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CHAYIER 1

INTRODUCT ION

Background

In the past decade rach attention has been piven to the Head
Start I'ropram for cultirally disadvantaped preschoel children and to
the Upvard Bound Frogram fov culturally disadvantaged secondaty school
studer ts, These have heeh successful attempts to prepare pupils for
participation in elementary schools and colleges, but they are limited
to a snall fraction of rhe persons who need such assistance. Many
culturally disadvantaped Negro students still arrive at college unpre-
pared to compete with thedy more afflucent wviite classmates.

Suwimer preparalory programs have heen developed to help prepare
disadvantaged students for collepe admission. A New York program,
"Operation Sccond Chance," prepates hiigh school graduates previously
denied admission to collepe for re-application. Auother apnroach
provides lengthened undergraduate programs to pive disadvantaped
students an addftionai yecar of instruction. Such programs serve the
afn of helping deprived students and also of benefiting the institution
and the student body by increasing the diversity of backpround of
students.,

Importance of the Study

Of 154 Negro students at a Jarge midwestern university, the 30
percent in the vpper half of their class with respect to academic
aptitude iIncluded nearly equal numbers from inteprated high schools
and from predoninately Negro high schools., Evan the Negro ren from
familics of relatively high socio-econoric level had aptitude scores
lower than the non-Negro freshman average.

Negro students are inadequately prepared for college repardless
of their socfo-ccononte backpround or the degree 6f intepration in the
high schools they attended. Even in futeprated hipgh schools, the
education reccived by Nepro students is inferfor to the educatinn
received by non-Negro students in the same schoel., Nepro students
should be piven special assistance in the form of tutoring, counselinp
and surmer programs, (2)

In 1965, New York University fnvtituted an erpe:imental program
for 60 "high risk" students. Only 15 of these students vere still
enrclled after ene ycar. A sufficient supportive progran bad not been
provided to enable the students to develop their latent potential,
More and better progrars arec needed 1f the skills and talents of the
potentially able, but deprived youngsters, are to be developed. (14)

A. H, and N. College, an Arkansas all-Nepro institutfon, bas
been providing special assistance in the foim of tutoring and additional



counseling to 1ts students for a mwrler of years. 1o spite of the rfact
that no statistical evaloation g beon wade to deterndne the offective-
ness of Lthe propren, the direstor ef fresnpap studies for that collepe
states that nany studots vie wenld e dended adeiesion Lo rost fnstitu-
tions of hisher ceducation sre helped in developing desirable study habits
and do successfelly complote a four-yveor collepa progran,

AL Scuthern State Collepe, a previously all white college, the
averape Hepro student bag Leen unalble to compete academically with the
average vhite student, Jids sare vordition exfsts in all of Lhe
previously al L vhite Arvansas collepen, ond the cducational literatuve
indicates that §r exirels Za colleges throuphout the catire United States,

During tlic 19G8-1¢(Y schnol ycar, Southern State Collepe, with
other south Arkansas collupes, participated in two programs which bLrought
additional culturally depriv:d studeats into the fastftutfons, These
prograns were designed to Jocate acuderically able students and to informn
the parents of all graduvating high school seniors that financial aids
were available for college students. Doth programs have contributed to
an increase in the number of Nepro students enrolled in all white colleges
In south Arkansas. This makes 1t rore urgent that programs be initiated
that will help these persons to succced in collepe and to complete a
four-year degrec. '

There is some diffcrence of opinion as to the reason for this
inability of Lhe averape Negro student to compete successfully with the
average white student on oo academe Yasise  Shuey, Garvett, &nd Jensen
are three writers who have concluded that the difference {8 one of native
inte)ligence end nothing can be done te reduce or eliminate this inability.
However, the preponderance of Informed opinion is that the difference
in academic pexforrince is a result of on inferfor cultural background
and can be cotrected with special help,

The carcfui appreisal of educational propgrars 18 extrermely rare.
Therefore, it s uwot surprising that fov corpensatory prograns in higher
education have been systeaatically evalvated. 1t is cssential that nore
of then be evaluated if the professfon is to have reliable guldelines
for further study. (19:155)

STATHHERT OF TI'S PRORLMM

The prodlem under consjdcration in this study Is the inability
of the rajorily of Negro college students in previously non-Negro
southern collepes to do soatisfactory academic worl: based on existing
conditfons and standards. Specifically, a sample of approrimately
ene-half of the Southeru State College Yepro freshnen were provided
vpecial tutoring and counscliug fer one serester in an effort to
determine wvhether or not Nepro collepe students, vhen given sufficient
help, will overcore this nability and can do satisfactory academic
work In this college,




Yurposes of the Study

1, Provide additional help, in the form of tutoring and coun-
seling, tu & random savple of approximately one-half of the
Southera State Collepe Negro freshmen during the fall
sepester, 1669,

2. Conmpare the mean prade-point averape of this group for one
sonentier vith the neap grade-point average of a conparable
centrod provp which §s provided wo special assistance.

3. Coupave vatue changes for the two groups by use of pre- and
post-test scores vn the Allport, Vernon, and Lindsey, Study
of Valuos,

. Comparc the number of persons from cach of the two groups
wvho fall into the four caterories (a) dropouts, (b) persons
on academic probatien, (c) persons not on academic probation
but vhose grade-point averages are less than 2,0, and (d)
persons whose grade-points are 2.0 or more,

5. Provide a bacis for miking inferences pertaining to the educa-
tionel success of Negro students in a previously all white
south Arkansas college.,

Quest fons Answered by the Study

1, What effcet did spectal aesistance to a group of Negro
students have on thelr values in selected areas?

2, What effect did speefal assistance in the form of tutoring
and counseling have on the mean grade-point averape of the
group of Negro students who received the help?

3, Was the rean grade-point average of the experimental group
significantly hipgher than that of the control group for the
period of the study?

4, VNerc the value changes of the experimental group during the
firs. remester significantly different from those of the
control group? ‘

5. Was there a significaat difference between the nunber in the
tvo groups vho have dropped out of schoel, who are on acadenic
probation, wvho are not on acadenic protation btut have a prade-
point averape less than 2,0, and wvho have a prade~point avevage
of 2,0 or more at the end of the scnester?

6, Wwas thete a sipgnifficart difference between the academic success
of students vho were served by different counselors?

7 Did the lower one-third, the niddle vre-third, or the upper

3




one-third of the subjeets, at deterndned by ACT composite
peores, vespond better to the special tutoring and counsel ing
program?

Agsumptions Made

¥,

2,

3.

4,

5

6.

Postulates

1.

2,

Hypotheses
).

2,

3

Negro Mieshivan studentn in a proeviously non-tegro southern
co)lepe wiil take ¢dviatage of special assistancn to limprove
thefr acaderie status,

Collepu geade-point average and value changek are measurcs
of acaducic success,

Value climges can be reasured by the difforence between pre-
and post~Lusl scores on the Allport, Vernon, and Lindsey,

Study of Values.

Negro freshmen enrolled at Southern State College are repre-
sentative of the Nepro freshmen at previously non-Nepro
southern collepes {1 pencral,

The social wilfeu in which a child grows up is highly influen~
tial in determining the kind and degree of his experfence.

Ease of lecarning is based in large measure on the priodr
vapericnce and knovjedpe of the individueai,

The inabllity of the averape Negro college freshman tu com-
pete acadanically with vhite freshiren in previously non-Hepro
southern colleges fs a result of an fnferior cducational tack-
ground,

Inabflities resulting from an faferior backpiound can be
part{ally or totally removed by special assistance to the
persons jnvolved.

Tested

Negro students who were provided with speciai assistance would
experience a greater change of values than will Negro students
vho are given no special help.

Negro freslwen who were provided with spectal tutoring and
counseliny vould carn a higher rean grade-point averape than
Negro freslaen wvho recelve no special help.

There would be a difference between the nunber of persons
fronm the cxperincutal and contiol proups who fall into the

=3



four categoriest dropouts, persons on academle probation,
persons not on acadenic probatijon but whose pgrade-point
average fs less thean 2,0, and persons whose grade~point
aversge is 2,0 or ubove,

4o There wonld be no sipuificant difference between the wmean
firet comevter collove grade-pofut averape and the value
changes of the subyroups which are served Ly different
counselory,

5. There would be no sipnificant differcence between the bencfits
derived (row thiv prograw by the hipgher, middle, and lower
clemcnts of the expeyioental groups as determined by their
Anerican College Testing Program (ACT) composite scores.

Linitations

1. This study Javestigoted only two of the many factors believed
to be instruncntal in the determination of educational success.

2. The population from vhich the sample was drawn represents
only one college.

3. The sample size was snall due to the small number of Negro
freshmen enrolled at Southern State College.

4, The time~span of the study was linmited to one scmester,

Definitions

Academic Probation: As used in this study, academic probation

will conform to the definitfion being used at Southern State College at
the time of the study.

Compensatory Practice: A continuing activity by an institution
that helps disadvantaged students who could not otherwise do so to caroll
and satisfactorily propress in schools at all levels,

Compensatory Programs: An organized group of compensatory practices.

Culturally Deprived: Persons who have had very little contact

with cultural factors which are common in the cnvironment of the average
niddle~class white child in the United States.

Culturally Disadvantaged: Persons who have suffered from some
degree of cultural dcprlvation.

Drepout: All persons who withdraw from Southern State College
or who are suspended during or at the end of the period of the study
with the cxceptions listed bLelow., Persons vho are forced to leave
school for health reasens, persons who are drafted into the scrvices
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of the Unitced States, aud persons vwho transf{er to another collepe at the
end of the period of study will not be considered dropouts for this study,

Cass

tion of a dvsired goal in educerion, One of the neasurable desired goals
of educatica is a grade-point average sufficiently high to permit a
student te remain in school ond praduvate,

Academic Succens:  Favoralle academic progress toward the compla-

Grade-Point Avernne: For purposes of this study, all grade-point
averages will be bascd on a four-point scale,



CBAPTER J1

REVIEN O RELATED LITLRATURE

The same social forces responsible for the recent developmen of
compensatory education in the public schools have given lmpetus to the
developnent of compensatory practices on the collepgce level, One of the
most dyranmie treeds in cducation today is the effort to identify poten~
tially able Hepro or other socially disadvantaged youth and help then
to enter and succeed in college,

Some colleges long have been active In giving special assistance
to disadvantaged youth for wvhom hipher education would otherwise be
lupractical. UFxamples are Barea College in Kentucly, Oberlin College
in Ohio, and nnst legro collepes in the south, These Institutions were
exceptions in this repard; the majority of crllepes and universities
showed little concern for youth with handicaps caueed by poverty and
discrimination, Prior to 1960, there was very little discussion of
higher education for the disadvantaged in educational literature.
(19:122)

A survey of cfforts to increase opportunities for higher educa-
tion in California among persons disadvantaged by social and economic
conditions was conducted in 1965-1966, Information from this survey
revealed that two percent of the undergraduates admitted to the Univer-
sity of California had been exempt from the usual admission requirements
and that a number of cawpus programs for increasing educational oppor-
tunities had been stimulated by grants and scholarships.

Must of the disadvantaged students attending colleges in California
were enrolled in junior collepes which have an open-door admission policy
and counseling, remedial, and instructional programs suited to this
policy. These junior colleges could improve their services to the dis-
advantagied by attention to the systematic evaluation of their programs.,
(10)

A senior high scliool Negro boy with a D grade-point: average was
admitted to collepge as a pilot study. He was given weekly counseling
and tutoring secrvices, paid one dollar per hour for attending classes,
and additional pzyment for grades of A or B, The student achieved low
B grades at the junior college level and eventually the rewards for
performance in the form of payment were uanecessary. With counscling
and positive reinforcement, he acquired the behaviors necessary for
college success, (37:174)

In an attempt to solve the dropout problem among Negro students,
San Mateo Junilor College initiated the College Readiness Propram for
disadvantaged high school students. This program consisted of a six~
wveek Intensive tutorial session on the San Mateo campus subscquent to
high schonl graduvation. Thirty-six high school graduates were selected
for participation in the program., All but one of the students who com-
pleted the summer propran cnrolled at San Mateo the following fall, At
the end of the acadenic year, 44 percent of the participants in the



Collepe Readiness Progran dropped out as comparcd to 90 percent among
un-aided disadvantaped Negro studeats.  (16:10)

In 1€05, Ciry University of lew York cstablished the SDEK program
especially designed to veceruit and enroll poverty arca high sclool
gradvates who would siof ordinurily be admitted because of admission
stavdards. The students sclected were alded through special programs
to stvengthen thedr basic skills, 1In this program, 100 SEEK students
served as an experineatad group and 50 freshmen of similar age, ethnic
and socic-cronermic backgrouud, and high selivol records of performance
were used as a control proup. At the cnd of the first semester, 70 per-~
cent of the control group had drepped out or were unwilling to take a
second examination., ‘thirty-eight (38) percent of the experimental group
had dropped out, 29 percent were rated as doing average vork, and 33
percent were retained for additionmal remedial work., (11)

Probably the most outstanding compensatory development in higher
education in recent years is the variety of summer programs conducted
for high school students. Altliough similax programs have been previously
conducted for high school graduates by a few instlitutions, the big drive
for this type of program care during the summer of 1964 when hundreds of
disadvantaged high school students were permitted to spend several weeks
on college campuses across the nation.

These approaches to helping disadvantaged students enter colleges
are paralleled by programs designed to help them succeed in college.
Host coruton anuig Lhose programs arce opecial counscling and non-credit
remedial coursces. Other programs Include instruction in study skills,
tutoring, and financial ajd. (19:144)

The AEC-ISTSP, A Better Chance-Independent Schools Talent Search
Program, is a cooperative effort of 105 private schools and collepes to
provide individualized college preparation for disadvantaged high school
students. Pefore being assigned to one of the schools for two or four
years of funded schooling, students are required to attend transitional
sunmeyr programs at one of the sponsoring schools to expericence a boarding
school situation and to recelve tutoring in the hasic skills. In addi-
tion to the regular scholastic program with supervised study hours,
organized recrcational and cultural activities are provided. 0f 700
pupils in this program during the 1966-1967 sclool yecar, 97 percent
received passing grades and 40 percent received A's and B's. (27:12)

Antjoch College has Initiated a program for interracial education
to provide full college expenses to disadvautaged students nominated by
selected individuals. These students do not resrond to college in the
usual acadenic patterns. They manage their day-to-day activities well
but have difficulty with long-range assignments aud abstract contexts.
The shock of their new environment and thelr belief that cducation is
irrelevant makes their scademic work improve slowly. A good relation-
ship with a faculty member is exceedingly jwportant to them. If they
could merge the thinps of value from their htackprounds with those of
thedr new eavivonaent, and 1f collepes would accept the challenge to
change, new vigor would appear in the academic covmunity., (5:3)




The peneral premise tlat educational handicaps commonly observed
among socially disadvantaged children can be overcome by appropriate
scticol expericnces is well grounded in psychological and soclological
theory, but how bLest to accomplish this s an open question, The profes-
sion and the lay public are in no position to make judpments and long-
term cowwitments te any progran in the fleld,  (28:131)

In 19465, the Hgher Varivous Iropgram for elerentary school children
of New York City was evaluated on the basis of scholastic aptitude,
scholastic achicevement, perconal and scedal developrent, attendance, and
truancy of the pupils In the prograwm., In additioun to the pupil evaluatijon,
the professional staffl vho vorked with the program evaluated 1t., Yo
significant diffcrence was found between 10 scores, at third and sixth
grade level, readiug achievemnont scores, or school attitude and behavior
scales for the Higher Borizons pupils and the pupils of the control group.
The experimental group showved significantly greater pains in computa-
tional skills and problem-solving ability than the control group, The
Righer Horizons puplls exhibited slightly greater paius in attendance
and fewer truancy cases than the control group, Approximately tvo-thirds
of the professional staff recommended continuation of the program. A
decision to discontinue the program vac made on the basis of this
evaluation, (28:101-167)

Out of a total of 208l students enrolled in the first Upward
Bound Programs, 1994 ave now on their way out of poverty through eduvca-
tion. The change in these students from apathy, and in some cascs
hostility, to eagerness for learning and responsibility in their own
destiny has been remarkable. (28:171)

The Negro freshmen in a predoirinately non-Negro university from -
1961 through 1964 presented lover mean Scholastic Aptitude Test (SAT)
scores aud lower grade-point averages at the University of North Caro-
lina, although they had higher ranks in their hipgh school classes.
These data indicated that the pre-collepe cducation of these Nepro
students was less adequate than that of the total freshman class for
the period or that srading standards verc not the same in the high
schools, (22:368)

In a society which has need for an increasing portion of its
youth to secure collcge education, some concerted effort must bhe made
to help a larger percent of these youth to obtain higher education.
In the culturally deprived group, there is a sizeable proportion of
the youth who can profit from higher education and should be enabled
to secure it. (3:37)

Studices by Pasamanick, 1946; Araston and D*angelo, 1952; Key,
1932; Klineberg, 1935; Clark, 1922; Lce, 1951; and Stallings, 1960,
disavow the assumption of native differcence of intelligence between
whites and Negroes. There Is a great deal of overlap betwveen scores
of the two groups. The present investipator concludes that the view
that ctinic groups differ in fnnate intelligence is not supported by
acceptable scientific cvidence, (3:134)
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Attempts arce belng made to measwre the ineredients of deprivation
with the aim of developing o topology of deprivation which organizes
experjences into relevant groupings that ean be related to socially
determined group variations In 10 performance, It sceins protable that
when behavioral scientists have been able to classzify and measure the
elements and varisbles dn socinl deprivation, the olserved difference
between intellipence test scorcs of Repro and white sauples will be
explained,  (12:30¢)

Although many preograws for the disadvantaged are in process, nore
provision wmust b wnde for votivation, learning skills, and opportunity
for the disadvantapged to dewonstrate individual potential, Sihiple
remedial programs are inadeguate, and a univereal cooperative venture is
needed, with educaticnal institutions of al) ranks evaluating, exploring,
and sharing in an attenpt to initiate effective compensatory cducational
programs. {(17:84)
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CHAPTER 171

METHODS

The purpuese of this study was teo determine the cffect of special
tutoring and couazoling on the acadende success of Negro fresluen at
Southern State Uolicyge, This chapter 1s devoted to a description of
the methods uscd in the pursuit of this purpose,

Description of Population

The population for this study congists of all Negro freshman
students who were envollied in Southern State College during the fall
semester, 1909,

The experilumental sample consists of approximately one-half of
the Negro freshmen selected at random from the population of 89 students.,

Veriables Studied

The Independent variables for t'c study were special counseling
and tutoring.

The dependent variable considered was academic success measured
in terms of (1) college grade-point average, (2) value changes, and
(3) the number of students who fell into the four catepories, (a) drop-
outs, (b) persons on academic probation, (e¢) persons not on academic
probation but vhose grade-point average is less than 2,0, and (d) per-
sons wlose grade-point average is 2,0 or more,

Collection of Data

Data for this study were taken from the confidential student
records of Southern State College and from simple reports completed by
group members, tutors, counselors, and faculty resource persons. Copies
of the report forms comprise Appendix C.
Research Method

The rescarch methods employed in the study were these:

1, An extensive review of sclected related literature was under-
taken,

2. All Repro freshmen cnrolled in Southern State Coliepe for the
fall semester, 1969, were listed in alphabetical order and
numbered consecutively from one through the number cnrolled.

3. These Negro freshmen were randomly divided into two groups

11



approximately equal in number, This randen selectlon was
wade Ly use of a table of vaudon nuwbers, One of the tvo
proups vas used as an experinental group aund the other was
used as a control group.

4y The experivental group was raudopnly divided into thrce sub-
groups of approxiratcely equal sive ond each subproup vas
assipned o dif{ferent counselor,

5, ALl wewbere of the cuperimental and control groups were given
the Avertenn Collees vest (ACT) and the Allport, Vernon, and
Lindsey, Sindy ¢f Valies during froshman orientation ov during
the dn3dtial tirce vecks of the fall semester 1969,

6. In a furtlher effort to establish equivalency of the two groups,
the experinental and control groups vere compared on the basis
of mean ACT composite scores and wean high school grade-point
averages, The L-test for signifjcance of difference between
meane of independent samples vas used for these comparisons.
(15:167)

7. Biographical iInformation was obtaiuned for members of the
experimental and coutrol groups. This information included
the student’s age, sex, socio-economic background, type and
size high school graduated from, ACT composite score, hours
of college work attempted first semester, college grade-
peinl owversse, vhothen or not the stixdent veceived financial
aid, wvhether or not the student vorked and the number of
hours worked per weeck, number of hours tutoring service used,
vhether or not the student participated in varsity athletics,
and the number of hours counseling service used by cach
student,

8. 7Thrce counselors were employed to work with members of the
experimental group on a part-time basis. Lnough counselor
time was sccured to provide four hours of individual
counseling for each member of the experimental group. FEach
counselor kept a record of the individual counseling given
to cach member of his or her subgroup. These three counselors
included one vhite male, one white female, and one Negro male,
Tae two white counseclors were Southern State College staff
members, and the Negro counselor was cmployed from lope Public
Schools on a part~time basis, '

9, Six student tutors were.employed to work with the experimental
group. These tutors consisted of two Negro girls, one white
girl, and three vhite boys. In the selection of tutors,
preference was given to Negro students vho had the desired
qualifications. All tutors chosen were reconmended by
Southern State College faculty members as students who had
the knowledge and maturity necessarv to become successful
tutors of college freshmen,




10, The tutors were scheduled to work thirteen liours per weck
between the hours of 8 a.me and 5 p.w, Monday through Vriday.
Two hours per veck of each tutor’s time were left unscheduled
for the convenicnee of the students to be tutored, The wen-
bers of the experimental group were given copices of the tutor
schedules and encouraged to take advantage of four liours of
tutoring scrvice cach veck, Iach tutor kept a record of the
students tukored, the subject in which tutering was given,
and the nuriber of lours of tutoring given. At the end nf
the semester, totals were figured to determine the number of
hours of tutoring received by each pupil, the number of hours
of tutoring given in each subject, and the total hours of
tutoring performed by each tutor, :

11. Two faculty members werc cmployed to serve as resource per-
sons for the tutors, These faculty mewbers, one from the
Humanitics Division and one from the Natural Science Division,
met with the tutors as a group one hour each week to help the
tutors resolve any problems arising from tne tutoring sessions.

12, Members of tie experimental group were provided one hour of
orientation and/or group counseling each week and four hours
of tutoring service each week, These students were encouraged
to take advantage of the services provided, but no effort was
made to force them to participate.

13, After the groups were selected for the study, letters vere
written to parents, secondary school officials, college
faculty and staff members, and members of the experimental
group explaining the purposes of the study and soliciting
cooperation of these persons in the conduct of the study.

14, At the end of the fall scmester 1969, the experimental and
control groups were given the Study of Values a second time,
and the valuc changes for the two groups were compared on
the basis of the six categories of values covered in the
iustrument., A chi-square test was used for this purpose.
While members of the two groups were assembled for the pur-
pose of taking the post-test, each person was asked to list
the courses taken and the approximate number of hours of
tutoring help received in each course from sources other
than from tutors provided by this project. Fach member of
the experimental group also ccmpleted an evaluation of each
type of assistance provided by the project and of the total
program, -

15. The mean first semester collepe grade-point averages for the
experimental and control groups were computed and compared
by the use of a t-test for difference between means of inde-
pendent samples., (15:167)

16, QlLach group vas categorized into dropouts, persons on academic

probation, persons not on academic probation hut whose grade-
point average is less than 2,0, and persons whose grade-point
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17I

18.

19,

20,

21,

average is 2.0 or more., A chi-square test vas used to deter-
mine vhether or not the numbers from the two groups who fell

into the four categories were significantly different at the

+05 level.,

The three subgioups wverc compared on the same variables as

the entire experimental and control groups. A t-test vas

used to delermine slgnificance of difference between mean
grade-point averages of the three subgroups, and a chi-square
test was uscd to deternine significance of difference Letween
value chanpes of the three groups and to determine significance
of difference bLetween the number of persons from cach subgruup
vho fell into the four categories, {(a) dropouts, (b) persons
on academic prebation, (c) persons not on academic probation
but whose grade-point average is less than 2,0, and (d) per-
sons whose grade-point average is 2.0 or more.

The experimental and control groups were each divided into
three subgroups on the basis of ACT composite scores. A

2 x 3 factorial design using ACT composite scores and first
semester college grade-point averages as co-variates was set
up, and a two-way analysis of variance was used to determine
significance of differences between groups, Since it was
not possible to divide the experimental and control groups
into subgroups with an equal number of members on the basis
of ACT comrosite scoras, a correction for uncqual cell
frequencies was applied to the analysis of variance infor-
mation., (15:319)

All tutors, counseclors, and faculty resource persons completed
an evaluation of the study. The evaluation form used provided
a space for each person to indicate the benefits which were
derived from this research by the experimental and control
group members, tutors, counselors, resource persons, and
Southern State College. This information is compiled and
presented in Chapter IV.

The information obtained from the above research procedures
has been analyzed, summarized, and discussed in Chapter IV.
The conclusions and recommendations that were drawn from an
analysis of these data are presented in Chapter V.

Copies of the correspondence used in this study make up
Appendix A, and copies of the simple forms and instruments
used in the collection- of data make up Appendix B,



CUAPTER 1V

PRESENTATION AND ANALYSIS OF DATA

In an effurt to determine the effects of special tutoring and
counseling on the academnic success of Negro freshmen at Southern State
Collepe, data were collected to show high school grade~point averages,
ACT composite scores, age, sox, type and size hipgh school attended,
soclo-economle background, whether or not the student worked and the
nunber of hours vorked per week, ‘hether or not the student participated
in Interscholastic athletics, wii .her or not the student received finan-
cial aid, the first semester col. ege prade-point average, number of hours
tutoring service received, the course load in semester hours, number of
hours counseling service received, and the value changes for each student
during the first semester 1969,

A part of these data were treated gstatistically in an attempt to
determine whether or not they are related to the effects produced by the
program of specilal tutoring and counseling, The results of this inves-
tigation are presented in this chapter,

CHARACTERISTICS OF THE POPULATION

All beginning Negro freshmen at Southern State College for the
fall semester 1969, consisting of 39 men and 50 women, were used in this
study, These students were randomly divided by use of a table of random
numbers. Of the 89 students, 44 were placed in the experimental group
and 45 i{n the control group. :

In addition to randomly dividing the population into two proups,
these groups were compared on the basis of mean grade-point average for
the high school years and American College Testing Program mean composite
scores. A t-test for significance of difference between means of inde-
pendent samples was used for these comparisons. The data in Table 1
indicate that there was no significant difference between the mean high
school grade~point average of the two groups, and data in Table 2
indicate no significant difference between the mean American College
Testing Program composite scores of the two groups. The .05 level of
significance wvas used for these tests. This information confirms
equivalency of experimental and control groups upon entry into this
study. )

The experimental group consisted of 14 men and 30 women students,
and the control group consisted of 25 men and 20 wvomen (Table 3). Of
these students, only three werec married, two members of the experimental
and one member of the control group.

The age range of the group vas 17 to 24 years. The control group

was made up of 38 persons 17-18 years of age and seven persons 19-20
years of age. The experimental group was made up of 35 persons 17-18
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TABLE 1, NIGH SCHCOIL GRADE~POINT AVERAGE OF STUDENTS

Control Experimental

Group Group Total
Grade-Point Average Number Number Number
2.00 or less 4 6 10
2,01 to 3.00 34 27 61
3.01 or more 7 11 18
Total 45 44 89
Mean Grade~Point

Average 2,57 2.58 2,57

Standard Deviation 50 .53 52
L 27%

¥t 2.00 required for siynificance at .05 level




TABLE 2. ACT COMPOSTTL SCORES OF TiE SULILCTS
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Control Experimental

Group Group Total
Score Number Nurber Nurber
1-10 14 12 26
11-13 14 18 32
14 or wore 17 14 K}
Total 45 44 89
Hean 12.31 12.11
Standard Deviatfon 3.56 3.28
t JO404%

e e .- —
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%t 2,00 required for sipnificance at .05 level
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TABLE 3. THE SEX OF THE SUBJECTS

Control Experimental
Group Group Total
Se» Number Number Number
Male 25 14 35
Yemale 20 30 50
Total 45 44 89




years of age, scven persons 19-20 years of age, onc person 21-22 yelrs
of age, and oune person 24 years of age (Table 4).

Type and Size Migh Schools Represented by Membters
of the Experiwrental and Control Groups

The data fu Table 5 indicate that a total of 41 stulents in the
two groups graduated {ron high schools with North Central ratings, 36
from high schools vieh "A"™ vatings, 10 from hiph scheols with "R ratings,
and tvo frouw Miph schoels with “C" ratings, The data in Table 5 further
indjcate that the controel group contained wore students vho gradugted
from North Central high sciools than vere in the experfmental group, but
contafned fover students wio graduvated from class A, class B, and class
C schools than were in the experimental group., These data also reveal
cnat the vumber of students from integrated and all Negro schools were
approxinalely the same for the two groups,

Data collected fndicate that a total of 24 of the tubjects grad-
wated from hipgh schools with graduating classes of less than 25 students,
0f these 24 studente, nine were members of the control group and 15 vere
members of the experimental group. Fifty~tvo rerbers of the group
graduated from high schools with pradvating classes of 25 to 99 students,
Twenty-four of these 52 persons were renmbers of the experimental group
and 28 werc nembers of the control group., A totcl of 12 group membhers
graduated from high schocls with o graduating class of 100 to 399 stn-
dents., Five of these persons vere mermbers of the experimental group
end seven were merbers of the control group. There was only one of the
89 subjects, a member of the control group, who graduated from a high
school with a graduating class of more than 400 students (Table £),

Residence of Suljects buring the Period of the Study

Data recorded in Southern State College files fndicate that 32
members of the control group and 35 rembers of the experfrental group
occupled roorms In tlie dormitorles on the Southern State College tawmpus
during the period of this study, The remaining 13 merbers of the con-
trol group and nine menbers of the experirental group cormuted from
thefr hones or lived in the home of a relative and comnuted from that
recfidence (Table 7).

Si2e and Incore of Familles Represented by Subjects

The families represented by subjects of this study range in siee
from one to eleven children per family., The control group contafned
more persons from families with one to five children than were in the
experinental group. The experirental group contained more persons fron
famflies of six or more children than did the control group (Table 8).

The family incore of families represented by nrembers of the

expetinental and conutrol groups tanged from a low of $)200 to a high
of $11,650 per year, These data were coded into four categoties,
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TALLE 4, LN AGL OF THIT SUBJLCIS
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Control Experinental

Group Group Total
Age Rurber Number Hunber
17.18 38 35 ' 73
19-20 . 7 7 14
21-22 1 1
23 or more )} 1

Total 45 L4 89
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TALLY. 5. TYPE NIGH SCHOOLS REPRUSENTED BY SUBJFCTS

B ———— - —— o B e e Aaite o 3 et Biaba et S 8 — e o s —— s . gt et S e
D I L P ey - ——— s

Control Fxperinental

Group Group Tetal
Tyvpe School Number Nurber Kumber
North Central 25 16 41
A 16 20 i
B 4 6 10
C ) 0 2 2
Totals 45 44 89
Integrated 13 12 25
All Negro 32 32 64
Totals &5 44 89
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TABLE 6. DISTRIBUTION OF SURJECTS LY SiZE CF MICH SCHGOL GRADUATING CLASS
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Control Ixperimeatal
Group CGroup Total
Class Siwe Number Number * Number
1 to 24 9 15 24
25 to 99 . 28 24 52
100 to 399 7 5 12
400 or more 1 0 1
Totals 45 44 89




TABLE 7. RESIDENCL OF SURYECTS

-

Control Experirental .
Gxc 1p Group Toti]
Residence Number Nurbes Number
Dormitory Resident 32 35 67
Nonresident 13 9 22
Totals 45 t4 89

-—
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TABLE 8. NUMBLK OF CHILDREN TN THE FAUILIES OF TIO SULOLCTS
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Control Ixperinental

Croup Group Total
Numbere of Children Nurber Numbler lumber
1-2 15 9 24
3-5 15 14 29
-84 ‘ 6 15 21
9 or rore 6 6 12
Totals Lo 44 86

SO - -—
S -—a

*No data available for three families represented by control
group henbers




(a) $2000 or less, (b) $2001 to $4000, (c) $4001 to $6000, and (d) more
than $6000 per year. The members of the two groups for which these data
vere avaflable represented a total of 16 families In category (a), 28
famflics in catepory (b), 26 fam{lies Ju category (c), and nine families
in category (d).  Of the 16 farflies in category (a), nine were families
of control group novbers and sceven were fanilies of experimental proup
meubers,  The 28 familics in catepory (b) and the 26 families in cate~
gory (c) werc cach tle families of an cven nunher of rembers representing
the experimental avd control groups. ‘len rembers of the experirental
group and six nenmbers of the control group were menbers of the 16 families
in categery (d) (Taldle 9). There were three memhers of the control group
for vhom this fanily income Information vas not available,

Financial Aid Data for Subjects

The data collected from Southern State College records reveal that
there verc only 22 of the 89 renbers of the experinental and control
groups who received no financial afd which vas administered by the col-
lege. The other 67 merbers received aid in the form of Lducational
Opportunity Grants, Natfonal Defense Student loans, College York-Study
Program Allotments, and Scliolarships., Fifty-two persons received a
financial aid package consistine of a combination of an Educational
Opportunity Grant, a National Deferse Student loan, and a College Work-
Study Program Allctaent. Two persons teceived grants and loans; three
persons received loans only. Two persons received loans and work-study
allotmerts; two persons recefved grants, loans, and scholarships; one
person received a loan and a scholarship; and five persons received
scholarships only., Of the nine scholarships granted five were for
foothall, one for basketball, one for band, and two were academic
scholarships (Tahle 10).

Six of the male students who had work-study allotments were
varsity athletes in the ninor college sports. Since no scholarships
are available in AIC schools for minor sports, these students were
assfgned cnployment in 1i:u of scholarships. There was a total of 1)
students in the two groups who participated in varsity athletics at
Southern State Collepe during the fall and spring semesters of 1969~
1970. Six of these varsity athletes were members of the experfmental
group and seven were meambers of the control group.

In spite of Southern State College policy encouraging freshman
students not to work during their first serester, a total of 12 members
of the tvo groups worked part-time on the College Hork-Study Program
during the perfod of study. Ten of these persons vho had part-tirme
canpus enploynent were control group members, and only two were experi-
rental group menbers. Six of these, persons were varsity athletes in the
minor college sports. The hours worked by these 12 fndividvals ranged
from a minirunm of three hours to a maxirum of 15 hours per week.
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TAUCLE 9. DISTRIBUTION OF SUBJLCTS BY FAMILY INCOME

Control Experimental

Group Group Total
Annual Family Income Number Number Number
$2000 or less 9 7 16
$2001 to $4000 14 14 28
$4001 to $6000 13 13 26
More than $6000 6 10 16
Totals 42% 44 86

tNo data available for three families r.presented by control
group members




TALLE 10, FINANCIAL AID DATA FOR SUBJECTS

P A —— -

Control Experimental
Group Group : Total
Financial Aid Number Nunmber *  Number
Cpportunity Grant 29 26 55
Government l.oan 30 29 59
Student Employment k) 22 S5¢%
Scholarship 4 5 9

St ostpin,

AFreshman studentt are encouraged not to work during their
first semester., Student employrent has been arranped for
the second senester for the number of students listed in
this table,
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EXTERT OF PARTICIPATION JN ASPECTS OF THE PROJCCT
BY THE SUBJECTS

Records vere kept Ly tutors, counselors, and the dircctor of this
project which refleet the participation in all phases of the project Ly
merbers of the exparinental group, Of the 44 wewbers of the experimeutal
group, only thrce took advantage of 60 or more livurs of tutoring service,
and 15 of the reratining 4] students availed themsclves of less than 10
total hours of this service., The nean nunber of hours tutoring service
reccived by ewperimental group nenlers vas 22,3 (Table 11),

In spite of the fact that control group rerbers were not provided
tutoring service by this project, 11 trembers of the control group indi-
cated that they had securcd 10 or rmore lhours of lutoring service during
the perjod of this study, representing a nean of 6.4 hours per group
member (Table 11),

The subjects in which tutoring was sought most from project tutors
were mathematics, 190 hours; Fnglish, 144 hours; and natural sciences,
45 hours. Tutoring in socfal studies, foreign lanpuage, health, and
business courses was requested by few students and on a regular basis
by none (Table 12), .

The large number of hours of participation by both groups repre-
senting tutoring received from all sources when compared to the hours
of participatioen o, coperiienta) greus rembers from project tutors seers
to indicate that other sources of tutoring accounted for much more
assistance than did preojcct tutoring. Some of the distortion is reroved
vhen it is understood that much of the tutorinp from sources other than

from project tutors was done in extra class sessions with large groups
(Table 12).

labulation of the reports required of individual tutors revealed
that the total hours of tutoring actually acconplished by them ranged
from a high of 172 contact hours by the white female tutor, to a low of
52 contact hours for a white male tutor, with an average of 93 contact
hours per individual tutor. The number of contact hours and the nuster
of student hours are not the same, since students were tutored in groups
on some otcasfons. The three tutors who reposrted the largest number of
contact hours were all tutors of mathematics. They consisted of a white
female, a Negro female, and a white male tutor. The vhite female who
reported Lthe largest total hours of tutoring wvas also proficient as a
tutor of English. The tutors who reported the fewest contact tours were
tvo vhite male tutors and one black female. All of these persons were
best prepared to assist students with English and social studies.

An analysie of the above statements leads to the conclusion that
in this study students soupht assistance in particular subjects with
l1ittle regard to which of the tutors was working in that subject area.
There wvas no obvious difference betveen the use of Nepro versus white
students ot male versus ferale students as tutors.




TABLL 11, FEALENT OF SUBJLCT PARTICIPATION IN THL TUTORING PROGRAM

Control Experimental

Total lours Group Group Total
Participation Number Number Number
0-9 34 15 49
10-19 4 8 12
20-29 5 5 10
30--39 1 6 7
40-49 1 6 7
50-59 1 1
60 or more 3 3
Totals 4 5% 44 89
Mean 6.4 22.3

*Tutoring for control group members was obtained from sources
outside of this study.
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TABLE‘lZ. EXTENT OF PARTICIPATION IN TUTORING BY SUBJECT MATTFR AREAS

—————

Hours of Tutoring Received

Experimental Group Both Groups
Subjects Project Tutors Only All Sources
English 144 IAAA
Mathematics 190 ' 513
Natural Sciences 45 128
Health ' 2 40
Art 0 4
History 20 58
Psychology 5 14
Foreign Language 2 46
Political Science 2 1
Geography 24 27
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The participation of experimental proup members in the tutoring
phase of this project was tabulated by subgroups and indicates that sub-
group 11, assigned to the Negro male counselor, participated in the
tutoring nrogram an average of 28.1 hours per student; subgroup 12,
assipned to the white male, took advantage of 21,4 hours of tutoring
per student; and subpgroup 13, assigned to the white ferale couneelor,
participated In the tutoring scrvice an average of only 17.5 liours per
student (fablle 13},

The extent of participation in the counseling aspect of the pro~
ject was computed from the records kept by the three counselors., These
data reveal that the nembers of the experimental proup took advantage
of an average 5,1 hours of group counseling and 1.8 bhours of individual
counseling during the period of this study, with a ranpe of one to nine
hours of group counseling and none to five hours of individual counseling.

Subgroup 12, assipned to the white male counsclor, participated
fewer hours in both group and individuval counseling than the subgroups
assigned to the Negro male counselor and the vwhite fecmale counsclor.
Subgroup 11, assigned to the Nepgro male counselor, participated sliphtly
more in group counseling than did subgroup 13, assigned to the white
female counselor. But subgroup 13, assigned to the white female coun-
selor, took advantage of more hours of individual counseling (Table 14).

The extent of participation in this project hy members of the
experimental group does not fully support one basic assumnption of the
study. [That assumption was, that Negro froshmen in a previously all
white southern college will take advantage of special help in the form
of tutoring and counseling. The data alrcady prescented show that some
nembers of the experimental group made no effort to take advantage of
the services provided for them, while others took full advantage, and
still others used the services to a limited extent,

A part of the students who failed to participate in this project
were excellent students and well adjusted young people who had little
or no real need for such a program, but there were other students who
needed assistance badly and vere not sufficiently motivated to give of
their time and energy in an effort to secure a better basic education.

HYPOTHESES TESTED

In an effort to determine the effects of special tutoring and
counseling on the academic success of Negro freshmen enroiled in
Southern State College, five hypotheses were tested. The ,05 level of
significance was selected as the critical level for accepting or
rejecting nuil hypotheses for all tests used, A tuvo-tailed test was
uvsed in all instances where such a test was applicable to the statis-
tical tcol used.

The first hypothesis, when stated in null form, reads: There
was no significant difference between the value changes experienced by
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TADLE 13, YXTENT OF PARTICIPATION 1IN TUTORING PROGRAMS
BY EXPERTHMENTAL SUBGROUPS

—— e e

lours of Subgroup 11 Subgroup 12 Subgroup 13 Total
Participation Number Number Number Number
0-9 4 6 5 - 15
10-19 3 2 3 8
20-29 1 2 2 5
30-39 | 2 2 2 6
40-49 3 1 2 6
50-59 0 1 0 1
60 or more 2 1 0 3
Totals 15 15 14 44
Mean 28.1 21,4 17.5
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TABLLE 14. EXTENT OF PARTICIPATION IN COUNSELING
BY EXPERIMENTAL SUBGROUPS

- — ——

Hours of Subgroup 11 Subgroup 12 Subgroup 13  Total
Participation Number Number Humber Number

Group Counscling

0-3 2 3 1 6
-6 8 11 8 27
7 ox more S 1 5 11

Mean No. of llours
Participation by
Subgroup Members 5.3 4,3 5.2 5.1

Individual Counseling

0-1 8 10 0 18
2-3 4 3 12 19

4 or more 3 2 2 7

Mean No. of Hours
Participation by
Subgroup Members 2,0 1.1 2.4 1.8
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members of the experimental and control groups during the period of the
study., To test this hypothesis, the scores on the pre- and post-test

of the Study of Values for cach of the 80 pcrsons who took the post-test
vere compared to determine whether or not there was a value change. The
students were divided into those who showed an increase in score on each
category of the instruwent and those who showed a decrease in score or
no change on each catepory of the instrument. A chi-square test was
uscd to determine sipnificance of difference between groups. Using these
data, a value of 3.49 was obtained for chi-square. The critical value
at the .05 level of significance with 11 degreces of freedom is 19,7
(Table 15). 7The null hypothesis was accepted, indicating that there was
no statistically signi{ficant difference between the two groups. There
vere some small differvnces noted in the average value changes for the
two groups, On the theoretical category the average change for control
group members was 1,53 and only .19 for the experimental group. On the
economic category the control group shows an average score change of
-.33 and the experimental proup a positive average score change of .30,
In the aesthetic category the control group shows an average score
change of .20 and the experimental group had an average score change of
-.64, In the social category the control group showed an average score
change of .84 against an average score change of =.54 on this catepory
by the experimental group. On the political category the control group
shows an average score change of ~,11 and the experimental group an
average score of 1.19 (Table 16), BHoth groups showed a small negative
score change on the religious category, -.88 for the control group and
-.21 for the experimental group (Table 16).

An analysis of this information reveals no significant change in
the attitude of either group on any of the categories of this instrument
during the four months time between the pre- and post-tests.

Hypothesis number two, when stated in null form, reads: There
was no significant difference between the first semester mean grade-point
average of pupils of the experimental and control groups. This informa-
tion was computed for all members of both groups and also for only those
80 members of both groups who carried a minimum of 12 semester hours.
The mean grade-point average for the entire experimental group was 1.42
and for the entire control group was 1.48 (Table 17), but when only those
persons enrolled in a ninimum of 12 or more scmester hours were considered,
the control group mean was 1,52 and the experimental group mean was 1l.54.
A t-test for significance of difference between means of independent sam-
ples was used to check significance of difference between these means.
The obtained t value was .12 with a t value of 2.00 required for signi-
ficance at the ,05 level (Table 18). The information in Table 17 is
based on data for persons who carried a minimum of 12 semester hours.
The null hypothesis, that there was no significant difference between
the mean first semester college grade-point averages of the experimental
and control groups, was accepted.

This information indicates that the tutoring and counseling pro-
vided by this study made little if any difference in the first semester
college grade-point average of the experimental group. lowever, there
were other sources of tutoring help available on Southern State College
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TALLY. 15, VALUE CHARNGES TOR THE SUBJECTS

Control Experimental
Category and Group Group Total
Type Change Number Number Number
Theoretical
Increase 23 20 43
Decreasc cr
No Change 18 19 37
Economic
Increase 16 18 34
Decreasc or
No Change 25 21 113
Aesthetic .
Increase 20 19 : 39
Decrcase or
No Change 21 20 41
Social
Increase 19 21 40
Decrease or
No Change 22 18 40
Political
Increase 13 20 33
Decrease or
No Change 28 19 47
Religious
- Increase 13 15 28
Decrease or
No Change 28 24 52
Totals 246 234 480
Degrees of Freedom 11
Chi-square 3.49

*Chi~-square 19,7 required for sinificance at .05 level
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TABLE 106. MEAN VALUL CHANGES OF THE SUBJECTS
CLASSIFILED KY GROUPS AND SUBGROUFS

Categories of the Study of Values

Group

Theoretical Economic Aesthetic Social Polifical Religious
Control . 1.53 -0.33 0,20 084 -0.11 -0.88
Experimental 0.19 0.30 -0, 64 -0.54 1.19 ~0,21
Subgroup 11 ~0,06 -1,13 2.26 -1.60 1.80 0.20
Subgroup 12 0.66 1.13 ~2,06 ~1.00 0,66 0.60
Subgroup 13 -0.07 0.14 -0.92 1.07 0.42 -1.35




TABLE 17. MEAN, STANDARD DIVIATION, AND Lt SCORES BASED ON
PIRST SEMESIYR COLLEGE CRADLE~POINT AVERAGES

e e o 2 A= et 8 e At e e e 14 M e T e <o 4 ————

- e it o s i A B i 1 3 o s © s 4 o st P—

Control Expe. imental

Group Group Total
Grade-Point Averages Rumber Number Number
0-1.24 11 19 30
1,25-1.99 21 13 . 34
2.09 or more 12 11 23
Totals 44 43 87
Mean | 1.48 1.42
Standard Deviation 64 78
Degrecs of Freedom 11
£t Score .19

*t 2,00 required for .05 level of significance

**One member of each group withdrew before the end of the
semester without a grade-point average.
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TABLE 18. MFEAINS, STANDARD DEVIATIONS, AND t SCORES BASED ON
FIRST SEMISTER COLLLEGL GRADE-T'OINT AVERAGES
AND CLASSIFIED LY GROUPS ARD SUBGROUPS

Experimental Group

Grade-Point Control
Averages Group
Subgroup 11 Subgroup 12 Subgroup 13

Number 41 14 14 11
Mean 1.52 1.61 1.42 1,60
Standard

Deviation .64 +89 .86 55
t Experimental Group vs, Control Group 12
t Subgroup ll vs. Control Group | 43
t  Subgroup 12 vs. Control Group 48
t  Subgroup 13 vs. Control Group .38
t Subgroup 11 vs. Subgroup 12 +60
t  Subgroup 1l vs. Subgroup 13 .05
t  Subgroup 13 vs. Subgroup 12 .61

*Significant at the .05 level




campus in addition to the tutoring offered hy tutors of this study, and
thosc members of the control group who were motivated to succeed in col-
lege vere able to secure the help desired. There was one English teacler
and one matheratics teacher who tutored college students in lieu of a

part of their course load. In addition to these two persons, the majority
of Southern State Collepge faculty members encourage their students to

come to them for nceded help. The varsity coaches also liave a tutoring
staff that works with varsity athletes who nced assistance.

Since tutoring help was availahle from many sources, it is most
difficult to detcrmine the effect of the tutoring done by the tutors
for this study.

The nembers of the experimental and control groups were divided
into the four catepories, (a) dropouts, (b) persons on academic proba-
tion, (c¢) persons not on academic probation but whose grade-point average
is less than 2.0, and (d) persons whose grade-point average was 2.0 or
more; and a chi-square test was used to determine significance of dif-
ference between groups. The olbtained chi-square value was 1.58 with a
chi-square value of 7.81 required for significance at the .05 level
(Table 19). The null hypothesis was accepted.

Hypothesis number four states that there was no significant dif-
ference between the mean first scmester college grade~point average or
the value changes of the subgroups served by different counselors.

The mean first semester college grade-point averages for the
three groups were computed and compared by use of a t-test (Table 18),

The value changes were computed for the three subgroups by taking
the difference between the pre- and post-test scores on the Study of
Values. The members of the subgroups were divided into those persons who
showed an increase in scores on each of the categories and those who
showed a decrease or no change in scores on cach of the categories of the
instrument. A chi-square test was used to determine the significance of
difference between the value changes of the three subgroups. The obtained
value of chi-square was 5.71 with a chi-square value of 33,92 required
for significance at the .05 level (Table 20),

A further comparison of experimental subgroups was made by use of
a chi-square test to determine significance of difference between the
number of persons in each group who fell into the four categories, (a)
dropouts, (b) persons on academic probation, (c) persons not on academic
probation but whose grade-point average is less than 2.0, and (d) per-
sons whose grade-point average was 2.0 or more. Since there were too
few frequencies in some cells, the first and second categories were com-
bined, and the third and fourth categories were combined, making a two
category table. The obtained chi-square value from this information was
.95 with a chi-square value of 5.99 required for significance at the .05
level (Table 21),

This information shows no statistically significant differences
between these three subgroups on any of the comparisons made. However,
if the data in Table 17 are studied carefully, it is evident that there

39



TABLE 19. CATEGORIXS OF SUBJIECTS ON BASIS OF FALL SEMESTER
COLLEGE GRADE-POINT AVIRAGES AND NUMEER OF DROPOUTS

Control Experimental
Group Group Total
Categories Numbher Number Number
Dropouts . 11 9 - 20
On Probation 9 13 22
Not on Probation
Grade~Point 1.,25-1,99 15 11 26
Grade-Point Average
2,00 or more 10 11 21
Totals 45 44 89
Degrees of Freedom 3
Chi-square 1.58

*7.81 chi-square critical value at .05 level of significance




TABLL 20, VALUL CHANGES CLASSIFIED BY CATEGORY
AXD EXPERINENTAL SUBGROUP

———— ——— -——

- —_———— —— — — —

Categpory and Subproup 11 Subgroup 12 Subgroup 13 Total
Type Change Rumber Nunber Number Number
Theoretical
Incrcase 6 6 8 20
Decrcase or
No Change 9 5 5 19
Fcononic
Increase 6 5 7 18
Decrcase or
No Change 9 6 6 21
Aesthetic
Increase 8 4 7 ) 19
Decrease or
No Change 7 7 6 20
Social
Increase 9 4 8 21
Decrcase or
No Change 6 7 5 18
Political
Intrease 8 5 7 20
Decrease or
No Change 7 6 6 19 .,
Relipious
Increase ; 4 4 15
Decrease or
No Change 8 7 9 24
Totals %0 66 78 234
hegrees of
Freedon 22
Chi-square s

. r—

et

*Chi-square 33,92 required for signiffcance at .05 level
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TABLE 21. CATIGORILS OF EXPERIMENTAL SUBGROUPS ON THE DASIS
OF FALL SIMESTER COLLEGE GRADL-FOINT AVERAGE
AND THE XUMBER OF DROPOUTS

—

Subgroup 11 Subgroup 12 Subgroup 13 Total

Categories Number Number Number Number
Dropouts 3 4 2 9

7 9 6 22
On Frobation 4 5 4 13
GPA 1.25 to 1.99 3 3 5 11

8 1 8 22
GPA 2,00 or more ) k] 3 11
Totals 15 15 14 44

Chi-square 95

—— P

tChi-square 5.99 required for sipgnificance at ,05 level




are differcnces {n the mean first semester collepe grade-point averapes
of the three subgroups. Subgroup 11, vhich vas served by a Negro male

counsclor, had a mean grade-point average of 1.61; subgroup 12, served

by a white male counseclor, had a mean grade-point average of 1.42; and

subgroup 13, scrved by a white female counselor, nhad a mean grade-point
average of 1.€0,

These slight differences in rmean college grade-point averages
between the three subgroups could be only chance differences; however,
there is a slight possibility that they represent a difference which
is partially accounted for by the interaction between counsclor and
subgroup menbers,

A carcful study of the value changes for the three subgroups,
vhen converted to mean value changes for each category of values and
for cach subgroup, reveals slight differences but no consistent pattern
of change for any subgroups (Table 16),

The last hypothesis tested by this study states that there {s no
significant dffference between the benefits derived from a program of
tutoring and counseling by the higher, niddle, or lower academic ele-
ments of the experimental group, as determined by thefr American College
Testing Program (ACT) composite scores, and mecasured by Lheir first
semester college grade-point averages.

To test this hypothesis, the members of the experimental and
control groups were divided into thrve groups on the btasis of their ACT
composite scores. In the process of making this division an effort wvas
made to divide the experinmental and control groups fnto three groups of
equal sfze. The persons whose ACT composite scores vere 1-10 made up
the lower group; the middle group was made up of students whose ACT
composite scores were 11-13 inclusive, and the upper level group vas
made up of persons vhose ACT composite scores were 14 or more. A two
by three factorial design with ACT composite scrres and first semester
college grade-point averages as co-variates was used for this purpose.
A two-way analysis of varfance was used as the staticstical tool for
determining significance of differences between rows, columns, and {nter-
action between rows and columns., Since the cell frequencies were not

equal, a correction facto. was used for unequal cell frequencies,
(15:319)

A chi-square test was used to establish the fact that the cell
frequencics did not depart s:gnificantly from equality at the .01 level.
The obtained chi-square value was 1.42 with a value of 5,99 required
for signiticance at the .01 level (Table 22)., From this chi-square
data a correction factor was corputed for cach cell and nultiplied by
the cell sums and sums of squaves to cotrect for the inequality of cell
frequencies, The corputed F ratio between experirental and control
groups, tows, was .00 with a ratio of 3.98 required for significance.
The computed F ratio between groups based on ACT composite scores,
colunns, was 2.15, with a ratio of 3.13 required for significance. The
F ratio computed for interaction between rows and columns was 2.41 with
a value of 3.13 required for significance. The .05 level of significance
vas used in evaluating all F ratios (Tatle 24).
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TABLY 22, DISTRIBUTION OF SUBJLCTS ON TiL BASIS OF ACT COMPOSITE SCORES

—— - - —

ACT Composite ACT Composite ACT Compousite

Scoure 1-10 Score 11-13 Score 14 or more
Grouvp - - Total

Frequencies Freauencies Frequencies

0 E o E 9 E

Control Group 14 13.3 11 13.3 16 33.3 41
‘“xperimental CGroup 11 13,3 15 13.3 13 13.) 39
Totals 25 26,6 26 26,6 29 26,6 80
Chi-square 1,424

*Chi-squara 5.99 required for significance at .01 level




TABLE 23, DATA FOR THO-VAY ANALYSIS OF VARTANCLE:
COLLLGE GRADL-POINT AVERAGES CLASSIFIED
BY GROUPS AND ACT CONXI'OS1TE SCORLS

— —

ACT Composite ACT Composite ACT Composite

Group Score 1-10 Score 11-13 Score 14 or more
A3 1,92 2,00 79 1.88 1.88
15 1,57 1,23 1,725 1.44  2.18
69 1,94 1.80 1.59 1.50 «50
Control .31 1.87 2 77 1.80 2.00
Group 1,75 1.12 .62 2.00 1.36
1021 06& 10’!3 1-63 1.9’4
2,20 2,41 2,47 2.47
119 2.00 1l.44 2.82
1.87 46 1.67 1,80 2,63 2.06
1.3) 92 1.18 1.63 71 3.4
62 1.80 1.50 .64 2,06 2.00
l".xperln‘ental .50 1.79 1.06 1.1 2.7 3.19
Group 2,25 1,13 .23 1.5  1.81
2,62 .50 1.85 2,14
36 1.00 1.47 2,06
1,08 N1
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TABLE 24, ANALYSIS OF VARIANCE TUO-WAY CLASSIFICATION:
ACT COMPOSITIL. SCORTS ANLD COLLEGLE GRADE-POINT
AVERAGES AS CO-VARIATES

Source of Degrees of Suns of Mean

Variation Yrecdom Squares Squares F-Ratiost
Between Columns 2 7.70 3.85 2,15
Between Rows 1 0N 00 .00
Interaction 2 8.64 4,32 2.41
Within Cells 14 132.2) 1.74

Totals 79 148,56

*F 3,13 required for significance at .05 level batween
columns and interaction and 3,98 between rows




The informatlon presented shovws no significant difference at the
05 level for any of the comparisons. lowever, a careful study cf the
data from vhich the F ratios were corputed indicates that the experi-
mental group nembers of the group wvith ACT corposite scores of 10 or
less had a rmean first scenester cellepe grade-point averase of 1.32 as
compared to a mecan first senmester college grade-point average of 1.22
for the countrol group mrubers vho vere part of the same group. In the
group nade up of pevsons vith ACT corposite ccores of 11-13 inclusive,
the control group rerbers had a rean {{irst serester college grade-point
average of 1.49, and thic experirental group mewbers had a mean first
semester colleje grade-point averape of only 1,22 The group rade up
of persons vhuse ACT coajposite scores were 14 or more showed a mean
first semester college prade-point average of 1,853 for control group
members and a vean first semester college grade-point average of 2.09
for experinental group nrenbers,

These differences can all be explafned by chance, lut they pro-
vide some indication that the proup vhose ACT corposite scores vere 14
or more received rore benefit from the progran as weasured by rean col-
lege grade~point average than eftler of the other groups. The data
presented scen to indficate that the group whose ACT corposite scores
were 11-13 fnclusive was actually lLarwed by this program, and that the
group with ACT corpositle scores of 1-10 received very lfittle value from
it. The F ratio for intcraction tetveen acadenie level and the program
of tutoring and counseling althongli not significant at the .05 level
was large enough to imply that there was interactfon between the two
variables.

It wvas concluded from data presented that the null hypothesis
was true as stated, and there werce no statistically significant dif-
ferences tetweern the tcan first remester college grade-point averagpes
of groups «with different ACT composite scores, between the experimental
and ~control group members who vere in the three firoups, and no statis~
tically ~i{gnificant intrraction tetween groups.

EVALUATION OF TRE STUDY BY EXPLRIMENTAL GROUP MEMEERS,
TUTORS, COUXNSYLORS, ALD FACULTY RESOURCE PERSONS

The nemters of the experimental group ecach completed a simple
evaluvation form indicating thefr opinfon of the aspects of the study in
vhich they participated. The form used contained a five category range
of responses from poor to excellent. A tatulation of this inforrmaticn
appears In Table 25 and i{ndicates that the average evaluation for each
aspect of the study by merbers of this group vas very good.

The evaluation form provided a space for experimental group mem~
bders vho did not participate to indicate their reason for non-participation.
The reasons which appeared in this space were: (1) 1 felt that 1 could
do good school vork «2fithout assistance; (2) 1 vanted to see if 1 could do
the wvork without assistance; (3) 1 was not in the proper frame of mind to
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TABLE 25. SMMARY OF EVALUATIONS ob ASPECTS OF THIS PROJECT
BY MEMBERS OF THE LEXPERININTAL GROUP

Lvaluation
Aspects of Project
Very Below Total
Excellent Good Good Average Poor Numter
Responses

Tutoring in Mathenatics 6 10 7 2 .+ 25
Tutoring in Science 1 5 5 11
Tutoring in English 3 18 5 1 27
Tutoring in Social Science 2 2
Group Counseling 8 16 8 32
Speakers at Meetings 7 13 13 33
Individual Counseling 6 9 4 19
Association with Group 5 14 10 1 30
Communications from Director 10 16 10 1 37
Overall Project 12 13 1 1 37

#Students responded only to those aspects of the progranm
fn which they participated.




accept help in the form of tutoring and counseling; and (4) onec student
indicated that there was no tutor scheduled at the time when she wanted
assistance. A look at the schedule of tutors indicates that response
number four was not completely true.

A different type evaluation form was completed by the tutors,
counselors, and resource persons. This form provided space for each
of the persons who worked with the experimental group to indicate the
benefits vhich he or shie thought werce derived from this study by each
group involved and by Southern State Collepe.

All tutors except one Regro girl indicated that they thought the
services offcred by the study were bencficial to the experimental group
members, but this girl indicated that in her opinion no benefits were
derfved from the study by mcmbers of the experirental group. Some of
the benefits to experimental group menbers which were listed were (1)
nceded assistance in picparation for classes and tests, (2) special
tutorfng at no additional cost, (3) irmediate assistance in solving
problems, (4) assistance with orientation and social adjustnent, (5)
benefits from association with the group, (6) realization that someone
was concerned for their welfare, (7) better cormnunication betveen white
and Negro students brought about by the association between white tutors
and black students, and (8) an improved attitude on the part of experi-
mental group members toward whites in general,

The benefits which were listed as having accrued to the control
group as a result of the rescarch were (1) realization that Southern
State College was making an effort to help members of the Negro race,
and (2) the motivatfon which vas genevated by the fact that they were
avare that their progress was being carcfully otserved,

The benefits which the tutors enumerated as 'iaving received from
this study were (1) economic aid, (2) experience which will Le wost
valuable to prospective teachers, (3) friendship and relaxed social
relationships between tutors and Negro students, (4) better understanding
of the problems of culturally disadvantaged freshzen, (5) satisfaction
of helping soreone solve his protlems, and (6) an opportunity to learn
and earn wvages at the same tiwme.

Three tutors listed benefits which they thought Southtern State
College obtained from this study. The benefits listed vere (1) helped
raise academic level of students, (2) proviled additional student employ-
ment, (3) produced an atmosphere of helpfulness toward students, aud (&)
aided in recruiting of students.

The counselors enumerated a wnbter of benefits which they received
from this study, The Southern State College counselors stated that this
project had served the purpose uf geiting the Xegro students in contact
with the counseling staff and had helped to build the confidence of the
Negro students in that staff. Before the initiation of thit progranm,
the Negro students of this fnstitution seldom used the services of the
counseling personnel. The Negro counselor who was employed on the part-
tice basis indicated that he developed a closer relationship with college
students and was provided an opportunity to understand the values,

49




problems, and social adjustments of Negro greshmen in a previously all
vhite southern college.

Dr. Paul FKirkpatrick, the white male counselor, stated that he
has a better understanding of the nceds of Negro students attending
Southern State Collepe after having vorked with one of the subgroups
for one semester. He thinks that he is in a better position to make
recormendat fons to the adininistration of Southern State College for
some type of continuing program desipned to meet the needs of academi-
cally disadvantaged students,

The two faculty resource persons, through their contacts with the
tutors, vere made acutcly avare of the problems encountered in trying to
teach academically disadvanteged students as individuals or in groups.
They were also brought to the realization that it can be most difficult
to motivate students who have heen unable to sce the need for concen-
trated and consistent efforts to improve their academic status.

The evaluation form included a space for cach of these persons to
indicate the problems encountered in this project and his or her opinion
as to the solution of these problers. The prohlem listed most often was
lack of participation in the program by experimental group members. This
problem was believed to be an outprowth of a feelinp of hostility, uncer=-
tainty, and suspicion on the part of some merbers of the experimental’
group. Suggustions for resolution of this problem were to (1) offer
assistance to al) freshmen, (2) have no control proup, (3) offer college
eredit fur participzoden, wne (47 schogule ore group sessions. A num-
ber of persons suggested that motivation was nceded but gave no sugges=-
tion as to how this could be accomplished.

A considerable effort vas made to notivate nenbers of the experi-
mental group. Vthen the nembers of the experimental group vere selected,
letters were written to each of them explaining the purposes of the
propram and encouraging them to take full advantage of the services pro-
vided, Each week during the operation of che program a letter was mafled
to each experimental group rember informing him or her of the specific
use to be made of the one hour group session that week and any other
pertinent facts which needed to ce passed on to then. In each of these
letters an effort was made to encourage participation in the program by
group merbers (Appendix B). )

In addition to encouraging students to take full advantage of the
program, letters were written to all Southern State College faculty and
staff cembers explaftuing the study, providing then a 1ist of experimental
group rembers, and solficiting their aid in rotfvating these students.
Letters vere also mafled to the parents of experirental group memters and
the secondary school officials of the schools from vhich they praduated,
asking their assf{stance fn the motivation of these students,

The evaluation form included a space for the overall evaluvation
of the study. This patt of the evaluvation developed fnto a summary of
the other parts of the evaluation. All persons who worked with the
study, except one Negru girl tutor, was of the opinjon that the study
had merft.




Since no significant differences werc found between the experi-
mental and control groups at the end of the fall screster during which
the special assistance was in effcect, items pumber 13 and 14 of Rescarch
tlethods as stated in the oviginal proposal were not carried rut.

DISCUSSLON OF THL DATA PRESENTED

In epite of the fact that no statistically significant differences
were produced by this rescareh, there vere some fnplications noted in the
results. The sulbgroup vhich vas assigned to the Negro counselor parti-
cipated in the tuleriug progran an averape of 28.1 hours as compared to
an average of 21.4 hours and 17.5 hours for the other subgroups (Table 13).
This indicates to the investigator that Nepro students in a predominately
white college respond to a Hegro counscler sormewhat better than they do
to white counsclors.

A comparison lLetween the respontces of the subgroups to the coun~
seling program leads to the conclusion that MNegro students respond
slightly better to vhite female counsclors than they do to white rale
counselors. This Is probably a carry ever {rom the assocfation of the
white male with the "boss" by the Negro student. However, this might
be explained by personality factors of the individual counsclors
involved.

In most of the comparisons rade betuecen the experimental and con~
trol groups, the results for the experirmental group vere sliphtly better
than those for the control group, indicating the possibility that some
progress was being made and that an extended program of this type may
produce results which are statistically significant. The present inves-
tigator was aware, at the begitning of this study as indicated by one
limftation of the study, that one scmeetcer tvas a very short tire in which
to produce differences in valuc changes and grade-point averages that
are statistically significant, but the cxpense of providing tutors and
counselors prevented a longer perfod of research.

Many benefits which are derived from a program of this type can~
not be measured by statistical tools. 17Tlie values of group association,
better cornunication betwveen vhite and lLegro students, better social
adjustrents for Negro students, increased friendships between vhite and
Negro students, and the change of attftude on the part of Negro students
vhen they realfze that white persons, toth students and farulty, are
toncerned for their welfare, are difficult to measure by t-tests, chi-
squares, and F ratios,

The benefits vhich the tutors received from this program have
already been enumerated and intlude needed economic assistance, valuadble
ttaining for prospective teachers, friendships and relaxed social rela-
tions between white tutors and Negro students, better understanding on
part of the wvhite tutors of the prodblens of the lNegro student in the
previously all white college, and the satisfaction which they derived
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from vorking with these students are important factors vhich were not
considered in the statistical analysis.

It would be most difficult to nmeasure the benefits which the Negro
students of Southern State College will derive from thedir greater use of
the counseling and guldance scrvices of this institution, the services
wliich they seldom used before this project forced thum to meet and learn
to trust the college counselors, It would also Le next to irmrossible to
measure the bLenefits devived fron fmproved race relations on this canpus,
vhich, if not brought alout by this project, were irproved by {t.

It is the opinion of the Investigator that the benefits of the
project far exceed the financial costs incurred by the program.




CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SUMMARY

The purpose of this study was to determine the effects of special
tutoring and counseling on the academic success of Negro freshmen at
Southern State College. The measures of academic success used were mean
college grade-point average, value changes as measured by pre~ and post-
test scores on the Allport, Vernon, and Lindsey, Study of Values, and
the number of percons wvho fell into the categories: dropouts, persons
on academic probation, persons not on academic probation but whose grade-
point average was less than 2.0, and persons whose grade-point average
vas 2.0 ov more.

In an effort to determine the effects of tutoring and counseling
on the academic success of these students, the 89 beginning Negro fresh-
men enrolled in Southern State College for the fall semester-of the school
year, 1969-1970, were randomly divided into two groups of approximately
equal size. One of these groups was used as an experimental group and
the other as a control group. The experimental group was divided into
three subgroups of approximately equal sizc, and cach of these subgrcups
was assigned to a different counseclor.,

The experimental subgroups were provided special tutoring and
counseling for the entire semester in addition to the services regularly
provided for Southern State College freshmen. The control group members
were given no special aseistance during the period of the study.

Data were collected and presented to reflect the age, scx, socio-
economic background, type and size high school attended, high school
grade~-point average, American College Testing Program composite score,
college grade-point average, whether cor not the student received finan-
cial aid, whether or not the student worked and hours worked per week,
whether or not the student participated in varsity athletics, number of
semester hours of college work attempted, number of hours of tutoring
received, and the number of hours counseling received by each person in
the groups.

At the end of the semester the experimental and control groups
were compared on the basis of mean first semester college grade-point
averages. A t-test for significance of difference between mcans of
independent semples was used, These same two groups were compared on
the basis of the number of persons who fell into the four categories:
dropouts, persons on academic probation, persons not on academic proba-
tion but whose grade-point average is less than 2.0, and persons whose
grade~point average was 2.0 or more. A chi-square test for significance
of difference was used for this purpose. These groups were also compared
on the basis of value changes as measured by pre- and post-test scores
on the Allport, Verron, and Lindsey, Study of Values. A chi-square test
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was used for this comparison. None of these statistical treatments
showed a significant difference between groups at the .05 level.

The three experimental subpgroups were compared on *he same three
bases as the entire experimental and control groups, These comparisons
vere made in an effort to determine the relative effectivenesu of the
three counselors. The statistlical treatments used showed no significant
difference between subgroups on any of the comparisons at the .05 level,

The entire experimental and contrel groups were divided into upper,
middle, and lower groups on the basis of American College Testing Program
composite scores, and these subgroups were compared by using the ACT
composite scores and mean college grade-point averages as co-variates.

A two~way analysis of varfance with a correction for unequal cell fre~-
quencies was used for these comparisons, There was no significant dif-
ference at the ,05 level between any groups as indicated by this test,

An evaluation of the study was completed by all persons who worked
with the experimental group and by experimental group members. A compila-
tion of the information ovtained from these evsluations provides an indi-
catilon that the study was of value to the experimental group members,
control group members, tutors, counselors, faculty resource persons, and
Southern State College.

Since nov significant differcnces were found between the experi-
mental and control groups at the end of the fall semester during which
the speclal assistance was in effect, items number 13 and 14 of Research
Mcthods as stated in the original proposal were not carried out,

CONCLUSIONS

Based upon the findings of this study, the conclusions drawn were
these:

1. Negro students in a previously all white college will not all
gise of their time and energy to participate in a tutoring
and counseling program unless some added incentive besides
the desire for better grades is provided.

2, One semester is a very short period of time in which to pro-
duce statistically significant evidence of improved acadenmic
success by use of a special tutoring and counseling program
for academically disadvantuazed Negro students.

3. On a cnllege campus where there are no Negro staff members,
Negro freshmen respond to a Negro counselor better than they
do to either male or female white counselors.

4. Special tutoring and counseling did not make a significant
difference between the mean first semester college grade-point




averages of the experimental subgroups and those of the con-
tcol group.

5., Special tutoring and counseling made no significant difrerence
between the value changes of the Negro freshmen of Southern
State Collepe during the period of this study,

6. Specilal tutoving and counseling did not make a signhificant
difference between thie number of persons who fell into the
categories: (a) dropouts, (b) persons on academic probation,
(c) persons not on academic probation but whosce grade-point
average is less than 2.0, and (d) persons whose grade-point
average is 2.0 or more. .

7. The use of different counselors made no significant difference
between the subgroups as measured by mean first semester col-
lege prade-point averages, value changes, and the number of
perxsons who fell into the four categories listed in number
six above.

8. There was no statistically significant evidence that students
of any one academic level, as determined by their ACT com=~
posite scores, received more benefit fiom the program of
special tutoring and counscling than students of the other
two levels. '

9. There was no evidence that Negro freshmen showed any preference
for elther color or sex when sclecting a tutor to assist them.

10, There are many henefits from a program of this type which can-~
not be measured by statistical tools.

RECOMMENDATIONS

Based upon the findings of this study the recommendations made
are these:

1. In spite of the fact that this study did not produce statise-
tically significant results, it is recommended that another
study similar to this one be conducted with changes made as
recommended below.

2, It is recommended that future studies of this type include
members of all races to prevent offending members of any
race.

3. It is recommended that additional research be conducted to
develop more effective means of motivating culturaily and
acadenmically disadvantaged students of all races.

4. It is further recommended that a two-year research program of
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5.

compensatory education be conducted at the college level in
which tutoring is provided in Fnglish, mathematics, and study
skills only.

It 15 also recommended that the research suggested above pro-
vide some form of added incentive to make 1t more attractive
to culturslly and academically disadvantaged students, Some
possibilities for this incentive are: {financial remuncratiom,
college credit for participation, or a requirement that stu-
dents participate in the program in order to be eligible for
financial aid,

Finally, it is recommended that competent Negro faculty and
stal{f members be cwploycd by all celleges which have an inte-
grated student body.



BIBLIOGRAPHY

1. Allport, Gordon W.,; Vernon, Phillip E.; and Lindsey, Gardner,
Study of Values, Houghton Mifflin Co., Boston, 1960, p. 12,

2., Bindiwan, Aaron M,, "Pre-College Preparation of Negro College S*tu-
dents,” The Journal of Nepro Education, 35 (Fall), 19¢€6,
ppe. 313- 321,

3. Bloon, Penjamin &.; Davis, Allison; and Hess, Robert, Compensatory
Education foy Cultural Deprivation, lolt, RinehaxL and

Ninslon, Inu., 1965, 179 pp.

4, Bradfjeld, L. Eugene, "College Adjustment and Performance of Low
Income Males,' 1he Personnel and Guidance Journal, Vol. 46,

No, 2, OLCObLT, 1967, p. 123.

5. Bush, Dixon, "Disadvantaged Students at Collége. A New Dimension,"

e

6., Campbell, David P,, The Results of Counseling Twenty-Five Years
Later, W. B, Sanders Co., Philadelphia, 1965, 205 pp.

7. Clark, Kenneth D., Dark Ghetto, liarper and Row, New York, 1965.

8, Clark, Kenneth B.,, and Plotkin, Lawrence, The Negro Student at
Inteprated Coileges, National Scholarship Service and Fund
for Negro Students, New York, 1963, 59 pp.

9, Cook, bavid R., A Guide to Educational Research, Allyn and Bacon,
Inc., Boston, 1965, 231 pp. '

10, Coordinating Council for Higher Education, Increasing Opportunities .
in Higher Education for Disadvantaged Students, The Council,
Sacramento, 1966, 74 pp.

11. Denmark, F, L.; Shirkey, E. J.; and Hirsch, V. U.,, Determinants of
Success in a College Preparatory Program for Disadvantaged
gigh_Schoql_ggggggggg, Paper read at Eastern Psychological
Association, Washingtor, April, 1968,

12, Deutscn, Martin and others, The Disadvantaged Child, Basic Books,
Inc., New York, 1967, 400 pp.

13, Dugdale, Kathleen, A Manual of Form for Theses and Term Reports,
The Author, Bloomington, Indiana, 1967, 59 pp.

14, Edgerton, John, "High Risk,' Southern Education Report, March, 1968,
Ppo 3"'14 .

15. Ferguson, George A., Statistical Analysis in P syghology»and Education,
McGraw Hill Book Company, New York, ~1966, 446 pp.

.77/5/’9




16.

17.

18,

19,

20,

21,

22,

23,

24,

25.

26,

27.

28.

Gattmann, Eric and others, 'College? Man, You Must Be Kidding,"
NEA Journal, September, 1967, pp. 8-10.

Gordon, Lduwund W., “The ligher Fducation of the Disadvantaged. New
Dimensions in lipher Education, Number 28," U, S. Office of
Education, April, 1967, 85 pp.

Gordon, Edmund W., "A Review of Programs of Compensating Education,"
American Journal of Orthopsycaiatry, July, 1965, pp. 644-651,

Gordon, Edmund W., and Wilkerson, Doxey A., Compensatory Education
for the Disadvantaged, College Entrance Examination Board,
New York, 1960, 299 pp. :

Gottlieb, D,, "Goal Aspiration and Goal Fulfillrants: Difference
Between Deprived and Affluent American Adolercents,"
Acerican Journal of Orthopsychiatry, 1964, 34, pp. 934-941.

Grossiak, M., "Some Personality Characteristics of Southern Negro
Students," The Journal of Social Psycholopgy, 1957, 46,
PP 125-131,

Harris, John and Reitzel, John, '"Negro Freshman Performance in a
Predominantly Jon-Negro University," The Journal of College
Student Personnel, Vol. 8, No, 6, November, 1967, pp. 366~
308,

Katz, I., "Review of Evidence Relating to Effects of Desegregation
on the Individual Performance of Negroes,' American Psycholo-
gist, 1964, 19, pp. 381-398.

Katz, 1.; Epps, E.; and Axelson, L., "Effect Upon Negro Digit-Symbol
Performance on Anticipated Comparisons With Whites and Other
Negroes," Journal of Abnormal and Social Psychology, 1964,
69, pp. 77-83.

Katz, I., and Grienbaum, C., "Effects of Anxiety, Threat and Racial
Environment on Task Performance of Negro College Students,'
Journal of Abnormal and Social Psychology, 1963, 66, pp. 562~
507, .

Klineberg, Otto, "Negro-White Differences in Intelligence Test
Performance: A New Look at an 0ld Problem," American
Pseychologist, Vol, 18, April, 1963, pp. 198-203,

Kling, Joyce C., "A College Survival Technique," Occupational Out~-
lcok Quarterly, February, 1968, pp. 10-12,

Miller, Harry L., Education for the Disadvantaged, The Free Press,
New York, 1967, 290 pp.

Mocre, Jr., William, "Opening the College CGates to the Low Achiever,"
NFA Journal, Vol. 57, No. 9, December, 1968, pp. 38-40.



30, Passow, A. Harry, Educatinn in Depressed Areas, Teachers College
Press, New York 1963,

31, Plant, Richard L., "Increasing the Quantity and Quality of l.egro
Enrollment in College," ilarvard Yducational Review, Vol. 30,
No. 3, Summer, 1960, pp. 270-279,

32, Plant, Richard L., '"Prospects fc Entrauce and Scholastic Advance-
ment of Negroes in Higher Lducational Institutions,' The
Journal of Negro lLducation, Sunmer, 1967, pp. 230-237.

33, Pruitt, Anne S., "Black Poor at White Colleges--Personal Growth
Goals,” The Journal of College Student Personnel, .January,
1970, pp. 3- 7.

34, Riessman, Frank, The Culturally Deprived Child, Harper and Row,

o e pe e ——— v

New York, 1962,

35, Shaw, Marvin l., and Wright, Mack M., Scaies for Measurement of
Attitudes, McGraw 111l Book Co., New York, 1967, 604 pp.

36, Shuey, Aubrey M., The Testing of Negro Intellipence, Second Edition,
Social Science Press, New York, 1966, XV, 578 pp.

37, Thorensen, Carl E., "A Behavioral Approach to Encouraging College
Accomplishment in Disadvantaged Youth: An Exploratory Study,"
The Journal of College Student Persomnel, May 8, 1967, pp.
173-1750

38, Travers, Robert M, W., An Introduction to Educational Resecarch, Thc
Macmillan Company, New York, 1964, 581 PD.

39. VWebster, Staten W.,, The Disadvantaged Learner: Knowing, Understanding,
Educating, Chandler Publishing Co., San Francisco, 1966,
XIIXI + 044 pp.

40, Webster, Staten W., Knowing the Disadvantaged, Chandler Publishing
Co., San Francisco, 1966.

61




Atrene s

A e

ADDENDUM TO PROPOSAL NO. 0-G-001

The following changes are proposed to the rescarch procedures as stated
in proposal Ro. 0-G-001,

).

S,

6.

Change the size of tlie experimental and contrel groups to one=
half of the Negro freshmen enrolled in Southern State College
for the fall semester, 1969,

Include all students randomly selocted for the experimental
group vithout regard for their desire to be included.

Employ three counselors instead of one and raudomly divide

the experiwmental group Iinto threc subgroups. Assign a dif-
ferent counselor to work with cach subgroup and use counselors
as one factor in the analysis of data.

Use a factorial design with ACT composite scores as covariates
in an effort to determine the type student for which the treat-
ment works best,

Include only those students who are enrolled for 12 or more
semester hours as a part of this study.

The use of the factorial design will be in addition to the
statistical methods outlined in the proposal as submitted.
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Title: THE EFFICTS OF SPECIAL TUTORING AND COUNSELING ON TIE ACADEMIC
SUCCLSS OF NFGRO TRESHMEN Al SOUTHERN S$TATLE COLLEGE

Initiator: Ralph Wilson . .
(Principal Investigator)
Contracting Agency: Southern State College, Magnolia, Arkansas 71733
Amount of Federal Funds
Requested: $ 9,851.65
Proposed Beginning and
Ending bates: August 1, 1969, to July 31, 1970
ABSTRACT

Ralph Wilson, Southern State College, Magnolia, Arkansas, proposes
an experimental study of the effects of special tutoring and counseling
on the academic success of Southern State College Negro freshmen. The
procedure used in this study will be the selection nf two random samples
of approximately 40 Negro freshmen each from the population of all Negro
freshmen enrolled in Southemn State College for the fall semester 1969,
One of the samples will be uscd as a control group and the other as an
experimental group. The experimental group will be assigned to a one-
hour group counseling session each veek, provided four hours of tutoring
per week, and a Negro counselor will he made available to this group
exclusively for five hours each week., The control group will ra2ceive no
special assistance. At the end of the fall semester 1969-1970 the two
groups will be compared on the basis of mean value changes, mean grade-
point average, and the number from each group who fall into four groups
ranging from dropouts to persons whose grade-point averages are 2.0 or
higher. No special assistance will be given to either group during the
spring semester 1970; however, at the end of the spring semester the
academic progress of the groups will be compared a second time in an
effort to determine whether the special help has produced individual
characteristics which lead to continued academic success. The study
objective is to provide additional evidence that the academic success of
Negro students in a previously nen-Negro southern college can be improved
by providing special assistance for them in the form of tutoring and
counseling. The findings of this study should be of interest and value
to Southern State College and other previously non-Negro southern colleges
as they strive to improve the academic position of thelr Negro students.




CHUAPTER I

INTRODUCTION

Background

In the past decade much attention has been given to the lead Start
Program for culturally disadvantaged preschool c¢hildren and to the Upward
Bound Program for culturally disadvantaged secondary school students.
These have been successful attempts to prepare pupils for participation
in elewentary schools and colleges, but they are limited to a small frac-~
tion of the persons who need such assistances Many culturally disadvan-
taged Negro students still arrive at college unprepared to compete with
thelr more affluent white clessmates,

Sumner preparatory programs have been developed to help prepare
disadvantaged students for college admission, A New York program,
"Operation Seccond Chanrce," prepares high school graduvates previously
denied admission to college for re-application. Another approach pro-
vides lengthened undergraduate programs to give disadvantaged students
an additjonal year of instruction. Such programs serve the aim of
helping deprived students and also of benefiting the institution and
the student body by increasing the diversity of background of students.

Importance of the S+tudy

Of 154 Negro students at a large midwestcern university, the 30
percent in the upper half of their class with respect to academic
aptitude included nearly equal numbers from integrated high schools
and from predominately Negro high sclioolse. Even the Negro men from
families of relatively high socio-economic level had aptitude scores
lower than the non-Negro freshman average.

Negro students are inadequately prepared for college regardless
of their socio~economic background or thc degree of integration in the
high schools they attended. Even in integrated high schoole, the educa-
tion received by Negro students is inferior to the education received
by non-Negro students in the same school. Negro students should be
given special assistance in the form of tutoring, counseling, and summer
programs, (2)

In 1965, New York University instituted an experimental program
for 60 "high risk" students, Only 15 of these students were still
enrolled after one year. A sufficient supportive program had not been
provided to enable the students to develop their latent potential. More
and better programs are needed if the skills and talents of the poten-
tially able, but deprived youngsters, are to be developed., (14)

Agricultural, Mechanical and Normal College, an Arkansas all-Negro
institution, has been providing special assistance in the form of tutoring
and additional counseling to its students for a number of years. In spite
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of the sact that no statistical evaluation Yas been made to determine
the effectiveness of the program, the divector of freshman studles for
that collepge states that many students who would be denied admission to
most Institutions of higher cducation are helped in developing desirable
study habits and ¢o successfully conplele a four-rear collepe program,

At Southern Stute College, a previously all-white college, the
average hepro student has been unable to conmpete academically with the
average white student. 7This same condition exists in al) of the pre-~
viously all-whiite Artansas collepes, and the educational literature
indicates that {t exists in collepes throughout the centire United States.

During the 1968-1969 school year, Southcrn State College, with
other south Arkansas collepes, participated in two programs which broupght
additional culturally deprived students into the fnstitutions., These
progrars vere «designed to locate academically able students and to fnfornm
the parentgs of all graduating high school seniors that f{inancial aids
were available for collepe students, Both programs have contributed to
an increase ju the number of Nepro students cenrolled in all-vhite
colleges in south Arkansas, This males {t more urgent that programs be
iniliated that v1i11 help these persons to succeed in college and lo
complete a four~yecar degree.

There §s some difference of opinion as to the reason (or this
inability of the average Hegro student to compete successfully with the
average white student on an academic basis. Slhuey, Garrett, and Jenscn
arc¢ three wrilers wio hove toacludeu that the ditference is one of native
intel)ipence and nothing can be done to reduce or eliminate this fnabil{iry,
liowever, the preponderance of informed opinlon is that the differcnce in
academic performance is a result of an inferior cultural background and
cat. be correeted with spevial help.

The carcful appraisal of educational proprams is cxtremely rare.
Therefore, it fs not surprising that fuw corpensatory programs in higher
education have been systematically evaluated. It is essential that rore
of them be evaluated {f the profession is to have reliable guidelines
for further study. (19:155)

STATEMENT OF THE PROBLEM

The protlem under consfderation in this study is the inability of
the majority of Negro rollege students in previously non-Negro souvthern
colleges to do satisfactory academic work based on existing conditions
and standards. Specifically, a sanple of approximately 40 Southern State
College Negro freshmen will be provided special tutoring and counseling
for one semester in an effort to show that Negro college students, if
given sufficient help, cat overcowe this inability and can do satisfactory
acadenic work fn this college.




Purposes of the Study

l.
2.

3.

5.

Questions

1,

2.
3.
&,

5.

Provide additional help, in the form of tutoring and counscling,
to a random sanple of approximately 40 Southern State College
Nepgre freshmen during the fall scemester 1969,

Compare the wcau prade-proint average of this group for one
semester with the nean grade-point averape of a comparable
control proup which is previded no spccial assistance.

Corpare wmean value chanpes for the two groups by use of pre-
and post-test scores on the Allport, Vernon, and Lindscy,
Svudy of Values.

Coupare the nunber of persons from cach of the two groups who
fall into the four catepories (1) dropouts; (2) persons nn
acaderic probation; (3) perrons not on academic proltation tut
vhiose grade-point averapes ave less than 2.0; and (&) persons
whose grade~points are 2.0 or more.

Provide a basis for making Inferences pertaining to the educa-
tional success of Nepro students in a previously all-white
southern Arkansas collepe.

to be Answered by the Study

What effect vi1) special assistance to a group of Negro studerts
have on their values in celected areas?

What effect will special assistance in the form of tutoring
and connseling have on the mean prade-pnaint average of the
Negro students why receive the help?

Will the mcan grade-point average of the experimental group
te significantly higher than that of the control group fer
the period of the study?

Will the mean value changes of the experimental group duving
the first semester be significantly different from those of
the control group!?

Will there be a significant difference between the number in
the two groups who have dropped out of school, who are on
acadenic probation, but have a gride-point average less than
2.0, who have a grade-point average of 2.0 or more at the
end of the senester?

Assumptions

1.

Negro freshren studeats in a previously non-Nepro southern
college will take advantage of special assistance to f~prove
their academic status.
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2,

3.

b,

5.

6.

Postulates

1.

2.

llypotheses
1.

2,

3.

College grade~point average and valuc changes are measures
of academic success.

Value changes can bie measured by the difference between pre-
and post-test scores on the Allport, Vernon, and lLindsey,
Study of Values.

Negro freshrmen enrolled at Southern State College are repre-
sentative aof the Nepro freshmen at previously non-Negro
southern ¢olleges In peneral,

The social nilicu in which a t%ild grows up is hiphly influ-
ential 1n determining the kind and degree of his experjence.

The ease of learning is based in large measure on the j..ior
experieace and kuowvledge of the individual.

The inability of the average Negro college freshman to. come
pete academically with white freshmen in previously non-Negro

southern colleges i3 a result of an inferfor educational btack-
ground,

Inabilities resultine from an inferfor bagkground can be par-
tially or totally rermoved by special assistance to the persons
invo lv cd.

Negpro students wi Y are provided with special assistance will
experience a preater change of values than will Nepro students
who are given no special help,

tlepro freshmen who are provided with special tutoring and
counseling will earn a higher mean grade-point average than
Negro freshuwen who receive no special help.

There will be a difference between the nunber of persons from
the experimental and control groups who fall inte the four
cateporiest dropouts, persons on academfc probation, persons
not on acadamic probation but whose grade-point averape is
less than 2,0, and percons whose grade-point averape is 2.0
ot above.

Limitations of the Siudy

1.

This study will investigate only two of the rany factors
believed to be instrumental in the determination of educa-
tional success.



2, 7The populatien from which the sample is drawn represents only
one collcege,

3. The sample size is small {40 students) due to the smal) number
of Negro freshmen cnrolled at Southern State College.

4, The time-span of ihe study will be limited to one rnemester.

5. The experfrental group will dnclude only students who wish
to participate,

befinitions

Acadenic Probation: As used in Lhis study, academje prolation
will conforn to the definftion bednpg used nt Southern State College at
the tine of the stady,

Couvpensatory Practice: A continuiny activity by an institution
that helps disadvantaped students who could rot otherwise do g0 to enroll
and satisfactorily progress in schuols at all levels,

Conpensatory Proprams: An orpanized group of compensatory prac-
tices,

Culturally feprived: Persons who have had very little contact
with cultural factors which are common fn the environnent of the average
niddle~class white c¢hild in the United “tates.

Culturally Diradvantaped: Persons who have suffered from some
degree of cultural deprivation,

Droyout: A)l persons who withdrew from Southern State Collepe or
vho are suspended during or at the end of the perfod of the study with
the exceptions listed telow.

Persons who are forced to leave school for health
reasons, pereons vwhe are drafted into the services
of the United States, and persons vho transfer to
another collepe at the end of the period ¢f study
will not be considered dropouts for this study.

Academjc Success: Favorable progress toward the completion of a
det 1red goal in education. One of the measurable desired poals of educa=
tion is a grade-point average sufficiently high to permit ¢ student to
remain in school and graduate.

Grade-Point Average: For purposes of this study, all grade-point
averages will be based on a four-poiut scale.
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CHAPTER 11

REVIEW 07 SELECTED RLLATED LITELRATURL

The same socinl forces responsible for the recent developiient of
compensalory cducatfon in the public schools have given impetus to the
developnent of comprnsatory practices on the collepe level., One of the
most dynamic trends in educatjon today is the cffort to {identify poten-
tially able Nepro or other sorially disadvantaged youth and help them
to enter and succeed in collepce.

Some cclleses loug have leen active in piving special assistance
to disadvantapgced youth for whom higher education would othervise be
impractical. Examnples are kEerca College in Kentucly, Oberlin College
in Ohio, and most Negro colleges in the south, These institutions were
exceptions in this repard; the majority of collepes and universities
showed little concern for youth with handicaps causecd by poverty and
discrimination. Prior to 19060, theve was very little discussion of
higher cducation for the dicadvantaged in cducational literature. (19:122)

A survey of efforts to increase opportunities for higher education
in California among persons disadvantaged by social and economic condi-
tions was conducted in 1965-19%6, Information from this survey revealed
that two percent of the undergraduates adnitted to the Uaiversity of
California had becen cxenpt from the usual admission requirements and
that a ruwber of Canpus progrews dor {ncrensing cducational opportunlties
had been stimulatod by grants and scholarships.

Host of the diradvantuped scudents attending colleges in Cslifornic
were enrolled in junior collepes which have an open-door udnmissjon policy
and counselingp, rcmedial, and {nstructional programs suited to this
policy. These junior colleges could improve their services to the dis-
?dvantaged by attention to the systematic evaluation of their programs.

10)

A senfor high school Hegros boy with a D grade-point averape wvas
adritted to college as a pilot study. He was piven weekly counseling
and tutoring services, paid one dollar per hour for attendinpg classes,

and additional payrent for grades of A or B, The student achieved low —

B grades at the junior college level and eventually the rewvards for
perforrance fn the form of payment were unnecessary, With counseling
and positive reinforcement, he acquired the behaviors necessary for
college success. (I11174)

In an attempt to solve the dropout prodblem among Negro students,
San Mateo Junfor College inftfated the Cpllege Readiness Program for
disadvantaged high school students. This propram consisted of a six~
veek Intensive tutorial sessinn on the San Mateo canpus subsequent to
high school graduation. Thirty-six high school graduates were s2lected
for participatfon in the propram., All but one of the students who com=
pleted the summer program enrolled at San Mateo the following fall, At
the end of the acadenmic year, 44 percent of the participants in the
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Collegn Readiness Program dropped out as compared to 90 percent among
un-aided disadvantaged Negro students. (16:10)

In 1965, City University of iew York established the SEEK program
eapecially desipned to recruit and enroll poverty area high .school
graduates vho would not ordinarily bLe admitted because of admission
standards, The students sclected were aided through special programs to
strengthen thedr basic skills. 1In this program, 100 SEEK students scrved
as an experimental group and 50 freshmen of simidlar age, ethnic and socio-
economic background, and high schovl records of performance were used as
a contrcl proup. At the end of the first semester, 70 percent of the
control group had dropped out or were unwilling to take a second examina-
tion, Thirty-cight (38) percent of the experimental group had dropped
out, 29 percent were rated as doiung average work, and 33 percent were
retained for additional remedfal work. (11)

Probably the rost outstanding conpensatory development in higher
education in recent years is the varfety of summer programs ronducted
for high school students., Although similar programs have been previously
conducted for high school graduates by a few institutions, the big drive
for this type of progranm came during the summer of 1964 when hundreds of
disadvantaged high school students were permitted to spend several weeks
on college campuses across the natfon,

These approackes to helpinp disadvantaged students enter colleges
are paralleled by progranms designed to help them succeed fn collepr.
Most common among these programs are specfial counseling and ron-credit
remedial courses. Other prograns include instiuction in study skills,
tutoring, and finencfal aid. (19:144) .

The ABC-ISTSP, A Better Chance~Independeat Sch.ols Talent Search
Program, is a cooperative effort of 105 prisate schools and colleges to-
provide individualized coilege preparation for disadvantaged high schnol
students., Bafore being assigned to one of the schools for two or four
years of funded schooling, astudents are required to attend transitional
sunner proprems at one of the sponsoring schools to experience a boarding
school situation and to recefve tutoring in the baeic skills. In addi-
tion to the regular scholastic program with supervised study hcurs,
organized recreatfonal and cultural activities are provided. Of 700
pupils in this program during the 1966-1967 school year, 97 percent
received assing grades and 4U percent received A's and B's, (22:12)

Antioch College has initlated a program for interracial education
to provide (ull college expenses to disadvantaged students nominated dy
selected individuals. These students do not respond to college fn the
usual academic patterns. They wanage their day-to-day activities well
but have difficulty with long-range assignments and abstract contexts.
The shock of their new environment and their belief that educatfion is
frrelevant makes their academic vork improve slowly, A good relation-
ship with a faculty menmber is exceedingly important to theam., 1f they
could merge the things of value from their backgrounds with those of
their new environment, and if collepes would accept the challenge to
change, new vigor would appear in the academic comunity, (5:3)

n
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The general premise that educational handicaps commonly observed
among socially disadvantaged children can Le overcome by appropriate
school experiences is well prounded in psycholopical and sociological
theory, but how best to accomplish this is an open question. The pro-
fession ond the lay public are in no position to make judgemente and
long~term commitments to any program in the field., (23:131)

In 2965, the iHigher Horizons Program for elementary school children
of Nev York City wae cvaluated or the basis of scholastic aptitude,
scholastic achicevement, pcrsonal and socinl development, attendance,
and truancy of the pupils in the propean, In addition to the pupil
evaluation, the professional staff who worked with the program evaluated
it. No significant difference was found between 1Q scores at third and
sixth grade level, reading achievement scores, or school attitude and
behavior scalcs for the lifpher Horizons pupils and the pupils of the
control group. The experirental group showed significantly greater pains
in computational skills and problem-golving ability than the control
group. The lHigher lNerizons pupils exhitited slightly preater gains in
attendance and fewer truancy cases than the control group. Approximately
two-thirds of the professional staff recommended continuation of the
program. A decision based on this evaluatfon, to discontinue the
program was made. (23:161-167)

Out of a total of 2,061 students enrolled In the first Upward
Bound Propgrems, 1,994 are now on their way out of poverty through educa-
tion. The change in these students from apathy, and in some cases
hostility, to cagerncss for learning and responsibility in their own
destiny has been remarkable. (23:171)

The Negro freshmen in a predominately non-Negro university from
1961 through 1964 presented lower mean SAT scores and lower grade-point
averapes at the University of North Carolina, although they had higher
ranks in thefr high school clusses. These data indicated that the pre=
college education nf these Negro students was less adequate than that
of the total freshman class for the period or that grading standards
vere not the same in the high schools. (20:368)

In a society which has need for an increasing portion of its
youth to secure college educaticn, some concerted effort rust be made
to help a larger percent of these youth to obtain higher education.
in the evlturally daprived group, there is a sizeable proportion of the
youth who ¢an profit from higher education and should be enabled to
secure ft. (3:37)

Studfes by Pasamanick, 1946; Araston and b'angelo, 1952 Rey,
1932; Klineberg, 1935; Clark, 1923; Lee, 1951; and Stallings, 1960,
disavow the assumption of native differehce of intellipence between
white and Negroes. There fs a great deal of overlap tetween scores of
the tvo proups. The present invescizator concludes that the view that
ethnic proups differ in innate intelligence is not supported by acceptadle
scientific evidence. (31134)

Attempts are belnp made to reasure the ingredients of deprivation
with the aim of developing & topolopgy of deprivation which organizes

12




experiences into relevant groupings that can be related to socially
determined group variations in I1Q performance. It seems probable that
when behavioral scientists hiave been able to classify and measure the
elements and variables in social deprivation, the observed difference
between intclligence test scores of liegro and white samples will be
explained. ()2:306)

Although many proprams for the disadvantaged are in process, more
provision nust be rade for motivation, learning skills, and opportunity
for the disadvantaged to demonstrate individual potential, Sirmple
remedial proprams are inadcquate, and a universal cooperative venture
is nceded, with educational institutions of all ranks cvaluating,
exploring, and sharing in an attenpt to initiate effective cowpensatory
educational proprams. (17:84)
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CHAPTER 111

PROCEDURES

Descriptfon of Population

The population for this study will consist of all Negro freslman
students enrolled 3n Southern State College during the fall semester,
1969,

The experimental sample will consist of 40 Negro freshmen selected
at random from the population of approximately 250 students.

Variables To Be Studied

The independent varaables for the study will be special counseling
any tutoring.

The dependent variable to be considered is academic success measured
in terms of (1) college grade-point average, (2) value changes, and (3)
the number of students who fall into the four catepories: (a) dropouts,
(b) persons on academic probation, (c¢) persons not on academic probation
but whose graude-point average is less than 2,0, and (d) persons whose
prade~point averape {s 2.0 or more.

Collection of Data

Data for this study will be taken from the confidential student
records of Southern State College.
Research Method

The rescarch methods employed in the study will be these:

1., An extensive teview of selected related literature will de
undertaken,

2, All Nepro freshmen enrolled fn Southern State Collepge for the
fall semester, 1969, will be listed iIn alphabetical order and
nunbered consecutively from one through the number enrolled.

3. Two samples of 40 each will be drawn from tie population by
use of a random table of three-digit numbers,

&, The members of one sample will be invited to serve as an
experimental group; the rembers of the other sample will
gerve as a control group.

5« 1f students vho are invited to serve as part of the experi-
nental group do not accept, other names will be selected




randonly from the compilcd list of Nepro freshmen. Students
vho do not accept the opportunity te serve as a part of the
experimental group will be treated an a third group and their
mean grade-point average for the semester will be compared
with the mean grade-point averapes o[ the experimental and
contrel groups,

6. All members of the experimental and centrol groups will be
given the Arcrican Collepe Test (ACT) and the Allport, Verncn,
and Lindscy, Hiudy of VJIHfb during freshman orientation,

7. The experimental and contro} groups vwill be comparcd on the
basfs of wean ACT composite scores and mean high school grade-
point averages. The t-test for significance of difference
between two means for independent samples will be used.
(15:167)

8. Biographical information will be ohtained for members of the
experdmental proup, the control group, the persons who do not
accept the opportunity to serve as a part of the experimental
group, and the tutors. 7This information will include the
student's age, sex, socio-ecconomic backpround, whether the
student {8 working and the number of hours worked per week,
whether the student s participating in interscholastic
athletics, whether the student is receiving financial aid,
organizations to which the student belonps, and the course
load of the student, This information will be presented in
tabular fora in the final report of the study., An cffort
will be made to relate the findings of the study to tinis
information,

9. The experimental group will be assifned to a one~hour group .
counseling session each week, provided four hours of special
tutoring each veek, and a Negro counselor will be made avail-
able to this group exclusjvely for five hours per week,

These services will be in addition to the regular college
services and will in no way prevent rembers of the proup from
securing the regular services., The tutorinpg will be done by
junior and senior college students vhose past records indicate
that they have sufficient knowledpe and maturity to be capable
tutors at the freshwan level, A total of six student tutors
will be selected and employad. 1In the selection of tutors,
preference will be glven to Negro students who are eligible

for assistance on the work-study program. These tutors will
meet as A proup for one hour each week with a college faculty
menber from the humanities Division and one from the Natural
Science Division., These faculty members will serse as resource
persons to the tutors in their work with the experimental group.
The vork schedules for tutors will be arranged so that all
students can receive their four hours of tutorinpg ecach week

and the tutors still vork only 15 hours per week. Where the
schedules can te arranped, groups of two, three, or four stu-
dents ray be helped in the same subject by one tutor simulta-
neously. Fach tutor will reep a daily record of the persons
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tutored, the time spent with each individual, the subject in
which the individual received help, and the basic type of
help given., At the end of the scimester these records will be
collected aud the total hours of tutoring received by cach
member of the experimental group will be computed. Subtotals
for the hours of tutoring in individual subjects will be
detemnined for each individual and for the group as a whole
in an cffort to determine the subjects in which tutoring
should be rrovided $f the program is continued by the college.

10, At the end of the fall semester, 1969, the experimental and
control groups will be given the Study of Values a sccoud time,
and the rean value changes for the two groups wil) be compared
on the baels of the nix catepories of values covered in the
instrument, A chi-square test will be used for this purpose.
While the experimenta) and control groups are assembled for

- m—a

Ler of the control group will be asked to list the courses
taken and the nunber of hours of tutoring, if any, which he
or she has recelved {n cach subfect during the scmester; cach
member of the experimental proup will be asked to complete an
evaluation of the types of specfal assistance which he or she
has recefved. This evaluatfon instrument will consist of a
14st of the types of specfal assfstance which wece provided
for the experimental group with instructions to rate cach
type on the basis of a five-poiut scale ranging from one
which represents poor Lo five which represents excellent,

11, The mean grade-point average for cach of the three groups will
be computed and compared by use of the t-test for significance
of diffarence between means of independent samples,

12, Fach group wil) be categorized into dropouts, persons who are
on academic probation, persons not on academic probation but
vhose grade-point average is less than 2.0, and persons whose
grade-point 15 2,0 or more. A chi-square test will bLe used
to determine whether the rusbers from the two groups which
are in the four categories differ significantly.

13. An estimated omega-square test will be used to test strength
of association for significant t-values.

14, No special assistance will be pravided fir either group during
the spring sesester 1970; however, at the end of the spring
semester the proups will be compared on the basis of numbers
eleven and twelve above in an effort to determine whether the
special help has produced indjvidual characteristics which
lead to continued academic success.,

vese To Be Made Of The Findings

The findings of this study will be presented in the form of tables
showing means, standard deviations, sample sizes, and statistical significance




of the different comparisons., In addition Lo the tables, a discussion
of findings will be used to point out relevant Information that is not
obvious from the tables. A cowparison will be made between the findings
of this and other similar studics in an effort to add to the budy of
organized Information on the subject.,

A copy of the abstract of this study will be made available to the
other Arkansas collegpes and to the U, S, Commissioner of Fducatien. The
conclusions reachoed in this study will be used by Southern State College
an u partial basis for future plamning of freshman progiams. The utili-
zation of the findings of this study by Southern State Collepge and the
probable use of them Ly other previously non-Negro southern colleges
vould Justify the proposed study., This study would demonstrate to the
Negro studcnts of Southern State Collepe that the faculty and adminis-
tration of the justitution are willing and eager to help them in their
college work.

Organization of the Study

1, Chapter 1 will present an introduction and a statement of the
problen., The {ntroduction will inciude a background for and
the importance of the study. The statement of the problem
fncludes the purposcs, questions to be answered, postulates,
hypotheses, assuaptions, limitatfous, and definitions for the
ELUdYQ

2, Chapter IX will be devoted to a review of selected related
Jiterature concerning the study.

3, Chapter IIT will contain the presentation and analysis of
data, *

4, Chapter IV will present a sunmary of the findings of the
study with relevant conclusions ard recommendations related
to the findings.

5. A bibliography of the sources of information used in the study
will be indicated.

1
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MAGNOLIA, ARILANSAS

Date

Dear Student:

You and scveral other students attending Southern State
College for the first time have been sclected to partici-
pate in a unique type of study that will require approxi-
matcly once hour of yowr time during the first week of
school. Your participation may help to provide assistance
to college students in the future, and for this rcason I
ant surc you will be intercested in being involved,

The fivsb mceting for those participating in the study will
be an Room 204, Overstrcet Hall at 11:00 a.m, on Thursday,
September 11, 1969, Plecasce bring a sharpcenced pencil with

you,
Thank you for your participation and intercst,
Sincerely,
SOUTHERN STATE COLLEGE
Donald A, Haefner
Vice President Tor Student Affairs
g/ 19
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MAGKROLYS, ARBANSAS
Date

Dear Studendt:

You have been scl cc:tcd.to scr-\lrc as a member of <'lm
experimental group of Southern State College f{reshmen
during the fall scmester of the 1969-1970 school year,
The plan is to provide tuloring and special counscling
for a group of freshmen for one semester and to comparc
the grade-point average of this group with the grade-
point average of an cquivalent group of freshmen who
receive no special help.

We arc making an effort to determine the cffects of
tutoring and special counseling on a represcentative group
of Negro freshmen in Southern State College and are pre-~
pared to ppovide these additional scrvices tp you at no
extra cost. Your namec was sclected randomly, and your
seclcction coes not imply that you nced 5pecia1 assistancec.

Plecase come by my officec, Room 206B Caraway Hall,
during the Qeck of Septembcr 8-12 and discuss the projecct
with me,

Sincerely,

Ralph Wilson
Associatlce Professor of Education
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NiAGNOINLA, ALGCATS AN
Scplember 24, 1969

Dear Parent s

Southern Stale College is providing special tutoring and
counscling for onc half of the Negro freshmen who arc
cimrrotled for- the fall scemester 1909, This assistance is
being given on an experinental basis to determine the
cffects it will lhave on the academic success of those per-
sons who rcceive it., I the students who are provided the
special help carn significantly higher grade.--point averages
than those who do not rcccive belp, we hope to securc
financial aid to continue the program and expand it to
include morce students,

We ave of the opinion that most {reshmen students can
benefit from a special program of this type provided they
take advantage of it, There is no way that we can force
these students to accept this help; but we are using cvery
means at our disposal to cncouragce members of this group
to take full advantage of it. We are asliing that you help
us with this program by cncouraging your son daughtcer,

s who is a member of the group choscn

to rceceive this assistance, to accept the counscling and
tutoriug scrvices offered them,

If you have further questions concerning this program,
contact me by teclephone, mail, or in person and T will be
happy to provide the information which I have,

Thank you in advance for younr cooperation,

Sincercly yours,

Ralph Wilson
Associat.e Professor of BEducation
Project Dircctor

RW/fm
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MAGNOLIA, ARKAISAS
October 6, 19069

Dcar Sir:

Southern State College is conducting a study this semester
to daetermine Lhe ceffeets of special tutoring and counseling
on the acadcmic success of Negro freshmen,

We have made arrangeacents for student labor tutors to pro-
vide help for one half of our Negro reshmen, and have
arranged for them to scenre additional couunseling from

Dy, Kirkpatrick, Mrs. Thomas, and My, Young, a counselor
from Hopce Migh School,

The one difficulty with the study is that we have no means
to require students Lo take advantage of these scervices,
We solicit your assistance for this purpose,

I am cnclosing a list of the students who have been sclected
to reccive this assistance, At lcast onc or morc of thesc
students is a graduate of your high school, Will you hclp
those students by encouraging them to take full advantage

of these scrvices?

A letter similar to this one is being sent to parents,
Southern Stalte Collcge faculty members, and members of the
Student Personnecl staff of Southern State College in an
ceffort to use as many sources of motivation as possible.

We thank you in advance for your cooperation in this matter
and if you desire more information about the study, T will
gladly supply it.

' Sincercly yours,

Ralph Wilson
Associatce Professor of Education
Scuthern State Collcege

RW/fm
Enc,
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Dcear Student:

We misscd you at the group mecting Thursday, Scpltember 25,
1969, at 11 o'clouck, 7The threce counscelors werc present
and the students who attended the meeting had an oppor-
tunity to got acquainbed with their counsclor and makce
arrangements fforr an individual counseling session,

We are required to keep a record of attendance for persons
wvho arc a part of this study. The tutors aud counseclors
will kcep a record of all students who come to them for
help and 1 will check the roll at all mectings of the
experimental group for the remainder of the semester.

If you take advantage of the se &t-rvic es, we will know that
you are willing to put fOJLh an cffort to do satisfactory

acadcemic work and all porsonq concerned will make a special
effort to help you in any way that we can, If you fail to

‘take advantage of this opportunity and fail to do satis-

factory academic work, it will be an indication that you
arc not Jntorostcd and plobab]y should not be provided

further financial assistance Lo continuc in college. The

reccords of this study will reflect the extent of your
participation.

Dr, Hacfner, Vice President for Student Affairs, will speak
to the group at 11 o'clock Thursday, October 2, 1969, in
Room 206 Overstreet Hall,

The mecting place for the. group meetings cach Thursday at
11 otclock will be changed to Room 206 Overstreet Hall for

the remainder of the meetings this scmester,

We look forward to secing yon at the group mecting at 11
o'clock each Thursday.

Sincerely yours,

Ralph Wilson
Associatc Professor of Education
Projecct Dircctor
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September 30, 19069

Dear Student:

I am cnclosing a copy of the schedule for tutors,
You are expected to attend at least four hours of thesc
sessions caéh week,  You may usce thesc tutor scssions as
a place to study the subjeets listed on the tutor schedule
with help available if you need it. You may attend morec
than four hours pcer week if you so desirc,

All members of the experimental group arc to meet in
Room 206_0vcrstrnct at 11 o'clock cach Thursday.

I1f you‘hqve‘quqstiopé_apout the.sghedule or the
experiment, come by my officc; Roum C-200B, ond discuss
them with ne,

Sincerely,

Ralph Wilson
Pirector, Project 0-G-001

RW/kim

Enclosure




REVLSED SCHEDULL 010 TUYORS FOR EXPERTMERTAL GROUP

DAYS  HOURS ROOVS TUIORS

MW §-9 C-201 OOV ER

MWP §.-0 C-302 v LLILTE

e 8-91:30 C-201 REED

T 8--9: 30 0M--34 WILLIELTE

MW 9.-10 OM-34 CRAYTON

K] 9:30-11 ¢-302 ADALR AND POTE

Muwr 10--11 C-302 ADATR AND POTE

) 10-11 OM~34 CRAYTCN

M 11.512 OM-- 34 WILLILTE

MTWF 11..12 OM-212 REED ARD CRAYTON

T 12:30-2 OM~234 REED

MW 1-2 0M-120 ADAIR AND POTE

M 1-3 0M-34 HOOVER AND CRAYTON

Tl 1.2 C-201 POTL

W 2-5 0M--212 JOOVER

W 2.5 C-302 POTE AND WILLHITE

T 2-3 oM-31 WILLIITE

TH 2-3 oM--31 ADATR AND POTE

T 2-3 OM--34 : HOOVER

MT 4--5 0-201 WILLIIETE

TH 11-12 0-204 GROUY MEETING ALL

MEMBERS OF EXPERT..

' ' o MENTAL GROUP

T 6-8, 9-10 P.M, 0-115 HOOV IR

M 7:30-10:30 P .M, Busscy-102 POTLEH#

7 9-10 P, M, ' Cross-210 ADATR?*

TN 7:130--90:30 P.M, Cross-210 ADATIR®

W 7-10 P, M, Harrod-135  CRAYTON:*

% Girls Only
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TO: MEMBERS OF VI EXPERTMENTAL STUDY GROUP

FROM: RALPH WILSON, PROJECT DIRECTOR

M. Charl s Juackson, Vice President for Administra-
tion and Rescarch, yill talk to the group at 11 olclock
Thursday, 0€:tobm' 9, 1969, in Room 206 Overstreet Nall,

In addition, all threce counselors will be present and you
will meet with your counselor for a part of the hour,

A number of you have nol been talking part in the
progran yhich Lae Leen povidod foe you, I am sure that

A i : ‘
the tutors can render a valuable service to you if you
will permit them to do so.‘ Why nolt go by their assigned
location and scc for yourseclf?

We look forward to sceing you at the meeling Thurs-
day and the tutors look forward to helping you with your

academic problcms,

Ralph Wilson



TO: SSC FACULTY MIMBIERS

FROM: RALDPNI WILSON

The following students are celigible for {tutoring
but have not taken advantage of this scrvice to date, If
thesce persons are in your class or classes and arc not
doing well, plcase encourage them Lo go to their student

tutors for help,

James Armstrong Ted W, Mchaniels
Shi.rley Brewer Linda K. Mchuffie
Alicc Maric Butler Anthony McKellar
James Channel Loi.s Manning

Jean Ethel Davis Gary Louis Tollette
Clcopatrick House Versie Jean Tucker
Albert Keener . Charles A, Wilson, Jr,

Georgia Lawson

There arc other students whosc names are on the
list to reccive this assistance who are not attcending
tutoring sessions regularly, but all except those listed

above have been for help one or more tLimes,
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TO: Members of the Study Group

FROM: Ralph Wilson, Projcct Dircctor

Dr. Gecorge Sixbey, Chaitman of the Ilumanities
Division, will talk with thce entire group during the first
part of the group mceting ‘hursday, October 16, in Room 206
Overstreet Hall, The other half hour will be devoted to
a group mceting with your counseclor,

If you have not been taking advantage of these
group nmectings, you arc missing an opportunity to learn
more about Southern State College and to get better
acquainted with key collecge personnel and members of this
group,

I spent the day Thursday; October 9, figuring high
school grade-point averages from your transcripts, T was
favorably dmpressed Ly the roceords which most of you have
compiled up to this time, With thesc records from high
school you may think that you do not nced the assistance
being offered and you may be doing good work without it,
However, if you arc doing good work without help, you can
do still better work if you take advantage of the program
offered,




T0: Members of the Study Group

FROM: Ralph Wilson

Duying the first part of the group mecting at 11
olclock Thursday, October 23, Mr. Young will talk with the
group and the remainder of the time will be spent with
your subgroup and counsclor,

I am well plgased with the participation of a num-
ber of youj; however, we still have persons in the group
who have not realized a need for such a program. If you
are having trouble with your course work, I urge you to
go to the tutors for assistance.  If you arc doing well
without help, let me encourage you to go by and get
acquainted with the tultors. These persons can give you
tips on how to study more cffectively and will be happy
to do so,

If you have misplaced your schedule for tutors,
come by my office and pick up another copy. If you are
unable to mect any of the scheduled tutor sessions, come
by my office and we will make special arrangcmcnts.for a

tutor Lo assist you.
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TO: Members of the Study Group

FROM: Ralph Wilson, Projcct. Dircctor

br, B, ¢, Dodson, Chairman of the Natural Scicnce
Division, will be the speaker forr our next group mceeting
Thursday, October 30, at 11 ofclock in Room 2006 Overstreet
llall, Those of you who arc not attcending thesc meetings
arc missing an opportunily to gain valuable information
and develop a better understanding of Southern State
College and the other members of this group.

I am becoming increasingly concc_r-n'(:d‘about members
of this group who arc not going for tutor assistance, in
spite of the fact that faculty members tell me thal the
same students are doing poorly in their class work. JPermit
me to remind you that nine wecks grades arc basced on the
work up to and incluwding the nex{ two weeks. You can do
a lol to influcnce thosce grades by concentrated study
between now and November 6, If you have accuratcly
asscssed your situation, you probably should spend a lot
of timec getting help from tutors between now and then,

In spite of my concern for you, I am unable to help
you unless you arc willing to give your time and effort to
help yourseclf. Leb me urge you to study rcgularly and
consistently, and take full advantage of thec available
tutor assistance provided for you,

If you do not take advantage of the help provided
for you and are not successful in college, how do you
explain this to yourself, your family, and your associatces?

ERIC
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70 MIMBERS OF il STUDY Group

FROM:  RAIYH WILSON

Mic, Bernard Polk, Director of Student Financial Aid,
will be the speaker for the group mecting in Room 2006 Over-
streel NMall at 11 otclock Th sday, November 13, 1969,

Cince many of you arc recciving aid in one form or anothoer,
3L shonld be of irt  cst to yon Lo hear this topic dis-
cussoed,

M, Young wfl] be in the connseling center the entire
dny,.Novvmhnr 13th, and nembers of Lhis group arce encourazged
to go by for individoal counseling or Lo arrange appoint-
ments Lo sce bim at a later date,

1 have made changes to the tutor schedule in an
effort Lo provide additional tiuces Tor you Lo recceive
assistance, A copy of the new schedule is attached to
this Jelter. No time or location for tutoring which
appearcd on the old schedule has been removed bul new

times and locations have been added forr your convenicncce,
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10 Memboers of the Study Group

PROM:  Ralph Wilson, Project bircctor

Dir. Paul Kirvkpatrick will speal: to the group during
the fivst pact, of the mroup |I1|(-(:(.ing al. 11 o'clock Thursday,
November 20 in 2006 Overstreet Hall,  Dr, Kivkpatrick is
dircctor of the comnseling center at Southern State College.

You should have a copy of your ninc weeks prades
before this meceting and this will be a good indication of
how you are progressing with yomr college waork,

Perait me Lo pemind you that yen can help yourself,
your group, your family, your racc, and your school by
taking advantage of the services provided by this program
and doing well in your academic course work in college.

The rooms in which tutors arce scheduled to help
this group would be an excellent place for you to study.
By studying in these recoms you could do vour own work and

have assistance available if and vhen it is needed,



70 MEMBERS 017 MR, YOUXNG'S GROUP

FROM:  RALYPH WITSOXN

MR, YOURG Wil Bl IN 3UE CONFLRULNCE ROOM OF 'J'll!i COUNSELING
CENTIR FROT & AM T0 5§ M, TULSDAY, XNOVIMBLR 25, 1969, T
STROKGLY RECOMMIEED THAT YOU DROP BY TO SEL BIM AND DISCUSS
YOUR MYD-SIMESTER GRADES AND ANY OTHER PROBLEMS WHLCH YOU
CARE TC DISCUSS WUTH NINM,  DE SHOULD BE ABLYE TO ASSIST YOUu
IN IMPROVING YOUR STURY HABLTS ARD YOUR GRADIS, THERE AR)E
ONLY S1IX MORE WEEKS 01 CLASSIS 1K §ilIS SIMESYER; S0, YOU
NEED. TO BE BUEY ABOUT YOUR CLASS WORK IF YOU PLAN TO GLT
BETTER GRADES POR T SEMLESTER THAN YOQU DIDh FOR THE PIRST
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TO: Memboers of Che Study Group

FROM: Ralph Wilson

A pancl of upper class Southern State students
will vuse the i ( part. of the group meeting Thursday,
December 11, 1969, Lo discuss vhal is required to be or
to become a successful college student,

The sccond part of the hour will be used for group
neetings with your counselors,

The tutor reports forr 1Tast week dndicate thal a
few more persuns used this seirvice than used it the pre-
ceding week.,  You sLill have enough tire Lo increase your
grade-point average for the semester, provided you use
that time 3in concentrated study,

M1, Young will be in the counseling center from
8 to § Thursday and would welcome visits from members of

his group,
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T0: MINMBLRS OF THE STUDY GROUP

FROM:  RALPH WI1ELSOK

br. Logan, Vice President for Academic Affairs; will
talk to the gronp at the gmoup meeting in Room 2006 Oversircot
Hall at JI o'clock Thursday, Decenber 4, 1909,  If you have

questions aboul. academic matters, bring them to this mecting

and perhaps -, Jogan can answer Lhem for you,

Permit me to remind you that you have only four more
wveeks of classes after this vecek hefore final examinations
for the semester,  Some of you have a great. deal of work
to do before that time in order to have the grade-point
average required Lo conlinue recciving financial aid,

The tutoring and counseling services vwhich are being
provided by Lhis project will end at the end of the scuester.
If you plan to usce these services it is wrgent that you do
80 before final exans for this scemester,

1 have made some additional changes to the tatoring
schedule in an of forl Lo make the schednle more convenicent
for you, A copy of the changed schedule is attached to
this letter,

1f you arc one of the persons who has not used oar
service, wvhy nol visit your counsclor, go Lo a group meceling,
and usc our Ltutors this week and give the progran a chance
to be of service Lo you., If you never parlicipate in any
of these services, you will not know whether you are missing
something worth vhile.
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bear Student:

Becanse of faculty commmnication ov for some other
reason, you did not yoporL to room 304 Qvoreruct all at
11 otclock, Thursday, Decewber 18, 1969, as requested by
Dr., Kivkpatrick, ¥Ye request that you be in roon 206,
overstreel a1l at 11 o'clock Thursday, January 8§, 1970,
to complete necessary forms for the completion of Federal
Projccl QGOOIJ,

T4 should take not more than 40 minutes of your
time to éowplctn these forms,

We arce looking forward to seccing you there,

Sincercly yours,

Ralph Wilson, Dircclor
Federal Projecct 0G001



Dear

You are requested Lo be in roon 304 in Overstrect
Hall at 11 aone on Thuesday, December 18, At this time,
we will ask you Co wvrite for us again the Allport "Study
of Values,® 30 is very inportant that yow be there since
this Lest is essential to the wvork of the rescarch being
donce by Mr, Wilson this year,  This mast be compleled
before the senester ends so please tory to be there, and
goet it over wilh,

T4 should take approximately 30 or 35 minutes Lo
complete the examination,

Sincerely yours,

br, Panl R, Kirkpatrick
PDirector of Counscling

9?
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H MEMBLERS OF THE STUDY GROUP

FROM:  RALPH WILSON

The final meeting for this group will be held din
Room 200 Overstreet Hall at 11 a.m. Thursday, January 15,
1970, 16 dsmost inmportant that you attend this meeting
in order that a1l ncccessary foras be completed and infor-
mation collected, 1€ you know in advance that it will not
be possible for you Lo attend this meceting, come by my
of fice and 1 will permil you to complete the forms here,
1f you fail to take carc of this matter at the appointued
tinc, i(: will Le¢ necessary for me Lo contact yon i vidually
because the information which you will provide at (his
mecling is essential Lo this study,

Mr. Young will Le in the Counseling Center during
the entire day Thursday, January 15.

I am attaching a schedule for tulors during I'inal
Exam week. Lel me cncourage you Lo usc the remainceder of
the time in Lhis scmester Lo prepare for your I‘inﬁ] Examina-
tions. The record that yo‘u conpile this semestor will be
youre for the remainder of yowr- lifej thercefore, you should
do your bLest to make it somcthing which you will be happy

with,



'ebromey 18, 1970

Dear Studond,

1 1l th
voir o yage
frosien at Son

of 196Y. ¥ 0,

eomcites ol exprenssine ny appreciation Lo
Cieipetion in the rescarch stady with black
]

'
hern State Collegze doving the first semeslor

As 1 review the rceords of stadent pavlticipation in
this projecty 1T oan disappainted hal Chose of us vho vorkad
with the project were mnahle te provide (he notivation
necessary Lo scevre foll paclscipabion fron all mesbers
of the experinental proap, AU The Gine (hal (he progeat
was developed and wpiiiion, it appaared to provide an

excelbent opportimiiy for studinds (o hielp Uhenselves

during a cracial period an their cdacaliop, o cone.
vincod (hat i€ served this purpcae for the newhoers who
Ltook the tine Lo paoliopade,

This project vas developsd beeause of a desiye on
the pard of the adninisbrat ion and Taculty of fouvthern
State College to assist black feoshmen, In spite of the
fact (hat no funds are available to continue the projoct,
the attitude of helpfudness and cooperation sUill prevails

among the Faculty and staff of Southern Stalce College,

el me encourane you to renain in college and Lake
i

advantane of any ncceded available assistance,

Sincerely younrs,

talph VWilson
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Dear Student.:

In oyder to conplete the Federal project which we
have in process at Sowlhern State Collepe, we ncoed sone
additional dinflovmation concorrnding your family,

We are Lrying to detoermine whethes family size and
family ifwvcome arce important. factors {to be considerced in
determining academice success of students at Southern Statoe
Collcge, Pleasce write the nuaber of brothers and sisters
in your family and also the approximate ammual foamily
income of your family at the bottom of Lhis sheet and
place it in the posl offbice with my name and box mumber-
1354 on it, or rclurn it to my office, 200 Carawvay Nall,

Yourr prompl attenvion Lo this matter will be greally
appreciatod,

Sincerely yours,

Ralph Wilson
Box 1354, SSC

Number of brolhers

Number of sisters

Annual Tamily Income

——— e .
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PROJECT EVALUAYION
PLEASE WRATE YOURr EVALUATTON OF PROJECT 0GO01 USIRNG TP
FFRAME OF REFERLENCE SHOWN BELOW '
T. BENEFITS 006 MEMBERS OF THE BENPERIMENTAL GROUP
A, DIRLCT DBENEFITS

B,  IRDIRECT BERNEPITS

F0,  BENEFITS 1O MEMBERS 01 THE CORNTROL GROUY
A, DIRECT BEREFITS

B, TXDIRECT BEREPITTS

Ty, peveryes To rroired rerons
A, DIRECT BIREFITS

B. TJINDIRECT BERNEPITS

IV, BEXNEFITS TO PROJECT COUNSELORS
A, DIRECT BENEFTTS

B, IXNDILRECT BENEFLTS

V. BENEFITS 70 FACULTY RESOURCE PERSONS
A,  DIRECT BENEFITS

B. INDIRECT BENEFITS .

VI. BENEPRITS TO SOUTHERN STATE COLLLGE
A, DIRECT BENEFITS
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B, ARDIRVCY BEREFITS

A I PROJBLEMS ENCOURTERED IN 9HE STUDY AND YOUR OPIXION
AL TO THETR SOLUTTOX

VINLE, LESSONS LUEARNED BY YOU IN TBHID PROCESS 017 WORKING
WIITH L PROJECT

IX, RECOMMBERDED CHAXGES FOR ANY FURTHER STUDILS O THLS
TYPL

X. YOUR OVERALL EVALUATLOX OF TIE PROJECT
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