DOCUMENT RESUME

ED 042 690 SP 004 073

TITLE Toledo Teacher Corps: An Undergraduate Program for
the Development of Teachers for the Inner City.

INSTITUTION Toledo Univ.,, Ohio. Coll. of Education.

SPONS AGENCY Teachers Corps, PBFEPD.,

PUB DATE 69

NOTE 80p.; Entry for 1970 AACTE Distinguished Achievenment

Awvards in Teacher Education, and proposal to USOE
for Teacher Corps progranm

EDRS PRICE EDRS Price NF-$0.50 HC~-$4.10

DESCRIPTORS *Disadvantaged Youth, Elementary School Teachers,
*rield Experience Progranms, *Teacher Education, Tean
Teaching

IDENTIFIERS *Teacher Corps

ABSTRACT
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II , CONCEPT PAFER 1

A, Intrceduction

The primary goal of this undergraduate tescher training program is to train
teachers of high quality sensitive to the unique educational problems of chil-
dven living in impoverished urban communities. Attainment of tris goal requires
not only communication of the most advanced educational techniques, but also the
understanding of urben communities which possess needs, va%ges, and problems dif-
ferent from those commonly encountered in tre United States; This program furthe
stresses the relationship of the community to the educatidnal endeavor by demand-
ing a committment to the idea that the education of the urban poor must include
an acceptance of and involvemen! in the affairs of the urban community. Finally,
in order to produce high quelity teachers for this environment, it is neccessary
to focus also on the prescridbed cemmon grourd for the teacher and the child - -
the school., In order for thies program to te successful, school personnel must
become an integral part of the teacher training team. Consequently, this progran
envisions teacher education as & united effort, utilizing the talents and re~
sources of not only the university, but also the local school sgency and the com-
munity.

B. Bffect on Teacher Education

The firet, and perhaps the most important effect that this program will have
on teacher education will be the uniting of the univereity with the local educa-
tional agency &nd agents of the community in the teacher training endeavor. The
primary vehicle for this union will be the differentiated teaching team, whose
meabers will bring a multitude of talents together in an effort to provide the
prospective teacher vwith a maximum amount of useable knowledge.

The second expected effect of this program evolves quite naturally as a
result of the firet: a greater percentage of teacher training will be taken

out of the traditional clacsroom lectures, and be placed in the laboratory and




the community. Tr.ese supervised instructional experiences will, when combined
with seminar and classroom end2avors, add a noteable degree of rclevancy
for the corpsmsn that has previously been lacking.

This program will also unite artificially separated facets of teacher ed-
ucation'by markedly reducing the number of courses offered in the traditional |
manner. The reduction will come about by blending the relevant content of these
courses together into eeminars which will consider, for example, the teaching of
science as & unitary problem rather than as a problem requiring a course in le&rn-
ing, a course in methodology and a course in elementary science.

Finally, teacher educatién will afid the professional and the prospective
educator to utilize the technological capabilities of this era, and recognize
their applicability to education.

C. Effect on Pupil Instruction

A natural effect of the differentiated team approach to education will be
an individualization of instruction within groups. The assesshment of entering
behavior will be stressed, allowing learning tasks to be individually prescrided.
This can be accomplished within the differentiated team in either a one-to-one
or one-to-spall group relationghip.

Individualieing the instructional approach and sensitieing the pregpective
teacher to the ecology of the learner will result in the continual development
of the curriculua with a focus on the needs of a specific child within the con-
text of his school, his home, and his comauty. The curriculua will no longer
be a static phenomena, dictated by tradition, but a viable tool shaped by a team
of profestionals in accordance with the capabilities and needs of the learner.

A prograa of parent involvement included in thie endeavor will also have a
direct effect on pupil instruction. Mothers and fathers will be intluded in the
education of their children in varying capacities, Parenis of inner-city chile.

O _:n have alvays expressed a respect for education, their displeasure has been




directed toward schools. The inclusion of the parents in the education of their
own chiéldren will do much to establish the mutual respect between the school and
the home,

By directly involving school personnel with university faculty, teacher
education will be effected in & significant fashion., In sddition the curriculum
will benefit from the continual evaluation and development of methods anda materi-
als employed in the schools. This union of the university and the local educa-
tional agency will have a significant inservice effect on both, an effect that

cannot help but benefit the child.




II1. PROGRAM SUMMARY

Two reesons prompt the Teacher Corps program soon to appear in Toledo .
schools., The first of these is the improvement of the educational process in
poverty areas, and, in conjunction, to improve the training program for teachers
vworking in such areas.

Because of the needs of disadvantaged children, the problems of poverty
area schools, and the growing demand for change apparent in &chool communities
of inner clties everywhere, the Teacher Corps program has been designed to pro-
vide training for teschers to work in poverty area schools.

Besed on u cooperative effort of the College of Education of the University
of Toledo and the Toledo Public Schools, the Teacher Corps program for Tolédo
will become operative in the Fall of 1969. Four elementary schools having high
community poverty priorities will have been selected to participate in the pro-
gram. Tne schucls chosen will have & large number of students with academic
and emotional difficulties which prévent real learning.

Two Teacher Corps teams, each composed of a team leader and six to eight
corpsman, will serve each school. the corpsmen will serve on classroom teach-
ing teams &s well, Each classroom team will usually consist of two regular
elementary teachers, two corpsmen, and two teaching aldes serving sixty to eighty
children. This tean approach has already proved successful in many Toledo schools
by allowing for individual instruction.

Corpsmen will be recruited from college students. Unlike most Teacher Corps
programs which are made up of graduate students, the Toledo Corps will be unique.
It will start ils corpemen during their Jollege junfior year and will provide upon
completion of the two-year program, a Bachelor of Bducation degree from the Uni-

versity of Toledo., Tre primary recruitment will be from the Toledo metropolitan

area,




Corpsmen will take the regular liberal 2rts courses in their teaching fields
at the University, but their professional courses in education will be replaced
by a unique program of activities in Ytoth the school and the swrrounding communi-
ty. This program will be combined with a series of experience seminars designed
to provide the various substantive areas which offers the conceptual tools need-
ed to eaplain the experiences which corpsmen will have confronted in the communi-
ty and the school. 1n later classi'oom experiences after each seminar, the
corpsmen will apply these ideas in resolving teaching-learning préblems.

Both team leaders and the university faculty will contribute to the corps-
men and the classroom by beiég present auring actual classroom practice, and
also by providing guidance in cormunity analysis and experience bearing on the
schcol child.

The team leader will be a master teacher, carefully selected for his
leadership, tact, preference for innovaticn end experimentation, as well as a
desire for changing from the typical irrelevancies of dated curriculum practices.
He will serve as a model teacher and as a coordinator among university faculty,
classroom teachers, and 1nter/corpsmen. Moreover, he will serve as a contri-
butor to the seminars, drawing on both his exper.:ince and ¢urrent research.

Jniversity faculty members will select major c¢oncepts usually a part of
typical courses in education for appropriately timed discussion in the exper-
ience seminars. These concepts will cover far more than "basic skills" and
"rudiments" pregrams of ineffectual and dated earlier patterns and will inte-
grate the now recognized vital areas of socletal fectors, instructional or-
ganization, and contemporary tz2aching-learning processes. These areas are to-
day accepted &8s necessary to the education of disadvantaged youth.

In addition t0 the University and Toledo Scheol, a third contridutory

group, the ctenmunity, will be an integral part of the corpsaen's education.

Q ﬁorpsnen will b2 involved at least in part in progrars such as the Lighted



Schoolhouse, training of parent aides, and other community actions.

In essence, corpsmen will be involved in a teacher training program which
uses not only the resources of the public schools, but adds the blend of the
local comrunity and the university in a unique pattern, recognizing that tomor-
row's schools must answer the burgeoning shout for relevancy to the disadvantagead
child, The shortcomings of the status quo are no longer invisible to the in-

creasing voices af the community of poverty.




Teacher Corps Proposal 1969-71 PROPOSAL, APPROVAL AND COMPILIANCE CERTIFICATION
FORM B

The attached proposal for a Teacher Corps progr~m under PL 89-329, Title V,
B, as smended by PL 90-35, Title V, B, Sup=part 1, has been cooperatively developed
by the indicated institution (s) and school district (s). Copies are being sub-
mitted concurrently to the State education agencies in the State (s) of State of Ohio
and to the U.S, Office of Education.

FOR R R K K KON R KX X R R KR KK KKK KKK KKK XK KRR KK KKK XK

a, The Assurance of Compliance with the Civil Rights Act of 1964, Title VI,
dated 17 Febrary 1965 applies to this application.

(day ror:th year)
Person authorized to sign agreements William S, Carlson

Title President, University of Toledo

Date_ DEC 2 31968 Signature_%mb/ﬁ WM

b. The Assurance of Compliance with the Civil Rights Act of 196k, Title VI,
dated 12 July 1964 applies to this application.

(day month year)

Person authorized to sign agreements Frank Dick

Title Superintendent, Toledo Public Schgbls /) 7/ /i
3 p— ’ 3
Date_ 7 5{15;55} Signature ;MW
77 V4
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Teacher Corps Proposal 1969-71 INSTITUTION OF HIGHER EDUCATION
FORM C-1

PROGRAM LNFORMATION

1. INSTITUTION: {NAME OF INSTITUTION IN CAFS) UNIVERSITY OF TOLEDO

a, Congressional District: 9th

b, Dean of School submitting proposal: Dr, George E, Dickson, Dean, College of Education

(name, title, school or college within IHE)

c. Person to be contacted: (name)
(position or title) (department)
Dr. Sam S. Yarger College of Education

Assistant Professor
University of Toledo
Toledo, Ohio

2. PRESERVICE PROGRAM

a. Progrem Director (name)
(position or title) (department)

50 % of time with Teacher Dr. Sam J, Yarger
Assistant Professor

University of Toledo
Toledo, Ohio

Associate Director (name)
(position or title) (department)
1 of time with Teacher To be named
Corps

“ b, Dates of Preservice Program (month, day, year)

from to
Team Leaders Workshop or Orientation 6-6-69 6-21-69
Regular Preservice Program 6-23-69 8-15-61
¢. Number of Corpsmembers reguested:
PRESERVICE INSERVICE
(provisional) (expected retention)
enrollment
Team Leaders 8 8
Interns 54 _u8
Total # of
Corpsmembers 62 56
d. Number of Credit Hours to be offered: Team Leaders 0 Interns 12
e. Number of Preservice Staff
Full-time faculty A Part-time faculty L-6 est.
Paid Lecturers ard Consultants 25-50 est, Clerical and Technical Staff

ERIC

IToxt Provided by ERI

2

————

L oomitis s



TEACHER CORPS PROPOSAL 1969-71
FORM C¢-2

3. INSERVICE PROGRAM

a, Program Director:

% of time with program 50 (name) Dr. Sam J. Yarger

Associate Director:

% of time with progrem 100 (name) To be named
b. Dates of Inservice (month, day, year)
from to
Inservice lst year 9-2-69 6-12-70
Intervening Summer 6-18-70 8-15-70
Inservice 2nd year 9-8-70 6-8-70

Second Summer (if applicable)

¢. Degree(s) offered under this proposal:

{7 B.A. in_ /[ 7B.S. in [X] B. Ed.
{7 M.S. in /7M.S. in /7

Certification for: Pre-K(K 1 2 34 56 7 8)9 10 11 12
(Circle appropriate grades)

Subject area emphasis General Elementary Education

d. Credit Hours

1. Normal (graduate/undergraduate) credit hour load 16
2. Minimum (greaduate/undergraduate) full tuition load 12
e. 1. How many credit hours will be offered in this program primarily for
Corps members with special focus on the disadvantaged? 37
2. How many new courses ere proposed for use with Teacher Corps? 7
3. Is this a new degree program /XJ YES 7 xo

L, Is this a new certification program? L’x?YES [7 KO

4, a, Full-time IHE Enrollment - 1967-68

Undergraduate enrollment 11,993 #seeking teacher certification_2500
Graduate enrollemnt 1,321 # seeking education degree 612°
b. 1. What previous Teacher Corps progrems have been funded at your IHE?

77 First Cycle 1966-68 [ _7 Second Cycle 1967-69 [ 7 Third Cycle 1968-70
If not, have you submitted a proposal before [x]/ YES [ JNo

e e (s s . s b e



Teacher Corps Proposal 146G-71 I0CAL, EDUCATION AGENCY
FORM D PROJECT INFORMATION

[OCAL EDUCATION AGKNCY: {NAME OF LEA IN CAPS) TOLEDO PUBLIC SCHOQLS

a. Congressional District Sth

b. Superintendent: (name)
SUPT. FRANK DICK

¢. Project Coordinator: (neme) (title if any)’
Miss Helen F. Kennedy
Supervisor, Auxiliary Personnel

100 % of time with Teacher Corps

DATES OF SCHOOL YEAR - 1968-69 only (month, day, year)
Teachers Report September 3, 1968

Classes egin September 4, 1968

Classes Dismissed June 12, 1969

SALARY PAYMENT SCHEDULE

{X] Bi-weekly {7 Monthly First payday 1968-69 September 13, 1968
Final payday 1968-69 June 12, 1968

[~/ Other

IIUMBERS OF CORPS MEMBERS PREVIOUSLY SERVING LEA

1966-67 [%] NONE ___ Interns ___ Team Leaders in (#) Schools

1967-68 [x/ NONE ____ Interns ___ Team Leaders in (#) Schools

1968-69 Expected to remain in the Corps (3rd cycle only)

(7 NONE Interns _Team Leaders in (#) Schools

NUMBERS OF CORPS MEMBERS REQUESTED UNDER THIS PROPOSAL

(#) 48 Interns Espected to serve in (#) 4 Schools

(#) 8 Team Ieaders Team leader to Intern ratio: 1l : 6

NON-PUBLIC SCHOOL PUPILS to be assiéted by Ccrps members assigned to your

egency under this proposal? (X[ NONE (] YES in (#)___non-public schools
involved,

AVERAGE COMMUTING TIME from schools using Corps members to university or
extension campus: 20 minutes longest commuting time 30 minutes

PERCENTAGE OF SCHOQOL WEEK interns will be working in local school program:

60 % of normal School 28 3/h hour week

Numbers of hours Corps members are expected to work in community each week.

[x] 12 []15 [Jother
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TOLEDO PUBLIC SCHOOLS

MEMORANDUM December 17, 1968

From: Richard Pheatt, Director
Dept. of General Research

To: Miss Helen Kennedy
Supervisor of Auxiliary Personnel

This is concerned with the percentage of poverty in four schools,
Lagrange, Walbridge, Glenwood and Stewart Schools.

(The following memorandum is prepared from data assembled November
19, 1965, for Toledo Public Schools considered eligible for
Title I funding, Elementary and Secondary Education Act.)

The basis of eligibility for Aid to Dependent Childrer and other Lucas
County Welfare Department aid is variable. There is no one simple formula
because, for one thing, school districts and census tracts often overlap and
inter-relate. Generally, however, a family is considered eligible 'when in-
come is less than essential for basic needs," according to the Welfare
Director. This means close to $3000 a year in Lucas County for the average
family unit of six persons.

For the average family of six it can be estimated that there is a basic
need of $125 a month for food, clothing and personal necessities, plus $100 per
month rent. This adds up to $225 alone for less than basic total income per
month. Thus, the average head of the averaye ADC household muast have shown
that family income is less than the estimated minimal income.

Thus, our lucas County family unit count per census tract, as it 1s used
in all our own calculations, alone becomes an -anchor point. (See attached tabu-
lation dated November 11, 1965)

Glenwood, Lagrange, Stewart and Walbridge Schools are among 31 elementary
schools with at least the required 10% of eligilile ADC enrollment. We made
calculations by using family units as the basis of count, the only available
ADC unit on which, statistically, we can base our caiculations.

Stewart School (K-8) in Census Tract #33, had 161 ADC family units in
1965. Stewart also enrolls from Census Tract #36, which had 137 family units
in 1965.

Glenwood School (K~8) is in Census Tracts #8, *iith 13 family units; #15,
with 33 family units and basically from Census Tracts #16, with 32 units and
#21, with 50 units, according to our records of 1965.

Lagrange School (K-8) enrolls its children from Census Tracts Nos. 28,
29 and 30, which, in 1965, had a total of 112 ADC family units.

Valbridge School (K-8) enrolls from Census Tracts Nos. 40, 41, 42 and 54,
vhich had a grand total of 128 ADC family units. If we estimate only one-third
of these family units as within the Walbridge School area, we are well within
the calculated estimate required.




13

Memo to Miss Helen Kennedy Page 2,

Because school district lines and census tract lines are seldom con-
tiguous, let alone identical, and because individual ADC family information
is confidential, we find it is impossible to precisely correlate schools and
census tracts. It is equally impossible to precisely find ADC averages for
schools, nor to precisely correlate concentrations of ADC units and/or ADC chil-
dren in our schools with the schools they attend.

We believe we are best guided in using the areas most clearly indicated
for concentrated poverty.

The percentages are relatively unchanged today from those we calculated
in 1965.

RP: rh




1k
November 11, 1945

AID TO DEPENDENT CHILDREN TABULATION
(With Thomas Gruhler)

Census Tract *Family Units Census Tract *Family Units

45 tiiieeeenienies 4
40 ierierrneenae. 14
47 seeoersensssass 85
48 s e s OB seb o 38
49 i esisereecens 22
50 ssseneonnevsseans 6
51 AR 67
52 teseeensnessnesr 22
Qr—t-' 53 tesneeossencass 18
¢.1.10 - F.U. 2 Sh vevevineevenaes 29
S5 teevscrsevessce 20
56 .
S7 t1eoeesoronnonns
15 cevenncrccncas 58 sesscosnninnans
16 eenens creieeas ‘ 50 ereeesccsasnnne
17 RN 2& 60 s 0000 0ottt e
18 teeveerevennen 6Bl ceecvessosvnane
19 s eeosllsass o 62 e0 v 0000000
20 ceoennnnnns oo B3 eevvesssnarnnes
21 eeeel s st sy 64 AR
22 teeersanniness 129 65 ececeriesnnones
23 ceeotianan veee 142 66 ssoorsesensnnaes 1
24 coeen seteeaas . 37 67 ssseccrescoerns
25 snesrereseceis 212 ' 68 srersrarrencnns
26 srevseriensans 220 . 69 sessiiniieeenns
27 ssesssssssssse 53 70 sesvrteseroevans
28 cietnennn S ¢ 71 cenenniaeceen
29 T sstsesn LA 51 72 Tes s st st
30 sarr s s e s 51 73 P10l ereee s .
3l resenes ciesess 5 7h sevirntiaeeees .
32 seviesnscecnsss 16 75 sessesvciccns -
33 cessesnssenses 161 ) 76 sseneersvense .
34 ersresescennss 142 77 teviinnncncions
35 crrrecnne eeees 40 78 1ecieeorecnnnsre
36 sreeeeosssesss 137 . 79 ceevenesccnnnne
37 Css s e s e 100 80 DO IR R I I R RO
38 cervenosvenses 21 4
39 ¢essr 00000000 19 82 s0s s 0o
G0 covennvensceces 35 % S T
41 ... versresss UGB, 84 seveesosnirniae
42 teeenrnanevens 23 . 85 sv-oevonrrnnaee
43 teeesesenscens 4 86 cooesssereeniae
GG veevenernerenes 8 87 ceveeroenrannans
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%*Averages = ADC Family = 4,5 children and 1 parent
= ADC Unemployable Family = 5.2 children and 2 parents

(Only 1 of 6 are ADC Unemployable)

Richard Pheatt, Director
o Dept. of General Rescerce':
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VIII. DEVELOPMENT OF FROPOSAL

A. Introduction

Tnis prcposal developed out of an urgent need felt by a great many of the
faculty members to direct their efforts toward upgrading the quality of wurban
education., At the annual College of Education retreat, November 1968, many of
the faculty members discovered this common concern, and a catalytic bond was
established.

The College of Education at the University of Toledo had alsoc recently

published the two volume Educational Specifications for a Comprehensive Elemen-

tary Teacher Education Program (University of Toledo, 1968). Many of those con-

cerned felt that the uniqueness and flexibility of this program would allow the
necessary freedom for the training of urban educators.

Theée factors, when influenced by the opportunity to submit a Teacher
Corps proposal, pointed to a cooperative relationship between the university
faculty and the Toledo Public Schools. With their enthusiastic support, co-
operation, and involvement, this endeavor was undertaken. In the light of the
rigors necessary to create a unified proposal, it was decided that agents of
the community could best serve as catalysts and consultants rather than writ-
ers. Consequently, Dr. Ronald Warwick, Assistant Professor of Education, Mr.
Edward Wickes, Associate Professor of Education and Miss Helen Kennedy, Super-
visor of the Parent Aid Program of the Toledo Public Schools were the members
of the writing team who assumed the responsibility for gathering this informa-
tion and reflecting it in the proposal,

B. Participants

The actual proposal writing team consisted of University of Toledo facul-~
ty members and a representative from the Toledo Public Schools. Dr. Sam J.
Yarger coordinated the efforts of Mr, Charles Sprandel, Dr. Frederick Buchanan,

Mr. Richard Hersh,'Dr. Ronald Warwick, Dr. Donald Small, Mr, Edward Wickes,
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and Dr. Richard Ishler, all from the university and Miss Helen Kennedy from

N

the Toledo Public Scheols.

The efforts of several others are also reflected in this proposal. From
the University of Toledo, Dr., Richard Saxc and Dean George E. Dickcon assisted
in an advisory capacity. Dr., Edward A, Bantel, Oakland University, offered
valuable assistance In planning the flexible structure of the academic program.
Communication with the State of Ohic Department of Education provided general
advisory assistance, Community agents from the greater Toledo area included
the Reverend Al Reed, pastor of the Braden Methodist Church} John William Jones,
Executive Director of the Economic Opportunity Planning Association of ureater
Toledo; Jerry Harvey, Community Organization Specialist, Harambee, Inc.;
Charles Carter, Executive Director, Board of Community Relations; and Dr.
Warren Palmer, Toledo Optometerist., Their ideas and the ideas of others too
numerous to mention are reflected in the concepts presented in this document.

C. Planning Process and Cooperative Efforts

It is difficult to reflect the tremendous amount of cooperative effort
that went into the planning process. Many members of the writing team consult-
ed with community agents, while others dealt with public school personnel.
Finally, there was a maximum amount of intragroup consultation with the team
coordinator attempting to keep the members of the proposal writing team inform-
ed of pertinent activities,

The genersal planning process coﬁsisted of a basic team meeting oriented
toward a thorough understanding of the total responsibility. At this meeting,
team members accepted specific responsibilities for writing chapters of the
proposal, usually in sub-teams of two or three. This resulted in most team
members serving on two or three sub-teams, thereby promoting a great deal of

intragroup cormunication.

When each sub-team had completed its chapter, it was duplicated and submitted
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to the entire team for review. When the proposal was completed in draft form,

the entire group spent two days editing before sending the proposal to the typist.
The process described above allowed for a maximum amount of >ommunication

and resulted in a document which represents a consolidated effort of university

faculty, school personnel and comnmunity agents.
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IX. CERTIFICATION .\ND DEGREE REQUIREMENTS

A. State of Ohio Certification Requirements

Successful completion of the Teacher Corps program will qualify candidates
for the Provisional Elementary Certificate,(standard) certificate EDb-301-01

Laws and Regulations - State of Ohio, Department of Education Jan. 1, 1963,

B. Degree requirement

The degree of bachelor of education will be conferred by the University of

Toledo upon completion of the Teacher Corps program.

C. Courses to be taken by interns which will fulfill the two-year Teacher Corps

program requirements are as follows: Sections 1. and 2.

Seminar Quarter Hours

Preservice Program Summer 1969 12

Seminar I Fall 1969 2

Seminar II Winter 1969 2

Seminar I1I Spring 1970 2

Interim Summer Program Summer 1970 (Liveral Arts requirements)
Seminar IV Fall 1970 2

Seminar V Winter 1970 2

Seminar VI Spring 1971 (Student teaching 15

credit and con~ -
current seminar,

37
For further details concerning the seminar content see Chapter X.
D 3. The above seminarswill he offered consecutively, one per quarter during
the two year program. The last semirar and individual study block includes the
credit hour total that the intern earned throughout the two year program toward
fulfilling the student teaching requirement,the elementary certification and the
bachelor of education degree.

4. Seminars will be designed uniquely and exclusively for interns. These
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will be conducted in the public schools, the Teacher Corps center, and at appro-
priate locations in the community. Certain sessions may be held at the University
of Toledo.
Content of the seminars will include:
a. Societal factors
b. Instructional Organization
¢. Contemporary learning - Teaching process
d. Education Technology
¢, Research
(See Chapter X, seminar description.)
The above content areas will vary in degree of emphasis according to current
needs of interns throughout the program.
Tentative seminar format to be used early in the first quarter:

Broad goals (Content Areas) Content Learning Method

Societal factors Family patterns and Lécture-discussion
their influence on
learning behavior

Instructional Organization Family Dpatterns Role playving
Contemporary Learning-Teaching " " " Self & group
process Reaction analysis

5. University faculty, other than education, will be involved in the Tesching
Corpe program. Instructors from other disciplines such as sociology, .psybhology,

urben geography end anthropology will be used in the seminars when required. .
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X. PRESERVICE UNIVERSITY PROGRAM

A. Conceptual Objectives

1. To sensitize interns to conditions of inner city life which lead to the
culture of poverty.

2. To develop acceptance for cultural differences,e.g. the middle class
view of illegitimate birth is generally contrary to the view of black ghetto
residents.

3. To develop empathetic behaviorj i.e., Intern will be able to identify
and accept social and cultural difference existing between his style of life
and that of the disadvantaged child.

B. Behavioral Objectives Interns should demonstrate effective behaviors in

the following areas.

1. Intern should be able to understand and employ the language of the
ghetto in order to facilitate communication and enhance the process of education.

2. Intern should be adble to work cooperatively with a disadvantaged child.

3. Intern should be able to relate to groups of disadvantaged children.

4. Iatern should be able to work with parents, adults and community
leaders. .

5. Intern should be able to cooperate within the team in defining,
implementing, and evaluating objectives as he works with children, parents,
team leaders, university personnel etc., both in experience and seminar situa-
tions stated below. ‘

6. Intern should be able to demonstrate his ability ‘o utilize certain

teaching skills and to help the disadvantaged children learn through tutorial

and/or small group settings.
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C. Tentutive I:oservice Formab“\ Implementation of objectives.

. N,

Experiences (formal and informal) Seminar
day camp analysis of experiences,
tutoring utilizing literature and
c ity projects research data, role playing,
pg:3;:ound video tape, mcedia methods

sumfier school

work with community

agencies {church groups, community relations
board, welfare people, school personnel,_etc.)
Templq-sensitivity modules

%%e above represents the pattern to be followed throughout the entire two
year féacher Corps program. ‘The program will be experientially oriented, with
concux;ént seminars (see section on Nature and Extent of Faculty Participation).
Fq; example, the interns may be initially required to work in a summer day camp
vi&h disadvantaged children. The seminar (which could be held at camp) would
sddrgés itself to such problems as motivation, interpersonal relations, and
indi&idual differences. Subsequently, the conceptual tools which would help to
resolve these problems would be explored. Thus there might be a need to look
at the problem using sociological and anthropological concepts and techniques
(Societal Factors) and methodology (Instructional Organization) which might
necessitate using educational technology such as videotape, audiotape, as well
as psychological concepts (Contemporary Llearning- Tv:aching Precess) and evalua-
tive data. t(Yresearch) In essence this seminar would continue to operate in an
interdisciplinary fashion.

The seminars will be grounded in concrete experience and will evolve in a
spiral fashion. Preservice experience, such as tutorials, micro-teaching,
sensitivity modules, and contacts with individual parents will be limited,
structured and therefore more controllable. Experiences will become increasingly

sophisticated and complex as interns deal with groups of children in camp,

classroom, and among parents and coumunity groups.

N
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Simultaneously, the seminars will initially deal with the concrete and
specific problems and questions which are raised by the intern. out of his
initial experiences. That is, practical solutions to practical and real
problems rather than the usual academic rhetoric. Here we are concerned with
preparing the intern for his September teaching responsibility. This is not
to say that we are producing recipes, but rather setting a foundation on which
we can deal with more complex problems. Thus, psychology of learning, for
example, will not be taught in the usual formal sense precedin, experience
with children, but rather will be taught as questions arise from the experience
which then might be answered usirg psychological concepts. Learning in this
context will be inductive-deductive rather than "telling and testing". The
seminar will focus on analyzing the problems,-questions, and solutions raised
by the interns which then can be tested in their continuing experiences. Thay
will hopefully "discover" teaching and learning strategies. The staff
(university and public school personnel) members are to be seen as mediators
between the intern's problems and the explanation, understanding, and solution
of those problenms,

In summary, both experfentially and conceptually,the interns, in the
initial stages of the program, will be dealing with particular events and
the explanation of those avents while in the later stages they will be dealing
with classes of particular events and their explanations ana ultimately, their

solution. b

Implicit in the entire process and analysis of experience, are evaluation
and sensitivity training which we see as critical to the ultimate success of

both the program and the individual intern.

Sensitivity
Rather than the use ¢f the formal T-group sensitivity training session,
we envision sensitivity as growing out of the intern's attempt to deal with

ERIC
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daily problems and the direct confrontation and analysis of those "hangups"
in the seminar sessions; =.g., role playing, simulation, discussion and self-
analysis with peers and staff. This “sensitivity" development will also apply
to staff. Qualified faculty will be employed to help us deal with this aspect
of the Teacher Corps training. A c¢lose association with the innér city is
crucial to the success of the sensitizing process.
Evaluation

We envision three continuous evalvation processes which ure threaded
through the entire program. (1) Self-evaluation -- The intern will be con-
stantly asked to evaluate his own goals, precepts, attitudes, and his ability
to deal with the problems of the inner city, hoping that his commitment to
the teaching profession is manifested as it focuses‘upon inner city youth.
(2) Program evaluation of the intern -- During the summer preservice training
it is imperative that program steff evaluate the potential of each intern
regarding his future in the profession. During the regular year the intera
will be evaluated continvously regarding his growth and fitness for further
involvement in the program. (3) Evaluation of program -- The preservice
summer program will.be évaluated by staff and students, ohang¢s being -
made where needed, Constant evaluation will also take place during the year
by students and staff.

Nature and Extent of Faculty Participation

The seminar will be divided into three sections of 12-18 interns ard a
nucleus of three faculty membders acting as a differentiated team. Seminars
will not only be conducted at the university but also in the pudblic schools
and a teach-in facility.

The core of the differentiated team will consist of experts in the fields

of Instructiunal Organitation, Contemptcary Teaching-learning Process, and
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Societal Factors. Specialists in Educational Technology and Research will be

utilized when appropriate as well as faculty from the sciences and humanities.

The Seminar
*(1) ‘-’(2) (3) (1) (2) (3) (1) (&) (3)
12-18 students :
in each SRR R B R CEE R e LA R R R R 4
seminar sudb .
set - (%)
T P T T T o)
(5)
*Key
1. Societal Factors
2, Instructional Organization Substantive
3. Learning-Teaching Processes

L, Educational Technology
5. Research

) Simultaneously,.membgts of °§°h of'thg d?fferentiated teams will be involved
both aé observers and activé participants in the ;ummer experiences such as the
day camp, tutorials, playgrounds, and summer school classrooms. During inservice,
faculty will be actively involved in the public schools. To fllustrate, the
faculty member might videotape his seminar group while they are teaching in
order to develop materials to be used in micro-teaching sessions and analysis.

He might also conduct a demonstration lesson and/or be involved with public
school teachers and team leaders in planning intern experiences. Hence we see
both faculty and intern proceeding through an experience-seainar process. It
is incumbent upon faculty to be equally in- lved in the total corps activity.
Orientation

Preservice orientation to school and comsmnity will serve to introduce

[ERJk:rns to the schools and community in which they will be participating. In

IToxt Provided by ERI
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the short run (summer) this will serve to sensitize the intern to the community
and its schools, 1In the long run this will enable the intern to better utilize
the school and community personnel and facilities in resolving inservice
problems and to effectively carry out his role as a change @gent.

This preservice orientation will be conducted through association with the
following key community contacts and organizations: Toledo Metropolitan Housing
Authority, community and private welfsre agencies, Board of Community Relations,
church groups (Black Pastors Organitzation), Police Comaunity Relations Board,
city administration, NAACP, Urban League, CORE, SNCC. Use of sensitivity modules
will be emphasized in this aspect of the program.

Orientation to the schools will be facilitated by introducing the corpsman
to school administrators and boards of education, teacher organizations, and
educational specialists {e.g. psychologists, counselors, reading specialists,
etc.). Most important in preservice school orientation is the creation of a
proper reclationship between team leader and intern.

Training of Team leaders

Team leaders preservice orientation will take place one week prior to the
interns' preservice summei session. Principals of the target schools will be
invited %o participate. See Chapter XV,

The Team leader seminars will focus upon diagnostic tools which will enabdble
them to help develop the individual teaching styles of the interns. This might
be accomplished through the use of interaction analysis systems (e.g. Flanders)
ricroteaching techniques, and use of video and audio tape equipment. Group
dynamics skills, use of observational checklists, and preparation of coununic;-
tion and teaching-learning models will also be included. In order to create a
partnership among team leaders, principals, and university staff within the
differentiated team concept we will invite principals to participate in these

sessions both as instructors and iearnecs.

Q
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Team Formation and Determination of School Assignments

The prescrvice teams will be formulated using the information garnered in
the selection process. 3Such information will include transcripts, references,
interview data, test data, personal biographies, and any other pertinent infor-
sation., At the conclusion of the preservice program, team composition will be
assessed and changes will be made where necessary. Reassessment of interns will
be based upon interpersonal relationships, intern's choice, and team leader
evaluations. At this time some interns might choose to leave the program; others
might be asked to leave.

School assignments will be based primarily upon team leader and principal

recommendation.
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XI. UNIVERSITY ROLE IN INSERVICE PROGRAM

A, Teacher Preparation Program

One of the main purpose of the inservice program is to meke the corpsmen
awere of the needs of the school and disadvantaged community. It is the hope
of the university staff that the participants of the Teacher Corps program will
be teachers who will understand and relate to the disadvantaged child within
the child's own life style.

" In order to make the interns more aware of the culture, the community, and
more specifically the needs of the child in this community, the university will
structure seminars and individualized instruction to facilitate these goals.

1. Seminar Content: The following areas will be emphasized in the seminar
getting.*

Societal Factors

Instructional Organization

Educational Technology p
Contemporary lLearning-Teaching Process

Research

The specification numbers are to be considered generally indicative of the
areas and sequences the seminar might take. They are not to be considered in-
clusive or exclusive of the eventual seminar structure. Rather, they merely
indicate areas and sequences of possible use. The specifications were selected
on the basis of preservice applicability to the disadventaged and/or inner city
¢hild, For example, Numbder 4038 on page 473 of the Report uses a videotape show-
ing children's interactions with an emphasis on social class variabdbles.

Keysort system provides that the specifications may be selected by categories

as shown on the next page.

*Volume 1I page 1,2, Qhio Consortium Report

O
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Societal Factors

Number Page

1) Lo1s 456

2) L019 ' 457

3) k020 458

L) L4038 473

5} L039 L7y

6) Loko 475

7) 4050 77

8) 4058 480

9; Lo67 L84

10) Los1 Lol
Instructional Organization Educational Technology
Number Page Number Page
1) 1062 17 1) 2035 227
2) 1063 17 2) 2040 230
3) 1065 19 3) 2043 232
L) 1066 20 L) 20ks 234
5) 1067 21 5) 2052 240
6) 1070 23 6) 2085 289
7) 1145 7 7; 2086 290
8) 116 78 8) 2087 291
9) 1173 156 9) 2089 292
10) 122} 213 10) 2001 305

Contemporary learning-Teaching Process Research

Nunber Page Number Page
1) 3112 339 1) 5055 610
2) 3116 344 2) 5002 633
3) 3078 351 3) 500k 638
L) 3085 355 L) 5005 638
5) 3123 361 5) 5006 6L2
6) 3134 369 6) 5008 6u6
7) 3135 369 7) 5009 651
8) 3037 L07 8) s0l12 654
9) 3069 k35 9) 5099 663
10} 3076 u40 10) 5110 671

2. Seainar Structure:

. The seminar structure will continue the same organizational pattern used

in the Preservice Program; i.e., 3 staff members to 12-18 students. (See Chapter

X under Nature and Bxtent of Faculty Ptrticipation.)
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Throughout the seminar program the major areas of concern previously
mentioned will be discussed with varying emphasgés according to need and desire
of the corpsmen, However, the internal nature of each seminar will be noted for
three concurrent focuses:

a. Planning Focus

1, Short term: planning with the inservice program,
2. Long term: the team as an agent for educational change within the
Corps program and eventually within the total school system.

b. Substantive Focus: The intern will develop an increasing awareness of

the content and technology which will enhance the change process.

¢. Evaluation Focus: Evaluation will be a continuous process dealing spec:

ifically with correlating the substantive concerns to the planning fo~
cuses. In turn, these two areas will be evaluated in light of the
tripartite emphases, namely; teacher preparation program, Intern pro-
gram in the school, and involvement in the community.*

The unique design in the school participation program allows time for in-
dividualization of instruction and tutorial needs which will exist throughout the
morning and the afternoon in addition to the time stated during the evening hours.

Upon completion of the Teacher Corps prograam, the interns will be fully pre-
pared to assume regular teaching responsibdilities and will meet the Ohio State
Departament of Educatlon Certificetion regulations.

The College of Education has assured certification of interns who have
successfully completed the Teacher Corps program requirements as stated by the
Toledo Pudblic School System and the University of Toledo.

B. Interning in the School

In sddition to the seminars and individusl instruction, the interms will

*CIPP Evaluation Model .
o volume I, page 220, Ohio Consortiua Report
ERIC
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spend approximately 60% of the school week in the schools,

Four schools in the disadvanteged areas of Toledo will be selected by the

Toledo Public System. Two Corps teams will be assigned to each school. One

team will be assigned to a designated group of pupils in the morning session,

the second team will bte assigned to the same group of pupils in the afternoon

session.

Ta - morning <eam in the school

Tb - afternoon team in the school

La - team leader in the morning

Lb - team leader in the afternoon

TEACHER CORPS INTERNS
School 1 School 2 School 3 . © School U

AWM, Ta & la Ta & Lo Ta & la Ta & La
P.M., TOb & Ib To & Lb ™ & Ib ™&W

1, Rationale for Team Scheduling in £chool

b.
Cs
d,

€

f.

™

variety

ment in
O

To fulfill the liberal arts requirements in order to complete the
undergraduate degree requirements.

To provide articulation between team leaders within a single school.
To provide for an interrelating of two school team experiences.
Innovation will be promoted by onc team leader reinforcing the other.

Research is enhanced by “aving pupils contained entirely within the
Teacher Corps class strulture,

Allows for individualized instruction of interns during the school

day and evening, in and out of the school setting, and on a formal

and informal basis,

e prograa will provide worX with many teachers within the school, a wide
of professional ¢« riences and contacts beyond the school, and involve.

school-extended services to the disadvanteged community,
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The following patterns of involvement fulfill the above:

Intern-8chool 8taff

To provide wide experience with public school staff. Interns will be af-.
forded the opportunity to work with:

ag subject matter coordinators

b) other teachers

¢) instructional media specialists

d) special area teachers (music, art, phy. ed. etc.)
resources teachers (reading specialists)
Curriculum Materials Center persons

e
f

Intern-School Based Services

To provide wide experience with school based services to the disadvantaged

Yoo

Community. These ﬁiéht include:

a) home visitation (attendence;:clothing, food, and referral services)
b) medical services

¢) P.T.A.

d) lighted school program

e) adult education program

i) psychological services

Intern-Community

To insure a broad base of contact with the total community in relation to
instructional goals. Possible use might be msde of the following:

a) Toledo Metropolitan Park Board

1) Field trips

@) Overnight camping

Toledo Zoo

Juvenile court system

Toledo police

Lucas County welfare organization
Black orgenizations

Board of Community Relations

o

0O Q0
Nt et Nt S e

C. Comununity Activities

The university, the Toledo public school system, and tﬂe various community
organizations will cooperate in providing experiences that will enchance the
interns' outlook on and proficiency in dealing with the iife style of the dis-
advantaged community. Experiences to meet these needs have been demonstrated

in the topics above: "Intern-School staff", “Intern-school services", and
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"Intern-Community". These are by no means meant to be inclusive or exclusive,
In fact, it is hoped that the interns, the public school personnel, and in-
dividuals in the disadvantaged community will continue to suggest relevant .
experiences to further the interns' education.

Intern involvement in community activities may take place ‘during the time
not given to classroom participation or academic requirements. At least two
full mornings or afternoons in addition to evenings and weekends will be sched-
uled for community activity. Interns will be involved in the community well
above the required minimum time. The fact that they will be residing in the

community affords the opportunity to meet the many needs of the community, the‘

school, and the corpsmen.,




XII. INTERNSHIP IN SCHOOL

A, Problems of Schools

The multiplicity of problems reflected in the individual school descriptions
that follow indicate the challenging task facing teachers as they seek to promote
a sound education for each child. Hence, teacher training must include prepara-
tion to deal with many aspects of school and community life.

Mobility of pupils,. the need for language development, and the improvement
of the child's self image demand greater individual and small group instruction.
Schools do not exist in a vacuum, they exist within the community as a whole;
therefore, problems such as these must be faced in the immediate environment. It
is essential that corpsmen gain a background of knowledge in all areas of the
school curriculum and an understanding of the social background of the students
they teach., In this way they will be better able to apply practical and
realistic methods and techniques to the resolution of such problems. The
following sections contain descriptions of the target schools.

l. Ella P. Stewart School

The Ella P, Stewart School is situated in the inner city area of Toledo with
a total minority group population. Mobility of families is moderate. Homes
consist mostly of one or two-family structures; about 20% live in multiple
dwellings. There is noticeable rate of decline in property value in spotted
sections of the school neighborhoci,

Thie school building, which js relatively new, is in good condition except
for the roof. The enrollment ranges from 650-700 pupils in kindergarten through
the eighth grade. The children of this school live in a black ghetto and about
60% of the families are ADC recipients.

Of the twenty-five classroom teachers, only four are probationary teachers.
Other staff members include & remedial reading teacher, a resource teacher, and

ERIC
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parent aides who assist in the first grade classes as provided for through a
federal vrogram. Although the educational level of most parents is relatively
low, they show great concern for the education of their children and the Mother's
Club is very strong.

Given their present self-image, many of these children have little aspira-
tion to succeed in society as presently constituted. Kence, the school has as
its theme "Building a Good Self-image," and endeavors to furnish wide experiences
toward attaining this goal and looking to the future. The teacher corpsmen can
help beth the pupils and parents become aware of the possibilities of success
as coatrituting citizens with other Americans. There is a great need for
individuszlized teaching, especially in rerding and basic skills. Understanding
and individual attention must be giver to emotional problems; interests and
talents must be developed in extra-curricular activities.

2. Walbridge School

Walbridge School is located in the south end of Toledo and houses over 500
pupils from kindergarten through eighth grade. The overwhelming majority of
these students are white. Most classes average over thirty with thirty-four
and thirty-five in each first grade section. This district, for the first time,
is receiving Catholic families above kindergarten level from St. James and
St. Charles parochial schools.

Approximately 75% of the homes are single family dwellings in the $L,000
to $7,000 price range. Most of the poorest families live in multiple dwellings
on Gibbons, Airline and Whittier Streets. A high percentage of the families are
retired railroad workers. Of the remainder, most parents and some grandparents
attended Walbridge. The building is approximately 54 years old.

The professional staff consists of twenty-eight classroom teachers; five of
whom are new this year. There are three Adjusted Curriculum classes for core

ERIC
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levels 3, 4 and 5. Speech therapy is available twice a week, but for only the
most extreme cases. Two Head Start classes are also housed in this building.

No professional counseling service is available in the school; therefore the
many emotional problems of puvils must be dealt with by the classroom teacher,
About 30% of the pupils are from broken homes. Moreover, the neighborhood is
spotted with bars which parents frequent almost as soon as pupils leave for
school.

Teachers who have transferred from this school have done so because they
could not handle the problem of working with so many cases of children who are
improperly fed, physically abused and emotionally upset. Given the multiplicity
of problems and the high pupil-teacher ratio even our most competent teachers
find it impossible to effectively individualize classroom instruction. The
inclusion of Teacher Corpsmen in this school should help to alleviate this
condition.

Efforts are being made to strengthen home-school relations through the
P.T.A. and the Mother's Club. The Lighted Schoolhouse Program is providing new
experiences for parents and children. Brownie and Girl Scout activities have
also been initiated.

The opportunity for personal development and fulfillment for many of these
children exists within the schools. While interns of the Teacher Corps will
benefit from the training they receive, simultaneously, they will be able to
contribute additional services and concern presently unavailable to the children.

3. Glenwood School

Glenwood School is in the central city area presently affected by a high
rate of family mobility. The racial composition of the neighborhood is changing
rapidly, but in spite of this there is, in general, a genuine desire to couserve
and rehabilitate the community. There is a definite need for more parental
involvement to strengthen attitudes and understanding of the home's importance

ERIC
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in the education of their children. The percentage of poverty is relatively high
with approximately 30% of the families as welfare recipients.

The school building is in excellent condition, as it is one of the newest
structures in the system. However, due to the increased enrollment in recent
years, portable classrooms are being used. There are 1450 pupils in kindergarten
through eighth grade. Of forty-five classroom teachers, an extremely high
percentage are new, Services available include the remedial reading teacher,
resource teacher, parent aides, community coordinator and one counselor. The
educational problems of this school are similar to those described above and

Teacher Corpsmen will fulfill the roles described in the previous sections,

L. Lagrange School

The Lagrange School is situated in an economically depressed area of
Toledo. The multi-ethnic school community is made up of poor, Appalachian
whites (the majority), Spanish-Americans, Negroes, Orientals and Indians.
Trahsient families are common and approximately one-third of them are ADC
recipients,

The school building is almost 100 years old and requires considerable
teacher and pupil creativity to enhance the physical appearance of rooms and
halls., This is important in helping to create a conducive atmosphere for
learning in a place otherwise characterized by drab walls, high ceilings, and
cracked plaster.

The teaching staff is stable, cooperative and dedicated., Special services
include a resource teacher, remediai reading teacher and speech therapist.

Lagrange hes approximately 800 pupils in kindergarten through eighth grade.
This year special education pupils are bussed to another school for classes. In
an effort to meet the many needs of pupils who also have widely varying achievement
levels within first grade, team teaching was initiated. This innovation vas
recently expanded to include more teams at the primary level. The Teacher

Q

R e



37
Corps will further enhance the concept of team teaching that is developing in
this school. The community could be characterized by apathy and discouragement,
and thus, we are striving for increased home-school involvement. Such experiences
include P,T.A., the Lighted School Program and Adult Education classes. The
results have been limited, but we realize that the challenge is ours to heln
the parent and the child at Lagrange School. There must be stimulation and
motivation for educational attainment from both the home and the school.,

B. Training and Responsibilities of Corpsmembers in the Schools

The major goal of Toledo Public Schools is to provide a quality education
for every child. The primary function of the elementary school in the imple-
mentation of this goal must be the development and execution of an improved
program of individually guided education. We see the elementary school as a
humane énd humanizing ins#itution. This implies the development of unique and
innovative instructional organization based on the recognition of differences in
cultural backgrounds, individual capacities and learning styles of children.

With new developments in elementary education it has become increasingly apparent
that it is not efficignt in terms 6f the teacher's personal planning and develop-
ment to require that he be in charge of a self-contained classroom during the
entire school day. Teachers require time for coopérative planning, instructional
development and study during their work day if teaching is to be recognized as

a bonafide, dynamic profession.

The Teacher Corps program will employ & unique relationship of principals,
teachers, specisal school staff, university faculty, community representatives,
team leaders, interns and teacher aides within each target school. (See Chapter
XI, Section B, "Interning in the School.")

During the initial stages of the interns' experience they will engage in

the following kinds of activities:




1. Observing in various classrooms

2, Communicating with parents

3. Tutoring individuals

4, Preparing learning aids

S. Working with small groups

6. Working with pupils in independent activities

7. Participating in field experiences which build community awareness

8. Assisting in parent education programs
These will lead toward the interns' involvement with more specific classroom
responsibilities in a differentiated teaﬁ teaching approach. Such an approach
will facilitate opportunities for learning to:

1. provide a means by which more flexible grouping patterns can be
established according to pupil need.

2., improve the quality of instruction by sharing ideas through cooperative
planning, execution and evaluation,

3. recognize and utilize each intern's unique interests and competencies
in the fulfillment of the team's overall effort.

L, develop resourceful, creative teaching strategies through experimenta-
tion with the contemporary learning-teaching process and educational technology.

S, recognize the importance of continuous evaluation.

Interns will become loosely identified with specific classrooms and/or
groups of children if a team teaching concept is already in effect. Thus we
envision classroom teams--one teacher, intern(s) and teacher alde(s)--with a
classroom group or cluster of children. Initially the intern will hold little
responsibility for classroom instruction, but rather would begin to work with
small groups of children. This he may do with another intern, the teacher,
or a teacher aide. As the intern identifies his need for specific skills and
met?ods while working with small groups, the seminars would attempt to deal
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with these problems, utilizing conceptual frameworks, public school personnel, and
video tape in the school. As the intern begins to master small group skills,

he will be given the opportunity to work with larger class groups. Again

there will be relevant analysis in the seminar setting. The above organization

is illustrated in the following figure,

Team Leader

A BY C

Teacher o Teacher Teacher
Intern(s) | €< :;> Intern(s) [ << —> | Intern(s)
Aide(s) Aide (s) Aide(s)

Boxes A, B, C represent the classrooms or a cluster of children identified
by grade or skill level. While the intern might primarily identify with a
particular group or classroom of children, we envision movement of interns
between classrooms, as well as cooperating teachers working together. Thus one
teacher may have a need for six interns on a particular day (a field trip, for
example) which the system could accommodate without disrupting normal classroom
procedure in the other classrooms. The team leader would be responsibdle for
coordinating the use of interns as the experience and needéldictate.

Planning for instruction and a cooperative effort is crucial in team
operation. Corpsmen and cooperating teachers will assess each child's level of
achievement, progress and other characteristics. This will result in the
intern's recognition of the value of group assessment in contrast to that done
by a single teacher in a self-contained classroom. Based on such assessment,
individuals are assigned to a large group, class-size groups, small groups and
one-to-one activities in order to achieve the instructional objectives for
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each child. These planning and evaluation sessiocns will be held once weekly

and more often if necessary. The agenda may be cooperatively designed by team
leaders, cooperating teachers, special school staff and interns. Similar topics
may also be dealt with in the seminar with appropriate utilization of public
school personnel and university faculty.

A second level of planning may involve school system curriculum super-
visors, principals, team leaders, cooperating teachers and interns and deal with
curriculum revision and innovation based upon instructional .issues emerging from
the first level of planning.

The direction is clear that the interns will move through the designated
steps as defined on page 17 of the Teacher Corps Guidelines. The experience
structured in this Teacher Corps program will allow the intern to move from the
one-to-one tutorial relationship, through small group instruction énd teanm -
teaching involvement to an acceptance of full teacher responsibility in large
group settings.

The Teacher Corps team and individual interns will provide valuable services
to the school and community that would have been unavailavle otherwise. We
envision the implementation of a differentiated team teaching approach as
fostering attitudinal changes in the children, providing for social adjustment,
giving remedial help, furnishing many enriching experiences and promoting the
professional growth of each school's staff members. Community involvement will
stimulate parental interest and participation in the school program and

strengthen school relationships with community agencies and representatives.

o S it i S
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C. Community Involvement¥

1.

2,

lol

11.

l2l

Camping experiences
Day camping in metropolitan Toledo facilities

Beautification and conservation activities involving school and
neighborhood

Field trips
Resource persomnel drawn from community into school setting
Cultural involvement (Parent-Child Theater Workshop, crafts, activities)
Lighted Schecolhouse Program
Home Visitations
(a) conferences
(b) tutorial help {children confined to home due to illness)

(c) home visitations with nurse, social worker, for special
observations

Discussion groups and seminars concerning family and community problems
Recreational activities
Affiliation in, and involvement with, church groups
Relevant involvement with community agencies such as;
(1) Neighborhood Opportunity Centers
(2) United Appeal Neighborhood Centers
(3) Guadelupe Center (Catholic Charities)
(4) Indiana Avenue YMCA

(5} Toledo Metropolitan Housing Authority

D. Correlation of Teacher Corps with Other Programs and Resources

As interns become an integral part of each school staff they can relate in

meaningful ways to the special staff members and services such as:

*See also Chapter X, Section "Pre-Service Orientation" and Chapter XI,
Section “"Intern-Community."
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counselors,

resource teacher,

remedial rcading teachers,

community coordinators,

rarent aides,

instructicnal media coordinatoers,

visiting teachers, and

nurse.

The four target schools are all identified as Title I Project Schools and
benefit from federally funded programs. Interns will also identify with such
programs as Head Start, Aduit Education, Lighted Schoolhouse., Special Education
Classes, Mother's Clubs and P.T.A. Corpsmembers will be oriented to the
professional activities of the Primary Council, the Intermediate Council, the
International Reading Council, Curriculum Study Groups and Textbock Study
Committees., Field experiences will allow cooperation with Community Action
Programs and with agencies that directly affect families of the school com-
munities.

The Teacher Corps program will effect institutional changes that satisfy
some 6f the unique needs of the Toledo Fublic Schools now and facilitate
development for the future. For example:

1. Increased use of team teaching

2. Stronger home-school-community relations

3. Growth in professional developrent

L, Career development of teacher aides,
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XI1I. 3TAFF
A, Introduction

Tne implementation of this undergrauste teacher training program presents
some unique staffing problems. A differentiated teacher training team must be
conceived as more open ended than a differentiated elementary team. Although
the teams are buil£ around a nucleus of three faculty members representing In-
structional Organization, Contemporary learning-Teaching Process, and Societal
Factors, the other university tean members must remain unspecified. Specific
team members representing the areas of Educational Technology and Research will
be used extensively, but so will supplementary personnel representing specific
content within the context of these five general areas. Supplementary team mem-
bers will include not only recognized authorities, but also classroom teachers,
liveral arts faculty, and compunity agents. The role of the university fgculty
team leaders is thus expanded from participating and teaching to developing con-
tacts within their area:of responsibility so that a variety of specialized par-
ticipants can be employed.

The reference to a variety of teams can be confusing to any reader. TIhe
figure below is intended to differentiate Lge teacher éraining team, the Teacher
Corps team, and the elementary school teQ;. The shadéd areas irdicate team menm-
btership of the individuals listed in the left hand column.

Team Memberships

Teacher Training Teacher Corps Blementary School
Team ‘ Team _ Tean

! . .
N t .

« .
.‘. "4‘ < . " -’
“ !‘i‘ ] ;? & N
’ . Yy > S \
- f Ly, 3
&y 8%

University ¥,
Faculty iy
Tean &
leaders

N

Intems

Public School : : b
Teacher
Parent

Aldes ]
Ancillary S AN TSMRE
“ﬂ*co'r°1 ; s L

EKC
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B, Basic Administrative and Teaching Staff

1, Director

2.

3

a.

lName Dr. Sam J. Yarger, Assistant Professor of Education, University of
Toledo.

Ejucation B,S,, 1959, Eastern Michigan University; M.A., 1962, University
of Michigan; Ph.D., 1968, Wayne State University.

Responsibilities 504 of this person's time will be devoted to administra-

tion during both the preservice and inservice progrem. He will also assume
teacning responsibility in the area of Contemporary learning-Teaching
Process.

Experience Elementary teacher in Pontiac, Michigan, poverty area, 1959~
1961. Psychological Intern at Oakland County Schools, Fall, 1961. School
Psychologist, Royal Oak, Michigan, public schools, 1961-1965. Elementary
principal, Royal Oak, Michigan, public schools, 1965-1966, Teaching Fel-
low in Educational psychology at Wayne State University, 1966-1967, Con-
sultant to Detroit Public Schools in classroom management, 1967. Assistant
Professor of Psychology, Oskland Community’College, 1967-1968. Consultant
to Fernadle, Michigan, Public Schools in teacher training for emotionally

disturbed children, 1968,

Associate Director

a.
b.

€

d.

Name to be named
Education
Responsibilities 1004 of this persor's time will be devoted to administra-

tive duties during both the preservice and inservice prograa.

Experienca

Instructior - Societal factors

b,

Name Dr. Frederick S. Buchanan, Assistant Professor of Education, Univer-

sity of Toledo.



b.

d.

W7

Education B.A., 1959, University of Utah; M.S., 1961, University of Utan;

Pn.D., 1967, Tre Ohio State University.

Responsibilities 25-75% involvement in instruction and coordination of

teacher training team.

Experience Research Fellow, University of Utah, 1959-1960, Teacher,
History and English, Bountiful, Utsh, 1960-1963. Graduate Assistant, The
Ohio State University, 1963. Research Associate, The Ohio State University,
1964-1967. Participant, Conference on Freedom and Control in Education,
Univeirsity of Chicego March, 1967. Participant, Workshop or Urban Teacher
Education, The Ohio State University August, 1968. Series of Seminars

with black students on racial prejudice and its educational implications,

University of Toledo, 1968,

3, Instructor - Societal Factors

8.

b.

C.

d.

Name Dr. Edward Nussel, Professor of Education, University of Toledo
Education B.S., 1953, University of Detroit; M.Ed., 1957, Wayne State

University; Ed.D., 1964, Wayne State University.
Responsibilities 25-75% involvement in instruction and- cooréination with

teacher training team.

Esperience Staff member, NDEA Institute for Teachers of Digsadvantaged
Youth. Director, Title I, ESEA Institutes for Teachers and Administrators
of Disedvantaged Youth, Toledo Puolic Schools, 1966, 1967, 1968. Upvard
Bound, Advisary doard member. National Teacher Corps, federal liason
officer. 0.E.0. Comamunity School, Inservice education, Epencer Sharples
local Schools, (poverty area) 1966-1967. Cfurrently conducting research
on attitude changes of teachers vho attend federally funded institutes.

L, Team leader - Societal Factors

a.

Name Charles W, Sprandel, Assistant Professor of Education, Univergity of

Toiedo.
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b. Education B.A., 1960, Albion College: M.A., 1964, University of Micnigan;
Ph.D. candidate, 1969 (expected), University of itichigan.

¢. Responsibilities 50-75% responsibility for coordination of team and in-

struction.

d. Experience Teacher, twelfth grade, Waima, Kauai, Hawaii, 196L. Teacher,
Japanese elementary school, Fuchu, Japan, 19%64-1965. Assistant Professor
of Education, University of Toledo 1965-present. Series of seminars with
black students on racial prejudice and its educational implications, Uni-
versity of Toledo, 1968.

Instructor - Instructional Organization

a. llame Dr. Donald D. Small, Assistant Professor of Education, University of
Toledo,
b. Education B.S., 1955, Indiana University; M.S., 1963, Indiana University;

Ed.D., 1967, Indiana University.

c. Responsibilities 25-50% involvement in instruction and coordination with

teacher trainirg tean.

d. Experience Teacher, Ford Foundation Instructional Systems in Tracher Ed-
ucation, Indiana University, 1965-1967., Associate Professor of Education,
Western Kentucky, University, 1967-1968. Consultant, Communicative Skills
Project of Project Talent, 1967-1968, Consultant, Linguistics Program of
NDEA Advanced Study Institute, 1967-1968. Four Published Articles, 1967-68

Teanm Leader - Instructional Organization

a. Name Dr. Ronald P. Warwick, Assistant Professor of Education, University
of Toledo.

b. Education B.S,, 1963, Loyola University, Chicego} M.Ed., 1965, loyola
University Chicago; Ed. D., 1968, Indisna University.

¢. Responsibilities 50.75% responsibility for coo.sdination of team and in-

struction.
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d. Experience Teacher, Taft High School, Chicago (poverty area), 1963-1966.
Supervision and assistant in student teaching department, Indiana University,
1966-1968. Head Counselor , Upward Bound, Indiana University, 1967-1968.

7. Instructor - Instructional Organization

a. Name Edward B. Wickes, Associate Professor of Education, University of
Toledo.

b. Education B,S., 194l, Michigan State University; M.Ed., 1951, University
of Michigan.

¢c. Responsibilities 25-75%4 involvement in instruction and coordination with

teacher training team.

d., Experiences Project Director, Spencer Sharples Local Schools (poverty
area) Summer Enrichment Program, 1965, 1966, 1967. Participant, Workshop
for Inner City Education,The Ohio State University, summer, 1968. Mexmber,
Asgsociation for Motivation of Potentisl Scholars, assisted in plenning and
implementing tutorial program for disadvantaged youth, 196L-1965. Member,
Evaluation Committee for Toledo area Head Start Program, Office of Economic
Opportunity.

8. Instructor - Contemporary learning-Teaching Process, and Research

a. Name Dr. Dean lee Meinke, Associate Professor of Education, University of
Toledo,

b, Education B,A., 1954, Wisconsin State College; M.8., 1961, Wisconsin State
College; Ph.D., 1966, University of Wisconsin.

¢. Responsibilities 25-§6$ involvement in instruction and coordination with
teach;r training teaa.

d. Experience Instructor and Research Assigtant, University of Wisconsin,
1962-1964, Instructor of Education, Miaal University, 1964-1968. Assist.
ani Professor of Psychology, Indiana State University, 1965-1968. Recip-
iant of Institutional Orant, Indiana State University, 1966, Participant,

LR RSP WL |
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AERA pre-session on Bayesian statistics, 1967. Evaluation Consultant,

.- team teaching, Wabash County Supplementary Education Center, Indiana
State University, 1967-1968. Participant, AERA pre-session on Concepts,
Content and Strategies for the evaluation of educational Program 1968.
Nine published arti¢les, 1963-1968.

9. Instructor - Educational Technology-Contemporar: ‘caming-Teaching Process

a. Name 'Richard Hersh, Assistant Professor of Education, University of
Toledo.

b. Education B,A, 196L, Syracuse University; M.S., 1965, Syracuse Univer-
sity; Ed.D. candidate, 1969 (expected), Boston University.

¢. Responsibilities 25-50% involvement in instruction and coordination with

teacher training team.

d. Experience Teacher, secondary schools, Winchester and Lexington, Massa-
chussetts, Supervicor, student teaching program for Boston City Schools,
Boston University.

C. Ancillary Personnel

In addition to the core of the teacher trafning teams listed above, a par-
tial 1list of consultants and parti-time faculty is presented in order to aid the
reader in visualizing the potential scope of this endeavor. This list ehould :
not be considered exhaustive, dbut rather exemplify the variety of skills
that many participants wiil bring to the progranm,

1. Dr. Robert Bernhoft, Assistant Professor, University of Toledo
(Specialist in Group Processes).

2, Dr. Edvard Bantel, Professor of Education and Psychology, Oakland Uniw
versity {Educational Technology, Instructional Organitation).

3. Dr. Dennis Sherk, Director, Audio-Visual Department, University of
Toledo (Educational Technology)

L, Dr. Richard Sexe, Assistant Dean, College of Education, Univereity of
Toledo (Instructional Organization).
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5. Dr. Schley Lyons, Assistant Professor of Political Science,
University of Toledo (Societal Factors).

6. Dr. Reemt Baumann, Associate Professor of Education, University of
Toledo (Research).

7. Dr. Gregory Trzebiatowski, Professor of Education, The Ohio State
University (Educational Technology).

8. Donald Setterbo, Instructor in Sociology, University of Toledo
(Societal Factors). . .

9. Dr. Robert White, Assistant Professor of Sociology, University of
Toledo (Societal Factors).

10. Dr. Joseph Scott, Associate Professor of Sociology, University of
Toledo (Societal Factors).

11. Tom Coffey, Associate Professor of Social Work, University of Toledo
(Societal Factors).

12. Dr. Sidney Kaplan, Professor of Sociology, University of Toledo
(Societal Factors).

13. Dr. Lancelot Thompson, Vice President Student Affairs, Univérsity
of Toledo (Societal Factors).

1k..Dr. Simnie Blakney, Associate Professor of Mathematics, University
of Toledo (Instructional Organization).

15. Thomas E. Willging, Assistant Professor of Law, University of Toledo
(Societal Factors).

16, John William Jones, Executive Director, Economic Opportunity Planning
Association of Oreater Toledo (Societal Factore).

17. Robert Sciplin, Executive Director, Harambee, Inc. (Societal Factors).

18. Jerry Harvey, Community Organization Specialist, Harambee, Inc.
(Societal Factors).

19. U.S. Nix, Director, East Toledo Neighborhood Opportunity Center
(Societal Factors).

20. Mrs. Marian Adair, Instructor, Coordinator Comaunity Service Technolegy,
University of Toledo (Societal Factors).

_21..John Chagwell, Aselatant to Director of Human Relations, Owen-lllinois
Glass “o., zSocietal Factors).

22. Charles Carter, Bxecutive Director, Board of Comsmnity Relations
(Societal Factors). '

23, John land-y, Management Director, Toledo Metropolitan Housing Authority
(Societal Factors).
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25,
26,
27,
28.

Robert E. Coleman, Director, Toledo Metropolitan Mission, Council of
Churches (Societal Factors).

Dr. Warren Palmer, Optometrist (Societal Factore).
Rev. Henry C. Eiland, Grace Presbyterian Church (Sociletal Factors).
Capt. Eawin Oehlers, Toledo Folice Department (Societal Factors).

Rev. Albert Reed, Braden Methodist Church (Societal Factors).

52
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XIV. SELECTION PROCEDURES AND INTERN EVALUATION

A, Recruitment of Interns

The recruitment plan °ill include several major components, and the primary
recruitment area will be the Toledo metropolitan region. This will énvolve re-
cruitment on the campus of the'Uhiversity of Toledo and its two-year Community
and Technical College and within the community of the target schools. Prinmary
means of recruitment will include the following: classroom announcement, faculty
recommendation, collegiate newspaper coverage, campus booths, posters. For broad-
er coverage we will use local radio and television programs, and the city news-

papers, Toledo Blade and Toledo Times.

The secondary recruitment area will be primarily confined to midwestem
urban compuses., This will include both university and Junior colleges su-h as
Wayrne State University, University of Illinois Chicego campus, University of
Axron, and Cleveland State, Emphasis upon urban universities reflects concern
for recruiting from minority group populations. In addition to phe sbove, we
plan to recruit interns from black campuses such as Central State University.
B. Intern Selection

Information gathered prior to the interview process will consist of the
following:

1. Transcripts (High grade point everage will not be a primary factor.)

2. Personal references

3. Written statement - autobiography, educational experiences, personal
goals in terms of his desire to enter the teacher corps.

The prospective interns will be fnvited to the campus to be interviewed.
T™o interview sessions will taXe place on the same day. The first interview
will de composed of tv6 panels of two or three staff members each aeeting with
three to four progpective interns. Interns vill be intervieved by both panels

for approximately 20-30 alnutes., Each panel member will subuit written judg -
Q
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ments of each candidste based upon common criteria.
The group intervievw will be followed by an individual interview with
various members of the differentiated teaching teams.

C. Evaluation and Counseling procedure

Throughout the preservice program the cumulative evaluation of all interns
will ve by Teacher Corps staff and team leaders, In facilitating the process of
self-analysis these evaluations will be of primary importance., Staff will be
required to keep analytical logs on positive and negative growth patterns of
the interns. Interns will also be required to keep logs of their own experiences
and reactions.

Counseling services will be provided by the university counseling center.

In addition an expert in group processes will be an integral member of the
Teacher Corps team. It should again be stressed that "sensitivity training"

is {mplicit throughout the preservice and inservice program.
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FORM-G INTERN PROFILE SHEET 55
1. NUMBER REQUESTED . Pre-Service 5h In-Service L8
2. GBOGRAPHIC BACKGROUND Locally recruited __85 %
Regionally recruited 1
National pool Q0
3. AGE RANGE PREFERENCE From 19 to 25 Median desired: NONE

Maximum Acceptable: Not Specified

i, SEX RATIO PREFERFNCE: Male 50 % Female 50 9%,

5. MARITAL PREFERENCES: No Preferences

6. ACADEMIC CRITERIA:

Degree Required: No
Have attained Junior Statua: Yes
Grade Point Average: Desired 2.0

Minimum Acceptatle Unspecitied
Scale Used: __4.0

7. SFPECIAL NEEDS OF PROGRAM:

Racial, ethnic and cultursl balance is critical.
Teacher Corps teams will be selected in a manner
which strives to achlieve thie goal,

8. MEMBERS OF SELECTION PANEL

Name Title
University Representatives: Dr. Sam J. Yarger Director
To be neawed Associate Lirector
To be named Faculty Representative:
School Representatives: Mias Helen Kennedy Coordinator

Other School representatives.




XV, TEAM LEADER SELECTION, TRAINING, AND RESPONSIBILITTES

A. Selection

1. Process - Eech of the four schools which has been selected for the
program will form a Stage I selection board. This shall consist of the school
principal, en elementary supervisor assigned to the building, a community
representative and a representative of the local teacher association or union.
The board will select four team leader candidates in rank order.

A Stage II selection board consisting of the Project Director, Project
Coordinator, teachers association or unjon representative and community
representative will make a final assessment and selection of candidates.

The principal will take the responsibility to meke the selection of a
community and teacher association or union representative.

The Director and Coordinator will make parallel sclections for the Stage
II selection board.

If there is a lack of gqualified candidates, two recourses may be followed:
local solicitation of candidates by means of staff newsletter or announcenent,

or procurement through national Teacher Corps personnel poole

TEAM LEADER SELECTION DIAGRAM

Stage I Selection Boardg'

School 1 School 2 School 3 School b
Principal

Elem. Supervisor:
Community leader
Rep. of Teacher Or

] ] | }
Local \\>§ ‘k” ' Teacher Corps

Stage II Selection Board

System National
Open Solicitation Director - Program | Applicants
Applicants Toledo Project Coordinaior

Community Leader
-(Recourse I) - - - = |Rep, of Teacher Org. [- - (Recourse II) -

ERIC
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2. Pelection Criteria - The following list will serve as the selection
criﬁeria.

a. Participation: leaders should be free to attend 2-week regional
institutes schedvled during sumuer orientation.

b. Certification: leaders should hold standard Ohio elementary
license.

c. Experience: leaders should have three or more years successful
teaching experience in elementary grades of disadvantaged community
schools.

d. Graduate training: leaders should possess a masters degree.

e. Commitment: leaders should show indications of long range com-
mitment to education and a willingness and desire to work in
Teacher Corps.

f. Attitude: leaders should have positive attitudes toward rzseaxch,
development and innovation.

g. Flexibility: leaders should be inventive in adaptation of
learning wethods, materials and experimental situations.

h., Ability: leaders should recognize and utilize resources of the
differentiated team.

i, Interaction: leaders should be avle to maintain interaction
with other 4eachers, principals, children, parents, resource
personnel, and corpsmen,

Jj+ Sensitivity: leaders should be aware of learning-teaching problems
and should be able to resolve them in an acceptable manner.

k. Competence: leaders should have concentrated skills in some
particular content area or methodology appropriate Lo the

elementary level,




3.. Training

1, Preservice Orientation - one week. Experlences for team leaders will
include:

(1) Orientation to the totel Teacher Corps.Program including -
philosophy, objectives, personnel recrultment, selection, and
evaluation including interns, paraprofessionals, and other
personnel.

(2) Program design, strategy, evaluation and research,

2. Preservice Program - Preservice seminars will provide experience to
develop or refine skills in teacher leadership, supervision and in community
action. Seminar topics will include:

(1) A social-psychological study of disadvantaged children.

(2) Analysis of attitudes and values of teachers of disadvantaged
children.

(3) Basic concepts of research and evaluation procedures in the
instructional setting. |

(4) Role of the teem leader in the differentiated team setting.

(5) Ongoing procedures of operating Teacher Corps teams in dis-
sdvantaged school un'ts.,

(6) Individualizing of instruction for disadvantaged children.

C. Responsibility:

1. Preservice - Team leaders will be expected to participate in instruc-
tional program for the intern. In cooperation with the university staff they
will assume responsibility for planning and coordinating field experiences for
interns. In addition they will serve an important function in the assessment

of preservice intern candidates.
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2., Inservice - Team lzaders responsibilities will be categorized as
follows:
a., Administration

(1) Organize, and, when necessary, reorganize the program of
instruction to make the most efficient use of each team
member.

(2) Organize the program so that team members will be able to
observe other team members as well as plan and coocrdinate
with then.

(3) Be responsible for requisitioning supplies and equipment,

(4) Arrange team schedules.

(5) Sset up a system of communication so that t=am mehbers,
administrators and parents are kept informed of relevant
details.,

(6) Coordinate conferences involving services of such specialized
staff as elementary guidance counselor, school psychologist,
school nurse and visiting teacher.

b. Supervision and Instruction

(1) Plan along with the interns the integration of subject matter
and duties of each member.

(2) Direct and observe activities of the interns.

(3) Direct the team in developing standards of pupil behavior.

(4) Set up a system for evaluating pupil growth and progress,
including parent conferences. :

(5) Set up a system for evaluating interns.

(6) Observe other teaching teams, synthesize and experiment with

new ideas.




¢, Community Liaison
The team leader's community awareness will serve .~ a base for
contacts with:
(1) Community agencies
(2) Parent groups
(3} Individual parents
(4) Other individuals representing the community
d, University Liaiscn
To insure the releveance of interns' seminar experience to actual
school/ccmmunity needs, the team leader will serve as both a planning and
instructional change agent throughout the program. This implies a continuing
function as organizer and implementer of field experiences which will be
conrdinated with seminars and tutorials. Regular Teacher Corps staff'meetings
will be held, which will include team leaders and principals.
e. Future Responsibility
As a result of his training in Teacher Corps, it is hoped that
the team leader will qualify for positions which will contribute to improved

education of children of low-income families,
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XVI., COUNSELING, HEALTH SERVICES AND OTHER MEMBERS ASSISTANCE

A, Counseling

Given the rather intense pressures generated out of an action-criented
program such as tle Teacher Corps, & counseling service staffed by competent
counselors is an essentinl element in the success of the total progream. The
University of Toledo has such a counseling center and will provide the type
of service neecded by interns.

B. Health

For treatment of illness or injury, the University maintains a Student
Health Service or & 2U-hour schedule during the school year under the direction
of the University Physician., With an 1l-red infirmary, examining rooms, lab-
oratory and physiotherapy facilities, the Health Service is equipped to care
for minor illnesses and most emergencies. Treatment of major illnesses and
cases requiring surgery are referred to the patient's family physician or a
competent medical specialist in Toledo.

Through the Blue Cross-Blue Shield plans the University has arranged a
special hospitalization and medical-surgical insurance program which will be
available to all corpsman at a nominal cost of approximately $40,00 per year.
It provides payment for all or part of costs in the event illness or injury
requires hospital confinement and treatment beyond the University's facilities,

C. Housing and Meeting Facllities

This Teacher Corps program emphasized living errengements tor interns
which are important to the success of their experience. In essence, We en-
vision an arrangement whereby students wili, by private contractual agree-
ment, rent living accomodations in the core area, The Teacher Corps may aid
the interns in acquiring appropriate accormodations. Other facilities, e.g.
schools and churches, will be utilized as Teach-In-Centers where more informal
types of educational experiences will be conducted. The interns’ residence

ERIC
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in the inner 2ity and their use of Teach-in-Centers will serve to immerse them
in and sensitize them to the culture of the inner city. Residence in the
community will also facilitate contact with parents and students. The Teach-
in-Centers will serve as gathering points for meetings between interns and
their students, ve it to deepen friendships or as a starting point for field
trips. In additior “he Teach-in-Centers will help break down the facade which

often separates University teachers fror their students by providing facilities

for seminars and workshops.
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XVIL. FPROGRAM EVALUATION AND RESEARCH

The quality of decisions wmade by the decision makers of the program depend,
in pagt, upon the quality of the information provided through the ongoing
process of evaluation. The first phase of the evaluation model is concerned
with the specifications relative to the context in which a Teacher Corps prcgram
is designed to function. The Teacher Corps guidelines identify minimal criteria
for the eligibillity of schools in the selectior process.
A. Selection |

In keening with the spirit of these guldelines the concept of a total team
task force was employed in the development of this proposal, The selection
of participating schools was implemented by a committee composed of sdminis-
trators in the Toledo Public Schools. After identification. of those schools
which met the minimal criteria the final choice of the participating schools
was made, The selection process incorporated some additional criteria
established by the commitiee such as:

1. Ethnic composition of the school population

2. Mobility rate of both pupils and staff

3. Space and fecilities conducive to the team approach

4, Quality of school programs already available

5. School and community related services

6. Readiness of the school to participate
B, Input

The second phase of the model is concerned with the input evaluation.
The following resources are considered inpu£ in the evaluation model. Resources

are divided into three major classifications with minor divisions in two of the

classes.




l, Personnel
a. Team Leaders (see chapter XV)
b. Interns (see chapter XIV)
¢. University staff (see chapter XIII)
d. Public school staff
e, Public gchool students
f. Community agents
2, PFacilities
a., School
b. Community
c. University
3, Teacher Corps Program

C. Public School Staff

While corpsmen gain practical classroom experiences, cooperating teachers
will be afforded the opportunity to participate in the envichment of education
for the disadvantaged child through:

1, Curriculum strategy and planning sessions.

2. Individualized instruction for the child.

a. Tutorial aid
b, Planning and evaluating programs for prograumed instruction
¢. Individuel teacher-pupil interaction

3. Home visitation

L, Team teaching planning and preparation

5. Participation and involvement in the community

6., Participation in speclal school programs

D. Public School Students

The purpose of the Teacher Corps is to promote and strengthen educational

oE?ortunities for disadvanteged children. Attainment of this goal will be
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reflected in the tehavioral changes evidenced by these children. Some behavioral
changes that one may consider are:

1. Acadenmic

2. Social

3. Self-concept

L, Attitvdinal

5. Valuing .

6. Vocational

7. HRigher education

Long term evaluation of the impact of the Teaching Corps program upon
pupils in the schools can be effected by means of follow-up studies. One
would expect to find wore productive citizens than current practice allows as
more students might be cngaged in a larger varlity of vocational pursuits aud
a greater percentage of students might set goals for advanced academic and/or
vocational education.

The CIPP model in the Ohio Consortium Report will be the basis for the

evaluation of the entire Toledo Teacher Corps program,
The figure following on the next page illustcates more directly the major

concerns 5I the @valuation process.
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Evaluation of the Teacher Corps will be accomplished in two phases.

Phase I will deal with the preservice and inservice prog:um directly end immedi-
ate feedback concerning the preservice program will result, Team leaders, interns
and program effectiveness will be continuously evaluated.

Once the inservice program begins, 1hterna1 evaluation will have already
started and will be emphasized throught that bortion of the program. ‘'ihe total
inservice program will be evaluated along with the various internal evaluations
of each team leader and intern. All evaluriive material will be fed to the
Toledo Public Schools and the University. The effectiveness and ineffectiveness
of certain parts of the total design will be changed where needed in order to
facilitate successful outcomes.

In addition to the Mhase I evaluation, the potential for many "spin-off
evaluations" of the inner city school, ‘he inner city pupil, the parents and
the comtunity, and the response of the public schools to innovation, and research.
Data gathered in these areas will help the decision makers structure better op-
portunities for future experiences and analysis in order to make the total program
more meuningful for all concerned.

Data from all areas will be discussed, analyeed and fed back to the ap-
propriate area tu facilitate progress.

Each area Will have internal evaluation whereifni the people directly involved
will analyeze the program. Concurrent internal and external evaluation will be
perforaed continuously,

Upon receipt of rotification that the proposed Teacher Corps program will
be funded, the task force of evaluators will beg.n its operation. Decision makers
will be contacted in order to determine the type of relevant informstion needed
to make intelliigent decisions. A time-tadle will be estadblished so thaut informa-

ijon gathered can be analyied, organized, and presenied in time for the deciston
maxers to use the information. Instruments for evaluation will be slected or
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devised to assess whether or not the stated program objectives are being
accomplished. In the process of building an evaluation program attention will
be given to the sources of information, sampling techniques, evaluation instru-
ments and the timetable for scheduling the collection of data.

Evaluation and, it is hoped, change will be continuous, with the child in
the inner city, thc intern, and the process of educaticn keptin focus at all
times. Responsibility for evaluation of the program will be undertaken by Dr.

Dean L., Meinkc, College of Education, University of Toledo.
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Summary Statement

The prizary goal ¢f this two yeer undergraduate tcacher training vrogran
{s to train elementary teachners of nign quality sensitive to the unique educa-
tionel proovlems of childr«n living in impoverished urcan communities.

Tne progsram begen with an eight week pre-service session during the surmer
of 1969. Iithan this period, thirty-two interns, all juniors in college and
six tean lcaders (master teachers) were involved in activities designed to in-
crease their awareness of the needs and unique problems which cenfiront the
children of poverty. ZIxperiences such as elementary summer school observation,
teaching and work with community recreational agencies, coupled with seminars
and sersitivivy traiiing constituted this phase of the program. 1In the final
two weexs of the pre-service suumer the corpsmerbers were divided into six teams,
consisting of from feur to six interns and one tean leader. Eech team plus two
or three elementary teachers catprised a working tean for units of sixiy to
eighty cnildren in grades two through six.

Beginning in September, 1669, the in-service program was initiated. Interns
now teach within & team for one-half day, five days per weex., The renairnder of
the intern's tinme is §pent working in the community, and fulfilling liberal &ris
requirenents on campus. In saddaition to the avove, interns atiend a professional
eiucation seminAr.twice & week taught by & %tean of university faculiy.

Conturrent with the interns' experiences, universitly facully rmeet regularly
with tean ledders and teachers for in-service activities. These include not
only sexinars dut &lso visitations to zmodel team teaching ard urban education
Prograns.,

Supervision ard evaluation of interns is conducted Jointly by team leaders,
Renchers, ard universily persoarnel. Video-taping of model teachers and interns

is exprasiced. Base line data of intern characteristics were ¢ollected during
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the pre-service swrmer experience. Video tapes produced oi initial intern
teacning will te comvared {10 subseguent teaching episodes,

curing the second suvmer the interans will fulfill Liberal arts requirements
for graduation wrile continuing to be irvolved with the school community. The
pattern establisned during the ITirst in-sz2rvice year will be contirued through
the second year with the interns assuning greater teaching responsibilities.
Interas will thus greduate in June 1971, with a Bachelor of Education Degree

in Elementury Zducation.

Human sensitivity is one of the most important aspects of tnis progren.
This aspect o the teacher education program enmphasizes understarnding of atti-
tudes, values, and needs waich often attend poor urben communities. This
swareness is a vital prereguisite to an understanding of social and educational
needs of inner ¢ity children., Withoui this awareness an intern would be in-
effectual in reiating to and rotivating children.

4 second thrust of this program focuses upon the amalgamation of the efforts
of the university, the lotal school system, &nc the community in the teacher
education process. Tals goal will te reached through the develoyment of teacher
educatich programs waich foous on not only direct tsaching skills, buil 4180 upon
diagnostic and evaluative sxills. These sxkills are taught by & tearn of univere
sity instiuctors who come into the schools snd use the experiences encountered
by the interns &5 & basis for their instruction.

A third objective invoives the insiructionsl organizetion within the school.
This program &ids in realizing instructional improvezent through the develoruent
of & diflerentiated %team teaching, mulii-unit model. This involves the prepara-
tion of leachers who will be able to assume iesdership positions in & differen-

tiated staff stracture. 1In conirast to the iraditionsl classroom organicatioen,

O
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she multi-unit model wrovides for Tlexidble grouping patterns. Taese flexible
stulens grouns are coupled with a teem of teachers and luterns sencitive to
the unique prodblems and needs of inner city children. Througn the implementa-
ion of dirferventiated team teaching, each tetcher's specialty is maximized,
50 that each ¢uild reccives optimum dinsiruction in wll phases of the curriculum.
Trese interdependent oareas or huran sensitivity, educational s4ills, and

instractional orgenization fora the foundation of this program, upon which all

other concepts will te built.

Program Develoyrent And Its Effects On Teacher Fducation

First, and perhaps rost imporiant, this prograr unites the university with
%he locsl educational agency and the cozmunity. As a result of this union, the
prospective urvan teacher will be btetter inforzed as to the needs of the cormunity
end waat is expected of him as a teachner in that community. The primary venicle
for this union is the differentiated teaching team, whose members oring a cule-
tituie of talents together in an effort t0 provide the prospective teacher with
& maximwrn arnount of useadble kniowledge.

Tris program unites srtificialily separated Jacets of teacher education by
merkedly reducing the number of courses offered in the traditional manner. Tais
reductaon comes aboul by dlending 4the relevani contert of these courses together
fr10 sexinars walen are fteanm taught by university faculty. The university tean
consists of three mexbers, each specializing in & single area; contexporary
learaing-teaching process, societal factors, and instructional organieation.

Secordly, a great percentage of the prospective teachers' training is shifted
from traditional classaocom lectures 10 &n in-sehool laboratory setting in the
coznunily. e corpszen serves an exiended internship of two years in the urdan
§ChO0L, ratter ihan the usudl one juarier of student feachisg. Tor Shese two
years inlerns are gulded by & irained professionsl staff. fGhese supervised
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instructional experiences will, whea combined with seminar ari classroon en-
deavors, add a noteavle degree of relevaney for “he corpsmen that has been
lacking in previous teacner educmtion vrograwms. Also, secornd Yyesr interns
can ba teaned with Lflwvst year Iinterns to fNuriner implement {the concept of
differantiated team teathing,

Finally, this teachier education prozram encourages ovotn profzssional and

ct

prosyecvive educators to utilize the tecnrological capavilities of this era and
to recognize their applicability to education. Seninars employ video-tapes of
rodel ard intern teaching to Jacilitate analysis of teaching processes.

Tae mulii-uait tean teaching approacn ollers greater flexibilivy in the
program.ing and planning of learning sequences for children. 1Iniividual reeds
are riet through flexivle grouping patierns and the use of several instructors
When spprofriate.

Through vhis individual ized approach, the tesasher assesses each child's
special interests and i recessary, wiil reconstruct or énhance the existing
curriculun tu neet the cnild's forerost instructional reeds.

Norn-graded situalions will emerge &5 a reault of the many flexible grouping
patteras and the resulting necessary &djustments in curricula. Barriers to
effective pupil grouping iuposed by rigid grade liines will be erased as a resuit

& 3he educaticnal prograd zade possivle by thre tesn siructure.

in a tean teadhing méiel there are more opportunities to capitalize on the
strengihs ard talents of individual %teax zmexbers. The entire teanm has the
opportunity to share in the planning, implementadion and evaluation of a unit
of work. in %tais way the ¢hild is exposed Y0 & wide variely of teaching siyles,
thus increasing his chances of relating to each Seather ard the sudbject matter

bveling tawght.

The differentiated siall concept associated with team teaching provides
O
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ne teacners with the tire to initlate community contacts end bring community
rayresentatives into the school. Tarough the strengthening of the child-teacher
relaticnship, access to the hore and cernunication with the parents have been
establisned, and mutual resgect tatween the school and nome will develop. The
cormunications retwork teiween tae scrnool erd noxe provides the teachers and
interas wits ¢ue opportunity to becone involved with the community ard its
problems, and in the same respect, varents play an active role in acknowledging

and solving school provlems. Lhis new and united involvement of parents and

teachers cannot nalp bul vernelit tne child.

Evaluation
2rogran evaluation consists of utilizing both objective and subjective input

date Ior not only ilwmeiiate feedback, but also for leag range lanning. Input
data either were gathered or &re availeble for tean ieaders, interns, university
facuity, public school stafl, public school students and comnunitly &gents. With-
in the context of the seinool, eocamunity end unlversity, the Teascher Corps progran
will b2 evaluateéd for its eflectiveness.

Intern data consists, in part, of stlandardized measures of inteiligence,
attitude, interesis and personalily gatnered during the first veex oif the pre-
service pregram, Wnis will allow for not only pre-post coxmparisons, but also

ompariscias with a conteol group of education students enrolled in & ¢tonventionsl
teacrer training prograc.

Ongolng intern evaiuation will consist o frequent comparisons with bdoth
rrevious teaching reérforzances and currsnt specific objectives., VUtilizing

videc-tape equipcent, it will be possidle to implezent lelfl evaluation, peer

eveluation, expert arnd forral evaluation.

O
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Dr. Sam J. Yarger, Divecte:r

Zrs., Rose MeDaaiel, Toledo Punlic Scheool Tean Leader
Mrs. Pezzy Moore, Toledo Public Schcol Team Leader
Vrs, Edna Joovewtson, Toledc Public School Tean Leader
Miss NMedarine Jordan, Toledo Public School Tean Leader

¥iss Nelda lMartin, Toledo Public Scheol Team Leadar

¥rs. Marlyn Burgan, Toledo Public School Team Leader

Budget

Tne followinz represents the approximate major budget items for one year:

Irtera Supoors ($75.00 per week) $124,800.
Tezxn Leader Salaries {$10,000. per year) 60,000,

Uaiversity Salaries (Sumnzer and academic

year including admn.) 52,000.
Equipment (Video eauipment, etc.) 5,000,

$2k1,800.

ERIC

Aruitoxt provided by Eic:



