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ABSTRACT

Nine innovative programs, using different kinds of
internship, are described by the students taking part in them. The
Elementary Education Intern Program at Brigham Young University uses
gradual immersion in school activities rather than a sudden plunye,
The Sausalito Teacher Eilucation Project is an experimental on-site
teacher preparation program sponsored by San Francisco State College
to train teachers to pe more effective in multi-ethnic, inner city
classrooms. The University of Wisconsin at Milvaukee is davelopiug a
program to increase the responsibility and involvement of students.
Northwestern University student teachers have been living and
teaching at the Navajo Roigh Rock Demonstration School in Arizona to
gain insight into another culture. Excerpts fiom 10ads detail the
experiences of two interns from Antioch-Putney Graduate School of
Fducation in schools in Montgomery Co., Md., and Washington, D.C. At
Nev Mexico State University a co-operative program in teacher
education enebling students to learn on the job is now in its fifth
Year. In Kanawha Co., ¥W. Va., seven colleges and universities
cooperate with the school system in teacher education programs. The
University of Washington's Tri-University Project has developed a
prototype for elementary education, vhile Wayne State Unjversity
prepares students for the inner city by giving them greater classroon
tesponsibility. (MBN)
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New
Teachers:

EDO 42732

Now
Education

Probably one In ten of the hundreds of
educalion students who have used
Student Impact as a forum during the
pasttwo and a nall years have taken a
positive view of thelr teacher prepara-
tion. Invariably tho reason fcr this
optimistic {although not uncritical)
approach has been because these
programs stress, to a grcater or less
degreo, student participation in curricu-
tum development and academlec reform;
freedom of chelce for studentsto
decide on their own goals and how to
reach them; the process of human
development rather than the educationa!l
product of a teaching certificate; and a
structure fiuid and flexible enough to
continually respond to the diffcring
naads of the community.

The programs these students have
described 80 enthusiastically are largely
exparimental, existing and evolving
apart from their respective colleges of
education which pursue more traditiona!
routes to graduation and certification.
But, although such projects involve
relativaly few students, thelr impact Is
being felt by the large buik of students
In the regular programs who are
beginning to ask, "1 so-and-80 can help
develop the curricutum, choose his
own courses, get credit for community
work, why can't/?" The “apathetic"
students have gotten beyond the gripe
slage. They are wanting 1o know what
they can do aboul their own education.

Student Impact has refiected this
change in attitude on the part ¢« Student
NEA membership. Largely concerned

with frustrationa and grievances 10 begin

with, each succeeding issue has shown
the students’ growing realization that it
anything Is go'ng to happen in teacher
education, it is largely going to be
due 10 the students’ own efforts. Those
In exparimental models whose edu-
cation ls becoming increasingly more
"relevant” are going 10 have 13 help
1hosa who do not 88 yet even tealize how
M-equipped hey are fof 1oday's class-
ro0ins and today's tuned-out students.
Thete are & large number of publica-
tions giving lnformation on innovative

teacher preparation programs (such as
NCTEPS-NEA, Innovalive Programs in
Student Teaching) and on student-
initiated reform measures (such as ERIC
Clearinghouse on Higher Education,
Student Parlicipation In Academlo
Governance). But there are few that
present the studenis' own viewpoint on
thase pregrams. Here are nine,
described by the stucants themselves
or thair close assoclates. Three others
are described in Student Impact, Vo!. I,
No. 2. The alm I8 notto present the
“best” but the advantlages and dls-
advantages of a varlety of approaches
to meet this challenge of 'relevance.”

Students who believe that they are
being better prepared than thelr fellows
have the obligat/on to share thelr
knowledge with others. Thiy occasional
paper is Intended to be the forarunner
of a continuirg dialogue on how
students can have an impact on
educational reform.
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Gradual immersion in school activities
rather than the sudden plunge is the
theory benind the Elementary Education
Intern Program at Brigham Young
Unliversity,

The Sausalito Teacher Education Project
Is an experimenta! on-slte teacher
preparation program sponsofed by

San Francleco State College.

Students and faculty at the University
of Wisconsin-Milwaukee create a
teacher education aiternative.

Learning how to teach people of ditferent
cultures means living and learning with
them as Northwestern University student
teachers are doing at Rough Rock
Qemonstration School in Arizona.

Exceipts from the 1ogs of two Antioch-
rulney Graduate Schoot of Education
nterns,

New MexIco State University students
learn on the jo%.

Seven West Virginle colleges and a
county school system play new roles
In teacher pteparation.

Participants in the University of
Washington's Tel-Univereity Project
develop a prototype fot elementary
education,

Greater classroom responsibility equips
students at Wayne State Univarsity far
better tor that first year ot teathing

in the inner city.
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"An exciting opportunit,* for students at
the Y" is described by a BYU
journalism major and Intern al
Grandview Elementary Schoot, Salt
Lake City, Utah

BYU’s
Answer

to Teacher
Shock

Suzeo Edwards
Brigham Young University

Chrisimas maif always brings pleasant
surprises. Bul for seventy-five Brigham
Young Unlversitv educalion majors, there
comes along with the traditional holiday
qreetings long-awaited news of accepl-
anca into the Elemerntary Cducation Intetn
Program. This notification marks the

ond ol a process that has begun the
preceding fall when students who are
enrolled in 1he college of educaiion and
who wish to participate in the ixtern pro-
gram submit their applications, complete
with basic biographic data and a brief on
their philosophy of education.

In addition to personal Interviews with
the chairman of the pregram, Russell €.
Bishop, prospective inteins (generally
juniors. are required to have lacully
tecominendations and interviews with
reptesentatives of the school districts to
which they may be assignec. The
minimum grade point average Is250n a
4.0 scale (A, since most applicanta
maintain a 3.0 average or better, facully
generatly recommend students on such
persontt qualities as their abilities 1o telste
1o fellow students and 10 assume
responsibilily, their enthusiasm and
motivation, a3 well a8 on their academic
capabilities.

B

Hard Work But a Challenge

Tralning and preparation for the Intern
teaching experience begins in January
when the interns ti @ separaled from cther
education majors for special ¢lass
scheduling. The interns ete assigned for
the fi;sk two terrr. weeks 10 the e.amentary
school classrooms [n which they will
aventually be teaching the following
autumn. They thus familiarize themselves
with the schools, faculty, saff, and school
policles. A consicerable part of this first
period In school is £pent in observing the
teaching methods of different teachers,
preparing materials, doing research for
teaching units, and assuming many of the
responsibilities regu'arly assigned to
studentteachers or aides.

Alter their return in two weeks to the
college classroom, the interns begin what
is usually considered the most rigorous
term of their college experience. Not only
do they find themsetves on tha shorl end
of the calendar (an eight-week period of
instruction having been cut to six) but they
also lave two additionat pressures:
Instructors who expect a higher standard
from them than those teaching other
education majors and, because of the
nature of selection, peers who are above
average in perfonmance. For some interns,
the result has unfortunately been fierce
competition but for others it hasbeen &
continual end mutually profitable
challenge. Close association with fellow
interhs, where so0 many hours (ohten
extending well into the evening) ta spent
logether in study, research, and wotk
sess'ons is an unmeasured but important
strengthening factot 1ot 1ha intem program.

Having met part of their education
methods requirements in this six-week
block, the interns then return 1o theit
tespective elementary schools fot anothet
two weeks, This time they focus on actus!
toaching expetiences, assuming fot
various petiods tanging from one hout to
2 who'e day complete tesponsibility fot
their respective classes. The interh
semester is rounded off with anothet bout
of six weeks at Ihe university completing
the required education classes.

2




Ol:setion But Not Domination

One of the strong fealures of the Intern
program is its method of supervision.
Working directly with three interns each
for four weeks and acting in an advisoty
capacity and 63 a vatuable resource for
the ren.ainder of the semester ure the
intarn cootdinators.

Intern coordinators are selectively
chosen from among the experienced
teachers in the cooperating schools.
Thelr value is immeasurable. Not only do
they help the interns to solve specific
problems (1o do with discipline,
presentation ol new math concepts, or any
othwt area whate the students flounder’
but thay a1so make & positive contribution
to the interna’ education. Above all, they
show what experience can do with
children in a tearning situation. They do
not play a dominating role as is sometimes
the case with master teachers. Rather,
they dicect interns who remain tesponsible
for tha education of their own students
and who ¢hoose their own teaching
methods. No katern is forced to implenent
the set patiama of his supervising leacher.

In addition 1o this sympathetic supes-
vision from & classtoom feacher, close
a3sociation is maintained with the
university through an intem suparvisor
who advises on such matters s
graduation requitements and placement
83 woll 38 on in-class eaching
procedures.
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No Perfect Program, Yet

Problemns do arise in the program es they
would anywhere. Young peopie entering
any fiald ¢ in with vilality and enthusiasm.
They tce Idealistic, anxicus to get ahead,
and unharnessed by tradition, conformity,
and the ""rul-itis'' that plagues ~ome
teachers who have been around for a fong
time. Herein lies a still unresotved conlict
between interns and faculty member s with
established tenure. One intern coordinator
describes Interns as a threat to the old
stand-bys. "'They $¢8," sho explrins,
'new Ideas and teaching methods used.
They sea young peonle (who don't
apteciate that a school dayisfrom 8 am.
to 6 p.m.) working. producing, and
sincerely excited about education for
educalion's srxe. They see comparatively
inexperienced teachers surpassing them
in teaching and forcing thom o change
1ot fear of being replaced.”

However he value ol having interns
in the school districts was almost
immadiately re2onized and demand fot
them soon exceeded the humber that the
colteges and universitios were adble to
produce. One contributing factor 10 this is
that, although interns ara paid, their com-
pensation is ohty about five-eighihs of that
of & first year leacher. If & Utah $¢hool dis-
trict is threatened with lack of funds, it is
stifl adle Yo maintain qualily, improve the
student-teacher ratio, and keer abresst of
developirents in educaticn by hiring thvee
interns instead of two first yuat teachets.

But 841l the Greatest

Al Brigham Young Universit’, the intern
program Is growing and it looks a; il
students w il inCreasingly demand an
Internship exparierce. "itis a realistiv
approach to praparing young people fot
what teaching entails," commenied ane
intern. *"You see the whole schnol program
from beginning 1¢ end rathet than just a
fow weeks' segment.” Another agreed,
and added, “''ve never in my lite worked
$0 hard but when | finish this Internship,
leel | will be able 10 g0 anywhere and
succassiully contribute to the education
of my children."

Interns tnay be invotved in a variety of
teaching situations. They may be in self-
contained classronms; they may be leam
teaching; they may have students from
kindergarten to sixth grade; they may be
involved in *'Continvous Progress
Education™; of they may work with more
traditional methods. Regardiess of
facilities, teaching program, o¢ organiza-
tion, howevet, if asked about their
E'ementary Education Intern Program,
89 percent of the participants would teply,
“IUs the grealest '



The Sausalito
Toacher
Education
Project

The
STEP
Story...

is about teaching
teachers

through a
cooperative
program, .,

Ir. An off-campus
setting. ..

witha
specific goal . . .

on the team
concept...

To Make
Education Mote
Relsvant and
Mote Mesninghul

for children. ..

Photographs by Kazuhliro Tsuruta
Creative Aits
$San Francisco State College

Text by Elizabeth Titsworth
School of Education
San Francisco State College

of joint coltege, schoot district, and
community eftort

in a treining center and In schools in the
heart of a San Francisco "target area”

io train teachers 10 be more etfective
in mutti-ethnic classrooms in Inr.er city
schools

with college instructors, district
personnel, classroom teachers,
community representatives, and leacher
candidates all training together

children in eiementary schools, ol
different cultural and socio-econom’c
backgrounds, all with reeds and
prodlems and potential and asrArations.

These are
the tralning
groups
nvolved:

—There is a faculty staff of about fifteen
people, from ditferent cultures, different
educetional and experier.ce backgrounds,
with different philosophies and talents.
They, too, are in training: to become better
college and schoo! dis'rict teacher train-
ers. They siudy and practice using new
riethocs avd new malerials, and share
theit s:.englths with vach other. Those di-
tectiy from inner city classrooms teem
feach ot demonstiate in the college in-
slruction; those from the college go into
the classrooms and work with the teachers
and students; those from the community
participate in both arenas, helping parents
and teachers and teacher trainers get to-
gether for a better education fot their ahil-
dren,

~In turn, members of this group shate
their training wit a corps of sixteen class-
room ‘teachers from inner City schools,
who volunteer for participation in STEP.

—Both ¢f these groups then coopetate
i the training of about thirly-two teacher
candidates of students—in their fith year
credential program. STEP instructonal
stafl works with the teacher candidates in
the lraining center and in the tlassrooms
of e STEP tlassroom teachers. AS shu-
dents ate ready, they go into these same
classrooms with these same teachers fot
theit student teaching experience.
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Thisls the
way It
works for
teacher
candidates:

—We applied fcr STEP. After Individual
conferences on the program, its expecta-
tions, our qualifications and interests, we
were scheduled lot un inlerview and told
to bring with us a creative object—some-
thing we had done owrselves. The inter-
view teams were made up of three STEP
faculty-staff and a current STEF student
from bx "h black and white cultures. During
the first half of the interview we were asked
to discuss out ''creation.” The team mem-
bers playad different roles as to positive,
negative, disinterested, etc. This was to
test sensitivity and communication. Fot the
second hall we were asked 10 play the role
of the teacher in a difficut fith grade
classroom on the first day of school, with
a given task. We had five minutes to pre-
pare. The team membders played "to the
Nt the roles ot problem pupils you might
find In such a classroom in an inner City
echool. This ws 10 lest control, and it cer-
ta: 3ty gidl 1 don't think any o us had ever
experienced Just that kink of interview be-
fore. Of about pighty applicarts these
teams selected thirly-two presetvice shi-
dents.

~Duting the beginning i lall semester,
toncentralion is on instruction with soms
observation/participation in classrooms
with pupits—the locus W on whal you
teach and how you teach i

We had alt out s0-cafted "methods

ERIC
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courses” with STEP. In out Sociat Studies
we were lrained priniarily In the Taba ap-
proach. This was new, difficult, oftentimes
frustrating; we were taught to plan on sps-
cific behavioral objectives, with a progres.
slon of sctivites and responses on the
part of teacher und student that would
achieve these objectives. It wasn'l easy,
but it gave us some solid tkiflls and com-
petencies that are now raying off *s we
student teach in the classroom.

in our Reading/Language Arts, we had
a college instructor and a STEP instructor
ditectly from an inner city sctool class.
toom who laught as a team, with othet
SYEP instructors coming in to demonstrate
fessons of work with small groups. The lal-
ter were from different cultures and had
each used some different kinds of tech-
niques in this subject atea. The Taba ap-
proach was followed in this class also, 10-
gether with micro-teaching, the Active
Learnir.) concept, group and video leed-
back and evaluation.

Our Maih was laught 48 a workshop. We
el fot thtee hours one night each week
in the off-campus training centet. Thers
we worked with concepts and materials
and solved mathematical problems in
small groups, just as we would be doind
with out own pupils in the classroom. Em-
phasis was on the Active Leaming ap-
proach, with wide use of manipulative ma-
ferials.

° N
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There was also a course In Gensric
Curriculum which retated the conlent and
methods 1o the kinds of children we wou'ld
teach, with emphasis on special problems
and understanding community inluences.

The STEP Instructors had specilic ex-
pectalions ol what students should be able
to do at vailous stages of the Instructional
program. Some of the competency testing
was through micro-teaching, some on
actual performance with pupils in a
teacher assistant capacity.

As we were ready, we would go o the
next stage. For example, some sludents
went inlo classrooms as teacher assistants
In Reading/Language Aris earlier than
othars. Some went Into the first student
teaching phase on the condition that they
undertook scme  simulianaous special
work in an area of weakness.

—By spring semester, almost alft of us
ware placed in palirs as student teachers
with the classroom teachets who wete
also in tra‘ning in STEP. The STEP supet-
visors were the same people who had par-
tiripated in ihe instructional phase. This
made a leam of the STEP instrucior/supet-
visor, the STEP classroom teacher, and
the two STEP student teachers in the
classroom.

We are now in the first phase ol our
student teaching. Student teachers are in
classrooms lour tull days, Monday through
Thursday. On Fridays we all meet at the
training center. The first half of the morn-
ing we meet in small groups. These
greups ate composed of the instructor/
supervisor and his pairs of student teach-
ers. In these we share our problems,
ideas, and concerns, and also get adci-
tional he'd from our INStrucior/supervisot
in content, methods, and malerials. During
the last hali of the motning, which often
goes on 1o 1:00 p.m_, we have special in-
structional sessions. For example, in one
ol thesa a group of communily people,
mainly parents, discussed with us dheit ex-
pectations of & teachet. This particutat
group was afl black and they teally faid it
oh the lina aboumt what they wanted for
their children, what they wanted from a

teacher of thelr chitdren. h was & fiery
give-and-take session thal added a very
important dimension ‘0 our perception of
the kind of chiloren, parents, and com-
munity we would face in Inner city
schools,

Our Math workshop is also continuing,
and there is a studenti-initiated class on
The Role ot the Teacher that we can at-
tend on Tuesday nighis if we desire.

—When we demonstrate that we are
ready, we will go Into our second student
teaching phase—in a different community,
on a difierent grade level—lo give us a
more varled teaching experience.

—After spring semester, we will go Into an
individua! contract program to continue
through June. This will include In-depth
evaluation of eacth of our sirengths and
weaknesses, Based on the results of these
evaluations, each of us, together with our
instructor/supervisor, will prepare an indi-
vidual contract. According 1o reeds, the
contract may place emphasis on room en-
vironment, grouping, pupil assessment,
teaching reading, ot just more general
practice in lesson planning—and fof prep-
aration fof our first year of teaching.

~—Those of us who are tecommended by
STEP and accepted by the district will be
placed in a group of inner city schools in
the STEP invotvement areas as first year
teachers, with STEP providing suppottive
services [of that year. Others may be
placed in different kinds of schools in
other areas.

in afl of 1he STEP orogram, with leacher
Lainers, expetienced ¢lassroom leach-
ers, fiest year leachers, and teacher can-
didates, thete IS an emphasis of Pro-
viding the very best learning experiences
for the chilkd—iearning esperiences which
are tich and meaninghd 10 M, which wilt
motivate him 1o think, feed, and vale fot

6
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March 1970

Dear President
Gonzalas, -

Because

Gripes

After reading your magazine for the
month of January, | thought It was about
time 1o it down and writa to you and
to inform students around the United
Slates about the tnatitute in Education
at the University of Wisconsin-
Milwaukee. Indeed, the irslitule came to
retlity because of soma of the sams
gripes which | have read regularly in
your student magazine, The Institute
was appioved by the Unliversity of
Wisconsin-Mitwaukee faculty on Aprli
17, 1969, and we began our program In
September. This experimental
education program “emarged from three
major sources and/or problams: 1) the
problem of the inflexidllity of Institutiona!
forms; 2) the desire of students to be
involved in the planning ol th:e!r own
program of studlies; and 3) the
realization of the Bchool of Educat! n
staff that there was a need to continy-
ousty seek better ways ol educating
trachers.” The Institute Itself is
comprised of fifty professional students
and fifty preprofeasional students. . .
Many varied and valuable educational
expariences are now belng explored
by members of the Institute bul let me
explain briefly what the Institute has
meant for ms. The Institute has given me
the opportunity 1o prepare myseltto
survive In and hopetully Imptove, slong
with others, the urban education syste m,
It has moant much more time devoled

to practical exparlencein teaching. It
has also enabled me to gain a grasp of
the total educational system within a
secondary school. Currently, | sm
working with a school soclal worker, and
wli 300n bagin 10 work with a school
psychsloglal,

indeer, the Instiiute Is more than an
1te:n pregram. it is my hopo that
students who have wrilten in to the
"gripes” saction of your Journai will read
this description aboul the Insiitute and
really feel that changa can coma about,

l vail be glad lo answer any further
questions aboul the Institute in
Education at the University of Wisconsin-
Mitwaukoe, Please feel freo to write to
oither me or Director Bernlce Woltsen
at the Institute.—Atan Godshaw

Alan Godshaw’s invitation was eccepled.
Two Student NEA repional coordinators
and state presigents, Cindy Miller of South
Caralina end Kent Bowden of Michigan,
called Ethe! Peterson, otie of the students
involved In the organization of the Institule.
They wanted 16 know how the project ever
Qot started, the degree uf student invoive.-
ment. whether Alan's claim thal it was ane
excellent way lo rasotve the 'gripes” wns
1rue, lo whal exient the progiram was
accepled by the University, and how stu-
dents were evaluated. Here are excerpts
from their taped telephone Lonversation

in March 1570;

g
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Cindy Miller: Kent and | are bothinvolved
In some innovative programs In our stales.
We'd like to ask you some questions. For
example, we're wondering how closely
students and adlvisors ars working to-
gether on this program. In drawing up the
curriculum just how much were the stu-
dents consulted?

Ethel Peterson: | would say that probably
one of the prima reasons the Institute
came about was because there were two
or three faculty members who were ready
to hear us out, listen to us. | guess there
were probably about fifteen of us who
established a very close personal relation-
ship with these facuity which later de-
veloped into a professional type ¢. work-
ing situation where we all got together and
spent many, many hours first taking about
ideas and then coming down to reality,
putting our ideas on paper and going
through the political process of getting
them accepted.

Cindy: In otr.er words, this really was a
student-initiated effort?

Ethel: Well, these three or four faculty
were discussing on their own about what
and how to change, and we twelve or fif-
teen were having bull sessions, t00; then
when we all got together we found we had
been talking on the same frequency. ...
We joined up and continued our rap ses-
slons. When we couldn't agree, we
quibbled and argued about what was more
important uritil we reached conclusions....
But [ would say, too, that had it not been
for our group—for the students—the In-
stitute could never have been Created.
Had we not been behind it all, the faculty
could not have gotten the Idea across. As
it was everybody knew students were in-
volved.

Cindy: How many?

Ethel: As | said before about twelve fo
fifteen at first. Now we have about fifty-five.
... The Institute has twiy parts to it. One
part Is organized for the students’ profes-

Full Tt Provided by ERIC.
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slonal year when most of themn are com-
pletely self-directed, having to take no
formal courses at all. The other part Is for
preprofessionals {freshmen and sopho-
mores) who have to have two or three
years of regular college bafore they can
get ta thelr professional year. As prepro-
fessionals, they can choose courses from
the whole spectrum of the university
curriculum, but they still have 1o take
courses. . . . The university requires 128
credits. We give 30 for the professiona!
year so that means students have to find
98 credits from the university in any field
thoy wish beforehand. . . . Of course,
thay're restricted if they want to teach,
For Instance, | was In secondary educa-
tion, In English—and | had to take all the
required courses of the English depart-
ment if | wanted to teach Englich. You
have to meet your majcr requirements if
you’re in secondary education. We
couldn‘t tamper with that.

Kent: How much self-direction does the
student have in determining his own cur-
riculum structure?

Ethel: I'm now a graduate assislantand
one of my jobs s to work with the forty-
odd people in the preprofessional group.
I mect with them as a group for two hours
every week and we talk about the courses
they're taking. . .. It's a brand-new thing
to them—this self-direction—they're

pretty confused. So a lot of them are tak-
Ing pretty much the regular courses they'd
have as freshmen, anyway. Some are in
one course they maybe wouldn't have had
In the regular program, like a girl who is
taking Modern Dance. Two or three others
have also decided they know enough
about italready not to take Introductory
Economics. This may or may notbe true.
They’ll find that out fater for themselves.

Cindy: Were these their decisions?

Ethel: Right! But they each have a faculty
member who acts as their tutor {we call
them tutors).

Kent: So what is the real answer about
self-direction? Is it comp'ete? Can a stu-
dent do anything he wants?

Ethel: | would say it's complete, but t'd
say, too, that the students aren't ready 10
accept it. That much self-direction
frightens them. They don’t know what to
do withit....The course I'mglving Is
called Education Colloguium Il and | guess
the whole purpose of it is to prepare them
for independent study in thelr professional
year—how to use thelr freedom to move
around as they want.

Cindy: I've found inthe program I'm in-
volved in that we have a very tight-knit
group of thirty students. It's such a unique
program [Contemporary University] com-
pared with those In the rest of the Uni-
versity (University of South Carolina).
Have you formed such a group, such a
community?

Ethel: Our biggest error in the beginning
was tandom selection. We were “'par-
ticipatory democracy' type people. We
believed that we all should have an equal
right to participate in any program. So
when we had 150 applications, we just
random!y selected some of them.

Kent: How?

Ethel: Well, it wasn't purely randoin. First
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of all, we decided that the people who had
helped develop the program—like myself
—would get In automatically. That was
about elght people. Then we decided to
admit all black people who applied be-
cause we felt we positively needed the
black Influence. That brought nine more.
Then we wanted males and females. If your
schools are anything like mine, they're at
least 75 percentfemale In education. So we

declded to letin all the males who applied.

That left about 75 piaces. We agreed we
wanted reasonable proportions of ele-
mentary and secondary education people.
So we put all the secondary ed names in

a hat and pulled out twenty of them. That
was a stupid error. It was dumb, becauss
we realize now that not all people have
equal potential to succeed in radical and
innovative programs.

Cindy: What kind of criteria do you set
now? How do you differentiate between
those who have potential and those who
don'1?

Ethel: That's tough. Some people would
agree with me and some wouldn't. |

would try to get to know the people as well
as | could, ask them very subjective
questions and declde for myself using my
own criteria, whether | fiked the way the
people answered or not. I'd ask subjective
questions like: "'If you were teaching a
reading class and, after a white boy

finishes his plece, he turns and says,
'‘Okay, Nigger, it's your turir now,” what
wou'ld you do?" I'd ask: "What do you see
ateacher as? Should he be a change
agent or should he support the status
quo?” .. .1 would not weigh heavily on
grade averages unless they were very,
very low. | guess | operate on the
philosophy that even if you're smart, it
doesn't mean you'il get guod grades. . . .
This selection business is an area of
confusion and I'm sorry about that. .. .

Anyway, we changed our policy this
past semestar. When No. 1 semester
ended this year, there were nine openings
€0 the students and faculty on the Pollcy
Committee elected three of their number to
form a Selection Committee and | was one
of those three (there were two students
and one faculty). This Is what we did. We
called In the twenty-five applicants, inter-
viewed them, and then the three of us
declded whom we wanted. I'm sure from
now on there'll be no more random selec-
tion. The policy people will empower
other people to choose to the best of their
ability. ... I'm sorry about this.  mean,
you have to apologize, it's such a subjec-
tive kind of thing.

Kent: Your program states that students’
progress Is evaluated by the staff as well
as the students themselves. What criteria
are used?

Ethel: Again, that's a quastion that bugs

everybody. It's & really hard thing to do.
We're using traditional criteria now, you
know, like: "What kind of activities have
you been Involved in? What variety of edu-
cational experlences have you had? Have
you worked In community-oriented
schools or free school situations?" And
so on. They are all pretty much traditional
criteria. But | myself apply very subjective
ones as well: "How and in what ways have
you changed? Have your emotional in-
sights been atfected? Are you really ac-
cepting change—in yourself? Then if,
after introspection, you find yourself at the
same place philosophlcally, personally,
emotionally, what real value do you think
your experiences have been to you?"

Kent: What was the process you used for
evaluation?

Ethel: I'll explain how it worked last
semester. We don't think it was a very
good way of working it—in fact, there was
a lot of screaming and compfalning about
the way the evaluation classes were
organized. But we knew we had to
evaluate students’ pragress and that tha
criteria were very ambiguous, so we
formed a seven-man review commi:tee:
the director, three faculty, chosen by the
faculty, and three students, chosen by

the students. Each person to be evaluated
turned In a self-evaluation—written or
tape-recorded—on what he felt had hap-
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New York City: Tralning ground for Fordham
University education students. Their program
Is described by Leslie Talbott In Student
impact, Vol It, No. 2.

The Gustavus Adolphus College (Minnesota)
internship program has brought enthusiastic
response from its participants who believe

it s the way to prepare for teaching. The
program is described by John M. Ondov in
Student Impact, Vol. I, No. 2.

pened to him in four months at the Insti-
tute. They also tu'ned ir; evaluations from
people they had been working with In the
field—teachers, community organizers,
etc.

Kent: All subjective?
Ethel: No, I don't think so.
Kent: Was there a pattern?

Ethel: | don‘t know whether you could call
it a pattern or not. People all agreed that
there was just too much formalized
evaluation anyway. Each person on the
review committee decided on his own
whether a student should continue or not,
judging from what he saw. If there was any
doubt, that student was called in for a
personal Interview. . . . What they found
out last semester was that the people who
had divergsd from traditional experiences
were the ones they were always calling in
to talk to personally. For instance, there
was this student who went to Berkeley for
three rnonths and messed around with
commune living arrangements. He did a
lot of welrd, wild things—like getting him-
self committed to a mental institution for
three weeks. He felt it would he!p him ba-
come a better teacher. . . . The Instituie is
for doing such wild things—getting com-
mitted, going to jail so you can see what
Jaitis like, soyou car leam. . .. But hew

e

do you evaluate such experiences?

I'm going to be teaching in a similar
school situation to the one | had last
semester. All my kids there knew a heiluva
lot more abgut jJail than | do and | kept
wishing then that I'd had that experience,
because a lot of them would have spoken
to me about thelr situations and | wouldn't
have been so shutoff. . ..

We have a travel fund for students now.
They can get money {juist a subsidy, they'll
have to fund some of it themselves) if they
say where they're going, why, and what
they hope to get out of it. They may coms
back and say it was a waste of their time
but a learning experience. . . .

Of course, like | sald before, if you want
to teach, you still have to fulfi!l preorofes-
slonal assignments first. Students still
only get 30 credits for their professional
year. But we think, In spite of bugs, that
the Institu'e offers the very best prepara-
tion for teaching we’ve heard of so far.—
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The only contributions that Student im-
pact has recelved so far from and about
Indlan students have emphasized thelr
assimllation into the Anglo culture (see
Vol. |, No. 3-4). Here, st Rough Rock,
Arizona, they are trylng a bilingual, bl-
cultural approach, and student teachers
from Northwestern University are partici-
pating. The director of clinical experl-
ences in the college of education de-
scribes how five coeds have been living
and learning with theii Indian students.
The students are required to keep
logs. It is hoped to reproduce extracts
from these {together with any other con-
tributions you may wish to include) In a
future Student Impact Issue or in a spe-
cial monograph on Indian education,

Student
Teaching

Navajo
Style

Theodore Kauss

During the past two years, five Northwest-
ern University coeds have served thelr stu-
dent teaching clinical experience at a
Navajo Reservation. The glrls taught pri-
mary through junlor high levels at the
Rough Rock Demonstration School,
Rough Rock, Arizona. They were prepared
for possible cuitura! shock through partici-
pation in a formal course on Indians and
independent studv with an anthropology
professor.

Rough Rock Demonstration School, lo-
cated In the center of the Navajo Reserva-
tion, was opened In 1966. The underlying
philosophy of the school is to achieve
quality education by teaching Navajo tra-
ditions and customs along with modern
skills, The all-Navajo school board, elect-
ed by members of the community, has
striven to preserve the Identity of Navajo
while incorporating an Anglo educationa)
program. The schoo! serves as a model of
effective and efficient local control and
bilingual, blcultural education.

While student teaching the girls were
required to keep professional logs and at
the end of each week to send coples of
thelr entries to the school of education.
The logs and !etlers recelved frem the
coeds enabled the director of clinical ex-
periences to provide “'mait order"” super-
vision during most of the quarter.

personal assistance and friendship, Stu-
dent teaching advisors from the school of
education visited the coeds for several
days during their sixth week at Rough
Rock.

The student teaching duties Included
living with the girls in the dormitory as well
as teaching during the day and leading
recreational activities in the late afternoons
and evenings. “‘Lights-out"’ meant “'lights-
out” for everyone in the dorm including the
university coeds. Weekends offered the
only real opportunity for time off as the
children returned home to thelr Navajo
famtiies.

The most difficult challenges of the
quarter were in understanding the Nava-
jo's uncomforiable position of simultane-
ously wanting an Anglo education and a
Navajo culture. Though the coeds galned
triendships on the facuity and, in some in-
stances, the love of the students, they
were also reciplents of culture shock
waves. The housemothers, dorm parents,
and clads parents were constant remind-
ers of the distance the coeds were to re-
main from the Navajo community.

The dormitory represented a significant
part of the experlence. Here the coeds
were observed as white girls by both the
younger girls and the older dorm parents.
The younger girls rarely left them alone.

Teachers and administrators at the *“They started by just staring and watching

demonstration schoo! offered cn-the-site
guidance and direction. They also offered

and asking, "What's your name?" ove!
and over again. Soon they came by to
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walch the coeds fix thelr hair. Within a few
wecks some of the girls had copled the
Anglo halr styles.

But the dorm parents were not as quick-
ly fasclnated by the coeds. They wore
either much stricter with the students than
the coeds cared to be or they Ignored
them entirely.

In many ways, however, the dormitory
provided the best way for the coeds to
make the necessary adjustments. it en-
- abled the children to help the coeds !earn
words and phrases in the Navajo tongue.
It provided a place for girls to come for in-
dividual help. It broke much of the severity
of barriers of culture, language, education,
and race.

Although the coeds often wished they
could speak the Navajo tongue, the fact
that most of the people at the school
spoke English reasonably well made the
language issue less critical. It was the ap-
parent cultural differences that stood out
as the most difficult challenge. Many incl-
dents occurred which confirmed their ob-
servations.

It was not at all uncommon to find the
students hitting and fighling with each
other for no apparent reason. They would
then wander off with no ook of anger or
salisfaction. It was just looked on as an
everyday happening.

Another Navajo trait which was ex-
pressed throughout the schoo! was a defi-
nite lack of time awareness. Rarely did
meetings or classes begin at a scheduled
time, but no one was the worse for it. Their
slow movement, steady stare, and soft
volce symbolized, for one of the coeds, the
Navajos’ rigid accaptance of life. What
Anglos would assoclate with inaction and
an absence of thinking, for the Navajo, Is
respect and consideration and the natural
way to look and act. The writer was a vic-
tim of “Navajo time" when he waited for
twenty-two hours In Farmington, New
Mexico, for a representative of the school
to take him to Rough Rock.

The coeds felt that so many of the things
they automatically assumed about educa-
tion were completely strange to the Nav-
ajo. Attendance at the schoo! was op-
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tional; homework was not stressed. Class
parents, trying to be helpful, would fre-
quently give students answers during tests
—and often the answers were incorrect.
Parents were permitted to come Into the
room at any time and talk to their children.
Visitors were frequent at the school. Often
so much time was spent In preparing dis-
plays for the visitors that regular classes
had to be ignored.

Classes were conducted in English, but
the coeds noted that most of the English
was learned by rote, and the students sel-
dom had a real understanding of what they
were saying or singing. However, few of
the students saw merit in learning to read
and write Navajo, and greater enthusiasm
was expressed in learning English.

A variety of jaunts was taken by the girls
on their owa or with other members of the
faculty on weekends while the students
were away. On one trip they visiled the
Painted Desert and the Petrified Forest
and camped In a gas station parking lot.
They climbed canyon walis, feeling tempt-
ed lo get as close to the edge as possible.
They rode horseback, drove cars and
buses—traveled in every way. Other
weekends—those spent at the school—
were occupled with trips to the local trad-
ing post, walching volcanic sunsets, play-
ing softball, flying kites, reading, talking,
and resting.

One of the girls spent consideratw time
with the people in the community. She
rounded up the pigs, tended sheep and
watched the calves roped and branded.
Another coed was especially pleased
when her creative writing efforts ylelded
response. One boy, eleven yzars old but
only third grade level, wrote this:

First 1 get some green mud. Then I mix it
with water. [ mix it like making fry bread.
Only it turn to clay. | think of what I'll
make. ! decided 1¢ make a bowl. I roll the
clay on my desk until it turns into a long
snake. And then | make it round like a
snake going to sleep. | smeoth the sides
and there is a pretty bowl.

The third university gid was greatly en-

couraged when a few girls were waiting
for her In the dormitory to review some
multiplication work. They were trylng to
compete for the first grade of 100 on
tables.

Although the glrls often felt they had
little prestige, only a litlle authority, and
no real place in the system, they were re-
luctant to leave at the end of the quarter.
it is a NavaJo way that no one helps an-
other uniess he is first asked to help. The
Northwestern coeds were being asked to
hetp. They started by reading bed-time
storles each night in the dormitory, and
each girl had her cholce of stories. They
watzhed the students perform Navajo
dances. They were joked with and teased.
An Indian child told a student teacher she
woul!d never make a good Indian—"her
jeans whispered.”

One of the coeds summed up her ex-
perience by saying, “I'll be back.” So will
Northwastern. Director Dillon Platero has
invited us to continue sending concerned
and sensitive student teachers to particl-
pate in the educat'onal happenings at his
Rough Rock Demonstration School.—

Students at Central Washington State College
believe that living and learning togsther should
be a part of the college experierice especially
in tha ftield of education. Bruce Gale

describes their program for freshmenin
Student impact, Vol. I, No. 2.
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Days
Like
This

Teacher preparation which Involves a
summer of seminars on education inits
soclal context, nine months of nearly
full-time work In a classroom, con-
tinuous self-evaluation via dally logs
and frequent intern-advisor conferences,
serminars which complement classroom
experience, and a major project in any
form—paper, film, videotape, tape
recording--and which culminates at the
end of fifteen months in a Master of Aris
In Teaching (MAT) degree. Antioch-
Putney Graduate School of Education
students participate in such a program.
Emphasis here is on practical
experience and interns’ self-awareness.
The keeping of personal logs and the
informal atmosphere of small group
discusslons focus each Intern's attention
on seif—how each individual relates to
those with whom he works (children,
school staff, fellow interns, college
personnel) and how personalily affects
one's teaching style and philosophy of
education. Action and reflection, the
keynote, Excerpts from two Interns’
logs follow.

Sop-
teamber
13

Getting acclimated to Wheaton High
School (Montgomery County, Maryland)
has been difficuit and challenging. | feel
very inadequate in history because I've
only had six hours of U.S. and six of
European. That lack, together with the
total absence of any methods training—it's
more or less forced me to confine rnyself
to reading the approved texts and to
approach class from a problem-centered
view, e. g., democracy, economics, Civit
rights. Ctasses have been very alive, lots ot
sotid rapport, but | feel guilty about nt
providing enough facts to adequately
prepare them for college boards. But hell,
they know more data than | do.

The necessary evil of facts must be
tolerated, but with a strong emphasis on
more theoretical discussions, and this for
the underachievers as well as the college-
bound. The underachlevers seem to be the
most challenging. They're in the foregone
category of "stupid.” Butit Is so satisfying
to sea them comae alive when they can
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express an oplnion that has welght and
makes sense. | wonder why | have to
frustrate and further browbeat them into
data submission when they have no
Intention of going to college and will
Immediately forget, if they ever iearn,
facts? One more year of school and they
“become’* adults. Why not talk about what
they want to talk about, find out what they
think, maybe offer suggestions or at least
lead them to critical thinking and free
uninhibited expression? Why not give
them the experience of being genulnely
liked on an adult fevel, by an “authority”?
An authority in the forin of a teacher to
whom they've perhaps never related well
to before because of thelr poor
performance?

Otherwise, | fee! very good about my
set-up. Ithink | have a real chance to
learn something about teaching. Every-
thing Is available including a helpful
faculty. My kids are good. We get along
well. The preparation gets tedious at
times. There's just a hell of a lot of work 0
do and i'm notsure it can all be done.

But even more than a degree, | want to
Jearn teaching. It comes first. Except
sometimes.

Phil J. observed me for the first time
Tuesday, Septem.er 12th. [twas chaotic.
The morning after the meeting the evening
before {punch, beer, etc.}, | was totally
disabled and unprepared. Homeroom was
a mass of red tape that cou'dn't have been
finished in twice the time. The projector
for the first class movies didn't function.
The kids were wound up about something.
But we did salvage a discussion and,
consldering everything, it wasn't bad.
Matter of fact, it was damn good.

Today began poorly. 1 was feeling guilty
and inadequate because | just don't know
erough history. The social studies
department head, Mr. R. walked into my
first class and asked how things were
going. | explained my feelings and he just
smited. *'| feel that way every year," he
sald. So we talked about the problem-
solving approach which I've been using
because | know no other way and because
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Sep-~
tember 15

Sep-
tember
20

Ilike it and he sald itwas a good
experiment. That made my day.

1'm still troubled with how to test/grade
this approach and with what to do with
the factual material. The college-bound
need the facts to pass college boards and
the underachlevers need them for tho
psychological satisfaction of putting
something ¢oncrete on a paper. But essay
tests are practically a necessity with this
kind of teaching. Dilemma.

Mr. R. also warned that objective tests
are a protection for the teacher when
grade complaints are registered.

Goal of teaching is not to traln kids how
to live tomorrow, but how to live today,

Education and | must go together, | know.
| Just don't know how.

Made a big mistake in class today. We
were talking about the Boston Tea Party
—property destruction, the English law,
the attempt by the patricis to make a point,
and civil disobedience. The introduction
to today's situation, e.g., riots, demon-
strations, was obvious. So was the paralle!
—10 me. To them, the patriots had no
choice, the Negroes shou!d oe patient.
One boy sald that the patriots were white,
so they were right. The discussion was
reduced to prejudicss, that was trouble.

Second mistake. Brought a class to the
library 10 do research in economlcs:
theories, problems. | had judged from
class discussions that they were Interested
and that | could leave the choice of topic
to them. { judged wrong. It was too broad
and vague.

Third broad theory type mistake. i'm
beginning to feel that | shou!d emphasize
more facts, that discussions can be
overdone, based on wishful thinking or
opinions more than reason.

For the moment, I'li have to keep them
werking on reports to give me a chance to
read.

Final note. Seem to be making better
inroads each day with those who have
appeared hesitant, apprehensive, or
repelled by my beard. This includes
students as well as faculty.

Sep-
tember
21

A great day, satisfying, enjoyable,
accomplishment. Talked with one student
about her concern with grades and
growing up and confusion. And another
ahout the Peace Corps and soclal
awareness and people contact. Thisis
the kind of interaction | {ove. And | hope
will someday be my life's work.,

Sep-
tember

October
2

October
3

First day ot orlentation at Randal! Junlor
High School (Washington, D.C ). Many
teachers were subtly if notopenly
sarcastic about . . . individual instruction.
It made me realize how when a person
becomes a part of an institution they tend
to blend withiit. . . . We were very glad to
get Room 126—one of the more pleasant
rooms without windows facing out on s
traffic,

My homeroom girls are hard to contro!. |
called Sharon's mother; she's one of my
biggest discipline problems. Her mother
says Sharon has always been a clown in
school, Is the youngest child, and has
received a lot of attention. Her mother
uses the "'strap” 1o punish misbehavior in
school. But Sharon Is also a teader in her
iittle group. | suggested to her mother we
work together on Sharon's leadership
abilities.

Sharon did several things for me and |
asked her to preside over a meeting to

16




October
4

October
13,
Seminar

select a representative for a school paper.
Her behavior was good.

Today, I talked with Alvin, another
restiess "“trouble producer.’ He told me
very boldly that he was neither “dumb"’
nor “'crazy.” | did not generate these
remarks. Someone else must have sald
them to him as he seems upset. | don’t
know how much one can do with kids by
sermonizing but my telling him | knew he
was neither dumb nor crazy (In fact, |
think he's bright) seemed 10 help. Some-
where along the way he had to learn to
tatk “with"” me and not “at’* me—to
realize that | was a person, 100, and that all
aduits are not out 10 punish him.,

Sharon displays a lot of good leadership
qualities.

| feel overworked with my homeroom
and have little time left for my classes.. ..
I am trying to gather materials for teaching.
Have just discovered a book on Sefected
Free and inexpensive Materials for
Teachers and wrote away to many sources
for films and literature.

I forrad Phil J. (the Antioch seminar
leader) very Inspirational. He really makes
me want to teath and implement all the
revclutionary ideas | have ever had about
schools. My Ideas were firsi vorn out of
boredom in a one-room schoo! at an early
age. | can re.nember Spring out of the
window. | was totally uninvolved, bored,
and very tired of sitting. Children should
not be sitting in a classroom for a full day.
Many of them would develop better with a
half-day of problem games, recreational
activities where arithmetic, fair play, social
interaction, and trust of adults are learned.
| belleve that the regimentation students
undergo (even in physical education
classes) makes them angry. They are

full of play (which | like in them) and jusi
using this need to play in an educational
way (if | can figure out how to do it)
would be an answer.

I feel | have to ask more meaningful
questions (Phit-inspired) and give them
observational challenges, | wonder if
school does not channel reactions and
needs to an extent that observation ability

No-
vember

Is actually reduced.

Phil's drawings last night also gave me
the Idea of using drawings or illustrated
lactures as a technique. | have noticed
pletures, however bad, are a good device
for getting attention. God knows | need
more attention-getting devlcesl | have
aleo thought of the approach | have used
with my daughter, Celia, who Is completely
trusting with adults. | have been careful to
keep her boundarles of choices within her
capacity to control herself and to con-
tinuously widen those boundaries. This
sort of Idea does not seem to come up
in educational literature.

The restrictive rules which a child
undergoes in kindergarten should not be
so similar 1o those in senlor high school.
There seems to be litile expanding of
choices and little growth of personal
identity, maturity, or the ability to have an
equal exchange with adults without some
fear or hostility,

After seeing films on how Skinner
trained pigeons to be hostile, friendly, or
even to dance with rewards at the right
time, 1 am convinced (these are not lithle
pigeons, | know) that rewards are very
important In positive learning. Students
seem to Interpret many things as punish-
ment—grades, red marks, cross marks,
regimentation.

Today | got up at 3:00 a.m. and worked on
lesson plans—got to school at 8:00 a.m.
The boys were apathetic, pencil-less and
without paper. | asked them to come back
fo class at 3:00 p.m. prepared, It didn't
work; the ones who needed it most did

not come.

One teacher (who punishes the kids
physicelly) has offered to help ''straighten
out my girls.” She's well meaning but !
have roticed that when she '‘straightens
out” same of my giris they just come back
and suik for a couple of days—not
causing any "trouble.” | betieve that
childre 1 who are overpunished are not
trustworthy or open. . . .

I cannot seem to project myself enough.
It bothers me when kids just don‘t listen
{o me.
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Later In

R L) R T

We had a teachers’ meeting. Mrs. L., &

November, soft-spoken friendly person, gave a few of

undated
excerpts

her ideas regarding discipline and teach-
ing. But she also told us abeut her
failures when she first started. We were
Invited to quit if we could not maintain
disciptine, etc. Mrs. L., as a beginner, had
the same problems we have as interns.
Mrs. W. sounded very much as she did
when she talked to my glris after the fight.
I'm wondering what the permanent effects
are of fear techniques. . ..

Today, my boys responded to me. The
toplc was resources and how people use
thalr resources. We cqntrasted the
American Indians’ use of the continent
with ours' at present. The students asked
questions and were Interested. | was
kappy. ... The same approach was & big
flop with my second period g'rls. ...

Most of my class plans so far have
been written work because they expect it
and the whole grou does not listen. t
decided to try short lectures, games,
teports, and role-playing. i was very
surprised when my boys responded to
these techniques. My girls ara less
responsive although they are supposed to
be brighter (it makes me wonder about
testing and tracking). Some of my best
workers have stopped working white
others are working more. . .. | vzould like
to establish more material trust in my stu-
dents. Today, one of them told me she
had done work but wou'd finish it at home.
1 knew she had not dene it. She could not
show her work. | told her there was no
reason for her not to be honest with me,
that | had not planned to punish her. She
seemed shocked. It seems that punish-
ment breeds the need for more punish-
ment and a good portion of our discipline
problems arise because the students do
not trust adults. . . .

Today, one teacher told me that a few
years ago 21 Randall the teachers ran the
school—it was always orderly, etc. Now
"'the kids are running the school." But
the Student Council functions very poorly.
This reminded me of an experience | had
last year when | was a substitute teacher.
The Student Council had just been elected

December,
undated
excerpls

at that school and the kids were making
their little speeches at an assembly about
their proposals, etc. The principal, in a
sort of benediction, added that this did
not mean that students could run the
schooll "You are the children and we are
the adulls; we run the schoo' "' In essence,
he pronounced the Council "an impotent
body." | don't believe it's possible to
suddenly have a student-centered schoo!,
but | believe it should be a prime aim and
the method by which this could be
accomplished could be worked out easlly
on a gradual basis, but started Intensively
In the first years of school now. ...

This evening | had some of my geography
students over for dinner. They were
apprectative and diverting. They spoke
treely about Randall as a school and the
teachers. They even gave me advice.
They danced, gossiped, and expressed
some interest in geography. Some were
very eager to read the textbook (they fesl
lost without it), others wanted to play
games and do more map work. They left
reluctantly, ...

Today was chaos at school. My boys
were livelier (even) than usual. | had
commented the week before to a teacher
that there was no paper throwing In my
classes. Well, it came today, thick and
heavy. | had prepared a reading sheet
and a film strip. Nothing worked.

I don’t know whether it was the weather
as it had snowed heavily or a full sheet of
reading that caused the chaos. Maybe tha
presence of the projector itself in the room
made a difference. One boy ran outin the
hall and was suspended. 1 don't believe in
making a public spectacie of achild asa
form of punishment but | have seen it
oftendone. ...

1 don't betieve | have dong a lot to im-
prcve my students’ image of themselves.
However, | feel it Is very difficult to do at
Randall where there Is so much "catile
driving" and screaming at children, (it is
not only at this school. As a substitute |
can say it happens at most schools.) Some
of my students heve asked me 1o be tighter
on my controls. But my philnsophy (which
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“panaldin. 0 0 Vageos Hameg) L I haven't entirely acted out) is that controls

At th s . = ) should come from withln, from positive
{ a /f ‘ e of a /WM ! learning experiences, to be of any perma-
’/q"’v""[‘//' . o }N./// (1 ‘} 8 nentvalue....

; X .
/‘ o s ‘\.,» ¢ If(vll., :

January Phil asked us if we thought there was a

12, contradiction in what Antioch is doing. It

Seminar  seems there are many contradictions in
what we are doing and everyone seems
ultra-confused. Ethei says that having a
summer experimental school helps the
Trinity College interns to adapt. But | feel
that it is not Antioch's philosophy (if I dig
it yet) to adapt at all—but to change things.
In this case, | think Antioch should start its
own experimental school—laboratory—in
which Antioch has complete freedom, its
own equipment, etc. Perhaps we should
deal with younger children exclusively.
But to be effective, any program must have
a ""known" philosophy and a fonger range
program. . ..

Itis now January 13, Saturday, and | fee!
so rauch has happened 10 me lately within
myself. Things I can't relate that are of
such significance they overshadow any-
thing else that might happen. In other
circumstances | would say that what has
happened otherwise could fill pages. |
feel that splritually and eniotionally—I
need aretreat—a time to walk, to think, to
reconstruct.—
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Experienced
Beginners

One of the more ambitious teachar edu-
cation experimertal elorts has been ini-
tiated at New Mexico State Un versity—
the Cooperative Program in Teacher
Education undsr the direction of Jack
Saunders. Now in Its fifth year, the Co-op
progtam has graduated more successiul
rexparienced beginners'’ than any othet
simitar project in the state, Co-op Gloria
Cruz, who submitted a c'ascription of the
program to Student Impact In Oclober
1969, commented: *'As for me, | enjoyed
being a co-op. After my first year | had
many scars, yel my personal experi-
ences enriched my outiook on teaching
and on life.” The mast ouistanding ad-
vantage of the program, according to
Gioria. was *being abls to develop las!-
ing re'ationships with lhe students.”

Rather than presenting officlal ma-
terials on the program, here are the
comments of some earlier participants,
togethet with an interview by Court Crow
with Donald C. Roush, tormer dean of
education and at presenmt NMSU vice
president for academic atairs and chair-
man of the National Commission on
Teacher Education and Professional
Standards,

Among the eighty-five co-op panticl-
rants ie Steve Wilkerscy who described
the r*saram in Student Impect (second
introcuctory issue) as follows:

A P T . o e e i i

"QOurs is a four calendar year work-siudy
program which places enrollees in public
schools for one semsster each year and
in the college classroom during the other
semester and the summer. Selection of
rarticipants depends on an overall '8’
average in high school, cn recommenda-
tions by counselars, and on demonstra-
tion of soma financial need. Our work
phase is conducled in one of Las Cruces’
twenty cooperating schools; the first year
is spent in an elementary school, the sec-
ond in a junior high school, and thn last
two years al the leve! of our choice. A
graduated hourly salary ranging from $1.90
for freshmen to $2.65 for seniors is paid
for the thirty-five hours per week we spend
as aides, assisiant teachers, and co-
teachers.”

The joal of this program is {0 create
what Jack Saunders calls the “experi-
enced beginner; an individual who has
spent four semesters—the equivalent of
two years—in the public schools. He has
had extensive experience in the differenti-
aled toles that he may play as a teacher.
He has the opportunity to test the kind of
experiences he has had in the colleya
classtoom, in the public school class-
room." In addition, he predicls that this
experimental work-study program may
serve as a ''possible guide fot futura im-
provements in the overall teacher educa-
tion process.”

How students interviewed by Student
Impact regarded thelr program

“This experience has confirmed my am-
bitions to become a teacher. | feel that |
will be better prepared—cerlainly better
able 10 cope with the problems 'l en-
counter in the classroom. | worked with
the fourth grade level and | fearned much
about communicating with these children
and much about the probletas and pet-
sonalities of this age group.” Bonnie Hosie
(first year ¢0-0p)

“In addition 10 the thirty-five hour work
schedules, we carry an education course
which supplements and coincides with our
work phase. This weekly four-hout class iz
desighed 1or ¢0-0p students and consiste

of material which is directly applicable to
our experiences in the classroom. For in-
stance, during the first work semester,
when we are in elementary schools, we
learn about manuscript writing, audo-
visual aids, and childhood psychology—
information which reenforces our work ex-
perience.” Pat Trujillo (firstyear ¢o-op)

“During our second work phase we do
a lot of one-to-one tuloring. | worked with
a slow learner (a sevenieen-year-old who
read at & second grade level) and a gifted
child (a thirteen-year-old wno enjoyed
reading Shakespeare). We've learned, as
every beginning teacher does, that there
are a fot of chitdren who don't fit in the
average.”' varolyn Russell {second year
©c0-0p)

"'As third year ¢o-0ps we are consid-
ered assistant teachers. We wotn with in-
dividuals, sub-groups, and .. lui group
and construct curriculum malerials to
teach to the group. Our corresponding
seminar focuses on how 10 sonstruct cur-
riculum materials, how to conslruct tests,
and how to use these materials in the
classroom.” Dolores Lucero (third year
€0-0p)

Faculty opinion

Co-0p field supervisws reaffiem their
studenis’ approval of this program. They
are "impressed with the opportunity theyd
students have had to develop confidence
in the classroom situation” (Judy Mc-
Bride) and with their "understanding of
what .8 natural classroom sihuation is"”



(«/alter Palton). “Co-op students have
tremendous advantage over the typical
teacher education student,” Terry Horlon
believes. Chris Buethe, instruclor of sec-
ond year co-ops, confirms this beliefl: "The
prime question is, ‘What happens in the
long run?' | think that the answer [s that
the co-op teacher will be retained in
teaching. He will stay there with a high
level of productivity and a high level of
achievement, ba a very good teacher and
serve as a model for the whole teaching
ptofession.”

NMSU's co-op program is one attempt
10 “help leachers be more ef'ective each
day of their career, from the freshman year
of college to retirement,” according to
NMSU Vice President, Donald C. Roush,
“The teaching profession should drop the
use of the terms pre-service ard In-
service, betause the ‘pieces’ of a teach-
er's education often serve to confuse and
frusirate the teachet insiead of increasing
his effectiveness . . . As sociely ard
knowledge change, professionals need to
know mote and more of what studenls are
taught. Students need to learn about the
real world of the £chool and teachers need
to learn what the real worid ol the schoot
ought to be.™

Courl Crow of the Student Impact ad-
visory commiltee asked Donald Roush
tor furiher details in a later interview. W
was during job recruitment time and they
talked aboul the readiness ol the first
co-op graduates for teaching:

"Graduales ¢f the ¢0-0p program will
land running. Most first year teachers are
going 10 qet edvice from their teachers
next doot—'Don't you think you should
do this? of ‘Why do you do thal? Grad-
vates from the oid kind of program: ptob-
ably think: ‘Well, alter afl, this tetcher's
taught quite a bit s0 maybe { should do
what she suggests.’ What that oldet teach-
ef recommends may be wtong, but the
pressures are there and pretly soon the
rew teacher conforms. Sometimes the con-
formity is good and sometimes 'S terri-
ble. Sometimes it's contrary to good fearn-

ing practices. Nevertheless, some teachers
are threalened by a new teacher who does
a good job and some of them, maybe not
intentionally, get the new {eacher to con-
form more to their ways so they aren't
hreatened. Co-op graduales won't con-
form to anything unless they think it's right.
They've already played four different roles
as understudies in the schools; they've
spent so much time on videolape that
they're practically TV actors and actresses.
They're experienced beginners. Because
when they graduate co-op students will
have spent four semesters in the public
schools, superintendents are really after
them. They're coming to campus now and
offering co-op graduates the equivalent
of two years’ experience on the talary
scale."—
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Town-Gown
Cooperation

Aruitoxt provided by Eic:

Telephone calls to Student NEA
members and consultants around the
country this winter helped Identity
experimental teacher education models.
One project that telephone surveyers
were told about was a cooperative
student teaching center in Kanawha
County, West Virglinia, Center
coordinator Kathryn Maddox describas
the program,

The cooperation tetween colleges and
public schools so fiaquently calted for is
a reality in Appatachian Wes! Virginia.
Composed of representatives from seven
colleges and universities, the Kanawha
County School System, the state depart-
ment of education, community and
professional organizations, the Mulli-
Institutional Student Teaching Center
has been cooperatively planned to im-
prove laboralory expetiences in student
teaching, to upgrade the quality and
selection of supervision teachers, and 1o
encourage all participating agencies to
re-evaluale their role in teacher
education.

Unique opporiunities for Center student
teachers include: (a) pre-student teaching
orientation week; (b} joint seminars with
other colleges; (c) inter-school and intra-
school observation of ouistanding
teachers; (d) assistance from the county's
Sixty specialists and coordinatots; (e)
curriculum planning and teaching within a
team structure; and {f) an overnight retreat
planned by sludent teachers '0 anatyze
and evaluate their student teaching
expetience.

What do students say about the Center?

The retreat was great for Sue Ann Webbd,

West Virginia State, because she could
see the common problems which face
student teachers. “it made me feel thati
was meeling prodblems olher student

teachers have faced and that my situation
was not a unique one after all. | feel |
have deve!oped more confidence in
myself and that am now much betler
adjusted to becoming a competent
teacher.” Joy Smithberger, Marshall
University, realized that she really didn't
have any problems: "I realized as a result
ot the relreat that | really have no problems
in my own student teaching experience
as compared 10 those some of rny fellow
student teachers have encountered. |
think a greater appreciation of what a
terrific supervising teacher | have was a
direct result."—Center Newsletter,

May 1970

What has been its effect on education?

The close public school-college tie
has influenced curriculum within the
teacher education programs of the co-
operating colleges.

Since the inception of the Center, every
participating college now utitizes Flanders
Interaction Analysis, as well as micro-
teaching and simulation laboratories, as a
part of pre-student teaching experience.
Each participating college is also
expanding the role ot laboratory pre-
studen! teaching experiences in
cooperation and consultation with
Kanawha County. Public s¢hool super-
visors are also involved with college
and university programs to such an
extent that several are now teaching
college methods cou*ses, and conducting
seminars for student teachers.

What ere the defects of the program?
Student teaching is the climax and most
valuable experience 10 out four years of
college preparation. Our Ceater activities
have given us many broadening
experiences; however, out one big
disappointment in student teaching is
with our individual college seminars. Our
weekly seminars are the tesponsibility
of each coilege, and some student
teachers feet they are having good
learning experiences tut the majority we
inlerviewed feel they are being “short
changed.”
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Most colleges otier credit for these
seminars and students are shocked to
discover tnere is no structure or guide-
linas and many seminars are wasted time.
Wae propose action-oriented seminars.
The students could cooperatively plan
worthwhile projects and actually teach
them in groups. We woutd like 1o include
interaction analysis, conceplual earning,
nonverbal communication, methods using
multimedia, questioning lechniques,
discipline techniques, and bulletin board
ideas. We would like t0 emphasiza these
projecis could be taught and evaiuated
cooperatively by student teachers and
college supervisors.

We would also like to recommend more
Center-planned seminars in our subject
areas and mote building seminars
involving student teachers from ditferent
colleges. Tha Center already Is imple-
menting many new ideas and projects
10 equip Us 1o bo good teachers, and we
plead it vrill continue to grow and
influence colleg:: programs and public
sChoot progress.— Some Overanxious
Students” in the Cenler Newsleller,

May 1970

Are students the only ones to benefit?

In addition to the unique features involv-
ing Center student teachers, supervising
teachers also recelive specializad training
through: (a) a pte-sefvice orientation
program conducted by the Center cootdi-
nator and tha Advisoty Committed; (b)
graduate courses spetifically designed
10 meetl the needs of supervising teachers;
{c) six-week summer institutes in the
analysis of teaching; (d) periodical
luncneon meetings for all supervising
teachers, state legisfators, and partici-
pating college stafl which provide

ies fof involvement with
nationefly known consultants, and fot
participation in an on-going evaluation
of the Centet program.

Significantly, Kanawha County has
accepied full partnership in leachet
education through the creation ¢f a *'stuft
teacher™ position as a hew direction
toward differentiated staffing. The staft

teacher role includes the teaching of
de nonslration lessons for analysis; the
conducting of buildi~:, seminars for
student teachiers, ne / teachers and
supervising leachers; aiid cerving as
liaison detween the county and the
college. The influence of the special
training of the staft leachet is expecled to
be multiplied with his contacts with
reguiar siafl, ulimately reaciing the
Appalachian child who may sutfer lrom
disadvantagement.

The Kanawha County Centet concept
is permeating throughout West Virginia,
serving os a model, and wil' ultimately give
national impetus to cooperative efforts of
a State depariment, a school system.
and multi-institutions to commitment for
excellonce in teacher education. Con-
structive change lo meet the demands of
the future is the key to better education in
tha United States, and the Center has
accerded this challenge.

The Kanawha County Student Teaching
Centet received, in February 1870, the
Distinguished Achigvement in Teasher
E£ducation award presented by the
American Association of Cofleges for
Teacher Education.—
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Growing
Pains

The Tri-University Project in Elementary
Education conducted at New York Uni-
versity, the University of Nebraska, and
the Unlversity of Washington Is search-
ing for ways to humanize leachers and
teaching. "Humanizing education means
that we begin to treat children-students
as human beings,” tald The Dally Ne-
braskan (Octodber 3, 1969) in an article
describing the project, "It means we
have to treat them as sudjects rather
than objects, treal them as people with
atrengths and weaknesses and problems
and personalily and pofential, people
with faces, identity.” But how can (his be
accomplished? Al the University o!
Washington, director Ambrose Clegg
and associale director Anna Ochoa are
attempting fo do this in thefr Experi-
mental Model for Teacher Education
using a performance-bssed curricufum,
“There are several unlque aspec = to our
ong-year program,” said graduate assist-
ant Jack Simpson in a December 1069
dialogue descrihing the project. “For
ona thing, it involves on-site, field-based
Instruction. For another, there is a one-
to-ona supervisoty te'ationship, In fact,
the program ls entirely individuatized.”

The associate direclor describes the
project: "Entoliment Is cutrently limited
to twenty students. AN professional
training In the theory and methods of
teaching and supervised classroom ex-

e e ot e

perience is done in the schools, Formal
instruction occurs in shplied seminars;
that is, observation and demonstration
teaching immediatety follow instruction
in pedsgogical theory. Perfcrmance
tasks are stated in the areas of clase
room management, soclal studies, read-
ing, language, arts, mathematics, sci-
ence, education psychology and evalua-
tion. These tasks are not necessarily
identical for every student. The !asks
and thelr sequence are established in
terms of the student's background and
nesds. The student may participate in
the process of determining the perform-
ance tasks in order to meet the minimum
level of leacher competence.

“Three academic gquariers are spenl
on a full-time basis in the cooperating
Sealtle area schools. Currenlly, two
schools ara in the Seallle District and
one is in the Shoreline District. These
sctools are selecied to provide the pros-
pective teacher with experience in dif-
ferent socio-economic neighborhoods.”

A unique project, still a model, still
devefoping and changing. Staff and stu-
dents are freely exchanging ideas on
how to iron out the kinks and make
such an Individualized form of ¢lemen-
tary teacher education applicalie to
teacher prepatation programs through-
out the country.

Here are some excerpls from the De-

Pictured L&t 10 Right: Antoinette Oberg, Intern;
Patricia Hayes, Intern; Dr. Roger Wood,
Instructor; Latrelfe Nation, Intern.

Pictured Left to Right: Mike McAdams, (nfern;
Jean Howell, Intern; June Tyler, Instructor;
Melissa Geflel, Intern.

cember 1969 seminar, in which studente
commeant on various aspects of thelr pro-
gram, They agree, In principle, with tha
Individualizetion, with tlelng in on-ite-
spot afternocn seminars to their work on
Yuesdays and Thursdays at school. They
like having a special advisor, a '‘teaching
participant supervisor” as they call him,
who relates to their Interests as students
far better than a regular classroom
teacher; they enjoy seeing more than
one type of scheol, having the freedom
to criticize and to participate in the de-
velopnient of the program. But . . , And
here ate a few of thelr doubts.
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1. On-sile 2. Freedom 3. One-to-one
instruction Inthe supervision
classrcom

Jack Simpson: Do you think that the on-
site nstruction you've received has been
ot benefil 1o you?

Judy Beyer: Not really.

Jack: The afiernoon sessions don't seem
to li; in? Cecilia, would you agree with
that

Cecllia Whitman: One problem with them
Is that they are struggling to relale to our
classroom experience on Tuesdays and
Thursdays. | think if they just got beyond
that and gidn’t worry about the lie-in, we
could learn mote. As it is, we never get be-
yond “ways of teaching reading.”

Patricia Koyamatsu: They have been kind
of disappointing for me, 100, but | lika the
exchange of ideas. /dthough, t don't say
very much, | have big ears and | listen and
[ take in a1 kinds of things from studenis
who are younger than me. { never had this
chance befote.

Jack: Do you mean that you are learning
things from students younget than you?

Pat: | am 36. Whete ) went 1o school be-
fors, | just associated with people my own
836 anJ thete was NO input of hew Kieas.
This is one thing 3bOut teaching, you have
1o get 10 know alf 8ges.

Jack: Do you feel that 1:e school in which
you are teaching allows you the freedom
necessary to perfzim the task required of
you?

Cecitia: 1 think s0, yes. Others have dif-
ferent opinions. But my experience is that
the school is very open in lelling me do
whatever | wanl to do. Of course, | am will-
ing to work within its framework. | don't
feel any great urge 1o do my thing. It is
almost impossidle in a two-hou? stint twice
a week lo really do your own thing be-
cause there is no follow-through the next
day. There is no consecutive foltow-
through any time. My particular school
people have been interesting. | have
learned from them even though they are
doing some things ! consider negative. At
least, | am fearning what not to do. . . .
Bid this isn't really atways the case, of
course. Some renity great ieas have been
brought up at e learning tesoutce center,
for examote. The fellow there al Wing Luke
Is in a non-classroom teaching situation:
he has some very new and different pro-
jects going on.

Pat: | haven't had very much freedom. F've
sensed a critical type of attitude toward
me on the parl of the classroom teacher,
I'm looking forward to working with some-
one just a litle moce {ree and a little tess
concerned about my doing sumething
wWIONg.

Jack: How do you think the one-to-one
supervision is working out? How do you
qet on with the "'teacher participant supes-
visors''?

Judy: W's a good idea. For one thing i
gives the classroom teacher you're work-
ing with a thance to discuss problems she
may be having with you with someone
else. Some teachers are reluctant to ex-
press their teal feelings about what you'te
doing 1o your lace but they talk freely o
your leacher participant supervisor. He
can then give you the feecback and you
can learn how your actions affect people.
He can also give you constructive criticism
ad belp you with yout own problems.

Cecilia: Tha only thing | would suggest is
a closer match. But that may not be pos-
sible, because of the nature of our pro-
gram. We have a lot of intermediale peo-
ple working with us as supervisors, whete-
as in class we've gol a ol of primary
leachers. The relationship between the
supervisot end intern is great, though. itis
reafly close, e tot closer I'm sute than i
we were working with a classroom teacher,

Pat: My supervisor has been very encout-
aging and tve noticed that she doesn't
compete with me. | fee! this sort of com-
petition with a regular classroom teacher
whereas, with my teachet participant, |
feel that she is pulting for me all the way.
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4, individuallzed

Instruction

Jack: One aspect of our program is the in-
dividualization. We have tried to fit instruc-
tion to meet the individual intern’s needs,
to allow as much flexibility within the pro-
gram as possible. Do you think this has
been a help or a hindrance?

Antoineite Oberg: Ideally, it is a terrific
idea, but | don't think it has been workiny
very smoothly because the program is new
and we're having troudle fust scheduling.

Ceocitia: Insofar as all of the individua!
approaches narrow dowit lo completing
basically the same things, there is not
much variely. Maybe how we approach it
is d° srent, but all the interns still have to
$£ow that they can bandle all the outlined
objectives. . . . | think they're pretty valid
objectivas in most cases.

Judy: This individi..:ization approachis a
myth. The objeclives are specific and too
narrow 10 allow for moch room, How
many diffetent ways do you measure how
18l a child I8 ot his secondary character-
istics? One of the problems with the pro-
gram is that it does not incorporate out in-
dividual ideas. Nobody lakes our thing
seriously. it seems that out instructors are
somewhere else with their own ideas of
what we should learn. Many of us teel that
we have imporiant ideas, 100, that are rele-
vanl, and they are just nol being utitized.

8. Diftering

student
perspectives

Jack: Our program is a year-fong pro-
gram. We have people working on bache-
lor's degrees, peoplo working on masler’s
degrees, and people with bachelor’s de-
grees simmply working for teashing certifi-
cates. This umbrella approach 1o teacher
centification, ¢o you feel that the variety of
people thal come logether is helpful 10 you
in formulating your own ideas lowards
education?

Cecilia: I think it's great. Most of the con-
ventional programs seem to focus on
sweet young Lhings, but there are different
backgrounds and different age Qroups
here. Pat says she has learned a ot from
younger people and that perhaps vne of
the things we should try to do is be more
tolerant of their ideas. It is easy 10 scy 1o
yourself, “"Well, come out and gelinto the
real world &nd you'll see what it’s like."”

Judy: U'm not so much of a sweet young
hing, even if I'm youna. Anyway. in regu-
lar university classes, you do get a great
variety of people in the lecture courses
with 100 to 200 peop'e present. Bt in our
situation where twenty people from dif-
farent backgrounds have to 1a'k in this little
contained room, lunch togethet, and 6o
everything together, ineviladly we're going
1o start 1o exchange ideas.

8. Teaching

In three types
of schools

Jack: Cne of the aspects of program Is
the idea that we have three types of
schools: suburban, inner city, and urban.
Although your views must be a bit limited
because of tha time element, do you feel
that this will benefit you in the fong run?

Antolnette: It we can gel into different
types of schools, definitely. But | really
aon't see any possibility of getting the kind
of cross-section we need with the schools
that we have access to. ideatly, 1 thought
it was a tetrific idea; | wouldn't want to go
in 3 the teaching profession it | didn't have
e perience in different schools.

Coecilia: | would like 10 see a better selec-
tion made iniially, so thal we could see
some of the exiremes. We have one ex-
treme right here, very conventional middle
class, but as for the other exireme—
there's Surrey Downs, a suburban school,
which sounds like a possibility but | don't
know if they have tnade any contact thefe.

Pal: Only because somecna from the Td-U
Project 1ast year is teaching there, they
worked it oul as a special deal. Bl what
abaut going inlo a place like Ardmore, of
Valley View in the Highline Disirict which
is 8 new team teaching school? We don't
really get into some of these things. |
would tike 10 see a school that uses pro-
grammed learning, teaching machines,
and all the newer audiovisual things.
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7. Varlety of

experiances

Jack: Another aspect of our program is
1o let you have experiences beyond your
own classroom scene. Have you been able
1o do this—to look a1 & variety of teaching
styles and techniques?

Pat: The only opportunity | had to visit
sthools happened at a time when there
were nO classes in session. Howaver, |
was at Wing Luke School for a time and |
found that very beneficial becauss it
brought new Insights into the way children
leamn and how differently chitdren ate af-
fected by different ways of teaching.

Cecilia: | went 10 a lot of places. | think:
this is one of the bigges! benefits that the
program has provided. | heve seen the:
whole specirum of teaching styles. It realty
is interesting how different people ap-
ptoach the classroom situation. . . . Per.
haps it is out natute as interns 10 be mote
engrossed with discussing the dad as-
pects of classrooms. We ought 1o give
outseives time 10 take & Mmote PoOsitive ap-
ptoach. Some of the "bad teachers™ are
perhaps doing things that ate good in iso-
fation. We need 10 be ceitical, bt not by-
petcritical. We step inl0 & toom and then
judge it on the basis of an hout's cbserva-
ton which isn1 quite fair. Sometimes we
cause problems within the toom itself by
just being thete.

Pat: | would like 10 use this opportunity
more to see diflerent types of teacher per-
sonalities. From our readings rny idea o
the ideal teacher Is a little bit too idealistic,
! think. When we get out into the schools
we have 10 come down to reality.

Jack: 1 know part of what you're aiming at.
Maybe it 15 just the nature of the thing but
everyone seems so concerned about what
Is going on Iin the classtoom, and they
con’t really seem 10 relate 10 reality out-
side—how the community is affected, what
its needs and axpectations are. | hear o
fot of talk about: “Well, | want 1o teach
such and such becausa it is relevanl.” But
| don't hear much about whether the com-
munity thinks it is relevant of not. | would
teally like to see more consideration given
in school 1o what the communities want,
because, if it isn'l, there can be pretty
touchy situations at times.

Judy: One of the peculiar things about the
teaching profession is that befose becom-
ing teachers we've alt had sixieen years in
a school situation $0 that the concept of
the schoot as a socisl system is very rele-
vant 10 us. We understand what it means.
We look back and think about what we
through, how relevart it was 10 us,

and then we begin 10 see where we can
Bt here wo stil identily our-

selves with what goes on in thal individual

classroom and, afthough | am sure thet
everyone is aware that there are other
forces interacling on us t..ere, most of our
discussion slill pertaing 10 the relation-
ships between the children and the teach-
et—with maybe tha principal and the par-
ents having a litte bit 1o do with it, but not
tedlly very much.

Pat: | have found that once you slant
teaching in the classroom, \he parent’s in-
fiuence becomes very gviden), at least in
my instance R did. But we are put int.
schools in communities different from our
own. Whereas, in the back of outr minds,
we may know there is a relationship be-
tween community and school, because we
are not part of the particular community in
which we are teaching and because we
only know the school, all our emphasis is
on school and the classroom situation.

John Magee: | have seen over fifteen dif-
forent teachers in a lot of different situs-
Hons—in the suburbs, in urban situations,
and in the innet city. Uttimately, it comes
down 10 being in one classroom. You have
1o get into one Ciassroom eventually and
work it out with one group of kids. (intend,
throughout the rest of the year, 10 50 as
many teachers 8s | can both in Seate and
elsewhere —
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This Is
How
We Do
it at
Wayne

Margaret F. Shea

u's said, "Pictures speak louder than words.”
The heath of mind and sout of this little
eigM-year-okd is what R's afl about. And what
R & boils down 10 is & CONSCIOUS sllack On
e negative laclors within the system and
within the teacher thal bave made dig tity
public education targely a faitute today.

As a participant In the Wayne State
University Student Internship for Inner
City Teaching, Margaret submitied this
plcture story to Student Impact, She
described it in more detaif Ina
December 1969 letter to Me! Mylar, Here
are extracts from that letter:

As of ncw, the program is operating in

four Delroit elementary £540018. In each,
there are four interns, two 10 a classroom,
with & supefvising teacher occupying a
semi-enctosed offica in the hall. The
contract lasts one entire public school
{erm, giving the interns both the oppot -
tunity of setting up a classrocm right

from the first day of school with all the
responsibitity that that enlails and of
judging the impact of a leacher-leatning
situation over a tepresentative period of
tima. Eath intern works four days per
week, giving his pariner the ecperience of
running the classroom entirely by himself
one day per week. Occupying the
classroom inainly with a peer rather than
with a superior seems 10 be mofe
beneficial for the professional growth of
the individual student. The responsi-

biltity is such, though, that students are
accepted inlo the Lrogram only aftet one
student teaching contract o comparable
experience.

Once of twice a week, we four interns
gathet togethet with tut supervising
teacher, Mrs. Jean Fuqua, and our
instructor from Wayne, Thomas Davidson,
10 distuss the concerms inspired by our
ptesent teaching prodlems and to attempt
10 v/0rk out some of our solutions together.
Mrs. Fuqua is also constantly available to
us. In addition 10 advising us and acting
88 & resource person, she keeps us

informed on the community, which she
knows, and helps us tounderstand it. Such
ready communication with our Instructors
and peers has proved very beneficial.

Since the intern is taking on more
responsibility for the clussroom than the
traditiona! student teach-er, the Detroit
system has arranged it $7 that he receives
one-eighth of abeginningteacher’s
salary. This is quite helpful ‘o many
students, particularly post-degres
students.

Altin ell, | am extremely satisfied with
this program, feel that | am much better
prepared 10 enter a classroom than |
ordinarily would be and 1eel that all
student teaching shou'd take this
direction.

I hope you can use the enclosed picture
storyand interview. It was the best1
could do on shorl notice. The children in
the pictures are third graders in Room 209
at Courville Elementary School, Detroit.
The photographs were 1aken by Roily R.
Ransom.—
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In our program, the teacher's time is released
from mu<zh of 1ne burden of record- keeping, §0
that she is bettes able to develop he¢

leaching skills.

Our supervising leacher runs interference

with the office and introduces us 1o record-
keeping in & gradual manner so that we have
taken it over entirely by the end of the erm.

To me, the program means that colleges of
education may finally be getting around to
developing the type of teacher who will be able
to present with meaning the visions of men
such as Martin Luther King, Jr., and John
Fitzgerald Kennedy. Perhaps these two are
unconsciously learning 10 grow up and

live better together.

Martye is onca egain disturbing the class by
tocking his desk back snd forth and refusing to
do his work. The teacher (me) is up-tight. in
the background, & Sony videotape camera
calches it all.

Later, gathersd together with my suparvising
teacher, my instructor from Wayne State
University and the other interns, the Sony
plays back the sound and action. | am abletc
view myself more objectively and 10 benelit
from the discussion and suggestions of

my coleagues.




