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ADSTRACT
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identification, develooment, and utilization of human talents, which
has involved some 440,000 students in 1,353 public, private, and
parochial secondary schools in all parts of the country. Data
collected through teacher-administered tests, included some 2,000
items of information about each student and some 1,000 items about
each school. The student information included measures of (1) breadth
of general information, (2) interests, (3) information in specific
areas, (4) vocabulary, (5) motivational factors, and (6) scientific
attitude. Other measures included those concerned with memory for
sentences, the ability to use the Pnglish language, and tests dealina
with creativity and mechanical reasoning. Use was also made of
inventories to explore personality, vocational interests, and
experiences. This information is in the computer processing stages
and will orovide data for later reports describing the schools these
students attended and the interests, aptitudes, abhilities,
activities, and plans of the students. Anticipated continuing studies
will be made at one, five, ten, and twenty years. (Ruthor/Js)
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This is the first o) a series of reports
by the staff of Project TALENT. Sub-
sequent reports will deal with the
nature and quality of the American
secondary school and with the apti-
tudes and talents of American youth
as revealed by the research described
in this volume.
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OVERVIEW

Background of the Study

On April 15, 1959, United States Commissioner of Edu-

cation Lawrence W. Derthick signed a contract which officially
initiated a large-scale, long-range educational research project to
determine the best methods for the identification, development,
and utilization of buman talents. This study was to become
known in all parts of the world as Project TALENT.

Upon signing the contract, Commissioner Derthick said: “The
purpose of the study is to find out why some students learn and
others do not; why some students do poorly in high school and
then seem to come into their own in college, while others who
do well in high school fail to adjust to college. Here, on an un-
precedented scale, is an attempt to find out more about the stu-
dents’ interests, their career plans, and whether the courses they
take are consistent with the life objectives they have set for
themselves. - And above all, it is an attempt to determine why so
much of the nation’s human potential is lost and what schools,
counselors and parents can do to reduce this loss.”

Dr. Derthick added: “For many years, educators have been
seeking information on these important questions, and while
many studies have been conducted in school systems and on a
state-wide basis, a study of the magnitude proposed . . . seems to
be a highly valuable way to throw . . . light on this subject. . . .”

In approving the contract for Project TALENT, Commissioner
Derthick acted under provisions of Public Law 531, passed by
Congress in 1954, This unique piece of legislation set up a Co-

1



2 DESIGN FOR A STUDY OF AMERICAN YOUTH

operative Research Program, authorizing the Commissioner of
Education “to enter into contracts or jointly financed cooperative
arrangements with universities and colleges . . . for the conduct
of research. .. in the field of education.”

The Project TALENT contract provided for the allocation of
funds to the University of Pittsburgh. Its signing was the culmi-
nation of two years of planning by outstanding research workers
in the field of education who served as consultants.

Early in 1958, plans for collecting facts regarding the identifi-
cation, development, and utilization of human talents were al-
ready under way at the University of Pittsburgh. These plans at-
tracted the interest and support of a number of government
agencies. Among groups providing financial help at that time
for the planning phases of the study were the National Science
Foundation, National Institute of Mental Health, and the Office
of Naval Research. These agencies had expressed interest in the
study and wished to share in its support in order to use the find-
ings in planning their own programs. However, as activities
under Public Law 531 gathered momentum, these agencies rec-
ommended that the research on talent be carried out under the
auspices of the Cooperative Research Program, at that time
headed by Dr. Roy M. Hall, Assistant Commissioner of Research
of the United States Office of Education.

Under law, the Cooperative Research Program is guided by a
Research Advisory Committee whose function is to review re-
search proposals submitted to it, and to judge them “as to the
soundness of their design, . .. [and] the possibilities of securing
productive results. . . J”

In February, 1959, the Research Advisory Committee was
headed by Dr. Ralph W. Tyler. Dr. Tyler had been sympathetic
from the start toward the main purposes of Project TALENT.
But he and his group required, as an official procedure, specific
descriptions of the niain areas which Project TALENT was to
study and the national needs which made such a study neces-
sary. In response to this requirement, the University of Pitts-
burgh submitted formal proposals for a study designed to collect
data from a scientifically selected sample of almost half a million
students in secondary schools in all parts of the United States.
The facts to be collected from this group of American youth, the
proposals stated, were urgently needed to throw more light on
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seven areas of national concern. Below is the bill of particulars
highlighting these scven areas and the reason an inquiry was
important in each:

1,

3

6

Available talent.

More preclse information is needed as to the size of the
manpower pool qualified for training in science, engineering
and other professional ficlds.

Relattons among aptitudes, interests, and other factors.

Avallable knowledge is particularly deficient with respect
to the interrelation patterns of aptitudes, preference, interests,
socio-economic factors, and motivational factors.

Limiting effects resulting from lack of interest and motivation.

Specific information is needed regarding the extent to which
people qualified for training in scientific and professional
fields lack interest and motivation for obtuining this training.

. Factors affecting vocational choice.

More information is needed regarding the dynamics of per-
sonal decisions and environmental factors which ultimately
determine the individual’s occupational career pattern.

. Predictors of creativity and productivity.

Better information is needed with respect to the relation of
aptitude, interest, and motivational factors to creativity and
productivity in particular professional fields.

Effectiveness of varlous types of educational experience.

Basic information is needed regarding the effectiveness of
various types of educational experience in developing special
talents.

Procedures for realizing individual potentials.

The final overall requirement is for sound information re-
garding procedures for assisting the individual to realize his
highest potential.

After reviewing the proposals for Project TALENT, Dr. Tyler
and his Research Advisory Committee met in Washington for a
three-day session (February 12 to 14, 1959) to discuss them
elong with proposals for other research studies. It was at this
meeting that the Committee recommended to the Commissioner
of Education that Project TALENT was worthy of support by
the United States Office of Education.

PO
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Project TALENT was designed to help provide answers to
what Commissioner Derthick deseribed in 1059 as “one of the
most crucfal problems in cducation” llowever, the origins of
the project go back to another critical time in the history of the
nation — World War 11. In 1941, when this country was mobiliz-
{ng its manpower resources and was faced with the problem of
{dentifying the young men who could be trained to fill many
wartime duty assignments, a young psychologist, Dr. John C,
Flanagan, was commissioned as a major in the Army Air Forees
to direct the classification activities of the Aviation Psychology
Program.

His first and most urgent assignment was to devise procedurcs
for identifying and training the tens of thousands of cadets re-
quired to man the plaics needed to meet the challenge of the
Nazi and Japanese air forces. To meet these demands, the tra-
ditional educational requirements for aviation cadet training were
climinated; new sclection and classification procedures based on
aptitudes for each typoe of job were developed.

Under the new proocedures, young men who qualified on the
first mental and physical screening tests given by the Aviation
Cadet Boards were sent to Afrcrew Classification Centers. Here
they were given a battery of aptitude classification tests which
required a duy and a half to complete. In addition to scrving as
a classification Instrument, this battery of 20 tests also became
tho subject of continuous study, evaluation, and refinement
throughout the war.

In 1843 Lt. Coloncl Flanagan and his Air Foroe psychologists
decided to sco how well the 20 tests predicted the future per-
formance of young men in intensive emergency pilot training.
One thousand applicants who had passed the first physical
screcning tests v.cro aceepted and sent into pilot training regard.
less of their qualifications as indicated on the aptitude classifica-
tion tests.

The value of the tests was dramatically demonstrated when
only sixteen out of the 442 men who had the lowest pilot aptitude
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scores successfully completed pilot training, By contrast, neatly
all those with the highest pilot aptitude scores successfizily com-
pleted the pilot training coutses,

The predictive value of these tests saved hundreds of milltony
of dollars in training costs and greatly increased the quality of
performance of pilots sent into combat. Of even gicater long.
range significance was the latge-seale dethonstration of the prac.
tical impottance of various patterns of aptitudes,

The results in the Aviation Prychology Program in Wotld War
H cleatly indieated that the aptitudes important for snccess in
one job wete often quite different from those in another job. In.
dividuals who fafled to solo in primary pilot training becauso of
extrem ineptness frequently were Jater graduated at the top of
thefr class {n navigation training,

After returing to civilian life, the Alr Force psychologists
began to study civilian jobs in terms of aptitudes and abilitices
required for suocess. ‘They identified the requirements for differ.
ent types of fobs, and developed tests to predict cffective per-
formance in the tasks important for these jobs.

But there are hundreds of different kinds of jobs in the civilian
labor market; and follow-up sindies in civilian life are expensive
and time-consuming. So, even though in the 1950's public de-
mands for better guidance programs for students began to in-
crease, the data required to match talents and tasks with a high
degree of confidenoe were not avaflable.

In 1957 the United States was jolted by the challenge of totali-
tarian technological advances. And at the same time, our country
found jtsclf possessing new tools for developing our human ro-
sources. Scientific breakthroughs in electronic data processing
made it feasible to do long.range studies on large populations.
Newly-developed tests appeared to provide measures for all the
important job elements that had been identified in post-war
studics of eritical job requirements. Above all, public opinion
recognized. the inercasing national noed for scientific methods in
Improving educatlon, creativity, and productivity. Leaders in
government and education recognized, too, the need for new
information, without which orderly progress in developing liuman
resources would be impossible.
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In 1957, Colonel John €. Flanagan, now professor of psychol:
ogy at the Univensity of Pittsburgh and president of the Ametican
Institute for Research, developed a proposal for a study of suffi-
clent scope to provide the United States with the kinds of in-
formation critically nceded by education, industty, government,
and the military services, As noted catlier, this proposal was sub-
mitted to a number of foundations and government agencies.
After a series of conferences, the National Science Foundation,
the National Institute of Mental Health, the Office of Naval Re-
scarch, and the Cooperative Rescarch Program of the United
States Office of Education agreed in October, 1957, to support a
planning study to investigate the feasibility of the project and to
develop detafled procedures for carrying it out. Two years of
review and planning followed,

After consulting with many individuals and groups, four ad-
visory pancls were established in March, 1858, The panel mem-
bers were sclected to be as competent and representative as pos-
sible. The original chafrman of the combined groups was Dr.
John H. Fischer, then Superintendent of the Baltimore Public
Schools. When Dr. Fischer became dean of Teachers Zollege,
Columbia Univensity, the chairmanship was assumed by Dr.
Kenneth E. Oberboltzer, Superintendent of the Denver Publie
Schools. The list of advisory pancls and the members of cach is
as follows:

ADVISORY PANILS

Guidance and Counseling Panel

Chalrman (Initial), Dr. Donald E. Super, Professor of Edu-
cation, Departiment of Psychological Foundations and Serv-
joes, Toachers College, Columbia University

** Chairman, Edward Landy, Director, Division of Counseling
Services, Newton (Massachusetts) Public Schools

Ralph F. Berdie, Director, Student Counseling Bureau, Uni-
versity of Minnesota

Bruce E. Shear, Chief, Bureau of Guidance, New York State
Education Department

John M, Stalnaker, President, National Merit Scholarship Cor-

puration
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David V. Tisdeman, Associate Professor of Hdueation, Hars
vard Univensity

Atthur B, Traxler, Executive Director, Educational Records
Buteau

Leona B, Tyler, Professor of Psychology, Univensity of Oregon

Testing Problems Panel

Chairman, Robeit L. Thorndike, Head, Department of Psy-
chological Foundations and Services, Teachets College, Co-
lumbia University

Henty Chauncey, President, Educational Testing Service

Wayne H, Holtzman, Associate Director, Hogg Foundation,
Univensity of Texas

A, Paul Hont, Profexsor of Psychology, University of Wash-
ington

Lioyd G, Humphreys, Chairman, Department of Psychology,
Univensity of linofs

E. Lowell Kelly, Director, Bureau of Prychological Services,
University of Michigan

Joseph Zubin, Principal Research Scientist, Biometrics Ke-
scarch Unit, New York State Department of Mental Hygieno

Educational Research Penel

Chairman, Robert J. Keller, Director, University High School,
Univensity of Minnesota

Frank D. Ashbum, Headmaster, Brooks School (Massachu.
setts)

** Pa4l L. Banfield, Headmaster, Landon School (Maryland)

Rer ~rend O'Neil €. D'Amour, Assistant to the Executive Sec-
retary, National Catholic Education Association

Warren G. Findley, Asststant Superintendent for Pupil Per-
sonnel Services, Atlanta Publie Schools

Earl J. McGrath, Professor of Education, Teachers College,
Columbia University

Paul T. Rankin, Assistant Superintendent of Schools, Detroit
Public Schools

James W, Reynolds, Professor of Education, University of
Texas

J. Wayne Wrightstone, Director, Bureau of Educational Re-
search, New York City Board of Education

Manpower and Soctology Pancl

® Chairman, Samuel A. Stouffer, Director, Laboratory of Social
Relations, Harvard University
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E. Pranklin Frazier, Head, Department of Sociology, Howard
Vniversity

Seymour K. Hais, Chaitian, Depattiment of Economics, Hat.
vard University

* Irving D, Lorge, Excontive Officet, 1nstitute of Psychological

Research, Teachers College, Columbia University

Donald G. Marguis, Massachusetts Institute of Technology

C. Joseph Nuewse, Dean, School of Social Scieice, Catholie
Univensity of Ametica

Fred L, Strodtbeck, Associate Professor of Sociology, University
of Chicago

* Deceased
** Replacement

During the first year, Dr. Robert C. Craig was the only full
time member of the stafl. 1n June, 1938, Dr, John T. Dailey re-
placed Dr. Craig as the full-time director of the project. Other
staff members who worked with Dr, Dailey included Miss Marion
F. Shayooft, and Drs. Willlam A. Gorham, David B, Orr, and
Isadore Goldberg. The stafi worked clusely with the advisory
pancls who met in Washington for a serics of two-day planning
scssions.

By Dccember, 1958, the various advisory panels had made
their final recommendations, the planning study was completed,
and the revised proposal was submitted to the Cooperative Re-
scarch Program of the United States Office of Education. The
Rescarch Advisory Committee of that Program recommended
that the study be given support. Commissioner Derthick re-
viewed the rerommendations, concurred in the advico of the
Committee, and in April, 1959, signed the contract for Project
TALENT. The staff of the U.S. Office of Education continued its
support and assistance to the project under Commissioner
Sterling M. McMurrin.

Work began immediately. The advisory panels had recom-
mended using a two-day battery of tests specifically developed
for this project. The staff had alrcady begun work on the ma-
terials. After theso materials were roviowed by the panels, the
experimental forms of the tests were tried out in May, 1058, in
cleven high schools in five states.

It tvas agreed that the final forms of the tests would be given
to nearly half a million students in secondary schools throughout
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the country, The task of simultancously testing so Jarge a num.
ber in widely separated parts of the country posed great edmin-
{strative problems, Once the sclentifically stratifled random sam-
ple of schools had been selected it bucame necessaty to enlist the
help of school supetintendents, principals, and teachers all over
the United States. On the bass of the geographie locations of
the various schools sclected for the sample, 90 reglonal coordi-
hators wete appointed to work with the educational petvonnel at
state, city, and school Jevels who were responsible for the see-
ondaty schools that had been selected for participation in Project
TALENT. These regional coordinators assumed responsibility
for coordinating and assisting in administering the two-day test
battery. They also collected data about these schools, thelr our-
rcula, staff, guidance programs, and future plans. The regional
cooidinators for Project TALYENT included:

Rizcionat. CoonpiNaTons

Alabama

Pavl R. Civens, Birmingham-Southern College

Hetbort Eber, Birmingham
Arizona

Richard E. Schutz, Arirzona State University, Tempo
Arkansas

Canter Short, University of Arkansas, Fayetteville

Hardy C. Wilcoxon, Univensity of Arkansas, Fayetteville
California

Alex D. Aloia, Loyola Univenliy of Los Angeles

John Caffrey, Diroctor of Research, Palo Alto Unified School

District

Frederick J. MeDonald, Stanford University, Pale Alto
Colomdo

Anthony C. Tucker, University of Denver
Connectiout

Joseph Raymond Gerberich, Unlversity of Connecticut, Storrs
Delaware

Arthur R, DeLong, Uriversity of Delaware, Newark
Distriet of Columbia

William A. Gorham, University of Plitsburgh
Florida

Edward Caldwell, Board of Publle Instruction, Manatee County,

Bradenton
John V. McQuitty, University of Florida, Calaesvillo
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Georgla
Cameron Fincher, Georgin State College for Business Admin-
{stration, Atlanta
C. H, Fort, Board of Education, Atlanta
Richard H. Kicklighter, Gainesville, Florida
R. T. Oshorne, University of Georgia, Athens
1daho
Elwyn DeLautler, State Guidance Supervisor, Department of
E ucation, Bolse
Winois
N. L. Gage, Unlversity of 1linoufs, Champaign
Lyman ]. Smith, Illinois State Schoiarship Commission, Deer-
fleld
Indiana
N. A, Fattu, University of Indiana, Bloomington
H. H. Remmers, Purdue University, Lafayctte
fowa
Arthur Mittman, University of Iowa, Iowa City
Cordon J. Rhum, Iowa State Teachers College, Cedar Falls
Herbert M, Silvey, Jowa State Teachers College, Cedar Falls
Kansas
Kenneth E. Anderson, University of Kansas, Lawrence
Charles B. Watkins, Guidance and Personnel Service, Kansas
State Department of Public Instruction, Topeka
Kentucky
Emcst McDaniel, University of Kentucky, Lexington
Touisiana
Robert N. Vidulich, Louisiana State University, Baton Rouge
Maine
David R, Fink, Ir., University of Maine, Orono
Maryland
Robert C, Lloyd, Baltimore Public Schools
Massachuscits
Seth Arsenian, Springfield College
George S. Elins, Springfield Collego
Edward Scanlon, Division of Counseling Services, Newton Pub.
lic Schools, West Newton
Michigan
Cloudo L. Nemzek, University of Detruit
® Edwin G. Spacle, Central Michigan University, Mt., Pleasant
Buford Steffire, Michigan Steto University, East Lansing
Frank B. Womer, University of Michigan, Ann Arbor
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Minncsola
Ralph F. Berdie, Director, Student Counseling Bureau, Uni-
versity of Minnesota
Robert J. Keller, Dircetor, University High School, University
of Minnesota
Mississippt
Roscoe A. Boyer, University of Mississippi, University
Russell W. Levanway, Millsaps College, Jackson
Missourl
Joseph L. French, University of Missouri, Columbia
Rohert E. Lefton, Psychological Associates, Clayton
Montana
William A. Garrison, Eastern Montana College of Education,
Billings
Nebraska
Warren Baller, University of Nebraska, Lincoln
New Hampshire
Paul Mclntire, University of New Hampshire, Durham
New Jjersey
Albert S. Thompson, Teachers College, Columbia University,
New York
New Mexico
Virginia Keehan, Department of Education, Santa Fe
New York
Warren W. Coxe, Delmar
S. David Farr, University of Buffalo
Harold Howes, Milne High School, Albany
John M. Skalski, Fordham University, New York
® Percival M. Symonds, Professor Emeritus, Teachers College,
Columbia University, New York
Clarence M. Williams, University of Rachester
North Carolina
Roy N. Anderson, North Carolina State College, Raleigh
Junius A. Davis, University of North Carolina, Greensboro
Thomas E. Jeffrey, University of North Carolina, Chapel Hill
William D. Perry, University of North Carolina, Chapel Hill
North Dakota
Ralph H. Kolstoe, University of North Dakota, Grand Forks
Robert E, Larscn, State Agricultural College, Fargo
Grant M. Norem, State Teachers College, Minot
Ohio
Howard B. Lyman, University of Cincinnati
Walter S. Nosal, John Carroll University, Cleveland
Ray Wood, Columbus
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Oklahoma
W. R. Brown, University of Oklahoma, Norman
Oregon
J. Spencer Carlson, University of Oregon, Eugene
Pennsylvania
L. Kathryn Dice, Department of Public Instruction, Harrisburg
Roy B. Hackman, Temple University, Philadelphia
C. Mauritz Lindvall, University of Pittsburgh
Rhode Island
Frances E. Dunn, Brown University, Providence
South Carolina
R. L. Kalmhach, Columbia Public Schools, Columbin
W. C. McCall, University of South Carolina, Columbia
Donna 8. Young, University of South Carolina, Columbia
South Dakota
V. Gregory Rosemont, Huron College, Huron
Tennessee
George E. Copple, Vanderbilt University, Nashville
Louise W. Cureton, Knoxville
Texas
Robert P. Anderson, Texas Technological College, Lubbock
H, Paul Kelley, iJniversity of Texas, Austin
Saul B. Sells, Texas Christian University, Fort Worth
Franklin L. Stovall, University of Houston
David F, Votaw, Sr., San Marcos
Utah
Hyrum M. Smith, Department of Public Instruction, Salt Lake
City
Virginia
Richard L. Beard, University of Virginia, Charlottesville

Donald J. Herrmann, College of William and Mary, Williams-
burg

Washington
William C, Budd, Western Washington College of Education,
Bellingham
Glen E. Maier, Eastern Washington College of Education,
Cheney

West Virginia
‘Walter Jarecke, University of West Virginia, Morgantown
Wisconsin
Elden A. Bond, Milwaukee Public Schools
Robert C. Craig, Marquette University, Milwaukee
Ralph H. Tindall, Milwaukee Public Schools, Milwaukee
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Wyoming
R. Duane Andrews, Department of Education, Cheyenne

® Deceased

The thinking and planning of the Project TALENT staff were
also guided by an Advisory Council. The Council held two meet-
ings, the first in November of 1959, the second in November of
1960. Following are the names of those who attended one or
both of these meetings:

Dugald S. Arbuckle, President, American Personnel and Guid-
ance Association

Brother Bartholomew, CFX, President, Secondary School Dept.,
National Catholic Education Association

Charles F. Carroll, President, Council of Chief State School Offi-
cers

The Rt. Rev. Msgr. O’Neil D’Amour, Associate Secretary cf the
School Superintendent’s Department, National Catholic Edu-
cation Association

Roy O. Frantz, President, National School Boards Association

Edgar Fuller, Executive Secretary, Council of Chief State School
Officers

Arthur A, Hitchcock, Executive Secretary, American Personnel
and Guidance Association

Paul E. Klopsteg, President, American Association for the Ad-
vancement of Science

Chauncey D. Leake, President, American Association for the Ad-
vancement of Science

Kenneth E. Oberholtzer, Superintendent, Denver Public Schools

W. A. Shannon, Executive Director, National School Boards As-
sociation

George E, Watson, President, Council of Chief State School
Officers

Dael Wolfle, Administrative Secretary, American Association for
the Advancement of Science

4

The year 1960 was a census year. The United States govern-
ment was taking inventory of the number of persons who made
up the population of the country. This census provided statistics
on the total number of pecple and their major characteristics. It
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seemed propitious that 1960 also was the year for Project TALENT
to launch the first national census of the aptitudes and abilities of
the young people in the secondary schools of the country.

To provide professional advice on the selection of a representa-
tive sample of schools and institutions, the staff enlisted the aid
of a committee of sampling experts. This group consisted of
Morris H. Hansen, Assistant Director for Research and Develop-
ment, Bureau of the Census; William G. Cochran, Professor of
Statistics, Harvard University; Phillip J. Rulon, Professor of
Education, Harvard University; and Frederick F. Stephan, Pro-
fessor of Social Statistics, Princeton University.

By January of 1960 all the tests had been prepared and tried
out. Ninety-three per cent of the schools selected had indicated
their willingness to participate in the project and the administra-
tive arrangements for testing had been made with the schools.

In March of 1960, some 440,000 students in 1,353 public, pri-
vate, and parochial secondary schools in all parts of the country
took the Project TALENT tests. The work of the regional co-
ordinators in cooperation with state, city, and local school officials,
and with teachers had been a success. The first data collec-
tion phase of Project TALENT was completed when the class-
room teachers, in cooperation with school guidance counselors,
administered the tests to the students, collected the answer
she.is, and returned them to the Project TALENT test scor-
ing headquarters at the Measurement Research Center at the
Statc University of Iowa. There Dr. E. F. Lindquist directed the
massive job of scoring, recording, and reporting the meore than
one billion bits of information collected from the students.
Rosters of scores made on all tests by the students who partici-
pated in the project were sent to their individual schools.

At the same time, the staff of Project TALENT began to ana-
lyze the data — an undertaking which will provide the informa-
tion to help Amerira reassess its educational program and its
human resources.

ACKNOWLEDGMENTS

Writing this volume has been a cooperative venture on the
part of the entire Project TALENT staff. However, the follow-
ing individuals prepared the original drafts of the various chap-
ters:




BACKGROUND OF THE STUDY 15

The Overview and Chapters 1 and 2 — Dr. John C. Flanagan,
Responsible Investigator for this study; Chapter 8 —Dr, Jolin
T. Dailey, Program Director, and Marion F. Shaycoft, Supervisor
for Measurement Studies; Chapter 4 — Miss Shaycoft; Chapter 5
— Miss Shaycoft and Dr. Dailey; Chapter 6 — Miss Shaycoft and
Dr. Dailey; Chapter 7— Dr. David B. Orr, Supervisor for School
Characteristics Studies; Chapters 8 and 9 — Dr. Isadore Gold-
berg, Supervisor for Manpower and Guidance Studies; Chapter
10— Dr. William A. Gorham, Supervisor for Special Studies;
Chapter 11 — Miss Shaycoft and Dr. Dailey; Chapter 12 — Dr.
Orr; Chapter 13 — Dr, Goldberg; Chapter 14 — Dr. Orr.

Under the over-all direction of Dr. Flanagan and Dr. Dailey,
primary responsibility ior various aspects of the developmental
phases covered in this volume was allocated as follows:

Marion S. Shaycoft, Aptitude and Achievemer® Test Editor;
William A. Gorham, Supervisor of Test Adminis.ration; David
B. Orr, Student Activities Inventory and School Data Form Edi-
tor; Isadore Goldberg, Interest and Student Information Blank
Editor.

The following individuals reviewed some of the experimental
forms of the tests: John B. Carroll, Paul Diederich, Paul Dressel,
Max Engelhart, Grace Fivars, Geraldine Spaulding, Machlin
Thomas, and Mary Willis. Grace Fivars wrote the first drafts of
the Creativity test; Mary Willis wrote the first draft of the Me-
chanical Reasoning test; and Geraldine Spaulding reviewed the
final forms of all the tests. Joyce Brueckel, Bertha Harper, and
Nathan Jaspen advised on planning the analysis.

Clinton A. Neyman, Jr., Supervisor for Services, assisted in
many of the production and tech: .ccal aspects of the project.

Finally, the staff wishes to acknowledge the help of Ben
Brodinsky, Editor-in-Chief, Croft Educational Services, New
London, Conn., for his editorial guidance in preparing this re-
port.

Much of the technical data in this volume was based on the
Project TALENT Monograph Series, Monograph No. 1, “Design-
ing the Study,” December, 1960. Copies of this monograph were
filed with the United States Office of Education, pursuant to the
contract with the Cooperative Research Program, United States
Office of Education, Department of Health, Education, and Wel-
fare.



The Importance
of Understanding Talent

Our nation pays a high price for its inadequate un-
derstanding of talent. Therefore, we begin by explor-
ing the background and issucs of three questions:
What is talent? How can it be developed? How can
the individual make the best use of his talentsP

We discover that talent does not cunsist of intelli-
gence alone. We recount the famous war-time experi-
ment of the Air Force in which a new concept of talent
contributed to victory. We outline the need for a more
widespread application of the lessons of the Air Force
experience,

Finally, we exarine briefly a most important agency
in the United States for the development of talent —
the secondary school; and we meet Robert, one of a
half million young persons, whose pattern of aptitudes
and abilities will either be developed or neglected in
the years ahead. We state that the purpose of our
study is to see how Robert's talents (and those of all
American youth in the future) can be brought to a
point of high productivity and usefulness.
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he physical scientist who explores molecular patterns with a
beam of X-rays and the behavioral scientist who explores a stu-
dent’s intellectual patterns with a series of objective test ftems
arc cngaged in tasks of similar challenge. The physical scientist
probes the mysteries of the molecule. The behavioral scientist
sccks to pierce the riddle of man's intcllect. Both face cosmic
cnigmas and work under an identical urgency to gain under-
standing of the forces of nature.

The pattern of the beam of X-rays as diffracted by the mole-
cules of a crystal is indistinct. The physical scientist must do
considerable estimating — checking and rechecking his computa-
tions with high-speed clectronic computers — before he can draw
a model of a complex molecule,

A student’s pattern of answers to test questions is usually cven
more difficult to interpret, and many san.ples are required before
the profile of the student’s capacitics and limitations can be even
tentatively estimated.

Difficult though the task of interpreting the many sample: of
a student’s talents may be, cach young person needs a clear pic-
turc of himsclf if he is to develop his highest potentials. A na-
tion, too, nceds a clear picture of the total talents and abilitics of
is people. Such a picture can come only from the scientific study
of man. Such study is now possible. Our tools and methods for
the scientific study of man are still crude, crude as the ancient
Chincse abacus, yet there is no rcason to abandon or condemn
them. Without the abacus, high-speed eclectronic computers
could not have been developed.

Limited as our methods for the study of people are, they are
beginning to yield important and uscful concepts for the im-
provement of our behavior, our institutions, and our modes of
thinking. Equally important is the fact that we now know the

17
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directions in which our investigations of pcople should move,
We know the avenues to explore.

One of the most important of these tasks is charting the com-
plex intellectual patterns which determine those fields in which
a man can perform, achieve, and create.

This s the task with which we in Project TALENT have con-
cerred oursclves during the past two years. It is a task we shall
continue to pursuc for the next decade and longer. But even
now some promising results arc beginning to emerge. To under-
stand these, as well as the rescarch findings that will become
avaflable over the next several years, it will be necessary to un-
derstand the conditions which led to the plans we developed and
the questions we hope to answer.

One important factor is that our lack of definitive knowledge
of the capabilitics of men is a serfous handicap to the nation —
its industrics, armed forces, professions, and arts and seiences.

The employer who assigns a $10,000-a-ycar engincer to draft
the design specifications that a $7,000-a-ycar draftsman could do
better and with greater satisfaction to all involved is wasting
moncy and talent.

The college admissions officer who looks only at a high school
gracduate’s grades and scholastic test scores fs sceing just part of
the student. How many young pcople with outstanding specific
aptitudes arc being overlooked by colleges and universitics be-
cuuse of our inadequate mcasures of potential ability?

The guidance counsclor who has no tools for predicting
whether Johnny will have greater success in accounting or in
mechanics falls short of performing a service much needed by
Johnny, industry, and the nation.

The civil service official who insists that only “persons of high
intelligence” can qualify for jobs in which clerical ability is more
fmportant than broad mental powers is wasting the taxpayers’
moncy and vitally neceded manpower resources.

We could give hundreds of examples of waste, misuse, and
abuse of human ability. Taken together, the national waste of
liuman resources is appalling. Anyone assigning a dollar value
to the squander of human talents will be wide of the mark —
and there is no way to begin to citimate the additional cost in
frustration and unhappiness for the individuals whose time and
cffort go into activitics which bring them little satisfaction.
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Can these losses be turned into gains? Searching for ways and
techniques to nccomplish this is one of the purposes of Project
TALENT. We are not alone in this scarch, Much has already
been done, and much related work is continuing in the United
States and in other parts of the world. The efficient application
of tho talents of cach man, woman, and child is the concern of
governments as well as parents, teachers, psychologists, personnel
dircctors, and military officers.

There are three fundamental questions we must answer: What
is talent? How can it be developed? How can an individual
make the best use of his talents?

2

What is talent?

The definition of talent in a primitive tribe is likely to be quite
simple. Where the tribe depends primarily on hunting wild game
for survival, the definition of talent will focus on the ability to
become an outstanding hunter. To the warring tribe, the ability
to carry battle to the enemy is most prized.

Even nations which produced men whose brilliant insights and
ideas are still recognized today had a limited view of man’s
talents. The Greeks honored the orator and the artist — but
failed to appreciate the inventor, Rome cherished the soldier
and the administrator — but failed to recognize the many other
potential talents of either its citizens or its slaves.

What is our present concept of talent and how has it devel-
oped? It is not surprising that a complex society such as ours
has a complex view of talents. But events of the recent past
strongly emphasize that the systematic study of talent is still in
its infancy. Some progress has been made in gaining the under-
standing essential to the development of a science of human be-
havior. However, let us review its most recent stage of develop-
ment. Even now the effects of the period of oversimplification of
the concept of talent linger in many places.

This oversimplified concept of the basis of talent was the
theory of general intelligence. This theory might be regarded as
representing a stage of development roughly snalogous to that of
the early theory of phlogiston in the physical sciences. Although
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the phlogiston theory has been abandoned, it was a milestone of
man’s progress from alchemy to our present concepts of physical
science.

The phlogiston theory was developed by two German chemists,
Johann J. Becher and Georg E. Stahl, in the latter part of the
seventeenth century. It was Stahl who formalized and named its
components. The phlogiston theory stated that metals were com-
posed of a calx, different for each metal, and phlogiston which
was the material of fire and which was consumed when a com-
bustible substance burned. This theory was widcly accepted for
nearly a century because it appeared to provide a neat explana-
tion for many of the observed characteristics of combustion. The
careful quantitative studies of the English scientist, Henry Cav-
endish, revealed many weaknesses in the phlogiston theory; but
even Cavendish never quite discarded the theory entirely. Late
in the eighteenth century, the French chemist, Antoine L.
Lavoisier, described the nature of chemical elements essentially
as they are known today and is generally credited with having
replaced the out-moded phlogiston theory with a more useful
one.

Let us trace the parallel development and replacement of the
theory of general intelligence. Early in the 1900’s Alfred Binet,
the French psychologist, began working on a set of practical
tests of intellect. Binet studied examples in which the higher
mental processes were exhibited in handling simple, practical
problems.

Following the work of the great English social scientist, Francis
Galton, Binet worked toward establishing individual psychology
on a scientific basis by trying out his tests on writers, artists,
mathematicians, and chess players, as well as school children.
The scales for the measurement of intelligence and educational
attainment which he developed and prepared for the school chil-
dren of Paris were copied all over the world. They have been
widely used in the measurement of intelligence in this country
in the series of revised forms prepared by Lewis M. Terman and
his associates, and known as the Stanford-Binet tests of intelli-
gence. Binet’s tests had a profound effect throughout the world
because they provided a series of tasks standardized according
to the average age at which they could be successfully performed
by most children. In this way, a scale of mental ages was pro-
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vided which later led to a method for obtaining the ratio of
mental to chronological age, known as the Intelligence Quotient
or 1.Q. This convenicent ratio, which conveys essentinlly the same
meaning regardless of a child’s chronological age, provided a
uscful fndex which was universally adopted as the standard pro-
cedure for deseribing the level of a child’s intellectual potential.
Binct's originul scale was intended only as a practical, useful
test, and he did not draw theoretical implications from his
findings.

The theoretical caso for general intelligence came from the
work of Charles Spearman, who retired from an active military
carcer in the British army to study the new fleld of psychology
in Germany. He rccefved his Ph.D. degree at the age of 40.
When Spearman returned to England be joined a group at Ox-
ford University who were using Karl Pearson’s recently devel-
oped mathematical index —the corrclation coeficient — for
studying the rclations between various test scores and other
mcasures of ability. The group at Oxford was formed to develop
tests of intclligence to be used in a projected survey of British
schools planned by Francis Galton.

Spearman’s work on this proje:t led him to publish a paper in
1904 cntitled, “General Intelligence: Objectively Determined and
Measured.” At about this same time, Binet was publishing his In-
telligence Scales for use with the school children of Paris. Spear-
men studicd the correlations between the scores on a wide varfety
of tests, school grades, and teachers’ ratings and concluded that all
such performance was dependent on the amount of general in-
telligence which the individual possessed, plus a sccond factor
which was diffcrent for each type of content (verbal, numerical,
etc.). Thus, all forms of human behavior were to be explained
by (1) a factor spccific to the content, paralleling the calx of
cach metal in the phlogiston theory, and (2) gencral intelligence,
called “g.” Spcarman’s “g” was, in cffcet, tho common clement
in human performance, analogous to the phlogiston supposcdly
common to all metals.

These notions, gradually discarded, had at least one beneficial
outcome. American rescarchers of individual differences, includ-
ing Karl J. Holzinger, Truman Lee Kelley, L. L. Thurstone and
J. P. Guilford, were attracted by the objective ncasures and pre-

cise statistical analyscs that were an important part of thc “g
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theory. They were stimulated to study the dimensions of in-
tellect.

Strong support for Spearman’s thcory came from a new source

— the success of the Binet Scales and the Army Alpha Group
Tests of Intelligence used to classify men in World War I, Fol-
lowing World War I, Arthur S. Otis and others published group
tests of gencral intelligence which made it convenient and in-
expensive to obtain estimates of the 1.Q.s of large numbers of
students, These developments established general intelligence
and the LQ. as the sole and exclusive indicators of aptitude and
intellectual ability, at least in the popular mind. However, a few
psychelogists, notably Truman Lee Kelley at Harvard, and L. L.
Thurstone at the University of Chicago, had doubts that “g,” or
general intelligence, the phlogiston of Spearman’s theory, was
fndeed the universal factor that Spearman presumed it to be.
* Through the work of Kelley and Thurstone, several mental
factors were established. These included: memory, reasoning,
ability to do simple arithmetic, to understand word meanings, to
note small changes in visual details, and to identify objects which
had been rotated.

In spite of these promising research studies, general intelli-
genee was still the basis for nearly all practical testing of intellect
in 1941, when a group of younger psychologists were invited into
the military service to assist in selecting and classifying young
men for training as aviation cadets. The psychologists directing
this work had been students of Kelley and Thurstone and they
immediately began planning, developing, appiying, and testing
the multifactor theories in an effort to help the Army Air Forces
with the task of defending America.

3

To meet the blows of Hitler’s Luftwalfe, the U, S. Army Air
Forees had to recruit hurriedly, train, and send into combat large
numbers of aircrews. Pilot, navigator, bombardier — these three
constituted a flying tcam, and on their skill depended much of
America’s security from 1941 to 1945. The pilot was the leader
of the three; young men vied for the honor and challenge of the
pilot’s job. Applicants for flight training were selected on tradi-
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tional criteria at that time — the number of years spent in school
or college, and scores on general intelligence or screening
tests. Those who failed in pilot training were considered for
training as navigators or bombardiers,

This was wasteful and inefficient; it ignored the nature of the
various tasks which members of an aircrew had to perform. That
was the aigument used by the group of psychologists who were
working on the selection problem for the Army Air Forces. The
theories they tested in a series of studies were later reported in
the Research Reports of the Army Air Force Aviation Psychology
Program. These studies first demonstrated the feasibility of large-
scale programs of the type proposed for Project TALENT.

First the psychologists took a long, hard look at the types of
tasks which each man in an aircrew had to perform. They deter-
mined that the tasks were distinctive — they differed for each of
the three jobs, and they required distinctive aptitudes. For
example, the pilot required a high degree of understanding of
mechanical principles in order to be able to visualize the re-
sponses of planes to controls and special conditions; the navi-
gator needed special aptitude for interpreting charts, maps, and
gauges; the bombardier needed to be skillful in identifying
specific patterns and objects (enemy gun installations or muni-
tions factories) from high altitudes.

The Air Force psychologists established the fact that a different
pattern of job elements was critical to the success of each of the
three types of aircrew jobs. They tackled the problem of identi-
fying these particular patterns of aptitudes in the thousands of
applicants who were eager to enter flight training— to find the
men best suited for each of these three vital assignments,

In answer to this need, they developed the Aircrew Classifica-
tion Tests — tests to measure each of the aptitudes required for
effective performance in the three aircrew jobs. This battery of
twenty aptitude and ability tests was administered to hundreds
of thousands of young men before the war ended in 1945.

The Air Force psychologists worked on the theory that young
men who scored high in tests of pilot aptitude could successfully
complete pilot training; that those whose scores for pilot aptitude
were low should not be sent into training since they could not be
expected to complete the training successfully. The psychologists
felt equally certain that the men whose scores for navigator ap-
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titude or for bombardier aptitude were high were likely to suc-
ceed as navigators and bombardiers.

Was this a sound theory? Follow-up studies of thousands of
men selected on the basis of their aptitude scores on the Aircrew
Classification Tests demonstrated clearly that the psychologists’
predictions based on the scores made by those who applied for
training were good predictions. The practical value of the Air-
crew Classification Tests to the selection and classification pro-
gram of the Air Forces and the war effort was obvious. Through
these tests it was possible to provide the air training schools with
a continuous flow of cadets who could successfully complete
their training courses as pilots, navigators, and bombardiers and
take their places as members of the air crews in America’s
flying fortresses.

By the end of the war it was evident that psychological testing
had paid off. The Air Force had saved millions of dollars in
equipment and training time, and hundreds of thounsands of
young men were assigned to wartime jobs in which they could
serve their country best.

The wartime experiences in testing added to our store of
knowledge of human talents. We now had a new dimension of
individual differences — we knew that each person possesses his
own unique pattern of aptitudes. The fact that one pattern of
aptitudes made one man a good pilot while quite a different pat-
term of aptitudes made his friend a good navigator was an im-
portani finding. Of even greater importance was the discovery
that these individual and trait differences in aptitudes persist
over long periods of time. Intensive training periods and new
training methods did little to help the person to succeed if his
aptitudes did not fit the pattern required by the job.

These facts caused us to abandon the phlogiston-type concept
of general intelligence and move on to the new concepts tested
during World War IL.

What are these new concepts of human ability? What is the
current view of behavioral scientists regarding the nature of tal-
ents? There have been many efforts to relate obser~ed patterns
of intellectual performance to electrical activitv in the brain
as measured by the electro-encephalograph; to differences in
speed of conduction of an individual’s nerves; to variations in his
body chemistry; and to head size or body proportions. None of




O

ERIC

Aruitoxt provided by Eic:

THE IMPORTANCE OF UNDERSTANDING TALENT 25

these efforts has developed a promising relationship with observed
individual differences. Therefore, in measuring an individual’s
talents at the present time we must rely entirely on his perform-
ance of sample tasks. Most of these sample tasks will not be new
to the individual. Furthermore, in addition to his natural talent
for a task, the individual’s performance will reflect the extent of
lis training and previous experience with this task, thus compli-
cating our interprctation of his talents. Although the problem
of measuring human talents is, therefore, difficult and compli-
cated at the present time, and the measurements cannot be re-
garded as precise, they can be useful in assisting thie individual
in identifying the nature of his unique pattern of talents.

Under present circumstances an individual’s talent must be
defined as his unique pattern of potentials for learning to perform
various types of activities important in our culture. Such a defini-
tion includes potential to learn to perform on a musical instru-
ment, to paint, or to act. But our definition also includes potential
to learn the more common activities such as preparing food,
repairing electrical and mechanical devices, cabinet making,
designing, telling stories, taking part in athletic sports, teaching,
and administering and managing.

Present evidence suggests that individuals whose performance
is high with respect to one aptitude also tend to excel in others.
However, there are many notable exceptions of individuals hav-
ing outstanding talent (potential to learn) in one field and below
average potential in most other fields. To repeat, talent repre-
sents only potential ability to learn and must be developed.
There are an infinite number of patterns and combinations of
talents present in our young people, and it is important that
each individual be assisted in identifying his unique pattern of
talents.

What do we mean by a pattern of aptitudes and abilities? For
John, Mary, or Willis, such a pattern might consist in part of
(1) high ability to understand typical paragraphs of reading
material; (2) poor performance on the various tests of English
expression, such as punctuatior, capitalization, English usage;
(3) slowness in checking clerical materials and in arithmetic
computation; (4) relatively good performance on arithmetic
reasoning, but only average ability to handle typical secondary
school mathematics problems; (5) little insight into mechanical
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relations, and (6) poor ability to visualize movements in two or
three dimensions,

We might place beside such indicators of talent other factors
from personal and family background: (1) a home in which
there are many books; (2) a father who completed only one year
of college, who earns a relatively high wage; (3) a family with
high aspiration for their sons, by with the straightforward goal
of early marriage for their daughters.

How many of the groups of students having this pattern of
ability (or any one of a thousand different combinations) will
go to college, and in what occupations will they be successful?
What personal factors, such as parental influence or early manr-
riage, will help or hinder these young people in developing their
talents and using them most effectively?

To some extent, we can now identify the combination of apti-
tudes and abilities which are necessary to do well in a liberal arts
college course. Similarly, the combination required for success
in an engineering course has been fairly well established. How-
ever, for many important occupations the requirements for suc-
cess have been only vaguely outlined.

The Air Force research, and the concepts that grew out of it,
showed that we could identify and »ut to use with precision the
talents needed for three wartime tasks of crucial importance.
Now we need to identify a vastly broader range of talents crucial
to the peacetime economy and to national technological and
cultural progress,

To achieve this, it is necessary to have an adequate setting for
carrying on research —a setting in which large numbers of
people can be observed for long periods of time. Anything less
will not do—as one postwar experience has already proved.
Shortly after demobilization, the Air Force psychologists at-
tempted to develop aptitude classification tzst batteries for peace-
time jobs. The tests were given tu high school students. These
students were then followed up after they had entered college
or had gone into various occupations. But the results were not
conclusive. The numbers were small as compared with the hun-
dreds of thousands of cadets whose records were readily avail-
able and who were relatively easy to follow into their careers as
pilots, navigators, and bombardiers. By contrast, the widely scat-
tered high school students in the peacetime studies moved from
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city to city, entered many different colleges and universities, and
many hundreds of different occupations. The number of young
people entering any one career was too small to provide the
bhasis for good predictions of what makes for success or failure
in that particular occupation.

Consequently, fifteen years after the war very few of the
many hundreds of careers open to high school students had been
adequately studied to identify with confidence the patterns of
aptitudes required for success.

As we shall see in the next chapter, the design for Project
TALENT calls for studying nearly haif a million young people
and for follow-up studies regarding their education and careers
stretching into the 1980%s. Such a design, we believe, should
provide us with sharper definitions of talent than we have ever
had before — in war or in peace.

4

How can talent be developed?

In the United States we maintain not one but several agencies
for the development of talent. Industry with its on-the-job train-
ing and apprentice programs; the armed services and their far-
reaching training activities; adult education, carried on through
formal classes as well as informal arrangements such as public
libraries — these are educational agencies of no small import.
But it is the public and private schools and colleges to which
Americans look first for the development of talent in their youth.

To the public schools we have assigned, at least in principle,
no less a goal than helping each child and youth to realize his
potential. Here is a goal staggering in its implications. The stated
ideal is to leave no one without the benefits of education; io de-
prive no one of the opportunity to become the kind of happy and
productive person he is capable of becoming. Even though few
assert that we are within reach of this objective, the people’s faith
in public education continues to be strong.

America’s devotion to the public schools can be measured by
two criteria: the support we provide for them; and our readiness
to engage in controversy about their aims und practices. Al-
though many observers insist, with justification, that more money
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must be assigned for public cducation, we cannot overlook the
fact that during 1960, clementary and secondary schools received
$16.5 billion. This contrasts with only $6.5 billion just ten years
carlier, in 1950. This increase of more than 150% can be com-
pared with an enrollment increase of 45%. Perhaps it is this bite
into the taxpayer’s dollar that leads citizens to make many de-
mands upon the schools and to criticize them vigotously, and
sometimes irresponsibly, when they think their children are not
getting full benefit from the tax dollars paid for education.

The public schools have been the center of controversy, raging
with various degrees of intensity, for more than 100 years. In
our time, the secondary school bears the brunt of unprecedented
attacks. Certain academicians assert that basic skills and “hard”
subject matter content are being neglected, especially in the
training of the superior student. They maintain that in the
cffort to educute everybody, secondary schools are sacrificing
academic standards. Academicians also argue that the second-
ary schools spend teo much time on courses in driver education,
courses in personal grooming, and extra-curricular activities.
They decry what they claim to be a leveling down of opportuni-
ties for the superior mind in favor of turning out “life-adjusted
whole children in a common mold.” One of their major demands
is that the secondary school teachers must have a firmer ground-
ing in subject matter, even if this has to be done at the expense
of courses in educational methods.

In reply, the teachers, school administrators {and professors
of education!) charge that the academicians would ignore every-
thing but the talents of the college-bound student. They insist
that the secondary school program must be suited to all of the
types of students enrolled. Secondary education, they assert,
must be flexible if the neecs of all students are to be met. Never-
theless, sensitive to the academicians’ objectives, school officials
keep revising and reconstructing the curriculum.

Whether the charges and counter-charges advance the cause
of education is doubtful. Equally uncertain is whether “crash”
efforts in subject-matter revision, or even carefully planned cur-
riculum innovations, will raise the quality of education. For
example, secondary schools are experimenting with two ap-
proaches to the “new mathematics.” Do these represent an
improvement over traditional methods? Scheols are also intro-
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ducing changes in physics, foreign languages, and English. Arc
these merely changes or do they represent sound educational
progress? Such questions are of vital importance to school ad-
ministrators and to the public. Mere innovations can be differen-
tiated from real improvements only if the results are evaluated
over a perfod of time,

The academicians defend their subject matter arcas in a loud
and firm voice. No less loud and firm are the voices of those who
advocate more and better guidance for children. Much is claimed
for guidance. Its advocates insist that if every school were staffed
with “an adequate number of well-trained guidance counsclors”
(though eriteria for determining quantity or quality are lacking)
we would have less juvenile delinquency, better adjusted chil-
dren, more intelligent career and scholastic choices, and so on.
But to what extent do school guidance activities make a differ-
ence in the lives of young people? From where do the influences
which shape thz lives and careers of young people really come —
from classroom teachers, counselors, parents, or the neighbors
next door? We do not have the facts to answer such questions.
Nor do counsclors have scientifically devised tools to appraise
vocational fitness. Batteries of tests for some few specifie oceu-
pations do exist. Some are adequate, some are not, But taken
together, these de not begin o cover the occupations found in
American industry, business, and the professions.

Speakers in state legislatures and at school board meetings
frequently demand the abolition of small schools on the assump-
tion that “the larger the school, the better its education.” How
do they know? Such speakers rely on tha arguments of partisans
rather than on the evidc:: 2e of investigators. We still don’t have
facts that would aaswer with precision what effect the size of
the school has on the effectiveness of education. Nor do we
have evidence to answer a host of other questions. ‘Lake these
two; To what extent would an increase in appropriations for
instruction result in an increase in teaching quality? And, what
is the effect of home background and parent occupation on a
child’s learning?

Although the air in the educational community is thick with
expressions of opinion, only rarely is objective proof available
to show that one practice is better than another; one policy more
productive than a second.
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Rescarch studies, designed to make the schools more effective,
ar¢ under way in many graduate schools and are being spon-
sored here and there by professional or special-interest groups.
But much research in education is limited to surface problems
and too few cases. Research alse suffers from short-span in-
quiries.

No single rescarch effort, regardless of scope or duration, can
provide all, or even a substantiai part, of the information needed
for the development of talent in a country as large as ours, With-
out anticipating what is to follow, we can say now that Project
TALENT involves the largest number of school children ever
to take part in a rescarch study — and that they will be involved
for more than tweo decades — thus providing the vast dimensions
required for an investigation of such complex problems.

5

How can an individual make the best use of his talents?

What does it avail a person if he has a unique pattern of apti-
tudes and if these are developed — if he doesn’t use them? Use
of talent is a test of talent. Production is the pay-off. But what
forces release our productivity? And how can the levels of pro-
ductivity be raised so that what we do is more than ordinary
or rovtine, and reaches the quality of creativeness and brings us
lasting satisfactions?

Now we are at the last of the three underlying questions about
talent — that is, how can the individual best use his talents?
Enough research has been done to suggest that there exist forces
within us and outside us that can operate on our will to per-
form and increase our pcewer to create. The research literature
on motivation, productivity, and creativity is growing, We shall
have occasion to refer to it -—in later reports coming from Proj-
ect TALENT. Some of it is significant and revealing.

For the moment, it will be more revealing to becomc ac-
quainted with a high school student we shall call Robert. Rob-
ert is one of nearly 440,000 studeuts taking part in our research
activities, We are not using his real name so we can tell you
freely a good deal about him.

When Robert took the Project TALENT tests, he was 165 years
old and at the end of his junior year in high school. He reported
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that he gets up at 5 o’clock every morning to deliver papers. With
this and other jobs, he works about 18 to 20 hours a week, earn-
ing all his spending money. When he gets home after school,
lic puts in some time on chores, amounting to about 10 hours
a week. Athletics take up 12 hours a week. He also spends part
of his spare time building and repairing electrical and electronic
apparatus.

He has had four semester courses in science, two in a foreign
language, six in social studies, six in English, and six in mathe-
matics. His grades in mathematics have been mostly C’s and D’s,
while his grades in other subjects have been mostly B’s and C’s.
He spends only one to four hours per week on his homework.
It appears to be crowded out by other activities and interests
(26 to 30 hours of work and 12 hours of athletics each week).

Robert says he likes to hunt, swim, and explore. He does not
like to read novels, but he enjoys science fiction and technical
books. He states that he would like to work at a government
rocket proving ground because he likes working with electricity
ad electronics.

We have additicnal facts about Robert which only a battery of
aptitude tests similar to that of Project TALENT could reveal.
(Figure 1 shows the profile of his test scores.) He had a perfect
score on our aeronautics and space information test. He had
exceptionally high scores on tests which measured his accumula-
tion of facts on physical sciences and mechanics, his ability to
visualize in two dimensions, and his creativity. These high scores
suggest that Robert has considerable aptitude in the general field
of science. He has probably acquired information about science
and mechanics cutside the classroom — just as he has confirmed
his strong interests in science through spare time tinkering and
science-fiction reading.

Our tests also spotlighted an almost hidden fact about Robert.
He made a very good score on a math information test, showing
that he has considerable general knowledge about mathematics
even though his performance in school math work has been be-
low average, as shown by his C and D grades. On the Project
TALENT math achievement test his score exceeded those of 78
per cent of the high school juniors in the study —not outstand-
ing, but better than his grades would suggest.

Robert’s English test scores were very low. Since a passing
grade in English is still one of the requirements for admission
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FIGURE 1
Robert’s Profile Chart
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to colleges and engineering schools, he does not, to the traditional-
minded teacher, look like good college material. What are
Robert’s college plans? He reported to Project TALENT that
he might not go to college, although he would like to. He may
have to borrew moncy to do so. If he is able to raise the money,
he would like to major in physical science.
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Such are the facts Project TALENT obtained about Robert.
How can Robert’s school and parents use these facts to help him
make the best use of his talents?

Teachers could do much to assist in developing Robert’s con-
siderable talents in science if they gained an appreciation of the
nature of these talents. Once they gain this appreciation (in
this instance, from tho test scorcs), they can direct Robert to
further education in the physical sclences, since that is what
his interests and aptitudes point to. But low math and
English grades stand in the way. His teachers, therefore, should
try to point out to him the relation of better achievement in
math and English, his poor subjects, to physical sciences, his
main interest, This encouragement may motivate Robert to study
math and English harder. Motivation for Robert can also op-
erate in another way. It is quite possible that the pull of his
strong interest in the field of clectronics may, itself, induce him
to work harder on math and English — that is, if he sees the
relationship between these subjects and the job he wants in the
future.

Within a year after his graduation from high school, we shall
know more about what happened to Robert. We shall ask him
to give us facts about his post high school experiences. We shall
know whether he has, in fact, enrolled in a college and has
chosen the physical sciences as his major interest. Within five
years we shall know what kind of employment he has accepted;
within ten years we shall know much about his success; and
within twenty years we zhall know ever more about the way in
which Robert has used his talents.

Throughout our follow-up of Robert, we shall try to determine
how he has utilized his latent talents in the physical sciences; we
shall try to identify the educational and occupational experiences
which may have encouraged or discouraged his productivity or
his creativity. If he is relatively unproductive, we shall try to
find the reasons. If, on the other hand, he becomes a highly
productive, perhaps creative, person, gaining recognition as sci-
entist or inventor, we shall learn from Robert’s record — along
with the records of thousands of other students — facts that will
help Martha, Peter, and John toward greater productivity and
creativity.



A Design

for Investigation

Rescarch — “pure” and “applied” —has provided
modern man with the means for unlocking nature’s
secrels and for placing new power in his hands. In
this chapter we describe the factors essential to good
research and the way in which research methods can
be applied to the problems of developing human
ability.

We then describe how the research was designed to
provide facts to help in bringing about more effective
use of talents in scores of occupations. We list some
questions about the American high school which rc-
quire answers. These questions deal primarily with
the ways the American secondary school can improve
its service to youth — both in the classroom and in the
counselor’s office.

he year was 1959. In a corference room in the nation’s capi-
ial, a group of men sat quietly making pilans, the final out-
come of which would not be felt until 1980. While the headlines
shouted threats of atomic war, atmospheric pollution, and Big
Brother dictatorship, this group with a more positive and far-
sighted approach was outlining the procedures for a long-range,
scientific study of American youth and their schools.
In the group were educators, psychologists, and sociciogists.
34




A DESIGN FOR INVESTIGATION 35

For nearly two years they had been meeting in other conference
rooms and other cities in an effort to design the study which
to us, on the staff of Project TALENT, was pressing and overdue.
These planning meetings were to continue for nearly another
year until the blueprint for research procedures was finally
completed.

2

If there is a single label to describe the particular educators,
psychologists, sociologists and others engaged in this work, the
story of which we’re about to trace, that label is behavioral scien-
tist, As such, they were hard-headed men. And, though they
had different interests and backgrounds, they all had been trained
in the toughest of all disciplines — the discipline of scientific
yesearch.

Scientific research has been defined in many ways - but one
thing it is not: it is not burrowing in a library, reading yellowed
tomes, or recording the opinions of authorities, Legitimately,
however, the term has been stretched to cover many phases of
man’s inquisitive and inventive activities. There is research in
the natural scienices and in the social sciences; there is basic and
applied research. Drawing on the results of basic research, in-
dustry spends four cents out of every dollar for applied research
and for the development of inventive ideas into products. Gov-
ernment, the military, medicine, aviation, forestry — all invest
heavily in research. Many observers complain that executives
and officials tend to favor “practical” research over “basic” re-
search. There is some justification for the complaint. We don't
always recognize that the man who thinks must come before the
man who turns that thinking into a product.

Research, fundamentally, is a way of thinking— and out of
it come new theories, new knowledge, new products-—all
equally important, It is thinking based on the observaiion of
many facts. This does not exclude dreaming or formulating
hunches. Imagination and hypotheses are important ingredients
of research. But above all, the researcher calls for evidence. Ob-
servations give us the first approximation to knowledge. The
scientist’s vsay of looking and observing must differ from that of
the poet — and this without disparaging the latter.
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The scientist uses tools to increase the precision of his observa-
tions. For the natural scientist such devices may include the
microscope or chemical analysis. For the social scientist, they
may include interviews, records of experience, test scores, and
coeflicients of correlation.

As the researcher observes the facts, he records them, clnsmfies
them, and sifts the important from the unimportant. Even while
he is engaged in these preliminary steps, his mind is already
trying to understand what the facts imply — for facts, in them-
selves, have little value for the researcher or for man in general.
Only as facts are analyzed and as generalizations are drawn from
them which give us new insights into nature’s ways does the
researcher feel rewarded. It is here that the researcher faces the
most difficult part of his task. This is the phase that demands
logical thinking. Reasoning must be applied — reasoning that
originates with the observation of particular facts and goes on to
a generalization; the thinking frequently involves a shrewd guess
— then a return to the facts to search for support or rejection of
that guess.

Fact-gathering, fact-analysis, fact-interpretation — these are the
trinity of research.

The process and machinery of both basic and applied research
have become complicated and mechanized. This has tended to
obscure the fact that the underlying force of research is intel-
lectual power. Research begins in the mind. It is the puzzled
mind, the curious mind, and the concerned mind which impel
men to reach for new knowledge and to seek solutions to men’s
problems.

3

The behavioral scientists who were helping us lay plans for
research into youth’s potentialities shared our deep concern over
the waste of human abilities, the efficiency of America’s educa-
tion in developing these abilities, and their later utilization for
the good of the individual and our country.

These problems stemmed from life. Their solutions had to
be sought in life. They could not be found in laboratory settings,
through using a few cases under short-term observation. This
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was especially true of the question of first concern to us and
the scientists with whom we were consulting, This question was:
How can people make the most of the abilities and aptitudes
with which they are endowed?

The aptitude tests developed during World War II had already
proved it was possible to devise tests that would predict whether
a man could become a successful pilot, navigator, or bombardier.
The scores of such tests had provided important clues in assign-
ing military personnel to training in which they would succeed
and to jobs in which they would utilize their aptitudes to best
advantage. If it were possible to do this for a limited number
of wartime occupations, with considerable saving: of military
manpower, would it not be possible to do it for a larger number
of civilian occupations?

We assumed that it would be possible. If so, the subsequent
conservation of taler: “would Be enormous. Our assumption was
bolstered by postwar research which had centered on the devel-
opment of aptitude classification tests for a number of civilian
occupations. Now we were ready for a bold design which would
embrace performance in college and in sorae hundreds of careers
within many occupational fields. Some of the career fields for
which partial information was already available are listed in
Figure 2. »

To develop instruments that would predict a person’s perform-
ance in these, and other careers, was a venture of no small size.
For success, it would require testing large numbers of youth at
about the time they were making their first decisions regarding
their future careers, and then observing them closely for years —
at least until they reached the peak of their productivity. Boys
and girls in Grades 9 through 12 clearly provided the best group
with which to work on this long-range problem; and while we
knew we could not involve all these students, we were convinced
that we would require thousands upon thousands of them.

But we required something more — time. Long periods of
time. Time in which to observe whether the clues provided by
the tests in 1960 were really indicative of how successfully people
would be utilizing their aptitudes and abilities in 1961, 1965,
1970, and 1980. The concept of the foliow-up was, therefore,
incorporated into the design of the research.

We decided to follow up each class of students by mail ap-
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FIGURE 2

Sore Career Fields for Which Project TALENT Tests May
Predict Future Performance

ACCOUNTING

Avditor, Certified Public Accountant, Comptroller, Cost Accountant, Public Accountant,
Statlstician, Tax Accountant

ENGINEERING AND PHYSICAL SCIENCES
Engineer, Physicist, Chemist

BIOLOGICAL SCIENCES
Agricullurai Biologist, Anima! Scientist, Plant Scienfist, Parasitologist, Entomologist,
Hydro-blologist, Biochemist, Biophysicist, Physiologist, Microbiologist
TEACHING
Elementary and High Schoo! Teachers

FOREIGN LANGUAGE
Language Specialist, Interpreter, Linguist, Langvage Teacher, Foreign MNews Corre-
spondent, Translator

WRITING, JOURNALISM

Journalist, Reporter, Editor, Author, Public Relati Man, Technical Writer, Ad
Writer

ART

Architect, Advertising Artist, (llustrator, (ndustrial Dasigner, Fashion Designer, Fabric
Designer, Lithographer, Painter, Interior Decorator, Engraver

SECRETARIAL
Secretary, Stenographer, Typist, Court Reporter

OFFICE CLERK
Office Clerks: Accounting, Banking, Billing, Correspondence, Filing, Mail, Payroll,
Shipping, Stafistical, Stock, Receptionist, and others

MECHANICAL WORK
Machinist, Tool and Die Maker, Sheet Metal Worker, Molder, Boilermaker, Avtomobile
Mechanic, Aircraft Mechanic, Machine Repairman, Engine Mechanic, Patternmaker,
Welder, Joiner, and others
ELECTRICAL AND ELECTRONICS

Electrician, Electronics Mechanic, Field Service Engineer (electronics), Maintenance En-
gineer (electronics), TV and Radio Repairman, TV and Radio Studio Engineer, Tele-
graph and Telephone Electrician

AGRICULTURAL

Farmer, Forester, Horticulturist, Nursaryman

AIRPLANE PILOT
Commercia! Pilo}, Test Pilot, Instructor Pilot, and others
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proximately one year after graduation from high school. 'Thus,
the 12th grade group would be followed up in the sunwner
of 1961; the 11th grade group in 1962; the 10th grade group in
1963; and the Sth grade group in 1964, We also decided to at-
tempt follow-ups five, ten, and twenty years after graduation.

During each of the follow-ups, the individuals will be asked
many questions, but mainly they will be asked to report on the
training courses and occupations they actually entered, the rea-
sons for their choice, and their success and satisfaction with the
activity they chose. By comparing the replies with the original
test scores and background data on each student, we will be able
to tell how well the tests of 1960 predicted success in the careers
chosen by these young people. If the tests and test scores are
really effective in predicting success for the activities for which
they were designed, then, in time, we shall have instruments of
great potential value for the classification and placement of
young men and women in tasks which they will ultimately find
satisfying and productive.

4

A century and a half ago the United States originated an edu-
cational institution which has remained unique in the world.
It is the American public secondary school. The Boston Latin
Grammar School was the first, and its purpose was to develop
the talents of boys planning to enter the ministry, law, or pos-
sibly merchandising,

Fifteen decades of growth and change have created a vast
network of some 26,000 institutions open to every adolescent,
regardless of sex, race, or economic status, Over the years, the
high school has adopted philosophies, practices, and offerings
appropriate for each generation; some of these have been out-
grown, in due time, in favor of newer philosophies, practices,
and cofferings. Vestiges of the old have always remained. As
a result, it is unsafe, today, to generalize about the American
high school. Many an institution is a mixture of the traditional
and the progressive; of the rigidly academic and rhe practical
life-adjustment type of curriculum. Some high schools spend as
little as $140 per pupil; others, more than $500. Some maintain
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faculties of superbly trained men and women; others are forced
to employ teachers with substandard certificates. Some are ven-
turesome, experimenting with new math, Saturday-moming sci-
euce, teaching teams, and teaching machines. Others are static.

Within the past generation nearly all high schools have bren
exposed to programs of guidance. Some institutions have estab-
lished extensive guidance and counseling departments and have
supported them with ample funds and administrative encourage-
ment. Other schools have either not been convinced of the value
of guidance or have not had the means to create a program that
would effectively reach the lives of their pupils. The result is
that today American high cchools provide guidance services
which range from excellent to poor. Some are intensive, others
superficial; some are continuous, others hit-or-miss; some are
staffed by trained men and women, others by overworked class-
room teachers.

Despite the great diversity in character and quality of the
secondary schoo!l instruction and guidance, all American high
schools are pretty much on the same time schedule. Each year
they accept an entering class of a few students or a few hundred
students —and four years later, willy-nilly, for better or for
worse, send about three-fourths of them on either toward post
high school education or toward jobs. The remaining quarter
drops out before graduation.

What effect do the varicd and different high school policies
and practices have on the youth? And, specifically, what effect
de they have in developing students’ innate aptitudes and
abilities? We decided to undertake to answer at least the follow-
ing ten questions:

1. Does the size of a high school make any appreciable differ-
ence in the development of youth’s talents?

2. Is a high school which spends more maney for each of its
pupils more efficient in developing men and women who are
successful in applying and utilizing their aptitudes?

3. Are small classes more effective than large classes?

4. Is the graduate from a high school with a traditional cur-
riculum more likely to succeed in college than one from a high
school with an “activity” curriculum?

5. Does strict discipline within a school have any effect in
reducing delinauency and crime rate among its graduates?
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6. What factors and forces within a high school operate to
hold its pupils until graduation? Conversely, what operates to
pull students out before graduation?

7. What is the exact nature of a guidance program wkich
has a deep and lasting effect upon youth in their choice of
educational or occupational careers?

8. Which of the many curricular innovations attempted in sec-
ondary schools contribute most effectively to success in college
waork or in paid employment?

9. What effect does the parent’s occupation and home back-
ground have upon the acquisition of knowledge and develop-
ment of aptitudes among the young?

10. What is the exact nature of an educational guidance pro-
gram which helps the student solve his personal problems affec-
tively and develop sound habits, plans, and goals?

These are some of the major questions about schools which we
proposed that our research answer. At the same time, we took
care to design the study so that a multitude of additional ques-
tions could be answered with a precision heretofore impossible.

The gains from a broad evaluation of patterns of aptitudes and
abilities will benefit future students. Ten and twenty years from
now, young people will be able to study the experiences of thou-
sands of students who left high school between 1960 and 1963
with combinations of aptitudes and abilities similar to their own.
They wiil he able to plan much more wisely for the full develes-
ment and use of their potential aptitudes and abilities. And the
high school of a decade or two hence will also have a body of
facts to suggest how educational and guidance programs might
be changed to cut the waste of potential talent.

5

Facts. Facts. Facts. Every part of the design for the research
called for an unprecedented volume of information about stu-
dents and their schools. As it turned out, ‘we laid plans to collect
about 2,000 items of information about each student and 1,000
items of information about each school. Such a vast amount of
data, we hoped, would satisfy the research needs not only of
Project TALENT, but also of many other researchers. It became
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part of our design, therefore, to develop a storehouse of facts
for the use of investigators seeking solutions to other pressing
educational and manpower problems.

How we gathered these facts, what they cover, how we shall
analyze them, and finally, how they will be utilized for the bene-
fit of youth, schools, and the country is the rest of our story.
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Selecting the
Students and the Schools

A school in Eastern Kentucky, another in the Bronx,
and another in Washington, D.C., were among the
1,353 schools taking part in our study. Here we tell
how we chose the schools and how we chose the stu-
dents within the schools for participation in our re-
search.

We describe the scientific way of choosing a random
sample of schools and pupils to make sure that all
parts of the United States and all sizes and types of
schools are fairly represented. We show the number
of public, private, and parochial schools taking part
in our research, and indicate the states in which they
are located.

Ihere is a school in the mountains of Eastern Kentucky which
can be reached only by a gravel road bounded on either side
by steep hills heavily wooded with pine. Occasionally the woods
open sufficiently to reveal a cabin with an out-building, then the
trees close in again, the steep slopes silently hostile to attempts
to use the land for a livelihood. At a sharp fork in the road,
one turns to the xight and the road dribble: out and is no more.
A wide shallow brook outlines the foot of the hill directly ahead.
Across the brook are a school and accompanying dormitories.
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The dormitories are necessary, for the isolated and rugged coun-
try makes daily trips to and from school impossible. This is the
Red Bird Settlement School.

At the corner of West 205th Street and Golden Avenue in the
Bronx, New York City, students gather from all over the city
to study calculus and advanced courses in science. A high pro-
portion of them will eventually earn doctoral degrees and assume
key positions in science. This is the Bronx High School of Sci-
ence.

Off a residentia’ street in Washington, D.C,, a driveway sweeps
into a broad arc up a hill in front of the main entrance of a
modem parochial secondary school. The structure is of con-
temporary brick-and-glass design. The schoel appears to convey
an impression of a quiet and efficient atmosphere. Students
move from room to room with a bearing which seems to reflect
their pride in the physical plant itself. This is the Archbishop
Carroll High School.

About the middle of November, 1959, the superintendents
responsible for these three schools opened their mail and read
a letter inviting them to participate in Project TALENT. Almost
a thousand other superintendents received a similar letter at about
the same time.

How were the Red Bird Settlement High School, Bronx High
School of Science, Archbishop Carroll High School and the other
high schools selected for an invitation to join in the project?
Who made the decisions, and on what basisP Furthermore, why
were not all high schools in the United States invited to take
part?

To answer the last question first, only rarely is a research study
based on information gathered from 100 per cent of the indi-
viduals in a group. Most surveys carried out by the Bureau of the
Census, Bureau of Labor Statistics, or Department of Agricul-
ture select only a part of a group to study — sometimes a very
small part. In business and industry, too, decisions as to whether
a product meets the standard are usually based on inspection of
a small proportion of the total output.

Similarly, Project TALENT could not involve all the millions
of students eunrolled in America’s public and private secondary
schools. Nor would that ke necessary. It was necessary, how-
ever, to select a segment of the high school population sufficiently
ample in number and so typical in charncter that we could say —
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this portion truly represents the whole. To put it differently, we
had to select an adequate and representative sample. To select
such a sample, sound methodology is all-important. Nothing
could be left to chance —and somewhat paradoxically, this
meant that the final choice had to be left to chance. If this re-
mark seems enigmatic, we hope later parts of the chapter will
clear up the enigma.

2

We decided that a sample involving five per cent of the high
school enrollment, or between 400,000 and 500,000 students,
would be large enough to provide a sturdy base for our con-
templated research structure. Such a sample had the dimen-
sions to satisfy many research needs of the present and future,
For one thing, we knew that we would be studying many dif-
ferent groupings and sub-groupings of individuals and schools.
To do this adequately, the initial size of the sample had to
be large enough so that it could be divided, subdivided, then
divided again and still yield substantial information. Later, as
follow-up studies progressed, the original facts collected would
be broken down for students who did and did not go to college;
for those who did and did not finish college; for students who
trained for many different professions ‘and occupations; for those
who succeeded and those who failed in their chosen field; for
those who achieved high standing and renown — and, at the
other end of the scale, for those who ran into trouble with society.

But there is still another reason the sample needed to be so
large. We knew that a good percentage of this number would
go into clerical jobs, sales work, mechanics; a smaller percentage
would become lawyers, doctors, nurses, and teachers. But few
indeed would become nuclear physicists, research chemists, or
theoretical mathematicians, Yet, we would want to trace the
factors in the career development of these future high-level spe-
cialists. Out of a half million students, probably no more than
2,000 would become Ph.D.’s; of these there might be 100 mathe-
maticians and 200 physicists. A large sample would be necessary
if we were to draw these future specialists into our study.

Another question that had to be settled was whether to chocse
the sample on the basis of school systems, separate schools, or
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individual students. In many of the studies to be carried out
with Project TALENT data, the schools would be the focus of
concern. Student achievement and future success would be
studied in relation to large and small schools, public and private
schools, conventional and experimental curricula, and so on, For
this reason — as well as for the sake of administrative efficiency
—we established the school as the sampling unit.

How many schools would we need in order to draw a sample
consisting of five per cent of high school students? Five per
cent of the schools? Theoretically, yes — and, as it turned out,
we did give the tests in approximately one out of every twenty
schools. But it wasn’t as simple as that.

The sizes of public high schools differ radically — from less
‘than a lhundred students to more than 5,000. The small high
schools dotting the rural countryside are far more numerous
than very large city high schools. To emphasize the contrast,
the total enrollment of several dozen rural schools may fall far
below the enrollment of one city school. To select one out of every
20 schools in the country without consideration of size differences
would have resulted in so few large public high schools-— and
so very many small schools — that our later research on the ef-
fects of school size would have been inconclusive, The solution
was to invite one out of every 20 medium-sized public high
schools to participate in the study; one out of every 13 very large
schools; and one out of 50 small schools. We invited one out of
20 private and parochial schools, regardless of size, to participate
in Project TALENT.

To adjust for these variations, our statistical procederes called
for “weighting” the schools in the analysis of the data obtained
from them. Only by applying appropriate weights to the data
can results be obtained which permit sound inferences about the
total population of high schools or high school students.

3

The decisions made so far controlled the dimensions of the
sample to be selected, but they did not control exactly which
schools were to be included.

From various sources, primarily the U.S, Office of Education,
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we had obtained the names and addresses of all high schools in
the United States — some 26,000 schools — along with their en-
rollment figures. It was from these official sources that we had
to select approximately one out of every 20 schools. But which
ones? We were face to face with the sampling problem.

In order to avoid biases, it is necessary to select the sample
in a random manner. A characteristic of a simple random sample
is that every member of an entire grorp has an equal chance of
being in the sample. The laws of chance operate in such a way
that a random sample will tend to be representative in all
respects of the group as a whole.

Random sampling can be improved by a procedure knowr as
stratified random sampling. This consists in dividing the entire
group into smaller groups, according to one or more characteris-
tics, and then using a strictly random selection method within
each classification. To classify, or “stratify,” the total group ac-
cording to certain characteristics before drawing the random
sample makes it more representative in certain respects and less
representative in none. In view of this admirable feature, strati-
fied random sampling was the method used in selecting schools
to participate in Project TALENT.

There is a limit, of course, to the number of characteristics
that can be singled out for such special handling, even in a sur-
vey as comprehensive as Project TALENT. We wanted to select
only the most important characteristics and through stratifying,
take out insurance, so to speak, that the sample would be truly
representative in regard to these characteristics.

The first important characteristic to be singled out was an
obvious one involving the type of school — public, parochial, or
private. In our groupings we included all Roman Catholic high
schools in the parochial classification. Other church-affiliated
schools were put in the private school group.

We also wanted to be certain that we would have proper geo-
graphical representation. There is a big difference in schools
because of differences in the economy of the region and the nature
of the population. There are also diffe~ences in schools because
the various state departments of education set different require-
nients for curricula, teacher certification, and graduation. Still
another significant factor is whether the school is in a very large
city or a relatively small community. For these reasons, we. fiist
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grouped schools into broad geographical areas and then sub-
grouped them by states, our basic geographic unit. Five cities,
because of their large size, were also considered as basic geo-
graphic units. These were New York, Chicago, Los Angeles,
Philadelphia, and Detroit. Such treatment assured us of having
proper large city representation. The map in Figure 3 illustrates
the geographical distribution of schools selected to participate in
the project. Table 1 shows the number of schools included in
each geographical unit.

We next took steps to insure that the sample would reflect
the differences in school size. Size is certainly one of the most
important variables among schools, For one thing, a small school
cannot offer as varied a curricul -z as a large school except at
greater cost per pupil. We therefore divided the public high
schools int» the following four groups according to Grade 12
enrollment: (1) those with less than 25 seniors; {2) those with
25-99 seniors; (3) those with 100-399 seniors; (4) those with
400 or more seniors. One reason for this particular division was
to set up two groups that would, and two that would not, meet
the minimum size standards for schools recommended by edu-
cational authorities.

Another characteristic singled out for special attention among
public high schools was the student holding pewer of the schools.
In some schools many students drop out before graduation; in
others nearly all stay to graduate. Since we assume that there
are major differences between schools with high and low
holding power, we wanted to be sure we had proper repre-
sentation of each type. This stratification was made by computing
a retention ratio for each school. The ratio was the number of
students who graduated in 1958 to the number of students in
the 10th grade in 1959. This information provided a separation
of schools into categories on the basis of whether (at one end
of the scale) nearly all students graduate, or whethee (at the
other extreme) very few students graduate.

The machine that did the actual selection work (IBM-650)
was given considerable human prompting on how to make a
random choice from each category. For instance, the machine
was instructed to take into account the different sampling ratios
that had been set up for schools of different sizes. Instead of
picking one in 20 as for medium-sized schools, the machine was

e i —
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The Naiional Sample of Schools
Location of schoals selected to participate in Project TALENT
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programmed to pick out one out of 13 very large schools and
one out of 50 very small schools.

Parochial and private schools were stratified (separately) into
the 56 geographical units, but there were too few of these non-
public schools to make it desirable to stratify them on school
size and holding power, too.

The ninth-grader was, of course, an important individual in
our study. But America’s public secondary school organization
sometimes places the ninth-grader in a four-year public high
school and sometimes in a three-year junior high school. Not all
graduates of a particular junior high school go to a particular
senior high school, and not all tenth-graders in a senior high
school come from the same junior high school. This gave rise
to complications in obtaining a representative sample of ninth
graders. However, a solution to the problem was found. Wiere
junior high schools or groups .of junior high schools were clearly
and unambiguously associated with a senior high school that
had been selected, the ninth-graders in those junior high schools
were put in the sample. In communities where the situation was
not so clear cut, the coordinators helped in deciding what junior
high schools would include the maximum number of ninth-grade
students who would go to the selected high school and the mini-
mum number who would go to any other senior high school. A
small supplementary sampling of the remaining junior high
schools, together with a procedure for adjusting school weights,
provided the means for mathematically correcting any minor
inaccuracies that might have resulted from the approximation
procedure described above for selecting the junior high schools.

One important phase of Project TALENT was to collect in-
formation on an entire age group, the 15-year-olds. This meant
that the data had to be obtained not only for the 15-year-olds
ir high schools, but also for 15-year-olds still in Grade 8 or below,
already in college, or not in school at all. We decided that the
non-high-school 15-year-olds to be irncluded in the study were
to be residents of areas served by one-tenth of the public senior
high schools selected in the sample. The schools selected in the
sampling phase were divided into ten sub-samples which would
be as close to equivalent in terms of the stratification variables
as could reasonably be achieved. One of these ten sub-samples
(designated “Sub-sample 0”) was then selected. to include the
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non-high-school 15-year-olds for study. These non-high-school
15-year-olds are not intended to be considered part of the regular
sample, which consists entirely of high school students. How-
ever, they will supplement the 15-year-olds in the regular sample
to provide a picture of the entire age group— the total group
of 15-year-old Americans.

Two other special groups require mention at this point. The
first consisted of two small groups of schools trying experimental
courses in mathematics. The two experimental programs were
developed by Dr. Max Beberman of the University of Illinois and
Dr. E. G. Begle, formecly of Yale University., The performance
of students in this new type of program will be compared with
that of matched groups of students who take conventional mathe-
matics courses.

Another special group are the schools in Knoxville, Tennessee,
and in the surrounding county, Xnox County. Two schools were
drawn as part of the regular sample in this area, but as a result
of the special interest of the school authorities there it was pos-
sible to arrange to test every student in every school — public,
parochial, and private — in the entire Knoxville and Knox County
area, not only in Grades 9 through 12, but also in Grade 8. This
very comprehensive testing in a concentrated area, over a five-
grade range, will make possible many special studies that could
not otherwise be carried out.

4

Much of the thought, time and effort that went into building
the invitation list for Project TALENT would have been in vain
if the schools had declined to take part. Our uncertainty on this
score was short-lived, When the replies started coming in, they
were nearly all in the affirmative. In all, 93% of the schools se-
lected in the sampling process agreed to participate —a sur-
prisingly high percentage in view of the magnitude of the under-
taking to which the schools were committing themselves. Table 1
shows the number of schools selected in each part of the coun-
try, and the per cent of those which agreed to participate in the
project. It should be noted that this table represents only the
senior high schools selected in the sampling process. 1t does not




TABLE 1
School Participation in Project TALENT
The number of schools invited and actually participating by geographical units and type of school

Geographical Public Senior Parochtal Private All Groups Percent of
Units High Schools High Schools High Schools Gombined Schools Par-
PARTICIPATING | Yes No ToraL Yzs No TortanL Yes No Toran Yes No ToraL ‘cipating
1. New England .......... 33 - 33 13 - 13 9 - 9 55 - 55 100.0
Maine 6 - 6 i - 1 2 - 2 9 - 9 100.0
New Hampshire 3 - 3 1 - 1 1 - 1 5 - 5 100.0
o Vermont 3 - 3 1 - 1 1 - 1 5 - 5 100.0
3 Massachusetts 14 - 14 8 - 8 3 - 3 25 - 95 100.0
Rhode Island 2 - 2 - - - - - - 2 - 2 100.0
Connecticut 5 - 5 2 - 2 2 - 2 9 - 9 100.0
2. Mid-east ............... 168 8 176 26 5 31 10 3 13 204 16 220 92.7
New York City 85 - 85 3 1 4 2 - 2 90 1 9L 98.9
New York (except
New York City) 27 4 31 9 - 9 3 - 3 39 4 43 90.7
New Jersey 7 4 11 4 - 4 2 - 2 13 4 17 . 7865
Philadelphia 2 - 2 - 2 2 - 1 1 2 3 5 40.0
Pennsylvania (except
Philadelphia) 38 - 38 6 2 8 2 1 3 46 K 49 93.9
Delaware 2 - 2 - - - - - - 2 - 2 100.0
Maryland 7 - 7 4 - 4 1 - 1 12 - 12 100.0
Dist. of Columbia - - - - - - - 1 1 - 1 1 0.0
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3. Great Yakes ....o.un.. 130

(1 165 25 2 27 7 1 8 102 8 200 96.0
Ohio 41 1 42 6 - 6 1 - 1 48 1 49 98.0
Indiana 26 - 26 2 - 2 - - - 28 - 28 100.0
Chicago 20 - 20 1 2 3 1 - 1 22 2 24 017
Ilinots (except
Chicago) 31 1 32 4 - 4 2 - 2 a7 1 38 074
Detroit 1 - 1 3. = 3 - - - 4 - 4 100.0
Michigan (except
Detroit) 22 3 25 & - 8 2 3 30 4 84 88.2
Wisconsin 19 - 19 3 - 3 1 - 1 23 - 23 100.0
4. Platns ................. 112 6 118 16 - 16 5 - 5 133 6 139 95.7
Miunnesota 20 - 20 3 - 3 2 - 2 25 - 25 100.0
& Iowa 21 1 22 5 - 5 - - - 26 1 27 98.3
Missouri 28 1 27 3 - 3 i - 1 30 1 31 96.8
North Dakota 7 1 8 - - - - - - 7 1 8 8.5
South Dakota 9 1 10 1 - 1 1 - 1 11 1 12 91.7
Nebraska 15 - 15 2 - 9 - - - 17 - 17 100.0
Kansas 14 2 16 2 - 2 1 - 1 17 2 19 89.5
5. Southeast ........ N 216 14 230 13 3 16 8 4 12 237 21 258 o1.9
Virginia 14 2 16 1 - 1 1 1 2 18 3 19 84.2
West Virginia 10 1 11 1 - 1 - - - 11 1 12 91.7
North Carolina 33 - 33 1 - 1 2 - 2 36 - 36 100.0
South Carolina 15 1 16 - - - - - - 15 1 16 93.8
Georgia 19 3 22 1 - 1 - - - 20 3 23 87.0
Florida 14 - 14 1 - 1 - 2 2 15 - 2 17 88.2

(Table continued on next page.) ’-




TABLE 1 (Continued)
School Participation in Project TALENT
The number of schools invited and actually participating by geographical units and type of school

Geographical ) Public Sentor Parochial Private All Groups Percent of
Units High Schools High Schools High Schools Combined Schools Par-
PARTICIPATING Yes No Torar  Yes No ToraL  Yes No Tora  Yes No ToraL !cipating
Kentucky 19 - 19 3 1 4 2 - 2 24 1 25 968.0
Tennessee 19 1 20 - - - 1 - 1 20 1 2l 95.2
o Alabama 22 3 25 - - - 1 - 1 23 3 26 88.5
Mississippi 14 2 16 2 - 2 - - - 16 2 18 88.9
Arkansas 17 1 18 - 1 1 - - - 17 2 19 89.5
Louisiana 20 - 20 3 1 4 1 1 2 24 2 26 92.3
6. Southwest ............. 73 7 80 7 - 7 4 - 4 84 7 91 92.3
Oklahoma 21 1 22 1 - 1 1 - 1 23 1 24 95.8
Texas 45 6 51 4 -~ 4 2 - 2 51 6 57 89.5
New Mexico 5 - 5 1 - 1 1 - 1 7 - 7 100.0
Arizona 2 - 2 1 - 1 - - - 3 - 3 100.0
7. Rocky Mountains ....... 24 3 27 2 - 2 2 - 2 28 3 31 90.3
Montana 7 2 9 - - - - - - 7 2 9 77.8
Idaho 2 1 3 1 - 1 1 - 1 4 1 5 80.0
Wyoming 2 - 2 - - - - - - 2 - 2 100.0
Colorado 9 - 9 1 - 1 - - - 10 - 10 100.¢
Utah -4 - 4 - - - 1 - 1 5 - 5 100.0
O
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8 Far West ............. 3 14 48 12 1 13 ] - 6 b1 16 68 713
Nevada 1 - 1 1 - 1 - - - 2 - 2 100.0
Washington 9 1 10 2 - 2 2 - 2 13 1 14 2.9
Oregon 8 1 ] 1 - 1 1 - 1 10 1 11 90.9
Los Angeles 2 2 4 1 1 2 - - - 8 3 6 50.0
California { except

Los Angeles) 14 10 24 7 - 7 2 - 2 23 10 33 69.7

9. Non-contiguous ......... 2 - 2 - - - 1 - 1 3 - 3 100.0
Alaska - - - - - - - - - - - - —
Hawaii 2 - 2 - - - 1 - 1 3 3 100.0

TorAL 822 57 879 114 11 125 51 8 59 987 76 1063 92.9

(414
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include a large number of junior high schools and also many
senior high schools in which the tests were administered to sup-
plement the regular sample. Thus the total number of schools
shown here as participants is only 987, while testing was actually
done in 1,353 schools. T

The success of the effort to get an adequately large and ade-
quately representative sample was evident, even on the surface,
in the return mail bringing the acceptances of the schools. Let-
ters poured in by the hundreds — from urban schools, suburban
schools, and rural schools; from large schools, small schools, and
medium-sized schools; from schools in prosperous neighbor-
hoods, and schools in depressed areas; from schools with tradi-
tional curricula, and schools with experimental programs; from
schools in the East, West, North, and South; from academic high
schools, commercial high schools, industrial high schools, and
comprehensive high schools.

The gamut, variety, and expanse of America’s secondary school
system, public and private, were here. Bnt more significantly,
letters attested to the readiness of principals and teachers to
take part in a study involving close to a half million of the
youngsters for whose education and guidance they were respon-
sible.
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How the
Tests \X/ere Constructed

Why we decided to construct a new battery of tests
rather than to use existing tests.

How each item in each test was weighed and ana-
lyzed to give our measuring instruments accuracy and
precision. We describe the technique of item analysis.

What the final test battery consists of and how many
tests it includes.

hen a new test battery is to be put together, there are
two ways of doing it. One is to select a number of tests from
among the many good ones published by commercial and non-
commercial agencies. The other way is to develop new tests.
After serious consideration we decided not to use ready-made
tests. A good battery of tests is not merely a collection of good
single tests that happen to be available. A good battery calls for
a coordination of tests designed to meet a specific purpose. Cen-
tral to the purpose of Project TALENT was our aim to survey a
variety of human aptitudes and to obtain scores which might
predict an individual’s ability to develop those aptitudes for
vocational and educational success. Such a purpose called for
a large number of fairly short tests, rather than a small number
of longer tests. While individual scores on longer tests may be
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more accurate {or to use the technical term, more “reliable”),
the composite score from a few long tests will probably give less
accurate predictions of vocational and educational success than
the composite score from a larger number of shorter tests meas-
uring a greater variety of aptitudes and abilities.

Ready-made tests are often of the longer variety, and in any
case, tests that would otherwise be suitable would not likely be
the right length for the purposes of this battery. Avoiding un-
duly long tests was especially important because testing time
was considerably limited. We had to make the best use of each
test within the short time period at our disposal. Thus, one major
advantage of our decision to develop an entirely new battery of
tests specifically for Project TALENT was that we could control
the length of the tests, making each as long or as short as seemed
desirable in order to make the battery as useful as possible for
many kinds of predictions.

There were other advantages, too. New tests gave us assurance
that none of them had been taken before by any of the students
in the study. Further, the tests could be taken out of circulation.
Their use in the future could be restricted to studies related
directly to Project TALENT, and to calibration studies that
establish relationships between the TALENT scores and scores
on other standardized tests, so that Project TALENT results can
he applied to those tests.

The decision to develop a new battery of tests for Project
TALENT set in motion a chain of everts beginning with the
detailed planning that led to the creation of an experimental
battery, and to its refinement into the end-product — the battery
of tests finally used.

2

An aircraft or automobile manufacturer does not put his prod-
uct on the market without first building a model, testing it, and
then moadifying and improving it on the basis of test flights or
~ road tests. By the same token, we were not planning to subject
nearly 500,000 boys and girls to tests without first creating an
experimental battery, trying it out, and improving it on the basis
of the tryouts.
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In developing the experimental battery, we followed these
steps:

We reviewed past research and experience in test construction.

We determined the kinds of tests we would build for the experi-
mental battery.

We wrote detailed specifications for each test. Not until then did
we write the items, organize them into tests, and organize the
tests into a single battery.

We arranged for a tryout in a few schools.

We analyzed the resulis to deciue which of the tests and which
of the items to keep in the final products.

Our review of past research gave us many clues as to the
kinds of measuring instruments that would be useful for Project
TALENT. But we knew we had to work within limitations. First,
there was the limit of time. We could not expect the schools
to provide more than two days of testing time. Second, the
tests had to be of the objective type, not only because of their

greater reliability, but also because only tests that could be
machine-scored would be practical in testing hundreds of thou-
sands of individuals. Third, most of the tests had toc be of
reasonably well-established types, because the battery was to be
based chiefly on what had been learned over the years about
the art of test construction and about the uses of various kinds
of tests, rather than on speculation. Most of the tests had to
measure abilities, aptitudes, and kinds of achievement which
were of demonstrated importance and predictive value. While
tests of an experimental nature were not ruled out, they could
represent no more than a very small fraction of the final battery.

Before the tests themselves could be written, detailed specifi-
cations had to be prepared for them, stating not only the number
and kind of items but also the reasons for using items of that
type, suggestions for constructing them, characteristics the items
should have, and characteristics they should not have. On the
quality of the specifications depends the quality of the final in-
struments. If the specifications are well done and if the items
are written to conform with the specifications, the test is far more
likely to be a good one than if the author dived headlong into
writing test items.

‘Our plans called for a larger number of tests in the experi-
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mental form than we expected to use in the final battery, since
it was expected that some tests would be eliminated on the basis
of the tryout results. In the initial test development stage it was
better to err in the direction of too many tests than too few. We
decided to develop experimental forms of 29 tests, plus three
inventories — an interest inventory, a student activities inventory,
and a student information blank. The 29 tests are listed in Fig-
ure 4.

FIGURE 4

Composition of Experimental Test Battery®
1. Vocabulary-information Profile 15. Arithmetic Computation
2. English: Active Vocabulary 16. Arithmetic Reasoning
3. Effective Expression 17. Mathematics A, (through Grade 9)
4. English Usage 1B. Mathematics B. {Grades 10-12)
5. Sentence Structure 19. Verbal Reasoning
6. Punctuation 20, Abstract Reasoning
7. Capitalization 21, Mechanical Reasoning
8. Spelling 22, Spatial A. Folding
9. Reading Comprehension 23. Spatial B. Rotation-Reflection
10, Following Directions 24, Scale Reading
11, Disguised Words 25, Name Comparison
12, Words in Sentences 26. Table Reading
13, Paired Associates 27, Form Perception
14. Sentence Completion 28. Social Judgments

29. Craativity

® A table giving more details about these tests will be found in the
Appendix, Section A.

In addition to constructing more tests than we planned to
use, we also included more items for each test in the experi-
mental battery than would be needed in the final form. The
reason was the same: once the test material was subjected to
tryout and analysis, some of the items would necessarily be
dropped. '

With construction of the experimental battery completed ac-
cording to the specifications, we were ready for the tryout. This
was done in 11 widely sep-rated high schools — large and small;
rural, urban, and suburban; and located in the Northeast, South,
and Midwest. All students in Grades 9 through 12 were tested —
& total of almost 6,000 boys and girls.

The two main purposes of the tryout, then, were: first, to
decide what tests were to be included in the final battery and
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how long they should be; second, to provide a basis for deciding,
in the case of those tests that were to be in the final battery,
which test items should be included. What we needed from the
tryouts were the scores that each student made on each of the
tests and his response to each item in each test. The information
on how each student responded to specific items was especially
important to us, for it was this information, analyzed by an
electronic computer, which helped us decide which items to
retain and which to eliminate from the tests. This process is
calied “item analysis.” Let us become acquainted with it, be-
cause the quality of item analysis determines, in part, the quality
of the final tests.

3

Item analysis is a statistical process. As such, it can not substi-
tute for judgment and care in writing the items — nothing can.
But item analysis can be an invaluable help. Let’s see how.

Consider the following general information test item (this is
not one we would ever have used):

A mixture of blue and yellow produces
A. orange
B. red
C. green
D. white
E. brown

This is a poor test item because it is ambiguous; it has two
defensible answers instead of one. The physicist knows that a
combination of blue light and yellow light produces white; the
artist knows that mixing blue pigment and yellow pigment pro-
duces green pigment. Obviously, then, either C or D would be
a defensible answer. Now suppose that the author of the item
does not know much about physical science and thinks that C
is the only answer. He designates C as the answer. The students
who know neither about the mixing of pigments nor the mixing
of colored light rays will have no idea of the answer. They may
guess any of the choices, or they may omit the item. The stu-
dents who know about pigment-mixing but not about light-
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mixing will pick C. The other group of students with partial
knowledge, those who know about light-mixing but not about
pigment-mixing, will pick D. But what about those students who
are best informed? They are the ones who will really be puzzled
by the item since they may recognize its ambiguity. These stu-
dents may answer C, or they may answer D, but they are likely
to omit the item entirely.

One purpose of an item analysis is to find out what kind of
total scores on the test are earned by the students who select
each choice on any particular item. The results for the item
we have been talking about are likely to be somewhat as follows:
The students who pick A, B, or E will have lower total scores
on the average than those who pick C or D; but those who omit
the item altogether may have the highest scores of all. These
results serve as a signal that something is wrong with the item.
Another clue might be provided if, as seems likely, the average
score of the students who chose D were about as high as the score
of those who picked the supposed answer, C. If further delving
revealed exactly what the trouble was, the item could be revised
and salvaged. Fcr instance, the difficulty could be overcome
by changing the item to read as follows:

Mixing blue paint with yellow paint produces
A. orange paint
B. red paiut
C. green paint
D. white paint
E. brown paint

Then the item would have only one correct answer, C.
Now let us look at another test item. Suppose that the fol-
lowing item were included in a ninth-grade mathematics test:

The value of 7 is closest to
. 3.141588
. 3.141589
. 3.141591
. 3.141593
. 3.141594

HUO® >

This is a poor item becausc it would be ridiculous to require
ninth-grade students to memorize the value of 7 to that many
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decimal places, It would be unreasonable to expect it even of
a professional mathematician. However, if this item did get into
a mathemr’ics test, the results for the item analysis no duubt
would suggest that good and poor students alike were guessing
on the item, Probably about the same number of students would
choose each option, and those who chose option D, the correct
answer, would not have higher scores on the rest of the test than
those who chose A, B, C, or E. This item would undoubtedly
be thrown out of the test, since the item analysis would make
it immediately apparent that it was too hard. A test item so
difficult that practically no one in the group for which the test
was intended knows thc answer has no place in the test. Simi-
larly, item analysis results can point out items that are too easy.

We analyzed each response to each item in the TALENT ex-
perimental battery. For each response we computed (with the
help of machines) the per cent of students reaching the item
who selected that response, the average tcore achieved by them
on the test, and an index! which indicates the degree to which
students who picked the response in question tend to have
higher (or lower) scores than students who picked other
responses for the same item.

The same kinds of data were obtained for students who
reached an item but deliberately omitted it as for those who
picked a specific option. Tlus omission of an ijtem was treated
as what it really is—a form of response.

The entire item analysis was carried out separately for the
lower grades (Grades 9 and 10) and for the upper grades
(Grades 11 and 12).

These statistical procedures yielded values which guided us
in retaining, revising, or rejecting specific items.

One additional value was obtained for each item — the per
cent of students reaching it. Again this was done separutely for
the upper grades and the lower grades. These percentages pro-
vided a basis for deciding on the time limits for the tests, or
alternatively for deciding on the number of items appropriate
for a given time limit.

Item analysis provided the basis for revising experimental
forms of tests to produce finul forms of the tests that were to be
included in the finnl battery. But the item analysis alone was

1 Statisticians call this a “point biserial correlation cocflicient.”
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not a good basis for deciding whether a test should be included.
Other facts were needed for that decision. The main problem
here was efficient use of testing time. We wanted the final
battery to consist of tests that would measure as many different
things as possible and overlap each other as little as possible.
We wanted each test to be adequately reliable and at the samie
time we wanted to make certain that each test would make a
unique contribution to the battery. How this was done (see
Appendix, Section B) is of more interest to the expert than to
the lay reader. What needs to be recorded here is that on the
basis of consideration of the available facts, we decided to
eliminate four tests that were in the experimental battery, revise
a few tests substantially, and make only minor revisions in most
of the others.

We also decided to allot five minutes apiece for each of two
very brief themes to be written by the students. These themes
were to be on the topics, “What High School Means to Me”
and “My Views About an Ideal Occupation.”

4

After the general decisions had been made as to content of
the final battery, one decision still remained before the tests
could be revised and organized into a single, integraied battery.
This was the question of how the various parts of the battery
were to be handled in the initial phase of the data processing.

It scems advisable to anticipate Chapter 11 at this point by
indicating that two different kinds of machines—a “scoring
machine” and a “document reader” — were available for use in
the initial processing. These are described in detail in Chap-
ter 11. At this point it will suffice to say that the scoring machine,
as its name implies, yields “scores” on sets of items. The docu-
ment reader, on the other hand, records specific responses with-
out scoring them.

It was decided to arrange the battery so that all of the stu-
dents’ responses would fit on five answer sheets, two of which
would be processed on the scoring machine and the remaining
threo on the document rezder. Document reader answe: sheets
would irclude the Student Information Blank, the Interest In-
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ventory, and basic information data —-student’s name, address,
sex, date of birth, grade in schcol. The scoring machine answer
sheets would include the Student Activities Inventory and all of
the tests except the Information Test. The Information Test
posed a problem both because it had so many items and be-
cause some of the items were of such a nature that it seemed
appropriate to score them individually. The solution was simple.
The Information Test was split into two parts. Part I responses
would be put on an answer sheet earmarked for the scoring
machine; Part II responses would be put on an answer sheet
of the type to be processed by the document reader.

Having settled these problems, we *~re in a position to com-
plete the jigsaw puzzle by conibining wil the pieces — the tests,
three inventories, two themes, and an instruniznt containing basic
identifying information — to form & single, fully organized bat-
tery. The composition of the final battery is shown in Figure 5.

FIGURE 5
Composition of the Final Project TALENT Battery®
' APTITUDE AND ACHIEVEMENT TESTS

1. Information Test 12, Creativity
2. Memory for Sentences 13. Mechanical Reasoning
3. Memory for Words 14, Visualization in Two Dimonsions
4, Disguised Words 15. Visualization in Three Dimensions
5. English: Spelling 16. Abstract Reasoning
6. Capltalization 17. Mathematics: Arithmetic Reasoning
7. Punctuation 18. Introductory
8. English Usage 19. Advanced
9. Effoctive Expression 20. Arithmotic Computation
10. Word Functions in Sentences 21, Table Reading
11. Reading Comprehension 22, Clerical Checking
23. Object Inspection
MISCELLANEOUS INVENTORIES
Preferences Test Student Activities Inventory
Themes Interost Inventory

Student Information Blank

*® A tablo giving details about these tests will be found in the Appendix,
Section: C,

Physically, the final battery consists of five test book®:ts and
five scparate answer sheets. The five test booklets were desig-
nated A, B, Cl, C2, and Clx. The five answer sheets wero
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designated A, Bl, B2, C and Z. Answer Sheet Z is the “Master
Record Form” containing the student’s name, address, and other
identifying information.

After all materials were completed and organized into proper
place and sequence, wa put the entire new battery to one more
trinl—a full-scale “dress rehearsal.” This took place in Feb-
ruary, 1960, The stage was Preston High School, Preston,
Maryland, where the full two days of the battery were admin-
istered. Since things went smoothly, only a few minor changes
in time limits were necessary before the presses could start roll-
ing to turn out materials for the full testing program.




The Tests: Their
History and Content—1

Here we Dbegin to describe the tests in Project
TALENT's Dbattery. This chapter is devoted to a
description of the far-ranging Information Test, It in-
cludes test items on vocabulary, literature, social stud-
ies, mathematics, physical science, biological science,
music, art, home economics — and this is but ¢ partial
list. The Information Test also measures the student's
acquaintance with mechanical, electrical, electronic,
aeronautics and space information.

We present sample after sample of test items to
show the kinds of questions which the students had to
answer.! Equally important is the reasoning that went
into the building of each phase of the Information
Test.

esting has a long history — probably as long as the history
of schools. Standardized objective tests reach back into the late
18th century. They were given their first impetus by such great
pioncers as Binct, Galton, and Spearman. In 1897, Joseph M.
Rice developed a standardized spelling test and through it dem-
onstrated what he later called the “futility of the spelling grind.”

! Test items and other materinl reproduced in this vohune from the
original battery of Project TALENT tests aro wsed with the penmission of
the copyright owners, University of Pittsburgh.

COPYRIGHT @© 1980 UNIVERSITY OF PITTSBURGH.
a7
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From these and other carly efforts have come, over the past half
century, an increasing number of standardized tests which have
steadily improved in effectiveness.

As we in Project TALENT began to develop our battery, we
had a vast storehouse of experience to draw on. We reviewed
the work of the countless experimenters during the past six dec-
ades, so that we could utilize, or adapt to our needs, the best of
their ideas, and the principles of test construction that had been
arduously developed.

‘What were the antecedents, characteristics, and contents of the
tests we finally laid before the students taking part in our study?
Section C of the Appendix summarizes some features of the tests.
But the extent and range of the TALENT tests can be better
grasped by dividing them into two components— (1) the In-
formation Test, and (2) a group of 17 other tests — measuring
many different aptitudes, as well as achievement in several areas.
The present chapter deals solely with the first of these com-
ponents — the Information Test.

2

The Information Test is really several tests rolled into one. Its
purpose is multiple. The test may be so scored as to measure the
breadth of the student’s general information, his vocabulary
level, and the amount of information he has in many specific
areas. But the tert was designed to do much more: to help
in identifying mentally retarded students and others who read
so poorly as to be considered functionally illiterate; to help
us identify students whose attitude toward taking the test is flip-
pant or apathetic and students whose scores may be pulled down
by careless errors; finally, to help determine a student’s general
attitude toward natural phenomena — whether he tends to take
a scientific view in evaluating hypotheses, or whether his gen-
eral attitude makes him receptive to explanations which are
superstitious or otherwise illogical.

This is a large assignment for a single test — even one as long
as the Informatiun Test. However, many of the items have mul-
tiple functions. For example, the items designed to identify
illiterates also help to identify the inadequately motivated stu-
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dents — provided that the entire pattern of scores is taken into
account and that the results are properly interpreted. And
every item, regardless of what else it measures, also contributes
to the total “general information” score.

Let’s examine more closely each of the purposes for which the
Information Test is designed, and the historical background that
preceded the development of this test.

1. Measures of breadth of general information. Information
tests covering a wide range of topics have been used as com-
ponents of general intelligence tests as far back as World War 1,
when the Army Alpha test was given to all recruits who could
read and write. One of the eight subtests of the Army Alpha
was a test of information, covering a wide range of subject mat-
ter. For instance, it included items testing information on ani-
mals and birds, physical science, biological science, farming,
mechanics, social studies, electricity, medicine, games, business,
foods, airplanes, sports, guns, law, literature and art. Arthur S.
Otis, who played a leading role in the development of the Army
Alpha, later used information items as one of the chief com-
ponents of his widely used intelligence tests (the Otis Self-
Administering Tests of Mental Ability and the Otis Quick-Scoring
Mental Ability Tests).

Information tests as indicators of general intelligence have been
considered important from the time they were first developed
and are still so considered.

2. Measures of interest. In the 1930’s there was some experi-
mentation with information and vocabulary tests to measure in-
terest patterns. For instance, there was the Michigan Vocabulary
Profile Test, developed by E. B. Greene in 1937. This test con-
sisted of eight subtests, measuring vocabulary in human relations,
commerce, government, physical science, biological science,
mathematics, fine arts, and sports. The total score on this test
provides a measure of general vocabulary. But the innovation
which distinguished this test from its predecessors was the rec-
ommendation that the profile of subtest scores be used to provide
a clue to a person’s relative interests in different areas. Such a
suggestion was based on the premise that the individual will
tend to know a good deal about areas in which he has a deep
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interest. Thus, if the profile of his subscores shows peaks and
valleys, these extremes may be taken to suggest areas where his
interests, and thus perhaps his ability to succeed, are greatest
and least.

The use of information tests to suggest whether an individual
has sufficient interest in an activity to succeed in it was greatly
expanded and systematized during World War II in the Army
Air Force Aviation Psychology Program. It proved successful in
the battery of Aircrew Classification Tests designed to predict
success as a pilot, bombardier, or navigator.

A battery later developed by the American Institute for Re-
search to select airline pilots and flight engineers made use of
many principles and methods which had proved effective in the
Air Force. Among them was the use of information tests to pro-
vide an “operational” measure of interest in flying — a measure
based not merely on claiming interest, but on demonstration of
interest by the acquisition of information. The extent to which
knowledge about flying indicates a specialized interest rather
than merely the acquisition of a wide range of information can
be determined by comparing a flying information score with
one based on other information, or with the total information
score.

2 Measures of information in specific areas. In addition to
indicating relative interest in different areas, subscores on a gen-
eral information test are also useful as direct measures of the
amount of information acquired in an area — for instance, physi-
cal science, fine arts, or sports. The Michigan Vocabulary Profile
Test, which has already been mentioned, provides such scores.

Are such scores measui-; of achieverent, or do they measure
aptitude? The answer is, they can measure either, or both, de-
pending on the way the scores are interpreted and used. Acqui-
sition of information in a particular area, such as science, certainly
represents a kind of achievement. And, in the sense that past
performance predicts future performance, achievement would
constitute an index of aptitude. In fact, there are certain areas
in which these joint achievement.aptitude tests based on amount
of information acquired have proved outstandingly useful as
predictors or indicators of job aptitudes. Among the areas to
which this would apply are mechanics, clectrical and electronic
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work, and aeronautics. The TALENT Information Test items in
these three areas may thus be regarded not only as contributing
to the total Information score, but also as constituiing important
separate tests in their own right. These three areas are discussed
separately later in the chapter.

4. Measures of vocabulary. The size of a person’s general
vocabulary has long been recognized as one of the best indices
of that aspect of general intelligence called “verbal intelligence.”
Vocabulary tests have played a role in intelligence testing ever
since the Binet scale was developed in 1905, Almost every in-
telligence test (except those specifically designed to be non-
verbal) contains either a vocabulary subtest or vocabulary items
scattered throughout the test.

There are more ways to measure a person’s vocabulary than by
listening to his conversation. Standardized paper-and-pencil tests
are a much better way. Vocabulary items can take many forms
— such as the following:

a. Verbal analogy items
Item 1. “Haud” is to “gauntlet” as “sword” is to

. attack.
armor,
. shield.
. spear.

. scabbard.
(The answer is E.)

HOOW

b. Opposites items ( antonym items)

Directicns: Choose the word that is most nearly opposite in
meaning to the given word.

Item 2. Hope

A. Dislike
B. Despair
C. Wish
D. Fail

E. Criticize

(The answer is B.)
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¢ Synonym items

Dircctions: Choose the word that has most nearly the same
meaning as tho given word.
Item 3. Apparel

A. Appcarance
B. Hlusion

C. Luggage
D. Clothing
E. Elegance

(The answer is D.)

d. Samec-opposite items

Dircctions: Each item consists of five words. Find the two that
arc most nearly the same in meaning or the opposite
in meaning,

Item d,

. Adjust
Admit
. Adapt
. Adept
. Advise

RCOE>

(The answer is the pair A and C.)

e. Dcfinition items
Ites: 3. Suffrage is the right to

A. petition.
B. vote.
C. assemble.
D. worship.
E. work.

{The answer is B.)

5. Identification of illiterates and persons with severe reading
disubilities. Among the items in the Information subtest of the
Army Alpha were some extremely casy ones, put in to screen
illiterates. For instance, one asked whether it was more likely

- g
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to snow in winter than in summer; another dealt with the fact
that eggs come from hens. Tests developed after the Aniny Alpha
have also used this method to spot {lliterates. The usual pro-
cedure s to incorporate these simple itemns with the iftems of
normal difficulty in a single score. 1t is not customary to obtain
a separate score on the extra casy items. However, a separate
score on these items was obtained by Project TALENT in an
cffort to identify students whose rcading skills are so inadequate
that their scores on the rest of the Information Tests and other
tests in the battery would be invalidated by failure to understand
the items.

6. Measures of motivational factors. A poor score on fteins so
casy that anyone who can read and write should be able to an-
swer all correetly usually indicates either illiteracy or a severe
rcading disability. If these explanations do not fit, the next most
probable explanation is that the attitude of the person taking the
test leaves much to be desired. Or the low score may he duc to
flippancy (manifested by deliberately marking the wrong an-
swers) or to apathy and indifference. Another possibility is that
the low score may be due to unusual proneness to clerical crrors.

Obviously the low score does not come with a label attached
telling which is the right explanation. However, rcasonably ac-
curate inferences may be drawn on the basis of the entirc pattern
of the student’s scores on the rest of the tests.

7. Mcasures of scientific attitude. Interspersed among tho
items of the Project TALENT Information Test is a new kind of
item designed to measure scientific attitude. This is one of the
Project’s experimental ventures in testing, It will be discussed
at the end of this chapter,

3

We are now ready to look more closcly at the TALENT In-
formation Test. It consists of 395 items. All of them, with the
exception of ten inscrted to mecasurc scicntific attitude, test
factual information. The ten scientific attitude items require a
composite of information, scicntific attitude, and judgment.
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The Tnformation Test was divided Into two parts on the basis
of whother subscores wete to be punched on the Scoring Ma-
chine or whether specific ite..s terponses were to be punched on
the Document Reader, Part 1 can yield 15 subscores and a socote
representing the sum of the rubscotes = that s, 16 scotes in all,
But potentially the test can yicld a very large number of addi-
tional scores, since the ftems in Past 11, for which individual re-
sponscs wete punchied on the Doenment Reader, can be com-
bined and recombined in any way desired. They can also be
combined fn any way with some or all of the 15 subsoores ob-
tained in Part 1. Thus, scales can be tailor-made for specific pur-
poses and for predicting success in particular occupations. The
taflor-made scale can be made by combining whatever test items
scem bost for the specific purpose.

TABLE 2
Content of Information Test

Number of lemas

GENERAL
Vocan, Oriten ToraL

DPanr 1 or Test®

1. Screening (of fllterates and - 12 12
others)

2, Vocabulary 21 - 21
3, Literature - 24 24
4, Musie - 13 13
5. Social Studics - 24 24
A, Mathematics - 23 23
7. Physical Science - 18 i8
8. Biological Sclence - 11 11
9, Scientific Attitude - 10 10
10. Acronautics and Space - 10 10
11, Electricity and Elc. ronics - 20 20
\2. Mechanics - 19 19
A. Tools, comtruction - (10) (10)
D. Motors and echinnismn - (9) (0)
13, Farmiing - 12 12
A. Farm - (8) (8)
B. Ranch - (1) (4}
14, Homwe Economies - 21 21
A, Cooking - {11) (11}
B. Other - {10) (10}
15. Sports - 14 14
SUNTOTAL 21 231 2352
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Number of Hems
Genenat,
Vocab, 1937 Totat,

Panr 11 or Tees*®

18. Art

17, Law

1IN Medidne

19, Engineeting

20, itectute

21, Joumaslism

22, Foreign Traved

23. Military

24, Accounting, busines, sales
25, Practical knowdadge

-
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1
]
1
1
2
20, Clerical =
27, Bible - 1 1
uo CO‘OI'Q -
20, Htizsette -
30, Munting -
N, Fihing -
32, Outdoor activities {other) 1
33, Photography -
M, Games {sedentaty) -
133, Theater -
8, Ballet i !
37, Fooda - 4
A8, Miseellancous 1 9 10
SUPIOTAL 9 14 143
Tora. 30 343 23

* Filteen sulentes and a tota) soore wore obtatnod on Pet 1,
** On l'u’ﬂ I indivddual responses to each ftom were reconded on punidied
Caleds,

Table 2 shows the number of items of ecach kind that constis
tute the Information Test. Note the 15 categories in Part 1 for
which subscores were oitained,

4

Let us look at sume of the seales which have been anstructed
from the scores on ftems included in the Information Test,

Voeabulary., The ftems of the vocabulary seale in the Informa-
tion Test are designed to measure a student’s gencral vovabulary,
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Although the distinction between general and technical or spe-
clalized vocabulaty is not precise, genetal voeabulary can be
cosidered to oonsist of words that edueated persons might rea-
sotiably be expected (o know, whethet they have had specialized
traihing in a patticnlar area of not,

As an example of the type of vocabmlary items vsed, note the
following:

tem 6, Which of these objects Hem 7. The government of the
v woually spherjcal? United Siates §s called
“fedetal” becaute it hay

A A water glas A. apresident,
B. An otange B. three separate
C. Adoughnut branches,
D. Adime C. free electionn,
E. Acone D. separate states,
i ration of Church
(The anewer is 1.) St
{The atewet is 1).)

Hem 8. Another word meaning vapor i

A water,

B, gax.

C. liquid.

1. condcasation,
£, wlid,

{'The answer ix B.)

The terms spherical, federal, and vapor represent conoefts
from mathematics, soclal studies, and physical science, respec-
tively, but they are also part of a person’s general vocabulary,
The inclusion of such words is one way (a relatively minor way,
perhaps, but nevertheless one that might have interesting re-
sults) in which the TALENT vocabulary scale differs from many
widely used vocabulary tests which appear to be limited to words
of a rathor “literary” character. Although the TALENT vocab-
ulary items cover a wider range of words than Hems in these
other tests, still the TALENT items do net include words of
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highly speclalized chataciet = for instance, binomial o¢ apothem
(mathcmatios tetms }; pocket borough, fief (social studies terms);
halogen, ohm (physical scichoe teriny), ltems on such words
could legitimately go in the approptiate subject:matter scale, hut
ot in the vocabulary seale, for such terms depend mote oh spe-
clalized training in the patticulat arca than on genetal level of
vocabulaty,

The vocabulaty scote ostimates ability to comprehiend words,
not ability to select and use the approptiate word to esptes one’s
meaning, Not are fine diflerentiations fn meanings a matter of
concetn, Thus, although the dictionaty indicates a slight diffets
etoe in implication between questionable and doubitful, the
meaningy are sufficiently similar that for putposes of the TALENT
vocabulary scale the two words can be comidered synonymous,

5

In addition to the measute of vocabulary, the Information Test
yields a series of subscotes measusing a student’s acquisition of
facts in both academic and non.academic subjocts, The test items
were so comttucted that a pupils anvwers would teflect his
formal education as well as leaming he had acquired outside the
clasmsroom through reading, radio, television, browsing, listening,
or Unkering,

Literature  The purpose of this scale is to measure the pupil's
familianity with the wotld of literature. There §5 no common
baody of hiterature to which all high school students are likely to
have been expmed. No two lists of required or recommended
reading doned by schools are identical, In fact, it i probable
that any two such lists would differ considerably. Even so, there
is usnally comiderable eveslap, Thus, the broad coverage of the
Information Tost {tems dealing with literature makes it likely
that students who have acquired the habit of reading will get
reasonably good scores — provided their reading is above the
comic-book level and not limited to the “how-to-build-it-your-
self” type.

In developing the literature scale, we mude suie that both
poetry and prose were represented, including literature for ad-
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olescents and aduits as well as children. Emphasls was placed
on fleths {0 test knowledge that would be aoquited ehiefly by
reading the litervy wotk in question, rather than merely by
reading about it. ltems wetre included about characteristics of
the prineipal characters, plot, and settingy,

‘The following are sample items;

ltem 9. Which of these was a knight of King Arthur's Round
Table?

A, Alfred
B. Lancelot
C. Mmlin
D, Ivanhoe
E. folamd

(‘The answer is B.)

Htem 10, Othello’s motive for murder was

A, sclf-defense,

B, fealonsy.

C. fear.

D. craving for power,
E. greed for gold.

(The answer is BB.)

Item 11, Each line of blank veme has

A, Gfeet.
LB 10 fect.
C. 3fect.
D. 4f{ect.
E. B5fect.

{The answer is E.)

Social Studies. This scale covers facts and coneepts fram
history, economics, government and civics, geography, und cur-
rent affairs, At least half of the history, government, and geoy-
raphy ftems are concerned with the United States, but the rest
of the world is not neglected. The sampling of material on United
States history covers periods from the discovery of America to
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the present, and includes politica), cconomic, industrial, and
military developments,

No itemns that seemed likely to become dated within 20 years
ot whose significance scemed likely to change matkedly within
that petiod wete included in the test. However, this did not pre.
clude items on topicr of cutrent conceth which will probably
be of continuing interest for a Jong time,

Matetials not necessarily taught in high school were not rigidly
exctuded from the test since it was felt that acquisition of knowl.
wdge about such matetialy through valuntary teading or in other
ways indicates special interest in the area,

The following are sample ftems:

Item 12, Which of these & specifically required by the US.
Comtitution?

A, Supreme Comt

B, Political parties

€. Congressional committoes
1. Nominating conventions
K. Cabinet

{The answer i ALY

Hem 13, Most of the people of India are

A, Moem,
B. Buddhist,
C. Christian,
D. Confucian.
1. Hindu,

(The anvwer is 1)

lem 14, Napoleon was emperor of France around the beginning
of the

A U3th century,
B. 16th contwry,
. 17th century,
. 18th cenuny,
. 10t century,

(The answer s E.)
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Mathematics. ‘The area of mathematics, unlike other academie
subject matter arcas, ix represented not only in the Information
Test, but in two other Project TALENT tests: tho Arithmetie
Computation Test and the Mathematics Test,

However, *he mathematics ftems in the Information Test do
not ovetlap the content of these other tests since the Information
Test ftems arc concerned with knowledge of facts, not with
mathematics skills. None of the Information items requires com-
putation, reasoning, or problem-solving-—these processes arc
covered in other tests. Nearly half of the ftems are on topics
studied in Grade 9 or carlier; the others are concerned with
topics usually not touched upon until at least the 10th grade;
and some call for information that might be ucqulrcd in ways
other than through classroom mathematics,

The history of mathematics was not included, since there is
some cvidence that items of this type are less satisfactory Indi-
cators of interest in such an arca than {tems testing knowledge
of the current field,

The content sampled includes definitions, the vocabulary of
mathematies, conventions of mathematical notation, and the un-
derstanding of concepts such as fractions, decimals, pereents,
factors, cquations, plancs, angles, logarithms, and exponents.

Sample ftems follow:

ltem 15, “3b 4+ 2b2 = 8" Is called

A. acocficient,
B. an equation.
C. aformula.

D. anunknowa.
E. an identity.

(The answer is B.)

Item 16. An ordinary slide rule is deslgned for

A. commuting.

B. measuring length,
C. measuring angles.
D. welghing.

E. reading tables.

(The answer is A.)
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Physical science. This seale comprises items from chemistry,
physics, astronomy, and other physical sciences. Included were
sclence topies taught in clementary and sccondary school, ag
well as items on information that might readily be acquired in
ways other than through formal instruction. It was felt that ac-
quisition of such knowledge through voluntary reading and ex-
perimentation wonld indicate a special interest in the arca,

Sample items follow:

Item 17, Qzone is a form of

A. clectricity.
B. air.
C. oxygen.

D. nitrogen,

E. carbon dioxide.

{The aswer is C.)

Item 18, Gravitation is the force which causes a rubber ball to

A. bounce.

B. go flat.

C. keep its shape.

D. fall when dropped.

E. change shape when pressed.

(The answer is D.)

Item 19. A “light year” is a unit of

A. temperature,
B. volume,

C. brightness.
D. distance.

E. speed.

(The answer is D.)

Biological science. This scale includes items from the fields
of botany, zoology, and microbiology. Nature lore is covered
because its acquisition would indicate a special interest in one
arca of the biological sciences,

A sample item follows:
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Item 20. The substance which makes plants green is

A. cellulose.
B. starch.

C. chlorophyll.
D. sap.

E. fungus.

(The answer is C.)

Music. While these items are not indicative of musical talent,
those who enjoy going to concerts or listening to music on the
radio and phonograph should do well on them.

Here is a sample item:

Item 21. Who wrote “Peter and the Wolf”?

A. Prokofiev

B. Bach

C. Tschaikowsky
D. Dukas

E. Mozart

(The answer is A.)

Art. This scale measures knowledge about art which may
have been acquired through participating in art as a hobby or
for personal expression. Those who enjoy going to museums and
art galleries, reading about art, and dabbling in it should have
an advantage on these items —as should those who have had
special training in art. However, there is no reason to think that
this scale will identify those with creative talents in art.

Two sample items follow:

Item 22. Easels are used by

A. sculptors.
B. musicians.
C. surgeons.
D. lawyers.
E. painters.

(The answer is E.)
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Item £3. Which of these is not the name of a famous painter?

A. Titian
B. Rubens
C. Cézanne
D. Napoli
E. Van Dyck

(The answer is D.)

Home economics. Students who have done some cooking or
sewing, those who have engaged in relevant activities’as a part-
time job (for example, baby-sitting), and those who have taken
home economics courses should have an advantage on these
items.

A sample item follows:

Item 24. In a recipe calling for one cup of butter, yon should
use

. one pound.

. two pounds.

. a half-pound.

. a quarter-pound

. one-eighth pound.

(The answer is C.)

HnoOOw»

Law. These items primarily measure “general information,”
so that a good score on this scale is not necessarily indicative of
interest in law. Nevertheless it seems probable that a student
whose score in this area is relatively low is not likely to have
enough interest in law to make it an advisable career for him.

Here are two sample items:

Item 25. What kind of degree do most lawyers have from law
school?

A. B.A
B. BS.
C. Fh.D.
D. LL.D.
E. LL.B.

(The answer is E.)
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Item 26. A coroner’s chief function is to investigate

A. mysterious deaths,

B. burglaries.

C. counterfeiting rings.
D. kidnapping cases.

E. accusations of bribery.

{The answer is A.)

Health. Among the areas sampled are knowledge of physiol-
ogy, nutrition, first aid, common ailments, physicians’ instru-
ments, and training requirements for medical and nursing
careers.

Here is a sample item:

Item 27. A deficiency disease is a disease caused by

A. avirus.

B. improper diet.

C. not getting inoculated.
D. defective glands.

E. poor heredity.

(The answer is B.)

Architecture. Those who have read bocks and articles about
architecture and students whose interest has manifested itself in
other ways — for instance, through conscious observation of the
architecture around them — should do well on these items.

Farming. These items are intended to give some representa-
tion to the information that children who grow up on farms or
ranches are likely to acquire. The items might give some ad-
vantage to those who have an interest in rural life.

Theater. These items should indicate an interest in the the-
ater. (It is somewhat doubtful, however, that it is possible to
get much differentiation between those who are interested in the
stage as a career anc. those who merely are interested spectators. )
Most of the items deal with theater terms (for example, grease-
paint, foctlights).

Here is a sample item:

 A————r i any ame n
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Item 28. An ingénue role in a play usually calls for

A. coxceptional actii:g ability.
B. great beauty.

C. youthfulness.

D. a sophisticated manner.
E. skill as a comedian.

(The answeris C.)

Photography. These items should test information that is ac-
quired principally through photography as a hobby, and also, to
a certain extent, information piced up through reading about
photography, attending exhibits, and manifesting interest in other
ways.

6

We now come to a discussion of three scales dealing with a
student’s acquisition of facts about the world of technology.
Three areas are under consideration — mechanical, electrical
and electronic, and aeronautic and space information. The test
items for all three were dispersed throughout the Information
Test.

Mechanical Information. The assum;‘ion underlying ‘this
scale is that anyone who has both aptitude for mechanical work
and interest in it will probably manage in one way or another to
acquire considerable information about it. It is assumed that
he would be likely to acquire such information whether or not
the dgh school he attended offered formal instruction in me-
chanical subjects,

Among the first standardized tesis of mechanical information
were the early trade tests developed for use in the Army during
World War I. In the early tests of mechanical information, un-
like the more recent ones, no distinction was made between me-
chanical information (tools, materials, mechanics, carpentry, cab-
inet making, painting, printing, etc.) and electrical information.
In current practice, electrical and electronic information are
often covered in a separate test since individuals who do well in
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mechanical informatfon tests are not necessarfly well informed
in clectricity and clectronies, and vice versa, Contemporary tests
of inechanfcal information have proved uscful for predicting
success as an aircraft mechanic, auto mechanie, radlo repalrman,
radar repairman, machinist, sheet metal worker, or welder. In
World War I1, the Army, Navy, and Air Force made extensive
use of mechanical information tests with conskderable <uceess.
Frequently mechanieal information ftems are pictorfal rather
than verbal; and if verbal items are used. an cffort is usually
made to keep the wording simple.

The TALENT mechanical information items are of the verbal,
rather than pictorial type. Each item falls into one of two cate-
gories: (1) information about tols, carpentry, and other kinds
of construction, or (2) information about motors und other kinds
of mechanisms, The items are about equally divided between
the two categorics. However, this is not important except as a
way of insuring breadth of coverage, since students who do well
on one type of item tend to do well on the other.

The test taps a wide range of mechanical information — about
automobiles, common machines, tools. The emphasis is on in-
formation acquired through direct experience with tools and
motors. The wide variety of information covered tends to equal-
ize the opportunities of boys in urban and rural environments to
score well and helps to make the scores comparable,

A sample item follows;

| Item 29. Which of these tools is best for rough-shaping wood?

A. Rasp
B. Planc
C. Level
D. Awl
E. File

{The answer is A.)

In interpreting scores on this test, past mechanical experience
or formal training in mechanics should, of course, be considered.
Certainly, too, the sex of the individual should be borne in mind
in interpreting a score, since pronounced sex differences are usu-
ally found in scores on mechanical information. In general, those
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who score well un thiese ftems will tend to do well in training for
a wide varicty of mechanical occupations — for instance, ma-
chinist, artillery mechanie, sheet metal worker, foundryman, afr-
craft mechanie, and auto mechanie,

Electrical and Electronte Information, 'This scale is intended
to serve as a predictor of success in such jobs as clectrician, clec-
tronie techniclan, or radio and television repairman.

Extensive use of clecttical and clectronic information tests as
prediclors of job success dates back to about World War 11, At
that time, the military services found that tests of clectrical and
clectronic information were useful in identifying persons who
would muke good clectricluns or electronic technicians (though
not necessarily good mechanics). This sort of test was therefore
used extensively and successfully in assigning military personnel
lo specifie training programs. Ever since then it has been real-
ized that the occupational ficlds represented by mechanical jobs
and eclectrical fobs are functionally differcnt. Civilian versions of
clectrieal and clectronic information tests for vse in selection and
counseling were not developed until recently, Such tests have
proved uscful in predicting suceess in numerous jobs, including
clectrician, clectronic technician, radio repairman, and radar
repafrman,

Most of the TALENT clectricity and clectronices items are of
the verbal type, although a few involve diograms. The items
stress information acquirable through direct experience in the
construction and mal.tenance of electrical and clectronic equip-
ment. Thus, examincees who have worked on radios, hi-fi sets, or
other clectronie equipment, for fnstance, would have an advan-
lage. It is inevitable that some of the ftems could also be an-
swered on the basis of information acquired in formal courses
in physics and to a lesser extent in chemistry. However, items
that can be answered on this basis even by persons who have not
had much direct experience with clectrical or electronic equip-
ment were kept to a minimum,

Scores on this seale are considerably affected by past experi-
ence in the area, but since a broad range of content is covered,
the average high school student will probably have had an op-
portunity to acquire a fair amount of the information tested if
he is at all interested in the area and has any aptitude for it

P
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In other words, those who get good scores are likely to have both
interest in the field and aptitude for it. They could probably
complete successfully any training coutrse in the avea. A low
seore does not indicate that a youngster lacks the ability to learn
this kind of material if he is exposed to ft. However, {f he has
not been exposed by age 16 or 18, the chances for surcess in
clectronics or clectrical training programs would be substantially
lewered,

Acronautics and Space Information. ‘This scale 5 intended to
help identify students whose interests and aptitudes suggest they
would be successful pilots.

As has already been indieated, among the discoveries made by
the Aviation Psychology Research Program during World War
11 was the fact that onc of the tests that made an important con-
tribution to the prediction of success in pilot training was an in-
formation test heavily loaded with questions about acronautics
and related topics. Hence, the Information Test included some
fteins on such topics as flying procedures, navigation, jet aircraft,
and space exploration,

7

Scientific Attitude Scale. These items provide a subscore
which should be indicative of how the individual views the
world — whether he views it as a place where there are logical
causc-and-cffect relationships, or whether he regords< it as a placo
where consequences are illogical and arbitrary. In the latter
category fall the modern-day equivalents of the primitive helicfs
that have been called “sympathetic magic.” Also in the category
of illogical and arbitrary consequences are the premises of palm-
fstry, astrology, and numerology.

Each item consists of a description of a phenomenon or an
occurrence. Five cxplanations are presented, and the task is to
sclect the “best” one, Only one of the five explanations is reason-
able and logical. Of the other four, some involve common super-
stitions, magic, concepts incompatible with the scientific view-
point, or belief in the occult. Selection of other distractors,
however, may primarily imply muddled thinking on the part of
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the examinee. (An example of the latter kind of distractor would
be Option C in Sunple Item 30, below.)

None of the ftems requires special information in science or
mathematics, Whenever such {nformation is needed to answer
the question, it is presented in the ftem itself. For instance, in
Sample Item 31 below, the odds on ten colns falling “heads up”
ate stated, in round numbers, in the item.

ere are two sample {tems:

Item 30. Jim Wilson has entered many golf tournaments but
has nover won ene. He usually does very well until
the finals. But in the finals when the score is close,
he tends to make a few wild shots, which result in his
defeat. Tho best explanation of Wilson's faflure to win
a tournament {s that

A. he s just noturally unlucky.

B. he "goes to picees” under pressure.

C. he hasn’t practiced.

D. he doesu't really care whether he wins.
E. his opponents are just naturally lucky.

(The answer is B.)

lNent 31, Professor Rogers wished to find out whether any of
the 950 students in Central High School could demon-
strate the power of “mind over matter.” When ten
pennies are tossed, the chances that all ten of them
will fall “heads up” are about one in a thousand.
Rogers had each student in turn toss ten pennies. He
instructed them to try, by thinking very hard about it,
to make all ten pennies fall “heads up.” But when
one of the boys, Joc Thompson, tossed the coins they
all fell “tails up.” What docs this suggest about Joe?

A. Joe was purposely trying to get all tails.

B. Joe beeame confused.

C. Joe didn't have faith in the power of mind over
matter.

D. Joe is unlucky.

E. Nothing.

(The answer is E.)

The Scientific Attitude scale is strictly experimental. We hope
it will prove helpful in ussessing scientific aptitude.

e il



6 The Tests: Their
History and Content—2

Our description of the tests continues. Here we deal
with tests for memory for sentences, memory for
words, and disguised words. We next describe the
purpose and content for a group of tests of abilily to
use and comprehend the English language. Following
that, we give an account of the tests dealing with
creativity, mechanical reasoning, visualization, mathe-
matical reasoning, and arithmetic computation. Fi-
nally, tests of table reading, clerical checking, and
object inspection are described.

This chapter also discusses our preferences test and
tells why we asked each student to write two themes
—on “What High School Means to Me” and “My
Views of an Ideal Occupation.”

—I:e probing for patterns of aptitude and ability continued by
means of tests which sought more than a student’s fact-absorbing
capacities.

Previous research had indicated that human ability depends
heavily on memory (probably more than one kind), language
and mathematical skills, and ability to visualize movement in
two or three dimensions. But perhaps central in the aptitude
pattern are reasoning ability and creativity.

Therefore, in addition to testing knowledge of facts by using

90
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the Information Test we tested for the wide range of abilities
suggested above. The nature and background of the tests used
for these purposes are described below.

Musmony ron SeNTENCES

There are several different aspects of memory, Which of the
various aspects of memory does the TALENT Memory for Sen-
tences Test include?

First, we believe it measures recall rather than recognition.
Some rescarchers have safd it is impossible to measure recall with
an objective test — that all that can be done is to measure recog-
nition. We disagree, and offer the Memory for Sentences Tost
as cvidence. Next, our {est measures materinls which the student
deliberately tries to memorize — that is, the test does not meas-
ure incidental memnory. Furthermore, what it measures is some-
thing morc than immediate memory, since two other tests
intervened between the study period and the test period. Finally,
the test was designed to measure memory for material which is
underlearncd, rather than overlearned. This materfal is verbal,
consisting of sentences,

We mention the kind of memory measured by this test be-
cause it is casy (and risky) for test users to overgencralize from
tho title of a test and to infer, for instance, that because a test
has the word “memory” in its title it will indicate how well some-
onc can do in all kinds of memory tasks. This is not so. There
are several specific kinds of memory, and the results derived from
a test of one kind should be applicd to other kinds only with
great caudion,

This test is experimental in nature. Numecrous tests of ability
to memorize materfals have been developed in the past, but as
far as wo knovr, tho typo of jitem used in the TALENT Memory
for Sentences Test has not been uscd before in precisely the samo
form. This item type is a multiple-choico version of a kind of
completion test that had been developed to measure essentially
the sameo thing. This carlier test, developed at the Educational
Testing Scrvico, consists of a study period in which a number of
sentences are to bo memorized, followed by a testing . 2riod in
which some or all of the same sentences are presented in a differ-
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ent order, with one word missing from each. The task is to fill
in the missing word.

The TALENT test for memory for sentences consists of 40
short sentences. The students were given six minutes to mem-
orize them. The test ftems consist of some of these sentences, in
a different order, witli one word omitted from cach sentence,
The task is to recall the nfssing word and flentify its second
letter, which is one of ivo options. Each option consists of only
one letter, instead of an entire word, in order to test the ability
to recall the missing word, rather than merely the ability to
recognize the word when it is presented. Thoe second letter is
uscd instead of the first in order to minimize the extent to which
the letter itself will help the person recall the missing word if
he has forgotten it.

Those who do well on this kind of memory test are probably
likely to do well in types of sehool work that call for rote learn-
ing of verbal materials, and they will also probably make good
initfal progress in training programs where a great deal of nomen-
claturc or many facts are to be learned.,

The following sentence might have been used as one of the
40 to be memorized:

“Mary tried to catch the four o'clack bus.”

If that sentence had been used, the following could have been
one of the test items:
Hem 82, Mary —__ to cateh the four o'clock bus.

A. —n
E ¢

Lo
) { P
U. —u

{The answer is r — the sccond letter of “tried,”)

Note that many other words could be used to fill this space
just as well, such as “wanted,” “decided,” “liked,” or “hurried.”
However, the word in the sentence was “tried.”

MEmony For \WoRDs

The purpose of this test is to measure another kind of rote
memory — the ability to memorize “foreign” words correspond-
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ing to common English words, This ability is directly relevant
to learning a foreign language, und presumably related to ability
to lemn many other kinds of material.

Various kinds of “paired associates” tests have been used for
a long time in psychological rescarch on the nature of memory.
A “paired associates” test is a test in which a set of pairs of sym-
bols is studicd for a fixed period, to associate cach synibol with
the one paired with it. The symbols may be numbers, diagrams,
pictures, persons’ names, real words, or nonscnse syllables.

As early as World War I, paired associates were used to
measure code learning ability. More recently, Carroll and Sapon?
developed a “Paired Associates” Test (Test 5 in the Psi-Lambda
Fareign Language Aptitude Battery) predicting ability to learn
foreign lunguages. This test has been shown to be useful for its
intended purpose. Carrol]l* found, for instance, that his “Paired
Associates” Test measured a factor he designated as “associative
memory” and, to a somewhat lesser extent, a factor he called
“linguistic interest,” bath of which were related to course grades
in an intensive Air Force “trial course” in Mandarin Chinese.

The TALENT Memory for Words Test is modeled directly on
Test 5 (Paired Associates) of the Psi-Lambda Foreign Language
Aptitude Battery.

In this test the student is given two minutes to study 24
common English words and their alleged equivalents in a totally
unfamiliar language. To insure that the language would be un-
familiar to all, a langnage named Vliaznoor was invented espe-
cially for use in the TALENT test. The two-minute study period
is followed by a two-minute practice period in which the stu-
dents practice recall, using a list of the Vlaznoor words. Ability
to sclect the English equivalent of a given foreign (Vlaznoor)
word from among five options is then tested. Each Vlaznoor
word is 2 separate item and is presented in a different order from
that used in the learning and practice materials, Almost all op-
tions are English words used in the vocabulary studied, although
an occasional English word not in the vocabulary studied may
be used as a distractor — for example, “in,” when “on” is the right
answer.

1 Carroll, J. B,, & Sapon, S. M., Psi-Lambda Foreign Language Aptitude
Battery. New York: Psychological Corp., 1955,

2 Carroll, J. B., “The Factor Analysis of Two Foreign Language Aptitude
Batteries.” J. Genet., Psychol., 1958, 59, 3-19.
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The foreign words are sharply different from each other.
Words that differ in only one letter (for example, DRINVO and
DRANVO) are not used. Each of the foreign words is a pro-
nounceable combination of vowels and consonants (for example,
KAJELB), not an unpronounceable jumble of consonants (for
example, BTFLSPK'1).

A sample of the type of vocabulary used is shown below:

Foreign English
KAJELB walk
DRINVO potato

HOL ear
TAHNE pretty
FALG shoe

The following is a sample test item:

Item 33. DRINVO

A. ear

B. pretty
C. shoe
D. potato
E. walk

(The answer is D. )

This test differs from the Memory for Sentences Test in several
major respects:

The Memory for Words Test, unlike the Memory for Sen-
tences Test, measures the recognition type of memory, not the
recall type. It measures immediate memory. No other tests in-
tervene between the study period and the test period. The ma-
terial to be learned is less meaningful than that of the Memory
for Sentences Test, since half of each pair of terms to be asso-
ciated is an arbitrary verbal symbol.

There is considerable evidence that the ability measured by
the Memory for Words Test is useful in learning a foreign lan-
guage. There is also good evidence that the test would be a
useful predictor of ability to learn many kinds of code. (The
task imposed by the test is a form of code learning.) It is ob-
vious that rote memorv is also useful in many other kinds of jobs.

e
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Discuisep WORDS

This test is designed to measure what has been termed “pho-
netic-orthographic ability — the ability to form connections be-
tween letters and sounds.”

A test in which the task was to decipher words, spelled in a
partially phonetic and very much abbreviated form, was used
about 20 years ago as part of the Turse Shorthand Aptitude
Test.* This test was demonstrated to be useful for its purpose of
predicting ability to learn shorthand.

The task used in the Turse Shorthand Aptitude Test was
adopted, in slightly more complex form, for the Spelling Clues
Test (Test 3} of the Psi-Lambda Foreign Language Aptitude
Battery. In this version, the task was to figure out what word
was represented by the odd combination of letters and then to
demonstrate that one had translated correctly by picking the
correct synonym from among five choices. Carroll obtained evi-
dence that his Spelling Clues Test was useful as a predictor of
foreign language learning ability.

The TALENT Disguised Words Test uses the same type of
item as the Spelling Clues Test, with the difference that we made
a systematic effort to keep the vocabulary level low by limiting
the words “spelled” to approximately the first 5,000 in the
“Teacher’s Word Book of 30,000 Words,” which shows the order
of frequency with which words are used in written English. We
imposed this restriction to reduce to a minimum the extent to
which the test measures vocabulary, since our battery alrcady
included a separate vocabulary scale in the Information Test.

The directions for the test read as follows:

“Each item begins with a word which is disguised by spelling it
in a very peculiar way. However, it is spelled somewhat as it is

8 1hid.

4 Turse, P. L., Turse Shorthand Aptitude Test. Yonkers-on-Hudson:
‘World Book Co., 193740,

5 Thorndike, E. L. and Lorge, 1., The Teacher’s Word Book of 30,000
Words. New York: Teachers College, Columbia University, 1944. (The
words used were limited to those designated AA, A, or 14-49 in the G
column of the word list.)
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pronounced. The disguised word is followed by five real words
or plirases. . . . Show that you recognize the disguised word by
selecting the choxce that means most nearly the same thing. .

Two sample items follow:
Item 34. DLA

A. sadly

B. postpone
C. bluntly
D. hand cut
E. every day

(The answer is B, since the disguised word is delatr.)

Item 35. DSKRIJD

A. depressed
B. described
C. thrown away
D. ruined

E. accused -

(The answer is A, since the disguised word is scouraged.)

As was pointed out, the items are not intended to measure
vocabulary directly, except to a very limited degree. Nor are
they intended to measure spelling ability. (This, too, is meas-
ured directly by another test in the battery.)

What the test measures is the ability to puzzle out, from con-
text and appearances, the meaning of a word which is vaguely
reminiscent of a familiar English word. To put it another way,
what is measured, to a considerable extent, is ability to draw in-
ferences of a type that would be drawn in learning to read a
foreign language. The ability measured is probably also useful
in learning shorthand.

Encrise

The purpose of this test is to measurc ability to express oneself
adequately in English. It has five separately scored parts:

e r— s ooy . m e
o R e et et

—
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1. Spelling

2. Capitalization

8. Punctuation

4. English Usage

5. Effective Expression

It also yields a total score, which indicates overall achieve-
ment in various aspects of English expression measurable by ob-
jective test items.

The test is primarily concerned with written English, but pre-
sumably som~ generalization to spoken English on the basis of
the English Usage and Effective Expression subscores is justifi-
able.

Each of the five parts of the test is discussed in tmin.

1. Spelling. Each item consists of four words, of which onc
may be misspelled, The task is to determine which one of the
four, if any, is misspelled.

Below are two sample items:

Item 86.

S

. excellent

. exercise

exstract

extreme

. None of the above

s

HOOwW>

Item 37.

. affection

. complexion

. electrician

. permission

. None of the above

HUOW >

(The answers to these two items are C and E, respectively.)

The test measures ability to spell reasonably common words —
words that have probably been encountered at least once by :
almost all of the students. The words are not necessarily ones d
that students can define — it is possible for good spellers to know :
how to spell words they do not understand. To insure that the

o e e i SIS e e e e et S S i T
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vocabulary would not be too difficult, the words tested were
limited to the 10,000 used most frequently in written English,
according to the Thorndike-Lerge word Jist.

Except in the case of such activities as proofreading and edit-
ing, the ability to spell correctly when writing is generally more
important than the ability to recognize speiling errors when one
is not writing. Although what is measured directly by the test
is ability to recognizo spelling crrors when presented with the
visual stimulus, the actual ability to spell a word correctly when
writing it is probably tapped indircctly. No cffort is made to
mceasure the ability to spell orally.

A spelling test was included in the battery for two reasons.
First, the kind of achievement measured by this test is inherently
impnrtant. The ability to spell adequately is necessary in order
to be able to write acceptable English. This ability is essential
for many types of jobs, The ability to recognize spelling errors
is also dircetly necessary to many job activities.

The second reason for including spelling in the battery was
that its correlation with many other aptitude tests is quite low;
thercfore it could be expected to cortxibute a unique component.
Relatively little is known about what spelling ability actually
consists of — to what extent it depends on visual memory, visual
perception, or auditory-visual association. But there is evidence
that its inclusion in a battery contributes significantly to the
battery’s validity for a number of purposes.

2. Capitalization. This test, which measures mastery of the
rules of capitalization, consists of a passage printed entirely in
lower case letters. The task is to determine which of the words
with numbers under them should start with a capital letter.

Below is a sample passage with 28 ‘tems:

george hathaway spent last november in paris with his
38 39 40 41 42 43
rother henry and their young cousin, louis beauregard;
44 45 46 47 48 49 50

they stayed in rather a large hote! overlooking the scine
51 52 5354 55 56 57 58
river., in december they all went to england {to london, i
59 6061 62 63 64 65 66
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believe), where they spent christmas with dr, and mrs,
67 68 69 70 71 72

hathaway,

78

(Answers: The words to be capltalized are Nos. 38, 89, 41, 42,
45, 49, 50, 58, 59, 60, 61, 63, 65, 68, 70, 71, 72,73.)

8. Punctuation. The Punctuation subtest has two parts —
Section @ (Punctuation Marks) and Section b (Sentence Struc-
ture).

In Section a, each item consists of a sentence, part of which is
printed without punctuation. This part of the sentence is then
presented puncluated in several alterative ways., The task is
to determine which is correct.

A sample item follows:

Item 74, How blue %0 sky has turned

A. sky has turned.
B. sky has turned!
C. sky has turned?
D. sky, has turned.
E. sky; has tumed.

‘( The answer is B.)

The purpose of Section a is to test knowledge of the appropriate
use of standard punctuation marks. While the pupi! is required
to differentiate between correct and incorrect punctuation, he is
not required to determine which ~f two or mere acceptable man-
ners of punctuation is preferable. For instance, no effort is made
to test whether the student recognizes cases where although a
period is grammatically correct, a semicolon would be preferable;
nor is anv effort made to test whether the student has the same
preference as the item writer in cases where either commas,
dashes, or parentheses are technically acceptable,

In Section b, each item consists of either a fragment of a sen-
tence, a complete sentence, or two or more sentences run to-
gether. The task is to determine which it is. The instructions are
to mark the answer sheet as follows:
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Mark “0” if it is part of n sentenco,
Mark "1” if it is one complete sentence,
Mark “2” if it {s two or moro sentences run together.

Four sample items follow:

Item 75. A course of study including English, French, algebra,
American history, and chemistry,

Item 76. The football tecam having tied one game and won all
tho rest,

Item 77. It’s late, let’s get started,

Item 78. Do you know how?

(The answers are 0, 0, 2, ~2d 1, respectively.)

4, English Usage. Each item consists of a sentence with a
word or group of words missing, the missing section being repre-
sented by a blank. The task is to determine which of several
(three to five) choices fits best in the blank. The instructions
specify that if two choices are correct, the better one is to be
selected.

Here are two sample items;

It 79. Bob —____ arrange it.

A. might could

B. might be able to

C. could maybe

D. maybe could

E. would maybe be able to

(The answer is B.)

Item 80. Edand —____________ planning to go.

A, myself was
B. me was

C. Iwas

D. myself were
E. Iwere

(The answer is E.)
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The items measurc knowledge of correct English usage and
the ability to express a given idea in the most desirable way.
The student is required to decide which of several options pro-
vides the best (grammatically correct, clearest, least ambiguous,
least awkward) way of expressing an idea.

5. Effective Expression. Each item consists of three, four, or
five sentences, each expressing the same idea, but only one of
them expressing it well. The student is to select which of the
sentences expresses the idea best. He is given no hint as to what
criteria to use in making his decision.

A sample item follows:

Item 81.

A. Things such as this helped our forefathers push
back the wildemess and create the richest nation
in the world.

B. Our forefathers created the richest nation in the
world, helped by things like this to push back the
wilderness.

C. Things such as this helped our forefathers in their
pushing back of the wilderness and in their creation
of the richest nation in the world.

D. To create the richest nation in the world, our fore-
fathers, being helped by things like this, pushed
back the wilderness.

(TLe answer is A.)

These items are used to measure recognition of whether an
idea has been expressed clearly, concisely, and smoothly. The
student is not required to determine whether the preferred sen-
tence represents the best possible way of expressing the idea. He
need only choose among the sentences given,

Wonrp FUNCTIONS IN SENTENCES

This test is intended to measure the student’s semsitivity to
grammatical structure, whether or not he has had instruction in
the rules of grammar,

A A A i

Pt = S



102 DESIGN FOR A STUDY OF AMERICAN YOUTH

This type of test was originated a few years ago by John B,
Carroll, who designed it as a measure of foreign language apti-
tude and incorporated it in his Psi-Lambda Foreign Language
Aptitude Battery® as Test 4 (Words in Sentences). It has proved
to have excellent validity as a predictor of foreign language
learning ability.

The TALENT Word Functions in Sentences Test uses the same
type of item as the Words in Sentences Test (Test 4 of the
Carroll-Sapon Psi-Lambda Battery) mentioned above. Each
item consists of a “key sentence,” followed by one or more other
sentences. One word or phrase in the key sentence is printed in
capital letters. The task is to determine which of five underlined
words or phrases in the following sentence or sentences per-
forms the same function in its sentence as the capitalized word or
phrase performs in ifs sentence.

Three sample items follow:

Iiem 82. They walked GAILY down the street.

The newly arrived couple used up their money too fast.
A B C D E

Item 83. Judy, HAVING an optimistic nature, expected things
to turn ont well.

Driving a car requires a license.
A
The weather hav..y finally cleared up, Mrs. Rogers
B
was able to work in her garden.

Helen, busily planning her afternoon, wasn’t watching
C D

where she was going,
E

Item 84. This is the WAY to do it
Idoit a different way.
A

I uge a different method.
‘ B

8 Op. cit.

L
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The way to do it is like this.
C

That’s tho wrong method.

There aro many ways of doing it.
E

(Tho answers to these three itewns are E, C, and D, respectively.)

‘This test was deliberately made very difficult, since there is
reason to believe a hard test would predict ability to learn for-
eign languages better than an easler one.

Although formal training in grammar and study of foreign
languages (particularly of highly inflected ones, such as Latin)
are probably of some help on this test, the fact that the term-
inology of grammar is not used reduces the cffects of formal
training to a minimum. To perform well on this test, one must
understand the structure of a sentence and recognize the func-
tion of each word or phrase in the sentence. This ability is prob-
ably related to the ability to learn the grammar and character-
istic sentence structure of a foreign language — particularly one
in which word order is typically different from that of English,
It is probably also related to the ability to learn the formal rules
of English grammar.

Although a relationship has been found between scores on this
type of test and the ability to learn a foreign language, a high
score on the test does not guarantee success in mastering a for-
eign lznguage; this test measures only one aspect of that com-
plex ability. But considered in cozjunction with other relevant
tests, the Word Functions in Sentences Test should prove useful
as a predictor.

READING COMPREHENSION

The purpose of the test is to measure ability to comprehend
written materiais.

The most coinmon of the numerous types of standardized read-
ing tests used over the last 40 years consists of passages to be
read, with each passage followed by several multiple-choice
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questions testing comprehension. This is the type that was
chosenr for the TALENT battery. In answering the questions the
student is permitted to refer back to the passage as often as he
likes.

Like its predecessors, the TALENT test includes passages
covering n wide range of topics. Some deal with soclal studics,
some with natural science, and some with literary content.
Poctry as well as prose is included.

A poem and some sample ftems based on it follow:

(1) Loveliest of trees, the cherry now
(2) Is hung with bloom along the bough
(3) And stands about the woodland ride
(4) Wearing white for Eastertide.

{5) Now, of my threescore years and ten,
(8) Trenty will not come again,

(7) And take from seventy springs a score,
(8) It only leaves me fifty more.

(9) And since to look at things in bloom
(10} Fifty springs are little room,
(11} About the woodlands I will go
(12) To see the cherry hung with snow.?

Item 85. What does the word “ride” probably mean, as used in
line 37

A. Autoride

B. Tree

C. Horseback ride
D. Flowers

E. Road

"-Loveliest of Trees,” from “A Shropshire Lad” — Authorized Edition,
from COMPLETE POEMS by A. E. Housman, Copyright © 1959 by Holt,
Rinehart and Winston, Inc. Reprinted in the United States and its posses-
sions by permission of Holt, Rinehart and Winston, Inc,, New York, New
York. Reprinted cutside the U.S. and its dependencies by permission of
The Socicty of Authors, literary representatives of the cstate of the late
A, E. Housman and Messrs. Jonathan Cape, Ltd., publishers of A. E.
Housman’s COLLECTED POEMS.
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Item 8G. What season [s {t, in the poem?

A, Winter

B. Spring

C. Summer

D, Fall

E. There is no way of telling.

Item 87. The poct :ndicates, a little ruefully, that his life

A. will pass too quickly.

B. will probably end very soon.
C. has been unhappy.

D. has been devoid of beauty.
E. has been uneventful.

Item 88. How old does the poet say ho is?

A, 20
B. 30
C. 40
D. 50
E. 70

Item 89. When the poet says Lie “will go” (line 11), he probably
means he will go

A. on foot.

B. by boat.

C. by automobile.

D. by horse-drawn sleigh.
E. on snowshoes or skis.

(The answers are I, B, A, A, and A, respectively.)

It is important to note that this test measures ability to read
with comprehension, rather than mere ability to recognize the
printed word without understanding the fact, idea, or concept
expressed.

Reading comprehension skills have been classified into the
following nine categoaries:

“1. Knowledge of word meanings.
2. Ability to select the appropriate meaning for a word or phrase
in the light of its particular contextual setting,
3. Ability to follow the organization of a passage and to identify
antecedents and references in it,
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Ability to select the main thought of a passage.

Ability to answer questions that are specifically answered in
a passege.

. Abllity to answer questions that are answered in a passage but
not in the words in which the question is asked.

. Ability to draw inferences from a passage about its contents.
. Ability to recognize the literary devices used in a passage to
determine its tone and mood.

. Ability to determine a writer’s purpose, intent, and point of
view — i.e,, to draw inferences about a writer.”8

© o= o A

Of these nine categories, all but the first is covered directly
by items in this test. Knowledge of word meanings is measured
in the Information Test vocabulary scale and therefore is not
measured directly in the Reading Comprehension Test. To a
certain extent, however, knowledge of word meanings will affect
Reading Comprehension scores, since the vocabulary of the pas-
sages and questions must be veasonably well understood if the
items are to be answered correctly. However, extremely difficult
vocabulary has been avoided. In general, the vocabulary is
within the first 15,000 words on the Thorndike-Lorge List? The
primary exceptions to this limitation would be words whose
meaning is explained in the passage and words whose meaning
can be inferred reasonably well from the context.

The ability measured by this test is a good predictor of school
success in an academic or liberal arts curriculum.

CREATIVITY

The purpose of this test is to mcasure the ability to find in-
genious solutions to practical problems. There is some evidence
that this ability is related to many kinds of creativity.

Many attempts have been made to measure creativity or in-
genuity. Perhaps the most comprehensive effort in recent years
has been that of Guilford,!® who studied the interrelations of

[ ]
8 Duvis, F. B., “Fundamental Factors of Comprehension in Reading,”
Psychometrika, 1944, 9, 185-197.
9 Op. cit.
10 Guilford, J. P,, “The Structure of Intellect,” Psyck. Bull,, 1953, 267~
293,
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many tests of fluency, imagination, and originality. A recent
development is the new item type designed by Flanagan to
measure ingenuity and inventive skill -— the ability to devise in-
genious procedures, equipment, or presentations. He developed
a new response format which avoids suggesting the correct
responses to the problems as presented. The examinee is given
the problem and a few clues and is required to devise an in-
genious solution. This is the type of item used in the Ingenuity
Test of the Flanugan Aptitude Classification Tests (FACT Bat-
tery).1!

The TALENT Creativity Test is modeled on the FACT In-
genuity Test described above. Each item consists of a complex
problem similar to one that might be encountered in life. The
student is required to think of a clever or ingenious solution. The
choices are given in terms of the first and last letters of possible
right answers. This is to insure that the student really develops
the solution, instead of just selecting it from: among five choices.

Two sample items are given below:

Item 90. The sanding and smoothing of knobs and other small
round wooden objects is a problem because flat sheets
of sandpaper do not fit the knobs. The sandpaper
buckles and tends to wrinkle. One solution is to cut

several

Ae . __ n d_ . _s in the sandpaper.
B.h . __._1t__ _s in the sandpaper.
CopPo 1 s_.-_s in the sandpaper.
Dot n w___s in the sandpaper.
Eomo__ . __ h b..__s in the sandpaper.

(The answer is C, since “parallel slits” is the solution.)

Item 91. Attic and cellar stairways and stepladders are often
causes of household accidents. One method for pre-
venting slipping and falling on wooden stairs or steps
is to apply a coat of varnick o each step, and while

11 Flanagan, J. C., Flanagan Aptitude Classification Tests. Chicago: Sci-
ence Research Associates, 1957,
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the vurnish is still slightly sticky, apply a small amount
of

A. d_ _n to each step.

B. s__d to each step.

C. r_.__g to each step.

D. g_._n to each step.

E. r__t to each step.

(The answer is B, since “sand” is the solution.)

The items do not require detailed knowledge of specialized
fields. They are intended to provide a measure of something
beyond general knowledge, vocabulary, and deductive reasoning
ability. There is evidence that they do. As would e expected
from an examination of the items, the Creativity Test measures
to some extent the ability measured by various kinds of reasoning
tests, including mechanical reasoning. However, it has an appre-
ciable amount of “unique reliable variance”; in other words, part
of what it measures is an ability not covered by any other kincs
of paper-and-pencil tests that have been tried out in conjunction
with it.

High scores on this test should be interpreted as indicating
inventiveness or creative ingenuity.

MECHANICAL, REASONING

The purpose of this test is to measure ability to visualize the
effects of everyday physical forces and principles {for example,
gravitation, pressure, equilibrium) and the operation of basic
kinds of mechanisms (for example, gears, pulleys, wheels, springs,
levers). Tests of this sort have sometimes been called measures
of “barnyard physics.” The ability measured is related to me-
chanical aptitude.

As early as World War I, mechanical ability was recognized
as a type of testable ability separate from general intelligence.
Later, various combinations of manipulative, pictorial, and
verbal items were used to test mechanical ability. It was not
until much later that psychologists recognized that the different
types of “mechanical” items were really measuring somewhat

B e
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different mental factors. In 1940 the Bennett Mechanical Com-
prehension Test!? was developed.

By the end of World War II the broad area of mechanical
ability had been resolved into such commonly used tests as me-
chanical information, electrical informaticm, tool usage, spatial
visualization, eye-hand coordination, and pictorial mechanical
reasoning. The lotter, in the form employed by Bennett, has been
the mogt widely used. However, many comprehensive aptitude
test batteries #mploy most or all of these types of tests. Despite
the relatively high correlation between scores on the variovs
types, all have proven to yield some unique contribution toward
predicting success in mechanical occupations. The kind of ability
measured by a mechanical reasoning test of the pictorial type
is only one of the abilities needed for success in mechanical occu-
pations.

There is a wealth of evidence supporting the validity of me-
chanical reasoning tests for a variety of occupations, such as air-
plane pilot, auto mechanic, waachinist, welder, aircraft mechanic,
sheet metal worker, and tool and die maker. Such tests have
been widely used by the Armed Forces for initial selection and
for assignment to training. In the extensive validation studies
conducted in the Armed Forces, tests of this sort have usually
been found to correlate substantially with measures of success
in mechanical training courses. These results are confirmed by
similar studies in industry.

The TALENT Mechanical Reasoninz Test uses about the same
type of items used in Bennett’s Mechanical Comprehension Tests.
Each item consists of a drawing, with a multiple choice question
on how the objects pictured behave.

Getting a good score on this test calls for visualization, rea-
soning, and “intuitive” understanding based on past observation
of common mechanical forces at work. Every item can be an-
swered without training in physics, and without e:perience in
woodworking or other crafts, or in working with motors. Nor
is knowledge of tools or of electricity measured. Nevertheless,
the student’s past training and experience should be borne in
mind in interpreting the results. A course in physics may make
many of the items easier. The fact that girls, on the average,

12 Bennett, G. K., Tests of Mechanical Comprehension. New York:
Psychological Cr:p., 1940,
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score considerably lower than boys is consistent with the hypothe-
sis that training, experience, and other enviionmental factors play
a role in the development of mechanical reasoning. However,
this does nct render the test any less useful as a predictor of
success in mechanical jobs.

A sample item is shown below:

Item 92, When worm gear X is turned in the direction shown,
in which direction, if any, does gear Y turn?

A. In direction A
B. In direction B
C. First in one direction and then in the other
D. It doesn’t turn.

(The answer is A.)

VisvarLizatioNn ™ Two DIMENSIONS
and
VISUALIZATION IN THREE DIMENSIONS

The purpose of these two tests is to measnre spatial visualiza-
tion — the ability to visualize how an object, pattern, or con-
figuration would appear when viewed from various angles in
various positions.

& s e b AN 7 o £ o=
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Spatial visualization has been measured by a great many dif-
ferent kinds of tests-~some involving visualization in two di-
mensions and some involving visualization in three. It was de-
cided to measure spatial ability with two separate tests in the
TALENT battery, a two-dimensional visualization test and a
threc-dimensional one, although it was expected that the resultant
scores would be rather highly correlated. Precautions were taken
in both tests to insure that what was measured would be visualiza-
tion ability, not visual acuity. To reduce the role of exceptional
visual acuity, all diagrams were drawn large and free of detail.

Visualization in Two Dimensions. One kind of test measuring
two-dimensional visualization is a test of the ability to distinguish
between figures that have been rotated on a flat surface and
figures that have been manipulated in another way — specifically,
non-symmetrical fgures that have been turned over to produce
mirror images.

The following are the instructions that the students received
for this test in the Project TALENT battery:

“Look at the drawings below:

I A N VR

“The first drawing is shaped like the letter .. The rest of the

drawings are like the first, except that they have been turned in
different directions.

“If you think of the drawing at the left above as being made out
of wire and lying on a table, the positions shown in each of the
other four drawings could be taken simply by turning the wire
figure at the left around, withou! lifting it off the table.

“Now look at the next row of drawings.

P Y v 4 o

“The first drawing is shaped like the letter P. But even if the
rest of the drawings were turned around, they would still be
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backwards; you would have to lift the figure at the left off the
table and flip it over to make any of the other figures.

“In this test each problem has one drawing at the left and five
similar drawings to the right of it, but only one of the five draw-
ings on the right exactly matches the drawing at the left if you
turn it around. The rest of the drawings are backwards even
when they are turned around.

“Now look at the sample problem below.

“Which one of the choices, when turned around, exactly matches
the diagram at the left?

PN L d N

st

E

“You should have picked choice D. All of the other choices have
been ‘lifted off the table and flipped over’ as well as turned
around, and thus are backwards. For the sample problem, an-
swer space D has been marked on your answer sheet.

“For each problem in this test, choose the one drawing which,
when turned around or rotated, is exactly like the basic drawing
at the left.”

Here is another sample item.

Item 93.

| % % K RO

% (a]

o\ X N /0
A B C ] £

(The answer is B.)

Visualization in Three Dimensions. Among the many kinds of
tests measuring three-dimensional visualization are tests meas-
wring the ability to visualize

1) how a two-dimensional figure would look after it had been
folded to make a three-dimensional figure;

s
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2) how a three-dimensional figure would lock after it had been
unfolded or flattened out (sometimes called surface develop-
ment);

8) the rotation of solid figures, such as cubes;

4) solid figures on the basis of top, front, and side projections;

5) hidden parts of solid structures (as in a “block-counting test,”
where the task might be to determine how many cubical
blocks there are in an irregularly shaped structure, not all of
which is visible).

Although the tasks involved in these various types of items
differ widely, an analysis of their correlations indicates that most
of them measure essentially the same kind of ability.

This ability is involved in many technical, mechanical, and
engineering occupations such as design engineer, carpenter, me-
chanical draftsman, and airplane pilot. Tests of this sort are
useful for selecting students who are likely to do well in shop
courses. These tests are also useful in vocational situations where
the individual must make a quick adaptation to the demands of
certain semi-skilled jobs — especially those involving the as-
sembly of irregularly shaped parts, machine operation, and the
packing of objects of different shapes and sizes.

‘It was decided to make the Project TALENT Visualization in
Three Dimensions Test the first of the five kinds mentioned
above; that is, to design it to measure the ability to visualize
what a two-dimensional figure would look like if it were folded
or rolled to form a three-dimensional figure. Folds are indicated
in the diagrams by dotted lines, and cuts by interior solid lines.

These are the instructions that the students received for this
test:

“Each problem in this test has a drawing of a flat piece of metal
at the left. At the right are shown five objects, only one of which
might be made by folding the flat piece of metal along the dotted
lines.

“You are to pick out the one of these five objects which shows
just how the piece of flat metal will look when it is folded at the
dotted lines. When it is folded, no piece of metal overlaps any
other piece, or is enclosed inside the object.

+ AR M
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“Now look at the sample item. i

s

“Of the five objects shown, only E could be made from the flat
piece shown at the left by folding it at each of the dotted lines.
E shows how the flat piece would look after being folded. An-
swer space E has been markec for sample item S1 on your answer
sheet.

“Remember, all folds are indicated by dotted lines; the solid lines
show the cuts in the piece, and parts are not folded inside of
other parts of any objects {in other words, there is no over-

lapping).”

Here is another sample item; this one a relatively hard one: i

Item 94.

Fs

A%

(The answer is D.)

ABSTRACT REASONING

This is a non-verbal test of sne kind of abstract inductive rea-
soning ability. The problems require reasoning about diagrams,
and do not include any verbal material.

Originally one of the major purposes of non-verbal reasoning
tests was to measure the basic aptitude for school learning of
individuals with language handicaps. Efforts along these lines
were made even before World War 1. It has since been found,
however, that the kind nf abstract reasoning ability measured by
non-verbal reasoning tests is not the same thing as the kind of
ability measured by verbal tests. This fact makes a test of this
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type more generally useful than it would be if its applicability
were limited to persons with language handicaps. Many cur-
rently used scholastic aptitude tests include measures of abstract
non-verbal reasoning, as do most multiple aptitude batteries.

Several different types of items measuring ability to do abstract
reasoning about diagrammatic material have been widely used.
Among these types are figure analogies items, figure sequences
items, pattern matrices items, and figure grouping items. The
first three of these item types all consist of a pattern or diagram,
with one missing portion to be selected from among several
options. In the fourth item type, figure grouping, the task is a
little different; it is to determine what the principle is which ties
several diagrams together, and on the basis of this principle to
determine which pattern from among several options belongs
with the group of patterns.

Sample items of each type are shown below:

Item 95. (Figure analogy item)

ApNm|JHVS Ju)

A

Item 96. (Figure sequence item)

PN NI

Item 97. (Pattern matrix item)

QO

® O
®@ | P90
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Item 98. (Figure grouping item)

LU InCO= o

(The answers are C, D, D, and C, respectively)

In these types of abstract reasoning items, the solution depends
upon the ability to determine a logical relationship among ele-
ments of the pattern and to apply this relationship in order to
identify an element that belongs in the pattern. The task may
be to identify an element that belongs in a specified position
in the pattern. This is the case for the figure analogies, figure
sequences, or pattern matrices tests. Or. the task may be to
identify an element that just belongs in the group but not in
any specific position. This is the case in the figure grouping test.

On the basis of empirical data there seemis to be relatively
little clear evidence that any of the typ:s of items discussed
above is markedly superior to the others. However, a choice had
to be made, and it was therefore decided to use the pattern
matrices form of item in the TALENT test because it seemed
to have the advantage of somewhat greater generality than the
other item types. Essentially both figure analogies and figure
sequences are special cases of pattern matrices. Almost any figure
analogy item can be translated into the pattern matrices format,
using a 2 X 2 matrix. For instance, if figure analogy item 95

were converted to the pattern matrices format, it would appear

as shown in sample item 99.

Item 99.

N\ A
o /\DW

(The answer is C)

b g
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Similarly, the figure sequence type of item is readily convertible
to the pattern matrices format. For instance, consider figure
sequence item 96, Three pattern matrices versions of the same
item are shown, as sample items 100, 101, and 102,

Item 100,

I/ -
/ — \

*"0

Item 101.

P77 -
-\ ¢

: Item 102.

1/ =
/= N\
— N\ 9

!

A

I

B C

(The answer for each of these three items is D.)

—
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These are the instructions that the students were given:

“Each ijtem in this test consists of a set of figures arranged in a
pattern, formed according to certain rules. Look at the pattern
in sample item 1.

si.

O O

) ¢

(] O o o O

A C D E

“The question mark in the lower right corner of the box shows
where a figure is missing in the pattern. You are to decide which
of the five figures (A, B, C, D, or E) under the pattern belongs
where the question mark is, In the case of the sample item
above, the figure at the left in the bottom row is larger than the
one above it but otherwise the same. In the top row the figure at
the right is the same as the one to the left of it except that it has
been turned upside down. Following these rules, the missing
figure should be larger than the one above it, and exactly the
same size as the one to the left of it, but upside down. Therefore
E is the answer to this problem.

“In each problem you are to decide what figure belongs where
the question mark is in the pattern. "To do this you have to figure
out what the rule is according to which the drawings change,
going from row to row, and what the rule is for the changes go-
ing from column to column. The items have different kinds of
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patterns and different rules by which the drawings change.
Look at the nesxt problem.

s2.

“Going from left to right, the circles get larger, and going from
top to bottom they get darker. Therefore the answer has to be
a circle which is the largest of the three sizes, and the darkest.
Choices C and E are both the right size, but E is the only large
circle with the correct shading. Thus E is the only drawing that
fits ia the pattern formed by the other circles. E is the answer,
and therefore answer space E has been marked on the answer
sheet for this item.

e sy
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“Now look at another problem, which is quite different from
either of the above ones.

AR
NN ?

S3.

N/ N\ //

“What is the missing figure here? If you study the pattern you
will see that going from left to right there is one more line in
each figure than in the one to the left of it. Going from top to
bottom, the number of lines in any figure is one less than in the
figure just above it. Therefore the missing figure should have
three lines. The answer is choice C (the three lines, slanting in

the proper direction).

“When you are givea the signal, turn the page and start working
the problems. For each problem decide what rules the pattern
follows and find the answer that fits these rules and therefore

‘fite in’ witn the rest of the puttern. Many of the patterns are
based on rules that are diffeent from the ones in the sample

item.”

MaTtaEMATICS PART 1 (ARITHMETIC REASONING)

This test is designed to measure the ability to do the kind of

reasoning required to solve arithmetic problems.

et A S AR
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Objective arithmetic reasoning items have frequently been
used in academic aptitude tests. The chief difference between
the TALENT test in arithmetic reasoning and most other tests
of this ability is that in the TALENT test we made an effort to
eliminate almost all computation. The aim of the TALENT
test is solely to determine whether the student can do the rea-
soning part of a problem —not whether he will do the subse-
quent computation carefully enough to avoid careless errors, nor
whether he knows number combinations. The intention was to
measure these latter facts and abilities in the Arithmetic Compu-
tation test and to try to avoid “contaminating” the Arithmetic
Reasoning test with them. Several devices were used to achieve
this end. One such device was to require the student to tell how
he would solve a problem but not to require him to do the
necessary computation.

Two sample items are shown below:

Item 103. Three per cent of a certain number is 141, To find
the number, you would

. divide 141 by .03
divide 141 by 3

. divide 141 by 300
. multiply 141 by .03
. multiply 141 by 800

(The answer is A.)

HUQE»

Item 104. Mrs. Rogers buys 6% pounds of apples. She gives the
clerk a ome-doHar bill. What single other fact is
needed to find cut how much change she should get?

A. Price per apple

B. Number of apples per pound
C. Number of ounces in a pound
D. Price per pound of apples

E. Weight of an average apple

(The answer is D.)

In addition, we used items which presented several facts
and then asked which one was not needed in solving the prob-
lem; and items which presented several facts and then asked
which one of several problems could not be solved on the basis of
the facts given.
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Arithmetic reasoning is perhaps the sort of test in which the
relationship between aptitude and achievement can best be clari-
fied. An arithmetic reasoning test measures achievement in some-
thing which has been taught, since virtually everyone in our
culture today goes to school long enough to be exposed to arith-
metic problems at the sixth and seventh grade level. But it also
measures aptitude — the aptitude for more advanced mathe-
matics and the aptitude for many kinds of jobs. Arithmetic
reasoning tests can therefore also be thought of as aptitude tests.

MaraEmATics PART II (INTRODUCTORY)
and
MartueMATICS PART III ( ADVANCED)

The purpose of these two subtests is to measure achievement
in mathematics taught in high school (or earlier). Naturally, we
have omitted from these sections any items which might have
overlapped the Arithmetic Compntation test and Mathematics
Part I (Arithmetic Reasoning).

Tests in college preparatory mathematics, such as algebra,
geometry, and trigonometry, are more appropriately regarded as
measures of achievement than of aptitude. Thus, these two sub-
tests are to be regarded primarily as achievement tests. Altheugh
there is little precedent for including such tests in a primarily
predictive battery such as we have attempted to build, they
should serve a useful purpose because achievement in mathe-
matics has been found to be quite a good predictor of success
in many kinds of college curricula—the applied sciences, as
well as liberal arts,

The items are intended to test understanding of basic concepts
and methods, rather than rote memory. Little emphasis is placed
on facts and definitions since this domain is covered in the Mathe-
matics scale of the Information Test.

In Mathemstics Pari II (Introductory), the emphasis is on
ninth-grade elementary algebra, but other areas tested include
fractions, decimals, per cents, intuitive geometry, elementary
measurement formulas, and square root. Algebra is involved in
over 60 per cent of the items. Computation is kept to a minimum.

Two sample items follow:

~ia
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Item 105. The area of a rectangle 8 inches wide is three times the
area of a square with a side s inches long. The length
of the rectangle is

w
[}

A,
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Item 106. What is the first digit of the square root of 4857267
(Hint: Do not compute the square root.)

1

(The answers are B and D, respectively.)

In Mathematics Part III (Advanced), the items sample a wide
range of concepts not usually studied until Grade 10 or later.
Among the areas included are plane geometry, solid geometry,
algebra (quadratic equations and beyond), trigonometry, ele-
ments of analytic geometry, and introductory calculus.

Sample items follow:

Item 107. If 10m = r4, the value of log,r is

A, 4m
B. mt
C. 4m

m
D. 7

E. ¥/m
Item 108. Ifa < b <c < eandd > b, it follows that

d<c
a>d
d>a
ce<d
d<e

HUQ®mP>
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Item 109. A ratio which is always the same is the ratio of a

A. area to its circumference.
B. radius to its area.

C. circumference to 7.

D. diameter to .

E. radius to its circumference.

{The answers are D, G, and E, respectively.)

This subtest is intended primarily to provide a national inven-
tory of students who have reached specified levels of achievement
in mathematics. As with the other tests, norms were obtained for
each grade separately. Thus, there is a suitable base for interpre-
tation of ninth grade results, taking into consideration the fact
that most of the ninth-graders will not have had formal instruc-
tion in the topics covered.

AritaMmETIC COMPUTATION

The purpose of the test is to measure speed and accuracy
of computation. The test is limited to the four basic operations
(addition, subtraction, multiplication, and division), and to whole
numbers,

The ability measured by an aptitude test of this sort has been
found important in occupations that involve quantitative work —
accountant, bank teller, business manager, machinist, bookkeeper,
auditor, Scores on this type of test do not have a high correlation
with scores on arithmetic reasoning, or on other mathematics
tests. Thus an outstandingly good score on Arithmetic Compu-
tation is not necessary in order to do well in mathematics in
high school and college. It is nonetheless true that skill in arith-
metic computation is helpful even in advanced mathematics,
because a computational error in the early stages of a difficult
problem can turn it into a nightmare; while facility in this skill
leaves the mind free to concentrate on the reasoning and to
proceed expeditiously to a solution.

The TALENT Arithmetic Computation Test includes opera-
tions with single-digit and multi-digit numbers. The operations

R i T e i Dl
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tested are limited to relatively simple ones. Computation of
square roots is not tested, nor is computation involving decimals,
fractions, or per cents,

Sample items are shown below:

Item 110. Add: A, 472

423 B. 475

33 C. 485

29 D. 575

E. 585

Item 111. Subtract: A. 340

403 B. 386

=37 C. 376

D. 877

E. 476

i Iiem 112, Multiply: A, 1824

? 206 B. 18024 !

‘ x9%4 C. 19364
D. 19464
E. 19564

Item 113. Divide: A. 461

3402 = 6 = B. 531

C. 561

! D. 567

E. 667

(The answers are C, B, C, and D, respectively.)
TasLE READING

The purpose of this test is to measure speed and accuracy of
perception in a clerical task which involves obtaining information
from tables.

This type of test was developed during World War I, in the
Air Force Aviation Psychology Program, as a “job sample” test

; for selecting navigators. The test was later found to be useful
in predicting success in a wide variety of occupational activities,
' some of them not directly concerned with table reading. Table
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reading tests are useful nredictors for such jobs as clerk-typist,
draftsman, secretary, accountant, bookkeeper, statistician, statis-
tical clerk, shipping clerk, and navigator. Of course, the test is
relevant to only one aspect of these jobs and therefore a high
score on it does not guarantee success in the job, since other
aptitudes and abilities are involved.

The Table Reading test consists of a table with instructions on
how to use it, together with a number of multiple choice items
that have to be answered by reading the table. The time allow-
ance is very brief, to insure that no one has time to finish.

CrerIcAL CHECKING

This test is designed to measure speed and accuracy of percep-
tion in a very simple clerical task involving working with pairs
of names to determine whather they are identical.

Tests of this sort usually consist of pairs of rames, numbers,
groups of letters, or combinations; the task is to indicate whether
the two elements of the pair are exactly the same or different.
These tests always have a very short time limit, so that no one
will have time to finish, Ordinarily a very large number of items
can be compared in a very short period of time.

These tests measure one of the important aptitudes involved
in clerical work. Tests of this sort have been found relevant to
success not only in a wide variety of clerical jobs but also in
many other jobs which are essentially non-clerical in nature but
which have a substantial component requiring this type of accu-
racy; for instance, accounting,

A test of this type, on which the TALENT Clerical Checking
Test is modeled, is an important part of the United States Em-
ployment Service’s General Aptitude Test Battery.13

The TALENT Clerical Checking Test consists of pairs of
names. The task is to compare the two names and mark S if
they are exactly the same and D if they are different. Below
are three sample items:

18 United States Employment Service, USES General Aptitude Test Bai-
tery. Washington, D.C.: The Occupational Analysis Division, United States
Employment Service, 1947,
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Item 114. Joe Abernathy Joe Abernethv

Item 115, Charles Q. Piltdown Charles Q. Piltdown

Item 116. Mary Ann Wilsson Marianne Wilsson

{The answers are D, S, and D, respectively.)
OBjJECT INSPECTION

The purpose of this test is to measure speed and accuracy of
perception of form. More specifically, it is intended to measure
the ability to note differences in small objects quickly and accu-
rately when comparing them visually.

The type of ability measured by this test is useful in occupa-
tions where inspection is one of the job elements. It has been
found to be important in many assembly-line jobs. It also has
been found to play a part in some complex engineering activities
where inspection of detail is an important element.

In the TALENT Object Inspection Test, each problem consists
of pictures of five small objects, four of which are supposed to
be identical. The remaining one is slightly different. The task
is to pick out the picture that is different.

A sample item follows:

Iten 117,

e e e

(The answer is D.)

THE PrEFERENCES TEST

One purpose of this test — frankly an experimental one — is to
measure the speed with which a person can reach a decision.

&
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The test is based on a Social Judgments Test developed by the
Educational Testing Service.

Each test item consists of a pair of adjectives describing a per-
son. The student is required to select the adjective from each
pair that he would prefer to have applicable to his friends. The
two characteristics are intended to be about equal in social ac-
ceptability.

In considering the results derived from this test, bear in mind
that the test is still in the experimental stage of development.
We must remember, too, that only one limitsd kind of decision-
making is being tested. This trait may, or may not, be important.
We plan to investigate the hypothesis that under some circum-
stances, the test locates the individual on a continuum that has
“snap judgments” at one end and “indecision” at the other.

THEMES

The two five-minute themes were included in the battery for
three reasons:

1. They will provide some insight into the student’s values,
attitudes, personality, motivations, and plans.

2. They will provide a sample of the ability of the student to
write coherent and correct English — free of mechanical errors
(spelling, punctuation, grammar, etc.), well expressed, and logi-
cally organized. It is fully recognized, however, that themes as
brief as these, for which only five minutes were allowed, provide
an inadequate basis for evaluating the student’s ability to pro-
duce a well organized composition.

3. They will provide samples of the student’s handwriting.
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The Inventories:
Exploring Personality
Through Student Activities

In this chapter we trace the beginnings of an in-
strument designed to measure personality. We be-
come acquainted with Binet and his two daughters;
with Rorschach and his inkblots; Woodworth and his
Personal Data Sheet. We survey the contributions
of Thurstone, Bernreuter, Flrnagan, and others to the
art of measuring personality. We examine some of
the personality tests used most widely today — the
Minnesota Multiphasic Personality Inventory, for ex-
ample — and look at their major strengths and weak-
nesses.

We end this chapter with a description of the per-
sonality test developed for Project TALENT.

bout an hour and a half after they had begun, students

who took the Project TALENT tests came to a section entitled
“Student Activities Inventory.”

This section of the tests contained 150 statements, such as “I

9 &«

work fast,” “People consider me bold,” “I am happy,” “I am sensi-
129
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tive,” “Most of the time I am considerate.” The task before the
student was to indicate on the answer sheet whether each state-
ment described him and his usual way of doing things:

. oxtremely well
. quite well
fairly well

. slightly

. not very well,

HUOw»

No doubt the students wondered what such statements had
to do with their talents. It is a well known fact, however, that
people of equal ability are not always equally successful in life.
Why not? Personality differences, we often say. To probe ‘hese
differences, Project TALENT devised a personality questionnaire
to be included along with the aptitude and ability tests.

But what is personality? Before building an assessment device,
the TALENT staff had to agree on a definition for persenality.
This proved to be surprisingly difficult, as the term has many
meanings in different situations. For example, one psychologist
offered 50 definitions, one of which traced the word back to
Roman times and to the Latin word persong, meaning “mask.”
(Masks were used by Roman actors on the siage in connection
with the characters they assumed in a play.) For purposes of
the Project, personality was finally defined as “the sum of a
person’s personal characteristics, as indicated by the things he
does and his usual way of doing them.” Hence the title “Student
Activities Inventory” was chosen for the Project TALENT per-
sonality questions.

What can we expect to learn from such an inventory? One
reason for including a personality inventory in the TALENT
battery was based on the hope that it would eventually add to
our knowledge of how perscnality differences help to account
for the differences in accomplishments of equally talented nor-
mal people. Note that the Project did not attempt to measure
abnormalities or psychiatric problems. On the contrary, the in-
ventory was intender! for normal individuals, in a search for new
information about the way people use their talents and abilities.
For example, do people with different kinds of personality pat-
terns plan different kinds of careers? Do they have different
educational plans? Do they look for different things in life?

e ———— i g

WEPIEEY

c-,M e el



P

EXPLORING PERSONALITY THROUGH STUDENT ACTIVITIES 131

These are only a few examples of the kind of personality informa-
tion sought by Project TALENT.

Can a personality inventory provide this information? Only
cautious answers are possible. The study of personality has had
limited success. Some researchers, notably G. F. Kuder, of Duke
University, have found that in some cases people in different
jobs are characterized by different patterns of personality traits.
Other studies have shown that personality scores have a low, but
significant, value in predicting success in certain occupations,
such as salesman. These successes, plus evidence gained from
wide use of personality measures in clinical studies, suggest that
personality scores may be related to occupational choices and
successes, but often in less obvious ways than we suppose. Per-
haps the results from Project TALENT can tell us how.

Perscnality inventories are helpful in providing a self-descrip-
tion of a person. True, the student provides the information,
but the test summarizes and categorizes it for him and helps him
to see his own characteristics in a new perspective. Self-descrip-
tion is of limited usefulness if it is available for only one indi-
vidual, but when the self-descriptions of all of the people in a
group are studied, usable dimensions are brought out for assess-
ing the individual.

2

Before beginuing work on the Student Activities Inventory,
the staff reviewed the history of personality measurement — the
problems, mistakes, methods, and successes of others—so that
the TALENT test would be the best product possible,

Personality assessment probably dates back to the earliest his-
tory of man, when one cave man estimated that he could bully
another out of the last piece of mammoth meat. From that time
to this, men have been trying to describe and predict the behavior
of other men, for one purpose or another. I+ was not until the
1880’s, however, that Sir Francis Galton, the eminent Faglish
scientist and statistician, developed what might be cuziled the
first personality questionnaire. At the time, however, Galton was
not so much interested in studying personality directly as he
was in studying mental imagery., That is, he was trying to find
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out what kinds of mental pictures people get in response to cer-
tain kinds of stimuli.

One of the earliest attempts to measure personality specifically
was made by the famous French psychologist, Alfred Binet, best
known for his Binet Intelligence tests. Binet was born in Nice,
France, in 1857. He was educated as a lawyer and physician,
but early turned to natural sciences and psychology. He received
the degree of Doctor of Science from the Sorbonne in Paris in
1894, and then took over as Director of the Laboratory of Physic-
logical Psychology of the Sorbonne.

One of Binet’s most interesting experiments grew cut of the
study of his two daughters, Marguerite and Armande. From the
time they began to walk Binet studied them constantly, observ-
ing and taking notes. After they had learned io write, he at-
tempted to categorize their personalities. He began by asking
the girls to list words and then to explain their meanings and the
images or mental pictures that occurred to them in connection
with each word. Marguerite was classified by Binet as an “ob-
server” type since she continually seemed to draw ideas for new
words to write by looking at things around her. Marguerite
named many things which belonged to her, while Armande listed
none, Binet felt that Marguerite was much more concerned with
and attached to her possessions than Armande.

In the case of abstractions, the two girls differed considerably.
Binet asked each girl to list the articles contained in a house.
He noted: “Marguerite visits a particular house mentally and
names the objects by memory; Armande, on the contrary, thinks
of any house and names the things that she knows exist in any
house.” In addition, Armande often made responses which Binet
classified as imaginative, while Marguerite’s were usually com-
monplace.

When Binet analyzed the responses of his daughters he found
Armande to be introverted and detached from reality; her images
were vague and less precise than those of Marguerite. Margue-
rite’s images were concise and vivid and Binet felt that she was
extroverted and practical.

Binet also sought— but failed to find — a “ruling factor” or
one-word description which would cover the total personality
picture of each girl, as revealed by analysis of her responses. In
spite of his best efforts, Binet was not able to sum up the total
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personality picture in terms of one dominant aspect. Thus, the
first attempts to assess and define personality by scientific study
only succeeded in emphasizing its diversity.

Following Binet, psychologists and educators tried many ap-
proaches to the measurement of personality. One which has sur-
vived until today is the word association technique of Carl Jung,
a Swiss psychologist and psychiatrist. Jung was born in 1875 and
lived in Zurich until his death in 1961. Although he eventually
broke away to establish his own school of psychological thought,
from 1907 to 1912 he was one of the leading disciples of Sigmund
Freud. It was Jung’s idea that if you asked a person to say the
first thing that came into his mind, his response would reveal
something about his personality. Since this method was some-
what awkward, and many or the responses were difficult to in-
terpret, Jung decided that he would make up a list of carefully
selected words and ask people to say the first thing they thought
of as he presented each word. People’s varied responses to the
same list of words, Jung reasoned, should provide an index to
differences in personality. In the standard series of 100 words, a
number of potentially emotional words, such as “love,” are
mixed in with neutral words such as “house” and “box.” The in-
terpretation of the responses to such word lists is complex, how-
ever, and this technique of personality measurement has found
favor primarily in the clinical treatment of individual patients.

Another early form of personality measurement which has per-
sisted to the present time is the Inkblot Technique of Hermann
Rorschach, another Swiss physician and psychiatrist. Born in
Zurich in 1884, Rorschach became interested in inkblots shortly
after receiving his medical degree in 1910. He felt that abnormal
people had characteristic ways of seeing things, depending on the
nature of their problems, and he felt that there was need for a
way to measure these characteristics. He used inkblots because
they contained no particular designs, and this allowed his pa-
tients the maximwn opportunity to display their own personalities
in their responses. In presenting the inkblots to his subjects,
Rorschach simply said something like: “People see all sorts of
things in these inkblot pictures; now tell me what you see. What
dees each inkblot make you think of?” After ten years of cxperi-
mentation, Rorschach published his findings, including the set of
inkblots now called the Rorschach Test, in a monograph called
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Psychodiagnostik. Only a few months later he died at the age of
37.

The idea of using ambiguous words or pictures or inkblots so
that the person responding would have the maximum chance to
give responses characteristic of himself came tc be quite popular.
Today, in addition to the Rorschach method, we have many
others based upon similar ideas. These are often grouped under
the name of “projective” techniques because they give the patient
a chance to “project” or display his own personality when he tells
what the stimulus makes himn think of or what he sees.

The methods of Binet, which might be called “case studies,”
and the projective methods of Jung and Rorschach are still pop-
ular, However they are designed primarily for the clinical study
of the individual. Project TALENT required a method which
would be adaptable to the study of the personality of large num-
bers of students in a short time. For this reason, among others,
Project TALENT chose to use the questionnaire or inventory
technique. In this technigue the student marks his choice of
several ways in which each of a list of statements might describe
him. This type of personality inventory is often called a “self-
report” inventory, since the student reports his own answers to
questions about himself.

Although Sir Francis Galton had pioneered in the nse of the
inventory in his studies of mental images back in the 1880’, the
use of the self-report or personality inventory on a large scale
did not begin to come into its own until World War 1. At that
time, the armed services were inducting men in wholesale num-
bers. A strong need arose for diagnosing the ability of recruits
to adjust themselves satisfactorily to the rigors and strains of
military life. Obviously, it was not possible for military psy-
chologists to interview every man drafted. The need was for a
quick, paper-and-pencil type of screening device which could be
given to large groups of draftees by relatively untrained people.
To fill this need, Robert S. Woodworth developed the first of the
large-scale, group personality tests, his famous Personal Data
Shcet.

Woodworth was born in 1869, in Belchertown, Massachusetts.
His childhood ambitions ran the gamut from astronomer through
farmer, musician, and philosopher. After graduating from col-
lege, he taught mathematics and science. Fully 12 years after
graduation he scttled on psychology as his chosen field.
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In 1917, Woodworth was asked by the American Psychological
Association to develop the Personal Data Sheet for the Army.
He studied the symptoms of war neuroses, then called “shell
shock,” and examined case histories of neurosis from the files of
neurologists and psychiatrists. He conferred with prominent psy-
chiatrists. Following these investigations he constructed a series
of questions concerning symptoms which were characteristic of,
or might lead to, war neuroses. The questions, which could
be answered by “Yes” or “No,” were generally of two types:
those referring to the past history of the subject and those re-
ferring to his present behavior. If a person’s score was poor com-
pared to the normal group, neurotic symptoms were assumed to
be indicated. A psychi«: 'z interview was then arranged for the
person. Woodworth intended the Personal Data Sheet only as a
device to screen out the “worst bets” for military service. It was
quite successful for its purpose. This inventory was the first
widely used example of the questionnaire-inver.tory approach to
personality assessment, and it set the pattern for many similar
questionnaires following the war.

The impetus which the war gave to psychological measures in
general, along with the success of Woodworth’s Personal Data
Sheet, resulted in a flurry of new inventories for personality as-
sessment. Many of these were direct outgrowths of the Personal
Data Sheet, both in form and content. Some of them introduced
one or more minor changes in Woodworth’s procedures. Most
confined themselves to the measurement of single traits sucl: as
“neuroticism,” “emotional stability,” or “introversion-extroversion.”
Many variations of the “Yes-No” type of answer were tried with
little significant improvement. Efforts to improve personality
inventories continued, however, and the use of methods for
relating items both to total score on the inventory and to meas-
ures outside of the test itself were important technical improve-
ments.

The rapid growth of personality studies soon led to efforts to
combine measures of several different traits or dimensions into
one “multi-dimensional” inventory. Some multi-dimensional in-
ventories were no more than several of the old one-trait inven-
tories bound in one booklet. Each trait being measured had its
own separate set of questions or items in the booklet, However,
a young Stanford University graduate student working on his
doctor’s deg:ec wondered if it might not be possible to find a set
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of questions which could be scored in several different ways so
that several traits would be measured with the same items. In
exploring this idea, Robert G. Bernreuter developed the test that
bears his name and which is still one of the most widely used
personality inventories.

Bernreuter’s Personality Inventory was first published in 1931.
It consisted of only 125 “Yes” and “No” questions drawn from
a much larger pool of items in four earlier one-trait tests. The
inventory was intended to measure simultaneously the four traits
measured by these tests — “neurotic tendency,” “self-sufficiency,”
“introversion-extroversion,” and “dominance-submissicn.” Each
of the 125 items was scored as part of each of the four scales.
About 400 university students were given the four original sets of
questions and Bernreuter’s new inventory. Bemreuter demon-
strated that the four scores derived from the items in his inven-
tory provided very adequate substitutes for the four scores from
the separate inventories. This supported his idea that one set of
items can serve several purposes at ons time.

Bernreuter’s Inventory had only been out about three years
when, as a graduate student at Harvard University, John C.
Flanagan began to cast about for a topic for his doctoral dis-
sertation. At this time there was great pressure from many sides
to make psychology a 1aore quantitative science. Statisticians
such as Godfrey Thomson and Charles Spearman, in England,
and Truman Kelley, Karl Holzinger, Harold Hotelling, and L. L.
Thurstone, in America, were working with a new statistical tech-
nique called “factor analysis.™ Flanagan, who was studying with
Truman Kelley, hit upon the idea of applying factor analysis to
Bernreuter’s Inventory. Bernreuter had selected four personal-
ity traits and had provided scores on each. Flanagan gave the
test again and applied factor analysis. The results showed that
only two scales, one which he called Self-Confidence and ome

1 Factor analysis is a statistical technique for mathematically identifying
important dimensions or traits. If a number of tests or measures are related
to each other, this inter-relationship means that each measure has some-
thing in common with the others. This common element is called a “fac-
tor.” Factor analysis secks to sort out and measure the common elements
which underlie related measures. Many times such factors are more basic
and important than the measures themselves. Many times measuring only
a few factors yields as much information as giving a large number ot some-
what related tests, (See, for example: Holzinger, K. J. and Harmon, H. H,,
Factor Analysts. Chicago: U. of Chicago Press, 1941).
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which he called Sociability, included nearly all the information
in Bernreuter’s four test scores.

Flanagan’s work started a new line of development in person-
ality assessment, (It also earned him his doctor’s degree from
Harvard University in 1934.) Following Flanagan’s success in
applying factor analysis to personality measurements, a number
of instruments were developed using the factor-analytic ap-
proach. Those in favor of this approach have argued that factor
analysis permits the description of haman behavior in terms of
a relatively few independent, basic dimensions. Those favoring
other approaches often feel that factor analysis is too mathemat-
ical, leaving the “person” out of “personality.” Nevertheless,
factor-based inventories continue to appear.

A good example of these are the three inventories developed
by J. P. Guilford, between 1936 and 1939. Whereas Flanagan’s
application of factor analysis to the Bernreuter Inventory was
based on the relationships (intercorrelations) among the four
scores on the inventory, Guilford analyzed the relationships
among étems. This process enabled him to use factor analysis in
grouping items to form his scales initially, rather than revising
or rearranging scales previously developed.

Some of the most extensive research to date using factor analy-
sis in personality evaluation has been carried out at the Uni-
versity of Illinois by English-born R. B. Cattell, who received his
doctorate from the University of London in 1929, A number of
important points about Cattell’s work should be mentioned.
First, he has set up a systematic plan for investigating the area
of personality assessment. Second, he has rejected the idea of
traits aloue, insisting that they must always be considered in
terms of the conditions or situation immediately present. Fi-
nally, he has distinguished between “surface” traits and “source”
traits -— source traits corresponding to forces deep within the
personality. According to Cattell, what we observe as the per-
senality of za individual are his “surface” traits which spring
from the underlying source traits. Source traits can only be dis-
covered by mathematical analysis and psychological insight,

“since they cannot be observed directly as can the surface traits.

Cattell has devised a number of tests to measure the factors

, that he has identified in his studies. Two examples are the Six-
teen Personality Factor Questionnaire and the Objective-Analytic

s tniid
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Personality Test Batteries. While these tests seem promising in
many respects, they require that the user be thoroughly grounded
in Cattell’s complex system of concepts, terms, and theories.

Factor analysis has provided one avenue of development in
personality questionnaires, but progress has also been made in
the development and improvement of non-factor inventories.
One non-factor method for developing new inventories, called
“empirical keying,” was introduced about 1940, This method
consists of giving a large number of questions to groups
of people of each kind that you hope to be able to identify
through the inventory (for instance certain neurotics and schizo-
phrenics.} All the questions are given to each group and also
to a large number of people representing the general popula-
tion. The results are studied, and only those questions that dis-
tinguish each group from all other groups and from people in
general are kept in the test. Sets of questions have thus been
selected which can sort out people of various kinds who differ
from people in general. )

One of the most widely used personality inventories, .the
Minnesota Multiphasic Personality Inventory, was constructed
in 1940 by means of “empirical keying,” This test was designed
by Starke R. Hathaway and J. C. McKinley of the University of
Minnesota to identify people with various kinds of mental illness.
Hathaway and McKinley tried out over 1000 questions in order
to find about half that number which would satisfactorily sort
out people with different types of mental illness.

While the post-World War I boom in personality inventories
has slowed down somewhat, a great deal of work still goes on in
the field. There is active interest in the area on the part of edu-
cators, psychologists, and the general public. Nevertheless, al-
most from the beginning, paper-and-pencil personality inven-
tories have been under criticism for one reason or another. The
main criticisms of the self-report type of personality inventory
center around four areas:

The first of these is frankness. Critics charge that people do
not always provide an open and honest picture cf themselves.
They say most people are able to fake their respenses in some
particular way if it seems advantageous to do so; and even those
who don’t fake them willingly may unwittingly present a dis-.
torted picture of themselves.

e bmeea— -
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The second might be called self-insight. In order to be able
to respond with true information about himself, a person must
first be aware of his true nature. Studies have repeatedly shown
—and personal experiences bear this out — that people often
aren’t aware of their personal quirks and defects, and thus can
hardly be expected to report them in response to a question.

The next involves reading load. Inventories often run to sev-
eral hundred questions. A poor reader, after struggling with
this load for a while, may give up in his attempt to understand
each question and answer an unpredictable number of them
superficially, or even at random.

Lastly, criticism has to do with focus. Many inventories are
focused on abnormality., Relatively few inventories have been
produced for the purpose of describing the personalities of
normal, everyday people.

On the positive side of the ledger, the personality inventory
has the great practical value of serving as a formalized interview.
It is objective and standardized; it is relatively inexpensive; it
makes relatively low demands on the time of those who take and
those who give the inventory; and it is easy to score. Further-
more, many studies show that inventories are moderately effec-
tive in differentiating between various groups. Finally, improve-
ments are being made in many directions that appear to hold
promise cf additional progressin the future.

In closing our review of the “state of the art” in personality
assessment, it is perhaps well to mention two of a number of
recent improvements which appear promising. One, aimed at
the problem of “frankness,” is called the “forced choice” tech-
nique.

Many studies have demonstrated that people could present an
unreal view of themselves when this seemed desirable to them.
This situation is particularly bad when a person may have some-
thing to gain by presenting a false picture of himself, as in the
case of someone applying for a job in industry or seeking promo-
tion in military life, In response to such criticisms, several psy-
chologists in the mid-1940’s developed the “forced choice
technique.” In this technique, the subject is required to choose
between two alternative statements or answers which appear
equally desirable or acceptable, but which differ with respect to
their scoring weights for the trait really being measured. By




140 DESIGN FOER A STUDY OF AMERICAN YOUTH

requiring a relative rather than an absolute judgment, the forced
choice item tends to reduce the ambiguity usually associated
with terms such as “often,” “rarely,” and “well.” In addition,
“fakability” is reduced, although it is not eliminated. Whenever
the person who takes the test has a strong reason to present him-
self in a particular light, he can usually do so to some extent.
Where there is little reason to fake, the traditional self-report
type of inventory is sometimes preferable by virtue of its sim-
plicity and understandability.

A second type of improvement being made lies in the develop-
ment of “control” scores for tests to show when the test results
are not trustworthy. One of the most important innovations of
the Minnesota Multiphasic Personality Inventory was a set of
four “control” scales which attempt to show the extent to which
the person taking the test tried to give a false impression of him-
self. While these four control scales have not been completely
successful, they have contributed greatly to the success of this
inventory.

In summary, personality assessment has shown a steady growth
since 1918, Both factor-based and non-factor tests have flourished
as a result of increased efficiency, refinement, and new ideas.
Many specific devices have been developed to meet the criticisms
advanced on the grounds of lack of frankness and insight, heavy
reading load, and often inappropriate focus. Devices such as
forced choice and control scores have not been uniformly suc-
cessful, but do hold promise for the improvement of already
useful measures,

3

In designing the TALENT personality inventory we drew
upon our historical review, tailoring our conclusions to fit the
needs of the Project. Thus, the TALENT Student Activities In-
ventory was essentially self-administering, not very time con-
suming, and adaptable to machine scoring and computer aral-
ysis. In general, the inventory was one which represented the
“state of the art” in assessing the personality of normal individ-
uals.
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The first point we considered was the type of inventory to be
used. A form which would assess many traits at once was needed.
But should it be a collection of trait measures where each item
is scored for just one trait, or should it be of the Bernreuter type?
The latter type is more efficient since several scores may be ob-
tained from the same set of items simply by scoring the items
differently for each trait included. This efficiency is somewhat
offset, however, by the fact that the scores obtained from such
an inventory may appear to show some inter-relationships be-
tween two traits simply because the same items are scored for
the two traits, not necessarily because the inter-relationship ac-
tually exists between the traits themselves. Flanagan has shown
that such artificial relationships are often of little importance
and that statistical corrections can be applied to eliminate
them. Nevertheless, they introduce complications, so it was
decided that each item should be written and scored for just
one trait.

Other refinements such as the use of forced choice and control
scales were considered. However, these are most useful where
there is reason to believe that people may try to fake their an-
swers, Since the students tested by Project TALENT would
have little reason for faking, it was decided to keep the test as
simple as possible in the interests of reducing reading load and
making it easier to understand.

Another problem was just what to include. The inventory
might have been designed to describe traits identified through
logical and psychological analysis; or it might have been designed
for traits identified through a statistical procedure, such as factor
analysis. Both approaches have advantages and limitations, so
it was decided to combine some of the features of both. Per-
sonality is often revealed by the things people do—the way
they behave. Since Project TALENT was interested in high
school students, high school behaviors defined the contents of
the personality scales.

Further, the Project staff decided that it would use behavioral
adjectives to represent high school behaviors. That is, adjectives
describing the way high school people behave and act would form
the basic raw material of the inventory, (A behavioral adjective
tells something about a student’s hehavior as opposed to simply




142 DESIGN FOR A STUDY OF AMERICAN YOUTH

describing his appearance — for instance, “friendly,” “helpful,”
“aggressive,” rather than “tall,” “dark,” and “handsome.”)

Several sources of behavioral adjectives were examined (one
contained almost 18,000 adjectives). It was clear that many of
the behaviors described, such as “senile,” “hen-pecked,” “care-
worn,” and so on, were not appropriate for high school students.
Therefore, the behaviors were selected in accordance with the
following four criterin:

1. The behavior occurs in high school and is observable.

2. It can be defined well enough to be identified by a high
school student,

3. It is reasonable to expect a high school student to be able
to rate himself on this behavior.

4. The behavior can be expected to be importantly related to
future behavior.

When a sample of behavioral adjectives had been drawn and
sitted according to these criteria, about 2,000 words remained.
We analyzed these very carefully, and behaviors which seemed
to go together logically and psychologically were grouped to-
gether and called a “trait.” Since care was used to group only
those behaviors which were very close to each other, these traits
were later called “narrow traits.,” In order to define these traits
practically, and to assist in writing statements to measure them,
each narrow trait was further identified by specifying a few of the
original behavioral adjectives which seemed most typical of it.
For example, the trait called “impulsiveness” was typified by
adjectives such as “impulsive,” “hasty,” and “impetuous.” The
trait called “vigor” was typified by adjectives such as “vigorous,”
“active,” and “forceful.” While the narrow traits identified
through this process did not cover all the kinds of things high
school students do, they did sample a wide range of high school
behaviors. Further study convinced the staff that sampling of
narrow traits, or combinations of such samples, would be related
quite highly to the important aspects of personality such as
dominance, sociability, self-confidence, etc., often found by using
complex statistical methods such as factor analysis. The narrow
traits also seemed more appropriate in the Project TALENT
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situation than factor-based or other more complicated proce-
dures.

Once the traits were decided upon, items were prepared for
each of the traits, These items were simple statements about the
various high school activities or behaviors which were associated
with the traits. The typical adjectives for the traits were used as
guides in writing the statements. For example, the adjective
“hasty” leads to the statement “I often do things on the spur of
the moment”; “impulsive” leads to “I am an impulsive person”;
“tireless” leads to “I can work or play for hours without getting
tired.” In the inventory, students were asked to indicate how well
such statements would describe them and their own behavior by
checking: (A) extremely well, (B} quite well, (C) fairly well,
(D) slightly, or (E) not very well. Thus, the sum of their an-
swers to the set of statements associated with a particular trait
gave a descriptive score for that trait.

As was the case with all other measuring instruments of
Project TALENT, we first developed a preliminary form of the
inventory. Statements were written for a preliminary set of 18
traits shown below:

Leadership Impulsiveness

Vigor Persistence
Productivity Calmness

Tidiness Social Adjustment
Sociability Theoreticality
Self-Confidence Responsibility
Cheerfulness Social Sensitivity
Culture Group-Centeredness
Talkativeness Conventionalism

(See Appendix, Section D, for a description and sample state-
ment for each trait.)

A preliminary form of the inventory, based on this first set of
traits, was given to several hundred high school students. The
results were carefully studied and some of the statements and
traits were eliminated. In other cases, traits were combined.
This resulted in the final version of the inventory, which consists
of a total of 150 statements, including the 10 traits shown in
Table 3.
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TABLE 3
T'rabts Measured i Student Activities Inventory

Numnien oy Prevasinany ‘Tnairs
Tiarlr STATEMUNTS FIOM wincit Drnvep
1. Socinbility 12 Soclability and
Cheerfulness
2, Soclal Sensitivity 9 Social Sensitivity
3, Impulsiveness 9 Impulsiveness
4, Vigor 7 Vigor
5. Calmness 9 Calmness
6. Tidiness 11 Tidiness
7. Culture 10 Culture and Manners
8. Leadership 5 Leadership
9. Self-Confidence 12 Sclf-Confldenco
10 Mature Porsonality 24 Productivity, Persistence,
and Responsibility
Unscored Statements 42 All traits
ToTAL 150

The traits measured in the final form of the inventory do not
cover the entire range of high school personality. However, the
150 statements are related to more personality characteristics
than the 10 traits scored in the final form of the inventory. Un-
doubtedly the information accumulated as a result of the
TALENT personality inventory will aid substantially in setting
up a sound basis for predicting the future behavior and achicve-
ments of American high school students,



The Inventories:
Probing the Student’s

Vocational Interests

This chapter deals with the second of the incentories
deccloped for Project TALENT, namely, the voca-
tional Inferest tnventory. Az in the precious chapter,
tee first trace the beginnings of interest measurement,
and then describe the most widely used instruments
today — those o Strong and Kuder.

Because the measurement of vocational interests is
stiil a new (and sometimes misunderstood) practice,
twe point out the uses and posstble abuses of interest
incentorics. We conclude the chapter by describing
how we went about decising, testing, and perfecting
the cocational interest incentory for Project TALENT.

/ \s the sccond half-day of the testing began, students

focused their attention on a set of questions designed to measure
their relative interest in occupations which ranged from book-
keeper and bankteller to U.S. Senator and President of the
United States. The student’s task was to indicate the degree of
interest hie or she had in each of 122 occupations. The directions
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told the student that for each type of work listed he was to thark
one of the following cholces:

“A. 1 would like this cery much
B. 1 would like this fairly well
C. Indifferent or don’t know much about it
D. 1would dislike this a litile
E. 1would dislike this very much”

After working through the list of occupations, students were
asked to indicate similar degrees of interest {n 82 activities
= from flsliing, operating a power engine, buying stock, or hiring
and firing people, to campaigning for office.

This stock-taking of interests required no more than 20 min-
utes. Yet behitnd this 20-minute inventory lay a long history of
scientific effort.

2

Scientists began the measurement of interests carly in the con-
tury when a number of psychologists became aware of the sig-
nificance of interests as an important aspect of human behavior.
To a group of men at the Camegle Institute of Tecknology in
Pittsburgh the time appeared ripe for new applications of psy-
chology to the educational and vocational problems of individ-
uals. The groundwork for measuring human behavior had been
laid in previous decades. Alfred Binet and Charles Spearman
had studied the measurement of intelligence and had constructed
a number of instruments for that purpose. Many other psychol-
ogists were contributing tests and ideas. But perhaps the strong-
est impetus to the measurement movement came from the group
testing of intelligence with the Army Alpha and Beta Tests dur-
ing World War I. These tests demonstrated that scientifically
devised instruments could be applied successfully to large num-
bers of people. Following the 1918 armistice, many psychologists
returned to thelr universities and research posts eager to discover
new ways of applying psychological measurements in education,
industry, and commerce,

It was the group gathered together by Walter V. Bingham at
the Camegle Institute of Technology that contributed most to
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onr understanding of interests, These sclentists approaclied the
measurement of intorests as thelr colleagues had approached he
measuremient of ntelligence and personality = with objectivity,
logie, and above all with respect for fucts. Here a number of
fmportant ideas were germinated and some of the carly interest
inventories came into being, Credit goes to Edward K. Strong,
Jt., for a sustained study program which was largely responsible
for developing interest measurcment to its present state. He
developed a selfsrating inventory of interests in occupations,
school subjects, amusements, activitics and people. Strong later
directed the work of Karl M, Cowdety, a graduate student at
Stanford Univenity, on problems in interest measuremnent,

Strong’s device was his Vocational Interest Blank — used
cffectively in industry for 30 years to select qualified per-
sonnel from among a large number of applicants. A notable
example of its carly use was by the Life Insurance Agency
Management  Assoclation. ‘This organization was concerned
with the rapid tumover of life insurance salesmen — newly
hired salesmen scemed to quit almost as rapidly as they
were hired. Rescarch workers reasoned that #f it were possible
to screen out applicants who had little chance to succced as
salesmen, training costs as well as tumover would be reduced.
Amang a number of instruments tested for screening applicants
was Strong’s Vocational Intcrest Blank. For a time, cach new
applicant was asked to 1l out the blank; and, for purposes of
evaluating the instrument, none was rejecled on the basts of his
answers. The scores were filed until a number of the men had
had au opportunity to accumulate sales cxperience. Then the
results of the interest blank were brought out and compared to
effectiveness in terms of sales. The rescarch workers found that
men who, as applicants, had scored high on Strong’s Life In-
surance Salesmen scale were usually the same men who sold the
greatest amount of life insurance. With this justification, Strong’s
instrument was adopted to screen future sales applicants.

To improve our understanding of the role of interests, Strong
began a long-range study of the effects of humun interests and
their relation to educational and vocational pursuits. e usked
whether interests are, in fact, a lasting and stable quality of the
individual, or whether they are reflections of passing moods and
inclinations. 1€ interests are highly chungeable over the vears, he
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reasoncd, then the utility of Interest measurement for vocational
and echicationnl guidance would bo limited. In 1843, Dr, Strong
publisherl Vocational Interests of Men and Won.en, and in 1955,
Vocational Interests Efghteen Years After College. These two
beoks and many articles published in professional journals estab-
lished the lasting and stable quality of the Interests measured by
his inventory.,

Anotlier Interest blank, familiar to parents and tcachers of
high school children, was developed by Frederie Kuder while at
the Ohfo State University, One of the major diffcrences between
Strong’s Intercst Blank and Kuder's Preference Record s in the
type of scores offered. Strong’s Interest Blank provides scores
for comparing the individual’s interests with those of successful
men and women in speeific occupations — artist, psychologist,
lawyer, professional athlcte, ete. Kuder's Preference Record pro-
vides interest scores in broader families of occupations, such as
science, mechanics, clerical work, or the arts.

Guidance experts recommend the use of interest tests of these
types but suggest that the scores be interpreted with caution
until more data accumulate regarding the development and func-
tioning of intcrest patterns.

3

There are a number of points to note about interest inventorics,
now that woe have seen something of their development.

1. Diflcrent inventories provide different results, It is not un-
usual for counsclors to ask students to complete two inventories,
since the information gained from one will not nccessarily cover
the same arcas as the information gained from another. As we
have scen, Strong’s Vocational Interest Blank will indieate in-
terest in various specific occupations; Kuder's Preference Record,
on the other hand, provides scores in broader arcas, such as
scientific, literary, or musical ficlds.

2. The interests of young people may be expected to change,
particularly when they are in the ninth and tenth grades. At this
age, boys and gurls are maturing. One week Johnny wants to
become an cngincer and the next week a lawyer. Quito otten
Johnny nceds to become more familiar with different occupa-
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tions before his interests become stable. When children are at
this age, the results of Interest inventories should not be inter-
preted as suggesting a final occupational choice.

For college students and mature high school students in the
11th and 12th grades, the results of interest inventories are lkely
to be more trustworthy indications of long-term interosts,

3. Interests ure not the same as aptitudes or abilities. A high
score on scientific interests does not necessarily mean that the lad
who obtained it could he a scientist. He may not have the ubil-
fty to do well in science or mathematics courses, However, if
Jolinny scores high on sclentific and mechanical interests, but is
only an average student in school, he might choose to become
a technician or machinist. Both of these occupations are usso-
clated with Interest in science and mechanics. Interests are
sometimes thought of as providing direction, and abiiity as
setting the level of accomplishment likely to be reached.

4. Interest inventories are used primarily for educational and
vocational purposes. Rarely do they become involved with broad
personal values and attitudes. An interest inventory tells us little
about an adolescent’s attitudes toward government or religion.

5. Only a qualificd guidance counsclor or psychologist should
be consulted for a detafled interpretation of the scores from an
interest inventory. He will be familiar with many different in-
ventories {we have discussed only two out of more than thirty
such inventories now avafluble) and will be able to point out to
the student the implications of the scores. He will also take into
account the child’s school performance, aptitude and ability test
scores, and personality.

4

Interest inventories have definitely shown promise, and in spite
of uncertainties regarding the interpretation of such types of
scores, our advisory pancls recommended an interest inventory
as onc of the instruments for inclusion in Project TALENT. In-
terests, as mainsprings for individual action and success, represent
an important natiunal resource. And, since Project TALENT was
to be a census of the talents of our youth, we felt that the inclu-
ston of an interest survey was essential to provide information
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uscful for national plunning. Information on interests on a na-
tional scale would give us clues as to how m-ny boys would like
to becomo scientists, lawyers, mechanics, or enter politics. We
would learn how many girls would like to become nurses, dieti-
tians, or teachers. And, we would learn even more by finding
out how many of our youth Interested in each occupation also
appeared to have the requisite abilities to succeed in it.

In short, Project TALENT was here taking advantage of an
opportunity to look at expressed interests in conjunction with
abilitics, personal background, and activities; and to discover the
importance of adolescents’ intercsts in rclation to later success.

When we began the task of constructing tho TALENT In-
terest Inventory, we first examined and evaluated the published
inventories, including the Strong and Kuder instruments. We de-
cided to devise a new inventory, designed to fit the special needs
of our study.

The first question confronting us was whether to devise a
measure using a rating scale or a ranking method. On a rating
scale, the student expresses his liking, disliking, or indifference
to cack occupation or activity presented, as in the following
cxample:

For cach occupation listed below, you are to eonsider whether
or not you would like that kind of work. . . . Mark your answers
as follows:

A. 1 would like this very much.

B. I'would like this fairly well,

C. Indifferent or don’t know much about it.
D. Iwould dislike this a little.

E. I would dislike this very much.

1. Surgcon

2. Chemist

3. Civil engincer
4, Writer

5. Social worker

A ranking proccdure presents several occupations or activities
together and asks the student to choose the one that he likes the
most and the onc that he likes the least, as in the following
example:
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For cach group of occupations listed below, indicate the one
you would like most and the one you would like least:

A. Mathematician
B. Machinist
C. Dietitian

We preferred the rating procedure because it would cnable
us to rcport how many students in the country would like to be-
come surgeons, auto mechanics, teachers, und so on. A ranking
procedure, we felt, would confuse the issue because the student
would be forced to choose among alternatives. Moreover, it
would not yield information on how many young people might
like to beccome surgeons, for example, but only on how many
would prefer being a surgeon to being a lawyer.

Several cxperimental forms, using the agreed-upon rating pro-
cedure, were written by the staff and reviewed by our advisory
panels. One was selected and tried out with more than 600 stu-
dents in two high schools and one university freshman class.
From this try-out, we found that we could reduce the number of
questions from 300 to 205 without limiting the scope of the in-
ventory. We found, too, that our inventory was easily understood
and readily accepted by the students.

We developed the TALENT Interest Inventory solely for re-
search purposes. Results were not returned to the participating
schools, since the Inventory was not as yet tested for practical
use.

In later research studies, we will investigate the role that in-
terests play in the achievement of educational goals. We will
explore interests for what they tell us about the student’s pros-
pects for college. For example, does interest in academic work
necessarily predict success in college? What effect do interests
have on a student’s grades, on his choice of an occupation, and
on his subsequent success in his chosen career? Does the person
who has a clear concept of his interests make a more intelligent
occupational choice than the person who lacks such a concept?
Research on these and many other questions involving interests
is sparse and contradictory. But as a result of Project TALENT
we now have a large reservoir of information which should shed
new light on this important area of human behavior.




9 The Inventories:

Stocktaking of Experiences
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The third inventory developed for Project TALENT
was desighed to search for the background and con-
temporary forces affecting youtl’s plans, drives, and
aspirations. We called it the Student Information
Blank. Few instruments of similar scope and probing-
depth had ever been developed before. We list the
type of facts this Dlank sought from the students and
provide a few examples of the questions to which stu-
dents were asked to respond.

This chapter concludes the description of the three
inventories,

Every minute of test time is a precious resource in an under-
taking involving nearly half a million individuals. Yet, we de-
cided to allot 80 minutes to a task which did not measure the
student’s fund of subject matter, but rather sought information
about his personal experiences, his home and family, his hopes
and aspirations. Why? Our purpose was to explore the impact
of these factors on school achievement, educational goals, occu-
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pational choices and success. The importance of personal back-
ground is recognized — witness such quotations from literature
as “What is past is prologue,” “Just as the twig is bent, the tree’s
inclined,” “The child is father of the man.” All attest to the mold-
ing force of past experience,

The instrument we used to gather data about students’ past
experience was the Student Information Blank, designed specifi-
cally for Project TALENT. The directions read, in part: “This
is not a test, and there are no right or wrong answers. . . .” The
Student Information Blank was neither a test nor an inventory
from which summary scores were to be obtained. It was a quest
for a body of background information that is destined to play
an iznportant role in future research.

2

In the long run, Project TALENT is not only interested in the
abilities and current level of achievement of the youth of our
country, but also in whether our young people put their talents
to good use for themselves and society. Certainly, many factors
enter into a student’s educational and occupational plans; and
whether he carries them to fruition. Sometimes these have little
to do with his talent or ability, but instead are related to his per-
sonal background — for instance, the economic status of his
family, the cultural climate of his home, the neighborhood in
which he lives, or the hobbies that are available to Lim.

As the focal point, we decided to seek information on those
matters of background which have been shown o have a relation-
ship to three pivotal occurrences in a young persen’s life —
whether he drops out of high school or stays until graduation;
whether he enters college and succeeds or fails; and why he
makes a choice of one occupation rather than another.

One great waste of talent in our nation is the large number of
boys and girls who do not complete high school. Most states
have a compulsory attendance law, requiring attendance until
children reach 16 years of age. But at 16, many boys and girls
drop out of school, even though it is increasingly important for
them to have a high school education in order to earn an ade-
quate income and to contribute as responsible citizens. One re-
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search study found that youths who dropped out of high school
usually had failed subjects in elementary school; were frequently
absent from class; had low scholastic aptitudes; were often dis-
cipline problems; ordinarily did not participate in school activ-
ities; and lacked a feeling of identification with the school. Other
studies have shown that school drop-nuts are often older than
their classmates and come from lower socio-economic back-
grounds.

Despite the high rate of high school drop-outs, an increasing
proportion of our youth go on to college. Our next question,
then, is: What characteristics distinguish youths who enter col-
lege from those who do not? Previous studies suggest that
college-bound students have above-average ability and scholastic
achievement, and that their families are less often in the lowest
economic bracket. The father’s occupation, the parents’ views on
the importance of a college education, the parents’ willingness
and ability to provide financial support —all these play a part
in determining whether a youth will enroll and stay in college
or turn to other pursuits after high school. Other significant
factors are the student’s own values {does he see college as a
step toward his goals?}; his social contacts (are his friends going
to college?); his proximity to a college (is there one within
commuting distance?).

What backgrounds and experiences lead to the decision to
enter and the motivation to succeed in various occupations? The
Bureau of the Census gives us information that shows the rela-
tionship of various jobs and incomes (one measure of success) to
age, sex, and education. Studies aimed at selection of promising
employees often give us a picture of background elements that
appear to be related to success in particular occupations. But
many questions are still unanswered. For example, what rela-
tionship exists between the father’s occupation and the occupa-
tion chosen by a son or daughter? Do American parents stress
bettering one’s position so that the child’s occupational aspira-
tions are higher than his father’s? What role does occupational
guidance in high school and college play? How do the age at
which a person marries and the number of children he has affect
both his choice of occupation and his success in it?

From the point of view of education and guidance, the prob-
lem is to reduce the number of poor choices that are made so
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that students do not waste time on inappropriate training or in
trying to succeed in an occupation ill-suited to their capabilitics.
One of the purposes of the Student Information Blank was to
collect information that would help identify the forces that cause
young people to enter one occupation rather than another. To
what extent are these forces storm winds, prevailing winds, whim-
sical breezes, or merely doldrums?

3

We developed the TALENT Student Information Blank by
accumulating a list of questions about students’ personal experi-
ences, family and hcme backgrounds, and plans for the future
that appeared to be relevant to the research purposes of the
study. Each question was screened for clarity and questions were
written and rewritten until pilot interviews with students showed
them to be clear. In selecting the final set of questions, the ad-
visory panels and the staff were influenced by the extent to which
previous research had established the question as an important
one. The final questionnaire asked 394 questions.

The questions were largely objective, asking about verifiable
facts or events rather than for subjective reports of personal
feelings. Students were not required to write their answers, but
to select one of several responses and to indicate their selection
on the answer sheet. The responscs were written to offer two to
36 choices, depending on the question. We found that answers
to most questions could be adequately covered by allowing only
five or six response categories.

Examples of the final forms of the questions are shown in three
specific questions which sought evidence of leadership experi-
ence, work experience, and social experience:

How many times have you been president of a class, a club,
or other organization in the last three years?

. None

. Once

. Twice

. Three times

. Four times

. Fivc or more times

HE OO WE >
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During the school year, about how many hours a weck do
you work for pay?

. Nono

. About 1~5 hours

. About 6-10 hours

. About 11-15 hours

. About 16-20 Lours

. About 21 hours or more

= >

=m0

On the average, how many evenings a week during the
school yecar do you usually go out for fun and recreation?

A. Less than one
B. One

C. Two

D. Three

E. Four or five
I, Six or seven

Below is a description of the questions that were included in
the Student Information Blank, and some of the reasons for ask-
ing them. Because the qucstions arc of a personal natare, every
step has been taken to assure complute anonymity — under no
circumstances will the name of any student be disclosed. The
sole purpose in asking these qucstions is to study the patterns of
experience and background that contribute to avocational and
vocational growth. The questions are grouped under Personal
Experiences, Family and Home, and Plans for the Future. The
first group of questions, dealing with personal experiences, cov-
ered the following topics:

1. Drganizations — number and kind of clubs joined; offices
held. Membership in school clubs is one indication that a student
is not likely to drop out of sclhool.

2. Hobbies and recreational activities. Voluntary activities not
only indicate an individual’s interests, but they sometimes lead
to a choice of an occupation.

3. Work cxperiences —amount of time worked during the
school year and summer; types of jobs held. These questions
were designed to enable us to study the effeet of work experience
during high school ycars on adjustment to later employment.

4. Sources of personal income — per cent of spending money
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coming from allowances from lome and from jobs, Source of
spending money may reflect Inftiative and independence,

5. Dating and soclal activities. Answers may give somo indi-
cation of a youngster's socinl development,

6. Reading — number of books read; types of reading (adven-
ture, sclence fiction, biography). Reading s sometimes indicative
of interests that relate to educational and vocational choices.

7. Studying — number of hours per week spent studying; study
habits. Rescarch has shown that study habits aro related to
scholustic achievement, Iere are a few of the questions we

usked:

“For the following statements indicate how often each one
applics to you, . . . Mark one of the following chelces for
cach statement:

A. Almost elways

B. Mos: of the time
C. Avout half the time
D. Not very often

E. Almost never

o I make sure that I understand what I am to do before
I start an assignment.

¢ My teachers have eriticized me for turning In a sloppy
assignment,

¢ [ pronounce the words to myself as I am reading.

e When studying for a test, I am able to pick out important
points to learn.

e [ don’t scem to be able to concentrate on what I read. My
mind wanders and many things distract me.”

8. Schooling — courses taken, grades carned, transfers from
school to school, amount of time missed from school. Such mat-
ters should relate to entry into college and achievement in zollege.

9. Guidance and rounseling esperiences — how often students
seek vocational and educational help und from whom. Such
questions should reveal what persons are influential in helping
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a youngster make educational and occupational pians, and
whether school guidance facilitios are being used,

10. Awards — academie, urtistic, athletic, or organizational
honors. These may be a facior in a student’s educational and
vocatfonal development,

11. Driving = whether fnstructed at school; when; how often
a car s available, The last fact may be partfcularly significant
in studying the student’s usc of ime.

12, Health, The purpose of questions about health was to
fdentify students whose health might Hmit thelr edueational and
vocational opportunitics.

Next, the Information Blank sought facts about the family and
home — data nceded if we were to assess the influence of home
environment on educational and occupational development. The
arcas covered were as follows:

1. Family composition — who made up the student’s family,
including father, mother, brothers and sisters, grandparents,
other relatives; whether the student was a twin or triplet,

2, Parent’s occupation. These questions were crucial oncs,
since there is cvidence of a strong relationship between the
father’s job and a child’s performance in school, whether the
student goces to college, and his choice of carcer,

3. Education of family members — including schooling of par-
cnts, brothers and sisters.

4. Economic status — estimaie of total family income; major
source of income. With this information we can roughly cstab-
lish the ability of the family to support the student while in
college and perhaps make a study of the nced for scholarships.
This will also provide facts that will enable us to relate cconomie
situation to school achicvement, and to cducational and career
choices.

5. Description of home — type (house or apartment); amount
of rent paid or value of building; number and type of appliances
and furnishings. Results here will provide supplementary data
on cconomic situation,

6. Family mobility — number and frequency of house to house
or region to region moves. Questions about mobility, as well as
other questions about the home (above), will help us measure
the influence of home conditinns on the student.

7. Forcign languages spoken by parents. Here we wanted to
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find out if a student whose parents speak a foreign language
has a better chance than others to excel in foreign languages.

8. Books and maguzines in the home. As one indication of tho
cultural level of the home we asked:

How many books are in your liome?

None, or very few (0-10)

. A few books (11-25)

. One bookease full (26--100)

. Two bookeascs full (101-250)

Three or four bookeases full (251-500)
A room full — a library (501 or more)

mEUOw>

Past research has shown that children from homes with many
books attend college in greater proportion than do children from
homes with few books.

0. Automobiles owned. The number of automobiles owned by
anyone in the home provides an indication of the opportunity for
a student to lcarn to drive or to repair a car. It also gives an
indication of economic status.

Finally, the Information Blank asked questions about the stu-
dents’ plans and aspirations for the future.

1. Educational plans. Was the student planning to quit high
school? Did he plan to attend college — full time or part time?
Would he attend a trade, vocational, or business school? Stu-
dents also were asked to express their reasons for or against going
to college.

2. Specific college plans. These guestions, asked only of 11th
and 12th grade students, dealt with choice of college course,
type of college they expected to attend, the number of colleges
to which they had applied, and the source of college funds (fam-
ily, loan, scholarship). The answers will provide data for study
of scholarship needs.

3. Plans for marriage and children — including the age at
which a student plans to marry. This often relates to his occu-
pational and college plans.

4. Economic aspirations — how much income does the student
expect after graduation; what are his hopes for insurance, sav-
ings, securities, and real estate ownership? Such aspirations may
rclate to a student’s economic gain in the future.
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5. Plans for fulfilling military service requircments. Military
service constitutes an obligation for most boys, and long-range
educational and vocational goals may be delayed. For others
the military is a potential carcer. Since the questions included
choice of service branch and possible plans for a military career,
the information obtained will permit an cstimation of the part
of the national talent pool each service might expect to obtain,

6. Occupational choices, decisions, and values. Here questions
included specific occupation chosen; the occupatior: preferred;
the grade in which the occupation was chosen; the number of
different occupations considered; and the considerations, such
as income, security, or intcrest in the work, that were important
in making the decision,



10 How the

Tests Were Given

Test booklets, answer sheets, stop watches, teachers
with instructions manuals — these and other compo-
nents of group testing faced nearly half a million
students carly in March of 1960. This chapter tells
how the student provided hundreds of items of f-.
formation about himself, his background, his knowl-
cdge, and his abiliiles.

We describe the preparation needed to assure that
cach school and each student had the measuring tools
ready and on hand; the work of the regional coordina-
tors; the task that faced 18,000 teachers in glving a
standardized test for which their students could de no
special studying.

/ \t 9 1. on March 1, 1960, nearly all of the 225 students

of the Riverside Indian School in Anadarko, Oklalioma, were
scated in their homerooms, Today they were going to take tests
for which no one had spent even a few minutes studying the
night before. No preparation was possible for the TALENT
tests, since they covered all school subjects — and some subjects
not taught in school. Instead, it was the teachers who had pre-
pared for the test. They had attended lectures and conferences,
and had studied a book of instructions to be ready for this day.

161
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On cach teacher’s desk were the test booklets on which the
students were to work that morning, In additior, there were
sheets on which the students would mark their answers, record
forms, student identification cards, extra pencils, a stop-wutch,
and, of course, the instructions book. Wrilten on cach black-
board was:

DO NOT TURN OR OPEN YOUR TEST
BOOKLETS UNTIL TOLD TO DO SO.

The test booklets were passed out, then the sheets on which
the boys and girls would indicate answers to test questions, and
finally the student identification cards. Then cach teacher rcad
this statement:

“Starting today you will be taking part in a nation-wide study
of high school talents. As a student in onc of the high schools
sclected, you are part of a group that represents all high
schools throughout the country. Ouly onc in cvery twenty high
schools will take part in this project.

“One of the things this study is trying to find out is what your
best talents are. The tests will cover a wide range of topics.
Some of the questions will be easy and some will be hard, but
don’t be discouraged by the hard ones, because no one 1s ex-
peeted to be cqually good in all arcas. Just work as quickly and
accurately as you caw. and try your very best,

“Our schoal will receive a summary of your test results. This
information can be useful to your teachers, counselors. and ad-
visors in helping you make plans for after high school.”

Then, teachers read instructions on how the students were to
record their answers on the specially constructed answer sheets.
Since the answer sheets were devised so that they could be
“read” by a machine, students were shown how to put down
information about themselves by blacking in spaces to spell out
their name and address, school code, grade, sex, and testing
number (sce Figares 8 and 7). Later on, the scoring rnachine
would be rble to “rcad” such information about each student
while scoring his cst.

For cach question in the tests, the student was to choose an
answer from among scveral which were offered, and then black
in the appropriate space on the answer sheet (see Fig. 8 and
Fig. 9).



891

O

ERIC

Aruitoxt provided by Eic:

FTIGURE 6

Black Marks Glve the Facts

This figure shows a portion of Project TALENT’s Record Form Z, Side 1. On
this form the student indicated hie name, date of birth, age, and status in school,
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FIGURE 7
More Facts About the Student

This figure shows a portion of Record Form Z, Side 2.
Iere the student indicated his address in such a way that
the Document Reader could record it. From similarly treated
answer sheets, the Document Reader will record thousands
of other responses provided by the students.
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Shown here is a portion of Answer Sheet C, Side 1. To
respond to an item, the student blacked in the oval which
corresponded to his answer.
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Now it was time to start the first test— the Information Test.
Students opened their test booklets and began answering ques-
tions on literature, mechanics, mathematics, food, physics, music,
clectricity, biology, chemistry, home economics, geography,
zoology, social studies, farming, space travel, sports—in fact,
questions covering all kinds of general information students
might have acquired in school or out. The test designers felt
that this was a good test for students to start on, for all of them
would feel at home in at least some of the fields. A boy might
not know much about cooking or history, but he might be able
to answer the questions about fishing or tools.

All that morning, that afternoon, the next morning, and the
next afternoon the students of Riverside Indian School answered
questions. At the end of the two days, each student had been
asked nearly 2,000 questions — covering not only what he knew,
but what he was interested in, what kind of a person he was,
what his plans were. Each student probably answered more
questions about himself than he ever had before. (See the sched-
ule for the Final Battery, Table 4.)

The scene that took place at Riverside Indian School was re-
peated in 1,352 other schools from Madawaska, Maine, to Wailuku,
Hawaii, in the spring of 1960. Schools and newspapers in many
communities reported that attendance of pupils was noticeably
higher on the days of testing than on comparable days in March
of other years. Apparenily, here was one testing experience
American students did not wish to pass by.

2

To arrange with each of the 1,353 scheols the details,
schedules, and procedures for testing their students was a chore
of some magnitude. It was managed for Project TALENT by
90 men and women known as regional coordinators. They had
been selected by the TALENT staff from a list of outstanding
educators and psychologists who could be expected to work
well with school people. Many of them accepted the assignment
knowing that it would have to be carried out on time outside
their regular positions. Among them were heads of university
departments (education, psychology, guidance); professors of
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TABLE 4
Schedule for the Final TALENT Baltery
This table lists the separate tests in the TALENT battery, showing
the sequence in which they were taken and the time allowance for

cach test, 1t also notes the test booklets and answer sheets witl which
the students worked during the two-day testing period.

Tiae TisT  ANSWER
TesT (MivuTes)® BookLeEr — SueeTr
Usebp Usep
FInsT HALF-DAY
Informution Test — Part I 90 T ?
BREAK 3

Student Activities Inventory 20 A A
Preferences 3 .l. ' 1.
- yA

Master Zecord Form -

SECOND HALF-DAY

Intercst Inventory 20 4
Information Test — Part 11 35 Bl
BREAK 3 4
Student Information Blank 80 B B1, B2
On occupation 3 B2
Paragraph Themes On high school 5 l Bl

THIRD HALF-DAY

Memory for Sentences: Study 6 T Jr
Arithmetic Computation 9 CloX
Memory ) Study 2 ‘
for Practice 2
Words Test 4 A
Memery for Sentences: Test 10
I Aritlimetic Reasoning 12
Mathematics > 1I Introductory Mathematics 24
III Advanced Mathematics 14
BREAK 3 C
3\ I English Usage 10 cl
Il Effective Expression 10
L a) Punituation 9
. . Marks
English > ITII Punctuation b) Sentence 5
Structure
IV Spelling 12
V Capitalization 6 v ¥
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Tiamg TesT  ANSWER
TesT (MiNutes)®  BooxLer Snert
Uskp Usep

FOURTII 1ALY-DAY

Abstract Reasoning 11 T 4
Mechanical Reasoning 11
Disguised | Directions 1
Words Test 8
. Dircctions 1
Creatlvity Test 20
Clerical Checking 3
Visualization in Two Dimensions 4
BREAK 3 C2 c
Reading Comprchension 30
Visualization in Three Dimensions 9
Word Functions ) Directions 244
in Sentences Test 15
Table Reading 3
Object Inspeciion 3 v ¥

° Times given are for actual tests (not for directions, cte.) uunless otherwise
specified,

education and psychology; a dean of a graduate school; a direc-
tor of research for a public school system; a state supervisor of
guidance; a dean of a university school of education; an assistant
superintendent of schools; a director of a student counseling
burcau; a university examiner; a dircctor of student personnel in
a university. Some of the regional coordinators were in private
practice; others had retired. One link among them was their
interest in young people —in their education, guidance, and
vocational success.

The regional coordinators made trips to each of the schools
chosen for the study to tell the story of Project TALENT to the
school staff —and later to help in preparing teachers for giving
the tests.

The responsibility for deciding to give the tests was that of the
superintendents and principals. Occasionally, Board of Educa-
tion members were brought in to consider the Project. Finally,
the cooperation of more than 18,000 teachers had to be obtained
to bring the work of the Project to its first culmination point.

The achievement of the regional coordinators in dealing with
the thousands of school pecple was spectacular, considering that
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cven getting an appointment with one of them was sometimes
challenging. A coordinator reported: “Onc school on my list
didn’t have a phone. The principal didn’t have a plione in his
house, either.” Getting to the school was often more challenging.
One coordinator reculled: “Some of my travel was done at the
time when heavy winter snows made the mountain roads im-
passable. I had to buy chains to rcach one town.” Another re-
ported: “I located the town on the map and found a road that
cut out quite a bit of the distance. My car got mired down in
the mud. . . . I ended up driving 200 miles around to get to &
place that was only 23 miles away.”

Reports from regional coordinators also describe the reception
they received at the schools:

“. . . therc’s eagerness to participate in a project of national
scope and significan. .. Some principals hardly let me finish my
spicl before they accepted. Although I always explained that the
school was selected at random, many people scemed to give
participation in the project some honorific value . . .7

“. .. principals of two schools were suspicious of me — thinking
that their schools had been sclected because of their poverty,
both instructionally and economically. . . . But I've encountered
no real hostility.”

“, ., the cooperation of the schools has been most gratifying.
Every school gave the impression that they were delighted at the
opp:ortunity to participate.”

These are, of course, impressionistic accounts. They do, how-
ever, suggest that schoolmen were cager to take part in the
project. This was true in spite of the fact that in some schools
there was the feeling of “too much testing.” In some high
schools, a half-dozen standardized tests had been scheduled for
the school year and teachers had been known to complain that
they were doing more testing than teaching. There seemed tu
be several reasons for the cooperation accorded Project TALENT.
Counselors and guidance directors were responsive because they
understood that the study would help in their own guidance
programs. Then, too, many schcol people felt that participation
was a patriotic service. They took part not so much because of
what they would gei rut of the study, but because of its ulti-
mate contribution to the nation. In addition, a few of the schools

e g ot et e < e
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had had little opportunity to do any testing before because of
lack of funds, physical facilities, and staff. Project TALENT
presented them with an opportunity for a new experience in
evaluation.

3

No matter how much testing expericnce individual schools
had or did not have, Project TALENT still had to train more than
18,000 teachers to give all the tests in the same way.

Why was this training necessary? Are not classroom teachers
experts in test-giving? The answer is that there is a difference be-
tween the techniques of giving a test on a subject regularly taught
in a classroom and those of administering standardized tests.
Teachers give tests regulavly as part of their course work to
check on how well their instruction is faring; to assess the prog-
ress students are making; and to discover weak spots in the stu-
dents’ mastery of facts or skills. Very often the questions in
wcacher-made tests review the material which has been taught
the previous week or month. In all cases, teacher-made tests are
designed to advance the teacher’s plans of instruction. It may
be part of the teacher’s plan to allow individual pupils as much
time as each one needs; and even to let pupils grade the tests
themselves as part of their learning tasks.

A standardized test, however, is constructed so that the ques-
tions will sample specific knowledge, traits, interests, or other
facets of the individual. A standardized test is always adminis-
tered the same way to all students who take it. The directions
for the test are prescribed in a manual and are read to the stu-
dents. Generally there is a time limit for a standardized test —
and it must be adhered to carefully. If one student were allowed
a few more minutes than the established time he would have an
advantage over other students. In scoring the test, there is no
guesswork about whether the answer is right or wrong. The
rules and standards for correct answers are set up beforehand.

When a test is developed carefully, given correctly, and scored
accurately and impartially, it is possible to say with some conf-
dence that we have measured accurately some part of the person
tested. Furthermore, if someone else administered the same test
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to another group of students at a later time and if the directions
were followed precisely, the score of any student could be com-
pared with the scores of the group which was first tested, and
his score evaluated. Therefore, to make a score on a standard-
ized test meaningful, teachers giving the tests must be familiar
with, and follow meticulously, the procedures of standardized
test administration.

In some schools counselors with considerable training and ex-
perience in giving standardized tests were available to help
teachers give the TALENT battery. In other schools, there were
limited or no counseling facilities and teachers had never given
standardized tests before. Thus, the amount of teacher training
necessary varied from school to school. In some cases, the re-
gional coordinators briefed the counselors, who in turm went over
the details of testing with the teaching staff. In other cases, the
regional coordinators personally went over every detail of the
two-day testing program with the teachers to be sure that pro-
cedures were thoroughly understood.

When the test materials arrived at a school, they became the
responsibility of one person — generally the school principal or
head counselor. It was his job to receive the materials and dis-
tribute them on ti.e testing days; to gather up the materials at
the end of each half-day; to organize the answer sheets for ship-
ment to the scoring center; and, of course, to monitor the testing.
In all, there were 21 different items used in conducting the tests
— ranging from the test booklets and answer sheets to teachers’
guides, aids to students in filling out certain answer sheets, school
questionnaires, mailin ‘abels, and so on. Each school also re-
ceived a manual on school arrangements, for use by the indi-
vidual responsible for the testing. An important part of his
assignment was to see that the test materials were sorted and
counted out for each homeroom. This was no small task, par-
ticularly in a large school which had received a truckload of
test supplies.

All the effort that went into training the teachers and into
careful distriution of the test materials was for one purpose —
to insure that every student had the same opportunity to do well
on the tests.

Two methods of giving the tests were used. The more common
was for each homeroom teacher to give the tests to Lis students.
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However, in a number of schools the directions were read to all
students at once by one person through the public address sys-
tem. In such cases there was only one timckeeper — and thus
no variation in timing for the tests within the school. The
teachers acted as proctors in each room. Although a failure or
two in public address systems caused some difficulty, the method
appeared to be cfficient.

The tests were given either on two full school days or on four
half-days. When they were completed, the answer sheets were
sorted, arranged, and shipped to Project TALENT by cach
school for the next step — scoring and processing,




/,/] Analyzing

the Data

We take a look at the electronic computers and
other machines which help the present-day investiga-
tor. We follow one student’s answer sheets to see how
investigator and machine record and analyze his scores.

Next we tell why four per cent of the replies were
processed first and how this partial analysis serves the
need of the total study.

We describe the means for storing nearly a billion
items of information for later resecarch — research
which will continue into the next two decades. Fi-
nally, we present a brief introduction to some of the
methods — statistical and other — which will be used
in analyzing and interpreting the facts obtained.

he testing was overl Almost half a million students had
filled out more than two million answer sheets. These had been
shipped to our processing center and there they were — some
ten tons of paper. How does one go about handling ten tons
of answer sheetsP The solution lay in a single word -— “automa-
tion.” If astonishing progress had not been made in the past
few years in the technology of processing and scoring answer
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shieets by machine, Project TALENT would have been impos-
sible.

From the beginning the project was planned in such a way
that automatic data-processing capabilities conld be utilized
throughout. Answer sheets for tests were de<igned so that they
could be scored by the Xowa Electronic Test Scoring Machine;
student questionnaires were set up so that responses could be
punched by the Iowa Document Reader. These muchines repre-
sent vast advances in automatic scoring. Automatic scoring has
come a long way since 1937, the year that IBM came out with the
first electrical scoring machine. Operation of that machine de-
pended on the fact that carbon conducts electricity. Since pencil
“lead” is made of graphite, a form of carbon, it is possible to con-
duct electricity through a pencil mark on a test answer sheet, thas
closing an clectrical circuit and causing a point to be added to
the test score. The early IBM machines based on this principle
took the scoring of objective tests out of the horse-and-buggy
age. And a new age of scoring arrived in 1955, when the Iowa
Electronic Test Scoring Machine went into operation.

This machine uses photoelectric cells (the same basic compo-
nents that cause a door with an “clectric eye” to open automati-
cally when someone approaches). The answer sheet is scanned
by an infra-red beam, and the photoelectric cell senses which of
several possible answers for an item is the one which has been
marked. The machine counts the number of “right” responses.
Even if the student has ignored the instructions to mark only one
answer for each item, or has failed to crase an answer thoroughly
when he changed his mind, the machine can still cope with the
situation. It does this by determining which of several marks is
the darkest one. The darkest mark is assumed to indicate the
student’s answer, the lighter marks presumably being incomplete
crasures. If two or more responces are equally dark, the machine
treats the item as if it had been omitted.

The speed at which the machine works represents a vast im-
provement, too, over earlier machines. Answer sheets are scored
at the rate of more than 5,000 per hour. As many as 13 inde-
pendent scores can be obtained from each answer sheet, plus a
number of composites, cach representing a weighted sum of
several of these 13 scores. Thus nearly 100,000 scores can be
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obtainied in an hour, Compare this with the top rate of 800
scores an hour on any earlier machinel Furthermore, for each
answer sheet, the Iowa Test Scoring Machine punches an IBM
card on which all the student’s scores are recorded,

Still a newer development is the Iowa Document Reader. This
is not another scoring machine; its function is entirely diffcrent.
Many items in our test battery are not designed to contribute
toward a “score”; instead, they constitute independent items of
information. Consider, for example, the answers to the questions
in our Student Information Blank. The individual answers have
to be preserved. Eventually, of course, selected sub-sets of these
items will be combined in a designated way to answer future
rescarch cjuestions, but the items have to be kept separate so
that many ways of combining them can be tricd if it seems de-
sirable. There is also Record Form Z, which gives the student’s
name, address, date of birth, grade, and other information. All
these items of information must be recorded individually, The
Iowa Document Reader takes care of these needs by making it
possible to transfer each individual response from the answer
sheet or rccord form directly to punched cards. Like the Iowa
Scoring Machine, the Document Reader uses photoelectric cells
to “read” the responses — in other words, to sense which response
position is darkest for each question. The student’s responses to
as many as 140 separate items can be punched simultaneously
on a single card.

2

Let’s see now what happened to one typical student’s answer
sheets.

Consider Johnny Dover, a sophomore at Centerville High
School. Suppose that this hypothetical youngster, Johnny, has
been told that his testing number is 674,425, The code for Cen-
terville High is F-896. (To preserve the anonymity of students
and schools and to facilitate the data processing and analysis,
each student was identified by a six-digit number; the school
code consisted of a letter followed by three digits. Each school
was told its own code, but not the code of other schools.)
Johnny has worked carefully on the tests and has filled out his

sl a1




3
3
:
\
,
i
:
b
i
L
i
i

ANALYZING THE DATA 177

answer sheets properly, putting his testing number on each one
of them. ‘

When Johnny’s teacher collected the answer sheets, they
were taken to a central room to which all the other teachers had
brought the answer sheets for their classes. Here, under the
supervision of, say, Mr. Brown, the guidance counselor desig-
nated by the principal to serve as Jocal coordinator of the Proj-
ect TALENT testing, the answer sheets were packed and shipped
to the Measurement Research Center, in Iowa City. There they

. were stored for a few weeks in a room in which a constant tem-

perature of 68° F and a humidity level of 50% were maintained
to “condition” them for the Scoring Machine or the Document
Reader.

The answer sheets were now ready for scoring. Let’s follow
Johnny's Answer Sheet C to see what happened to it.

Johnny’s answer sheet went through the Scoring Machine
twice. The machine determined his scores and punched them
on two IBM cards. Then followed a complex series of steps in
which man and machine worked together to assure that no slip-
ups had taken place; that the scores which the machine punched
on Johnny's card were really Johnny’s; and that they were the
scores he had actually made on the test. This checking proce-
dure is so elaborate that the likelihood that any substantial errors
in Johnny’s scores will get through undetected is very slight.

The processing of Answer Sheet A was similar to that de-
scribed for Answer Sheet C. The other three sheets— Bi, B2,
and Z — went through the Document Reader. Again, the cards
were “edited” to locate and correct possible errors and slip-ups.

Next, we proceeded to print the reports to be sent to the
schools. On these reports appeared both the raw scores and the
percentile scores of each student in the school. A section of the
report for Grade 10 in Centerville High School is shown in Table
5. Johnny's scores appear on the list. His raw score on Arith-
metic Computation, for instance, is 51, which puts him at the
97th percentile for Grade 10. (Johnny is good at arithmetic.)

The two answer sheets that were put through the Scoring
Machine (A and C) yielded 26 scores apiece, plus eight com-
posites —a total ©f 60 scores. Of these, the scores for the 37
tests shown in Table 6 were sent to the schcols. The remaining
scores were noi reported, since they were for tests of an experi-
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mental character or of such a nature that they would have little |
utility for the schoois. The 60 scores obtained on the scoring i
machine are listed in the Appendix, Section E.

3

The reports to the schools included not only the raw scores on
37 tests, but also the corresponding percentiles.! These were

e e, s £ e i i i

1 A percentile is a numcrical value which indicates how someone stands
on a test ur other variable in comparison with a specified group. The 80th ,
percentile, for example, is the raw score point below which 80% of the
individuals in the basic group score and above which the remaining 20%
score. Thus a percentile can have any vulue between 0 and 100,

Separate percentile tables were obtained for each grade. For four of the

TABLE 5
Report to the Schools

Shown here is a portion of the report that was sent to Center-
ville High School (the name is obviously fictitious). It gives the ;
scores which Centerville students made on the TALENT f{ests. :
Johnny Dover’s scores, as well as those of other students, are

CENTERVILLE F896 Grabe 10 STANDARD ;!

211 212 220 231 232 233 234 235 230 240

MMS MMW DSW SPL CAP PNC USG <XP ENG WDF

. RS RS RS RS RS RS RS RS RS RS
Testr No. NaMme PR PR PR PR PR PR PR PR PR PR

674425 J B Dover 9 16 25 12 32 23 19 11 97 14
49 83 94 8 87 90 81 90 93 78

674426 T E Dow 14 8 17 6 29 14 12 7 68 10
95 34 69 19 36.29 11 29 20 61

674427 N J Dugan 8 11 12 10 31 16 18 9 84 11
. 37 58 44 66 69 43 70 58 63 66

1’5
of
§
i
i
i
i

674428 S I Dunbarto 13 19 18 12 32 19 20 7 90 19
90 92 73 8 87 66 89 29 79 94

674429 L N Edgerton 11 22 28 9 29 14 18 9 79 11
78 97 98 55 36 29 70 58 46 66

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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preliminary norms obtained o1 the basis of a four per cent sub-
sample of the entire group of schools in which testing had taken
place (except the schools whose answer sheets were not re-
ceived in time for inclusion),

Why were the percentiles based on a four per cent sample,
rather than on the entire set of available data? The answer is
that even with modem high-speed digital electronic computers
available, data processing still hasn’t reached the speed of light!

Information Test scales there are separate tables for boys and girls in each
grade. The four scales given this special treatment were: Aeronautics and
Space, Electricity and Electronics, Mechanics, and Home Economics.
Having separate sets of norms for boys and girls seemed appropriate in the
cases of these four scales because they were in areas in which boys and
girls customarily receive differe .t training.

given as “raw scores,” and also in percentiles. School guidance
staff members know how to interpret these figures. Neverthe-
ess, Project TALENT provided the sch.ois with a technical man-
uel designed to help school people make the most effective use
of the scores.

250 260 270 281 282 290 311 3412 320 333 340 410 420 430 440
RDG CRE MCR V52 V53 ABS ARR MA9 SUM ADV TOT ARC TBL CLR OB)

RS RS RS RS RS RS RS RS RS RS RS RS RS RS

RS

PR PR PR PR PR PR PR PR PR PR PH PR PR PR PR

39 10 9 18 13 (2 8 18 26 5 31 51 25 69
82 170 42 82 92 37 55 95 86 88 88 97 97 98

29 11 10 14 6 7 8 5 13 1 14 38 17 0
52 78 50 56 27 20 55 13 30 19 24 75 91 10

20 12 8 14 8 8 7 12 19 4 23 33 5 29
26 84 33 56 49 41 45 72 62 77 67 61 27 64

34 10 7 12 14 13 9 16 25 4 29 43 21 .2
68 70 25 42 96 94 64 90 84 77 B84 86 95 85

37 13 8 11 11 11 8 8 16 1 17 33 34 34
77 88 33 36 78 76 55 39 46 19 39 75 98 74

40
99

38
98

a1
9%

25
71

36
96
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TABLF 6

Code Designation of Tests Reported to the Schools®

Cope TesT
102 VOC Information — Vocabulary
103 LIT Literature
104 MUS Music
105 SST Social Studies
108 MAT Mathematics
107 PHY Fhysical Science
108 BIO Biological Science
110 AER Aeronautics and Space
111 ELE Electricity and Electronics
112 MEC Mechanics
114 HEC Home Economics
196 INF Information — Total
211 MMS Memory for Sentences
212 MMW  Memory for Words
290 DSW  Disguised Words
231 SPL English — Spelling
232 CAP Capitalization
233 PNC Punctuation
234 USC English Usage
235 EXP Effective Expression
230 ENG English — Total
240 WDF  Word Functions in Sentences
250 RDG  Reading Comprehension
260 CRE Creativity
270 MCR  Mechanical Reasoning
281 V82 Visualization in Two Dimensions
282 VS8 Visualization in Three Dimensions
290 ABS Abstract Reasoning
311 ARK Mathematics I — Arithmetic Reasoning
812 MA9 Mathematics II — Introductory
320 SUM Mathematics I+ II
333 ADV Mathematics III — Advanced
340 TOT Mathematics — Total {14 II 4 IIT)
410 ARC Arithmetic Computatiun
420 TBL Table Reading
430 CLR Clerical Checking
440 OB] Object Imspection

® This table lists 37 scores (together with their 3-digit code numbers
and their 3-letter designations). These 37 scores are the ones that Project

TALENT reported to the schoals, for use in counseling and for other edu-

cational purposes.
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It takes time to transfer the data from cards to magnetic tape
— an essential step in order to be able to utilize the high-speed
operation of the computer. Hence, as an expedient, preliminary
norms, based on four per cent of the sample, were ob:.ined.
The six-digit student testing numbers made it easy tc maky this
“sample of a sample” representative of the available cases.” All
answer sheets were selected that had a testing number with
00, 25, 50, or 75 as the last two digits. These four per cent
included over 12,000 students, from over 1000 schools. By most
standards, this is a very respectable number of cases on which
to base test norms.

Nevertheless, it is well to bear in mind that the norms thus
obtained are tentative and subject to revision. Eventually, we
want naticnal norms based on a truly national, truly representa-
tive sample. Our four per cent sample is almost that, but not
quite. It falls short chiefly because the answer sheets were not
received from some of the schools in time for inclusion.? Not all
of the schools had even completed their testing by the cut-off
date. In round numbers, about 80 per cent of the answer sheets
had been received by then. We hope these cases are reasonably
representative of the full sample — in other words that the miss-
ing 20% does not differ substantially in any important respect
from the 80% that were on hand. But we have no real basis for
asserting that this is the case. Hemnce, the stress on “tentative,”
and “subject to revision.”

Because of these limitations, school counselors were urged to
nse caution in interpreting the scores. Also, until the students
who took the tests go to college, or work at a job, it can only
be inferred that a certain score on any of the tests is likely to
predict future success in a particular field. Nevertheless, since
the kinds of tests included in the battery were carefully selected
and the tests thems.lves carefully constructed, the schools found
the results helpful supplements to other available information,
in the occupational and educational guidance of ‘students. To
help them make the best use of the results, schools that partici-
pated in the project were sent a manual containing the prelimi-
nary norms together with suggestions on the use and interpreta-
tion of test scores of these types.

2The four per cent sample was selected from answer sheets received
by May 7, 1960.
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In addition to its major purpose, which was to provide a basis
for tentative norms, the four per cent sample had other uses.
Besides the 60 scores obtained on the Scoring Machine for all
students in the Project, 53 additiona score:® were obtained for
the students in the four per cent sample. They were needed
primarily for research use in connection with certain technical
problems.

4

Since most of the data analysis lies in the future, the means for
storing the information and for having it in ready reserve for
_ processing are worth describing at this point.

As we have already noted, the basic data have been transferred
to punched cards, primarily by the Scoring Machine and the
Document Reader. Next, the data will be put on electromagnetic
tape (often called magnetic tape) to store it compactly and to
permit subsequent processing on digital electronic computers.

Most of the data processing will be done on the giant computer
at the University of Pittsburgh, This machine is an “IBM-7070."
The 7070 is still a comparatively new machine —new even in a
field where technological progress is so rapid that yesterday’s
eighth wonder of the world is today’s commonplace and to-
morrow’s obsolescent relic. The 7070 is a solid-state (transistor-
ized), fully “buffered,” high-speed, general-purpose decimal
computer that can “remeruber” as many as 99,900 digits. The
memory is in the form of “core storage.” The computer uses
high-density tape, it has two channels, and it can run as many
as six reels at a time. In addition to the tape input and output,
it also has card input (a high-speed card reader), card output,
and a printer.

Another feature of the 7070 is “automatic priority processing.’
This feature makes the computer capable of running two or
more independent programs at the same time. This. capability
for unrelated simultaneous activities can be put to practical use
on Project TALENT. For example, at the same time that the
cards are being converted to magnetic tape they can be alpha-
betized and edited.

Unlike the information punched in cards, the information now
converted to magnetic tape is not represented by visible holes,

8 The additional 53 scores are shown in the Appendix, Section E.

4
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but by invisible patterns of magnetized spots. Such a record is
extremely compact. A 2400-foot reel of half-inch tape, which has
a diameter of only 10% inches, can contain about 15 million indi-
vidual characters. Each character is either a letter of the alpha-
bet, one of the 10 digits, or a special symbol. To give some idea
of the speed with which the 7070 can handle these tapes, a reel
containing about 15 million characters can be run through the
machine in less than 10 minutes.

To see how this storage of information in a manner suitable
for machine processing works, consider Xem 305 of the Student
Information Blank, which reads as follows:

Have you taken, or do you expect to take, the National Merit
Scholarship Tests? '

A. No, I have not taken, nor do I expect to take these tests.
B. Yes, I expect to take these tests.
C. Yes, I have taken these tests.

Suppose that a student marks Answer B, indicating that he
expects to take the National Merit Scholarship Tests. His re-
sponse would appear on the answer sheet as shown in Figure
10. Figure 11 shows how this response would appear in the card
punched on the Document Reader. These diagrams are the
actual size. Figure 12 shows a greatly magnified representation
of the pattern of magnetized spots that would appear on the
electromagnetic tape to represent response B. There are 556
such characters per inch on the tape.

Compactness of storage and speed of processing have been
mentioned as advantages of magnetic tape. A third advantage is
its flexibility. It will be necessary to bring the tape up to date
after the one-year, five-year, ten-year, and twenty-year follovs-
ups. This can be achieved automatically if the machine is “pro-
grammed” to accomplish this — that is, if the machine is given
appropriate instructions in “machine language.”

The use of high-speed computers makes it possible to incorpo-
rate into the data analysis a very large number of items of in-
formation about each individual — far more than one could even
begin to consider if this kind of equipment were not available.
The results, therefore, can provide a view of the individual stu-
dent in depth, not just a flat two-dimensional picture lacking
perspective.
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FIGURE 10
How the Student Marked His Answer

This s @ section of Answer Sheet B-2, showing how re-
sponses are marked for Student Information Blank Item 305

und adjacent items.

2
2
PART VI
. 297

FIGURE 11

From Answer Sheet to IBM Card

Section of an IBM card showing responses punched for
Student Information Blank Item 305 and adjacent items. The
black rectangles represent punched holes.
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FIGURE 12
From IBM Cuard to Tape

A small segment of tape is shown about deuble its actual
width and tremendously clongated. The black marks repre-
sent magnetic spots,
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After transferring the basic data from 5,000,000 punched cards
to magnetic tape and identifying and eliminating invalid scores,
we shall be ready for the data avalysis itself. Many studies lie
ahead. What will be our procedure?

Back in Chapter 2 we indicated some of the questions we hope
to answer on the basis of the analysis of Project TALENT data.
To be specific, let’s focus on this question: “Is the high school
which spends more money for its pupils more efficient in
developing men and women who are' successful in ¢eveloping
and utilizing their talents?” For purposes of the presént discus-
sion, let’s narrow the problem to just one aspect—a very im-
portant aspect, thcugh: “Are high school graduates who have
aptitude for college work more likely to go to college if their
high school has a high per capita expenditure. than if its per
capita expenditure is low?” ‘

Before we can get the answer to this question, we have to de-

i
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fine college aptitude. Let’s tentatively define it for our purposes
as a high score on a composite of the following five tests:

1. Information (total score)

2. English (total score)

3. Reading Comprehension

4. Abstract Reasoning

5. Mathematics, Part I (Arithmetic Beasoning)

)

To get at the answer to our question, it is necessary to understand
the complex interrelationship among many variables, Let’s con-
sider three: the student’s aptitude for college, the fact of whether
he goes to college or not, and the per capita expenditures of his
high school. Determining these interrelationships necessitates
some statistical procedures. Correlation is a major statistical
tool in finding answers to problems of this sort. A correlation
coefficient is a number represcnting the degree of relationship
between two measures (scores on two different tests, for in-
stance). As a first approach, then, toward getting an answer to
the question propounded above, iniercorrelations can be com-
puted among students’ aptitude for college, their entry into
college, and their high schools’ per capita expenditure rate.
(Considerable further analysis of the resultant valaes will of
course be necessary before we can hope to have anything ap-
proaching a definitive answer to the question propounded.)

Corzelation coefficients can be helpful in answering other sorts
of questions, too. For instance, we can compute the relation-
ship that may exist between —

a. Class size and amount of subject matter learned, thus
obtaining a clue as to whether small classes are more effective
than large ones, as some people have claimed.

b. Size of school and dropout rate, thus, perhaps, getting an
inkling as to the extent to which school size may prove to be
related to important outcomes of the educational effort.

c. Average income of parents and percentage of high school
graduates entering college, thus getting evidence of the extent
to which family income is related to a student’s enrollment in
college.

d. Distance from nearest college and percentage of students

e
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from any designated community enrolling as freshmen, thus
obtaining a clue on the need for community colleges.

Using still another statistical method, with the help of elec-
tronic computers, we can correlate one measure with another
while, at the same time, the effect of other measures can be ruled
out—or, in other words, the influence of these other measures
can be “held constant.”

For example, we can study the relationship between —

a. Size of class and per cer* of the school’s graduates who
enter college (holding constant the average income of the
parents, nearness to a college, rural-urban nature of the school’s
location, size of the school).

b. Average per-pupil expenditure and average reading com-
prehension score of the students (holding constant size of th=
school, rural-urban factor, average income of parents, occupa-
tion of the father).

We can compute such “partial correlation coefficients,” holding

constant up to 90 or 100 other measures. This will help us to
isolate unique relationships between pairs of measures.

Other tools of the statistician will also have roles in the fact-
finding process — tools with such resounding names as “multiple
regression analysis,” “analysis of variance,” “analysis of covari-
ance”; tools with deceptively simple-sounding names like “factor
analysis”; and tools with odd-sounding names like “chi-square.”
All these tools will be useful to us in leading up to sound
answers to questions of interest to parents, teachers, and others
with an interest in education. Computing simple averages (or
means) will also provide us with a wealth of facts about youth
and their schools. Let’s look at one set of facts, concerning read-
ing ability, that we hope to obtain at one stage of the data
analysis. We shall determine, for instance, the average readmg
comprehension score for:

1. The entire group of twelfth-graders.

9. Twelfth-graders in an academic curriculum in high school

3. Twelfth-graders who plan to go 1o college.

4. Twelfth-graders who actially go to college.

5. Twelfth-graders who go to college and who plan to. become
scientists. .
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Reading is an important ability, and the facts indicated above
will be useful to teachers, counselors, and students. For instance,
a student who plans to go to college will be under a handicap if
his reading ability is substantially below that of most of his col-
lege classmates, even if he is about average in comparison with
high school seniors in general. Thus, these sets of “norms” for
reading comprehension will tell how a given student stands in
relation to various special groups with which it is appropriate to
compare him.

Such studies can be made only because the sample is suffi-
ciently large, thus making it possible to identify reasonable num-
bers of students with highly superior abilities, students with plans
to go into occupations for which few people can qualify (e.g.,
nuclear physicist), and students with unusual combinations of
trai’s and unusual interests. In otner words, extremes as well
as means can be studied.

But more than that, the Project is not limited to studying
secondary school students. Because an entire age group — ail 15
year-olds whether in secondary school or not — was sampled, it
will be possible to draw some inferences in regard to this much
broader and more general base -— which, unlike the sample of
high school students, is a random sampling of “people-in-general.”

In addition, special studies will be done of schools. We will
want to find out, for instance, the percentage of schools offering
instruction in French; in Russian; in physics; and the percentage
offering four years of mathematics, These data will be of interest
in themselves, and some of them will be of even grester interest
when considered in conjunction with other data, For instance, iu
high schools offering four years of mathematics, what proportion
of those students who, on the kasis of their scores on Part I of
our mathematics test have the ability to do well in advanced
mathematics, neglect to take any mathematics beyond Grade 9?
Aud in schools that offer no college-preparatory mathematics be-
yond, say, the ninth grade, what percentage of the studunts

. could profit from such instruction if it were offered?

The number of questions of this type that can be asked (and
answered) about the schools is almost infinite, but here are two
more for illustration: ,

1. What proportion .cf- the . high schools have at least 100
seniors? :
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2. What percentage of high schools with fewer than 100
seniors offer as full programs as the typical high school that has
more than 100 seniors? (Note in this connection that James B,
Conant, in his report on “The American High School Today,” has
suggested 100 seniors as the division point above which high
schools can generally offer a varied curriculum and below which
they cannot, except at much greater cost per capita. )

With 1,353 schools being test:d, and with procedures for
weighting the schools so as to reconstruct the “population” of
secondary schools in the United States as a whole, 5t will be pos-
sible to find out what typical schools are like, how schools differ,
and how the characteristics in which they differ are related to
their success in educating young America. Perhaps most impor-
tant of all, the results may point to ways in which some schools
can improve their offerings, policies, and practices.

6

One problem which has implications for many aspects of the
project is that of follow-up. Students are already being asked
to report on their activities — educational and employment — one
year after graduation. Other follow-ups will be made five, ten, and
twenty years after graduation from high school. The prospects
of getting cooperation from the students are good. Maturally, the
follow-up will become progressively more difficult over the years,
as members of the group change their addresses and forget to
notifi- the Project TALENT Office, change their names, or for
some other reason become difficult to locate, or disinclined to
report their activities.

One device which we hope will recover some of these lost
cases is to reverse the follow-up procedure. The reverse pro-
cedure, which is here designated the “follow-back procedure,”
involves finding out the names and approximate ages of the
members of any specified group which is of particular interest
10 or 20 years from now, finding out which members of the
group are of the right age to have been tested in Project
TALENT, and then acting on the assumption that approximately

- 5% of these people were in Project TALENT. (This is not an un-

reasonable assumption, since approximately 5% of tcday’s high
school students are included in the Project.)
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Let’s see how this.follow-back procedure would work in a spe-
cific instance.. Suppose that twenty years from now there is an
interest in studying the backgrounds that are predictive of literary
success,’ for instance. of persons who have become outstanding
authors and joumalists.. Lists could be searched, and the names
of such. persons who are in the right age range could be ex-
tracted. IBM cards could be punched for these persons, showing
their name, date of birth, sex, and other appropriaté identifying
information. The computer would then be set up to “search the
file” for these names. Presumably. about 5% of them would be
located. The Student Activities ‘Inventory scores, responses on
the'Student Information Blank and Interest Inventory, test scores,
and other relevant data for these individuals could thern be studied
intensively and compared with .the corresponding data for the
total group in the study or for any segment of it. This would pro-
vide information on what these people were like when they were
in high school, what backgrounds they had, and in what respects,
if any, they differed from their contemporaries.

I .
7

- We have discussed briefly our expectations of finding out some
important things about high scheol boys and girls, about their
futures, and sbout their schools arnd the roles these schools play
in their lives. One other important area we expect to study has
perhaps heen implied- but not stated explicitly; that area is. the
tests themselves. The long-term follow-up en ‘a huge group of
students will provide an unprecedented opportunity for adding
to the store of knowledge concerning how effective various kinds
of tests are in predicting success in different academic and voca-
tional areas. This is the problem of “test validation.” Ways of
selecting and combining test scores to get the best predictions
will be determined. Let’s consider a specific exatnple =~ account:
ants, There are several tests in the battery-that are believed to be
useful in predicting success iix an accounting career. In the
course of our follow-up, we can not only check up on how suc-
cessful -individual tests ave (the Arithmetic Reasoning Test, for
instance ), but also find  out- what weighted combination of tests
will give tne best prediction of whether a student eventually be-
comes a successful certified public accountant. .
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The

Questionnaires: Surveying

School Characteristics

In the previons chapters we dealt with measuring
devices designed to find out more about people. We
also described how the data about the young people
would be analyzed. Now we come to a point in our
story where we are concerned primarily with educa-
tional institutions.

This chapter, then, takes up the first of three ques-
tionnaires developed to survey schools and school pro-
grams. The General School Characteristics Question-
naire sought facts about school policies, pructices,
plant, teaching staff, students, financial support and
expenditures, community relations, and the school
leadership.

The chapter indicates how the data gathered by this
questionnaire can ke used to construct pictures of
schools of all types. We then sketch in three types of
schools and indicate how the information we have
gathered about each will help us understand the causes
and influences behind student progress.
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hildren are developed through many influences, not the
least of which are the schools they attend. To understand more
fully. the background and abilities of the children themselves, it
was necessary to learn about their schools. ‘To do’ this we de-
veloped a new instrument, the General School: Characteristics
Questionnaire,

This questin.naire was designed to provide information about
those characte.stics of the school which might make a difference
in the education of its students as compared with those of other
schools. Hence, at about the time the students were taking the
Troject TALENT tests, an administrator in each school, usually
the principal, filled out the General School Characteristics Ques-
tionnaire.-

-To what use will this mformatlon be put? Primarily it will serve
as a backdrop against which to interpret student data. For ex-
ample, suppose we decide to study the achievement test scores
for seniors who plan to be scientists. Many school characteristics
could affect these scores — for instance, the number and types of
science and math courses offered by the school. Other factors
could be important and would have te be examined before valid
conclusions could be drawn. Such factors might include size of
school, size of classes, percentage of male teachers, number of
grades in the school, years of teaching experience of staff, guid-
ance facilities, acceleration-promotion policies — to name only a
few characteristics which might make a difference in the develop-
ment of future scientists.. It might be that only a few, or perhaps
none; of 'these factors would have any bearing on the achieve-
ment test scores of seniors planning to be scientists. The impor-
tant thing is that the availability of such information about the
schools' will make it possible to study and measute: the relation-
ship of such factors to.the’abilities, achlevements, ambmons, and
later, the :productivity: of students.
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The example above is only one of many uses to which data ob-
tained by the General School Characteristics Questionnaire can
be put. Broadly speaking, we are interested in studying the long-
range effects of various school policies and practices on career
choices of students and their later satisfactions and successes.

In addition, we are interested in the characteristics of the na-
tion’s schools themselves. For example: How old is the average
school building? How large is the average class in city schools,
in country schools, in the North, in the South? What percentage
of the high schools offer courses in Russian? How many schools
have science labs? Through its large and representative sample
of the nation’s high schools, Project TALENT has worked toward
providing the most complete information on these and other
topics that has ever been available.

2

From the begirning, the General School Characteristics Ques-
tionnaire seemed destined to be of great length. As we began
to review educational research and to develop the questions, their
number grew and grew. When an early draft of the lengthy
questionnaire was submitted to the advisory panel charged with
vesponsibility for defining appropriate educational issues for
study, panel members responded with an even longer list of
questions. These included virtually all of the characteristics of a
school which might influénce educational achievement and deci-
sions — such items as the culture of the school and community,
physical features of the school and community, school policies
and practices, and course offerings. At each of the later meetings
of the panel, additional areas for inclusion in the school charac-
teristics questionnaire were proposed. But, remembering the
principal — his crowded work schedule,: the limits on his time
and patience — we weighed each question carefully, pruned those
least essential, and finally devised a trial questionnaire which was
sent to seven high school principals:in Georgia. “While this'was
not a representative sample, it included large and small schools
in rural and. urban communities. The criticisms and suggestions
of these principals and srill more:ideas by panel members formed
the basis for new revisions of the questionnaire-and finally the
finished form.
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The final Ceneral School Characteristics Questionnaire con-
sisted of six parts. The first was devoted to school policies, prac-
tices, and plant. Questions included here were on the type ‘of
school, special classes, grading and advancement policies, physi-
cal condition of the school, and average class size. The next sec-
tion concerned the number, training, and characteristics of the
teaching staff. Then came questions about the students: enroll-
ment, dropouts, percentage of graduates going on to college,
remedial work, and the like. Next followed a section concern-
ing characteristics of the community, such as PTA activity, type
of area served by the school, tax rate, per-pupil expenditures, and
community facilities. ' Another section asked about the age, ex-
perience; and training of the principal himself:: At the end of the
questionnaire we printed a long list of high school courses,
grouped by broad subject matter areas. ‘Here the principal mdl-
cated the courses offered in grades 9 to 12 in his school.

- Virtually all of the questionnaire was in multiple choice form
so that the principal could indicate his answer to a question by
marking one (or, in some cases, several) responses. A few items
were set up for write-in answers. These were confined to ques-
tions requiring a numerical response, such as number of days in

the school year, per-pupﬂ expendt*ure, and facts about enroll-
ment.

3

The final questionnaire is too long to reproduce here, but the

kind of information it provided can be illustrated by presenting.

some: of the data supplied by three different schools. The three
examples given below are not typical or representative, but were
taken from the Project files for purposes of illustration. These
examples show the type of descriptive picture which the ques-
tionnaire material provides. No conclusions should be drawn on

* the basis of the data presented here, since these descriptions do

not include all of the information obtained about these three
schools. They are presented only to illustrate the areas of cover-
age in the questionnaire. :

Sckool 1. This is a large, eastem, metropohtan pubhc school
with total enrollment for Grades 9, 10, 11, and 12 of 1795 boys

. e
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and 1880 girls. It is a fully accredited four-year high school oper-

ating on’ a school year of 192 days. Each day is composed:of .

seven 45-minute periods. Classes average 36 students' who are
assigned 2-3 hours of homewoik a day. This school provides
several kinds of recognition for superior work, an advanced cur-
riculum in all courses for superior students, and separate classes
for students with special talents. Separate classes are also avail-
able for the mentally retarded, for those with reading and speech
difficulties, and for rapid learners. ~Students earn numerical
grades (e.g., 75, 85, 95) based upon how well they have
mastered the subject matter.. These grades are used as the prin-
cipal basis for assigning students to instructional classes. -Sum-
mer school and adult education courses ave offered. Enrollment
is down somewhat from the preceding year; daily absenteeism
averages-about 4%; and the administrative assistant who filled out
the questionnaire for review by the principal notes that the
school needs additional personnel.in administrative, supervisory,
guidance, teachmg, and clerical positions. .

: The school building is about 22 years-old, but was renovated
less than ‘three years ago. It is equipped with a library (more
than 2700 books), :cafeteria, gym, athletic field, auditoriuny; vari-
ous laboratories, and movie, radio, TV, phonograph, and ‘public
address equipment. A wide variety of extra-curricular activities
and clubs are available.

All of the teachers are employed full-time, and about 55%
of them are men. Nearly all of the teachers have a master’s de-
sree; ali are state-certified; they average more than 15 years
of full-time teaching experience. Beginning. teachers start: at
$4500-$4999  per year. Teacher turnover.last year was about 4%.
- Pupil transfers last year account for less than 4% of enrollment;
less than 9% of the boys and girls entering 10th. grade drop out
before graduation; about three-fourths ‘go on to college. Delin=
quency rate is about 1% Less than 4% of the students take re-
medial math, remedial reading, or remedial Enghsh, and only
about 7%. take repeat work in summer school. .

.- More.than; 3% of the parents:are members of the PTA, which
meets about:once every five weeks to discuss school-parent rela-
tions problems. The area served by the school includes an equal
number of apartments and homes in a moderately expensive
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urban residential area.. No citizens’ group has studied the school
recently. Per-pupil expenditures last year were about $560. Many
community facilities such as.concerts, theater, hbrary, museum,
and scout activities are readily available,

The principal ofthis school is a man in his late. 50's He has
had about'17 years’ experience as a. prm(npal and has been head
of -this school for seven years.  He holds a doctor’s- degree and
has had more than 50 credits in education courses. .

The courses offered in this school cover a wide range of com-
mercial and college-pleparatory sub;eets A few vocatlonal and
shop courses are also oﬂered : :

School 2 Thls isa smaIl mldwestem pubhc school w1th total
enrollment (for Grades 9-12) of 96 boys and 107 girls. ‘It is &
state-accredited 12-year school operating on a school year of 178
days composed of eight or more 45-minute periods: éach day.
Classes average 24 to 29 students, who are assigned 1:t0:2 hours
of homework a day -and have nine or more stidy halls per week.
This school provides special-group, separate classes;only -for
blind students. - It has no-accelerated curricula. It recognizes su-
perior achievement only through a “dean’s list” 'and :the privilege'
of taking.additional work.- Numerical grades are assigned. pri-
marily on“the basis. of subject. matter achievement-and are uséd:
in combination with tests and staff. judgment to make ‘class: as
signments. There is no summer school. Only non-credit voca-
tonal courses are offered for adults. Enrollment is about the same
as last year, with about 4% average daily absenteeism. :: c

The school building is about seven years old and was pamted
and'renovated less than three years ago." It has a library of about
1650 books; a cafeteria, gym, athletic field,- auditorium, .and.
science: labs. - The school is:equipped to-utilize: motion : pictures-.
and :radio. for instructional purposes. -Extra-curricular- activities:
are niotas broad:and varied as in School 1, but include intramural’
athleti¢cs (boys and girls), band; school papers, dramatics; sub-
ject matter clubs,; dances,. and boeys’: inter-school: athletics.: '+ =

. In: contrast to School-1, there is no-homogeneous grouping and:
no acceleration is permitted. The ‘school.employs-ten: full-time
teachers, .of: whom seven are men. All of the teachers-have a:
bachelor S: degree, none have any. hlgher degree and only one or~
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- twa have had any graduate training. All of the teachers are
state-certified and average 15 years.or more of full-time teaching
experience. Beginning teachers start at $3500-33999 per year.
Turnover last year was zero.

- Transfers last year were less than 4% of pupil enrollment, while
dropouts from 10th grade on averaged about 15%. Only 15% of
the boys and 5% of the girls go on to college. Delmquency rate
was about 1%,

Only 10% of the parents are members of the PTA, whmh meets
monthly, and no citizens’ group has recently studied the schocl.
The school serves a rural-farm area in which the residences are
pn'marily moderate-priced homes about 25-29 years old. Per-
pupil cxpenditure last year was about $233. Community facilities
include a library, 4-H clubs, Scouts, and a public recreation
center.

.. The principal of the school is a man in his early 50’ who has

spent all- of his 17:years’ teaching and administrative experience

in this school.” He holds a 4-year degree with 50 or more credits
in education.

The courses offeréd are those of a comprehensive high school,
but are considerably less varied than those of School 1. No fine
arts are offered. Latin is the only language offered (compared
with courses in Spauish, French, Latin, and Hebrew in School 1).
Four agriculture courses are offered.

School 8. This is a moderate sized, non-public school, located
in the largest city in a western state. It has a total enrollment of
196 boys and 352 girls in the upper four of its 12 grades. Itis fully
accredited and operates on a 177-day school year, with six periods
of 55 or more minutes per day. Classes average 28 students, who
are given 2 to 3 hours per day of homework and no study halls.

Special, separate classes are provided only for students with read--

ing and math difficulty, A “dean’s list,” special awards, and ac-
celerated math, science, and language curricula are provided for
superior students.- Numerical grades are assigned primarily on
the basis of subject matter achievement and are used with tests
and staff judgment to make class assignments. Students may-at-
tend summer school to take new. courses or to repeat work.:No
adult. education. is: offere . 'In- contrast to Schools 1 aund 2, re-
ligious education is contained in the regular curricalum. Enroll-
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/
ment is about the same as last year, with daily absentecism

averaging around 7% Administrative, supervisory, guidance, and
clerical persormel are reported to be needed.

The building is less than five years old and is equipped with
a library of more than 2700 books. It has essentially the same
equipment as Schools 1 and 2. Extra-curricular activities include
school government, magazine, athletics, subject mnatter clubs,
glee clubs and band, drama, debate, and religious clubs. Many
courses are grouped homogeneously and there are several edu-
cational tracks, but no acceleration is permitted.

The school employs 23 full-time teachers and 10 regular part-
time teachers; only 15% of the full-time teachers are men. Of the
full-tie teachers, 13 have the bachelor’s degree while 10 have
the master’s degree. About 95% are state-certified. Only 55%
are teaching in their major area of preparation, Starting salaries
are from $3500-$3939 per year and average full-time teachmg
experience is 13 years.

Pupil transfers last year account for about 7% of enrollment.
Delinquency and dropout rates are nil. However, only a guarter
of the boys and 45% of girls go on to college. Less than 4% of the
students take repeat or remedial summer work, but 7% are in
remedial math and 12% in remedial reading or remedial English
classes.

More than 63% of parents are members of the menthly PTA.
No citizens’ group has recenily studied the school. Pupils attend-
ing the school come from areas scattered over the entire city and
from all typss of homes. Per-pupil expenditure last year (not
comparable to public schools for various reasons) was repnrted
as $100. Community resources include a library, a museum, con-
certs, and scout activities.

The principal of this school is a woman in her late 30°’s who
has had about 17 years of teaching experience. She has been a
vrincipal less than five years and this is her first year as principal
of this school. She holds a master’s degree and has had about
45 credit hours of education courses.

Courses offered are those of a general comprehensive high
school. Latin, French, and Spanish are given, but very little is
offered in industrial arts and nothing in trade and vocational
education. Several courses on religion are offered, as are music
and fine arts,
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4

In summary, the General School Characteristics ‘Questionnaire
was developed to be useful for future educational research. It
was intended to deal with as many important areas as the school
principal could reasonably be expected to take the time to cover.
It should "e noted, however, that broad as the information re-
quested in the questionnaire may be, it forms only a small part
of those important questions whichh might have been asked. As
stiggested earlier, the difficult task which faced the staff and ad-
viso.y panel was not what to include, but what to exclude. De-
cisions were made on the basis of ‘which items of information
seemed most important to the analysis of the other data being
collected; which jtems seemed most important in their own right;
and which iterms appeared to be reasonably accessxble to the
school principal.

* Procedures and results of analyzing the information that has
been gathered will be described in subsequent reports.
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Questlonnalres Surveylng

School Guidance Programs

i

This chapter takes up the two questionnaires de-
signed to provide us with facts about school guidance
programs. The guidance activities and the counselors.
who operate them are subjects of our consideration
now.,

‘We sketch the need for guidance in American
schools and the purposes ithat counselors and guid-
ance progrums serve. This is followed by a statement
of TALENT’s purposes in gathering this information
—to get facts about the current status of guidance
in the nation; and to find out how guidance affects
students. The development of the questionnaires is

1 reviewed briefly.

With this chapter we .conclude the description of
our fact-gathering and fact-analysis activities of the
first phase of Projzct TALENT.

ince the 1920’s, educational objectives have specified. the
need for an expert to help the.student and his parents decide on
educational. and - vocational . goals.  However, the ‘tests and
201 L o e '
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methods needed for best determining these goals were only at
the beginning of their development. Little emphasis, for exam-
ple, was placed on the use of tests, partly because an adequate
number of reliable and valid tests were not available. Even less
emphasis was placed on helping students to understand them-
selves, because the techniques of personal counseling had not
yet been developed.

The past forty years have seen guidance and counseling in-
creasingly stressed ‘in a well-organized school program. In years
past, it was thought to be the sole duty and prerogative of par-
ents, minister, priest, rabbi, or teacher to guide and counsel our
youth, However, parents and others untrained in guidance do
not always have the information needed in a rapidly changing
world. There are many reasons for this. The number of boys
and girls enrolled in public high schools has grown year by
year and it is often difficult for many teachers, due to large
classes, to know their students and their problems intimately.
Year after year, too, the curriculum has expanded to provide
for college preparatory, business, vocational, and agricultural
courses. Many schools now offer courses for slow learners, fast
learners, gifted children, and the physically and mentally handi-
capped. At the same time, the number and variety of occupa-
tions and careers have multiplied.

Though all of education is concerned with the progress of the
individual child, guidance workers and counselors have begun to
assume specialized roles in helping young people toward their
life goals. These specialists are often trained more intensively
than most classroom teachers to work with the child on problems
which are not directly related to his academic program. The spe-
cialists may help him work out plans for a college education or
other training after graduation. They may aid in obtaining in-
formation about scholarships or college loans. They may help
. him learn more about occupations in order that he might make a
wise choice of careers.

In order to carry cut their duties, guidance people should have,
as part of their training and experience, study in the construction,
administration, analysis, and interpretation of tests; in analysis
and diagnosis of the individual; in counseling: theory, techniques,
and practices; and in. professional standards. They should be
acquainted with information on college requirements;: occupa-
tons, and job opportunities.

e g et
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The guidance program, then, may be expected to carry out a
number of functions. Recently, the United States Office of
Education? listed six functions:

“1. Analysis: Helping the student get the facts about: himself
—from test results, cumulative records, and other means of
identifying potentialities and interests.

2. Information: Giving him the facts about his environment
— about educational and occupational opportunities and require-
ments.

8. Orientation: Helping him get acquainted with the school
program and educational and vocational opportunities and re-
quirements.

4. Counseling: Helping him to develop self-understanding
and to develop his educational and occupational plans.

5. Placement: Helping him carry out those plans.

6. Follow-up: Determining how his plans worked out and
how effectively the educational program served him.”

2

To get facts about the current statvs of guidance in the nation,
we constructed two questionnaires that inquired about guidance
efforts in the schools. We wanted information on the school’s
facilities for guidance, administrative arrangements for guidance,
and the extent to which tests are used. We wanted to learn about
the ways in which guidance fits into the over-all school program,
by determining, for example, whether larger schools tend to make
more adequate provisions for guidance than smaller schools. We
also wanted information on the education, experience, and inter-
ests. of counselors.

We wanted to find out how guldance plograms affect the stu-
dent’s aspirations and plans for college. We wanted to see how
guidance programs affect what students do, including dropping
out of high school, attending college, obtaining a scholarslup or
a student loan, or choosing an appropriate vocation.

As we proceeded with the development of the questiornaire,
we met several times with our advisers on the Guidance and
Counseling Panel to get their ideas and suggestions on the make-
up and nature of the questionnaire. The first questionnaire sub-

1 Sjevers, F. L., “For Better Understanding,” School Life. 1959, I, 3,
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mitted to the panel included, in a single form, questions about
the guidance program and about the counselors. After reviewing
this form, staff and panel agreed that the questions about the
counselors should be presented in a separate form, so that sach
counselor in a school could answer questions abouit his own edu-
cation and experiences. Subsequently, we developed two ques-
tionnaires, the first of which was to be answered by the guidance
officer, giving the facts about the school’s guidance program. The
second questionnaire was designed for the individiial ccunselor
and asked questions about his education, qualifications, and ex-
perience in guidunce. It was to be filled out by each staff member
who spent 20 per cent or more of his time on guidance duties.

After these two forms had been developed, we tried them out
by having them completed and commented upon by several coun-
selors. A number of revisions were made: on. the basis of the
comments of the counselors, and the revised forms were again
submitted to our advisory panel for final review.

3

" The final form of the Guidance Program Questionnaire in-
cluded 24 pages of questions and more than 200 items of in-
formation. The Counselor’s Questionnaire- mcluded six pages of
questions and about 75 items of information. -

The topics on which information was’ requested in each ques-
honnzure were as follows; |

The Gmdance Program Questionnaire:

1. Scope of the guidance program. Does the school have a
formal guidance program? If yes, how large is the guidance
staff, how adequate are referral facilities in the community?

~ 2. Types of aids and guidance provided. What kinds of prob-
~lems are brought to counselors by students? When and how
. does the counselor schedule conferences with students and
parents?  Other questions asked about special courses re-
+lated to guidance (such -as occupations), and- about “the
means used for 1mpartmg educatlonal and vocat10na1 in-

* formation. |
* 3. Past growth. To what extent: has the gmdance program ex-

- ,panded in recent years? . ~
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. 4, Plans for expansion: What additions to the guidance p1o-\

gram are expected in the next few years?

5..Testing. Does the school use nationally standardized tests
~and inventories — intelligence tests, aptitude batteries, in-:
- terest inventories, and adjustment:inventories? - Are the tests

administered to individuals or to entire classes? Are test
results used to provide information t6 students and parents
on school progress and on educational potertial; to pro-
vide information to colleges and scholarship agencies; and
to evaluate the school’s progress in teaching subject matter?

The Counselor’s Questionnaire:

1. Duties performed. What proportion of his time does the
counselor devote to guidance duties as contrasted with other
functions, such as teaching or administration? What pro-
portion of the time devoted to guidance does he spend in
the various guidance duties, such as testing, counseling, pre-
paring reports?

2. Education and training. What courses and degrees related
to guidance and counseling has the counselor pursued?

3. Experience. Counselors were asked to outline their experi-
ence in teaching and guidance.

4. Professional certification, participation, and interest. What
professional organizations has the counselor joined? What
meetings of professional societies does he attend? What
professional magazines does he read? Has he obtained state
certification?

5. Objectives. Each counselor was asked to indicate his con-
cept of the contributions that a counselor should make to
his studeats.

6. Theory and practice. This section asked the counselor to
express his views on the activities that should ideally be
inciuded in a guidance program; and to describe how he
would counsel a student. (A hypothetical problem of a
student was presented briefly as a basis for reply.)

Analysis of the data from the two questionnaires will provide
information on the number of schools that have formal guidance
programs, as well as the number of full-time and part-time coun-
selors. We will know the proportion of schools that have guid-
ance programs, the proportion of counselors of each sex, the pro-
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206 DESIGN FOR A STUDY OF AMERICAN YOUTH

portion of counselors with a master’s degree, and the proportion
of counselors in each region of the country.

Finally, we will have facts on which to build studies showing
the ways in which guidance and counseling affect our studeats.
We will conduct research to find out what role various guidance
procedures play in helping students formulate college plans, ob-
tain scholarships, and choose a vocation.

o
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T4 The Next Steps

n a real way, ‘this' book has been concérned with the past,
present, and future in American education. The past has been
characterized by subjective judgments as to the effectiveness of
educational procedures -— seldom have school practiticners had
objective proof that the methods they were using were effective
in achieving the goals claimed for them, The past has also been
marked by uncertainty as to the importance of home, community,
and peisonal factors in the development and utilization of hu-
man talents. Recall Commissioner of Education Derthick’s state-
ment in the Overview to this book as to the purposes of Project
TALENT: “ . . to finc out more about why some students leain
and others do not, why some students do poorly in high school

. while others who do well in high school fail to adjust to col-
lege. . . . to find out more about students’ interests, career plans,
and whether the courses they take are consistent with the life
cbjectives they have set for themselves. . . . to determine why so
much of the nation’s human resources are lost and what schools,
counselors, and parents can do to reduce this loss.”

This book has traced some of the previous attempts to study
these ‘frustrating problems. We have noted that since the turn
of the century oux concepts of the nature of human talents have
been slowly evolving, This development was speeded up by
special military needs in World War II wh1ch resulted in lalge-
scale studies of aptitudes and abilities.

The simple concept of general intelligence which provxded the
focus for Terman’s series of studies entitled, “Genetic Studies of
Genius,” has been replaced by a relatively wide array of impor-
tant and fairly distinet aptitudes. Many of these aptitudes have
‘been shown to be closely related to job elements or practical in-
tellectual activities, We, therefore, have had to expand. the scope
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of our study from the hundreds studied by Terman to hundreds
of thousands. Only with such a sample can'we gain confidence in
interpreting the sngmﬁcance of each of the thousands of patterns
of aptitudes now identified.

As indicated in the middle chapters of the book, there has been
a steady clarification of the significance of specific types of in-
tellectual tasks. Means have been developed for getting efficient
samples of the relative abilities of students to work effectively at
these tasks. These relative abilities in the form of test scores are
supplemented by self-descriptive statements in inventories which
describe each individual’s role, style, and preferences as he sees
them. The third' type of information about the individual de-
scribes his family background, his out-of-school activities, and
his plans. All three of these types of information about each stu-
dent must ve considered together. ir: interpreting the potential
talents of a Robert, a Martha, or a'Stephen.

.To do this and to add to this picture descriptions. of future
experiences — both successes and failures — would be impossible
without the high-speed electronic computers. With the-aid..of
modern electronic scoring machines and document readers, all
the information which each student recorded on answer'sheets in
March, 1960, was transferred to punched cards. Rosters contain-
ing reports of 37 scores for each student were returned to the
schools by December; 1960. o Co

With what data will these scores be compared as we proceed
with the analysis? They. will be.compared with two main types,
directed toward answering two broad series of questions. First,
there will be the data regarding the edieational and guidance
programs of each-school. These have already been obtairied
using the special school and guidance questionnaires described in
the preceding chapters. These data will enable-us to study ques-
tions.about the relative importance of various factors in develop-
ing a student’s talents. We hope to discover those ‘things that a
school can do which will contribute directly toward-the full dae-
velopment of the student’s potential. The -second type of data
will be obtained from the students at intervals of one, five, ten,
and twenty. years. following their graduation from :high school,
when they will report about their activities and-theiri careers.
This should help us to answer many questions regarding. the :im-
portance of specific patterns of. talents for effective:work in vari-
ous fields. .
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Identifying and developing a student’s talents is both impor-
tant and desirable. But will he use his talents? Motivation, at-
titudes, and adjustment are becoming increasingly important. The
role of the parent, the teacher, the counselor, and many others
must also be studied if improvements are to be made.

We have attempted to document the historical background
and the advances in technique and theory which, taken to-
gether, have led to the most coordinated single effort in this
direction yet, Project TALENT. As a result of Project TALENT,
the testing of thousands of students has been successfully com-
pleted. Information about their abilities, likes, dislikes, activities,
plans, goals, homes, communities, and schools has been gathered.
The information is at this moinent undergoing analyses that will
provide some of the answers to Commissioner Derthick’s plea
for information.

The next book in this series will report the results of analyzing

" the school and guidance information which has been collected.

In it will be the most complete picture of the nation’s schools
ever assembled. It will be followed by a third book which will
present the results of analyzing the student data. This book will
describe the American high school student— his abilities and
achievements — his characteristics and interests — his goals and
background. Many of the interrelationships between school pro-
grams, community characteristics, and student information will
be presented and discussed. Hypotheses about what causes these
results will be presented.

Then, with the publication of Book No. 4, covering the first
one-year follow-up, the long process of checking these hypoth-
eses, revising them, and checking them again will begin. In the
end, however, we hope to answer many basic questions about
education, such as those proposed by the U.S. Commissioner of
Education in the early chapters of this volume.

Much remains to ie done. Many analyses have not yet been
performed — indeed, many of the questions for which our data
will provide answers have rot yet been fully formulated. Never-
theless, Project TALENT is already taking steps toward the
future. The first group of follow-up gquestionnajres has been
mailed to students who were high school seniors when they were
tested in 1960. These follow-up questionnaires will tell us what
has happened to these students during the previous year. Have
they gone to college? What have they studied? How well have

i DR
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they done? What are their career plans now? Their plans for
military service? Have they taken a job? What kind? Do they
like it? Do they plan to change or make it a career? These and
many other items of information will be asked of every TALENT
student one, five, ten, and twenty years after he has graduated
from high school.

2

Consider Paul. When he took the TALENT tests, he was 17
years old and a senior. He lived in a one-family house in the
suburbs of a large midwestern city. He had a newspaper route
and enjoyed sports, building models, and building and repairing
mechanical and electronic gadgets. He is the oldest of three boys
of well-educated parents. His father is an engineer and his
mother a part-time artist.

Paul said that he would like to go to-college, but he expected
to work a few years first. Costs were an important consideration
to him, yet he would not be willing to borrow money to go to
college. Paul’s grades in high school were B’s and C’s, except for
vocational courses where he had A’s and B’s. His test scores,
however, showed a very high level of over-all ability, certainly
ability to do college work. His scores for Information Test areas
were, for the most part, better than those of 90 per cent of the
12th graders, and his total score for the Information Test ex-
ceeded that of 99 per cent of 12th graders. Similarly, he did very
well on tests of Reading Comprehension, Creativity, Mechanical
Reasoning, Abstract Reasoning, and Visualization. However, his
English scores were low.

As a matter of fact, Paul was a great deal like Robert, whom we
met in Chapter 1. Paul had college level ability, but low English
scores and low high school grades would make it difficult for him
to get into a first-rate college. Like Robert, Paul would like to
go to college, but felt that it might not be possible for some time.
While Paul was primarily interested in liberal arts rather than
physical sciences, it seems, again like Robert, that test informa-
tion and counseling might have helped him toward his goals.

Paul returned his first follow-up questionnaire in the spring of
1961. In it he said that he graduated irom high school, but did
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not go to college, Instead he went to work as a full-time drafts-
man. He already had changed his mind about his career, how-

‘ever, and planned to enter college in the fall of 1961 in spite of

the fact that he had doubled his starting salary in the job he
held. He reported that his major reason for not going to college
was that he was “tired” of school. Paul liked his job but planned
to change to a related occupation involving more design work.
He expects to be comfortably well off as a result of this job, and
he feels that opportunity for promotion is the most important

‘characteristic of a job.

As a contrast to Paul and Robert, let’s consider Sem, a 17-year-
old senior at a small town high school when he was tested. Sam
is the fifth son of a skilled worker; his mother and father did not
finish high school. Sam has been interested in sports, hunting,
and fishing, and has had a newspaper route for several years. He
expected to go to college by paying his own way and was willing
to borrow money to do so. He was interested in chemistry and
in research as a career. Unlike Robert and Paul, Sam devoted
more time to his studies in high school and acquired a record
of mostly A’s and B’s, with more A’s than B’s in science and
mathematics. R

Like Robert and ‘Paul, Sam’s test scores showed college apti-
tude, though at a somewhat lower over-all level than either Rob-
ert’s or Paul’'s. His total Information Test score exceeded only
87 per cent of 12th graders, as compared with 95 per cent for
Robert and 99 per cent for Paul. Sam obtained percentile ranks
of 89, 85, and 62 respectively in Creativity, Mechanical Reason-
ing, and Reading Comprehension. Visualization, Advanced
Math, and English were at the 84th, 86th, and 68th percentiles,
respectively.

What has happened to Sam since he graduated from high
school? Sam, too, has returned his follow-up questionnaire and
we find that he has enrolled at a state university where he is
having a somewhat difficult time. He is earning C’s, however,
and expects to graduate and become an engineer. He has held
no full-time job other than summer employment but plans to
work summers to pay for college costs in the fall.

Robert, Paul, Sam. Three boys who are similar and yet dis-
similar. How will these boys fare? Project TALENT will find
out through its follow-up program. How much difference will




212 DESIGN FOR A STUDY OF AMERICAN YOUTH

their varied personal, community, and school backgrounds make
in their success or failure in developing and using their abilities?
Project TALENT will find out — not only for Paul, Robert, and
Sam, but for the thousands of Pauls and Sams, Roberts and Jims,
and Marys and Janes who will follow.

In later reports we shall describe the schools these students
attended and also the interests, aptitudes, abilities, activities,
and plans which the students have developed. It is hoped that
these reports will lead to more effective plans for the identifi-
cation, development, and use of all the talents of our young
people.
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SECTION A

CoNSTRUCTING THE EXPERIMENTAL TEST BATTERY

The table below, indicating the construction of over 2000

items, will give the readers some idea of the magnitude of the
experimental battery. Two forms of each test (Form A and
Form B) were prepared; half the students in the experimental
tryout were tested with Form A and half with Form B. This
' made it possible to try out twice as many items.
‘ As indicated in the last column of the table, some of the test
names were changed in the final form, and because limitations
on testing time available for the final batterv made it necessary
to shorten the battery somewhat, a few tests were eliminated
altogether. The last column of this table then shows how the
experimental battery ties in with the final battery.
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Composition of Experimental Battery

Experimental Baitery

Mins.

Test Name

Op-
No. or ItEMs
TesT TIONS | PER T
No. Test NAME PER | For | Fonn | Fora |TOTAL in Final Baitery
ItEM A B
1. | Vocabulary-Information Profile 5 170 | 355 | 354 | 696® | Information
2. | English: Active Vocabulary 5 8 15 15 30 epas
3. Effective Expression 2 9 10 10 20 sne
4. English Usage 2-5 14 24 | 24 | 48 b
5, Sentence Structure 8 6 8 8 16 Punctuation. Section b. g zr: :t?;:
6. Punctuation 2-5 12 23 23 46 a. I;;Iagitsuahon
7. Capitalization 2 15 71 171 71°%| ewe
8. Spelling 5 14 18 18 36 sve
9. | Reading Comprehension 5 26 51 51 | 102 woo
10. | Following Directions 5 12 15 15 30 sooo
11. | Disguised Words 5 3 25 2 50 won
12. | Words in Sentences 5 12 20 20 40 Word Functions in Sentences
18. | Paired Associates 5 3 12 12 24 Memory for Words
_14. Sentence Completion 5 5 8 8 16 Memory for Sentences
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15. | Arithmetic Computation 5 20 60 60 6o°® | oew
16. | Arithmetic Reasoning 5 28 18 18 36 Mathematics I. Arithmetic Reasoning
17. | Mathematics A. {through Grade 9) 5} 40 19 19 38 IL. Introductory
18. B. (Grades 10-12) 5 16 16 32 III. Advanced
19. | Verbal Reasoning 3 14 25 o5 50 aane
20, | Abstract Reasoning 5 14 18 18 38 aee
21. | Mechanical Reasoning 2-5 12 24 24 48 ane
29. | Spatial A. Folding 5 8 18 18 36 Visualization in Two Dimensions
28, | Spatial B. Rotation-Refi::ction 5 4 16 16 32 Visualization in Three Dimensions
24, | Scale Reading 5 8 24 24 48 posa
25. | Name Comparison 2 ¢ | 100 | 100 | 100°* | Clerical Checking
26. | Table Reading 5 3 70 70 70%% | *ee
27. | Form Perception 5 3 36 36 72 Object Inspection
to 28. | Creativity 5 16 15 15 30 wan
=3 29, | Social Judgment 2 2 90 S0 90%* | Preferences
TOTAL 1204 | 1203 | 2003

® 13 items (screening scale) are the same in both forms
#® Same items in both forms
#%% Same test name in final battery as in experimental battery
#8922 Not in final battery




SECTION B

UNIQUENESS ANALYSIS

In determining whether a test in the experimental battery
should be retained in the final battery, a crucial question is:
“Does the test make any unique contribution to the battery?”

The answer to this question is affirmative —and the test is
therefore acceptable —if the multiple correlation of the test
with an optimally weighted composite of all the rest of the tests
is significantly less than the maximum correlation consistent with
the reliability of the variables correlated. This principle was
formalized, and a procedure based on it was developed, by the
senior author of this book.! This procedure consists in determin-
ing “uniqueness coefficients” for each variable, using the following
formula:

R‘)
Ul =1y——
Tee
where U2 = uniqueness coefficient for vari-
able i
ry = reliability coefficient for vari-
able i

R2 = multiple correlation of variable i
with the rest of the variables in
the set

.c = reliability of the weighted com-
posite of the independent vari-
ables

It is readily apparent that the uniqueness coefficient, U2, rep-
resents the proportion of the test’s variance corresponding to a
component which is both reliable and completely free of overlap
with any of the other tests.

1 Flanagan, J. C.,, Flanagan Aptitude Classification Tests: Technical Re-
port. Science Research Associates, Chicago, 1959,
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A slightly modified version of this uniqueness analysis proce-
dure was carried out on the experimental forms of the TALEXT
tests, on the basis of the tryout data. Fifty-two variables were
involved, for each of which a multiple correlation with the 51
other variables was determined. An approximation of the unique-
ness coefficient was determined by using a modification of the
formula above. This formula is:

U2 =ry — R?
where U’ = approximation of uniqueness
coefficient
B2=R2 corrected by Wherry
shrinkage formula2

The Wherry shrinkage formula is:

N-1

2] e
R0 =1 N—n-—1

(1-R?)

where N = number of cases
n = number of inde-
pendent vari-
ables

It will be noted that the chief way in which the formulas for
U and U’2 differ is that in the latter the r.. term is omitted.
This expedient was necessary in the case of the TALENT analy-
sis because it was not feasible to determine re at the time. How-
ever, it is believed that this made relatively little difference since
omission of the r,, was the same as assuming it to equal unity —
an assumption which is likely not to be too far from the truth
when the composite (c) is based on so many test variables (51)
and so many items {over 1000},

The 52 variables in the TALENT uniqueness analysis were 24
scales from the Information Test (then called the Vocabulary-
Information Profile Test) and the other 28 variables shown in
the table in Section A of the Appendix.

The uniqueness coefficients are shown in the table below,
along with the reliability coefficients and P values. The latter
are the averages of the item difficulty indices for the test. These

2 Wherry, R. J., “A New Formula for Predicting the Shrinkage of the
Coefficient of Multiple Correlation.” Annals of Mathematical Statistics, 2:
440457 (1939).




Uniqueness Coefficients, Reliability Coefficients, and Other Data
from Spring 1959 Tryout of Experimental Forms (Forms A and B)

oo 19 = 0ao

Scale No. of No of I v P
No. Scale items l;fyed Grades Grades Grades Grades Grades Grades
oms 9-10 11-12 9-10 -11-12 9-10 11-12
A B| A B|A B A B A B A B| A B A B
1-01 Screening 13 13| 13 13|.79 .48 63 .56 | .24 .21 27 38[.93 .85 .95 .94
-02 Scientific Att. 7 71 7 7(.50 .49 34 42 | 04 09 -02 .03].57 .49 .64 .54
-03  Vocabulary 10 10| 10 * 10| .53 .54 .48 50 [-00 .02 .00 .04|.53 .60 .58 .64
~04 Literature 30 30| 3 30|.80 .73 79 78 | .13 .09 09 .07|.37 41 45 48
-05 Music 15 15| 185 15|.62 .60 64 60 | .08 .14 Jo .08|.35 .36 41 41
-06 £ Art 10 10| 10 10}.56 .45 49 54 | 01 .05 -03 .07/.51 27 .55 .31
=07 & Sccial Studies 38 38| 38 37(.82 .76 82 .80 | .09 .12 A1 .14(.36 .36 .43 .42
ro 08 o Mathematics 18 18| 18 18|.80 .62 85 779 | .10 .10 A5 ,11|.36 .27 .45 .33
1 -09 2 Physical Science | 20 21| 20 21(.72 77 76 .80 | .05 .11 .06 ,10[.39 41 45 47
-10 5 Bio. Sci, Nat. §t. | 15 14| 15 14| .72 .45 68 .52 Jd2 .01 A3 .06].50 .32 .55 .33
-11 Law 7 71 7 7(.88 .38 41 42 [ -03 -.02 02 .02(.34 .40 41 46
-12 & Medicine 11 11| 11 11|54 .57 .44 .50 | 03 03 .06 .03|.51 .56 .55 .62
-13 E Engin,, Arch. 8 8| 8 8].39 .31 40 .28 |-06 .07 00 —-00|.50 .24 .56 .29
-14 £ Aeronaut., Sp. 9 9| 9 9|.45 .60 54 65 | 04 .14 .05 .1|.26 .24 - .30 .26
~15 S Electricity 17  17) 17 17|.69 .69 72 74 | 13 14 A3 11).25 .35 .29 .40
-16 = Tools, Constr. 7 71 7 6/.52 .55 .50 47 |-01 .12 ~-03 .04|.45 .40 49 .48
-17 & Motors, Mech. 6 6| 6 6|.61 .32 59 40 | .12 05 07 04(.39 38 46 .46
-18 S Military 6 7| 6 71.50 .31 51 .82 | 11 .04 Jo .09(.27 29 .32 .32
-19 & Acct., Bus., Sales| 7 7] 7 7| .29 .28 34 45 |[-06 —.02 00 .0|.50 .31 .36 .39
~20 § Farm., Ranch. 9 9| 9 9| .44 .47 44 54 | 06 .11 J2 151.45 .51 .49 .56
-21 § Bible 11 11{ 11  11|.46 .66 46 69 | .09 .35 J4 .35|.39 33 .42 .37
-922 Home Econcmics| 20 19] 20 19}.55 .51 52 57 | .17 .22 15 .22(.36 .32 41 .37
95 Outdoor .".ctiv. 10 10| 9 10]|.38 .81 35 .43 |[-.03 -.02 .03 ,06|.39 .42 .43 .46
24 Sports 7 6| 7 6].33 .41 38 .47 | .04 .12 Jo .17(.29 .34 .33 .37

Other 44 44 v
1-00  Total 355 354(355 352|.96 .94 94 .96 40 .38 .46 44
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2-00

3-00

4-00

5-00

6-00

7-00

8-00

9-00
10-00
11-00
12-00
13-00
14-00
15-00
16-00
17-00
18-00
19-00
20-00
21-00
22-00
23-00
24--00
25-00
26-00
27-00
28~-00
29-00

Eng: Active Vocab.
Eff. Expression
Eng. Usage
Sent. Structure
Punctuation
Capitalization
Spelling
Rd. Comp.
Follow. Directions
Lang: Disguis. Wd.
‘Wds. in Sen.
Pair, Assoc.
Sentence Completion
Arith. Computation
Arith. Reasoning
Math. A (through 9)
Math. B (10-12)
Verbal Reasoning
Abstr. Reasoning
Mech. Reasoning
Spatial A (Fold.}
Spatial B (Rot. Ref.)
Scale Reading
Name Comparison
Table Reading
Form Perception
Creativity
S.-1ial Judgments

90

# Split-half reliabilities on these tests; separately timed halves on others.

#% For tests which have the same items in Forms A and B, the Part 1 and Part II items are reversed if the test has separately timed

halves.

- M
s00p = Twhere

M = mean score

n = number of keyed items

{See table in Appendix Section A; ** footnote.)
All reliability coefficients in this table have been corrected by the Spearman-Brown formula.
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item difficulty indices range from .00 (extremely hard item) to .
1.00 (extremely easy item ).

The numnbers of students on which the data in this table are
based are as follows:

Grades Test Form N
9-10 A 1602
i B 1026
11-12 A 952
: B 045

e




SECTION C

CoMPOSITION OF THE FINAL BATTERY

The table below shows the tests in logical (not chronological) i
arrangement. In this respect it differs from Table 4 (in Chap-
ter 10), in which the chronological order in which the tests were ;
administered is shown. A comparison of the table below with i
Table 4 will show how the various parts of the battery were
made to mesh together into a unified testing schedule which ,
would make full use of the available time and at the same time :
would provide the student with sufficient change of content and

i of pace to prevent boredom and encourage maximum effort.

! APTITUDE AND ACHIEVEMENT TESTS

1 2 38 4 5 i
Options No.of No.of No.of Scoring
perItem JTtems Minutes Scores Formula®® d
Working
Time®
Information Test ¢
Part I 5 (252) 20 (18) i
Subscales (15) :
1. Screening 12 1 R
2. Vocabulary 21 1 R i
8. Literature 24 1 R i
4, Music 13 1 R §
5. Social Studies 24 1 R ;
6. Mathematics 23 1 R E
. 7. Physical Science 18 1 R 4
i 8. Biological Science 11 1 R i
},_ 9. Scientific Attitude 10 1 R
{ 10. Aeronautics and Space 10 1 R
i 11. Electricity and Electronics 20 1 R
; 12. Mechanics 19 1 R
| Tools and Construction (10}
i Motors and Mechanisms (9)
{ 18. Farming 12 1 R
¢ 14, Home Economics 21 1 R
i Cooking (11} '
f’ Other {10)
! 15, Sports 14 1 R
Total (252) 1 R
Part II 5 143 35
: Subscales Boa soo R_.l;V_
Parts I + II combined (395) (125)
Vocabulary Scale (30) 1
Grand Total (395) 1

223
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Memory for Sentences
Study

. Test
Memory for Words
Study

Practice
Test
Disguised Words
Directions
Test
English
1. Speiling
2. Capitalization
8. Punctuation
a. Purctuation Marks
b. Sen’ence Structure
Punctuation Total
4, English Usage
5. Effective Expression
Total
Word Functions in Sentences
Directions
Test
Reading Comprehension
Creativity
Mechanical Reasoning
Visualization in Two Dimensions
Visualization in Three Dimensions
Abstract Reasoning
Mathematics
Part I, Arithmetic Reasoning
Part II, Introductory
Subtotal (Parts I + II)
Part III. Advanced
Total (Parts I + II - III)
Arithmetic Computation
Table Reading
Clerical Checking
Object Inspectivon
Miscellanegus
Preferencen Test
Themes

O

ERIC

Aruitoxt provided by Eic:

APPENDIX

1 2 3 4 5
Options No.of No.of No.of Scoring
perItem Iiems Minutes Scores Formulz®®

Working
Time®
- (40 sen- 8 -
tences)
5 16 10 1 R
- (24 2 -
words)
- (24) 2 -
5 24 4 1 R
- - 1
5 30 3 1
52
5 16 1 R
2 33 1 R
3-5 (18) -
3 (11) -
27 1 R
3-5 25 1 R
3-5 12 1 R
(118) 1 R
- - 2%
5 24 15 1 R
5 48 30 1 R
5 20 20 1 R
3-5 20 11 1 R
5 24 4 1 R
5 16 9 1 R
5 15 11 1 R
50 - (5)
5 16 1 R
5 24 1 R
5 40 1 R
5 14 1 R
5 54 1 R
5 72 9 1 R-3W
5 72 3 1 R-W
2 74 3 1 R-3W
5 40 33 1 R-W
2 166 3 1 -
- 2 10+ -
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INVENTORIES
1 2 8 4
Options No.of No.of No.of
perItem Items Minutes Scores
Working
Time®
Student Activitles Inventory 5 {150) 20
Regular Scales 10
Sociability 12 ’
Social Sensitivity 9
Impulsiveness 9
Vigor 7
Calmness 9
Tidiness 11
Culture 10
Leadership 5
Self-Confidence 12
Mature Personality 24
Experimental Scales 3
Conventionality 4
Theoreticality 8
Group-Centeredness 6
Miscellaneous 24 -
Interest Inventory 5 205 20 (18)
Part 1. Occupations (122}
Part IL Activities (83)
Scales
1. Science 24 1
2. Computation 10 1
3. Mechanical-Technical 15 1
4, Skilled Trades 18 1
5. Literary-Linguistic 15 1
6. Social Service 11 1
7. Public Service 11 1
8, Musical 5 1
O, Artistic 8 1
10, Business Management 14 1
11. Sales 6 1
12.. Office Work 9 1
13, Labor 10 1
14, Farming 7 1
15. Outdoor Recreation 3 1
16. Sports 8 1
Miscellaneous : 33
Student Information Blank 2-36 394 80

* Does not include the time used for giving directions except where otherwise
indicated. (The exceptions occur where comprehension of directions is considered
an integral part of the testing time allowance.)

% R = no. of right responses; W = no. of wrong responses.

##4 The scoring of Part I is extremely flexible, since each student’s responses to
the individual items were punched on cards. In scoring Part II, it is planned to
combine the items in many ways.




SECTION D

Tur, ORIGINAL STUDENT ACTIVITIES INVENTORY TRAITS

The procedures used to develop the Student Activities Inven-
tory resulted in a group of 18 narrow traits, Further work on
these 18 traits enabled the staff to describe them more fully and
to make some suggestions as to their implications and importance.
While some of the traits were later combined and others dropped,
the material beloswv provides an idea of what each of the original
traits was like. For each trait the name is given, then a descrip-
tion, a sample of the kind of activity concerned, and finally some
comments,

1. Leadership. This trait concerns activities such as taking
charge, giving orders and actively seeking responsibilities. It is
commonly identified as part of the dominance factor.

Sample:
I like to make decisions.

The tendency to seek responsibility and to seek to “take
charge” is considered desirable by many people, and is a major
factor in vocational and educational choices.

2. Vigor., This trait concerns the activity level of a person,
primarily on the physical side. It is related to the somewhat
broader factor of general drive, which would include high levels

of both physical and mental activity. It is fairly stable and easily

observable in the high school student.

Sample:
I play games for hours without getting tired.

Measurement of this factor will make it possible to study the
extent to which: persons with certain abilities and interests are
successful in proportion to their drive level. It will aid in de-
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fining creativity with respect to the amount of pure activity in-
volved. It will make possible the correlation of vigor with other
aspects of ability such as productivity, scholastic aptitude,
achievement in various subject matter areas, overall -adjustment,
and ingenuity. '

8. Productivity. ‘'This trait concerns the ability to get things

done, particularly in good time. The emphasis is on quantity.

No assumptions are made as to the quality of the products other

than that they are acceptable, i.e., meet the required minimum

standards. Essential <haracteristics of this trait seem to include

clear understanding of task goals; strong need for achievement

oriented ‘toward accomplishments and completed products; in- I

terests stable enough to allow the completion of products; and

| habitually good concentration and efficient utilization of time

| and effort. This trait is closely related to persistence, vigor, and
§ responsibility.

l Sample:
: I work fast and get a lot dene.

In measuring the extent to which a person tends to produce
efficiently in good time, we are getting a measure of one of the
aspects of human ability that society values most, This measure
forms a good criterion against which to relate other kinds of
personality, training, and background variables. Especially in-
teresting are relationships with biographical information and
with school educational practices.

i 4. Tidiness. This involves a tendency to want to keep things
5 neat and orderly. It is probably related to a more general factor
of compulsiveness, but as a trait it can be clearly defined and
easily observed at the high school level.

Sample: J
I do my homework as neatly as possible.

Tidiness is probably of lesser consequence to the study per se.
; However, to the extent that tidiness relates to rigidity or lack
of adaptability on the one hand, or to executive, administrative,
or organizing ability on the other, it can be of considerable im-
portance fo educational and vocational planning and success.
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5. Sociability. This refers to a tendency to like and need to
be with people, i.e., gregariousness. This is a highly important
and observable aspect of behavior at the high school level.

Sample:
I take a big part in social activities.

The importance of sociability to many of the factors being
studied in the project is obvious. Few, if any, people really work
alone, and the extent to which people have snd make use of
the ability to relate to others is a prominent determining factor
in the direction and success of their later vocational and edu-
cational efforts. Certainly one of the objectives of guidance and
counseling has often been to assist the student in getting along
with people in more adequate fashion.

6. Self-confidence. This includes a basic personal security
manifested in confidence in one’s own worth and social accepta-
bility. It implies willingness to proceed on one’s own and a
certain independence of thought and action. It is related to self-
sufficiency, and it correlates moderately well with maturity as
well. It appears important and rateable at the high school level.

Sample:
I'm equal to any occasion,

By and large, self-confidence is a highly desired trait. Again,
measures of self-confidence can be related to many of the ob-
jectives of the study: biographical information, creativity, pro-
ductivity, ingenuity, achievement, effects of guidance and coun-
seling, and the prediction of vocational and educational success.

7. Cheerfulness. This trait concerns the tendency to “make
the best of things,” to be lighthearted, to look on the bright side,
and to avoid a pessimistic view. It is commonly mentioned in the
literature as a well-defned, fairly stable trait. It is one that is
easily observed at the high school level, and is probably of con-
siderable importance to future behavior.

Sample:
I am good-natured most of the time.

This trait, a generally desirable one, probably has an important

e
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bearing on the choices, plans and Jecisions made by high school
students. It is likely that such choices are highly influenced by
one’s general outlook on life — that is, optimism, hopefulness,
eagerness, and cheerfulness, versus pessimism, sadn.ss, and seri-
ousness. It is possible that measurement of this trait will prove
to discriminate between various kinds of occupational choices,
such as service occupations as opposed to research occupations.

8. Culture. This trait concerns a tendency to appreciate aes-
thetic things and to display refinement, culture, and good taste.
Historically these items have beeu closely related to the often-
discussed masculinity-femininity factor. Culture is probably a little
less observable in the high school setting than many of the other
traits, but it bears important implications for future behavior.

Sample:
1 enjoy works of art.

Although this particular trait appears to have somewhat less
implication for the study as a whole, it has some bearing on the
selection of hobbies, avocations, and vocational choices.

9. Talkativeness, This is a clearly recognizable aspect of be-
havior of considerable import. It is characterized by a desire to
talk about anything and everything with almost anybcdy, somne-
times to the eventual discomfiture of the talker, Talkativeness
seems to be related to vigor, to sociability, and perhaps to lack
of self-discipline. Even so it seems to have some essence of its
own. Bright children are often talkative, as might be expected
from their superior verbal facility. Yet average to dull children
may also display this trait.

Sample:
I start conversations easily with strangers.

The measurement of talkativeness relates somewhat less well
to the objectives of the overall study than do other traits. Cer-
tainly, however, the relationship of talkativeness to such factors
as vigor, sociability, self-confidence, etc. would be of consider-
able interest, if somewhat outside the stated measurement goals
of the study. Talkativeness might also be interestingly, perhaps
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negatively, related to productivity, ingenuity, and vocational
stceess.

10. Impulsiveness. This trait concerns the tendency to make
snap decisions, to act without full consideration, to do and say
things on impulse and whim. It is probably related to lack of
self-discipline, and perhaps indirectly to drive. This appears to
be a trait which is observable, but perhaps somewhat difficult
to self-rate,

Sample:
I usually act on the first plan that comes to mind.

The measurement of impulsiveness bears an important relation-
ship to stability of occupational and educational choice, the
number of switches in program and occupation, effectiveness of
counseling, and factors involved in making decisions and plans.

11. Persistence. This trait refers to a tendency to keep work-
ing on something until it is finished or accomplished. It is un-
doubtedly related to drive and also to self-discipline, since per-
sistence really involves drive which is directed toward some goal.
This is observable at the high school level and is very important
to future behavior.

Sample:
I usually siick to the things I start until I finish them.

Since this trait refers to a tendency to persevere in working
toward some long-range goal, it is of importance to relate it to
any of the long-term aspects of the data being gathered. It is
especially important in evaluating satisfaction with educational
and career choices, and ir. comparing current choices with fol-
low-up activities.

12. Calmness. This concerns the ability to react appropriately
to emotional situations rather than displaying extremes of elation,

‘temperament, excitability, depression, etc. Evenness and smooth-

ness of temperament are the observable characteristics, and the

trait is considered highly important. This trait is clearly related

to the one described as mature personality.

Sample:
I rarely lose my temper.




APPENDIX 231

Many of the objectives of the study have to do with the extent
to which the student achieves a satisfactory adjustment to his
environment and its demands. Therefore this measure is highly
related and highly important to the child’s ability to integrate
himself into his school and work situation in such a way that
he can take advantage of his abilities and prior achievements.
Measuring calmness will make it possible to study the extent to
which emotional stability is related to occupational-vocational
success, effectiveness of counseling, efficient decision-making, etc.

18. Social Adjustment. This trait concerns reactions and inter-
actions with others. At one end, it concerns helpfulness and co-
operation; at the other, behavior which is distinctly and overtly
anti-social and/or hostile. This trait is extremely important in
the high school setting, It is probably related to sociability, but
it has often been identified as a separate factor.

Sample:
People seem to think I'm cooperative.

Measurement along this dimension is very important in at-
tempting to determine what conditions of background, interest,
and aptitude go along with the desire to help and cooperate and
to work efficiently with others.

14. Theoreticality. This concerns the tendency to be a thinker
rather than a doer; to prefer intellectual activity of all kinds to
working with tangible things. It has been identified as a distinct
factor in some studies, but is probably related to sociability and
self-sufficiency. It is important to one’s general behavior and
is probably easily observed and rated. It is very likely to be a
stable characteristic at the high school level.

Sample; .
I spend a lot of time by myself thinking,

~ This dimension is extremely important with respect to the kind
of vocation selected and the extent to which the person is con-
cerned with ideas, concepts, and philosophies, as opposed to so-
ciety, people, and things. Theoreticality should bear a relation-
ship to effectiveness of counseling, educational and vocational
choices, and decision-making. '
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15. Responsibility. This trait involves not the active seeking
of responsibility but the willingness to accept and discharge re-
sponsibilities, even though they be distasteful, to the best of one’s
ability, The person who scores high on this trait has a strong
sense of duty and can be depended upon to carry out his assign-
ment even at personal discomfort. Responsibility is observable
in high school. It is related to the traits of mature personality,
conformity, and persistence.

Sample:
People say they can count on me.

Responsibility, or the willingness to accept and discharge re-
sponsibilities, is certainly one of the most important of the work
attitudes or traits, and as such it is related to almost all of the
variables under study.

16. Social Sensitivity. This trait involves the ability to put
oneself in another’s place. The person with social sensitivity is
aware of and concerned about the feelings and desires of others.

Sample:
I don't like to see someone’s feelings hurt.

The trait is perhaps somewhat rare in high school; nevertheless
it constitutes an important part of behavior. It is related some-
what to the traits of sociability and mature personality.

17, Group-centeredness. This trait involves concern for the
good or welfare of the group as opposed to self-centeredness. It
is amenable to self-rating, and it is undoubtedly important to
future behavior, However it may be less observable, behavior-
ally, at the high school Jevel than some other traits. Group-
centeredness tends to be related to sociability, mature person-
ality, and conformity.

Sample:
. T'd give up my place on the team, if it meant the team would
win.

The trait of placing the advancement of the group ahead of

one’s own is highly important to getting along in today’s com-
plex, highly-peopled society. Measurements here might be re-
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lated to many background factors, to many other personality
variables — such as leadership and vigor — and to various fam-
ily and cultural factors, as well as to vocational and educational
suceess.

18. Conventionalism. This concerns the trait of conforming
and adapting to rules and conventions, whether one likes them
or not.- It invclves high respect for the rule-making body (not
necessarily society, but perhaps a sub-culture) with which an
identification is achieved. It is related to group-orientation and
sociability, and bears a negative relationship to self-sufficiency.

Sample:
I obey rules whether I like them or not.

Perhaps the most interesting relationship would be that be-
tween conventionalism and the creativity test. Productivity and
originality are some of the other areas where relationships with
conventionalism should be of value for study. The effect of con-
ventionalism on decision-making, including its promptness and
its adequacy, and on predictability of occupation and occupa-
tional success are also certainly of interest.




SECTION E

TyrPES OF Scores OBTAINED FroM
ANSWER SHEETS A anp C

It has been noted that 60 scores were obtained for each stu-
dent in the initial scoring, but that enly 37 of them were in-
cluded in the reports to the schools. The remaining 23 scores
were not reported since all of them were either for tests of an
experimental character or they were of such a nature that they
would have little direct utility for the schools. However, all 60
of the scores are slated for future analysis since further study of
them — including the 28 not reported to the schools — should
provide much useful and important knowledge.

In addition to the 60 scores obtained for all students, 53 addi-
tional scores were obtained for the previously mentioned 4 per
cent sample, primarily for research purposes. In most cases this
involved the computation of an sdditional type of :core (for
instance, a number-of-items-attempted score) on subtests for
which one type of score (for instance, a number-right score)
had already been derived for all students. For a few subtests,
however, the only scores obtained were those for the 4% sample.

The following table shows the 60 scores obtained for all stu-
dents, including the 37 scores reported to the schools, and the 53
additional scores obtained for the 4% sample.

These symbols are used in the table to represent the different
kinds of scores:

R = number right
R—~W = no. right minus no. wrong
R—3W = no. right minus 3 times no. wrong
A = no. of items attempted

When any of the above symbols appears in bold print it indi-
cates that the score was reported to the schools.
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Scores Obtained ScorcsFObtained

For
All Studenis

or
4% Sample

Cobr TusT
No.

Information Test — Part I

101. Screening

102, Vocabulary

108, Literature

104. Music

105. Social Studies

108. Mathematics

107. Physical Sciences

108, Biological Sciences

108. Scientific Attitude

116. Aeronautics and Space
111, Electricity and Electronics
112, Mechanics

112-A. ‘Tools, Construction
112-B. Motors and Mechanisms
113. Farming

113-A. Farm

1138-B. Ranch

114, Home Economics

114-A. Cooking

114.-B. Other

115. Sports

190. ‘Total

Other Tests

211, Memory for Sentences
212. Memory for Words

220. Disguised Words

English

231, Spelling

232, Capitalization

238, Punctuation

283-A. Sec, a. Punctuation Marks
233-B. Sec. b. Sentence Structure
234, English Usage

235, Effective Expression

230, English Total

240, ‘Word Functions in Sentences
250. Reading Comprehension
260. Creativity

270, Mechaniczal Reasoning

281, Visualization in 2 Dimensions
282, Visualization in 3 Dimensions
290, Abstract Reasoning

Mathematics

311, 1. Arithmetic Reasoning
812, II. Introductory

320, Subtotal (I - II)

333. IIL. Advanced

340, Total (I II -+ 1IT)
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Scores Obtained Scores Obtained
Cope TesT For For
No. All Students Sample

410. Arithmetic Computation R,R-3W,A. -
420.  'Table Reading RR-W,A -
430. Clerical Checking RR-3W,A -
440, Object Inspection R,R-W,A -
500, Preferences -
Student Activities Inventory

601. Sociability R -
602, Sociel Sensitivity R -
603. Impulsiveness R -
604, Vigor R -
605. Calmnuess R -
6086, Tidiness R -
607. Culture R -
608. Leadership R -
609, Self-confidence R -
610. Mature Personality R -
611. Conventionality - R
612, Theoreticality -~ R
613. Group-Centeredness - R
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Abstract Reasoning Test, 114-120

Acknowledgments, 14-15

Advisory Council, 18

Advisory panels, 6-8

Aircrew Classification Tests, 23-24,
70

American Institute for Research, 70

Answer sheets, 65-66, 162-166,
184; processing of, 176-178

Aptitude tests, World War II, 37

Archbishop Carroll High School, 44

Arithmetic Computation Test, 121,
124-125

Army Alpha Group Tests of In-
telligence, 22, 89, 72-73, 148

Army Air Force Aviation Psychol-
ogy Research Program, 23-24, 70,
88, 125; classification activities,
4-5

Army Betd, 146

Army mechanical information tests,
85, 86

Attendance, school, 153-154

Aviation Psychology Research Pro-
gram. See Aymy Air Force Psy-
chology Research Program

Beberman, Max, 51

Becher, Johann J., 20

Begle, E. G, 51

Behavioral adjectives, 141-142

Behavioral scientists, 35-36

Bennett Mechanical Comprehen-
sion Test, 109

Bemnreuter, . Robert G., '136; Per-
sonality Inventory, 136-137

Binet, Alfred, 20, 21, 67, 132, 146;
intelligence tests, 21, 22, 71,

132; studies of his daughters, 132

Bingham, Walter V., 146
Boston Latin Grammar School, 89
Bronx High School of Science, 44

Capitalization. See English Test

Career ficlds, 88

Carnegie Institute of Technology.
148, 147

Carroll, John B, 93, 102

Case discussions, 30-33, 176-177,
210-212

Cattell, R, B., 137

Cavendish, Henry, 20

Clerical Checking Test, 126-127

Code designation, 180

Code-learning obility, 93, 04

College aptitude, defined, 186

Computers. See Scoring machines

Conant, James B., 189

“Contro)” scales, 140, 141

Cooperative  Research  Program,
U.S. Office of Educaticn, 1-2, G,

. 8, 15

Correlation coeflicients, 21, 186

Counselor’s Questionnaire, 205

Cowdery, Karl M., 147

Craig, Robert C,, 8

Creativity Test, 106-108

Dailey, John T., §

Data analysis, 185-189

Data processing, 64, 175-184

Davis, F. B., 106n.

Derthick, Lawrence W, 1, 4, 8,
207, 209

Disguised Words Test, 95-96

Document Reader, 64, 175, 1786,
182

“Dress rehearsal,” 66

Dropouts, 48, 153-154

Educational Testing Service, 91;
Social Judgments Test, 128

“Empirical keying,” 138

English Test, 96-101: Spelling, 97—
98; Capitalization, 98-99; Punc-
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tuation, 99-100; English Usage,
100-101; Effective Expression,
101

Experimental battery, 58-60; try-
out, 60-61; item analysis of, 61—
63

FACT Battery, 107

Factor analysis, 136-138

Fifteen-year-olds, 50-51

Final test battery, 65-68, 167;
schedule, 168-169; administra-
tion of, 172-173

Fischer, John H., 6

Flanagan, John C., 4, 6, 107, 136,
137, 141

“Follow-back,” 189

Follow-ups, 37, 39, 180-190, 209-
210, 211-212; by Air Force, 26~
27

“Forced choice.” See Personality

Freud, Sigmund, 133

“G” theory, 21-22

Galton, Francis, 20, 21, 67, 181, 134

General information, measures of
breadth of, 69

General  School  Characteristics
Questionnaire:  purpose, 193-
194; length, 194; trial, 194; final,
193; kind of information pro-
vided by, 195-200

Goldberg, Isadore, 8

Gorham, William A., 8

Greene, E. B., 62

Guidance Program Questionnaire,
204-205

Guidance programs, demand for
more and better, 5, 29; high
school, 40; and interest tests,
148; increasing stress om, 202;
training for, 202; functions of,
9203; two questionnaires about,
%03-206

Guilford, J. P., 21, 106, 137

Hall, Roy M., 2
Harmon, H. H., 136n.

Hathaway, Starke R,, 138

High schools, 38-40; guidance pro-
grams, 40; major questions
about, 40-41; differing sizes of,
46. See also Schools

Holzinger, Karl J., 21, 136

Hotelling, Harold, 138

Housman, A. E. “Loveliest of
Trees,” 104

Illiterates, identification of, 72

Information Test, 65, 68; purposes,
63-73; content, 73-75; Scales:
Vocabulary, 75-77, 106; Litera-
ture, 77-78; Social Studies, 78—
79; Mathematics, 80; Physical
Science, 81; Biological Science,
81-82; Music, 82; Art, 82-83;
Home Economics, 83; Law, 83-
84; Health, 84; Architecture, 84;
Farming, 84; Theater, 84-85;
Photography, 85; Mechanical In-
formation, 85-87; Electrical and
Electronic Information, 87-88;
Aeronautics and Space Informa-
tion, 88; Scientific Attitude, 88—
£a

Inkbiot Technique, 133

Intelligence, general, theory of, 19,
20-22; measurement of, 20-22;
quotient, 21; group tests of, 22,
146; “verbal,” 71

Interest, measurement of, 69-70,
145, 146-148; inventories, 148-
149

Interest Inventory, 64-85; develop-
ment of, 150-151

IBM, first electrical scoring ma-
chine,. 175

IBM-650, 48

IBM-7070, 182-183

Towa, State University of, Measure-
ment Research Center, 14, 177

Jowa Document Reader, 175, 176,

182

Iowa Electronic Test Scoring Ma-
chine, 175-176, 182

Ttem analysis, 61-78"
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Jung, Cail, 133

Kelley, Truman I.ee, 21, 22, 136
Knox County, Tenn., schools, 51
Knoxville, Tenn., schools, 51
Kuder, G. F., 131, 148

Kuder Preference Record, 148

Language learning ability, predic-
tion of, 93, 102, 103

Lavoisier, Antoine L., 20

Life Inswrance Agency Manage-
ment Association, 147

Lindquist, E. F., 14

Lorge, I, 95n.

Machines, data-processing, 48, 64,
175188, 208

Magnetic tape, storing data on,
182-183, 185

Master Record Form, 66

Mathematics, “new,” 28, 51

Mathematics Test, 120-124:
Part I, Arithmetic Reasoning,
120-122; Part II, Introductory,
122-123; Part III, Advanced,
123-124

McKinley, J. C., 138

McMurrin, Sterling M., 8

Measurement  Research  Center,
State University of Iowa, 14, 177

Mechanical Reasoning Test, 108-
110

Memory for Sentences Test, 91-92

Memory for Words Test, 92~94

Michigan Vocabulary Profile Test,
69, 70

Minnesota Multiphasic Personality
Inventory, 188, 140

Motivational factors, measures of, 78

National Institute of Mental Health,
2, 6

National Science Foundation, 2, 8

Ninth-graders, problem of obtain-
ing representative sample of, 50

Oberholtzer, Kenneth E., 6
Object Inspection Test, 127

Objective-Analytic Personality Test
Batteries, 137-138

Orr, David B, 8

Otis, Arthur S., 22, 69

Otis Quick-Scoring Mental Ability
Tests, 69

Otis Self-Administering Tests of
Mental Ability, 69

“Paired associates” tests, 93

Pearson, Kail, 21

Percentiles, 178

Personal Data Sheet, Woodworth's,
134, 135

Personality, defined, 130; inventory
exploration of, 130-131, 134-138,
138-139; m=zasurement, history
of, 131-138; clinical studies, 132~
134; factor analysis, 136-138;
“forced choice” technique, 139-
140, 141

Personality inventories, criticism of,
138-139; value, 139

Phlogiston theory, 19-20

Phonetic-orthographic ability, 93

Pilot training, 4~5, 22-24

Pittsburgh, University of, 2, 67n.;
giant computer at, 182

Preferences Test, 127-128

Preston High School, Preston, Mary-
land, 66

“Prajective” techniques, 134

Psi-Lambda Foreign Language Ap-
titude Battery: Paired Associates
Test, 93; Spelling Clues Test, 95;
Words in Sentences Test, 102

Public education, American devo-
tion to, 27—-28; controversy over,
28-29

Public Law 331, 1-2

Punctuation. See English Test

Rating scales vs. ranking methods,
150151

Reading Comprehension Test, 103~
106

Reading disabilities, identification of,
72-73
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Reading lists, 77

Record Form Z, 66, 178

Red Bird Settlement School, 44

Regional coordinators, 9-13, 167,
189-170, 172

Report to the schools, 176-179

Research: in education, 30; scien-
tific, 35~-36; sampling, 44-51

Retention ratio, 48

Rice, Joseph M., 67

Riverside Indian School, Anadarko,
Oklahoma, 161, 167

Rorschach, Hermann, 133-134

Sample: size, 44-45; wchool as unit
of, 46

Sampling, stratified random, 47

Sapon, S. M., 93

Schools: included in sample, 46-56;
participation, 51-56; variation in
size, 46, 48; special studies of,
188-189. See alsv High schools

Scientific attitude, measures of, 73

Scoring, 174-178

Scoring machines, 684, 175-177, 208

Sex differences in mechanical test
scores, 86

Shaycoft, Marion F., 8

Sievers, F. L., 203n.

Sixteen Personality Factor Question-
naire, 137

Spatial visualization, measzrement
of, 110-114

Spearmen, Charles, 21, 67, 136, 146

Spelling, standardized test of, 67

Spelling Test. See English Test

Stahl, Geurg E., 20

Standardized tests, administration
of, 171-172

Stanford-Binet tests, 20

Statistical procedures, 186-187

Strong, Edward K., Jr., 147-148

Student Activities Inventory, 65,
129-130; development, 140-1483;
preliminary form, 143; final ver-
sion, 1483-144; traits measured
by, 144

Student Information Blank, 64, 153,

176; purposes, 153-155; develop-
ment of, 155-156; final form,
156-160

Table Reading Test, 125-126

Talent, understanding of, 17-19;
defined, 19, 25; nature of, 24-25;
development of, 27-30; making
best use of individual, 30-33

Teachers, training of, 171-173

Teacher's Word Book of 80,000
Words, 95, 98

Terman, Lewis M., 20, 207

Test validation, 190

Themes, 64, 128

Thomson, Godfrey, 138

Thourndike, E. L., 95n.

Thurstone, L. L., 21, 22, 136

Turse, P, L., 95n.

Turse Shorthand Aptitude Test, 95

Tyler, Ralph W., 2, 8

United States

Bureau of the Census, 154

Commissioner of Education, 1, 2,
4, 8, 207, 209

Employment Service, General
Aptitude Test Battery. 126

Office of Education, 2, &, 8, 8,
15, 47, 208

Office of Naval Research, 2, 6

“Verbal intelligence,” 71

“Vlaznoor,” 93

Visualization in Three Dimensions
Test, 110, 112-114

Visualization in Two Dimensions
Test, 110, 111112

Vocabulary, measuring, 69, 71-72; |

scale, Information Test, 75~77
Vocational Interest Blank, Strongs,
147, 148

War neuroses, study of, 135

Woodworth, Robert S., 134-135

Word assocation technique, 133

Word Functions in Sentences Test,
101-~103
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