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Progress in the Community Education Planning Project of the OMI

I, Introduction

The first year of the life of the CEPP was camitted to planning
curricular and program changes in the seven glementary schools of the
area that would make them exemplary schcols. This creation of exemplary
sohools would, it was hoped, contribute to the stabilization and
improvement of the community.

One aspect of the curricular changes suggeated during the planning
year was approved for funding to give the project its first operatioml
year, . that time it became a Language Arts project with emphasis
on reading, and comunity involvement.

Vhen the Project was funded far its second operational year the
focus was again changed and it becane a Reading Project with emphasis
on research and comunity involvement.
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I1. The Planning Period - February 1, 1967 through April 30, 1968
($213,643,42)




Objectives:

1. Canoassing the'communities to_determine individual and group reactions to
the projeot being developed.

The individual and group reactions were determined through o variety of
techniques involving meetings, eurveys and informal disoussions. The first
of thesc was a mesting with the principals of the five sohopls. This W
followed by numerous meetings (14) of the Administrative Counoil where all
membors and visitors are encouraged to express their oconcerns. Everything
that ocours in these meetings is carefully recorded. Each element of tha
Council was asked to bring a list of priority ooncerns of the group. Thus,
a list of priority concerns as expi.assed by teachers, administrators, parent:
and community members at large was oompiled. A continous expression from
the Education Committee of the ONI Projeot was encouraged by regular reports
to the meetings of that ocommittee fxum the Projeot. Thers was a townhall
type meeting held at San Francisco State College on Saturday, July 27, 1967
which was attended by over one hundred community people and provided an
excellent opportunity for assessing the reaotions of individuals to the
Projeot.

2. Involving representatives from all relevant organisations and agenoies in

planuing for the development of the proposed eduoational program.

Tha organization of the \dminietrative Counoil involves coneiderable repre-
sentation from 1elevant organications and agenoies since it is made up of
rapresentatives from San Franoisco State College, the San Franoisoo Unified
School Distriot Off<ce, the teachers in the fiva eohools named in the
planning grant, ¢ iministration of each of the fiva schoole, a parent
from the area serveua by eaoh of the five schools, two representatives from
the commnity and a consultant to the director from the community. In
meeting responsibilities set forth in P.L. 89-10 Title III, the two paro-
ochial 80..0n18 in the area were invited to be represented on the Administ-
rative Counoil to the same extent that the five publio sohools are. Each
of thum sends an administrator, a teaoher and a parent.

The minutes of the Administrative Counoil meotings are sent to all members
of the Council, anyone who expresses an interest, and all School Distriot
Administrators who might be ooncerned. These last are involved from time

%o time in the aotivities of oommittees working in curriculum and program
areas. Consultants from San Franoisco State College and othsr institutions
have been called on from time to time. Representatives from City Planning
have consulted with the staff. ‘The San Franoisco Redovelopment Agenoy has
baen consulted. The Reoreation Park Department has been represented at
saveral planning eessions., The Advisory Committes represents a vast oross
section of the entire City as can be seen in the 1ist of meabers in Appendix.

3+ Surveying the huwman resources of this community and planning for their use
in oarrying out the purposes of the Projeot.

The hwman resources of the Projeot are its most valuable asset. Cooperative
efforts with the F.F.B.\., the organisation of the Administrative Counocil and
the Advig: ry Committee, the involvement of San Franoisco City College, the
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4.

interaction with the OMI Project, and the assistance of the School
District and San Franciscao State College have resulted in a survey of
the hunan resources of the community with plans for tneir continued use
in the Project. This will bse evidenced in the various curriculu: and
program proposels.

Surveying oveilable building facilities and plaenning edditionsel buildings

2s neusded.

Much of the energy of the Projact has beun spunt in essessing the possibi-
lities of acquiring additionel faecflities. 7This was dons becsuse of

the tremendous pressure from sll elements participating in the Project.
Principals, aessistant principels, teachere, parents and children ell
expressed thas hope that the Project would be eble to do somothing about
reducing class siza. Thus, the community was studled cerefully with the
essistance of local resl estate interests, City Plenning, Sen Francisco
Redevelopment, Urban Dsvelopment, Recreation Park Department, Sen
francisco State College, the Division of Buildings and Grounds of the
S.F.U.5.D. and a public spirited architecturael firm,

There are basically three solutions to the problem:

1. Add to the present structures,
2. B6ring porteble unite to tho existing sites.
3. Build new bufldings on new eites.

A fourth solution mey be added as a strictly temporary messure. Thie in-
volves the use of sume Facilities in churchee in the community. Saint
Francis Episcopel Church, ecross the street from Commndore Sloat School,
hes empty classroom facilities. Temple Methodist Church, duwn the hill
from Jose Ortega School, has empty cleseroom fecilities. These sites
heve been inspected by representatives from the Division of Buildinge
and Grnunds of the S5.F,U.5.0. and edfudged as of sufficiently high
standerd to be ueed for teaching public school children. Another problem
reletive to buildings fs the development of e Pre-School Nrogrem in the
ares. A good progran requires epecial fecilitiee., There are eeveral
good eites in the community where nursery schools could be built. They
could be established in the church buildings mentioned above but not if
the buildings are to be used to reduce clese size at other grade levels.

The best solution to the school housing problems in the Project area ot

the present time 1ies with the acquisition of the Homuwood Turracse Propert)
It could be used immediately to provide fourteen clasarooms, nursery )
echool fecilities, recreation facilities, & reading diegnostic clinic,

an instructional meteriels center, a library, counseling lesrning service
fecilities, in-service aducation facilities (particulerly for the Art
Department), offices fot the Project, offices for the school (thu

fourteen clesses) administration, meeting rooms for the verious commit-
teos, and fecilities for many othsr school supportive agencies such es
montal health, etc.

On a long range basis, this could become the site for a Community School
such as the Conti Schosl on Wooster Squate, New Haven, Connecticut. This
would requite long renge planning end would pruvids the community with
the opportunity to build en fntegrated school, since the area it would
serve lies directly between & predominantly Negro eres and a predomi-
nantly white erea. Since & community sthool setvies tha entire comaunity,
this would provide opportunitios for sociel integtetion on all levels
which, efter all, is tha ultimate Qoasl of school iategration.
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S. Developing working committees in the schools pnd communities, gnd sdyisory

comnittees with broad re sntation in order to provide consultation in

carrying out the plans made dyring the planning yeear.

I otdét tS meet ths neesds expressed in the list of taske a number of com-
mittes were formed. The original intention was that thers would be & committes
for each area of the curriculum or program being studied, Sometimes, houwever,
this was not precticel. The followiny is the struoture adopted for curriculum
committeae:

1, A Consgultent from the Projeot

2, A Curriculum Coordinator from the 5.F.U,5.0.

3. One of the Coordinators from the Projeot

4, A Community Rspresentative

5. A teacher from eech of the five schools

6. A Site Adminietrator from sach of the five schools
7. Spooislist Consultants (as needsd)

tEvery effort is made to involve as .many different community pereons and
teachers as possible, 1If it 18 at all possible the tsachers anu community
pauple on eny one committee, including the Administrative Council, ere
differenl from those on eny other committee. It is not bossible to do this
with administretors or projsot steff beceuse of the limited numbers. N

The Advisory Committse already described has a number of subcommittees (Sea
Title 111, Appondix, page 129) which should bacome working committess. It

is the intention that these committess will continue in the operttional pariod
of the Project.

The curricular committees described above have all been engeged in developing
innovations applicable to tho following arass of concern:

1. Physicel facilities

2, Guidence and counssling

3. Reading and the other language arts N
4, Social Studies

5. Homee«School~Lomrunity-College Reletions
6, Pre-School Progrem

7. Music

8, Summer 8oginning Reading

9. Physical Education

10, Science

11. Reseerch

12, Adult Education

13, Art

14, mathematice

15, Outdcor Educatiovn
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Preparing 8n applicaticn for_en ogérational grent under Title 111, which if

approved, would permit the implementations of the plans,

It was originally intended to submit @ very large propoeal undexr Title III

in accordance with the objeotivee ae etated. Becauee of limited funde eveil-
able under that title, howsver, DOr. Nolan Eetee advised that & package of
proposele be eubmitted that might be funded under & varisty of eoUrsces.

These propoeele (ther are now thirteen in addition to the Title III propoesl)
are being eubmitted as a packaye. Or. £otes advieed Dr. Haan, the consultent .~
from the college, to the direotor, that he would cell a conference in Washing=
ton of the varioue agencies from uwhich funds for the Projeot would be

e0licited.

Cstabliehing new cooperalive working procedures end polationehips emong the
¥an Frenoleco UnIerE School Dlecrict, the commur L:y, Sen Frengieco State
Tollege, and cther agencleo end institutione in the community in order to
TEEIiiEaEe ths uee o? thelir resourcee for the Projeot, .

The working relationship which brought the Project into existence is a new

and unique one that hae been found to be quite workeble, This is the relation-
ehip of the S.F,U.S.D.y San Frenoieco State College, and the community, There
hae been involvement of othar sgenciee that seems to be fully ae workable and
profitaeble. Two of theese are City Planning end the Redevelopment Agenay.
There wee eome work done with the Reoreation Park Department relative to the
cooperative usa of facilitiee, Thers has been inoreaeing involvement of the
Catholic parochial schools in the area, They have been participating in the
planning with representation st Administrative Council meetings, They have
been included in the plane for incressing ewrviocee to the schools of the area °
during the operatiovnal phaeee of the project.,

Tha first aotivity of the Projeot wae the organizetion of the Administrative
Council. Thie was done ae deecribed in the grant epplication and can only be
called @& suocedd., - There has been good participation, it seeme to be an
offective, functioning body,.

The noxt sctivity of the Projeot was the eetablishment of ths priority concerne
of the teachere, of the adminietratore, &nd of the community peoplc., Ffrom thie
wae built the liet of major taesks,

The concorns of the echoole veried ard on the baefie of their concerns they
ombatked on their particuler erees of etudy., At Sheriden there was a concern
for the langusge erte and a study was undertaken there conterning the uee of
16M Selectrio typewritere in thie area of the curriculum, \

Sen Miguel and Farragut Schoole would have liked to meke similer etudy but the’
lack of phyeical facilities hade it imposeible to eupply them with typewriters,

At Joee Ortega there was conoern for problems concerning motivation as it
relates to behavior problems, ate. Thus, at Jose Ortege there is apileot in o
Learning-Counseling Service,

At Farragut School there was much interest in esteblishing better lines of
communication from the school to the community and from the community to the
school, This weo a situation thet wae ripe for investigation of ParenteTeacher
Conferences that took plece at Ferregut School, There is & much watmer climate
in the area served by that school at the present time.

At San Miguel School intorost wae oxpressed in Mathomatics and the progrem
devoloped by B8ill Johntz in Betkeley. This is & program wherein mathematiciens
toach mathomatice to voung children., This has been done in Betkeley and other
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parts of the country with a high degree of sucoess. 1lhe progrem as prusentad
in Berkeley was not an unquelifisd success at San Migue)l School., As a result,
the Mathematics Curriculum for the five schools being developaed by the athe=-
matics Committee will contain elements of that program but will be a vari-
ation. Hopefully, the veriation will meke thie type of program adaptable

to the schools of the area.

San Miguel School thsn embarked on several studies of Reading Progrems., They
are currently studying SRA and Miemi Linguistics materiels,

The staff at Sheriden School developed e tremsndoue intersst in ths MeGr au-
Hill and B.R.L. reading programs developed by Sullivan Associates after a
Reading Committee mesting at the Projaot. So muoh interest was generated that
Mrs. Thelme Boyer, the principal at Sheridan School, was able to be very
helpful in initieting a massive progrem using these materials in thirty
schools in the San Francisco Unified School District.,

The staff at Commodore Sloat School had expressed an interest in non-graded
prior to the exietence of the Projeot. The Projeot has provided the opport-
unity for the etaff of that school to study them more extensively. There
have been meny trips to other districts to view “hese kinds of programs.

Mestings and visits have been mado very much easier for tho etaff of the five
schunls by the addition to the staff of esach of the schuols of a "Ploating"
teacher, This tsacher is a permanent member of the staff of the school, He
or she does not have & class assigneds He is free to work with the children
in eny oclassroom. When a teaaher must go tn a meeting or anotier school, the
floating teacher takes over that class, The floating teacher plens the
lesson, teaches the lesson and does any necessary follow-up. This rsally
relicves the teacher so that attending meetings or going to observe other
programs is not an additional burden. Thas children do not suffer beceuse they
are being teught by someone they know, someons who knows them and the routines
of their classroom and school. Actually, it probably shouldn't bs said that
there is no additional burden for classroom teacher since he must plan with
the floating teacher to & certain extent before and after each saseion. How~
ever, there is less additional work for the teacher and less interruption

in the routine for the children. Each school hopas that the floating teacher
will be a permanent addition to the staff of overy school in San Francisco.

1he Rasearch Committee was organized in the same manner as eny of the curri-
cular comnittees. A Research Consultant was hired full-time and made a
momber of the etaff, Thie person serves more as a Coordinator then as a
Consultent. She attends all msetings of the staff, Adminietrative Council
nootings and ae many other meetings of the Project as possible,

The conclusion to proceed in this manner was reached at a very early stage in
the 1ife of the Project. At a meeting with members of the staff, the Director
of Research of the S.f,U,5.0, and a momber of the staff of tlia Fer West Lebe
oratory, it was decided that'to employ a "live in" researcheir would be more
productive than to contract the research aspect of the Projeot to a outside
agency. A basic principle of the research opsration is involvement of
teachers in suggesting needed research, construction of oveluative instruments
and interprotation of data,

The collection end analysis of basseiine data is & primery ressarch responsibie
1ity and should be continued and msinteined throughout the 1ife of all Rhases
of the Project. These data, which are coded for computer progreamming, will
setve as a majot tool fn discerning whether tha goals of the Project are being
mats By theit use, eny shift {n chatecteristice of the school population

may be assessed. Such shifts mey concetn not only ecadenic ethievement but
also recial and socloeeconomlc composition; health, discipline and attendance
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problems; and related arsass...The uss of computer based programs permits a
wide variety of analysie.

The environmental aspeot of research also contiiues. As the study of site
asoquisition.and construotion progress, oontinuing revision of knowledge of
demographic trende must be reporteds Reports must aleo be made of what
othsr projects are doing in thie line which might inf}uence thie Project.

The research in the sooial environment is another factor in assessing progress
toward project goale. This reseanrch is intendcd to moasure-the sooial climate
Preceptions and attitudes of pupils, parente and teachers toward school,

selve and relevant others are criticael in determining the atmosphsre. These
and well gonduoted oleesroom observation schedules are & major means of
evaluating how well tha schools are moving toward the goels of the Project,

Research works closely with all the curricular areas. The necessity fcr dieg-
nostic end evaluative instruments end procedures will n .t lessen. A:s innov-
ations ere introduced, they must be justified; firet in theory on the basis

of publiehed educational thinking, end second in prestice ae thoy are imple-
mentad within the OMI area schoole,

Pre=School Programs

There has baen considerable planning activity towerd the devalopment of pre-
school programs in the area. Thie courew of action was teken se & wesult of
assessment of priority concerns in the community and since it was suggestod
as a pnssible area of exploration in the grant epplications The committee

wvhich has done this work is another which follows the structure of & currice
ulum committee model, Thus, the program which has been developad represents
the thinking of all those who will be ultimately involved in its operation,

Communication

The Project has attempted to become active in the srea of Dlock Club Orqani-
zation, It was felt that this aclivity was started too late in the planning
year and should bo delayed until the operationsl year. Some elements of the
comnunity feel that the need is urgent end ite attempting to carry the pro-
gram on in the greater OM1 Project without assistance from the C.E.P.P.

The C.E.P,P., conducted a Leadership Conference at Sen Francisco State College
which provided snother o)portunity to here froa the people in the community.
it 50 heppened that a group, whase children attend one of the schools in the
thaject area, but who felt that they were not being represented in the Proe
Jec: was present. Fortunately, they attended thie Conference, hed an opporte
unity to speak out, and found that they wero indeed bding represented. There
had been a breakdown in communication betwaeen the P.Y.A. end a certain
cegment of the community. The repair of thie commincation chennel end

the astablishment of varioua new ones made this a most successful conference.
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B. Description of Project Activities

The activities of the project have been gulded, of course,
by the stated objectives of the operational grant. Thus, the following
statement of the objectives with some of the activities related to
them will help to open a dlscussion of the project activities.
1, One of the two primary objectives of the project is, in a three

year period, to raise the reading level of at least 90% of the elementary

grade school.children grade one through six, within the commnity by

substantially strengthening the language arts-reading programs of the

five publie olementary sochools end the two parochial elementary schools

located in the comunity. This objective was to achieved through the

development of the following:
a. The initiation within the schools of the utilization

of a variety of techniques and materials which will

make instruction in reading and the language arts more
meaningful and effective.,

(1) Description of the Reading Diagnostic Program
The diagnostic program served chlldren at the readiness
level, the primary level (Grades 1-3), and the interme-
idate level (Grades Li-6).
The objective of the program was to ald teachers in
detelmining children's particular areas of learning
difficulties so that a corrective reading program to help
them realize their potential might be initiated.
CEPP reading specialists and the college consultant, in
cooperation with classroom teachers, floating teachers,
school administrators and school psychologist provided




(2)

orientation materials, training and supervision in

the use of a variety of dlagnostic materials. In

some cases the CEPP reading speclalists intensively
diagnosed pupils referred by their teachers.
Orientation toward the diagnostic program was provided
for 118 First through Sixth Grade CEPP teachers through
a series of workshop sessions, Reading speclalists con-
sulted with 113 teachers about thelr diagnostic program
in the classroom. The reading specialists diagnosed 211
pupils who were referred by their teachers for reading
diagnosis.

The college consultant, Dr. Louls Falik, consulted with
and advised the reading specialists throughout the first
operational year,

As a consequence of the dilagnostic program, pupils in
the project schools were diagnosed by the reading
specilalists, CEPP teachers were provided consultant
service, and specific materials were recommended to

be used for particular children in each CEPP school.
Also, as a result of the diagnostic program, reading and
language arts programs were developed in CEPP classrooms.
Description of the Learning Readiness Program

The learning readiness program was employed to bufld
motor-tactile skills for children in the kindergarten
and primary grade levels. The skills developed are
physicological ones which enable children successfully
to cope with abstract symbols such as words and mathe-
matical symbols. Subdivisions of skills developed in
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this program include motor (gross and fine), visual
{eye and hand, visual discrimination) reading readiness,
and self awareness. Materials used were the Getman
Learning Readiness Kit and the Peabody Language
Development Kit.

CEPP personnel involved in the program included, Dr.
Leonard Meshover, Divector, Frederic Burk Laboratory
Schoo),, San IFrancisco State College, who arrangad
training sessions, 7 Kindergarten and 2 First Grade
teachers who were playming to use the program, and the
two reading specialists who fullowed up the training
with consultant service.

Seven Kindergarten and {wo £irst grade teachers used
the Learning Readiness program within their classrooms.
LCeronstrations were arranged for these teachers to
attend Frederic Burk Laboratory School. As a
consequence of the program, nine CiPP teachers were
trained in the use of learning readiness materials amd
277 kindergarten and 89 first grade children received
training in developing visual, perceptual and sensory
motor skills.

(3) Description of the Reading Skill Development Program
The reading skill development program was ancillary to the
reading diagnostic program mentioned above. Where
specific needs of children were displayed by the diagnostic
reading program, the project schools afforded students
a variety of reading skill development programs

~10~




which included such supplementary materials as controlled
readers, workbooks, and individualized reading materials
such as the Reading Round Table Primary Reading Program
The essential feature or this program was to provide an
individually prescribed reading program to those children
who needed additional help in developing their reading
skill proficiency. A remedial reading program was
centered around instruction in small groups, carried out

by staff members, such as the floating teacher who utilized
high interest-low vocabulary books and phonics materials
to facllitate remedial reading instruction,

A critical phase of the total reading skill development
program was the service provided by the reading specialists
ard the college consultants who investigated, demonstrated,
ard supervised the use of materials provided by the project.
Demonstrations of the use of materials related to basal
reading, individualized reading, literature and poetry
were arranged ror CEPP school teachers through the project's
connection with San Francisco State College's Fixderic Burk
Laboratory School. Consultation between CEPP school
teachers and CEPP reading specialists was facilitated by
weekly visits of the reading specialists to each school

on a one day per week basis.

As a consequence of the reading skill development program
the CEPP project set up a series of demonstrations of the
various aspects of the language arts program, among

which was demonstration of the technioues used in the

~11-




(4)

individualized reading program, The demonstrations

were glven by the teachers of the Frederic Burk Laboratory
School who have utilized various adaptations of individ-
ualized reading instruction. Several of these teachers
served as resource persons for the CEPP Teachers who
expressed interest in initiating an individualized
reading program. As a result, several CEFP teachers are
experimenting, exploring, and adapting various methods

of individualized reading approaches within their class-
rooms.

Description of the Language Development Program

The language development program is one of the primary
components of the overall CEPP reading program. Its
major emphasis was to develop teaching strategles and
utilize materials to Increase student achievement in
written and oral skills. A centraliaspect of the program
was to effect changes in teacher concepts of how children
learn; and through the development of new concpets to
make 1t possible for teachers to investigate new approaches
to effective teaching of the language skills.,

The need for the language development program within the
overall CEPP project was recognized early within the
operational year by project teachers, reading specialists,
and the project's college consultant, Dr. Leonard Mesh-
over, They became aware of the fact that special language
development activities, equipment, and materials in

themselves would not necessarily make the overall impact
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(5)

necessary for effective and successful program develop-
ment. 1t was their feeling that thé total reading program
would be ineffective unless the project could affect not
only the children within the project area but also
teachers axd parents as well,

This program component has also-affordcd some rather
inmovative curricular planning approachez which are

based on broad longitudinal language development tech-
niques, ethnic studies and integrated curricular (science,
social studies, and reading) and plamning., It is felt —
by the planners of this project that the language develop-
ment component will be an integral factor in the

program success,

Description of the Science Curriculum Improvement

Study Program |

The Sclence Curriculum Improvement Study elementary
science program was utilized by CEPP within the reading-
language arts program as a unique stimulus to the develop-
men: of language arts skills, and as an effective means
of strengthening basic science concepts. The direct
experiences provided through the use of materials, and the
child's discoveries and observations served to build pupil
readiness in verbalization skills. Program methods and
materials used in this component which have, in their
central core, teaching strategles in which the role of
the teacher was developed so that he could act as
"facilitator" of the Socratic method. The teacher guided
childrén toward grasping major concepts by the technique
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of questioning, listening, ard evaluating pupil

responses,

The puplls were provided with direct experiences and

were encouraged to interact with their peers as with
their teachers. The pupil vas also provided with individ-
ualized and small group Instruction as he explored,
investigated and questioned basic selentific concepts.

The program included teacher in-service training work-
shops and a number of resources and materdals aimed at
meeting specific needs. Program needs such as the develop-
ment of reading and language-arts materials and teaching
i.1ds were discussed and worked out during the in-service
“raining period.

During the first operational year of the CEPP project

the SCIS program has been utilized by 17 teachers in
Grades 1 through III, who were trained by the consultants
from SCIS. The consultants also worked with the teachers
in individual consultations. Discussions in which ideas
were exchanged, demonstrations of how materials and
equipment worked, cooperative investigation of key concepts
ard observations of teachers were primary methods in
which the CEPP teachers viorked with the SCIS consultants
in preparation for this program component.

As a consejuence of the SCIS program camponent, the
innovators of the program emphasized that, "in the SCIS
program the style of teaching is of great importance.
Imaginative, creative teaching can help children to
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achleve some of the potenlal outcomes; whereas, dull,
unimaginative teaching certainly limits the program's
effectiveness',
Some of the professional questions relating to teaching
that were dealt with during the SCIS in-service training
program were as follows:
(1)  What are effective ways of organizing classrooms
for laboratory work? Discussion? Demonstration?
(11) How can questions be phrased most effectively?
(111) What are some of the indicators that can be used
to make judgements concerming the pacing of lessons?
(iv) +hat are same effective ways of storing and
distributing SCIS materials?
(v)  What determinations can be made as to how much
amd what kind of directions to give pupils?
(vi) How does one work with pupils who have not been
exposed to the SCIS program?
(vil) What are some different ways in which a particular
lesson can be developed?
(viil) What are "invention" lessons? What are "discovery"
lessons? How can they be developed?
During the teacher training sessions strong emphasis was
placed ypon the need for teachers to change their role
and function within the classroom. The primary
motivation of the whole program was, of course, to
motivate pupils so that they may become active participants
within the learning process.
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(6) Description of the Taba Curriculum Program

The Taba Curriculun Program is being utilized to develop
reading and language arts skills using a social studies
format in which the child experiences activitieg that
bulld concepts through generalizations., The teacher
strategy includes the application of kown principles and
facts to explain and wxlerstand new situations, developing
generalizations sequentially and cumlatively, gathering
information in a significant manner, categorizing ideas
and generalizations, balancing types of learning activities
and concluding activities at different levels of abstraction.
Experiences and activities, oriented so that participants
achieve success, motivate the pupil to develop his own
ideas and the ideas of others from concrete to more
abstract ones. Reading skills, such as, gathering and
using information, critical thinking and sequencing ideas
are developed together with the oral language skills
of discussion of experiences and ideas.

b. The addition of two reading-language arts specialists to assist

the faculties of the seven community schools.

Two reading specialists worked in each project school one full
day each week to provide teacher consultation, in-service
training and direct reading help to children. The basic objective
in using reading specialists at the bullding level was to have
them work with teachers and building specialists, serve as liaisons
for curriculum innovations, as general resource persons providing
diréct services related to the reading-language arts program.
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The reading specialists, project staff, and college consultants,
in cooreration with project school staffs initiated a systemic
ovientation of teachers with whom the specialists worked in each
school. The reading specialists and the college consultant plannéd
and led twenty teacher workshops focused on remedial-corrective
problens in reading. Future-oriented objectives were highlighted
S0 as to serve as the initlal steps in the direct services to the
schools.

The reading speclalists provided dilagnostic services to
individual children, initiated conferences ard small group evening
meetings with parents, held conferences with teachers and observed
children in classroom situations. They used every opportunity in
their work with teachers, administrators, children and parents to
suggest new materials, secure existing materials, demonstrate

methods, and encourage further consultation.

The reading specialists ordered materials and equipment for
use In the project's reading program and set up small learning

Resource Centers in each project school.

The reading specialists received in-service consultation on a
regularly scheduled basis from the project's reading consultant.
These sessions were devoted to case process analysis, planning of
schedules, indtiation of special programs and administrative
coordination, Arrangements were made through these sessions for
the consultant to visit schools and provide certain direct services

of diagnosis or teacher consultation.

The reading speclalists kept daily activity summaries which
provided the opportunity rf'? detalled analysis of their functioning




arid described the nature of their activities, the kinds of
problems they encountered, changes which occurred over time,
ard the patterns of bullding level needs and services.

¢. The utilization of the services of fourteen part-time aides

(seven library aides and seven classroom teacher aides) in the

A

Project schools to assist teachers and librarians in the

improvement of student skills in reading.

Parents and other individuals residing witiiin the community were
involved in the schools as teacher and library aides.

Aides were screened by a comittee selected hy the OMI Education
Committee according to the following criteria:
a. Persons should possess sufficient knowledge and ability
in the commnication skills as to be effective models
for the children in the five schools.
b. Persons should have knowledge of and concern for the
people of various ethnic backgrounds who are involved
in the OMI Project.
¢. Persons should be willing to learn about the dynamics
of individual and group behavior as it relates to the
schools and the larger OMI community.
d. Persons should be knowledgeable about the objectives and
the philosophy of the OMI-CEPP,
e, Persons should possess the ablility to demonstrate discretion
where confidential records anmd files of children are concerned.

Seven aldes were trained by the CEPP librarians to work in the school
1libraries (see f-Library Program) &and seven aides were trained by
-18-




d.

the school staff toassist teachers in that school. Teacher aldes
assisted teachers witl: clerical, housekeeping, yard supervision
and pupil assisting duties. The aides worked 15 hours per week
at these dutles.

The installation of a regular tutoring service after school for
pupils in CEPP schools, with emphasis on language arts.

The tutorial program was utilized as another means of individ-
ualizing the teaching~-leairming process for children and involving
them in learning in new and productive ways. The objectives of

the program were to provide a resource and help in reading for the
child who requires more time than the classroom teacher can give
him, and to give the parent vho has high aspirations for this child
and additionzl resource upon which to draw.

Five tutorial centers serving a maximm of children fromgrades
three through six were establishad and coordinated by two ebllege
students under the direction of the project director and assistant
director. Tutors were recruited frem among the interested
comunity residents and students from public and private high
schools, junior high schools and ¢olleges in and swrounding the
U0 cormunity. ‘frainine sessicns for tutors emphasized the
irportance Of intemersomal gelutions arxd processes related to
riethods and materials of tutorivge,

Information abdout tutorial services was disseminated to the

comunity tinouh school notices, newsletters and public amounce-
ments. Children were referred to centers by classroon teachers
and parental request. Children with mental or emotiomal difficulitic
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were tutored only when specially qualified tutors were available
for one-to-one tutoring in the child's home and/or during the
school day.

Centers were located in the school building's library and/or
rultipurpose room using materials and books provided from the
small Learning Resource Centers in each school, obtained through
~he coordinators from CEPP budget and purchasing activities,

e. The provision of more effective and meaningful oral language

experiences for the students by developing opportunities and

resources which will enable the classroom teacher to extend the

envircrment of the classroom into the larger comunity.

This program provided for chlldren opportunities to experience
activities about which they would wish to coomunicate, to extend
the learning enviromment for children beyord the classroom, to
provide as many oral language opportunities as possible and to
provide background for teachers on language instruction needs
of the children.

Field trips in and around the San Francisco Bay Area, supplemented
by curriculun materials, stimulated oral interraction based on the
children's discovery and investigation. The classroom teacher used
the opportunity of the class trips as a vehicle for providing many
oral language opportuni.ies for the children. Some typical oral
language activities were:
a. An oral exchange of experiences that occurred to various
children while on the trip.
b. The development of arn oral class stary or report about
the trip.
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c. The development of oral reports about specific phases
of the trip by different children in the class.
d. The development of imdividual oral creative story
~elling experiences that were stimulated by things
which occurred while on the trip.
e. Creative dramatic play about incidents or activities
that took place while on the trip.
CEPP provided funds to supplement each school's field trip budget
in order to enable teachers to plan field trips requiring
transportatign after the school trip budget was exhausted. CEPP
Reading Specialists suggested specific field trips to correlate
with reading and language arts programs introduced into specific
classrooms. Suggestions for specific oral language activities
were provided to teachers. Consultants from programs, such as
SCIS, Taba Curriculum, ard Language Experiences in Reading,
suggested field trips and follow 4p oral ccomunication activities
related to their particular programs.

The establishment within the seven elementary schouls of the

comunity of excellent libraries and exemplary library programs.

s

Two full-time librarians and seven community persons working as
half-time library aides initiated library programs which served
as extensions of the regular classroom, and provided books and
related library medfa. Classroom libraries, consisting of paper-
back books, was established in four schools to serve grades one
through six, and in other project schools tO serve grades five
through six. Additional library books were added to the
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collections in the seven project schools' libraries. Library

hours were extended one hour beyond the noimal school day in

order to serve children, teachers and the adult cammunity.

A library ccnmittee consisting of teachers, administrators,
camunity members, public and project librarians determined the
method of selection and evaluation of library books for the project
schools.,

Individualized reading programs were initiated in classrooms and
used the library collections as the main source of reading
materials. On an extended day basis the tutorial centers utilized
the resources and services of the school librarians as sources of

motivat'on.

The litrarians scheduled themselves regularly at their schools to
meet with the classes. The class load for each librarian was so
great that each classroom averaged two half-hour visits with the
librarian each month for three months., Project librarians also
assuned responsibility for the overall development of excellent
1ibrary facilities and resources in each of the seven elementary
schools; introducing children to new stories, poems, magazines, etc.;
assisting children in the selection of reading materials; assisting
teachers in the selection of materials to help them in the development
o1' classroom programs of instn:ciion; teaching children library
research and techniques; and involving parents and other members of
the camunity in the development and maintemance of library programs.
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g. The provision of teacher orientation workshops arnd in-service

training meetings so as to acquaint teachers with new language

arts-reading materials and teaching strategles.

Teacher workshop amd in-service sessions in which teachers were
given in-depth exposure to unique and innovative teaching methods,
techniques and equipment in 2ll areas of the elementary curriculum
related to reading and language arts were provided through out

the school year. Teachers were relieved by the floating teachers
(see h below) to atternd workshops, training sessions or demon-
strations during the school year,

The CEPP college consultants in cooperation with the reading
specialists planned and executed the workshops and training
sessions. Individual teacher contacts were made by the reading
specialists as a follow-up of these sessions, and the reading
specialists were available on call to teachers requesting

consultation.

One hundred eighteen CEPP teachers, eight San Francisco teachers
and five OMI parents participated in the Diagnostic Corrective
Workshops led by the Counseling Learning Clinic Director, San
Francisco State College, and the CEPP reading speclalists.
Seventeen CEPP teachers participated in the 10 SCIS workshops

led by an SCIS consultant from the Lawrence Hall of Science.

Seven CEPP teachers and two parents participated in nine three
hour sessions of the Taba Curriculum workshops led by & curriculum
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supervisor of the Contra Costa School District. Seven CEPP teachers
participated in two Language Experiences in Reading workshops led

by a reading specialist of the San Jose School District. Seven CEPP
teachers and two parents participated in two classroom demonstrations
of the MacMillan Bank Street Readers which were performed in a CEPP
school by a New York teacher representing the publisher. Seven
kindergarten and two firs. grad: teachers participated in a one

hour Early Learning Readiness workshop where the Getman Early Learn-
ing Readiness Kit and the Peabody Language Development Kit were-demon
strated. Each school was provided with one of each kit. A demon-
stration of the use of these kits was provided at Frederic Burk
Laboratory Schocl as a follow up for interested teachers,

Thirty-seven teachers and twenty-six CEPP parents attended nine
demonstrations at Frederic Burk Laborary School of the following
demonstrations: Basic Reading, Individualized Reading, Creative
Writing, Children's Literature ard Poetry, Grammar, Spelling, Hand-
writing, Speaking and Listening Skills. Demonstrations consisted of
a thirty minute orientation, forty-five minutes of observation and
fifteen minutes discussion of the demonstration.

The assigmment of "Floating Teachers" as one additional member

of the staff of each project school, enabling each school to
release teachers for attendance at curriculum and other professional
meetings, and to min;_‘_giﬂn continuity in classroom instruction.

Floating Teachers served primarily to release teachers to attend
curriculum, project and other professional meetings, They are
familiar to the children and with the situation and able to take
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the regular teacher's plade with a minimum of upset to the
children.

When not engaged in releasing teachers, flvating teachers worked
directly in the reading prcgram as adjunctive reading specialists
in a corrective reading program using special materials. Floating
teachers worked closely with reading specialists in diagnosing
reading problems and planmning teaching strategles. They utilized
the services of teacher aldes to help operate the smll building
level Learning Resource Centers by disseminating and demonstrating
the use of the materials to teachers and children and coordinating
schedules for their use.

As a consequence of the floating teacher program, six of the seven
project schools established corrective reading programs, and
individualized instruction was provided to small groups of children,
contributing toward reducirg class size for short periods of the
school day.

The utilization of typewriting instruction as an aid to the teaching
of reading skills and the leaming of language arts, both for
under-achieveing as well as for normally-achieveing students.

It was necessary to abandon the typing program because of
increased enrollments at Sheridan School where it had been planned
to used the typewriters,

After careful examination of the situation, the Administrative
Council of the CEPP deteirmined that it would be impractical to
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attempt to dontinue with any efforts to develop a typing program
until there was some assurance that the physical facilities would
be available on a continuing basis, This conclusion which was
forced upon the Administrative Council was most regrettable s.nce
The Olivetti-Underwood Corporation had made a most attractive offer
to the project relative to the acquisition of the electric type-
writers required for the program. They offered to supply the
machines for approximately one quarter of the usual purchase price
to schools, with the provision that the remainder of expense be
met by the project in subsequent funding periods if there were any.
In the event that the project was not funded for the future, the
cost would be absorbed by Olivetti-Underwood.

The staffs of the schools indicated that they would like Larguage
Masters, Listening Centers and small battery operated tape recorders
that could be operated in conjunction with the listening centers
that were available in most of the schools. Teachers in all the
schools are increasing their use of tapes in the presentation of
new reading materials to children at all levels. Thus, it was
requested that the funds designated far the typing program be
released for this purpose.

The second objective was to meaningfully involve the parents and
resources of the écminnity in the planning, development, and
maintenance of curriculum and organizational progrems for the
elementary schools of the area, This cbiective ws achieved by:
a. Developing and utilising parental block action ¢lubs
vhich were to provide community understanding of and
support for the Comunity Education Planning ®roject.
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The block action program was a community actior and
organization program which had block action clubs as the
central aspect of the program. The rationale for the function
of a block action program within the CEPP reading-language
program included the attempt to provide an atmosphere of
neighborliness wherein people gather together to seek solutions
to conmon social and educational problems and to provide for
school children a comunity of concerned supportive adults,

Since information was needed by the schools in the area to
evaluate the success or fallure of the school program, this
necessary information ~ame from the cammuniiy itself. The
active on-going block action clubs provided the best possible
source for the kinds of community data needed by the schools.

Using the seven schools in the project area as a focus, a
network of block action clubs was established under the direction
of the project director and assistant director.

Four block organizers, working on a part-time basis, with work
days and hours arranged to meet the exigenices of the situation,
helped to establish and coordinate the block action clubs,

The block action clubs actively involved parents and other
members of th2 comunity in an assessment of the needs of the
children arnd the community. This cooperative determination
of the children's needs was a means of helping to bring about
community understanding of the role of the gehools am of
rallying support for the schools for what {:cy were attempting
in the OMI community.
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The block organizers encouraged parents to participate in the
evening parent reading sessions held in each project school
to help parents discover and utilize ways of working at home
to help build their children’s reading and language skills.

Each Block Organizer attended most school meetings at the
school which he served. PTA units amd Parent Clubs were
generally used as the direct 1ine of communication and the
vehicle Yo establish rapport between the schools ard members
of the comunity. Groups of parents within each project

8chool ywho were not members of PTA or Parent Clubs, were
contacted and informed of small group meetings held in order
to begin to determine the concems of the smaller, less
articulate neighborhood groups. During these meetings with the
small "hard core groups” the Block Organizers discovered that
in some neighborhoods the conmunity composition and the
community needs were changing rapidly. It was also discovered
that many families from “target areas" moved into the OMI
camunity on the assumption that the area was one without
problems in the schools, that the quality of education was far
better, and that by:moving into the community their schools and
housing problems were left behind,

Discussions usually centered around real or rumored community
activities, concerns of dissident members of the community and
possible vehicles for school changes in the larger San Francisco
camnity. Efforts were made to relate the problems voiced

by the neighborhood groups to the efforts being made in the
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"establishment" organizations. Block Organizers
interpreted the objectives of the CEFP and presented the
project's endeavors as alternative actions for working

toward quality education,

Block Organizers attended and participated in meetings
of the CEPP Administrative Council and the OMI Comrunity
Education Conmittee which functioned as a two-way channel
of commnicationin the commudty.

Involving, through the established P.T.A., of the commnity

in various phases of the reading and Janguage arts program,

. Two community persons worked dinect;ly in project activities

for the equivalent of four hours each day attending project
and cormmnity meeting, school conferences with adminis-
trators, teacher and parents, as well as home visits with
children and parents.

The consultants sought to open and maintain viable two-way
caminication at many levels within the schools amd in the
comunity be listening and responding to concerns of parents,
pupils, teachers, and administrators and by attempting to
interpret and relate concems of each group to the other.

The consultants spoke at PTA meetings, school assemblies,
ard community meetings. One particularly unique service
performed was that of accampanying some parents to the
s8chools when problems or concermns required their presence
and they were reluctant to go alone. The consultants alsc
arranged small conferences during which parents, children,
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teachers and administrators were encouraged to communicate
personally with each other and explore altermatives to
solve immediate problems.

The consultants made recomendations for " pelevant:
curriculum needs as volced by parents. This included
securing ethnic materials for the project school libraries
and securing inclusion of Black History in the on-going
social studies curriculum in the elementary schools.
Consultants informed corrmnity people of school policies

and services,

Utilizing, in a consultant capacity, as fully as possible

the varied resource professionals in the area of reading

ard the language arts from San Francisco State College in

the refinement of curriculum and organizational progxrams, .

in reading, for the schools.

Three resource professionals from San Francisco State College,
Dr. Aubrey Haan, Professor of Education, Dr. Louls Falik,
Director Counseling-Learming Clinic, and Dr. Leonard Meshover,
Director Frederic Burk Laboratory School, consulted with the
project director, the reading specialists, the researchers

and cormunity leaders concerning the on-going reading language
arts program and community involvement. The college consultants
assisted the Director in interpreting the CEPP program to
administrators and members of the OMI conmmunity. CEPP conmunity
consultants sought advice from the college consultants reganding
the community involvement phase of the project.
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Consultant A (Dr. Aubrey Haan) served as liaison between
San Francisco State College and the CEPP, sought unpaid
time from various schools of the college t¢ work in
curriculum areas, appeared before the deans of the college
and redescribed the CEPP in order to find help to work

in comittees to develop other Interests that exlsted,
enlisted aid from the college in appeals to funding
agencies provided resources to the grade level curriculum
committees, assisted in the selection of the researcher
from the college, assisted with research plans and
activities in the CEPP, assisted the Social Studies
Committee with a liaison with the TABA Project, and
participated in developing the program of direct service
to children in the improvement of the science curriculum
through the implementation of the SCIS Program in the CEPP
schools.

Consultant B (Dr. Louis Falik) provided direct service to

the classroom through work with the reading speclalists and

with teachers in identifying learning problems, gulded and

participated in diagnosis amd discovery of individval reading

difficulities, woiked with the reading speclalists and teachers

in the use of the diagnostic techniques, provided guidance

in evaluating the relative effectivensss of various remedial

methods, assisted the reading specialists in coordinating

and carrying out the reading program in all grades, assisted

with on-going evaluation of the reading program, provided

consultation arxd a model fqp parent meetings almed at acquainting
- 31 -
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parents with the reading process, assisted in the
writing of the project proposal, conferred with parents
and administrators regarding the reading program, and
provided ineservice training thirough a film developed by
the Learning Clinic on diagnosis and interpreting results
to parents,

Consulcant C (Dr. Leonard Meshover) served as liaison
between Frederic Burk Laboratory School and the reading
speciélists in planning in-service training for teachers
of the CEPP schools, served as a language arts consultant
to the CEPP, developed language arts demonstrations for
CEPP teachers and specialists, assisted in the writing
of the continuation grant application, assisted with
on-going evaluation of the reading-language arts program,
and assisted the reading specialists in coordinating and

carrying out the language arts programs in all grades.

Individuals from San Francisco State College participated
in the consultant program other than on a regular basis
consulting oa Parent-Teacher Conferences, on the Learning

Readiness Program, on the Language Arts Program and on
the individualized reading program,
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The research conducted during the first operational year was directed

L 2 SO v PSR —

primarily toward the gathering of baseline data to be used in eva}__u__iting

the program as it progressed.

CEPP research administered the Haan Q Sort to teachers in the seven member
schools with the help of a San Francisco State student who was on a field work
assignment. The teachers generally received this instrument with resignation
armd a vocal minority expressed dissatisfaction with it. Nevertheless an overall
estimated return of 65% of the tests was obtained under conditions which
guaranteed teacher anonimity. This low figure under such conditions resulted
from general antagonism and/or disinterest toward the Q Sort in two schools.
Of the other schools, one school had a 100% return and the remaining ones
probably returned 90% of the Q Sorts distributed. In the school with 100%
return there was complete cooperation from the administrators in giving the
sort and in securing returns that were late. In the other schools the
administrators were less instrumental in the giving and collecting of
sort both in a practical as well as an attitudinal way. Of the two low ‘return
schools one administrator was either too involved with school problems or toc.
disinterested in the sort to be helpful. In the other school active antagonism
from one administrator seemed apparent so t'at the other's help was mitigated.

Obviously administrators are not. totally responsible for any of the returns
obtailned and other causes or factors must be considered. The 100% return school,
for example, not only had a cooperative administration but also probably had
students who were academically more productive as indicated by a sixth grade
reading test. This school draws its students from a neighborhood which is
probably closer than the other schools in Socio economic status (SES) to that
of the teacher's own SES. Percentage wise (72%) there are more Caucasian
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chlldren in this school (than the other public scnools at least), These factory
can affect teacher attitude and performance any may be operating nhere. For
neny.or the teachers in the other schools these factors as well as others may
mitigate against their cooprration with CEPP in the Q Sart. Ironically the

Q Sort may glve us some answers as to to what factors are operating to dlsturb
teacher performance in this ard other areas as well., This Sort is designed to
give an indication of school "atmosphere", that is, point to global factors
affecting teacher and pubil attitudes and performance in all areas of schooling.

The increase in numbers has been attributable to a (#197,12%) increase in
Black students; (#71,9%) increase in other white students; and a (#145,120%)
increase in Filipino students. While these figures do not in ard of themselves
indicate a change In the residential composition of the OMI area, it is sus-
pected that a change has indeed taken place. What effect this will have on the
overall CEPP education program as well as on OMI objectives is yet to be
determined.,

During the period Fall 1968 to Spring 1969, one should note that while
this increase in school population has been quite obvious, sixth grade students
maintained growth in reading, skills. Overall students did not increase their
level of reading achlevement as campared to their grade placement, but they
nevertheless did maintain their relative:position. Thus on the average a
student who was at graide level at the beginnirg of the sixth grade was at
grade level at the end of the sixth grade by the Stanford Achievemert Test.
(The above figures are the result of testing carried out by CEPP research
personnel in Fall 1968 which are coampared with data taken from tests routinely
administered by SFUSD in the spring of 1969.)

A yet to be analyzed collection of data on parent participantion in the
schools and community was compiled in spring and sumer 1969, A preliminary
indication - is that reading achievement and parent participation are not

correlated,
-3l -

Q




Y\ .
This inferebe is galned from & cursory comparison of 6th grade students'
reading scores with scores of other 6th graders whose parents were PTA

members. At this time there is not enough data to determine if this factor
has any effect on reading, nevertheless a continued effort is planned to
glve results bearing on this question.
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Sorted Data For October 1968 and May 1969 Reading Tests (Sixch Grade)

The following data consists of dichotomized Lorge-Thormdike IQ scores
and of Stanford Achievement Test scores for word meaning and for paragraph
meaning which have been categorized by sex, school, PTA iembersinip of
parent, and race or ethnic background.

_Note that the mmber of pupils under HI Verbal IQ and cross categorized
by SEX should total 119; however, not all students in the HI category were
described by SEX. Thus, there are less than the total mumber of students in
this category as “here are less in most, if not all, other categories.

Note: These data are divided by generally accepted mean soores of a
normative or comparison population. They do not indicate the highest
and lowest scores or mean of the sixth graders represented here. Further,
these data indicate possible areas for concern and do not in themselves
provide information from which conclusive inferences may be made.

This tabled information is descriptive.

CODES
School - Ortega
San Miguel
-  Commodore Sloat
- Farragut
Race - Black

=  Chinese
- Japanese
- Spanish Speaking

1

2

3

4

l

2 ~  Other White
3

4

5

6 - Filipino
1

- Other
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IV. The Second Operational Year - July 1, 1969 through June 30, 1970
($147,000.00)




The activities of the project contimie to be gulded by its stated
goals which serve in this instance to direct discussion of the project
activities.

O0ALS
In=School
Goal #1: Synchronize growth of readlig achievement and grade level of pro-

Ject children in grades K-3 by at least one grade level beginning with the
1969-70 school year.

The base line data to evaluate the achievement of this goal has
been gathered and is a matter of record in the CEPP, SFUSD, and individ-
ual school files. Additional data will be avallable after the classes
are tested in May.

Goal #2: Equip those children with demonstrated larguage readiness and reading
skill deficlencles with essential readirg-1arpuape skills. '

At this point the diagnostic testing has been completed for children
in grades 1 and 2. Orade 3 will be completed by mid-January. Diagnostic
testing has also been conducted with the children in ten kindergarten
classrooms to determine the level:of readiness,

On the basis of this testing, teachers are being advised and the
reading speclalists are offering help.

For those kindergarten children demonstrating a lack of veadiness,
workshops: are being conducted for parents. Teachers are being advised
of helpful activities ard materials have been provided to meet the
needs of these children.

Goal #3: Provide puplls with increased opportunities to practice coomunication
skilla through the introduction of inquiry and discovery methods of teaching.

Teachers have been introduced to the Taba Social Studies Progrem,
the process and materials developed by the Science Curriculum Inprovement

-3 -




Jiuay, wnd at the present time, the Reading Resource Specialists are
placing heavy emphasis on Language Experiences In Feading as an approach
to the achlevement of this goal. In a cooperative effort a number of
CEPP teachers were encouraged to attend a special class in the inquiry
process.
Goal #4: Develop teachers' skill in diagnosis and planning for correctional
reading in order to more effectively meet children's needs in specific skill
areas.

With the help of the Reading-Research Consultant, the Reading-
Resource specialists have czveloped instruments, conducted numerous
workshops, and held many individual conferences with both classroom
teachers and school site administrators.

The Reading Resource Specialists have also taken a number of
teachers to see exemplary programs in other parts of the City and in
other nearby school districts.

Goal #5: Discover the relationship between a pupil's self concept and his
reading achievement.

Instruments to discover this relationship are being developed by
the Reading-Research Consultant with the cooperation of the Reading
Specialists and the classroom teachers.

Goal #6: Test the effect that the reading program has upon the expectations
that teachers hold in relation to the reading achievement of children.

Along with the pupils' attitude measure, a teacher expectation
scale has been develeped ani administered. This will be repeated at the
end of the school year.

Goal #7: Create a level of library service that will provide the facilities
to meet children's needs in this area of the reading experience by establish-
ing in each school a library that will provide children a variety of reading

and research raterials. - -



Many of the materials that were ordered last year have now arrived
which means that the facilities have been improved. This improvement
with the addition of librarisns and library aides seems to be meeting
the children's needs as they relate to a variety of reading and research
materiale. Thus, in so far as we are able, this goal has been reached.

Goal #8: Provide one library aide and one reading alde for each school in
order to extend the effectivenest f the livrariens and reading resource
specialists beyond those times when they are present in a school.

The library and readings aides are in the schools serving in the
manner descrived. Thus, it might be said that this goal has heen
reached,

COMMUNITY INVOLVEMENT

Goal #1: Establish a communication network of volunteers in the community
with the ability to transmit concerns from residents to the schools, from
the schools to the residents, and from residents to residents.

The Block Club structure is fumctioning primarily as an agent to
distribute the OMI News. The commitment of the Director and the
Assistant to the Director to other éspects of the program has made
it inpossible to function any more extensively in this area, The
Assistant to the Director has been working closely with PTA units in
the schools in an effort to build up this element of comunity involve-
ment in the schools.

Goal #2: To demonstrate that children whose parents are involved in school
activities perform at a level closer to their potential and have more positive
attitudes about school and leamins.

Data i1s being accumulated as described in the grant application.
However, preliminary inspection of the information obtained at this time
indicates that there 18 no connection between a parent's involvement
and his child's performance in school.

- 30



Goal #3: Provide an advisory and consulting service to CEPP-OMI staff,
school, and comunity by utilizing consultants from San Francisco State
College with expertise in reading skill development, language arts, comminity
relations, and research to help plan and organize reading related programs
with coommunity members and project staff.

Records are being kept of the number of conferences, etc, with the
reading research consultant. At the same time, there have been forr
meetings with the Dean of School of Education, two meetings with the
Director of the Elementary Division of the School of Education, two
meetings with the Vice--President in charge of Administrative Affairs,
and a nunber of meetings and telephone conversations with representatives
from Faculty research.

As a result of the many conversations and conferences with the
represeintatives from Faculty Research, a proposal has gone forwand
from that office to a private foundation seeking funding for a
coordinator to work with the OMI Community to tring more of the resources
of the College to bear on the needs and concerms of the coammunity,

As indicated elsewhere, use has been made of the services available
at Frederic Burk Demonstration School in the Kindergarten Workshep.

In the training of tutors, a staff member from the college presented
the session entitled "Creative Approaches to Tutoring',

ACTIVITIES
A. Specialists' Service
1, Reading Resource Specialist
The reading resource specialists are Aimetioning exactly as
described in tte addendum to the grant application as can be seen
in the attached "Outline of Activities of Reading Resource
Specialists",

-40.




Materials and Techniques

The addendum to the grant apolication accurately describes
wvhat 1s actually roing on in the nroject with the excerntlon
that this scetion doesn't menticn visitations as a mart of teacher
training. The specialists felt that they could provide more
effective training for teachers by taking them to see exemplary
programs using the materials and techniques which tvcy have
introduced. All the materials named in the application are being
used in the schools of the project.,

Reading Aides

The veading aides are functioning in all of the seven schools.
Four of the six training sessions have been conpleted. Three of
the aides helped with the testing program for determining the level
of readiness of the kindergarten children. Records of the activ=
ities of the aldes are being maintained on a continuing basis.
Inservice Training and Workshops

Workshops have been conducted for teachers in the use of the
Getman Early Leaming Development Kit and Program. This consisted
of two one hour sessions and two observations at Frederic Burk
Demonstration School. A similar program for teachers, consisting
of three two hour sessions, was conducted based on the Roach &
Van Allen, Language Experiences In Peading.

The Floating teachers in the public schools rmake it possible
for teachers to attend workshops during the working day. A\t the
ame time the absence of floating teachers on the staffs o) the
Catholic Parochial schools sometimes makes it impossible for them
to attend.

Tvo Yorkshops sessions for parents were held relative to
Kindergarten readiness at Sheridan School. A similar type of

- a‘l -



workshop is scheduled to be held at Jose Ortega School on the 13th

of January at 7:30 P.!L

B, Tutoring Service
A1l eight tutorial centers have been established and are function--
ing as described in the grant application. They are supervised by
commnity members who are being trained at S. F, State College. The
initial evaluation of tutees has been completed.

C. Library Service
There are two librarians functioning in the schools: one provided
by the district and one by the project. There is an aide working a
minimum of three hours per day in each of the libraries.
All the materials ordered last year have finally arrived and are
being used in the libraries,

The following information 18 being sought ard records being kept:

1, Monthly circulation figure from each schocl.

2. Record of class visits
a. Which class
b. Entire class or part of class, accompanied by teacher or

not

¢. Is atlterdance regular, irregular, occasional

3. Completely filled Luuk canis are being saved instead of destroy-"
ed, This will give very accurate information of the most
popular titles

4. Three public branch libraries in the area have been contacted
and asked to provide names of children who campleted the
Sunmer Reading program.

5. A questiomaire is being prepared for teachers and adminis-

trators relative to library service.
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6. A questionnaire for public librarians in the arca is being
planned. It will include circulation statistics, Juvenile
reglistration, etc.

7. Records are being kept of the stories being read or told to

classes by librarians.

Consultant Service

The reading research consultant meets regularly with the neadihg
rescurce specialists and assists in the planndng of both teacher and
parent workshops. It has already been mentioned that he has desimmed
a number of the evaluation instruments being used or being planned.
He is perfoming all the duties described in his contract with the
school district and approved by the state.
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RESEARCH PROGRESS REPORT' ON CEPP

With the change of emphasis in the CEPP program which resulted
in the addendum and orientation towards research, the previous plans for
research had to be revised too. This period has been devoted primarily to
study of the remaining program and planning means to derive valid inferences
from data. At present, research will be proceeding based on the outline
that follows. This outline 1s intended as a means of clarifying data needed,
instruments to be used and relations to be analyzed.

Collection and tabulation of reading scores for the five oublic
schools for 1967-68 and 19€8-69 1s nearly completed and should be statisti-
cally described and possibly analyzed by the end of January. In a con-
sultation with the SFUSD Rescarch Department, the primary conclusion was that
inferential statistics are difficult to use with our reading score data.
Pinal decision on this point will be delayed until the descriptive statistics
are returned.

Sixth grade reading scores were sunmarized at the beginning of this
pericd and indicated that students who fell in the normative upoer fifty
percentile maintained their reading rate of achievement at ote yvear for
one year's work. However, individual scores were not discribed so that such
an inference needs further evidence to be conclusive. HNevertheless this
indication offers hope for achieving the rate of reading scquisition desired.

Short summaries of two IFEIR workshops have been campleted. The
orizinal questionnaire for workshop evaluation has been modified since the
original questiomnaire did not provoke informative answers to same questions.
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RESEARCH OUTLINE 7OR
Objeotives:
1) Exemplery Program

— i B e T v e i SIS SRl PR
1969 ~ 1970 with instrunents from which data mey be obtained

2) Reise Reading Achievement Rate On The /verege To One Yocr's Achievement For
Ono Year's Work,

Anelyels
Deseriptive ) Inferentiul
Programs Narrative | Statieticel | Costs| Narrative | Statistical | Costs
General School,
Frogram
Pupila SAT Roading Scores, I~T IQ's, Race, Survey (?), Attidunal Survey,
Teacher's Pupil Ratings, (Merrill Palmer), Reading Skill Inventory
Teachers Q-Sort, Workshops Attendance, Materials tnd/or Programs Used
Master Ilists
Schools Master Iists, Reading Scores, PPA Attendance, Survey (?), Teacher
Q-Sorts, Floor Area | '
Area | Master Iists, Swrvey (?), Reeding Scores
Teacher Aides Ratings, Journals
Reading . Record of Consultations, Tapes of Workshopa, Attendance Workshop,
Specialists i

| BOT, Getwan, IEIR

Tutorial Program

Training Class Attendance, Outline of Orientation, Class outline,
{ Questionaires, Materials, Evaluation
Tutors Application Forms, Attitude Survey
Tutees Refenrals, Reading Achievement, WRAT
Idbrary Program
Libraries Fumber of Books, Money Spent, Circulation Figures, Check Cut Slips,
Floor Area
Ubrarien List Iibrery Aldes, Journale, Iist Iibrarians, Narratives, Time
Services Reports
Rarent
Involvement
PTA Quostioneires, Memvership Iists, Minutes, Attendence
Parent-Teacher Degoriptions, Summaries
Conferences
CEFYP Personnel Quelifications, Expenditures, Materials Introduced

Overall Concerne: With People Motivation, Ability, Training,
Achievement, Problems

¥ith Programs Materiels, Training, Costs,
Personnel

With Status Quo Desoription, Change

e mBalEaste

-y GRS . i Ly TN B




1,

111,

Outline of Activities of Reading Resource Specialists

Workshops
A. Reading Aides 2 « 2 hr, sess, 2 -~ 2 hr. sess
to train testers
B, Kindergarten 2 - 1 hr. ard 2 nbservations
C. Tutorial Class Wed. Nights Training for tutors and tutorlal
supervisors
D. 18t Grade IEIR 3 - 2 hr. sessions
E. Parents of Kindergarten Children 2 sessions
Diagnose Class
Meetings
A. Consult with teachers
B, Meetings with faculties
C. Confer with principals
E. Meetings with teachers of the 1st, 2nd, and 3rd grades
F, Staff Meetings
G. -Administrative Council
H. Conferences with Reading Specialists
I. Conferences with College Consultant
J. Conferences with Director
K. Conferences with Assistant to Director

Coordination Activities

A.
B,

Counseling Learning Teams at Farragut and Sheridan

Roy Minkler, Director of Reading, S.F.U.S.D.

PACE Center, SFUSD

Reading Clinic, S.P. State College

Reading Aides

Miller-Uniuh Reading Specialists from San Miguel, Farragut,

ard Sheridsn
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G. B. Lynch,Project Read, S.F.U.S.D.
H. Mary Ellen Born, S.F.U.S.D.
V. Conferences
A. Imner City Simulation Lab at USF
B. SRA Reading Institute, Berkeley
vI. Visitations
A, M1llikin School, Santa Clara
B. Burlingame School - LEIR
C. Jefferson School District, Daly City - LEIR
D. Far West Lab, Berkeley (2 a.m.'s)
E. S8an Jose Schools -- LEIR
VII. Test Kindergartens, lst, and 2nd grades
VIII. Demonstrations -
A. IEIR
IX, Distribute Materlals
X. Developing weasuring tools for evaluation of materials and programs
X1, Developing materials for tutordng program
XII. Analysis of results of kindergarten tests.
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or Adaoted for Use in
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A ruiimext provided by R




COMMUNITY EDUCATION PLANNING PROJECT
WORKSHOP EVALUATION Tcday%e Date_

Workshop Title Date of Workshop

I,

20

3.

4.

5.

- 6,

Te

8,

¥hat did4 you expeot from this'workehop?
What was the primary valus or the workshop 0 you?

What skills did you aocquire that can be implemented iuto your olar4room
activities?

¥bhat materials do you need in addition to those you already have in
order to do an effective job of teaching?

What implioationa for classroon organization or managemert does this
workashop have for you?

Should other teacheors be exposed t» thims:experience?
Are there experiences related to this one that you would like %o have?

Do you think you learned anything from this workshop that you oould
share with ot er teachere?
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Community Education Planning Project
Attitude Survey

R ko

Tutor Date
Center Name (Tutee) -
CLASSROOM LIFE

Here is a 1list of some statements that desnribe life in school. Circle the
letter in front of the statement that best tells how you feel about peing to

schonl,

There are no right or wrong answers,

1. Life in school has

a.
b.
c.
d.
e.

R

all good things

mostly good things

more good things than bad

about as many good things as bad
more bad things than good

mostly bad things

2, How hard are you working these days on learning what 1s being taught at
school?

Very hard,

Quite hard,

Not very hard.
Not hard at all,

3. When I'm in school, I

a.
< b,
C.

a.

usually feel wide awake and very interested

am pretty interested, kird of bored part of the time
am not very interested, bored quite a lot of the time
don't like it, feel bored and not with it
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7.
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2
How hard are you working on schoolwork compared with the others in your
class?
a, Harder than most,
b, A little harder than most.
c. About the same as mort,
d. A little less than most,
¢. Quite a bit less than most,

How many of the pupils in your class do what the teacher suggests?
a. Most of them do,

b, More than half do.

¢. Less than half do.

d. Hardly anybody does,

How good 1s your schoolwork compared with the work of others in your
class?

a, Much better than‘m)st.

b. A 1little better than most.

¢« About the same as most.

d. Not quite as good as most,

e. Much worse than‘most.

How often do the pupils in your class help each other with thelr schoolwork?
a, Most of the time,

b. Sometimes.
2, Hardly ever.

d. Never,




éAm‘“’?‘—-"!"tﬁmn.m»u, -

A FuiToxt Provided by Enic [l

How cften do the puplls in your class act friendly toward each other?

a,
b,

C.

Always,

Most of the time.
Sometimes,
Hardly ever,
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CEPP
Tutor Date
Center Name

HOW DO YOU FEEL ABOUT THESE THINGS?

Put a check in the box that tells how you feel about each of the statements

below.

There are no right or wrong answers.

I agree
almest

always

I agree
more than
I dis-

agree

I agree I disagree 1 disagree
as often more almost always
as I than X

dizagree agree

1. It is good to
take part as rnnch
as possible in
classroun work,

e s et

2. Asking the
teacher for help

1s a good thing
to do.

HOW DO YOU THINK YOUR TEACHERS FEEL?

Put a check in the box that tells how you think your teachers feel about each

of the statements below.

There are no right or wrong answers.

They
would
agree
almost
always

1, It is good to
take part as much as
possible in class-
00m Wory,

2, Asking the
teacher for help

18 a good thing
to do.

They
would
agree
more
than

disagree

They They They would
would would disagree
agree disagree almost always
as often more than

as dis- agree

agree

PQOR ORGiNAL e
AVAILABLE AT TIME FILMED



CEPP
Tutor : Date .
Center Name
MY THEACHER
Pretend that you could have your teachers ¢ In some way. Tor each nunber

check the box that best tells how you would e your teachers to act in your
schoel, . There are no right or wrong answers.

Much more A 1ittle The same A little  Much less
hey mcre Than as they less than Ghan they
do now They do  do now  they do do now
now now

1. Heip with work

2. Yell at us

3. Make sure work
is done

4, Ask us to
decide about
how we will
work - -

5. Smile and
laugh

6. Make us behave

7. fTrust us on
our own

8. bhkeuswor‘k -
hard

9. Show that they
understand how
we feel
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CEPP
Tuter Date
Center Name_

SELF=QOHCEPT SCALE

Each of us needs to know mor< about what we are like. This form is to help

you deseribe yourself and to deseribe how you would like to be.

There_are no right or wrong answers; cach p2rson may have different ideas. Answer
these according to your feellngs. It i3 important for you to give your own horst
mswers,

Think carefully and check the answer that tells if you are like the word says
nearly always, about ialf the time, or just now and then. In the second colum
check the answe¥ 1T you would I3ke tu ba iike the wonl says nearly alwys,
about half the time, or just now and tnen.

THIS IS THE WAY I AM THIS IS THE WAY I'D LIKE TO BE

hearly about fust. now nesy, about ust nowt
alwys hall ang_then always balfl _'h then
the time the time

— Friendly
Obedient
Honest -
Theught ful _— _
Brave

Careful
L ey S R————— LI Y mr —
Mean
Lazy
Truthful

Polite
Clean

Selfish
Helpful .
0ocd :

Cocperative
Cheerful
Jealous

l l >




T R e e

THIS IS THE WAY I &M

nearly about Just now
always half and then
the time

Sincere
Studious
Loyal
Likeable

A good sport

Useful
Dependable
Bashful

e Happy

Popular

7
THIS IS THE WAY I'D LIKE TO BE
nearly about Just now

alvays half and then
the time

L



COLMUNITY EDUCATION PLAIMING PROJECT - Olil
READING SKILL INVENTORY

TUTHE Date SUTOR —

Notes Stop after 5 consecutive errcrs in any group of questicnse. Uhen tuteo
hes falled in three groups, stop testing, Testing mus% be done with great
senaitivity, and muat minimige any feeling of failwe, frustration, and
pressure on the part of the tutco

1, DIRECRIONS Torrect Pesitant “Tncorzrect
Toint to your right eye
Print to your left ear
Which ia your right hand?
foint to your right ear
Point to your left eye
Which 18 your left hand? T

11, REVERSALS .
Present the following letters and words on cards and say, "Read thease words',
1. & 4, pal 8, pot 12, never 16, won 19 reed
2, n 5 no 9. Xeep 13, even ' 17, rats 20 lup
3, 4 6, rew 10, tops 14, Bam 18,
7 tar 11, meat 15, tan . .

III, SIGHT YOCABULARY

Present to the tutee a set of carda with the Cowmon Sight Vords on then,

(Beke cords from 118t on back page or purchase Dolck "Topper Words® eet)

Ask him to nake two pilesi lmowns ard wikmowie. Have him read to you the

plle of words he Jwwa, Count those he xresds correetly. Hie sight vocabulery
is words. licke a note of eny patterns which beeoue apparent,

v, Initindl Consonantsw suditory Recognition
Bxemplel "I shall say a word to you. Write the scund that you heer at the
beginning of the word: 'boy!, feeen!."

It the tutee falle to write correctly ten of the sowds, esk hin to repeat
the sounds to you. Thua you will know whaether he hears the sound correctly,
even though he ia not yet able to write the letters nssocisted with the

sounds.

1 dcdly 6. happy 11. plle 16, youth

2. gown T et 12, lexy 17« kangarco
3. sober 8, Jjen 13, naughty 18, tero

4. marry 9 robbit 14, tinder 19, violent

5. fish 10, bdbarder 15, we) wt




b

V.

VI,

Y11,

YI1I,

IX,

FINAL CONSONANTS -~ AUDITORY RTCOGNITION

Exemplet "I shell say e word to you, Vrita that eound that you hear at the
end of the word: 'rap (p); 'leg! (g)". .

Follow instructions of 1V, above.

1, bird 4. streem 7. lock (ok) - 10, fizht
2, dinlog 5. half 8. boil 11, xobe (b)
" 3. niss 6. topaz 9, sedon 12, soup

VISUAL RECOGNITION O QONSONANTS

Print the consononts on individusl cards., Present each card, soying,
"Thesr letters have .ounds. Con you sound them?"

Iist ths responses jn the apbi‘o;:riate colunnag,

Correot Hegitont Incorrect

Short Yowel Sounds

Print the words on cardes Present each cerd to the student, "Read these
viords es well as you can,"

1, 119 3. rog 5, bunmp 7. eoit '90 top
2. Jet 4, not 6, nret 8. scuff 10, natas

Short and Long Yowels, Blemding Sounda into Vords

Print the words on cards. Ask tutee, "Read these wi.yds as well a3 you can,"
1, nat 3¢ let 5. bill 7+ rob 9, fun

2, mate 4. themo 6, fine 8. robe 10, fume

Cononnant Blends and Digraphs = Auditory Recogniiion

Dxemple! "I shall say o word to you. i'rite the eound that you hear at the
beginning of the word, This soand will be a combination of two or
nore letters, fchicken! (ch)y 'specx! (sp)".

Follow instructions of I1I above,

1. gpoke 8+ choose 15, sauarey {ex) 22, gplendid
2, drive 9, trip 16, flower 23, sghepe
3. thank 10, ptand 17. crank (kr) 24, ppring
4, grow 11. practice 18, pheel S+ brass
5. plester 12, gloop 19, scremm (sery skr) 26, gming
6. glue 13, pstripe 20, gnore 27, Dbleck
7. skate 14, tll‘lw)(cl, 21, frenk 28, gperrow
’



X, Consonant Blonds and Digraphs = Visual Nocognition

Print the following conmbinations on gaoparate cexds. Presont each card to
the tutee, saying, "Con you toll no e wvord that starts with this sound?"

Bh’ Oh, th' Wh’ &1, dr’ Tty pl, Ll’ Bk, tr’ Bt, pry, 81, atr, 01’ ﬂ, cry
" sory, an, fr, spl, spr, br, sw, b1, s&p

Iist tho rosponses in the appropriate oolurma,.

Correat - Hoaitent Incorrect -

XI.  Yowol Combinations

Print tho following words on cards. "fry to say these worde ng woll o8
you enn, oven if you have never geon thon before," '

1+ coad 6, free 11, 1laid 16, neant 20- brow

2, bum 7o leak 12, fim 17. tem 21, took
3, nom . 8 aovotd 13, lout 18, Joy 22, 1de

4. beml 9, neok 14. nend 19, homl

~

5. low 10. opray 15, ham e




abmt
after
agnin
all
always
am

an

and
any
are
around
es

ask

at

ate

away

bu
becnuse
been

bofoxre

best

botter
big
black
blue
both
boxn,
bring
brown
but
buy
by

call
ome -
coan
carry
rlean
cold

come

could
2ut

did
do
does
Gone
denltt
dovm
draw
drink

cat
eight

every
ex:it

fall
fax

fast
find

first
five
fly
for
found
four
from
Al

funny

aave
got
give
8o
goe8
going
good
dot

COMMUNITY EDUCATION PLANNING PROJLCT

green
growv

had
has
have
he
help
her
hoxro
hin

- his

hold
hot
h ]o"
hurt

1

ir
in
into
is

it
its

Jump
Just

keep
kind
xnow

let
1ignt
like
1ittle
live
long
look

axe

COLR40N SIGHT WORDS

make
nany
may

me

men -
muen
must

my
myself

nevexr
new
no
not
now

eof
off
old
on
onee
one

only
open
or
our
aut
ayexr
evn

plek

please
protiy

nt

read
ride

right
round

said
sow

 ay”

sce
seven
shall
she
ghow
sing
it

gleep
emall
80
some
soon

stard.

stop

take
tell
ton
tnank
that
the
their
thon
then
there
thoge
they
think
this
thoee
three
t\.’ L )

today
too
try
two

under
up
upon
us
use

vexy

walk
want
wain
was
wash
e
well
wont

wore
what
whon
whore
which
white
who
why
will
wich
with
WOrK
vould
mite

yollow
yea
you
your




Tutee . Crede Date Tutor
Center Score Level
Level 1
AR Z H I @ 8 E B 0 10
A b 0 S 3 R 7 H P ) § U z Q 25
cat 800 red to biz work book cat was him  how 36
then open lotier Jar deep oven spell awake Dblock size 46
vioather oheuld 1ip finger tray felt etall; oliff lame satruck 56
approve plot huge quality sour imply .huni.dity urge 64
buwlk cxhaust obuse ocollapse glutton  elerify 70
recession threshold horizon residence participate quarantine 76
Ievel 1 = Reading Norams
fowae Grade 8r0orc Orede Secore CGrade Score 6rade Score Crade
3-8 X 2627 1.3 47 2.6 60 4.4 73 6.7
9 W 2829 1.4 48 27 61 4.5 74 6.8
10-11 2 20-31 1.5 49 2.8 62 4.7 75 7.0
12 3 3233 146 50 2.9 €3 4,8 - 86 7.2
13-14 o % 1.7 51 3,0 64 5.0
15 N 35 1.8 52 3.1 65 5,1
1617 6 1657 1,9 53 3.2 66 5.3
13 o7 8 2,0 54 3.3 67 5.5
19-20 N:] 3240 2,1 55 3.8 éa 5.7
a 9 R 2,2 56 3.8 69 549
22 1.0 243 2.3 57 3.9 70 6.1
1.1 “ 2.4 58 4 n 6.3
1.2 45-46 2.5 59 4.2 T2 6.5




COMMUNITY EDUCATION PLANNING PROJECT-OMI
Name Grade Date School —_—

Individu~l Learming Attitude Survey

Directions: Arrerge the faces in 'front of the child from left tc right, sterting
with card 1. Explain that the first face tells us that he likes
things very much, 1s very happy, etc, and the last face is very unhappy
and doesn't 1ike things at all. Next, explain the middle face ard then
the remaining faces. Then say "I wané to know how you feel about snm2
things in school. I shall ask you about something you do in school
and you point to the face that best tells how you feel! (Make sure the
child understands the response role, Use the first two items for
demonstration purposes if necegsary.

After reading code question to the child, point to each face and say
the qualifier clearly, making sure the child is following you.

1, Ooing to school 318...44:
all good mostly good about as much  mote bad than qood  mostly bad

good as bad
2. Which face shows how hard you are vorking in school?
very hard quife Tand &bt the some  not very hard hot hand at all
as most s

3. Which face shov's how you feel when you are in school?
Very, Very happy  pretty happy  don't ¥now A 1Iitle unhappy  wbappy
h,  which face shows how hard you are wodking in class?

very harcest very hard  about the same  not very hard  not hard at ell
of all as others

5. Which face shows how many childien in your class do what the teachei' says?
all cf them most of thom  Some of them ..y a few  handly anybody
6. Wnich face shows how good your work i1s in class?
the best of all  Very good  about the same  not as good  the woret
{. Wnich face shows how twch you help other children in your class with their work?
mny times  Iofs of times Somotimes  handly ever  never
8. Wnich face shows how friendly your class is’
ahays IPlenlly  most of The tfe  Somefim ... anoe In ehile hanly

ever

9. Which face shows how you feel about leaming things in class?

Very happy  mostly happy don't know  ~ot very happy  not lappy at all
10. Wnich fece shows how you feel about asking the teacher for help

very good  mostly good  Oon'e know ot very good  not good at all




My Teacher (Primary Form)

Directions: Arrange the teacher cards in front of the child from left to right,
starting with card 1. Move the middle card (III) closer to the child,
than the remaining cards. Say "Lets pretend that you could change
your teacher in some way, make her do different things than she does
now. Let's pretend that the middle picture is your teacher right now.
If you would like her to do more of...... (use example with positive
cornotations for the child)......you could point to this card (I) if
she should do a lot more than one (II) if you wanted her ‘- do only
a little more. (Repeat demonstration using an example with negative
connotaticns, )" Use first two items as further demonstration if
necessary,

Much more a little more the same  a little less much less

1., Yell and
shout at
the class

2. Help the
olass with

3. Make sure

work hard

7. Show that
they like

the class

i e e .




1

SELF CONCEPT SCALE (PRIMARY FORM)

DiREGTIORSt Arrange the faces in front of tho child starting with I on the left and 111

1.
2,
3.
4

e

10,

i,

12,
13,
14,

15,

16,

17,
18,

19,

Q

ERICaxes to
,u..m chi

"Dosandt Like o work hapd(N)

on the right,

For {tems marked "n",
WHITE caxds are for 'This is you now",

simu.teneously, for "Thio is the way I'd¢ like to be",
Say to child: "I went te know about you, and about what you think about

yourself,

See the faces=~ those (point
how you feel sbout yourself right now,.)

arrange the faces etarting with v 1o III,

Arrange PINK cards in the same way,

to the WHITE cards) will tell me
demonstrate by asking child some

queations and establishing a response mode).,..and these will tell me about

the way you would 1ike to bess..(demonstrate again),"

undexrstands the response mode required before proceeding)
"Now, I'm going to say some things that you ought to do, and you point to tae

face that tells how much it is like you now,

you'd like to be,"

SELF OONCEPT SCALE

(Be sure the child

and how much it is like tho way
(Be sure chiid understends the ooncept and difference.)

This is me now

<A1 of
the timo

Somo of  Not
the time: Often

This 1e tho way I'd like to be;

All of
the tire

Some of
the ting

Not
0ften

Has lots of friends,

1

Tries t0 do what teacher

Triea to tell the ¢ruth

Io brave; not afraid of
things

Is careful with momzy!s
things

Treats people nicely

Is moan sdth maliar chijdran

|

© e ) r- S N ﬂl- [P & .

Talds 1iea (X)

15 voxry smart
Trise t0 te

1ite~snys
"Mleace and g:ank youa‘y‘

Kesp your things clean,

Does: !t ke to share toys(N)

Tries to be helpfd

Tries to be good

Tries to work with other
¢hildren {n class

Tries 16 de happy

Oeta med when someons eles.
has something nice (W)

Tries very hard % listan
“mendat rules

m,n &emes with
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COLRfONITY EDUCATION PLANNING PROJEOTWOMI
Pupil Reading Skill Reooxd

~
A T R R e e B N ] M t R e e R B b e e L T Ll ]
TBAGHER o eiieciiniion ceocemeemne.. EKAMONER el

. WRAT Grade Level
Prosent Prodlems

LR LIRS o R e At LR R T TN T T R I e o I U S L ..-..f

- o T e DRI L P
Immature/ . Mature/Well
| Inadequate 25% Yariable. ‘| 754 Eotablished
1. Direotion 1 2 3 o 4 5
3 or - o~ - 16
less K] 10 15
II. Reversals _ )
15 or 16~ 90= 150- 2104
lens - 89 40 209
IIX, 8ight Yoocabulary
2 or - LB AT B
less ' T 12 17 .
Iv. Initial Consonants
1 24 S 6= 11
4 7 10
Y. Fna) Conaonants
2 15~ )1
( 8 14 20 .
Y1, Visual Reoogn, of
Consonante
1 2-3 -5 7-8 9
Yili, Short Towel Sounde
. 1 24 Yl i) 9
Yili, HRding Sounds
inta Words
Y Jase: -7 | 1026 ]
X Coneonant Blande | , '
and Dierephs
At toty Recogn, .
e 1% N L -t 1025 oé
X Conoonant Mends ' | LI I e I e .
L} d mn”l. ‘
Tiwual Reoognition
) § 68 Yowel Ombinations )

14at mmbere of correst responsit in ooTeapinding box adove,

R
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ERIC

Aruitoxt provided by Eic:

LIPS

Some Preliminary Evaluation Infcrmation



Brenner=Gestalt Readinsss

COMMUNITY €DUCATION PLANNING FRODECT-OMI

A genera)l screening measure for school readiness~Administered Cctober 1969

First Quartils Second Quartile ] Third Quartile [ Fourth Quertils
School Number % Numbsr % Number % | Number %
) S 11 2 11 6 32 9 46 _
Commodore
Sloat IIT 1 7 5 33 5 33 4 21
Avg. Avg.
1 4 27 2 13 5 27 4 27
Farragut
9% 11 6 33 6 33 4 22 2 12
Avg. Avge.
30% 19%
I 2 16 3 24 4 30 4 30
Jose
Ortega ~ II 8 34 10 41 6 25 0
AVg- R\lg.
254 15%
I I 5 6 30 6 30 7 35
Sen
Miguel 11 2 9 7 30 g 39 5 22
Augc Avg,
— 70% 28%
I 7 37 10 52 2 1 0
Sheridan 11 14 74 3 16 2 10 0
: Avg, Avg,
55% 0%
!'ﬂEAN: 4.7 25.3 504 28-3 4.9 25.9 3.5 Lgcg

P p—



COIIUNITY EDUCATION PLANNING PROJECT-OITX

SMIPLEs PRELIMINARY .DATA ANALYSIS

Ieorning- Attitudes Survey

Schoolt Srn Miguel (First Grades)

ROOM  MEAN IEDIAN  RANOE I 11 111 v

16 92,55 100,0 49,100 (51)%*¢ 73,40 96,90 100 100
17 82.32 82.5 £6-100 (44} 68.80 79.50 84,40 94.67
18 91.70 96,0 72-100 (28) 77.60 89.50 97.60 100
19 68,82 94.0 53100 (47)%* 7..00 85.17 97.60 100
MEM: 88,55 93,13 (42.05) 72.70 87.74 94,83 98.67

#  drops to 26 with exclusion of lowest score

#%  Arops to 31 with exclusion of lowest score

R R R T ——
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Teacher Workshop Schaedules

o

ERIC

Aruitoxt provided by Eic:
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MEMORARDLU

H=

Julia Grent, Reading Spectalist
Jemes Sichel, Reading Speciall st

DATE3 Decembex: 8, 1969

TOs

FROM: Carlos Ruling, Direotor
SUBJECT:

SCHEDULE OF LEIR VISITATIONS~1st GRADE

CEPP-OMI Principals and First Grede Teachers

COMMUNITY EDUCATION PLANNING PROJECT

Groups of teachers ettending the visitations will rueet at the CEPP-OMI office
at 205 Granada Avenue, at the ‘ime indicated on the schedule.

San Jose Daly City Daly City Burlingame St, Michac
Decs 8, 1969 Jen. 15, 1970 Jan. 16, 1970 Yan, 20, 13870 to be
8:%0=- 3110 814'5-.12:C0 | 8:45:-12:00 748512100 exranged
Sloat xMrs. Markey Mrg, Parroti | Mrs, Taber
7
Farragut ;Mrs. Arnold | Mra., leion Mrs, Brembier
— v ,
Ortegea 'Mra. Jackson Mrs, Fisler | Mrs, Mariamno
o
!
San Miguel ‘Miss Aldrich | Miss Barrett Miss Hayden Mrs, Jones
Sheri@an ¥rs, Defosaet€ ise Rappaport

Ll‘lrs o Pointer

i
'

» .o toe |
St Emydius iMrs. Ritchie

Sister
Lawrence Mary

}

St. Michaells ] Miss Stunr

1

CR1JG:JSsvadb



V. Some Services Reaching Outside the OMI Area
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A,

G.

Scheduled pnrant teacher conference were planned and piloted in the
project and are now a regular part of the on-going program in the
San Francisce Unified School District.

Science Curriculum Inprovement Study metho® and materials were

introduced to the S.F.U,S.D. through the CEPP-OMI,

Experimentation with Sullivan materials in OMI schools contributed
to the information that led to the adoptinn of these materials on a
large scale by S.F.U.S.D.

CEPP-OMI resources were made available to cammnity and school
personnel involved in planning the complexes.

Project resources have been made available to the Miller-Umruh
Reeding Program,

The adult education program initiated at Balboa High School 1s
avallable to all residents of San Franeisco.

The interdisciplinary team approach to elementary guidance is

being used in a number of San Francisco schools after having been piloted
At Jose Ortega School




VI. Accumplishments of the Ocean View, Merced Heights
Ingleside Comunity Association

e —



Since its beginning the OGMI has seen several major accomplishments and
many smaller ones. The Community Education Planning Project was founded by
the OMI Education Camittee and it provides special services to seven
elementary schools in the area, These services include Floating Teachgrs,
Reading Speclalists, Teacher Aides, and a Tutorial Program. Through financed
with federal funds, tke CEPP 1s administered by the community itself through
the Education Camnittee,

The OMI has succeeded in having an Adult Night School established at
Balboa High School, when there had not been one for 16 years,

The OMI obtained the purchase and remodeling of tihe Brwoks Property
for the use of the community,

The QMI publishes a community newspaper.

The OMI continues to ﬁgh’c for:

A Child Care enter for working mothers in our community

Fair Real Estate practices, vhic: wre so Liportant to keeping
this a decent community

Beautificatlor programs to create a better physical envirorment
(FACE loans)

Stronger sense of responsibility on the part of rental landlords

Continuous upgrading of our schools, and a greater voice in
their administration (CEPP) (Commrdty School Board)

Better park ard recreation facilities
Jobs and recreation for youth (Employment Committee)

Better working relations with the local business community
(Merchants' Association)

The establishment of a community mental health center or clinic

More efficlen’ city services in other words, more for your tax
dollar

More responsive city government

More cultural. and educational opportunities for residents of
all ages



Better ways of solving all the 1ittle problems of city life,, .
stray dogs, traffic problems, dirty streets, decrepit buildings,
ete,

NG
Y
1




