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CHAPTER I

INTRODUCTION

Bnckground

In the past decade rich attention has been given to the Bend
Start Program for culturally disadvantaged preschool children and to
the Upward Bound ;'rogram for culturally disadvantaged secondary school
students. These have been successful attempts to prepare pupils for
participation in elementary schools and colleges, but they are limited
to a small fraction of the persons who need such assistance. Many
culturally disadvantaged Negro students still arrive at college unpre-
pared to compete with their more affluent white classmates.

Summer preparatory programs have been developed to help prepare
disadvantaged students for college admission. A New York program,
"Operation Second Chance," prepares high school graduates previously
denied admission to college for re-application. Another apnroach
provides lengthened undergraduate programs to give disadvantaged
students an additional year of instruction. Such programs serve the
aim of helping deprived students and also of benefiting the institution
and the student body by increasing the diversity of background of
students.

Importance of the Study

Of 154 Negro students at a large midwestern university, the 30
percent In the upper half of their class with respect to academic
aptitude included nearly equal numbers from integrated high schools
ane from predominately Negro high schools. Evm the Negro rtn from
families of relatively high socio-econonic level had aptitude scores
lower than the non-Negro freshman average.

Negro students are inadequately prepared for college regardless
of their socio-economic background or the degree of integration in the
high schools they attended. Even in integrated high schools, the
education received by Negro students is inferior to the education
received by non-Negro students in the save school. Negro students
should he given special assistance in the form of tutoring, counseling
And summer programs. (2)

In 1965, New York tniversity instituted an eypetimental program
for 60 "high risk" students. Only 15 of these students were still
enrolled after ene year. A sufficient supportive program had not been
provided to enable the students to develop their latent potential.
More and better prografts are needed if the skills mid talents of the
potentially able, but deprived youngsters, are to be developed. (14)

A. M. And N. College, an Arkansas all-Negro institution, has
been providing special Assistance In the fora of tutoring and additional



counseling to it'; ntudintn for n 1111 her of yearn. lit spite of the fact

that no statistic.il evalmtion 1,011 t.,,de to Orterrino t1r12 effective-

mos of the prell, t1(! diretor of frenhran ntudivs for that college
states that Ilzwy Ltndotis 010 %,onld i c denied cAlrisnion to kOSt institu-
tions of hillier education ore hoived in developing desirable study habits
and do succesaruily eclplte a foul.-ear college program.

At Seuthr:rn State oltere, previoualy all white college, the
average Nevi') student tin unabc to col.pete academically with the
avenge white student. cw.dition exit;to in all of the
previously alt Oite Aronss tollvgen, lind the educational literature
indicates that it exietn :o collegen throughout the entire United States.

During the l968-lC9 school year, Southern State College, with
other south Ar'eansas collei.es, participated in two programs which brought
additional culturally deprivld students into the institutions. These
programs were designed to locate acaderically able students and to inform
the parents of all graduting high school seniors that financial aids
were available for college students. Goth programs have contributed to
an increase in the number of Negro students enrolled in all white colleges
In south Arkanaos. This makes it more urgent that programs be initiated
that will help these persona to succeed in college ane to complete a
four-year degree.

There is some difference of opinion as to the reason for this
inability of the average Negro student to compete successfully with the
average white Aucltalt on vo acad,m:t. lasis. 1;hu,:y, Carrett, and Jensen
are three writers who have concluded that the difference is one of native
intelligence end nothing can he done to reduce or eliminate this inability.
However, the preponderance of informed opinion is that the difference
in academic performance is a result of on inferior cultural background
and can be corrected with special help.

The careful appraisal of educational progrsrs is extremely rare.
Therefore, it is not surprising that few cotpenaatory programs in higher
education have been systematically evaluated. It is essential that more
of them be evaluated if the profession is to have reliable guidelines
for further study. (19:155)

STATLHENT OP ?PS Pit011L111

The problem under consideration in this study Is the inability
of the majority of Negro college students in previously non-Negro
southern colleges to do satisfactory academic work based on existing
conditions and standard!~. Specifically, a sample of approrimately
one-half of the Southern State College Negro fresheen vete provided
uptcial tutoring and counseling for one serester in an effort to
determine whether or not Negro college students, when given sufficient
help, will overcoto this inability and can do satisfactory academic
work in this college.
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Purposes of the Study

1. Provide additionn) help, in the form of tutoring and coun-
seling, to A randola sarp)e of npproximate)y one-half of the
Southern Stove College. Negro freshmen during tint fnll
semester, 1069,

2. Compnre the mean )ade-point average of thin group for one
seme6ter pith the mill) erade-point nverrge of A cotparahle
centre) erecp which is provided no special assistance.

3. Compare value changes for the two group,; by use of pre- and
post -test scores on the Allport, Vernon, and Lindsey, Study
of VnLles.

4. Compare the number of persons from each of the too groups
who fall into the four cnte.ories (a) dropouts, (b) persons
on academic probation, (c) persons not on academic probation
but whose grade-point averages: arc less than 2.0, and (d)
persons whose grade-points are 2.0 or more,

S. Provide a basis for making inferences pertaining to the educa-
tionel success of Negro students in a previously cal white
south Arkansas college.

Questions Answered b. the Study

1. What effect did special assistance to a group of Negro
students have on their values in selected areas?

2. What effect did special assistance in the form of tutoring
and counseling have on the wean Trade -point average of the
group of Negro students Who received the help?

3. Was the mean grade-point average of the experimental group
significantly higher than that of the control group for the
period of the study?

4. Were the value changes of the experimental group during the
firs semester significantly different from those of the
control group?

S. Was there a significant difference between the number in the
two groups who have dropped out of school, who are on academic
probation, vo are not on academic probation but have a grade-
point average less than 2,0, and vho have a grade-point average
of 2.0 or more at the end of the semester?

6. Was there a significant difference between the academic success
of students who vere served by different counselors?

2 Did the lower one-third, the middle one-third, or the upper

3



one-third of the :ubjeets, as determined by ACT composite
scores, ve,,t9on d better to the special tutoring and counseling
program?

Assumptions Made

I. Negro fieshan studeAs in A previously non-Negro southern
college will take idv;Intai-,e of special assistance to imorove
their aciulcric suitu%.

2. Collel,e gleade-point avorage and value changes are measures
of acath:ric success.

3. Value ehingcs can be reassured by the diff,:rence between pre-
and post-tc.st scores on the Allport, Vernon, and Lindsey,
Study of Values.

4. Negro freshmen enrolled at Southern State College are repre-
sentative of the Negro freshmen at previously non-Negro
southern colleges it general.

5. The social tallieu in vhith a child grows up is highly influen-
tial in determining the kind and degree of his experience.

6. Ease of learning is based in large measure on the pribr
eAperrunce att laloyie4ge of the individual.

Postulates

I. The inability of the average Negro college freshman to com-
pete seadcoically vith vhite freshmen in previously non-Negro
southern colleges is a result of an inferior educational back-
ground.

2. Inabilities resulting from an inferior background can be
partially or totally removed by special assistance to the
persons involved.

Hypotheses Tested

I. Negro students who were provided vith special assistance vould
experience a greater change of values than viii Negro students
who are given no special help.

2. Negro freshmen who were provided with special tutoring and
counseling vould earn a higher reap grade-point average than
Negro freshgen who receive no special help.

3. There vould he a difference between the number of persons
from the experimental and control groups vho fall into the

4



four categories: dropouts, perons on academic probation,
persons not on academie probation but whose grade-point
average is less tbn 2,0, and persons whose grade-point
average is 2.0 or above.

4. There W001(1 be no significant difference between the mean
first cPmet:ter cel/c,:e grade-point average and the value
changes of the subr,47oups which are served by different
counselors.

5. There would no cAyulficant difference between the benefits
derived fro this' prcTram by the higher, middle, and lower
elementT. of the exp:.rimeutal groups as determined by their
American College 'Jesting Program (ACT) composite scores.

Limitations

1. This study investigated only two of the many factors believed
to be instrumental in the determination of educational success,

2. The population from which the sample was drawn represents
only one college.

3. The sample size was small due to the small number of Negro
freshmen enrolled at Southern State College.

4. The time-span of the study was limited to one semester.

Definitions

Academic Probation: As used in this study, academic probation
will conform to the definition being used at Southern State College at
the time of the study.

Coupensatory Practice: A continuing activity by an institution
that helps disadvantaged students who could not otherwise do so to enroll
and satisfactorily progress in schools at all levels.

Compensatory Pflurams: An organized group of compensatory practices.

Culturally Deprived: Persons who have had very little contact
with cultural factors which are common in the environment of the average
middle-class white child in the United States.

Culturally Di::advantaxed: Persons who have suffered from some
degree of cultural deprivation.

Dropout.: All persons who withdraw from Southern State College
or who are suspended during or at the end of the period of the study
with the exceptions listed below. Persons who are forced to leave
school for health reasons, persons who are drafted into the scrvices



of the United States, and persons who transfer to another college at the
end of the period of study vill not he considered dropouts for this study.

Acadprjic Succe Favorable academic progress toward the comple-
tion of a desired goal in oducCjun. One of the Leasurable desired goals
of educatica is a grade point average sufficiently high to permit a
student to remain in sebool and graduate.

Grade-Point Avi:.r. e.: For purposes of this study, all grade-point
. . . _ . _ .

averages will he based on a four point scale.
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CHAPTER II

REVIEW or RELATED LITERATURE

The same Focial forces responsible for the recent developmen. of
compensatory edmation in the public schools have given impetus to the
development of cempensatovy practices on the college level. One of the
most dynamic tr.?eds i.;1 education today is the effort to identify poten-
tially able Negro or other socially disadvantaged youth and help them
to enter and succeed in college.

Some colleges long have been active in giving special assistance
to disadvantaged youth for whom higher education would otherwise be
impractical. Examples are Barea College in Kentucky, Oberlin College
in Ohio, and most Negro collegcs in the south. These institutions were
exceptions in this regard; the majority of colleges and universities
showed little concern for youth with handicaps cauFed by poverty and
discrimination. Prior to 1960, there was very little discussion of
higher education for the disadvantaged in educational literature.
(19:122)

A survey of efforts to increase opportunities for higher educa-
tion in California among persons disadvantaged by social and economic
conditions was conducted in 1965-1966. Information from this survey
revealed that two percent of the undergraduates admitted to the Univer-
sity of California hod been exempt from the usual admission requirements
and that a number of campus programs for increasing educational oppor-
tunities had been stimulated by grants and scholarships.

Most of the disadvantaged students attending colleges in California
were enrolled in junior colleges which have an open-door admission policy
and counseling, remedial, and instructional programs suited to this
policy. These junior colleges could improve their services to the dis-
advantaged by attention to the systematic evaluation of their programs.
(10)

A senior high school Negro boy with a D grade -mint average was
admitted to college as a pilot study. He was given weekly counseling
and tutoring services, paid one dollar per hour for attending classes,
and additional payment for grades of A or B. The student achieved low
B grades at the junior college level and eventually the rewards for
performance in the form of payment were unnecessary. With counseling
and positive reinforcement, he acquired the behaviors necessary for
college success. (37:174)

In an attempt to solve the dropout problem among Negro students,
San Mateo Junior College initiated the College Readiness Program for
disadvantaged high school students. This program consisted of a six-
week intensive tutorial session on the. San Mateo campus subsequent to
high school graduation. Thirty-six high school graduates were selected
for participation in the program. All but one of the students who com-
pleted the summer program enrolled at San Mateo the following, fall. At

the end of the academic year, 44 percent of the participants in the
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College Readiness Program dropped out as compared to 90 percent among
un-aided disadvantaged Negro student::.. (16:30)

In 1c65, City University of :4.w York established the. SEEK program
especially designed to recruit and enroll poverty area high school
gradvates who vould not ordim,rily he admitted because of admission
standards. The students selected were aided through special programs
to strengthen their basic shills. In this program, 100 SEEK students
served as an experimental. group and 50 freshmen of similar age, ethnic
and socio-economic backgvenud, and high school records of performance
were used as a control uoup. At the end of the first semester, 70 per-
cent of the control group had dropped out or were unwilling to take a
second examination. Thirty-eight (38) percent of the experimental group
had dropped out, 29 percent were rated as doing average work, and 33
percent were retained for additional remedial work. (11)

Probably the most outstanding compensatory development in higher
education in recent years is the variety of summer programs conducted
for high school students. Although similar programs have been previously
conducted for high school graduates by a few institutions. the big drive
for this type of program cane during the summer of 1964 when hundreds of
disadvantaged high school students were permitted to spend several weeks
on college campuses across the nation.

These approaches to helping disadvantaged students enter colleges
are paralleled by programs designed to help them succeed in college.
Most con:t:on amolig thes,..t programs are .pecial counseling and non-credit
remedial courses. Other programs include instruction in study skills,
tutoring, and financial aid. (19:144)

The AFC-ISTSP, A Better Chance-Independent Schools Talent Search
Program, is a cooperative effort of 105 private schools and colleges to
provide individualized college preparation for disadvantaged high school
students. Before being assigned to one of the schools for two or four
years of funded schooling, students are required to attend transitional
summer programs at one of the sponsoring schools to experience a boarding
school situation and to receive tutoring in the basic skills. In addi-
tion to the regular scholastic program with supervised study hours,
organized recreational and cultural activities are provided. Of 700
pupils in this program during the 1966-1967 school year, 97 percent
received passing grades and 40 percent received A's and B's. (27:12)

Antioch College has initiated a program for interracial education
to provide full college expenses to disadvantaged students nominated by
selected individuals. These students do not resrond to college in the
usual academic patterns. They manage their day-to-day activities well
but have difficulty with long-range assignments and abstract contexts.
The shock of their new environment and their belief that education is
irrelevant makes their academic work improve slowly. A good relation-
ship with a faculty member is exceedingly important to them. If they
could merge the things of value from their backgrounds with those of
their new environment, and if colleges would accept the challenge to
change, new vigor would appear in the academic community. (5:3)

8



The general premise that educational handicaps commonly observed
among socially disadvantaged children can he overcome by appropriate
school experiences is well grouvded in psychological and sociological
theory, but how best to accomplish this is in open question. The profes-
sion and the lay public arc in no po3ition to make judgments and long-
term commitments; to any program in the field. (28031)

in 1965, the Pigher Yorixous Program for elementary school children
of New York City was evaluated on the basis of scholastic aptitude,
schulastle achievement, perr;onl and social development, attendance, and
truancy of the pupil!; In the program. In addition to the pupil evaluation,
the professional staff who worked with the program evaluated it. No
significant difference was found between IQ scores, at third and sixth
grade level, reading achievement scores, or school attitude and behavior
scales fm the Higher Horizons pupils and the pupils of the control group.
The experimental group showed sIgnificantly greater gains in computa-
tional skills and problem - solving, ability than the control group. The
Higher Horizons pupils exhibited slightly greater gains in attendance
and fewer truancy cases than the control group. Approximately two-thirds
of the professional staff recommended continuation of the program. A
decision to discontinue the program was made on the basis of this
evaluation. (28:161-167)

Out of a total of 2061 students enrolled in the first Upward
Bound Programs, 1994 are now on their way out of poverty through educa-
tion. The change in these students from apathy, and in some cases
hostility, to eagerness for learning and responsibility in their own
destiny has been remarkable. (28:171)

The Negro freshmen in a predominately non-Negro university from
1961 through 1964 presented lower mean Scholastic Aptitude Test (SAT)
scores and lower grade-point averages at the University of North Caro-
lina, although they had higher ranks in their high school. classes.
These data indicated that the pre-college education of these Negro
students was less adequate than that of the total freshman class for
the period or that grading standards were not the same in the high
schools. (22:368)

In a society which has need for an increasing portion of its
youth to secure college education, some concerted effort must be made
to help a larger percent of these youth to obtain higher education.
In the culturally deprived group, there is a sizeable proportion of
the youth who can profit from higher education and should be enabled
to secure it. (3:37)

Studies by Pasamanick, 1946; Araston and D'angelo, 1952; Key,
1932; Klineberg, 1935; Clark, 1923; Lee, 1.951; and Stallings, 1960,
disavow the assumption of native difference of intelligence between
whites and Negroes. There is a great deal of overlap between scores
of the two groups. The present investigator concludes that the view
that ethnic groups differ in innate intelligence is not supported by
acceptable scientific evidence. (3:134)

9



Attempts are being made to measure the invfedients of deprivation
with the aim of developing a topology of deprivation which organiyes
experiences into relevant groupings thit can be related to socially
determined group variations in 1Q performance. Tt seems prolable that
when behavioral fclentists hnvc' been aide to classify and measure the
elements and vari;;ble:, in soci.-..] deprivation, the observed difference
between tc.nt scorc!-; of N(.:VO and samples will be
explained. (12:300

Although ran) progral, for the disadvantaged are in process, more
provision must be ii%de for vJtivarion, learning shills, and opportunity
for the disadvantdp,od to deldont:trate individual potential. Simple
remedial progtdms are inadequate, and a univeri.a) cooperative venture is
needed, with educltienal institutions of all ranks evaluating, exploring,
and sharing in an attempt to initiate effective compensatory educational
programs. (17:84)
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CHAPTER ITI

METHODS

The purpuse of this ticdy was to determine the effect of special
tutoring and covd:;.ling on the academic success of Negro freshmen at
Southern SUitC Cr)Jri.cTe. This chapter is devoted to a description of
the methods used in the pursuit of this purpose.

Description of Population

The population for alit: study ConSiStS of all Negro freshman
students who were enrolled in Southern State College during the fall
semester, 19G9.

The experimental sample consists of approximately one-half of
the Negro freshmen selected at random from the population of 89 students.

Variables Studied

The independent variables for tle study were special counseling
and tutoring.

The dependent variable considered was academic success measured
in terms of college grade-point average, (2) value changes, and
(3) the number of students who fell into the four categories, (a) drop-
outs, (b) persons on academic probation, (c) persons not on academic
probation but whose grade-point average is less than 2.0, and (d) per-
sons whose grade-point average is 2.0 or more.

Collection of Data

Data for this study were taken from the confidential student
records of Southern State College and from simple reports completed by
group members, tutors, counselors, and faculty resource persons. Copies
of the report forms comprise Appendix C.

Research Method

The research methods employed in the study were these:

1. An extensive review of selected related literature was under-
taken.

2. All Negro freshmen enrolled in Southern Slate College for the
fall semester, 1969, were listed in alphabetical order and
numbered consecutively from one through the number enrolled.

3. These Negro freshmen were randomly divided into two groups

11



approximately equal in number. This random selection was
made by uve of a tahlu of rando nulAbers, One of the two
groups IdJs used as an experimental group and the other was
used as a control group.

4. The experimental groat i wins randomly divided into three sub-
groups of flpproxir,ntcly equal slm.! and each subgroup was
assigned a klifferent couoselor.

5. All mc:rer of the cxprimental and control groups were given
the Air.exj a(ACT) nd the All port, Vernon, and
Lindsey, (J1 during freshman orientation or during
the initied thrc:c S:1".:(21:5 of the fall semester 1969.

6. In a furtner effort to establish equivalency of the two groups,
the experimental and control groups were compared on the basis
of mean ACT composite scores and mean high school grade-point
averages. The t- -test: for significance of difference between
means of independent samples was used for these comparisons.
(15:167)

7. Biographical information was obtained for members of the
experimental and control groups. This information included
the student's age, sex, socio-economic background, type and
size high school graduated from, ACT composite score, hours
o2 college work attempted first semester, college grade-
poinL nJt the student received financial
aid, whether or not the student worked and the number of
hours worked per week, number of hours tutoring service used,
whether or not the student participated in varsity athletics,
and the number of hours counseling service used by each
student.

8. Three counselors were employed to work with members of the
experimental group on a part-time basis. Enough counselor
time was secured to provide four hours of individual
counseling for each member of the experimental group. Each
counselor kept a record of the individual counseling given
to each member of his or her subgroup. These three counselors
included one white male, one white female, and one Negro male.
T'ae two white counselors were Southern State College staff
members, and the Negro counselor was employed from Pope Public
Schools on a part-time basis.

9. Six student tutors were.employed to work with the experimental
group. These tutors consisted of two Negro girls, one white
girl, and three white boys. In the selection of tutors,
preference was given to Negro students who had the desired
qualifications. All tutors chosen were recommended by
Southern State College faculty members as students who had
the knowledge and maturity necessary to become successful
tutors of college freshmen.

12



10. The tutors were scheduled to work thirteen hours per week
between the hours of 8 a.m. and 5 p.m. Monday through Yriday.
Two hours per week of each tutor's time were left unscheduled
for the convenience of the students to he tutored. The vem-
tiers of the v%porimental group were given copies of the tutor
schedules and encouraged to take advantage of four hours of
tutorii; service each week. Each tutor kept a record of the
student!; tIlLored, the subject in which tutoring was given,
and the nurd of hours of tutoring; given. At the end of
the seester, totals were figured to determine the number of
hours of tutoring received by each pupil, the number of hours
of tutoring, given in each subject, and the total hours of
tutoring perfonaed by each tutor.

11. Two faculty members were employed to serve as resource per-
sons for the tutors. These faculty members, one from the
Humanities Division and one from the Natural Science Division,
met with the tutors as a group one hour each week to help the
tutors resolve any problems arising from the tutoring sessions.

12. Members of the experimental group were provided ore hour of
orientation and/or group counseling each week and four hours
of tutoring service each week. These students were encouraged
to take advantage of the services provided, but no effort was
made to force them to participate.

13'. After the groups were selected for the study, letters were
written to parents, secondary school officials, college
faculty and staff members, and members of the experimental
group explaining the purposes of the study and soliciting
cooperation of these persons in the conduct of the study.

14. At the end of the fall semester 1969, the experimental and
control groups were given the Study of Values a second time,
and the value changes for the two groups were compared on
the basis of the six categories of values covered in the
instrument. A chi-square test was used for this purpose.
While members of the two groups were assembled for the pur-
pose of taking the post-test, each person was asked to list
the courses taken and the approximate number of hours of
tutoring help received in each course from sources other
than from tutors provided by this project. Each member of
the experimental group also ccmpleted an evaluation of each
type of assistance provided by the project and of the total
program.

15. The mean first semester college grade-point averages for the
experimental and control groups were computed and compared
by the use of a t-test for difference between means of inde-
pendent samples. (15:167)

16. Each group was categorized into dropouts, persons on academic
probation, persons not on academic probation but whose grade-
point average is less than 2.0, and persons whose grade-point
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average is 2.0 or more. A chi-square test was used to deter-
mine whether or not the numbers from the two groups who fell
into the fpur categories were significantly different at the
.05 level.

17. The three subgroups were compared on the same variables as
the entire expeTirentol and control groups. A t-test was
used to determine siTnificance of difference between mean
grade-point averages of the three subgroups, and a chi-square
test was used to determine significance of difference between
value changes of the three groups and to determine significance
of difference between the number of persons from each subgroup
who fell. Into the four categories, (a) dropouts, (b) persons
on academic probation, (c) persons not on academic probation
but whose grade-point average is less than 2.0, and (d) per-
sons whose grade-point average is 2.0 or more.

18. The experimental and control groups were each divided into
three subgroups on the basis of ACT composite scores. A

2 x 3 factorial design using ACT composite scores and first
semester college grade-point averages as co-variates was set
up, and a two-way analysis of variance was used to determine
significance of differences between groups. Since it was
not possible to divide the experimental and control groups
into subgroups with an equal number of members on the basis
of ACT composite scores, a correction for unequal cell
frequencies was applied to the analysis of variance infor-
mation. (15:319)

19. All tutors, counselors, and faculty resource persons completed
an evaluation of the study. The evaluation form used provided
a space for each person to indicate the benefits which were
derived from this research by the experimental and control
group members, tutors, counselors, resource persons, and
Southern State College. This information is compiled and
presented in Chapter IV.

20. The information obtained from the above research procedures
has been analyzed, summarized, and discussed in Chapter IV.
The conclusions and recommendations that were drawn from an
analysis of these data are presented in Chapter V.

21. Copies of the correspondence used in this study make up
Appendix A, and copies of the simple forms and instruments
used in the collection.Of data make up Appendix B.

14



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

In an effort to determine the effects of special tutoring and
counseliu;f: on the academic success of Negro freshmen at Southern State
College, data were collected to show high school grade-point averages,
ACT composite scores, age, sex, type and size high school attended,
socio-economic background, whether or not the student worked and the
number of hours worked per week, ilether or not the student participated
in interscholastic athletics, wb her or not the student received finan-
cial aid, the first semester col.ege grade-point average, number of hours
tutoring service received, the course load in semester hours, number of
hours counseling service received, and the value changes for each student
during the first semester 1969.

A part of these data were treated statistically in an attempt to
determine whether or not they are related to the effects produced by the
program of special tutoring and counseling. The results of this inves-
tigation are presented in this chapter.

CHARACTERISTICS OF THE POPULATION

All beginning Negro freshmen at Southern State College for the
fall semester 1969, consisting of 39 men and 50 women, were used in this
study. These students were randomly divided by use of a table of randoM
numbers. Of the 89 students, 44 were placed in the experimental group
and 45 in the control group.

In addition to randomly dividing the population into two groups,
these groups were compared on the basis of mean grade-point average for
the high school years and American College Testing Program mean composite
scores. A t-test for significance of difference between means of inde-
pendent samples was used for these comparisons. The data in Table 1
indicate that there was no significant difference between the mean high
school grade-point average of the two groups, and data in Table 2
indicate no significant difference between the mean American College
Testing Program composite scores of the two groups. The .05 level of
significance was used for these tests. This information confirms
equivalency of experimental and control groups upon entry into this
study.

The experimental group consisted of 14 men and 30 women students,
and the control group consisted of 25 men and 20 women (Table 3). Of

these students, only three were married, two members of the experimental
and one member of the control group.

The age range of the group was 17 to 24 years. The control group
was made up of 38 persons 17-18 years of age and seven persons 19-20
years of age. The experimental group was made up of 35 persons 17-18
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TABLE 1. HIGH SCHOOL GRADE-POINT AVERAGE OF STUDENTS

Grade-Point Average

Control
Group
Number

Experimental
Group
Number

Total
Number

2.00 or less 4 6 10

2.01 to 3.00 34 27 61

3.01 or more 7 11 18

Total 45 44 89

Mean Grade-Point
Average 2.57 2.58 2.57

Standard Deviation .50 .53 .52

t .27*

*t 2.00 required for silnificance at .05 level
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'FABLE 2. ACT CWPOSITL SCORES or TUE SUNTECTS

Score

--.------ -
Control. rxperimental
Group Group Total
Number Number Number

.11. .....
1-10 14 12 26

11-13 14 18 32

14 or tore 17 14 31

Total

...1

45 44 89

Mean 12.31 12.11

Standard Deviation 3.56 3.28

t .0404*

.......111.11. am,

*t 2.00 required for significance At .05 level

..1.11-

17



TABLE 3. THE SEX OY THE SUBJECTS

So:

Control
Group
Number

Experimental
Group
Number

Total
Number

Male

ronale

25

20

14

30

39

SO

Total 45 44 89

-1J., .0..-40.111.111.10-WO.11.......
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years of age, seven persons 19-20 years of age, one person 21-22 ye:rs
of age, and one person 24 years of age ('fable 4).

Type and Nixe High Schools Represented by ]'embers
of the Lxperi;rental and Control Groups

The data in Table S indicate th't a total of 41 students in the
two groups 1,yaduate0 from high schools with North Central ratings, 30
from high svhcols with "A" ratings, 10 from hiph schools with "H" ratings,
and two fre:4 high vchools with "C" ratings. The data in Table 5 further
indicate that the control group contained more students who graduated
from North Central high sc:!ools than were in the experimental group, but
contain:Al fewer students wit) graduated from class A, class H, and class
C schools than were in the experimental group. These data also reveal
Coat the nuMh'tr of students frost integrated and all Negro schools were
approximately the some for the two groups.

Data collected indicate that a total of 24 of the subjects grad-
uated from high schools with graduating classes of less than 25 students.
Of these 24 studente, nine were members of the control group and 15 were
members of the experimental group. Mu-two members of the group
graduated from high schools with graduating, classes of 25 to 99 students.
Twenty-four of these 52 persons Welt sen1'ers of the experimental group
and 28 were members of the control group. A tota of 12 group members
graduated from high schools with a graduating class of 10;) to 399 stn.-
dents. rive of these persons were members of the experimental group
end seven were members of the control group. There was only one of the
89 subjects, a member of the control group, who graduated from a high
school with A graduating class of more than 400 students (Table C).

Residence of Subjects During the Period of the Study

Data recorded in South State College files indicate that 32
members of the control group and 35 members of the experimental group
occupied rooms in the dormitories on the Southern State College campus
during the period of this study. The remaining 13 members of the con-
trol group and nine members of the experimental group commuted from
their homes or lived in the home of a relative. and commuted from that
residence (Table 7).

Site and Income of Families Represented by Subjects

The families represented by subjects of this study range in site
from one to eleven children per family. The control group contained
more persons from families with one to five children than were in the
experimental group. The experimental group contained more persons from
families of six or more children than did the control group (Table 8).

The family income of families represented by rembers of the
experimental and control groups ranged from a low of $1200 to a high
of $11,650 rut year. These data were cadet! into four categories,
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TABU 4. M AGE OF TEE SUBJECTS...
Control
Group

Experitlental
Group Total

Age Hurber Number Number...........- 0.+111.a.... 1111.1.01..1.401/ -.WW11.0.

17-18 38 35 73

19-70 7 7 14

21-22 1 1

23 or more 1 1

A111.11.111101.1110 .........--
Total 45 44 89

20
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TAW. 5. IIPL ) 1101 SCWOLS REMSENTED BY SUBJrCTS

......

Type School

Control
Group
Number

rxparimental
Group
Number

Total
Nunber

North Central 25 16 41

A 16 20 34

ai 4 6 10

C 0 2 2

Totals 45 44 89

Integrated 13 12 25

All Negro 32 32 64

Totals 45 44 89
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TABLE 6. DISiHIBUTION OF SVAJLCIS BY SIZE OF MOH SCIICOL GRADVATING CLASS

Class Sias:

Control
Group
Number

ExperimPutal
Group
Number

Total
.Number

1 to 24 9 15 24

25 to 99 28 24 52

100 to 399 7 5 12

400 or Pore 1 0 1

Totals 45 44 89
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TABU. 7. RESIDENCE or surIrms

-1......- dId d - dd. m. aldril... -dody--- - --

Residence41.
Control Experimental
GrcAp Group Totrl

Number Numbel Number

Dormitory Resident 32 35 67

Nonresident 13 9 22

Totals 45 44 89+. -4,.... albd ddriya-ddd*
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TABLE 8. NUXUN or CILDREN IN THE YAnILIES OF THE SVLACTS

-a...a.m. --....-- - 111.1.....

Number of CUldren

Control

Croup
Number

Experimentril

Group
Number

Total
Number

1-2 15 9 24

3-5 15 14 29

64; 6 15 21

9 or tore 6 6 12

Total 44 86-
..../10.0111111. 11.1110116...

*No data available for three families represented by control
group timbers



(a) $2000 or less, (h) $2001 to $4000, (c) $4001 to $6000, and (d) more
than $6000 per year. The members of the two groups for which these data
were available represented a total of 16 families In category (a), 28
families in category (b), 26 families in category (c), and nine families
in category (d). Of the 16 families in category (a), nine were families
of control group t..emberti and seven were families of experimental group
members. The 28 fnmilics in category (b) and the 26 families in cate-
gory (c) were earl, tbc families of an even number of members representing
the experimental and control croups. Ten members of the experimental
group and six member:: of the control group were members of the 16 families
in cateeery (d) (Tnhle 9). Moe were three members of the control group
for ;hom thin family incoo information van not available.

Financial Aid Data for Subjects

The data collected from Southern State College records reveal that
there were only 22 of the 89 members of the experimental and control
groups who received no financial aid which as administered by the col-
lege. The other 67 nerbers received aid in the form of Educational
Opportunity Grants, National Defense Student Loans, College Work -Study
Program Allotments, and Scholarships. Fifty-two persons received a
financial aid package consistine of a combination of an Educational
Opportunity Grant, a National Defense Student Loan, and a College Work-
Study Program Alletment. Two persons received grants and loans; three
persons received loans only. Two persons received loans and work-study
allotments; two persons received grants, loans, and scholarships; one
person received a loan and a scholarship; and five persons received
scholarships only. Of the nine scholarships granted, five were for
football, one for basketball, one for band, and two were academic
scholarships (Table 10).

Six of the rale students who had work-study allotments were
varsity athletes in the minor college sports. Since no scholarships
are available in AIC schools for minor sports, these students were
assigned employment in Btu of scholarships. There was a total of 13
students in the two groups who participated in varsity athletics at
Southern State College during the fall and spring semesters of 1969-
1970. Six of these vatsity athletes were members of the experimental
group and seven were members of the control group.

In spite of Southern State College policy encouraging freshman
students not to work during their first semester, a total of 12 members
of the two groups worked part-time on the College Work-Study Program
during the period of study. Ten of these persons who had part -time
campus employment were control group members, and only two were experi-
mental group members. Six of these.persons were varsity athletes in the
minor college sports. The hours worked by these 12 individuals ranged
from a minimum of three hours to a maximum of 15 bouts per week.
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TABLE 9. DISTRIBUTION OF sum:en BY FAMILY INCOME

Annual Family Income

Control
Group
Number

Experimental
Group
Number

Total
Number

$2000 or less 9 7 16

$2001 to won 14 14 28

$4001 to $6000 13 13 26

More than $6000 6 10 16

Totals 42*

.01111.411.01.1...1111111111111.M.M.011.1111.111,

44 86

26

wayo..
*No data available for three families r,presented by control
group members



TABLE 10. FINANCIAL AU) DATA FOR SUBJECTS

Financial Aid

Control
Group
Number

Experimental
Group
Number

Total
Number

Opportunity Grant 29 26 55

Government Loan 30 29 59

Student Employment 31 22 55*

Scholarship 4 5 9

W
*Freshman students. are encouraged not to uark during their

first semester. Student employment has been arranged for
the second semester for the number of students listed in

this table.

111.1111.1010.10.
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EXTENT OF PARTICIPATION IN ASPECTS OF THE PROJECT
BY THE SUBJECTS

Records vere kept by tutors, counselors, and the director of this
project which reflect the participation in all phases of the project Ly
members of the experimental group. Of the 44 meHbers of the experimental
group, only three took advantage of 60 or core hours of tutoring service,
and 15 of the rtmaininr, 4] students availed themsel,,es of less than 10
total hours of this service. The mean number of hours tutoring service
received by experimental group members vas 22.3 (Table 11),

In spite of the fact that control group members were not provided
tutoring service by this project, 11 members of the control group indi-
cated that they had secured JO or more hours of tutoring service during
the period of this study, representing a rean of 6.4 hours per group
member (Table 11).

The subjects in which tutoring was sought most from project tutors
were mathematics, 190 hours; English, 144 hours; and natural sciences,
45 hours, Tutoring in social studies, foreign language, health, and
business courses was requested by few students and on a regular basis
by none (Table 12),

The large number of hours of participation by both groups repre-
senting tutoring received from all sources when compared to the hours
of particii.ati (2::pril.,:n1;i1 0(41;1 memlwts from project tutors seems
to indicate that other sources of tutoring accounted for such more
assistance than did project tutoring. Sore of the distortion is removed
when it is understood that much of the tutoring from sources other than
from project tutors was done in extra class sessions with large groups
(Table 12).

tabulation of the reports required of individual tutors revealed
that the total hours of tutoring actually accomplished by them ranged
from a high of 172 contact hours by the white female tutor, to a low of
52 contact hours for a white sale tutor, with an average of 93 contact
hours per individual tutor. The number of contact hours and the nuAVer
of student hours are not the same, since students were tutored in groups
on sore occasions. The three tutors who reported the largest number of
contact hours were all tutors of mathematics. They consisted of a white
female, a Negro female, and a white male tutor. The white female who
reported the largest total hours of tutoring was also proficient as a
tutor of English. The tutors who reported the fewest contact hours were
two white male tutors and one black female. All of these persons were
best prepared to assist students with English and social studies.

An analysis of the above statements leads to the conclusion that
in this study students sought assistance in particular subjects with
little regard to which of the tutors was working in that subject area.
There was no obvious difference between the use of Negro versus white
students or male versus female students as tutors.
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TABLE 11. rAwu OF SUbJLCT PARTICIPATION IN THE TUTORING PROGRAM

Total Hours
Participation

Control Experimental
Group Group Total

Number Number Number

0-9 34 15 49

10-19 4 8 12

20-29 5 5 10

30-39 1 6 7

40-49 1 6 7

50-59 1 1

60 or more 3 3

Totals 45* 44 89

Mean 6.4 22.3

*Tutoring for control group members was obtained from sources
outside of this study.
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TABLE 12, EXTENT OF PARTICIPATION IN TUTORING BY SUBJECT MATTYR AREAS

Subjects

Hours of Tutoring Received

Experimental Group
Project Tutors Only

Both Groups
All Sources

English 144 4.44

Mathematics 190 513

Natural Sciences 45 128

Health 2 40

Art 0 4

History 20 58

Psychology 5 14

Foreign Language 2 46

Political Science 2 1

Geography 24 27
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The participation of experimental group members in the tutoring
phase of this project was tabulated by subgroups and indicates that sub-
group 11, assigned to the Negro pale counselor, participated in the
tutoring program an average of 28.1 hours per student; subgroup 12,
assigned to tht white male, cook advantage of 21.4 hours of tutoring
per student; and subgroup 13, assigned to the white female counselor,
participated in the tutoring service an average of only 17.5 hours per
student (Table 13).

The extent of participation in the counseling aspect of the pro-
ject was computed from the records kept: by the three counselors. These
data reveal that the members of the experimental group took advantage
of an average 5.1 hours of group counseling and 1.8 hours of individual
counseling during the period of this study, with a range of one to nine
hours of group counseling and none to five hours of individual counseling.

Subgroup 12, assigned to the white male counselor, participated
fewer hours in both group and individual counseling than the subgroups
assigned to the Negro male counselor and the white female counselor.
Subgroup 11, assigned to the Negro male counselor, participated slightly
more in group counseling than did subgroup 13, assigned to the white
female counselor. But subgroup 13, assigned to the white feMale coun-
selor, took advantage of more hours of individual counseling (Table 14).

The extent of participation in this project by members of the
experimental group does not fully support one basic assumption of the
study. That assumption was, that Negro freshmen in a previously all
white southern college will take advantage of special help in the form
of tutoring and counseling. The data already presented show that some
members of the experimental group made no effort to take advantage of
the services provided for them, while others took full advantage, and
still others used the services to a limited extent.

A part of the students who failed to participate in this project
were excellent students and well adjusted young people who had little
or no real need for such a program, but there were other students who
needed assistance badly and were not sufficiently motivated to give of
their time and energy in an effort to secure a better basic education.

HYPOTHESES TESTED

In an effort to determine the effects of special tutoring and
counseling on the academic success of Negro freshmen enrolled in
Southern State College, five hypotheses were tested. The .05 level of
significance was selected as the critical level for accepting or
rejecting null hypotheses for all tests used. A too- tailed test was
used in all instances where such a test was applicable to the statis-
tical tool used.

The first hypothesis, when stated in null form, reads: There
was no significant difference between the value changes experienced by
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TABLE 13. IMTNT OP PAPTICIPATTON IN TUTORING PROGRAMS
BY EXPERIMENTAL SUBGROUPS

Hours of
Participation

Subgroup 11 Subgroup 12 Subgroup 13 Total
Number Number Number Number

0-9 4

10-19 3

20-29 1

30-39 2

40-49 3

50-59 0

60 or more 2

Totals 15

Mean 28.1

6 5 15

2 3 8

2 2 5

2 2 6

1 2 6

1 0 1

1 0 3

15 14 44

21.4 17.5
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TABLE 14. EXTENT OF PARTICIPATION IN COUNSELING
BY EXPERIMENTAL SUBOROUPS

Hours of
Participation

Subgroup 11
Number

Subgroup 12
Number

Subgroup 13
Number

Total
Number

Group Counseling

0-3 2 3 1 6

4-6 8 11 8 27

7 or more 5 1 5 11

Mean No. of flours
Participation by
Subgroup Members 5.3 4.3 5.2 5.1

Individual Counseling

0 -i 8 10 0 18

2-3 4 3 12 19

4 or more 3 2 2 7

Mean No. of Hours
Participation by
Subgroup Members 2.0 1.1 2.4 1.8
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members of the experimental and control groups during the period of the
study. To Lest this hypothesis, the scores on the pre- and post-test
of the Study of Values for each of the 80 persons who took the post-testStudy
were compared to determine whether or not there was a value change. The
students uere divided into those who showed an increase in score on each
category of the instrument and those who showed a decrease in score or
no change on each category of the inst:7ument. A chi-square test was
used to determine significance of difference between groups. Using these
data, a value of 3.49 was obtained for chi-square. The critical value
at the .05 level of significance with 11 degrees of freedom is 19.7
(Table 15). The null hypothesis was accepted, indicating that there was
no statistically significant difference between the two groups. There
were sone small differences noted in the average value changes for the
two groups. On the theoretical category the average change for control
group members was 1.53 and only .19 for the experimental group. On the
economic category the control group shows an average score change of
-.33 and the experimental group a positive average score change of .30.
In the aesthetic category the control group shows an average score
change of .20 and the experimental. group had an average score change of
-.64. In the social category the control group showed an average score
change of .84 against an average score change of -.54 on this category
by the experimental group. On the political category the control group
shows an average score change of -.11 and the experimental group an
average score of 1.19 (Table 16). Both groups showed a small negative
score change on the religious category, -.88 for the control group and
-.21 for the experimental group (Table 16).

An analysis of this information reveals no significant change in
the attitude of either group on any of the categories of this instrument
during the four months time between the pre- and post-tests.

Hypothesis number two, when stated in null form, reads: There
was no significant difference between the first semester mean grade-point
average of pupils of the experimental and control groups. This informa-
tion was computed for all members of both groups and also for only those
80 members of both groups who carried a minimum of 12 semester hours.
The mean grade-point average for the entire experimental group was 1.42
and for the entire control group was 1.48 (Table 17), but when only those
persons enrolled in a minimum of 12 or more semester hours were considered,
the control group mean was 1.52 and the experimental group mean was 1.54.
A t-test for significance of difference between means of independent sam-
ples was used to check significance of difference between these means.
The obtained t value was .12 with a t value of 2.00 required for signi-
ficance at the .05 level (Table 18). The information in Table 17 is
based on data for persons who carried a minimum of 12 semester hours.
The null hypothesis, that there was no significant difference between
the mean first semester college grade -point averages of the experimental
and control groups, was accepted.

This information indicates that the tutoring and counseling pro-
vided by this study made little if any difference in the first semester
college grade-point average of the experimental group. However, there
were other sources of tutoring help available on Southern State College
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TABLE 15. VALUE CHANGES FOR TILE SUBJECTS

Control Experimental
Category and Group Croup Total
Type Change Number Number Number

Theoretical
Increase 23 20 43

Decrease cr.
No Change 18 19 37

Economic
Increase 16 18 34

Decrease or
No Change 25 21 46

Aesthetic
Increase 20 19 39

Decrease or
No Change 21 20 41

Social
Increase 19 21 40

Decrease or
No Change 22 18 40

Political
Increase 13 20 33

Decrease or
No Change 28 19 47

Religious
Increase 13 15 28

Decrease or
No Change 28 24 52

Totals 246 234 480

Degrees of Freedom 11

Chi-square 3.49

*Chi-square 19.7 required for slpificance at .05 level
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TABLE 16. MEAN VALUE CHANGES OF THE SUBJECTS
CLASSIFIED BY GROUPS AND SUBGROUPS

Group
Categories of the Study of Values

Theoretical Economic Aesthetic Social Political Religious

Control 1.53 -0.33 0,20 0.84 -0.11 -0.88

Experimental 0.19 0.30 -0.64 -0.54 1.19 -0.21

Subgroup 11 -0.06 -1.13 2.26 -1.60 1.80 0.20

Subgroup 12 0.66 1.13 -2.06 -1.00 0.66 0.60

Subgroup 13 -0.07 0.14 -0.92 1.07 0.42 -1.35
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TABLE 17. MAN, STArDARD DLVIATION, AN]) t SCORES BASED ON
1'IEST SEMU11' ; colAyGr CRADE-P01NT AVERAGES

Control
Group

Expe.4menta1
Group Total

Grade-Point Averages Number Number Number

0-1.24 11 19 30

1.25-1.99 21 13 34

2.00 or more 12 11 23

Totals 44 43 87

Mean 1.48 1.42

Standard Deviation 64 78

Degrees of Freedom

t Score

11

.19

*t 2.00 required for .05 level of significance

**One member of each group withdrew before the end of the
semester without a grade-point average.
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TABLE 18. mEAr, STANDARD DEVIATIONS, AND t SCORES BASED ON
FIRST SEMESTER COLLEGE GRADE-POINT AVERAGES

AND CLASSIFIED BY CROUPS AND SUBGROUPS

Grade-Point Control
Experimental Group

Averages Group
Subgroup 11 Subgroup 12 Subgroup 13

Number 41 14 14 11

Mean 1.52 1.61 1.42 1.0

Standard
Deviation .64 .89 .86 .55

t Experimental Group vs. Control Group .12

t Subgroup 11 vs. Control Group .43

t Subgroup 12 vs. Control Group .48

t Subgroup 13 vs. Control Group .38

t Subgroup 11 vs. Subgroup 12 .60

t Subgroup 11 vs. Subgroup 13 .05

t Subgroup 13 vs. Subgroup 12 .61

*Significant at the .05 level
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campus in addition to the tutoring offered by tutors of this study, and
those members of the control group who were motivated to succeed in col-
lege were able to secure the help desired. There was one English teacher
and one mathematics teacher who tutored college students in lieu of a
part of their course load. In addition to these two persons, the majority
of Southern State College faculty members encourage their students to
come to them for needed help. The varsity conches also have a tutoring
staff that works with varsity athletes who need assistance.

Since tutoring help was available from many sources, it is most
difficult to determine the effect of the tutoring done by the tutors
for this study.

The members of the experimental and control groups were divided
into the four categories, (a) dropouts, (h) persons on academic proba-
tion, (c) persons not on academic probation but whose grade -point average
is less than 2.0, and (d) persons whose grade-point average was 2.0 or
more; and a chi-square test was used to determine significance of dif-
ference between groups. The obtained chi-square value was 1.58 with a
chi-square value of 7.81 required for significance at the .05 level
(Table 19). The null hypothesis was accepted.

Hypothesis number four states that there was no significant dif-
ference between the mean first semester college grade-point average or
the value changes of the subgroups served by different counselors.

The mean first semester college grade-point averages for the
three groups were computed and compared by use of a t-test (Table 18).

The value changes wen?computed for the three subgroups by taking
the difference between the pre- and post -test scores on the Study of
Values. The members of the subgroups were divided into those persons who
showed an increase in scores on each of the categories and those who
showed a decrease or no change in scores on each of the categories of the
instrument. A chi-square test was used to determine the significance of
difference between the value changes of the three subgroups. The obtained
value of chi-square was 5.71 with a chi-square value of 33.92 required
for significance at the .05 level (Table 20).

A further comparison of experimental subgroups was made by use of
a chi-square test to determine significance of difference between the
number of persons in each group who fell into the four categories, (a)

dropouts, (b) persons on academic probation, (c) persons not on academic
probation but whose grade-point average is less than 2.0, and (d) per-
sons whose grade-point average was 2.0 or more. Since there were too
few frequencies in some cells, the first and second categories were com-
bined, and the third and fourth categories were combined, making a two
category table. The obtained chi-square value from this information was
.95 with a chi-square value of 5.99 required for significance at the .05
level (Table 21).

This information shows no statistically significant differences
between these three subgroups on any of the comparisons made. However,

if the data in Table 17 are studied carefully, it is evident that there
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TABLE 1.9, CATEGORIES OF SUBJECTS ON BASIS OF FALL SEMESTER
COLLEGE GRADE-PO1NT AVERAGES AND NUMBER OF DROPOUTS

Categories

Control
Group
Number

Experimental
Group
Number

Total
Number

Dropouts 11 9 20

On Probation 9 13 22

Not on Probation
Grade-Point 1.25-1.99 15 11 26

Grade-Point Average
2.00 or more 10 11 21

Totals 45 44 89

Degrees of Freedom 3

Chi-square 1.58

*7.81 chi-square critical value at .05 level of significance
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TAME 20. VALUL CHANGLS CLASSIFIED 1.Y CATECORY
AND LXPLRMINIAL SUBCROUP

Category and Subgroup 11 Subgroup 12 Subgroup 13 Total
Tyre Change Number Number Number Number

Theoretical
Increase 6 6 8 20

Decrease or
No Change 9 S 5 19

Economic
Increase 6 5 7 18

Decrease or
No Change 9 6 6 21

Aesthetic
Increase 8 4 7 19

Decrease or
No Change 7 7 6 20

Social
Increase 9 4 8 21

Decrease or
No Change 6 7 5 18

Political
Increase 8 S 7 20

Decrease or
No Change 7 6 6 19

Religious
Increase 7 4 4 15

Decrease or
No Change 8 7 9 24

To 90 66 78 234

Degrees of
Freedom 22

Chi-square S.71

*Chi-square 33.92 required for significance at .05 level
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TABLE 21. CATEGORIES or LXPLRINENTAL SUBGROUPS ON THE BASIS
OF FALL SE::LSTLR courcE GRADL-POINT AVERAGE

AND THE NUMBIR OF DROPOUTS

Categories
Subgroup 11
Number

Subgroup 12
Number

Subgroup 13
Number

Total
Number

Dropouts 3 4 2

9 6 22

On Probation 4 5 4 13

GPA 1.25 to 1.99 3 3 5 11

8 8 22

GPA 2.00 or more S 3 3 11

Totals 15 15 14 44

Chi-square 195

*Chi-square 5.99 required for significance at .05 level
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are differences in the mean first semester college grade-point averages
of the three subgroups. Subgroup 11, i'hich as served by a Negro male
counselor, had a mean grade-point average of 1.61; subgroup 12, served
by a white male counselor, had a mean grade-point average of 1.42; and
subgroup 13, served by a white female counselor, had a mean grade-point
average of 1.60.

These slight differences in mean college grade-point averages
between thi three subgroups could be only chance differences; however,
there is a slight pnssihility that they represent a difference which
is partially accounted for by the interaction between counselor and
subgroup members.

A careful study of the value changes for the three subgroups,
when converted to mean value changes for each category of values and
for each subgroup, reveals slight differences but no consistent pattern
of change for any subgroups (Table 16).

The last hypothesis tested by this study states that there is no
significant difference between the benefits derived from a program of
tutoring and counseling by the higher, middle, or lower academic ele-
ments of the experimental group, as determined by their American College
Testing Program (ACT) composite scores, and measured by their first
semester college grade-point averages.

To test this hypothesis, the members of the experimental and
control groups were divided into throe groups on the basis of their ACT
composite scores. In the process of making this division an effort was
made to divide the experimental and control groups into three groups of
equal size. The persons whose ACT composite scores were 1-10 made up
the lower group; the middle group was made up of students whose ACT
composite scores were 11-13 inclusive, and the upper level group was .

made up of persons whose ACT composite scores were 14 or more. A two
by three factorial design with ACT composite scores and first semester
college grade-point averages as co-variates uas used for this purpose.
A two-way analysis of variancr was used as the statistical tool for
determining significance of differences between rows, columns, and inter-
action between rows and columns. Since the cell frequencies were not
equal, a correction facto: was used for unequal cell frequencies.
(15:319)

A chi-square test was used to establish the fact that the cell
frequencies did not depart significantly from equality at the .01 level.
The obtained chi-square value was 1.42 with a value of 5.99 requited
for significance at the .01 level (Table 22). From this chi-square
data a correction factor was cotputt3 for each cell and multiplied by
the cell sums and sums of squares to correct for the inequality of cell
frequencies. The computed F ratio between experimental and control
groups, rows, was .00 with a ratio of 3.98 required for significance.
The computed F ratio between groups based on ACT composite scores,
columns, was 2.15, with a ratio of 3.13 required for significance. The

F ratio computed for interaction between tows and columns was 2.41 with
a value of 3.13 required for significance. The .05 level of significance
was used in evaluating all F ratios (Table 24).
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TABLE 22. DISTRIBUTION OF SUBJECTS ON TUE BASIS OF ACT COMPOSITE SCORES

Croup

ACT Composite
Score 1-10

ACT Composite
Score 11-13

ACT Composite
Score 14 or more

Total

Frequencies
0 E

Freo.uencles
0 F

Frequencies
0

Control Croup

experimental Croup

...0.

14

11

13,3

13.3

11

15

13.3

13.3

76

13

13.3

13.3

41

39

Totals

Chi-square

25

1.42A

26.6 26 26.6 29 26.6 80

*Chi-squar 5.99 required for significance at .01 level
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Group

TABLE 23. DATA FOR 1VO-VAY ANALYSIS OF VARIANCE:
COLLEGE GRADE-POINT AVERAGES CLASSIFIED

by CROUPS AND ACT COMPOSITE SCORES

.......-
ACT Composite ACT Composite ACT Composite
Score 1-10 Score 11-13 Score 14 or more

.43 1.92 2.00 .79 1.88 1.88

.75 1.57 1.23 1.75 1.44 2.18

.69 1.94 1.80 1.59 1.50 .50
Control .31 1.87 .77 1.80 2.00
Group 1.75 1.12 .62 2.00 1.36

1.21 .64 1.43 1.63 1.94
2.20 2.41 2.47 2.47
.19 2.00 1.44 2.82

.1.10.1111.11=11.1001.111...-
1.87 .46 1.67 1.80
1.33 .92 1.18 1.63
.62 1.80 1.50 .64

Experimental .50 1.79 1.06 3.77

Group 2.25 1.13 .23

2.62 .50 1.85

.36 1.00 1.47

1.08

2.63 2.06
.71 3.41

2.06 2.00
2.77 3.19
1.54 1.81
2.14

2.06
.77

/111110111.1
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TABLE 24. ANALYSIS OF VARIANCT WO-WAY CLASSIFICATION:
ACT CONPOSITE SCORES AND COLL1GE GRADE-POINT

AVERAGES AS CO-VARIATES

-111.41....i......111

Source of
Variation

Degrees of
Freedom

Sums of
Squares

Mean
Squares F-Ratios*

Between Columns 2 7.70 3.85 2.15

between Rot's 1 .0n .00 .00

Interaction 2 8.64 4.32 2.41

Within Cells 74 132.21 1.74

Totals 79 148.56

*F 3.13 required for significance at .05 level between
columns and interaction and 3.98 between rows
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The information presented shows no significant difference at the
.05 level for any of the comparisons. however, a careful study of the
data from which the F ratios were computed indicates that the experi-
mental group tubers of the group with ACT composite scores of 10 or
less had a mean first semester college grade-point averar,e of 1.32 as
compared to a mean first semester college grade-point average of 1.22
for the control group members vlo were part of the same group. In the

group made up of person,; with ACT composite scores of 11-13 inclusive,
the control group rerhers had a roan first semester college grade-point
average of 1.49, and the experimental group members had a mean first
semester college grade-paint average of only 1.22. The group rade up
of persons whose ACT ce7.posite scores were 14 or more showed a mean
first semester college grade-point average of 1.83 for control group
members and a v.:can first semester college grade -point average of 2.09
for experimental. croup remhers.

These differences can all be explained by chance, but they pro-
vide some indication that the group whose ACT corposite scores were 14
or more received more benefit from the program as measured by mean col-
lege grade-point average than either of the other groups. The data
presented seem to indicate that the group whore ACT composite scores
were 11-13 inclusive was actually barred by this program, :ma that the
group with ACT composite scores of 1-10 received very little value from
it. The F ratio for Interaction between academic level and the program
of tutoring and counseling although not significant at the .05 level
was large enough to imply that there was interaction between the two
variables.

It was concluded from data presented that the null hypothesis
was true as stated, and there were no statistically significant dif-
ferences between the mean first semester college grade-point averages
of groups ith different ACT composite scores, between the experimental,
and control group members who were in the three groups, and no statis-
tically ',Iignificant interaction between groups.

EVALUATION OF TUE STUDY BY EXPERIMENTAL GROUP MEMBERS,
TUTORS, COUNSELORS, AND FACULTY RESOURCE PERSONS

The members of the experimental group each completed a simple
evaluation for indicating their opinion of the aspects of the study in
which they participated. The form used contained a five category range
of responses from poor to excellent. A tabulation of this information
appears in Table 25 and Indicates that the average evaluation for each
aspect of the study by members of this group was very good.

The evaluation form provided a space for experimental group mem-
bers who did not participate to indicate their reason for non-participation.
The reasons which appeared in this space were: (1) I felt that I could
do good school work thout assistance; (2) 1 .anted to see if I could do
the work without assistance; (3) I .as not in the proper frame of mind to
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TABLE 25. SUMMARY OF EvAmAtioNs 01' ASPECTS OF THIS PROJECT
BY MEMBERS OF THE EXPERIMENTAL GROUP

Aspects of Project

Evaluation

Very Below
Excellent Good Good Average Poor

Total
Number
Responses

Tutoring in Mathematics 6 10 7 2 . 25

Tutoring in Science 1 5 5 11

Tutoring in English 3 18 5 1 27

Tutoring in Social Science 2 2

Group Counseling 8 16 8 32

Speakers at Meetings 7 13 13 33

Individual Counseling 6 9 4 19

Association with Group 5 14 10 1 30

Communications from Director 10 16 10 1 37

Overall Project 12 13 11 1 37

*Students responded only to those aspects of the program
in which they participated.
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accept help in the form of tutoring and counseling; and (4) one student
indicated that there was no tutor scheduled at the time when she wanted
assistance. A look at the schedule of tutors indicates that response
number four was not completely true.

A different type evaluation form was completed by the tutors,
counselors, and resource persons. This form provided space for each
of the persons who worked with the experimental group to indicate the
benefits which he or she thought were derived from this study by each
group involved and by Southern State College.

All tutors except one Negro girl indicated that they thought the
services offered by the study were beneficial to the experimental group
members, but this girl indicated that in her opinion no benefits were
derived from the study by members of the experimental group. Some of
the benefits to experimental group members which were listed were (1)
needed assistance in pleparation for classes and tests, (2) special
tutoring at no additional cost, (3) immediate assistance in solving
problems, (4) assistance with orientation and social adjustment, (5)
benefits from association with the group, (G) realization that someone
was concerned for their welfare, (7) better communication between white
and Negro students brought about by the association between white tutors
and black students, and (8) an improved attitude on the part of experi-
mental group members toward whites in general.

The benefits which were listed as having accrued to the control
group as a result of the research were (1) realization that Southern
State College was making an effort to help members of the Negro race,
and (2) the motivation which was generated by the fact that they were
aware that their progress was being carefully observed.

The benefits which the tutors enumerated as :laving received from
this study were (1) economic aid, (2) experience which will be most
valuable to prospective teachers, (3) friendship and relaxed social
relationships between tutors and Negro students, (4) better understanding
of the problems of culturally disadvantaged freshuen, (5) satisfaction
of helping someone solve his problems, and (6) an opportunity to learn
and earn wages at the same time.

Three tutors listed benefits which they thought Southern State
College obtained from this study. The benefits listed were (1) helped
raise academic level of students, (2) provided additional student employ-
ment, (3) produced an atmosphere of helpfulness toward students, and (4)
aided in recruiting of students.

The counselors enumerated a lumber of benefits which they received
from this study. The Southern State College counselors stated that this
project had served the purpose of getting, the Negro students in contact
with the counseling staff and had helped to build the confidence of the
Negro students in that staff. Before the initiation of this program,
the Negro students of this institution seldom used the services of the
counseling personnel. The Negro counselor who was employed on the part-
time basis indicated that he developed a closer relationship with college
students and was provided an opportunity to understand the values,
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problems, and social adjustments of Negro greshmen in a previously all
white southern college.

Dr. Paul Yirkpatrick, the white male counselor, stated that he
has a better understanding of the needs of Negro students attending
Southern State College after having worked with one of the subgroups
for one semester. He thinks that he is in a better position to make
recommendations to the administration of Southern State College for
some type of continuing program designed to meet the needs of academi-
cally disadvantaged students.

The two faculty resource persons, through their contacts with the
tutors, were made acutely aware of the problems encountered in trying to
teach academically disadvantcged students as individuals or in groups.
They were also brought to the realization that it can be most difficult
to motivate students who have been unable to see the need for concen-
trated and consistent efforts to improve their academic status.

The evaluation form included a space for each of these persons to
indicate the problems encountered in this project and his or her opinion
as to the solution of these problers. The problem listed most often vas
lack of participation in the program by experimental group members. This
problem was believed to he an outgrowth of a feeling of hostility, uncer-
tainty, and suspicion on the part of some members of the experimental'
group. Suggestions for resolution of this problem were to (1) offer
assistance to all freshmen, (2) have no control group, (3) offer college
credit :us. ad-.0 (4) sci.cJule ;ore gioup vef:sions. A num-
ber of persons suggested that motivation was needed but gave no sugges-
tion as to how this could be accomplished.

A considerable effort was made to motivate members of the experi-
mental group. Men the members of the experimental group were selected,
letters were written to each of then explaining the purposes of the
program and encouraging them to take full advantage of the services pro-
vided. Each week during the operation of the program a letter was mailed
to each experimental group member informing him or her of the speci.Tic
use to be made of the one hour group session that week and any other
pertinent facts which needed to ee passed on to then. In each of these
letters an effort was made to encourage participation in the program by
group members (Appendix 13).

In addition to encouraging students to take full advantage of the
program, letters were written to all Southern State College faculty and
staff members explaining the study, providing then a list of experimental
group members, and soliciting their aid in rotivating these students.
Letters were also mailed to the parents of experimental group members and
the secondary school officials of the schools from which they graduated,
asking their assistance in the motivation of these students.

The evaluation form included a space for the overall evaluation
of the study. This part of the evaluation developed into a sutnary of
the other parts of the evaluation. All persons who worked vith the
study, except one Negro girl tutor, was of the opinion that the study
had merit.
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Since no significant differences were found between the experi-
mental and control groups at the end of the fall semester during which
the special assistance was in effect, items number 13 and 14 of Research
Methods as stated in the original proposal were not carried rut.

DISCUSSION OF Till: DATA PRESENTED

In spite of the fact that no statistically significant differences
were produced by this research, there were some implications noted in the
results, The subgroup which was assigned to the Negro counselor parti-
cipated in the tutoring progra-1 an average of 28.1 hours as compared to
an average of 21.4 hours and 17.5 hours for the other subgroups (Table 13).
This indicates to the investigator that Ney,ro students in a predominately
white college respond to a Negro counselor somewhat better than they do
to white counselors.

A comparison between the responses of the subgroups to the coun-
seling program leads to the conclusion that gro students respond
slightly Letter to white female counselors than they do to white male
counselors. This is probably a carry over from the association of the
white male with the "boss" by the Negro student. }forever, this night
be explained by personality factors of the individual counselors
involved.

In most of the comparisons rade between the experimental and con-
trol groups, the results for the experimental group were slightly better
than those for the control group, indicating the possibility that some
progress was being rade and that an extended program of this type may
produce results which are statistically significant. The present inves-
tigator was aware, at the begirning of this study as indicated by one
limitation of the study, that one semester was a very short tire in which
to produce differences in value changes and grade-point averages that
are statistically significant, but the expense of providing tutors and
counselors prevented a longer period of research.

Many benefits which Art derived from a progror of this type can-
not be measured by statistical tools. The values of group association,
better communication bet,:een white and Negro students, better social
adjustrents for Negro students, increased friendships between white and
Negro students, and the change of attitude on the part of Negro students
when they realize that white persons, loth students and faculty, are
concerned for their welfare, are difficult to measure by t- tests, chi-
squares, and F ratios,

The benefits which the tutors received from this program have
already been enumerated and include needed economic assistance, valuable
ttaining for prospective teachers, frien.dships and relaxed social rela-
tions between white tutors and Negro students, better understanding on
part of the white tutors of the problems of the Negro student in the
previously all white college, and the satisfaction which they derived
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from working with these students are important factors which were not
considered in the statistical analysis.

It would be rost difficult to measure the benefits which the Negro
students of Southern State College will derive from their greater use of
the counseling and guidance services of this institution, the services
which they seldom used before this project forced thtin to meet and learn
to trust the college counselors. It would also be next to iriossible to
measure the benefits derived from improved race relations on this campus,
which, if not brought ahout by this project, were improved by it.

It is the opinion of the investigator that the benefits of the
project far exceed the financial costs incurred by the program.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SUMMARY

The purpose of this study was to determine the effects of special
tutoring and counseling on the academic success of Negro freshmen at
Southern State College, The measures of academic success used were mean
college grade-point average, value changes as measured by pre- and post-
test scores on the Allport, Vernon, and Lindsey, Study of Values, and
the number of persons who fell into the categories: dropouts, persons
on academic probation, persons not on academic probation but whose grade-
point average was less than 2.0, and persons whose grade-point average
was 2.0 or more,

In an effort to determine the effects of tutoring and counseling
on the academic success of these students, the 89 beginning Negro fresh-
men enrolled in Southern State College for the fall semesterof the school
year, 1969-1970, were randomly divided into two groups of approximately
equal size. One of these groups was used as an experimental group and
the other as a control group. The experimental group was divided into
three subgroups of approximately equal size, and each of these subgroups
was assigned to a different counselor.

The experimental subgroups were provided special tutoring and
counseling for the entire semester in addition to the services regularly
provided for Southern State College freshmen. The control group members
were given no special assistance during the period of the study.

Data were collected and presented to reflect the age, sex, socio-
economic background, type and size high school attended, high school
grade-point average, American College Testing Program composite score,
college grade-point average, whether or not the student received finan-
cial aid, whether or not the student worked and hours worked per week,
whether or not the student participated in varsity athletics, number of
semester hours of college work attempted, number of hours of tutoring
received, and the number of hours counseling received by each person in
the groups.

At the end of the semester the experimental and control groups
were compared on the basis of mean first semester college grade-point
averages. A t-test for significance of difference between means of
independent simples was used. These same two groups were compared on
the basis of the number of persons Who fell into the four categories:
dropouts, persons on academic probation, persons not on academic proba-
tion but whose grade-point average is less than 2.0, and persons whose
grade-point average was 2.0 or more. A chi-square test for significance
of difference was used for this purpose. These groups were also compared
on the basis of value changes as measured by pre- and post-test scores
on the Allport, Vernon, and Lindsey, Study of Values. A chi-square.test
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was used for thi3 comparison. None of these statistical treatments
showed a significant difference between groups at the .05 level.

The three experimental subgroups were compared on the same three
bases as the entire experimental and control groups. These comparisons
were made in an effort to determine the relative effectiveness of the
three counselors. The statistics] treatments used showed no significant
difference between subgroups on any of the comparisons at the .05 level.

The entire experimental and control groups were divided into upper,
middle, and lower groups on the basis of American College Testing Program
composite scores, and these subgroups were compared by using the ACT
composite scores and mean college grade-point averages as co-variates.
A two-way analysis of variance with a correction for unequal cell fre-
quencies was used for these comparisons. There was no significant dif-
ference at the .05 level between any groups as indicated by this test.

An evaluation of the study was completed by all persons who worked
with the experimental group and by experimental group members. A compila-
tion of the information obtained from these evsluations provides an indi-
cation that the study was of value to the experimental group members,
control group members, tutors, counselors, faculty resource persons, and
Southern State College.

Since no significant differences were found between the experi-
mental and control groups at the end of the fall semester during which
the special assistance was in effect, items number 13 and 14 of Research
Methods as stated in the original proposal were not carried out.

CONCLUSIONS

Based upon the findings of this study, the conclusions drawn were
these:

I. Negro students in a previously all white college will not all
gin of their time and energy to participate in a tutoring
and counseling program unless some added incentive besides
the desire for better grades is provided.

2. One semester is a very short period of time in which to pro-
duce statistically significant evidence of improved academic
success by use of a special tutoring and counseling program
for academically disadvantaged Negro students.

3. On a college campus where there are no Negro staff members,
Negro freshmen respond to a Negro counselor better than they
do to either male or female white counselors.

4. Special tutoring and counseling did not make a significant
difference between the mean first semester college grade-point
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averages of the experimental subgroups and those of the con-
trol group.

5. Special tutoring and counseling made no significant difference
between the value changes of the Negro freshmen of Southern
State College during the period of this study.

6. Special tutoring and counseling did not make a significant
difference between the number of persons who fell into the
categories: (a) dropouts, (h) persons on academic probation,
(c) persons not on academic probation but whose grade-point
average is less than 2.0, and (d) persons whose grade-point
average is 2.0 or more.

7. The use of different counselors made no significant difference
between the subgroups as measured by mean first semester col-
lege grade-point averages, value changes, and the nombeT of
persons who fell into the four categories listed in number
six above.

8. There was no statistically significant evidence that students
of any one academic level, as determined by their ACT com-
posite scores, received more benefit from the program of
special tutoring and counseling than students of the other
two levels.

9. There was no evidence that Negro freshmen showed any preference
for either color or sex when selecting a tutor to assist them.

10. There are many benefits from a program of this type which can-
not be measured by statistical tools.

RECOMMENDATIONS

Based upon the findings of this study the recommendations made
are these:

1. In spite of the fact that this study did not produce statis-
tically significant results, it is recommended that another
study similar to this one be conducted with changes made as
recommended below.

2. It is recommended that future studies of this type include
members of all races to prevent offending members of any
race.

3. It is recommended that additional research be conducted to
develop more effective means of motivating culturally and
academically disadvantaged students of all races.

4. It is further recommended that a two-year research program of
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compensatory education be conducted at the college level in
which tutoring is provided in Fnglish, mathematics, and study
skills only.

5. It is also recommended that the research suggested above pro-
vide some form of added inventive to make it more attractive
to culturally and academically disadvantaged students. Some
possibilities for this incentive are: financial remuneration,
college credit for participation, or a requirement Chat stu-
dents participate in the program in order to be eligible for
financial aid.

6. Finally, it is recommended that competent Negro faculty and
staff members be employed by all colleges which have an inte-
grated student body.
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ADDENDUM TO PROPOSAL NO. 0-C-001

The following changes are proposed to the research procedures as stated
in proposal No. 0-O-001.

1. Change the size of the experimental and control, groups to one-
half of the Negro freshmen enrolled in Southern State College
for the fall semester, 1969.

2. Include all students randomly sel'cted for the experimental
group without regard for their desire to be included.

3. Employ three counselors instead of one and randomly divide
the experimental group into three subgroups. Assign a dif-
ferent counselor to work with each subgroup and use counselors
as one factor in the analysis of data.

4. Use a factorial design with ACT composite scores as covariates
in an effort to determine the type student for which the treat-
ment works best.

5. Include only those students who are enrolled for 12 or more
semester hours as a part of this study.

6. The use of the factorial design will be in addition to the
statistical methods outlined in the proposal as submitted.
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Title: THE EFFECTS OF SPECIAL TUTORING AND COUNSELING ON THE ACADEMIC
SUCCESS OF NEGRO FRESHMEN Al SOUTHERN STATE COLLEGE

Initiator: Ralph Wilson
(Principal Investigator)

Contracting Agency: Southern State College, Magnolia, Arkansas 7E13

Amount of Federal Funds
Requested: $ 9,851.65

Proposed Beginning and
Ending Dates: Auzst 1 1969 to July 31, 1970

ABSTRACT

Ralph Wilson, Southern State College, Magnolia, Arkansas, proposes
an experimental study of the effects of special tutoring and counseling
on the academic success of Southern State College Negro freshmen. The
procedure used in this study will be the selection of two random samples
of approximately 40 Negro freshmen each from the population of all Negro
freshmen enrolled In Southern State College fur the fall semester 1969.

. One of the samples will be used as a control group and the other as an
experimental group. The experimental group will be assigned to a one-
hour group counseling session each week, provided four hours of tutoring
per week, and a Negro counselor will he made available to this group
exclusively for five hours each week. The control group will raceive no
special assistance. At the end of the fall semester 1969-1970 the two
groups will be compared on the basis of mean value changes, mean grade-
point average, and the number from each group who fall into four groups
ranging from dropouts to persons whose grade-point averages are 2.0 or
higher. No special assistance will be given to either group during the
spring semester 1970; however, at the end of the spring semester the
academic progress of the groups will be compared a second time in an
effort to determine whether the special help has produced individual
characteristics which lead to continued academic success. The study
objective is to provide additional evidence that the academic success of
Negro students in a previously non-Negro southern college can be improved
by providing special assistance for them in the form of tutoring and
counseling. The findings of this. study should be of interest and value
to Southern State College and other previously non-Negro southern colleges
as they strive to improve the academic position of their. Negro students.
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CHAPTER I

INTRODUCTION

Background

In the past decade much attention has been given to the Mead Start
Program for culturally disadvantaged preschool children and to the Upward
Bound Program for culturally disadvantaged secondary school students.
These have been successful attempts to prepare pupils for participation
in elementary schools and colleges, but they are limited to a small frac-
tion of the persons who need such assistance. Many culturally disadvan-
taged Negro students still arrive at college unprepared to compete with
their more affluent white classmates.

Summer preparatory programs have been developed to help prepare
disadvantaged students for college admission. A New York program,
"Operation Second Chance," prepares high school graduates previously
denied admission to college for re-application. Another approach pro-
vides lengthened undergraduate programs to give disadvantaged students
an additional year of instruction. Such programs serve the aim of
helping deprived students and also of benefiting the institution and
the student body by increasing the diversity of background of students.

Importance of the S..udy

Of 154 Negro students at a large midwestern university, the 30
percent in the upper half of their class with respect to academic
aptitude included nearly equal numbers from integrated high schools
and from predominately Negro high schools. Even the Negro men from
families of relatively high socio-economic level had aptitude scores
lower than the non-Negro freshman average.

Negro students are inadequately prepared for college regardless
of their socio-economic background or the degree of integration in the
high schools they attended. Even in integrated high schools, the educa-
tion received by Negro students is inferior to the education received
by non-Negro students in the same school. Negro students should be
given special assistance in the form of tutoring, counseling, and summer
programs. (2)

In 1965, New York University instituted an experimental program
for 60 "high risk" students. Only 15 of these students were still
enrolled after one year. A sufficient supportive program had not been
provided to enable the students to develop their latent potential. More
and better programs are needed if the skills and talents of the poten-
tially able, but deprived youngsters, are to be developed. (14)

Agricultural, Mechanical and Normal College, an Arkansas all-Negro
institution, has been providing special assistance in the form of tutoring
and additional counseling to its students for a number of years. In spite
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of the fact that no statistical evaluation has been made to determine
the effectiveness of the program, the director of freshman stud.les for
that college states that many students who would be denied admission to
most institutions of higher education are helped in developing desirable
study habits and do successfully complete a four-; ear college program.

At Southern State College, a previously all -white college, the
average Negro student has been unaWr to compete academically with the
average white student. This same condition exists in all of the pre-
viously all-white Arbansas roll egen, and thn educational literature
indicates that it exists in colleges throughout the entire United States.

During the 1968-1969 school. year, Southern State College, with
other south Ar1ansas colleges, participated in two programs which brought
additional culturally deprived students into the institutions. These
programs ere designed to locate academically able students and to inform
the parents of all graduating high school seniors that financial aids
were available for college students. Both programs have contributed to
an increase in the number of Negro students enrolled in all-white
colleges in south Arkansas. This makes it more urgent that programs be
initiated that vill help these persons to succeeJ in college and Jo
complete a four-year degree.

There is some difference of opinion as to the reason for this
inability of the average Negro student to compete successfully with the
average white stwient on an academic basis. Sbuey, Garrett, and Jensen
ite three writerb er.o basic euaeluaLu that the dilierentAt is one of native
intel!Agence and nothing can be done to reduce or eliminate this inabi,ity.
Uowoer, the preponderance of informed opinion is that the difference in
academic performance is a result of an inferior cultural background and
cat. be corrected with special help.

The careful appraisal of educational programs is extremely rare.
Therefore, it is not surprising that few compensatory programs in higher
education have been systematically evaluated. It is essential that pore
of them be evaluated if the profession it to have reliable guidelines
for further study. (19:I55)

STATEMENT OF THE PROBIAlt

The problem under consideration in this study is the inability of
the majority of Negro college students in previously non-Negro southern
colleges to do satisfactory academic work based on existing conditions
and standards. Specifically, a sample of approximately 40 Southern State
College Negro freshmen will be provided special tutoring and counseling
for one semester in an effort to show that Negro college students, if
given sufficient help, cat overcome this inability and can do satisfactory
academic work in this college.
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Purposes of the Study

1. Provide additional help, in the form of tutoring and counseling,
to a random sample of approximately 40 Southern State College
Negro freshmen during the fall semester 1969.

2. Compare the mean grade-point average of this group for one
semester with the mean grade-point overage of a comparable
control group which is provided no special assistance.

3. Compare mean value changes for the two groups by use of pre-
and post-test scores on the Allport, Vernon, and Lindsey,
Study of Values.

4. Compare the number of persons from each of the two groups who
fall into the four categories (1) dropouts; (2) persons on
academic probation; (3) perE.ons not on academic probation but
whose grade-point averages are less than 2.0; and (4) persons
whose grade-points are 2.0 or more.

5. Provide a basis for making inferences pertaining to the educa-
tional success of Negro students in a previously all-white
southern Arkansas college.

Questions to be Answered by the Study

1. What effect will special assistance to a group of Negro students
have on their values in selected areas?

2. What effect will special assistance in the forri of tutoring
and comIseling have on the mean grade-point average of the
Negro students %kJ receive the help?

3. Will the mean grade-point average of the experimental group
be significantly higher than that of the control group for
the period of the study?

4. Will the mean value changes of the experimental group during
the first semester be significantly different from those of
the control group?

S. Will there be a significant difference between the number in
the two groups who have dropped out of school, who are on
academic probation, but have a grade -point average 1P4S than
2.0, who have a grade-point average of 2.0 or more at the
end of the semester?

Assumptions

1. Negro freshmen students in a previously non -Negro southern
college will take advantage of special assistance to 1-5prove
their academic status.
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2. College grade-point average and value changes are measures
of academic success.

3. Value changes can he measured by the difference between pre-
and post-test scores on the Allport, Vernon, and Lindsey,
Stud of Values.

4. Negro freshmen enrolled at Southern State College are repre-
sentative of the Fcgro freshmen at previously non-Negro
southern colleges in general.

5. The social milieu in which a 0.11d grows up is highly influ-
ential in determining the kind and degree of his experience.

6. The case of learning is based in large measure on the )..ior
experience and knowledge of the individual.

Postulates

1. The inability of the overage Negro college freshman to.com-
pete academically with Aite freshmen in previously non-Negro
southern colleges is a result of an inferior educational back-
ground.

2. Inabilities resulting from an inferior Iv:Aground can be par-
tially or totally removed by special assistance to the persons
involved.

Hypotheses

1. Negro students 01 Are provided with special assistance will
experience a greater change e values than will Negro students
who are given no special help.

2. Negro freshmen who are provided with special tutoring and
counseling will earn a higher mean grade-point average than
Negro freshmen who receive no special help.

3. There will be a difference between the number of persons from
the experimental and control groups who fall into the four
categories: dropouts, persons on academic probation, persons
not on academic probation but whose grade-point average is
less than 2.0, and persons whose grade-point average is 2.0
of above.

Limitations of the Study

I. This study will investigate only two of the any factors
believed to be instrumental in the determination of educa-
tional success.
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2. The population from which the sample is drawn represents on:1.y
one college.

3. The sample size is small (40 students) due to the small number
of Negro freshmen enrolled at Southern State College.

4. The time-span of she study will he limited to one ',wester.

5. The eNperirental group will include only students who wish
to participate.

Definitions

Academie Probation: As used in this study, academic probation
will conform to the definition being used at Southern State College at
the time ef the study.

comeneatory Practice: A continuini. activity by an institution
that helps disadvantaged students who could not otherwise do so to enroll
And vatirfactorily progress in schools at all level3.

Coppensatory Programs: An organized group of compensatory prac-
tices.

culturally Deprived: Persons who have had very little contact
with cultural factory wliich are common in the environment of the average
middle-class white child in the United states.

Culturally Diradvantfged: Persons who have suffered from some
degree of cultural deprivation,

Dropout: All persons who withdrew from Southern State College or
who are suspended during or at the end of the period of the study with
the exceptions listed below.

Persons who are forced to leave school for health
reasons, persons who are drafted into the services
of the United States, and persons who transfer to
another college at the end of the period Gf study
will not be considered dropouts for this study.

Academic Success: Favorable progress toward the completion of a
desired goal in education. One of the measurable desired goals of educa-
tion is a grade-point average sufficiently high to permit r student to
remain in school and graduate.

Grade-Point Average: For purposes of this study, all grade-point
averages will be based on a four-poiGt scale.
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CHAPTER 11

REVIEW 0? SELECTED RELATED LITERATURE

The some social forces responsible for the recent development of
compensatory education in the public schools have given impetus to the
development of compensatory practices on the college level. One of the
most dynamic trends in education today is the effort to identify potLn-
tinily able Negro or other socially disadvantaged youth and help them
to enter and succeed in college.

Some colleges long have been active in giving special assistance
to disadvantaged youth for whom higher education would otherwise be
impractical. Examples are terea College in Kentucky, Oberlin College
in Ohio, and most Negro colleges in the south. These institutions were
exceptions in this regard; the majority of colleges and uraversities
showed little concern for youth with handicaps caused by poverty and
discrimination. prior to 1960, there was very little discussion of
higher education for the disadvantaged in educational literature. (19:122)

A survey of efforts to increase opportunities for higher education
in California among persons disadvantaged by social and economic condi-
tions was conducted in 1965-1956. Information from this survey revealed
that tut) percent of the undergraduates admitted to the University of
California had been exempt from the usual admission requirements and
that 1,uubct of ior incres,sing educational opportunities
had been stinulatzd by grants and scholarships.

Most of the disadvantaged students attending colleges in California
were enrolled in junior colleges which have an open-door admission policy
and counseling, remedial, and instructional programs suited to this
policy. These junior colleges could improve their services to the dis-
cdvantaged by attention to the systematic evaluation of their programs.
(10)

A senior high school Negro boy with a D grade-point average was
admitted to college as a pilot study. He was given weekly counseling
and tutoring services, paid one dollar per hour for attending classes,
and additional payment for grades of A or B. The student achieved low
B grades at the junior college level and eventually the rewards for
performance in the form of payment were unnecessary. With counseling
and positive reinforcement, he acquired the behaviors necessary for
college success. (31t174)

In an attempt to solve the dropout problem among Negro students,
San Mateo Junior College initiated the College Readiness Program for
disadvantaged high school students. This program consisted of a six-
week intensive tutorial sessinn on the San Mateo campus subsequent to
high school graduation. Thirty-six high school graduates were selected
for participation in the program. All but one of the students who com-
pleted the summer program enrolled at San Mateo the following fall. At
the end of the academic year, 44 percent of the participants in the
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College Readines., Program dropped out as compared to 90 percent among
un-aided disadvantaged Negro students. (16:10)

In 1965, City University of Rew York established the SEEK program
especially designed to recruit and enroll poverty area high.sehool
graduates who would not ordinarily be admitted because of admission
standards. The students selected were aided through special progrnms to
strengthen their basic skills. In this program, 100 SEEK students served
as an experimental group and 50 freshmen of similar age, ethnic and socio-
economic background, and high school records of performance were used as
a control group. At the end of the first semester, 70 percent of the
control group had dropped out or were unwilling to take a second examina-
tion, Thirty-eight (38) percent of the experimental group had dropped
out, 29 percent were rated as doing average work, and 33 percent were
retained for additional remedial work. (11)

Probably the most outstanding compensatory development in higher
education in recent years is the variety of summer programs conducted
for high school students. Although similar programs have been previously
conducted for high school graduates by a few institutions, the big drive
for this type of program came during the summer of 1964 when hundreds of
disadvantaged high school students were permitted to spend several wneks
on college campuses across the nation.

These approaches to helping disadvantaged students enter colleges
are paralleled by programs designed to help them succeed in college.
Most common among these programs are special counseling and non-credit
remedial courses. Other programs include insttuction in study skills,
tutoring, and financial aid, (19:144)

The AIiC- ISTSP, A Better Chance - Independeat Talent Search
Program, is a cooperative effort of 105 pri?ate schools and colleges to
provide individualized college preparation for disadvantaged high school
students. Bafore being assigned to one of the schools for two or four
years of funded schooling, students are required to attend transitional
summer programs at one of the sponsoring schools to experience a boarding
school situation and to receive tutoring in the basic skills. In addi-
tion to the regular scholastic program with supervised study hcura,
organised recreational and cultural activities are provided. Of 700
pupils in this program during the 1966-1967 school year, 97 percent
received ,sassing grades and 40 percent received A's and B's. (22:12)

Antioch College has initiated a program for interracial education
to provide full college expenses to disadvantaged students nominated by
selected individuals. These students do not respond to college in the
usual academic patterns. They manaLe their day-to-day activities well
but have difficulty with long-range assignments and abstract contexts.
The shock of their new environment and their belief that education is
irrelevant makes their academic work improve slowly. A good relation-
ship with a faculty member is exceedingly important to them. If they

could merge the things of value from their backgrounds with those of
their new environment, and if colleges would accept the challenge to
change, new vigor would appear in the academic commity. (S13)
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The general premise that educational handicaps commonly observed
among socially disadvantaged children can be overcome by appropriate
school experiences is well grounded in psychological and sociological
theory, but how best to accomplish this is an open question. The pro-
fession and the lay public are in no position to make judgement and

long-term commitments to any program in the field. (23:131)

In :165, the Higher Horizons Program for elementary school children
of Nov York City was evaluated on the basis of scholastic aptitude,
scholastic achievement, personal and social development, attendance,
and truancy of the pupils in the program. In addition to the pupil
evaluation, the professional staff who worked with the program evaluated
it. No significant differvnce was found between IQ scores at third and
sixth grade level, reading achievement scores, or school attitude and
behavior scales for the LiOler Horizons pupils and the pupils of the
control group. The experirental group showed significantly greater gains
in computational skills and problem-solving ability than the control
group. The Higher horizons pupils exhibited slightly greater gains in
attendance and fewer truancy cases than the control group. Approximately
two-thirds of the professional staff recommended continuation of the
program. A decision based on this evaluation, to discontinue the
program was made. (23:161.1.67)

Out of a total of 2,061 students enrolled In the first Upward
Bound Programs, 1,994 are now on their way out of poverty through educa-
tion. The change in these students from apathy, and in some cases
hostility, to eagerness for learning and responsibility in their own
destiny has been remarkable. (23:171)

The Negro freshmen in a predominately non-Negro university from
1961 through 1964 presented lower mean SAT scores and lower grade-point
averages at the University of North Carolina, although they had higher
ranks in their high school cl.sses. These data indicated that the pre-
college education or these Negro students was less adequate than that
of the total freshman class for the period or that grading standards
were not the same in the high schools. (20:368)

In a society which has need for an increasing portion of its
youth to secure college education, some concerted effort must be made
to help a larger percent of these youth to obtain higher education,
in the culturally deprived group, there is a sizeable proportion of the
youth who can profit from higher education and should be enabled to
secure it. (3:37)

Studies by Pasamanick, 1946; Araston and ()tangelo, 1952; Key,
1932; Klineberg, 1935; Clark, 1923; Lee, 1951; and Stallings, 1960,
disavow the assumption of native differehce of intelligence between
white and Negroes. There is a great deal of overlap between scores of
the two groups. The present invet.igator concludes that the view that
ethnic groups differ in innate intelligence is rot supported by acceptable
scientific evidence. (31134)

Atteapts are being made to measure the ingredients of deprivation
with the aim of developing a topology of deprivation which organizes
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experiences into relevant groupings that can be related to socially
determined group variations in IQ performance. It seems probable that
when behavioral scientists have been able to classify and measure the
elements and variables in social deprivation, the observed difference
between intelligence test scores of Negro and white samples will be
explained. (121306)

Although many programs for the disadvantaged are in process, more
provision mu.t be made for motivation, learning skills, and opportunity
for the dir,advantaped to demonstrate individual potential. Simple
remedial programs arc inadequate, and a universal cooperative venture
is needed, with educational institutions of all ranks evaluating,
exploring, tluct sharing in an attempt to initiate effective compensatory
educational programs. (17:84)
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CHAPTER III

PROCEDURES

Description of Population

The population for this study will consist of all Negro freshman
students enrolled in Southern State College during the fall semester,
1969.

The experimental sample will consist of 40 Negro freshmen selected
at random from the population of approximately 250 students.

Variables To Be Studied

The independent variables for the study will be special counseling
an4 tutoring.

The dependent variable to be considered is academic success measured
in terms of (1) college grade-point average, (2) value changes, and (3)
the number of students who fall into the four categories: (a) dropouts,
(b) persons en academic probation, (c) persons not on academic probation
but whose grade-point average is less than 2.0, and (d) persons whose
grade-point average is 2.0 or more.

Collection of Data

Data for this study will be taken from the confidential student
records of Southern State College.

Research Method

The research methods employed in the study will be these:

1. An extensive teview of selected related literature will be
undertaken.

2. All Negro freshmen enrolled in Southern State College for the
fall semester, 1969, will be listed in alphabetical order and
numbered consecutively from one through the number enrolled.

3. Two samples of 40 each will be drawn from tl!e population b)
use of a random table of three-digit numbers.

4. The members of one sample will be invited to serve as an
experimental group; the tembers of the other sample will
serve as a control group.

5. If students who are invited to serve as part of the experi-
mental group do not accept, other names will be selected
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randomly from the compiled list of Negro freshmen. Students
who do not accept the opportunity to serve as a part of the
experimental group will he treated an a third group and their
mean grade-point average for the semester will be compared
with the mean grade-point f.,erages of the experimental and
control groups.

6. All. members of the experimental and control groups will be
given the Ai Coller9 Test (AC1) and the Allport, Vernc.n,
and Lindsey, ,r.u!ly of Valnes. during freshman orientation.

7. The experimental and control groups will be compared on the
basis of mean ACT composite scores and mean high school grade-
point averages. The t-test for significance of difference
between two means for independent samples will be used.
(15:167)

8. Biographical information will be obtained for members of the
experimental group, the control group, the persons who do not
accept the opportunity to serve as a part of the experimental
group, and the tutors. This information will include the
student's age, sex, socio-economic background, whether the
student is working and the number of hours worked per week,
whether the student is participating in interscholastic
athletics, whether the student is receiving financial aid,
organizations to which the student belongs, and the course
load of the student. This information will be presented in
tabular form in the final report of the study. An effort
will be made to relate the findings of the study to this
information.

9. The experimental group will be assigned to a one-hour group .

counseling session etch week, provided four hours of special
tutoring each week, and a Negro counselor will be made avail-
able to this group exclusively for five hours per week.
These services will be in addition to the regular college
services and will in no way prevent members of the group from
securing the regular services. The tutoring will be done by
Junior and senior college students whose past records indicate
that they have sufficient knowledge and maturity to be capable
tutors at the freshman level, A total of six student tutors
will be selected and employed. In the selection of tutors,
preference will be given to Negro students who are eligible
for assistance on the work-study program. These tutors will
meet ass group for.one hour each week with a college faculty
member from the humanities Division and one from the Natural
Science Division. These faculty members will serve as resource
persons to the tutors in their work with the experimental group.
The work schedules for tutors will be arranged so that all
students can receive their four hours of tutoring each week
and the tutors still work only IS hours per week. Where the
schedules can be arranged, groups of two, three, or four stu-
dents may he helped in the same subject by one tutor simulta-
neously. Each tutor will keep a daily record of the persons
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tutored, the time spent with each individual, the subject in
which the individual received help, and the basic type of
help given. At the end of the semester these records will be
collected and tie total hours of tutoring received by each
member of the experimental group will be computed. Subtotals
for the hours of tutoring in individual subjects will he
determined for each individual and for the group as a whole
in an effort to determine the subjects in which tutoring
should be rrovided if the program is continued by the college.

14. At the end of the fall semester, 1969, the experimental and
control groups will be given the Study_ of Values a secowl tine,
and the mean value changes for the two groups will be compared
on the bas=is of the six categories of values covered in the
instrument. A chi-square test will be used for this purpose.
while the experimental and control groups are assembled for
the purpose of taking the Studx of Values post-test, each mem-
ber of the control group will be asked to list the courses
taken and the number of hours of tutoring, if any, which he
or she has received in each subject during the ar,mester; each
member of the'experimental group will he asked to complete an
evaluation of the types of special assistance which he or she
has received. This evaluation instrument will consist of a
list of the types of special assistance which were provided
for the experimental group with instructions to rate each
type on the basis of a five-point scale ranging from one
which represents poor to five which represents excellent.

11. The mean grade-point average for each of the three groups will
be computed and compared by use of the t-test for significance
of diffrence between means of independent samples.

12. Each group will be categorized into dropouts, persons who are
on academic probation, persons not on academic probation but
whose grade-point average is less than 2,0, and persons whose
grade-point is 2.0 or more. A chi-square test will be used
to determine whether the tubers from the two groups which
are in the four categories differ significantly.

13. An estimated omega-square test will be used to test strength
of association for significant t.-values.

14. No special assistance will be provided ftr either group during
the spring semester 1970; however, at the end of the spring
semester the groups will be compared on the basis of numbers
eleven and twelve above in an effort to determine whether the
special help has produced individual characteristics which
lead to continued academic success.

Use To le Made Of The Findings

The findings of this study will be presented in the form of tables
showing means, standard deviations, sample sites, and statistical significance
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of the different comparisons. In nddition to the tables, a discussion
of findings will be used to point out relevant information that is not
obvious from the tables. A comparison will be made between the findings
of this and other similar studies in an effort to add to the body of
organized information on the subject.

A copy of the abstract of this study will be made available to the
other Arkansas colleges and to the U. S. Commissioner of Education. The

conclusions reached ill this study will be used by Southern State College
as a partial basis for future planning of freshman progiams. The utili-
zation of the findings of this study by Southern State College and the
probable use of them l:y other previously non-Negro southenl colleges
',mild justify the provosed study. This study would demonstrate to the
Negro students of Southern State College that the faculty and adminis-
tration of the instqution are willing and eager to help them in their
college work.

Organization of the study

1. Chapter I will present an introduction and a statement of the
problem. The introduction will include a background for and
the importance of the study. The statement of the problem
includes the purposes, questions to be answered, postulates,
hypotheses, assumptions, limitations, and definitions for the
study.

2. Chapter II will be devoted to a review of selected related
literature concerning the study.

3. Chapter III will contain the presentation and analysis of
data.

4. Chapter IV will present a summary of the findings of the
study with relevant conclusions and recommendations related
to the findings.

S. A bibliography of the soirees of information used in the study
will be indicated.
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113/16NOLIA, A W.:fa:SAS

Date

1)ear Student:

You and several other students attending Southern State
College for the first time have been selected, to partici-
pate in a unique type of study that will require approxi-
mately one hour of your time during the first week of
school. Your participation may help to provide assistance
to college students in the future, and for this reason I
ant sure you will be interested in being involved.

The first meeting for those participating An the study will
be 5n Room 204, Overstreet. Hall at 11:00 a.m. on Thursday,
September 11, 1969. Please bring a sharpened pencil with
you.

Thank you for your participation and interest.

Sincerely,

SOUTHERN STATE COLLEGE

Donald A. Haefner
Vice President for Student Affairs
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DIAGNOT,U), /11Zir.ANSAS

Date

Dear Student:

You have been selected to serve as a member of an

experimental group of southern State College freshmen

during the fall semester of the 1969 -.1970 school. year.

The plan is to provide tutoring and special counseling

for a group of freshmen for one semester and to compare

the grade point average of this group with the grade

point average of an equivalent group of freshmen who

receive no special help.

We are making an effort to determine the effects of

tutoring and special counseling on a representative group

of. Negro freshmen in Southern State College and are pre-

pared to provide these additional services to you at no

extra cost. Your name was selected randomly, and your

selection does not imply that you need special assistance.

Please come by my office, Room 206B Caraway Hall)

during the week of September 8-12 and discuss the project

with me.

Sincerely)

Ralph Wilson
Associate Professor of Education
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Sop immi) r 211. 1969

Dear Parent:

Southern State College is providingspecial tutoring and
counseling for one half of the Negro freshmen who arc
enrolled for the fall semester 1969. This assistance is
being given on an experimental basis to determine the
effeetb it will have on the academic success of those per-
sons who receive it. lc the students who are provided the
special help earn significantly higher gradepoint averages
than those who do not receive help, we hope to secure
financial aid to continuo the program and expand it to
include more students.

We are of the opinion that most freshmen students can
benefit from a special program of this type provided they
take advantage of it. There is no way that we can force
these students to accept this help; but we arc using every
means at our disposal to encourage members of this group
to take full advantage of it. We are asking that you help
us with this program by encouraging your son daughter,

, who is a member of the group chosen
to receive this assistance, to accept the counseling and
tutoring services offered them.

If you have further queStions concerning this program,
contact me by telephone, mail, or in person and I will be
happy to provide the information which I have.

Thank you in advance for your cooperation.

Sincerely yours,

Ralph Wilson
Associate Professor of Education
Project Director

RW/fm
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Dear Sir:
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nua;maA A, Ali WiNSAS

October 6, 1969

Southern State College is conducting a study this semester
to determine the effects of special tutoring and counseling
on the academic success of Negro freshmen.

We have made arrangements for student labor tutors to pro-
vide help for one half of our Negro freshmen, and have
arranged for them to secure additional counseling from
Dr. Kirkpatrick, Mrs. Thomas, and Mr. Young, a counselor
from Hope High School.

The one difficulty with the study is that we have no means
to require students to take advantage of these services.
We solicit your assistance for this purpose.

I am enclosing a list of the students who have been selected
to receive this assistance. At least one or more of these
students is a graduate of your high school. Will you help
those students by encouraging them to take full advantage
of these services?

A letter similar to this one is being sent to parents,
Southern State College faculty members, and members of the
Student Personnel staff of Southern State College in an
effort to use as many sources of motivation as possible.

We thank you in advance for your cooperation in this matter
and if you desire more information about the study, I will
gladly supply it.

RW/fm
Enc.
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Dear Student:

We missed you at the group meeting Thursday, September 25,
1969, at 11 ofcloch. The three counselors were present
and the students who attended the mooting had an oppor-
tunity to get acquainted with their counselor and make
arrangements for an individual counseling session.

We are required to keep a record of attendance for persons
who are a part of this study. The tutors and counselors
will keep a record of all students who come to them for
help and. 1 will check the roll at all meetings of the
experimental group for the remainder of the semester.

If you take advantage of these services, we will know that
you arc willing to put forth an effort to do satisfactory
academic work and all persons concerned will make a special
effort, to help you in any way that we can. If you fail to
take advantage of this opportunity and fail to do satis-
factory academic work, it will be an indication that you
arc not interested and probably should not he provided
further financial assistance to continue in college. The
records of this study will reflect the extent of your
participation.

Dr. Haefner, Vice President for Student Affairs, will speak
to the group at 11 o'clock Thursday, October 2, 1969, in
Room 206 Overstreet Hall.

The meeting place for the group meetings each Thursday at
11 o'clock will be changed to Room 206 Overstreet Hall for
the remainder of the meetings this semester.

We look forward to seeing you at the group meeting at 11
o'clock each Thursday.

Sincerely yours,

Ralph Wilson
Associate Professor of Education
Project Director
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September 30, 1969

Dear Student:

I am enclosing a copy of the schedule for tutors.

You are expected to attend at least four hours of these

sessions each week. You may use these tutor sessions as

a place to study the subjects listed on the tutor schedule

with help available if you need it. You may attend more

than four hours per week if you so desire.

All members of the experimental group arc to meet in

Room 206, Overstreet at 11 o'clock each Thursday.

If you have questions about the schedule or the

experiment, come by my office, Room C-20613, rnd discuss

them with me.

RW/kim

Enclosure
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REVISED SCHEDULE OF TUTORS FOR EXPERIMENTAL GROUP

DAYS HOURS ROOMS TUTORS

MWF 8-9 C-201 HOOVER
MWF 8 9 C-302 V .LLHITE
TTH 8-9:30 C-201 REVD

8-9:30 0M-34 WILLH1TE
MW F 9 10 0M-34 CRAYTON
TTH 9:30-11 C-302 ADAIR AND POTE

10-11 C-302 ADAIR AND POTE
10-11 0M-34 CRAYTCN
1112 OM-34 WILLIFITE

MTWF 11-12 0M-212 REED AND CRAYTON
TTH 12:302 0M-34 REED
MWF 1-2 0M-120 ADAIR AN)) POTE
rl 1-3 0M-34 HOOVER AND CRAYTON
TH 1 2 C-201 POTE

2-5 0M-212 HOOVER
2-5 C-302 POTE AND WILLHITE
2-3 0M-31 WILLH1TE

TH 2-3 0M-31 ADAIR AND POTE
2-3 0M-34 HOOVER

MT 4-5 0201 WILLHITE
TH 11-12 0-204 GROUP MEETING ALL

MEMBERS or EXPERI-
MENTAL GROUP

T 6-8, 9-10 P.M. 0-115 HOOVER
7:30-10:30 P.M. Bussey-102 POTE*

T 9-10 P.M. Cross.-:210 ADAIR*
TH 7:30-9:30 P.M. Cross-210 ADAIR*
W 7-10 P.M. Harrod-135 CRAYTON*

* Girls OnlY
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TO: MINDERS or THE EXPERIMENTAL STUDY GROUP

FROM: RALPH WrISO`, PROJLCT DJRICTOR

Dr. Charles aael;son, Vice President for Administra-

tion and Research, will talk to the group at 11 olciock

Thursday, October 9, 1969, fun Romi 206 Overstreet Hall.

In addition, all three counselors will be present and you

will meet with your counselor for a part of the hour.

A number of you have not been taking part in the

prograi.a hr!r 1)%e1) d,.;(1 ioo.. I am Sur( that

the tutors: can render a valuable serviceto you if you

will permit them to do so. Why not go by their assigned

location and sec for yourself?

We look forward to seeing you at the meeting Thus-

day and the tutors look forward to helping you with your

academic problems.

Ralph Wilson
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TO: SSC PACULlY MINHERS

FROM: RALPH WILSON

The following students are eligible for tutoring

but have not taken advantage of this service to date. If

these persons are in your class or classes and are not

doing well) please encourage them to go to their student

tutors for help.

James Armstrong

Shirley Brewer

Alice Marie Butler

James Channel

Jean Ethel. Davis

Cleopatrick House

Albert Keener

Georgia Lawson

Ted_ W. McDaniels

Linda IC, McDuffie

Anthony McKellar

Lois Manning

Gary Louis Tollette

Versie Jean Tucker

Charles A. Wilson) Jr.

There arc other students whose names are on the

list to receive this assistance who are not attending

tutoring sessions regularly) but all except those listed

above have been for help one or more times.
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TO: Members of the Study Group

FkOM : Ralph Wilson, Project Director

Dr. George Sixbey, Chairman of the Humanities
Division, will talk with the entire group during the first
part of the group meeting Thursday1.0etober 16, in Room 206
Overstreet Hall. The other half hour will be devoted to
a group meeting with your counselor.

If you have not been taking advantage of these
group meetings, you are missing an opportunity to learn
more about Southern State College and to get better
acquainted with key college personnel and members of this
group.

I spent the day Thursday, October 9, figuring high
school grade -point averages from your transcripts. I was
favorably imprep,.:sed Ly the :coPds which wosC of you have
compiled up to this time. With these records from high
school you may think that you do not need the assistance
being offered and you may be doing good work without it.
However, if you arc doing good work without help, you can
do still better work if you take advantage of the program
offered.

88



TO: Members of the Study Group

FROM: Ralph Wilson

During the first part of the group meeting at 11

o'clock Thursday, October 23, Mr. Young will talk with the

group and the remainder of the time will be spent with

your subgroup and counselor.

I am well pleased with the participation of a num-

ber of you; however, we still have persons in the group

who have not realized a need for such a program. If you

arc having trouble with your course work, I urge you to

go to the tutors for assistance,If you arc doing well

without help, let me encourage you to go by and get

acquainted with the tutors. These persons can give you

tips on how to study more effectively and will, be happy

to do so.

If you have misplaced your schedule for tutors,

come by my office and pick up another copy. If you are

unable to meet any of.the scheduled tutor sessions, come

by my office and we will make special arrangements for a

tutor to assist you.
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TO: Members of the Study Group

FROM: Ralph Wilson, Project Director

Dr. B. C. Dodson, Chairman of the Natural Science
Division, will bo the speaker for our next group meeting
Thursday, October 30, at 11 ofclock in Room 206 Overstreet
Hall. Those or you who arc not attending these meetings
are missing an opportunity to gain valuable information
and develop a better understanding of Southern State
College and the other members of this group.

I am becoming increasingly concerned ;bout members
of this group who are not going for tutor assistance, in
spite of the fact that faculty members tell me that the
same students are doing poorly in their class work. Permit
me to remind you that nine weeks grades are based on the
work up to and including the next two weeks. You can do
a lot to influence thnfie ;1.ades by concentrated study
between now and Novembei 6. If you have accurately
assessed your situation, you probably should spend a lot
of time getting help from tutors between now and then.

In spite of my concern for you, I am unable to help
you unless you are willing to give your time and effort to
help yourself. Let me urge you to study regularly and
consistently, and take full advantage of the available
tutor assistance provided for you.

If you do not take advantage of the help provided
for you and are not successful in college, how do you
explain this to yourself, your family, and your associates?
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TO: 'VIM STUDY CROUP

: RA I I'll PSON

11e. Bornaed Po I Di rector of Student, Pi nancial

Id 1 1 be the siwahee for the group mceti ng in Room 206 Over-

s trec t Pall at 11 or lfwk Tr November 13, 1969

f7,,inco mtivis or you are recei i )1g (1 in one form or anot her)

it shoul d 1, of irf ,wst. to you to hear this Lopi c

(' ILF.Sed

Mr. Young will be in t he ('OlinS(.!li rig Cent et' the ent

day, Novr;,ber 13th) and hembers of this group are encouraged

to go by For i wily:L(11ml counneli lig or to arrange appoi nt-

ments to see him at a later date.

1 have made changes to the tutor schedule i n an

effort to prey] de additi oval times for you to receive

assistance. A copy of the new schedule is attached to

this letter. No time or location for tutoring %;hich

appeared on the olt' schedule has been removed but new

times and locati ons have been added for your conveni ence.
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TO: Members of the Study Group

FROM: Ralph Wilson, Project Director

Dv. Paul Kill:patrick will spea1: to the ge:ntp during

the first part of the group meeting at 11 o'clock Thursday,

November 20 in 20 Overstreet Hall. Dr. Kirkpatrick is

director of the counseling cente at Southern Stott' College.

You should have a copy or your nine weeks grades

before this meeting and this will be a good indication of

how you are progressing with your colic-Tv wrk.

Permit me to remind you that you can help yourself,

your group, your family, your race, and your school by

taking advantage of the services providcd by this program

and doing well in your academic course work in college.

The rooms in which tutors are scheduled to help

this group would be an excellent place for you to study.

By studying in these rooms you could do your own work and

have assistance available if and when it is needed.
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TO: MEMBERS (ft MR. YOUNG'S GROUP

FROM: RALPH WILSoN

MR. YOUNG WIIL DI IN IHE coxrrRuAer ROOM 01, THE COUNSELING

CENTER rRol 8 Al TO 5 PM, TUESDAY, NOMBER 25, 1969. T

STRONGLY RECOMIIND THAT YOU DROP BY TO sri; H1M AND DISCUSS

YOUR MID-SLMESTER GRADES AND ANY OTHER PROBLEMS WHICH YOU

CARE TO DISCUSS WITH UM, HE SHOULD DL ABLE To ASSIST YOU

IN IMPROVING YOUR STUDY HABITS AN)) YOUR GRADES, THERE ARE

ONLY six MORL WEEKS OF CLASES IN THIS SEMESTER; SO, YOU

NELD.TO DL BUSY ABOUT YOUR CLASS WORK IF YOU PLAN TO GET

BETTER GRADES FOR THE SEMESTER THAN YOU DID FOR 111E FIRST

NINE WEEKS,
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TO: Mmbers of the Study Croup

FROM: Ralph Wilson

A panl of upper closs Southern State students

will use the first port of the group meeting Thursday,

December 11, 109, to diseuss what is required to he v

to become a successful college student.

The second part of the hour will be used for group

meetings with your counselors.

The tutor reports for lost week indicate that a

few ort. pu,,ouliti used this serice than used it the pre-

ceding week. You still have enough tire to increase your

grade-point average for the semester, provided you use

that time in concentrated study.

Mr. Young will be in the counseling center from

8 to 5 Thursday and would Welcome visits from members of

his group.
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TO: MOIDERS OP THE STUDY CROUP

FROM: RALPH WIISON

1)r. 1.(y,an, Vice President for Academic Affairs) will
talk to the gronp at the to mil) meeting in Room 206 Overstreet
11a) 1 at. 11 o r el oek 'J I ts r:.1 ay December 4, 1969 , T f you have
questi ons about, academ I c matters bri ng them to thi s meal ng
And perhaps DP. Logo)) can answer them for you

Permit me to remind you that you have only roily mope
woel: of classes after th week before final examinations
for the semester. Some of you have a great deal of work
to do before that Lime in order to have the grade-point
average required to continue receiving financial aid.

The tutoring and counseling services uhich are being
provided by this project will end At the end of the semester.
lf you plan to use these services it is urgent that you do
so before final exams foe this semester.

I have made some additional changes to the tntorin!-;
schedule in an effort to make the schedule more convenient
for you. A copy of the changed schedule is attached to
this letter.

if you ase one of the persons who has not used our
service, why not visit your counselor) go to a group meeting)
and nse our tutors this week And give the program a chance
to be of service to you. If you never participate in any
of these services, you will not know whether you are missing
something worth while.
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Dear Studunt:

Because of faculty cwtmunication or' for some other

you did not report to room 304 Overstreet Hall atVeaSoul

olelock, Thursday, DoceAher 18, 1969, as requested by

Dr. birkpatricL. Wc request that you be in room 206,

Overstreet flail at 11 olcloa Thursday, January 8, 1970,

to complete necessary forms for the completion of Federal

Project 00001.

It should tai:o not more than 40 minutes of your

time to complete these forms.

We are looking for to seeing you there.

Sincerely yours,

Ralph Wilson) Director
Federal Project OG001
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Hear

You ate requested to be in room 304 i.n Overstreet
Hal 1 at 11 a ri on 1 Irtr rsday Deeember 18 At this time
we will ;u.;1; yeti to \:r.i to foe US' :ti;t in the Al "port DStudy
of Valnes it is very important that you be there si nce

s Lest essenti al. to the work of the research bei
done by Mr. 1.;1 I ani (II i s year. must be coml eted
before the semest e r ends so pl ease try to be there r and
gv.t. it. °VW'

It should take a pprox Iran tel y 30 or 35 notes to
cony] et e the examin ail on.

Si nc e re] y yours

Dr Paul R i il<pattic:k
H3 rector of Counseling
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TO: MLWILRS 111E STUDY CROUP

RA1PH WILSON

The fi na I meet i 11:; fop th i fi group wi 1.1 be lief d to

Room 20 rccq Hal 1 at 11 a.m. Thursday) January 15)

1970. lt '1110:A important, that you attend this meeting

in order that. all necessary forms be completed and infor-

mation collected. If you knots in advance that it will not

be possible for you to attend this meeting, come by my

office and 1 will permit you to complete the forms here.

lf you fail to take care of this matter at the appointed

time) it will le necessary for me t.o contact you vidually

because the information whieh you will movide at thiLi

meeting is essential t.o this study,

Mr. Young will be in the Counseling Center during

the entire day Thursday) January 15.

I am attaching a schedule for tutors during final

Lxam week. Let me encourage you to use the remainedep of

the time in this semester to prepare for your final fxamina-

tions. The record that you compile this semester will be

yours for the remainder of your life; therefore, you should

do your best to make it something which you will be happy

with.
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Dear Student:

An order to complete the federal project which we
have in process at. Southern State College, we need some
additional information concerning your family.

We are tyi.n;; Co determine whether family size and
family income arc important factors to he considered in
determining academie sneccs of students at Southern State
College. Please write the number of brothers and sisters
in your family and also the approximate annual family
income of your family at the bottom of this sheet and
place it in the post office with my name and box number
1354 on it or return it to my office, 206 Caraway Ball.

lou prompt attention Co this matter will be greatly
appreciated,

Number of brothers

Number of sisters

Annual Family Income
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Sincerely yours,

Ralph Wilson
Box 1354, SSC



I;VA LUATTCIN SNEE'J'

Pi ease inc Li y our p;p:,,onal opinion of the di f f °rent
aspect of r projcct by placing an "xli in the appro-
priat,c spacw.: 1 n the Lcuis bc :I ,

ASPECT OF TI1E PRO.] ECI

TUTORING IN MA T11.

TUTORI NC :1 N SCI ENCE

EVALUATION

VERY
GOOD G 0 OD

13 FLOW

AVERAGE

TUTORTNG IN ENGLISll

TUTORTNG SOC. SCI

TUTORING IN FOR. LANG

GROUP COUNSELING

cPEAKERS AT GROUP MEETINGS

INDIVIDUAL COUNSELING

ASSOCIATION T11 GROUP

COMMUNICATIONS FROM MR.

OVERALL PROJECT i

I DID NOT PARTICIPATE 3 N TilE PROJECT FOR TI1E FOLLOWING

REASON

0.-
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P103 EC T EVA LU AT:I ON

PLEASE WRITE YON: EVALUATION OF PROjECT OCOOJ USING THE
FRAME OF REFERENCE SHOWN HELOW

T. BI\I I IJS '111111W', ur 1111 l\PERNENYAL CROUP
A . 1)I 1:I C 1 HI\I I 11,

B. IMMO CI BENEFITS

if. BENUFITS 10 N1',.1:31 RS 01 111, CONTROL CROUP
A. 3) I11CT 131;N

B. 1111)1RECT BENLFI1S

pr":rrirl T(1 1,:0 1- Tvinpq
A. DIRECT DINEFITS

B. IND)RIXT 131 ]PETS

Iv. BENEFITS TO PROJECT COUNSELORS
A. DIRECT BENEFITS

B. 3NDTRECT BENEFITS

V. BENEFITS TO FACULTY RESOURCE PERSONS
A. DIRECT DLNErsTs

B. INDIRECT BENEFITS

VI. BENEFITS TO SOUIRERN STATE COLLEGE
A. DIRECT BENEFITS
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)5. ) ND1 RIVT

V11 . 1'RoBIX.1 ft% COUNTER VD THY STUDY AND YOUR ON N.I ON
AS TO 1 11 HZ SOMION

VIII LEARNID BY YOU IN Tvr PROCESS OF WORKING
W1 11I THL FRWIFCT

1X R1 COMIEND1 D CHANGE S I OR ANY FUR1 HYR ST UDI IS OF THIS

TYPE

X. YOUR OVERALL EVALUATION ON OP TflE PROJECT
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