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ABSTRACT

This paper outlines the ®Rducational Testing Service
(ETS) plan for develovning instruments and procedures for evaluating
Peace Corps Trainees! and Peace Corps Yolunteers! competence in host
country languages at various stages of trainina or in-country
service. The goals of such an evaluation program are first stated.
and then a critique of the present evaluation method, which is bhased
on the Poreign Service Institute Interview, is aiven; deficiences in
the areas of listening comprehension, spoken vocahbulary, and command
of spoken grammar are discussed. Suggestions for changes in the
program» are made, the desirable specifications for a language
evaluation program are outlined, and tre program proposed by ¥TS {s
described. Final sections deal with the question of the feedback of
test information to the student and lancuace staff, and present
suggestions for the points in the course of training or service that
the tests should be administered. (FWP)
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PROPOSAL FOR THE DEVELOPMENT OF A LANGUAGE TESTING
' PROGRAM FOR THE PEACE CORPS

Educational Testing Service

Ueneral Goals of a (omprehensive Language Tesﬁing Program

Educational Testing Service believes that its primary con-
tribution to the Peace Corps language training program caﬁ be
and should be in developirng suitable instruments and procedures
for evaluating PCT/PCV competence in host country languages
at various stages of training or in-country service. There are
at least five broad purposes which such an evaluation program
would attempt to serve: '
l, to provide Peace Corps central admlnistration an
'1ndication of the overall improvement (or lack thereof)
in the language competence of large grouprs of Trainees/
Volunteers &s measured across a reasonably long time
span. This would include, for example, periodic come
parisons of the average competence of studants trained
in a glven language, or within languages, at various
training centers. Provided that language leaining
variables not associated with the training program as
such (e.g. student language aptitude, érior study of the
languége) are controlled operationally or statistically,
genéral comparisons of this type are valld and should |

Le of interest to Peace Corps administrative groups.




é. ‘to provide more speoirio reedback to training oontera
regarding the progress of 1ta traineea toward varioua

~

Awell—deflned goals of language oompetenoo.

- 3. to provide aimilar reedbaek to 1nd1vidua1 traineea, both
for general motivational purposes and to point out '
speciflc areas of atrength or weakmess in their comman§

of the language.

4, ¢o ﬁfovide the basio_languaée oompetehoe data from which,
in conjunction with other data collested in the field, a
it would eventually be possible to determine the natuve
and extgnt'or language maﬁtery needed for sucoessful work

. in vépious in-field aoctivities or jodb classifications..

5 to raoilitate the conducting of cortain research studies
| appropriate tﬁ Peace Corps concerns, in particular
the question of whioh aspeots of a language should bve
rorpa;ly taught during tho>tra1ning period, and which
could reasonably b§ aoquired irdependently by the volun=

.teer in the course of his servioce.

Critique of Current Program
The present lahguaso evaluation program in the Peace Corps
b - . .

relies almost exolusively on the Poroigh_Sefvioe Institute inter-
view [See Appendix 1), in whieh atudente.are rated on a 1 to 5
scale following a fifteen- or twenty-minute conversation in the
host country laaguage. While a nunber'of worthwhile attributes

ocan be ocited for a procedure of this nature -- particularly its
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high face validity as a test of active commun}cation in the

language -~ the FSI interview technique cannot, or can only

with difficulty, fill many of the requirements of an evaluation
program intended to serve the various purposes listed above. .A
number of shbrtcomings in the FSI procedure from the Qiewpoint of
its appllication to the Peaceléorps situation can be briefly
described,

The FSI rating appears to be relatively insensitive in the
lower range of student competence. ETS staff members who have
administered FSI-type interviews to traineeg at the time of stag-
ing uniformly report a wide variation in language background
(number of prior courses in the language, travel or study abroad)

for trainees receiving FSI socores in about the 0 to 1 or 1+ range.

in order to obtain more accurate baseline information about trainees'

competence on entry into the Peace Corps program, mope'detailed

and sensitive testing instruments seem needed. It should also be
emphaaizéd that accurate at-entry evaluation of ianguage competence
for various training groups would be an important prerequisite to
making valid comparisons of training effectiveness across different
training sites or curricula.

1, Listenipg comprehension. The nature of the interview is
such that listening comprehensionr is teéted only indi.
rectly. It is always possidble thut the trainee's listening
proficiency as such could be quite high, but that limita-
tione in his ability to speak the language would prevent

him from responding readily td questions or conversational
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leads which he understood perfectly well, It is also

the case that many listening comprehension situations

that would be encountered in host country service (such

as geception of radio broadcasts, telephone conversations,
discussions among several people) cannot easily be pre-
sented in a face-to-face interview. At the higher levéls
of competence, where it would be useful, for example, to
present very fast and/or colloquial'or highly dramatic
conversation,‘the realities of the interv.ew situation

are such that this type of testing is only rarely attempt-

ea, and certainly not on a consistent basis,

“Extent of spoken vocabulary. The FSI interview does of

course permit an estimation of general vocabulary level,
but the specific vocabulary areas at issue in any given
interview are largely dependent on the particular paths
that the conversation takes. Although skilled interview-
ers attempt to cover certain general vocabulary content
in the course of the interview, there can be substantial
trainee-to-trainee variation in the type and level of
vocabulary involved in or implied by the conversational
topics treated. To the extent that the conversation
deals with areas of vocabulary strength for a particular
trainee (through his own interest, prior acquaintance
with certain vocabulary domains) the entire interview is

facilitated; the converse is true when th2 bulk of the
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conversation happens to involve'areag of experience

having an unfamiliar vocabulary. Yor any given level

of gramma.ical mastery or general fluency, the vocabu-

lary implications of the topics that happen tp be dis-
cuséed may result in a substantial over- and under-

rating for these other non-lexical aspects or.the traince's

performance.

3. Command of spoken grammar, The FSI interview offers

1ittle opportunity to evaluate in a cdnaistent and objective
manner the trainee's comﬁand or lack of command of a wide
number of dirferent grammatical structures. Experienced
FSI interviewers usually attempt to elicit the use of
Avarious verb tenses, and to a more limited degree, dif-
ferent persons beyond the first person singular; however,
the bulk of the conversation is typiocally sﬁeht.either in
present- or simple past-tense discourse, with the trainee
speaking in the "I" form almost exclusively. Further, the
structure of the interview is such that the trainee is
only rarely if ever obLliged to ask questions of the inter-
locuter, that 15; to use interrogative forms of the lan-
guage. >Thia last ability would be of bartieular 1mpobtance
to the volunteer, since he would be expeoted to do a sube
stantial amount of "questioning" in the field. Other |
tenses or modes, such as indirect discourse, are virtually

never at formal issue during the interview, and if they




appear at all, do so on a sporadic basis differing for

each trainee and interview situation.

In summary of the above observations, the gldbal and largely
unsystematic nature of the face-to-face interviews currently
- employed as the major type of Peace Corps language evaluation are
by their general nature unsuiged to the close, diagnostic type
of language measurement called for in many areas of concern to the
Peace Corps, especially at the training-site or 1nd1v1dua1-tra1nee'
level. This 1is not to suggest that face-~to-face interview tech-
niques are wholly without merit; on the contrary, they are useful
as a highly "viaible" demonstration of the trainee's ability to
sustain a conversation in the host country language. But due to
their laigely unstructured character they can afford little diag-
nostically useful information about the linguistic shortcomings

or successes of particular trainees or language programs.

Suggestions for Changes in Language Evaluation Program

We would like to suggest that certain rather substantial
changes be made in the nature and operation of the language evalu-
ation program in an attempt to provide additional and mecre accurate
measurement of PCT/PCV proficiency, for the goal'purposes already'
described. |

Such a program would make possible the collection of detalled
information about the language proficiency of each individual

trainee at important stages of his Peace Corps career.




While the individual PCT/PCV would be the basic "unit of
measurement' in the evaluation program, it 1s of course to be
understood that information obtained at the individual-trainee
level could easily hz combined and analyzed in terms of larger
groups: the élassroom, the training site, curriculum or progrﬁm
groupings across sites, all trainees or volunteers in a.pavticular
langﬁage. It should also be stated at this point that the develop-
ment of effective language evaluation procedures would involve
noﬂ only the éonsistent ugse of certain test instruments but also
the routine collection of important language-related informstion
such as prior study of or other exposure to the language, the
nature of the language program at the training site, details of
the host country Jjob and other in-field experiences as they would
affect the development of language skills. It is in drawing com-
parisons between such background or experience variables and teat
pevformaﬁce at various stﬁges that the most valid and useful infor-
mation about the operation of the language training program can

be obtained.

Desirable Specifications for Language Evaluation Program

There are several genéral specifications which a comprehen-
sive testing program for Peace Corps purposes should meet; some
of the more important considerations are listed below:

) | The‘operational principles and basic format of the test-

ing instruments should be such that similar instruments

can be validly and straightforwardly developed in any of




-G

the Peace Corps languages. Although the new testing
procedures would initially be developed and used on only
one or two of the higher-volume languages (tentativel&,
Freqch or Spanish), it should be detérmined from the out-
set that the same genergl types of tests can readily be

produced in other languages.

2. Since the primary impetus of Peace Corps language instruc-
tion is towards the development of liétening comprehension
and speaking pnorieiéncy, these twe aspects of language
command shopld receive primary attention in the test
development program, Additional.supplementary testing

vprocedufes for reading ocomprehension and writing ability
mny be developed at a later time for use in programs where
these skills are applicable, buit these would be of a
sesond order of priority to the development 6r listening

and speaking measures.

3. The tests should be so designed as to economize the time
of both the PCT/PCV and the test administrator or other
Peace Corps staff, consistent, of course, with valld measure-
ment principles, which diotate certain minimum test com-

ponentu and overall testing lengths,

4, ''he tests should allow for valid and reliable administra-
tion undex actual Peace Corps training-site and in-field
conditions. In this regard, procedures which reguire
elaborate equipment or which are in other respects compli-

cated to administer would be avoided in favor of tech-
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niques which would permit easy and straightforward

administration by relatively untrained persons.

5. The tests should ericompass a wide range of student pro-
ficiency, s0 that a single instrument could be used to
test all students in & given training program.or (using
alternate forms) the same students at different points
in their Peace Corps training and service. To the extent
that a single test or test battery can be used to measure
the entire range of proficiency usually encruntered in
the FPeace Corps program, both test administration and test

interpretation and use can be facilitated.

6. The tests should provide. in addition to summary numbers
indicating overall competence, more detalled feedback
to the trainee/volunteer and Peace Corps staff regarding
language aveas of strength or weakness, both on an indivi-

dual and group basis.

Consideration of the above desired specifications has led to
a tentative ouvtline for a language testing program as described
below. General test administretion factors are discussed first.

followed by a closer description of the proposed test instruments,

Description of Supgested Testing Program

It is intonded to specify and develop language tests which
can be administered at the testing sites by regular Peace Corps
staff in there areas. However, during'the developmental phase of
the progran we would like to adopt the position that testing at

ghe different sites be carried out by a test admiristrator
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provided by the ETS staff who would be respongible for:

1. Carrying or shipping the required teét materials to fhe

site; |

2. Coordinating the‘scheduling of the testing with appro-

priate on-site personnel; | |

3. Explaining both the procedures and the underljing purposes

of the testing program to on-site personnel and the
trainees themselves;

by, Admihistering'the tests and other insfruments (such as

any associated questionnaire);

5. Scoring the tests and informing phe staff and trainees

of the general and--where applieab;e—-detailed results
of the testing; |

6. Returning test scores and associated data to ETS for

inclusion in its data files and for approprigte reporting
‘and research purposes.

There are several reasons for urging this general procedure
during‘the developmental phase. On-slte staff would for the near
future at least be largely or completely unfamiliar with the test-
ing program and as such would be expected to receive a shipment
of testing materials and administration procedures with telatively
little enthuslasm. A test administor sent from 6utside the site
could serve as an 1mp6rtant face~-to-face information source about
the testing program, and could probebly exercise a greater positive
influence for the program than any number of memoranda or other
printed descriptions. Finally, in the éarly stages of test devel-

opment a certain number of administration problems would be expected;

O
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a trained administrator at the site woulg be in a good position
to take corrective measures and also to make definite note of
problems or irregularities which should be taken into account in
refining the tests or administration procedures. | .

A typicél on-site test administration might take place more
or less as follows: The test administrator would reach the site
in the afternoon or early evening and hcld a 15-20 minute conver-
sational sess;on with the assembled students and any interested
staff. The purpose of this meeting would be for the administrator
to introduce himself. explain the reasons for the testling, and
describe the proceduies that would be followed. It is anticipated
that an explanatory‘leaflet would also be distributed at this time,

together with any questionnaire material which the PCT/PCV would

Se asked to fill out on his own following the meeting.

After the general‘d;scussion, a group test of listening com-
prehensién‘would be administered. This would be an objective,
multiple-choice test lasting approximately 20 mihutes. The adminis-
trator would pléy a tape recording giving the spoken question or
other stimuli, while the students would see panels of pictures
or Engliéh options* in their test books and mark their answers on
separate answer sheets. Tape recorded (rather tﬁan persbnally |
spoken) stimulil would‘be used for convenience and for uniformity of
administration on a test-to-test basis. The spoken haterials would

range in difficulty from simple sentences delivered at a rather

%* The use of English for printed answer options i1s based on -the
notion that students in a training program primarily devoted to
listening and speaking activities should not be expected to be
competent in reading the target language. While it is probably
true that extensive use of English should be avoided in the class-
room situation, we feel that this is not an important factor in the .
limited testing situation, and that the measurement advantages to be

O gained far outweigh any <f the assumed drawbacks in using English
FERICoptions in the tests.

IToxt Provided by ERI
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slow pace up through longer, more lexically and syntactically
complex passages. Later sections of the test would include
portions of typical radio broadcasts and telephone converations.

It 1s probable that certain portions of the listening compre-
hension test.would be‘inappropriate for a given studen@, that 1s,
either too easy or too difficult; We consider, however, that a
few minutes of test inappropriateness at the beginning or end of
the test wou;d not be disconcerting to the student, pafticularly
if he were informed 1n'advance that the listening test (and other
tests he would be taking) were deliberatély of a very broad range.

Scoring of the'listening test would be done on-site by the
test administrator,'permitting_"real-time" feedback of the score
‘Anformation; the answer sheets themselves would be returned to
ETS for item analysis and general research purposes.

The second and fiha; phase of the testing would bé carried
out the following day on an ihdividual—student basis: Séudents
_would come to the testing room in alphabetical ofder at 20-minute
intervals. Approximately the first 5 ﬁinutes of this period would
be spent 1in genérél but guided conversation between the student and
administfétor. Although this convergsation would have the super-
ficial appearance of an abbreviated FSI interview, it would differ
from that procedure in two important respects. First, the conver-
sation would‘be'ﬁuch more carefully structured in that the adminis-
trator would follow a specific protocol of questions~to-be-asked.
This does not imply that there would bg a rigid and strictly

similar interview for each student; rather, the administrator would




-13-

have in mind (or on paper) sefs of alternativé possible questions
or topics at a number of difficulty levels: these questions on
topics would be alternated more or less randomly across atudents,
with the overall effect one of reasonably spontaneous conversation.

A& second major departui‘e from ﬁhe FSI procedure wéuld be ﬁhat
only one basic aspect of ;he student's performance -- '"general
communicative fluency" -~ would be evaluated. Accuracy of pronun-
ciation, depth and extent‘of vocabulary, or knéwledge of particular
syntactic structures would ggi be at issue (these aspects would be
evaluated separately‘as described below); rather, the student's
ability to "get hié‘message across" would.be the primary considera-
tion. Student pérformance in this respect Eould range from a very
‘low category (considerable pausing obviously due to groping for
appropriate means of expression; gmbiguoué or misleading information
usually conveyed) to a very high one (near-native ease in conveyingl
iqeas, any potential blocks in fluency avoided through pafaphrasing;
1nterviewer never in doubt as to student's intended meaning).

-It is of course obvioﬁs that the proposed short conversational
interview 1s necessarily somewhat subjective in character and

further, that the general "fluency" at issue in the interview is

to a large extenﬁ dependent on developed competence‘in pronunciation,
vocébulafy, gnd syntax, to be later measured separately. Nonethe-
less, the preservation of a face-to-face conversation, albeit quite
condehsed in length from the regular FSI interview, is considered
important for motivational reasons (after all, one of the most

important goals of Peace Corps language training is to make it pos-
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sible for the student ¢o "talk to people" in the host country
language); further, it is useful for research'purposes to secure

at least some measure of overall fluency as judged on a somewhat

~intuitive, face-to-face basis: correlations between a general

fluency score of this type and other componént aSpects'of the
student's performance {(pronunciation, iexicpn, syntax)'should
provide a certain amount of insight about tﬁe relative contribution
of these aspecté to overall communicativé ability.

An approﬁriace scoring scale for the cdnvérsational interview
portion has not yet beeh determined, but this can be done quite
easily following a number of trial adminipt;ations of a condensed
interview. Some'considerations in the devgiopment of the scale

are: (1) the need to define a scale which 1s not congruent with

ﬁhe FSI scale nor readily convertible to this scale, and (2) the

need to specify a largé ehough number of score categories to
represent adequately the'range of fluency encountered, without
exceeding the number of discriminations that could reliably -e made
by the-typical rater. It appeafs at present that a scale running
from 1 to 7 wonld prove both sufficiently reliable and discrimi-
nating;#¥ direct‘comparisons between a 1-7 scale and the regular FSI
scale should be difficult enough to discourage any arbitrary and
ﬁninrormed equating of the two tests. In this cbnnéction, it'would
* The ?SI intefviéw ﬁses eleven score categories (0 to 5, includ-

ing plusses) of which only nine or ten are usually at issue

(0 or O+ to 4+). The 7-maximum score categories for the con-

densed interview would reflect the need to coarsen the new
categories somewhat in keeping with the reduced testing time.
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be important for ETS to emphasize to users of the test results
that the condensed intervievw is not a FSI rating and does not

of itself represent a reliable and definitive statement about

the studeht's competence in the language: the general fluency
scofe would, rather,'be internreted along with four éther
measures (listening comprehension, pfonunciation, spéken lexicon,
spoken syntax) in arriving at a» overall pilcture of the student's
language proficiency at a given point in time.

Immedigtely after the face—to-face conversation, the adminis-
trator would begin a rather highly automated test lasting not
more than 10 to 15 minutes and evaluating the accuracy of the
student 's pronunciation, ﬁhe breadth and depth of his active
(speaking) vocabulary, and tﬁe extent of his structural command
of the spoken language. Each of these skill aspects would be
tested directly and insofar as possible 1ndependen€;y‘of the
other éspects. The general technique in all three cases would

- be for the student.to look at pictures or English sentences print-
ed in a test booklet and to make spoken responses based on the
printed stimuli.

Ih the pronunciation section, the student would'look at
pictures representing extremely common obJects.fo: vwhich virtuaily
all students would'be expected to know the host-country word,
and would be asked to name'the'objects with particulaé attention
to the accuracy of pronunciation. The spoken words represented
by the picfures would be carefully chosen to embody important .
single sounds in‘the host-country Iaﬁguage; the'student's
mastery of these sodnds would be determined on a right-wrong basis

[Jiﬁ:‘by the test administrator using a keyed answer form on which

IToxt Provided by ERI
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he would score {he student's response 1mmed;ate1y after it is
given. The initial series of pictures in the test would
emhody Bbunds whose accurate pronunciation is necessary for-
unambiguous communicationv(phonemic criterion); later pictures
would check the phonetic accuracy of certain sounds whose mige-
pronunciation 1s not usually cfucial'to understanding but which
have a bearing on the overall "foreignness'" of the student's
speech., A fiﬁal portion of the pronunciation section would
present ver& simple English4sentences which the student would
render aloud in the host-country language: this section would
check the accuracj.of intonation conﬁours, liaison where
appropriate, and other suprasegmental features of the student's
~ pronunciation. Scoring would again be on a right-wrong vasis
and would be carried out by the administrator in the course
of the test itself, = | B
Tﬁe'second major sectibn of the entire test would'evaluate
 the extent and depth of spéaking vocabulary: tﬁe student would
see in his test booklet a rather largé number of pictured ob-
Jects‘or English words. In each case, he would attempt to say
aloud fhe foreign-language equivalent for the obJect'or word.
Unlike the situation for the pronunciation ahdigrammatical
control portions of'the'test (where the vocabulary aspects afe
deliberately held at a very elémentary levei in favor of testing
other skill aspects), the vocabulary tested in this portion
would rangé from extremely common, evgryday terms up to fairly
sbecialized vocabulary in a number of areas (though not so

specialized as to be beyond the experience of the average native




speaker). Scoring would again be on a right-wrong basis

and would be carried out at the time of testing using a marking
form showing the acceptable responses ahd having a simple'pbo-
vision for checking each of the responses as correct, incorrect,
or not attempted.'

The final section of the test would evaluate thn accuracy
and extent of the student's command of the spoken structure of
the language.' The teéhnique would agaln be that of presenting .
printed stimuli in English which the student would render aloud
in the host-count>y language. The stimuli in English would b-'
in the form of sentences or questions and would begin very
simply (for exampie, "He is nere“) ranging upwards to much more
syntactically complex utterances (such as "He would have gone").
Tested in this section would be the command of verb forms and
»tenses, comparatives of size, temporal expressions; nfonoun use
and plncément, and other aépects usually included fnr fhat'lan-
- guage under the general category of "syntax." 'Althongh the
structural complexity of the stimulus sentences would show a
progressive incfease, the vocabulary in which the sentences are
expressed would remain simple throughout to minimize lexioon as

a factor in the student's responses. The structural control
section would, as in the other parts of the test, be sqored on

a right-wrong basis simultaneously with test administration.

mest Information Feedback to Student and Language Staff

Following each individdal interview, the test administrator

would have in his possession the student's overall écpres for
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each of the several sections of the test battery: listening
‘ comprehension, genaral communication, prconunciation accuracy,
vocabulary mastery, grammatical mastery. For the last three
aspects, hg would in addition have detalled information on
the student's responées to the individual test questions.
Theoretically, at least, it would be possible for the admini-
strator simply to give a "carbon copy" of the detailed results
to the student and the language staff., Although this would
provide the maximum ﬁossible feedback, it is not considered
desirable for reasons of test secufity to give the student or
language staff facgimile coples which would show the specific
questions asked (that is, to reproduce the pictures, printed
_words, or sentences actually used in the test) . ¥

A compromise solution, which is considered to provide
students and training staff a reasonably comprehensive and use-
ful indicétion of strengths and weakresses while safegﬁarding
"the details of particulairr test forms, would involve giving
total test scores for each section, ﬁogether with a description
of the areas in which the student has or lacks mastery. Thus,
for the pronunciation part of the test, the student Qould not
learn that a particular word or phrase was réndered correctly
or incorrectly, but rather, that hls control of certain classes

of sounds onr sound patterns was acceptable or deficient. For

®# "pPulbication" of the test in this manner would require that
a new and different test be provided for each student--obviously
an inpossible ocndition.
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the vocabulary section, the lexical domains of strength or

' weakness would be identified (such as: basic formulas of

politeness or greeting, vogabulary of one's bilography or
general pegsonal description, terms appropriate to the mechanics
of travel, food buying, etc.).' For the structural control
section, the grammatical areas of mastery or lack of mastery
would be indicated. _ ‘

The above feed back procedure gould abpear to pose a
formidable task for éhe test administrator. We feel, however,f
that it should be possible to aﬁtomate the test administration,
scoring, and feedback procedure so that-the édministratof would

have only to make check marks or similar indications on & single

: scbfing form: these notations would be automatically trahsferred

to and converted to an appropriate "feedback format " ~ The sug-~

gested technique would 1nvolve the use of NCR ("no carbon re-

quired") forma in sets of three sheets: the top sheet--seen ahd

‘used by the test administrator--would show the detailed test

stimuli (as contained in the test bobklet) as well as the ahticd-
pated qorrect responses or other scoring guides. Thé setond

and third sheets, distributed to the student and 1angu@ge staffx
reépectively, would show only the total scorés_and checks &»
other marks 1ndicat1ng éuécess.or lack of succesB in the various
categories of performance discussed above. Necessary interpre<
tive information would also be printed directly oh the Wreedbaok!

copies of the scoring form. - . i
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Suggested Points for Test Administration During Training/

In-Service Sequence

We have attempted to define those points in the Peace Corﬁs
Training/in-service sequence at which language achievement tests
~of the type discussed could most profitably be administered.

Two occasions have been identified as-being of primary importance,
staging, and completion of formal language training. A third
testing point, for which we would suggest implementation in par-
ticular language/projedt combinations on an investigatory basis,
would be following about four to six months of host-country
service. |

l. Staging Fof purposes of staging testing, it should be
possible to separate all Peace Corps training‘programs into two
mﬁjor categories: those for which a reasonable prcportion of the
entering trainees would be expected to have had formailtraining
or other prior exposure to the host country langugge (essentially
French, Spanish, and possibly Portuguese); and languages for
which virtually no prior contact would-be anticipated. For train-
ing projects in the second category, achievement testing at
staging would be inappropriate and time-wasting s}nce éll trainee;
would be assumed to be starting from "zero" achievement, Aptitude
testing, on the other hand (using an instrument such as the Pih-
sleur Language Aptitude Test or the Carfoll—Sapon Modern Language
Aptitude Test) could provide a useful means for assigning trainees

to slower or faster classes. Indeed, this 1s probably the only
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basis on which students in these languages could be sectioned
for training with any degree of validity or practical success.
For training programs in the first category,'achievemenf

testing at the time of staging would, however,'be an lmportant

factor: test scores on the achievement battery would permit the

assignment o: trainees to clsss sections on the basis of demon-
strated competence; these same tests would provide the specific
baseline dataiqn 1ndividﬁal performance necessary for later
comparisons of training‘sffectiveness (that is, individual or

group language improvement over the course of training would

be fepresented by the differences in test.perfofmance on=entry

and at the conclusioﬁ of the training program).
Aptitude test scores for "qommon-languagé" groups at sfaging‘

would be useful for those students having no prior background

' in the language (in the same way that they would be useful for

all students in "unknown language" programs). Aptitude tests for
trainees having some background in the language would be important
for research purposes, since they would provide a statistical
control for '"language aptitude"; aptitude scoraes could alsc use-
fully supplement information obtained from the achieveﬁent scores
for purposes of class assignment. | |

ETS staff would be glad to administer an aptitude test at
staging as part of the testing program, and to score these tests

for 1mmediats use in class placement.
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2, End-of-Training. End-of-training achlevement testing

would provide an indication of the maximum trainee langiage pro-
ficlency at the time of entry into host country service. Foi ’
trainees with some prior knowledge of the language, comparisons
of end-of—training test results to similar data obtained at
staging would indicate what portibn of ﬁhe student's proficiency
could be attributed to Peace Corps instruction; for trainees in
the uncommon languages, end-of-training perfdrmance would pre-
sumahly be solely attributable to the training program.

Since the achievement tests would be designed to evaluate
control of 1mportantilanguage features independently of particu-
lar curricula or teaéhing methods, it should be possible to make
valid end-of-training comparisons of language teaching success
fbr different types of training programs or different tralning
sites. For a given site or instructional method, chronological
comparisons across a number of projects would indicate an& sig-
nificant trends 15 the overall quality of instruction.

3. In-field. Although a language achievement test battery
wculd be somewhat more expensive and difficult to administer in
the field, at least a limitea amount of such testing 15 recommend-
ed to provide insight into the type and extent ot.languege improve-
ment that could be expected to take place as a consequence of
the volunteer's normal interaction with the host-country speech
community. For this purpose, testing in only a few "research-
designated" programs .r projects should‘provide sufficient data.

An important consideration, of course, would be to test in the
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field only volunteers who had previously been exposed to a full
achievement testing program during training. |

The suégestion that in-field testing should be done at
about U-6 months of host couhtry service 1s only provis}onal,
~and reflects éur appraisal of the earliest point in serviee at
which tangible gains in language ﬁerrormance could be aﬁticipated.'
However, it would be useful (and probably necessary due to travel
and scheduling complexities) to broaden this range somewhat on
either end. Tﬂe exact dupation of volunteers' in-field service

would of course be taken into account in interpreting test results,

Achievement Testing oh Other Occasions

FSI-type testing has in the past been carried out at various
points other than or in addition to the three discussed above;
this 1s especially true for "mid-training" and at the end of
host country service. Since it is hoped that course-of-training
tests keyed to the curriculum of a particular training program
can eventually be developed (as described in the following seotion),
we see no substantial bdenefit in planning for or administering
external achievement tests at a mid-training point.

Although end-of-service dat: on volunteer language profiocs
iency would be of general_interest, we feel that for researoh and
*Carroll (1966, A Parametric Study of Language Training in the

Yeace Corps) c¢stes a range of 0~11 months during which volunteers
reported lack of proficiency in various language skills. Foy
those volunteers who were considered "non-qualified" in the
language on entry into the field, average durations of reported

language diffizulties were concentrated at about 4-6 months, sug-
gesting a general "point of improvement" at this time.
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program development purposes such testing would simply be
too late in the volunteer's service, and would provide much
less usefui information than would a host country administra-

tion conducted substantially earlier.

. Development of Course~of-Training Evaluation Procedures

Observations and discussion with language staff at various
training centers indicates that in most instances little or no
testing ¢f forelgn language mastery occurs other than that car-
ried out by ETS staff during on-site visits.

Where all training in a specific language is confined to
a specific curriculum, the development by ETS -~ with the advice
and collaboration of appropriatz PC staff -- of measurement
materials suitable for assessing the tralnees' foreign language
attainment at various points during training would be considergd
feasible. Such measurement materials would, necessarily, be
designed for use with the curriculum specified, and would provide
language trainers with objective evidence of group and individual

mastery or non-mastery of specific linguistic points as they
were presented in the course of training. Such instruments would
help tralners to adapt their techniques to the various groups
being taught by revealing areas in need of exten&ed drill, re-.
teaching or, conversely, by indicating mastery of a particulap
phenomenon and allowing the instructor to accelerate.,

Often, however, for specific languages, and in particular

those having high enrollments, a variety of teaching materials
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and approaches are used. The lack of uniformity in materials

or curricula makes extremely difficult the preparation of "course-
of-training" test materials appropriate to all training programs
in a specific language.

Where different programs exist for a given languagg, it
would nonetheless be possible for ETS to provide orientation in
testing and measurement to language trainers on site, in con-
Junction with its regular test administration visits. When
appropriate, ETS staff members could extend their on-site visit
beyond the time required for testing to conduct oﬁc-day train-
ing sessions in foreign language testing.. These sessions would
provide language instructors with information concerning means
for evaluating trainee progress during the course of the training
program, discovering weaknesses in instruction, and assisting
attainment in specific skglls. Appropriate materials.would be
assembled in the form of a "kit" that could be provided t6 the
language training.staff taking part in the orientation session
as a resource for future reference.

An outline of topics that would be treated in a typical
orientation session 18 shown below:

1. Purposes and 0oals of Foreign Language Testing

A. to assess individual performance

B. to assess group perfermunce

C. to discover weaknesses in the instructional program
I11. Testing Techniques Langusge Skills

A. listening

B. #%reading

C. ®*writing

¥where appropriate to the program
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D, "communication"
III., Ongoing Evaluation Procedures
A, 1nformal clgssroom evaluation
B. course~-of-training tests, examinations
IV, External-to-Program Tests of Overall Language_proficiency
A. their general naturé

B. their relationship to course-of-training measurement

Concluding Remarks

‘The langugge testing staff at ETS is highly interested in
the prdblems and opportunities for eifective language evaiuation
as embodied in the Péace Corps program., ﬁe would be very inter-
ested in working with appropriate Peace Corbs personnel in
defining and assisting in the development of a comprehensive
nrogram in this area, and toward this end, the preceding draft

proposal is submitted.




