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ABSTRACT

This thesis attempts to analyze one particular
aspect of the development activities of some fifty social studies
projects, namely, the role of political science and its materials
within the projects. The paper is divided into four chapters. The
first seeks to give a brief analysis of the curriculum developnment
projects in recent y2ars in terms of: 1) the anaiysis of the
structure of each social science discipline; 2) the characteristics
and improvement goals of the projects based on studies by Bruner aud
others; 3) concepts, generalizations, and an inductive approach which
are coamon tc all projects; and, 4) the methods for achieving the
goals of social education, i.e., effective citizenship =--political
socialization through effective content selection and organization,
value education, cognitive and affective skill developnent, both
behavioral and traditional approaches to content and materials, an
interdisciplinary view, and an active school role in the
socialization process. The second atteapts to define the role of
political science within this movement. The third analyzes content
materjal and methods eafloyed by the projects using political
sclences The final chepter offers some possible implications for
college and university political science curriculum. (Author/SBt)
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ANTRODUCTION

Many events have occurred in recent yoars changing the nature of social
studies curricula in primary and secondsry schools. The development of some
fifty social studies projects will soon have an impact on our school aystems.
This thesis attempts to analyze one particular aspect of this development,
Astely, the role of political science and 4its materiale within the projects.

The paper is divided into four chapters. The firet seeke to give &
brief analysio o( the curriculum developaent projects in rucent mu. » The
second attempts to danno thc role of political science within thh' novmt.
giving particular emphasis to how political seience is 1ooked upon by the new
esocial studies movement. The third snalysis conteont material and mathods
employed by the projects in using the diseipline of political selence, The
final chapter offers some possible {mplications these projecis may have within

the negr future upon coilege and university political science curriculum,
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CHAPTER 1
THE NEW SOGTAL SIUDIRS

8ince the riee of Sputnik in 1957, Amerfcan education has gone through
an age of reneval and innovation. Tne first srcas affected were, of course,
science and mathematice. Through efforts of the National Science Foundation and
the Tederel Covernment, these courses of study in elementary and secondary
sducation have undsrgone a transformation in both methodology and content.
Thase courses are now a part of our Americen education system: from ‘'the
nev math" to numercus escience courses at all levels of education. MNow it e
ting for the socfsl science disciplines to undergo this transformation. This
svolution {n social sciences has long been cnlled for. Professor Shirley Bogle
gives & clear indication of this call to change when he stated:
' Vhat £9 to be done in the social studies in the fece of the

changing nature and masaive quantity of dependadle knowledge,

as well a9 that which fs not 8o dependadle, fa the social

sciences? Two possibilities ace suggested. One 1o a matter

' of accepting an 4ntelligent and discriminating attitude toward

kaowledge., The other favolves the way in whieh wo organice

faformation so that it ry be put to use in foraiag tha bellefs

upon vhich action rest. . .

Ia the last few years the spproach suggasted by Dr, Ragle Lias besn underwvey

fa all aspects of social sclenca disciplines. Presently there are adout fifey

projects actively engaged in seeking {sprovement in soctial studies. Sows

- 'nitetey n, Bngle, “The Boclal Studies ook to the Puture,” i
o ‘“ m“.t‘*”,. P in' Action thd Analysis, ed. Joba 8. Gibeon Yotk




projecta go 8o far as to seek a full K-12 (kindergarter through grade twalve)
approach to sccial eciences The various social studies projects have been
funded from several sources, chiefly the Federal Government under the direction
of the U.8. Office of Bducation. The projecte vary {u their approach to each
discipline, some quite mpecific, others general in scope. All are based on the
""knowledge explosion.” This explosion has forced a rethinking of vhat {e
fmportnat and what {s best in social studies education for our schools. This
wae pointed ont in 1965 by Heffernan and Bishop:

The drm.uc onrush of new knowledge created a greater gep between
the producere and the consumers of knowledge, between the generalist and
the epecialiet, between those vho appempt tc move In accordance with
the naw knowledge and those who would cling to 'conventional wiedom.
To know, to etructure, to relate, to understand-- these ure the
imperatives., What {s the {mportant knowledge to know, how is it beat
ordered and produced, how does it relate to other Imgvledsc. and
does it contribute to perepective and understanding.

The movement cen be traced back to several kay individuale} perhape the most
important of these {s Jerome Bruner. BAruner was principally interested in the
- learning process and in ways In which education could improve dy using the
knowledge gained from hie study of learning. Because his {nfluence upon the
projects hao bu:{ profound, any understanding of vhat these projects are
attempting to do must degin with him. lHie anslyeis of the leamming process {o
extremely important. If his analysie fe correct, much can be accomplished by
adapting education to the learning process. Bruner states that the eseratial
ni to presdrve and use memory ia through etructured patterns!

Perhape the moet basic thing that can be said about humsan ammory,
after a contury of intense ressarch, is that unless detail {s placed

2nstternan and BModop, "Utllhlu 'Structure’ to Cope With New Rnowledge,"
» ¢de. louis J, Herdert and Wiiliem thnhy

(\hihmtul Rational OCouneil for !h. Soelal Studies, 1967), p. 19,
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into a8 structured patturn, it is rapidly forgotten. Detailed
material is concerved in memory by tha use of simplified vays of
rvepresenting it, These simplified representations have what way bs
called 'rogenerative' character. (To give an analogy to the physical
scientist, he carries with him a form:ila to regenerate the details
on which the more easily remembered formula is based, )3

A key then to naw gocial studies 1o ite enalysis of tha structure of sach
social science discipline. This ta'ocninal and cannot ba stressed enough--
to understand i1he new sociel studies one must understand tha idea of etructura.
The structure of political science will be discussed later.

According to Foward Mehlinger ell social atudies projects procead under
two basic assumptions: first, that social studies instruction needs improvement)
second, that it is puseible to improve instruction by improving the materials
students use vhile learning. All the projectes are concerned with, and operate
undeY, thase assumptions. While the particular characteristics end femediate
goals of each project are not common to all, esch proceede from a number of
baliefe basad on the studies of Bruner and others. Terms, such as “eoncepts,”
Ngeaeralisations,” "induative approach,” ete. are common to all projects and
are necessary for analysing their work. While it is true each project may look
at these terms in slightly different shades of mesning, & common agreement of
their importance in prevalent.

fa the final enalysis, however, the entire argument of soclal studies
evolution steme from an understanding of what is or can be the best method to

athieve the goale of social education, 1,0, offective citizenship. There are

¥

33ercms 8, Bruner, Tha Process of Bdvcatian (New York: Vintage Press,
1’60). P 24, .
i




varying opinfons as to wvhat extent social studies should play within the school
curriculum, but there is sgreement to its role {n developing citiszenship,

Raymond Mussing liste seven goals for tho. social studies which wiil be used
hera, vhnc‘othor 14ets do exist, they all tend to agree in principle with Museing.
Differences are found but these tend to be one's of eaphasie,

| 18 The socfal studies curriculum sust reflect the nature and
needs of our democratic society and the world in which our
children 1live.

2, The soctal studies curriculum should provida for both genaral
and specific needs, stages of growth and development, interests,
aspiretions and abilities of children and youth,

3, Tha social studiso curriculum needs to be an faithful as possibdle
to the purpose, theories, discoveries, insights, msjor idees,

- mathods tools, and materials of the social sciences in general,
various combinations of two or mors particular social soiences,
and :ndtvtdun academnic discipiines found under the soclal ecience

‘.3 [ 1

&, The socidl etudies turriculum ought te be based upon rigorous
oriteria for content salection.

$. The m'hl astudies curriculum should achisv~ some balsnce and
dlending in the development and utiization ol understanding, ekille,
cttltud«. and appreciations,

". 6, The sociel studies curriculum must ba both oxrdered and upmtvo
in 1ts makeup,

7. The sccial studies curriculum ought to be shaped around a series

of !Qouthu. consfatent and parsietent ends while lsaviag
o ‘or 8 variety of maans suited to the realisation of these
nae,

. tow to nhhn these mln is the concern e! sach project, Mo loager 1o it

‘nm A, Musaing, "Sasic Characterfotice of a Cood Bocial Studies

Curricvim,” W Vol 1Lt /iaticn and Asalvaia.
ods Jota 8, & t Citation Press, 1967), pp. 233234,




poseible to teach only in a descriptive pattern fovcing students to memorise
1iste of often unrelated facts which will soou ba forgotten by wost of them,
To achieve true civic sducation other means m;t be employed. Instead of
inculcating {n students a list of what a good citisen should ox should not do,
the object of social studies should be to develop the habits and traite a
citizen n«di in our fast changing world, _

If we were to consider a sst of goals developed thirty, forty, or even
fifty years ag0, 1itcle differance would de noud.tn ths ul2’'mate ntp sought,
1.0, good oitigenship, What is happening today is a shift in techniques of
education to'arrive at this ultimate goals In addition to Bruner, another
ares of ru“rch has addad to the ariguunt fa favor of new educational
techaiques, { ‘

"} Thie arda of study or resesrch known as poiftical socialization hu

holnd to guido the thinking of many social ntudlu projects and educationsl
vossarch in genorgl.’ The conolusions reachad by thcu studiee point o\_:t the

need for reworking curriculum,

| Thie r«'urep has helped to shed 1ight on what happens to students fa the
sducational process, especially in the area of scquired pelitical values o
bellefe. These atudies have shown that much more than formal educatiom helps to
ships the ot;mt ab & eitiaen. 1In feet, the role of our schools £s often that of
reiaforeing the political norms children acquire frem their femilies:

What should be the role of the schools in providiag the youth witk a
tund of compatence for the performance of the necessary roles that

Sjetm J, Patriek, (sloontagten,
Badiena: University of Indiana Prees, 1968), p. 83,
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ot So filled in the operation of ocur politicai eystemu? VFYirvet, crne

should bg clesr that this {8 a question that cannot ba avoided,

One does not neced to de & followver of Plato's to recognize the eritisel

importance of the schools in transmitting the cultural end milding

attitudes of the young toward the public life. To the extent that

this reinforces family apolitical noras, two of the moet powerful

{netitutions of our society are engaged in sabotsging the development

of democratic leadership . + "6

Cibeon points out that, though students can continue to learn about theiy
society, the edcational procese becomes lass effective in shaping student
values and attitudes as the educational pir.case progressas from the lower to
upper lavels of oducn:toq.7
In offect, the studies done in pocialization have helped to Sonvince soels}

science ressarchers and developsrs of the necessity for reform ia both coxteat and
materiels, The aim of these projecte fa no less worthy than the s0clal salonse
curriculum of ysars past, What has changed is tho realization of wvhat Lo amd
vhat 1o not puseible in developing citirzenship,
“+- The projectes are now atteumpting to develop citizenahip through betiter
&ndarotandxng of cognitiva and affective skills necessary in the wrld today,
Bxcellent work in thie avea has bLeen done by Bloom and lknthvohl.o By attempting
to develop these skille the projects belleve they will better sccomplish the

task of developing effective citisenship.

PR Ry VLN ¥ ) -

Cmorton B, long, Tha Socfal Btudies and tha Social Scisncan (Mew York:
Rareourt, Brace & World, Ina., 1962), p. 97 4

.

730tn 8, Cibeon, W. Vol.Lt
Atudenta Maaad for Yeachaza York: Oftation Press, 1967), pp. 142e]AS, ‘

S8100m ead Rrathwohl, Iasooomy of Bducational Obisctiven (Ww Yorks
David NeKay Oo., 1967),




This shift geems quite justified in light of modexn research, It is not,
as some might suggest, a daviation in educational goale; rather, it s a
realization of vhat education can and csnnot accomplish. It is not, as somo
might nugsest.‘removtng the schools from the concern of developing citizens;
rather tt is a realization that much more than the schocl enters 1nto tho making
of a citizen, end a realization of the specific rola the school has to plny and
how that role can best be accomplished,
Political socializetion is by no means a function primarily of
particular saecondary school social studies courses, or even of the
formal educational system., Nevertheless, the school 1s a very important
agent of political socialization in American society, and social studies
courses, particularly civics and govermment, are conscfiously intended to 9
further the adaptation of young people to the Amexrican politicel culture.
The second part of this paper dgals with the particular role political

science has to play in the educacional process, let it suffice hore to say that

it has a contribution to make tévard developing effective citizenabip. An analytl‘

of the various projects developing political science materialc shovs that, vhile

both traditional and behavioral approacheas to the discipline are employed, a
majority of the projects use tha behavioral method.
Factors which may explain thie tendency toward a behavioral apptoach'srcl

1. The important development of behavioral political science linct
Horld War II,

2, The facility with which behavioral techniques lend thenselves
specific objectives a project wishes to develop, ,

3, The introduction of othe: behavioral techniquen and courses 1nto
elesentary ond uecondary education. D :

4., Many of the project people come out of the behavioral tradition.

9Robett B. Cleary and John 8. Péttick.

Political Socialigation of Amexican
Jmolicatione for Secondary School Socisl Studies. (Washington, D.C.:

Youth:
NCS8, 1967), p.S.
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Behavioral and traditional political aciance should be defined in order to
clarify their differences Before discussing political sciences vole in the
social studies pfojccto. Trank J. Sorauf gives an excellent descriptive
doﬂ.nttton for traditional political science: '

Although it would be & colossal .uuu to say that thesa four
traditions (legalism; philosophical; activiem and reform; olements of
i science) comprise the tosality of the ‘traditional’ political sciencs,
¢y they unquestionably doninated Awerican political acience at the advent
of the second world war. Despite their Afferent approaches to o
i poligical phenomena, these traditions had ‘some directions in common, 1
- They were all chiefly concerned with poli tcal and governmental ' - '
dnstitutions -~with legislatures, cxccuu.vn and courte; with polittcal
. parties and elections; with irternational dg nizations and tribupale,
‘ with conetitutions, pudblic leaw, and international law., Converssly,
; " they devoted iittle attention to behavioral, tpioul and processes ﬁtbia
'y . Anstitutions=~ to the political bshavior of ihdividuals or to the role
} - behavior of offire holdserzs, for example., Seco dly. they shared a .
<f common disposition to historicism and chronology as'a way of organising
Y1+ their materiales, MNost of the textbooks in Amer tln govervment sven |
1>, ' today begin with the founding fathers and the writing of the American .
-8 conmtitution, Llacking & eystematic body of dats, pouuul scientists -
I ! ;7. dxew.on histoxrical exsmples; and lacking a body of' thooz‘; and concepts,
i they sought the sequential dsvelopmentsl analysis of histery. Finslly,
, i3+ these traditions shared & distrust of generalizati and hc pmblns
i for systematic explanation: : Politicsl scientiste coe.l.du qo
1 St ulvu practical men of lct!.on with & nission in the \rul i(rm.d

-1

Bduvtonl pouuul uunce on the othor hand enu bc ducrtbod in :hp Qom
oﬂorod by Jhu Robiuconl . ;‘ ' ‘

Mthouzh it (bchav!.ortu) tlpuu that thc bnhavtor of polfitt

is the objeat of political analysis (as distinguished from the !
.. ozgenisation of governmental institutions), that u only one o

significant featurea of the 'behavioral approach.! At least t
.. other tendencies also characterize 'the behavioral persuasion'
- tandency to ?o i{nterdisciplinary, to be quanuuttvo. and to bo
. scientific.! ,
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L 10pgnx K, Soraut, MMMLMLMQ& (Golu:bun
Merrill looh. l966)o pe 13

Niemes A, lobtuoon, ”1‘ho Beiwd.onl Appmch To The ltudy of l\outtul'

Sclence,” in Nolitical Scisnce in tha Sociel Studies...Donald H, Riddle and .. "\
Robert K. Cleary, eds. (Uuhingl:on. D.C.: Thixty-sixth Yearbook of WCSS, mf?).\ e
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- . We might conclude by pointing out that vhat bcco-oi. ;hc criteria for

L pouttul utmc in ucoudcéy or primavy cducafton as used in the projects is

", 'not traditionsl or behavioridl political science per g4, but what worke in
" -Iltght of the lpocl.uc educational objectives necessary to be consfstent with
|"“thc goal of ctv!.o education, ‘l‘udltton and behavioriem both pluy a rele, though

, 1& would seem that noet projceu favor the behaviorial polt.tl.ul science approsch
& : ‘

'.
K
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~ The pluc o! poutlcul science vltnn thc context of the sscial scimnces
Qa»clucauty und secondaxy school cmlculuu 1s somevhat clouded, That it
bnn s place cmnot be doudbted, but to wlm: extent and vhat role u hu to

ll h dhputcd. There are thres buic vtm on thh matcer: The !int would
hlu p\qutw‘l sclence studied vtthin the conte:e of social studies coursest

\ Itihas besn the contention of :Hu paxm' tlm: political science
Jultc its best contribution in the achools by applying its

pekgpective snd methods ‘to the intezpretation of history, All the
soolpl sciences would profit {mmiensely by being sble to take for
granted a first-cless grounding in political, economic, social and
inteliectual history. This ymdtng. However, should be given by
teachery of social studias vho are’ themselves keenly aware of the

; . xelevanca of the various social sciences to the interpretation of '

RN hutotz History should not be sllowed to remain at the level of

v plausible common-ssnse narrative with a literary criterion for

S le e i

__r,_.q_‘
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" nth with pro.‘.tt bs utonddd to the ucondnry schools,

. e~ e

The ueond vln uku a ct:tctly tnu:dhelpuu:y approach T
'_ " This typ. of p:ogun oﬂeu & concept o} curziculum dcvolop-mt
i wvhich promises to.tear down the barriers built up by subject-matter

e departmentalisation. : . Américan atudies programs may therefore,
£ind many advocates, in the ranks of secondary school teahhers, with

txuthy The problems approach so lucccu!uny used in n’ny of the coucgcl

 Mgoreon 8. 1ong, mmmmuum (ttew York:
lurmrt. tnec & World, 1962). p. 103 \
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the high schools than with the universities,l1?
"~ The third advocates a separate place for political soience within the totsl
contexnt of a social studies curriculum:

One of the most ixmportant responaibilities of the sacondary

school teacher is to inform etudsnts about the existence of a field
of faquiry into the government and politics and to give them some
. {ndication of the complexity and difficulty of many public problems, .
SR (While it is not) possible to make political scientist out of our

' sscondary school students . « » At {8 possible to teach sscondaxy school
~ eliudents something about political science: what it s, vhat {t
dou, the complexity end the difficulty of the problems it deals with, 14

: wm pnclcuur role political lclcnco has to play in lower education is then
an\ hporunt,quutton which should be considared by currfculum designers,

poltt!.ul letmtut, and other iniexested persons. The various projscts will

t

take onc of thc above positions,

As notcd urucr thers 1is much dtuatunctlon with prennt soclnl studies

{
1

courses, Otvicn end othar directly related political science courses are no
ucopt!.ona &n mlyul of present textbovks raveals a glarring dilcropiney
bctvuu m: tu balns taught in thue books and what political lclmthto then- ‘
ulvn are nov doauns with, Howard !lahnnget li.nta the weaknesses of cumnt - ,
civies sourses ast

1. Courul in ctvtcl and 3ov¢rnmnt often lack a clear focus.

f ﬁ. Unduo attention is given to the formal structures of govcrmnt' S

' thcuby obscuring tha less, formal, but no less real, aspscts of polutel.

"3, Gontrovereial issues axe often avo!ded in civice and govlmntll
cluul. S _ ' T

1}
[}

. 13Bycon G, Massialas and Frederick R, Saith, m};mm._mn
itudien (!ohont. California: Hndmrth Niblishing, 1965), p.50.
' “lvron and Jeane Kirkpatrick, "Righ S8chool Studies in Pexspectivs,” in *

Ilisicel Science in the Boglgl Btudies, ed. Donald H, Riddle and Rodert K.
Cleary (Washington, D.C.!: Thtrty-uxth Yearbook of NC83, 1966), p, 9,

i
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&, KExisting courses in civics ind governaent lag far behind raiu:ch in
political science.

S. There is 1ittle or no effort to divelop skills of inquiry in a
© - rigorous and eystematic way,

6. Civice snd government courses are unsuccessful in advancing students’
gudcraundlng about American pouucq values,

7. ixlatlng courges in ctgfes and govewt are redundant fox tjho

-: | _ pjority of etudents,

h-otouor lhhl(nger is not the only one concerned w!.t:h the present state of
polttlcal l;ience" courses in our American achoola, others have suggested ‘
vlyl of hpr?vmnt. Much of their c;)ncem and bolief that a change tu
o nuded is baud upon the studiee in poul:ical socialization apoken of i.n ehaptor :
one, Thess atudtos tond to point out the veaknaaaea of present courses mch . :
llons the llno of what Profeasor Hahl!.nsor llated tn his indlch'nnt o! o:d.attng ’

P”“m.lﬁé; REE R , 1 - 55
_ " The éouluntona reached by thu; studies as well as tho criuc s!.von by oy
: coﬁpotoat aubon of the poutical actence profesuon and other ralhtcd tochl
actcacc duclpunu havc hd to the development of mterluh bssed on l:tm
"1nqutry" approach to uocul studies, : A o

Inquiry as the appronch taken by most projects entails a conlidenttou o! ;

nructuu. cbncoptn. and 3enaraliutions.17 But can a structure of P°11t1¢a1 ‘.\

$
AY

o . _ , P | . 5, X
Cet ; : - \ ‘\' g

'1

i Yiowara D, Mehlinger, MW (lloépinstog :
tndmu Indiana University, 196V), pp. 9-12 \
“Shtrlcy H. Engle, ”Objoct!vu of The Boc!.ul Studies,” 1n ‘ 1 s,

«soByron G, Massfalae snd Frederick R. Saith, cdn., ;
(Boluont. c‘lifomiu Wadesworth Jublishing, 196%), p. 8. L

"John Schwab, "The Concept of Structure of a Discipline,” in M
;hg_w_qﬂn...od. Louis J, Herbert and William Murphy, (Uuhtngtom \
Iattml council for the Bocial Studies. 1967), p. 48,
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science be identified which will meet with the requirements of lower education?
Likewise can tha major concepts of political science as well as importesnt
gonsralisations be agreed upon to £it the neweds of political science in
secondary and primary educatfion?

The ptoblem_of structure is very real consldering the present state of
Asexican Political Science. It is possible to identify structures of political
science, but to fdentify one acceptable to all cannot be done, However, the

. differences between these structures are differences of cuphasis, and not
iubn;lnco.“loraut points out this situation when speaking of Lasswell and
Raston:

. Q ¢ « the complex of processes and institutions which make the
authoritative allocation of values is society. The operative word
here, of courss, 1s authoritative, for it sets the political.
above the other allocative syatems. The Faston formulation sees
the political system as the inter-relationships by which men decide
which competing goals and aspiratiuvns will be written into public
policy and thu- enforced in sociaty. R

For Hatold Lasswell this allocative systea can be better under-

stood by examining the powsr and influence of participants in it,

by examining the ability of people to affect the allocaiion,1B
B Though no one stxucture will satiefy all concerned there are two vhich
l‘ll popullr within the curriculum movement, and dauerve 111uutr¢tton. Tho two .
structures uill serve to polnt out both the vnrlnttons in structures and at the J'

same time close slullari:les. The atxuctures pressnted are David lc:ton'o

(suggested by'lavrenca Saneab RS 4 poaslblc structure for political -clonea tn

secondary and primacy cducntion). and John Oibson developsd at the Llncoln Tilene .

" prank X, Sorauf, Perspectives on Political Science, (caxm.. Ohios
Ibrrtll Books, 1966), Ps 4.
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Center for Cictizenship and Public Affatrs,l? |

The key idea in Baston's structure s the authoritative allocation of
valuss 1in loctoty.' The emphastis upon authoritative allocation separates this
from other allocative systams. If this structure were to be adopted in our
school systens 1; would be a radical departure from present "institutional” or
"dncrtpttve"' approaches to political science now baing employed., Baston's
pystem contatna the following elements!

1, llaberl of soclaty have many wants which they hope to uth!y.

o R Bou of these wants will be satisfied through the economic systea,
SO fanily system, aducational system, and religious system. Wants

¢ o« that cannot be satisfied by any of thcu systems nn channeled to
T :hc political aystem,

RSN N M the people's wante enter the political system £or satisfaction
_ ! " Lo thcy become dmnda. These demands an screened; ‘

b 4, Thc screening process operates through formal or 1nfom1

e " . organizations: Thede organizations act as gatekeepsrs., Some of

i the Jemands vanish, Others bscoms issuas dobatcd in the poutlcal

' counmtl:y ¢ 00 _ '

¥ 3 The uauel are nolded by cleavageso ln the political co-wni.ty

" and by the suthorities which tramlan these demands tnto bludﬁng
' dscioions.

6. Tho btudtns decisions attect the sonul system md the parttclpmtn
: 1n them, generating poll.t;!.vo or negnti.ve support,

7 'nu support may be diucted towvard tha political conunuy. toward
‘ the regiwo (@ political systam which fncoxporates a particulay
Sl sat of values or norms and & particular structure of authority),
Pt and/oxr toward .the authorities (the particular persons who occupy
N pont.tionn of policicnl power within the etxucture of authortty

. vt

fia - - 8« The binding dectc!.ona gmnu new wants vhich appear again at the
: gate of the political system asking éor recognition, ,

” .l’l‘iriieo 8muh; "Organising a Curriculum Around locm Bcience Concepts,™

fa i Vol. II, wmn. od, John 8,
' Gibsen (New York: Citation Preds, 1967), pp. 81-82, _

3, Lo - . _,.‘,5.,;‘_;‘;:4,,,—‘

l..‘ g . i
) ' i
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. (.
9.. The source of the support for the political community, vegise, and

authorities may originate from the social ay%ems in the form of
sducation, patriotism, and other mechanisms, .o

The folloving preaent- this aystenm in gnphic fom to better ummu ll‘l

..
Wi

atructurc or design of Easton's system,

EXTRA SOCIETAL ENVIRONMENT

boundry of ' SR ’\ '
bt e e . oo b u.tﬁiaiaélafy------ Rt e el R R it Lo L] ‘ e ‘ \ ’
BOUNDRY OF \l - N \ E
~{HX “¥OLITICAL BYSTEX == L
1 support - l .
- p'i%:fc—ii"w“' I R
cognunt.ty o I W
gatekeepers l e /r i\:
’ "'Tuvaga S o eTaavage " ‘ v ,- y
‘ m-—-o——? ~ oy e imas =7 T -
1\ o \/ structures - T
) _ desues
N
| ™ |
[—-mﬁm?ﬁ -1
h - RV - . o
T | """"’b’fL’i!iﬁ‘g‘mc o1 .:;'T
. --_.i.*___.-‘..-m S B
. ] L Societal SyMtems of the ; l !
' : INTBA-30CIKTAL Wmm : g .
‘,.f.-. . 6_. L ”/ —— E mt. B ""'» L=
wiﬁff , R I

mhvrmcc Senesh, "Orgsnising a Curriculum Around Bocial Bcience conc»tn. L

in Mew Froutisrs in the Social Studles, Vol. II: Action and Anslveis. ed. John "-s .
Gibson (Mew Yorkt Citation Press, i967), pp. 79-82. - | p

[ H

j..
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In addition to centering attention on allocation of wants by authontuttva

sociecy thie deaign ¢vleo gives careful nttentlon to the many 1n£1uemou placed
v

on Authorlty in its search for Jdecisions veflacting the desives of soeﬁhﬂt?-, as

well as reflecting the deasirees of those who hold influance over authorltiyl
Use of this structure in an educational fr.mﬁwork would giva studont;

a bottor graap of how our political society oporatea in fact as well as 1n

theory. Homver 1ike other mspects of education r’ntn structura by itself would
\

N
\

not solve all the problemo of political science 1n aevondary or primary

v
\' Y

i

!,

!
aducatton. Ii: can provide u pavtial answer educators ace looking for in ! .
{ |
l

better relatlng to students the realitics of the world in which the ctudenc

dou oporate, Its valua rests on the fact that as a structurae it provides a |
frmrk !or political sclence in our schools, | d
‘l‘ho deltgn of John Gibson 1\\.01\09 the inter-relattonships batween md
mons the fundnaental cawponents of goaeming withi.n a "polity" and smong
"'politioo." : Gibson cnlls his des!s,u the procesec approach, It i:q:uas an
osacntul at#uctu:e for tha discipline of poutical science and can ba
‘ visualized m an elmnury ox 1ncuntugly cowlox panner, Tha procua
ptlnciple alao lendl uself to vnrtoua podagoglcal designs which are usafux
xn tmhl.ng politieat scienca. _ ' '
Thc procul lttucture containe the follwlng aix compononts: | \\

"; 1, !!eabers of tha national soclaty, the people or che govorned. h

> 2, Authorltatlvc officals who govern, and who may or may mot be
T lubjectod to cl.e sane authoritative pollcy 88 the govermed.

3, The political process or the procedure which elevates of!lcolc
© - thelr positions of authority and which helps to shape the
R formulation and application of offical policy.
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The structure of govermment, in which the officals mske authoritative
decisions and which, by its nature, is policy itself,

The shaping of authoritative poltc}.‘ or policy making,

The lavs, rules, and regulations (suthoritative policies) which
serve to regulate people and institutions within the polity and
vhich allocate things of value with a view to furthering the
security and well-being of the polity (as determined by many
variables), ox offical policy, sdd application thereof by officials.
Policy 1is both domestic (a) and foreign (b) slthough the latter is
less contsoled by authoritative officiale than the former, The
external arrow (z) is hhe impact and operation of the policy of

an externsl polity upon the diagramed polity.?

(¥

[LIN : Q) ¢ (2) 15): () =
(/A 5
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Something must be said about genoralizations and concepts used within
the curriculum movement before consfdering the projects. It is impossible
to establish & set liet of generalizations or concepts agreeable to all,

A complete list of concepts that is scceptable to all scholars
has yet been developed; perhaps it never will be. Likewise the
structure (the way ideas are related within a ductp;m) of the

disciplines cannot be fully agreed upon by scholars.
Some states have dsveloped guide lines for generalitzations aud concepts such
as California, New York, and Wieconsin, More will be said concerning concepts
and generalizations when dealing with the project material in the next O‘Wtﬂo
- But ia order i:o avoid confusion the following definitions for these two ‘tm

will be employed:

8 N )
A social studies concept is a word or phrass which hus sssociated

with it certain salient, inalienable festurss. The undezstanding snd
proper use of the concept depends on the mastery of the mltmno
- features as wall as the common definitionsl wesning of the word,

b, S‘enmufssm
Generalizations sre sometimes more technicslly referrved to as
"{nclusive statements of broad apeucnbuity based upon an organisation

of fascts in two or more concepts,’' ., » ,» The difference between
concepts angagononl:luttonu are largely differences of degres aad

complexity.

" 22y35consin Depsrtment of Public Instruction, AMMW
Social 8tudieca (Madison: Wisconsin Department of Public Instruction, 1966),p:3.
233amas G, Womack, mmmm_m_m_uc_n&_s:_é.smumau (Rew York!

Bensiger Brothers, 1966), p. 20.

24ca18fornta Department of Education, BWW
mmmu;ugummmn{nmw Sscremente}
California: Department of Education, 1961), p. 135,




The social studies projects (about £/fty {n nuber) actively engaged in
daveloping new materials for the social studies classrocn vary in scope and
sotivity, covering the entire range of material within the socisl science
domain, BSume of these projecte deal with specific areas of soclal sclence,
1.0, history, sociology, political scieree, poycholo;y. anthropology, while
others have sought to develop sn entire range of materials for social etudies
education in the schoole. Some may seek to davelop a core curriculum while
Cleveland, for example, in its Creater Cleveland Bocial Science Progrem has
developed an entire K-12 social otudies program fncluding course outiines,
class ntnﬁh. audio-visual aids, etc. Thus ft fe quite difficult to
generaline about their work, However, after a drief study of the fifey
projects fourtesn were found as having a direct or indirc ¢l bearing in developing
msteriale for political science. A fow others also deal with poelitical sefence
but there materials were not sufficlently developed to be adle to make a fair
judgement, The fourteen projectes this paper deals with are:

1, Thoee having a ditect relationship to political sclencet:

8, Bock, Bdvwin
The Inter-University Case Propram, Ine.}

*By divect bearing {0 meant & coqlon courss or parts of courses suffieiont to jum
as a2 "political science entity."

19
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Coleman, James
The John Hopkins Univereity
Department of Sociel Relations;

Dow, Peter ‘
gocial Studies Curriculum Progran
Bducation Developuent Centexr, Inc.}

Bnglish, Raymond ch s
Creater Cleveland 8ocial Science Progrea
Bducational Research Council of Greater Clevelend;

Penton, Ewin and Cood, John
8ocial Studias Curriculum Development Center
Carnegie Institute of Technology}

Cibson, John
Lincoln Pilene Center for Citizenship and Public Affeirs}

Lepport, Blla and Payette, Roland
Untversity of I11inofs Curriculum laboratory*;

Mehlinger, Howard
High School Curriculum Center in Covermaent
1ndisna Uatversity;

2. Indirect relationship to political science!

b,

d,

£,

Halsey, ir., Van
Aaherst College;

Helburn, Micholas
High 8chool CGeography Project)

Michalelis, John
School of Rducation, University of California}

Woore, Jerry
NCA Poreipgn Relations Project)

Oliver, Donald
Harvard Soclal Btudies Project)

Roswene
Department of Anerican Studies
hahezet Qllege.

*Tailed to t:;pond.

O
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LG » Edwin BOCk, Divector,

JEDgsgt This program was established to provide and atimulate the use and
production of case studies especially as a tool in teaching public adainfstration
sud formatfon of publiic policy. The Inter-University Case Program states ite
alms ast

1. Enlarging the existing basis for realistic generslizations about
sdainietrative organisation and behavior;

2, Exploring the manner in which insights daveloped by the various
. social eciences and disciplines can be marshalaed in adainietrative
poliey; )

3. fhktng gensrally available a body of varied case materials usaful
for teaching purposes, for scholarly inquiry, and for analysis by
practitionere fn the field of public adninistration;

4, Besuring widespread acceptance of the case study technique as &
scholarly tool of research and reporﬂns for use in thases,
disesrcations, and learned articles.

Diamat Under the broad question of public policy and adainistration there is
much voom for discussion and insight, The ICP progrem covers & wide range of
materiale dealing with policy and adainistration, The case studies have deen
designad for collegs use, hovever certain cases can bs used withia eecondary
education, This use will depend on an fnstruvetor's intention) his elase
abilities and limitations; the design of an individual case ctudy) or any other

factor g pood instructor must teke fnto account bafore prasenting material to

5g4utn Bock, mm.uaugmum (fadiasapoiis, Indienat
Bobbe-derrill Pudblishing Company, 1966), p. 1.
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In reviewing the topical areas covered by ICP it is possible to use these
cascs within a structure of political sclence. VYor example, in both Easton's
. and Cibson's structure the question of public policy (its formation and
implementation) are considered. Easton's structure nunber five speaks,
specifically about public policy or administration. "The fssued are molded by
cleaviges in the political community and by the authoritice which translate
these demands into Lindhng dociolons,2® The sveme could be eaid for Bibson's
structure number five. 'The shaping of authioritative policy, or poliey
making."2? Thus sorse of the cases devoloped by ICP can be developed vithin the
structural framevork of political scienco. 1

The cases themsaelves tend to be single-concopt cantered. That {e they tead
to develop one particular aspect of public policy and/or ahlnhtntlo\:\. Becaute
of thie narrov focus these case studies can be most valuabla in the education of

ltudenia to the complexity and diificulty of an area such as public adainletration

and policy.

i
Materials Raviewad: As stated before not all these materiale can be used on the
sacondary lavel. A careful reading of tha summary index provided by Bobbse«
Merrill will indicate vhat matorials may be of {nterest and use to a secondary

social studies pragram. The casea vhich can be, or will be used, offer a elch
{

My evrence Senesh, "Organiaing & Curriculum Around Social Science Concepte,”

in New Frontiere In the Social 8tudies; Vol. II: Action and Analvsin, ed. Joha
8. Cibson (New York: Oitation Preca, 1967), p. 80,

2930hn 8. Gidbson, "The Process Approach™ in Sclene

Mlitical Scienca in the
Social Studiep, eds. Donald M, Riddle and Rodert B, Cleary (Weshingtont Thircty-
sixth Yeardook of NCSS, 1266), p. 68,

o Wi ARFE Wom e iow e . e G ——_
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experionce for teacher and student. Thie area is not covared to any groat
extent today in sacondary education, Citizens of all ages come into contact
with public administration by helping studc.te to understand soiz of the methods
lna well as problems of opuration the ICP has contributed to the development of

& better social studies curriculua,

Comuenta: The ICP program has given secondary school teachers useful materials
in an area of political science not often treated at this level: The nhny and
varisd cases on public policy and adainfstration (1968 one hundred and six cases

vere available) offer a wide ares of concern for both teachers and students.

B. SOCIAL STUDIES CURRICUIAM PROCRAM, Peter B, Duw, director.

PNxpongt To develop a codupreliensive svcial studies curciculum based upon
recent advances in educatiovnal cescarch usfug the inductive approach. Tae
program {9 not limfted to secondary education, nor to the flield of political
science. The upper division coursas (grades soven-nine) are still in the
planning stage, but a general cutline and guice for thuse courses oxlot‘ln

Occasafonal Papex no 4i Men and Politices which gives a cleer indication of

the trends and deveiopatuts of this progrea,

Ihemagt The three year progras urder development for grades seven to nlne
has as its central theme ™lan as a Political Befng." The central organisiag
concept for thie three year progtan is puower, Using this power concept sowe
_vllcl questions are censld;fed vhich vill hoelp students to look at man and his
vorld. Some of the tuestions Lhic prograa plans to use arel

1, What {3 power in human society?
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2, Why {s power a part of human soclety? i

3, What does power rely uponi

4. What ave tiie values of puwex? !

5, What ;re the evils vi poweri

6. liow Go people protect themoselvus apainetr exceases of power?

7. liow does power operate té survive?

4, What are the conditions under which power sickens and diee?
In conjunction with tho notion uf pover tho program also plsns to develop the
notion of political cultuyo using thé work of Almon and Verbas Politicsl
culturo {9 usud in the project as follows!

1. parochisl political culture,

2. subject political culture,

3, the participant political culture.

Power and culturae are developed within the framework of the three planned

courses for éudc saven through nine:

grade sevenes Inveating the Western World

grade eighte-+ Pron Subject to Citizen

grade nina== The Civie Culture

Stxuctugat The courses aa planaed do indesd follow a dafinite structure and
cantral thoms, as noted above. 1t 19 not difficult to ses how thase courses
could be placed vithin the context of Gibson's or Baston's structural design.
Both Baston and Gibson m}d use power and poiitical culture within thele designe.
- Raston, for uxample, Lases his dosign un "authoritative allocation." dowever,
until the courses take a final form it Lis comevhat prematurs to speculate oa the

internal structurce of the progrem or how closely it correlates vith Raston or Glbeon,

el K n i e
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Some knowledge of the internal structure of this project's material can
be seen by looking at the planned fravework for {ts efght zra&e course, This
course, tha project faals, is pivotnl within the three yeer program. It

‘wlll consist of six units:
1, ElMMgatathan Socfety 1558-1610,
2, Englend in Crisls and Civil War 1629-1660,
2+« Tha Glorious Ravolution 1635-1714, '
4, Colonial Amorica 1630-17%0,
S. Tha Malking of tle Amcrican Revolution 17(3-1783,
6. ‘The Amorican Constitution 1778-1801,

These unite are so plannad as to relate the Enzlish revolutionary oxpsrience to

its American counterpaczt, .
Materials Reviewed: Because the program is etil) under developmeat) student

aad teichor materials wore not available. The project did nagc available some
materials they developed concerning the Ngsro in Aserica. From thess materials o
notion vegarding the type and thkruat the seventh to ninth grade prograns may
take can be developed,

The Nepro {n America 1a an eight part unit designed to present to studente
some 1dea of contridbutions Negros have naade to our American way of 1ife} ead to
ratee the difficult question of race and prejulice from an historical gad eonteme
porary point of vies. Thase aaterlals place heavy caphasis upon historiesl
documents and thedr fLatarpretstion by studeats,

Por erample the roction deeling with alavaty makea vae of printe and

pictures of that era, 1In addition, coples of letters, documents, adds, ete.
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from ttu elave e¢ru ure uded to davelop within the student a notion ol vlavery as
: t
ft truly was., The materials seek Lo develop & fair and honest impresoion of

olavery: 1ts uusds, aubuson, advantajes and clsadvancagos.

Commenta: Because tho three year prograu 13 a dovelopmental stage 1t 1o
difficult to comment on its value. Nowover, 1f the materials daevelop along the
1ines set for them by tte project, a rather interesting program looms in the
offering.

In relation to political science {t provides another viewpoint upon vhich
etudents can discover and davelop their idcas about the world of politics,
Certainly a nuater of techniques used in political science will be employed for
the studente uge, For example the heavy reliance on cource materiales seeas an
effective tool for both histoclans and pofiticnl sclence. By using this technique
for seventh through ninth grade these etudents will also develop the skille
hletorl?no end political oclentist need with source uwatorials,

When the designed progran Joes Lecowmo avallable, it should provide an
interesting program for thls grade lovel., Especlally by polating out the
importance of politics in our higtory end culture »<as voll‘aa point oui she
impact history and culture ha.e had, and does have un politics gad sociery of

today.

C. DEPARTMINT OF SCCIAL RELATLUNE. JOVN NOERIRS VAIVERJLZX, James Coleman,director

Dtposat This project concerns ftself with the use of games as & tool in student
leacning, The term game vhile adequate does not fully express the concept
employed, the term "simulation” would de more adequate. Simulations are not

o
- . . . ke € e - . - P,
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nevw to the social studics area, but it {g only in recent years that their wide
use and exploration has come about, John Gibson pointe out what role simulation
nay play in s soctal studies program when he stated:

A gams may be incorporated into s socfal studies progrsa. courae,
or unit to simulate veality and stimulate investigation. ]

The department of socisl .. tatfor 1 at John Hopkins has not restricted iteelf to
a perticular ssnect of socisl studies, but have developed programs within the
ares of economics, psychology and political science, to name a few, Of interest
here {s & series of gemes entitled Democragy vhich seeke to have students act out
the vole of legislatures, Three basic games aere nuégnted vith advanced versions
of the game which are based on the original bselo game "leglslative 8esston,"
“Legislative Seseion" has as ite object the vole of ropreseatatives (puyod by

the etudents) vho are secking to meat tho demsnde of their comtttucnn.

Iheneas The general tone of each of these games 18 to place students into a
“etmulation" or enviromment similar to that which the inatructor fe attempting
to convey to his students, Tho ressoning behind thie is obvious! By placing a
student in a eftuation similar to the "real eituation" much wore can be under-
stiod and learned by him than merely {f the instructor velated thes information,
Man being vhat he is learns wmore rveadily from experienco than theory., This
baste fact {s exploited by the simulation experience.
Besides the basic game there are seven others in the Democracy series.

Cents tvo and thres are considered simple variants of gane one, vhile the last

Wjohn 8, Gibeon, Maw Prontiera in the Soeta) $tudfes, Vol. B: Goala
foxr Studente, Mesne for Teachars (Mev York: Citation Preses, 1967), p. 154,
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five are advanced versfons:
1. Legislstive Scuton.-
2., OCitizeus' Action Meating,
3. Representative Democracy,
4, A Legislator's Oun Convictions,
S, The Pover of the Ploor Leader in a Legislature,
6. Passage of Legislative Program,
7. Comaittse Structure in the Legislature,

8. Texation and Publio Rxpenditure.

Structuras The simulations developed at Hopkins work well within the Esston
and Gibson structures. In “Legislative Sossion'" for example the qusstion of
public policy is considered, or the quu'tton of voter influence for example.
In Raston this would fall under tha category of the screening process or
gatekeepers, as wll as the area of issues and their resolve. Under Gibson
this would be a question of how elected officisls remain in office; how poliey
1s made, and how the populace can influence public decision. And in some ways
this geme could be used to discuss with the students ths eatire opoetri- of
the political procsss (or political sclence model) whils focusing attention or
direction on the legislature and fts role in pudlie poliey, '

Materials Raviewed: Iha Game of Democpagy, & deseription of £t has already
been given. ‘

Commanta! The question of ganed and their use or funetion in education fo &
complex one. It would seem that they will in the futurs play & greater role in

the education process, The pames described here are rather simple tools easy for
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teachers and students to grasp. They are in & real sense the first geasration
of a new education tool. The future hulds many variants of these sinple teols,

Political ecience has many aspects, such as conventions} legiolative
aoction, citizen participation, executive action, which car very readily be
adopted to simulation, Thess areas of political science can thua be explained in
several ways. The task baefore teschers and political scientist today is to
sort out vhat can anrd cannot be taug‘ht best, or most effectively through the

simulation technique.

s

ROGRAN, Reymond English, dh'octo"h

Jurpoaat The Cleveland program has developed, and is developing & comprehensive
social sclence progran froa kindexgarten through grade twelve. Materislas as of
1969 wers available up to and incluiding grade nine. The ninth grade progrem

centers around political and econoaic issues. The planned tweifth grade course

wvill aleo consider politice to a great extent, but thie materisl 1s etill under

P

developaent, .

The Clevoland program ie based on three prlnctplog. Firett & conceptusily
centored program vhers lesrning i centered around key ideas, Secondl &
progeam of integrated learning vhich includes all social sciencs diseiplines,
Third: a secquentiai progrem from kindergarten through grade twelve, The
plan 1s to have children who complete the entire spectrum of materials to have
an ordered knowledge of the social sciences. The progtam aleo hopes that the
child should acquire the values this curriculum s tryfng to foster!

The program stresses the American heritage of freedom) it d‘nh{

]
respect for human dignity; 4t instills the sense of esoccial rasponsibiiicy)
and it teles to inculcate a spirit of 1ifeclopg interest in the wellate
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of the comnunity, state, nation, and mankind.31

Themeg: In order to understand the purpose and goals of grade nine &
comparison of the U.8, and U,8,8.,R, in government and economics,,one sust first
look st what has preceded it. The council provides a rather interesting guide
to thels program (GCESP Program Brochure) which covers all {ts materials., From
information provided in this brochure it can be seen that questions about
politics have also been considered in seventh and eighth grade, GCrade seven
considers thé following questions!

The Challenges of ouy Times

1-11 The Recent and Contemporary World,

I1X-IV The Recent and Contemporary World. .
Crade eight 18 & course in American History. Its central theme 1is, of cohrsc.
important historical questions found in U,S, Histoxry and the question og \
politice does receive attention insofsar as politics has played a role tﬁ o&;-\
history. : :; ‘.,iaa

; A

Stxucturg: It would seem the Claveland Council his developed 1ite own éohcoptidn
of a structure for political science, or at the very least centers o: coﬁccutrntlon
and interest in politics. This can be observed in the guides given Eoi ;ha total
curriculum, Within the curriculum the following themes found deal with L
Political science: !

The nature of government,

The nature of law,

Constritutionaliom ve, arbitariness,

3lkaynond Bnglish, ed., te veland :
(Cleveland: Rducation Research Council of Creater Cleveland, 1966), p.l.

\\



Political obLligation,

Values in politica,

Domestic political struggles,

Typeu of goverusent,

Intexrnational politics,

Political tdeologies,

Anerican government,
These themmes do not seem to contradict either Gibeon or Baston in analysis of
political scienca's structure, Howsver, the structure the Cleveland pfosran
has developed covers the entire K-12 program. Gibson and Esston work in a
refined and narrow presentation for political sclence. Cleveland on the othexr
hadd has twelve years in which £t preaenfu politics tu students. clavgland aleo
takes an intexdisciplinary approach to social science (though the nintL grade

program Jdoes deal specifically with political sc¢lence.

ter iewed: The ninth grade course was used for this evaluation. This
course deals not only with politice but also considers economic questious and
{ssues in comparing the United States to the Soviet Union. Pert of the I?inth
grade course corsiders geographic data (for each of the grides the CIevcf?nd
progran has daveloped area studies)., Within the ninth grade the !bllouinéslro¢¢
consider political science: ' ta

=11 1 ’

et e
-
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Part one and two are interesting in that they provide a structure for
political science that students will use duving this course. The structure
. 1s put in the fo;m of questions political science ask and the students will use in

this coursas The queations used sre in many ways similar to Gibson's structure,
though with littleo adjustment they could also be sapplied to Baston., These
questionsg arai

1, Why are governments necessary?

2. Vhat functions goverﬁments perform?

3, Ara governments liable to abuse their puwera7

4, How can zovermmente Le prevented from gbusing their poverla

5, Are there different kinds (or "forms’') of governments?
How can they be classified?

6, Do different forms of government ugse power in different ways?

7. Vhat makes certain men and women strive to play a part in govermsent
or to control govermnment?

8, Can you have govermsent without politics? And vwhat is poittlcn'? |
How do political parttes snd other political groups srise?! How
do they operate?

9, How do ideas influence government and politice? (For example: moral
values, culture patterns, religion, patriotism, ideology.)

10, What ave (end what ought to he) the tolattona betwesn 'nltlons‘
(cr 'eovereign states')?

11, Why and hov do people obey thelr gpvefnnentu?32
This "structure” is immedigtely applied in the course, es for example, part
two coneiders the question of local politica., From local politics the question

shifts to the federal syates, In part seven the Soviet Union is contrasted

32gnerwood 3. B, Sugden, ed., Analvzing Politics 1-XX (Cleveland:
Rducational Ressarch Council of Greater Gleveland, 1967), pp. 17-18,
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with the United States. Finally the course concluden with an analysis of
{ntexnationsl politice and the question of "obligations" from a political

. point of view,

Comgentgt This was the only K-12 program considered, There are a few others
under development, but only Cleveland has reached such a degree of completion.
Developing such an extensive program can have its sdvantages and disadvantages.
Cortalnly with the time available in the course of twelve years of study much
material from each social science can be presented in one form ox another,

The difficulty such & program has to overcome is trying to establish & complete
or adequate analysis for each of the social sciences, From the materiasls

used for this atudy the program has accompliched this goal for political
scfonce, Porhaps one other probtlem a R-12 program faces 18 its partial use by
other school districte, Just how succesoful would be the use of the ninth
grade courso without prior uso of materiels from kindergarten through grade

eight {3 difficult to judge without reliable data,

E, SOCIAL STUDIES CURRICULUM DEVELOPMENT CENTER, Edwin Fanton and John M. Good,
co-directors,

Purpogsas The davelopment of a high school soclal studies prograa based ont the
"inquiry technique" to aid students in the development of attfitudes, values,
inquiry (skills of learning), and kmowledge &£ salected sanoraliczations from
history and the soclal sciences. The program contains the following course
ssquence!

1. Grade Nine: tiva Polit Systems,
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2. Grade Ten: The Shaping of Vestern Society,
Studies in the Non-Westorn World,

3. Orade Bleven: A New History of the United States,

4, Grade Twelve: Introduction to the Behavioral Studies,
The Humanitlies in (heix Social Settings.

The program began in 1953 in a Joint eff&rt by Carnegie Instituet of
Technology and the PittslLuxrgh pullic school system. Since that time the center
has recedved funds from the U.S. Office of Zducation to aid in developing their
program, In 1966 llolt, Rinehart, and Winston contractea to publish their
materials., Publication of the four year social studies program was completed
in Septenmber of 1969, '

The four year program sceks to ald students in foxming and using hypotheses
as used by scholars of varlous social science disciplines in analyzing society,
In addicion to forming students in hypothesis technique the program also 1s
interested in the development of atcitudes, values, and knowledgae content.

The teacher's gulde to this svcial studies curriculum makes this point quite

clear:

Attitudes

The good citizen wants to participate actively in poiltics,
He wants to hear all sides of a debate and make up his wmind about
en iesue through rcasoned investigation, not through reliance .
on authority or prejudice, Tha Holt Social Studies Curriculum
fosters such attitudes LY requiring students to join in class discussion
and by encoursging them to use a sclentific method of inquiry.

Values

The good citizen also has a set of values consistent +ith
democratic creed. The Holt Soclal Studies Curriculum presente
controversial issues vhich challenge the student's values and which
encourage him to reflect upou his values and to rasolve value
conflicts in the light of evidence, The goal is reflection, not
concensus, If a student emarges from the curriculum with the same




valued he held at the Leginning of ids study, he will have learned
how to suppoxt hie values intelligently, If, on the other hand,
he finds that soume of the values he has held have failed to pass
the test of evidence, he can abandon them for others, In elther
case, he will zain a better knowledge of himself and of the world
avound him.

Knowledge of Content

Four objectives governed the selection of content throughout the
curticulum, First, the development team chosz material which helps
students to learn & conceptual schema from the social sciences
whidch 1s essential to a method of inquiry, B8econd, they chose
material that £411s the needs and touches the interests of modern
American students., Thixd, they chose problems in the past, such
as economic growth in eighteenthecentury Britain or the history
of the Negro in the United States, which-iliuminate such contempoxary
problems as the needs of underdeveloped countries or racial tensions.
Finally, they tried to present a budy of knowledge that will help students
to read books intelligently, to view exhibits in museums with undex=
standing, gnd to participate fully in the vich cultural life of a-
democracy. . ; '

Themep: In the previous discussion of the four goiln of this program we hpvn
considered the basic themes. The same four goals appear in the Compaxative . | '3
Politicsl Bystems Courga. An advantage to this course within the context of -
the four year sequence is its place as the first course taught. The concepts

and principles dealt with during the first year will repeat themselves during '\"‘
tﬁe next threae years in the worid history course Eaught in second year, in
Anarican Hlstoxy of third year, and in the Bahavioral Science courss (on a very
limited basis) and in the Husenities course of fourth year. The tools.students
learn in the first year will bo usad and refined as the curriculum devalopes.
Students who enter the program at a later date will find Lt difficult at first
to devalop these concepts but because of their repcalad use within the total
context of the program, thess students shwuld be able to develop an under-

standing of their significance,

I3Mindells Schults, Teqchexzs Quidg £ axativ i 8
Inductive Approsch (Mew York: Holt, Ridehart, and Winston, 1967), pp. x-xf.

Q
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Tha ninth grade course tricu to present a system or otructure students

can useé to compare govermmental systems., It also serves as a basic introduction
. to the American apd Soviet systems; thesa two basic mwodols are used throughout

the courxso. Tha f£1lve concepts spokan of earlier are tlhie tools used for comparison.
Thase concepts are: political leadership, decision-making, institutions,
ideology, and the role of a citlzen., After & brief introduction ofiall five
concepts and a short axercice in using these concepts to consider a pfimitive
Indian society and how tha concepte serve to analyze a government; the five

concepts are then considered at longth comparing the American and Soviet systems.

Structure: The fivo concepis serve as the structure of this course. Around
them is built an analyais oi politicél systems, The atructure may not be as
highly developéd as Gibson's or Easton's but it does serve as an excellent
framework upon which political knowledge can La devéloped. The five concepts
are also tlie same key elcments considered in the two model structures used,
namely: government officilals, policy decisions, institutions, and ideological

francwork, as well as citizen participation.

Materisls Reviewed: Much has already been said about the course. It consiste of
sixty readings divided into six units;

1, Introduction to Comparative Political Systems,

2. Political Institutions and ldeologles: US and USSR,

3. Political Leadership: US and USSR,

4. Political Decision-Making: US and USSR

5. The Role of the Cltizen: US eand USSR,

6. Rights and Libertfed in Damocracy.
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The readings vary from historical accounts, excerpte from nowspapers, and
readings developed ty tho ceuter itseif. Along with the text s an extensive
. use of audio-visusl alds rangiapg Lrom fllm etrips to student handuuts and &

complete iesilng progcan.

Comments: As pthape the first complete program of the projects now on the
market, this offers the first real test of the success of & new approach
compared to what we might term "traditional" soclal studies, However, it is
still too early to tell how successful Lhils progrem wlll prove to be,

Bafore proceeding to the next project something should be said about the
“comvarative" nature of this program, a feature found also in the Cleveland
social studies program. In many ways it follows tha scheme set forth by Almon
(Comparativa Politics). The design attompts to set forth commoa characterietics
of governing systems and then anslyze the systems for similarities snd differences,
The ninth grade courué does this using the five concepts first By developing a
clear understanding of what is meant by the concepts and then using these to

consider the U.S, and Soviet sydtens.

F. LINCOLN FILENE CENTER FOR CITIZENSIIIP ANT ?UBL;Q ég Aggs. John 8, Gibsonm,
directox.

Puxposa: Tuls project seeka to relate current affnirs to the various uociai
studies disclplines used in secondary schocls. It places particular emphasis ®
upon history and political science. Political sclence 1s used as the basis !ot 
5 civics coursa closely rvelated to the themo of curxent avents. Four under- |
iylng principles gufde :ilic ceuter's program:

1. closely rvalaiing cuvreat afsfulrs to voclai studies matter,
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2, employing the theme approach in linking tha "here and now" to

social studies courses,

3, utilizing the governing process (structure) design av the central
framewark in tiaching and learning,

4, valyino extenaively upon "Newswaek' magazine us the main source
of current affairs information.

Themsg: Current affalrs can be seen in light of certain central themes
which form a basis for all social studies propgrans on tha accondary level
and a9 a part of the core of knowladgas the social studlen seelks to {mpart. The
Filene Center has identified sixteeu themes which it faels have a dofinite
political connotation and which provida a basis in linking current affairs to
the high school curriculum. The themos arac as follows: |
1, The national chavacter of the, people of a polity,
2. Human rights,
. 3. The moral domain,
4., The humanities,
5, Economle issues,
6, Sclence and technology,
7. Nationalisn,
8, The political procoss,
9. Revolutions,
10, Due pnroceas of law,
11. CGoveranment social rcgulation,
12, Conflicet,
13. Rerolutfon of conflict,
14, 1International organirzation,
15, 1Ideologfes,
16, Bxploration,
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This list i wnot exnaustive, but the center feels it can pravide an adequate
framework upon whilcli Liie teucher can luild and link the past with the

.present,

Stxucturat Gibson's political process model has been discussed previously.
It is not difficult to see how tho above themas work within the political
process framework lie Las worked cut, Tlie merit of thie structure is its
simplicity, which presante in a cloar muaonvuer a description of the political
process, lkwaver, as in any descriytion ov an¢logy 1t ca:not be misteken for
the real life situation, liow to relate the conceptualived analycis of the

syatem 1ls one of tlhie basic tacks for an iInstructox,

Materials Revicwed: Certain of the center's materials used vithin the clvics
course were avallable for analysis, The course Ltself is divided fato six
nes:nenis which ralate closely to Gibt:on's structura, The basic technique is
to use case studies from literature and history:

1, Citizenship Behavicr: Diary of a Youns Girl,

Narrative of the Life of Fredexi uglaa,
2, Politics: Makina th eside C,
3. Orzanizatioa of Coverament: Thoy Made g ‘ation,
Mandsate for Changs,

4, Legal Processes: GCigeon's Trumpet,
5. Role of Govornmant: The Jungle:

Ihe Real Voica,
6. Foveign Policy: 1ML 3 is,
In the case gtudy based cou The Junslg Ly Stnclailc for exasple the role of

Zesernment and citiicns withila tie policy wmaking process 1s de,oloped, Thie

case 1s divided {uto Lwo parts: one 1s a sluplified vewslon of Thg Junglas
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the othor atiewpts to show how this book heiped to shape this countries
fedoral meac Lugpecctiva leglalacion., Tha object of the stiudy is to help
students understand waac clclevay can do in the fonaation of government

POlicyo

Commentst ‘The Filene Center has developed an interesting program. It {0 in
uany ways siullér to other projects in Lte alms and purpoce. Ite chief advantage
{5 a rather clear and precise explenation of what the course is aoccking to
do, how it phould be accomplished, sund whai cea bo dore within its context,
The program also has flexibility in which other importnnt political science
concepts and materiale can be duveloped by a teacher.
C., HICH SCHOOL CURRI CENTER IN GOVE 1 VERS y Howard o,
Mohlinger, dirccror.
Purposg: To develop high school political science courses based on astudies
done in political socializatioa of youth, This project 13 one solely interested
in pursuing tho macter of political science on the sccondary level. Though it
is somewhat late in relation to other projects discugeed, and its materials are
still in a formatlive stage, (here ie wuch chet can be ducszsed: atout the work
done by this group,
The center is presently working on courses for the ninth and twelfth grades,

with the program for grade nine iu a more advenced stage of developnent!

Anerican Political.Behavive (iwo vemesters)- - grede nine

The American Political Systen

(two semasters) = - grada twelve

Comparative Political Systeas

The ninth grade courss is uwot wc u vtage were experimentul materialo are being

tested by cextain school systeams,

— — ————— e e S e e P e el - - —— el




Thae ceaces weas policlesl science courses as a mesns of coupacing values,
attitudes, and btaeliefs wlch othors, tierety alding students in grasping polfiticsl
-culture, soclallzation, and iiw velationship votween political attitudes and
behavior. Instead of opting for an entirely new social studies curviculum
(either K-12, or grades 9-12) the center has decided to work within the existing
framework, that 13, tae coucses whica it Ls now developing can be used within

existing soclal studies secondary school curriculum sequence,

Thema: The ninth grade course wa) te used an a Ligh schotl {atroductory course
to tho social sclences, or Lt can be used as a civice courvses The central
theme of the program is politics, which should be kept in mind, The course seeks
to develop contemporary themes in political sclence to ure what the center
conaiders prevalent in political scionce discipline today. Their approach avva
than any of the other projects centers on a behavioral method as used in the
social sciences and in political science. This is the veason the center believes
this course can serve av an introducilon to tlie sucial sciences, This position
ie in agrcement with many volcues within the political ucience dizcipline:
The teclmiguus or polltical analysis ave nou distinctlvely

political. Indaed, except for content anajysis, invented by Harold

Lasswell, no method owes Lis origius to o politdcul sclantist,

To be sure, important adaptations have bLeen wade by political

sclentists Iin tho use of surveys, interviews, #luaulation, and computers. 14

These adaptations, like the original methode, are not peculiarly politiecsl,

The center recognizes the fact thut few teachers at prasent are trained {in this

Q
[ERJ!:hr, but feel they can become accustom to it,

IToxt Provided by ERI
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Sgructure: Mehlinger ond the center tnke fssue with Burner's thesis on
structure, though they do not disagrec with ft entircly. They contend that

no ons structure exists for political science, though one might wonder if
Burner would not o}y the same thing, Instead of focusing their vork on a

given structure tie center approachez political science from & conceptual
standpoint. Both Raston and Gibson, it seeme, would not disagree with this
asoumption, They have in tact offeved alternstive structures ox epprosches o
the study of political sclence. The Indiana programs offer c thivd alternative

4

based on a concept cantered structure.

Natexiais Reviewsd: The experlnontcl ninth grado text vas used for this review.
The faect that it {s oxporlmntat should he kept in mind: The coursa as it now
exista consiata of four nino veek unite: ' . | .
"1, ‘The Context of American Political Behsvior, e
2, How Americans dct t{n their vole as ettizem, ,

3. Individual ottieens occupying "unotfielal" political ludcuhip roles,

4 “Offictal" political leadere: (Bureaucrets, legislators, judges,
extcutive officiale), 3

Bptatis {# nlaced on the dnquity approach to the study #f this materiel.
Studeats an’gulded throuph the progran weing the concefts which the center
feele makes up the atvueture of the progrem. 'nu_u nateriale are 8o iateresting
m»d equal to thore of the other projuia (considering their present experimeatal
nature,)

The behavioral aspects of this program csa b6 dota {n tho day to day .
aetivity uted {n this course, Hany laboratory exercises are employed to help
davelop particevular thomae of the courss, and help the studeats pais experieance
fa bebavioral techaiques such a8 w';von. otatfetice, taterviows, ote.




Commenta ! Deponding on how soon the center can evaluate their material and make
1t available to the public, a new and exciting peogram will be available. The
.center takes a di(ferent stand on the notion of political science and what
should be taught within sccondayy social studies. Political science can bde
approached from various divections. With the addition of this program another
of theio directions can be employed. At present most secondary political
scfence courses use a very traditionsl approach to the subject and conteat of
political science, with the futroduction of this material a behavioral approach

will becoas availadle for those who care to use {c,’

Bocial Studies Projecta With An Indixect Relationshiv To Politieal Scianee
84x other projecte were reviewed bacsuse it vas felt that they had at
least an {ndirect relationsiiip to polfitical science materials being developed
for aeéondary education, Two of these projecte will be discussed to give an
fadication of the divection these arcas of recsarch are taking,, A “sooilal studies"
couree often tends to be an ambiguous umbrella covering many soeial science
disciplines. Thus there tends to be overlapiag of materials {n sach projesct,
The two projects offer a fair sample of the techniques eaployed by these
projects. Thay aro not attempting to develop political seience materisle, but
tn the course of working within the social etudies context, or their om
particular diecipling, political ecience becomes an fesve, The two projecte
discussad arel
A. Marvazd Boclal Studies Project,
B: The Righ 8chool Geograph. Project.
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Soms areas of the social sciences are more converned with politieal
science than others. This fs pointed out by the fact that four out of the six
projects reviewsd deal with history. The other two sre the gsography project

end axea studies developed by the NCA Foreign Relations Froject, ~ ' * |\
\

3
A+ Raxvazd Sccial Btudiss Prolegt, Donsld V. Oliver, divestors \
¥

Iixpasat The Harvard project concevns ftaslf vith an exalysie of pubite Lesuls,
It attempte to help students anslyse sad discuss ‘persisting humen dilemmes
related to public Lfasues.” Most of the materials are divected at averspe
students to help clarify and justify positions of studants on pudblic fssued

and to develop student positions on public iesuss. The Harvard project uses
various techniques, such as) historical, fictional, and presest dsy sceouats

or esituations which will {1lustrate basic value confifets of waa.

The project sees ite material a¢ useful {n a mmber aad variety of
sscondary vocial etudies programse+ history, curreat events, oivies, ete.
Though most material has specisl meaning to the hietory tmhu; wvith not toe
much difficulty thase booklets can be used well ia most social otudies programe,

Thamas! The one ceatral thems throughout the series 1o an emalysis of pubiie
tssves oad basie tuman valuee. As of the fall of 1963 the follewiag titles
were pubitshed! ’
Zaking & Atand,
Iha Amexiosn Bavelution,




Ihe_Jaxsuit, : .

A look at each title wuld revesl vhat public iesue was being discussed
along with its spplication to soclal science courses in the sacondary echool
eurriculum, Yor exssple, Iha Aserican Ravolution eoncerns iteelf with the
qestion: "Is violence sver justified inm the pureuit of & political goallt™
If 00 how do people make such judgements to eupport mch a wovensat? Along
with thie central thems some other topice suggest themselves, ageordiag te the
Harvard Project, These topics would iaclude: the vight to vewolt} nature of
tressod; nature of violence; the question of lav ind ordsr, Tharefors, .
taacher vould have to be careful net to over look aa applicatlon of ome ox
wore of these themes in using this case study. Tha sams, of coures, oould de
sald of the others; many ef them have multipurpose uses vttu‘n social studies,
Yor example, Ihe Railroad Rza has ite sppiication to political esience ia it
analysis of the prodlem of pudblic {aterest or ia Lite eonsideration of the
relationship betveen private enterprise sad govermmnt,

Sixusturat Thare is, of seurse, no strueture ia the sense deseribed

previously; wvather, there i the ceatrsl theme of "publie uqm" vhieh uaites
these widely scattered un.o etudies fate workable proporiiens. 1t seeme that
the most obvious spplication of thie progres would be svpplentutsl wae withia
the context of an existing soefal studiey progrem. However, the Narvard prejest
believes thaie matarisl could 1ikewies form o sepsrate courss vithia o seseadary

Q
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school socfal studies curriculum. These units could likewise be dsveloped
wvithin the context of Gibson's or Easton's otructure. For exarple, the question
of political process dealt with in the unit, Municipal Politics, would work

well within the procass approach of Gibson's structure.

Materials Raviewed: All of the titles listed were avallable for ra'dev,
Bmicipat Polftfea will be briefly discussed here. Tha pedagogical methods end
materials in thie unit are siailar to vhat is available in each of the other
units., '

Mmnicipal Politics discusses three basic hwu‘ centering around the story
of the development of a public beach in Jasper City. 'l'h'c story fs fictional,
though the question askad {e g;\:tte coraon .to ;:tty politica. Three Lesues
raceive extensive trcatment in this unit:

. 1s  How political decinions are actuslly mada?

2. ¥hat tactico or methods people uce to operata successfully in
politics, Whether these tactice are feir and democratic?

3, Informal political pressures and the juestion of confliet of
interast,

The materiale demand interest and thought for the studeat to follow its
srgunentation and questions basic to the {esues discuseed, The Lesues are
revelant and revesl much of vhat goes on {n the day to day handling of predlems
by officials in city government. Bapeeially revealing in this account u the
attention given to "informal politicdd pressures' and how they operate upu
the syatcm and people vithin the system. | N

Compantat Ons of the real advantages presented in this progrem L the intenss
faterest Lt seems to generate in the materisls to capture stwdeats i{nterest.




This is an attempt to have students correlate materials p'umud vith present
day fssues and probleas, It ic an attempt to develop in students the uou or

. akills needed to .unducund pudblic 1esuss and problems. This L8 pexhaps its
mjor contribution to political science or othar socisl sciences. Thesa uaits
attempt to give students an understanding of msjor problems; to have the students
prueica applying »mloua techniques in unduaunuu hcuu; od t &n studeats
ses problens vithin the contaxt of their historeal sstting, end the ways end
weans muty and goverament can o do attwpt to handle thuo quuueu. 1t
thess goals are sccomplished {t s not too difficult to ses thedr iapertamce for
poldtteal solesce, LT

mn.mm»nmm Wioholas mm. 4“‘“‘*0 R

Nrposst This secondary uhoot soeisl studles projeat cemtertns Ltssit with

the development and elardf!ation of high school geography, Like maay other
projects, heavy emphasle s placed cu Ladustive thisking, proSlem seiving, use of
generalisations, 1t 0 based ea Brussr's thesis, vith Lits attampt to relate
fasts to strusture, emphasis oo cencoptual knowledss, aad the sequisition of
skille. [l 9t Ososraphy fa an Urban Asa 40 of datsrest te this theste,

Ihema! Uaft 9 attempte twe things. First, to tastill fa the studeat the Ldes
that politieally organised groups operate withia a well defissd politieal
tereitory, Second, that thare is s “epatial® structure to politicsl erpmmisation
asd the poiltical proesses, The units begin with local territorial eemsideretions
faniliar to studeats dutlding up to the concept of world pelities,

firutural The fateraal strweture of tait 9 csa readily bo waderstood. 1t Lo o
togleal progression frem what 1s knowa and famiilar to & otvdeat, towards that
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vhich 18 unmknowm and remote to hin, It is not a structure of political acience,
but it does offer a perspective on political science, In looking at the question
, of polﬁlcal terr.ltory from a geographor's point of view, students can broaden
their knowlaedge of this topic and understand it from more than one disciplines
underatanding, This particular insight into the question of political
territory could be viewed from the structurcs of Gibson and Baston. Within
Cibeson's structure the matter of political geography can be studied in velation
to the aspects of (1) members of the national society: (6) domestic add
foroign policy. To a lesser degree the topic would work within Zaston's entire
franowork.

. The value of this unit in relation to structure lies in @ eonecption of
political territory from a geographer's viewpoint. This gives etudents
insights and notions which tend to broaden their concept of territory end polities.

Matoxials Ravicwed: Unit 9 conaists of nine acti.ities designed to instill the
concepts portaining to political geography., The activities carry out the theme
of coing frors the known to the unknown,

Although guidelines given for this unit do not include student materials,
they do provida the general direction thece will take, as well as providing

suggestions for olasoroon ihstmctlon.

Commenta! Social atudles on the secondary level tends to be an f{ntertwiniag

of many social studies diseiplines. Bven considered separately esch socisal
selence discipline to a greater or lesser degres oither presumes or uses materias,
condepts, wethods, ate., of vther soclal scfanca dleciplines: Ihis 19 alee

true of political eelence, and 00 ft is not steange to find geographers talkiag




aud writing sabout political mattere:. The value then of this unit to political
science is having anothar social ecienca discipline look at particular aspests

- of political matters. Considering tervitory and political precess from a
geographer's point of view adds e nev dimenelon to a high school soeial studies
course, or & high echool political seionce course, for {t gltm ftuaeau deeper
insights into complex questions which can bc_cx-tud from mauy different peints
of viev using different sooial scieacs dlsofpiines. B




CHAPTER 1V

Within the noxt five years, as the new soclal studies program, snd theiy
nev ﬁolulat acten«_ courses takehold vithin greds and high school eurriculs,
8 nev generation of students vill be entering our ecolleges and univeraities,
Thess students vill have e different perspective of p'onuen science and will
in ¢ sense have a different content base ‘than present college studente, Wat
vil] all this 4o to exinting programs within our colleges? \im {1 d-nd
nev techniques, new courses, new teaching aids? A tentative answer would sem
to affirw this, |

| It vas difticult throughout this paper to separste content from wethod,
This 10 one of the characteristics of the nev social studies, Ia constdetiag
their materiale, cne must above all consider M‘ techniques ia pmuu
miterial, The conteut, vhile belng scmevhat ¢'fferent from that which Ls otill
feund {n our echools will not be as desmatic fa cm e ni the techatques

employed, 1f anything, students coming to our collages should have a better
grasp of the content end structurs of polftical sotence ia partieulsr sad the
soalsl sclemecs fn general, becauss of the vay fa vhich the courses were pressated
ia the lower grades, ' |

+
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wWhen congideration was given to projec_to divectly concerned with the
formation of political science curricula for secondary schools, a central
. factory discovered in each of these projects u) the structurdng 4{n eome form
or other of the discipline of politicsl science. Rach projeat in its owm wey
atteapted to make the broad spectrum of politice lnteutgu{lo.to qtudente by
provl.dina them with a4 structure upon which to bulld a comprehensive program,
These projects may have givan differing views and inaights into the structure
of politicel sclence; they uay have preseated individual structures with vhich
theiy programs were developad; in spite of these differences, esch progyem gives
students a structure upon which to develop a knowledge of politics. ' .

Therefore, a9 these students begin their higher 'lduutlon with c :
structured framework for political science already understood, professors will
I;c able to uge this basic knowledge around which their courses can be developed,
A otud'ant vho a.lrudy understands the scope of potitidal sofense; M’P! fte
methods of {nvestigation, and soms of the important quastioas pouuut: seience
deals vith, can be expected to begin his college wirk at a diffexent level from
those with 1ittle or no previous eontact with the disoipline. L

Ia a slatlar fashion a greater attention will have to be patd h the eollege
progres to the matter of concepts. As the conceptual approseh takes bold within
grode and high 20hool coursss, an adjustment will have to be made at the college
level. Bven today many college professors do use concepts in a fashion nat
unlike that which the projects have planned for the social selemoe eurrieulwm,
The difference will be felt when studeats from the lower uo‘o.c oater ooilege.
It seems they will be more mhutte_nu and developed ia the techalque of
conceptual education, This may call for more work by professors te adjust
te their studeats,

- J— lpmaite P bt - e e . . A B & -
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We 1ike to think our collegas develop thinking citizens. The social studies
projacte make thie one of theiv prins objcc‘ctvoa. Bvon 1f the pi‘ojutn fafl
_partially to achiave this goal it seims students wlll be batter equipped to meat
the challenge of éhouaht.’-‘ This medns professors uust bi raady to challeange
studants in modes and manners which nay ba somevhat different from codays elass«
o, .

‘ Generaitutionn wust be treatod in a ainilar wanner to structurs and cencepts,

Lt wuld seas as core attention 1o pald within tha school program to gatting
students to make generalizations, and as these genotralizatfons become spparent
to atudents en additional adjustment will have to be made at the collegs lavel,

aéudhnto in the next few years may not be as ready to accopt the word of a

professor, They may question and challenje vhat is said and vhy £t 1s uua ";;

Studeats and professors will be challeaged to make sure that vhat 4e said hu
roason to be said, | f

The students coming to our ¢ollezes in the next fev ysars will most 1ikely
be well vareed in the technique Penton describes as the mode ‘o! Inquiry!

!.(ke s pro!cnl.oiul historian or soclal sciendlot, a good cititen
has fnquiry skille with which he can separate teuth from faleeheods

V.
]

Por this curriculum, the development tesm has ideatified oix .

steps in a method of {nquiry for the social studies)
1, Recogniaing a prodlem from data,

i; Pormulation of an hypothesis,
8, Asking anslytical questiens, | :
b, Stating hypothests, |
¢, Remaintng avare that en hypothesis 1o tentative,
3, Recognisting the logical {wplications of an hypothesis,
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4, Gathering datas,
a. Deciding vhat data will be needod to test an hypothesis,

b, Selecting or rejecting sourcas on the basis of thair relevante
to the hypothesfs.

5, Anslysing, evaiuating, and interpreting dats,
a. Selecting revelant dats from the sources,
b. Rvaluating the sources,

1) Determining the frame of reference. of tha suthor of &
source,

2) Datormining the accuracy of statements of fast,

6, Bvaluating the hypothesis {n 1ight of the dats,

&, Modigyiag the hypothasie, 1if necessary,

b, Rejecting a logical impileation umsupported by dats,

¢, Restating the hypothasis, |
d, 8tating . wuuuutm.”
The coilege iastructor could make good use of etudeata' abilities for Laquiry
durlng the course work of college and graduste etudies in political ecience as
well as other social sclences.

Thie mode of inquiry ie tud 'ouuly to somé of the means smployed by
mjuu to pressat material. fhu presentation of material 40 most impertest.
Studente {a the next fev years will have a facility to handle soures materials,
and will expect to handie thea., The atudents will not expeot to have evarythiag

handed to them, but will expect to be guided La thelr courss wark, These

.

Intindella Setuine, mmn_mgs_m_mugxmmw;mmx_h
Inductive Asnraach (Mew York: Wolt, Rinehar:, sad Wiaston, 1947) pp. Lnea,




students will liave soma facility in acting, "as political sclentists.” This
facility must be devaloped rud used within. the college context,
Other meaus _oZ presentation used in primary and secondayy courses muet
| #180 become a part of tha college tecimique of teaching, BSuch items as singles
concept £ilm loops, filustripe, £4lm, over-head projectors, slides, érmparcaelu.
tclevinton. and aven the eénputcr will have to bcem edulpmt for the collegae
classxoom, These chméas dascribad include; content, methods, structure; but
what does this &mply for colleges at present? It {s cstimated that colleges
have about fiva years to begin to preparc for the new students and new socisl
- otudies, Many of the techniques and equipment mentinnod arxe not new, but they
are und infrequently, The problems at hand is how u; make sll this revelant in
our‘ collegern soon, ’ |
How can this be accomplished? It depends on efforts by faculty members and
udniniuntton. Faculty membars nust prepare themselves in every manner possible,
One very puct:l.éal wethod would be to becous familay vith- what 18 gofng on in
the secondsxry and primary social a:udi.ea'progtm. By studying the mhigiquos and
waterials used a8 these levels s greater understsnding of what to tc&t;h and
perhaps how to teach will be poseible. The administration on the oth'lu hend
-ﬁu bs ready and willing to assist social acience departments to um't; .and
prepare for the change, It is not hard to imagine that this change vut ulw .
great deal of money, Bince Sputnik, much of our resousces in oonosuf havo ban
put to use in the sciences and allied fields. Mo one can deny the t-é&gmo or
wisdom of these moves. But the time has come to reslise ths very h‘ozémt vole :
soctal selonces have and will have to play in Aserican educetien. ‘!‘hou\
taportance is heightened by the fact that schools in the future will :j"ot oi\ly:
\ have to prepare students to meet the ever growing cowotttton' of mﬁ! l“\_‘h;

Q . .'-‘_ !
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but even more to teach them how to live a h_nll 14fe¢ In a technologlcal soclety.
Today tho question asked is aot how will T live, but how can I best live my life?
The role of social. studies has to play {n anauertnlg this question is impoxtant.
Tiat is why adminfetration in our colleges must be veady to aid the soalel science
departments in meeting the challonge of the uext few yeara.

Though it vemaine a tradition in our cou‘eg«‘ and universities of
maintaining a great deal of faculty {ndependence-- it may be profitadle to
organiazé college currviculim projeste, This could poasibly uko‘tho form of
programs within the faculty of an individual school or on an intersunivereity
basis, The purpose of these projects would be to clarify as much as possible
the developments of social sciences on the university llcvel. They eould sct as
clearing houses of material developed at all lavels of education, ss well as
develop materials of value to individual teschers, ' ‘

‘ ’rh'ese _projuiu could asgums this large responsibility for a nimber of
reasons. Chieﬂ& it would help to alleviate the burden placed on {ndividual
{nstructors., MNot that these programsa would teke away from the veeponsibility
aﬁd creativity of individual teachars. That would destroy much of the -
spontanity and ganeral worth of ¢ollega instruction sid education, Rathst the

| projects could assiet individusl teachers by providing them with materials and
a synthesie 9! what is taking place in the soclial sciences, m traditionel
text book, as we knov if, seeps to be on the way out. The waterials that . ’
replace it wuet be vidbrant and meaningful within the context of tholr ujul"ulnou
‘md purpose, A wealth of meterials are now availsble --though mtt{u h\ldm.
The projects could make this material known to individual teachors, In ad‘dttlon
new mtorhl could be demigned and tested for use at the college levei. In;\mtou

often lack the time and resources to acconplish tlifs goal: Sueh projects, ot\
\

I“
* “\




rosource centoro spocifically decigned for collegs enviromnent would be most
ugoful,

Duriug the course of this papor continuous relference has been made to social
studies and to political scieacd, "O'x{'thf 'secondary level they often become
{ntortwined, Political science and the c;ther soclal sclencas becows & part of
s latgler program known as the social sl:udtes, At the coilege level there i{o a
need to distinguish each of these disclplinec, At the same time the {nter~
relatlonship existing ameng the social sciences should be made evident, Whether
this demands the formstion of new coursss Ls not thé questioni The quastfon is
should this relationship bae made evident, The answer appears to coms from the
use primary and sacondary school courses have made of the social sciances,

Their inter-relationship has been established and is made clesy to the studsnte
at ithese levold. Orice the student arrives at tho college level, the relationship
oxiottt;g within social scisnces should continue to be developed, '

This showt recuxa of what seems to be instore for tha collages has made
little direct roferonce to political science. Thtoughout this papcé vhat ie
sald for the “social studicc" applies equally as woll to pol(.ttcal science «s an
individual disciplina, The real heart of the matter for the future presentatien
of political science at the college level Itqo $a the manney of pt‘mtation of
ita matevisl, Content at the secondary and priswry level has not changed
dramatieally from what we know a9 the treditional approach. - It has becoue move
syctmtic and through; ecpeclally 4n 4 K-12 prostd such as the Cleveland
project. It seeas that the method of preamuuoﬁ then becomes most tmpoytant,
Thie is the gquestion poltﬁtcal ecifence muat answer at the eouﬁge lml, .

Without seeming too optimistic one cun say thot a new day fov political soience

1

}
A
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\
and the socisl sciences has dawned in primury and secondary school classreems,
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Whather this dawn break will in higher education rvemains a question for the
next fow years to answer. The argunonts presented in this paper are subject to
_ debate, They often are personal observations and insights; empirical evidence
atill avaite us, ."'I‘his paper hav been a forecast haced on personal experience in
ciaaaroona situations teaching tlhie "naw social studias” nn well as on the veviev
of nﬁforialo uged {n this paper,

What each college instructox and sehiool does during the course of the next
few years will fa largoe measure determine hov the inpact of tha “new social studies”
will be folt and davelopad at the college leval, 'ﬁm time of preparation, ﬁo
it seenas, 18 novw at hand, Those who prepara now will be rcedy to meet thd
influx of studento wio will arvive ell to soon on the college scene, Time will
ba the true toot of what this paper has Attempted to show will take place at the
coliege level m the next few years with veference to tesching political seience

besad on the "New social studies,
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