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ADDICTS IN THE CLASSROOM: THE IMPACT OF AN EXPERIMENTAL
NARéOTICS EDUCATION PROGRAM ON JUNIOR HIGH
SCHOOL PUPILS
Gilbert Geis, Edward L. Morgan, Mary Schor,
B Bruce Bullington and John G. Munns
During the school year beginning in September, 1967
and ending in June the following year, as part of a
research investigation, the usual routine of instruction
regarding narcotics and dangerous drugs was altered in
two junior high schools‘in the Los Angeles area. The
experimental program involved a slight extension of the
amount of time devoted to the presentation of materials
concerning narcotics and dangerous drug§. It also |
brought into the instructional program, a number of one-
time narcotic addicts. These former addicts met with
health education teachers from the target junior high .
schools in a series of workshops and participated in

diverse ways in classroom presentations regarding drugs.
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It was hopgd that the experimental program would
prove useful in changing att%tudes held by some pupils
1n'junio§ high schools which might lead thém into experi-
mentation with drugs, and in checking such involvement
in'insténces where it had already peén established.

There were, in a&dition, a number of secondary aims of
the program. Among these, mention might be made of the

possible value of the program for the continued abstinence

from drugs of the partic{pating addicts, as well as the

improvement of their se]f—image and the enhancement of
their self-respect. It was considered likely as well,
that the former addicts would themselves learn something
about drugs when they became involved with the health
education teachers and had to respond to inquiries from
pupils. From the viewpoint of the teachers, theré was

a belief that the one-time addicts might contribute
anecdotal and scientific information that would assist
the teachers in their work. There was a further expec-
tation that curriculum mqterials might emerg; from the
expe}imental program which cod]d serve to improve the
program of narcotics and dangerous drug education threugh-
out the Los Angeles City School system.

A thorough evaluation of the experimental program
would have involved most fundamentally, some determination
of the relationship between the intervening variable -
that is, the expeyimenta] program - and the prior and

continuing patterns of narcotic and drug usage among the
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pupils exposed to the educational experience. Such an

undertaking involVes, of necessity, a.suitable amount

of elapsed time between the exper%ment and its evaluation.

It also involves the expenditure of time and funds well

beyond those provided for detefmination of the impact

of the 1967-68 program, though it is anticipated that

later research will focus on the basic issue of drug

use as it relates to exposure to the educational program.
In the present instance, the evaluation effort con-

centrated upon determination of the impact of the experi-

mental program on the attitudes toward drugs and aspects

of the drug scene reported by the pupils. Questfonnaire

inventories were admin}stered prior to the pupils' involve-

ment with the narcotics education program and subsequently.

The results of these inventories were then compared with

responses derived in two neighboring junior high schools

where the usual program of harcotics education was oﬁerated.
There are, of course, numerous other techniques

which can be used to gajn some understanding of the

dynamics and the outcome of a prbgram such as'tﬁat

conducted in the junior high schools, and many of these

were employed to gain further insight into the experi-

mental effort. Pupils were interviewed to determine

how they felt about the experience they had had and the

information they had been given. Teachers were asked
to rate the performance of the former addicts in their

classrooms, and the addicts were requested to provide

© 1.
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summaries of their views about the work they had done.
Examinations were conducted of the curriculum materials
which were issued following the year-long program, and
information was gathered regarding responses to the
possfbility of continuing the program with internal

funds when monies provided for the originail program by

the Federal Office of Economic Opportunity were exhausted.
There was, in addition, a’continhous monitoring of the
workshops, classroom presentations, and extramural aspects
of the educational program to provide the research enter-
prise with factual and interpretive data concerning the
progress and performance of the brogram.

It perhaps needs to be stressed, however, that,
gjven a plethora of statistiéél, observational, and
interpretative information and a conglomerate range of
goals, no single evaluative measure'can begin to compre-
hend the value of a program as complicated as the one
being described here. At best; some indication can be
offered of the things that happened - and some iﬁterpre-
tétioh provided of why these things seemed to occur.
Ultimate judgments on the utility of the program must
rest with persons willing to balance diverse consequences
with their own particular values. What would one say,
for instance, about a program which produced a positive
(i.e., anti-narcotics) change in the attitudes of a con-
siderable number of pupils, but which also led to the‘

resignafion of several health education teachers? Or

-4-




how would one measure a progrém which produced a slight
positive change among a majority of the pupils, but a
-strong deterioration of attitude among a small number
~~ of youngsters? Judgment regarding hypothetical out-
comes such as the foregoing is beyond the province of
the present report, which will indicate data in those
areas which appear to be of some importance and will
offer guides toward explanatory interpretations of

L the experiment and its outcome.

Background of the Experiment

In a democratic society, there is a fundamental
comnitment to the view that, given accurate information,
most persons will behave in a manner consistent with
the society's best interests, and they .ontribute to its
ultimate health and well-being. An appéal to education
as a necessary ingredient, if lasting improvements are
to be achieved, is almost invariably included in blue-
prints for social reform. It is said that citi-ens must
come to understand and to believe in the matters being
proposed. They will do so, it is felt, wheq they are
presented with "the facts" and allowed to judge the issues
fof themselves. Racial prejudice, sexual blundering,
and economic exploitation, among other things - including
undesired use of drugs - are seen as yielding finally
only to the kind of enlightenment deemed possible as the

result of sophisticated, well-planned, and well-directed

-5




educational programs.

Such convictions are fundamental matters of demo-
cratic faith. In certain situations they are both accurate
appraisals and stirring affirmations of the intelligence
and rationality of human beings. It.is obvious, however,
that undifferentiated and indiscriminate education will
not provide solutions for all social problems. 1In the
same manner that edﬁcationa] programs may create desirable
conditions they can also produce unwanted results., If
tolerance can be taught, S0 too can hatred,‘gnd if sexual
adjustment can be learned in a classroom, so tco may
maladjustment. Education is double-edged. For this
reason, the relationship between the purposes of an
educational program and its actual accomplishments must
be determined with some accuracy. This requires 5 clear
statement of the results being sought, for any educational
experience brings about a wide scatter of consequences.
Fears may be reduced, but untoward behavior may increase.
Persons receiving special kinds of education.may not
chanée in notable ways, but tﬁey may transmit their new
knowledge to others who use it for the desired purposes.2
The educational program may cause parents to feel more
comfortable (and thus contribute to a higher degree of
adult social morale) while having an indifferent impact
upon pupils. Teachers may gain much better rapport with
pupils through specified educational programs, though

the programs themselves may have no measurable impact on

-6~
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specific attitudes and behavior related to their content.
It is evident, therefore, that the results analyzed
in an evaluation of an educational program represent only
selected items, and not necessarily the most important
ones, items which are chosen for policy reasons or as a
matter of nécessity, dictated by the state of the art of

evaluation and available resources.

Narcotics education -- There are schools of thought

which inveigh against education concerning narcotics and
dangerous drugs and contrary schools which.insist that
such education is long overdue and that it represents the
most promising approach to control of abuse of drugs
among both adolescents and adults.

Research on the-subject;'however, is almost totally
nonexistent. Reference is sometimes made to research iﬁ
sex education, presumably because séx education is also
a somewhat taboo subject and one in which there exists
fear that exposure will increase involvement. 'The research
material regarding sex education, however, is hardly of
such a sophisticated nature that it can be cited with
much assurance. Primarily, it consists of endorsements
and rather wide-eyed pronouncemehts on how well-mannered
and matter-of-fact (if not monumentally disinterested)
youngsters are apt to be when told in some detail about
the facts of reproduction and taughi the suburban terms
for sexual organs.

Early writing on narcotics education ‘appears to be

Lt




closely related to public concern with an alleged burgeoning
usage. The initial report affempting to provide empirical ‘
support for the proposition that narcotics education was
important appeared in the 1930's. The naivete of its
reéearch design is as much an indigtﬁént of subsequent
indifference to Setter evaluation, necessitating undue
attention to this rudimentary study, as it is a criticism.
of the study itself, written when research techniques and
knovwledge were considerably less adequate than they are

'today. . |

The study, conducted by the International Narcotics
Education Association (which from its title may reasonably
be presumed to have had something of a vested interest
in the conclusions), examined questionnaire replies of
391 students, finding that: (1) only about one-fhird
knew anything about heroin or marijuana; (2) though most
students knew something abeut morphine, opium, and cocaine,
only a few had "positive" (i.e., strong anti-use) attitudes
toward these drugs; and (3) according to the“statements
of the students, out-df-schoof influences far exceeded
school influences in determining a student's knowledge
and opinions regarding drugs. On the basis of this
scatter of inconclusive evidence, the study concluded
that there was an obvious need for specific school instruc-
tion to furnish facts about narcotics and to "encourage
healthy attitudes toward them,"3

It was some twenfy years before a second report on

narcotics education was published. In it, Clare Baldwin
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reported on the‘results of a comparison of essays by
ninth-grade school children 66 the topic, "What I Know
About Narcotics." Fifty-seven of the essays had been
written by children who had received instruction regardipg
drhgs, while 114 were from students.ih another school who
had received no such instruction. More than half of the
pupils in both groups indicated, by the author's estimate;

"intimate acquaintance with the use of narcotics.” Those

- in the group that had received instruction on the subject, ;
it was said, basing the conclusion on their essays, "dis-
played a much greater sense of revulsion and awareness

of the awful consequences with respect to drugs."™ As in

AR S

the INEA study two decades earlier, these rather fragmen-
tary results were offered as support for continued and
increased educational instruction in narjcotics.4 |
Summarizing the studies by the International Narcotics
Educational Association and by Baldwin, a contemporary

writer draws the following general conclusions that indicate

; ' the limits to which the materials may be carried:

L]

This evidence is only preliminary and the B
‘ h effects of various types of narcotic

education on students with different

social and psychological characteristics

should be evaluated. No conclusions

as to the value of narcotic education

can fair]y be drawn without additional

- _data. On the other hand, there is no




research evidence available to indicate

harmful effects of such instruction.5

The absence of research evidence indicating detrimental
consequences of narcotics education does not, of course,
necessarily rule out the possiBi]ity of such consequences.
The arguments against narcotics education most often have
been based on the supposition that youngsters are curious
and experimental animals who, exposed to exotic, taboo,
and mysterious knowledge, will attempt to discover for
themselves its meaning rather than accept the adult ver-
sion. Thg views of the former Commissioner of the Bureau
of Narcotics, Harry J. Anslinger, expresse. often and
forcefully in opposition to programs of education concerning
il narcotics, have undoubtedly inhibited to a very great
extent the development of such programs, In a 1950 arti-
cle, for instance, Anslinger argued against narcotic
education for youths on the ground that most young addicts -
known to the Bureau, he believed, had become addicted in

part because they "had learned too much about drugs."6

-Anslinger's view is not merely a personal énd idio- .

syncratic position. The British Dangerous Drug Law in-
cludes a warning against education concerning narcotics
on the ground that it "might make taking of drugs exciting

and therefore attractive,"’ and two psychiatrists, testi-

fying in 1958 before a California legislative committee,
were inclined toward the same view. Dr., Norman Graff )
N thought that "for some adolescents labeling something as;

bad might be the very reason they would try it" and
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indicated that some people become addicted to drugs be-
cause they crave suffering. "“What are you going to teach
them?" Dr. Graff rhetorically asked committee members.
"That it's bad? They know that. That it will hurt them?
They know that." Dr. Graff's testimony was supported in
large measure by a colleague, Dr. Joel Fort, then associated
with the Mental Hygiene Clinic in Berkeley.8
Views contrary to the Anslinger position are more
prevalent in the literature regarding the amelioration
of drug addiction and use. Among the most articulate
statements is that by Judge Morris Ploscowe, submitted
as an Appendix to the 1958 Interim Report by the Joint
Committee of the American Bar Association and the American
i Medical Association on Narcotic Drugs, a committee on
which Ploscowe served as director of a study of narcotic
control. Education on narcotics would, Judge P\oscowg
insisted - quoting a judicial colleague - no more stimulate
increased narcotics use "than education on fire prevention
leads to more fires by stimulating people to become pyro-

maniacs."9

Ploscowe continued in his advocacy of education with
the following observation:
There is need for sound authoritative,
educational materials that could be used
in campaigns for the prevention of narcotic
addiction., Materials are required on both

the adult as well as the adolescent level.

«1l-

T mriar §h W e fos? B

PV ot 1 Cr L w ST S

2 Itﬁ'ifm‘in-\_&. EE TRV NS £ S S

P

IToxt Provided by ERI

Q
ERIC_ . -
o e o - - . . . ) o e e ) o \ —




The preparation of such materials

and the planning of campaigns for the

prevention of narcotic addiction will

require the collaboration of the dis-

ciplines of public health, mental |
hygiene, and education. The Ehallenge
to be met by such collaboration is not .
unfamilfar. It is similar to the ' {
challenges which were met and the cam-
paigns undertaken in connection with i
the prevention of venereal disease, ‘
heart disease and the dissemination

of better information concerning pro-
blems of mental illness and emotional

disturbance.10

Five years later, Ploscowe's views were enunciated

in even stronger language by the President's Advisory

Committee on Narcotic and Drug Abuse, appointed to re-

.
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view the material emegging from the White House Confer-
. ence on Narcotic and Drug Abuse two years'earlier. The
foréefulness of the Committee's recommendation for edu-
cation on narcotics is worth noting:
When the Commission speaks of the education
of the teenager, it is addressing itself
to prevention. An educational program

focused. on the teenager is the sine qua non

- of any program to solve the social problem

-12-
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. of any prevention program,

of drqg abuse. The teenager should

be made conscious of the full range

of harmful effects, physical and psy-
chological, that narcotics and dangerous
drugs can produce. He shodld be made
aware that although the ﬁse of a drug
may be a temporary means of escape from
the world about him, in the long run,
these drugs will destroy him and all he

aspires to. The education of the teen-

ager is, therefore, an essential requisite

1

The Commission was no less categoric in its rejection

of positions opposing educational programs regarding

narcotics:

There is a vigorous school of thouéht
which opposes educating teenagers on

the dangers of drug abuse. The argument
runs than education on the dangers'of
drug abuse will only lead teenagers to
experimentation and ultimately to addic-
tion. The Commission rejects this view.
Drug abuse is contagious in the social
sense of the word, and most drug abusers
are introduced to drugs by other users.

The Commission feels that the real ques-

“tion is not whether the teenager should

-13-
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be educated, but who should educate him?
Should it be the street corner addict,
or should it be the schools, churches,
and the community organization? The
.opposing view runs counter to the basic
theory of the American philosophy. Our
fundamental belief is tﬁat information

. rather than repression'is the better
avenue to follow.' Education is the best

~ weapon in the long run.12

In a more specific vein, Richard Blum, in a consul-

tant paper prepared for the report on narcotics issued

by the President's Commission on Law Enforcement :and
A@ministration of Justice during the summer of 1967,
examined several issues involved in the establishment

and assessment of educational programs. "Programs of
education for elementary.school, high school, and college
students are in order," Blum declared. As initial steps,
hé récommended organization of factual materiais for pre-
sentation, research on'which-pre§entation methods for

which kinds of audience are associated with information ‘

acceptance and attitude change, and development of methods
for evaluating educational ihpact upon behavior. For Blum,
an important goal was: "the development of matter-of-fact 1
views toQard drug effects (gains and risks) and of grand

standards of behavior," a position obviously distinct from

:; that of writers who, though also advocating educational

i

-14-
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programs, emphasize the necessity for campaigns incul-
cating disgust and revulsion toward drugs. Blum offers,
as a conclusion, an appraisal of the importance of
imaginative intervention efforts and their risks:
Creative social experiments, thoughtful
scientific work, economic and educational
development programs, all deserve encour-
agement and support. HWe must be prepared
to accept the fact that some will fail,
others will achieve oﬁly moderate success
“and, in our lifetime at least, none will
eliminate human ugliness or unhappiness.
But to strive toward these goals is our
common objective and to achieve them,
even in part, should be a satisfaction

all of us can sha\re.]3

v

Narcotic Education Today -- From the foregoing brief

review of the literature it is ‘apparent that two views of
human behavior produce opposing positions regarding nar-
cotic education. One view holds that persons, learning

of the novel and exéiting aspects of drugs, will be impelled
to seek them out, even to their own harm. The second view
maintains that persons are fﬁndamentally rational, and

that in the normal course of events, they will not deli-
berately injure themselves if they are made aware of the
detrimental consequences of specified kinds of behavior.

The Academy of Medicine, for instance, notes how

-15-
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knowledge of the addictive process might serve as a deter-
rent to drug use:

Adolescent addicts are reported to have

said that they would not have taken drugs

in the first place if they had known that

they were going to become addicted. Such

statements of youth are'a strong argument

for a good educational program for young
people.]4 |

EmpiricaT confirmation of such a position i§, how-
ever, non-existent, in part because the statement is
neither wholly accurate nor wholly inaccurate. Most
1ikely, some adolescents respond in one way and others
in opposite ways to the same educational material.

Despite the inconclusive nature of the evidence
regarding their efficacy? educational programs on narcotics
have gafned acceptance in American schools during the past
decade. To a great extent this increased emphasis upon
eﬁucation obviously stems from frustration in the face
of the rising incidence of drug use, particularly among
adolescents. For one thing, campaigns to raise penalties
for adolescent drug use are blocked by delinquency statutes
and by the l1oose structure of the juvenile court, so that
the usual escalation of retaliatory tactics in the face of
threatenfng behavior is prevented. For another, the schools

traditionally inherit housekeeping and child-rearing func-

tions when these become too overwhelming for the family,

-16-
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the churches or other social institutions. Additionally,

the school represents the initial exposure of all children

in the society to a reasonably uniform set.of demands,
and it offers the opportunity for society to train for
conformity and to diagnose social inadequacy. School
cannot be avoided, and its omnipresent impact cannot be
evaded. As Stone and Church have observed:

While the school child’'s spirit may be

in the gang, his body is in school. In-

deed from the ages of five.or.six, the

child for years sbends.a half to two-

thirds of his waking hours, on any

school day, involved in school work;

no other single activity, except sleeping,

consumes so much of his time. It is in

school that a child is confronted most

directly with the adult culture he is

to assimilate, that he resists it, strug-

gles .to master it, side-steps it,‘and drinks

it in.1?

"Regardless of the lack of clear evidence of effec-
tiveness of educational programs regarding nércotics,
40 of the 50 states now require some form of instruction
dealing with narcotics as part of the curriculum. In |
most areas where the narcotics problem is limited or
non-existent, educational programs are fragmentary.

Though there has been no nationwide review of the curri-
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cula materials or of their presentation to pupils, cursory.
examinations indicate that thé stress tends to be on the
creation of an atmosphere of fear regarding drugs, rather
than upon a broad review of the subjgct. In part, such _

an approach ref!#cts the views of law enforcement agencies

which are apt to provide extra-curricular materials and

speakers for public school classrooms. 1In part, as well,
the fear emphasis may be consonant with the desirés of
_parents, and perhaps (though this is not at all certain) i
with the information or best judgment of the teachers.
An approach stressing fear may, of course, be far more
effective than that generally stressed by national com-
mittees and review boards, which call for "helping stu-
j ' dents see the use of drugs in our society in proper
| perspective“‘6 and examination of the narcotics problem
"honestly and free of the emotional hyperbole that has

characterized some materials used in the past.“"7

A common argument for sound and unemotional educa-
tional approaches, however, particularly in school pro-

grams operated in neighborhoods which show high usage

patterns, is that inaccuracy of undue emotionality in
the educational approach will bring into dispute not
only the material distorted but all segments of the pro-
gram. As one writer ﬁas put the matter: "There is a

§ very real danger that by overstating relatively less

l serious aspects of the narcotics threat (e.g., use of

=, marijuana), a climate of doubt may be created which causes
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audiences to reject as equal)y specious threats posed by

w18 I1lustrations

genuinely addictive drugs such as heroin.
of user cynicism, manifest in statements such as the
following, are easy to come by, though they provide no
assurance that a more straightforwqrd educational approach
would have been ﬁore effective:

1 femember seeing movies when ] was a

kid, and they showed movies on drug

addicts and everything, you know, little
dramatizations of junkies and people that
smoke marijuana, and they painted a really
bad picture 1ike, look kids, don't ever
get involved in this. . . this is what
ft's like, really bad people sitting
aroung, shooting up dope, or smoking

pot, really criminal type peopie. And
they'd actually come out with lies, you
know. They'd say, "Well marijuana was
addictive and that if you take it fwice,
g' - you automatically turn into a raving
maniac or something. . .," and then you'd
find out, well these people 1ied to me,
society in general has really lied to me. . .
they said a 1ot of things about drugs

that weren't tr~ue.]9

The same kinq of response appears in the comment of

a 19 year old who at the time he was interviewed, was {
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regarded as a hgavy drug user:
I think a person who tries it, having
had all this knowledge about it before,
suddenly he realizes something he has
been told is wrong all his.1ife is
§uddeniy not wrong, that this can't

help but lead him to think the same

way about other things.20
It was in part comments such as the foregoing, replete ?
'1n the literature concerning drug addiction, combined with ;

pedagogical commitments to objectivity among project adf
visors, that dictated the emphasis on the transmittal of
accurate information to the pupils in the target junior
high schools. Use of former addicts in no sense quaran- {j
teed total objectivity on their part, but it was presumed |
that their experience and information could add a sense
of immediacy and, in many instances, accuracy to class-

room presentations.

Program Objectives and Evaluation -- California is
one 6f the states requiring thé teaching of narcotics

information ia the educational program. The newness of

this subject area, however, combined with the emotional
confent surrounding it, have led to a wide diversity of
instructional approaches. In a rqu:t of the State Assembly
Interim Committee on Criminal Procedure, issued in January
1967, it was noteq that "the amount that is taught and

the quality of the information varies significantly."
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The Committee indicated that "in spite of the present
requirement, some schools teach nothiﬁg about drugs."ZI

It was recommended that‘the State.Department of Public
Health (rather than the office of the Superintendent of
Public Instruction) be.charged.with the development and
supervision of narcotics education, a proposal that failed

to win favor during the subsequent legislative session,22
In regard to junior high school education on narcotics
and dangerous drugs, the Assembly Committee stressed its
view that "basic information about drugs and their use
should be taught in an objective, factual manner."

Sinéé 1963, The Board of Education in Los Angeles
has insisted on compulsory education concerning narcotics
for all students enrolled in eighth grade health education,
a course required for graduation from junior high school.
Duriné the fall of 1967, the health education course was
extended from 16 to 20 weeks, with four of the 20 weeks
set aside for the subject of narcotics. It was within
this bloc of time, slightly expanded for purposes of the
experimental program, tﬁat the present project 6perated..
The aims of the program, as set down by school admini-
stratofs operating out of the central offiqe, included
the following: -

1. To describe a means by which young persons of

junior high school age in Boyle Heights can uniformly

be given education aimed at prevention of use of

narcotics which would supplement and enrich the exiﬁting




program,

2. To define and construct an educational program
of narcotics information and prevention which will
reach and create an awareness in the teenager, living
in an area in which drug usage'i; high, of the full
range of harmful effects of opiate derivatives and
other drugs.

3. To design new and realistic narcotics prevention
curricular materials for use in eighth grade health
education classes.

4. To describe the source, appearance, manner of
use, effects, and agencies involved in narcotics
prevention.

5. To identify the laws, penalties, enforcement,
treatment, and agencies involved in narcotic; pre-
vention,

6. To design materials for teacher workshop and
symposia for the orientation, preparation, and
maintenance of task jnvo]vement in the ﬁeaching of
'narcotics prevention.

7. To identify the duties, responsibilities, and
working relationships of the team of personnel to
work on the prevention of narcotics addiction.

8. To describe the use to which resource (rehabi-
litated ex-addicts) personnel will serve and support
the best interest of junior high health education

pupils and will assist the participating teachers.

-22.
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9, To describe current information and attitudes

of eighth graders toward'the use of narcotics.

10. To identify and compare achievement of sfudents

in experimental narcotics preveqtion program with

achievement of students in reqular health education
program. |

11. To identify the services and information avail=-

able to youths requiring additional assistanée in

regard to narcotics; to increase aid to individuals
through the establishment and implementation of

Saturday symposia.

12. To identify the content of pre-service and in-

service training programs for teachers participating

in the program,

13. To constrdét a research design capable of

assessing initial and continuing responsiveness fo

the program,

A final goal related to the establishment of an adult
educational prbgram, which would be coordinated with the
eighth grade curriculuh, so that parents of the junior
high school pupils could gain some understanding of the
materials being dealt with in their children's classroom.

It is perhaps worth noting, in regard to the objec-
tives attached to the program by the school administrators,
that these aims did not coincide in all respects with those
held by the former addicts or by their supervisors in the

street work project from which they were drawn. The idea
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of mountiﬁg a program dedicated, in the words of the second
objective, to the creation of."an awareness. . . of the
full range of harmful effects of opiate derivatives and
other drugs” could not fairly be said to represent the
direct goal of the addicts, though it might be one they
would reach through a fair presentdtion'of the facts re-
garding drugs. In addition, the continued stress on
"narcotics prevention" (Items #1, #2, #3, #4, #6, & #7)
essentially prejudged the outcome of an experimental
"approach of uncertain consequences. While no program
barticipant would 1ikely have been satisfied if his efforts
produced a striking increase in involvement with narcotics,
it was not a push toward "prevention" that was seen by

the ex-addict participants as the project's main thrust,
but the use of certain means to reach that end and the
exclusion of other means, such as scare tactics, however
expeditious they might be.

In the same manner, the objectives of the school
authorities were not necessarily shared in an unqualified
manner by the research.investigators. That such dis-
parities existed between several groups of personnel
fnvolved in the program at its outset undoubfed]y esta-
blished fertile soil for further difficulty as the program
evolved. The research effort, it should be noted, involved
extramural personnel, an arrangement which 1ike the employ-
ment of former addicts in the classroom, represented an

extremely novel undertaking for the Los Angeles City Schools.

-24-
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The research structure was a consequence of a stipulation

of the federal Office of Economic Opportunity that evalua- -

tion of the program be conducted by persons other than
those employed by the agency mounting the program. The
advantages of such an arrangement, in terms of things
such as freedom from bureacratic pressqres and researcher
vulnerability, are readily apparent. Less evident, how-
ever, is the fact that such an arrangement often precludes

the subtler kinds of understanding available to long-time

- employees of the agency conducting a.research program.

Information readily available to an insider may be with-
held from an outsider, and research persons unaffiliated
with the program unit, may come to be regarded as either

unsympathetic or lacking in understanding of the complex

nuances of the job of the program person. In this respect,

for instance, many of the teachers continued wary through-
out the project of the classroom visitations by research
personnel. At least one teacher flatly refused permission
for such visitation, and others believed that their work
would be viewed without the perspective available to

their colleagﬁes in the educational world. A research

"visitor, the teachers would explain, might régard a given

class as a dreary performance in rote learning, while for
the teacher it was seen as a necessary first step in

inculcating habits that would later blossom into construc-

tive classroom discipline and protocol. Only an experienced

hand, knowing the goal being sought, would understand
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adequately the means being used.

Further structural sources of potential antagonism
between extramural research and an agency program may
be traced to roles which tend to be in conflict; that
such antagonism might be expected ip ; program Such as
the present one %s evident in Soskin's observation,
concerning the field of mental health, that "between

professional people engaged in offering a vital service

~and research groups there exists a greater estrangement

than is often acknowledged or recognized.'23 Soskin
proceeds to offer the following explanation for this
situation:
The research worker is usually protected
from . . . enormous service demands pre-
cisely so that he may be free to engagé
in research without coercive and inter-
fering pressures. His rewards derive
not from the gratitude of patients but
from the approval of colleagues. because
his work demands it, he is often much
better informed about latest development;
in his field than is the practitioner. . .
More than that, since discovery and inven-
tion are rare accomplishments, often his
work takes the form of studying the inade-
quacies of existing techniques so that he

is an expert in the deficiencies of current

-26-
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treatment practices.24
It must be kept in mind, therefore, that the present

report is not necessarily responsive to precisely those

kinds of questions which might concern educational authorities

charged with the narcotics curricu!um.and instruction,

and that the evafuative standards may differ from those

which would be applied by persons regularly involved with

public education. On the other hand, as noted, the

evaluators are (or should be) sensitive to possible dis-

crepancies in viewpoints and goals between the persons
who conducted the program and those who are presently

reporting on its operation.



1. The Setting of the Experiment

-

The setting in which the experiment was conducted
represents one of the major limits upon the generaliza-
bility of the findings. It is reasonable to assume, for
fnstance, that an educational program regarding drugs
would produce quite different outcomes in a high-income
white Protestant school district than it'would in, for
{nstance, a Negro slum, Negro middle-class, or a Mexican-
American community. Familiarity with drugs and Qrug users
(and with different kinds of drugs and users), fgmily
organizafion, aspiration levels, teacher aptitudes and
attitudes, and a host of other factors vary from community
and inevitably condition the school learning experience
and the response of the pupils to given kinds of infor-
mation., It appears important, therefore, to indicate
the particular setting in which the present experiment
was carried out:

Boyle Heights -- Boyle Heights, the neighborhood in

which Hollenbeck and Stevenson janior high schools are
located, is an area with a heavy saturation of narcotics
culture. Traffic in drugs is pervasive throughout the
community and, as we shall see, personaf familiarity
among the junior high school pupils with the ingredients
of drug use and with users is more the rule than the
exception. The arrest rate for narcotics yiolations,

and particularly for opiate-connected offenses, is one

-28-
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of the highest in the city of Los Angeles. The tabu-

lation of admissions to the California Rehabilitation ' %1
Center, where persons civilly committed for narcotics §3
offenses are kept, shows that 75 percent of the persons ‘
(1,500 1ndiv1&uals) come from Los Angeles, and that 60

percent of these- (900 individuals) are from Boyle Heights.
The Boylé Heights area also has a long tradition of many -

other forms of social disorganization, early elements of

which have been vividly portrayed by Pauline V. Young in
‘her classic study of the Molokans, a dissident Russian
Eeligious sect, members of which relocated in Boyle Heighﬁs
after their removal from the trans-Caucusus region by the
Russian government because of their refusal to bear arms
during the Russo-Japanese war in 1904, 25

In many respects, Boyle Heights is no? an unattractive
area. It is rather cosmopolitan, with Jewish, Negro, and
Spanish-language newspapers lying side by side on street
vendors®' stands, and numerous exotic products on sqle in
stores along Brooklyn Avenue, the main thoroughfare.

According to the 1960 United States census, East Los Angeles,

of which Boyle Heights is an integral segment, is one of {
only four cities in the United States with pbpulations
exceeding 50,000 which have more than twenty percent of

their residents reporting birth in a fofeign country. East

S Mt S a2

Los Angeles is exceeded by Miami Beach (33 percent foreign- i

born) and Passaic, New Jersey (23 percent), and is equalled

by New York City, which shows a twenty percent foreign- 1

-29.




. Boyle
; Heights

Los
" Angeles
| County

"

born popu]ation,26 Table 1 indicates c]éarly the predo-
minant concentration of Mexican-Americans in the Boyle
Heights area as well as the rather conglomerate ethnic
diversity represented among the population of some 90,000

persons living in Boyle Heights.

Table 1
Ethnic Group Distribution in Boyle Heights - 1960

23.3% 60.5% 18.5% 7.7%
. l o
White - Spanish . oD
(except Surname o=
Spanish o o
Surname) b za

Q f =3 8 )

= O X

| Z o

=

Indices derived from census data bear witness to the
depressed ‘nature of the Boyle Heights area. Only 27.4
percent of the homes in Boyle Heights, for instance, are
aned'by their residents, compared to 54.6 for Los Ange]es"

County. Census enumerators rated 18.6 percent of the

dwellings in Boyle Heights as "deteriorating"; only seven

percent of the homes in the County as a whole were so

rated. Three and a half percent of the Boyle Heights
homes were listed as dilapidated, almost double the number 3,
for the County. In terms of one of the most sensitive

indices'we have of slum conditions, an estimated 26.5
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percent of the homes in Boyle Héights - in excess of one-
quarter - had more than one person per room. In the County
at large, this figure was only 8.8 percent. Part of the
overcrowding is undoubtedly attributable to high birth
rates. The median family size among Mexican-Americans
in California is 4.38, compared to 3.44 for the nonwhite
population and 3.33 for the whites. |

| It can readily be seen, therefore, that the subjects
of the experimental program in'narcotics education were
youngsters from the lower socioeconomic portion of American
society, 1iving in an area with superficial indications
of what is generally regarded as "respectability” - indi-
cations such as neat houses with well-kept lawns - but
immersed in many different kinﬁs of social disorganization
and economic deprivation. To such ;hildren, school and
what it has to offer represents a quite different exper-
ience than it does for youngsters from more prosperous
nefghborhoods. Narcotics too undoubtedly offer quite
different qualities to such pupils than they do to persons
with dther backgrounds; -

Mexican-American Culture -- There are some 4.3

million Spanish-speaking persons in the United States,

about a third of whom live in California, where Mexican-
Americans outnumber Negroes by about half a million persons.
Los Angeles has the highest concentration of Spanish-
speaking persons outside of Mexico City and Guadalajara

to be found on the continent. Large numbers of Mexican-
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Americans migrated to the United States between 1910 angd—
1930, during the years of revolution in Mexico. They 5
arrived in a period of economic depression, and struggled
in vain to conquer social and economic barriers that were
raised against outsiders during thi; beriod. Never ade-
quately organizeé as a coherent pressure group, and less
obvious victims of prejudice and discrimination, the
Mexican-American group failed to advance noticeably even

- during the postwar period when the position of blacks in

| 'certain respects improved markedly. 1In fact? Negro success

often appeared to be achieved at the price of Mexican-

American setbacks, so that the wry observation: "You're

fired - and a Negro's hired," has become a standard comment

on 1ife among Mexican-Americans, who have been described

by writer after writer as suffering from "hejples;ness

and resignation” and "confusion, frustration, and insecu-

rity."27

The characterization of the Mexican-American community

in southern California as marked by a rather general with-

drawal from the value system and cultural imperatives of

the majority society is, of course, of direct relevance

to the responses and behavior of Mexican-American pupils

in the experimental jumior high schools. When Negro rioting

broke out in Watts during the late summer of 1965, Boyle

Heights remained quiescent. The usual interpretation was

that rioting represented, in large measure, a response to

an emotional 1nvestmeht in obtaining a fair share of the

-32-
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fruits of the major culture and a frustration with fail-
ure to obtain such benefits. Mexican-Americans did not
appear to possess the requisite attachment to the good
life, as that life is defined by the middie-class world
of urban America, to rebel against their exciusion from
it. This qﬁality was especially marked by a group of
ten young graduate students from leadﬁng universities
who spent several weeks as interhs in Boyle Heights in
1967. They reported "puzz]emeﬁt over the failure of
adults in the delapidated neighborhoods to actively pro-
test conditions." It was their conclusion that the apathy
among Mexican-Americans was established partly because
of their inability to speak English well, plus an apparent
reticence to mingle freely w{fh their neighbors and .their
concentration on their own families rather than on outsfde
affairs.2® |
Nonetheless, there are clear indications that the
frustration of Mexican-Americaﬁs with their lot in the
United States is growing rapidly. In October, 1968,
Lds Angeles had its first major demonstration of what
came to be labelled "Brown Power," when a group of
Mexican-Americans invaded and occupied the building of
the City Board of Education. There was a great deal of
talk about La Raza (our race -- our people), and about
the need for stepped-up militancy if Mexican-Americans

were to advance their cause. This growing unrest in the

Mexican-American community is undoubtedly reflected in
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the attitudes of many of the junior high school pupils.
Nonetheless, the observation of Senator Robert F. Kennedy,
made after a meeting with Mexican-American protesters,
seems particularly apt in distinguishing them from other
militant mipority forces in the United States today:
These fellows have a deep anger which they have
trouble expressihg. They are nof sure of their
goals. Compared to others that I have heard,
29

they are really gentle revolutionaries.

Mexican-American Family Structure -- The gentleness

of the Mexican-American protest has been related by some
to the character of Mexican-American famiiv life, as
distinguished from family 1ife in other sagments of
American society. The family structure of whe Mexican-
Americans is also said to bear upon the rate of narcotics
usage among the group's youngsters and upcrn the alleged
reluctance of Mexican-Americans, as compared to blacks
and whiteé, to abandon such usage in the face of tradi-
tional methods of punishment and treatment.

fhe usual hypothésis offered is that the Mexican-
American subculture is particularly antipathetic to efforts
to rehabilijtate narcotic addicts because it is less
oriented than most other subcultures to the achievement
of middle-class joals, with their heavy emphasis upon
narcotic-free existence as a necessary requisite to success.
Among the items bearing upon this hypothesis is the results

of a survey by researchers at the University of California,
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Los Angeles, which indicated that 25 perceni of the Negroes
in the city were reluctant to move from Negro neighborhoods,
compared to 50 percent of the Mexican-Americans, the latter

being particularliy desirous of staying among "their own

-

peap1e."3° As one of the young interns studying the Boyle
Heights‘neighborhood put it: "The outside community doesn't
want to go there and Boyle Heights doesn’'t want to go
outside,"3!
A further support of the thesis connecting Mexican-

American family life and high rates of narcotics usage
is said to lie in the particular character of the mother-
child relationship. Harris Isbell, for instance, has
reported that most narcotic addicts are exiremely depen-
dent upon their mothers and that these mothevs tend to
be overly domiﬁant'and over\y protective,32 a pattern
prevalent in Mexican culture. The position of mothers
in Mexican culture has, in fact, been clea.ly drawn By
Corwin in the following terms:

More so than in other Latin cultures,

it seems that in Mexico mothers are |

surrounded by an emotional veneration

second only to that of the Virgin Mother

"herself. It is no exaggeration to say

that a "cult of motherhood" flourishes

in Mexican society ... Nothing better

illustrates the Motherhood Cult than

Mother's Day itself ... In tlexico the

-35-
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commercial facts are not so impre-
ssive as the overwhelming emotional

fervor released on el dia de la madre.

The entire society seems to 1ift its
eyes beyond the sad proleterian image
of helpless maternity to the idealized

if not mystical, image of the Virgin

Motﬁer, pure and undefiled, unselfish
and disinterested ... The newspapers
contain what can only be called a
cathartic gush of feeling ... A lother's
Day theme approved by the Ministry of ﬁi
Public Education requires primary
school children to write thirty words
on the "luminous eyes of the saintly
woman who brought us into the world."
... An editorial column confesses that
"No: There are no words ... We would
have to invent new vocabularies ... ppt
chains on words so the& cannot escabe
... Mother is simply the inexpressible.

Let's respect silence."33

In addition, the family patterns among Mexican-
Americans appear to be particularly congruent with the
kind of behavior described by the research staff of the
Lower Eastside Information and Service Center for Narcotics

) Addiction, located in New York City:
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The hother‘s immaturity Compeisfher

to employ primitive methods to achieve

neurotic fulfiliment of her needs. The

son becomes the focal point of her*matefiil

satisfactions and an extension of her needs.

‘In order to retain this condition she in-

fantflizes her son and her behavior serves

to perpetuate this c0ﬂ8ﬁt$ona..:ﬂence the

mother has a vested interest {n perpetuating
_ the addiction as it gratifies the mother's

need for a dependent son., Most of our

addicts are found to maintain an intimate

relation with theiy mothers ev&n‘wheh~they‘
. have moved out of the home.34 |

At the sime tine, other elements of Mexﬁcaﬁ~Amer1eaﬁ

cultural éhphaSng inevitably borne by the juniof high
school pupifls, render such pupils somewhat different than

experimental subjects who mjghi have been found elsewhere

in the city. Frances Woods, for instance, has noted that

the first<born son and the last-born son $Seem to be favored

over the other children in Mexican society, and that the

, nartyr.coupwéx i3~w1despread among Mexfcan women and gtﬁis.’s
| ftems which might well have a bearing upon schoo\ perfor-
‘lance and attitudes toward narcotiés of particular puptls.

" Even the second and third-generation of Mexican-Americans

are said to have the attitude that the happiness and wel- '
fare of the individual should be subordinated to that of

Pwry
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the family. The traditional ﬁexican'father is generally
“ﬂW1‘1f09 to inow his ChildfénveConomic*tndependence~
‘iand, ff‘poséibie,~he will take his sons to work with him
;. and collect their pay checks. The "typical” Mexican
'(‘father is portrayed in the~fbllbwfng.terms:
The Mexican father 1s-trid1tiona11y
anfaqthorifarian, patriarchal figure
who is lord of his household. His
prerogatives are to recéive the
ongienée and respect Of,hfs wife
and~§hj1dren;ﬂas'wé11 as their ser;
vices. He keeps aloof from the petty
details of the household ... he does
not customarily inquire about the
childrén or what happened in his |
absence.  Maintaining the'proﬁef‘_b
social distancefand avoiding inti-
macfes are believed to enhancg the
respch which is due hjm.36 |
‘These,-then mayve\fggarded‘as ingrédients vhich.
could condition the particular results of the present
'study, and which may distinguish such results from those
'~wh{ch might‘haée been forthcomtng had the investigation

been carried out in a different kind of milieu.

| Education*andMexjcan-Amenic;né -- Many of the fore-
going components of Mexican-American culture obviously

have a direct bearing on the relationship between. pupils
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and théir\attitudes and reactions to the educational
s&stemiin Boyléiﬂeights; Formal education is not usually
.deemedfimportant in Mexican-American culture, especially
.. for girls. VYet it is in&icative of the changing climate
o ofithe*times that the first major demonstration of |
Mexican-American unrest and dissatisfaction in Los Angeles
WaSwf06uSed on the Board of Education,; and was framed in
terms of a protest against the quality of school training
offered members of la raza..
The school dropout rate for Mexican-American boys
éhd girls has'persistently'been~extraordihari1y high.
A 1960fsurvey‘1n California, conducted by the National
Educétional,Associat{on,'indicated, for instance, that
more thaﬁ‘ha]f of the Spanish-speaking males and nearly
half of the females, over 14, had not gone beyond the
efghth grade, and that only 8.8 percentxof the males and
6.2 percent of the females had completed one or more
years of college. Comparatively, 27.9 percent of the
§~ -~ males and 25 percent of the females, over 14, among the
T .. ~ total state population- had ndt'cémpieted‘their eighth’
?ﬁ _ grade education, while 23.4 percent of the males and
- ~19.4 percent of the females had finished the%r freshman
year at cOﬂleQe.37
The cause of this situation is undoubetedly double-
P edged, in part a function of factors that lie within the
proQince of the schools, in part a function of Mexican-

American views redarding the importance of education for
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youths. As one of the interns in the Boyle Heights area
put the matter, the community‘s residents "have both
adapted to their life style and created it,"38 Guzman
noted that for Mexican-Americans "surviving the secondary
school educational system is a con;iéerable accomplishment"
and he suggests that one of the things ‘that drives
Mexican-Americans from the schools is "a custodial manne{
whicﬁ emphasizes attendance and discipline at the expense
.of learning." The poor quality of schools in East Los
Angeles, Guzman maintains, "is an opén scandgl, even among
those who teach and administer them‘"39 The National |
Educational Associafion survey, following the same line,
reports that Mexican-American children "start scﬂooi with
a decided handicap, fall behind their classmates;in the
first grade, and~eacﬁ passing year finds them fiither
behind." The NEA report further suggests that ngﬁcaﬁ-
American children "are conditioned to failure inithe early
years of their school, and each additional year only serves
to rginforce their feelings of failure and f;ustration."
In addition, the reports notes:
The child encounters a strange and

different set of culture patterns,

an accelerated tempo of living and,
more often than not, teachers who,
though sympathetic and siﬁcgre,

have 1ittle understanding of the ;

. Spanish-speaking people, their
| z
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customs, beliefs and sensitivities.4°

Undoubtedly the most dramatic demonstration of the
interactive effect of the behaviér of pupils and the
‘attitudes of teachers as these condition failure was that

' feported in 1968 by Rosenthal.%! Subjects of Rosenthal’s
QXperiment were primarily Mexican=American chiidrén in
a California Bay Area elementary Qchobl. Prior to the
- beginning of the school year, Rosenthal administered a
meaningless test to a large group of pupils, then at ran-
dom SQquted a number of them whom he labelled "late
maturers,"” pupils whose intellectual development, their
teachers were told, would now rapidly unfold. At the end
" of the school year, all pupils were given standard intell-
igence tests. Those who had arbitrarily been identified
to the teachefs as late maturers showed striking increasés
‘@n their scor&s,‘increasgs which unduestionabiy were the
product of the teachers' redefinition of the pupils'
capacitie§-and performancé. As é result of the Rosenthal
'eéperiment, the Los Angeles City School system; among
other systems throughout the counfry, stopped I.Q.:testing '
of elementary school pupils, though, of course, the basic
d11emma posed by Rosenthal remains unresolved - how to get
a teacher to see and work on the hidden potential of a
puptil.
| The.particular attitude of Mexican-Americans toward

education, the state of flux in which that attitude pre-

sently exists, added to indigenous language difficulties

-4 -




EMEINE
SR s e, [P

4

and disparities between the backgrounds of the teachers
and the pupils are among the many elements of the school
situation which differentiates the experiment in Boyle
Hieghts from one which might take place in other comm-
unities. On the other hand, the uniqueness of the Boyle
| ﬁeights milieu should not be altogether overemphasized,
for the community is part of the brbah complex of con-

- temporary American society and in addition to its dis-

- tinctiveness shares with the remainder of the society
»manyPCharictefistics. Adequate distinction must be made,
therefore, between findings uniquely app]icab[e to thé |
Boyle Heights situation and to those seeming to possess

relevance for a broader social environment.

Full Tt Provided by ERIC.
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Il1. Launching the Program -

Support for the Boyle Heights program was made
possible as a result of amendments to the Office of

Economic Opportunity Act, Public Law 89-794, passed by

Congress on November 8, 1966. The relevant federal

directive is section 211-2(d):

In carrying out this section, the
-Director shall formulate and carry
out programs for the prevention of
-narcotic addiction and tﬁe rehabili-
tation of narcotic addicté. Such
programs shall include provisions
for detoxification, training and job
~  placement of narcotic addicts.

The broad fedéral gﬁideline was used as the basisi
for the deve}opmeﬁ%ngf a comprehensive narcotics pro-
gram in Qoiie Heights by the Economic and Youth Oppor-
tunities Agency in Los Angeles. The major thrust of
the-ﬁrogram concerﬁed the employment of former addicts
to work in the community with précticing addicts 5nd.with
persons whp appeared to be on the verge of becoming
addicted to narcatics of‘dangerous drugs. The school
program furthered the preventative thrust by attemptiﬁg
to head off involvement with drugs on the part of young-
sters in the eighth grade of the two target junior high

schools. The school progranm also operated on the

pera
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~assumption that the average schooi'teacher, coming from
a different generation and Often 1iving in a wor1d.dif-‘
ferent than that of Boyle Heights, could benefit from
more antensiVe exposure to information on drugs and
direct contact with onetime drug addtcts. For this pur-
pose a series of workshops were arranged which involved
teachers, ex-addicts, and school administrators, as
well as a number of specialists who were inVited'to.pref
sent talks.. _

It is notable.toat the educational cbmponent of:the,s:
Boyle Hetghts program dreﬁ a large bart of the firefof"'
critics of the total undertaking when it was f1rst |
announced tate in May of 1967. M1stakenly, newspapers |
acquired the 1dea that Synanon, a controversial narcotics
self -help program, was to be charged with the educatlonal
aspects of the Boyle Helghts endeavor. A member of the

Los Angeles County Narcotics aod Dangerous Drugs Com- -
| mission, a non-salaried lieoember citizen body appofnted
b& the County Board of Supervisors,;told the Santa Monica :
Evening Outlook (May 26, 1967) that his group had “unani-. .-

mously voiced objection to the plan," since it caliedf-
for "ex-addicts from Synanon to take part in a drug pre-
vention course at two junior high schools in East Los
Angeles." The news story went on to'provide-further details:
| " [The Commission member] said Synanon -
persoonel were to be used for in-service

training of teachers in drug prevention

,
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instruction, and that the ex-addicts
would also_éome iﬁto éontact with the
school children on the eighth grade
level in this phase of the program. |
An additional objection was raised concerning the

limited geographical coverage of the program "when the

question of narcotics addiction was such a big problem

throughout Southern California." Given this situation,

the Commission member declared that the proposed project

would be a “cohpleté waste of money for a one-year pro-

gram serving such a small area."’
At the same time, a second Commission member was

telling the Evening Outlook that she personally was not

opposed to Synanon S xncluswon in the Boyle Heights pro-

ject, though "some members of the Commission felt it

. inadvisable to have ex-addicts working directly with

the schools and students.?: She was- also reported as
saying that "some members felt it inadvisable to give too
much power and so much money to ex-iddicts.“‘ The same

news Story relayed the'informétion that officials 5f

. the Economic and Youth Opportunities Agency were “dumb-

founded" by the statements of the various Narcotics
aﬁJ-Dangerous Drugs Commission members because the "pro-
posal before Washington now makes not the slightest
mention of Synanon participating in the school instruction
part of the program.”

The next time - exactly a month later - that the
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controversy between members of the County Commission on
Narcotics and Dangerous Drugs and the officials of the
poverty agency reached newspaper headlines - on this
occasion in the metropolitan Los Angeles Times - cri-
ticism was no longer directed'at the presumed involve-
ment of Synénon in the Boyle Heights program. "The .
Commi ssion is concerned," its chairman told newspaper
reporters, "that a major toncept.of the program is the
unsupervised use of ex-addicts in creating and counseling
roles." There was further objection to indications in
the proposal that the project might not be successful.
“It is not beyond belief that a higher percentage of the
treaters than those persons treated will fail," the

project outline read, "for work in the program will be

demanding, relatively unstructured, and quite frustrating -

all items traditionally associated Qith drug usage."

Finally, the chairman of the County Narcotics and Dangerous

Drugs Commission differed with.the idea that the narcotics
education experiment should be run at the eighih grade
Tevel |

“Such education presently is available in Los Angeles

city schools,” he said. "“The program does not add some-

thing new. The real need for narcotics and dangerous drug

education is at the sixth grade level or even lower," the
chairman maintained. He noted, in fact, that some experts
had urged that narcotics education begin during the pre-

school years.

-46-
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The Commission's reservations regarding the Boyle
Heights program were transmitted to the Board of Super-
visors, which added to them its own observations. These

stressed in particular that the funds might better be

* spent to dry up narcotics traffic between the United

States and Mexico or to build upon existing state and

local programs, particularly those which had set up

halfway houses for narcotic addicts. Taking these con-

siderations into account, on June 27 the Board of Super-
visors voted 4 to 0, with one member absent, to inform

the Office of Economic Opportunity in Washington that

it was opposed to its granting funds for the Boyle Heights.

Project.

Three days later, newspaper.stories indicated that

a "compromise“ had ended the “"controversy" over the

3746,203 grant. 1t was indicated that agreement had been

reached to have members of the County Narcotics and Dan-

gerous Drugs Commission serve as an advisory committee
to the Boyle Heights program. (Los Angeles Times, June

30, 1967; Los Angeles Herald-Examiner, July 3, 1967).

There was no indication in the news stories, however,

that a small portion (about 40,000) of the proposed monies
for the Boyle Heights program had been allocated to the
Loé Angeles County Department of Community Services so
that it ﬁiéht establish a Narcotics Information Service,
which would act as a county-wide agency to make referrals,

perform counseling activities, and distribute literature

-7
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on opiates and dangerous drugs.- (Following its first
year of operation, the Narcotics Information Service
was continued by means of a budget appropriation of ..
$100,000 by the County Board of Supervisors).

In essence, the dispute between the County Narcotics
and Dangeroﬁs Drugs Commission and the Project propo-
nents served to high1ight constraints.bearing upon the
entire Boyle Heights unde?takfng'and in particular, several
havin§ to do especially with the program's educational
component, Fdr one thing, it indicated disagrement re-
garding the proper focus of the program, in terms both
of its geographical location and its grade-level place-
ment within the school system. For another, it pointed
up, the particular vu]nerabilif& of the ex-addicts to.be
‘fnvelved in tﬁe program, with criticism of their role
being enunciated in terms of popu]aé images of addicts
as unreliable persons prdne to corrupt and proselytize
those innotent of previous drug.involvement. {n addition,
of course, this early controversy, reaching the mass media
even before the program had been funded, suggested the
fragmented nature and competitive character of agencies.
having vested interests in narcotics issues in Los Angeles

County.
POOR ORiGINAI. COPY - BEST
AVAILABLE AT TIME FILMED
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I11. wdrkshops for Teachers and Ex-Addicts

Many of the matters noted in the dispute between the
County Narcotics and Dangerous Drugs Commission and the
Boyle Heights Project blueprint reappear, though in more

muted form, in arrangements made for the conduct of the

workshop meetings involving health education teachers in

the target junior high schools and the former addicts.
A principal of one of the schools, for example, prior
to any contact with the former addicts, expressed concern

about the possibility that they might move unsupervised

about school buildings, perhaps peddling drugs to pupils

after school hours. The principal asked that a special

Yacked room be given over to ék-addicts, where they could

remain until picked up by a teacher and escorted to his
classroom. The idea of the locked foom was vetoed by an
administrator from the central school headquarters, who
pointed out that at no time woﬁld any of the onetime
addicts be at a school for longer than three hburs. It
was agreed, however, that the principals were to arrange -
tight supervision over the men during these three-hour
stays. Some of these fears were then allayed by infor-
mation that the addicts were being subjected to continual
urinalysis tests to assure project administrators that
they remained drug-abstinent, and that one of the require-
ments for their employment had been that they had been

drug-free for at least one year. It was agreed further

-49.
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that at least eight Boyle Heights Project workers would
participate in the workshops énd that the principgis

would then have the option of selecting those four per-

- sons they desired to work in the two schools. .

It is noteworthy that none of the more restrictive
survedillance policies were implemented during the school
year, with their rationale apparently being undercut as

the former addicts become more familiar and less ihreatening

to school personnel. As was the case with all non=school

visitors, the men were required to s{gn in and out of
buildings; otherwise, they were not placed under any special
king of scrutiny. In general, the workers chose to confine
themselves to the classrooms and the teachers' lounges,

and they usually left the school buildings and returned

to project headquarters when there was more than a one- |
hour interval betieen their ciassrbom-assignmenfs. |

" Field research notes indicate that some delay took
place before the workshop program began, and, more impor-
tantly,‘they show the continua] interest among the workers
in seeing the program become dperative. .On September 14,

a few weeks after the school term.had started, one of the
ex-addicts, who expected to be placed in charge of the
school program, noted to a researcher that he was "a little
disappointed" that no word had been forthcoming about the
beginning of the workshops. This chagrin and anticipatory
anxiety was repeated many times over the next few weeks,

It was not until October 5 that a meeting was held

-50-
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betweén the school officials and the project workers.

It was reportediat this meetfﬁg that members of the Los
-Angeles Board of Education, who had in the'iﬁterva1 been
informed regarding the proposed program, had expressed
concern about its restriction to oniy.one geographical
locale, None had been disapproving;‘it-was said, of
the use of former addicts in the classrooms as resource
persons. It was also reported at the October 5 meeting
that a number of the junior high school health education
'yeachers had balked at attending the workshops, though
some had shown considerab1e enthusiasm for tﬁe idea., At
this_meeting, the school authorities also forcefully lafd

?- down some of the ground rules for the educational program.
In the words of a senior administrator:

I want it perfectly understood that

the school controls ahdvuliimétety.

decides on the curriculum. Others

may suggest, advise; and cont(ibute.

They may share and be a part. ‘But"

the responsibi1%ty lies with the schools.

The school personnel also stressed their particular
interest in curriculum development. To one of the admini-
; . strators the “solg strength" of the Boyle Heights program
. in the schools was its abi1ity to provide time and resources
; for persons to attend to a vital area of school curricu-

: Tum. "I don't know if it will change kids or noi," it

' was observed, "but the chance to upgrade curriculum is

51~
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very attractive." The members of the Board of Education, é
it was noted in this connection,vhad also,béen'particu-

larly taken with the idea of impro#ing curriculum mater-
fals as a consequence of involvement with“the!former

addicts in the workshops and the classrooms.

g VTR <

It was further pointed out that the -Project had com-

ot ane

manded cbnsiderablé attention during the meeting of the

RITEG prg

% ' ' Board of*Educétion and aroused much discussion in local
educational circles. As one educator put it: “This {s

the least amount of money ever involved in a program run

My € TR ML

g in the sqpools with federal funds, yet it has the most
4 | people talking about it of any program."

; Proceedings of the workshops -- Five workshops were

held prior to the introduction of the former addicts into
:% ' the classrooms when the narcotics sequence of instruction
began in health education classes during the first week
in December. Despite earlier forebodings, attendance was
uniformly good at these initial sessions, with all or

nearly all of the health education teachers in the two

[ RERTIN R AR 4 § L T

schools appearing for the sessions. It was nétéble, though,

that staff members from each of the junior high schools

and the former addicts invariably sat with persons from

é their -own particular school of their own particular.group.
Much discussion centered about procedural matters

for the classéoom encounters between the pupils and the

former addicts, who shortly began to be known as "field

specialists." The teachers decided, for instance, that
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it would be better for the former addicts‘to,appear*singly
rather than in pairs in theuclaSSfoomﬁ, and that they would
be introduced by their complete name - "This is John Dbe.
Mr. Doe will sbeak to you today about narcotics" was the
protocbf suggested. |

Primarily, the initial meetingsyserQed the important
function of breakidg down many barriers between the teachers
and the field'Specialists. At first, the ‘addicts had come
" on rather strong, calling for sweeping revisions in the
curriculum on drugs, and suggesting in particular that
medical apd technical stresses be replaced by emphases on
drug use as a deviant form of behavior. But their poleﬁics
relented considerably when they encountered no fierce
resistance, but rather considerable agreement. Both teachers
and former addicts agreed that "scare techniques" should
be avoided, though there was little hard discussion of
precise facts about drugs. It soon became evident thﬁt
teacher interest in the workshops could best be maintained
when the addicts contributed personal details about. their
own careers and experiences. Teachers wahted'té kndw how
" they had begun and how they had stopped using drugs, and
they called in particular for accounts of the addictive
histories of the men, material which they indicated would
lend esiécial credence to classroom presentations.

An ex-addict evaluation of these first workshop meetings,

taken down Yy a research worker on October .17, indicates

T RS
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his general satisfaction with the way ‘things had been going.
It ‘also shows Wlth some clar1ty his view of himself as
‘a missionary with the task of setting the natives straight:
There are a few of them who don't want
to change their opinions about J;ﬁgs,
but for the most part the&‘Ve.been very
cooperative. There's one [person] who's
convinced that if the kids can just see’
those movies that they won't blow pot.
One biology teacher wanted to show the
kids slides show1ng cell damage as a
; , result of drug use. I tried to explain
that would not do the trick.-
Workshops immediately following the introduction of

the former addicts into the classrooms clearly reflected

the success of the classroom program in its tnitja] stages.
At the December 4 workshop, for instanée, the research ;
worker made the followingAObservations:‘

Many of the teachers expressed their

amazement at the amount of attention

i the field specialists had received.
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Classes which had been generally dis-
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during the presentation by the field
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specialists. When asked how they
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pec1fically used;the fteldsgpecial1sts,

many of the teachers rep11edathat ;i.
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they héd‘had the field specialists
tell their personal'storiés and
féllowed this by a question peribd.
It seemed to one of the tethers
from Hollenbeck that there was
real1&.not enough time. Just

when she would be getting good
questions and responses from her
students, the hour would be over.

It appeared to the research perﬁon present at this
workshop session, that some clear divisions had begun to
become manifest among the teachers in their reaction to
the field specialists. Those teachers most enthusiastic
about the program and the responses of their classes to
the field specifalists, consistently called the men by
their first names. Those who were more formal were aiso
more reserved in their evaluations of the classroom pre-
sentations. They invariably referred to the;specialists.
as "Mr." It did not seem unlfkely that the reactions of

the pupils, if reflected accurately by the teachers' re-

ports, had to some extent been conditioned by the teachers'

receptivity to the program, as they transmitted their own

attitudes to the pupils.

Soon after their first classroom appearances, the
specialists had begun to question wﬁether they would be
able to sustain interest in their topics once they had

exhausted their repertoire of personal stories. It was
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suggésted at the December 4 meeting that they might in
the future, incorporate audio-visual materials into their
talks, but this idea was vetoed on the ground that some-

how it would detract from the originality and fundamental

.appeal of the former addicts.

By the following workshop, on December 11, basic -
changes were peing‘pTannéd for futurefclassf;;;;;;;;;ts;
The teacher appointed to coordinate theﬂparcotics edu-
cation program indicated his view that the former addicts
were not being used "very effectively" by the teachers,
and announced that during the second semester, rather than
having a single worker meet the same classes, different
workers would be dispatched to each class on alternate
days.

fhe December 11 meeting also provided considerable
insight into latent diségreements between the field wbrkers
and the teachers, disagreements reflected in reactions
to a presentation by a police sergeant that took up the
entire training session. The elements of this polarization
of views will be fn&icated at some length.to ﬁrovide in-
sight into intellectual and emotional antagonisms that,
though.they would never become overt, probably unde}Cut
any serious possibility that the educational program
would become comfortably integrated iﬁto|theschool'§etting.
In particular, the evening's events illustrated with some .

clarity the ex-addicts' behavior and self-image as peri-

pheral persons, obligated to exercise tact and restraint
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in regard to matters with which they were in fundamental
disagreement. . |

The police sergeant began by mounting a polemic
against the use of marijuana, noting that "fhere were
many social scientists, men wifh.Ph.D.'s wﬁo are teaching
in the colleges and universities and misleading the public.”
The sergeant said that he knew, from his experience, that
marijuana is a dangerous drug. It affected physical re-
actions and was much more'dangerous than alcohol. Alcohol,
he said, was used to relax, while ﬁarijuana was used to
escape. -The sergeant indicated that it was dangerous to
generalize; all addicts were not alike and not all dope
fiends were necessarily dangerous. He said that he had
had twenty years' experience in the field, was very posi-
tive of what he was saying, and that he was tellfng‘the'
group the true facts. The sergeant noted his belief that
there had been a moral disintergration in American sécietyw
which affected the values of youth, and he felt that social
scientists were largely responsible for this turn of events.,

"Questions addressed to the of ficer by the feachers
were sympathetic. 1In particular, the teachers were res-
ponsive to the oft-stated view that the police had been.
maligned. The sergeant indicated that he and his fellow
officers were "understanding" of drug users. Any young-
ster using drdgs, he said, should be told to see the
police or should be reported to them. Every possible

attempt would then be made to keep the pupil from being .
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sent to prison, though this was . not always possible and -
nothing could be guranteed. Nonetheless, the child .
should be brought in for counseling. The séﬁgeant

stressed that the average drug peddler was not the

" stereotyped older person hanging around schools. Rather

hé was a yodng child ‘who usually attehded the school and

passed out drugs while there. At the end of the meeting,

" the sergeant 1it some marijuana so that the teachers

could discover what it smelled like.

The;field specialists remained silent throughout
the police presentation. On the way back to. their head-
quarters, however, they were vociferous'in their com-
plaints about the evening. Asked why they had not stated
their objections before, they said that they had been
told to "cool.it“, that the Project could not afford to

antagonize the police department, ahd'that‘no good could

come of their running down the sergeant's presentation.

The research worker observing the teacher's reactions,

- however, concluded that they had beén essentially in agree-

mént with the police sergeant:
They felt that he had presented a
true bictﬂre of addiction, and he
had really opened their eyes in |
~ terms of police attitudes toward the

drug problem and the methods used
by the police in obtaining data

and this kind of thing. This was
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a very general feeling., The field
workers were unanimously opposed. They
indicated to me that they felt he had
presented a totally fallacious. picture
of the drug problem, that he didn't
understand it in the first b1ace; and

that he was just another cop.

Interest in the workshops'tended to lag as their

focus turned more heavily toward the formulation of

cﬁrriCulum materials. At the January 8 session, the

teachers were assigned the task of preparing tﬁoapage

papers on specific drugs, but by the following meeting;

only two teachers were ready with their papefs. The

curriculum Specialist‘reinviddrated the group, however,

by indicating that adoption of their materials by the

city schools would result in their Being given credit

as part authors of the new materials. This spurred a

large number of the teachers to make arrangements for

group projects. Complaints began to be heard that the

financial arrangements (two-hour meetings for one hour

of pay) were inadequate. This tone of the session is

conveyed in the report of the research worker:

One of the finished reports was Fead,
but interest during this meeting was
only mild due to the great number of
arrangements being made by the other

teachers. Most of them occupied with
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their own problems at this point
and(m;ny sub-conVefsations were going
on. | |
At the February 5 meeting, some of the attitudes
| regarding the proper role of the field specialists had
begun to’crystaliize. -One of the Adminﬁstrators; com-
menting on the work and materials prepared by the field
specialists, reemphasized that final decisiﬁns would. be
made by the'downtowh headquarters of the schools,  In
”particular.~he stressed the necessity of having "both
sides" of the drug picture’fair1y presented..with the
patent implication that the former addicts were trans-.
mitting a view antipathetic to that of the schools and
other official agencies. It was at this meeting that
one of the teachers brought up the fact that theré was
a discrepancy regarding the indicatedexperiﬁental evi-
dence on thé effects of marijuana and the information
which a field specialist had given to.the pupils in the
classroom. The teacher asked for c]arificatgbn. and was
told that the dispute would be adjudicated by a medical
doctor who was familiar with all aspects of the situation.
Later meetings were used for different speakers to
address the teachers and former addicts. On February 19,
a clinical psychologist from the Olive View Hospital out-
lined a program he conducted there. In the process, he
antagonized the‘sgecialists by maintaining that "once an

addict, always a potential of being an addict." At the
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following session, a representative of the Smith, Kline

and French Pharmaceutical Coméany broduced “mild interest"

Yon 55 R
A
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in the teachers, according to the research observer. In

the question period, howevef. the figld SpegialfstS'launqhed

53

a verbal attack against the pharmaceuti¢al representative,

fers

complaining about the company's production of drﬁgs such‘_

as nembutal and dexedrine without the establishment of

AR

T

proper safeguards for their distributidn. One worker in-
.dicated that he believed that the drug companies could

add a substance to their products which would produce

PR SR e SN
’

nausea if more than the proper therapeutic quantity was,

L
B
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ingested. To the research observer, "it seemed that the

¥

SIS

field specialists were shifting their responsibility to

the drug company for their drug use.”
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At the following meeting, a representative of the

Parent Education Program spoke, and then séparated thé

teachers ané addicts into groups to discuss topics such
as "If Kids Get Pleasure Out of Doing Things Which are
Socially‘undesirable, What Can You Do About It?," and

. "Parent-Child Communicétion." This perfbdﬂwas followed
by a talk by a representative from the district attorney's
office, which elicited mild arguments from the addicts
concerning penalties for the smoking of marijuana. The
final meeting in mid-April, featured a 33 minute movie,

Marijuana, narrated by Sonny of the Sonny and Cher rock

music group. A speaker from the federal Narcotics and

Dangerous' Drugs section of the Department of Justice asked
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how many thougﬁt the film wquld:bé a deterrent to the use .
of drugs. Eleven of the fifteen persons present thought | é
that the film would be a deterrent; four, all field spe- ;
cfalists, disagreed. For them, the film was "too sensa- ;
tional® and.”did not show a true picture." The federal
agent outlined his department's d§ug:po]1cies and programs,
commenting in passing that one of the difficulties with

the drug problem was that.”the po1ice are just as,png

headed as the,teacheis.and‘the sociologists.” The reaction

AL . PO c P
X N T TR ey e £

of the field spéciaii§$s, predictably by now, was negative.
The agent's view, theyuindiCated; was diametrically opposed
to theirs and reflected an approach that had already not |
only been shown to be 2 failurg, but one thch had aggra-
vated the Jrug problem.

Teacher Eva]uations of Workshops -- At the end of

the school year, the sixteen teachers who had at any time :
‘participated in the workshops were given a four-page |
queStiOnna}res to determine some of their responses to
thatfexperience and to.other aspect; of %he‘experimentai | .
educafiona] prbgram; The cleérest expression of tﬁeir . |
view of the addicts' value during the workshops can be
gained from their numerical rating of this aspect of the
program vis a vis other portions of it. Each of the five
elements .indicated in Table 2 was rated on a 1-5 scale

by the teachers, so that the highest numerical rating
indicates that item which they viewed as of the greatest

value.
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Table 2 -

Teachers®' Ratings of Five Program Components

vatlue of Field Speciaiists in
‘the Classroom

Values of New Instructional o o
Materials 70 4.4

Value of Field Specialists in
the Workshops . 69 4.4

Value of Other Resource ‘
-Personnel in Workshop | 59 3.8

Value of Other Resource | i
Personnel in Classroom ‘ 47 3.0

The low rating of fOther‘ReSOurce Pé?sonnel“’in the
cfaSsroom was undoubtedly in large measure a functioh of
the fact that a number of the teachers did not make use
of such persons, while oihers employed them only to a

limited degree. It is noteworthy, however, that the

fbrmer addictsVC1€ar1y outrank the resource personnel in

terms .of the,feachers'-eValnationS of their contribution

to the workshop sessions. Seven of the 16 teachers ranked

the specialists' performance as "5" (great value) and two
placed it at "3* (some value). There were no ratings be-
Tow this point. |

| Twofopenaended,Questions asked the teachers about
their responses to the workshops. The first requested
that the teachers "identify areas in which workshops

showed strength" while fhe second requested responses

-63-
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vegarding "areas in which workshops could be improved":
{2 Anong the responses were the following:
Personnel selected was excellent and

the .-format followed was fine. Materials

needed improvement and a more cohesive
. quaiitj - geared to the junior high
student.

More specialists associated with the
problem of addiction (not necessarily
former addicts) should bring forth-
their views and findings. At times
personalities involved in the "addic-

_iidn" problem were so.strong and self-
evident and not purely objective

(opinions varied with ex-addicts).

Fleld specialists should be made aware

to keep appointments.

_At.times the field speéialists.chupied
‘too much time putting over their points
and not enough time left for counter
questioning.
Most of the responses were more general, and, with
rare exceptions, flattering both to the school admini-
strators who had organized the workshops and to the

" field specialists.’ Complaints centered particularly
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&@3 to be shown how to run their classrooms and they wanted -

_ on the absence of more intensive work regarding teaching

techniques and practice in the use of such techniques.

;'To 2 greater extent than occurred, the teachers wanted

to witness the manner in which their colleagues presen- -

ted materials.' In a more generai ‘sense, there was ]

feeling running through many of the questionnaires that
~ the teachers themselves had not been able to participate

'enougb in the workshops and that the roie assigned to

them was: too passive,

Researcher' s._Summary of the Workshops -- At least .

one menber:cf the research group from the Boyle Heiths
Project attended each of the workshops and reported on
their proceedings. At the end of all the sessions, the

member of the research group who had been at virtuaiiy_

all of the meetings put together her views.concerning

them. That report includes the following observations:

During the initial workshop sessions,

:*teachers were exposed to the life styles
.of the field specialists. They heard
of their experiences with drugs and were |
able to question the specialists on

~ their presentations. Through this verbal .

| interchange stereotyped impressions of - |
drug addicts were replaced with first-
hand information. The teachers seemed

‘to come to appreciaté that the addicted
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man is. first a human being with
essentially the same needs and
desires as everyone else, and a
drug addict only incidentally.

The fear and anxiety present during
the initial sessions so@n gave way
to &emonsi&ations @f'friendéhip

and mutual assistance.

The field specialists, for their
" part, seemed to gain a new aware-
ness of the life and tﬁe problem§
of being a teacher. They began to
realize that influencing children
c&rrTes-wifh ft an awesome respon-
sibility. 1In addition, they gained
new insight into the frustrations f
‘pf'not being believed or taken ,é
séfious]y by ¢hildren who need helpé-
Development of new curriculum materfals -
occurred mainly in the latter weeksiof

the workshops. Dhring this time, al

least three documents were prdduéed

.“ which represented an augmentation of-
the relatively sparse materials available.
Two of these papers were drawn up by the
H

;}eac@grs'workﬁng in small groups*anh the
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third by the field specialists.

Perhabs the most valuable contribution

of the workshops was their role as

sounding boards for classroom ideas.

After the first weeks of -classroom instruc-
tion, severai teachers were able to comment
on the effectiveness of one or aﬁdther ;

particular teaching technique.

There vere three paingrouﬁs in the work-
shop¢sessions, the administrators,?thé
field specialists, and the teachers. The
administrators carried the main responsi-
bility for the success of the sessions.
Although their profeSsiona]-apd official
tendencies seemed to be\conserVatiQé,they

were put in the role of liberal innovators .

fostering the creative efforts of the

teachers. This situation seemed té‘arouse

some unease and ét times~led'tb'conflict.

The field specialists appeared to bé‘dga
fensive on entering the "straight" world
they\had previously rejected, and yet
seemed to feel decidedly superior tqward
those around them who came from an eh-,‘&‘

tirely different, and, to their minds,
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ture of drugs in our society. Finally

s

more cpnfining vorld.

The tﬁird group, ﬁhe teachers, were -
perhaps under the most severe pressure.
The& were opeping their classrooms to
observation and influence by former ¢ iruc-
drug addicts. 1In additibn. tﬁey were  mment
to meet and talk with these ex-addicts

in order to gain a more realistic pic-

AN
it was the teachers who had to prdngén“
new curriculum materials and perhaps |
evehgrevae'their own thinking in the

area of narcotics and dangerous drugs.

The previously mentioned situation of -

having conservative men in the role of "+,

. Viberal innovators led to some intricate

interplay. Each administrator would
allow a certain number of liberai.{heas
to be suggested by one of his own group.” .
If, however, such ideas became too.
threatening, the administrator would
interQene, assuming the role of states-

man-medfator.

The main workshop struggle, however,

was between .the field specialists and

‘the teachers. Both groups were cast in

1 y i; -68- 14
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- the role of "helpers" and each .had :

fts own idea about how help might

best be given to the children. Since
¥ i . the field specialists were, in effect,
?i consultants, ‘this presumed their know-
‘ | ledge was superior to the teachers in
i the particular area of concern. Initially, |
;’ | | there was 2a sqrfaée display ofipsycbblpgical-.
; "stroking" on the part of thé.tgapﬁgﬁQ,#:‘r:'~
f with the field specialisis bieng com-
“‘. . . plimented and‘rebeiving éxpressions of
z gratitude for their contributions. This
- was followed by a period of "clamping down"
i on the field specialists by the admini-
‘Ij | strators. The teachers were then forced
. to side either with the administrative
% attitude or to defend the field,specialisté.
§ They most often chose the latter, and
%’ . when they did.so, their relationships
g | with the fiel& spgciaiksts 1mpfoved"
1 noticeably. In addition, this procedure
é gave the teachers a feeling of their
% own 1iberality and prepared the way for
é o | further innovation. |
% Interest in tﬁe possibifity of mggging
5 | the challenées presented by the.exﬁgrie
R Y ; ‘s
i ' s !




' mehtal program initially was at.a

medium level, with uncertaiﬁty pre-

venting any higher degrée of early

enthusiasm. After several weeks of

classroom work, it became apparent

that the response of the pup§1s wés
extremely positive toward the field R
specialists, and that their classroom’ “'¢?'
presence was an aid to the teachers.

This served to increase interest during

the middle workshop months when new

teaching materials and methods were pre-

sented by the teachers for the first R

time.

Unfortunately, interest began to recede
during the fiﬁal months of the project.
Some possible reasons for this decline
might be found in a'discouragement over

the slowness of administrative reSpqhse

to the néw ideas and the extreme difficulty

of obtaining new materials bropdsed during

the workshop meetings. Teachers were con-

stantly askiné’for "classroom sets," that
is, enough of a particular pamphlet or
booklet to allow it to be passed aroung

to each student. Some films favdrabiy':
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v{ewed in the_workshOps were notjsub-
( sequently approved by the school admin-
' istration, and others simply were not

avajlable. It is also possible that

- there were too many time-consuming tasks

thrust at the teachers. Much teaching |
- timg wagngiven over to research testiqg.
l | ' “ " which most of the teachers said they re-

sented. Perhaps, as is so often the case,
interest declined as the novelty of the

. task wore off.




-

IV. Saturday Symposia and Evening Classes for Parents

Two auxiliary asbecis of the educationa1'program,
canceived with high hopes, both failed to make signi-
" ficant progress during the 1{fe of'the.project. The
first was the Saturday Symposia for school children
desiring to take advantage of gddftioﬁa1 §ervfce§~wh1ch
might be provided by the exaadd{éts or by counseling
specialists, The second was an evening class for
parents of pupils in/the two target schools.

Saturday Symposia -- The grant application for the

Boyle Heights Project had defined the Saturday Symposia

in the following terms:
Youth in the schools who desire
qddfttonaI fnformation or assis-
tance will be referred to services
which will be provided on a more
individual basis during weekly
Saturday morning symposia. These
sessfons will be staffe& by‘former'
addicts, and may involve counselors;
communi ty membens._parents. and

volunteering youths.

The symposia recefved a relatively low priority during

the initfal phases of the educational program when maJor
attention was directed toward inaugurating the workshops
and establishing a pattern for the classroom presentations.
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The first serious discussion mf the Symposium was held
during the December 4~worksh6p; when the teachers in
-attendance were asked for ideas on how they might best
- get students to participate in the proposed program.
| Suggéstions included posters in the school classrooms
and hallways and announcements tofihe pupils by their
teachers. One of the administrators indicated his be-
lief that word-of-mouth advertising was the best method
for engendering enthusiasm for the idea. "If the chil-
.dren who attend the first one or two Symposium meetings,
go back and tell their friends what happened there," he
satd, "this will be the key to whether more pupils wili
come or not." |
"It was decided shortly thereafter to begin the Sym-
posia in February and to continue them through the school
year, and that they would be held away"irom the school
grounds. An announcement circulated to the teachers by
the Economic and Youth Opportunities Agency stressed that
"the main objective of the Saturiay Symmosia“:.. is to
provide additional infbrmstion'or assistance regarding
narcotics and/or dangerous drugs to pupils seeking such
information or assistance on a voluntary basis." The
annmuncement further indicated that the activity would
be staffed "by trained counselors who will conduct group
counseling in small sessions each Saturday."®
The first Symposium meeting was held from 9 a.m. to

noon on February 17, at Hollenbeck Park Community Center.
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Administrators of the :Boyle Héights Narcotics: Project
specifica]ly,éeﬁyeSted that no member of the reseanch
.group attend the Symposia on the ground that they wouhd

~ be held on.a “semi-personal basis" and the presence of

: a'note-tak{nQ_ekqluatorvwoqu adversely effect stheoat-

) mosphere it was desired to achieve. It. was; agreedicthat

B Prodegt.édmihjgtnatéys,woqu furnish the -research; .gnoup
with notes regarding the proceedings at the: Symposdauhod

Theégnlx'mgmohandum forthcomfng,Tafteryggwgnakgu}-

'requests fﬁor.,"gnéf'o_cmatip‘n » comprised some f;iiﬁ,_g‘,enm’;ama;s,
6f material, ¢omening,two,§ymposiaé These;népon&ed;tm&t
no students. ha{;attended the March 2 meeting-wufhrcaq$§§
students had appeared onngrch 9 and the Symposium of
that day was devoted to "getting acquainted.” . It was. ,:-
later learned that eight pupils had come to the Mhrchcﬂﬁof
meeting and one to that on March 23; Sﬁort]} after this,
the Symposium fdea was abandoned pecause, in the words .’
of the school liaison official; “these Saturday things:-. -
aren't doing any good. No one comes. ﬁost;&? thei teaghers
didn't evén announce it ih their classrooms, sp.wg#re{g

going to call it off early." Ciapa cak

Evening Classes for Parents -- The idea for-evening
classes concerning drugs to be held for parents of.the.;
pupils 1nithe:tér§et schools, was conceived after.therqup
Boyle Heights project had been funded. The basis for
the idea'wgs in part, a product of the fact.thatjadditiqnal

funds cpu}dlpgﬁmgdg available for evening classes,outqt.
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regular budgets, provided that enough interest was mani-

fested. The most direct contact between the evening classes

and the regulgr e;perimental program occurred at the Dec-

ember 11 workshop when two adult educational teachefs re-

ported on the first meetings of their groups. The researcher

at the workshop madg the fotloﬁing notes on the reports: |
A woman teacher said that she had |

had good attendance on Tuesday with

12 persons present, but -that only
two people showed up Thurédai for
.the class. She indicated that the
adults knew a lot about dfugs, She

obviously had been surprised by this.

'&Sv. AL A st ¢ SRR S
e RN e

The major concern of the adults

L TG

centered about the rationale .or the

T PR AN
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e

program, wasn}t this dealing with
forbidden fruit? Shouldn't we just

DI S

avoid-ta]king about drugs with

,
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children? Otherwise, we will encourage,

.- | not discburage. drig use. The teacher
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said that she had not told the parents

ﬁ’mﬁ:m

why she thought the program was necessary,

- e T
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but that she was going to do so the

3. -~

following week. She apparently felt a
Tittle gquilty about this and said that

ey

-
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perhaps she should not have postponed

- ok

i
1]

I - o R R e
1]

the matter, and let the parents leave °
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with the idea that they were correct
in their views. . : , ) %

~A'sec0nd major issue during the first week of this

~ teacher's adult class centered about a parent's question

"% regarding where a child might hide drugs in his house.

The teacher had postponed this issue until the following

week too, but at the~worksh6p she asked assistance from

one of the former addicts. He refused to answer the %
question, saying: "I don't think it is important. An
‘adult shouldn't rummage through a child's things looking
for drugs." The teacher, sbﬁewhatnonplussed. added that
the man who asked the question had had both of his chil- |
dren with him at the meeting.

The second teacher.reported essentially the same
-kind of experience. A child at the evening session had
dumbfounded a parent by the amount of knowledge he had-
’about drug§, information he said he had been “told by the
kids.® The teacher said he found the adults “"very rough"
to work with. They were primarily oldeé persons and he
believed their attitudes toward drugs were(hsrsh and rigid.
This group too, had expressed feafs that the eighth grade
program was opening up a taboo subject premafurely and
encouraging drﬁq experimentation. |
Thé reports to the workshops repreSeﬁted the last

formal contact between the experimental program and the
evening adult classes. Former addicts were expected to

" be used during the evening sessions, but after very early

«-76-
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Y. Classroom Preseﬁtatione

During the couree‘of the school year, two persons :
attached to the research segment of the Beyle Heights
Projeet;‘paid thirty visits to cIassreems to observe

| presentatioﬁs of material on narcotics ahd'éangerous

drugs. Consfderable discussion hed preceeded their visits,

+ aimed at making certain that'ftlﬁasunderstoed;that they
were 1n. no sense evaluating any.aspect of the teachers3"
perfbrmaqce, but merely recording their observations on
classroom proceedings. It had been étressed,(de noted
earlier, that research workers without backgrounds in
public ediication would be likely to reach incorrect jud-
gements on .the efforts of teachers, whose values they
might not share and whose methods they might noi under-
'stand. In addition.,SCheo1 administrators and teachers
both regarded it as incidious to permit outsiders, with-
outvsupervdsion, to sample per?ormances as coﬁpiex as
teaching and pass judgments on their quality. .

" 1Inevitably, of course, the researchers, by the sel- C
ection of material they chose to record and“trensmit '
about their experiences, inbjuded their own values in
the reports. 1In his first visit to one of the classes,
a research worker found himseif;elone’with the pupils
for aboue tWenty minutes before their teacher arrived,
Soon, most of the class® attention was focused on him,

as the stranger in~thetr-midse, and he elected to respond -
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by initiating a discussion of the class' experience to

R L TP

date with narcotics educatioh; He asked if they had

~heard any of the former addicts speak, ’Yes;‘they»hid,
. agirl volunteered. And, she added, "1 bet they jpaiid.

him a lot of money to 1ie like that.® This girl was
immediétely‘qufeied by her fel]ows; The researcher:

then inquired if any of the pupils had an idea of what 1t-,-
it would be like to take a trip on herofn. -Immedfately,

the class menbers suégested that he ask cne*oﬁ”théugffis

'1n the group, indicating that she,woﬁTd'knbw}éﬁﬁeddsuaﬂly

took drugs. The girl, attention focused onxﬁéﬁ ow.;:did
not deny the allegation, but rather replied thata&rags.
made you "sorta light and dizzy." Her ready acceptance
of the class' designation of her as.a drug user tddk~the
researcher by surprise. R

When the regular teacher arrived, he bréceéded to
pass out pamphlets on drugs and initiate a discussion on
how drugs are sold and purchased. Qujtg soon, class at-
tention began to drift, and the teacher:turnéd immediately
to putting quéstiohs on the blackboard and asking for ' -
written responsés. Not surprisingly, the researcher,
flushed with his novel experience, felt disappointment
thaf the discussion had been cut off, in what he regarded
as a preemptory and prémature manner. Crenite

Such observations hardly represent evaluafidﬁs~of
overall teaching gerformance, however, particularly-since

the class members had long since been acclimated to “théfr

L

N . H
. o . . i
3 A LN
F i - - 3
3 P, T
i : . Do » . .

v

R TIWLL (7 2%




Pty PS4l
g A A e W ————

regular teacher, and would likely be ;timuTated”By'tﬁé
unique experience of an outsider quizzing them. -

The second researcher had an Opportunity‘fb‘wffﬁéss;

one of the ex-addicts at work during a class visit in

early December, and her description of the events ‘provides

some indication of how the field specialist pérformed in

e~ . A
e '.'if'a

the schools:

He generally told them about how he Rielely,

Yroogiris

began using narcotics and what kind

of effect it had upon him. His manner® “*""11Y

yolys 3
LI P § ‘t,

. of speaking was casual, and he used
several slang terms. In general; his ~ "'
talk was kept at the level of the pupils* ™"

understanding. The talk lasted about

on—

twenty minutes and was followed by a
question period. At first, no questions
were forthcoming, until the teacher
prompted the class by saying: "You
wanted to ask.questions and now is fhguplf{”"iy
“ _ | time." Most of the questions that
followed dealt with issues such as: '
How does it feel to be under drugs?’
What ‘do you do under drugs? Did you~  ~%i7e%

ever do this or that under drugs?

. ':f
Questions were asked mainly about e
| glue sniffing and LSD. o E oy BRRLE
(} - Lo vhoir
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To the researcher, it was "interesting that only

one question was asked about how Steve's parents felt

about him taking drugs.” She felt that by now, several
weeks into his job, the ex-addict had become "a 1ittle
bit too polished and maybe a little moral." He asked
the‘studéhts how many were taking drugs; none volun-
teered that they were. The researcher felt that "he
emphasized Quite strongly the negative effects of taking

drugs" and that this vehemence might “lessen his credi-

bility in the eyes of the students.”

A scatter of further random observations by the-

workers of the various classes they visited may impart

some idea of their reactions as well as the flavor of

the discussions. 1In one class, for instance, the resear-
cher noted that the teacher instructed the .pupils to call
a former ;ddict, who would speak to them the following

day, "Jim" or "James," though there is no indication.if

this was the prevalent practice. In another class, the

researcher remarked that the pupils seemed to be parti-

cularly interested in learning from the fiéld-worker.ﬁhat

the cost of drugs was. At still another class, a worker

was asked to leave because the girls, who had been separated
from the boys for the occasion, wished to have no males
present when they guestioned the female field specialist.

On several océasjons, the field workers noted that the

educational program in narcotics and dangerous drugs was

made to relate to other parts of the school curriculum
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by having the pupils use dictionaries either in class or

in the 1ibrary to determine the meaning of terms such as

- depressant and excitant and the definitions of varjpy§;

- drugs such as heroin and the amphetamines. S

PR |

During the classroom period, the researdhgqﬁqggprde&
the questions directed to the field specialist and his
responses. - The interchange went as follows:

Why is aspirin a drug? .. .- .. .

Question: Cattno
Answer: It is physically harmful in large
dosage and continued use.
Question: Is theée an antedote for'aSptnin?
Ansver: | “Not that I know of., I dqn'tdrgthjf
think so. | ,
Question: When did they first know you could . _
become addictive to drugs? .
Answer: Prehistoric man- discovered this with
early uses of alcohol and also early
China discovered this with opium.
Question: Where is LSD used? o .
"Answer:. In the i11egal market. only. -
. Question: What happens when you sniff or swallow
gluef uuuu
Answer: Swallowing would at least give you
an ulcer. Do it long enough and the
brain cells die. C e
Question: Did you ever take LSD: s
Ansver: Yes, once. ol um
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- -Answer: .

'Quentidn:

Answer:

Question:

Answer: |

Question:

Answer:

Quest(onz

Answer:
Question:

Answer:

Question:

Answer:

» : <, * ‘_"I.‘ . ’ . ' . . i
. . .uh‘t d‘ d 1t dO? - l : - oo {_* . :,, . _’; ::; ::"ﬁ',,:(..." .
- ‘ .

1 was elweys able to control e 1ittle ;

under other drugs. LSD took 11 the

,i‘wey over. 1 felt it. coning on for |
~ about eignt hours. l was’ scered<sttff.'
"Did you see colors? | f,'ﬂ Cono b
Yes, 1 saw music “but it wes terrible.;
1 think T had -a bad trip. . Luckily .
:'1it was my first trip.: "g--¢x=¢w
N sniffing glue leed to higner
ndrugs? ‘

The people who sniff glue seem to be' :

_ the type who would take other drugs.
Do all drugs contain aspirin?
No.

What 1s,norphine?

) An opiete.

Why do some people sniff end it not
bother them?

- People are d{fferenf; some h,v&
" higher tolerance. - |

Have you taken pills?

,VGS. I have taken them all and had
_nothing but bad experiences. -trigﬁe -

smashed my nose three tines,on ]

chair and broke it. I was playing |
. ball once with a éokehbottle and

. «83-
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broke my nose again. The third

time 1 had a fight and broke my. ;.
nose. A1l of these were under:pills.
I had three broken noses in four,

months, so I quit taking pills. .I ¢
felt my nose céuldn't take it any

more. . '.~‘?’"‘?";§)§C*.y.
Question: Can anyone bail you out ofjjaj]?y
Answer: If they have the mone& and trust

you. .y
Question: How do.pills taste?
Answer: | “Just like aspirin. Cois ba

During another class, in which the topic for.the day
was marijuana, the teacher 1it chemical compounds which
simulated the odor of the drug. The researcher was im-
pressed with the knowledge that the children had of
different names for marijuana, and rather taken aback
when a number enthusiastically volunteered to bring samples
of the drug to class to add to the sum of ip?ormatidn
about it. It was observéd that pupils able to offer -
information about marfjuana took pride in thgir performance
and seemed to gain a certain status with their knowledge.

 After Christmas recess, the former addicts began
to appear in the classrooms as part of panel discussions‘
and again the researcher transcribed one of their dis-
cussions. Coming later in the year, and involving

several of the specialists, it offers further understanding
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of the way in whfch the classroom presentations were

proceeding: - ' - S
Questibn: . ‘When you took a‘dfug“did you'ﬁﬂddiQ)
' what was going to happen? =~ "7
Answer: Not at first. .L;ter I knew, but it

(Jim) o
. was too late. ' I really didn“t*uﬁherg

stand what I was doing to myself.

Question: Did you ever try to influence your

friends to take it? S
‘Answer: I don't ever remember doing it. 1
(dim) ' '

did fix a guy once for his first

| time because he asked me to.-

Question: How long did you take drugs?  '°' “%¥
Answer: I started about 12 and lost interest
(David) ‘ :

in school and sports. My grades
dropped. Then I got arrested. |
Question: Can you name the devices you used
and what drugs?
Answer: ‘For M: Flour sifter to clean, bubbley
- (Steve)
' wubbley, or roach holder. For Heroin:
A spoon, eyedropper, baby pacifier, -'*’
| needle, and all of that kind of stuff.
Question:' what was your first drug?

Answer: Barbiturates. ERRRAE
(Julie) : | .
Question: When-did you find out that you were

hurting yourself?

Coarrsiandgin
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‘Answer:

~{dulie) |

._Question:

Answver:
‘(David)

S———— |71 3 % X}

Ansver: .
(David)

-Question:

© T T Answer:
(Steve)

Answer:
(Jim)

. - -Answer:
(Jdim)

Question:
Answer:
(David) -

Question:

" Question: .

T Question:

»  meaa

After about two years.

-How long did it take to feel it?

Grass, about 10 to 15 minutes. Yellows,
about 1 hour to 1 1/2-hours.. Reds,

+
g nL

~-about 45 minutes. ‘Heroin, 2 to 3 seconds.
~—Hhere_did. you.get the_ drigs f?om?

17 Lo

1l haven't used in 5 years, but when
you are on the drug scene you can

find it without any trouble.

H

How many drugs does it take to get

. high?

- B¥fferent -amounts-of -different-drugs,

and the longer that youuus:e\the‘mpr_e2
it takes. '515
Where dtd you get the ﬁoney'toebuy
drugs?

1 stole it. “Ifhavefbeen"arfested for
jtheft, pandering,"burglary,*anarfppr;'

_'ﬁery. You steai dey afteh‘day."”';
“What's pandering? |

wI~hat s when you live off of a. prostitute.

Did 'you ever sniff glue?
Yes, it was the stupidest thing I'
ever did. N

Do you get sick if you .don't take
LSD?
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Ansver:
(Steve)

Question:

Ansver:

(Jim)

Question:

Answer:
(David)

(Steve)

‘Question:

Answer:
(Julie)

Question:

Answver:
(Julie)

Question:

.Answer:
- (David)

(Juiie)'

 Question:

Answer:
(Julie)

Question:

~ No. LSD is not addicting so you

don't gei'siék 1f’you-don‘i have it.
How many pills would kill a persdn?

It depends on the pill. Some people.

can take more thénfOthers. Mosgan)

the time you just go into a ‘coma:.cconcs.
Does Marijuana make you'take~pi1js |

or heroin?

No. But you usually do.

Once you start marijuana, you ave

~actually opening the door.

Are you safe from the stuff now?

I don't think 1'11 ever go back. I
have 4 different 1ife now.

How did you get your money?

Various jobs and theft.

Are you healthy now?

I am Qery3abseﬁt-minded now. And 1

have trouble thinking.

I'm more nérvous now.

Did you ever become pregnant?

1 just suffered from, let's say moral
degradation. No.

What state of mind are you in after




you take barbiturates?

Answer:. Y . , it
(Steve) It's 1ike being drunk. o
(David) It gives you a false sense of courage.
. Question: What is the most expensive drug?
: . inoef
Answer: ‘ . ‘ ;
(David). I used heroin up to $80 and }$90°.
a day Jjust tofstai normal. R
’ Question: What happens to a baby born to a
user? '
Answer: . .
(Julie) . The baby is addicted to heroin, usually.
Question: Do pills affect pregnancy?
Answer: |
(Julie) Not that I know of.
Question: ‘Did-you*eQEr sweet talk boys ihtg I
taking. |
Answer: P
(Julie) A couple because I thought I was

doing them-a favor.

. Examination of the transcripts ‘of a=coqsi&era§le
numbe§.of the.qﬂesfjon'and answer séssions‘in’the class- -t
room indicates a rather common pattern. The addicts tell
their stories, and questions at first are directed toward
eliciting from them further detai]s about fheir experiences.
After this, the pupils begin to seek informatiopﬁqeggt§1ng
drugs in general, particularly in terms of thingéutﬁ;iu.
they do to people and the kinds of responses their use

e
brings forth from parents. Without exception, a student
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in each class would also ask the female member of the ex-
addict panel about the reTat%dnShip.between drug use and
pregnancy, and would inquire about the effect of drugs y
upon newborn children. Following a ser1es of quest1onshf.
of this nature, the interrogation would turn toward matters
of personal 1mportance to the pupils. At times, the in- -
tense interest of the inquirér in getting information whjeh

would stand him in good stead in his immédiate situation

was only barely, if at all, camouflaged.

Inadvertently, too, one of the panel sessiodf izdie%%ed
that a significant concern of the pupils was the effect
that their parents' or relatives' addiction to drugs
might have upon them. A young girl, whose father and
several uncles had used drugs but who had not taken*any
herself, and who was now employed by the Boyle Heights
Project, took part in one of the panel sessions with |

four former addicts. Her report that she had escaped

relatively unscathed from the atmosphere~6f~her home

seemed to offer cons1derable rel1ef for a number of pup1ls

who peppered her with quest1ons about “fier ‘home life.

'Field Specialists' View of Classroom Sessions - It
was notable that the original plan to have eight persons -
from the Boyle Heights Project meet with.the teachers: in::- ..
the workshop and then haee the school personnel select-.iinn
four former addicts for classroom presentations;'neverz
materialized. Se{en of the onetime addicts came at various

. A x 3
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times to the workshops, but two of the men lost interest
quickly. The remaining five were incorporated into the

school program, withoht iny official selection procedure

having occurred

-0n January 4, one of the men working in the schools
reported to the research staff that he had berated the

school administrators during,agmeg;ing.‘by accusing them

of selectfngtperSOns for WOrk'in'thg classrooms yithr
whom "they*félt most confortable.*” He said that he told
them: "Here, &ou have four white middle-class peopl§
and one white middle-class Méxicanwﬂ

It is, of course, arguable that persons with back-
grounds more nearly l1ike those of the pupils wouid have
done a better job in the classrooms. But it does seem
clear that, céntrary to the specialist's accusations, it
was not the school officials who sihgied out "unrepresen-

tative" individuals to mount the experimental program in

their midst. Rather, it was the project administrators,

probably anticipating what they'bélieved;to be the

‘séhoolApebple’s biases, who saw to it that fhe ”beét“

prospects were assigned to participate;fn the workshops.
It was obvious, nonetheless, that the former addicts,

used in the schools, hardly fit the,stereotype notions.

of drug users. Aimost always better dressed than the

teachers, they were, in many instances, also often more

articulate. It was quite 1ikely their presentation of

themselves that brought %brth the comment, qubted earlier,
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from the girl who believed that they had been paid a .:
good’dea] to tell lies to the students.
‘The addicts felt, in fact, that their appearance..and
poise was undercutting their impact, and midway in the.
* school year they requested the Project administrators.ito
secure "mug” shots of them frbm the State Departmenwuof
Corrections. They subsequently u;se.d, the pictures to:":n .
rebut accusations that they were in fact undercover police
agents and to provide evidence ‘to members of the classes
'that thefr stories were true reflections of theiraexpefience;“
Their feelings of superiority, manifested by the
specialists toward the teachers appeared to be enablimg.
It is 1ikely that the Specialists® original attitudes:to-
wqrd professional persons, such as social workers, oyer-“
estimated the'competence of such authorities, partly
because of the caréfu1]yicultivated'sdtial distance
created by them. It is also likely that, in the mannep
of the prisoners inlBetteTheim‘s concentration camp.4° the
a&dictsvhad at times yearned to step into the éhOes‘o%
théir~captors. One of the fieid«Specialists} for fnstancé."
commenting on his work in the schools, put the matter in
the following words:
- One thing that did amaze me about this
project is how ignorant teachers are.
You know, I had always held them up there
someplace and thought they were really o

somthing. But they are incredibly Clair,
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5 § | stupid. And I now see how naive that - %

idea was. I feel pfettyygodd about it

‘néw;' I feel, you know, if théy can make
the kind of money they are making - for
Chrissake, I sure can go pu} and make
some méngy.
Very much the same kind of résponse is reporfed‘by
another field specialist, as his comments were tagenwdown ‘ .§
by a member o% the research team. Perhaps most important :
is the tone of the worker's, remarks,ihisclear implicatfon

that he was able to evaiﬁate the teaching performance and

the low regard in which he had for most of them: '
[The worker] said that the teachers are
generally very poor. He felt that there
iﬁv’ | are only about six good teachers involved
X in the entire Narcotﬁésprogram,:And that
it's a pleasure to go into those class-

rooms. The kids ask intelligent questions.

I e Ve
Py
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Theyiareﬁinterggted.. The teachers know how
‘to handle thémselves4welt in tﬁé classroom
‘ and they lead the class well and see to it
that they afé.breparedi In contrast, howéver,
most of the other teachers are apathetic,
know nothing nor want to know anything

about drugs. They haven't learned any-

R et AL
(LR R e ¢

thing. The children in their classes

‘respond reasonably well to the specialists,

5 L
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but they have not been adequately

prepared

It does not matter, of course, whether the ex-addict's

implied eValuetion.of’his'ability in contrast to that of

| the teachers with whom he was thrown into contact was in.

fact an eccuract”gppraisal, a grbseldisxortion, or largely
a function of the subject matter being taught. To the

extent that-the specialist believed in what he said - and
it was apparent that they clearly befieVed that they were

'at least as competent as the teachers - such perceptions ,

could be very useful in prov1d1ng a sense of the future
and a sense of value. They might also, of course, under-
mine any possibility of smooth relationships with the
teachers, who possessed most of the status and~v1rtua11x
all of the power. That the specialists understood this
arrangement, however, is quite evident from fheir response
to an inquiry regarding their treatment in the schools.
"Both men," the research worker reported "state that
they feel they are accepted if they stay in their place."
By far, the most d1ff1cult questions -that the field
specialists believed they had to deal with related to
their views of marijuana and the possibility of its legel-
fzation. The problem grew out of their own convictions
that the drug was relatively harmless and that enforce-
ment efforts to suppress it created more problems than
they resolved. The specialists, however, felt certain

that their views were not shared by the school admini-
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strators and the teachers and ﬁeTTEVéd‘;hét they were
under an obligation to mask their fdeés on the 1;& and
marijuana. One of the eariiegt‘difficulties took place
when a gpecialist, asked if he would use‘m&rijuana were
it legal, indicated with some éponfaneity that he pro-
bably would. As the specia]ist reporfed the event and

its consequences to the research worker, it had gone like

; this:

[The vorker] commented with reference ,
to [the coordinator.] "He really chewed .;_é
me out for being honest about marijuana r
in the classroom. I was askedvif it

were legalized whether or not I would

smoke it. And I told the kids, yes,

I probably would. And it got back to

him. He chewed me out about it. He 4
said we are not supposed to say that. " - ;
We are supposed to say we don't know

or we\haye,no;Opinion,on‘that.

* Afterwards, thé;specialfstsﬁdEVe1opéd\thé\battérn
of fencing with questions about legalization of mari-
juana,énd most usually'throwihg'them’baqk to the pupils
by inquiring how they felt about the matter. It also
seems fafrly clear from the transcripts of the question-
and-answer sessions thg} as the school year progressed,
the specialists, findiﬁg support fof suhh views and per-

haps introjecting them themselves, became more and more

-94.
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| adamant and forceful in their verbaT-opbpsitton to nar&f\
i cotic and drug use when they spoke fn the classrooms.
Thus, for example, on January 3, the following

!
X

classroom discussion took place: :

'QueStion: What do yod.thiﬁk ?bout leg%lizing*‘
marijuana? ; §
Answer: i% :
(Julie). There are pros an@?cons, bu@ I'm
not for it. %é §
(Steve) | Do you kids have aéy Opinioﬂs?

(There was no reSpénSe). Well, we
have one.lega]_drdé already, alcohol.
And we have accidents, ruinéd mar-

riages, and all Oféthat sorﬁ of

thing.__lawonder'wéy'we neeé another

- : ' | legal drug like marijuana. |

5 ' Other questions considered "tough' by the épecialists‘
were essentially items which somewhat embarrassed them. |
gi | One pupil had asked a male specialist whether gﬁfls liked

i | to make love undey the influence.of drugs. Aﬂéﬁrl inqui-

- red about Spanish fly from another specialist. "When- |

| ever I'get a tough question," this maﬁ noted, "f say that

fg 1 don't know, but perhaps their teacher does. This way

I don't look like a dunce and it makes the teachir Took

good if he knows the answer.' There was no indication,

2

however, of the consequences if the teacher.didn“t know .

the answer either.
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The views qf the ex-addicts toward the classroom

o ! portion of their work was exbfessed to a re;earch wbrker»
40 the following terms: |

| ‘ i; We have logic on our side, in that

? - S this progranm is getting through to

P ~ the kids. You know, we are giving

them a realistic picture of drugs .
for the first time. The normal
picture presented by the schools
was hardly that.' But for once,

g " they are getting the truth and I
think they know it. And if they

are logical - you know, if this is

| S the way it is - then we should be
(; - getting through to some of them.

I didn't feel we had nearly enough
contacts with teachers in this pro-

gram. We only saw them for a brief

nkm s —e g -
=
« .

~ time in the workshops during which
| " there was usually a movie or dis-
cussion, and then in the classroom
when we appeared, and there, we
didn;t have much time to talk with

them either. ‘1 don't know if wve

| ; changed their opinions Veiy much
' or not. 1 feel that all we could

. have a¢compiished in the workshop
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was the education of the teachers.

1 didn't feel that' there was’ going
to be any real change in cﬁrricuium
devélopment, nor do I feel that this

has occurred. Curriculum development

- will have to be done by a leadership

group; not in the workshops.

The teachers have told me time and
again that they are lost whenever we
are not appearing.in the classroom with
them; You know, they don't know what
to do. I don't know what the hell
they did before. I can imagine. But
what they do now is give them busy

work if we are not in the classes or
something like that. And the kinds

of stories these teachers tell are

incredible. One teacher who Qas

-introducing me tried to tell the class

that because I was very short and had
taller brothers who got all the gifls
ahdxl‘never got any girls, and therefore
1 shot dope. The class actually booed
him when he told them that. . I wasn't
there at the time and the kids told

_me latef. I had already told them my

QY s
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only brother was a baby and he couldn®t
have been taller than I was and that
'héd not a goddam thing to do with it.
Now-1 don't know where that guy got his
infornation, but that was incredible.
1 just.60u1dn‘t believe it. But I wis
‘pleased to see that the class booed him

down when he did it.

You know we have gone to extremes to run
| ourselves into the ground in our presen-
tations to the classes. There s an
awful lot of this hero worship kind of.
thing, and we try to play it down as
much as possible. I know I did and 1
know the other workers did. Yet. there
_is still a lot of hero worship there.
You know there is a whole gang of girls,
for example, that Came,Up,wénting ny
~autograph after class. TheyJCrgw&ed
around, wanted my autograph, and then
they dared each other to kiss me on
the cheek and things like that. They
think I am very young, 18 or so. They
even went so far as to get my phone
number. And you know since it's not

listed, 'that's no easy chore; and
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now they are bugging me. They call
me all the time. And they talk, like
one girl talked for two hours. Most
sf them are just screwing around, but
one had a family problem, you know,
and 1 tried to help her. She had a

brother who was using some stuff or

something. But. 1 think what they did, .

they got together a bunch of girls and

they called every narcotics listing
in the phone book until they found
someone who gave my number to them.
i'd sQre like to interview some of
these kids. I know @ number of them
are really off in that bag, and they
are using and they are starting down
that voad. Aii of them in those

schools know somebody in that grade

who is shooting heroin or who has

shot heroin, and that's incredibie,
i think. In terms of this phone
business, 1 finally had to get some-
one to answer the phone. So they
dén't bug me anymore. I think what
we should really do is start in the
first grade with this anti-narcotics

education.
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The specialist s observations hardly need be taken
literally, nor necessarily regarded as accurate appraisals
‘of the conditions he describes. Nonetheless, neither ‘-_‘

$1 should they be summarily dismissed. For one thing, they |

B represent the situation as one of the workers, perhaps
the most articuldte member of the group, saw it. .F r ’:
another, they tell much about the dynamics of the school :

sttuation. Again, we have the willingness of the specia-;':i

'While the report may tell something about the presumed
"needs” of the specialists, it also tells something -“ |
about the vulnerability of the teachers. Perhaps equally;&l |
as noteworthy is the specialist's immediate use of “our
stde"” in his first sentence about the program: there -'
is “"their side" and:”our side" and mémbership in.nhiCh-_
ever group §s obviously clear cut and enclusivea The °
truth of the remark that the addicts had made strenuous
efforts to run themselves down is obvious from an examin-_.'
ation of the transcripts of questions and answers._ The |
insight of the specialist into theldeliberate cultivaA
tion of this image is noteworthy; so too is his self-
evident entrancement with the hero-Worship'that resulted -

despite apparent (and obviously not very strenuOus efforts

well as from earlier observation by several of his collea- -
gues, it also seems likely that it was not the pupils,

not the teachers, and not the school administrators that X
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to eliminate it. From the remarks of the specialist,'as-s-'z'" :
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the program had the mosi impact on, but rather the spe-
cigaiists themseivesg Attended to, fiaitered, treated
anpugh as an out-group to arouse compensatory efforts,
and by their Judgmeni successful ig their competition
with the teachers, who stood well above them in social
gsteen, tne ex-addicts may well h&?e been the per$on§
wno veaped the richest havrvess from the experimental
gducational program,

Reseavchers' Views of {lassronm Presentations -- In
"a 13-page summary of ths iupressions they gathered during
tneiy feav~?ang asemciaiiﬁﬁ with the school éegment of
the Boyle Helghis Peaject, Luwse saabers of the research.
gyodp veturned dgain and again o tng ciscontinuities
hatwean the views apd the sv.tus oF the Tield specialists,
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"5 §$sent?a1fy, they
say the enpevimenial peoice oi vae of much jbckéying
gmong the threz majoy oroups invoived, with the pupils
sRny8senting the Mere passice reciciaenis of the end pro-
duct of this interpiay, The ressgarch workers were, of
cotvse, empioyed on Projeci fuands and their sympathies
might well have been, tonscicuslty or unaon-ciously with
the specialists, whom they were apt to see and talk with
meve often than membevs of ihe oihev gvroups. Also, of
course, conflict is move dramatic then consensus, drama
and the unusuasl mere eve-openitoyg than routine, so that
the reseavch reports tended to concentrate on the out-

¢¥-the-ovdinary, pavijculariy as the year wore on.and
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¢he researchers became quite bored with the repetition
of the experienffai anecdﬁteé‘by the speciafists. ‘It is
in terms such as these ihat the comments of the research
workers must be looked at, %though on most occasions they
probably warrant the benefit of the doubt or, at least, |
yery careful attention. | -
Among other points, the researchers made the deiowihg
remarks in their report: |
| The clean, healthy, middie-class
appearance of the specialists could
very well have ied the pupils to bé-

lieve that drug wuss does not have

o~

the reporfed disastyous effects. Per-

naps the pupils gat the idea from the

o

specialists thst & person could get
hooked on drugs, and sti11 come back

and do well...

In the second semester, the field
45peciaiists were used in panel dis-
cussions. Boih our obsevvatiions and
these of the teachers suggest that
this was wmove sffective than the

individual presentations,,,

The Tield specialists were greatly
hindered by a lack of information

~regarding theiy effect on the students. .
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One of them had a% opportunity to
] | vead student papers'fol16wing nis
discussion. He noted that "The
— ‘ papevs suggested a number of areas
| in which I had confused the pupils,
and I made these areas tﬁe topic
of my next discussion.” Such a
procedure was ravely followed,

however...

Teachers, for the most pavt, took a

neutral stand regavding the program.,

[A]
Y

5 »
fhey wi

re ready to teach new things,

{i
&

1

bui they found it aifficult to judge

the mevits of any given avproach. This.
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welle,

nformation vegavding drug use and the
variety of confiirciing kinds of resource

material to which they weve exposed...

Ancther subtle %orm of pressure was

the cooptation of tne field specialists.
Coopting can be defined as the process
of absovbing new siements into the
structure of an organization as a means
of averting threats to its stability

or existence, 7Yoo vetain their jobs,

the ex-addicts had to conform to the




»

very system they were attempting to
change. They must be non-threatening
and avoid major arguments or shocks.
The dispute over one specialist's
comments regarding the legalization

of marijuana indicate the vulnerability
of the men. An otherwiée thoroughly
legitimate statement was blown out

of proportion, and was referred to

the man's parole officer. Due to

cooptation, the ex-addict presents
& picture of middle-class America
to the children - the same picture

presented by the tedchers...

The specialists were also placed in

the delicate pesition of chaliengin
p

the pciice, an uwadertaking at which

they had ravely succeeded previously.
In one class, for instance, a law.
enforcement 0ffice§ indicated that
a2 person under the influence of
marijuana develops superhuman strength
and on occasion can rip handcuffs
from his wrists. The field specialists,
who had about 80 years of daily

¢

marijuana use among them, had never

witnessed such a phenomenon. But
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they did not feel that they could

divectly conitradict the officer

before the tgachers and admint-

s L strators.... _
| Teachers' Views of Ciassroom Presentations -- It
has already been noted that the teachers rated the value
of the field specialists’® work in the classrooms highest
among five activities associasted with the experimental
.educational program (see Table 2 pg. 63), though the
specialists’ contributicn to the wcrkshbpé and the im-
portance of the new instructicna} material both were

ranked at almost exactiy the same lavel as the class-

rOOM Work.

The reiationship petweenr the vesearch team and the
Y

o
[a¥}

teachers was on a «ifferent plane than that which they
maintained with the field specialists, and the material
and viewpoints they dervived were. a3 3 consequence, of

e

a different order. The vesearch workars, like the
fiald specialists, were guests, aimost intruders at

- times, in the scheol situation, and there.was Tittle in-
?@?mél association and soul-bearing polemics'directgd
50 The researchers from the teachers. Perhaps the
situation is best indicated by the haif-serious, half-
facetious ramark of the school coordinator on January
31, when he came to discuss school responses to some of

the testing pressures that the program was putting upon

them, After a few initial statements, he stopped; then
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remarked: %I had better shut up. You've probably got
everything I say taped anywey,?

The best indication that iz avzilable of the tea-
chers' responses to the zxperimental srogram ave found
in the formal questionnaives .asy comoisted at the end

H

of the school year. These, hewever, are quite obviously
something less than fotally frank appraisals of the exs
perience. There is more than adequate identifying in-
formation requested on the qua:t%onnaire to indicate

the person who had completsd it, and it was known that
these materials would go directiy Lo downtown admini-
styators., For another tning, asow thai the work was

-

completed, there seemed to be a3 fendency to romanticize

e

in retrospect, so that compicinis are muted, and expre=

ssions of satisfaction ssem significantly stronger

&
X

than behavior during the acvual events would have led
anyoné reasonably to expect.

The 16 teachers involved in the program seemed to
vepresent a fairly random group of individuals working
in the City School’sys%ema {n age they ran the gamut,
with one falling in the 20 to 25 year age group and two
in tne 51-plus bracket. Five of the 16, the aargesi

sub-group, were between 31 and 35 sears old., Two of the
teachers had been at their job for more than 26 yeérg,
while five had less than five years'® experience and
another five between 5 and i0 years, though a large
majority had been teaching health education fewer than

Tive years. Half of the 16 iecachers were whites of

-106-




R

non-Mexican-American background, four were Negroes, and
anp Oriental, and one a Mexican-American, Liké the field 5
ipecialists, they obviousiy did not reflect the ethnic |
snavacter of the pupils with whom they were working.

Prbbab]y the best indications of the teacher's %

reactions, beyond the descriptive material presented

o Riatmen e bt

gaviier and their numerical ratipgs of various program
zlements, can be found in their response to the question
calling for "other reactions, dbservations, or comments
that may -aid in the assessment of this program." The
following were the responses to the inquiry:

Negative reaction to ex-addicts by some faculty

members (they felt these person§ would

set a bad example to students). The

entire faculty siiould be jnstructed«or

made aware of these persons being on

school campus.
Need more facts related to this community...

. Follow-up on‘stuﬁents who weve in prograﬁ...'
The leaders could have been more demanding...

We should devote move time to developing
a workbook and classrcom methods to use

in the teaching of navrcotics.

Negative reactions to field specialists in
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schqols by some teqchers. ﬁggi teachers : ; :' :
:( ' " approved of these field specialists |
after becoming familiar with the program.
fducation of the entire faCylty regarding

this program is needed.

Should balance workshops with opinions

from law enforcement.

1 feel this program and the 4-6 weeks

- alloted time is a must for the youth of
this .community and all commuﬁities. We o ,i
just don't dave not devote time and energy

to this subject, narcotics.

The overall program was good for me as °
a teacher. I am sure that the pupils

at the experimental schools benefitted.

tremendously.

It may be.noted that the responsés‘- all of which
are reproduced above -. hardly stand in the ﬁature of -
particularly fervid endorcements of the experimental.
program. Seven of the teachers failed to prbvide any
response to tﬁe question, two included terms that to.
some, might appear rather abrasive ("these persons"
and "these field specialists"), and only two - the
final comments -~ provided any indication of a glow

derived from their exposure to the endeavor.
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Presuming that the teachers are not unduly laconic

as a group, thefr restraint and reticence méy-simply

-indicate their apathetic responses to their experience.
 Such an interpretation hardly squares with the high

’ ratings;tﬁéyﬂafford it, however. It is noteworthy, in

this respect, that two of the teachers indicate their
colleagues' dissatisfaction with the field workers,
though the extraordinary similarity of their responses

would seem to indicate that, like some of their wayward

"pupils, they were not altogether beyond a little colla-

boration in their work. The flat‘nature of the responses
may also indicéte the teacher's sense that more joyous'
reactions were not in order. At any rate, from an
evaluator's viewpoint, they offer little help in deter-
mining with any precision just how the teacher's viewed
the proceedings, and they must be said fo cast some doubt
on the high numerical ratings that were afforded program

components.
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VI. Workshops for the Control Schools

As part of the research design, 1ittle attention
was pafd to the regular narcotics education program in

the two control schools, so that the comparison between
the eXpefiﬁénta1 settings and th§ control schobls might
remain as uncontaminated as possible. The same testing
program was ut11izéd, in'experiﬁental and control,sdhoois,
however; and to some extent the control school teachers
tailored_theif materials to the contentﬁ of the rg§e3¥;p'
instruménts. Since the tests had been passed out eﬁ?fy;‘
at least one control schdoi teacher found himself orienting
his teaching to them. He noted to the research worker
that, "I wish you had not giéén us the tests until the
day we had té give them. I found myself teaching the
tests and 1 think all my kids made a good showing, but
I don't know how much they really learned.”

. Some "attempts were made t6 arrange c]assrpom obser-
vations at the control schools, but the coordinatar, |
ébparéntly believing that the testing program had'blaced o
enough of an extra burden on teachers receiving no |
additional compensation (unlike those in the experimental
program), resisted efforts at such visits.. By chance,
thg only.classroom observation scheduled, happened to be
set up with a control school teacher whose response was
one of acute nervousness. She experienced nausea and a

fainting spell the day before the scheduled visit and
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told her principal that if he persisted in having it take
place she would utilize her .sick leave to be away from
the classroom, The visitation was cancelled, and no-
other observation of control school work was substituted
for it.

Near ihe end of the schocl yzar, it was arranged. o
have teachers in ths control schools participate in two
workshops and to undertake a fField visit to Juvenilsaﬂéiﬂ,
the County's dentention facility. Essentially, the arrange-
ments were méde to allow the control school teachers. to.
be paid something for the contributions they had made; to
the program, Ci

At the fivst workshoe program, a police officer out-
lined his views on narcotics and dangevous drugs for the

control school teachers. Among sowme of the more choice

9]

bits of esoteric informaiion the officer disclosed was

ihe fact that youngsters waariag buttons with "13%

written on them were in rea?iiys announcing: "I snoke
marijuana, do you?" The letters STP that occésionally
appear on automobiles, the teachers weve tbld, stand for
Smoke That Pot rather than for the drug STP.

The field specialists did not attend the first work-
shop meeting with teachers from the control schools, but
they were asked to be at the second of the two sessions.
One of the senior administrators from the downtown school

headquarters also attended inis session, held in mid-May.

-




The proceedings of the second workshop underscored
the antagonism and disenchantment that had developed
sztween the field specialists and the school officials
5y the end of the school year. The administrator opened‘
the meeting by commenting, apparent]y'in reference to
the Tack of infofﬁation about the program available to
tzachers in the control schools, that "Communipation'ié“*.
ysually distorted and notoriously poor when it involves - -
centributions above and beyond the call of duty." He
indicated , in regard to the experimehtal wopk in the
schools, that there was "absolutely no way of determining
the effect of the total program and its net impact on
2ehavior."” But he noted that "The FDA [Food and Drug
Administration] has stated that the Los Angeles City
“choonls are years ahead of any other school district in
the United States in narcotics education." He then added,
vather gratuitously, that during the past year Los Angeles
£iiy had for the first time, contributed less than 50%
nf ﬁhe nﬁrcotics arrests in Los Angeles County, a situation
#hich most persons would likely credit to the inordinéte
rise in suburban drug use rather than to any notable de-
¢iine in inner city involvement wiiﬁ drugs.

The field specialists were asked to tell the tea-
thars something about themselves and their experiences.

A request from a control school teacher to tape the
sessions was vetoed, with the statement that a number

of them had already been recorded and would be released,
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though there was "a 1ot of red tape involved" in the
matter.

The questicn and answer session was spirited following
the field worker's presentations, and rapport seemed to
be excellent. To the researcher it Jppeared that it was
the velaxed and honest nature of the sessions that prompted
one teacher to inquire with some frankness: "Do you |
tnink drugs produce lasting psychological effects? You
231 seem to have a great many hostilities.”
| Before any of the field specialists could reply,
the administrator took the floor. He indicated that
‘more competent sources” were available to supply a
rasponse to the question and then he azsked "everyone's
induylgence” in being exposed to "a biased, but sincere,
na-sided stovy". The intervuption, the researchér felt,
intruded a note of caution into the proceedings that
rad not been there sarlier and the gquestions thereafter
hacame more superficial. For the fieid specialists, the

cident was taken as a divect assault upon. them. The

»
1
H

e
wet

ninistrator's combinaticn of viciousness and condes-

sty

]
3

w2
)

cansion, they feit, creaied the most complete manifes-
tation of the iaitial unease and apparently growing
disanchantment with their performance through the year.
From a somewhat move neutral and more remote vantage
nnint, the elements of the single outburst - vividly re-
presentative of the estvangemeni between the administra-

tors and the specia]iéts ~ are less easily analyzed. It
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probably goes without saying that the remark was tactless
and thoughtless. It drew a élenr line between the teachers.
and the specialists, and its public nature recreated the
vulnerability to shame and abuse that had marked much of
the specialists’ Tives. It is possiﬁ]e that the admin- |
istrator sensed a need to support his teachers, though
to that moment they appeared to be doing quite well in
transmitting their views and eliciting responses.’ Per-
haps more- than anything else, the episode reflected a-
'fed-up attitude with the iqtensity, the not inconsggerable
glibness, the upstaging, and the irreversib1é expegjential :
advantage that the field specialists possessed and had-
exploited throughout the year. 1In this sense, it might
be said that by the end of the school year, the specialists
had not been able to learn their place, probably because
o ~ in actuality there really was no place for them in the

schools.
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VI1. Tests and Traumas

\

Perhaps the most generous comment that can be made
in regard to the demands of the testing program was thaf
it was overambitious, given the nature of the experiment,
the pupils involved, and the timefperiods available.
Throughout the sch061 year, tée peed io administer various
tests and to complete corrollary forms plagued the teachers,
and on many occasions they voiced their displeasure with
the matter. The pre-tests occupied two full days of = ‘“‘
classroon time, and the failure to have the answer sheets
correspond exactly with the numbéring of the questions‘
necessitated the expenditura of much workshop and class-
room time in providing Corre££ive instructions. The tey-
chers were also requested to comple;e trait cards on
each pupil in theif'hea]th education classes. After the
first term, however, they rebe}led against this assign-
ment and 6omp1ained that the heavy burden it placed upon
them led to them doing the job with:superfiqiality. This
task,.to the satisfaction of all parties, was reduced to
a sampling basis during the second part of the school yéar.

A running conflict also ensued betweep the research
segment of the program and the school officials, especially
the program coordinator, regarding makeup tests. Absen-
teeism tended to be extremely high in the schools at times,

and a large number of pupils missed either the first or
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the second day of the testing perioa, poth 1# e pre=
test and post-test administrations. To round up absen-
tees and administer the tests to them required a con-'
siderable amount of time and effort, because the queéi" %
{ionnaires had to be read and interpreted for the pup1ls. :

!

It was felt by the school officials that quite enough““

¢iassroom time had been preempted by the adm1n15tfat1on

of the tests to those pupils who were in attendance, ‘and '

that the logistic of obtaining makeups wvere complicatéd

beyond resolution. 1In particular, they complainéd’abdut

the prospect of further loss of instructional tfmeﬁgnq

the disrdption’gf their educational aims. st
The researchers, by now also convinced that the testing

iemands were excessive, nonetheless felt that the schools

had an obligation to fulfill their part of written ‘con<’

tractual arrangements concerning the adminlstration ‘of

the inventories both on a regular and a makeup basis.

There was also a pervasive research conviction by now

F i ANy e S erreas

that astonishing amounts of classroom time were devoted
tc an endless range of trivial and often extracurricular
matters, and that allegations of overriding educational g
obligations were more in the nature of an excuse than a s
commitment. Conferences were held, and higher-echelon

school officials directéd that the complete testing prd-

gram be undertaken through various rearrangements 6? bér—

'

sonnel., Pervasive, though verbally accommodat1ng, inertla-

within the schools, the passage of excessxve amounts of
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time, some research gujlt about the burden of the testing
program, and the lines of power within the Project iiself.
all combined, however, to undercut attempts to obt;in a
larger number of completed tests, that is, pupils who
participated in every one of the four days of test adm1-
nistration. : |
It was the testing program, too, which createaiigg
first major falling out between the total undertaking J
.and the school officials. In this instance, the fault
lay totally with the research adm1n1strator.. The school
officials, after threatening to withdraw completely from
the experimental effort, readily resolved the issue, but
on later occasions they would routinely refer to this
initial situation to justify further expressions 9f djs-
satisfactions with or distrust of the program. o
The stress-provoking incident involvea the casual

insertion into the questionnaires of a dozen or more
items concerning the pupils' attitudes toward political
matters, particularly matters concerned with.the war in
Vietnam. The research office of the Ciiy'Schools had
reviewed the original questionnaire - adopted almost
verbatim from the inventory employed by Isidor Chein

and his associates in classrooms in New York City (see
Appendix B) and had by mutual agreement with the research
group, struck out a number of quest1ons which were viéwed

i

as too personal (e. 9. vith how many other ch11dren do
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you share the room in which you sleep?). It had been 7
stressed at this meeting that the.naréotics program- res:f
presented the first occasion in which the éyaluation of

a city school program was not done by the system's own
research office, and that permitting optside_eva1uations
went against geqeral policy. 'In return, the school
researchers were told that outside evaluation had been:
one of the items insisted upon by the federal Office :of
Economic Opportunity, largely on the ground that intra-
mural research tended to have built-in restraints operating
upon it. It was also believed (though there is.certainly
no reason that this would necessarily have been true in:
regard to the narcotics program) that educational research
in general tends to make its evaluations in terms of }:=-
rather self-serving questionnaires distributed to parti-
cipants which request their general views of how things
went. | .

In any event, despite more than ample forewarning,.
the research operation stumbled badly. The researcher -
inserted the new quéstions, takeﬁ from an'invéntory that -
had been used previously in a study of drug patterns in
a private school in New York City, because of his own
curiosity'about political views and their relationship
to narcotic attitudes and practices. The research director
disingenuousl& allowed them to remain in the question--wcd
naire, without giving thought to the fact that their 1n-' .

clusion would at least need to be reviewed by the school
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authorities and without appreciating that they would’
obviously be offensive because they intruded into an
area of political belief.

_ It was only minutes after the tests had been dis-
tributed that one of the principals telephoned the down-:
tbwn school.headquarters with a cbmpléint'abouf the
Vietnam inquiries. | He was told.to hélt all testing "
procedures at once, and to gather up the testing mat- '
erials. The same instructions Qere passed on to the
control school principal by the program coordinator. ' '~
One of the principals, however, élécted to continue - niy
with the testing, indicating, accdrding to later reports
of the conversation that: "I have checked the test and
can see nothing wrong with it;. Besides we have already .
started testing, and I'm not gding ;o bother stopping
it. If you quys downtown don't like it, that's too bad."
Later, before the questionnairgs from this school were
handed over to the research officé, answers to all of
the challenged questions were erased.

On November 13, fﬁ a meefing tﬁat one of the ?esearcﬁ'
groups present defined as "too traumatic" to describe iﬁ
detail, the matter was resolve& by an apolqu from the

research administrator and some stern instructions from

the school officials that the offending items be eliminated

from the questionnaire.
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VIII. Results of the Testing

('; The two segments of the questidnnaire.administered
to all pupils'ayailable in the expefimenta1 junior high:
school health education classes as well as those of ‘the -
two control group junior highs were directed towird'bba
taining first, general attitudes toward various .aspects
of 1ife and sqund, attitudes toward narcotiCS'anﬁfnar-

,cotic addicts. .ot the

The experimental design followed a rather simple
format. The inventory was administered to pupils:in
all four schools. Then the educational program3'ex-g~‘
tended somewhat and involving workshop preparation, was

offered in two of the schools. Following this, pupils:

i bt i3 ot 3y SN

in a1l four schools were again tested by the .same in-
I ventory.’ |

The study hypothesis was that the attitudes of

iy (A i i i S0
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children exposed to the experimental program would show
significant changes in a desired direction at the con-
. clusion of the program, as measured by the Chein in-

ventory.

i : . The inventory was administered first a£ the outset
of the bloc of time scheduled for narcotics in the health
education classes in the schools. The teachers read the
questions, and the pupils indicated their responses on

IBM answer sheets., The post-test was administered during

i
i

the last three days of narcotics instruction and consisted
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of the Chein inventory and a knowledge test cons@ructed
by the school officials. The names of the students were
not put on fhé answer sheets. Biﬁthdates,'however;.pro-
vided the researchers with an opportunity to match up
thé responses of the same pupil to ;h; multiple tests.

In additidn; as mentioned earlier, a teacher rating t
of each pupil was obtained in the course of the semester
(see Appendix C for the form). Each pupil was.rafeq.
during the first semester, though this was later reduced
to a twenty percent, randomly-drawn, Eample..

Finally, information regarding the sex, birthdate,
1.Q., grade point average, and teacher was recorded on
the answer sheets. This material was provided by the
schools in a manner that no pupil was identified §y_4.
name.

It was decided that analysis of co-vafiance would.
most accurately test the significance of pre-post dif-
ferences. In addition to the analysis of cojvariance
the th square test for two independent samples was
employed. Since the data consisted of fféquencies in
discrete categories, the Chi square test allovwed deter-
mingtion of significant differences.

No signifi;ant differences were found between the
two groups in their pre-tests, but significant differences'
were found between the post tests of the experimental
schools and the control schoois in regard to thirteen

items, six of them on Part I of the inventory and the
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remaining seven on the second parf. Ihe.deMQUeétions
were the following: , | .
No. 2 I often think that parents don't want
their kids to have any fun.

No. 3 You should never be loud around the

house.

No. 15 Nothing can stop me once 1 really

make up my mind to do something.

No. 23 The police usually let their friends

get away with things.
No. 25 Everybody is just out for himself.

Nobody really cares about anybody
else.

No. 28 Do you want this much more than al-

most anything else in the world?
(L | To always be doing a lot of new and
exciting things - to be on ‘the gé
all the time.
The nature of the differences are indicated in Table 3.
| | Table 3 | | | |
Percentage of Negative Responses to Signiffcqntly Different

Items on Chein Inventory Post-Test
' Part 1

Percent Negative Responses

Item Number Experimental Control
2 76
i 3 1
15 67
23 69
72

39
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On the seven ftems in Part II of the inventory which
indicated significant differences, five were quostions

which caiied for two-part answers and. two were itens which

ok
< had three answer options. The two-part items were the,
following: ) .
,§g1~g) ~ Heroin probablj is not so bad for
‘ a person as scmz people say.' Thei“ "
nake'too big a fuss about it.-
No. 4 Just taking a little heroin once
in a while never really hurt anybody.
No. 16 Heroin is made from the sane plant |
.«as marijuana. .
No. 20 It is Tegal to buy heroin from a
drugstore but,a-oerson has to have
a doctor's prescription. i
g“‘A Mo. 23 It s against the 1aw to sell heroin

or marijuana, but they can't touch
a person if he ines’it'away.
Table 4 indicates the distribution of responses to-,
the foregoing items: ,

Table 4

3
orent

Parcentage of “"Negative" Responses to Significaniiy-.

Different Items on the Chein Invantory Post Test
Part 11 .

P s A RIS A AN

Percent Negative Responses
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Ltem Number ____ Experimental ___Control -
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‘The two questions with tripartite answer ‘which hich.

showed a significant difference between the expcrineﬂtal

and control schools were the following° B 71 7=’@”30% .

No. 10 Who are more fun to be with? (fel?ows
who use heroin, fellows who do not
use heroin, both about the~saae).‘ .
No. 11 " Who wears better clothes? (felToéws .
| who use heroin, fellows ‘who do not
use heroin, both about the'saﬁif.

The percentage results for these two‘items:aﬁéf{ﬁif-

cated in Table 5. | -’~~ﬁi’?fdﬁi€Ji
Table 5 | |
Distribution of Responses to Questions: * ‘
About Heroin Addicts R

Percent Response in Three Citegories:'
Users Non-Users
Exp. Cont.

There was a striking differznce, final /» between
the knowledge shown by the pupils in the experimental
schools as contrasted to that indicated by pupils.in....

the control séhools. The test used had been devetoped

by school officials and appears as Appendix 0....0d

-~
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CEEN OF LI12 D9 QUEBLIUND ~ NUmMLErd &y IV, 1J, svg .a. "V,
17, 26, 27, 28, 32, 41, 42, 45, 50, and 55 = pupils in
the experimental schonls performed significantly betfer
than those in the control schools. On no question, didw
the scores of the control school pup1ls exceed those of

pupits in ithe experiméntal schools.

\'.*‘

I

W

terpretation -- It 5 sxtremely 1mportant to app-

reciate that in a1l of the s=sponses on Part I of the

\-

inventory showing significant differences, pupils 1n

the experimental schools gave "healthier” answers than

‘ .

pupils fa the control schools. On question 25, by way
of example, 72 percent of the experimental school pupils
as contrasted to 65 perceni of the control school pupils
tabelled as faise the idea that "Everybody is jJust out
f&r himse?if, Nobodj really cares about anything.”

AT A 4 8 P eleA N \&r
-

In addition, in vegawrd to factual 1nformation about 3

3

anarcotics and dangercus drugs, the experimental school

shildr

hye']

-.Jo

weyr

4]
«"‘y

: significantly batter informed than the con-
trol scnoet children, A key misconception in the dynamics

ot addiction - "just taking a 1ittle heroin once in a

wiile never hurt anybody" - is rejected by an overwhelming

83 veycent of the pupils in the experimental schoois as

The questionnaire responses also provide an indica-

vion that the experimental pupils rejected more often

PR (e

tian thaz conirol school pupils, the notion of heroin
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users as attractive and "with-it" or ”cool”.persons. The.
experimental group also significantly differed from the

control group in indicating its disbelief that heroin users

were fun to be with and that thay wore better CIofhes'fhan'

noa-usars,
The statistical measuy -z xﬁdicabe the value of the
experimental program in iarra 1ng know}edge regarding

narcotic¢s and in c¢hanging attitudes toward desired ptrec-

tions in regaed to drug use and drug usars., The responSes
e
are not confined to a particular aspect of the situation,

but appear in several areas, including items relating ip
drug effects, legal restrictions on drugs, and'sociaT'
attitudes. The increased fartual knowledge among pupils

Poru

in the experimental school as contrasted to the control
schools appears both in the Chein inventory and in the

knowledge test developed. by the schools.
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with eight students in Stévenson junior high school amd

1X. Pupil React1ons to the Proqram cnﬂ‘v Tne'

4

en tne
About half 3 year after the narcotic educational ...
program in the schools had been concluded, an attempt . ,,

was made to secure from some of the pupils who had been

invelvead, theiy Qesponses te the program. 3.,'§f thé
The follow-up was undertaken on a very. ljmi ted:, fsis

by a graduate student preparxug a seminar paper wd'ﬂ%@ﬁ%

C g s

a second group of zight students at Ho11enbeck.,ﬁIhg,,.r’
pupils were chosen by the vice principals and appeared.,

to be the more articulate members of their clasagsr,3

.....

trated upon the #1lms they had ‘been shown. There,‘,.wL ..
ynanimous feeling that the Tilms were "no goqq,'J;ngy
of them, it was said, were obsolete, and tﬁey concen-

trated too much on techaical information rather than

E 238

howing “"actual expeériences." The pupils also said that

2
e
o
G
~fy.

y felt the Tilms exaggerated the narcotics problem

£

nd caricatured the behavior of persons under the influ-

220

gnce of drugs. One of the group members, less analytical,

RO

bul perihaps wmove direct, summed up the groups' conclusion:

“The Tilms ~ they lie

The siudents also told the reseavcher that most of
the reading material they had been g%ven was boring, "cut
and dry.” There should have been more talking and less

reading, they said. And again they complainec that the
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reeding nateriei exaggerated drug effects.- o

i Henbers of- the group had nore favoreble conments on |

%L; " w:'espects of the program :other then the films and - reeding

,ﬁﬁ_aeterials. They believed that the experience had, tn. .
fact, prevented some of their fellow students from using
drugs. They told the graduate student ‘that the telks by
the ex-addicts had been the most popular part of thefproe,
gram. The students said that they could identify wuch = -
.iore-read11y~with the ex-addicts than with the aétorslie":,»
the,films\they were shown._ It is noﬁeworthy~thet tﬁe

" pupils recalled precisely the kinds of things thet has
been noted about the ex- -addict presentations. “They seid :
that the ex-addicts talked about their 1ives and how and
why they first got involved in drugs. They also talked
about when they used drugs the most." The pupils said
they thought that the ex-addicts were honest 1n their ﬁ :

e r _
_ .
»

telks, *which was more then they could say for the films

and the reedfng material.® Their major. criticisw of the -
Lo 'ex-addicts was that’ they didn’ t like them to lecture to |
| | the classez. They preferred to hear about their personal
experiences. _; |

The pupils participating in the foliow-ﬁi discﬁsSfons

also indicated their diq;atisf&ctidn\withithetesting pro- i
cedures. They regarded the questionnaires they had been
asked to complete not as research 1n§trpeents but rather
as tests, and they repeined suspicious of the uéefto'which
% l' the materials would bé put, despfterthe'explanatiens |

A T
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offered them. They also believed that too many personal n .
. questions were asked And this group, at least, was .f;frflj?
‘-hardly misled by the artifice of requesting bfrth dates ','}“ :
'(i} . instead of names. They made a point of {ndicating that -
o o they believed that the demographfc mater1a1 couId easi1y

- P

be translated into fdentifications. and that an nnwary Ljf;'
respondent could have been reported to the poljgg for prq;"
his self-confessed drug activities. ';;*’”;;;;g*f?f“, g
The two groups of junior high school students hlsd"
'offered a aumber of suggestions for alternation of the
program. As recorded by the graduate student the maJor _
ftems were the following: | | : ,"‘g*jg}r;'
1. The program should include seventh gﬁadeng,,.;&g
Today, it was said, studénts begin th»u§é5 ’.
drugs at a much earlier ageathan,breviohsii¢f"-
| (:} 2. The classroom program should hover.on& dnug,'
at a time, and should devote more time to
gach drug. |
3. The program should consider only those drugs
| that are the’ most common in the ‘East Los
Angeles area, drugs ;uch as marijuana, ‘rea
devils," "bennies," and heroin. - |
4.  The program should involve the police 1anomé“‘ D
of its sessions. The students thought that “_.""“‘ ﬂ:
it would be useful for police officers to be,, 'i'féf
exposed to “the human factors of drug addictionq |

5.  The program should not be confined to a-brigf~-‘

G | - -12-
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period but somehow should be spread out . juyu{ggagﬁfﬁ
.through the entire school year.(ﬁ:ﬁffifffﬂih..  ”'w:
' 6. The classroom program should. 1nélude prcscn-*fﬂiﬁﬁaf}f?;_
Z(wf | ' tation of samples of different drugs.‘ This ?i’f’?lffffi
i would help the students, they said. in lator""' ‘ iia
L {dentifying the drugs. " | 'f. R
Summarizing his meetings with the two groups of ' B |
© junifor high school students, as they revieved the oxperi- Ny |
mental narcotics education program, the graduate studentij;‘-'f:

offered the following observations: _‘"ff’;;;jij{{ﬁZ}hfiﬂfgi

~ While certain aspects of tﬁé\progéim’?"f L f
? could stand SOme 1mpro§ement, théi' | %
E »Ctuﬁents,~by and large, were very; | '
f . favorable towar& it,’ They all agfi¢¢“ E

‘that the program should be COntfnué¢' -

?( | and very frankly said thaizthey missed
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X. 'COﬁctustQﬁ

o~

An attempt has been made in the'precéedjn§~pagés
to offer & rather detailed description of various ele-
ments of the experimental narcotics education program
run In two East Los Angales junio} high sbhoon\during e

the school year of 1967-58. In many ways, thegmitértil“

speaks for itself, and the conclusions to be drawn trbmgf

ft will depend upor values held by the interpreter and
those things which ne regards as central to the aim of L
the program and the aim of junior high school educatfbﬁ
in general. Fflat statements regarding "success" or -
“faflure” of the program must, of necessiiy. be,pliceq
into a context and located iﬁ a hierarchy .of values,
and theve ¥s no reason to believe that the researchers'
yalues ara any more respnable or aedeptable.than the
readers’. On these grounds, We will basically let our
materiaIs'speak for themseives with whatever mgssige fhe
reader cares to darive from them,

It only needs nofing, to provide some c]osure‘ih
regard to the later biography of the program, that it
was not atiempted again during the year following its
inauguvration., For one thing, the expirétton Ofafe¢éra1
support undevcut the attractive means by which the prdgram
was supported (1.e., by extramural funds). in adqttibn.V
there appearad to be a notable lack of enthusiasm for

continuation of the program among school administrators.
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tney nad probably had quite enough.of the ex-addicts and
gnough of the involvement of outside persons 1n school
vusiness. There was also an emerging belief that‘beér'
group pressures mignt better serve the cause of narcotics
sducation, To tnis end, & number of youngsters, whoée
attitude might faivly be descirbed as ”crusading“y'Wére ’
introduced iato the junior high.ciassfooms in thé“lastj
months of the 1555 sahool- year, ‘The exeaddjcts,qptppgyly
yviewing vhem compatitors, were appalled at what‘théy
regarded as the vicious kinds of misinférmation the ydunb-‘
sters purveyed. | ) ”
Finally, as this reports indicates, the school huth;liz |
from the beginning, much more concernéd with .

the elicitation of curriculum materials that could have =

sity-wide appiicatility than they were with the'possjbie

o g v, 2 e I
pehavioral ¢onoen

—eak

vEACES OF educational impact of a limited - }
Such |

vureicuiom materials were put together and are reproduced

grogram confined to two target junior high schools.

& A
LIS 4

ppaneix A, Guite properly, the administration noted

Va'd

hat theye was 1ittle likelihood that the-fmbortanée‘of,'*
the pragsem would be measured in terms such as drug uSei

and absent such indications (as well as for other reasons
‘vdigated), they preferred to concentrate.dpon the for-'
wilation of materials (whose impact, it might be_sdded,'
&lso woufd remain unknown) which wouﬂd‘prQSumlbiy add depth -

and accuracy to available resources for teachers throughout - §

:
.
the district. : .
4
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Thare was a wamentary viurry when the rasearch group

Foliow-up studies be underiaken to deter-
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TG V: wffect of uhe experimental program on

L.he dyuyg use behavioy of

upils in the experimental and

contral juaior ﬂc-n scenols,  An application was prepared

"‘ﬁ

for consideratien ny the ihen vesearch section of the |

Fosd and Drug Addinisceation {now part of the Bureau of .
Marcotics and Dangevous Dyruds in the Department of Justice).
#ur the meetiag Geiween tpne Soyle Heights project admini- : E

sirators, the researcn group, and the school officials -~ ¥

2.

was flat and :orimiasus and the plan of cooperative work

was abindonsd, The school authorities felt that the reéearch
affort would zgatns iantiruds foto school business and detract
time, They were concérned with their
abligation 4o be usrotnziive of the eights of the pupiis
against untoward fuguiries, Anpd, seemingly ofmostcdn-
cern to tham, was Tho fact that the proposed study offered
Titsle of assistanca to them in their main t;sk of edu-
crting ithe ¢ity's ;Uvnqrtrrs

That fne ex pcwsmgntas program produced improvements
va the knawledge 2ad some of the attitudes of the target )
rohgat o onsils in conirast to the pupils in the confrq]
senaats was assuredly spcouraging. It was, of course,
it be eupected tnar i+¢ would operate in precisely this
manaze, bub éven the most carefully drawn blueprints (and
odn program cerizialy was aot- notably meticulous in

etiner its outiine or operation) can go awry.
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Meanwhile, now officially concluded, the experimental _
program nsnetheless,wtll continue to prodice fts deersé*
‘frufts in the minds and actions of the former addicts,

.}; the teachers, and the school adminisgyétors who‘shabid: |

| it.and~part1cipated'in it. That it was an effort entered
ifnto by all fts\&articipants in the hope of SCcoipiishing. o
something decent should not g6 unnoted; that only thc\'
smallest part of its operaticn has been rgported ﬁefe‘(hndk
_that selectively) a]so'negds reitefation; it 1s probably |
more tantalizing than useful to ob;éfve that the iqjof '
ramifications of the program must 1ne§ttably remain unkﬁéwh.h
and can at best only be broadly inferreq from the materfal |
we have provided. But, perhaps, this observation will

best serve to place)the report into its proper pe;ipectiVe.‘

-134-




senx e a0 : - ‘
moLning wnd Do-Trrovarnt Sivuations,® in Maleolm W, :

W i L e D e s, T . - STV i . - PPN [ng .
sExin, ecitor, duLlaiie Leaus ip Lontext (LHQ]GWOOd

v

" o3 -~ .} ,-" o P L1
1if{s, &, J.t Froentice~Hail

A%

2. Ses, four iassiance, William Barry Furlong;

“It's 2 Long day from the Sirds and Bees,” New York

ﬂu{

imes Magazine, Junz 11

63

7

<y

3. Internatinnal Marcotics Education Associa-’

tion, The Manace of Marcotic Drugs: A Discussion of

Narcotics and Education (New York: Prentice-Hall, 1931).

4, Clare 6, Baldwin, "The Problem of Adolescent
Dryg Addiction - Fravention Through Education,” in The

Menace of Narcotics to the Cinildren of New York (New

94w

York: Welifare Council of New York City, 1951), App. D, l

6.  Allen §. Meyer, aditor, Social and Psycholo- \

gical Facfors in Opiate Addiction (New York: Bureau of
Appliea Social Research, Columbia University, 1952),p.123.
Y

&,  Heney &, Anslinger, "Drug Addiction,® Journal

¢f Amayican Medical Association, 144 (1950), p. 333.
: -135.
]
PR T emy 0‘:7"-?.“'.\4'4'4- Avimy e eseh g s ey g w ',‘:_‘;.A 1\':&""‘80'1" '.,.‘-.»\ .o s 4.45.-' PR g

. L. .
ER S A T T T st o AN




Tt F W Ak

- Criminal Code. 8th Cong., lst Sess., p. 880. -

7. Quoted in “Education on Dope Horrors Criticized.v

. Los Angeles Times, November 14, 1958, (United Prass N
'Internationai)

'80 ‘Ide, - .
9, Judge Singer in U.S. Senate. Committee on‘the-"’.
Judiciary, Subconmittee'on Improvements: in‘the~Fadera1_‘*;d

-

S0, Morris Ploscowe, “Some Basic Problens i Drug

Addiction and Suggestions for Research,” in Drug Addiction'.f’

,'Crine or Disease? (Bloomington: Indiana Universiay.?reg;),‘_
. 3pP. A. pp. 109 110. SR Lo,

11. President $ Advisory Commission on Narcotic and

Drug Abuse, Final Report (Washington: Noveuber 1963). 35‘

\121 Ib do’ po ]80

13. Richard H. Blum, *Drugs., Dangerous Behavior and

Social Policy," in Narcotics and Drug Abuse (Hashington- .f{

Presiden t Commission on Law Enforcement and Adninistration o

of Justice, 1967), p. 78. .
14 Quoted in John 0 Donnell and John C. Ball.

Narcotic Addiction (New York: Harper, 1966). PPe 193- 194. .

18. L. Joseph Stone and Joseph Church, Childhood

and Adoiescence' A P;xgholology of the Grouing;?erson
(New York: Random House, 1957), p. 249,
16. haryland Commission to Study Problens of Drug

Addiction, Interim Report (Baltimore° January 1966). p ll.';

=136~

v . . . . x * .,
» . BT Pesmmaiy ¢ e 21 o e w v Vo rh B O panaar s
P R s o ML DAY DT LI SN

e




* Co .
17.  R. C. Peterson, unpublished program mennrendun.,_ .
'Prevention of Narcottc Addiction,* p. 4. T E
18. Joel Fort, “LSD and the Mind- Alerting Drugs. :

fn J. Thomas Ungerleider, editor, The Problems and Prquects

' of of LSO, (Springfield. I11.: Thomas, 1968). p. 17.

19. Jeues T. Carey, The Coliege Drug Scene QSnQJewood
CIiffs N. J.: Prentice-Hall, 1968). p. 57. | h

20 - 1. - A ;‘.Jl'.";'

21 Assembly Interin Committee on Criminal Proceéure ;
on lercotics Control, Report, Vol. 22, No.9 - (1965-61); p. zo.ﬁf{“;

22. 1bid., p. 21 | | :

?3. Joint Commission on Mental IlTneSS end;ﬂeeifh; -

Action for Mental Health (New York: Basic Books, 1951).
p., 179. h ’
2. Id.
25, | Peuline V.. Young, Pi[grims of Russian-Town -
(Chicego° University of Chicago Press. 1932)

26 Ralph Thomlinson, Population Dxnenics (New York-'
Randon House, 1965), p. 446.

27. Jack Jones, “L. A. Mexican-American 'Adents'
Students Find," Los Angeles Times, September 23 1967.
See ai§6’33€8r Bart, "Negro Gains Vex Coast' Mexicens, )
New York Times, October 17, 1965. . .

:‘28. ' Jones , Ibid.,

Quoted in Ralph Guizman, “The Gentle Revoiu-

'tioneries' Brown Power." Los Angeles Times Nest Megezineg

Jenuary 26 1969, p. ll.

: “‘37' :

s . . . . e
“ Y weve Nrmen R L T I S e m e B T R PR hkataants ZELE Gs ot S Al S B T A i L T C R
IO .




30. Jones, op, cit. supra n. 27, m“,(“g,' -
N 1d. |

32.  Harris Isbell, "Perspective on Research in, Opiate

Addiction," in Narcotics, ed. by Daniel M. Wilner and Gene

w/.u
4 A

G. Kassebaum (New York: McGraw- Hill, 1964), p. 47.
33. Arthur F. Corwin, Contemporar Mexican Attitudes

Toward Populat1on, Poverty, and Public Opinion (Gaincsville;
University of Florida Press, 1963), pp. 35-36.

34, Herbert Barish and Edward Brown, ”Behavior T;aits

WP
of the Mother of the Male Adqlct," mimeographqu_ygy}Yogyf.
Lower Eastside Information and Service Center for Harcotics
Addicts, June 1964. See also Percy Mason, "The*Mothef of :
the Addict," The Psychiatric Quarter[x,Sugplement Part 2,

1959. |

35. Frances Jerome Woods, Cultural Values of Amer{cah
Ethnic Groups (New York: Harper, 1956), p. 310,
36. 1Ibid., p. 233.

37. M. A. Farber, “Mexicans Plight in Southwest
Schools Decreed," New York Times, Auqust 22, 1966.

38. Jones, op. cit. supra n. 27.

39. Guizman, op. cit. supra n. 29 at p. 11,

40, Bruno Bettelheim, "Ind1vidual and Mass Bebavior

in Extreme Situation," Journal of Abnormal and Social

Sama e

Psychology, 38 (1943), pp. 417 - 452

Ty

~138-




IC

et -, e e, . RETESTEN R e Tl T SR - fran -», - e, SN e ewrnee PR L we L R L R R L S U . W - LY e e e e vl el e e . n
» . ° ] . B
. - v R s H
. : . c ' a\. .
- - . B
- . i
U ' * . . > v
. .
. . ° ‘ -
) . (7 . . :
- — -
. Y74} * .
- - 4 M :
. . o . i
, ., b ) . ,,
- -« ° -
. . = :
. R . [ =) . ] .
. . [T L 4 '
. N [ ] : . .
. ; <o , -
= = . . ‘
. . : s (L] .
. oac . (] ,
. (=) s o
= . { ] : .
ad (72}
P L . N
Qe - < . .
L 4 = .
. s “
. << . '
- ‘.M *
-d . 4
. . -
. v o
. . o s .
. , (& )
. ‘ . ,
" - ’ . -n b ' * ¢
. .
. .
* vb an? ) "
L]
- . . 1} .
2 ' : i :
' " - . . : !
. ¥ . - EER - i .
. ) ’, * n wse . . m
i
. —_— o H
™ - - . i
T o Vot - L v ARSI .. . PR ~ 5. < W e N . *

E

e

PAruntext provided by eric



A ‘ N L2 . - : .
. L > . . . s . . » . A
P . PR . e Do o S
. . . . g R . X § . .. C e . ® 4
— . . [ .. - . P .
. ' . . . . . K
N . ' P . ' . « cet B P . .
. N . . . - .. LN . ey, . o e . s
" . . . . . R D . | - .
. v n k .. . . . o . . “o 5 R . .
" . N RN | . . . . 0L .
5 . . R . A N . * . . [ - MY * .
. ’ B * * x » . . - -
f b N R 1 - . . . PR .
. Y N T
T . ’ . 2. ot v oz PN ’ ~
- . . s , LA
) 1, . » N . . . . . PPN
. M - -~ o .
> * . - .t . e “ . -
. . . X .
. . s . » . v e ; R i L
‘ ' s P Lre o R Lo . s .
v . P , .
g N N v . . AP PR
’ * . . . - . ot - « B = '
. - . . . . . . PR Lo o
: * . R e . N . Y L, .
- .. « N .o
. . . . . . - . B [ N PR . . M
; « . . . . R N .. 4
. . N “ o . . o " o T .. Se . R LRI Taey
P , . - » LI P LA )
. N - . L. . 3 N M
. " » . * . ‘s . «
. . . .- . o - . . . . s
. . . . P - e ' . N
. . . . . » T .
* DRUGS AND DRUG. ABUSE , . S
’ . . . . . . * . . ¥ PR .
. . - . t . . FE
. . . P . . . ! ) P
* 4 . X3 2t +
M . * . .
. T
° . . . . 4 . . . Al
- - . x . A . ‘ e v . »‘v 'u’
° P . I .. \ i R -
: . " N Tt . . ., .
L 4 : ~ . . * ° - > » * 3 » 2 » ML )
) B . .- i Er . o
. ' . . oL e « . A .
“ . R . . . . . . . L .
! 4 * . * . . N . T .. N AR
. ) . ’ « . .o ”~ e
: h I B P MY - -
N N . ) . ; o . , . . R Lo P ety e
N . . - . !
) . . . R
: - N . C P .
. i R o .o N .k R . 4
- . I z « . . - . , .. e
A . . . o . « . . . . . .. o o . . LR ".‘ [ »
. * B . . - N . " .« e . v . - . @
. . L . s e, . S
o, . . ‘G., 3 - L
o Punded the Office o*' Econo ¢ .- NS KD 1
\ ‘ T T “ L 1 . L
Y e, oh . S
er & 3 conomic (o] .I . R T . ;
‘ of Greater los eles S I Y
: ) B P “ v . st .o
‘ ' : . FL 88-&52, Title IT : : o e ok
. - . ~ . - . N
P . . R . - . e e o x
g . PN . N - . <
. . . . . L. . L R
» « . . K
. ) ' ! . ' . . . AR . . St
. . . . ' N N o 4 . - - .
. <0 A Lo “ o N M .
. . . N R . . ;
- . . . . [ . : . . v TN
N . . - N e K . a : oA
. i . v T, N
N s N . . . . . . . . > T e
.. . . . < . . . . L N
.
P . :
. P . . . . N . : :
f . . . e, « . . .
% . . . . NN *
* * N » . .
: N » ~ RPN ‘.
N . . » H ST
' ! N . - . ‘a .- . »
: st . o . ' N . . . PR P co,
, . N
‘ * . AY . . .
. . e . . C . .
. k
: * * . P . 'S * N - . P A .‘.,.‘ >
N ) o . VT N - o . . o <
. LI I . . P
: . . # .o, e . e P
N . . N .
> . ; . _ . o
A : N . N . . " . . .
. . . T . e - O . NN
N . N M . P P . s
' y w . . * N ' . B .
: « ‘ . . - . . . . - " ot - [ 4
' " g : . * . . ~ R
v . ' . » . . K . L g
v . N T . - N L[]
’ ‘ * . . « v ..
. S . x * A ~ N
. . ~ . N .~ ’,v ]
* N N . v . - -
N . R ‘ . N LU 0
* R . . N N . N
. . :
. Lo . - -
. . - > M PN
L] - x ~ . N N " .
* . . . -t A
) . R P . ol
. + . R . [ .: ", . ) 8
. . . . * . N
. . » ' N ~
. o0 N . DA S N
) ) . B * . Lo
} “ . ‘. - . s
b . . . N , « <
N . . '
3 . N . . ,
R . . ’ . . .
¥ . o .
M . . . . . ~ - . N o . LA .
i ’ . D . F o2
! ) ‘ l o EAN N
* e ® A . .
< . . N N
< . . . . . § %
. . - .
' 0 .
' - , . ot g .
v . .
, .
L ] . h
) . . . - .
. . . N . . s
i . . . e . Do R . .
< . A AN
N - .. N ~t . * . .
N R . : . -

T ‘ - msmom:sc:nscuoor.s T
L Divilion of Imtructional T

. ! . .
. . : X ces an C
. . . . .
. R of
. . A . R P < .. . .. £
p ) . ' . <o
PR . . . ‘ " X
! . N - B -
3 . . . R g
i x .
N R . ‘e . . Lo
. i s,
, . . -
S . “ e . . . [ ] . [N 5
T . » R o . . N . N .
g ' . . . [ _J o. . . . . RN
MY . « L« 2 . PR
‘“ v v . ' . . . .
t} . f . ! . Y .
* . . . v
N wl ) 1S vt ' A . .
N “. . . , B .
o . " Lo .
N . . e e S . _ .
! - ;,;‘ N - . e . ko - ot oner W e AL e stadem s e b 4 D <o o diatss srle ¢ -
- e PO L) ‘
) .
' X
.
P N e o L v e e e - .- e s e e . - ha he e e - TR



108 ANGELES GITY SCHOOL DISTRICTS

Division of Instructional Services and Planning

Mexrch, 1968

* CTASSROOM_TRIAL APPROVAL

PROJECT: NARCOTIC PREVENTION PROJECT

TITLE OF PUBLICATION: DRUGS«AND NRUG ABUSE

This material is accepted for classroom trial,

@

Project Ccnsultant

-141-

> owewen s ° L Y




NI * - . . . . »
. vt Tt " A . . . - * N
s . . N . . . . « _
. o B . ¢ . . . . . . .
. . ., L [N . ,
o . ¢ - . . - - . I » ¥ . . N - - R N
* . * z * >
. . - ~ .
. . . . [ . . . . .
e . . - . L .. . X . . . . .
L M - . . - 9 . . H
- * . N . LY
. . . H . . » * .
- » e . . » . kY
- . o . N , . . ‘:
: - x .. . . . . . . ]
P . . . h
“ \ K :
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At uuwmbatmceotherthmfood thatcmnffcctthe
| oﬁmt\motmbodyor :ltc functiom.

».'“.a.« . .- -
& . » .&. t.

Iiv.vemmmuleomedmtmofﬂnxnmtcmm
“"his~ seened ‘to-be mﬂl m hcaung sores,. ;ln rc].icving pain; or even
'’ in curing disease, Amodmleofmchnphnthkolp,orna—
weed, mmuobmnaammpmuummmnumm‘
o d-l.nthotrutmntotdiuue. mummmbma
. m;'u;'-;;.mmm.tmm 84411 snother exsmple 1s
'mu««mmm.m&m.mmamum,

) -,v,mu vdmbhintlntrutuntotboutﬁnm.

P

‘e

Inndom«-rm? | oo
Mmtmmdiffmtmc. Innduttcntopluto,

-uﬂnwcbdcdomuiwtutm..hcnmmriﬁdm

'MWmhaMctyotm A common exmmple is salt, vhich can
| "um&nmu.mmumnrmw,u.mun,
"___M'amummmnmwmmamunm Other min-
m«mwmwmwom, iron, copper, calcium,
Wﬂ,mﬂm 'mehmbody:la & chemical factory. It.
umthcndmdatomducemchmmldmgcuhmomd

mlmchmneededbythebmtow,utm,mmm
properly.

.l\p other sources or d:'ugu are the bodiea of snimals and chemicals pre-

mreq ‘:‘l\gyl_l_.g‘bontoriel. Vacc:lnu are produeed from eerbd.n uniuh, and

the glands \ot certain others are ‘used in. treating human 1nnelicg. Such.

glands ay the thryold, sdrenal and pituitary are used widely in hormne

m'oduction. However, the most videly used drugs today are dweloped in
- : -144-




L '.Eclwdell h‘boratorieo.

DU :m ievse & problemt

“ 1 informetions

When used pmorly, drugs u-e most 1mrtnnt 1n increuing our life span,
but drugs also can be -uund.- : u‘ter,; you vill learn more ubout thic_ probe
lem. In our soctety, many people are working to protect our population
fm tli.e misuse of drugs by warning them of thék dangers, ‘' Some drugs -

4o mot alvays work in the same way on the same person, and thq also do
not affect aifr;ﬁa't people in the same vay., In idait‘iéh, ny cause “'-ide
‘ effects,” such u ruhu, sleepiness, - nemucneu, and blurred vi.ion.
m« also may produce severe nlnou or dnth. - |

People vho 1ive in California and throushout the country are concerned
.M the xisuse of W-., This mu.. .1” is called "drug m DM.
are "sbused” in tw mein areas: .
(1) When a drug is cbtained .111‘8;117

(2) wWhen a arug is taken by a pcnon \dthont proper kmhdgo
of its effects ,

',Muuﬁtgxhﬁg hooked? - |
Closely related to drug abuse 1- the problu of dmg dqnnnlme. m tm
"dmdqmdm" ubcingundm andm in)lmof"dm sddiction.”’
The publication D_r_u_g, ‘wbulhcd by tho\ State of California, provides ‘th:lc,
Drug addiction, eo-only rermed to as being hookcd, is

a oondition produced by repeated use of drugs which, in

spite of being harmful to the health of the mdividuul,
. he u unable to ctap

iﬁ_iﬁicn tolerance and ical dependence are charaeter-
stics o 1ction. Phys IcaE tolerance develops in
" the bodys then it becomes necessary to take increasingly ‘e

larger doses to achieve the same degree of intoxication
prevlouoly felt with a smaller dose,

1. Delinquency Prevention Commission, EF'L (Sacramento: State of California
Documents Section, 1967), pp. 5-6 1r1.e| lhould be addressed to °
P,0. Box 2019, Ssacramento 95807 :
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e ?ﬂcal dg[endenco causes pain (knovn as. wlthdmnl oynptm) ie

([ ' drug 1s not replaced in the addict's body.. Withdrawal symp~ .

T toms last from three to ten days after the last dose of drugs

o ‘ - was taken. Although the symptoms are violent and painful, they
rarely result in death, It requires four to six drug-free nonthl
for the body to regain normel functioning. ‘

‘ ' hotioml dﬁndence usually develops when the drug is neceum
e wal to maintain a psychological feenng of well-

being. Drugs alter consciousness, sensation, or mood. The -d@ict
" experiences a compelling desire of physical need to. eontitme
_taking drugs -~ and to obtain them by any means. :

A11 drug use is not physically addicting. Haridum and hnnuc- .
inogens are not addicting, but their use can become hnbit-ron:lng _
Hebit-forming drugs do not cause physical tolerance or physicel -
dependence in the body. When dueontinued, there are no vith-
draval symptoms, However, amociation with users and peddlers
“of num drugs often leads to the use of heroin and other nar-
cotics. Use of opiates and some barbiturates don beeu-c -phys~

B  deally sddicting,

The sbused drugs r.n into two midin groups: mnti.vi drugs and
stimulent drugs. With these drugs, tolerance may develop,
causing the user to need increuingly larger doses to .chim the
‘emotional state he desires.

s
‘L : : . jledntive Drugs: Sedative or dcpreunnt drugs act upon the cen-
3 ~ nervous system to relieve pain, lessen nervousness, and
produce sleep or stupor. They reduce physical activity end
' ‘mental controls. Larger doses cen cause convulciona, eou, ‘end
death, i N . o
. Stimulant Dru Stimulint drugs induce ahcpleamu or extnu
Mﬁuuin doses of these drugs cen csuse halluc-
inations., Within these two main groups, drugs can further be .
broken into five subclassifications: narcotics, restricted den-
gerous drugs, trmquiuzm, hnllueinogenic or pqchedelic dmo, .
ond other 'abuled substances'.
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"~ Gomplete esch of the sentences belov by writing the missing vord or words .

' 'on @ separste sheet. of pan ST o S L
N 1. Yan obtd.nl drugl t'ro- phnta, aniulc, uinerals and chenical combina- - S
2, Drugsirevsedtoheal . ,veleve . __ ,and
S ¥ Am’n_.lmdc‘oi ungi,'by'un_i. SRR | o s
+ oy The human bty acts ‘as ‘a chemical fuctory by producing such powerful ‘;
. .8, mm.mm:wﬂd‘elyudmum | ’ - »
6. Some "side effects” of drugs might be iy P

- 8, Ammmummmwmumeinmm

' MMadrugmdm].opd e SRR S
Qe Rtmiamtrmmmﬁdict'nwmmwm ‘ S
‘ )dn If so, the addict has developed SR - S
10, Sedative drugs doo are refirred to’ a8 L o :
11, Mnmmmmwmﬂwummmu
12, mmm‘M:«mumamwmm.. s
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STEPS LBADING 70 DRUG DEPENDENCE
More than 90 per cent of all heroin eddicte known to the Federal Buresu of

lereoti.ce previously used marijuana, Although the use of meri.;)uane does not
dixeetly éauge heroin addiction, the relationship between these tuo drugs

" has’ long puzzled doetora, psychologists, sociologists, and law enforcement
.officers. In the past, duthorities believed that criminal "pushere trepped:

- ymmg people into heroin addiction, using marijuana as a "lure.," Other ex-

peri:e heve expressed their opinion that young peopie tried m’eri:)u-ene for
"kiekl" and then moved on to heroin for bigger "kicks." In. fact, the process
through. which a healthy boy or girl becomes a heroin addict is an euily
understood cycle, It appears to begin in the same vay as ‘the use of mari-

._JIIMe

. marmPmin . -

The person who begins smoking marijuana and then uses heroin protably is ignore

ant concerning the effects =f the drugs or has received tifwrong information. As.

& result, he becomes trepped into addiction. For exmple’, suppose e‘boy is .

offered some marijuana by a couple of close friends, He night have heard that
uruum can cause insanity end lead to violent behavior, Thus his first

reeetion might be a mixture of fear and curiosity. The fear is created by

‘ wvhat he has heard ebout nmarijuana, and hie curiosity is based on the fact

. that his friends do not seem to be having problems. In talking to his friends,

the boy is told that marijuana does not cause insanity, nor-does it lead to
vic?].,&t »be‘hevior, dut ue,uq.lly reduces aggressiveness, In spite of the fact
that his friends' information may not be correct, the boy's fear lessons,

and his curiousity grovs, Therefore, he tries a few marijuana cigarettes, .
or "Joints," Under the influence of the drug, ﬁe finds that colors appear
and ‘seem to be a bit brighter, music seems to be slightly more interes-

ting, and funny things seem to be much funnier, As his friemds said, mari-

| -148-
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* : L ) .
_ Juma does not seem to make hin violent. In fact, it reduces his sggressiveness
_to the point that he is no longer intmsted tn eo-peung in sports or in |
s work, e o . S
In the future, the boy will laugh at anyone who says that marijusns is harmful,
e thinks he knovs better, When he smokes a Joint, he vill get "high" nud

ucqae veality. for several hours; and then he irill feel hungry and 'Y bit
sleepy, Eventually, he will return to redity. As & result, he vul think

*‘that the use of the drug has caused no probleits, But is this really true?

Before the boy had tried marijusns, no drug users, except his closest friends, -

' would tell hin sbout ‘their taking the drug becxuse its use is illegal and
users are in constant danger of arrest. mnc smoked his first eigmtto,

the Yoy also vas breaking s lav, Jow, however, other drug users (and sellers)
mntﬁmtohibthdrletiﬂﬁu fmhil. So the boy is eemtlatly
Whmmuddm. Mlditutioniamnlydmgemlfwh
ulthlytomothudmouthqm;vdhEh. !ctthuboydouaat
Mﬁthmuutunm. mcchutmmuthmmbccmmm
M "friends” "trust" hi-. mm uounc soon becomes an important
. part of his life, ilthough’l‘n cannot lhiri it with his non-using friends,
mtm'fmtod m.top.umimnththummmatcmuth
othorummdunm. mboyum.tthepointofnoutm. If he -

_mbzommwam,hcmldhmtonopcnmucnw

friends, In addition, his 01d friends probadly would not accept him again,
since he has monly ignored them, (He probadly thiukc of them as “squares.")
:r the boy gives wp nu'ijum, he realizes he will be without friends, If he °
continues to smoke it, he may become an addict,

The boy probably will continue to tell himself that he is not in danger.
Eventuslly, a friend will offer him some other drug., He will look around,
gee his friends using it, shrug, and think, "Why not?"

L -149-,
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Perhaps the doy wnl take sime "reds,” a type of 8! eeping pill, 'mey will
dull his senses and make him appear to be arun)r. Pnrhnpa he vi" take e
eauplo of "bennies," a ntimlant, along vith the “reds,"” Although he may
then meu' to be fairly a.ert, his wind will be dulled and his Judgment
hlpvd.rod. Because his <hinking is fo:r,,:;:, the boy's marks in school myy erap
npidl:t. nomr, he will nct blame his ‘img use, "He will prcbably blame
tha teacher for giving hi-u fao ‘much work,

Ev;ntmiy, the boy will be 1ﬁtroduqed to ?.erdin.« To & person who has never
used drugs, taking & "fix" of heroin should be a frightening expression, He

. should know that heroin is manufactured illegally and without contyols. There

18 1o vay of telling vhether & given amount of heroin will weke him feel good

o kill him, Thebay should know that many heroin sddicts contract diseases

from inrty needles. Most mportant, he sheuld knov that using heroin cen
leed to an sddiction that few people can ‘break. By thia time, however, the
boy he» -een his friends use heroin many timeés, It has become cou-onphet
The average person no longer seems important, an«theboyhmpooplcm

have used heroin for seversal nonth’s without spparent 111 effects, he thinks,

"Wy not try somet”

™his is tho way in vhich every user of heroin becones addtcted. The boy will

. " take & “fix" occuionany and, in the process wul meet more and nore heroin

users. Before long, he un be associating only with heroin sddicts and

B e R

will comi.der uriduuna "kﬁd'l sturr." The more that thc boy associates with
other heroin users, the more available the drug will be, ml the more he vnl )
t.ke “fixes," One morning he will waze up and teel sick, This feeling will
become worse and worse unless he takes snother and a bigger "fix." TFrom

this point on the boy has nothing to look forward to but a :I.irettne of
addicticn and thomnent.

fiéo-_




How did all this Happen? Dependency on drugs can be broken down into e

five-step cycie. Almost every addict has traveled fhh cycle, and meany

young people who decide to smoke marijuana dre on their vay. . Briefly,

1.

3.

k,

\,.

the steps are these:

When a person beginp using an illegal drug for any reason, such
as curiosity or 'prenure from friends, the drug often acts to.
change his sttitudes in such & Viy that his activities end h
interests bégin to center aroud obtaining and using drugs.

Once his interests and activities revolve around drugs, the person
will begin to limit his friendships to other drug users, and he

" will turn his back on non-users.

Vhen his friendships sre limited to other users, he becomes
mm exposed to other drugs and users,

As the person is exposed more to other drugs,. his reluctance to

_ use them bresks dowm, -

Once he begins experisenting wvith other drugs, the mh begins |
‘.11: over again, A uridum" user vho begins experimenting vith

_beroin also night begin limiting his friendships to other heroin

users. Eventually, he becomes a heroin addict,

In this cycle, "pushers” don't really trap young pecple into heroin addic-
tion, Muqna does not really lose its "kick," foreing the user to try

heroin,

Young people. simply f‘cli into a trap because of their owm ignor-

_ance, They may begin with marijuana, glue, pills, or even alcohol., Yet,

the chances are that they will reach the same end - a life of sddiction .
and iwprisonment, |

-
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Lo What ¢an young people do to prmnt themselves t'ron bceo-ing vietims of
the cyeh? They can uke it a point to :tudy books and articles about
drum, 20 that thqwtubepmperlyinfomd Mmuh it &

" point to get all the facts oothat they winknovmughnotto nce-pt
s -riaum cigarette, a drink, a pill, or any other drug from a friend or -
from anyone else. Most iﬁo’rtant, they also can learn to say "NO"}

: (M e et s
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" Copy the mmber of egclp' test item (1 to ;10) on a sheet of paper. Beside

each nusher, write a., b., or ¢, to indicate the best of the three

C e,

pg:?utble answers..

N ‘F.Q

. 4»

e §
.

g
2.

The percent of heroin sddicts who began by using warijuana is
eltiuted to be:

& 60% of inown addicts

Y. 30% of xaown addicts : -
e, 904 of known addicts

Most young pecple progress from marijuana to heroin as a result of:

_+ 8 JIgnorance

3.

....

S

b, Education

e. Offer from a "pusher"

The use of nrijum usially causes an athlete to act:
% More aggressively

bd. less aggressively
¢co The sams as before _

The person who might take sleeping pills. wl "bmiu" togcthu M
mld .cto

se Mentally alert

b Mentally dull

ce The same a8 defore .

Use of huoin in the Uutad States is:

g¢s Illegal ‘

b Under otrict l.egd eoutml

Ce m

A person using a needle to take a "£ix" of heroin

8e Is not sure of the pureness of the heroin
b -Runs a risk of infection from the needle

. Co Both a, amd b,

The moijuana user associates. oSt freely with:

8. Non-users
b, Users
¢o Neither users nor non-users,

-
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( 8, When a person beiins using 1.110:.1 drugs, hic main netivittcc and
: w. viu be ccntcr«l in:

' o a¢ Obtaining and ucw nore lma

o b. munofthodmcumnupnibh
. Participation in school and m ' ,
ks 53 Mamicupomtamdm hioduirci.nenmcto:

e . e y . Qe ’w t‘uﬂ‘ dﬂ" . .

. _ ' ‘b, " Continue taking drugs oo .

¢. Seek help from the ponce - ' .

* 10, A Young person mey prevent his bm dcpcudent on dyrugs dby:

. . Mtiuunthctuctcbyndmbooummtm ‘
.. T b. Learning to say "No" o L
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t:l'ope and for 1ts drug nffncts. e

w

| History and Dcscriztion ,

In gcneral, the term "mrijuana" is. used $n refnrriag to the Indian hemp
plant. In its long hi tor" the plant has hed u:any nws ’ 1nc1\.d ng thc
Arabian "huhiah. 'l'he plant has bcen ased for mo.ny centuriea in makina

o e
. . Ly (@ %

thn marijiana first bocme well known in the United States during the: 1930'8,

tbcre was a controvnrsy rcgarr‘inp it« hamﬁxl ef"ccts. The Un:ltcd Statea

'~comiasioncr of Narcotic: Was, verv m'ch opposed %o its use but thcre was: -

8. mn group (m.:lnly mariduanc smokers) who wanted to legclize wijuana. -

They cla.imcd that 1t was not harnful, 'l‘hia conflict led to aonc rcscarch
Iatcr, the Marijuana Tax Act wu passed » placina thc smc rectrictions on
marijuana as the Harrison Act had placed on opium in 191!& 'L‘hic lcw controls.
the $mportation, manufacture, purchase, sale s and distribvution of thc lo.tter

drug. Most marijuana now entering the United States comes fro: Mexico. It

 is ﬂlcgal,to use, cultivate, or posscsa merijuane in the United 'Statel,»

" In 1956, the Narcotic Control Act was passed as & rcsult of in’ccnuvc
. ctudicc made by Senate and ‘touse Cmmi.ttees vbich 1nvestigo.ted the problcn

of juvenile addiction in the United Statcs after Wcrld War- II. The act

provides thct persons who are comri.ctcd of -selling drugs or marijuana - -

‘§1legally chall be sentenced to terms of not 1cn then § yea.rs nor more

. than 20 years., In addition, the offender may be f:l_ncd as much as $20,000,

~

In the United siatcs, mcri;jucna is uaed_up‘at frequently by smoking,

However, it also is uaeci by:

Chew'ng the leaves N : S
Sniffing it in powdered form - - ‘ _ - .
Drinking it vhen mixed with honey “ o

Eating it as a candy when ‘mixed vd.th other ingredients.

";)ssc
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'me f:l.onri.ng tope or the plent are cured by dmn‘g "nnicured" b:r -
a-uehi.ng, end roned into "cigerettea wrepped 1n crude bzown peper SR .

with the erids folded or twisted, Mu'iduene users, m refer to theee

. eigerettee .i "reefm," "eticke, ‘oF "Jointe end to midulne itlelr
| Cas "lhry Werner," "tee " "greee " "he& " "weed " "pot' " "l( " er "B " 'me ; | %
mljum mker leerna to inhele elowly end deeply to ge:l.n the greeteet ':‘ |
milfection. . ' Y . - ‘ :

| llu'uum il 1egel1y cleued as L ne,reotic by both tederel nnd ltete lm, .. A
.nthmgh 1te ection on the body u leu clear].y deﬁned, 1“. \lliforl, end,
1eu medicteble then thet or opietee. Bece.ule the etfeet on each indi- - “ | .’ ’-‘ :.:(_'
vidnel is different, neriauene 1s eoneidered to be en uneteble dmg Doetore; . '.
uu not use :lt as a nedicine beceune 1t 1e unreneble end unmdieteble. : R

.
- : b S : T I
‘nnelhrt Uee : . C L e A R

The ctetenent thet "!ou can Judge e pemn by the friende he keepe" epbuee
to -u-ijuene ueere, oo, Moet often, e pemn \rul ecquire the, hebit of
| :l-onng becsuse it 1s used by hie fr:lende. He then feell a part or the -
| qenﬁlueton Mt Mnn;lu‘en":' s |
* 0 L. Narljuns eem fntoxteamte o :- e

2, Occuionnl use ef marijuana mey lead to 1t¢ reguler uae end to the
develoment of peychologicel dependence on. the dmg. a

-3, ‘The uge of mriauene often openn the door to use other drugs, .
L, The mirijuana uger 1e engagiiig in a eriminel ect:lv:lty punighable.

a8 & felony. A crime of thie eize can eceree]y be viewed as nn .
mnoeent peetine. _ 4 o . o S .

. . [
. e . . . N L ‘ oo
“ . 2 » . x . . -
: N "
- -0 . Rl
. .“56. N : A ' : * %
. " . . . . -
* " . . . .
. . B . .
LI L e . R - . ‘ .
. . .
.

A

F -
o V- )
. W

. 1
TN =y
" v o2
RN

~

N

3

EKC o R

Aruitoxt provided by Eic:

o IO
. : S b A s M BT, s bt P il —n




. QUESTIONS ABOUT MARTJUANA

Write the number of each test itemw(l-lo)‘ on a sheet of paper, a o
If & statement is true, write T after the nuiber; if a statement is |
false, write F after the number, | '
1, 'Ma’ri.juina iQ an important pain-killing drug used i:y do;ctoi-s'.

2, Marijuana is an illegal drug. Whoever produces or distributés it
is guilty of a felony, punishable by a jail sentence and fine, R ; "

3. }bst marijuana now entering the United Statea comes from Mexico, | k
. 4, The plant from which marijuaha comes can be uaed to make rope. :
5. A person vho feels he must take marijuana or any other drug in

order to enjoy 1ife or to belong in a group has failed to mke

2 'normal, wholesome adjustment to life,

6. Smoking marijuana is really an innocent pastime, and laws againat
its use should be made more lenient,

7. VWhen it is burning, marijuena smells like dried alfalfa or hay.
8_. -Use of *inari;]uina may lead many persons to the use of other drugs.
‘9, There is no harm in using marijuana once in awhile. "

. 10, Marijuana may be used in ways other than by smoking it.
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o QPN AN OPTUM PRODUCTS

~ History and Desc ription I SR o
V,Opiul is the-drieqd; milk-like juice extracted trom the unripened pod of thc

.poppy plant, _1:aver %mn‘ ferun, Other t,/pes of poppy plants do not have
"narcotic properties.- Cormion opiim'pi'oducts are mor“hine, codeine, and
‘-“hcroin. The. opium poppv" grows in hot, dry climatec and is produced i.n
such ccuntri.es as India, 'rurkey, China, Egypt, and Mexico, The. pr,cyar.cd or
purificd opium can be eaten or s'noked. This prac"ice of eating or smoking of

!
opiun, however, are rere tcday except in the Far Fast.,.

‘o

Horphinc, an opiun by-product , wes discovered in Germany in 1806, 'mia nar-
cotic 'is uced by doctors primar* ly as' & pain killer.

Heroin was developed in Germany ebcut 1900. It io a white crystalline powder
that is odorless and has a bitter taste, Hcroin is made from morphine by 8
simple chemical process, At first, it was believed that heroi: would be 2

* good substitute and even a cure for .morphine addietion, Soon ’ however, it

was discovered that heroin is even more eddicting than morphina-:-.

\

~ Codeine, which also is made from op..um, 4is used as a pain-reliever end as an

ingréiient in some cough syrups, It 1o used for the same purposes as morphine,

. fm‘c its effects oi.‘re more ‘mild’. (':oup'h syrups conteining codeine are sold in

. Califcrnia only on a doctor's prescription, A prcccription also is :e,quired

to purchase other forms of opium, 1ncluding_morph1nc.» The use of heroin is

&..lf'a‘?.lo .

Effects of Cpium

The chief effect of opium and its oye-prodixcts is upon the central nervous

gystem and the intestines, Doctors use morphine because it reduces severe
| pain without interfering vith body control and breathing, However, it

produces certain 'undesirabie side effects, With prolonged use, tﬁc body

builds up a tolerance so that the dosage must be increased to achieve the
-158-




same results. In addifion to addiction, tuking -morphine also cauaes vomiting,
eonstrict:lon of the pupi 8. of the eyes, constipatton, perspiratiou, and

depressed teipiration. [ . o _—
Opfum Addiction . % | N .‘ <
'Addiction to opium can be defined as *he psycholcg:lcal craving and the
msiological need for conthuod use ot thie drug. M!dictian resultl vhen
narcotics, including opim, morphine, and heroin, and at tiwes, cedetne, ,
used continually, To the addict, the most 1mportant result froﬁ the use of
heroin is the euphoria, or "Kick", which ia experienced utter an inaection,
or "fix.,” The amount of enjoyuent dependa on the user's individud eho.r-
scteristics ad the :strenzth of the dose, .Once he is "hooked," thg_ henh
uger is likely to say‘"that he only continues tak:lng the drug to t‘v‘oﬁ the
torture of withdraval, Mdicts who use morphine are usually those who have
| sccess to the drug, such as proteasionn. people or persons who have taken it
.to‘r a period to relieve severe pain, Patients who have received lm&—
. durns end injuries, or have had ‘a., chrqn,ic; (prolonged) =‘di.leue, meh as cancer,
‘may become victims, . o o |
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. QIESTIONS AROUT CPIUM AND OPIUM PRODUCTS

* . Write the number of each te'st i{e:‘n‘ (1 -10) on a shee,t\ of paper,
If the item 1S true, write T after the mumber; if the item is false,

write F after the number,

1, Opium is made from the: juice of various types of poppies,

, 2, Only the unripened capsule has nar«':o‘tic effects;
3. Prepaved oplum is chewed or smoked, .
4, Addiction is ﬁéi;ely a state\‘of lpind'..
5.' Heroin i‘s;‘used as a inigdj.cin_e in the United States.
6. Of the opiates, only heroin 1is habi;t' forming.
7. Heroin is stronger than morphine, |
8. Morphine is used for. sevé’rg burn ceses,
9. 'l;arcotié addicts dread withirawal discomfort.
10, Codeine contained in cough syrup, even in'large amounts, is not

dangerous,
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BARBITURATES

Histogy and. Description

‘The barbiturates are a lerge family of druge derived from. burbituric acid

- .vwhich was developed in Germany during the nineteenth century. Since then,

memr barbituretes have been synthesized (produced in the laboratory) end

. ,prepared for medical use under such names as secobarbital sodium, sodium

pentobarbital, \amobarbit.a.l: ~;sodiumf and mixtures, -These drugs are in th,e;

. form of a white, -crystalline powier, Their rames usually end 1n' "al", indi-

cating a relationship to barbital, the first drug of this type to be minu-

factured,

Federnl law permits persons in only certein gmups euch a8 manufecturera ’

druggists, hospital staffs, phyaiciens ’ end reeearch workers, to hendle

these dengerous‘ druga., These persons are required t0 register and to
maintain records that are aveilabie' foxr 1ne§ecti.on by the Foci and Drug

" Administration,

Yet, in recent years, addiction to barbiturates has increased rapidly be-

cause they can be obtained Sy“adul.t'e ‘much more eagily than opiates or

| marijuana,

Effects of Barbiturates - - _— : o | ‘

" Barbiturates are known as depressants because they depress the central
nervous eytem to relieve tension or to produce ae‘leep. 'Docto,re. sometines
prescribe barbiturates to person who ‘have high blood pressure for this.
‘purpose; Depressants are substances 'which slow down. the activity of the

‘central nervous sjratem. Therefore, they affect all of the physiological

processes of the body.

These dz:uge- al8o are known as sedatives because they are used to ‘produce
sleep., Since barbiturates are the most useful of'Aa;I.l sedatives and hypnotics ’

many doctors use them to increase the effects of pain-killing drugs.
- -161-
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L Although most people think of barbiturates as sleeping pills, _drug sbugers
| refer to them ag "downers," The pilis or capsules are known to this group
by a veriety of other slang names R depﬂn'ling upon the color of tho capsule.
. For exampln, the most nomonly used is secobarbital sodium, vhich 13 a red
- capsule rnrarrnd 40 as a "red "op "red devil." The pink capsule, which
13 also s~cobarbital so:i*um, is called L. pink lady," o:; "pin\:ie," becabse
of its color., The yellow »capsulo is a sodium .pehtobarbital and is rete:red.
" to by sbusers as & "yellow," or "yellow jacket," The bloo"._capaul_o is amo-
barbital sodium and 1is called a "blue,” or "hlne;heavon."“ In addit’ion," ]
blue and red c"apsﬁle vhich oontai’ﬂo amobarbital sodium and seooha_rbita‘l _‘
sodium, is used froquently. Because ”ot its ooior céombination,. th_e. abusxei'a
refer to it as a "rainbov," or "donblo, troublo."" ','i‘his capsule contains
special drugs and is usually twice as strong as other capsules of the bey-
biturate type. Although capsules contain the characteristic vhite povder, _
. drugs of this kind also are produoed 4n the form of candy-ooatod tablet:.

S W
Abusers of darbiturates will appear to hove the common symptoms of drunk-
-ennéss, but there is no odar of alechol unless the liger has consumed it
as well,
There are some of the effects of deprossahﬁo*

1. A small amount of the drug makes the user beliove that he is relaxed,
' sociable, and good humored. The drug makes him less olert and. slows
down his reaction time,

2. Increased doses cause sluggishness, depression, slurred —and ind4istinet
speech,  loss cof balance and a tendency to fall, and a quick temper
and quarrelsome disposition, These symptoms mey be accompanied by
mental and emotional instability., The user wmay slump into a deep
sleep or a coma, depending upon hew much of the drug he has taken,

3. An over-dose, which is common, may result in unconsciousness and
death, unless the person receives proper medical treatment, Some
persons have died as the result of an over-dooe because they veve *

- ( 8o drowsy they had no iden how many pills they had awallowed, More
. persons die as a result of barbiturate poisoning than from any other
type of drug except aspirin. Barbiturates are responsible for

.]52-
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GPPNX‘lmately three-fourths of a].l accidental or suicidal deaths
from drugs, Their use is also a significant factor in causes of
automobile acnidents that do not involve other vehicles,
. by A person who is depressed emotionally should not be permitted to
b have morz than a minimum supply of sleeping pills because of
. ‘the danger of suicioe.

éontinuen‘»,ﬂign_sg of TBast‘r‘v:l't.m'‘a?..«.-si
Misuse of barbiturates can cause intoxication much like that caused by mia;ae ;
of alcohol, Drug abusers take these depressants because of t‘le alvohol-like
euphoria (false senge of happiness) that they produce, 'l'he addict seeks te escape
unpleasant realities by taking intoxicating doses of the drug. How car a person _
"get high" on baibiturates or sleeping pills as they are conmonly‘ known? If

.- he takcn th_ggpills, lies down, closes his eyes, and relaxes, he will sleep
well, On the other hand, vhen the user remeins on his feet, he will get "hizh"

. and give the samé appeavance of being under the influence of alco'.ol, - Opiate
‘addicts may occasionally use ‘barbiturates when they cnnnoi, obta:ln.’ the ophte's.a
Through repeated use ot' certain barbiturates a person ncduii'eg an uncon%rollable
physiological and psychological craving for thgm and develops severe physical

" and personelity disorders, Once a person is adnfcted to ba.rbituratea, he
*will £ind that the withdrawal synptoma are nmch ‘more severe then those of a

person addicted to heroin.
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Wute the number of each teet 1tem (1-10) on a eheet of paper. Ir the B

‘ g;nsn'ons AB‘OU“'I'"BAR_BI’NRA!" ATES ol

Y
LR ! LY
waa e e, s

item 1e\tm~, write T af‘ter the number, 1t the 1tem 1: falee, write F

after the number. |

Y
[

S 7

2,
3,
b

Se

Bevbiturates, taken 4i exesssive amounts, cause n sévere depression
of the .central norvous sy*em which may resulf in nnconsciousness
or death,

‘When aleohol and ‘barbiturates are taken togei-her, the drugs tend
to neutralize each. other, eausine only a mild reaction,

Barbiturates, if taken repeatedly, may ceuse tota‘.l drug dependency e

vhich 13 as severe as heroin dependence, -

"Yellow J’aeketa ," "red: devils," "blue heavén," and similar terms are
slang terms for various forme of amphetaminea. «

The young person who abuses drugs today is moat likely to begin by '
using the most dangerous drugs, .

Dangerous drugs should cmly bhe used under a doctor's au“orvieion

“oxr prescription,

7,

8

9

10,

ERIC |

-Baybiturates are depressants beceuse they slow down the work ot the‘

.eentral nervous syten,
Barbituutes have no use e.nd should ‘be outlawed.

Withdrawval symptoms of barbi*urat-s abusers are considered to 'be

. be more dengeroue than withdrawal symptoms of heroin addieta.

More persons die as a result of barbituute poiaoning thm fron
most. other types of drugs.
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AMPHETAMINES

- History and Description

Amphetamines (stimulants) ere a group of drugs that ﬁireétl_y fctimuht'e_ 5

the central nervous a&ste‘m. The basic ingredient. of these drugs is amphetamine
" sulfate, a whitish powder. It may be distributed in the form of tablets,

capsules, ampules, or J].'—iciuid. ‘Color may be added to aid in idéntiﬂcg_tion
of the dif’ferenf. capsules and tablets'. Amphetiﬁine and ‘rehteﬁ d’rﬁga may
be sold under auch names as amphetamine sulfate, methamphetmine hydro-
chloride, and dexoamphetamine sulfate, To the drug abuser, amphetamine
may be known as "pep pilis," bennies," "speed," "dgxies," "A's," "drivers,"
"eross-roads," and "ups." These slang terms usually are based ‘iipon the

shape, color, and effects of the tablets or capsules.

Effects on the Body

Amphetamines are best known for their ability to stimulat: the central ner-

vous - system (CNS). Continued use of amphetamines may cause undesirabie side
effects and make {t difficult to treat the user, Usual effects on the ‘bpdy

o BSleeplessrniess at later stages
2, Loss of appetite
3. Increased blood pressure and pulce rate
I, Increase in respiration rate
S !‘eenug of 1ncreued energy

The drug abuser, to obtain a "kick" or "high " hay increue the donge
unti]. the following effects occur: :

1. Excitability ‘

2, Nervousnegs, shown by shaking of hands
3. Extreme restlessness

L, Enlarged pupils

5. Heavy perspiration

6. Appearance of exaggerated alertness

7. Blurred vision

" Continued use of amphetamines in increased dosages alao can cause: .

1. Halluecinations
2. Heart attacks .
3. Convulsions

"65- . ) .-
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Socie.l Effecte S i ' .

Use of emphetaninea by drug abusers hee become e eoeiel problem in meny
perte of the country. Eaeh yeer, meny traffie eecidents ere attributed
to en’overdose of empheteminee. Use of thg drug, plus a leek of ‘sleep,

'-‘ -
.-

m eeuee bellueinations and distort the driver's view of the road. Amphe-
tamines also are used by college students during exeminati.on periode to

Ancreuse alertness and-to prevent drowsiness. Young pecple also have -

taken empheteminee to obtein a "kick." Education ‘regerding the ‘effects’
of these druga may- help to eolve the serious problem that hu developed

beeeuee of their mieuse.

7Mediea1 Usage

Amphetamines, vhen used under a cioctor'a direetioh, are valuable tools in

fighting fatigue and sleepiness, They have also helped persomsto control
the eppetite. An amphetamine known as benzedrine, when inhaled through the.
nose, is of value in clearing the nasal Passages, . An'phefeminee alsd are

used in the treatment of the mentally ill, However, amphetamines should

be used only under the direction of a doctor.

Amphetamines are habit-forming in. that ‘they create a pe:ychologieel depend-
ence upon the 'dru‘g. ‘Tolerance also occurs, and the drug abuser finds it
necessary to keep increasing the dosage to achieve the desired effect,

-166-
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VII, HALIUCINOGENS :

( : History and Description . _

\ For many years men have -'kno'vm :lihet certain substances, when t‘a_ken into the
body, could affect the mind in such a wa& as to cause a person ‘te _hhave
visions or-hallucinations, Certain Indian tﬂbea in the 'S'outh"ve‘s:hez"n

linited étgtes have long used the Sae;'ec_l mu;sh.mom and the peyote cactus to
pro;luce visions and hal'lueina'tions. The drug psilocybin, derived from the _
muahroom, and the drug mescaline, derived from the peyote cactus, have

been studied. Neither have been founu to serve a useﬁxl medical purpose.

- Dr. Alber Hofmann, a Swiss biochemist, discovered LSD in 1938 but ‘he did -
not realize how strong or potent it was unf:ﬂ 1943, when he reevaluated the
druge. ISD or LSD 25 (lysergie acid diethylamide tartrate) is made from
ergot, a black fungus which sometimes develops. in place of the seed in
rye grain, or it can be produced synthetically in the laboratory. LSD

~ is related to psilocybin and to mescaline but is many times stronger.

LSD is colorless, tastelesa,. and odorlese and may be prepared in the form

of a liquid, crystalline powder, capsule, or tablet, It iz 1,000 times

as strong as marijuana, Users call their experiences with.‘LSD "trips."

LSD is commonly referred to by its actual name, but it also is called "acid."
At one time, it was pubncized as 2 "conseiousneaa-expanding" drug that

would incresse creativity in art and music. .
Effects on Body

Some persons have suffered extremely serious effects from LSD, Users often
must be placed in hospitals as mental patients, Some of the common symptoms
that persons develop vwhen they use LSD are:

‘ 1. Dilation of the pupils of the eyes
| 2, -Muscular tension
D 3. Increased pulse rate

L, Deep respiration

5. Lack of orientation

6. - Inability to think

7. Visual disturbances

-167-
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_r;s_xchologienl uffects*

ISD users react differently, for its effects are pred:lcatable. Some
of the other effects may include: , . :

it

1. Distortion of time and space o’ 1c nay seem to have “scent,"
and sound may seem to have "color." Fixed objects may appear
_to move, and faces may appear to  change shapes.

. © 2. Persons performing research report that ISD users may lose
’ . _their identity and undergo mental disorganization.

3, Some. recent research has shown that. ISD damages the chromosomes,
'which 4in turn.can cause damage to the children of users.

k, Use'rs. have: suffered the effects of taking ISD repeatedly, even vhen
they have not taken.a dose for many months. -

Levels of Medical Use -

At present, doctors do not use ISD for their patients. Research workers
are still studying the characteristics of the drug, and therefore it is
used for study only ‘undex carefully controlled conditions, ‘

Case Rgports ‘

A young man under the influence: of LSD lei‘t & party and was walking
on a busy street. Without warning, he stepped into the path of oncoming
- traffic and shouted "Halt" He was killed instantly.

One ‘man who took 1SD for the ﬁrst time developed the idea that:
-everyone was trying to kill him. Instead of being attacked,
however, he attacked friends who were accompanying him. One of
‘his friends ran, and the other was ‘oadly beaten. -

A high 8school girl who swallowed LSD cut the tendons :ln her wrists
‘when she looked in the mirror and thought that she sew her face
d:lssolve. _ -

A man who had been stopped from diving off & cliff near the
' ocean expla.ined he thought that the waves breaking on the rocks
. . were a huge silk scarf and then he wa.nted t6. dive into it.

Another young man who had swallowed ISD for the first time ‘became
,convinced that he must offer a human sacriﬁce. He hed to ‘be
prevented from. throwing his girl friend off the roof of a
Hollywood hotel,.

*Users of LSD develop a psychological dependence upon the drug. It 13
not, however, considered to be physiological addictive,

S SR R
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One youhg person appearea at a hospita.l and requested surgery for
a brain tumor. When questioned ‘on how he knew there was a tumor, .
he said he had crawled into the left side of his brain and had

seen the tumor on the right side.

A young man thinks he is an orange and sits in his apartment, afraj.d
that if anyone touches. him he will "turn to orange ,juice." Friends
. bring him“ foggi and ISD. . o i -
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QUESTIONS ABOUT HALLUCINOGENS

On & separate sheet of paper, briefly answer the questions below:

. .
o ieege -

Lo

10.

What are the two kinds of hallucinogen drugs in addition to LSD?
- ‘What vas ISD used for in the beginning?-

Is 1SD considered to be addictive?
Who was the doctor who discovered LSD?

What kind of hsllucinogenic producing plant did persons in the
Southwestern United States use?

fhere are most natural hallucinogenic drugs found?

What part of the body does ISD primarily affect?:
Is mescaline & natural or a snythetic drug? |

How is ISD taken?

What are some effects on the body from taking ISD?

-170-
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VIII.

IRANQUILIZERS R SURA SRS

(1'%

History and Description -

The term “tranquilizers" is used in referring to & large group of drugs that
were introduced in the early 1950's. These drugs are menufactured (synthetic)

or-are extracted from plants. Used to slow down tensions and emotions, tranc

quilizers are sold as tablets, capsules, or ampules., Their drug names include

‘Resperine, Phenothiazines, end c’naordﬁzepoxide; - Another chemical called

peprobamate. is produced as a tranquilizer. )

~ Eﬁ'ects on the Human Body

Tranquilizers are best known for their ability to treat mental and emotional

| problems, to re].j,eve tensions and to reduce high blood pressure, They may be
- ¢lassed as "major" or "minor." The major type of tranquilizers is used by .per-
‘sons who are mentally disturbed and by heart patients. The minor type is used

by pérsons tb relieve tension or anxiety: Some minor tranquilizers are used to

help relax muscles,

_ Some of the effects of using tranquilizers may be:

1. Drowsiness
2. lack of muscle coordination o
3 ..com_uisions

Medical Usage |
" Tranquilizers should be used only under the direction of e doctor. Their use

has been effective in aiding the mentally ill to become rational and relaxed,#*
They also have been of great help to doctors in treating patients with high-
blood pressure; in assisting with the relaxation of muscles; and in treating -

*Tranquilizers do not "cure" the patient, but help him to relax so that the
doctor can work more effectively.

.!7]-
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. patients who are anxious for“tehse. _

; - Degree of Dependence |

- useot tranquilizers has Zolloved & pattern similai to that of many nareotié
mi dangerous drugs. When they first ‘were dev,eloped, tranquilizers were
believed to be non-addicting. Subsequently, hovever, some have proved to
ho.ve habit=Porning and addicting qualities. Their éffect is basically
physiological; but, with prolonged use; tra.nqu.nizers may become psycho-
logically habit-foming There is appa.rent danger to the bhody when
tranquilizers are used with other sedatives or alcohol.

- ) Soci.al Effects - o ) '

o These drugs are not sbused as frequently as amphetamines and bubs.turates, ’

- but the problem occurs often enough to require str:lct econtrol in their use, .

R
L
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Vrite the nugber (1-6) on & saparate sheet of paper. Match each term'in

‘the dleft-hand ecolurn ';ri'rb its ‘wst Fefdnition oyr writing the approsriste
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Can be dangerous vhen t-ken with
*“tranquilizers

The drug name for s tranquilizer

Referred to as "being enxicus”

E, :Drugs that are manufactured

Fo

Ge

Diugs other than sedatives used to
relax a person :

Diet pills
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X, m-m CHEMICALS

History and Descrigtion

Breathing 1n of the vapors or fumes from certain chemicals can cause great
demage to the person using them. In addi_tion » use of other types of vaporants
‘or irhalants frequently ordered by doctors for their patients can have .serious
effects vhen used improperly. . These volatile chemicals 5 88 the’y are ca.lled,
eref similar to ether and used by doctors while performing surgery. Other |
'dangerous chemicals that are sometimes used fodl‘ishlsf by people who a.re

unawere of the dangers involved include certain types of glue, pla.stic cement,

paint thinners, lacquers, vamish » pain removers, ga.soline, and llghter fluid
The practice of inhaling or breathing in of vepors or fumes has been given
the slang neme of "sniffing.” The most dangerous chemical now being used

for this purpose is glue or plastic cement. These contain a substance called
‘toluene.

. Effects of Glue "Sniffing"

wﬁen a person 'enga.gesi ‘ihz,giue "shiffihg,," such -effects as these occur:
1. The vapor can have the same effect ﬁpon ‘the body as & general
anesthetic, .

2. The first experience is a tingling sensation in the hea.d. known
as a8 "jag." ,

3. If inhalation conf'.iriue‘s , the user acts as though he were :lntoxicate&.

\

L. His speech will become slurred, and he will walk unsteadily.

5. If he continues to inhale ,' he may commit irresponsibile acts, or go
into a coma,

~;’\_ .-

6. The solvents in glue cause a temporary depression of the centra.l
* nervous system.

7. The muicous membrane of the nose and throat becomes swollen and
inflamed, e

8. The blood of a glue sniffer mey also show signs of anemia,

9. Eventually, there will be liver, kidney, and brain damage as well
as destruction of bone marrow.
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Dependency on Glue ""nifﬂnr"

As with the uie of dangeroiis Armgs, glue"sniffing" can cause a person .

to becons dependent, These are dome of the developments: . -

If done habitually; glue “snif'fing" 1eads tc tolerance ani.

In‘\a‘!ation cf cne tube may prodice wlld 1n+exioation in the

- beginner, A¢ talerénce in the body develeps, hovwever, the

person may need seversl t~1bes to produce similar results,

"ven*ual":r, it beeomes necessary to inhale "glue" constentl;c
to maintain a "himh feeling," -

A person vho staps "sniffing" in 'rhe early ‘stages is fortunateq
'because the “abit can be checked more readi...,.

Adolescents or advlts who continually "eniff" glue o¥ uge
other volatile chemicals improperly eventuall,/ begin to use

of Glue "Sniffi*ng" . ' .

In Ios Angeles during a three year period, 600 ceses were reported.

Some of thege involved acts of violence and ever qually death,

Reports indicate that the number of cases is 1ncreasing, although
statistics are incomplete because many inc:ldenta are not celled

* i,
oy Paychie dependence,
2.
. 3
L,
Se
other forms of drugs.
Extent
Qe
. De
to ‘the attention of police,
Ce

One reason for the lack of information is that, under Celifornie
law, glue "sniffing" is not prohibited, However, local ordinances
against the practice may be established. ‘

_Effects of Gasoline and Smilar Substances on the Body

Use of ‘these substances affects the central nervous sytem and causes mild

to severe symptoms of intoxication, depending upcn the person and the

amount or volume of fumes inhaled, Mild symptoms resemblé those of

a.lcoh'olio intoxication, In extreme cases, however, delirium, coms,

seizures, or death may occur, ' The incidence of gasoline sniffing is

believed to be much higher than is commonly recognized,
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X, D‘?U”‘i ARJSE LAWS:s TREATMENT OF ADDICTS

The spread of drug shuse can be compared to the spread of & digease, Adiies "
tion to & drug is like an infection to which many people are susceptible, ’
Because the "diseasc" of abusing drugs is particularly serious, many attempts
have been made to reduce the supply of illegal drugs. International -treaties,

- border inspeetion, and local seizures of drug supplies all have contributed

to the achieverent of this gosl,

| Federal Laws

Harrison Narcotic Aet (1014) < A tax measure designed to centrdl the
importation,; manufacture, productinn, prepsration, purchase, sale,
. distribution, or gift of opium er drugs derived from opium. This act
was strengthened in 1922 and 19k2,

Marijusna Tax Aet (1037) - Similar to the Harr:lson Nercotic Aet. Although
the same exceptions are mad~ for its use by dcctors, they 4o mnot employ
marijuana in the tr-atment of patients, :

4 ey e v
W TS s

‘Narcotic Contrel 2ct(19%6) - The Narcotic Control Act resulted from ine
tensive studies maie by Senate and House Committees which investigated
~ the increasing juvenile addiction in the United States after Vorld War IX.
Both committees r=commended the imposition of heavy penslties as the strcng-z
- est deterrent to narcotic traffic and narcotic addiction, .

.
PSRRI, VS
N

X

The first offenders, the Act provides a penalty for the unlawful sale of
narcotics or marijuana of not less than 5 years and not more than 20 years
. imprisonment and a meximum fine of $20,000, A person vho is convicted of
. such a crime 18 not eligible for probation or parole, or fo: suspension of 5
his sentence. An adult who is convicted of furnishing heroin to a minor ' i
is subject to a sentence of from 10 years to life, a maximum fine of $20, 00C '
orx the death pena.lty, if the jury so directs, -

b o
A

Drup Abuse Control Amendments (1965) < The Drug Abuse Control Amendments to
the Federal Food, Drug, ani Cosmetic Act apply to depressant, stimulant, and °
ha.llucingenic drugs other than the rarcotics and to other drugs vhich are

: determined to have a potential for abuse bécause of their depreesant stim.

. _lant, or hallucinégenic effect. Barbiturates, amphetamine, LSD, and comparable J

drugs are included in this categery, and other drugs may be added as the need P

arises. The amendments place strict controls upon the illezal manufacture, : !

distribution » possession, cr prescrirtion of these drugs and strengthen the en- P

forcenent powers of Food and Drug Administration inspectors. . b

Treatment of Addicts

Curing drug abuse is a difficult task. Two speciel hospitals are operated for :

this purpose by the United States Public Health Sexvice at Lexington,
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Kentucky, and Fort Worth, Texas. The treatment is long and involved.

Different types of medicine are administered to patients during the

. withdrawal period. .Addicts are helped to develop physically and receive

help in understanding tremselves and in setting up new patterns of re-

80lving emotional and personal problems.

‘The President's Advisory Commission supports the efforts of cities and

states to develop their own treatment {aciliitvies and recommends that

federal assistance be made available, The comission stresses the desir-

a:bility of community. involvement in the 'aﬁtack upon drug abuse and calls

sttention to various private agencies wnich offer aésista.nce to addicts.

The Boyle Heigh'(;.s Center Narcotic Prevention Project, Narcotics Anonymous,

-Symnanon, ahd Teen Challenge are typical agencles of th:gs type.

Boyle Heights Center Narcotic Prevention Project - Although California

has ied the nation in pioneering efforts to rehabilitate narcotic addicts,

‘the nse. of narcotics has continued to increase in the Los Angeles a.jiéa.. .

_Through the Economic and Youth Opportunities Agéncy of Greater lLos Angeles

and the Office of Economic Opportunity, a research project has been dev-

‘eloped to test tl"ge effectiveness of a new-approach to the prevention of

addiction and the rehabilitation of addicts. Utilizing former addicts

es: & mjor source of information and support "is one of the princ;lple teéh-*' .

niques that is being evaluated.

1.

_The project has four components:

A program of information services and rehabilitation at a center
in Boyle Heights .

An educational program for eighth-grade pupils in the Los Angeles
Unified School District

Provision of sheltered care services for detoxification and residence

A research program conducted by university and college staffs

Ry
— = s —- . - > "I s Sl




w8 es o s
. .t

| * The Narcotic Symposium of californie. (I.os Angeles Chepter) has been selected
( ) by EYOA to conduct the center in Boyle Heights. It will provide the follow- . i
-+ -ing services: _ B :

[SETSWICR

‘d‘. A 24y, seven-day & week informtion service to Boyle Heights | . j
- yesidents and supporc of addicts. end drug users in rehe‘oilitation
etforts - , _ .

2, . Job development, training, and enployment

‘ 3. counseling services for families involved in some aspect of the nercotie .

}h.mr nenbers of the field staff nt the center are former a.ddiets who heve
demonstrated both a desire and an ability to combat the narcotic prob].em.
!l'hey are experts in the rehabilitation or eddiets and in resolving problens
relating to drug abuse. e _ _

llercotics« Anﬂ;:\s - This self-help ormizetion is: modeled on Alcoholics
Anonymous. It chapters in six states, including California. Members
discuss their problems and help addicts in obtaining treatment. The organ-
ization is listed in the telephone directory in the cities in wvhich it operates,
“or may be .contacted at 546 Sixth Avenue, New: York, New York.

Sm non - First established in Calirornie, Syne.non is an. orgenizetion for

ormer addicts developed on a family-type structure. Therapy is provided
3 through group sessions. The purpose of Synanon is the etteiment of
L "drug-free" dsys, and its record has been impressive. \

Teen challenge - This group has houses in California as well as elsevhere
n the country and was established through the leadership of
Reverend David Wilkerson, who worked with teenage addicts in New York.,
Teen Challenge, vhich has a religious basis, has been particularly successful
" in developing within youthful addicts a constructive view of tleir individual®
problems, ' Houses have been established by the group for the rehabilitation of
youthftﬂ. addicts in areas vhere the incidence of narcotic use is high, )

The President 's Advisory Commission has . cited the need :t‘or seientitic evaluntion
or the work of these end other private ‘groups. Sone of them eppee.r to de ’
achieving effective results, and their activities should be encouraged.
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GENERAL QUESTIONS.

s

Copy the soramdoled words below on. a separage gnheet of paper. Unscramcie
the worcs, if you can, and write the correct word next to each item,

A Gy e
e ,*-’ v:;pe 1ip1‘ls SRR .,- N - e :
5285, |

B, esedstvi . et ' L.
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.13, munarjiaa

_ 14, dcoeine , -
.15, ddaciionti . | - e

“x; 3-Pomus:. Can.you. unscranble the following sentende? - R S
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Something to Think About

On a separate sheet of paper, write a paragraph or two about each of

the following questions:

1,

2,

3.

4o
Se

How have useful drugs helped to keep me in good health?
Why do you believe people abuse or misuse drugs?
What is yﬂur idea of a drug addiet? . .

What are some consequences of drug abqse?

What is society doing to assist f.hg addict who wants to stop taking

drugs?

.
e - . oy 3t
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' Wr!.te the following words on a aeparate sheet of paper, and define.them
as 'br:lerly a8 possible- ' .

1, sddetion L e
.2.,malgesic o RS
3. " constriction
4, convulsion
" S. dependence
. 6, depressant
7. dilation
8, ;txphoria
9. heroin
10, illusions
11, laboratory
.12, mineral
13, perception
.. physiology
15, potent
16, psychology
'17. rational
" 18, aociolo.gy
19 tolerance

20, unpredictable,
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* GDOSSARY
Tnis is a glossary of some of the words used :ln this publication,

Adaiction - A strong dependency toward some practice. If one is addicted
- - to a drug, there is an irresistible urge to- take the drug again,
The addict suffers distress and withdrawal if he is unable to
obtain the drug.

Aégx"essivene’ss - Taking the first step in an attack or auarrel, acuarrelsome,

Anpule (eﬁﬁul,u ampoule) - A sealed container, usually made of glass, contain-
ing certain drugs, The drugs may ve in lisuid form, or a pouder
to be mixed with a 1liquid, to be in:j ected into the body.

Analgesic - A drug used to relieve -pain.

Chemical - Of or pertaining to chemistry, or its forces or processes.. Chenm-
istry is the science that treats the composition of substances .
- and of the changes that they nay undergo.

Codeine - Obtained from opium, or made from. qorphine. It is produced as a .
crystalline powder, - Used for pain'.and coughs, Addieting, if

improperly used.

Constriction - Draw together., For example, the pupi»i of . the eye becomes |
snaller vhen it is exposed to a bright light.

Convulsien - Violent, uncontrolled contractions of the muscles. A spasm. ]

Creativity The ability to make or produce aomething new, The ability to
yroduce,

Crystalline - A substance that is like a crystal. A person can see through
a crystal because it is clear,

Dependence - A condition that develops vhen a perso‘n' takes a drug on a
periodic or continuous basis.. May be either physical dependence
or psychological dependence, :

Depressant - Something that lowers nervous or body action. A sedative,
‘Dilation - The process of becoming bigger, or larger.

Distilled - A way to treat liquids in order to separate them from other
substances, or to make them stronger,

Distoriion - Twisting or changing the meaning from that which is considered
normal or true,

Enzymes - Substances that chemically change other substances.
Euphoria - A feeling of well being., It is sometimes exaggerated or overdone.

Exhilaration - Feeling of great joy.
Fantagsy - TFree play of imagination., Image~-making power;

Felony - A crime vhich is punishable by ‘death s Or by imprisonment in a state
prison, .
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Glands - Organs in the body which produce substa.nces which the body uses.
(Examples: salivary glands, thyroid gland)

Ha.llucina.tions - Seeing or hearing things that do not exist. Can be ca.us'e&
by drugs called hallueinogens. :

Heroin - (Diacetylmorphine) A byproduct of morphine. Melts in alcchol or
. water. It is a white crystalline, odorless powder., Impure heroin
may be gray or tan in color. Heroin is very addictmg and is
nlegal for anyone to possess or use..

Hormone - A chemical substance formed in one organ.or part of the body and
carried in the blood to another orga.n or part of the body.

Iﬁusion -~ A view of something vhich is misleading or incorrect.
Inject - To force a fluid into the body (a ‘ood.v cavity, a blood vessel,
: into or under the skin) to relieve pain, or to prevant, or treat
disease,
Iiua:nity - State of being insane or "crazy". " A mentel d:lsease.
Juvenile - A young or immature person, or youtk.
Idboratonr A place where experimental studies are made,

Isxative - A substance used to loogen or relax, or espeeially :o relieve '
from comstipation. _ .

Marijuana (Marihuana) - A drug made from the dried leaves: of & hemp plant,

Mineral - Any substence which i3 neither vegsteble mor animal, s in tie
traditional general -classification of- things into three groups:
animl, vegetable, and mineral.

Misdemeanor - A crime other than & felony that is pmsnable by fine or
dmprisomment in the county jail or both, for less than one year.

Morphine - A by-product of opium, Coloriess , bitter crystals. Used to
deaden pain, Very addicting, if improperly used.

Rarole - A conditiomal relecese of a prisoner who has not served a full
sentence of confinement., .

Perception - Being aware of something.

Physiology - The study of the functions or activity of the organs and body
of a person during life. Anatomy is the study of the shape and
8ize of the organs and body of a person.

Potent - Having or wielding authority or control. A potent drug is ome that
- can have a powerful effect. ,
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S .-'jl'm'bo.tion . A period of trm of testing of eonduct to observe whether I
LR L e person can meet certain studnrds or behav:lor. e e

RN {'__':ipsycw.og The study of the mind. rmho:.ogms exphin w people act,
e th:lnk, andfeel as theydo. S

, Rntionsl A re.tionel person is one having reeson or underttending
"nespmtion - The aet of breathing y | - |
: .'Socioloy '.l‘he atudy of the ne.tnre, origin, and develoment of hmn
. society. ‘A sociologist. deals with the feets of erime, poverty, TP
_ . mrriage, divorce, education, e‘cc. L o LT S
Solution - A liquid tha.t eonte.ins a dissolved substance. o R
'-Stimlant A substa.nce that "pepa up notivity. -

Suspension w:l.thholding Por a ti.me under eertain eonditions, aueh as ‘
suspending the sentenee ona conuctedperson. T

Tolerance - Power to resist. When n person ta.kes drugs repeatedly,
body often requires la.rger and 1a.rger doses to produce s:lmar
Qﬁectso o L - .

‘Unpredictable - Not predietnble. When a person is unpredictable s It 13 not
possible to tell in advance how he- w:m. a.et. S

- ‘Unreliable - Not capn'ole -of being rened npon or trusted to ac’., in a eerta:l.n
way. .

Va.ccines - Substances obte.ined from disease-cmsing gem wh:leh are used to
prevent diaeue. Exanple- smll pom va.cei.ne .
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Suggested classroom activities for the study of narcotics

and dangerous drugs are described in this instructional-

bulletin. These sctivities may de used to supplement
those outlined in Unit V of llealth Science, An Instructional
Cuide, Junior iigh School (Los Angeles City Schools, Division
(L of Instructional Planning and Services, Publication MNo. X=74,
| . 1967.)
3
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SUGGESTED. Ac'f‘zvinizs

.(‘ General Activities:

Point out to class membérs current newspaper and magazine articles
relating to the use of narcotics and dangerous drugs. Also consider
movies and radio and television programs concerned with this topic.

. DPiscussion may be controversial and w:I.ll require careful planning
and txeatment. :

Prepare a scrapbook of news stories and pictures about marijuana and
dangerous drugs. Ask pupils to bring to class the news stories, and
Select a committee to work as a team in assembling the scrapbook.

Hith pupil assistance, prepare a chart 1*st:lng desirable personality
traits. Discuss wiet effect marijuana and drugs might have on each
of these traits.

Plan an "Art in Health Science Show." Pupils can prepare charts,
dravines, or cartoons showing reasons whv people use marijuana and
drugs. .

Ask pupils to write a brief description comparing the physical
characteristics of a marijuana cigarette and an ord:lnary cigaretta.

Draw a8 marijuana plant, and compare its characteristics with those
. of another plant, or plants, in the comminity. Note the d.fference
(L_ 4n leaf structure.

Bstablish a question box. Instruct each pupil to place two questions
in the box. Select a pupil to remove the questions and to present them
to a pamel for discussion.

Ask pupils to vwrite a composition about the importance of habit
patterns and the desirability of forming good habits in young people.

Work with the class or with a committee to draw a map of the comnity,
— ' pinpo:l.nt:ing wholesome recreatioual areas. :

s . Instruct pupils to prepare a diagram showing the circulatory system
. and illgstrating’ how substances are carried to all parts of the body.

Assign a library research project for the preparation of speci:al ¥
reports. Suggested topics include:

— 1. The Marijuana Act of 1937
' 2., listory of ilarijuana
3. Commercial uses of the Ilemp Plant
&. The Dangers of Using lHarijuana
5. How Marijuana is Grovm and liarketed d

N The Teacher may wish to add to this list, or select topics relating -
) (1,. to opiates, depressants, stimulants, and hallucinogens. *
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Aak a pupll to arrange a t:aped interview with a physician regarding
drugs and drug -abuse.

Prepare a lis: of sports and of social events, such as dances. Ask
pupils to discuss how the use of marijuana or of any of the illegal
drugs may affect a person's ab:llity to particioate.

Ask pupils to. list some of the druss used in their homes that may
' ' be putchased vithout a prescription. Request that they also list
gsome of the dangers assoc:l.at:ed with the use of each of the drugs.

Place the following questions on the chalkboard and ask class
members to answar them briefly:

1. What are the effects of marijuana?
2. In what ways is it hubit-forming?’

3. Does the use of marijuvana lead to the use of ‘héra:ln‘l Give
xeasons to support your answer. »

4. VYhat is the difference between pbys*ological and psychological
behavior? ,

( Divide the class into approximately five groups. Provide each group
S vith a prepared question, and allow the. grouns ten minutes in which
_ to prevare class presentations in response to the respective questions.

The following are eoxamples of the types of questions that may be
utilized in this activity:

1. llow can we help students in our age group to avoid the
ugse of drugs?

2. Yhat should we do if we learn that a ft:lend is using drugs
. 1llegally? :

3. Uhat is the responsibility of the community with regard .
to drug abuse?

4. What do you think about some of the statements that encourage
the legalization of marijuana? .

5. What do you think can be done to prevent the illegal use of
drugs?
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Reaction Tests: The tests below illustrate how" the nervous system
operates and how responses are transmitted from the oyc to the brain
‘and then to the haend or foot. - - o

o _ g ) Inatruct a pupil to stand vith h:ls feet together. Ask
? . : another pupil to hold a pencil about 30 inches above a
‘mark on the floor which the first pupil can réach with
his foot. Without warning, the second punil drops the
pencil, eraser end first. If the first pupil can move
: ‘his foot under the.pencil before it strikes the floor,
: : his reaction time is about two-fifths of a second.

Use a piece of paper about one inch by four inches. Hold
the paper just above the hand of a pupil who has his
thumb and index finger in position ready ¢o grasp the
psper vhen it is dropved. As the paper is dropped without
warninz, the pupil attempts to grasp the ‘paper before it
falls past the thumb and index f£inger. :

Place a coin in the palm of the hand of another person. '
The hand 13 kept outstretched, with the fingers outstretched
and palm up. Ask a pupil to place his hand palmuyp,

about six inches above the hand with the coin in it.

Without warning, the pupil without the coin will turn his
hand over and attemnt to extract the coin from the hand
belore The person with the coin tries to close his fingers

. over the coin to prevent it from being taken. The purpose
.1s to strike the hand below so the coin will bounce up

into the other pupil's hand.

o~

A Method of Teachin~ Vocahulary: Use larse cards on which are 'printed
new and difficult words from each of the sections studied. Each day,
display two or three of the cards in front of the room, where they
can be observed during the clags period. lYove the cards to other

o parts of the room as cards with nev words are displayed. Sometime

: during the period, discuss the words. Frequent observation and

R : discussion of the words help pupils to leam thecorrect meanin"s

. . and spelling.

; ' The Usé of Advertisements as a Teachins Experience: Ask the pupils

‘ to bring to class samples of drug advertisements. Discuss some of
the efforts to promote the sale of drugs. Im addition, discuss the
meanings of various slogars: that are used in advertising drugs, and
41llustrate howw some of the slogans are mislecading.
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“Manic Word" cané No. 1:

Pupﬂs -are. to write a word :ln each blank space which is opposite a
numbered sentence below. If the answers are correct, the ‘hagic word"
vill be spelled out in the vertical column.

St

-

EAVY -

1. _' What kind of an odor does opium produce? .
AT E N

4
3

2, Name one way in which opfum may be taken.

3. In vhat forn is morphine usually sold? P O H. D E_

= O { i W

4. that kind of drug is made from ooium? M RPHINE
S. Possession of marijuana is ___ . LLEGA L

6. Into vhat area of the body mi"ht a drug : {
be 1nject:ed’ ; V E IIN

“Mapic Word" Game Mo. 2:

Pupils are to find another “magic word" by uriting answvers to the questioas
"below in the appropriate spaces.

¢ 1. What is the color of morphine crystals? Wi{H I T B
2. A drug obtained from morphine is - B
 called | | HEROI|I|N
3. then the body craves more and more of a
- drugy 1t has built wpa . for it. TiOLER AN CE
. 4, Codeine is often used. to relieve pain S
‘and to treat a __ — .0 U GiH
.5‘. When a person déveiops a strong habit, , '
he has becone o . A DID|IT C T ED
6. Morphine — __ pain. RIELIETVES
7. Heroin resembles powdered S S U GIAIR

8. To stop using drugs, a person needs to | :
have strong will _ . P OIWIE R
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‘Word Puzzle No. 1:

Ask pupils to use the 17 words listed below in solving the puzzle. Draw
a line through each word as it is placed in the squares. The words may
zun hoﬁzqht:al’ly, vertically, or diagonally.

’pA R AG:I. /u.nv s o T Flki?l’E_ R aln |
IR R RIRTIR R RIKIRIR IR 18- B
Pl ol Plciu) 1 skl rlujclulRiNfA
of 3] o] r|uj¢|s| o sfajr|oje|s|n
'rxuvaz.oa]if:;&nzn
| &| 8| c|s|s| o ¥ £]n|Flefn]T|z
o of 1} w|s|o|s IfL M Nl E|R|T
vhu.«.n:.xuﬂn}arou:u
nlngaco'rrcsrrprn
'-'s‘s RIRRRIEK | sl ef 1| x|a
‘WMHALLUCINJOGENSBT
o ul ¢ u|E| 1) a 1-(1"1-: E| s| Al cl E
“’i;l'h (BARARTN zi* i} Al el x| =] T} s
{ v - 1. hallucinogen | 10. amphetamines b
: . 2. glue sniffer | 11. yellow jackets -
3. pep pills | | 12, stimlants
4. barbiturates | . 13. abuse
- . S. heroin | 14, opiate
. 6. red bird . 15. L.S.D. .
( 7. wmarijuana ; 16.. narcoties
.... 8. drugs - B . itip
9. depress .
; o ) . . -'1‘93.;.
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. Hord Puzzle Mo. 2: -
Point out to the class that the names of the following 17 drugs as well
... ag drug synptoms are included amonz the letters that appear im the chart
_ 5. on the following-page. Explain that drug names sometimes can be fdentified
" by reading .across the puzzle, either vertically or horizontally. '

1. Peyote
2. torphine
3. Cocaine
4. llescaline
S. Withdrav
6. Tolerance
7. Benzedrine
8 [ ] L [ ] s .D.
‘9, Marijuana
10; Codeine
11. Mbarbital
12. Acid
13. Dependence
4. Opium
15. Reroin
16. Barbiturate
17. Dexedrine
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The words may be across the papér either forward ot backward. The vords
nay also be fouid running up of dovn in a straight line ov diagonally.
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Word Puzzle No. 3 .

CoLY }hteh the nunbers below found within the rectangular blocks with the same
A gumbered blocks on page 10, by suoplving the missipg word. These words will
be across t.'xe poge.

1 A hospital for rehabilitatfon of drug addicts 1s located in
Fort Vorth, . (TEXAS) . __.

2. One of the opiates that is used medically to kill pain is —gmmmz .

B T3] A drug cbtained from the coca leaf 1s known as _ (COCAIKE) .

4.] All opiates are obtained from a plant called _ (POPPY) ___.

LS. l A common name for barbiturates 1s (DEPRESSAI'TS) .

LS. [ L.S.D. is made from the _ (FIUIGUS) _ of the rye plant.

7.1 The body system most effected by drugs is the _(ERVOUS) .

8.] Casnibus sativa is the source of _CIARTIUANA) .

9.1 An addieting drug produces gn.mnssz

‘] ~10. VL Behavior patterns vhich a person J.eams or acquires are called g 178)

i1, L Most of the marijuena smuggled into the tlnited States comes from
(MEXICO) o

2.1 Marijusma comes from a plant commonly known as Indian _ (HEMP) _ .

l' 13. | The registance of the body to a drug is known as _(TOLERANCE) . |
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We had no ordinary habits to kick. ﬁwn I came out of it, I was barely
alive. And I had another threat hanéing over me. I had had hepatitis, a
itvcr disease addicts get from dirty needles twice before. The firot.time{
do.etou told me I might not live if I came dowm with it again; The second
time, they told me, I would die without a doubt 1f wy resistance was ever
lovered again, Now I found myself near death, and I knew the chances of my
cani.ng down with hepatitis agai.n uere almost. 100 percent. I stayed in the
hospital'wurd for another nwnxh wuiting to die.

That I did not die is a2 miracle, but I decided that I could not and
would not use 1£f I lived, .i went back to prison for four years, and in that

. time worked toward an education and Iearnedja trade--things I should have done
years before,

When I got out of prison, I did not have s drug problem-~I had a living
problest. For I had lived as é dfug addict for more than 10 years, ;nd | §
didn't know any other way to live. I had to learn to live a normal lifée the
way other people have to learn a trade, And all the while I knew that the
moment I 'conld not handle my living problem, I would go right back to heroin.
Once, about a month after my release, I almost qucceeded in convincing myself
that I could fix--just one gimcq Fortunptely,'l had Seen'assoctating with .

- some other ex-addicts, and they were quick to point out that every time I
had ever gotten hooked, it was because I had convinced myself that I could
£4x just one time, .

Today, my old thinking patterns-~the patterns that told me it was all
right to smoke marijuana; that it was all right to use a little heroin; and
wound up almost killing me--gtill creep up on me occasionally. For as an
individual ex-addict, I could go back to heroin at aﬁy time; but together
with other exbaddictc. I have a tfemnndoua amount of strength.

Ihopei keep this streangth.
-213- .
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‘Magic Square' Game:

~H3gic oguare (ame.

Ask pupils to select from the words in the left-hand column the vords which best

answer or complete the statements in the right-hand column.

They should place

the nunber of each word in the proper snace in the “magic square." The total
of the numbers will be the same in easch row across and in each column down.

The four corners, the four center squares, and the diagonals also will total
this same amount. '

Answers: Statements: -
1, tolerance . @. subdtance that deadens the nerves
2. 1llicit b. obtained from poppy juice
3. exhilaration ¢. substance other than tar contained
4, marijuana in .tobacco
5. cocaine d. a product of fermentation
6. addicts e. dried leaves of the hemp plant
7. opium £. Indian hemp
8. caffeine g. Arabian name for marijuana
9. alcohol h. prohibits the importation, possession,
10. hashish production, and use of marijuana
11. potent i. producing poverful effects
12. nicotine jJ. state of well-being
13. intoxication k. obtained from coca shrub
14, eunhoria . 1. saw-toothed shape
15, HMarijuana Act of 1937 m. drunkenness
16. serrated n. the stinulant in cola drinks
17. cannibus sativa o. anything that is twisted or is out of
18. narcoties shape
19. distortion p. people who have the drug habit
20. glucose : -
A C D
18 7 12 9 ‘
E G H The "Magic Numbexr" is:
4 17 10 15 46
1 - K L
11 14 5 16
B 0o P
13 8 19 6 |
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§ Class Project:

d Provide the class with some empty prescription bottles, and allow the
: ' " pupils to examine them and to analyze the information which aomnears
on the labels. Each label probablv will include the following items:

1. Patient's name

2. Date

3. Doctor's name (and address)

4. Directions for use

S. Prescrintion number :

6. Nane, addrass, and phone number ‘of the pharmacy or
drug store e

Discuss these points-and their importance to the patient, doctor, and
the pharmacist.

In conjunction witn this project, collect sample emoty containers for
£ ) drugs that are sold without prescr*ptions. Discuss the information
] which appears on the labels,

Discuss with punils the importance of reéding labels and directions for
use of all medicines.
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. ~ 170 THE STUDENT

) - "Droppi..ng ptils" and "gmoking marijuana" are t_ioptca of current concern
to youth in ioday'; world. c&traﬂctoﬂ reporti gbout the effects of .

various drugs upon the individual aﬁq society may -be read each day in

wxpdr e §
PUEAEY TRC I g

nawspapers or heard on 'radio and television. broadcaseo.

PRUKIRTIANE M2 A1 TT RO

To provtde accurate tnfomtion, this publication contains the n:ories

of four young adultc who began expetimuung with drugs as teenagerl.

These are personal accounta of how their lives were spent. The former

s,
a Wiy e i Y

addicts have granted pemi.nion for thcir stories to be used to help
young peeple gain a better understanding of the rtskn involved in the
use of dangerous drugs and to help them to make intelligent decisioni with

% regard to this problem,

i | - +203-
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CASE HISTORY # 1

Smol:ing marijuana was first suggested to me I{y a friend, the same
age as me, while we sat in a park on a Sunday afternoon. I knew mri.juani
was illegal, but I was not afraid of it. I felt that if it were daﬁ.gerous,
I would recognize the danger in time. School and the park athletic program
held no interest for me, 1 was 12 years old and bored. To me, smoking
marijuana vas something differeut--somethiug that no other person I knew
had ever done and the idea seemed exciting.

About a week later my friend brought two marijuana cigarettes, or
®joints," to school. He had stolen them from his older brother vho was
8 user, but who refused to give his younger brother any. By thi: time,
I vas iook:lng forvard to trying the drug--I had somehow built up in my '
mind a picture of myself, high on marijuana, really enjoying 1if: for
the first time. Ve smoked the joi:nts behind the handball courts at school.
I had no idea how to smoke the drug, but I imitated my friend and began to
feel high. ' |

I was expecting to fecl ag if I were dt."unk, and I had made up my mind - |
to go home and climb into bed if I started acting crazy or walking fumiy
as a drunk person does. Instead, colors began to seem much brighter to
me, and I began to notice things that I had never paid ény attention to
before. Trees and grass and even the asphalt in the school yard became
very 1nteresti§g to me. I looked at all these things, and it seemed very
strange that I had always taken them for granted before. Most of all,
everything seemed humorous. Anything that was even slightly funny seemed
hiiarious to me--and the fact that I was sitting in a school room, high

on marijuana, and no one else knew, seemed funniest of all.
«206- -
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Aftervards, I decided that 1 liku_l marijuana, and that there was nothing
vrong. with using it--for hadn't I. stioked a joint with no harmful effects? 1
tiever happened to think that I had decided it was all right to coomit a serious
crime by doing something that I felt was no big thing, It was as £1f I had
decided to risk going to prison for stealing a candy bar, I had made & bad
decision--cne that was to affect me the rest "ot my life,

Because I wvas so young,' no one would sell u'auy warijuana, but I managed
to get a few joints from my friend, and fin;lly got some marijuana seeds and
plented a 1ittle "garden” in & vacant lot. Within six months, several friends
Qnd I were smoking uﬁjum regularly. Then a change began to teke place--

8 change vhich I never recognized until years later., | |

I began meeting more and more peopie wﬁo suoked marijuana, and becaure
they could tell by my actions that I wasn't a “square," they accepted ume as
8 friend, At thes same time, I began avc;i:dinz sll my old friends vho didg't
use. I did this for two reasons. First, iurijum was illegal, so I had to

" hide my using from my old friends., I couldn't t.:ry to "turn them on," unless
they were my very best friends, because ngct ;'»f them would be sure to tell
their parents, Second, as I began to associate more and more ﬂth other
users, I began to develop attitudes similar to t"hoi.ro'a We knew marijuana use
vasn't the iﬁartent thing in tbo' world, $0 ve tc':l.d ourselves t:hat"m were .
somehow “better" than non-users, and soon I convinced wmyself that my olc.l
friends were childish., What it boiled down to was that all of my interests
and activities revolved around obtaining and using marijuana; theirs revolved
around living and preparing for decent lives,

By the time I had a year of marijuana use behind me, I had come into
contact with all types of drugs. I had tried pills on several occasions,
but didn't like them much, and I had seen people using l{croin. What ﬁad
happened was that I found myself deep in & world of drug users, a world in
which all types of drugs flov freely.

. e s -207-
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I told myself that I could quit using drugs anytime I wanted to, but I
vas lylag to myself, True, marijuana isn't physically addicting, and.I would
have suffered few pains were I to leave it alone--but leaving it alone would |
mean leaving all my friends, forgetting all the i.nt:grests I had deveioped
vhile using, and trying to cope with a world I had left behind at the age
of iz. So I told myself that I just didn't‘gggg to leave marijuana alone=--
that I used only because I liked it, thus leaving myself open‘ for arrest or
deeper involvement with other drugs. I had trapped myself without knowing it.

Marijuana users tend to be snobbish, fhey look down their noses at heroinm -
users and addictQ. "Only stupid people use heroin," they would say. I was
no exception. I figured only a real foqi‘would get hooked on heroin.
Nevertheless, my friends and I saw heroin all the time, We ﬁnt heroin users
vho seemed to be normal people, and after ‘'seeing people "fix" a few times,
we uere;'t so afraid of needles. Finally, several of my friends began £ixing
occasionally. I was a little curious, too, but didn't feel any real desire
to try heroin. I did notice, howev;r, that heroin didn't seem as bad as I
had heard it was.. My friends acted as they always had; they didn't become
hooked Qvernight, as happens in phony stories of:drug use. I'began thinking
that maybe an intelligence person could use héroin occassiénally without
allowving himself to become hooked.

I still didn't use heroin for avhile--I couldn't. Midway into my 13th
year, the police stopped me and found an ounce of martjuaha in my pocket.

I was sent to juvenile hall, and finally to a county detention home, in which
1 had to stay £o¥ 14 months. I soon found that I didn't fit in--and I knew
that if I were going to live there for more than a year, I would have to
learn to fit in. In the outside world, the person who keeps his nose clean
is the most respected; in jail the person most respected is the person who
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comitted the biggast crime, the pera.o;wi;h the longest criminal record. . '
Among the drug users, my smoking marijtiana was child's play; all they would
'ulk about was their experiences with heroin, for it is a far more serious
drus Of course, I had been around heroin enough to "know what's happentns, "
so to fit tn I began to talk about heroin oxperiences, too. By the tme I
vas released, 1 really wanted to find out what heroin was like.

But in the outside world, I had trouble. I was only 14, so few people
vould sell heroin to me. Some of uy friends looked older thas I, | and vhen 1
got out of jail, I found that many of them were using heroin. So for about
a mouth, I fixed when I could get it. I didn't like my first fix--it omnly
nade me sick, but my friends seemed to enjo.y it, so I continued fixing until
uy body could tolerate it. In addi.tiun, my attitude toward heroin changed
cmldeubly. I had been told by people,who had never used drugs that people
become” hooked because heroin is so pleasurable that it cannot be reststed.
Heroin wasn't all that pleasurable to me; it relaxed me and made me feel
sleepy, but I still liked marijusna better.
| Then one da).v, I couldn't get any marijuana. The police had raided my

neighborhood and arrested all the sellers, or “connections,” For a day or

tvo, there was no marijuana or heroinm, but within a few days, there was nothing -

but heroin,

There is a simple reason for chis. A heroin addict has an intense
pbyotpal need for the drug. He will pay any price for' it. So vhen it is
very risky to aell heroin, the connection can simply increase the price or
decrease the quality of his merchandise, and thereby be willing to take the
added risk for higher profits. A marijuana user has no physical need; if a
marijuana connection raises his price, no one will buy from him, so the
wmarijuvana connections ia my netgﬁborhood- waited until the neighborhoqd

"eooled down,"
. =209.
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z ~ Soom, I was using heroin quite regularly.’ Of course, I could have gone.
to another neighborhood and found some .mrijuana, but it was much euie?
simply to stay at home and shoot heroin. I was careful not to fix too often

- to avoid gegting hooked, but in short order all of my friends were also ﬁsiﬁg
heroin--some of them quite heavily. It aeen;ed that all my old marijuana-using

T
Towen ;-;rlr»,!nﬂwrp e, Fry T g3 4

t—g‘v ,

fﬁeﬂs were now using heroin, I used heroi.n_' at first because there was no

qre BEs

marijuana around, but when connections started selling marijuana again, I

vy

stayed with heroin, only because the people I knew now looked down upon
z . marijuana using as a childish activity. .
. After a few months, I began to fear becoming hooked. But again, leaving -

MY 3T T

heroin along would mean leaving everything I knew. Besides, I had a police

record now, and I was a known drug user. I felt that I wouldn't have é

CRE NN Y P

' chanc_e 1£f I wvere to try to straighten up. I still felt reasonably safe,

{ however, for I knew many people vho had used heroin for months on and off
without becoming hooked. -

I didn"t know that getting hooked depended upon how much you use, how
often you use, and how resistant your own !:ody is. I figured that I had to
stop only when a friend vho had been using longer than I began to show signs
of addtg.tion.. | '

Then I &tacoveted, quité by. accidenf:, that .I was already hook.ed. had -
been for a couple of weeks, and didn't even know it,

It was right before Christmas vacation. I had decid_éd not to fix for
tvo veeks, just to make sure that I didn't become hooked. On the first' day,

I came down with what I thought was a bad cold. I couldn't sleep at all that |
uight, and in the morning my back ached, I was having hot and cold flashes,

and felt as if I had 10 cases of the flu all at once. And I really thought

I had the g1y~~for I had no idea what "k?.ekihg a heroin .habtt felt like. ‘ I
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Finally, I decided to fix, just to "cure" the flu, And as soon as I
did, T knew that I was hooked--and I knew vhat heroin really was. I had
iho impression that it was a fairly harmless drug, for it didn"t feel negrly
as good a3 the stories you hear make it out to be. I found it hard to bglteve
th;t anyone could geally become a slave to éhe drug, I even knew that in most
cases an addict coﬁld kick a habit within a v;eek or two and thereafter have
no physical need. It seemed that you would learn your lesson, and never
;gdn get hooked, But now I reali.;ed that a peraoﬁ can have an intense |
psychological craving for the drug once he.' feels it brings him from the misery
of kicking to a state of normalcy, Some drugs bring you up from normalcy to
8 condition we call "iugh"; heroin--vhen y:'n.n get hooked--brings you only from
aisery to mere normalcy. .But {t 15 easy to resist taking a drug when you |
feel normal--but try to resist it when you are miserably sick and you know
 that a‘single fix will "cure" you...at least for a little while,

-~

Over the next few months, I began using more and more heroin to “cure"

tfu sickness, and it became more and more expensive. By this time I had
' &topped out of school and began stealing.to support my habit, There was
 no other way, I was well enough known so that 1 rarely had trouble buying
heroin, but; getting the money was another story. I began stealing and

selﬁng merchandise; breaking into pay phones, cigarette machines, and. soft-
drink machines; and from other addicts I learned a great many other "hustles,"
or methods of supporting my habit.

Within a few years, I was a thief, burglar, confidence man, narcotics
seller, and pimp, all to make money for heroin. These are the types of
crines coomitted by addicts; other types, such as sex and violent crimes, are
rarcly coomitted by addicts dboth because there is uttlg money in such crimes,
and Secause herofn is a depressint ’ reduciné the sex urge and killing

aggteuivenén. Occasionally, however, an addict will commit a robbery to

cbtain money. 211 ‘
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I also went to jail and prison many timeo, each time completely kicking
my habit. Why did I xeturn to he_xjoin? Pirst, I was a known addict, I felt
sure that no one other than addicts would accapt me. Each time I got out of
Jeil or prison, I had two ways to go--either' into a world I knew nothing :about,
a world of "squares” who wouldn'’t accept me, or :I.m.:o a world of friends, in
which I would find immediate. acceptance, and a world comfortable even in {ts
m.hery simply because it was so £am}liar to'-me, Second, I had learned to lie
to myself very well., Each time I éot out, I would tell myself that I would
only f£ix once in a while, and avoid getti.ng hooked again. But of course if
I could think up an excuse to fix once, I could do it again. I never lasted
- more than three weeks befot;e I was hooked again.

Thi; lasted for more than 10 years. The end came-~at least for the time
being--after 4 series of incidents which almost killed me., I was released
from the California Kehabtlica£i§n Center, a state-operated prison f:or drug
. addicts, and immediately began using again., While in prison, I had nade
some contacts which allowed me an leat unlimited supply of heroin., I, aloﬁg
vith & girl with wvhom I was living, got hooked worse than we had ever been
hooked before. This went on for about six months--then our comnection was
arrested., From our cheap and plentiful supply, we ouddently found ourselves.
vith habits which cost roughly $300 a day, for each of us, to support on the
‘zegular heroin market, '

We vound up, about a month later, '1n Jail for first-degree armed robbery.
The girl with whom I was living attempted suicide twice and was taken to the
prison ward of Los Angeles General Hospital. ‘I held out for two days; then
1 went into convulsions, began vomiting blood in large quantities, and wound

up in the prison ward myself, in a deiirium which lasted. almost three weeks.

]
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We had no ordinary habits to kick. ﬁ‘hen I came out of it, I was barely
alive. And I had another thieat hauéing over me. I had had hepatitis, a
itvcr disease addicts get from dirty needles twice before. The first time,
do.ctotc tgld me I might not 1live 1f I came down with it again. The second
tine, they told me, I would die without a doubt 1f my resistance was ever
lowered again., Now I found myself near death, and I knew the chances of my
couing down with hepatitis agai.n were almost. 100 percent. I stayed in the
hoopital ward for another munth waiting to die,

That I did not die is 2 miracle, but I decided that I could not and
would not use if I lived. I went back to prison for four years, and in that
. tive worked toward an education and learned .a trade--things I should have done

years before,

When I got out of prison, I did not have a drug problem-~I had a living
problem. For I had lived as é dfug addict for more than 10 years, ;nd I
didn't know any other way to live. I had to learn to live a normal life the
vay other people have to learn a trade. And all the while I knew that the
moment I .could not handle my living problem, I would go right back to heroin,
Once, about a month after my release, I almost qucceeded in convincing myself
that I could fix--just one time, rortuqntely,.l had Seeu associating with .

- some other ex-addicts, and they were quick to point out that every time I
had ever gotten hocked, it was because I had convinced myself that I could
fix just one time,

Today, my old thinking patterns--the patterns that told me it was all
right to smoke marijuana; that it was all right to use a little heroin; and
wound up almost killing me--still creep up on me occasionally. For as an
individual ex-addict, I could go back to heroin at aﬁy time; but together
with other ex-addicts. I have a tfemendoua amount of strength.

I hope 1 keep this strength.
-213- .
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CASE HISTORY # 2

B .M age 17, I felt dncontcrtable ‘d.ﬂjl fxiends, hostile tovard my parents,
and T vas confused; I didn't know if ny'.fceungs were the result of my own
\!aff.ituga. or the fault' of others. When a friend offered me some benszidrine,
or “bennies,” I saw in them & chance to hide ny feelings. No one had to . |
pressute te into taking them, I jumped at the chance, hopipg to feel good
instead of bad,

1 thought that bennies did make me feel good. Under their i;nfluence._ I
could communicate with friends, anf vas no léuger hostile gowatd'my parents °
or bored with school. I didn't reslize then that oy "tmtai.lt happiness" was -
not real, but only the result o.f a drug. Also, I did not realize that this .
drug was taking a heavy toll on my body - I couldn't eat much and h.ad trouble
~ sleeping. I did feel happier, but I was qutckly. becoming a physi:al and
. nervous wreck, ' '

While using bennies, I met uﬁy other "pillheaca -méwgh ‘c.l.:em I'. cm.xld
obtain "reds," "yellows," and "blue heavens," gll barbiturates, in addition
. to bennies. I soon found that tak1n§ a few reds would uil.ow me to sleep even
.wpen I had been taking bennies. Oftén. however, the rcdo vyo’i:ld nake me .teel
drugged, barely able to move. At these ttﬁec; I would havo. to tuke even more
‘bennies to wake me up, Unfortunately, I would th;n be so0 ngwo;qo that I.vould
have to take even more reds to calm myself down,

In this way, I began taking more and more ptilc of all kinds, I didn't
even know vhat ‘some of the pills were. All I wanted was to change the way I
felt, for now I alwvays felt terrible. I had become vary much deﬁendent on
pills and all my friends were pillheads. I couldn't stop,
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Somehow, I managed to complete school, but X gound 1': 1mpos.ub1°e to
waintain a job for any length of time, I would get fired or have to quit
sgain and again because I could not pcrfom adequately while using pills.

I becane more and more involved in the drug world and began using marijuana
and even more pills. . _

I finally gave up working. altogether, I found that I could not suppoﬂ:'
ayself and oy pill habit on. a8 legal job. I began stealing, snatching purses,
and 1iving off other people. Shortly, not only were all of my friends involved
in the drug world, they we.rc also deeply involved in delinquent activities.
Of course by associating with them, I was taking a greater chance of getting
arrested and using more anti more drugs. o

I wound up spending four months in a staté hospital, a;.nost totally
insane from all the pills I had taken., But when I was released, my only

friends were still pillheads and weedheads (marijuana users). ! ithin a short

. time, I was using pills again, as heavily as ever.

After seven years of drug usé. I found myself using more than a.lumdred
pills a day. Drug use had ceased to be source of enjoyment long ago. It
had become a necessity, and I was physically, mentally and emotionslly
deteriorated. I had been to jail for stealing and I had to do something
sbout it.. ’

Fortunately, I went to a group of ex-addicts for help. All of them had
been through whag: I had. They understood me and were able to give .m emotional
suppoxt while I tried to s:ratght.en out my 1life. For months, I could hardly
talk and my hands shook constantly. Gradually, I began to rebuild uy 1ife.

I have been drug-free for almost two years now. My life has become m.ch
better, but even' now it is conatime; a struggle to resist the te!nptation. to

return to pills. I hope I never do.
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CASE HISTORY # 3

I vas 13 vhen I was first offered marijuana. Many of my friends in
Junior high school and most of my friends in the neighborhood were experimenting
with marijuana. At first, I refused to use it, for I had he&d and read that
marijuans vas a very dangerous ;lrug. After avhile, however, I began to doubt
what I had previously thought. My friends, instead of acting craiy, just’
.oemd to laugh' and have more fun ghgn they had ever had before. 8o, I.
began to get curious, | v
There were several reasons for my tinaliy deciding to 'try warijuana.
| Pirst, I had spent eight years in a nil:l.tary school. I had been an officer
and had received a great amount of respect and recognitiocn. Looking b'aek. ) ¢ .
think I became very dependent on this. It was a different story ;\ow.  § ;ru
tn. public school. I was just another student. I felt I was a ‘‘nobody."
P In addition, my parents split up about this time; and in fact, 1 fel:lthcy
‘were respondbh for my leaving military school, I felt so hortile over
| their divorce that I had gotten into a fight with a teacher and was expelled
from military school becauss of it, .
Thus, my trying marijuana was actually a way in which to ';get back"
at my parents, as vell as & mthoa of gaining the respect of my friends. .
O0ddly enough, I didn't like marijuana the first time. It only wmade me

dizzy. T had been drinking besr for soms time, and marijuana didn't seem any

.

worse, so I continued to smoke it. and finally acquired a taste for it,
My 1ife began to change in a number of dangerous ways, but to me,
sverything was getting better. My friends began to 'unpcce me more and more~-

only because I vas acting worse and worse, I had not only started associating

TR ¥ B T e SIS, gt the v

| with only drug users, but, also, with only the worste=acting drug users.
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What's more, I felt that the worse I acted, the better the chances would be
of my parents’ getting back together. I was trying to pressure them into
acting the way I wanted them to act; however, I didn't know what I was doing
to myself,

My behavior got worse a.m.i worse while I thought my life was getting
bettcr and better. I got in a couple of fights at school and came out'w!.nner.
This won me even more respect. By that time I was stealing cars and committing
other crimes just to keep up my reputation. When I was introduced to other
drugs, 1 was aslmost forced to use them just to save face.

From then on it was a down-hill road. I was so deeply involved in the
drug life that-it seemed as {f 1ife had passed me by--it seemed tha£ there
was no chance for me to catch up. So, when I began to notice that my friends
were using heroin, I started to use it too. I felt that I was trapped.

Mari juana smokers were just kids ncw, according to my friends, so I had to
- 80 on to heroin. . | |

Then things started happening to me that happen to all heroin addicts,

I started going to jail. In 1961, I was convicted for selling and furnishing
ﬁarijuam to a minor and was sent to the California Youth Authority. After
six monthp s I was paroled to Hawaii. 1 stayed there for three months and

* was arrested for possessing opium. Finally charges were dropped, and I was
sent back to Califoraia, but I had violated my parole. I was then.sent to
prison whexre I spent four years. .

It was during this time that I began to realize just how mixzd up X
vas. While in prison I joined Narcotic Symposium, a group composed of men
who want to live drug-free lives. After I got out of prison, I began living

-~ ——-

a way of life which to this date has allowed me to live without drugs. I

hope to continue living this new life.
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CASE HISTORY # &

. One of the most frightening things about drug addiction is that it can

h’ppen to almost anyone. While in the eighth grade, I ,was an honor student,

. feature editor. of the school paper, and had a B+ grade average. From all

appearances, I was the last student in school whom anyone would suspect of

beconing a drug addict.

It was at that time, hovever, that I smoked my first mari.juéné cigarette. . .

Why? The thinking and behavior which led me to try mari,juaita started sevg‘é'a_i‘
nont':h_a before with the death of my father. 1 vas very clo.se to him, and his
death affected me deeply. Then my mother had to place me in ‘a foster home

go that she could work and support us. Suddenly I had no pargz;tq. I migsed -
greatly the attention they used to give me, and not only was I terribly,

unhappy, 1 began feeling more and more inadequate. I told myself that I could

" regain helpful attention, or recognition, by doing an even better job: as
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feature editor of the student paper, but my feelings of i.nadeqdacy wex;e guch
that I felt I could no longer handle the job. My grades began to fall, and
one by one I lost interest in my many activities. I then lfnew ‘only one place °
where I could get the 'attention 1 ngeded wi.t:houf having to prove ny t'v'ox.;th: ‘
Among the ;':ln-crowd', " the "swi.uéers." I .only had to Qnioke a marijuana
cigarette to become one of them--an;l to get all the attention I wanted.

Of course I didn't know all of this when I smoked my ﬂrsf "joint."
All I knew was that, if I smoked a "joint," I would immediately becc;me part
of wvhat was to me an exciting illegal world. Wl';at's more, I really liked .
i\arijuana the first time. Previously I had heard that marijuana was a \'ré;y
dangerous drug; that people often become violent or insane vwhen under its

influence. After I smoked a "joint," however, 1 felt that everything I had

previously heard was false. 1 felt that people had been lying to me-=-and
-218-




that the only people who knew the truth were the "poih;adc." I thought they.
were truthful and much farther gway from the average citizen, whom I thought
was a liar. Actually, the "potheads" were being truthful, for the moat. part.
The trouble was that they were young and inexperienced--they had not smoked
énough marijuana or vi.ewed it objectively enough vo know the truth. Many

" of them were trying aincerely'to be truthful, but simply didn't have the
_right information. Those young “potheads” were like teachers with third-grade
educations--sincere, but uninfomd. Much the same can be said £or. the average .
citfzen. All he knows gbout marijuana comes from vhat he hears--and there
simply has not been enough research on marijuana. No one really knows vhat
marijuana doec; 80 the average citizen is often as sincerely misinformed as

the "pothead.”

As for me, I began to notice that more and more of my friends were

“potheads,” and that I was associating less and less wigh vy other non-using

~ friends. 'fhi.c was perfectly natural. 1 felt uncomfortable around my non-using
friends because I had to hide my marijuana use from them; I felt very
comfortable with my "pothead" friends, however, because I had nothing to
hide from them,

It was after I hed completeiy tnrnéd my back on-uy old friends and
‘started associating only with other "potheads" that 1 first met the biggest
danger of marijuana~--heroin., Many peogle say:;:hat marijuana leads to heroin,
but this isn't quite true. Exposure to heroin leads. to heroin use in some
cases; and, because marijuana is illegal, "pot!\eads" are often exposed to
heroin when buying marfjuana or just a.aaociattng with other drug users.

My own first exposure came at a New Year's party, five months after I
had smoked my first "joint." We ran out of marijuana and alcohol, and at
i:vo in the morning we could not buy more. | We had all been smoking marijuana

regularly for at least several months, so getting "high" seemed very natural
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to us, Now, all we vanted to do was to get “high," but no dtug vas available--

! | except heroin. A boy csme up with an "outﬁt," or heroin injecting equi.pment,

: and some heroin. Some of my friends tried some, and I became very frightened.
I di.dn't like the idea of sticking a needle in my arm, When my turn 'cm, |

: .however, “fixed" right along with my fri.endo, for if 1 dtdu't there was &
‘chance t!uc I would no longer be accepted. Algo, I had turned my back on all -
ny non-using' trianda', 80 I would have no friends at all, if I were no lou.ger
sccepted by the "potheads."

After ay first fix, my school attendance dropped to zero. ﬁte allowance
ny ;no_ther gave me was used io buy het:oin. This was the rgaul.t: of ny trying
oarijuana. At age 15, I was well on uy way to becoming a her.om addict. . "

1 didn't become addicted 1mdiaté1y, and, as long as I only used
hexroin occasionally, it was fairly easy to obtain a supply. Neverthc.ales's, .
heroin is f{llegal. Before I got hooked for the first time, I was artested -
and sent to juvenile hall. From there, I was seat to El Retiro, a detention .
home for girls, Five months later, I escaped and went Eo San Di:go, ﬁhere I
became addicted to'herotu. I was to remain a heroin addict for 15 years.

Again and again, I was arrested for comnitting _cr:lmuv to support my
‘hexoin habits. I have done time in so many jails up and down the California .
coast that. I have lost count. &hen, in i959. I vas aéﬁtenced to the California
Institution for Women, a state prison., When I was released, I immediately
became agldicted again, although I had spent several years in prison without
drugs. Using heroin had become the only way of life I knew. I felt sure'
that because of my background I would never agatg bg accepted into normal

& society. Because of this type of thinking, I returned to prison three times,

each time only to start using heroin .agd.u upon my rlease,

oy
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v It was not until 1962 that I started i:aking a realistic view of my drug
problcn. I thought back about. all of ghe kids who had started using heroin
with me, Many of them were dead. Mos; -of the rest were in prison for long
periods of time. I began to see that I was slowly killing myself with heroin,
and I searched desperately for a way out. |

Fortunately, I became involved with a group of former gddict‘a. All of
Ehem had been through what I had, a.nd all of them had a common goal: To °
learn to live without heroin. Some of them had not used drugs for many years;
others had not used drugs for only a week or two. Il;ou who had lived fm"
many years without drugq helped those who were just beginning, anc.l soon those
who were just beginning were able to offer help to other addicts themselves,
By sharing my strength, hope, and experience vith these men and women, many
of us have sanaged to live without drugs .as productive members of the community.

I have not taken a fix fc;r several years now, and, hopefully, I will

never again have to return to the misery I once knew.
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. 'APPENDIX "B"
CHEIN ATTITUDE AND INFORMATION TEST
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. TEENAGE OPINION SURVEY

This is NOT a iest.'

This is a public opinion poll. There are no right or wrong answers. .We
just want to find out what young people taink about different things. =

Be sure to answer eirery question. If you are nc}t sure, make your best guess.:

This is NOT a test.

DO NOT SIGN YOUR NAME.

DO NOT iVRI’l’E IN BOOXLET.. AN ANSWER FORM IS PROVIDED.

Here are.some things people say at times. Some people agree with them.
Other people do not agree. '

Do you agree or disagree ﬁith these things?
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1. Toema very lucky person.
":’ o '“2.’ I often th1nk that parents don't want thezr kids to have any fun.
) ;‘_ .. 3. You should never be loud around-the house.

4. There is not much chance that people will really do anything to ;,
make thxs a better world to live in. . , .

S. 1 can-get away with doing tnlngs other people can't,
. - 6. ilost policeren can be ;')aid' off.

7. There are many times when it's 0.K. to use bad words in front of
older people. :

: . . 8. Even when 1 get into trouble, I can'usually get out of it. .
9. You should always treat girls nicely, even waen you don't like thenm.
10. You're a fool if you beiicve what most people try to tell you.

: ({ . - 11. I hardly ever worry about anything. Things always come cut right in
the énd.

12. It would be better if more parents thought less about themselves and
‘ more about their kids. :

- 13. There is nothing wrong with talking with food in your.mouth.

14. I am sure that most of my friends would stand by me no matter what
kind of trouble I got into. .

15. Nothing can stop me once I really mak; up ny mind to do somethinz. -

16. Even in the worst kind of trouble, a kid can always count on his
parents to help.

17. ost policemen treat people of all races the same.
18.. The thing to do is to live for today than totry to plan for toworrow.
. _19. The police often pick on people for no good reason.

20, Sometimes I think peoplé like me are hardly good for anything. .
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21. Everything parents want their kid to do is for the kid's own good. .

22. The way things look for the future, most people would be better off
if they: were never bOrn., ... _ ... .

23. The pol1ce usually let their friends get away'with.things.

24, Parents are always looking for things to nag their kids about.

25. Everybody is just out for himself. ivobody really cares about anybody else.

¢
26. Even if you can’t stand some people, you should still be nice to them.

Here are some things that many people want. any people would want all
of these thlngs, but they might want a few of them more than almost any-
thing else in the world.

. For example. nearly everybody wants to spend a lot of time with good and
close frierds. But some people want to do other things even more.

Other people, though, would rather spend a lot of time with good and close
friends than do almost anything else in_ the worl4. tHow do YOU feel about this?

Think about each one of the following things very carefully. 1Is it one of
the things that YOU want more than almost anything else in .the world? If
_ your answer is YES, put an X in front of YES. If your answer is NO, put an
X in front of NO. . -
“Remember. you can't want everything more tnan anything clse in the world.
So be sure that you put an X in front of YES only for those things you really
want that much. "For all other things, put an X in front of NO even if you
want them. '

27. Do you want this much more than almost anyth1no else in the world?
To spend a lot of time with very good and close friends.

28. Do you want this much more than almost anything else in the world?
' To ‘always be doing a lot of new and exciting things--to be on the go
all the time.

25. Do you want this much more than almost anytining elSe in the world?
To be able to get otner people to do what you want.

30. Do you want this much more than almost anything else in the world?
To be very popular and have a lot of people look up to you.
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. 31. Do you want this much more than almost anything else in the world? -
s To be able to take things easy and not have to work hard.

: 32. Do you want this much more than almost anything else in the world?
o To be able to finish everything you start so well that you know it
: is perfect.

boaka " i‘y'-,a

53. Do you want this much more than almost anything else in the worldf
To be free to do what you want, and not be held back by other people.

RIEN T 1
!

‘34. Do you want -this much more than almost anything else in the world?
To be able to do things for other people even if nobody ever finds
out about it. :

R PN

35. Do you want this much more than almost anything else in the world?
To have ‘a2 job you can couat on and know that you can always get along.

36. Do you want this much more than almost anything else in the world?
To be able to keep up with the people you like and do what they do.’

o "’:"f(f\"‘.ﬁ’e‘ AN N

(GIRLS SXIP NU'iBER 37)

37. Do you want this much more than almost anything else in the world?
i . Tb be strong and manly.

" 38. Do you want this much more than almost anything else in the world?
To enjoy life by having lots of thrills and taking chances.:

39. Do you want this much more than almost ényihlng elée in the world? °* -

To have good taste--to be a person who can enjoy good mu51c, good
art, and the finer things in life.

. 40, Do you want this much more than almost anything else in' the world?,
Never to have any kind of sickness or to be hurt in any way.

liere are a few questions about you and your nome. PO NOT SIGN YOUR NAME.
4]1. Are you.the youngest person who lives in yohr houée?

42, Are you the only person under eighteen who lives in your house? .
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43. ‘Yhich of these statements best describes your attitude toward school?
1. I like it very much. '
2. I think itis all right.
3. I only go because I have to.
4. Don't know.

44. Do you plan to go to college?
1. Yes
2. No
3. Don't know

" 45. How important is it to you that you do well here in school?
1. Very important
2. - Somewhat
3. Not very

46. How important is it to your family that you do well here in school?
1, Very .
2. Somewhat
3. Hot very
47, Y%hat would you like to be eventually?
( 48. What would your parents like you to be?

49, Do you do anything now to earn money?

1. Yes :
2. No
50. Did you work last summer?
1. Yes
2. No
. 51. Does youf family get any ncewspapers regularly?
1. Yes .
2. Mo

§ © 52, Does your family get any magazines regularly?
1. Yes
2. No

1 B ey,
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§3. Is there anyone in your family you would 11ke to be like?

1. ‘other
2. Father
. 3. Brother
’ 4. Sister

5. Other
6. None

54. How many close friends do you have? )
1. None
2. One.
3. 2-3.
4. 4-5
S. 6-9
6. 10-14
7. 15-19
8. 20 § over

55. How many of them attend this school?
1. None
2. One
3. 2-3
4. 4-5°
5. 6-9
6. 10-14
7. 15-19
8. 20 & over

56. Do(es) your parents (father, mother) disapprove of any of your fr1ends9
1. Yes
2. No

3. Don't know

57. How much do you personally like to do the following thlngs’ Would you
say very much, somewhat, a little, or not at all? -

Go to the movies
Go to plays
. Go to concerts

Go to watch sports

Listen to records
. Discuss school work

Discuss current events

Watch television

Go shopping

Go to parties

Participate in sports

Sing or play music ' .

]
FrLaNEZonmEo®>
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60.

61.

‘ 62.

Do you drink any alcoholic beverages?
. None

. Beer

. Wine

. Liquor or hquour

ol A

Are there certain times you drink more than at other times?
1. With friends
2. With meals
3. Alone
4. Do not drink

How old were you wher you first had an alcoholic drink?
1. Under 11

2. 11

3. 12

4., 13

5. 14

6.. 15

7. Do not drink

Do(es) your parent(s) know you drink?
1. Yes
2. No _
3. Don't know % "

How many of your friends drink?
. Most

. Some

Few

. None

. Don't know

UL & L D
.

In your opinion is there anything wrong with drinking?
l. Yes
2. No

What would you say are the most important political or social issues

facing the country?

1. Civil rights
. Vietnam
Unemployment
Don't know

#b.blN
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73.

What is ycur opinion of United States involvement in Vietnam? Should
we esclate the war, continue present policy, de-escalate, negotiate,

or withdraw corpletely?
1. Escalate

2. De-escalate
3. Negotiate .
4. Withdraw
Does your opinion on Vietnam differ from that 'of your family?
1. Yes
2. No

3. Don't know

-

Does your opinion on Vietnam differ. from that of most of your friends?

1. Yes
2. No
3. Don't know

Phat is your opinion of the civil rights movement? In general, do you
thirx the rovozent is too militant, not militant enough, about right,
or wvhat? )

1. Too militant
. All right
ot rilitart encugh _ _
. iixed cpinion )

N

Does your opinicn con civil rights differ from that of your family?
1. Yes :
2. Ko .
3. Don't know

docs your opinicn on civil rights differ from that of most of your friends?

1. Yes
2. Mo -
3. Don't know

In x2gard to Vietoam, have you done any of the following things?
1. Discussed it with friends
2. Discussed it with your family
3. Joined a desmonstration or march
4. Mone of the above

In regard to civil rigats, have you done any of the following things?
1. Discussed it with friends

2. Discussed it with your family

3. Joined 2 demonstration or march

4. None of the above

Gere tiere any questions you found difficult to answer? ‘hy?
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| " WMAT 1 RLALLY THINK ABOUT DRUGS

This is 0T a iest

D9 HOT SIGH YOUR NAE

We want to know what boys and girls your ége think about drugs.

we are 0T trying to find out wihat any one pers~n thinks. TiIS IS NOT
A TEST. ‘le want to find out what thc whole class rvally thinks.

00 NOT SIGHI YOUR #AiE. Nobody will know which is your paper.
o not be afraid to show what you really think.

Do not leave anything out. If you are not surc, just make your best guess.
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Suppose you find out that onc of the boys on your block 1s using heroin.
What should be done?

1. Nobody should do anything. It is his own private business.

2. Tell the scnool or tie police about him.

ifere are a few things that people have said about taking drugs. Some
people agree with them. Other people do not agree. Put down what you
REALLY think.

von't leave anything out--if you are not sure, or don't know, just make a guess.

3. lieroin probably is not so bad fbr a person as some people say They
make too big a fuss about it.

. Just taking a little heroin once in a whilc never really hurt anybody.
. It's o.k. to smoke a little marijuana from time to time at parties.

4
S
6. Just the idea of smoking marijuana is the worst thing I can think of.
7. A person should never take iieroin no matter what..

8

. It's o.k. to use heroin if you feel like it, as long as you make sure
that you don't gct hooked. .

Some people say that fellows who use heroin arc different from other fellows. i
Other people say they arc about tiie same. !hat do you think?

Even if you are not¢ sure make your best guess. Do not leave anything out.

9. Vho is more intelligent?

16. Yho are more fun to be with?

11. tho wear better clothes?

12. iho get f?wer kicks out of life?

13. Mo have fewer close friends?

14. Who can get along better on their own?

1S. Yho are better able to take care of themselves? .
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lHere are some things people say about drugs. Some are true. Some are false.

Do ‘not leave anything out. Answer every question.

16.

17.

18.

19.

. 20.

21.

22,

23

24,

2sS.

26.
27.

- 28.

29.
30.

Heroin is made from the same plant as marijuana.

If a person is caught with exactly a quarter ounce of heroin on him,

he gets a lot more punishment than if he had just a little bit less
heroin. .

In a hospital the doctors usually don't give addicts any drug at all.
They just let the addicts sweat it out.

Most steady users began using heroin befbre they were thirteen years old.

It is legal to buy heroin from a drugstore but a person has to have a
doctor's prescription.

If the police find more than one-quarter ounce of heroin in a car, the
law says that just the driver is guilty.

Heroin can be brought for less than 31 a cap.

It is against the law to sell heroin or marijuana, but the police can't
touch a person if he gives it away.

All of the marijuana used here comes from other countries.

If a person-is caught with exactly half an ounce of heroin on him, he

gets a lot more punishment than if he had Just a little bit less heroin.
LI . “ M.

dost addicts who take the cure never go back on durgs again.

More g1rls than boys use heroxn.

1€ 4 person is caught w1th heroin vn hin but was not caught sellzng it,
they can't jail h1m for more than three years. |

A marijuana cxgarette costs about as much as one- cap of heroin.

No_cxty or county hospital wxll take in a drug-user for treatment.
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People who don't use heroin give all sorts of reasons why they don't try it.
For exanple, the main reason why one person doesn't try it is because he does
not uant to become a3 slave. to heroin.

You yourself may feel that, while this may be a good reason, there are still

better reasons, or you may agree with him that this 'is one of the main reasons ;
not to try heroin.

How do YOU feel about that reason?

31. You become a slave to heroin. You become completely tied down to the

_habit. Is this onc of the main reasons that would keep YOU from taking
heroin? : '

. 32. You will hurt the people who are close to you. Is this one of the main
reasons that would keep YOU from taking heroin?

33. After awhile the kick wears off but you still have to go on taking it.
Is this one of the main recasons that would keep YOU from taking heroin?

. 34. You become a helpless tool of the people who sell drugs. Is this one
( ' of the main reasons that would keep YOU from taking heroin?

35. People will look down on you. Is this one of the main reasons that
would keep YOU from taking heroin?

36. You'll be alone in the world. You won't have any real friends. Is this .
one of the main reasons that would keep YOU from taking heroin?

37. You'll lose your chances for a good job. Is this 6ne"9f the main reasons
that would keep YOU from taking heroin?

.- 38. You will never. feel safe from the police. Is this one of the main reasons
. that would keep YOU from taking heroin? ‘

(GIRLS SKIP NUMBER 39) ' . ;

39. You can't be the same as most of the other fellows any more--you will be-
come too different. Is this one of the main reasons that would keep YOU
from taking heroin?

40. You won't be able to work well or be good at sports. Is this one of the
main reasons that would keep YOU from taking heroin?

41. Your health will be ruined and life will be full of worries and troubles.
+Is this one of the main reasons that would keep YOU from taking heroin?

A2 i
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43.
44.

45.

Q e e

Where did you pick up most of what you know about drugs?

Check only one of these.
1. From reading about it ‘
2. From what the fellows talk about
3. From teachers in school
4. From my parents.
S. From what I myself see going on.

Did you ever see anybody taking heroin?

 About how many people do you know who use heroin?

Check only one of these.
1. One or two people.
2. Three, four, or five people
.3. Six or more people
4. 1 don't know anybody who uses heroin

Did you ever have a chance to use heroin?
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WAT I RLALLY THINK ABOUT DRUAS

.This is J0T a test

. D9 0T SIGN YOUR NAE

We want to know what boys and girls your age thaink about drugs.

We are iOT trying to find out waat any one person thinks. TiIS IS NOT
A TEST. ‘le want to find out what the whole class rcally thinks.

DO NOT SIG: YOUR AE. Nebody will know which is your paper.
Do not be afraid to show wiat you really think,

‘ Do not leave anything out. If you are not surc, just make your best guess.
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Suppose you find out that onc of the boys on your block is using heroin.
Ahat should be done?

1. Nobody should do anytiing. It is his own private business.
2. Tell the sciool or tie police about him.

-

., itere arc a few things that people have said about taking drugs. Sone
people agree with them. Other people do not agree. Put down what you
REALLY think. .
" von't leave anything out--if you are nof sure, or don't know, just make a guess.

3. lieroin probably is not so bad for a person as some people say. They
make too big a fuss about it.

4. Just taking a little heroin once in a.whilo never really hurt anybody.
S. It's o.k. to smoke a little marijuana from time to time at parties.

6. Just the idca of smoking marijuaﬂg.is the worst thing I caa think‘of.
7. A person should never take iieroin nb mat§er what.

8. It's o.k. to use heroin if you feel like it, as long as you make sure
that you don't gct hooked.

Some people say that fellows who use hdroin arc different from other fellows.
Other people say they arc about tie same. '/hat do you think?

Even if you are not sure. maLe your best guoss. Do not leave anythint out.

. 9. tho is more intelligent?
10. *“ho are more fun to be with?
11. tho wear better clothes?
12. iho get fewer kicks out of 1ife?
13. o have. fewer close friends?
14. ‘ho can get along better on their own?

1S. Yho are better able to take care of thomselves?
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Hlere are some things people say about drugs. Some are true. Some are false.

Jo not leave anything out. Answer every question.

16.

17.

18.

19.
20.

21.

22.

23,

24,
25.

26.
27.
28.

29,
30.

Heroin is madé from the same plant as marijuana.

If a person is caught with exactly a quarter ounce of heroin on him,
he gets a lot more punishment than if he had just a little bit less
heroin. .

In a hospital the doctors usually don't give addicts any drug at'all..
They just let the addicts sweat it out.

Most steady users began using heroin before they were thirteen years old.

It is legal to buy heroin from a drugsfore, but a person has to have a
doctor's prescription. .

If the police find more than one-quarter ounce of heroin in a car, the
law says that just the driver is guilty.

Heroin can be brought for less than §1 a cap.

It is against the law to sell heroin or marijuana, but the police can't
touch a person if he gives it away.

All of the marijuana used here comes from other countries.

If a person-is caught with exactly half an ounce of heroin on him, he
gets a lot more punishment than if he had just a little bit less heroin.

.’ ‘.:‘l. - % -".. [ .

iHost addicts who take the cure never go back on aurgs again,

" More girls than boys use heroin.

€ 4 person is caught with heroin on him but .was not caught selling it,
they can't jail him for more than three years.

A marijuana cigarette costs about as much as one .cap of heroin.

No city or county hospital will take in a drug-user for treatment.
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People who don't use heroin give all sorts of reasons why they don't try it.

For example, the main reason why one person doesn't try it is because he does
not want to become a slave to heroin.

You yourself may feel that, while this may be a good reason, there are still
better reasons, or you may agree with him that this is one of the main reasons
not to try heroin.

How do YOU feel about that reason?

31.

32.
33.
3.
" 35.
36.
7.

38.

39.

40.

41.

©

ERIC

A FuirText provided by ERIC

You become a slave to heroin. You become completely tied down to the

habit. 1Is this onc of the wain reasons that would keep YOU from taking
heroin? -

You will hurt the people who are close to you. Is this one of .the main
reasons that would keep YOU from taking heroin?

After awhile the kick wears off but you still have to go on taking it.
Is this onc of the main reasons that would keep YOU from taking heroin?

You become 2 helpless tool of the people who sell drugs. Is this one
of the main reasons that would keep YOU from taking heroir?

People will look down on you. Is this one of the main reasons that
would keep YGOU from taking heroin?

You'll be alone in the world. You won't have any reai friends. 1Is this .
one of the main reasons that would keep YOU from taking heroin?

You'll lose your chances for a good jcb. Is this one of the main reasons,
that would keep YOU from taking heroin?

Yov will never feel safe from the poliée. Is this one of the main reasons
that would keep YOU from taking heroin?

(GIRLY SKIP NUMBER 39) |

You can't be the same as most of the other fellows any more--you will be-
come too different. Is this one of the main reasons that would keep YOU
from taking heroin?

You won't be able to work well or be good at sports. Is this one of the
main reasons that would keep YOU from taking heroin?

Your health will be ruined and life will be full of worries and troubles.
Is this one of the main reasons that would keep YOU from taking heroin?
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43,
44,

45.
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¥here did you pick up most of what you know about érugs?

Check only one of these.
1. From reading about it _
2. From what "the fellows talk about
. From teachers in school
From my parents.
. From what I myself see going on.

LK N

Did you ever see anybody taking heroin?

. About how many people do you know who use heroin?

Check only one of these.
1. One or two people.
2. Three, four, or five people
3. Six or more people -
‘4, I don't know anybody who uses heroin

0id you ever have a chance to use heroin?
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-‘Birthdate Teacher
Month Day  Year R
{ Class Period Sex
1. Degree to Which Liked by Others
| 1 2 3 a 5

1. Tends to irritate--disliked by most people who come in
_ . contact with him.
.. 2. In general, not too well liked by others.
3. Liked as well as most.
4. Tends to be liked somewhat more than most. -
* S. Liked by almost all who know him.

Comments:

2. Conforming to Rules and Regulations

2 3 4 5
' [J L] ' t

1. ™arkedly resistive to all rules and regulations. Strong
measures often needed to get him to comply. Rebellious and negat1v1st1c.
. Tends to be somewhat nonconforming and resistive to routine
“and regulations.
Conforms readily as most. :
Conforms more readily than most to what is asked or expected. '
. Over conforming. Complies without question in almost all situations:

U\D?l ~N

Comments:
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3.

VLN

Appearance
1 3 5
] } J L ]
. Very sloppy with little or no apparent interest in how he looks.
. Tends to be on the sloppy and rather untidy s1de.
About average in neatness of dress.
. Somewhat neater and well groomed than most.
. Extremely careful about appearance and dress.

* Comments:

4.

Interest in Environment

1 2 3 4 5

] ] ] ] ]

1. Shows no indication of interest in anything that isn't of direct
and immediate concern to him.

2. Generally only interested in things that have direct bear1ng on
himself but occasionally will show mild interest in outside affairs.

3. Seems to be as intecrested as most in things about him that do not
necessarily have direct bearing on h1m. Some interest in current
affairs.

4. dJore interested than most in current events and happenings. Scems
to be up with things in a variety of situations.

S. Keen interest in a wide variety of happenings and events.

Comments :
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5. Leadership

=

1. Completely lacking ability for leadership or influence on others.

2. Somewhat lacking in ability for leadership.

3. About average in ability for lcadership. liot particularly out-
standing or lacking in leadership ability.-

4. Tends to be fairly influential with some leadership ability.

5. Tends to be leader in almost all activities he participates in.
Opinions sought and respected. Can readily influence and divect
groups. '

- Comments:

6.

Participation in Group Activities

1 2 3 4 5
| ] L ] |
1. . Refuses or avoids participation as much as possible.
2. On occasion shows mild interest and some participation although
generally not interested. :
3. About as active as most. ifay have a few he likes well, but others.
he does not care for.
4. “lore active than average with few exceptions. Participates in and
seems to enjoy a number of group activities.
5. Very eager to participate. Almost never misses an opportunity to
take part in a wide variety of group activities.
Comments:

£
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7. Participation in Athletics

1 ' 2 3 4 : 5

1. None--no interest or participation.
2. Little activity. Occasionally participates though less than most.

3. Average. '

4. iore active in athletics than most. ‘
S. To maximum--avid interest and participation whenever has opportunity.

Comaents:

{ .8. Interest in Opposite Sex

1 2 3 4 5

1. Shows little indication of interest in opposite sex. Seems to
dislike or avoid.

2. Only mildly interested.

3. About as interested as most. (Dating for H. S.)

4. Shows more interest than most.

5. Quite interested, almost to poeint of preoccupation.

. Comments:
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9. Over Expression of Hostility
1 2 3 4 S
[]

Frequently can be exceedingly hostile and threatening. May express

in violent fashion. :
Expresses ill feelings and hostility more readily than most.

About average in expressions of hostility.
Will express some hostility either very mildly or very infrequently.

Less expression of hostility than most'.
S. Never expresses any hostility.

H LN -

Comments: .

10. Submissive--Aggressive
1 2 . 3 4 S

1. Exceedingly'submissive. Conforms to others' demands without question.
2, Tends to be fairly submissive but will stand up for rights if pushed
too far.

3. Neither particularly aggressive or. submissive.
4. Tends to be on aggressive side but not overly so.

© s, Very aggressive in almost all situations.

Comments:
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11. Apathetic--Energetic
| 1 2 3 4

-\ N

Exceedingly apathetic. Little or no energy is directed into amything.

1.
:, 2. Rather apathetic. Little energy expended.
; 3. Neither particularly apathetic or energetic.
; 4, Tends to be more energetic and active than most.
§ S. Exceedingly energetic action. Expends great amount of energy outwardly.
§ Comments :
é 4 12. Cautious--Impulsive )
¢ 1 2 3 4 5
' ' ] ' ] ]
; .
: 1. Exceedingly hesitant and cautious. Never acts without thoroughly

thinking things through.

AP L Wt etne e o

2. Tends to be hesitant and thinks things through before responding.
3. Not particularly cautious or impulsive. ' -
: 4. Responds more quickly and spontaneously than most.
; S. Responds over-impulsively.- Little hesitancy or second thoughts to
; . his behavior.
: Comments :

{




13. Manifest Anxiety

] 1 2 3 4 5

1. Appears to be exceedingly anxious and upset most of the time.
2. More anxious than most. Tends to be upset often.
3. About an average degree of anxiety. - ot particularly anxious or
calm and re.axad. '
4. Generally appears pretty much at ease with self. Somewhat more
. caim and relaxed than most.:
5. Never or seldom manifest signs of anxiety. Appears calm and relaxed.

Comments:

' 14. Depressed--Cheerful

1 2 ' 3 4 5

] ! t ' ]

1.. Almost always depressed and down in the dumps.

2. Tends to be somewhat moody. -

3. As cheerful as most. :

4. Generally more cheerful ‘than most. ay have "low' periods but
- , don't last long.
5. Always cheerful.
3 Comments:
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15. Complaining--Noncomplaining

1 2 3 4 5

1. Complains excessively. Almost always complaining about one thing

°  or another. /
On the complaining side. ' ’
About average in tendency to complain about things.

Complains less than most. .

Almost never complains about anything.

(SR~ P N

» Comments:

16. Dependent--Independent

1 | 2 3 4 5

1. Exceedingly dependent--requires assistance or asks for help in
most things.
2. Tends to need assistance more than most.
3. -Not particularly dependent or independent. -
4. Will occasionally require or ask for help but generally does :
things on own more than most. :
5. Quite independent. Seldom or never asks or requires any assistance:

Comments : : P
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17. Irresponsible--Dependable

1 | 1 2 3 4 5

. Can't be depended upon to do almost any task without supervision.
Tends to be rather careless and irresponsible. Can't be counted
on to carry -through with responsibilities.

Neither particularly dependable or irresponsible. Dependable or
average. .

Can generally be depended upon. .fuch more conscientious than most.
Exccedingly dependable, conscientious when given responsibilities.
Can always be counted on to do his job in all situations.

S

o

I O N N e

3 Comments :

3 ' 18. Careless--Perfectionistic

2 3 4 5

3 1. Very careless, sloppy in work. Little or no self-criticalness.
2 2. Tends to be somewhat careless and critical of behavior.
- 3. Neither particularly critical or uncritical. '
: 4. Usually more critical and careful in behavior than most. !
é 5. A perfectionist in almost all that he does. |
. ] .
z Comments: '
~250- I
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. Over-all Class Adjustment

3. Poor adjustment. A good deal of difficulty getting along.
2. Only fair adjustment. Somewnat more difficulty than most.
. About average. :
4. Good adjustment. Only 2 few or insignificant difficulties.
- 5. Excellent, almost no problems in adjustment. Gets along
very well,.
" Comnents:

20, Personal Adjustment

° -

s

ceedingly peor.
zivly poor.
About average.
Better than most.
Decidedly better than most.

o
At b

“%

£

.
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»

Censiients : : .
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QUESTIONS 1 THROUGH 20 TRUE OR FALSE

1.

11.
12.

13.

14.

]5.

16.

17.

The drug abuser often suffers from the lack of proper
nourishment. .

Nine out of ten addicts stop using drugs with proper
medical treatment.

The difference between addicting and habit-forming
substances is that addicting drugs produce withdrawal
illness when not taken regularly.

Los Angeles County has the highest number of drug
arrests jn the State of California.

A major portion of ilfégal drugs are smuggled into
California.

A person using a habit-forming drug has to use in-
creasingly larger amounts of the drug in order to
achieve the same effect.

Drug dependence could mean either drug habituation
or drug addiction.

Teenagers are sometimes likely victims of drug addic-
tion because of the desire to be "part of the group."

The amphetamine drugs cause sleeplessness.

Amphetamines may be helpful to truck drivers on a
tong trip because these drugs help to hide fatigue.

Marijuana has no medical uses.

People who use drugs frequently have feelings of
being inferior.

Drugs obtainable without a prescription are usually
considered safe and may be used as the purchaser
wishes.

The plant from which marijuana is obtained has-no
useful purpose. ~

A drug addict is uéually accepted for addiction
treatment by any accredited hospital.

In the United States, heroin is used as a legal
medicine. .

Sleeping pills are not considered to be habit-forming
and may be used regularly.

'-253-

B b T S .



18. Morphine is helpful in relieving pain when used in
proper dosages.

19. A11 drugs may be habit-forming.

20. The Harrison Act which restricts the sale of morphine
and other narcotics was passed in 1914.

"QUESTIONS 21 THROUGH 55 MULTIPLE CHOICE

21. A substance, other than food, that affects body
structure and function is called:
a. A depressant '
b. A drug
g c. A narcotic
d. An intoxicant

22, Heroin is a drug:
a. Which only a physican can use
b. ~ Which is the same as marijuana
c. Which increases efficienty
d. Which is too dangerous and unpredictable even
for physician's use. C.

o
et

A type of drug which tends to speed up the nervous

system for short periods is called: .
a. Antibiotic T .
b. Stimulant B
€. Anesthetic

d. Depressant

24,  The barbiturate drugs do NOT cause:
a. Poor judgment
b. Drowsiness
¢c. Stumbling
d. Increased pulse rate

25, The Indian hemp plant produces a dangerous drug called:.
a. Marijuana ‘ n _
b. Mescaline . .
c. LSD 25 |
d. Benzedrine ‘

26. About how much money does a heroin user need to support
his habits:
a. $1.00 to $2.00 per day
b. $2.00 to $3.00 per day
c. - $5.00 to $10.00 per day
d. Over $10.00

; 27. Breathing toxic fumes of glue, gasoline, thinners, and

‘ lighter fluids may cause:

- a. Serious mental confusion . i
b. Increased thinking ability L ¥
C. Increased muscular ability '

d. None of these
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28. Control of dangerous drugs.is primarily the respon-
sibility of:
_ a. FBI
{ \ _ b. Food & Drug Administration
-C Burcau of Narcotics
d. U.S. Treasury Department

.29, LSD 25 is classed as a:
a. Depressant
b. Stimulant

c. Anesthetic

d. Hallucinatory drug

30. The 1ife span of the heroin. addict is:
a. Shorter than the average person
b. Longer than the average person
c. Same as the average person
d. No study has been made

31. The federal nospitals for the treatment of narcotic
addicts are located in:
a. Lexington and Dallas
b. Fort Worth and Washington, D. C.
c. New York and Washington, D. C.
d. Léxington, Kentucky and Fort Worth, Texas

32, The person who regu]ar]y ‘takes a drug like heroin
or morphine soom finds that unless he increases the.
dose, the drug no longer has the same degree of
effect., This is called:

a. Dependence

b. Anxiety

c. Tolerance

d. Withdrawal illness

33. Many drugs are much more dangerous when used along

with:

a. Tobacco

b, Food

cC. Water ,
d. Alcohol

34. A dangerous, intoxicating drug that is usually
smoked is:
a. Barbiturate °
b. Marijuana
c. Amphetamine
d. LSD 25

35. Narcotics are carried throughout the body most rapidly
by the:
a. Digestive system
b. Circulatory system
C. Respiratory system
d Musculature of the body
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36.

37.

-38.

39.

40,

41.

42.

- 44,

g

EC_ e e e

Full Tt Provided by ERIC.

Coffee, tea and cola beverages are:
a. Laxatives

b. Mild stimulants

C. Mild relaxants

d. Good food substances

Which of the following is NOT a result of the continued
use of narcotics?

a. Improved niemory and judgment

b. Disturbed digestion and breathing

C. Disturbed muscular coordination

d. Dulled senses, memory, and judgment

Which of the following drugs does not come from opium?
. Morphine :

b. Heroin

c. Cocaine

d. Codeine

A barbiturate is a:

a. Stimulant

b. Sedative or sleep-producing drug
c. Hallucinatory drug

d. Laxative

The term "assassin" is asslciated with:
a. Marijuana

b. Heroin

c. Morphine

d. Opium

Withdrawal symptoms from heroin include:
a. Severe cramps

b. Sweating

c. Nausea

d. A1l of these

Steps in treating an addict consist of withdrawal of
drugs; restoring normal body function; and,

a. Re-education

b. Help them get a job

c. Individual counseling

d. A1l of these

The odor associated with the use of marijuana is most
like:

a. Alcohol

b. Dried alfalfa or hay

c. Garlic

d. Decaying fruit

The body system most affected by the use of marijuana
is: '
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a. The nervous

b. The circulatory
;e C. The digestive

d. The muscular

45. The most powerful drug obtained from the opium poppy
is:
a. Codeine
b. Seconal
c. Cocaine
d. . Heroin

46.° The term "narcotic" is used medically in reference to:
a. Marijuana
b. The barbiturates
c. The hallucinogens
d. The opiates

47. "A state arising from repeated administration of a drug
on a periodic or continuous basis" is the definition of:
a. Drug abuse
b. Depression
c. Drug dependence
d. Euphoria

48. Habits differ from reflexes because they are:
a. Easily broken '
b. Acquired
: c. Required
i d. Natural

- 49, Risks involved when a person experiments with drugs
may be:
a. Malnutrition
b. Infection
c. Sensory disturbances
d. All of these

59. The commonly used drug, aspirin, acts as a:
’ a. Stimulant
b. Depressant
c. Hallucinogen
d. Laxative

\ 51. The drug user is basically:
; a. Quite brave
? b. Quite cowardly

c. Quite talkative

d. None of these

. 52. The drug addict is usually:
a. A selfish person
b. A generous person
> c. A liberal person
¢ d. None of these
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53. The drug "pusher" is anxious to sell to:
a. Young people '
b. Only older people ’
c. Both young or older people
d. Selected persons

54. When the addict uses'hgroin or "fixes" he is brought

from:
a. "low" to "normal"
b. "normal" to "high"

c. "Tow" to "high"
d. None of these

- 55, Marijuana is often smuggled illegally into the U.S.
in kilo bundles weighing:
a. 1 pound
b. 1/2 pound
C. 2.2 pounds
d. 1.1 pounds
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