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I. Planning development of the project

The conception of the non-graded program in Fnglish grew Out of an
intensive curriculum evaluation conducted by the English faculty of
Cuyahoga Falls High School during the 1964-65 school year, The
program was further encouraged by state supervisors who inspuoted
the high school in spring of 1964,

A comnittee of the English faculty began intensive work on a "pro-
spectus™ at the opening of echool in the fall of 1964, AL the came
time, the high school principal sought and received approval from the
state direotor of elementary and seocondary education to contimie
planning along non-graded lines. One of the state secondary supervi-
sors, Mr. Doyle K. Shumaker, was appointed to assist with the develop-
ment of the program,

Copies of the "prospectus" and the "implementation™ were mailed to a
number of cwrriculum specialists and leaders in the English field for
their revicw and comment, Many suggestions and couments were worth -
while and instructive, Consultants from Kent State University, Akron
University, and Ohio 3tate University also met with the initiators cf
the projeot and added their helpful suggestions,

The English faoculty and “ho administvative staff oontinued during
the 1964-65 school year to colleot reports of any and all curriculum
improvenont, demonstration, and research projects which were in any

vay related to the content of this proji:¢3, The Cooperative Research
Projects A Jeven-Year Summary, July 1, 1956 = June 30, 1903, published

by the U. 8. Office of Education was searched thoroughly for related
projeots, Some twanty were thought to portain to this proposal, and
copies of their reports were ordsred by the Cuyahogs Falls Board of
Education. Many of these projects are stiil in progreas, and reports
were not available, A bibliography of the materials from this source
along with all other rescurces whioch were reviewed is in Appendirx A.

Conmittecs of the English faculty continued to work out surriculum
policies, to develop courese, demeriptions, to solect content and ap-
proaches, to secleot standardised tewves, and to make plans for implomenta-
tion, The school administration kept A 0lose interest and explored
ways and mcans of financing the projoot,

Ultimately 1t was rcalited that to develop the proposed program to the
extent envisioned, more thaan the tax funds availgble lo0ally would be
neededs In the spring of 1966, application was made for federal funds
to aid in finan.ing the implementation of the program under Title III,
adninistered through the State Depariment of Education in Columtais, The
propusal was approved and funds granted in June, 1968, Several meadbers
of the English ataff worked during the mewer to complete plans for
wttmg %m into operation with the oponing of school in the
fall o .
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II."Rationale of program

An effective high school English program should strive to achieve
the following goalsi

a) To provide the fundamental skills in language for
vocational proficiency or high education

b) To broaden the scope of thu student's experiences
in communication

c¢) To develop self-awareness

d) To develop social awareness

e) To develop an appreciation for litergture

f) To provide activities which will enable the
student to make better use of leisure time

g) To allow the talented student to develop special skills
and special interests in the language arts.

Unfortunately, the traditional curriculum in English makes it diffioult
to achieve these goals. Most high schools, Cuyahoga Falls was among
them, continue to follow the same pattern for the secondary school
Englivh program that was presceribed by the N.E.A.'s Committee on
Uniform College Entrance Requirements just before the twn of the cen-
tury., While the teaching of the sciences, mathematics, foreign lan«
guages, and other subject areas has been expanded and improved to meet
the demands of our modern life, the teaching of English has changed
very little. As a result, no otner subject arca has been as widely
oriticiged by college administrators, businessmen, and the general
publiec as has Fnglish., By the time students hava regched their sopho-
more year, they have been at the conventional activities of English
instruotinn for at least three years. They approach their high school
years with the attitude "here is more ot the same" = and they are right.

Even the writers of textbooks used in these cuvurses seem to conspire to
keep the program unchanged, The February, 1964, Bulletin of the National
Association of Scoondary-School Principals reports the results of a
three-year comprchensive analysis of all sccondary textbooks in Englieht
",..for all practical purposes the same body of grarmatical knowledge is
presented again and again in every grade from 7 through 12," Even an in-
spired tcacher finds it difficu)t to elicit the student's attention in
and involvement with the subjecot matter. If English is to be a meaning-
ful part of the high school curriculum, it must find new wvays to reach
and stimilate the youth of today, Moat impurtant, it must meet the needs
of the individual, whatever his ruture plane, and of the commmnity of
which he 18 part,

IIX.Abstract

Objectivent

The basic objective of a non-graded English program at Cuyahoga Falls
High School is to individualize instruotion in the English language arte
and Lhereby to improve fundamental languarze skills, to develop better
appreciation for literature, o bi.aden students! experiences in all the
conmunication skills, and, while doing 80, to inorease their interest and
their desire to understand and use their own language effeotively,
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It is believed that this bgeiqa objective can be more fully rcalized
through the non-graded program degsoribed here than through ths traditional
program by (1) providing more meaningful sequences of courses, (2) provid-
ing students courses on the level of their achievement, (3) reducing need-
less repetition, (4) revitalizing student interest in studying the English
language, (5) capsializing on the teaching strengths of English faculty
and (6) utilizing the best methods and approaches as they have been devel=
oped in the recent expsrimental projects and curriculum improvement pro<
grams over the country,

Pro¢edurest

The means uged in this curriculum improvement projcet at Cuyahoga Falls
High School are to reorganize English subjeot matter into a variety of non-
graded [ nglish courses and sequences ¢f courses which are appropriate and
fitted to individual nceds and abilities. ‘These courses are suitable %o
the variety of achiuvvement luvels, to the vocational and educational goales
of students, and to the social and psychological develofment of our
students,

Students in this school, as in moat, enter their 10th grade year with
achievement levels in language skills ranging €rom 3rd and 4th level to 13th
and 14th grade level, as measured on standardized tests of achievement. In
apite of this range, all students in the past were rejuired to take a course
called 10th grade English, whioch was a1 year course divided into compositione
centered and literature-centorcd oementers. ’

This curriculum improvement program is designed to remove these traditional
requirements for courses called 10th grade English and 1l1th grade English
which fulfill State of Ohio and Cuyshoga Falls High School graduation
requirements. Instead, students gelect {under proper guidance) courses
which are moro appropriate and meaningful for them. Such an arrangement
does not violate present State of Ohio minimum atandard f-r high schools.
Certain courses are required of snme students, but students who have
demonstrated superior achievement (upper 25%ile on standardized teats of
achievement) are not required to take basie grammar and composition courses
which are repetitious and useless for good students,

The following variety of courses are offered to students without regard
to grade placement in achool, These uoursea, arranged in the three
general areas of English language study can meet the individual require=-
ments of both the torminal and the college=-bound student: They cover the
broad speotrum of the language arts, fitting the diverse intercote of
students, and presenting various levels of difficulty and ehallenge, The
objeotives of this eurriculum improvemont program will be realized through
thie non-gr;ded revrganisaticns These ocurses are desoridbed briefly in
Appendix B,




A. Composition and .English Usage

1., English Usage Workshop .

2. Basic English Usage

3. Expository Writing Workshop
4, Basics of Expository Writing
5. Research Techniques and Writing
+ Creative Writing

T+ Journalism

8. Business English

9. Language Study

10, Individual Investigation

11, Yearbook Productios:

B, Reading skills and literature

1. Develomental Reading
2, Regding Workshop
3. American Literature (3 levels)
4, English Literature
5, Jorld Literature
6, World Literature IX
T+ Shakespeare Seminar
+ Modern Novel
9. Classical Mythology
10. Contemporary Reading
- 1)« Mase Media Survey
12, Individual Investigation

C. Speach and Dramatiocs

1., Basics of Speecth

2, Advanced Speeth

z. Parliamentary Procedure
» Discussion

5. Argumentation and Debate

6, Oral Interpretation

7. History of the Theater

8, Aoting

9. Teohnicsal Theater

10, Individual Inveatigation

The following curriculum policies provide the guidelines used in
placing and aessigning students in the vyrious courses. The placement test
scorea cited are indications of & student's ar” invement in speoific areas,
but these scoresare not uscd as rigidly as the pslioles outlined below
suggest. Both the student's previous aohievaments in BEnglish oourses and
teachers! recormendations are carefully considered, along with these soores,
when placements Are made,




1. All students study:

a. A semester course in American Literature (tavght on
different levels, with different emphases and with different
material,)

b. A semester course in expository writing (remedial or
fundamental.)

2, Studen*s with special needs are placed as follows:

a. Students who, on the placement test, score in the first
quartile take tl.e "English Usage Workshop.,"

b. Students who, on the placement test, score in the fourth
quartile are not required to take a basic English usage
course.

0. A11 students who are in the second and third quurtiles
in usage skille %‘ake the semester course in "Bagix English
Usage."

d. Students who test below their "expectancy" in reading are
placed in "Reading Workshop."

NOTE: All percentile refer to national norms on the Green-
Stapp Languaga Abilities Test or the Nelaon-Denny
Reading 'Teat.

%+ College preparatory students are expected to included

a, A gsemester course ir English Literature
b. A semester course in speech (particular course to be elected)

k. Advanced placement students pursue a specific program of enriched
courases leadirg to an A. P. course in the 12th grade, which is to
be added later,

5. Students may not taka all of their required two units in the same
area (usage and composition, reading and literature, or speach and
dramatics). Nc more than one unit in each may be used to fulfill
the two-unit graduation requirement (gradeo 10-12)

(Becausn of requirements in tha areas of usage and composition and
literature, students will have % unit in each of these aress,)

6. Each studcnt must take at least one English course during his 10th
and 11th year in order to fulfill the statutory requirement of
2 unite of English in grades 10-12.

7. Stulents may take additional Knglish courses concurrently.

Three repressntative student prograns are shown in Appendix C to
illustrate the effect these curriculum poliocies have can individual
students' schedules,




IV, Evaluation

A program of systematic, periodic evaluation will be essential to this
program, not only for placing students into appropriate courses and ge~
quences, but also for the appraisal of the program after it has been in
effect.

There are certayn, very specific phases of the total English program
which can be measured by valid objective tec*s and interpreted i n terms
of national norms. The Graene-Stapp Language Abilities Test Harcourt,
Brace and World, Inc.) is used to determire proficiency in grammar skille
and the Nelson-Denny Reading Test (Houghton-Mifflin Co.) to determine
reading levels., The resule of the language abilities test given at the
end of the ninth grade indicate which students are required to enroll in

the English Usage Workshop for a concentrated revicew of tho fundamentals
of usage, which are placed in the Basic English Usage course, and which
ptudents do not have any further formalized grammar course. Likewise,
the results of the reading test, also administered at the end of the ninth
grade, indicate which students iiced to be placed in the Reading Workshop.
A different form of each of these tcsts will be administered at the end
of each year to cvaluate the effcets of the non-graded program in these
two measurable phases of the English program.

However, no really objeoctive test has been devised by which to
measure growth in compositicnal skills. Any form of teacher evaluation
is, by its very nature¢, a subjective measurement., The problem is to
determine with as much reliability and consistency as possible the individe
uval student!s writing ability before he enters this program, as he pro-
gresses through it, and when he has finished it. Since it is desirable
that as great a degree ¢ f consistency in the evaluation of written compo-
sition as possidble be achieved, a chart of oriteria has been devised by
which the efforts of the students can be evaluated, At the end of the
ninth grade, each teacher will indicate the level of achievement genarally
reached by each student in the factors of writing ability listed on the
chart, (1) Content, (2) Organization, (3) Mechanics, and (4) Flavor.

To this chart he will zi%ach a sample composition of the student'!s work
which was written a8 a part of his year's olassork, (It will not be
written for the express purpose of attaching it to this form.) He will
select a composition vhich feels 1s an accurate representation of the
student's compositional abilities, not his best or worst effort of the
year, The chart and sample ecmposition will be placed in a folder which
is to be kept for cach individual until he graduates, Each teacher who
has the student thereafler in any Znglish class, whathor the course be
basically a literature course or a writing oourse, will also fill out
the oriteria ehart and sulnit a representative compcaition written in
oonnzction with the work of that particular course. Thus a contimuing
record will be kept of each student'e development in writing skills, ard
a study of his folder at the end of the twelfth grade should reveal
whether the program has guctecded in improving these skills,

Important t0o in the evaluation of this Englieh program is the effect
it has upon studentst attitudes. These sttitudes may be discermed fram
two scurces, from the teacners who have the students in class and from
the studonte thomselves. 1aoch teacher, beginning with thoe ninth grade,
therefore, will check on a mimeo-graphed oard the attitudes he has obe

-
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served displayed by cach of his students, The student will also be
asked to express in writing his attitudes toward the various aspects of
the English curriculum at the end of the ninth grade and again at the
end of the twelfth grade. He will further be asked to evaluate the
high school English program and to indicate in what ways he feels it has
met or failed to meet his particular needs, One additional indicatvion
of attitude may also be revealed by the numbeb and nature of books
listed on his cumlative recading record maintained throughout his high
school years.

The satisfaction scuderts have with ti:e non-graded program will aleo
be indicated by the numbexr of English courses students elect to take in
comparison to the nunber of courses teken in the traditional program.

The forms which have bien devised for this evaluation are Appendix
D and E,

Outéomes

It 15 believed that the undesirable qualities of the traditional
English program can be eliminated through curriculum reorganization
along ncn-graded linecs. The following benefits are evidentt

(a) Batter individualization of instruction through cwrses tailered
to student needs,

(b) Reduction of the needless repetition of activities and content
that currently plague tho English currioulum,

(¢) Broaden.ng of the soope of the cwrriculum, providing a richer
variety of subjuot matter to meet individual needs and interests.

(d) Provision for different kinds of instruction (survey, practical
experience, seminar, eto.) for diffeirent kinds of students.

(e) Enhancement of motivationn, Mo longer should the student feel he
is taking "more of the same." Since he has a choice in saleot-
ing it, his attitudes toward English should improve,

The following cutcomes are anticipated with this non-graded programs

(a) It will encourage students to take more English courses beyond
the usual two units required in grades 10«12,

(b) It will provide greater flexibility in curriculum without ap-
preciably changing the number of classes and the numdber of
teachers involved,

(¢) It will allow traditionally oriented and experiemenial approaches
to subject matter to be offered wimiltancously,

(d) It will permit greater utilisation of the teachers! backgrounds
and interests, Cach has the opportunity ¢o teach what he can do
vest,

(e) It will allow the teacher more opportunity to formulate and work
toward the fulfillment of definadble educational goals than do
the netulous demands of the traditional curriculum,

£1) It will offor teachers the chance to make a satisfying use of
their professional preparation,

(8) It will facilitate better communication between parents and
teachers if the teacher knows the goals for which he and hie
students are working and can explain them enthusiastically,

-7-
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APPENDIX B
A. Composition and inglish Usage Courses

English Usage Workshop 1 semester 3 unit

This course is required of students who score in the first quartile on the
Greene-Stapp test late in the ninth grade and whose previous grades in English
have been low, These students have thereby revealed a need for a concentrated
review of the fundementals ¢f Engli:h usage. OGrammar, punotuation, capitaliza-
tion, and spelling are covered, Also stressed during this semester are phrases,
clauses, sentences, outlining, and vocabulary development. What the teacher
teaches specifically in each class is determined by the particular needs of the
students,

Basgic lish iJsage 1 semester % wit

This course is r:quired for students who score in the second or third quartile
on the Greene~Stapp test administered late in the ninth grade and whose previous
grades in BEnglish are coasistent with this evaluation, It reviews the funda-
mentals of English usage in greater scope than does the English Usage Workshop,
The elements of usage listed for the workshop are coverad in this course, but
with less drill and wider range. Sentence types are mastered, Verbals,
numbers, moods, voices, cases, and tenses receive concentrated study.

Expository Writing Workshop 1 semester 1 unit

This course is designed for those students who were required to take the
English Usage Workshop and follows that course in a sequential relationship.

Its purpose is to provide the student with the fiixdamentals of good writing,
with the emphasis on paragraph construction, The following sklills are stressed;
(1) paragraph develorment, (2) the writing of book reports, (3) outlining,

(4) sound thinking, (5) precis writing, (6) the use of the library.

Basics of Expository Writing 1 semester 3 unit

This course is required for atudents who have completed Basic inglish Usage

or who were exempt from this prerequisite because of high placement scores,

Its purpose is to provide the studert with a solid background in the discipline
of writing controlled composition, with the emphasis upon the teachiig of the
principles of style and content in conjunction with actual writing exveriences,
The objectives of this course are the ability to prepare properly for composi-
tion through outlining and writing precis, abstracts, and paraphrases; mastery
of a variety of paragraph patterns; development of individual expreseica within
the bounds of disciplined formj; application of oritical standards to onels own
writing and the writing of others; and the composition of repers of varying
typea and lengthsn,
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Advanced Composition 1 semester 4 unit

Advanced Composition is a course for the college-bound student who has completed
his requirement in Basics of Expository ¥riting but who wishes tr refine and
perfect those skills which he has already developed and to acquire the skills
and experience for writing longer, more complex expoaitions, The content of
the course will include the study of loglc, culminating in the composing of
persuasive and argumentative papers; the writing of critical and analytical
papers based on sslected literary works; and the constructing of other special-
ized compositions, Elements of research will be utilized in many of the papers.

Research Techniques and Writing Every=-other-day 1 semester $ unit

This course is designed for and strongly recommended for the college-bound
students and for those who h,ve succossfully completed Basics of Expository
Writing, a prerequisite of this course, Students learn to make evaluative Jjudg-
ments as to the quality and value of the variety of sources used in their r¢-
search; they also learn the techniques of properly communicating these materials,
The general subject matter includes paraphrases, footnotes, manuscript form and
development, quotes, bibliograrhies, outlines, appendices (tables, diagrams, eto,)
transition devices, and library science,

Creative Writing i semester 2 unit

In this elective course all writing is based on the use of imegination and the
the student's own intellectual resources. Since no formal sttention is given to
matters of mechanics, organization, logic, or granmar except as they may be re-~
lated to specific individual efforts of the students, only those who rank in the
upper half on the Greene-Stapp test should elect this course. Students may
choose to write in several different disciplines: poetry, prose, drama, essay,
character sketches, ets. The student must have his counselor's and instructor's
approval before he may take this course,

Journalism I 1 semester % unit

Journalism at the high school level is an axploratory course intended to give a
limited introduction tc the field of newspaper Journaliem only, Other phases
such as radio and television writing, advertising, and public relation are in-
troduced only incidentally,

Journali: ‘s a two-semester course designated as Journalism I (basic prinociples
of newsp. Journalism involving the various types of writing and technicalities
of make-up) and Journalism II (production of the school newspaper), Students
may elect Journalism I if they have above aveiage grades.

Journalism II 1 semester 1 unit

Admission to Journalism II is determined by (1) the successful completion of
Journalism I and (2) the approval of the instructor, The staff is aot to include
more than 22 to 25 students, Ths work of this coursa consists of the publication
of the school newspaper, Tiger Tales, every other wesk. A student may take this
course more than cie semester, but he cannot earn more than a single % unit of
oredit for it,
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Business English 1 semester } wnit

This semester course is organized to give both boys and girls the opportunity
to practice and develop proficiency in the basic communication skills, both
written and oral, important in the business world, Included in the basio cone
tent are a review of grammar and punctuation, the development of spelling and
vocabulary, and the writing of business reports and letters,

Language Study 1 semester % unit

Tris course attempts to develop in the student a broader and more accurate con-
cept of what language really is, It draws from the findings of modern linguist
to show how language works, It acquaints students with the history of language
its nature as a symbolio system, its social and regional variations, and its
dynamic quality and evolving nature, An understanding of word meaning is built
through a direct vocabulary study as well as through a study of semantics and
etymology, Recognition is made of the importance of connotation and levels of
abstraction, This course i1s highly recommended for the college~bound student
and should be scheduled during his second or third semester, if possible,

Indiwidual Invegtigation 1 semester % unit

A capeable student during his second or third year who elects to take this
semebter of individual investigation is assigned to a faculty member who guides
Yim in his selection of a problem in the language arts, reading program or re-
search activities to explore the problem, and final preparation of a paper or
project to reveal his findings. This course permits the mature well~motivated
student to take the initiative and responsibility for developing a particular
aspect of the language arts in which he has great interest or aptitude, How~
ever, the problem he explores must be worthy of investigation and demanding
cnough to make the halfe-unit of credit valid, To insure steady progress toward
the established goal, the student confers often with his advisor, although no
regular class period is assigned to these meetings, Final evaluation of his
semester's work is made by a committee (three English staff members and Inglish
supervisor or department chairman) which studies the report of his findings plus
a written record kept by the student of his activities for the semester,

Yearbook Production - 2 gemesters % unit

Students are selected Ly the advisor after making application, Students
atudy production techniques and publish the school yearbook, the Cuyahogan,

B, reading Skills and Literature "ourses

Developmental Reading Every-~other-day 1 semester % unit

Developmental Reading is a comprehensive and realistic approach to the reading
problem - an individual approach, It begins oy recognizing the reading pro-
ficiency which the pupil has already achieved, and builds upon those skills to
gain greater achievement and appreciation, In truth, it begins where the stu~
dent is and encourages him on to higher goals in speech, comprehension, vocabtu-
lary, and study skills, No letter grade is given,
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Reading Workshop 1 semester % unit

The reading workshop is required of those pupils who show a definite handicap
in reading ability on a standardized test administered late in the ninth grade
(score below 25% on Nelson-Denny test),

Individual scientific testing will diasgnose the student's needs, Areas which
must be tested are (1) auditory, (2) mastery of phonics, (3) word attack skills,
and (4) structural analysis, It is important to identify weaknesses in psycho-
logical, physical, emotional, and basic reading ar¢is. Small group program! aras
worked out to help the individual, Low=-ability, high-interest material is used,
with corrective materials being stressed,

American literature, track 1 1 semester 1 unit

This course in American literature is designed for those students who have
secred low on the Nelson-Denny test and who have indicated in previhus BEnglish
courses a difficulty with literature, Its purpose is to help students correlate
what they read with their own individual lives, This is done through the reade
ing and disocussing of poetry, short stories, drama, and biographies of famous
American figures from 1600 to the present, with the greatest emphasis on contemp
orary writings, In addition to the bLasic anthology, many outside resources are
used to help students in their realization of this correlation, such as Scope
magazine, speakers from the community, paperback books, newspapers and other
periodical sources, audio-~visual me “erials, etc,

American Literature, track 2 1 semester 3 unit

A correlation of American history to American literature is made through the
study of novels, poetry, essays, short stories, drama, and biographies of famous
American figures, The purpose of this courss? is to develop oritical analyses
and eraluations of major American writers through the use of outside reading,
discussions and compositions seleoted by the instructor, Students stheduled in
to this olass should score in the middle two quartiles on the Nelson~Denny
Reading Test.,

American Literatura, track 3 1 semester £ unit

This course is an attempt to interpret American writings in relationship to the
personal, social, and political tendencies which conditioned their writing,.

One of the primary objectives is to impress upon students that literature mirro:
life and as such is a means to personal growth and maturation. In addition to
the basic anthology, at lcast two novels are studied in depth, Students!
compositions are based on the reading of the course., Students scheduled into
this course must score in at least the top quartile on the Nelson-Denny Readiug
Test and have previous tnglish grades congistent with this evaluation,

English Iiterature 1 semester 1 unit

This semester survey course in English literature is an elective recommended
for college preparatory students, It is planned to give the pupil an intre-
duction to the outstanding figures and works from the Anglo~Saxon age to the
modern period, showing that the writings reflect the times from which they have
come and that they can be applied to life situations, The basic anthology is
enriched with additional readings. Students explore the etymology of the
English language. Frequent writing assignments are related to the reading,
Prerequisite is American literature,
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Classicsl Mythology 1 semester % unit

This course consists of intensive reading, discussion, and writing on selected
material from such sources as the followings

Homer - Iliad and Odyssey
Bulfinch ~ Mythology
Hamilton -~ Mythology and the Greek ‘lay

Other sources may be added at the discretion of the instructor, The purposes
are to provide a background for a study of Western literature, to gain a deeper
understanding of the ancient and medieval basis for Western culture, and to
develop a further knowledge of Western philosophical thought,

Contemporary Re,ding 1 semester % unit

B

Designed primarily for those who do not plan to attend college, this course
is geared at stimulating in the student an interest in reading which will re-
main with him throughout his adult life, Goals include awaliening a oritical
gense for good literature and worthwhile periodicale and newspapers, removing
any barriers which impede understanding and interpretation, and helping the
student to realize that reading can be enjoyable as well as informative,

Materials used to achieve these goals include drama, poetry, prose -~ fiction ar
non-fiction - mainly modern; and selected newspapers and magazinza, Occasional
writing assignments are correlated with the reading asiignments, and vocabula-
ries are strengthened,

Media Survey 1 semester % unit

This course for the non-college bound student recognizes the importance in con-
temporary culture of five of the mass media~-radio, television, movies, news-
papers, and magezines, Its purpose is to create active, interacting citizens
by improving their skills in viewing, reading, and listening through increased
understanding of these popular arts and by up-grading student taste. It attem
to move students from uneritical assimilation,

To achieve these goals, the following approaches are used: (1) analysis of
mass media as commentary on contemporary culture-—as a reflection of an influ-
ence on the society from which they emerge; (2) study of conditions under whicl
thege arts are created-~for example, the impact of economic forces and public
opinion, the legal and ethical responsibilities of each media; (3) analysis of
the peculiar demands of each form of expression; (4) develogment of standards ¢
Judgment by which to evaluate intelligently each of the popular arts; and (5)
comparison of the various modes of communication-- for example, & news event
as handled in a weekly news magazine, on a radio newscast, and on a television
news program,

World Literature I 1 semester 4 unit

World Literature I is a college preparatory eouwrs which gives an introduection
to selected writings of the Oriental and VWestern world, with the special aim
of showing how literature expresses the artistin, ethical, and philosophical
imagination of each ethnie group., Analytical and evjluative composition is a
basic requirement, This course presents writers from the Orient, from ancient
Greece and Rome, and from the Medieval and Renaissance periods of Italy and
Spain, BEnglish Literature ie recomasended as a prerequisite,
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World Literature 11 { semegter 2 wit

World Literature II is a collegs preparatory course which gives an introduction
to selected writinge of the Western world, with the special aim of showing how
literature expressss the artistic, ethical, and philosophical imagination of
each ethnic group, Analytical and evaluativs composition is a basic require-
ment, This course presents writers from France, Gennany, Scandinavia, and
Russia, World Literature I is recommended but nout required as a prerequisite,

Shakespeare Seminar 1 semester 4 unit

This seminar explores six to eight Shakespearean comedies, histories, and
tragedies, As background for the student's understanding of the déramasg, he

must be able to relate Shakespeare to his time, visualize the Elizabethan theater
with its lindtations and advantages, understand the position of the theater in
the Elizabethen life, and relate the literary works to the historic circumstances
of their composition, Although he studies the structure of the plots, he is
lured beyond meve plot concerns to (1) further emotional malturity through great-
er insizhw anto human character and metive, the inner conflicts with which

these choracters struggle and the conscquences of their asciions; (2) intelleot~
val stimulation through delving into the ideas and concepts which the plays
present; (3) awareness of the language used to define these human conflicts

and ideas and responsiveness to the poetic power of blank verse with its
symbolism and imagery to mirror meaning; and (4) recognition of the reasons

for the appeal which Shakespearefs plays have in our modern age,

Considerable wcrk in oral expression is given with oral reports, panels, and
discussions, In writing, the emphasis is on critical analysis, Thinking
eritically, reading deeply, writing precisely, listening concentratedly and
yperceptively, and speaking clearly and meaningfully are integrated throughout
this semmster seminar, English Litsrature is recommended as a prerequisite.

Modern Novel 1 semester 3 unit

Stucdents read eight to ten modern novels to develop an understanding of the
novel as an art form in the modern world, Novels are discussed, analyzed, and
formally reported upon through written or oral reports, with the emphasis upon
their literary and sociological values, This courss is open to those students
who score in the top two quartiles on the Nelson~Denny Reading Test.

Literary Interpretation 1 semester . % unit

This course is for the prospective college student who still has much difficulty
in making a close analysis of a plece of literature, a skill which most colleges
will expect him to have, Its purpose is to provide him with the mesns by which
he can arrive at an understanding of various kinds of literature--easays, short
stories, novellas, poems, book 1eviews, literary critioiam, and biog-aphical
sketches—~and the confidente to express his analytical and oritical views in
both oral and written e¢xperiences. The selsotions used, primarily modern, will
be either mimeographed ur taken from paperbacks,

-15—




C., Speech and Dramatics Courses

Bagic Speech 1 gemester ' % unit

This course is designed to provide initial training in fundamental speech skills
techniques and attitudes, and to enable the student to participate more effect-
ively in other courses of the total language arts progranm,

Emphasis im placed on helping students to develop speech skills which go into
everyday life, Informal speech such as conversation, interviewing, and social
situations is practiced in class with student participation, A voice and
diction unit includes breathing exercises, articulation drills, and demonstra=-
tion of the functions of the voice mechanism. Delivery elements include todily
action exercises in pantomime, gestures, eye contact, posture and platform
movement, Organization and content is introduced for those typss of occasions
demanding such skills, and some practice is given in more formalized situations
which may arise from civie or social obligations,

Advanced Speech 1 semester é unit

This course is designed to extend the range of oral activities and experiences
of the student speaker, Attention is given to the standard formalized speech
£21rms such as speeches to inform, convince, persuade, and entertain, These -
are followed by radio speaking, speeches for special occasions, and tourtesy
speeches, using extempore, impromptu, and manusoript delivery styles,

BEuphasis is placed on outlining, orgenization of ideas, content, and the value
of reeearch, Opportunities for actual experience are offered in reading the
daily etudeant bulletin using the public address aystem and in introducing
speakers and programs in school assemblles. A speech outside the olassroom is
a requirement for credit, This can be done in another subjeoct area or class
or in the communitiy.

Co-~curricular and contest activity is aleo encouraged. Basic sypeech is a
prerequisite,

Parliamentary Procedure fvery~-other~day 1 semester f'unit

This course is designed to give practical knowledge of basic parliamentary
procedurs as used to solve problems in a democratic society from the most for-
mal to the informal groups.

Students elnct officers and have them preside; prepare motions, bills and
resolutions, and discuss and debate them in parliamentary-conducted meetingsj
and become oriented in correct usage and forms and procedures of parliamentary
principles,

Discussion Every-other—day 1 semester + unit

This course is designed to stimulate students to apeak out and express them
selves in group action situations,

Students choose from such activities as field trip, visiting spealers, film-
strips, newspaper and magazine articles, books, television, programs, and

other projects which are followed by discussion, School, community, state and
national problems are used for panel discussions with library research preceding
presentations,

Proper forms and techniques of formal discussion are introduced, and responsi-
bilities and procedures of leadera are rtudied. Bmphasis is on participation,
and students will develop cooperative attitudes and respeoct for opinions and
ideas of others, Standards for oritézfl listening will be developed,
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Argumentation and Debate 1 semester % unit

Fmphasis in this course is placed on the elements of debate (analysis, research,
logical reasoning, refutation, and delivery), extempore speaking, and legisla=
tive debate, Thie i8 preceded by research, cooperative deliberation on pro-
blems, participation, and thinking and listening critically, This course is
recommended for students wishing to participate in competitive debate, but not
necessarily limited to tnese students. Basic speech is a prerequisite, and
studenta should have the recommendations of counselor and instructor,

Oral interpretation 1 semestor 1 unit

This course is designed to develop the skills or oral reading and to increase
the student's appreciation of literature, Since independent study and an indive
idual investigation approach is used, it is recommended for the serious, mature
student who has a strong academic average and who can take the initiztive and
responsibility to work independently,

Emphasis is placed on transmitting the printed meaning to the listhner by the
reader, Appreciation and understanding of literature is developed through
analysis and evdluation, Oral presentations of prose, drama, and poetry help
the students to think creatively and strengthen their iiaginations, Vocal and
bodily techniques ar *idied as aids to develop self-confidence and poise,
and students are encouraged to improve their ability to listen.

A co~ordinating project with American literature classes and storytelling in the
e¢lementary schools give students opportunities for actual experience in oral
presentations, This course is recommended for students participating in contest
activity, but not necessarily limited to these students.

Basic speech and American literature are pre-requisites,

History of the Theater 1 semester 1 unit

This course is intended to acquaint students with the dramatic tradition and
the role of drama in the history of man, Students study the basiec histor.cal
periods of theater such as Greek, Medieval, Elizabethan, and Modern, and read
significant dramatic works from the various periods. Historical developments
in scenery, lighting, acting, costuming, and makeup are also studied, Students
will develop critical standardes and taste in drama and increase their under-
standing of this genre as a source of insight into personal and social problems,

Acting 1 semester 1 unit

This cocurse is designed to develop bodily and tnaal response and to offer the
foundation upon which good acting is built, Through study and exercises in
pantomime, stage movement, voice, scene enactment, the process of creating a
role, and directing, the student gains not only technical competence in acting
but assurance, poise, and self-control as well,

Technical Theater 1 semester % unit

This course teaches the student theory and practical techniques of set design
and construction, stage lighting, costiming, make-up, and sound effects through
actual production on location both at the high school and at selected element~
ary schools. It enables the student to gain knowledge in all areas of technical
theater,
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AFPEYLIX C
Representative Student Programs
Student A

Evaluation for Placements Fifat quartile in English Usage
Lowest 25th percentile in reading
"DY rating in composition

10th year - "English Usage Workshop" (required)
"Keading Workshop" (required)

11th year = "American Literature, track 1" (required)
"Expository Wri‘ing Workshop" (required)

12th year - "Contemporary Reading" (elective)

Student B
Evaluation for Placement: Second quartile in English Usage
(non=college bound) Median in Reading

"GCr prating in composition

10th yerr - "Basic English Usage" (required)
"Bagicas of Sperch" (elective)
"Developmental Reading"” (elective)

11th year = "Amcrican Literature, track 2"
"Bagics of ixpository Writing' (required)

12th year - "Mass Media Survey" (elective)
"ioting” (eleotive)

Student C

Evaluation for Placements Fourth quartile in English Usage
90th percentil in Reading
"A" rating in composition

10th year - "American Literature, track 3"
"Basics of lxpository Writing" (required)
"Research Techniques and Writirg" (eleotive)

11th year - "English Literature" (recommended)
"Creative Writing" (eleotive)
"Basice of Speech® (recommended)

12th year = "World Literature I" )elective)
"World Literature II" (elective)
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APFENDIX D (cont'd,)

Studentt!s Name

Grade Level

CRITERIA FOR EVALUATION OF COMPOSITIONS

CONTENTS ORGANIZATION MECHANICS FLAVOR

Superior
(A~B)

Average

(c)

Unacceptable
(D-F)

Teacher's Gommentss

Course

Teacher
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APPENDIX E

ATTITUDE RATING

Student

Course

Teacher

This student:

enjoys reading
reads only bepause required to
dislikes reading

finds the study of gresmar interesting
and important

endures gramnar
is bored by grammar

likes to write eompositions
writes beeause it 18 reaquired
detests .. riting




