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Progress in the Community Education Planning Pr4eot of the OMI

I. Introduction

The first year of the life of the CEPP was committed to planning

curricular and program changes in the seven elementary schools of the

area that would make them exemplary schools. This creation of exemplary

schools would, it was hoped, contribute to the stabilization and

improvement of the community.

One aspect of the curricular changes suggested during the planning

year was approved for funding to give the project its first operational

year. A% that time it became a Language Arts project with emphasis

on reading, and community involvement.

When the Project was funded for its second operational year the

focus was again changed and it became a Reading Project with emphasis

on research and community involvement.
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II. The Planning Period - February 1, 1967 through April 30, 1968

($213,643.42)



Objectives:

1. 11.__Canoalmiimmuntaditermmp_ineindividualandureactions to
the project being developed.

The individual and group reactions were determined through r variety of
techniques involving meetings, surveys and informal discussions. The first
of thee was a meeting with the principals of the five schools. This viOve

followed by numerous meetings (14) of the Administrative Counoil where all
members and visitors are encouraged to express their concerns. Everything
that occurs in these meetings is carefully recorded. Each element of the
Council was asked to bring a list of priority concerns of the group. Thus,

a list of priority concerns as expressed by teachers, administrators, parent(
and oommunity members at large was compiled. A oontinous expression from
the Eduoation Committee of the ONI Projeot was encouraged by regular reports
to the meetings of that oommittee from the Project. There was a townhall
type meeting held at San Francisco State College on Saturday, July 27, 1967
which was attended by over one hundred community people and provided an
excellent opportunity for assessing the reactions of individuals to the
Project.

2. Invo1.1grsrinreresentativeefrrorelevantorisationsandanoiesin
&maim or the development of themposed eduoationaiam.

The organization of the Administrative Council involves considerable repre-
sentation from relevant organizations and agencies since it is made up of
representatives from San Francisco State College, the San Francisco Unified
School District Off4oe, the teachers in the five schools named in the
planning grant, t' ministration of each of the five-schools, a parent
from the area served by eaoh of the five sohools, two representatives from
the community and a consultant to the director from the community. In
meeting responsibilities set forth in P.L. 89-10 Title III, the two paro-
chial so:.onls in the area were invited to be represented on the Administ-
rative Council to the same extent that the five publio sohoole are. Each
of them sends an administrator, a teacher and a parent.

The minutes of the Administrative Counoil meetings are sent to all members
of the Council, anyone who expresses an interest, and all School District
Administrators who might be concerned. These last are involved from time
to time in the activities of committees working in curriculum and Grogram
areas. Consultants from San Francisco State College and other institutions
have been called on from time to time. Representatives from City Planning
have consulted with the staff. The San Francisco Redevelopment Agenoy has
been consulted. The Recreation Park Department has been represented at
several planning sessions. The Advisory Committee represents a vast cross
section of the entire City as can be seen in the list of members in Appendix.

3. aaztyILL.ttie-rld 1 it...pm1112111thruse

in carrying out the purposes of the Project.

The human resources of the Project are its most valuable asset. Cooperative
efforts with the F.F.E.A., the organisation of the Administrative Counoil and
the Advippy Committee, the involvement of San Francisco City College, the

-2-



interaction with the OMI Project, and the assistance of the School
District and San Francisco State College have resulted in a survey of
the human resources of the community with plans for trieir continued use
in the Project. This will be evidenced in the various curricul and
program proposals.

4. kslaumilanvailablebuildio facilities anlIslanning additional buildings
as needed.

Much of the energy of the Project hoo been shunt in assessing the possibi-
lities of acquiring additional facilities. This was done because of
the tremendous pressure from all elements participating in the Project.
Principals, assistant principals, teachers, parents and children all
expressed the hope that the Project would be able to do something about
reducing class size. Thus, the community was studied carefully with the
assistance of local reel estate interests, City Planning, San Francisco
Redevelopment, Urban Development, Recreation Park Department, San
Francisco State College, the Division of Buildings and Grounds of the
S.F.U.S.D. and a public spirited architectural firm.

There are basically three solutions to the problems

1. Add to the present structures.

2. Bring portable unite to the existing sites.

3. Build new buildings on new sites.

A fourth solution may be added as a strictly temporary measure. This in-

volves thu use of some facilities in churches in the community. Saint
Francis Episcopal Church, across the street from Commodore Sloet School,
has empty classroom facilities. Temple Methodist Church, duwn the hill
from Jose Ortega School, hes empty classroom facilities. These sites

have been inspected by repesentatives from the Division of Buildings
and Grounds of tho S.F.U.S.D. and adjudged as of sufficiently high
standard to be used for teaching puhlic school children. Another problem
relative to buildings is the development of a Pre-School Program in the
area. A good program requires special facilities. There are several
good sites in the community where nursery schools could be built. They
could be established in the church buildings mentioned above but not if
the buildings are to be used to reduce class size at other grade levels.

The best solution to the school housing problems in the Project area at
the present time lies with the acquisition of the Homewood Turrace Property
It could be used immediately to provide fourteen classrooms, nursery
school facilities, recreation facilities, a reeding diagnostic clinic,
an instructional materials center, a library, counseling learning service
facilities in- service education facilities (particularly for the Art
Department), offices for the Project, offices for the school (the
fourteen classes) administration, meeting rooms for the various commit-
tees, and facilities for many other school supportive agencies such as
mental health, etc.

On a long range basis, this could become the site for a Community School
such as the Conti School on Wooster Square, New Haven, Connecticut. this
would require long range planning and would pruvids the community with
the opportunity to build en integrated school, since the area it would
serve lies directly between a predominantly Negro area and a predomi-
nantly white area. Since a community school setvies the entire community,
this would provide opportunities for social integration on all levels
which, efter ell, is the ultimate goal of school integration.
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5. Developing working ccr212_92LIgloo nd communities..padvisory
committees with btoul reor2pentation.tn.prder to rovide consultation in

in92itttLektelLniila Burin

6.

In Older t6 meet the needs expressed in the list of tasks a number of com-
mittee were formed. The original intention was that there would be a committee
for each area of the curriculumor program being studied. Sometimes, however,
this wee not practical. The following is the structure adopted for curriculum
committeeet

1. A Consultant from the Projeot

2. A Curriculum Coordinator from the S,F.U.S.D.

3. One of the Coordinators from the Projeot

4. A Community Representative

5. A teacher from each of the five schools

6. A Site Administrator from each of the five schools

7. Spooialist Consultants (as needed)

Every effort is made to involve as.many different community persons and
teachers as possible. If it ,..(3 at all possible the teachers and community
people on any one committee, including the Administrative Council, are
different from those on any other committee. It is not.possible to do this
with administrators or project staff because of the limited numbers.

The Advisory Committee already described has a number of subcommittees (See
Title III, Appendix, page 129) which should become working committees. It

is the intention that these committees will continue in the operational period
of the Project.

Or r 11 P t re 11:: :00 1:11 op; II*

to be initiated withia_earbathiLechaaamuLtartutingj

The curricular committees described above have all been engaged in developing
innovations applicable to the following areas of concern:

1. Physical facilities

2. Guidance and counseling

3. Reading and the other language arts

4. Social Studies

5, Home-School-CommunityCollege Relations

6, Pro-School Program

7, Music

8, Summer Beginning Reading

9. Physical Education

10, Science

11. Research

12, AdUlt Education

13. Art

14, Mathematics

15. Outdcor EdUcation

- 4
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7. Ore arin an ; lication for an o °rational rant under Title IIIL.which if
approved, would permit the implementations of the plans.

It was originally intended to submit a very large proposal under Title III
in accordance with the objeotivee as stated. Because of limited funds avail-
able under that title, however, Dr. Nolan Estes advised that a package of
proposals be submitted that might be funded under a variety of soUrces.
These proposals (ther are now thirteen in addition to the Title III proposal)
are being submitted as a package. Dr. Estee advised Dr. Haan, the consultant,'
from the college, to the directory that he would call a conference in Washing-
ton of the variJus agencies from which funds for the Project would be
solicited.

B. Establiehin new coo erative working procedures and yolativehips among the
tan rano son n iecfsc1 drornrict, the commuriW. San Franeisco State
tOTITTreralFeTTVITirerurrdinstitutions in the community in order to
77761 e o use o e r 'Maumee for the Project,

The working relationship which brought the Project into existence is a new
and unique one that has been found to be quite workable. This is the relation-
ship of the S.F.U.S.D., San Francisco State College, and the community. There
hoe been involvement of other agencies that seems to be fully as workable and
profitable. Two of these are City Planning and the Redevelopment Agency.
There was some work done with the Recreation Park Department relative to the
cooperative use of facilities. Thera hae been increasing involvement of the
Catholic parochial schools in the area. They have been participating in the
planning with representation at Administrative Council meetings, They have
been included in the plans for increasing services to the schools of the area
during the operational phases of the project,

The first activity of the Project was the organization of the Administrative
Council. Thir was done as described in the grant application and can only be
called A OUOCOgbi There has been good participation, it seems to be an
effective, functioning, body..

The next activity of the Project was the establishment of the priority concerns
of the teachers, of the administrators, and of the community people. From this
was built the list of major tasks.

The concerns of the schools varied and on the basis of their concerns they
embarked on their particular areas of study. At Sheridan there was a concern
for the language arts and a study was undertaken there concerning the use of
IBM Selectrio typewriters in this area of the curriculum.

San Miguel and Farragut Schools would have liked to make similar study but tho'
lack of physical facilities hada it impossible to supply them with typewriters.

At 3oso Ortega there was concern for problems concerning motivation as it
relates to behavior problems, etc. Thus, at Jose Ortega there is epilot in a
LearningCounseling Service.

At Farragut School there was much interest in establishing better lines of
communication from the school to the community and from the community to the
school, This was a situation that was ripe for investigation of Parent- Teacher
Conferences that took place at Farragut School. There is a much warmer climate
in the area served by that school at the present time.

At San Miguel School interest wee expressed in Mathematics and the program
developed by Bill 3ohntz in Berkeley, This is a program wherein mathematicians
teach mathematics to young children. This has been dons in Berkeley and other
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parts of the country with a high degree of success, the program as preseeted
in Berkeley was not an unqualified success at San Miguel School. As a result,
the mathematics Curriculum for the five schools being developed by the Mathe-
matics Committee will contain elements of that program but will be a vari-
ation. Hopefully, the variation will make this type of program adaptable
to the schools of the area,

San Miguel School then embarked on several studies of Reading Programs. They

are currently studying SRA and Miami Linguistics materiels.

The staff at Sheridan School developed a tremendous interest in the MeGrew-
Hill and B.R.L. reading programs developed by Sullivan Associates after a

Reading Committee meeting at the Project. So much interest was generated that
Mrs. Thelma Boyer, the principal at Sheridan School, was able to be very
helpful in initiating a massive program using these materials in thirty
schools in the San Francisco Unified School District.

The staff at Commodore Sleet School had expressed en interest in non-graded
prior to the existence of the Project. The Project has provided the opport-
unity for the staff of that school to study them more extensively. There

have been many trips to other districts to view these kinds of programs.

Meetings and visits have been made very much easier for the staff of the five
schools by the addition to the staff of each of the schools of a "floating"
teacher. This teacher is a permanent member of the staff of the school. He

or she does not have a class assigned. He is free to work with the children

in any classroom. When a teacher must go to a meeting or another school, the
floating teacher takes over that class. The floating teacher plans the
lesson, teaches the lesson end does any necessary follow-up. This really
relieves the teacher so that attending meetings or going to observe other
programs is not an additional burden. The children do not suffer because they
are being taught by someone they know, someone who knows them and the routines
of their classroom and school. Actually, it probably shouldn't be said that
there is no additional burden for classroom teacher since he must plan with
the floating teacher to a certain extent before and after each session. How-

ever, there is lees additional work for the teacher and less interruption
in the routine for the children, Each school hopes that the floating teacher
will be a permanent addition to the staff of every school in San Francisco.

the Research Committee was organized In the same manner as any of the curri-
cular committees. A Research Consultant was hired full -time and made a
member of the staff. This person serves more as a Coordinator then as a

Consultant. She attends all meetings of the staff, Administrative Council
meetings and as many other meetings of the Project se possible.

The conclusion to proceed in thin manner was reached at a very early stage in
the life of the Project. At a meeting with members of the staff, the Director
of Research of the S.F.U.S.D. and a member of the staff of the far West Lab-
oratory, it was decided that'to employ a "live in" teesarchee would be more ,

productive than to contract the research aspect of the Project to a outside
agency. A basic principle of the research operation is involvement of
teachers in suggesting needed research, construction of oveluntivo instruments

and interpretation of date.

The collection and analysia of baseline data is a primary research responsibi-

lity and should be continued end maintained throughout the life of all ph(149e

of the Project. These date, which are coded for computer programming, will

serve as a major tool in discerning whether the goals of the Project are being

met. By their use, any shift in chatecteristics of the school population

may be assessed. Such shifts may concern not only academic achievement but
also racial and socio- economic compositiont health, discipline and attendance
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problems; and related areas...:The use of computer based programs permits a
wide variety of analysis.

The environmental aspect of research also conti6ues. Re the study of site
acouisition.and construction progress, oontinuing revision of knowledge of

demographic trends muet be reported. Reports must also be made of what
other projects ore doing in this line which might inf)uenoe this Projeot.

The research in the social environment is another factor in assessing progress
toward project goals. This research is intended to measure-the social climate
Preceptions and attitudes of pupils, parents and teachers toward school,
solve and relevant othera are critical in determining the atmosphere. These

and well conducted classroom observation schedules are a major means of
evaluating how well the schools are moving toward the goele of the Project.

Research works closely with all the curricular areas. The necessity for diag-
nostic end evaluative instruments and procedures will nt lessen. Ae innov-

ations are introduced, they must be justified; first in theory on the basis
of published educational thinking, and second in pra'tice as they are imple-
mented within the'OMI area schools.

Pre - School Programs

There has been considerable planning activity toward the development of pre-
school programs in the area. This course of action was taken se a result of
assessment of priority concerns in the community and since it was suggested
as a possible area of exploration in the grant application. The committee
which hes done this work is another which follows the ,truoture of a curric-
ulum committee model. Thus, the program which has been developed represents
the thinking of all those who will be ultimately involved in its operation.

Communication

The Project has attempted to become active in the area of Olock Club Organi-
zation. It was felt that this activity was started too late in the planning
year and should be delayed until the operational year. Some elements of the
community feel that the need le urgent end its attempting t carry the pro-
gram on in the greater OMI Project without assistance from the C.C.P.P.

The C.C.P.P. conducted a Leadership Conference at San Francisco State College
which provided another ovortunity to here from the people in the community.
;t so happened that a group, whose children attend one of the schools in the
PLiject area, but who felt that they were not being represented in the Pro-
ject Was present. Fortunately, they attended this Conference, had an opport-
unity to speak out, end found that they werwindeed Mang represented. There

had been a breakdown in communication between the P.T.A. and a certain
osoment of the community. The repair of this commincetion channel and
the eateblishment of various new ones made this a most successful conference,
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III. The First Operational Year - July 1, 1968 through June 30, 1969

($275,000.00)



B. Description of Project Activities

The activities of the project have been guided, of course,

by the stated objectives of the operational grant. Thus, the following

statement of the objectives with some of the activities related to

them will help to open a discussioh of the Project activities.

1. One of the two primary objectives of the project is, in a three

year period, to raise the reading level of at least 90% of the elementary

grade schoolfchildren grade one through six, within the community by

Substantially strengthen the language arts-reading programs of the

five public elementary schools end the two parochial elementary schools

located in the community. This objective was to achieved through the

development of the following:

a. The initiation within the schools of the utilization

of a variety of techniques and materials which will

make instruction in reading and the language arts more

meaningful and effective.

(1) Description of the Reading Diagnostic Program

The diagnostic program served children at the readiness

level, the primary level (Grades 1-3), and the interme-

idate level (Grades 4-6).

The objective of the program was to aid teachers in

detebmining children's particular areas of learning

difficulties so that a corrective reading program to help

them realize their potential might be initiated.

CEPP reading specialists and the college consultant, in

cooperation with classroom teachers, floating teachers,

school administrators and school psychologist provided



orientation materials, training and supervision in

the use of a variety of diagnostic materials. In

some cases the CEPP reading specialists intensively

diagnosed pupils referred by their teachers.

Orientation toward the diagnostic program was provided

for 118 First through Sixth Grade CEPP teachers through

a series of workshop sessions. Reading specialists con-

sulted with 113 teachers about their diagnostic program

in the classroom. The reading specialists diagnosed 211

pupils who were referred by their teachers for reading

diagnosis.

The college consultant, Dr. Louis Falik, consulted with

and advised the reading specialists throughout the first

operational year.

As a consequence of the diagnostic program, pupils in

the project schools were diagnosed by the reading

specialists, CEPP teachers were provided consultant

service, and specific materials were recommended to

be used for particular children in each CEPP school.

Also, as a result of the diagnostic program, reading and

language arts programs were developed in CEPP classrooms.

(2) Description of the Learning Readiness Program

The learning readiness program was employed to bufld

motor-tactile skills for children in the kindergarten

and primary grade levels. The skills developed are

physicological ones which enable children successfully

to cope with abstract symbols sunh as words and mathe-

matical symbols. Subdivisions of skills developed in

- 9 -



this program include motor (gross and fine), visual

(eye and hand, visual discrimination) reading readiness,

and self awareness. Materials used were the Getman

Learning Readiness Kit and the Peabody Language

Development Kit.

(EPP personnel involved in the program included, Dr.

Leonard Meshover, Director, Frederic Burk Laboratory

School, San Francisco State College, who arranged

training sessions, 7 Kindergarten and 2 First Grade

teachers who were planning to use the program, and the

two reading specialists who followed up the training

with consultant service.

Seven Kindergarten and two first grade teachers used

the Learning Readiness program within their classrooms.

Verronstratimns were arranged for these teachers to

attend Frederic Burk Laboratory School. As a

consequence of the program, nine CUP teachers were

trained in the use of learning readiness materials and

277 kindergarten and 89 first grade children received

training in developing visual, perceptual and sensory

motor skills.

(3) Description of the Reading Skill Development Program

The reading skill development program was ancillary to the

reading diagnostic program mentioned above. Where

specific needs of children were displayed by the diagnostic

reading program, the project schools afforded students

a variety of reading skill development programs

-10-



which included such supplementary materials as controlled

readers, workbooks, and individualized reading materials

such as the Reading Round Table Primary Reading Program

The essential feature of this program was to provide an

individually prescribed reading program to those children

Who needed additional help in developing their reading

skill proficiency. A remedial reading program was

centered around instruction in small groups, carried out

by staff members, such as the floating teacher who utilized

high interest-low vocabulary books and phonics materials

to facilitate remedial reading instruction.

A critical phase of the total reading skill development

program was the service provided by the reading specialists

and the college consultants who investigated, demonstrated,

and supervised the use of materials provided by the project.

Demonstrations of the use of materials related to basal

reading, individualized reading, literature and poetry

were arranged for CEPP school teachers through the project's

connection with San Francisco State College's Frederic Burk

Laboratory School. Consultation between CEPP school

teachers and CEPP reading specialists was facilitated by

weekly visits of the reading specialists to each school

on a one day per week basis.

As a consequence of the reading skill development program

the CEPP project set up a series of demonstrations of the

various aspects of the language arts program, among

which was demonstration of the techniques used in the



f

individualized reading program. The demonstrations

were given by the teachers of the Frederic Burk Laboratory

School who have utilized various adaptations of individ-

ualized reading instruction. Several of these teachers

served as resource persons for the CEPP Teachers who

expressed interest in initiating an individualized

reading program. As a result, several CEPP teachers are

experimenting, exploring, and adapting various methods

of individualized reading approaches within their class-

rooms.

(4) Description of the Language Development Program

The language development program is one of the primary

components of the overall CEPP reading program. Its

major emphasis was to develop teaching strategies and

utilize materials to increase student achievement in

written and oral skills. A centralfaspect of the program

was to effect changes in teacher concepts of how children

learn; and throes the development of new concpets to

make it possible for teachers to investigate new approaches

to effective teaching of the language skills.

The need for the language development program within the

overall CEPP project was recognized early within the

operational year by project teachers, reading specialists,

and the project's college consultant, Dr. Leonard Mesh-

over. They became aware of the fact that special language

development activities, equipment, and materials in

themselvesiwould not necessarily make the overall impact
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necessary for effective and successful program develop-

ment. It was their feeling that thb total reading program

would be ineffective unless the project could affect not

only the children within the project area but also

teachers and parents as well.

This program component has also afforded some rather

innovative curricular planning approaches which are

based on broad longitudinal language development tech-

niques, ethnic studies and integrated curricular (science,

social studies, and reading) and planning. It is felt

by the planners of this project that the language develop-

ment component will be an integral factor in the

program success.

(5) Description of the Science Curriculum Improvement

Study Program

The Science Curriculum Improvement Study elementary

science program was utilized by CEPP within the reading-

language arts program as a unique stimulus to the develop-

men',: of language arts skills, and as an effective means

of strengthening basic science concepts. The direct

experiences provided through the use of materials, and the

child's discoveries and observations served to build pupil

readiness in verbalization skills. Program methods and

materials used in this component which have, in their

central core, teaching strategies in which the role of

the teacher was developed so that he could act as

"facilitator" of the Socratic method. The teacher guided

children toward grasping major concepts by the technique

-13-



of questioning, listening, and evaluating pupil

responses.

The pupils were provided with direct experiences and

were encouraged to interact with their peers as with

their teachers. The pupil was also provided with individ-

ualized and small group instruction as he explored,

investigated and questioned basic seientific concepts.

The program included teacher in-service training work-

shops and a number of resources and materials aimed at

meeting specific needs. Program needs such as the develop-

ment of reading and language-arts materials and teaching

;.ids were discussed and worked out during the in-service

training period.

During the first operational year of the CEPP project

the SCIS program has been utilized by 17 teachers in

Grades 1 through III, who were trained by the consultants

from SCIS. The consultants also worked with the teachers

in individual consultations. Discussions in which ideas

were exchanged, demonstrations of how materials and

equipment worked, cooperative investigation of key concepts

and observations of teachers were primary methods in

which the CEPP teachers worked with the SCIS consultants

in preparation for this program component.

As a consequence of the SCIS program component, the

innovators of the program emphasized that, "in the SCIS

program the style of teaching is of great importance.

Imaginative, creative teaching can help children to



achieve some of the potenial outcomes; whereas, dull,

unimaginative teaching certainly limits the program's

effectiveness".

Some of the professional questions relating to teaching

that were dealt with during the SCIS in-service training

program were as follows:

(i) What are effective ways of organizing classrooms

for laboratory work? Discussion? Demonstration?

(ii) How can questions be phrased most effectively?

(iii) What are some of the indicators that can be used

to make Judgements concerning the pacing of lessons?

(iv) that are some effective ways of storing and

distributing SCIS materials?

(v) What determinations can be made as to how much

and what kind of directions to give pupils?

(vi) How does one work with pupils who have not been

exposed to the SCIS program?

(vii) What are some different ways in which a particular

lesson can be developed?

(viii) What are "invention" lesson3? What are "discovery"

lessons? How can they be developed?

During the teacher training sessions strong emphasis was

placed upon the need for teachers to change their role

and function within the classroom. The primary

motivation of the whole program was, of course, to

motivate pupils so that they may become active participants

within the learning process.
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(6) Description of the Taba Curriculum Program

The Taba Curriculum Program is being utilized to develop

reading and language arts skills using a social studies

format in which the child experiences activities that

build concepts through generalizations. The teacher

strategy includes the application of known principles and

facts to explain and understand new situations, developing

generalizations sequentially and cumulatively, gathering

information in a significant manner, categorizing ideas

and generalizations, balancing types of learning activities

and concluding activities at different levels of abstraction.

Experiences and activities, oriented so that participants

achieve success, motivate the pupil to develop his own

ideas and the ideas of others from concrete to more

abstract ones. Reading skills, such as, gathering and

using information, critical thinking and sequencing ideas

are developed together with the oral Language skills

of discussion of experiences and ideas.

b. The addition of two reading-language arts specialists to assist

tha faculties of the seven conunity schools.

Two reading specialists worked in each project school one full

day each week to provide teacher consultation, in-service

training and direct reading help to children. The basic objective

in using reading specialists at the building level was to have

them work with teachers and building specialists, serve as liaisons

for curriculum innovations, as general resource persons providing

direct services related to the reading - language arts program.
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The reading specialists, project staff, and college consultants,

in cooperation with project school staffs initiated a systemic

orientation of teachers with whom the specialists worked in each

school. The reading specialists and the college consultant planned

and led twenty teacher workshops focused on remedial-corrective

probleas in reading. Future- oriented objectives were highlighted

so as to serve as the initial steps in the direct services to the

schools.

The reading specialists provided diagnostic services to

individual children, initiated conferences and small group evening

meetings with parents, held conferences with teachers and observed

children in classroom situations. They used every opportunity in

their work with teachers, administrators, children and parents to

suggest new materials, secure existing materials, demonstrate

methods, and encourage further consultation.

The reading specialists ordered materials and equipment for

use in the project's reading program and set up small learning

Resource Centers in each project school.

The reading specialists received in-service consultation on a

regularly scheduled basis from the project's reading consultant.

These sessions were devoted to case process analysis, planning of

schedules, initiation of special programs and administrative

coordination. Arrangements were made through these sessions for

the consultant to visit schools and provide certain direct services

of diagnosis or teacher consultation.

The reading specialists kept daily activity summaries which

provided the opportunity for detailed analysis of their functioning
-17-



add described the nature of their activities, the kinds of

problems they encountered, changes which occurred over time,

and the patterns of building level needs and Services.

c. The utilization of the services of fourteen part-time aides

(seven library aides and seven classroom teacher aides) in the

Project schools to assist teachers and librarians in the

improvement of student skills in reading.

Parents and other individuals residing within the community were

involved in the schools as teacher and library aides.

Aides were screened by a committee selected by the OMI Education

Committee according to the following criteria:

a. Persons should possess sufficient knowledge and ability

in the communication skills as to be effective models

for the children in the five schools.

b. Persons should have knowledge of and concern for the

people of various ethnic backgrounds who are involved

in the WI Project.

c. Persons should be willing to learn about the dynamics

of individual and group behavior as it relates to the

schools and the larger OMI community.

d. Persons should be knowledgeable about the objectives and

the philosophy of the OMI-CEPP.

e. Persons should possess the ability to demonstrate discretion

where confidential records and files of children are concerned.

Seven aides were trained by the CEPP librarians to work in the school

libraries (see f-Library Program) And seven aides were trained by
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the school staff to assist teachers in that school. Teacher aides

assisted teachers with clerical, housekeeping, yard supervision

and pupil assisting duties. The aides worked 15 hours per week

at these duties.

d. The installation of a regular tutoring service after school for

pupils in CEPP schools, with emphasis on language arts.

The tutorial program was utilized as another means of individ-

ualizing the teaching-learning process for children and involving

them in learning in new and productive ways. The objectives of

the program were to provide a resource and help in reading for the

child who requires more time than the classroom teacher can give

him, and to give the parent who has high aspirations for this child

and additional resource upon which to draw.

Five tutorial centers serving a maximum of children fromgredes

three through six were established and coordinated by two tblIege

students under the direction of the project director and assistant

director. Tutors were recruited from among the interested

community residents and students from public and private high

schools, junior high schools and colleges in and surrounding the

WI community. Trairdm sessions for tutors emphasized the

uportance of intemersoral ttlUtions and processes related to

methods and mterials of tutorivtg.

Information about tutorial services was disseminated to the

community thrakil school notices, newsletters and public announce-

ments. Children were referred to centers by classroom teachers

and parental request. Children with mental or emotional difficuliti(
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were tutored only when specially qualified tutors were available

for one-to-one tutoring in the child's home and/Or during the

school day.

Centers were located in the school building's library and/or

multipurpose roan using materials and books provided from the

small Learning Resource Centers in each school, obtained through

:ie coordinators from CEPP budget and pupchasing activities.

e. The provision of more effective and meaningful oral language

experiences for the students by developing opportunities and

resources which will enable the classroom teacher to extend the

environment of the classroom into the larger community.

This program provided for children opportunities to experience

activities about which they would wish to communicate, to extend

the learning environment for children beyond the classroom, to

provide as many oral language opportunities as possible end to

provide background for teachers on language instruction needs

of the children.

Field trips in and around the San Francisco Bay Area, supplemented

by curriculum materials, stimulated oral interraction based on the

children's discovery and investigation. The classroom teacher used

the opportunity of the class trips as a vehicle for providing many

oral language opportunities for the children. Some typical oral

language activities were:

a. An oral exchange of experiences that occurred to various

Children while on the trip.

b. The development of an oral class story or report about

the trip.
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c. The development of oral reports about specific phases

of the trip by different children in the class.

d. The development of individual oral creative story

;:elling experiences that were stimulated by things

which occurred while on the trip.

e. Creative dramatic play about incidents or activities

that took place while on the trip.

CEPP provided funds to supplement each school's field trip budget

in order to enable teachers to plan field trips requiring

transportation after the school trip budget was exhausted. CEPP

Reading Specialists suggested specific field trips to correlate

with reading and language arts programs introduced into specific

classrooms. Suggestions for specific oral language activities

were provided to teachers, Consultants from programs, such as

SCIS, Taba Curriculum, and Language Experiences in Reading,

suggested field trips and follow up oral communication activities

related to their particular programs.

f. The establishment within the seven elementary schools of the

community of excellent libraries and exemplary library programs.

Two full-time librarians and seven community persons working as

half-time library aides initiated library programs which served

as extensions of the regular classroom, and provided books and

related library media. Classroom libraries, consisting of paper-

back books, was established in four schools to serve grades one

through six, and in other project schools to serve grades five

through six. Additional library books were added to the
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collections in the seven project schools' libraries. Library

hours were extended one hour beyond the normal school day in

order to serve children, teachers and the adult community.

A library committee consisting of teachers, administrators,

community members, public and project librarians determined the

method of selection and evaluation of library books for the project

schools.

Individualized reading programs were initiated in classrooms and

used the library collections as the main source of reading

materials. On an extended day basis the tutorial centers utilized

the resources and services of the school librarians as sources of

motivation.

The librarians scheduled themselves regularly at their schools to

meet with the classes. The class load for each librarian was so

great that each classroom averaged two half -hour visits with the

librarian each month for three months. Project librarians also

assumed responsibility for the overall development of excellent

library facilities and resources in each of the seven elementary

schools; introducing children to new stories, poems, magazines, etc.;

assisting children in the selection of reading materials; assisting

teachers in the selection of materials to help them in the development

of classroom programs of instrtwtion; teaching children library

research and techniques; and involving parents and other members of

the community in the development and maintenance of library programs.
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g. The provision of teacher orientation workshops and in-service

training meetingLso as to acquaint teachers with new language

arts-reading materials and teaching strategies.

Teacher workshop and in-service sessions in which teachers were

given in-depth exposure to unique and innovative teaching methods,

techniques and equipment in all areas of the elementary curriculum

related to reading and language arts were provided through out

the school year. Teachers were relieved by the floating teachers

(see h below) to attend workshops, training sessions or demon-

strations during the school year.

The CEPP college consultants in cooperation with the reading

specialists planned and executed the workshops and training

sessions. Individual teacher contacts were made by the reading

specialists as a follow-up of these sessions, and the reading

specialists were available on call to teachers requesting

consultation.

One hundred eighteen CEPP teachers, eight San Francisco teachers

and five OMI parents participated in the Diagnostic Corrective

Workshops led by the Counseling Learning Clinic Director, San

Francisoo State College, and the CEPP reading specialists.

Seventeen CEPP teachers participated in the 10 SCIS workshops

led by an SCIS consultant fran the Lawrence Hall of Science.

Seven CEPP teachers and two parents participated in nine three

hour sessions of the Tate Curriculum workshops led by a curriculum
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supervisor of the Contra costa School District. Seven CEPP teachers

participated in two Language Experiences in Reading workshops led

by a reading specialist of the San Jose School District. Seven CEPP

teachers and two parents participated in two classroan demonstrations

of the MacMillan Bank Street Readers which were performed in a CEPP

school by a New York teacher representing the publisher. Seven

kindergarten and two firs:, gradl teachers participated in a one

hour Early Learning Readiness workshop where the Getman Early Learn-

tng Readiness Kit aryl the Peabody Language Development Kit were demon

strated. Each school was provided with one of each kit. A demon-

stration of the use of these kits was provided at Frederic Burk

Laboratory School as a follow up for interested teachers.

Thirty-seven teachers and twenty-six CEPP parents attended nine

demonstration at Frederic Burk Laborary School of the Pollowing

demonstrations: Basic Reading, Individualized Reading, Creative

Writing, Children's Literature and Poetry, Grammar, Spelling, Hand-

writing, Speaking and Listening Skills. Demonstrations consisted of

a thirty minute orientation, forty-five minutes/of observation and

fifteen ndnutes discussion of the demonstration.

h. The assignment of "Floating Teachers" as one additional member

of the staff of each project school, enabling each school `o

release teachers fbr attendance at curriculum and other professional

meetings, instruction.

Floating Teachers served primarily to release teachers to attend

curriculum, project and other professional meetings, They are

familiar to the children and with the situation and able to take
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the regular teacher's place with a miniman of upset to the

children.

When not engaged in releasing teachers, floating teachers worked

directly in the reading program as adjunctive reading specialists

in a corrective reading program using special materials. Floating

teachers worked closely with reading specialists in diagnosing

reading problems and planning teaching strategies. They utilized

the services of teacher aides to help operate the small building

level Learning Resource Centers by disseminating and demonstrating

the use of the materials to teachers and children and coordinating

schedules for their use.

As a consequence of the floating teacher program, six of the seven

project schools established corrective reading programs, and

individualized instruction was provided to small groups of children,

contributing toward reducing class size for short periods of the

school day.

The utilization of typewriting instruction as an aid to the teaching

of reading skills and the learning of language arts, both for

under-achieveing as well as for normally- achieveing students.

It was necessary to abandon the typing program because of

increased enrollments at Sheridan School where it had been planned

to used the typewriters.

After careful examination of the situation, the Administrative

Council of the CEPP determined that it would be impractical to
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attempt to dontinue with any efforts to develop a typing program

until there was some assurance that the physical facilities would

be available on a continuing basis. This conclusion which was

forced upon the Administrative Council was most regrettable since

The Olivetti-Underwood Corporation had made a most attractive offer

to the project relative to the acquisition of the electric type-

writers required for the program. They offered to supply the

machines for approximately one quarter of the usual purchase price

to schools, with the provision that the remainder of expense be

met by the project in subsequent funding periods if there were any.

In the event that the project was not funded for the future, the

cost would be absorbed by Olivetti-Uhderwood.

The staffs of the schools indicated that they would like Language

Masters, Listening Centers and small battery operated tape recorders

that could be operated in conjunction with the listening centers

that were available in most of the schools. Teachers in all the

schools are increasing their use of tapes in the presentation of

new reading materials to children at all levels. Thus, it was

requested that the funds designated for the typing program be

released for this purpose.

;2. The secondos......nvolvbectivevestheard

resources of the community in the planning, development, and

maintenance of curriculum and ?; rational for the

elementary schools of the area. This oblective was Achieved by

a. Developing and utilizing parental block action clubs

Vhich were to provide oormaunity understanding of and

support for the Carrunity Education Planni% project.
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The block action program was a community actior and

organization program which had block action clubs as the

central aspect of the program. The rationale for the function

of a block action program within the CUP reading-language

program included the attempt to provide an atmosphere of

neighborliness wherein people gather together to seek solutions

to common social and educational problems and to provide for

school children a community of concerned supportive adults.

Since information was needed by the schools in the area to

evaluate the success or failure of the school program, this

necessary information ,Ame foam the communi4 itself. The

active on-going block action clubs provided the best possible

source for the kinds of community data needed by the schools.

Using the seven schools in the project area as a focus, a

network of block action clubs was established under the direction

of the project director and assistant director.

Four block organizers, working on a part-time basis, with work

days and hours arranged to meet the exigenices of the situation,

helped to establish and coordinate the block action clubs.

The block action clubs actively involved parents and other

members of th3 community in an assessment of the needs of the

children and the community. This cooperative determination

of the Children's needs was a means of helping to bring about

community understanding of the role of the schools and of

rallying support for the schools for what cicy wcre attempting

in the WI community.



The block organizers encouraged parents to participate in the

evening parent reading sessions held in each project school

to help parents discover and utilize ways of working at home

to help build their children's reading and language skills.

EachBlock Organizer attended most school meetings at the

school which he served. PTA units and Parent Clubs were

generally used as the direct line of camunication and the

vehicle to establish rapport between the schools and members

of the oorrmunity. Croups of parents within each project

school who here not members of PTA or Parent Clubs, were

contacted and informed of small group meetings held in order

to begin to determine the concerns of the smaller, less

articulate neighborhood groups. Curing these meetings with the

small "hard core groups" the Block Organizers discovered that

in some neighborhoods the community ccaposition and the

carrunity needs were changing rapidly. It was also discovered

that many families fran "target areas" moved into the MI

camunity on the assumption that the area was one without

problems in the schools, that the quality of education was far

better, and that byttroving into the ccamunity their schools and

housing problems were left behind.

Discussions usually centered around real or rumored oommunity

activities, concerns of dissident members of the community and

possible vehicles for school changes in the larger San Francisco

community. EffOrts were made to relate the problems voiced

by the neighborhood groups to the effOrts being made in the
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"establishment" organizations. Block Organizers

interpreted the objectives of the CEPP and presented the

project's endeavors as alternative actions for working

toward quality education.

Block Organizers attended and participated in meetings

of the CEPP Administrative Council and the OM Community

Education Committee which functioned as a two-way channel

of cannunication in the commuity.

. Invol the established P.T.A. of the cammunit

in various phases of the reading and language arts program

Two community persons worked directly in project activities

for the equivalent of four hours each day attending project

and commurdty meeting, school conferences with adminis-

trators, teacher and parents, as well as home visits with

children and parents.

The consultants sought to open and maintain viable two-way

comminication at many levels within the schools and in the

community be listening and responding to concerns of parents,

pupils, teachers, and administrators and by attempting to

interpret and relate concerns of each group to the other.

The consultants spoke at PTA meetings, school assemblies,

and (Immunity meetings. One particularly unique service

performed was that of accompanytng same parents to the

schools when problems or concerns required their presence

and they were reluctant to go alone. The consultants also

arranged small conferences during which parents, children,



teachers and administrators were encouraged to communicate

personally with each other and explore alternatives to

solve immediate problems.

The consultants made recommendations for "relevant,-

curriculum needs as voiced by parents. This included

securing ethnic materials for the project school libraries

and securing inclusion of Black History in the on-going

social studies curriculum in the elementary schools.

Consultants informed oommunity people of school policies

and services.

0.

the varied resource professionals in the area of reading,

and the languaizartaZan San Pranoisco State College ill

the refinement of curriculum and organizational programs,

in reading, for the schools.

Three resource professionals from San Francisco State College,

Dr. Aubrey Haan, Professor of Education, Dr. Louis Falik,

Director Counseling Learning Clinic, and Dr. Leonard Meshover,

Director Frederic Burk Laboratory School, consulted with the

project director, the reading specialists, the researchers

and carmmity leaders concerning the on-going reading language

arts program and oammanity involvement. The college consultants

assisted the Director in interpreting the CAP program to

administrators and members of the Ctil ccomunity. CEPP camrunity

consultants sought advice from the college consultants regarding

the community involvement phase of the project.
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Consultant A (Dr. Aubrey Haan) served as liaison between

San Francisco State College and the CEPP, sought unpaid

time from various schools of the college to work in

curriculum areas, appeared before the deans of the college

and redescribed the CEPP in order to find help to work

in committees to develop other interests that existed,

enlisted aid from the college in appeals to funding

agencies provided resources to the grade level curriculum

committees, assisted in the selection of the researcher

from the college, assisted with research plans and

activities in the CEPP, assisted the Social Studies

Committee with a liaison with the TABAFroject, and

participated in developing the program of direct service

to children in the improvement of the science curriculum

through the implementation of the SCIS Program in the CEPP

schools.

Consultant B (Dr. Louis Falik) provided direct service to

the classroom through work with the reading specialists and

with teachers in identifying learning problems, guided and

participated in diagnosis and discovery of individual reading

difficulities, wa'Aed with the reading specialists and teachers

in the use of the diagnostic techniques, provided guidance

in evaluating the relative effectiveness of various remedial

methods, assisted the reading specialists in coordinating

and carrying out the reading program in all grades, assisted

with on -going evaluation of the reading program, provided

consultation and a model for parent meetings aimed at acquainting
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parents with the reading process, assisted in the

writing of the project proposal, conferred with parents

and administrators regarding the reading Oogram, and

provided in- service training thivugh a film developed by

the Learning Clinic on diagnosis and interpreting results

to parents.

Consultant C (Dr. Leonard Meshover) served as liaison

between Frederic Burk Laboratory School and the reading

specialists in planning in-service training for teachers

of the CEPP schools, served as a language arts consultant

to the CEPP, developed language arts demonstrations for

CEPP teachers and specialists, assisted in the writing

of the continuation grant application, assisted with

on-going evaluation of the reading-language arts program,

and assisted the reading specialists in coordinating and

carrying out the language arts programs in all grades.

Individuals from San Francisco State College participated

in the consultant program other than on a regular basis

consulting on ParentTeacher Conferences, on the Learning

Readiness Program, on the Language Arts Program and on

the individualized reading program.
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The research conducted during the first operational year was directed

primarily toward the gathering of baseline data to be used in evaluating

the program as it progressed.

CEPP research administered the Haan Q Sort to teachers in the seven member

schools with the help of a San Francisco State stludent who was on a field work

assignment. The teachers generally received this instrument with resignation

and a vocal minority expressed dissatisfaction with it. Nevertheless an overall

estimated return of 65% of the tests was obtained under conditions which

guaranteed teacher anonimity. This low figure under such conditions resulted

from general antagonism and/or disinterest toward the Q Sort in two schools.

Of the other schools, one school had a 100% return and the remaining ones

probably returned 90% of the Q Sorts distributed. In the school with 100%

return there was complete cooperation from the administrators in giving the

sort and in securing returns that were late. In the other schools the

administrators were less instrumental in the giving and collecting of

sort both in a practical as well as an attitudinal way. Of the two low return

schools one administrator was either too involved with school problems or toc

disinterested in the sort to be helpful. In the other school active antagonism

from one administrator seemed apparent so net the other's help was mitigated.

Obviously administrators are not totally responsible for any of the returns

obtained and other causes or factors must be considered. The 100% return school,

for example, not only had a cooperative administration but also probably had

students who were academically more productive as indicated by a sixth grade

reading test. This school draws its students from a neighborhood which is

probably closer than the other schools in Socio economic status (SES) to that

of the teacher's own SES. Percentage wise (72%) there are more Caucasian
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children in this school (than the other public benools at least). These factors

can affect teacher attitude and performance any may be operating here. For

many of the teachers in the other schools these factors as well as others may

mitigate against their cooperation with CEPP in the Q Sort. Ironically the

Q Sort may give us some answers as to to what factors are operating tt disturb

teacher performance in this and other areas as well. This Sort is designed to

give an indication of school "atnospharei that is, point to global factors

affecting teacher and pubil attitudes and performance in all areas of schooling.

The increase in numbers has been attributable to a 0197,120 increase in

Black students; (#71,9%) increase in other white students; and a (#45,120%)

increase in Filipino students. While these figures do not in and of themselves

indicate a change in the residential composition of the OMI area, it is sus-

pected that a change has indeed taken place. What effect this will have on the

overall CEPP education program as well as on OMI objectives is yet to be

determined.

During the period Fall 1968 to Spring 1969, one should note that while

this increase in school population has been quite obvious, sixth grade students

maintained growth in reading skills. Overall students did not increase their

level of reading achievement as compared to their grade placement, but they

nevertheless did maintain their relative position. Thus on the average a

student who was at grade level at the beginning of the sixth grade was at

grade level at the end of the sixth grade by the Stanford Achievement Test.

(The above figures are the result of testing carried out by CEPP research

personnel in Fall 1968 which are compared with data taken from tests routinely

administered by SFUSD in the spring of 1969.)

A yet to be analyzed collection of data on parent participantion in the

schools and community was compiled in spring and summer 1969. A preliminary

indication is that reading achievement and parent participation are not

correlated.
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This inferepe is gained from a cursory comparison of 6th grade student's'

reading scores with scores of other 6th graders whose parents were PTA

members. At this time there is not enough data to determine if this factor

has any effect on reading, nevertheless a continued effort is planned to

give results bearing on this question.
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Sorted Data For October 1968 and May 1969 Reading Tests (Sixth Grade)

The following data consists of dichotomized LorgeThorndike IQ scores

and of Stanford Achievement Test scores for word meaning and for paragraph

meaning which have been categorized by sex, school, PTA inembersip of

parent, and race or ethnic background.

Note that the number of pupils under HI Verbal IQ and cross categorized

by SEX should total 119; however, not all students in the HI category were

described by SEX. Thus, there are less than the total number of students in

this category as ';here are less in most, if not all, other categories.

Note: These data are divided by generally accepted mean soores of a

normative or comparison population. They do not indicate the highest

and lowest scores or mean of the sixth graders represented here. Further,

these data indicate possible areas for concern and do not in themselves

provide information from which conclusive inferences may be made.

This tabled information is descriptive.

CODES

School 1 Ortega

2 San Miguel

3 - Commodore Sloat

4 - Farragut

Race 1 Black

2 Other White

3 Chinese

4 Japanese

5 - Spanish Speaking

6 Filipino

7 - Other
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IV. The Second Operational Year - July 1, 1969 through June 30, 1970

($147,000.00)



The activities of the project continue to be guided by its stated

goals which serve in this instance to direct discussion of the project

activities.

GOALS

In-School

Goal #1: Synchronize growth of readiAg achievement and grade level of pro-

ject children in grades K-3 by at least one grade level beginning with the

1969-70 school year.

The base line data to evaluate the achievement of this goal has

been gathered and is a matter of record in the CEPP, SFUSD, and individ-

ual school files. Additional data will be available after the classes

are tested in May.

Goal #2: Equip those children with demonstrated language readiness and reading

skill deficiencies with essential reading-1arcuage skills.

At this point the diagnostic testing has been completed for children

in grades 1 and 2. Grade 3 will be ccapleted by mid - January. Diagnostic

testing has also been conducted with the children in ten kindergarten

classrooms to determine the level,of readiness.

On the basis of this testing, teachers are being advised and the

reeling specialists are offering help.

For those kindergarten children demonstrating a lack of readiness,

toorldshops are being conducted for parents. Teachers are being advised

of helpfUl activities and materials have been provided to meet the

needs of these children.

Goal #3: Provide pupils with increased opportunities to practice camunication

skills through the introduction of inquiry and discovery methods of teaching.

Teachers have been introduced to the Taba Social Studies Program,

the process and materials developed by the Science Curriculum Inprovenent
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.ana at the present time, the Reading Resource Specialists are

placing heavy emphasis on Language Experiences In Reading as an approach

to the achievement of this goal. In a cooperative effort a number of

CEPP teachers were encouraged to attend a special class in the inquiry

process.

Goal #4: Develop teachers' skill in diagnosis and planning for correctional

reading in order to more effectively meet children's needs in specific skill

areas.

With the help of the Reading-Research Consultant, the Reading-

Resource specialists have eel/eloped instruments, conducted numerous

workshops, and held many individual conferences with both classroom

teachers and school site administrators.

The Reading Resource Specialists have also taken a number of

teachers to see exemplary programs in other parts of the City and in

other nearby school districts.

Goal #5: Discover the relationship between a pupil's self concept and his

reading achievement.

Instruments to discover this relationship are being developed by

the Reading-Research Consultant with the cooperation of the Reading

Specialists and the classroom teachers.

Goal 06: Test the effect that the reading program has upon the expectations

that teachers hold in relation to the reading achievement of children.

Along with the pupils' attitude measure, a teacher expectation

scale has been developed ant administered. This will be repeated at the

end of the school year.

Goal 07: Create a level of library service that will provide the facilities

to meet children's needs in this area of the reading experience by establish-

ing in each school a library that will provide children a variety of reading

and research materials.



Many of the materials that were ordered last year have now arrived

which means that the facilities have been improved. This improvement

with the addition of librarians and library aides seems to be meeting

the children's needs as they relate to a variety of reading and research

material:.. Thus, in so far as we are able, this goal has been reached.

Goal #8: Provide one library aide and one reading aide for each school in

order to extend the effectiveness )f the librarians and reading resource

specialists beyond those times when they are present in a school.

The library and reading aides are in the schools serving in the

manner descrived. Thus, it might be said that this goal has ho'n

reached.

COMMUNITY WOLVEMENT

Goal #1: Establish a communication network of volunteers in the community

with the ability to transmit concerns from residents to the schools, from

the schools to the residents, and from residents to residents.

The Block Club structure is functioning primarily as an agent to

distribute the au News. The commitment of the Director and the

Assistant to the Director to other aspects of the program has made

it impossible to function any more extensively in this area, The

Assistant to the Director has been working closely with PTA units in

the schools in an effort to build up this element of community involve-
.

ment in the schools.

Goal #2: To demonstrate that children whose parents are involved in school

activities perform at a level closer to their potential and have more positive

attitudes about school and learning.

Data is being accumulated as described in the grant application.

However, preliminary inspection of the information obtained at this time

Indicates that there is no connection between a parent's involvement

and his child's performance in school.
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Goal #3: Provide an advisory and consulting service to CEPP-0M1 staff,

school, and community by utilizing consultants from San Francisco State

College with expertise in reading skill development, language arts, commnity

relations, and research to help plan and organize reading related programs

with community members and project staff.

Records are being kept of the number of conferences, etc. with the

reading research consultant. At the same time, there have been for

meetings with the Dean of School of Education, two meetings with the

Director of the Elementary Division of the School of Education, two

meetings with the Vice President in charge of Administrative Affairs,

and a number of meetings and telephone conversations with representatives

from Faculty research.

As a result of the many conversations and conferences with the

representatives from Faculty Research, a proposal has gone forward

from that office to a private foundation seeking funding for a

coordinator to work with the OM Community to bring more of the resources

of the College to bear on the needs and concerns of the community.

As indicated elsewhere, use has been made of the services available

at Frederic Burk Demonstration School in the Kindergarten Workshop.

In the training of tutors, a staff member from the college presented

the session entitled "Creative Approaches to attoring".

ACTIVITIES

A. Specialists' Service

1. Reading Resource Specialist

The reading resource speeialitito nr fmntioning exactly as

described in the addendum to the grant application as can be seen

in the attached "Outline of Activities of Reading Resource

Specialists".
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2. Materials and Techniques

The addendum to the grant application accurately describes

what is actually mooing on in the project with the exertion

that this suction doesn't enticn visitations as a plrt of teacher

training. The specialists felt that they could provide more

effective training for teachers by taking them to see exemplary

programs using the materials and techniques which toy have

introduced. All the materials named in the application are being

used in the schools of the project.

3. Reading Aides

The reading aides are functioning in all of the seven schools.

Four of the six training sessions have been completed. Three of

the aides helped with the testing program for determining the level

of readiness of the kindergarten children. Records of the activ=

ities of the aides are being maintained on a continuing basis.

4, Inservice Training and Workshops

Workshops have been conducted for teachers in the use of the

Getman Early Learning Development Kit and Program. 'MU consisted

of two one hour sessions and two observations at Frederic Burk

Demonstration School. A similar program for teachers, consisting

of three too hour sessions, was conducted based on the Roach &

Van Allen, Language Experiences In Peading.

The Floating, teachers in the public schools rake it possible

for teachers to attend workshops during the working day. t the

,ame time the absence of floating teachers on the staffs of the

Catholic Parochial schools sometimes rakes it impossible for them

to attend.

'INAo vbrkshops sessions for parents were held relative to

Kindergarten readiness at Sheridan School. A similar type of
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workshop is scheduled to be held at Jose Ortega School on the 13th

of January at 7:30 P.M.

B. Tutoring Service

All eight tutorial centers have been established and are function-

ing as described in the grant application. They are supervised by

community members who are being trained at S. F. State College. The

initial evaluation of tutees has been completed.

C. Library Service

There are two librarians functioning in the schools: one provided

by the district and one by the project. There is an aide working a

minimu of three hours per day in each of the libraries.

All the materials ordered last year have finally arrived and are

being used in the libraries.

The following information is being sought and records being kept:

1. Monthly circulation figure Pran each school.

2. Record of class visits

a. Which class

b. Entire class or part of class, accompanied by teacher or

not

c. Is attendance regular, irregular, occasional

3. Completely filled W.& okitals are being saved instead of destroy --

ed. This will give very accurate Information of the most
popular titles

4. Three r>ublic branch libraries in the area have been contacted

and asked to provide names of children who completed the

Sumner Reading progyam.

5. A questionnaire is being prepared for teachers and adminis-

trators relative to library service.
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6. A questionnaire for public librarians in the area is being

planned. It will include circulation statistics, juvenile

registration, etc.

7. Records are being kept of the stories being read or told to

classes by librarians.

E. Consultant Service

The reading research consultant meets regularly with the reading

resource specialists and assists in the planning of both teacher and

parent workshops. It has already been mentioned that he has designed

a number of the evaluation instruments being used or being planned.

He is performing all the duties described in his contract with the

school district and approved by the state.
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RESEARCH PROGRESS REPORT ON CEPP

With the change of emphasis in the CEPP program which resulted

in the addendum and orientation towards research, the previous plans for

research had to be revised too. This period has been devoted primarily to

study of the remaining program and planning means to derive valid inferences

Pratt data. At present, research will be proceeding based on the outline

that follows. This outline is intended as a means of clarifying data needed,

instruments to be used and relations to be analyzed.

Collection and tabulation of reading scores for the five public

schools for 1967-68 and 19(8-69 is nearly completed and should be statisti-

cally described and possibly analyzed by the end of January. In a con-

sultation with the SPUSD Research Department, the primary conclusion was that

inferential statistics are difficult to use with our reading score data.

Pinal decisiOn on this point will be delayed until the descriptive statistics

are returned.

Sixth fade reading scores were summarized at the beginning of this

period and indicated that students who fell in the normative upper fifty

percentile maintained their reading rate of achievement at one year for

one year's work. However, individual scores were not discribed so that such

an inference needs further evidence to be conclusive. Nevertheless this

indication offers hope for achieving the rate of reading acquisition desired.

Short surmaries of two LEIR workshops have been completed. The

original questionnaire for workshop evaluation has been modified since the

original questionnaire did not provoke informative answers to sore questions.
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lwroxver,
BESEARCV OUTLIVE .''OR 1969 - 1970 with instruments from whiM date may be obtained

Objectives:

1) Exemplary Program

2) Reise Reading Achievement Rate On The Average To One Yeerrs Achievement For

One Year's Work.

Programs

Oenerel School

1?'cigem.

Pupils

Teachers

Schools

Area

Teacher Aides

Reading
Specialists

Tutorial Program

Training

Analysis

De seri ptive Inferential

Narrative Statistical I Costs Narrative Statistical Costsadlroba.................

SAT Reading Scores, L-T IQ's, Race, Survey (?), Attidunal Survey,

Teacher's Pupil Ratings; (Merrill Palmer), Reading Skill Inventory

4-Sort, Workshops Attendance, Materials und/or Programs Used

Master Lists

Master Lists, Reading Scores, PTA Attendance Survey (?), Teacher

Q-Sorts, Floor Area

Master Lists, Survey (7), Reading Scores

Ratings, Journals

Record of Consultations, Tapes of Workshops, Attendance Workshop,

BGT, Getman, LEHI

Class Attendance, Outline of Orientation, moss outline,

Questionairee, Materials, Evaluatinn

Tutors Application Forms, Attitude Survey

Tutees

Library Program

Libraries

Librarian
Services

Parent

Involvement

PTA

Parent-Teacher
Conferences

CEPP

Raferela, Reading Achievement, WRAT

Number of Books, Money Spent, Circulation Figures, Check Out Slips,

Floor Area

List Library Aides, Journals, List Librarians, Narratives, Time

Reports

Questionaires, Membership Lists, Minutes, Attendance

Descriptions, Summaries

Personnel Qualifications, Expenditures, Materials Introduced

Overall Coneernr, With People Motivation, Ability, Training,

Achievement, Problems

With Promo. Materiels, Training, Costs,

Personnel

jLt'Vua Quo Description, Change



Outline of Activities of Reading Resource Specialists

I. Workshops

A. Reading Aides 2 - 2 hr. seas. 2 - 2 hr. sess
to train testers

B. Kindergarten 2 - 1 hr. and 2 observations

C. Tutorial Class Wed. Nights Training for tutors and tutorial
supervisors

D. 1st Grade LEIR 3 - 2 hr. sessions

E. Parents of Kindergarten Children 2 sessions

Il. Diagnose Class

III. Meetings

A. Consult with teachers

B. meetings with faculties

C. Confer with principals

E. Meetings with teachers of the 1st, 2nd, and 3rd grades

F. Staff Meetings

G. Administrative Council

H. Conferences with Reading Specialists

I. Conferences with College Consultant

J. Conferences with Director

K. Conferences with Assistant to Director

IV. Coordination Activities

A. Counseling Learning Teams at Farragut and Sheridan

B. Roy Minkler, Director of Reading, S.F.U.S.D.

C. PACE Center, SFUSD

D. Reading Clinic, S.F. State College

E. Reading Aides

F. Miller-Unruh Reading Specialists from San Miguel, Farragut,

and Sheridan
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G. B. Lynch,Project Read, S.F.U.S.D.

H. Mary Ellen Born, S.F.U.S.D.

V. Conferences

A. Inner City Simulation Lab at USF

B. SRA Reading Institute, Berkeley

VT. Visitations

A. Millikin School, Santa Clare.

B. Burlingame School - LEIR

C. Jefferson School District, Daly City - LEIR

D. Far West Lab, Berkeley (2 a.m.'s)

E. San Jose Schools -- LEIR

VII. Ttst Kindergartens, 1st, and 2nd grades

VIII. remonstrations -

A. LEIB

IX. Distribute Materials

X. Developing measuring tools for evaluation of materials and programs

XI. Developing materials for tutoring program

XII. Analysis of results of kindergarten tests.
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COMMUNITY EDUCATIO/C:PLANNING PROJECT

WORKSHOP EVALUATION Tcday9e Date_

Workshop Title Date of Workshop

I. What did you (moot from this workshop?

2. What was the primary value of the workshop to you?

3. What skills did you acquire that can be implemeated into your olaz4room
activities?

4. What materials do you need in addition to those you already have in
order to do an effective job of teaching?

5. What implications for classroom organization or managemeL.t does this
workshop have for you?

Should other teachers be exposed tl thiscexperienoe?

7. Are there experiences related to this one that you would like to have?

S.' Do you think you learned anything from this workshop that you could
share with other teachers?



:sf

Community Education Planning Project

Attitude Survey

Tutor

Center

Date

Name (Tutee)

CLASSROOM LIFE

Here is a list of some statements that desivibe life in school. Circle the
letter in front of the statement that best tells how you feel about going to
school. There are no right or wrong answers.

1. Life in school has

a. all good things

b. mostly good things

c. more good things than bad

d. about as many good things as bad

e. more bad things than good

f. mostly bad things

2. How hard are you working these days on learning what is being taught at

school?

a. Very hard.

b. Quite hard.

c. Not very hard.

d. Not hard at all.

3. When I'm in school, I

a. usually feel wide awake and very interested

b. am pretty interested, kind of bored part of the time

c. am not very interested, bored quite a lot of the time

d. don't like it, feel bored and not with it



2

4. How hard are you working on schoolwork compared with the others in your

class?

a. Harder than most.

b. A little harder than moat.

c. About the save as moFt.

d. A little less than most.

e. Quite a bit less than most.

5. How marry of the pupils in your class do what the teacher suggests?

a. Most of them do.

b. More than half do.

c. Less than half do,

d. Hardly anybody does.

6. How good is your schoolwork compared with the work of others in your

class?

a. Much better than most.

b. A little better than most.

c. About the same as most.

d. Not quite as good as most.

e. Much worse than mast.

7. How often do the pupils in your class help each other with their schoolwork?

a. Most of the time.

b. Sometimes.

Hardly ever.

d. Never.



8. How often do the pupils in your class act friendly toward each other?

a. Always.

b. Most of the time.

c. Sometimes.

d. Hardly ever.

3
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Tutor

Center

CEPP

Date

Name

4

HOW DO YOU FEEL ABOUT THESE THINGS?

Put a check in the box that tells how you feel about each of the statements
below. There areonr10..htitilinanams2Ens.

1. It is good to
take part; as nivAl
as possible in
e1F1.13r00111 wcrk,

2. Asking the
teacher for help
is a good thing
to do.

I agree I agree I agree
almost more than as often
always I dis- as I

agree disagree

I disagree I disagree
more almost always
than I
agree

HOW 130 YOU THINK YOUR TEACHERS ',tut°

Put a check in the box that tells how you think your teachers feel about each
of the statements below. There are no right or wrong answers.

They They They They The' would
would would would would disagree
agree agree agree disagree almost always
almost more as often more than
always than

disagree
as dis-
agree

agree

1. It is good to
take part as much as
possible in class-
room work.

2. Asking the
teacher for help
is a good thing
to do.

POOR ORIGINAL J
AVAILABLE AT TIME FILM



CEPP

Tutor DateVV.

Center Name

voNVEINIaaVV* 1NVvoeVIMIM

-vem001

My TEACHER

5

Pretend that you could have your teachers chrin some way. For each number
check the box that best tells how ul2221122yalrtelt,ers to act in jour

school.--1112E22E2a122EVr2U6 answers.

1. Help with work

2. Yell at us

3. Make sure work
is done

4. Ask us to
decide about
how we will
work

5. Smile and
laugh

6. Make us behave

7. Trust us on
our own

8. Make us work
hard

9. Show that they
understand how
we feel

Mitch more A little The same A little
than they more than inhey TeiniEn
do now they do

now
do now they do

now

Much less
wirTthey
do now



Tutor

Center

CEPP

Date

Name

6

SFLP -00NCEPT SCALE

Each of us needs to know morz about what we are like. This form is to help
you describe yourself and to describe how you would like to be.
There are no rig it or wrap answers; each person may have different ideas. Answer
these according to your ee s. It is important for you to give your own b(Akest
wswerq.

Think carefully and check the answer that tells if you are like the word says
nearly al s, about half the tint, or just now and then. In the second colum
aak answerll'you would 15k6to be like the VAAN1 maya_rearly always,
About half the. time, or lglit now and tnen.

THIS IS THE WAY I AM THIS IS THE WAY I'D LIKE TO BE

neark about lust now nearly about just nowUnts Eirr arTert&T, al is rar then
the time the time

ima Friendly
Obedient
Honest
Thoughtful
brave

CareAll
Fair
Mean
Lazy
Truthful

Smnrt
Polite
Clean
Kind
Selfish

Helpful
dood
Cooperative
CheerfUl
Jealous

,
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I

THIS IS THE WAY I API THIS IS NE WAY IT LIKE TO PE

nearly about just now nearly about just now
alvay1 half and then always half and then

& time die time

ENO

Sincere
Studious
Loyal
Likeable
A good sport

Useful
Dependable
BashfUl
HaPPY
Popular

1111.11M1



00/21UNITY EDUCATION PLANNING PROJECT - OliI

READING SKILL INVENTORY

TUTEE Date TUTOR

Notes Stop after 5 consecutive errors in any group of questions. When tutee
has foiled in three group, stop testing. Testing must be done with great
sensitivity, and must minimize any feeling of failure, frustration, an4
pressure on the part of the tutco

I. DIRECTIONS Correot ncorr--raS17137------ieot

Point to your right eye

Paint to your left ear

Which is your right hand?

Point to your right ear

Pant to your left eye

Which is yOur left hand?

1.11
1.'

111

lorl 0
%NNW 11.....a

II. REVERSALS

Present the following letters and words on cardi and'say, "Read these words".

never 16. won 19. reed

even 17, rats 20. lap

saw 18.

tan . .

1. b, 4 pal 8. pot 7s2.

2. n 5. no 9. keep 13.

3. d 6. raw 10. tope 14.

7. tar 11. moat 15.

SIGHT YO ARMAN

Present to the tutee a set of enrds with the Common Sight Words on them.
(peke cards from list on back page or purchase Dolch "?..lopper (cords' set)
Ask him to make two piles' Imowns and unknome. Have hm read to you the
pile of words he knows, Count those he rade correctly. His sight vocabultrY
is words. Mks a note of tny patterns which become apparent.

IV, Initial Consonants.. Auditory Recognition

Examples "I shall say a word to you. Write the sound that you hear at the
beginning of the words 'boy', feeeml."

If the tutee fells to write correctly ten of the soundel tak his to repeat
the sounds to you. Thun you will know whether he hears the mound correctly,
even though he is not yet able to write the letters associated with the
sounds.

1: deity 6. happy 11. plle 16. youth

2. gown 7. 'eta 12. leer 17. kAnsarco

3. sober 8. jam 13. naughty 18. zero

4. marry 9. rabbit 14. timber 19. violent

5. fish 10, barber 15. welkut



I

V. FINAL OONSONALTS - AUDITORY RECOGNITION

Example: "I shall say e. word to you. Brits that sound tbAt you hear at the
end of the word: trap (p); Ilea, (g) ".

Follow instructions of IV. above.

1. bird 4. stream 7. lock (o,k) 10. fi,jht

2. dialog 5, half 8. boil 11. robe (b)

3. miss 6. topaz 9. sedan 12. soup

VI. VISUAL RECOGNITION OP CONSONANTS

Print the consonants on individual cards. Present each card,

"These lettere have ,ounds. Can you sound then?"

List the responses in the appropriate columns.

Oorreot Hesitant Incorrect

swing,

VII. Short Vowel Sounds

Print the words on cards. Present each card to the student, "Read these
words as well as you can."

1. lip

2. jet

3. ma

4. not

5, bump 7. sit 9. top

6. net 0. scuff 10. match

VIII. Short and Long Vowels, Blending Sounds into Vords

Print the words on cards. Ask tutee, "Read these wLrde as sell as you can."

1. net 3. let 5. bill 7. rob 9. fun

2. mate 4. themo 6, fine 8. robe 10. fume

IX, Cononnant Blends and Digraphs Auditory Recognition

Example: "I Shall soy r word to you. Write the sound that you hear at the
beginning of the word. This sound will be a combination of two or
more letters, Ichickenl (eh); eparAl (sp)".

F011ow instructions of III above.

1. woke 8. Choose 15. NU CIA) (ak) 22. gglendid

2. drive 9. trip 16. ilawer 23. PhLgTe

3. thank 10. glpnd 17. crank (kr) 24. wing
4. apw 11. nrootice 18. Wheel 25. brass

5. arater 12. sloop 19. sore:1m (ear, Ow) 26. aging

6. g1ua 13. glripe 20. gnpre 27. fleck

7. sal pte 14. clay (01,
kit)

21. frank 28. gnprrow



X. Consonant Blonds and Digraphs Visual Recognition

Print the following combinations on separate cards. Preeont each card to
the tutee, saying, "Can you toll no a word that starts with this sound?"

sh, oh, th, wh, sn, dr, gr, pl, gl, sk, tr, at, pr, el, atr, al, 11, or,
sort en, fro spit spr, br, sw, bl, sp

List tho responses in tho appropriato oolunns.

Correct Hositant Incor77077""

i err
XI. Vowel Conbirsations

Print the following words on cards, "Try to soy these words as well ns
you can, oven if you have never soon then before."

1.- eoel 6. froo 11. laid 16. meant 20. brow

2. burn 7. leak 12. firm 17. term 21. took

3. norn 8. avoid 13. lout 18. joy 22, lie

4. bawl 9. nook 14. mmml 19. howl

5. low 10. spray 15. haru ,



COMMUNITY EDUCATION PLANNING PROJECm

00:11,10N SIGHT WORDS

about come green make right today

after could grow many round too

again cut may run try

all had me two

always did has men said

em do havo much saw under

an does he must say up

and done help my see upon

any don't her myself seven us

are down hOro shall use

around draw him never she
as drink his new show very

ask hold no sing
at eat hot not it walk

ate eight AO now six want

away every hurt sleep warm

ex7Z.t of mall was

be I off so wash
because fall if old some we

been far in on soon well

bofore fast into once st4rt went

beat find is one
stop were

better first it only what

big five its open take when
black fly or tell ''hero

blue for jump our ten which
both found just out thank white

bOi. four Iver that who

bring from keep own the why

brown full kind their will
but funny know pick than wish
b4y play then with
by gave let please there work

got light pretty these rtnlel

call give like pull they write

0 CM go littlo put think
r. 0.0r, goes live this yellow
carry going long ran those yes

"loan good look read three you
oold got red W your

mod e ride



Tutee

Center

AR Z HI

3/ R A T,

Grade Date Tutor

Score Level

Level I

E B 0 10ALOSnRTHPICZQ 25

oat see red to big work book eat was him how 36

then open letter jar deep oven spell awake block size 46

woather ohould lip finder tray felt stalk oliff lame struck 56

approve plot huge quality sour imply humidity urge 64

bulk exhaust abuse collapse glutton oltrify 70

recession threshold horizon residence participate quarantine

11,46-40-0.1.... 4\416 .11.1.1111-
Level 1 - Reading Norms

:100re Grade Store Grade

3-8 rx 2t.27 1.3

9 .1 2849 1.4

101 .2 30.31 1.5

12 .3 32,33 1.6

13-14 .4 34 1.7

15 ,5 35 1.8

16-17 .6 36-37 1.9

18 .7 38 2,0

19-20 .8 3,-40 2.1

21 .9 Al 2.2

22 1.0 42..0
2.;3

23 1.1 44 2.4

24-25 1.2 4546 2.5

76

Score Grade Score Grade Score Grade

47 2;6

48 2.7

49 2.8

50 2.9

51 3.0

52 3.1

53 3.2

54 3.3

55 3.6

56 3.8

57 3.9

58 4;1

59 4.2

60 4.4 73

61 4.5 74

62 4.7 75

e3 4.0 06

64 5.0

65 5.1

66 5.3

67 5,5

66 5.7

69 5.9

70 6.1

71 6.3

72 6.5

6.7

6.8

7.0

7.2



Name

COMMUNITY EDUCATION PLANNING PROJECT-CM

Grade Date School

Individual. Learning Attitude Survey

Directions: Arrange the faces in front of the child from left to right, starting

with card 1. Explain that the first face tells us that he likes
things very much, is very happy, etc. and the last face is very unhappy

and doesn't like things at all. Next, explain the middle face and then
the remaining faces. Then say "I want to know how you feel about snore

things in school. I shall ask you about something you do in school
and you point to the face that best tells how you feelP (Make sure the
child understands the response role. Use the first two items for
demonstration purposes if necessary.

After reading code question to the child, point to each face and say
the qualifier olearly, making sure the child is following you.

1. Going to school is

(good mostly good about as much more bad than 8pod mostly bad

good as bad

.2. Which face shows how hard yon. are hocking in school?

'every quite hard about the sve not very hard hot hard at 01

as most

3. Which face shot how you feel when you are in school?

Wry, veryiiii pretty happy don'tlIcnow A little unhappy

4. Which face shows how hard you are wafting in class?

very hardest very hard about the same notThei not hard at ell

of all as others

5. Which face stows how many children in your class do what the teacher says?

all cf them most of tern same or them ...ay a few harlly anybody

6. Which face shows how good your work is in class?

the best-or alf very good i56GETWIViii not as good t' he

1. Which face shows txArt.cch you help other children in your class with their work?

FilirtEgi lots of Mmes sometimes Oarrirer never

8. Which face shows how friendly your class

always frfeM1 wanarwirsi sometimi once In awhile fy
ever

9. which face shows how you feel about learning things in class?

erVYTlarry mostly happy Wrictrw riot very happy not happy at

10. Which face shows how you feel about asking tha teacher fbr help?

mastly WM7a; not very good nagoodirot



My `Feather (Primary Form)

Directions: Arrange the teacher cards in front of the child from left to right,
starting with card 1. Move the middle card (III) closer to the child,
than the remaining cards. Say "Lets pretud that you could change
your teacher in some way, make her do different things than she does
now. Let's pretend that the middle picture is your teacher right now.
If you would like her to do more of (use example with positive
connotations for the child) you could point to this card (I) if
sht: should do a lot more than one (II) if you wanted her do only
a little more. (Repeat demonstration using an example with negative
connotations.)" Use first two items as further demonstration if
necessary.

1. Yell and
shout at
the class

2. Help the
class with
work

3. Make sure
the work
is done

1. Smile and
laugh with
the class

5. Make the
class
behave

6. Make the
class
work hard

7 Show that
they like
the class

Mot:more a little more the same a little less much less

.1111111111...11110.1111.

11....-



.

DIRECTIONSt

SELF policur SCALE (PRIMARY FORM)

Arrange the floes in front of the child starting with I on the left and III
on the right. For items marked "N"; arrange the faces etartirg with V to III,
WHITE cards are for dThis is you now ". Arrange PINK (lards in the same way,
simultaneously; for "Thio is the way I'd like to be".

Say to child' li; want to know about you; and about what you think about
yourself, See the faces-- those (pointing to the WHITE cards) will tell me
how you feel about yourself right now,.) (demonstrate by asking child some
questions and establishing a response mode).,..and these will tell me about
the way you would like to be....(demonstrate again)," (Be sure the child
understands the response mode required before proceeding)

"Now; I'm going to say some things that you ought to do; and you point to the
face that tells how much it is like you now; ani how much it is like the way
you'd like to be." (Be sure child understands the ooncept and difference.)

SELF CONCEPT SCALE

1, Has lots of friends.

2. Tries to do what teacher ask

3. Tries to tell the truth

44 Is brave; not afraid of
things

9. re careful with maces
things

6, Treats people nicely

4 Tasman with nmaLlar

89 Tells lies (N)

9, irmahte like to work hard(N)

106 is very smart

11. Tries to be politeftseys
"Please and thank you

12. Keep your things clean,

13. Dotatilt like to share tors(N

14, Tries to be helpful

15, Tries to be good

16, well to work with other
children in class

17, tries to be hop/

18, Gets mad when smeone else.
has something nice (R)

19, tries Tay hard to UAW ati
member rules

20. /Abe to pla games with
other Children

1 This

An of
'the time

is me now

Some of Not
the time; Often

This is tho

All of
the time

way I'd

Some of'
the tin'

like to be

Not i

Often

A

...4

--........



, POOR ORIGINAL COPY BEST
AVAltikBLE AT TIME FILMED

Name

Sample

LEARNING - ATTITUDES SURVEY

A.

teliti
...r.

)h. alb.ma. -.0.A*- dam* aft ....a. ..... a^. . ,.. wig.. 4.-. ...I. . . .6a. 40...1... ..,A4...di -......

l0 ®
4.16 4 6rsbo%ba.2

I!23
.:-;.' :1 -mv a l

vOarftio .... . ......Wia. il.V.Mi.

efd

/
0-4. . OM* a.. ave. a ..1 41111.m.

v
: ,,. 20 Q741.9

2I\;::1 4

4 /1

24

025 64),
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RAM

SWIDOL

OODNUNITY EDUCATION PLANNING PROJECT MI

Pupil Reading Skill Record

*Oa dr.. - o o

TRAOSER

RAT Grade Level

:taunt Problems

I. Dkreotion

II. Reversals

III. Right Vo

IV. Initial

V. final Con

Visual Rs
Ounsounts

VII. Short Vows

VIII. Blending
into Words

IX. Consonant
and TO
Auatoey

Consonant
sad
Visual he

11. Vowel

DATE

OROS

111111.

. o ere

ow - . -0 0.11. -

Lantz*/
Inad uate 25 !Variable '170_ ttablieal

1 2 3 4 5

3 or
lees 7

'8-
10

11-
15

16

alary

15 or
less

16-
89

90-
140

150- 2104

eonants

manta

gni of

Sounds

undo

lands
a
eage.

,

lends
18

CatiOn

nations

2 or
less 7 12

13-
17

le

10

14 20 .

2-3 7-8

. .

2-4 7.8

17
9

44: 1147

3
'f

4-9 10-17 10-25

..

26

k

2
a

...

Wit numbers of corm% responsio in corresponding bet above.



Soma Preliminary Evaluation Information

i
i



COMMUNITY EDUCATION PLANNING PROJECT-WI

Brenner-Gestalt Readiness

A general screening measure for school readiness-Administered October 1969

First Quartile Second uartile Third

Number

uartile

%

Fourth

Number

Quartile

%Sohool Number % Number %

I 2 11 2 11 6 32 9 46

Commodore
Sloat II 1 7 5 33 5 33 4 27

Avg.

9%
Avg.
37%

1 4 27 2 13 5 27 4 27

Farragut
II 6 33

Avg.

30%

6 33 4 22 2 12
Avg.
19%

I 2 16 3 24 4 30 4 30

Jose
Ortega II 8 34

Avg.
25

10 41 6 25 0

Avg.
15%

I I 30 6 30 7 35

San
Miguel II 2 9 7

Avg.
70

30 9 39 5 22
Avg.

28%

I 7 37 10 52 2 1 0

Sheridan II 14 74
Avg.

55% j

16 2 10 0

Avg.
0%

MEAN: 4.7 25.3 5.4 28.3 4.9 25.9 3.5 .9.9



COI INNITY EDUCATIOU PLANNING PROJECT-OM

SAMPLE: PRELIMINARY DATA ANALYSIS

Leerning-Attitudee Survey

Schools

.140014

Stn Miguel (First Grades)

. .

ilEAN ITMAN RANGE I II III IV

16 92.55 100.0 49.100 (51)** 73.40 96.90 100 100

17 82.32 82.5 56-100 (44) 68.80 79.50 84.40 94.67

18 91.70 96.0 72-100 (28) 77.60 89.50 97.60 100

19 88.82 94.0 53 -100 (47)* 71.00 85.17 97.60 100

MAN: 88.55 93.13 (42.05) 72.70 87.74 94.83 98.67

* drops to 26 with exclusion of lowest score

** drops to 31 with exclusion of lowest score



Teacher Workshop Schedules



MEMORANDUM

DATE;

TO:

FROM

SUBJECT:

Groups of
at 205 Granaila

COMMUNITY EDUCATION PLANNING PROJECT

December 8, 1969

CEPP-OMI Principals and First Grade Teachers

Carlos Ruling) Direotor
Julia Grant) Reading SpeaihTibt
James Sichell Reading Speoial!et

SCHEDULE OF LEIR VISITATIONS-let GRADE

teachers attending the visitations will meet at the CEPP-40611 office

Avenue) at the time indicated on the schedule.

San Jose
Deo. 8, 1969'[
8430,. 3:10

Daly City
Jan. 15, 1970
840-121C0

Daly City
Jan. 16, 19701Jan.
S445-12:00

IBIrlingame
20) 1970

705-12100

1
St, Michac

to be,
arranged

Bloat------1
Ferragut

Mrs. Markey

Mrs. Arnold

Oirro......."

Mrs. Parrott Mrs. Taber

,

Mrs. Leion Mrs. Brambier
-.......

Ortega 'Mrs. Jackson Mrs. Eisler Mrs. Mariano

!

San Miguel :Miss Aldrich Miss Barrett Miss Hayden Mrs. Jones

Sheridan Mrs. Pointerf Mrs. Defossett Miss Rappaport

,., I.

St. Emydius itfre, Ritchie

Sister
Lawrence Mary

Amon..

4.--

I

St. Michaellsi Miss Stuhr...
CR:JG:JS:bab



V. Sane Services Reaching Outside the OMI Area



A. Scheduled parent teacher conference were planned and piloted in the

project and are now a regular part of the on-going program in the

San Francisco Unified School District.

E. Science Curriculum Improvement Study meths' and materials were

introduced to the S.F.U.S.D. through the CEPP-OMI.

C. Experimentation with Sullivan materials in OMI schools contributed

to the information that led to the adoption of these materials on a

large scale by S.F.U.S.D.

D. CEPP-OMI resources were made available to commurdty and school

personnel involved in planning the complexes.

E. Project resources have been made available to the Miller-Unruh

Reeing Program.

F. The adult education program initiated at Balboa High School is

available to all residents of San Francisco.

0. The Interdisciplinary team approach to elementary guidance is

being used in a number of San Francisco schools after, having been pilotedA Jose Ortega School



VI. Accceplishments of the Ocean View, Merced Heights
Ingleside Carmunity Association



Since its beginning the CM has seen several major accomplishments and

many smaller ones. The Community Education Planning Project was founded by

the OMI Education Committee and it provides special services to seven

elementary schools in the area. These services include Floating Teachers,

Reading Specialists, Teacher Aides, and a Tutorial Program. Through financed

with federal funds, the CEPP is administered by the community itself through

the Education Committee.

The OMI has succeeded in having an Adult Night School established at

Balboa High School, when there had not been one for 16 years.

The OMI obtained the purchase and remodeling of the Br :Lks Property

for the use of the community.

The OMI publishes a community newspaper.

The OMI continues to fight for:

A Child Care enter for working mothers in our community

Fair Real Estate practices, whic are so important to keeping
this a decent community

Beautificatior programs to create a better physical environment

(FACE loans)

Stronger sense of responsibility on the part of rental landlords

Continuous upgrading of our schools, and a greater voice in
their administration (CEPP) (Community School Board)

Better park and recreation facilities

Jobs and recreation for youth (Employment Committee)

Better working relations with the local business community
(Merchants' Association)

The establishment of a community mental health center or clinic

More efficient city services in other words, more for your tax
dollar

More responsive city government

More cultural.and educational opportunities for residents of
all ages



Better ways of solving all the little problems of city life...

stray dogs, traffic problems, dirty streets, decrepit buildings,

etc.


