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Thé Cenfral concern of this study has been the development and testing of a
| ‘typol.ogy of adult eduqation programs whl.ch take plafée ip unlx}ersity .resideht1al centers,
- Heretofore there h‘as.bee;n nb ffaméwoi'k anilaBle:to describe or define programs, to
‘,distinguish among varicus programé 'or to ;elate them tb @ach othe'f in artl'y systematic

way. Opinions about programs range from the position that every program is uniq'ue',

to the position that all programs are baslically the same, Thué, the major task of the

present studyWas to discover, inductively, if somewhere in between these two
"positions, there were a wa? Qf grm_iping programs, at some level of generality, which
. woﬁld result in a minim‘él number of meaningful program types. FCr the putposé of
‘this investigation ’an adult ‘educatibn »pz;ogram W'a;s defined as.ah orgahized groub
activity, involving temporary residence at’the study s.i‘t‘e as a planned part of the
activity, which is designed'to increa.se't.he knowledge, 1skill, of sensitivity of

individual adults; or to accomplish a task, or create a produé't, through group effort.

Purposes of the Study

" The major purpose of this situdy_ was to de'velo'p inductively a typology (or frame-
work) of adult education programs which would provide for the systematic description,
definition, and classi_ficatioh of the activities which take place in university centers

for continuing education. A second purpose of the étudy was to field-test the tYpology

and its elements. .

\ The Questions of the Study

The foregoing purposes were pursued within the guidelines of two sets of

general questions. First, can a typology of adult education programs be developed?




¥

Many adult educators seem to think that each program (i e., each conference, seminar,

. or workshop) is unique. On the other hand there are programs which seem to be very

similar to other programs and very unlike others. There apnear to be characteristics

-(or elements) which are common to many programs, but it has not been at all .clear

what elements distinguish one kind of program from another kind The problem, then,

is to identify, describe, and define clearly such elements through inductive processes,

| trying at the same time to be aware of the many different potential elements suggested

in an existing literature which is largely descriptive in nature. In addition, the elements | :

inust be related to each other in a systematic way which will help t 'inc'rease our

understanding of educational programs. The ultimate goal of the study was to relate

| whole programs to each other in a similar systematic manner,

Second, to what extent does the typology satisfy certain criteria which should

be met by a valid classification scheme of the. nature described in the dlSC’LlSSlOl’l above?

Specifically, can other investigators and practitioners use the 'typology and its elements
with predictable results? Does the typology (or its elements) suggest new relationships,
questions, and hypotheses about prog.ra ms which c’an be tested'r | Are the typology and

its elements sufficiently comprehensive that all programs can be described and assigned

to its various classes'? Are the typology and its elements consistent with existing

et ek A gt

research results? And, to what extent are the typology and its elements accepted by
workers in the field of residential adult education? These questions will be answered
by subjecting the typology and its elements to a rigorous series of tests to determine

the extent to which the criteria are met.
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7Tei The first task of the study was the selection and. ,_deyeloprnent of an adequate
S fiethodology and research'design. which would 'fulfi_l_l* .and_incorporate the theoretical

‘%"h’d*'r’nethodologieal bases. .and requirements of' the investigation. The general 'frame- )

work selected for developing the i;ypology has been described by lorenz as_ "the

. “Eclassical three steps. of indiici:ive science- collectmg the. basis for induction, clas-
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' L-sifying it systematically, and abstracting lawfulness, "" .The first step of this pro-

Lad I YR
- .

incess was terrned’ i'»nduvctive-ranalys_,is in this investigation.and focusse,d upon,am‘,'hoi,isti_g,, !

-

ﬁ'iﬁi’pr?essio'nist’ic study of;.programs.,with a ‘vie,w,tcward sorting .them. into groupings of

L~~J.s<-;*emim_:11y similar programs. -This was followed by. an "elemental analysrs“ of the -

[ - [
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" 'groupings of progr.ams in.Wthh' Spec:ific progra‘in _eleﬂme_nts or indicators were. identifi'ed‘
‘through intensive analysis of individual programs -within each group. .The concluding -

"~~=‘fst’ep'was a "synthesis," a re-combining of the program elements in order to define,

S ~deéscribe, and organize systematically the se‘verei _-prqqratg..’gypesh into the tYP019'gY-‘
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This three step process was employed in a pilot study, which was conducted
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to determine the feaSibility of the investigation, to identify inductively Specific a
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. elements of progrems and to st and refine certain aspects of the study design.
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study attempted to focus as directly as possmle on t the known educ‘ative aspects of
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proqrams which could be clearly identified In this phase three progrem elements

(obJectives, interaction patterns, and time) were developed from an inductive analysis

- of 16 programs conducted at the University of Chicago Center for Continuing Education.
Once proven useful, the three-step inductive process was also utilized in the analysis:

of progra m data.

lkonrad Lorenz, "Gestalt Perception as Funda mental to Scientific Know-
ledgey, " translated by Charlotte Ghurye, General Systems, Seventh Yearbook of the
Socjety for General Systems Research (Ann Arbor: Society for General Systems Persarch,
1962), p. 38.
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, . . Definition of Key Terms and Concepts

A number of specific terms, concepts and principles were identified and

defined as a result of the pilot study and are as rollows.

In olassification theory,

a txp_e_ Is a phenomenon or object that exhibits the characteristic qualities of.a kind

| group, or class of those objects or phenomena;

it serves as a representative or

-

model specimen. ! Therefore, a program type, for purposes of this study, is & de-

scription of an educational program which serves 'as a model specimen, it is based

‘on grogram elements and their o_r;ganizmg prmmples A program elemen is a component

or constituent part.of a whole program. 2

An orgamzing prmcip_le is a concept or rule '

, Wnicn furm the basis for expan ding (iogicali

dmg) and syste zing program

elements and program types.

A tzpology_ls defmed as a clasmficatmn scheme ordered

and arranged on the basis of an ‘organizing prmmple or on the basis of a set of organi-

: zing princrples. 3

The _ypoloqv of adult education programs m univer51ty residential

centers develo pedin this study, therefor

e, cons1sts of several proqram’ types, each .

ordered and arranged in relation to the other program types on the basis of a set of

organizing principles, and each serving as a representative specimen for one or

another kind of program.,

To illustrate similarities and differences, and to bring

- together those types of programs which a

- kw5
- o
N —————

zgg are grouped together in classes which consist of one to four program types.

re related to each other, the various program

L A s

Each class represents different levels of the typology.

1_(_)l:ford English Dictionary (Oxford: The Clarendon Press, 1933), XI, 556.

20xford ‘Enqlish Dictionary, III, 82.

3Dav1d R. Krathwohl, Benjamin S. Bloom, and Bertram B. Masia,

Taxonomy of Educational Objectives: Handbook II: Affective Domain (New York:
David McKay Company, 1964), p 11,
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Since there were an unknown number of potentiai program elements and

organizing principles the determination of these might have been arbitrary. To

'avoid this possrbility, four guidinq principles which also became characteristics

ey b
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of the typology, were ada pted from Bloom to guide the investigator in the selection
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of program elements and organizing principles, and the establisnment of the pro-~
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| gram types. .To msure that 1n 1ts final form the typology was easily understood and
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used, it ‘was checked against the _q_id g QI’lI‘lClQleS at each step in the development
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iprocedure., The four guiding pr1nciples are: (l) the typology is based on edu ational
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distinctions; (2) it 1s Qgi ally developed (3) it is descriptive' and (4) it 1s set
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At a level of generality where loss by fragmentation is not too great Ry T , ’
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v ’Selection of Respondents- and Data Collection: -7 - zz- - oL
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o In order to provrde a comprehensive study of as many kinds of programs as

-~

possrble, a list of all ‘known residential centers in the United States was compiled
Four university or college centers plus- the University of Chicago .-Centersioerontinuing

Education were selected to provide data on"tHé Basis of the diversity of programs con-

Q-n.nd -

ducted collectively by the centers’. ‘Three were large, yeararoun'd operations, with

o

multi-purpose, broadly based programs, two operated smaller ‘progra ms which were

SN e e i s 31
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"'*'"'unique in purpose and location, =In addifion’,” thié‘centers. met..these criteria- (1)

e a0kt e w7 iy -

each center was located in the Un1ted States East. of the Continental Divide, (2)

- rm———
¢ mebesn s - canre aw

- "indwrduai staff members were involved in the plannmg and conduct of progra ms;

R T e ron

(3) the staff consisted of at least twopersons who were wrlling to spend six to ten

hours providing data; (4) individuals were on the staff for most or all of the period

- -
e g n - . o
o . - . s ~
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-

lgenjamin S. Bloom et al. | , Taxonomy of Educational Objectives:
‘Handbook 1: Cognitive Domam (New York: Longmans, Green and Co., l956),
pp. 13- 15.- , . _4._
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’ undor study, ]'oly 1965 through June 196.6;‘ '(5).not frlore.than on,e-ceriter’ was located
in any given geogra phi'ca‘l a;ea. Some 480 ‘pr.ogra m‘.s Wefe conducted in these ,cén.ters ,
duri'ng the study period, and dato were octualiy coliected,on 425 progra ms (there were
;nsufficient data on 55 orograms).v 'Ut’i'lizi'ng an instrument incorporating the three .
. program elements ide‘nt’ifieo in the pilot stud&, t}}e investigator described 226 programs |
5conducted at the Chicago Centor and four program directors ahd 11 conference co-
: ’ordina;cors described 199 progréms at the other four centers.
An interview was conducted with eaoh of the four program diréctors..and with the
- most expérienoed coordinators in each of tﬁree centors. An interview was also conducted

- with each of the four professors of'aduit education who have published materials on

adult education ‘méthods and techniques or residential progra ms.

Data Analysis and Testing
The data on the total of 425 programs were analyzed by the investigator and in-
ductively sorted into twelve hierarchically ordered program types, which comprise the
typology of adult education programs.
Following the analysis, the threo program elements and the typology were tested .
by determining the éxtent to which they met five criteria: commonicability, compre-
- 777 hensiveness, usefulness, consistency, and aooé_;;tanice.» Data for testing themtyw;olo'gy

~ and its elements included the following: a test-retest reliability procedure; a test of

objectivity; eleven interviews as noted above; and a review of relevant research and

R sare

theoretical literature.

Development of the Typology

This portion of the study was directed essentially at the first question raised

earlier: can a typology of adult education programs in univers‘ity residential centers

v, L e
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' -action, objectives, aud timing. Interaction is a bi-°polar element and' is based on

| ~-% &7 During the pilot study three program elements emerged and were labelled inter-

',‘éon sts of eight %inds of interaction, and at one end of the continum is a didactic,

-Jécture-type situation in which teachers have full responsibility for carrying on the |

Eé “deVeloped through inductive proce'sses?

.tﬁe flow of direct communication among all actors in the learning situation. It | .

<

learhing situation and. students listen passively At the dialectical pole of the

continuum communicatiorr. flows -among all present, res ponsibility for the activxty :

Fésts on all .present,. and ,,eaoh person has opportunity for extensive participation,
The interaction element draws upon Ginther's bi-polar conception of the field of "
‘programming, l and is described in Appendix I. . . -

The element ob]ectives as utilized in this study was an adaptation of the

b e o .o
By e b

cognitive and affective domams of the Taxonomy of Educational Oblectives 2 The

two hierarchical domains were divided into three levels: low middle, and high levels

-
e -y

of objectives and both cognitive and affective obj ective.s were included at each level

e

as indicated in Appendix II.

...n..‘,.,, ey . o= .- .

The program element time 1s a pervasive and important element that was used

e R e L AR YL WL o N o oo ¥ . . P
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in several wa ys in the study First, it was used to determine the length in hours of
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each interaction session, with the result that 1t was poss.ible to calculate the |

e oy

AR -

: e ¢ el ShoA e r e TR A0 e el

o

proportion of total program time that was devotea to each of the eight different kinds

B o, -

-

of interaction The proportion of time in a program for any given interaction pattern

may range from zero per cent to 100 per cent, and time therefore became an integral

1'_[ohn R. Ginther, "A Conceptual Model for Analyzing Instruction," in Programmed
Instniction in Medical Education, ed. Jerome P. Lysaught (Rochester, N.Y.: The
Rochester Clearinghouse, University of Rochester, 1965).

2Bloom, Taxonomy: Handbook I; and Krathwohl, Bloom and Masia Taxonomy:
Handbook II, . i .

- =7-




part of the interaction element, Secc.:md," it was ﬁsed to de{t‘ermine the total length
~of each program in houfs and days, with the resultv that 'empirical differences
betwee‘n a@ number of program types were identified, Third, time was important in "
relating sessions to éach other with regard to intensity of content-and experiences
4and‘ Sequence of activities, -
Data on objectives, interaction patterns, and time of the 425 programs were
| inductively ana lyzed'by the -investigator; there. etperg‘ed from several analyses twelve
Program types which COuld be logically ordered ipto five rhéjor clésses. Each prb-
.gram type ans £h,en described by the investigator in terms of its (a) program objectives,
(b) program format (g) 1',' aﬁd (c) ti'mé; Two other factors (a) nature of partic‘i'pants,,
and (b') artic.:‘ulatiq'n of i:he program's'l'earhing expefiences, emerged from the data
apélysis and were useful in several c'a,ses in differentiating amon‘g some types of
programs. |

A synopsis of the t'ypology is presented below, and for purposes of communica-

| bility a descriptive l{:bel has been attached to each program.

A Synopsis of the Typology of

Adult Fducation Programs

Class A: Acquisition and Comprehension of Information 5rtf<riromédqe

A.1l. Basic Information Proqram.——Dissemination of the latest information
to experts in a field of study ar‘a‘discipline.v The program format
utilizes didactic forms of interaction, and involves a minimum of
articulation between sessions. The average program is about 1.4
days long. : « | |

lrhe program formats, which are refined combinations of the interaction
patterns, are ordered by three organizing principles: (1) the flow of communication
within the program formats; (2) the passiveness or activeness of the student; and
(3) the res ponsibility of teachers and students for carrying out the activity. The
combining of these three principles results ipn acontihuumwhich ranges from a didactic, -
or teacher-centered pole, to a dialectical or student-centered pole.

-8~
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"3 "A.2. Introductory Instructional Program.--An instructional program
- systematically presenting a carefully defined bedy of basic

= " knowledge (principles) to students wio have a minimum of

- previous formal study. The program format may vary con—-

i Siderably, and involve lectures, panels, sub-group work

) sessions, and occasional independent study. The sequence

¥ “Tof activities is carefully planned to provide progressive and

| developing experiences for students. The average program

".is about 4.5 days long. ' '

—

e
T

«

A-3. - Exploratory Program: :-.-Exploratmn or discussion of a problem

L by a general audience. Both lecturés and discussion op or=
~ "TT==-"F. . tunities are provided.. Articulation between sessions is greater
N o thc.n m A 1 The average program is about 1.6 days long.

~ v o e

.......

o Class B: Agphcatlon of Knowledqe to Partlf*ular Sltuatlons

~ - W e
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o .B.l. Advdnced Instructmnal Program. -—-An mstruutlonal program
A el ~in'which the student acquires understandmg of a body of
basic knowledge and skills in applying that knowledge. The
- student often has extensive practical experience and perhaps
a little formal study of the subject. The greater emphasis
>~ here on-application distinguishes this program from A.2.
Lectures and group discussions are split about equally in the
program format. Students often have independent tasks to perform.
The sequence of activities is planned carefully to provide
" 'progressive and developing experiences for students. The
average program is about 3.7 days long. -
B.2. Organizational Meeting.-~The purpose of this meeting is to
i make decisions or solve problems pertinent to the on~going
activities or purpose.of the organization. The program format
includes both didactic and dialectical interaction processes.
e Typical activities include lectures or ‘feports with frequent
C.z7z .- . discussion from the audience; also included are committee - e

m o
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meetings. “BAfficulation between sessions:is usually not
t,. great, and often is based upon parliamentary procedure.
e o= —~The average length of programs is about 1.6 days.

B.3. Problem-Solving Program. --Discussion or exploration of a R
"=~ problem by means of the discussion. This program differs '
' frorp A.3 in that the participants here are more actively
working for answers. Mostly dialectical or discussion
processes are used, with occasional analytical speeches.
o One session clearly provides the basis for subsequent
,iew.- --. . Sessions, although not quite to the extent necessary in
/. instructional programs such as A.2 and B.1. The average

length of programs is about 1.7 days." |

Ve
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“B.4. Understanding Human Behavior Program. --An intensive program
R In which individuals try to understand themselves and others
better through the experience of interaction with other people.
The program format is dialectical, and uses the face~to-face
group. While the program develops progressively, and in
@ more integrated way than almost any other program type, it
takes a sophiéticated observer to detect the group phases. The

average program is about 2.9 days 1png.

"Class C: Analysis or Exploration of Situations - |

‘C.1. Analysis of Issues Program. ~~The analysis and discussjon of
o major social or public issues by confrontation of knowledgeable
participants who hold differing. and often opposing views.

- Format usually conrists of g series of dialogues, or discussionS',
among experts. Some programs use a generalized problem-
solving process in determining the Seéquence of events, though
others use only a topical,somewhat arbitrary sequence. In
the first case, each Session provides information necessary
before moving to the next session.. The average program ' is
about 2.0 days long. | ' -

C.2. Situation Analysis Program. --The systematic exploration and
analysis of a problem or situation iﬁvdlving identification of

‘the constituent elements or parts of the situation. Undertaken

by a group, which hopes to Propose some action to solve

--~  the problem, most of the time is spent in discussion groups.

- Articulation between sessions is based on a problem=-solving
Process or sequence in which each succeeding session depends
on what happens in earlier sessions., The average program
is about 1.9 days long. IR

Class D: The Synthesis or Creation of Plans or Products

"D.1. Disciplinesywrifl;lesis Program. --The g'caa‘l”,of_this, program is

......

the_study of a diccipline or fieid of study in order to organize

it and derive a set of lew questions or hypotheses for further
research. Participants are nighly skillful and knowledgeabie
researchers. Analytical lectures and group discussion '
comprise the format, A problem ¢ ulving Process with its own

- inherent sequence of activities forms the basis for internal
organization of the program. The average length of programs
is ahout 3.8 days.

..10...
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processes usually involve a great deal of discussion activities,
but may include some lectures. -Participants are highly knowl-

edgeable about the content of the plan. As in C.2 articulation

is based on & problem-solving process. The average length

of programs is about 2.3 days.

Class E: Integration of Personal Values Program
To achieve, in the individuai, the integration of personal
values in one or more aspects of his life. Interaction
processes involve lecture, discussion, and independent
study. Articulation between learning activities is high
with special attention being focussed on reinforcement
and progressive development of the individual. The
average length of programs is about 4.2 days.
The .ajor classes of the typology are based upon the objectives of the programs
‘and are ordered hierarchically according to the complexity of behavioral objectives.
Class’ A is the lowest level of the typology.and emphasizes gimple cognitive be-'
haviors. Each higher (or more complex) level includes the behaviors of levels below
it.

Within each of the five major classes the-pr'ogram types .are ordered on a
continuum according to their program formats (which are composed of both the
interaction and time elements). Program types in Class A tend to exhibit a variety
of program formats because the lower level objectives appear to be able to be

or b i epwies ey -

achieved by a variety of interaction processes. Conversely, program types in

.Classes, B, C, D, and E tend to have principally dialectical formats because
the higher level objectives appear to require a considerable amount of active
" participant involvement. The distribution of programs among the program types

is shown in Table 1.

_11_
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TABLE 1

DISTRIBUTION OF PROGRAMS AMONG THE PROGRAM TYPES

N=425
- Type of N Type of N
Program ' ' . Program

A.1l 164 B.4 5
A.2 . 87 Y o N | : 3
-A. 3 .39 ' - C.2 14
‘B.1 4 : " D.1 4
"B.2 9 D.2 24
B.3 22 E | 3

' Unclassified 7

illustrative examples of two actual programs are presented. An example of Program
Type A, 1 is the "Autumn Meeting of the Amerlcan Physmal Society, " in which the

major purpose was to present reports on recent research achievements in physics.

[T e

ten minutes of questlons. o i e

e h 1 O mres 18+ e .
o o

In contrast the "Cross~Nat1onal Conference on Childhood and. Adolescence"
is an example of Program Type D. 1. The major purposes of this conference were
(1) to originate proposals and develop concrete plans for joint research in ch11d-
hood and adolescence on the cross-national level, and (2) to exchange information

‘ am.ong researchers about projects now in progress. The program lasted eight days,

with 30 research sociologists,. psychologists, educational psychologists; and-

-12~




' 'v human devel’opment specialists from eight countries. ‘I‘hey were assisted by 11
recorders and'research assistants, and by 712' guest experts who attended one or'
two‘ session.s. each. There was' one daily General Session (total of eight hours
'during the conference), and the. balance of the time was spent in small .working
'gronps. Each group worked, on a special problem defined in advance, At other '
‘times individuals did library research or prepared reports and manuscripts. The
Conference papers were compiled into a comprehensive report and published in book
'form. | |

The answer to the question of whether a typology can be developed is, yes, |
one can be developed. Twelve procxram types, ordered hierarchically accoxding

to organizing princxples are described 1n the foregoing dlSCLlSSiOH The typology

is based on educational distinctions reflects logical coherence and is descriptive

at a level of qeneralitv such that indiv.idual programs may be easily recognized in

terms of the program types.

" Do the Ty logy and its Elements
Satisfy Five Validation Criteria?

This question focnsses on the extent to which the typology oftwelve
___program types, ‘With its program elements, meets five criteria established to test e
the validity of the scheme. The.crit“eria,h COmmunicability, comprehensiveness,
usefulness, consistency, and acceptance, were identified in a review of social

sciepce theory and research literature on the development of classification schemes. !

1Bloom Taxonomy: Handbook I, pp. 17-24; see also Paul F. Lazarsfeld and
Allen H. Barton, "Qualitative Measurement in the Social Sciences: Classification,
Typologies, and Indices," in The Policy Sciences, ed. Daniel Lerner and Harold
D. Lasswell (Stanford: Stanford University Press, 1951), pp. 157, 163-65; and
.Coolie Verner, 4. Conceptual Scheme for the Identification and Classification of Pro-
cesses for Adult kducation (Chicago: Adult Education Assomatlon, 1962).
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Com municability

The crlterion co*nmuglcabilitz was defined in the study as the extent to

which a yroup of competent workers can agree on the descriptlon of programs by

.utillzing the three program elements. A test-retest rellabillty procedure conducted

wtth three program directors at three institutions, resulted in agreement on the

description of programs in 65. 0 per cent of the cases In addition, the directors

placed 22, 5 per cent of the programs in adjacent

of the programs in non-adjacen‘t categories.

f*ategoriee, and 12.5 per Cent

Individually, the three directors placed |

from 56.3 to 72.7 per cent of the programs in the same Ccategory, 7.7 to 31 2 per

cent in adJacent catego ies, and 0 0 to 23, 0 per cent in non-ad;acenL categories.

A test of objectivity,

+» to 83.3 per cent for

one pair. Collectively, the judges placed 65. 4 per cent of the programs in the same

Categories, 25. 0 per cent in adjacent categories and 9.6 per cent in non-adjacent‘

Categories.

The results of the prooedurr & riescribed above and interviews with coordinators

program directors and profes sors ¢f adult education

» Which were used to test com-

municability, indicated that the elements of the typology were apparently clearly

understood and appropriately applied by the respondents It was concluded, there-

fore, that the elements of the typology satisfied

the criterion communicability as

established for the study.

Comprehensivenes s

-Comprehensiveness Was, defined in this study as (a)

the extent to which

;14_




all programs can be described by us'ing the program elements, and (b) the extent

" to which all programs so described can be classified within the typology. By
using the three progra m'elements, conference- directors and c'ooxjdlnators and the
investigator, were able to describe 425 progra ms, or 88.5 per cent, of the 480 pro-
"grams conducted in the five centets during the period studied. The balance of the
‘programs (N=55) were not described because of *nsufficlent information about either
',objectlves, 1nteract10n1 pattems or time schedule.

The investlgator was able to class1fy, within the twelve program types that _
'constitute the typology, 418, or 98.3 per cent, of the 425 programs descrlbed by
the conference- personnel. Only seven prOgrams could not be classifieq wlthin one -
of the twelve program types because lnformationv about thelr program objectives

was not sufficiently precise.

Persons interviewed were in general a‘greement that the program elements could

! .,"“‘

be used to describe all residential programs, although some thought that the elements |

were better able to describe highly structured programs than loosely structured pro-
grams. Respondents were not able'to suggest specific programs that could not be
described by using the three program elements, and all but one respondent thought

[

that the elements adequately and falrly descrlbed the prograrns they had conducted
-Some respondents did point out, however, that the list of objectives used to collect
data did not include psychomotor objectives, although the study instrument did
contain an "other"” category. Three programs with apparent psychomotor objectives
were identified in later analysis, although their objectlves were stated too vaguely to
be u.seful in classifying the programs. ‘

The criterion comprehensiveness cannot be fully tested, of course, for new

programs are being developed daily. In theory, however, such new programs could

_15_
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' be cla’ssified within the typology. "I't is believed 'that,the results of the three tésts {

- reported abo(re provide evidence sufficient to warrant the conclusion that the elements

 of the typology essentially satisfy, the criterion comprehensiveness.

| Usefulness

1t$'elementfs stimulate thought about educational problems and programs. Sp}ecifically,
lthe typology and ifs e‘lementsv _(1) should describe and define Programs with precision;
(2) should generate felafionships, qu'estioné, and h'ypotheses for research purpbses;
and (3) should help to solve practical pr;thl'ems.’ In detei"mining the usefulness of this
scheme, there were three soﬁrc"e'sv of data: (1) interviews with seven conference
personnel and four professors .of adult education; (2) a reView' of literature on resi- |
'd,ent.ial programé and related disciplines; and (3) é logical analyéis of the relgtlon-

ships, structure, and Categories of the scheme.,

gram elements (interaction patterns, objectives, and time) are useful:
(@) The organization of research and practical literature according to any
of the program elements. | e e s e e e e

PR
S
e

(b) Description of situations for experimental research studies on questions
such as: : »

(1) To what extent is the achievement of specific objective
related to the interaction process employed? :

(2) To what extent does time make 3 difference in achieving
Specific objectives or utilizing certain interaction processes?

(c) Planning and designing of residential programs may be enhanced by

employing the three elements and Conscibusly relating them to each
" other, '

_16...




.. typology and its elements suggested by those interviewed, by the search of literature,

» {d) The elements may be applied to a wide variety of teaching-learning
situations for adult and youth for the creation of effective learning
experiences. : '

The typology may be used in some of the ways indicated.above and in 'other'
ways:
(a) The organization of literature according to the program types would
'be helpful in discovering the current state of knowledge and

practice relating to each type of progra m.

(b) Description of programs would be helpful in conducting a variety of
' comparative research studies.

(c) The planning and designing of programs can be enhanced by considering
the several types of programs identified in this study and applying
them to the solution of particular educational problems.

| Implications for practice have been suggested, as well as research questions

and studies which would increase our understanding of learning and programming in

residential centers. Tt is believed that the practical and theoretical uses of the

‘and by logical analysis of the scheme, are sufficiently significant and numerous

enough to meet the criterion of usefulness to the field of residential adult education.

Of course, the ultimate test of usefulness will be the extent to which the typology

is utilized in the ways indicated ebove. e o

.......
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Consistency

The criterion consistency was defined in this study as the extent to which

~ thetypology is in accordance with the theoretical views expressed in research

findings on residential programs. This criterion is an attempt to determine whether

or not the typology approaches the levelof'soph'isticatidr.i and power of explanation

necessary to be labelled a taxonomy of residential programs.




-,

N

consistent with theory and research findings in educat'ivona 1, sociological, and

The typolegy and its elements employ a number of distinctions which are

psychological literature. The Taxonomy of Educational Objectives, for example,

serves as the basis for the categories and erganization of the objectives element
" used in the study. 1 A distinction between individual and group objectives employed
is one made by Raven. 2 The interaction element is based upon and is consistent
With concepts developed by Verner3 and C—‘.inther,4 and it also draws upon ideas
'described by Bergev'in, Morris, and Smith. 2. Princi’ples of organization and timing
lrom Tyler's curr'iculum deveIOpment rationale were employed in discriminating among
program types in the typology. 6 The importance and "use of timing in temporary
systems is consistent with the concepts of Miles, a socia].'r.)syc:hologist.7
Krathwohl, Bloom and Masia also cite studies which suggest that there are
certain relationships between di{:ferent levels of objectives and different inter-

" action patterns. 8 Specifically, the typology is consiructed in such a way that the

, 1 Bloom, Taxonomy: Handbook I: Krathwohl Bloom, and Ma ia, Taxonomy:
Handbook II. ' S

2B Raven, "Workshop Planning and. Evaluat:.on--*A Problem~ Solvi.ng Approach, .

Tournal of Educational Sociology, XXVI, No. 7 (1953), 318~ 26
vVerner A Concegtual Scheme.

4Gunther, f'Conceputal Model. "

5Peu1 Bergevin, Dwight MOI'I‘].S and Robert M. Smith Adult Eduvation Pro—
cedures: A Handbook of Tested |_Patterns for Effective Particmatlon (Greenwich: The ‘.
Seabury Press, 1963). = "

6Ralph W. Tyler Basic Principles of Curriculum and | Instruction (Chlcago*
Umversxty of Chlcago Press, 1950)

7Matthew B. Miles, "On Temporary Systems, " in Innovation in Education,
ed Matthew B. Miles (New York: Bureau of Publication, Teachers College. Columbla
University, 1964),

8Krathwohl Bloom- and Masia, Taxonomz' Handbook II, p. 77.
. ..18-.
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| lower level objectrves are associated with a wtde variety of both didactrc and dialec-

tlcal program formats while the htgher levels of the typorogy are associated principally

.
Com e

wlth dialectical formats. This relattonship is consistent also with findings reported

| by'-Verner and Dickinson in an analysis of research on lectures. 1 Certain program

v types identlfted in this study are consistent Wl.th three "temporary systems" identified

by Miles. 2 His " program changing system" is similar in purpose and process to type

. o~

e
*wﬁw -

D. 2 of this study, his " person changing system" is srmrlar to program types A.2,
I'/’o' - ™,

B.1. and B 4' and his"structure changmg system" is similar to program types B.3

. Drr" *rﬁm —

" and.C.2.

~ oo,

Both theoretrcal formulatrons and research findmgs on resrdentral adult educa-
tion are scarce,‘-for almost no research has been conducted on programs as such.
Aker, for example, found no theoretical formulations on residential adult education,

) "and only six on group methods tangentially related to residential progra ms. 3

- In conclusion, the number of research studies directly relevant to the typ‘o‘i‘ogy
ths entremely small and becaus’ of the sparseness of solid research findings,
At is difficult to assert that the typology meets the criterion of consistency. On the

other hand, it is not accurate to say that the typology clearly does not meet the

' criterion. The evidence is srmply madequate to make a frrm Judgment elther way,

(LRI, S N
o —— 4 1

but the small amount of evidence that is available suggests that the typology is
.. more consistent than inconsistent with the research findings. Thus, the typology
-~ must be considered a high order classification scheme with some of the attributes

of a taxonomy, but without the foundation of empirical research findings necessary

o LCoolie Verner and Gary Digkinson, "The Lecture, An Analysis and Review
of Research, " Adult Education, XVII, No. 2 (Winter, 1967), 85-100.
2Miles, "On Temporary Systems, " pp. 445~52.

3George F. Aker, Adult Education Procedures, Methods, and Techniques:
A Classified and Annotated Bibliography, 1953-63 (Syracuse: The Library of Con-
tinuing Education and University College, Syracuse University, 1965)
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to warrant the label of a taxononriy. The resolutloh of this question will have to

 awalt thevresults of further research, hopefully some of it done with the aid of

the classification scheme developed in this stug:ly.

- Acceptance.

Tl;e criterlqn acceptance was defined in this study as the extent to which the
‘sc'heme is accepted and used by workers in the fie’ld' of residential adult education.
.Evidence from eleven interviews with conference persoenel'fan'd profeesors of adult
education, and informatibni gathered from ofher practitioners, indicate tentative
acceptance of the program elemen’ne and the typology in its present form. One
conference direeto;, for exa fnple, in giving his 'opinl'on of the program elements ‘
said:

I think it wi.ll be well eccepted and bartly because . , . there is an

immediate recognition of the applicability of it. The specifi~ ways
in which it is helpful became more and more clear as I worked with

it, So, yes, I'm very optimistic about that,
Conference planners cited a variety of ways that they intended to use the elements,
such as in helping program planniﬁg committees t'o’ specify mere concretely the
characteristics of programs, and to exparnd the committee menﬁbers' ideas on pro-
gfam possibilities. Three of the four professors cited ways that they intended to use
the elements in their teaching and research activities, including using the interaction
ciagrams and organizational ideas to apply to conceptual framew.orks‘ they had develop-
Kafkal is’ presently doing a Sstlidy‘on the extent to which three determinants of

residential adult education are associated with the participants' leve] of cognitive

1]'a mes J.- Kafka, "Determinants of Residentia! Adult Education Effectiveness, "
unpublished Ph.D. dissertation, Department of Education, University of Chicago, in
progress. ‘
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achievement in two dlfferent types of progra ms. He applied this typology to the |

klnds of programs he’ studxed and found it helpful in descrlbing differences among

them. :;n,'rhe.usage Ofrthe:t_YPC’lOgY,in his stndy indicates some usefulness and

acceptance of it.

The criterion acceptance cannot'be tested fully in the present study because

-
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acceptance of the typology depencs on use by other peoplt. and it has not received

Sorar, - . .
. z = - ety - -~ : . ,‘..,...

- - s."uv.ah.- e ot -.,_...'. L—sh-w- R

wide distnbutxon. The evidence gathered to date however, does su,ggest tentative
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acceptance among nearly all persons who have had an opportunity to study or use
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the typology. A more defmxtwe concluslon must await wxder drsseminatxon to the
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~ field of adult educatxon.
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In conclusron the typology and its elements appear to satisfy, for the most

part, the five criteria of communicability, comprehensxveness, usefulness, con-

sistency, ard acceptance’ which_ were established to test the typology.

Limitations of the Study

There is an inherent difficulty in studying something which involves human

behavmr and how ‘tyhavt’ behavioris interpretea by other people. This is especially

CRETACTErizoins =% mms v ies 2o ol o

. S0 when the ent1t1es stud1ed are not fully tangible--for while programs exammed

ﬁ'*r"" L S
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ln this study exv:ted in tz.me they 1eft behind necessanly only a partial'record, not

X K -

a complete, m1nute-by~mmute fully documented record.

JEpa,

.- e

It is poss1b1e 'rhat there was some dlstortmn in the data collected on programs. ‘

Respondents were asked to describe programs several months after they took -place,
and they were also asked to describe what the 'planners (i. e. , the conference co-
ordmators themselves) and the teachers intended to have happen in the program

with respect to the three elemeiits -- obj'ectives, interaction patterns, and time

=21~




o allotmentS. What actually happened in a given program may have colored the

| distortion may have been intr()duced into d'escriptions of individual programs.

~ In addition, many planners do not really have clearly in mind themselves what

,'reapcndent's memory of what was intended to happen, and therefore some

they want to have happen. |
A higher inter- and intra~-rater agreement o.n tests of objectivity and re-
liability would be desn‘able The 'percentagle-s of agreement might well have
_been hig’her if so'rne of the conference personnel had had more cases to describe.
-As with most methodologies “the inductive methcd selected for this study
had its own mherent limrtatlons Perhaps the major disadvantage of the process
is that it does not have clearly defmed para meters for the admission of evidence,
and therefore the lnvestloator may explore a number of "blind alley's" before he
discovers the boundaries 'of his study or the central focus of his concerns Thus,
at decision points, the process requires a great deal of interpretation by the in-
vestigator. | In this. particular study, however, this possible limitation was thought

to be an advantage because of the complexity of the data to be analyzed, and the

state of the art in residential.-adult education.’

— . . . EORPE
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. ST Implications fof Further Research

The typology developed in this study suggests a number of uses, questions,
hypotheses and studies.

The typology and its elements, sach of which is ordered according to

: hierarchlcal principles, permit the review and organization of research gnd

descriptive literature on residential programs, program objectives, and methods

or processes, with a view toward identifying gaps in our knowledge. One review
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'O.f,.the'.iliterature’ showed fch'a't a great deal of. research has been done on both the
lecture and the group .discussio,n, but a].mos't none has been conducted'on pro-
cesses thét fali,betWeen theée two ex’ijemes. Similar studies could be done on

~ the._literature concérnincj prbgra.m goals and p;'oéram types, if writers were to
vdue,sncribe. 1n sufficient detail the 'obiéctives and processes employed in programs -
on which research has been conducted. .
i:5z..:The typology and its elements permit rigorous and preéise desqription and

B | g}gf.initiony'of; a brogram’ in terms of its goals, interaction processes, ti“z;ling,‘ and
related :factors,, If used by peréons in the field, the typolog'y should make it
easier t.o.com‘mgnicateabout programs, to interpr‘et research findings on programs,
and to know the extenf to whic"'h two programs beingfycom'pared are similar or

dis similar. |

- The typolde and its elements make ppss,ible a lai*ge'mimber of both practical
and theoretical comparative studies. With a clear definitic;n of a program provided
by the various elements, | it is now 'p'ossible to study .intensively a given type Qf

program to understand its dynamics and the interrelationships among its various

sessionsg -and parts. The development of a program profile reflecting the pro-

s e ————— e
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'be an extremely worthwhile undertaking and could ‘have implications for staffing,
allocation of resources, changes in program emphasis, and -changes in physical

B facilit.iej.s_. " The .vériety of ways in which programs can be compared or studied -
will perﬁit a number of ‘research investigations f.cussed on adult learning and
échievement, in a variety of settings, undei'"a variety of conditions.

The typalogy and its elements demonstrate clear relationships with the

literature of other disciplines such as psychology, sociology, communication,

- -23-
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‘and the larger field of education. Theories and research findings from these
| disciplines should aid in ccriducting stqdies which employ any one of a variety
of points of view. For example, the study of an individual‘s behavior 'in various
'l settings under various interaction ccndirions,' is' clearly an educational-socio-
logica1~psychological problem, worthy of investigation from a vanety of points
of view, including interdisciplinary approache.; |
.The elements and the typology may alzso suggest a var1ety of Ldeas on the
planning and designing of new programs, or wa ys tointrcduce variations into
- current programs. )
Ancther outcome of the sturiy' was that the program elements were thought
by respondents to be useful in describing almost any teaching-learning situation
.',for adults. This finding increases the usefulness of' the elements in carrying out
coniparative studies of prcgrams in differenr settings.‘ In additicn, research fi'nd-- :
ings on non-residential programs may be interpreted and re'lated to residential
programs if the elements are ,used as suggested above.
To what extent is the "planned” or "intended" program actually carried

out? This investigation has been a study of the intentions of planners and teachers

after the fact It has also been a study of the program as an entity takmg place

1 b S — b 4.2 g1y

at-a spec1f1c time. What changes or adJustments are normally made in programs

as they are executed? How realistic is the planning? A comparative study of the

oe -.Planned program versus the actual program, involving prediction and direct obser-

vation, respectively, would be one appropriate means for discoverinng answers to
these questions,

Is the typology truly hierarchical in nature? The elements and the typology

are based upon organizing principles and are logically structured hierarchically

© =24~
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in line with existing research findings. Would add‘it?lo'nal research suggest a
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Ié a logical next 1nvestigation.
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Are there additional program types”" Instnutions or organi.zations not a
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part of ‘this study may have developed different t ypes of programs. How would
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such types be encornpassed by the typology in its present form? Programs from
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a wide variety of institutions should be examined to test further the compre~
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hensiveness of the typology. In addition, experiments could be undertaken to
r”mw—r VO e ey

. \J ~

try to plan “and conduct confe.ences on the basis of logical possible extensions
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The 1nduct1ve method permits the admiss1on of a W1de variety of data,
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theories and points of V1ew in an attempt to identify the real issues and con~
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cerns relevant to the broadly defined study area. This was ,particularly important.
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in this study because of the complex nature of the residential adult education

-~y

program which has not had much attention in educational theory. One of the

implications of this study, it would seem, relates to the possible use of the
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inductive methodclogy in othe é of adult education Wwhere data are complex

he best way of coherently organizmg data is not 1mmed1ately clear..

" This typology may help to illustrate to':"other invéstigators how one portion

-

‘of the field of adult education can be systematically organized and described.

In addition, the typology relates residential programs to the concerns, theories,

and research of the larger field of education. It should also help the practicing

residential adult educator to gain a better understanding of the nature and t'ype

G e wr e SR N oem B b

‘of program he conducts.
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A Concludin Note

The major outcome of this study is a ..ypology of programs which describes,
- defines, and relates programs ‘systematically to each other in ways which will
' permit rigorous empirical invesﬂgations to further our understanding of such pro-

grams. A large number of potential investigafions have been ‘sugg’ested. In fact,

-it is clear that the field of residential adult education is richer in’ ltS questions

than in its answers. This typology, therefore, is submitted to the fleld in the
hope that other persons will be stimulated to use it, to test. it, and to refine it,

~and at .the same time to answer some of the questions that have been posed by

it. "
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