diagrams of what they will do and how they will
do it. In this way every child will know exactly what is expected of him and what
type of situation he will find himself in. The teacher must have visited the place
and studied the situation in order to guide the children in setting up standards.

RSN N




32

SOCIAL OBJECTIVES IN CURRENT EVENTS, SOCIAL STUDIES AND SCIENCE

Current Events

Current events have an important place in the curriculum of the ‘‘mentally
retarded educable” child because they are life in action, environment in action.
Every worthwhile news item is part of, or belongs to social studies, science,
health, safety, recreation or the like, The news items that: (1) affect the child
or his family, (2) that cause changes in hig immediate environment, or (3) that
help him to better understand and participate in living in a democracy are those
that have a place in the ‘‘mentally retarded educable’’ child’s curriculum.

Interest in current events is common to all children. The kind of event
that interests a child depends on his age, experience and his present mental age.
This interest should be carefully nurtured because it aids in increasing the child’s
powers of observation, his understanding of the world he lives in and his self-
respect as an informed person.

We must not think of current events as happenings reported in the newspaper
only. There are current events in the classroom, in the school and the child’s
community, as well as in the larger world of affairs.

A daily newspaper with classroom notes and happenings, as well as pictures
from newspapers has its place in the classroom beginning at the first grade level.
(See ‘‘Beginnings of Written Communication’’ for ideas about how to manage a
news sheet on a small vocabulary, pp. 58=59.)

A brief daily discussion of current events is a good way to start the school
day because the children are fresh from home and the morning radio program,
and are talkative, Often a very educationally worthwhile unit-of~experience has
its beginnings in some current event in the field of science or social studies,
health or safety.

Social Studies

Social studies is the one school subject that enters most intimately into the
field of human relations. As a subject it works through certain specific areas of
information toward broad generalizations. The ‘‘mentally retarded educable’
child is typically lacking, or at least is limited, in ability to make generalizations
and, except through the medium of direct-learning experiences, to gain or retain
information.,

We have it as a duty to carefully plan direct-learning experiences. We must
persistently guide the child’s observations so that he gains certain specific infor-
mation, and in so far as he is capable, arrives at a certain degree of generaliza-

tion. For the very low 1.Q. child this may only amount to a ‘‘dim awareness of’’ or a

‘““feeling about.” For the majority of ‘‘mentally retarded educable’’ children there
will be ¢‘feeling about’’ or ‘‘awareness of”’ in forms of unvoiced appreciations
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rather than verbalized generalizations. (See arcs on GROWING UP IN A DEMOC-
RACY chart attached to back of book.)

Social studies topics are most effective when developed in a series of short
units. Each unit:

1. Provides some specific information;

2. Forms a basis for a f2w specific generalizations; and

3. In a continuity with the preceding and following units provides a step
toward some broad generalization basic to good human relationships.

New concepts, new experiences that are similar to previous experiences,
and new problems that challenge thinking, all evolve out of the development of a
unit and call for learning in the field of the 3 R’s. The high degree of interest
that motivates these learnings, together with the use of direct~learning materials,
insures retention of facts learned.

The teacher will find that, in general, curriculum guides in current use
closely parallel the first steps of growth in the Citizenship Outline. (See
GROWING UP IN A DEMOCRACY.)

Beyond the primary level the child should have as much of the content outlined
for each grade as he is capable of understanding. This means that our criteria
for planning this curriculum adjustment at any level will be:

1. Can I provide the child first-hand experiences for this?

2. Does he have or can I help him develop a background of experience for
this? The child can develop this background of experience with the help
of audio~-visual and manipulative aids, TV, movies, slides, pictures,
models, and the like. He needs this help to make the necessary new
associations.

3. Will this contribute toward the child’s day-by~day happy development
and toward the understandings and appreciations that will ready him for
his future role of citizenship? (See GROWING UP IN A DEMOCRACY.)

Science

The ‘‘mentally retarded educable’ child is typically weak in powers of
observation and in ability to deal with the abstract or to make generalizations.
This limits the amount and kind of science experiences that we may include in
his curriculum,

Science Goals for the Mentally Retarded Educable Child
1. To develop habits of careful observation.

2. To extend wholesome interests in the physical environment.

3. To foster thoughtful care of living things.

4. To bring about an acquaintance with those scientific facts that concern
health and safety.

5. To stimulate economic purchases and use of commercial products and

mechanical devices with an ability to make a selection on the basis of
value and durability.
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6. To increase the child’s power to interpret simple phenomena of the
physical environment and of the behavior of living things.
7. To open up some possibilities for the use of leisure time.

All observations, experiments and activities should help to orient the child
in the world of nature about him, and {o see some of the simplest ways in which
natural laws apply to human existence. Nature study, biology, chemistry and
physics all offer material from which selection can be made. This selection of
material must always be influenced by the child’s life age, his mental age, his
background of experience, and the relation of the particular science topic to the
unit that is under way. Science units will logically grow out of, or into, or be
part of, every experience unit whether it be social studies, health, safety or
current events.

A careful study of the citizenship outline, Growing Up In A Democracy, will
make clear the need for many science experiences in order to more fully explain
and more fully develop many of the suggested units.

Criteria for Selecting Science Units

Science curriculum guides in current use contain much material that is
needed and can be assimilated by the ‘“mentally retarded educable’’ child. The
following criteria are suggested as a basis for selecting the most valuable
content.

Science experience unit should be one which will contribute:

1. To an interpretation of the environment;

2. To adequate adaptation within the environment (in terms of health,
safety and consumer needs);

3. To appreciations and attitudes that will add to the enjoyment of the
environment in which the child lives.

The subject matter must be:

1. An integral part of the environment as he sees it day-by-day;

2. Simple enough for the ‘“mentally retarded educable’’ child to
understand;

3. Tangible enough for him to appreciate;

4. Objective enough for him to utilize;

5. Of the kind that can be explained objectively with concrete
materials.

The following suggested experiences are included here as an indication of
the type of science experience that is suited to the limitations of these children.
It is not intended that any ‘‘mentally retarded educable’’ child should be limited
to these simple science experiences if he has capacity to go further; nor does it
mean that the very low L.Q. child is expected to undertake every experience here
listed,

—



35

Suggested Experiences

Subject matter drawn from the immediate environment of the child.

1.
2.
3.

Habits and needs to native birds, of arimals, of fish.

Preservation of wildlife.

Plant life (indoors and outdoors), its needs for development; absorption
of moisture; growth; value.

Daily phenomena of weather: Rain, sunshine, hail, fog; amount of
rainfall,

Function and operation of simple mechanical devices, such as the water
wheel, bellows, air pump, carpet sweeper, bicycle, meat grinder, egg
beater, vacuum cleaner and others.

Some of the major features of the universe, such as sun, moon, earth,
stars, clouds, wind, seasons, day and night, tides, ocean currents.
Sources and composition of common materials used for food, clothing,
shelter, tools, transportation,

Scientific explanation of some of the modern means of communication
and transportation of interest, such as the telephone, telegraph, T.V.,
radio, bus, autumobile, airplane, ship.

Skills offered by various sciences that are usable in daily living.
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Reading thermometers; cooking, weather, etc.

Pouring from a bottle so that it will not gurgle and spill.

Using a medicine dropper.

Tapping a glass container so as to loosen the lid.

Building a fire,

Bleaching or dyeing cloth.

Using a siphon.

Comparing the relative value of different weights or materials in
cooking utensils.

Simple household processes, such as using a plunger, changing fuses,
putting new washers on faucets, using extension cords for electric
lamps or small appliances.

Reading pressure gauges; barometer, tire gauge, etc.

Directed observation of simple, well-planned experiments illustrating well-known
scientific principles.

1.

Buoyancy of water -- Floating different sizes of materials of various
shapes in water and noticing the water line of each; experimenting with
the shape and resulting variation of the water line; applying to the making
of toy boats the principle that objects are buoyed up by the amount of
water they displace.

Leakage of water -~ Measuring the amount of water wasted in a given
length of time from a slow leak, appreciating the fact that trivial waste
results in considerable loss.

Purification of water.

Putting on small glass lids or on dishes (a) water from a puddle, (b) water
from a faucet, and (c¢) boiled water, observing daily through magnifying
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glass the changes taking place.
Filtering water and boiling water.
Investigating the local filtration plant and water supply.

Knowledge that contributes to the understanding and appreciation of the behavior
and needs of living things.

1, Life cycles of animals and plants.

2. Distribution of seeds.

3. Growth of seedlings and bulbs under different conditions of light,
moisture, and heat.

4, Kinds of common trees: their foliage, fruits, and uses.

5. Behavior and needs of pets at school and at home.

6. Behavior and physical condition of mice fed on different foods.

Practical knowledge that contributes to desirable habits of health and safety.

Adjustment to different weather conditions.

Effect of bacteria upon food.

Ventilation; respiration.

Prevention of disease. _

Posture, care of teeth, eyes, ears, hair, skin.

Use of simple antiseptics.

Use and repair of electrical devices.

Causes, danger and prevention of short circuits.

Use and storage of inflammable materials,

10. Function and mechanics of fire alarm and fire extinguisher.

11, Methods of extinguishing fires.

12, Construction and function of household water system: Water meter,
traps in drainage, connection with city systems.

13. Auditory interpretation and physical response to disaster warning signals.

@mﬂ@fﬂ#&&l—'

Practical knowledge that leads to wise selection and satisfactory use of commercial
products.

1. General repair of household appliances.

2. Care, use, quality and endurance of tools.

3. Choice of cloth: Kinds; characteristics; limitations; values; tests for
wool, cotton and silk; tests for permanence of prints and dyes.

4, Use and limitations of cleaning agents, home~-made and commercial.

5. Use of foods: Kinds; values; preservation; refrigeration.

6. Mechanics of pumps.

Simple equipment and common products that will widen the child’'s range of interest,
contribute to better understanding, or lead to wise selection and use of commercial
products:

1. Thermometers, light meter.
2. Medicine dropper.
3. Maguifying glass.

ERIC
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Strong alkaline soap and neutral soap, detergents.
Dyes, bleaches, stain removers,

Common home remedies.

Window ventilators, air conditioner.

Rainfall gauge.

Thermos container.

eooo-apcn»h

Experiences which contribute to desirable use of leisure time.

Visiting museums and exhibitions of scientific interest.

Making mechanical household appliances and toys.

Collecting, mounting and labeling specimens of trees, flowers, rocks.
Raising animals, birds, fish.

Other hobbies, such as gardening, making weather vanes, sun dials,
bird baths, bird houses.
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SOCIAL OBJECTIVES IN ORAL AND WRITTEN COMMUNICATION

American Speech

The ‘‘mentally retarded educable’’ child usually has a limited vocabulary
and usually makes many errors in enunciation and pronunciation. In Hawaii some
children have the added disadvantage of a foreign language background and daily
exposure to the use of pidgin English in out-of-school hours. This foreign lan-
guage background of so many children in Hawaii makes language a very important
subject in the curriculum of our school. We must accept it as a duty to foster
in every child, no matter how limited his capacity, a desire to speak English and
2 pride in his success. This is more easily accomplished if we call our spoken
language ‘¢ American speech®’ (which it actually is, rather than English). The use
of the term ‘“ American speech”’ ties in with our goal of making him proud of his
country and of his country’s flag. Many a child, who has been scolded for not
‘“speaking Engiish’’, will take great pride in his progress in using American
speech.

As we learn to do by doing, just so we learn to speak by speaking. A teacher
often finds her earnest efforts to drill the child in the use of correct English,
blocked by his retreat into silence in the classrooin. This child will, however,
accept correct English usage as his own goal and be proud oi his success when he:

1. Understands that the English language is simply the American way of
communicating ideas;

2. Is aware that it is the idea that counts;

3. Realizes that American speech is a useful tool for expressing his ideas;

4, Learns that American speech can supply him with certain socially
accepted, courteous forms of expression.

5. Realizes that learning to think and speak in ‘‘English’’ will make
learning to read much easier for him.

Unit or activity programs tend to create an atmosphere of informality and
spontaneity which makes the need for communication of ideas very real to the
child. As he lives through the experiences of the unit he will find many real needs
for learning to communicate ideas. He will participate in many experiences where
communication of ideas will be necessary, desirable or just a pleasant activity.
Real situations, imagined situations, dramatization in which the pupils or puppets
are the actors provide experiences in which the ‘“mentally retarded educable’’
child learns to speak by speaking.

Written Communication

The child’s ability to use written language will grow out of, and be limited
by, his facility in using American speech for communication. He must first be
able to say what he wishes to write. An adult citizcen’s needs for written lan-
guage are few. We must, to the best of our ability, provide the ‘‘mentally
retarded educable’’ child with enough facility in written language to cope with
the minimum demands he will meet as an adult.
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Spelling is a necessity in written language. However, these children will
have no need to master a long list of ‘‘spelling words.’”” Ordinary spelling needs
are simple. There are, for example, 220 words that comprise from 50 to 75% of
the running words in any written material. These words are a minimum essen~
tial for the most limited adult writing needs. No child should, of course, be
limited to the learning of this short list. The limit of his progress should be
determined by his own ability to learn to spell and to use the words in written
communication,

It goes without saying that all language, oral or written, should be a natural
part of the activity program and should not be isolated in any single period of the
day.

Growth in Oral and Written Communication Skills

The social objectives in language listed on the following pages are those
which we should try to help the ‘‘mentally retarded educable’’ child to reach before
leaving school. Minimum essentials for adult social needs are starred. The child
will need to be able to use these minimum essentials independentiy by the end of
the intermediate level. Many of these children leave school at that time.

Intermediate and high school levels are included in the oral and written

language outlines to alert the elementary teacher to the importance of the founda-
tion she is building.

The lined section to the extreme left of the page carries X marks to indicate
the capacity level for each goal. Where the X follows through more than one level,
it is assumed that this objective will be reached, (1) only by the cumulative pro-
cess of many experiences over the child’s school years or (2) that the quality of
the child’s response to that situation will improve as he grows more mature. We
find, for examnle, #13 Courteous Forms of Personal Communication starred at
the Primary-Elementary, Intermediate or Terminal levels. The seven-year-old
child may learn to deliver a simple verbal message. However, many learning
experiences over the school years should raise the level of this skill until at
sixteen years of age, he can deliver a longer message with mozre poise and
dependable accuracy.

LANGUAGE INVENTORIES: ORAL AND WRITTEN

A language inventory should be made before starting to teach any of the skilis
listed under Social Objectives in Oral and Written language. This inventory will be
a means of discovering how much use thie child now makes of specific skills in oral
or written language. It should become a continuing inventory, recording the child’s
progress, and alerting the teacher to his needs for further development of language
skills. Suggestions for making commuuication inventories will be found on p. 40 and
pp. 46-47.
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AN ORAL COMMUNICATION INVENTORY

A Means of Discovering Where the Child Is

Suggestions for discovering how much use the child now makes of American
speech to express his ideas crally and to respond to social situations with ease.

How much vocabulary and sentence-sense has he?

The most valuable inventory of the child’s verbal language is made through
listening to the child’s spontaneous responses and through his conversation
with other children during any of the classroom, playground or excursion
activities. As you listen to his informal communication of ideas:

1, Make note of
Mispronunciation and careless enunciation.
Errors in correct usage of words.
Limited vocabulary.
Use of single word or of word groups instead of sentences
to express a thought.
2. List these needs in the order of those needed by the largest number
of the class.
3. Plan various experiences which will make the pupils aware of their
need and cause them to work for and reach one objective at a time.

What accepted forms of social usage does he know and uge?

Make use of every possible situation which calls for the ability to use a
socially accepted courteous form of exnression,*

1. Note whether or not pupils can use such forms.
2. Plan definite experiences in which the chiid will learn to use these
forms with poise.

How much use does he make of other oral .anguage skills that will help him become

an accepted member of his group?

1. In the outline of Social Objectives in Oral Language, note the skills
listed under the topic, Courteous Forms of Personal Communica-
tion.

Explore the extent to which the child can use each of these skills
in a real or staged situation.

2. Plan lessons to meet specific needs.

CAUTION: The ‘“mentally retarded educable’” child must always know what the
goal is and must adopt it as his own' to insure real progress. He must
also see the tangible results of his efforts.

*See Courteous Forms of Personal Communication, p. 42.

po— -
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OUTLINE IN TERMS OF GROWTH IN ABILITY TO COMMUNICATE VERBALLY

Social Objectives

Primary-Elementary

Intermediate or Terminal

High School

x| x *]1,
X| X|x 2.
x| x|x 3.

x|x|x 1,

Xl Xix 2.

1.

Speech Improvement

Articulation, pronunciation and enunciation,

Use of a small mirror is helpful in showing the child the correct
placement of lips, teeth or tongue, etc., in producing correct
enunciation,

Inflection and rhythm.

According to English usage rather than Hawaiian or Oriental.
Choral speaking is a valuable aid.

Well modulated, pleasant voice.

The teacher’s voice should always be a good model; correct
breathing and diaphragm speaking will assist in establishing
a pleasant voice.

Vocabulary io be Enlarged and Enriched

Listening~~The words he understands when listening. This will
be his largest vocabulary.

Speaking~--The words he uses in conversation. This will grow
out of his listening vocabulary.

Growth in Sentence~Sense

Sentence development.
*a. Develop the child’s typical noun-verb und spontaneous
fragmentary statement into a complete sentence. For
example:
‘‘Plenty bus!”’ -~ ‘*There are many buses,’’ or
‘‘See how many buses there are!’’
“‘You want?’’ == ¢“Do you want this?”’
b. Develop richer sentences.

By means of wider vocabulary and use of phrases.
«++a Small coconut.
.o.walking very slowly.
...t0 the store, etc.
...under the house, etc.
...between the houses.

By use of compound subject, object or verb.

For example:
May and I will...
-eeTuNning and jumping,
«..papayas and mangoes.

-
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Primary-~Elementary
Intermediate or Terminal
High School

X By use of longer and more complex sentence structure.
For example:
While I was talking, the bell rang.
I cannot work in the cafeteria because I have a cold.
When I am through with my work, I will go to'the movies
with you.
2. Development toward more fluent speech (paragraph growth).
X *a, Contribute one sentence in group communication.
X *h, Use two related sentences on a topic of interest.
x|x c. Use three or more related sentences on a topic of interest.
X d. Use many related sentences on a single topic with special
attention to securing an interesting opening and satisfying
closing sentence.

Note: These minimum essentials may seem limited in scope.
However, an adult can get along quite well in ordinary re-
quirements of daily living if he can express himself as
indicated in these starred items.

Courteous Forms of Personal Communication

X|x *1, To make courteous greetings.
X|x *2. To thank a person for a courtesy.
X|x *3. To apologize for an unintentional error, discourtesy or accident.
x|x *4, To acknowledge an introduction.
X|x *5. To ask a favor or a question.
x|x *6. To offer a gift, or to share a thing, or to help.
x|x|x 7. To talk with a familiar small group about home experiences.
X|x *8. To talk with a familiar small group about shared experiences.
x|x|x 9. To be a good host to visitors from another class or from the
outside.
X|x *10. To be a satisfactory guest.
X|x *11. To meet strange children with friendliness and poise.
x|x 12, To converse interestingly and pleasantly with acquaintances.
X|x *13. To carry a verbal message to a third person.
X|x 14, To converse with a group of boys and girls about school, sport,
and local events,
X|x *15. To introduce a friend to another friend.
X|x *16. To leave a group gracefully.
x|x 17. To congratulate a schoolmate upon achievement or good fortune.
X{X 18. To be hostess or guest at dinner or luncheon or party.
X *19, To courteously interrupt a person or a group of persons.
Discussing and Planning.
X|x|x 1. To plan under teacher leadership some simple classroom or

schoolyard activity of the group.
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Primary-Elementary
Intermediate or Terminal
High School
X 2. To join in the development of social studies or science topics.
X 3. To participate in the organization of a formal project.
For example: an assembly program.
X 4. To plan an activity which requires division of labor and coordina-
tion of activities.
X 9. To plan an activity under the direction of a pupil chairman.
x[x 6. To discuss the results of an undertaking just completed by the
class.
X[x|x 7. To discuss under teacher leadership a story or material that
all have read.
X|xix 8. To discuss some topic of interest in the unit.
X|xX|x 9. To discuss specific recent events - with teacher or group leader

as chairman,
X *10. To join in the expression of opinion preceding the adoption of a
course of action by the class group.

Note: In planning to develop any skill listed above, keep in mind that
we choose topics at the interest level of the child’s life age but
we do not expect the child’s performance to be beyond his men-
tal age level (although he sometimes surprises us).

Telling Stories

X|x|x 1. To retell all or part of a story that the class wishes to hear.

x *2. To tell to a familiar group, as part of a conversatior, a short
interesting bit of personal experience,

Xx|x 3. To participate in a session of telling bits of personal experience.
X|x 4. To tell a one paragraph, single phase story of personal experience;
funny, surprising, thrilling, embarrassing, etc.

X 9. To retell a brief story read independently or heard outside the
classroom.

X|x|x 6. To narrate a personal experience of some particular sort,
suggested by the teacher or classmate.

x *7. To describe an incident with the accuracy required in court
testimony.

X 8. To retell a conversation vividly and accurately. For example:
an oral agreement, a quarrel, an interview.

Questions and Answers

X x *1. To ask a question.,
X/ x *2. To inquire how to find a certain place or object.
X *3. To give directions for finding a certain place or object.
X x *4, To ask for an explanation of a difficulty encountered. For
example: in a school lesson, project, or job.
X *5. To answer requests for explanations.
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Primary-Elementary

Intermediate or Terminal

b

K X N

High School

X
X

6. To answer specific questions on a school subject.
7. To offer a solution to a problem within his capacity to understand.
Dramatization
1. To engage in dramatic play.
2. To act out, under teacher leadership, a nursery rhyme or primary
story.
3. To act out, under teacher leadership, a first or second reader
story.
4. To act out, without guidance, a very short story or rhyme.
9. To present a playlet as part of a program for outsiders, for
assembly, other class, parents.
Telephoning
*1. To telephone in an emergency-~fire, police, hospital, doctor.
*2. To telephone your home or a friend with a specific message in
mind. For example:
‘‘Mother, may I stay at John’s house for supper?”’
‘‘Mary, I will stop by for you on the way to the movies,’’ etc.
*3. To receive a telephone call for another member of the family.
4. To receive an invitation by telephone.
5. To extend an invitation t{o a friend.
*6. To telephone a message for someone else.
7. To give a tradesman an order.
8. To telephone thanks for a favor.
*9. To seek the use of another’s telephone in giving or receiving a
message.
10. To plan with a friend for some activity, such as picnicking,
getting up a party, etc.
11. When calling a friend, to converse briefly with another member of
the family who answers the phone.
12, To inquire about a friend who is sick.
13. To do shopping which requives decision on the basis of informa-
tion secured in the conversation.
14. To inake a business complaint or ask for an adjustment.
15. To make arrangements for a party or school program, etc.
*16. To get airplanes, bus or similar information by telephone.
17. To arrange with a representative of another group for a game or
some similar activity.
18. To telephone a long and difficult message for someone eise.
19. To make a long distance call for any purpose.
Interviews
1. To secure information, for a class report or for class newspaper.
*2. To secure permission, authority or advice.
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Primary-Elementary
Intermediate or Terminal
High School
X X *3. To buy a stock article,
X *4, To apply for a part-time position.
X 5. To arrange a game, contest, etc.
X *6. To apply for a position.
Reporting
x| x| x 1. To report individual observations made during some class
excursion,
X! x 2. To secure through observation or inquiry, information which the
class desires and to report orally.
x| x 3. To report to the class, items of information upon a topic gained
from reading material,

X 4, To be one of a committee to assume responsibility for a certain
phase of the observation during an excursion or experiment, and
to report.

X|x 5. To find and report the answer to a definite question raised in
class.

Note: Re-read the fifth paragraph on p. 39 for guidance in interpreting an
objective marked x on all levels.
Objectives that are marked with a * are considered minimum essentials,
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THE WRITTEN COMMUNICATION INVENTORY

A Means of Discovering Where the Child Is

Communication of ideas in writing

Suggestions for discovering the extent of the ‘‘mentally retarded educable’’ child’s
ability to use written language to communicate ideas.

1, Listen to him.
Can he communicate ideas orally? He needs this skill as a foundation
for written communication.

. Can he write legibly?

Can he spell?

See Spelling Inventory, p. 56

N
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Written forms and letters

Suggestions for finding out where you need to begin in teaching him to fill out forms
and to write letters or notes.

Note items listed under Forms, Social Letters, Business Letters, pp. 71-73,
in Social Objectives in Written Language. Examine the child’s attempt at
producing any of these items. For example in filling out a form:

(1) Was he able to print his name?
(2) Did he write correct date of birth?
(3) Could he spell his street name, etc.?

In writing a letter:

(1) Did the pupil leave the place or the date out of the heading of a
letter?

(2) Did he use a correct salutation and conclusion?

(3) Did he know where to start the body of the letter?

(4) Did he indent his paragraphs?

Handwriting: A Tool for Written Communication

Suggestions for finding where to begin with each child and what techniques
you will need to use to meet his need to write legibly.

An examination of different kinds of written assignments handed in by the
children will reveal various handwriting needs. For example, there may be in

one class:

1. Those whose muscular coordination is so poor that they cannot write
legibie script and must be taught manuscript.
2. Those who write manuscript but have enough muscular coordination to

be ready to learn script.
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3. Those who need to learn to form the script letters more accurately.
4. Those whose handwriting is good but who need to be held up to standard.

CAUTION: The ‘‘mentally retarded educable’” child must always know
what the goal is and must adopt it as his own to insure prog-
ress. He must also see the tangible results of his progress.
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OUTLINE IN TERMS OF GROWTH IN ABILITY TO COMMUNICATE IN WRITING

Social Objectives i

—

Primary-Elementary
Intermediate or Terminal
High School

Vocabulary for written communication

1. Spelling--The words he uses when writing. (This will be his
smallest vocabulary and will grow out of his speaking vocabulary).

Y AL

X|X *3, Words that occur in 50-75% of all written language~-~Dolch .
list. (See p. 54) §
X *b. Local words commonly used and names needed for letter :
writing or filling out forms.
X|x c. Other words used frequently enough to make learning to spell

them important.

Labels, Titles and Signs

X 1, To assist in labeling lockers, tablets, books, drawing, etc., with ‘
the owner’s names. |
X 2. To devise as a group, labels for boxes, shelves, cabinets, .
drawers, etc., for tools, supplies and equipment.
X 3. To devise and write the placards and labels needed for the class '
- post-office, grocery, garden, etc. (needed for the unit). b
X|x|x 4, To label each specimen in a collection of seeds, stones, plants,
etc. (related to the unit).
X|x 5. To design a title page for a class or individual book, such as a

journal, a scrap~book, a book of original stories or poems, etc.

Note: Neatness and legibility are of first importance whether
these be in printed form or in script.

Memoranda: rules, recipes and direction; records, notes and diaries

X|x|x 1. To make as a group, a shopping list for a class activity, supplies
for cooking, etc., or list of objects to be looked for during an i
excursion.

X|x|x 2. To make as a group a rule or reminder necessary for the care

and use of tools, materials, room duties and other tasks to be
performed by individuals or groups.

X|x|x 3. To keep a class record of interesting events and developments
in connection with the unit, such as a bird or flower record, etc.
X 4, To write out recipes, directions to aid in making some object
or in using some tool or apparatus.
X *5. To make a personal shopping list.

Note: Since these are for personal use, legibility is not so
important as information,

Q
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Primary-Elementary

Intermediate or Terminal

High School

Al

X 1,

X 2.

*3.
*4,

*5.
*6.

1.
2.
3

X 4,

*5,
*6,
X 7.

X 8.

X 9.

X 10,
X 11,

X 12,

X 13.

X 1,

Blank Forms

To write the personal data required in printed examinations and
tests.

To furnish personal daia required on record-cards for school
files.

To fill the blanks in a printed application, such as for library
card or job.

To pay a bill by writing a check or to send money by a postal
money order.

To give a receipt for money paid.

To fill out questionnaires, record cards, Social Security forms,
etc.

Note: Neatness and legibility are important factors in these skills.

Ability to vary size of printing in spaces of varying areas or
on lines of varying lengths is important.

Social Letters

To compose as a group an informal invitation and the reply to
such an invitation,

To compose as a group a note of thanks, for request, etc.

To copy such an invitation as is composed under 1 to take to a
parent or to be sent to others.

To write an informal invitation or a reply to such invitation.

To write a note of thanks or of request.

To write a simple letter to a relative or friend.

To write a newsy letter to a relative, friend or ‘‘shut-in.”

To write a note of greeting or congratulation, as for a birthday
or some good fortune.

To write a social letter to a group of acquaintances, such as
another class.

To write an appreciative and tactful note of thanks.

To write informal and courteous notes of invitation and acceptance
or regret.

To write friendly and informal letters of news and gossip to
friends of the writer’s age or to older relatives.

To write sincere and simple letters of sympathy, or to entertain
a ‘‘sLat-in,”

Note: Since the ideas conveyed in the message are paramount, some

degree of legibility is necessary.

Business Letters

To write a request for information.
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Primary-Elementary
Intermediate or Terminal
High School
X X 2, To write an order for a single item of merchandise.
x| X 3. To write an order for merchandise of more than one type.
X 4. To write a letter requesting an interview.
X 5. To make a complaint by mail.
X *6. To write a clear, concise, accurate and complete mail order.
X 7. To write straightforward and effective letters of application,
X *8, To write condensed and accurate telegrams and night letters.

Note: A high degree of legibility plus a concise statement of fact
are equally important in the use of this skill.

Announcements, Notices and Advertisements

X 1. To compose a simple announcement of interest to the class.
X 2. To write and post a simple announcement of interest to the group.

x| X 3. To compose as a group a notice for the school bulletin board or
for the boards in other rooms concerning an article lost or found.

x| x1 xi 4. To compose as a group a simple announcement to persons outside
the class, such as a notice to parents, of some class or school
event,

X! x| x 5. To advertise a puppet show, entertainment, or some school or

class activity by means of simple posters.
*6. To advertise for a job.
*7. To advertise for a house or apartment.
*8. To advertise to offer personal property for sale.
*9, To advertise for miscellaneous items wanted.

P8 p¢
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Note: Since these will be reproduced in print or type, the ideas are
more important than legibility.

Reports, Reviews, Summaries

X 1, To compose as a group a summary of a class conversation which
| may serve as a reading lesson later when typed.

x| x 2, To write for a class journal or individual record an account of a
visit, an excursion, a project, etc.

X 3. To compose as a group a summary of what has been learned of
some topic.

x| x{x 4, To answer satisfactorily examination questions in elementary
science, social studies, reading, etc.

x| x 5. To write for the class newspaper an account of a program, a play,
entertainment, etc.

News Stories

X 1. To write an entertaining anecdote or incident for an interested
group or for the class newspaper.

©

ERIC

ArulToxt Provided by exic |8

msm*



PR
v

51
Primary-Elementary
Intermediate or Terminal
High School
X|x 2, To write an announcement for the school paper or for the bulletin
board.
X 3. To write an accouat of a sports event or other school function for
the class newspaper.
X|x 4, To write for the class newspaper an account of &an assembly, a

talk, a play or similar entertainment.

Note: Re-read the fifth paragraph on p. 39 for guidance in interpreting an
objective marked x on all levels.
Objectives that are marked with a * are considered minimum essentials.
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HANDWRITING AND SPELLING: TOOLS FOR WRITTEN COMMUNICATION

Handwritigg

Handwriting is a tool of written language. Since we write to convey ideas or
to make records, writing must be legible.

Physical, rather than mental factors influence the ability to write legibly.
For this reason, some retarded children who have a high degree of muscuiar coor-
dination are able to achieve very legible and well formed handwriting. We find very
legible handwriting even among very low 1.Q. children. Some children never develop
enough muscular coordination to write legible script. These must be taught manu-
script (print). Since, however, script is an accepted medium for handwriting, it is
our responsibility to see to it that with but a few extreme exceptions, every ‘‘men-

tally retarded educable’® child is able o write in clear legible script on leaving
school at 16 years of age.

Tke transition from manuscript to script needs to be made, if at all possible,
at the same age as children in the regular grades are learning to use script. If a
‘“‘mentally retarded educable” child comes to your special class from a regular
grade with poorly formed manuscript writing, it might be a good idea not to try
to improve his manuscript writing but to immediately begin to teach him to write
in script. Everything we can do to help him be more like the normal child than
different will help him regain or retain his self-respect.

There are added benefits in teaching him to write in script. For example:

1. It provides practice in left to right eye movement.

2. It provides experience in seeing and feeling the writing of the
word as a continuous whole. The pencil does not lift from the
page from the beginning to the end of the word. For example,

In contrast with script, manuscript forces the child
to break the word into its separate letters. For example,

— . —

In addition o learning to write in script, the older child will need to learn
to print capital letters. This is required for filling out forms. (See Labels and
Signs, p. 48 under Social Objectives in Written Language.)

In general, the same type of handwriting lessons as is carried on in the
regular primary grades is suitable for young children. The older ‘'mentally retarded
educable child who has not learned to write legibly, should be helped to form good
habits of posture, position of the paper and holding of pencil. He must be taught
the correct formation of each letter of the alphabet by whatever method he finds

it possible to learn. In some cases, this may involve tracing well formed letters
in either print or script.

In teaching manuscript writing, care must be taken to begin each letter at
the correct starting point. Many retarded children have reversal tendencies in
forming letters and must be given careful guidance to help them break this habit.
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Except for teaching the correct formation of the letters, the handwriting lesson
should be a part of any written language lesson activity. In all written work the

child should know that he is expected to use his best handwriting. The teacher
should be careful not to require so much written work as to make if difficult for
the child to maintain the standard because of fatigue or hurry.

Spelling Lists for Minimum Writing Needs

A Minimum List: Sources and Criteria for Selection

It should be our purpose to help the ‘““mentally retarded educable?’ child
during his years in school to acquire as large a writing vocabulary as he is
capable of using. A spelling program designed to meet the minimum needs of
child or adult for the simplest kind of written communication should include the
following lists. Needless to say, not every child can learn to spell all of these
words, during his few remaining years in school. However, these children should
be helped to learn as many of the words on the Dolch list as they are able to use,
and some of the commonest nouns, including those of family relationships, and
others common to local use.

1. The most frequently used words: (See Dolch list, p. 54)

These 220 words comprise from 50-75% of the running words of
any written selection (children’s or adults’). Examination of this list
will disclose that these are the ‘little words’’ used most frequently in
speaking. They are also the words the children of the Hawaiian Islands
need to learn to use in order to round out their incomplete sentences
into acceptable English form. If the child learns to say them (speaking),
see them (reading), and write them (spelling), the correlation of these
activities will help him form the habit of thinking them in English
sentences. This, then, should be the minimum essential spelling list
for every ‘“‘mentally retarded educable’ child.

2, Names Needed for Letters, Memos and Forms; and Commonly Used
Lecal Words:
*The child’s own name, his street, city or town, the State and U.S.A,, his
father’s full name, mother’s maiden name (for filling out forms).
*Names of his own sisters, brothers and the names by which he calls his
parents (mama, mom, mother, etc., for use in writing notes or letters),
Names common to family relationship: aunt, sister, grandmother, and
the like.
*Names of the months and abbreviations (for letter writing). Days of
the week and abbreviations.
Names of common articles of food, especially the typical island dishes
and articles of clothing. (These names to be used for lists or taking
orders).
Direction terms: mauka, makai, Diamond Head, Ewa.
Other accepted Hawaiian words: kapu, aloha, puka, and the like.
Complimentary letter closings: with love, yours truly, and the like.
3. Other Frequently Used Words:

These should be words that will be used frequently enough during
development of a unit to provide the necessary immediate recall and
meaningful repetition.
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These words should also be essential as a carry over into other
experiences throughout his school years and into adult life. (See
Social Objectives, pp. 38 and 48-51).

4. Any Other Words Needed for Written Communication:
— (See regular grade spelling lists.)

The Dolch list and the starred items in list 2 are needed by every adult.

Dolch List: The Most Frequently Used Words

The following 220 words* are needed in the speaking, reading and writing
vocahulary of every adult.

The words are grouped under levels to alert the teacher to the ease or

| difficulty of learning the word. Levels are not intended to indicate sequence in
, selection of words or teaching. Children should learn to spell these words as

their need for them arises regardless of level.

|- Level I. The sound of every letter can be heard in each of these words:
in six red not up at can I go hold
is big get got us am and a no cold
it him let hot but as ran we 8o old
if his ten on cut an ask me my find
did yes run had be by kind
sit went jump has he

help

Level Il. Each of these words has a silent letter:

give tell made gave like see eat say
have well make take ride keep read may
live will came ate five
picly
Level III, These words have silent letters, blends, or combinations of
letters that change the sound:
clean green  stop three then out all far when
black  play best with these our call are why
bring  please fast both those found fall start what
brown she just thank the round small  her where
drink wish must think that now walk or which
fly wash this how saw for much
from sleep them down draw first write
try white
was want new light right

*A box of 220 cards containing the Dolch words can be obtained through local school
supply stores or by ordering direct from the Garrard Press, Champaign, Illinois.
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Level IV. Words of more than one syllable. Some are compound words and some

contain ‘‘little words’’ which the child already knows how to spell:

into about away
myself around always
upon because today
going before

little

after funny open
better every seven
over carry

never

together

under

spelling:

again come don’t grow laugh off

any could eight here long one

been do four hurt look once

blue does goes its many only

buy done full know of own
good

Level V. Words whose pronunciation gives few or confusing clues to the

pretty sing two  very would
put some their warm yellow
pull soon there were you

said to they who your
shall too use work

show
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THE SPELLING INVENTORY

A Means of Discovering Where the Child Is

The only spelling words the child ‘‘knows’’ are those he can use in express-
ing ideas in writing, The only test of what words ne can ‘‘spell” is one that
involves writing dictated sentences. Spelling lists of words are of no value. The
following is a description of an inventory procedure that has been used success-
fully:

Teacher’s Prel)aration

The unit in progress provided good ideas for meaningful, interesting
sentences. The teacher composed sentences using the words she wished to
check on. She wrote these sentences on the board and covered them before the
children arrived at school. Lined paper was provided for the children’s use.

The Inventory Pre-Test

Tr. : Introduced each sentence orally in a real or imaginary situation.
Example: I think the cat will drink some milk nov..

Group: Repeated the sentence in unison after the teacher.
Example: I think the cat will drink scme milk now.

Tr. : Again repeated the sentence, drawing a blank line on the board for
each word in the sentence, left the blanks for each word that the
children had already learned or were now being checked for. She
then wrote in the unlearned words that she did not intend to teach
at this time,

Example: some____ now.

Child: Wrote the sentence as best he could, marking a line for any word he
could not write.
Examples: One child wrote -- I ____ the cat will some milk now.
Another wrote -~ I thing the cat will____some melk now.
(Note the words in the above sentences which the children did not
attempt or misspelled.)

Tr. : Allowed a reasonable time for writing the sentence. She was aware
that the child who could spell a word, would write it at almost the
usual speed.

Tr. : After a reasonable number of sentences had been dictated, the
sentences were uncovered on the blackboard. (It would have been
better to be able to give each child an individual copy of the sen-
tences at this time.)

Child: Compared his sentence with the copy. Drew a ring around or blocked
out any misspelled words.
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Child :

Child :

Tr.

Recorded all correctly spelled words in his progress book.

Checked in ‘‘Correction Coluinn’’ any word previously learned but
now misspelled, This was important because it gave him pride in
his progress and guided him to face the fact that he alone must
assume responsibility for retaining what he once learns.

Collected all the children’s papers, and on the basis of misspelled
words or words not attempted (see example), planned a series of
spelling lessons. In the example cited, it is obvious that two of the
children need to learn to write (spell) think and drink. One of the
children needs to listen to the word milk., An examination of
typical handwriting errors provided a basis for planning interesting
handwriting lessons.

If an opaque projector had been available, the teacher could have
shown the children their papers on a screen placed near the cor-
rectly written sentences. The children themselves could then have
picked out the words they needed to learn to spell. They could also
have recognized their own handwriting needs.

o7
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PLANNING AND GROUPING
Groups for Spelling and Handwriting Instruction

1, Immature children who are not
ready for spelling.

2. One spelling group, one immature

Group I Group II
Quiet activity |Handwriting-
connected with {manuscript
‘development of | (with teacher)
the current unit

Quiet activity
Handwriting connected with
(with teacher) |development of
beginning the current unit
script

3. Two spelling groups: work with
teacher on alternate days.

Group I

Group II

group.

Group 1 Group Ii
Writing original Handwriting
sentences using (with teacher)
review words Group Work

Quiet activity

Spelling
(with teacher)

connected with
development of
the current unit

Handwriting
(Entire Class)

4., For a class in which all pupils are

Spelling: writ-
ing original

review words

sentences using

Spelling
(with teacher)

©
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ready for spelling.

Group 1 Group 11
Spelling: writ- Spelling
ing original (with teacher)

sentences using
review words

Spelling
(with teacher)

Spelling: writ-
ing original
sentences using
new words.
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SUGGESTIONS FOR PLANNING AND GROUPING

1. Select words from the spelling lists in whatever order they are useful
to the current reading, language or social studies work.

2. Correlate spelling with handwriting instruction.

3. Teach few new words per week: one or two new words per week for the
slower child; no more than four or five per week for the more advanced
child unless he clearly shows he can learn more. This may seem slow
progress, but as you work with these children you will realize the value
of building new learnings slowly and of carefully ‘‘tieing in’? each new
learning with many new experiences.

4, The child should use each new word many times in many different con-
texts. He should learn to write the new word without hesitation as fast
as he ordinarily writes, and with his best legibility.

5. Provide for continual review of words once learned. The young ‘‘men-
tally retarded educable’’ child and the older low 1.Q. child can use 3 or
4. review words per week in original or dictated sentences. The more
mature child should use 8 or more,

6. Enrich the writing vocabulary of the children who learn to spell faster
than the others of their group by teaching the variations from the base
form of the words. For example: ride, rides, riding, rode, or bring,
brought, etc.

7. Plan short interesting spelling and handwriting periods. A twenty
minute period divided in equal parts for two groups is usually success-
ful.

8. The young ‘‘mentally retarded educable’ child makes good progress
on three handwriting and two spelling periods a week. After a child has
acquired legible handwriting, he progresses satisfactorily with three
spelling and two handwriting periods a week. Finally, when he is able
to write legibly with ease, the handwriting period can be dropped in
favor of more practice with spelling in written language. However, a
continual check needs to be made on legibility in order to hold him to
the standard of his own best handwriting.

Picture Writing: Beginnings of Written Communication

Since the words from the Dolch list occur most frequently in both children’s
and adults’ writings, they should be considered as minimum essentials. These
words, however, are meaningless out of context and simply learning to spell a
list of them will not help the child to retain them for use in written communication,

It is suggested that those who have acquired some ability to use written
language be encouraged to write stories, reports, and letters and assume the
responsibility for writing the Dolch words he has learned while the teacher
agrees to supply him with all other needed words. Use of the Dolch words
together with picture-writing is an interesting device for helping the young
‘“‘mentally retarded educable’’ child or the older low 1.Q. child in learning to
spell.

Picture-writing is fascinating to all children. In the samples of children’s
picture-writing that follows, note the learning sequence from one word to a
complete sentence.

| NN W EASES—
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Picture Stories

1, For labeling

Ad AD A a0
The © The €@ The &  Thed&D

2. For following directions to draw the chject or action

A/&"“ﬁ. A-&onap(
Aona Av}na@

3. Stories
T am 4 4& The S is O
I will not @ if I cut my fé

‘ 4. Place--Where?

on a ﬁ b)/ the Qﬁ
in a @ The bOY 18 a‘l’

under the % We will run Toé

5. Steps in learning to use words to write ideas
A & M y
A cup My docJ 4[\%, N

A cup My doi is
A cup on da % M)’ dog Is bls
A cup on a tfuble
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A Spelling Method

The number of words to be taught in a single lesson should depend on the
interest and the capacity of the children. Any lesson is most valuable when it is
terminated before interest begins to wane. The capacity of the child for remem-
bering spelling words determines the number that may be profitably taught in the
single lesson. If, for instance, a teacher has taught 5 words and the next day finds
that the children recall only 2, we should then assume that the child’s capacity
is no more than 2 words in a lesson,

Children who have difficulty spelling correctly often do not listen to the
sound of the word (hear the words distinctly) or ‘‘look at the words attentively.”’
Some children do not readily ‘“get the feel’’ of writing the word from ordinary

spelling practice. The method described below is a direct attack on these three
weaknesses.

The teacher first ascertains that the child can use and understand the word.
Then she guides him as he:

Listens to the word.

Looks at and examines the word letter by letter.

Feels the writing of the word.

Uses the word in a new context by writing it at his usual writing speed
in an original sentence or in a sentence dictated by the teacher. An
original sentence on a topic which is of interest to him is more valu-
able because everything he does ‘‘on his own’’ during the day, fosters
growth toward independence and a feeling of responsibility.

> o

Description of a Method Used Successfully

The teacher has (1) studied the written assignment which was given as an
inventory test to determine what spelling words the children needed, or (2) she

has read through some stories the children have written, or (3) she may simply
have listed the words the children asked her to spell for them as they wrote
letters, stories or news accounts. From any of the above, she has selected a
short list of words which she now knows several children need to learn how to
spell. We will call these children Group II.

Before starting to work with these children she first dictates some words
to Group I with directions to use them in writing sentences or a story. These are
the words Group I had already learned to spell and this activity provides neces-
sary practice and repetition but at an independent level. She now suggests to
Group I1I* the need for a spelling lesson and proceeds as follows.

Meaning Tr. : One of the words several people acked me to spell was
(Use it) from. How did you want to use that word, John?
John : My dog ran away from home.

*See Flexible Grouping, p. 19,
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Auditory
Imagery
(Hear it)

Auditory
and Visual
Imagery
(Hear it
and

see it)

Visual

Imagery
(See it)

»

Tr. :
Child :
Child :
Child :

Tr.

Tr.

Group:
Tr. :
Group:

Tr.

Group:
Tr. :
Group:
Tr.

Group:
Tr. :

Group:
Tr. :

Group:
Tr.

Tr.

Group:

Tr.
Group:
Tr. :
Group:
Tr. :
Group:

There are other times when we need to write from.
Trucks took the cane from the field.

I worked from 9 to 12.

It is a long walk from my house to the school.

Let’s listen carefully to this word.

“from from from f r o m”

(saying the word slowly and more and more slowly sev-
eral times)

Say it with me and listen to yourself say it.

Stretch the word out till you hear each sound.

“from from from f r o m”?

How many sounds did you hear?

Four

Writing on the blackboard

Now let’s look at ‘‘from.”

How many letters has ‘‘from?” ?

Four

How many sounds did you say we heard in ‘“‘from’’?
Four

A sound for every letter but we slide the first two
together a bit.

Pll give you each sound of the word and you give me
each letter.

Teacher makes sound of ‘‘fr,”

Says name of letters ¢‘fr,”

Writes

Says sound of ‘‘0’? as it is heard in ‘‘from’’,

Says name of letter ¢“o.”

Writes, joining the ‘¢0’? to ‘‘r’’

Says sound of ‘‘m?’’ as it is heard in ‘‘from’’.

Says name of letter ‘‘m,”’

Writes, joining ‘“‘m”’ to “fro’’, completing the word

Now let’s look at the word to see what care we must
take in writing it.

Tell me about the first letter ¢“f.”’

Give some descriptive comment on the formation of
letter ¢“f.”

The ¢“1'’?

Make some descriptive comment on the ‘‘r.”

the ({3 O”?

Join to the ‘‘m”’ at the top of the ‘¢0.”

The “m” ?

Three humps (or some descriptive comment).
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Tr. : Suggests: Now let us write it with a fingertip. Don’t

Kinesthetic look at your finger. Look at the word on the board.
Imagery Your eyes will tell your fingers what to write.

(The feel Tr. : Demonstrate this technique.

of it) Group: The child writes, his eyes on the copy while his finger-

tip writes the word on the desk. He says the word as
he writes, stretching its sound to match his writing
speed.

Tr. : Write it with your finger as often as you need. Be sure
to keep looking at the board. Your finger will write what
you see and hear. Then write it without looking at the
board. Be sure to compare with the board copy care~
fully each time. If you made a mistake, don’t correct
it. Just fold the paper over and don’t look at it again.
Then practice with your finger until you think you can
write it correctly. Now try again. (Tr. demonstrates
as she explains.)

Group: One by one as each child decides he can write without
copying, he then writes on his paper and compares with
the copy on the board, folding the practice paper over
each time.

Tr. : Now practice writing correctly without looking at the
word on the board. Write it again. and again until you
can write it as fast as you write other words you know.
Then use it in your own sentences.

Meaning Group: Writes again and again until the word can be writen
(Use if) without hesitation. Some children can do this on their
first trial, others must rewrite it many times.
Group: Uses the word in as many original sentences as the
children have time to write and in as many different
contexts as occur to them

Independent Continues the written use of any newly learned word over
Use (Through a period of many days to provide the necessary repeti-
Practice) tion to fix it in their memories.

Analysis of the Method

Analysis of what occurred in this lesson shows that there were five steps in
learning the word.

1. The children spoke the word, using it in speech, thus showing they knew
its meaning.

2. They listened to the word.

3. They looked at the word--compared what they saw with what they heard.
Examined it in letter-by-letter sequence.

4. They wrote the word-~to get the feel of it--to make writing it automatic.,

5. They used the word.
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Notice:

That the lesson began and ended with meaning.

That the word was learned as a whole. It was not broken up into letters
except for the left to right examination before attempting to memorize it.
That memory was established through writing; not naming of separate
letters.

Correlation With Reading

This spelling method gives the mentally retarded educable child experience
with phonics and syllabification. It ‘“ties in with”’ what he is learning in reading.

1,

2,

The above lesson dealt with a phonetic word. Words of this type are
listed in Level I of the Dolch words spelling list, p. 54.

There is a silent letter in each word of the Dolch list on Level II. In
this case, the comparison between ‘‘how many sounds do we hear?’’ and
‘‘how many letters are there?’’ would cause the children to discover and
identify one silent letter. For example:

make ~ the ‘‘e”’ is silent.

After several such words have been learned, a generalization can

be made and exceptions noted-~(though no *‘ rule’’ is learned.)

In listening for the sounds of a word as we say the word slowly and more
slowly, we might get few sounds for a many lettered word. For example:
light. We hear 3 sounds. We identify the two silent letters.

"We may even feel we want to think of ight as a single sound unit.
following the initial sound of 1. There are several other words we
can now spell-~-might, sight, right, light, etc. When some child
suggests spelling ‘‘bite” or ‘‘kite”” we discover there are two
spellings for one sound unit. We realize that if we are not sure
which spelling we need for any such word only our friend, the
dictionary, can help us out.
The above also applies to such words as

ought bought and found round

ToW cow and the like

The children find a need to use what they have learned in reading about

the letter combinations that make a new or different sound. For example:

ch sh th gh(whennot silend and the like.

The children make the discovery that phonics (‘‘letter sounds’’) is only a
general help and cannot be used alone without context and thereby learn
that context is of first importance. For example:
He put his hat on his head and went out.
The 2 vowels do not have the sound we would expect, but the
context of the sentence gives us the clue.

Words of more than cne syllable are divided into parts and instead of
listening for separate sounds we now listen for sound units and compare
them with the written word. For example:

to day sis ter yel low fun ny my self

. F *
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Suffixes and prefixes are learned as sound units. For example:
ing ed er ness tion and the like

The doubled end letter is noted in writing certain words. For examoule:
(drop) dropped  (run) running (grab) grabbed (drag) dra:;ging

There is no attempt to teach a ‘“rule’’ because rules that do not hold
good in all cases only serve to confuse. The children do, however,
examine groups of words having like sounds and letter units and some-

times learn several words as an outcome of the need to spell one word.
(See Phonics, p. 101,)
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READING: CAN HE LEARN TO READ?

The school has probably committed more sins against the child in the name
of ‘‘teaching reading’’ as a subject than can ever be estimated. The tragedy is
that the ““hurts’ the child sustains at the hands of this subject leave permanent
emotional scars. It often sets his feet on the progressive path from tardiness to
truancy and on to delinquency. Too often our intention to teach the child to read
has actually resulted in teaching him to fail.

In the light of this unfortunate experience the first thing to do is to examine
our thinking and our motives. What do we intend to do? Teach reading or teach
the child? If we are to teach the child rather than the subject:

We must first find out about his developmental readiness for beginning to read.

1. Do we know that he has sufficient mental age to lead us to believe thai
he may be ready to learn to read? Does he show any other evidence of
being ready?

2, Has he a language readiness for beginning? Can he understand a spoken
sentence without it being necessary for you to resort to gestures or
‘“‘pidgin’? Does he speak in sentences?

3. Can he recall the sequence of a simple action story?

We must find out about his physical readiness for beginning to read.

1. Is his vision good?
Remember that far-sightedness or muscular imbalance does not show
up on the Snellen chart vision test.

2. Is his hearing impaired?

3. Is he a victim of malnutrition?
This always causes lack of alertness and power to sustain attention.

We must discover whether or not he has found any use for reading.

1. We must examine our daily program to see whether or not the child will
find in it any reason to read beyond that of satisfying the teacher, avoid-
ing a scolding or protecting himself from the smug attitude of his class-
mates.

Only if the answer to all of the above is YES, and if we have an interesting
program ready for him, then and then only are we justified in beginning reading
instruction. There are, however, two additional questions we must ask before we
begin: (1) What are his interests now? and (2) What kind of reading will he have
time to learn to use before he leaves school?

——
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What are his interests now?

1-

His interests will be those of children his own age (C.A.). An examina-
tion of available pre-primer material will probably show us that it is
unsuitable for any child older than 6 or 7 years. Some ‘‘mentally re-
tarded educable’ children are anywhere from 8 to 12 years old before
they are ready to begin to read and will not be interested in pre-primers
at that age.

What kind of reading will he have time t{o learn to use before he leaves school?

1-

If he is 10 or 12 years old when he reaches a mental age of 6 years:

The 50-60 1,Q. child’s rate of mental growth will be only 50-60% of
that of a ‘‘normal’’ child. This means that he will not be likely to
achieve (read with ease and comprehension) more than a 2nd or 3rd
grade level by the time he is 16 years old and ready to leave school.

A child whose L.Q. is below 65 will seldom gain enough mastery of
reading skill to carry over into ordinary out-of-school reading material
such as newspapers and magazines. Though he may be able to acquire an
ability to read 2nd or 3rd grade stories in school, this skill will tend to
disappear through disuse after he leaves school. He probably will be-

come an illiterate in adult life because there is no adult reading mate-
rial at primary grade level.

Emphasis in teaching reading to this type caild should be on pro-
tective and informational reading. His reading vocabulary should be
that of the signs and directions he meets in daily life. Skill in reading
to follow directions should be developed to the top level of his capacity.
He should learn as far as he is able, the simple vocabulary of family
and friendly letters. If, in addition, he is able to learn enough words to
be able to read the ‘‘funnies’’ in the newspaper and to sound out enough
of the words in printed comments under the pictures of picture maga-
zines, he will be very happy. We must always be ready, however, for
him to surprise us by progressing much faster than we thought he would.

All other things being equal these children will usually be ready to
begin reading instruction between the ages of 10 and 12 years.

If he is 8-9 years old when he reaches a mental age of 6 years:

The 65-75 1.Q. child’s rate of growth will be only 65-75% of that of
a ‘“normal’’ child. This means that he will not be likely to achieve (read
with ease and comprehension) more than a 4th or 5th grade level before
he leaves school at 16 years of age. Reading material used in school
should be of the informational type. Story material should be leisure
time reading at a level of ease rather than at a work level. He should do
a lot of independent reading at a level of ease to provide the necessary
practice in word attack skills and repetition of known vocabulary needed
for retention.
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The child who achieves 4th grade level will have acquired enough
of the mechanics of reading to read the ‘‘funnies,’” some sports items
and newspaper headlines. If reading has been a pleasant satisfying ex-
perience in school, he may be expected to continue reading after he
leaves school. He may want to improve his skill by attending an adult
reading class.

The child who achieves a 5th grade level should be able to read
newspapers and popular magazines with fair comprehension. If reading
has been a pleasant and satisfying experience for him in schocl, he may
be expected to continue reading out of school. He will probably remain
literate throughout adult life becuse he will get daily practice in the
use of his reading skill. He will usually be ready for reading instruc-
tion around 8 or 9 years of age. This child, however, is very apt to
have been discouraged, if reading was forced upon him in the first and
second grades. We, therefore, frequently find that he has not even made
a start in reading when he enters the special class.

If, however, this child was guided through a sequencial readiness
program until he reached a mental age of 6, he will now enjoy learning
to read. As an adult he will read for pleasure as well as for information.
He may, as an adult, want to improve his reading skill by attending an
adult education class.

Armed with this insight and information, the teacher is ready to plan a

reading program for her class. She will say:

John is years old. He now reads at a grade level.
He has more years in school. He is (or is not) at a reading level
He now has a mental age of appropriate to his mental age.

years. He is interested in ___kind of things.

His learning rate (1.Q.) is

On the basis of the above, the teacher will:

1. Decide what type of reading skill will be of most value to the child in
terms of his ability to carry the skill over into adult life.*

2. Select or adapt reading material interesting to a child of his age but
on the grade level on which he is now working,**

3. Decide whether or not the child needs remedial instruction or just to
be helped to grow in skill from where he is.***

4, Observe how the child seems to learn best and then try any reading meth-
od to which the child responds most favorably in terms of happiness and

reading progress.
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*  See, What kind of reading will he have time to learn to use before he leaves
school? p. 67.

** See High Interest-Low Difficulty Reading Material, p. 96.

***x See Inventory, p. 69,




69

A READING INVENTORY

A Means of Digcovering Where the Child Is

To Find Actual Working Level in Books

1. Make out the usual alphabetical class list, recording each child’s
reading grade level (from the test record in his folder) beside his name.

s 0Ty i L

‘ 2. Now reorganize the list in order of grade levels, beginning with the
name of the child having the highest score. Make a tentative three group
division of this list by drawing two lines through the list at middle

grade levels. For example, suppose the highest score is 3.4 and the
lowest 0.0. Group the children having 3.4 to 2.5 in the highest group,
those having 2.5 to 1.5 in the middle group, and those having 0.0-1.5
level in the lowest group. This is only a rough ‘‘first” grouping mea-

sure as you will discover when you proceed further with the reading
inventory.

‘l. 3. Select three sets of readers from a good basic series for each of the
three groups as follows:

'. ; Set 1. at grade level
Set 2. one grade level beiow
Set 3. two grade levels below

To illustrate from the above example, the selection of readers would be:

l Group I Group II Group III
1 3 an easy 3rd grade book an easy 2nd grade book a pre-primer
| a 2nd grade book a 1st grade book a readiness booklet
‘ a 1st grade book a primer a reading readiness test

1 Now sitting down in a small informal friendly group of children (4 or 5)

\ from one of the three tentative groups, proceed to discover the actual working
- level of each child in terms of vocabulary load and comprehension, as follows:

Give the group the selected set of books one grade below their recorded
;, reading level. Discuss the pictures in the story with them or show pictures to
‘ orient them to the material of the story. Then let each child read a page or
two (sight reading) while the others listen. Help the child immediately with any
word he does not recognize. Do this casually so he does not become ill at ease.
Keep the situation a friendly, helpful (not a testing) one. Let every child have a
» ' turn, each one reading the succeeding page or two of the story.

1. If the vocabulary of the story is entirely too difficult, don’t embarrass
the children by forcing them to pick their way through word by word.
Complete the story by reading it to them. Then get them to talk about
it with you. In this way the children will not be embarrassed by their

ERIC
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failure and you will discover whether or not, in addition to the too
difficult vocabulary, the ideas in the story were beyond their compre-
hension. Then immediately put these children to work on some non-
reading activity in which success is assured.,

2. If a group reads the selected story with ease, discuss it with them to
check their comprehension and then proceed at once to try them out
in the book a grade level above the first one. Their success with the
first selection will carry them on to their best effort, with the more
difficult one. Always, of course, discuss the story with them to find
out how much they understand of what they read.

Continue working with the groups, each time reading in a successively
higher or lower grade level book until you find each child’s actual working level.
Material is at a good working level when the child understands what he reads and
needs help with about two words per running hundred words. Use your findings as
follows:

1. If the child needs help with only one or two words per running hundred
(exclusive of names or unusual words) the book is at a good working
level for the child. This will be the grade level of the reader you will
select to begin reading instruction, if you can find a book at this grade
level that will interest him.* This is the grade level to which you will
adapt** interesting reading material for him.

2. If the child reads with ease and shows by his answers to your questions
that he understands what he has read, the book is at a ‘‘level of ease”.
This is not his working level but will be a good level for library or
leisure time reading, if you can find any material at this grade level
that interests a child of his age, It will be the grade level on which
you will keep bulletin board reading. Any adapted stories on the sub-
ject of the unit which you may want him to read independently should
be kept at this level, also. He needs much experience in reading at
a ‘“‘level of ease’’ as a means of increasing his self-reliance and pro-
viding practice in using this skill.

To find this child’s working level, you will need to give him a
book a grade level above the one which he reads with ease. If that book
proves too easy, also, select one at a still higher level until you find
a book in which he needs help with one or two words per running
hundred. This book will be at his working level. Any books ycu select
or any adapted material should be at this level.

3. If the child needs help with more than two words per running hundred
(exclusive of names or unusual words) the book is too difficult for him.,
Try him later in the day or the next day with a book a grade level below
and continue to try him out in books successively easier until you find
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* See Interesting Reading for Mentally Retarded Educable Children, p. 99.
** See High-Interest~Low Difficulty Reading Material, p. 93.
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a book in which he needs help with not more than about two words per
running hundred. This will be his working level,

As you listen to each child read a book successively easier or harder, be
sure to check for comprehension. You may find a child good in comprehension
and so poor in word recognition that he must work in a reader one or two grades
lower. This discovery is your cue for lesson planning with emphasis on word
recognition. You will find other children who are able to “read’ the words in
a book without understanding what they read. This will be an indication that you
must provide easy reading material with emphasis in your lesson planning on
reading for comprehension.

In the process of finding each child’s actual working level in books, you will
discover that the class has regrouped itself, some children shifting to the higher,
and others to a lower group.

To Make a Vocabulary Inventory

A Basic Vocabulary: The Dolch words make up from 50-75% of all the
running words in any written material (60-75% of rurning words in first
readers). Find how many of these words the children recognize. These
words are very important. They are the ‘‘service words?’ of every sen-
tence: pronouns, adjectives, adverbs, prepositions, conjunctions and com-
mon verbs. We should know exactly how many, and which, of these words the
child recognizes at sight so that we may teach him the ent