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FOREWORD

In the latter part of 1961 the first-named author of this
report was a member of the survey mission to Kenya of the Inter-
national Bank for Reconstruction and Development as the specialist
on education. A rewritten account of some of the findings of that
Mission are to be found in the Bank's official report to the govern-
ment of Kenya. In the nature of the éase, few topics in that volume
could receive more than cursory treatment since the principal focus
had to be on fiscal matters,

Kenya already had an unusually complex system of education
operating under an excellently staffed ventral authority. The amount
of material made available to the education specialist was vastly
greater than could be of interest to the Mission., Yet certain items
of information were not available and on some of these points the
Ministry was itself most desirous of obtaining data. They agreed to
supply lists of schools and to assist in distributing a aquestionnaire,
In return the specialist collected many items of information on which
his international status would be more likely to insure prompt and
full replies than a local ministry could count on. The senior author's
wife (Mary Jean Bowman) was a gpecialist in economics of education and
the Ministry was happy to have her assist in preparing the instruments
and in laying out the analysis, (Some items were hand-tabulated and

reported quickly.) Unfortunately, the sample was distorted by the




occurrsnce of ungeasonable floods, but (as explained in Appendin E )
it is believed that damage to the study was small.

Becauss pupils in Form L4 would soon be taking examinations
that were critical for their individual futures and for expansion of
the higher branches of the educational sgystem, the investigation was
concentrated upon that 12th (or 1llth) year of school, with incidental
attention to Form 6 from which successful completion could lead di-
rectly to university. Since there were urgent problems of policy
surrounding the supplies of teachers, a sample of teachers at differ-
ent levels of the educational system was selected and special question-
naires were sent to them also, The present report analyzes the re-
sponses of Form l pupils (in Part I) and of teachers (in Part II).

Subsequently, in 1968, Jerry B. Olson (who had taught in
Kenya) decided to do field work on the changing Kenya educational
system, In addition to assisting in preparing the present materials
in a form suitable for aligning with his own data, he also made a
gpecial investigation of what had happened to the boys studied in
1961, These findings are included in Chapters 6 and 7. The Harambee
(voluntary) secondary schools are also being made the subject of
special inquiries by John Anderson, lecturer in education at Uni-
versity College Nairobi.,

The analysis is solely the responsibility of the authors,
This particular report is prepared in format as a report (unfortu-
nately delayed) on a small-contract grant from the Office of Edu~
cation, That financial assistance has been apprecisted, In due
course, Olson's more recent dats and the present data will be inte-

grated into one report,
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Every effort has been made to structure the analysis in full
consciousness of the problems of a society that is making heroic ef-
forts to achieve development under democratic conditions., All possi-
ble efforts have been made to protect the privacy of respondents and
to be conscious of the conditions under which teachers and pupils were
working., In some respects the present data are unique; when combined
with the later data from the 1968 replication and the follow-up of
earlier respondents, an invaluable picture of education in one de-
veloping society will zxist,

In view of the vast amount of publiecation about Kenya, there
is no reason Lo present a detailed description of the country, but a
few summery remarks will obviate misleading inferences on certain
topics. Kenya is geographically diverse, ranging from tropic and
desert to high mountain and containing richly productive as well as
gterile areas, Although the then eight million residents were over-
whelmingly Afiican, there were about 200,000 "Asians," mostly engaged
in business, As of 1961, there were about 50,000 British, who held
most of the higher civil sexvice positions and played the leading part
in agriculture, There are about forty distinct tribes of Africans; a
few are pastoral but most have lived by subsistence agriculture,
African production of cash crops has expanded rapidly, and growing
numbers are adopting modern ways of farming.

For convenience, these tribes are divided into four major
linguistic clusters, and since the Bantu are so numerous they are
further divided into six groups. A set of tribes living near the
sea are grouped as Coastal, The Nilotic Iuwo, the Luyia, and the
Kisii reside near Lake Victoria, while most of the other Bantu are
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adjacent to Nairobi., The Nilo-Hamitic peoples (other than the
Kipsigis and Nandi) cling to a pastoral way of life as do the Hamitic
tribves,

The Europeans were farmers, heads of larger businesses, techni-
cal advisors, and civil servants, Their activities have left a strong
imprint on the life of Kenya in every respect, Until the late 19501s
it was quite possible to visualize Kenya becoming such a society as
Southern Rhodesia now is, but Europeans with such expectations were
disappointed.

As in so many countries, and particularly in Africa, the
foundationg of education in Kenya were laid by mission societies from
Europe, apart from rather weak Arabic influences along the coast. 4
Christian school had been established by 18Li6 on the Coast. By the
opening of this century with the completion of the railway to Uganda,
missionary work spread to central Kenya and to the Kisumu area (at
what was then the railhead on Lake Victoria),

Missionaries first trained a nucleus of Africans as catechists
who were expected to move out to teach and preach in the surrounding
countryside, (Indeed, in some localities the first pupils had to be
paid small fees to attend school,) Eventually some of the central
mission stations or principal out-stations became the regular primary
and intermodiate schools of mid-century, by which time interest slowly
shifted from religion to schooling as the principal mission activity,
Undoubtedly, the entanglement of African-administered schools with
the Mau Mau episode occurred in some of the areas with earliest

European contact, but tracing that line of development is not germane

to this report.




The British colonizl officials did not become formally in-

volved in education until 1911 when the Education Departmeant was es-
tablished, Initially its efforts went to developing schools for the
European ani Asian children and from 1511 the Kenya school system
had a distinctly racial cast of a familiar sort., Until 192, govern=-
ment was involved in African schools mainly with respect to grants
for the training of teachers, with some assistance to "literacy" work.

The program expanded in 192h, in response partly to three
werld-famous reports about African education just at that time, A
erant-in-aid proposal was enacted., The Ministry aided and organized
the system, while schools were managed by various missions, From 1923
to 1930 tax expenditures on education for Africans alone rose from 28
to 83 thousand pounds, As many of the former out-stations became
"regular elementary schools" offering three or four years of simple
aducation, it was hoped to raise qualifications of teachers. In view
of subsequent and still raging debates, it is significant that ele-
mentary schools operated in the vernacular languages from their origin.

The post-~primary sector of schools did not begin to open up
for Kenya Africans until the late 1950's, in large part due to the
widespread assumption that independence was decades, not Just a few
yoars away. Settler interests were also opposed to improving the edu-
cation of the Africans., Improvements certainly were retarded by che
depression and then by the second world war,

Although Alliance High School had been started by 1926, Kenya
gtill had only four African secondary schools at the end of World
War IT, and in all the 1940's only 293 Africans passed the School

Certificate tests. The system was unquestionably designed to favor




the interests of non-African children, whatever reason one prefers
to offer for this state of affairs,

Many accompaniments of World War II stimilated among Africans
stronger desires for schools and provided funds to support schools.
Expansion could not be stopped, whatever government policy. As a re-
sult, teachers of Africans typically were "umtrained," The adrinis-
trative debates over allocation of local public funds to schools re-
sounded among imperial administrators, Archdeacon Beecher's committee,
set up to reexamine these problems, recommended continuation of the
collaboration betwzen government and missions and that fees and local
taxes (rates) should be the mainstay of the elenentary schools., By
the late 1950's, the committee forecast UO per cent of the age group
to be in primary, 10 pur cent in intermediate, and 1 per cent in
secondary schools, But events quickly outran those cautious fore-
casts, Details of the year by year enrollments in different programs
and among the various ethnic groups can be found in the annual reports
and need not be repeated., Needless to say, even without the ccmplexi-
ties of changing world conditions regarding the non-self-governing
territories, changing markets for axport crops, and the delicate
tactical struggles over independence affected all schools., The
prospects of independence arcuged concern about African "manpower
problems" and "localization." African secondary schools expanded in
number from 25 in 1957 to 53 in 1961, whereas tre Beecher plan had
anticipated only 12 such secondary schools by 1961,

There was by 1961 a separate educational system for each major
npacial! group. (Bnrcllments for that year are given in the next

chapter,) Since independence, steps toward integration have been taken
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by the Ministry, with varying results and many unanticipated conse~
quences,

In 1961, there was an African eight-standard (or eight-year)
elementary course, divided into primary and intermediate, followed by
four secondary forms and by two higher certificate forms 5-6, operated
for Africans for the first time in 1961. Iess than half the com-
pleters of primary school were able to find places at an intermediate
school, Experimenting with use of English as the medium of instruction
was beginning, The examination given at the end of Standard VIII (slowly
btecoming Standard VII) weighed heavily in whether a pupil might count on
a secondary place, Only one in ssven of those who took that examination
went on to a secondary school (and not all were Africans), according to
Ministry estimates, Most African teachers in the elementary schools
had only eight years of regular instruction plus two years of teacher
training,

The African secondary schools were all segregated by sex; with
few exceptions they provided boarding facilities. Most of the secondary
teachers were British with good qualifications., Though the physical
facilitiesg in African schools could not match those in Buropean or in
the better Asian schools, African studentsz who competed were surpassing
the Asians and doing as well as the Europeans on the Gambridge exami=-
nations, Today there are no longer segregated European or Asian
secondary schools,

This report is divided into two distinct secticns, one con-
cerned with characteristics of the Form-l class in 1961 and the other
part with various groups of teachers, Both parts investigate the
selectivity (or lack thereof) in recruitment to the groups studied:
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secondary school attendance on the one hand and various teaching roles
on the other. Also, both parts are concerned with perceptions of occu-
pational opportunities and with job preferences. However, the contexts
of these two studies are quite different and so are the main themes.
For one thing, the discussion of Form-l pupils in 1961 is more focused
on personal orientations to future education and to jobs or career
prospects; that cohort of students was traced to their jobs and edu-
cational status as of 1968. No follow-up or replication was feasible
for teachers, and the aim in Part II is much more to understand some of
the little-recognized but central features of the early stages in de-
veloping a nation's teaching force, including the teachers! behavior
and attitudes and perceptions of their situation, Again, the analysis
of Africans is given primary emphasis.

There are complex borrowings back and forth between Part I of

the present study and that by P, Foster, Education and Social Change in

Ghana (1963), especially in his two chapters on selection of pupils (7
and vocational aspirations (8). A subsequent study by Remi Clignet and
Foster (The Fortunate Few: A Study of Secondary Schools and Students

in the Ivory Coast, 1967) carries the techniques into new directions,

some parallel to and some divergent from those of the present report.
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PART I

THEE KENYA SECONDARY SCHOOL FORM-l CIASS OF 1961
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CHAPTER I

THE KENYA SCHOOL SYSTEM AND THE FIOWS OF STUDENTS
ON THE EVE CF INDEPENDENCE

Table I-1 totals the 196l emrollments for three sthnic euvmmni-
ties in each pre-university year or grade of school., ("Asian" combines
what is later called separately Goan and Indian,) The last two colums
of the table show how rapidly the system has expanded and portray differ-
ential changes in enrollment for various parts of the system,

In 19“6'1, the Kenya school system (below university) contained
nearly 900,000 pupils, two-thirds of whom were males, and slightly over
nine-teniths of whom were Africans. The remainder were divided about
6:1 between "Asians" and Europeans. Boys comprised more than two-thirds
of the African pupils, less than three-fifths of the Asians, and not
quite half of the Buropeans. Among the African pupils in 1961, over
two=thirds in primary (Standards I-IV) were boys as were nearly four-
fifths of the intermediate pupils (Standards V-VIII), (After 1961
there began a gradual elimination of Standard VIII in African schools,
as had begun earlier in the other schools, moving the system slowly
toward a seven-grade elementary school, )

Among Africans, boys were over four-fifths of the Forms l-4 and

all the Forms 5-6 secondary pupils. Over a third of the Forms l-l male
gecondary pupils were already African in 1961, whereas among girls

only one in seven in those forms was Afirican, Nuropean girls in
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those forms outnumbered the Africans despite many European girls

going overseas for secondary schooling. In 1961, over a half of the
secondary-school boys and two~-thirds of the girls were Asian,

It is imposeible accurately to trace changes in enrollments
from a ons-year static pyramid, Nonetheless, it is of interest that
secondary enrollment among African boys was only L,h per cent of that
in intermediate school and among girls it was 3 per cent., (The Euro-
pean figures are not comparable because of the large numbers studying
overseas,) The ratio corresponding to that just given (secondary/
intermediate) among Asian boys was 82 per cent and among Asian girls
60 per cent, Since few African girls went beyond the first standard
of intermediate school, their ratio was not very meaningful, Although
relatively few African youth were continuing in school, their 1961
proportion among all pupils in Form J4 (grade 12) was over a third for
boys, but only 8 per cent among girls,

Some very crude estimates of hcw young African age cohcrts weie
distributed with respect to schooling in 1961 are presented in Table I-2,
We estimated that owver half the girls and slightly over a quarter of
the boys received no schooling, Over a quarter of the boys arrived at
intermediate school in contrast to only a tenth of the girls, The
Forms l-li of secondary school enrolled about 2 per cent of the boys,
but only 0.3 per eent of the girls. Only 1 per cent of boys would
reuch Form 4 (the level at which our inquiry was mainly directed),
well over twice the proportion of girls who went that far, The
figures at the bottom of the table suggest that about a third of the
boys but less than a fifth of the girls wenit beyond the first four




TABLE I=2

AFRICAN ENROLLMENTS AS PERCENTAGES OF RELEVANT
BASE POPULATION COHORTS, 19612

Boys Girls
Primary school
age cohort?
Never enrolled 27 53
Enrolled Standards I-IV 73 L7
Intermediate school age cohort®
Enrolled in Standards V-VIII 29 9
Secondary school age cohortd
Enrolled in Forms lel 2 ¥
Rate of entry to Standard Ve 3L 19
Rate of completion of intermediate school® 19 L
Rate of enrollment in Form lf 2 #
Rate of eurollment in Form L& 1 %

2Bage population data are from the 1962 census; enrollment figures
were provided by the Ministry of Education,

bThe age span of children enrolled in the primary grades was in fact
very wide, with large proportions over-age relative to normal European age
patterns, This is a common feature of early stages of rapidly diffusing
schooling, Selection of any particular base must be largely arbitrary under
these circumstances, and estimates of proportions never attending school are
subject to a wide range of error, The estimates presented here use the popu~-
lations aged 10-1 as the base, Despite the fact that this is a five~year
age span for a four-year schooling sequence, it is probably too low a figure,
leading to an under-statement of proportions of children obtaining no schooling
in the last pre-independence years,

cAgainst the estimated populations age 13-16,
dAgainst /5 of the estimated populations age 15-19.
eAgainst the estimated populations age 12,

gAgainst the estimated populations age 15.

gAgainst the estimated populations age 19,

*Under 0.5 per cent,




standards; some would contend that only youth reaching Standard V
acquired lasting functional literacy.

During the few years since 1961, enrcllments have expanded
about a third (Table I-1), There were actual declines of numbers in
the first four standards; this is indicative of reaching a stage in
the diffusion of schooling beyond the peak of over-age primary en-
rollments, Those proportions were exceptionally high in 1961, partly
because primary enrollmente in the just-prior years had exploded.
Also, immediately after 1961 there was a special drive to open more
Standard V-VII places, accompanied in some cases by restriction of
openings in Standard I in localities where such entry was judged un~
likely to be followed by continuity of attendance. Accordingly, en-
rollments in Standards V-VII or VIII more than doubled over the years
since 1961. The (Forms 1-l) secondary schools quadrupled their en=
rollments of boys and the upper-secondary Forms 5-6 also expanded
four-fold, At the present time the growth sector for girls is at
the intermediate level, and the three-fold expansion of female
secondary pupils promises for the first time to enable Kenya to
remedy the shortages of primary teachers. Compared to many parts
of the world, the relatively high enrollments of girls in total and
at most levels of school would be viewed as a remarkable achievement,
In Kenya the obstacle for girls has not been explicit cultural ob-
structionism so much as a passive lag in perception of the value of
schooling for girls and a practice of giving priority to boys when
total school resources are insufficient,

At the time of the 1961 inquiry some projections were made,

more as warrantable recommendations in the broad context of development




than as forecasts of what would occur, It is of interest to notice
how closely events have followed those suggested enrollments even
if the similarity be mainly coincidence. For both sexes combined,
it was suggested that by 19566 enrollment in Form L4 (of approved and
alded schools) might reasonably reach 7,390 (African 2,940, Asian
4,050, and European 1j00); astual enrollments (including also unaided
schools) for 1966 turned out to total 7,068. The recommended totals
for 1967 were 9,185 and the actual proved to be 10,756,

Becaugse of changes in ethnic rubrics in recent Miniatry reports,
it is not possible readily to carry out detailed analyses of trexnds,
In 1961 the Ministry of Education did estimate inter-district variations
lying back of the national aggregates, Such estimates may warn readers
against generalizing from national averages to local situations., Thus,
out of 33 administrative districts the Ministry estimated that in 16
districts at least 80 per cent of the boys and in L districts at least
80 per cent of the girls entered the first year of school, Standard I
entry rates of 60 to 80 per cent characterized 8 districts for boys and
7 for girls; at 4O to 60 per cent entry there were 7 districts among
boys and 8 among girls, In only two of the districts did entry rates
for boys fall below 4O per cent (but in both instances they were under
20 per cent); for girls, 1l of 33 districts had entry rates between 20
and 4O per cent, and in 3 districts eniry of girls was highly unusual,
These are over-estimates because the population bases were too low,
as the 1962 census revealed, However, variation among districts was

very nearly of the order indicated, with somewhat greater rather than

lesser inter-district disparities,




In 1961 the transition from Standard IV to Standard V was an
excesdingly important event in most Kenya schools., In no district for
either sex did less than 20 per cent of the Standard IV pupils fail to
move up, snd there were L districts of the 33 (plus a fifth district
for boys only) in which both boys and girls attained transition rates
of 80 per cent or more, Between the lowe— limit of 20 per cent and
the high 80 per cent mark sex differences were marked, however. Thus
60 to 80 per cent transition or continuation rates characterized four
districts for boys as against two for girls, rates between 4O and 60
per cent occurred in 18 districts for boys and 12 for girls; in the
lowest range (20 to 4O per cent), there were 6 districts for boys and
15 for girls,

After this cursory review of a few highlights of Kenya school
history and a confessedly superficial review of the statistics for
1961, we turn now to portraying the parental backgrounds of the Form UL
pupils,




CHAPTER II
PARENTAL BACKGROUNDS OF KENYA FORM L PUPILS

An inspection of the marginal tabulations from Appendix
Tables Al and Bl supplies an overview by sex, ethnic group, and lo-
cality of origin of the students who were reaching Form 4 on the eve

' of Uhuru (independence), In 1961 ethnic designations were con-

ventional shorthand., Europeans were mainly from Britain (or in some

rural areas from South Africa), Asians were mainly from certain sections
of India or of what is now Pakistan, and for convenience are here
called Indian. Goans are separated out, being mainly Christians and
in many respects culturally distinet, The Arabs resided mainly
in Mombasa and along the coast, Goan girls were and are exceptionally
well represented relative to boys among Form i students, but Arab girls
reaching secondary school were few, A comparison of sexes for Indians
and for Europeans (in Tables Al and Bl) reflects their essential simi=-
larity in Form L sex ratios as foreshadowed by the data of Table I-l;
namely, about three-fourths the rate for boys.

The analysis of these data focuses upon Africans, for in 1961
independence was just over the horizon and the responsibilities for

national life, public and private, would particularly reflect the

education of this dominant group, Students in Form L were pre-
ponderantly born in Kenya, including even a third of European pupils.
Of other groups, only Indians and Goans contained a sizeable proportion

of immigrants, in each case about a fifth, Sex differences by country

8




of birth were negligible, girls being somewhat more often native=born.
(If we had been studying university students, the proportion of Africans
born in another African country would have been larger.) Birthplace
within Kenya was largely assignable to one of the municipalities for
each group except the Africans, The Goans, for a combination of his-
torical reasons, are distinctively an urban group. The distribution

of Indian birthplaces within Kenya reflected the widespread distri-
bution of Indian stores and small businesses.

Table I-3 relates the pupils' province residence to that for
the total African population. In contrast to many developing countries,
the availability of places in secondary school has been astonishingly
near parity by locality over the whole nation. As is so often the
case, variation in selectivity indexes (ratio of pupils to population
for place of residence or any other trait) is more diverse among girls.

Most Africans were from rural areas, Among African boys the
largest numbers (over two-fifths) were from Nyanza near Lake Victoria,
another third from the Central province (in the general vieinity of the
capital), and about a tenth from the Coast, Only one in twenty of these
African boys was from a municipality.

The early and intensive development of missions in the Nyanza
area, together with the high population density of that section, largely
accounts for its strong representation among Form L boys, but this easy
explanation does not carry over in the same measure to distributions of
origins among African girls., Ten per cent of them were urban and almost
half were from non-urban African communities of Central province; only

a quarter compared with two-fifths of the boys who came from Nyanza.

The inflvence of Moslem culture among coastal Africans is reflected
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in the fact that only 1 per cent of girls as against 10 per cent of
African boys came from that part of the country. Overall the Central
province has twice its quota (reflecting early and prolonged Western
contact) while the towns have 50 per cent excess of enrollment over
quota, For boys excess enrollment above quota is to be found in three
provinces,

It should be kept in mind that the distribution of pupils (for
tribe or any other trait) is important irrespective of whether it ex-
ceeds what might be expected by chance or not, And four out of five
Form L pupils of each sex come from Nyanza and the Central provinces
combined, clearly an excess though not a large one compared to the
distribution of all residents,

The residences of parents, in relation to the location of the
secondary school. being attended by the child and taken as a measure of
spatial accessibility of secondary education, are shown in Appendix
Tables Al and Bl, ("District" was used as the measure of distance,)
As in many other African countries, a considerable proportion of
secondary pupils (and all Africans) were boarders., Among Europeans
a majority attended a nearby school, but of course there were relative-
1y more secondary school places specifically for European boys or
girls. A considerable proportion of each sex among European pupils
came into Kenya from another country. Curiously, girls were mare
likely than boys to attend a distant school., In the other ethnic
groups, girls more often than boys attended nearer home only among
Indian and Arab youth., Africans shared with Europeans a comparative- |
1y high rate of attendance in a different province (not merely district)

from the parental home, Along with other features already discussed,

11




use of boarding facilities and long absence from home to attend schocl
both characterize and affect many features of secondary schools in
Kenya as in other developing countriss,

Relying upon the Kenya census categories, as of 1961 and even
more recently the different "tribes" were represented among pupils of
Form Ui in quite different numbers (see Table I-}); selectivity indexes
are given also, Thus, Kikuyu boys made up just over a third of the
Form i hoys; that was about an 80 per cent excess over their statisti-
cal quota, and among Form L girls Kikuyu had double their share., Some
of the more striking contrasts among tribes or between sexes for a
given tribe are easily understood; other aspects of the pattern de-
lineated in Table I-3 are more complex, however, The contrast between
the Coastal ratio of 0,9 for boys and of 0,1 for girls relates back to
the earlier comments about Moslem customs., Without entering into de-
tailed historical analysis or speculations about tribal "personality,"
a few parental correlates of tribal representation throw light on the
foregoing contrasts.

Thus Table I~5 shows broadly that the Kikuyu supply a large
proportion of students whose fathers are from low-ranking occupations
even as Kikuyus furnish nearly twice their quota of Form ) pupils,
Generally indeed, if a tribe has relatively few pupils in Form l
(Table I-5), those pupils tend to come from relatively well-placed
families; youth from the more fortunate homes are the ones likely
first to represent their tribe in secondary schosl and in university--
surely not a startling nor an unexceptionable observation, Similar
relationships were observed for backgrounds of secondary pupils in

Ghana and the Ivory Coast, to mention only African instances., To a




TABLE I-4

TRIBAL SELECTIVITY OF 1961 FORM L STUDENTS; AFRICAN MALES AND FEMALES

A e —

|

Distribution of Tribes
in Total African

Percentage Distributions

of Students in

—

Selectivity Indices

Tribe Population Form L2
Males Females Total Males Females Total Males Females Total
Hamitic 7.1 6.3 6.7 02 eoee .2 003 se0e 003
(2) (2)
Nilo-Hzmitic 13.4 13.2 13.3 Te! 540 Te2 o5 ol o5
(68) (5) (73)
Nilotic (Iuo) 13,6 13.9 13.7 15,0 8.0 1.3 1.1 5 1.0
(138) (8) (146)
Kikuyu 19,6 19.6 19.6 3Lk 140.0 3540 1.8 2,0 1.8
(317) (Lo) (357)
Embu-Meru 762 Tels 7.3 5.5 12,0 642 .8 1.6 .9
(51) (12) (63)
Luyia 12,9 13.1 13,0 1.3 21,0 15,0 1.1 1.6 1,2
(132) (21) (153)
Kisii 7.0 6.9 6.9 247 1.0 2.6 o .1l ol
(25) (1) (26)
Kamba 11,0 11,3 11,2 12,9 11.0 12.7 1,2 1.0 1.1
(119) (11) (130)
Coastal Tt T.7 7.6 6.5 1.0 6.0 .9 ol 8
(80) (1) (61)
Foreign
tribes 0.7 0.5 0‘6 1.0 'Yy 09 1.,4 eoee 1.5
(9) (9)
I\IR'S 0.1 0.1 0.1 o0 1.0 .1 [ X N J [N J [ X N ]
(1) (1)
Totals 100 100 100 100 100 100
(921) (100) (1,021)

is assumed that non-response rates on account of absenteeism and drop-outs match rates of non-

aRespondents to quesiionnaires from the twenty schools included in the study and students
taking examinations for the seven schools not included (students identified in follow-up study). It

appearance for examinations,

A comparison of numbers of examinees with numbers of respondents on
the questionnaires shows very close correspondence school by school,
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TABLE I5

DISTRIBUTION OF FATHER'S OCCUPATIONAL LEVEL; AFRICAN

MALES BY TRIBE2

= — "

—t——

Father's Occupational Level: from High to low

Tribe
1 2 3 L 5 Chiefs NR's Totals

H&Tﬂitic [ ] o000 o000 100.0 o000 20080 veoooe 100
(2) (2)

Nilo-Hamitic ... 4.3 30.4 17.L 34.83 13,0 coce 100
(1)  (7) (L) (8) (3) (23)

Nilotic ooe 300 2901 21.6 38.8 307 307 lOO
(L) (39) (29) (52) (5) (5) (13L)

Kikuyu oo 2,0 17.2 2h.5  U4b6.6 2,0 7.8 100
(k) (35) (50) (95) (4) (16) (20L)

Embu-Meru ore ho2 8.3 31,2 L3.7 10l 2.1 100
(2) (L) (15) (21) (5) (1) (L8)

Luyia 0.8 1.6 22.8 22,0 Lh.1 769 0.8 100
(1) (2) (29) (28) (56) (10) (1) (327)

Kisii cos eees 12,0 24,0  Lh.O 20,0 coce 100
(3) (6) (11) (5) (25)

Kamba eee 2107 21.7 21.7 BOoh eoee ,-l03 100
(5)  (5) (5) (7) (1) (23)

Coastal 501 ssee 2307 28.8 3005 1109 s000 100
(3) (L) (17) (18) (7) (59)

Foreign soe seee LL'J-O)J 1L.1 bb.h ryry e 100
(L) (1) (4) (9)

Totals 0.6 2.8 21.L 2l4,0 L1.6 6.0 3.7 100
(L) (18) (1ho) (157) (272) (39) (2k) (654)

aPercentages add up to 100% horizontally,
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definitely lesser extent, though generally in the same sense, children
from tribes heavily represented relative to their base nopulations
were drawn disproportionately from less-educated homes (Table I-6).
Again in general terms, where schooling had permeated a tribe so that
its relative representation in Form 4 was high, a relatively large pro-
portior of youth come from tribal homcs in which the father had little
or no schooling,

It should be emphasized, however, that these remarks do not
giinsay the comment often made that compared with the West and with
most developing parts of the world, comparatively large proportions
of African youth in the upper levels of the school system come from
modest homes, Meanwhile, over the period since 1961, there has been
for Africans an opening up of access to secondary schools, but in this
process there may have been an increase in tribal selectivity to elite
schools,

That a comparatively large proportion of youth in Kenya would
have a parent deceased is no surprise, but it may be more noteworthy
that so large a proportion of secondary pupils continue in school
despite this handicap. The strong drive for completion of schocl once
begun and the objectivity of the sorting devices for moving children
up the school ladder are revealed. In contrast to secondary schools
of earlier generations in developed countries--as will be pointed
out--the comparative weakness of the nuclear family's effect on a
youth'!s fate shows up in a situation in which subsidy for school costs
has become widespread, even in the absence of direct "large-family"

responsgibility, In most respects, though not in all, nor in this one

15




TABLE TI-§

DISTRIBUTIONS OF FATHER'S SCHOOLING: AFRICAN MALES
BY TRIBE?

——— — ]

Fatherts Educational Level

Tribe . Some Finished Beyond

N S Finished L
Rtcation Primry Primry loeeo  Infers Tnfers  Totai:

Ha-mitic 50.0 50.0 o000 [ N N N [N N N ] o000 loo
(1) (1) (2)

Nilo-Hamitic 52. 2 17.’.‘ h.B 26. 1 foeoe ceee 100
(12) (L) (1) (6) (23)

Nilotic 31,8 22,5 17.1 1.7 10,9 3.1 100
(41) (29) (22) (19) () (k) (129)

Kikuyu 42,0 22,3 13,3 12,2 6.L 3.7 100
(79) (L42) (25) (23) (12) (7) (188)

Embu-Meru h2.6 27.T 1500 60’4 ,-103 hoB 100
(20) (13) (7) (3) (2) (2) (47)

Luyia 18,3 31,0 27.8 12,7 Te9 2.4 100
(23) (39) (35) (16) (10) (3) (126)

Kisii 25,0 16,7 33.3 20,8 Le2 cous 100
(6) (L) (8) (5) (1) (2L)

Kamba 22,7 22,7 2763 13.6 9.1 T 100
(5) (5) (6) (3) (2) (1) (22)

Coastal 40,0 21,8 W5 9.1 9.1 5¢5 100
(22) (12) (8) (5) (5) (3) (55)

Foreign 37,5 25,0 coes 12,5 12,5 12,5 100
(3) (2) (1) (1) (1) (8)

Totals 3u.0 2&02 1709 13 o0 705 30)4 100
(212) (151) (112) (81) (L7) (2L)  (62L)

aPercentages add up to 100% horizontally, NR's excluded,
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in particular, girls tend to come from homes of somewhat better status
than do boys.

Table I-7 summarizes Appendix Tables A2 and B2, which give distri-
butions of schooling among parents of boys and girls in Form L for each
of the five ethnic categories. It is necessary to set aside the Euro-
pean data, especially for boys; either ignorance was singularly high
or for some reason this item was chosen by pupils as one for deliberate
"don't know" replies--in contrast, by the way, to their rather complete
reports on paternal occupation, European girls (if one ignores the
large NR rates) display a pattern that is familiar in the West. The
Arab data are erratic, as are those for Goans, due to fewness of cases;
among other groups, the Arabs are singularly low., Positive selection
for parental.schooling is distinctively sharp among Arab girls in
contrast to boys, Considering the combined schooling of father and
mother, aside from the Arabs, totally unschooled parents are rare
except among Africans, But families in which only one parent had any
schooling at all are more frequent among the Indians, It is the Africans
who are set off (though a2lmost matched by Arabs) for having both parents
entirely lacling any secondary education., Over half the African mothers
and a third of the fathers had no schooling (though they may have ac-
quired rudimentary literacy otherwise), and mothers with schooling
virtually disappear from the reports after the earlier school years.
Comparable figures foday would reveal a larger proportion of parents
completing or going beyond secondary schooling, As 3o often pointed
out by a few scholars working on African education, educational success
among youth from unschooled parents (in defiance, so to speak, of socio-

logical generalizations about educational selectivity) has characterized
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TABLE I-7

EDUCATIONAL ATTAINMENTS OF PARENTS OF FORM L STUDENTS BY

STUDENT'S ETHNIC COMIUNITY AND SEX, 19612

— T —— — ==
Percentage

Student's Ethnic y  Percentage Completed Pe;:egﬁgga Percentage

Group and Sex Unschooled Intermediate Intergsdiato NR
or More
Fathers
African: Male 654 32 2l N 5
Female 100 5 Lo 9 12
Arab: Male 33 73 9 6 9
Female 5 (20) (4O) (20) oo
Goan: Male 35 3 68 sk 8
Female L3 oo 7 70 12
Indian: Male L93 N L3 o) 11
Female 373 2 57 52 T
European: Male 194 .o (45) (h2) 53
Female 1,8 .o (77) 75 23
Mothers

African: Male 654 57 5 * 12
Female 100 2l 21 oo 1
Arab: Male 33 (67 )b ve e 30
Female 5 (80) e .o oo
foan: Male 35 17 37 3 20
Female 43 oo 65 L7 1
Indian: Male 493 27 10 T 17
Female 373 16 15 11 6
European: Male 194 .o (38) (36) 60
Female 148 1 82 79 16

“For details, see Tables A2 and B2 in the appendix to this Parb,
IEntries in parentheses are very doubtful either because of small numbers
(Arab females) or high non-response rates.

bThe true figure

centage NR).
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large parts of Africa since early days of missionary work--sometimes
independent of or in defiance of missionary sponsorship or super-
§ vision,

Table I-8 reiates the schooling among fathers of African pupils
to the schooling of the generation to which those fathers belong
(males 35-59 in age)., A third of the African boys in Form L came from
homes in which the father had no schooling; for the total adult-male
African population that proportion was almost three-fourths; conse-
quently the ratio of these two percentages (or the selectivity ratio)
was O.li, That is, sons of illiterate fathers had almost half their
statistical chance to zet a place in Form lj, Among daughters, by
contrast, only 5 per cent of fathers lacked schooling, so for them
the seglectivity index is lower, only O,1l. These selectivity indexes
rise rapidly with paternal (or maternal) schooling, reaching 5.0 for
fathers who had at least entered a post-secondary school--a ratio that
was not remarkable among Buropean populations of a generation ago or
even more recently., For girls the effect of paternal education is much
more marked, reaching 10,0 even for girls whose fathers received only
partial secondary education. One must say also about the new African
nations today, then, as for nations in other parts of the world, that
secondary pupils come disproportionately from better-schooled families,
For boys, representation among these secondary pupils, however, is ap-
proximately half of "quota'" even for illiterate fathers--as was remarked
earlier appropos of paternal occupation.

It is for schooling (almost distinctively among the many items
surveyed in Appendix Tables Al, 2, and 3 and Bl, 2, and 3) that the

greater degree of social selectivity for girls at advanced levels of
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TABLE I8

EDUCATION OF FAT.L.RS OF AFRICAN STUD-NTS COuMPAR.D WITH THE
EDUCATIONAL CHARACT.RISTICS OF THs KENYAN ADULT
POPULATION, AGE 35-59

African liale Students Female Students Totals
Adult
Educational Male
Level Popu~ Paternal Se- Paternal Se- Paternal Se-
lation Edu- lectivity Edu~ lectivity Edu- lectivity
1962 cation Index cation Index cation Index
. 2. .0 .
No schooling 72.7 (312% Oy %5) 0.1 (gg7§ 0.l
0,2 .0 0,6
1-l, years 18,0 (363) 2e2 %ﬁ3) 2.1 (§06> 2.3
19,6 21,0 21,1
5-8 years 8.L (128) 2.3 (31) - 3.7 (159) 2.5
2, 8.0 .
9-12 years 0.8 (1 ; 3.4 (8) 10,0 (36% L.3
13 years 0.5 1.0 0.5
L.6 12,0 5.6
NR'S decee (30 (12) (hZ)
100 100 100
Totals 100 (651) (100) (754)
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school (with which we have been so familiar in the West) comes to
light. Girls who reach the 12th year of school have considerably
better-educated parents than do their brothers,

Although (as Appendix Tables A2 and B2 revealed) few Indian
pupils had wholly uneducated parents, yet the selectivity ratios for
this level of parental education were very like the figures shown for
Africans in Table I-8, The remarkable point about the Indian figures
is that for individuals whose fathers had 9+ years of schooling, the
selectivity ratios for boys were virtually at parity (1.0) and for
girls only 1,2, Even at the 13 plus level, the selectivity ratios
for Indians were only 1,4 for boys and 2,1 for girls, Girls enrolled
in Form L have better-schooled fathers than do the boys, but this sex
disparity is less than among Africans,

The "index of dissimilarity" (i.e., the percentage who would
have to be shifted to mateh two distributions) between the Form L boys
and all Kenya adult males for parental schooling (aged 35-59) was 10,3.
For Indian males it was Ll.2 and for Indian females 37.8., But fou
African girls it was 67.7--indirectly confirming the particularly
strict selectivity in their attendance at secondary school., The
parallel index between parents of Indian boys and girls was only 1h.h
in contrast to 27.4 for the parents of African boys and girls, con-
firming earlier remarks about lesser contrasts within the Indian
than within the African group,

Contrasts among ethnic commnities with respect to parental
occupational status and corresponding differences in selectivity of
secondary enrollment generally parallel the relationships observed

for parental education, although usually in lesser degree and with
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a few exceptions., For this analysis, as for examining occupational
aspirations and expectations, a five-level status scale was con=-
structed (details of which are given in Appendix IV)., The findings
are summarized in the upper part of Table I-9 and presented more fully
in Appendix Tables A3 and B3, The very striking ethnic contrasts in
parental distributione of status reflect the contrasting occupational
roles of members of the various ethnic communities far more than thney
reflect differences for within-race selectivity of attendance at
secondary school. Indeed, the colonial pattern of racial differenti-
ation was such as to wipe out the differential selectivity for European
girls as against boys that we might otherwise expect. Sex differences
in occupational selectivity of secondary atiendance are clear enough

among the Africans, however., Thus, African girls who have reached

=S e e =

Form Ly are more likely than African bbys to have fathers in high-status
occupations and are much less likely than boys to have a father in a

low-status job, Of the African boys 42 per cent, as against only 21

T SRR T

per cent of the girls, were children of men classified in the lowest
status (as unskilled laborers and small subsistence farmers). But the
differences are considerably less salient than one would anticipate in,
say, the United States, | B
Needless to say, the type of enterprise represented by farm ﬁ
parents was rather different typically among Europeans than among
Africans, but the high frequency of farm parents among Buropeans was

intrinsically connected to the special position of Keyna as a focus

e TRTIICT | NI TR W N o G 1

for farm settlement by Britains. For the African pupils, on the other
hand, high representation from farm homes would be expected statisti-

cally (see lower half of Table I-9); since farmers are the preponderant
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occupation among Africans, there is also a comparatively large pro-
portion of youth seemingly destined for higher education who have
peasant fathers, This is one of the remarkable and in many ways
unique features of African secondary and higher education,

The salience of teaching among semi-educated Africans of the
older generation shows up, as does their then initial entry into soiid
white-collar positions, the latter being singularly linked with the
"Asian" groups. In both types of paternal occupation and in its level,
girls are much less marked off from boys than would be observed iu
earlier Western generations. At the same time, the diversity of occu-
pations (leaving agriculture aside) among fathers of these secondary
pupils from African homes is noteworthy in a society that had so
recently adopted the patterns of schooling represented as a model by
the occupations of Europeans,

It is not helpful to discuss maternal occupations unless one
goes into great detail, for in the particular ethnographic circum-
stances of Kenya, where pre-European customs are by no means extinct,
a heavy proportion of African mothers are actual operators of small
farms., Equally noticeable was the large proportion of European wives
without gainful employment,

As to type of father's employer, only a few comments are here
in order., The percentage of Africans listed as working for government
would today be much larger than in 1961, Self-employed does not mean
the same for the African peasant and the Indian storekeeper. The
stratification of jobs in either private or public sector by ethnic
category was in 1961 much sharper than today. Almost.certainly, the

larger proportion of girls than of boys from homes of government-empibyed




men reflects accessibility (through urban residence), and it takes on
some color also from the recognized shortage of schooled wives for
rising African officials and for professional men., Equally, however,
it reflects (though almost certainly less consciously) the vital part
that educated women must play in staffing the rapidly expanding school

systen,
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CHAPTER III

ETHNIC DIFFERENCES IN EDUCATIONAL ATTITUDES
AND HOPES

Each ethnic group has shared the recent history of the area
now called Kenya and the events leading up to national independence
in individual ways. Xach ethnic community today has its particular
part to play in the economy, in the polity, and in education. IEach
has had its distinctive prospects for the future and each has weighed
its own prospects in relation to those of other groups in particular
ways., Furthermore, students in each sector and level of the school
system have been exposed to distinctive ideological and moral
polemics-~along with objective circumstances; as a result, each group
has arrived at its own outlook and attitude, patterns of behavior, and
subjective preferences,

Two questions asked of all the Form L students were:

1i. What in your opinion is the best reason for getting a good edu-
cation, among the following?

Because you can get a well paid job
Because you will be respected by others
Because you can become a powerful person if you are
well educated
12, Perhaps you don't think the reasons given above are enough., Do
you think there is a better reason for having an education besides
the ones we have listed? If you do, then write it down here,
The responses to these questions are displayed in detail in

Appendix Tables AL and Bl and summarized in Table I-10, The ethnic
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contrasts are indeed striking. European students tended to see their
activity in explicitly vocational terms. The Arabs (a tiny sample)
étress first the winning of others' respect, a motive also prominent
among Indians, African youth found the fixed choices of Question 1l
restrictive; all but 17 per cent of the African boys and 6 per cent of
African girls wrote in some other response. These African responses
were predominantly altruistic and linked with the building of a new
society; this was go regardless of sex but overwhelmingly so among
girls (Table I-10),

Other questions called for preferences among the subjects
taught in Forms 1 to 4 and for individual perceptions of the useful-
ness of those subjects {see Appendix Tables ALy and By)., To start with,
we see no reason to expect a tight relationship between pupils! rankings
of the utility of school subjects and their personal preferences among
the subjects they had actually studied, though it would be surprising
if the iwo rankings were unrelated. It was noteworthy that the alle=
gation that Africans spurn science and mathematics definitely was not
upheld; of African boys 29 per cent and of Indians and of Europeans 30
per cent ranked science first in "liking'" among the subjects they had
studied, For usefulness, top rankings were given to science by 28 per
cent of African, 30 per cent of Asian, and 29 per cent of European
boys. Only the small samples of Goan and Arab boys deviated from
these virtually identical rankings, each of these latter two groups
displaying less enthusiasm for science in either context, Ethnic
contrasts among girls in these respects were more marked. In "liking"
European girls put science highest (20 per cent); Indian girls rated
it very low (6 per cent); African girls fell between (1L per cent),
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For "usefulness" the percentages giving first place to science were
20, 5, and 9 per cent, respectively. The much-lamented shortage of
students in science at university (which is virtually a world-wide
problem) can hardly be attributed to boys! dislike of science in
secondary school or to their lack of appreciation of its usefulness
for national development., However, the African pupils are slightly
less zealous for those subjects (20 per cent) than are Indians (29
per cent) or Europeans (26 per cent). European boys, not surprising-
ly, were far the most likely to stress the usefulness of mathematiecs;
almost two-fifths said mathematics was most useful, as against a sixth
of the Indian and only a tenth of the African boys, These relative
standings may in part reflect the greater emphasis that Indians and
Africans feel it necessary to place upon acquiring a command over
English, but it is interesting and perhaps important that it is
mathematies rather than science that loses Indian and African votes,
There are no parallel ethnic contrasts in attitudes toward mathematics
among girls; the range is from 1 to 19 per cent liking it best and
from 7 to 10 per cent rating it most useful.

English came out ahead of any other school subject overall,
and especially among girls., For the three most numerous male sub-
populations, proportions ranging from 33 per cent of Indians to 40
per cent of the Africans said that they liked English best, Male
rat;ngs or rankings were quite different with respect to the useful-
ness of English: Europzan boys took it for granted and were least
likely to put it first in usefulness (30 per cent did so), in contrast
to Indian (49 per cent) and African (5h per cent) boys.
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Distinctivg sex differences show up ambng Indians in the rankings
of English, Thus, while European and African gifls are quite simi-
lar in liking English best (43 and 38 per cent respectively), the
frequency was much higher among the Indian girls (59 per cent).
Girls generally saw English as their most useful subject: two=
fifths of both European and African and over three-fourths of the
Indian girls so rated it.

Even for males, these attitudes toward English suggest a

favorable situation for choosing an educational language medium on

a basis that gives maximum access to international letters and
science at a minimum cost of learning, We find in these various
attitudes of students no support for the fancy that the difficulties
of many societies in rearing up good scientists or linking to the
world literature of science is attributable to some disaffinity be-
tween exotic "western" science and "local" life, Broadly speaking,

the most needed subjects are also popular among pupils who understand

why those subjects are useful--not on an ideal plane bu@ as a
foundation on which to build a technologically modern system of pro-
duetion,

From any point of view that relates to ambition or drive to
obtain further education, the pupils we studied must be seen as out=-
standing., Moreover, the Africans in particular have moved ahead in
a systen clearly aligned to "strange!" procedures and to what must
often have seemed to be mysterious goals, Hope to go further in
school has been strongly held, especially among boys--with minor ex-

ceptions noted, African responses may have been attenuated by use

of the word "school" with its modest connotations, Even so, with




three-fourths hoping to continue, they almost match the Indians among
boys, and they exceed the Indians among girls (63 and 85 per cent re-
spectively)., It is possible also that some of the "hope" in Question 9
spilled over into the expectation of Question 10, Certainly, although
the questions were being asked in the euphoric atmosphere of plans for
independence, the Africans (and particularly boys) were less optimistic
about reglizing their ambitions than were the others except the
seemingly passive Arabs, Combining the expressions of hope with
expectations, the Asians stand out for drive toward additional
schooling, but Africans come second, surpassing Europeans and Goans,
The follow-up data will enable us to assess the realism of these edu-
cational hopes and expectations.

Even well before independence, Kenya had a diverse spectrum of
educational programs: some operated by the Ministry of Education, some
by other public agencies or industries, and some privately, Depending
upon many factors, individuals saw these ways of schooling (entry to
which occurred after Form L) in different lights, Table I-11l summa-
rizes some of the findings (shown in more detail in Appendix Tables Al
and Bl),

Most prevalent was the conventional choice to continue academic
education into Forms 5-6. Not quite half of the African boys, those
who were already in Form li and had good actuarial chances of passing
the school certificate tests, were clearly setting their sights upon
higher academic work, Proportions among Goan, BEuropean, and Indian
boys ran ten points higher, For girls also this academic choice was
the most popular one but at a lower rate (ranging from a third among

Goans and Europeans to two~fifths for Africans and nearly half for
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Indians), None of these proportions are surprising after one has
scanned a series of annual reports for the climactic years just be-
fore independence,

More striking is the strong inclination of African boys for
agricultural courses, surely a divergent pattern when seen in a
worldwide context. This preference at least in part reflects the
importance of farming among the European settlers, whose prosperity
was observed by many aspiring African as well as by European boys.

By contrast, African and European boys who displayed interest in any
sort of pre-university technical training were few; such ambitions

were more frequent among Indians and Goans, Among girls, a seventh

of the Huropeans, a fifth of the Indians, and a fourth of the Africans
- favored training to be a nurse after completion of Form L., Whether
teacher training should be classified with the more immediate and
pragmatic post-Form I training is perhaps a subjective question--on
which further light may be thrown in a later part of this report. To
be sure, c@oice of employment as a teacher was distinctly more popular
among girls than among boys in each group, In the light of the growing
nationalism of public opinion at that time, the approximately one-fifth
of Indian and Goan girls choosing teaching may have been unduly opti-
mistic. However, the quarter of African girls and tent: of African
boys with that intention were surely camny,

Beyond asking pupils about their preferences and hopes for
post~Form li training, respondents were asked to indicate in which
subjects they would degire to concentrate if they went further with
academic or university tralning, Although responses to such "if

questions must be viewed cautiously, considerable light may be thrown
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upon how youtk are thinking and the general directiuns of their edu=-
cational and occupational leanings., Professional ambitions come
through more clearly in this second question, Agriculture drops from
10 to 6 per cent preference among iuropeans and, remains stable at 15
per cent among Africans. In all cases among boys, technical ecucation
becomes considerably more popular, though relatively few Africans ex-
press interest in becoming engineers; only 9 per cent of African boys
made this choice against 16 per cent of Europeans, a fifth of the
Goans and two=fifths of the Indians., It is here, rather than in
attitudes toward science as a subject in school, that we find some
validation of the complaints about the difficulties of building up
technical competence in the nation, Meanwhile the proportion of
African and Indian youth striving to become physicians rises to

quite unrealistic levels in the light of any defensible schedules of
manpower needs. Ambitions for higher-level medical professions are
more marked among girls than boys in all ethnic groups. Teaching
dropped substantially in'relative position with a shift to the higher

educational assumptions except aniong the European girls,




CHAPTER IV

OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS BY

SEX AND ETHNIC GROUP

The questions asked of each Form i pupil about his vocational
aspirations and expectations reproduced those that had or have been
asked in many studies over the world, and specifically in studies by
the Comparative Edncation group at Chicago in Brazil, Ghana, the Ivory
Coast, and Japan, (The data for Kenya are reported in detail in Ap-
pendix Tables A5 and BS.) One recognizes that all occupational desig-
nations are ambiguous; for example, no doubt mauny "agriculture" replies
failed to distinguish whether the boy was thinking of running a farm
or becoming a junior agricultural officer. Students often were quite
vague as to the level of work they had iﬁ mind, particularly in farming
and teaching. Insofar as possible other replies were used to resolve
amgibuities; for example, if a student expected to go to university and
also expressed a desire to work in "agriculture," he was placed on |
Tevel 1 and if he further expressed a preference to work for govern-
ment, we concluded that he had in mind the job of Agricultural Officer;
To some degree, unfortunately, this procedure builds in a little
spurious correlation amomng items.

Looking first at pupils! "aspiration" levels (Table I-12), a
generous two-fifths of the African, Indian, and Goan boys dreamed of
top-level jobs, proportions that are high but not 8o high as the two-

thirds reported by Buropeans. (Again the few Arabs manifest comparative
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TABLE T-12

OCCUPATIONAL ASPIRATION LEVELS BY ETHNIC
COMMUNITY AND SEX

African Arab Goan Indian Furopean
Males
Percontages

1 (top) L2 19 2 U5 63

2 Lo 63 27 37 31

3 9 19 30 18 6

g o0 *00 [ X N J o000 eon

Total: % 100 101 "9 100 100

N 539 27 33 412 170

NR 115 6 2 81 2l

Per cent NR 13 13 6 16 12

Females
Percentages

1 (top) 25 coe 16 2l 23

2 L8 (75) L1 L8 L8

3 27 (25) Lk 28 29

,-; [ X N o000 oed [ X X J o000
Total: % 100 (100) 101 100 100 '

N 93 b 32 282 130

NR 7 1 11 91 18

Per cent NR 7 20 25 2h 12
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apathy, though even they dream at least of msdest jobs.) African boys
are clearly more ambitious or hopeful than are Indians, in that many
fewsr of the Africans confine their dream to Level 3 aspirations, i
Among girls, the striking phe'iomenon is the broad similarity ’
across te thenic groups in levels of aspiration (Table I-13). African
girls ere closer to the Indians than to the Europeans in their emphasi.s
on teaching, giving the impression of having responded to the tacit
and open nation.l appeals to take up teaching. The strong preference \
anong girls aiming to become secondary teachers re’lects not only the
limited range of alternatives presently open to them, but also their ;
adoption of a traditional western female role, (For s-me time, how=-
ever, a large proportion of African primary teachers will not have
reached the Form k4 level of school.) The European girls have had more
occagion to visualize themselves in certain artisan sorts of work (as
beautician) and in professions such as social work; however, European
siris were least interested in teaching, Still, not surprisingly, the
traditional women's occupations (like secretary, nursing, or teaching)
predominate in each ethnic community as girls look ahead from their
12%h year of school,
Among boys the amorphous commercial-administrative category is
popular in all groups and especially among Indians, for familiar reasons
arising out of Kenya history., Agriculture is as popular among Africans
as among Europeans (at least in anticipation), but it is not salient
among any other group, Data not included here show that African inter-
est in agriculture is mainly and quite unnecessarily confined to jobs
with the Ministry, whereas about half the Europeans were thinking of

becoming operators of farms, The comparatively high preference for
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Bl ST

agriculture that shows up among these data in so many ways surely in
large part reflec*s the favorable status of English farmers in recent

decades, By contrast, Indians along with Europeans display much

' greater interest in technical sorts of work. Indians reveal themselves

also as more likely than Africans to look for accountancy or clerical ﬂ{
works they are much more oriented o operation of a private business.
Administrative posts presmpt the attention of African boys (who surely
had become conécious of what was coming +0 be called "localizalion"),
The then-marked inclination of Africans and of Indians for medicina
surely has not been dampened by Kenya's decision to build a new local
medical school,

If one undertook comparisons with either "offiecial" or other
manpower targets, commentary on these data would have to run to many
pages, Putting a few salient points briefly, the lack of interest
among African boys im business positions or entrepreneurial endeavor can
hardly be seen as favorable to development., On the other hand, the
distribution of African aspirations is dispersed and diverse; there
18 no obsession with a single level or type of employment among these
vouth who as a group surely have favorable vocational outlooks, We
have no evidence that any other country with more "appropriately
constructed curricula igs inducing greater interest in technical
(particularly agricultural) kinds of work.

The expectation question presupposed that the pupil had no
formal schooling in prospect beyond Form L, as we have pointed out.
Since # large proportion of these pupils could be confident of ob~
taining more schooling, the "forced" responses about "expectatious"

were partially misleading in that responses are more modesd and are
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oriented toward jobs closer to the point of entry into the labor

market from Form lj. Furthermore, fo. understandable reascns, the
proportions not responding about expectations are much higher than
for aspirations. With these cautions in mind, one may still derive
some illurinating relationships from the data.

on levels of expectation (Table I-1}) African boys resemble
the Europeans, who were the models for the Africans who were then
anticipating a move into key positions in local government and
business. In this context the Indians are essentially carrying out
a holding operation (if one is pessimistic) or capitalizing on their
long experience of business affairs (if one takes a more neutral view-
point). Among African girls éxpectations polarized between Levels 2
and 3, whereas three-fourths of the Indian and European women see the
moderate levels as those available to a Form I graduate without ad-
ditional schooling, Among individuals who truly did not expect to
stay in school beyond Form L, teaching was the salient choice among
Africans of both sexes but unattractive for all other groups. Among
Tndian and European girls, prioritiy expectations were for cormercial,
administrative, or clerical jobs,

Quite apart from any projections of rising enrollments, it is
easy to see why governments find the staffing of schools so high among
their priorities as against (for example) only encouraging more indi-
viduale to remain longer in school. Since Africans already display 3
diverse interest in many sorts of occupations, it is doubtful whe thur ?k
manpower forecasts would be of much use even if they were to be compre-
hensive and made with care, Rather, improving the quality of sechools

should take priority over "{ntroducing a correct curriculum"--which
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k TABLE I-1l
OCCUPATIONAL "EXPECTATICN" LEVELS BY ETHNIC
COMMUNITY AND SEX
} African Arab Goan Indian European
Males
Percentages
1l (top) 2 'y s L 19
2 L6 12 3 8 3l
3 50 88 97 89 46
h oe0 [N X o000 1 o00
5 3 [ X X/ o080 1 1
Total: 4 101 100 100 100 100
N 532 25 3T 37 I8
NR 122 8 b 119 76
Per cent NR 19 2l 11 2l 39
Females
Perc?nta§es

1l top Y soe seo Y
2 65 9 25 26
3 35 82 ™ ™
h oo oed * ode
5 [ X X4 9 1 [ XN ]
Totals 4 100 100 100 100
N 57 2 258 53
NR 13 3 10 115 L5
Per cent NR 13 23 27 27

#¥Under 0,5 per cent,




e

is probably in any case an imaginary entity. One can only be im=-
pressed with the good sense of the choices displayed by these African
youth, Though they have had little chance to observe directly the
concrete tasks of development, they are sensiti:2 to urgen: issues,
sufficiently so as to chviate a waste of scarce manpower on guidance
counselors (or careers masters).

A.summary'picture, considering the many influences playing
upon these youth can be obtained by relating the distribution of
expectations to aspirations (within each sex) in respect to type of
occupation (Table I-15), On the assumption of no further schooling,
hopes of becoming a physician clearly had to be lowered and this cut
into the proportions classified "medical" among Africans and Indians
especially, Teaching was speecified by many Afirican boys whose dreams
were of quite another sort, as was true to about the same extent among
African girls, Goan and Indian girls, by contrast, saw teaching as
the preferred or dream occupation, substituting clerical jobs when
assuming no further education, Indeed, what seems to have been a hope
among Indians and Goans of both sexes (to leave the commercial sector)
appears to have been sharply re;érsed, as it was also among Luropean
girls, when no further schooling could be counted on. One wonders how
much of that contrast reflected lack of success in enticing Africans
into non-farm businesses or into technical sorts of work on the middle
level in a situation in which other ethnic groups had well entrenched
positions in commerce, It is only recently and as yzt in only a few
countries that one triss to enter business above the lowest white-~

collar level on the basis of formal schooling, In Kenya, many changes
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TABIE I-15

PERCENTAGES ASPIRING MINUS PERCENTAGES "EXPECTING"
TO ENTER DESIGNATLD TYPES OF OCCUPATIONS, BY
ETHNIC COMMUNITY AND SEX

Type of Oueupation African Arab Goan Indian  Europaan ]
Males
Medical +11 + 7 + 6 +10 +1
Social, religious,
political +5 + U + 3 + 3 + #
Scientific, technical,
mechanical + U =22 +23 +25 -2
Agriculture +12 + 7 - # + 3 + 1
Commerce, admin,,
clerical -13 =20 =49 =49 -2
Education =20 +21 + 9 +5 + 2
Military and police + 1 +3 + 6 + 3 + 2
Artisan + * YY) + 3 + 1 - 3
Females
Medical +8 + 9 +15 + 2
Social, religious,
political + 8 +3 + 1 + 7
Scientific, technical,
mechanical 0 + 6 + 1 + 5
Agriculture + 1 'y veo + 7
Commerce, admin,,
clerical -1 =46 =41 =12
Education -18 +31 +21, + 8
Military and police +1 vee oo ooe
Artisan + 1 -3 + 3 +1
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will have to occur in order for success in business to appear as a

realistic goal to the typical African young man,




CHAPTER V

INFLUSNCES UPON AFRICAN ASPIRATIONS AND EXPECTATIONS

REGARDING OCCUPATIONS

The contrasts (and often the similarities) of Africans!
aspirations or expectations with those of the other ethnic groups in
Kenya were reported in the two preceding chapters. Here we explore
in more detail the patterning of attitudes among the dominant ethnic
group: Africans. We can link this analysis with that presented
earlier by first surveying a few simple tabulations.

As we noted in Chapter III, African girls were distinctively
hopeful of contimuing their schooling, and African boys also were
optimistic, falling only slightly behind Indian boys. In respect to
expectation or certainty of continuing in school, however, the African
youth were cautious (Appendix Tables AL and BlL).

In viewpoint toward level of occupation, no set of youth could
be spoken of as modest; none preferred working at either of the two
lower lavels of jobs (see Tables A5 and B5), In facing upto their
"realistic" expectations (assuming no formal education beyond Form L),
youth lowered their sights, virtually eliminating statements expressing
confidence in obtaining top-level jobs, On the whole, the Africans
emilated European rather than Indian models,

In due course, as the follow-up data from the 1968 inquiry

are integrated into these data from the earlier investigation, it
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will be practicable to undertake complex multi-variable analyses,

However, even a simple exploration into differences within the
preponderant African group will suffice to indicate, for example,
‘how far paternal schooling may affect student aspirations and expec-
tations for additional schooling and for obtaining a particular type ;
or leval of job,
Effects of paternal education and occupaticn upon educational
or occupational hopes and expectations may be viewed in two major ways.
One may examine associations at the individual level, relationships
between individual aspirations or expectations and the characteristics
of their individual fathers., Or we may consider the African students
in groups characterized somewhat differentially with respeect to
% parental traits; the most obvious grouping for such purposes is by
% tribe, Also, effects of individual differences in parental background
may be manifest in some tribal groups but not in others. For example,
on the average about 15 per cent fewer African boys expect to continue

in school than hope to do so, a difference that was comparatively

larger among those tribes who had been longest enmeshed in the patterns

of western schooling., Pursuing these tribal comparisons further, it

§ : was found that the most optimistic groups of students (both in hoping

3
i
5
;
4
A
?
]

and in expecting to continue in school) belonged to those itribes having
the best schooled fathers of Form L4 boys., However, these were not
necessarily the tribes in which schooling was on the average most ad-
vanced for adults generally, The complex selectivity processes at
play here have been noted before, and tribal contrasts in educational
longings or aspirations among those particular youth who have reached

Form L are generally quite small,
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Much more interesting, as concerns effects upon educational

outlooks, were the relationships to individual parental traits, disre-
garding tribal backgreunds (Table I-16). Clearly, whether a boy's
father had primary schooling made little if any difference for the
boy's educational hopes or prospects. The contrast comes between
those whose fathers had gone on at least to completion of intermediate
school versus the others., We divided the male African students into
two categories, fathers (1) with primary school or less and (2) with
some intermediate school or more, TFor category {1), 76 per cent of
the respondents hoped to continue and 59 per cent expécted that this
would prove to be possible; for category (2) the corresponding per=
centages were 86 and 75, These contrasts are large but not over=-
powering,

The lower half of Table I-16, relating educational aspirations
of boys to the occupational status of the father, again reveals differ=
ences among the main parental occupational levels to be small, Indeed,
even the important break between Level 3 and the even lower and more
traditionally-oriented occupations has little effect, What does stand
out is the educational commitment of the small group of African boys
whese fathers were in high professional or administrative posts and
the relatively few sons of tribal "chiefs" who wanted but doubted that
they would succeed in obtaining more schooling.

In any country undergoing transformati?n in both ways of
living and in ways of work, notions related to future careers will
be confused and complex, With so bright a prospect for attaining
government positions as expatriates depart (including some sections

of non-European residents), type of employer and place of work become
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critical in the planning of careers among African secondary

pupils,

Government was overwhelmingly the preferred employer irre-
spective of paternal vocation. Few of the other choices merit
comment (due to few cases), It is clear, however, that sons of
farmers were going into all categories of employment, whether public
or private, and such sons promise to outrank sons of present-day
white-collar employees, if the students' reports can be relied upon.
Grouping students by tribe, in only one case (the Kikuyu) did prefer=
ence for government as employer drop below 80 per cent, and even among
the Kikuyu thrse-fourths placed government first, The fact that
preferences for a private employer or fbr owning one's own business
were nevertheless somewhat more common in this tribe is perhaps not
too surprising in view of Kikuyu familiarity with urban business in
nearby Nairobi and their distrust of government zirising cut of the
Mau Mau episode,

Preferences to work in a city or in a rural place are (partly
because of how we asked the questions) choices between living in
Nairobi cr Mombhasa against all other places (Appendix Tables Cl and 2),
Effects of parental education on these preferences were erratic, how-
ever, as we should expect; preferences for living in the city, and
particularly in Nairobi, were most common among boys having fathers
in modern and urban-centered top-level jcbs; 50 to 75 per cent of
such boys preferred the cities as compared with 4O per cent of the
total. Sons of "chiefs" remain strongly oriented to village or
rural life, with only a fourth considering the city as desirable,

There were also definite tribal preferences for workplace (Appendix
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Table Cl)., Tribes located near the major urban centers--but also
the Luos--were almost ewsznly divided on this point, but since these
tribes have provided large proportions, if not the bulk of urban
workers for many years, it is not surprising to find them more ready
to abandon the traditional rural setting,

It is important to notice how far African boys!' aspirations
and expectations for level of occupation may be associated with tribe
or (disregarding tribe) with paterral occupation or education
(Table I-17), In this table we use an index that shows where the
average boy of a group places himself in relation te his possible
placement along a range from Level 3 {at zero) to Level 1 (at 100).
None of the boys limited their aspirations to anything below Level 3,
and relatively few set sights below &, On the whole, aspirations
clearly were being patterned by forces that affected the whole cohort
of boys more than by forces distinctive of individual families, How-
ever, sons of fathers who had reached intermediate schooling or more
did aspire a bit higher than the others. As has already been noticed,
"expectations" are more modest than aspirations, but here also there
is no systematic connection between paternal schooling and the level
of job that a youth feels confident of obtaining without further formal
education, What relationship does appear suggests that the sons of
illiterate fathers mzy be less aware of how much education would be
required to qualify for top level jobs in the years to come., Although
sons of "chiefs" display rather high occupational aspirations (as do
the few sons of men in high administrative or professional pcsitions),
there is no difference in this respect between sons whose fathers were

in Level 3 jobs or better and fathers in subsistence farming or menial




TABLE I-17
AFRICAN STUDENTS* ASPIRED AND "EXPECTED" OCCUPATIONAL

LEVEL; INDEX VALUES BY PARENTAL EDUCATION,

OCCUPATIONAL STATUS AND TRIBE

Aspiration ILevel

Expectation Level

Number , Number
Reporting Index Reporting Index
Fathert!s schooling
None 190 70 162 57
Primary only 23] 68 215 12
Some intermediate 75 h 67 Lo
Completed intermediate
or more 63 75 Sl 148
Father's occupational status
Ievels 1,2,3 2 70 124 Ly
Level 4 142 72 123 L5
Level 5 2l 69 213 50
Chiefs 49 81 36 58
Tribe
Nilo~Hamitic 22 62 18 72
Nilotie (Imo) 126 71 103 48
Kikuyu 188 68 157 37
Embu-Meru L7 76 Ll 52
Iuyia 123 75 113 51
Kisii 2l 73 23 Tl
Xamba 15 50 10 30
Coastal 53 63 Ll 47
Foreign 6 75 6 83

%Per cent of distance from lowest reported score (of 3,0) to

highest possible score (of 1,0).
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manual work, The optimism of sons of "chiefs" with respect to "ex-
pected" as well as aspired-to jobs matches the findings with respect
to sons of illiterate men.

Tt would be important, even if one were interested only in
forming an idea of the makeup of the new cadres of national leaders
(outside the strictly political sphere), to study the relationship of
tribal membership to students' level of aspiration and expectation.

Tc be sure, as shown earlier, tribal name is shorthand for differences
in average level or kind of schooling or of employment, and hence, to
some degree at least, of how youth perceive opportunities., The boys'
aspiration indexes vary rather erratically as among tribes, however,
Thus the Kikuyu, who have enjoyed many opporiunities and are usually
assumed to hold preponderantly high aspirations, seem not to have done
so., Turning to job expectations, certain tribes (again, e.g., the
Kikuyu) have had abundant opportunities to see how attractive modern
jobs can be, but they also have had opportunities (if only through re=-
ports from kinfolk) to learn that many individuals will be disappoirted.
So it turr.s out that tribes whose boys set high aspirations also dis-
play the more marked lowering of expectations below hopes when asked
for a more "realistic!" assessment., The patterns displayed suggest a
sharper differentiation of recponses on the two occupational outlook
questions among the boys from homes and tribes that have experienced
wider exposure to western culture, If this does account for the
seeming paradoxes in the indicators of expectations, it suggests once
again that "expected" occupation may be a poorly specified variable in

this study, and probably in parallel investigations of other societies.,




To sum up with respect to the more reliable responses on
"aspirations," on all scores there is an astonishingly strong tenden=-
cy for boys to set their sights independently of the father's personal
situation, Either the general climate of opinion over the nation or
influences passing among classmates seem clearly to outweigh any
marked tendency for "inheritance" of status,

As with fathers, students' responses with respect to their
own occupational outlocks were classified not only by level but also
by type of occupation. Details are given in Appendix Tables C3 and
Ch. With respect to aspirations among boys, "technical" categories
of jobs were desired to a distinctive degree by Coastal, Kikuyu, and
Luo pupils; that cutcome might be expected in view of the more frequent
and rewarding contact of those groups with mechanical objects ar: with
jobs in cities., Similar experiences among the Luyias, however, seem
not to have elicited the same reactions., Aspiring to get an agri-
ceultural position does nevertheless tend to be expressed most frequently
among those tribes living in the localities that are more favorable
for farming. The high inclination of Kikuyu boys for agriculture must
surely be attributed to real opportunities, The largest proportions
of African boys aspiring to teach occur in tribes with relatively
lesser involvement in or contact with western urbanizing influences,
and expressions of preference for teaching are rare among the Kikuyu,
But there are also idiosyncratic variations in the tribal distributiocas
that are best not rationalized by speculation.

As one should expect after reading the foregoing page, there
is a closer associétion between 4ribal patterns in types than in levels

of jobs to which youth aspire, on the one hand, and "expect," on the
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other, Thus, Coastal and Nilo-Hamitic groups both hope and expect

to become teachers., On the other hand, "realism" emerges in the much
greater "expectation" of white-collar (and in fact clerical) work
among the Kikuyus relative to their expressed hopes or dreams.,

Among the important influences upon 4 son's caresr pércep%ions
in comparatively stable and highly developed economies are the careers
nf the fathers, But in developing countries, the occupational structure
will alter rapidly as development occurs, and all forms of "inheritance!
of occupation can be expected to be correspondingly low., In fact, for
expectations 1} and for aspirations 21 per cent of the sons selected
occupztions in the same occupational-type categories as those of their
fathers (see Table I-18), But whether these figures are to be re-
garded as high or as low is not obvious. One could compare the numbers
in the diagonal cells (identical category for father and son) with the
random numbers for the same cells (taking the marginal distributions
as given)., This computation was made for occupztional aspirations,
and (excluding NR's) the predicted number of matched father-son occu-
pational types was 10, the observed number w;s 117, and the maximum
possible number (given the marginsl constraints) was 340. The ratio
to random expectancy for all diagonal cells combined was thus 117/104
or 1.13, The proportion of possible aspired "inheritance" (given the
high degree of anticipated aggregate inter-generation shift in distri-
bution by occupational type) was 117/340 or .34. The excess of ob=
gerved over expected numbers in the diagonal cells was only 13 as
compared with a difference between expectancy and full inheritance

of 236 (ioeo, 3&0"'10}4)0
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T ABLE I-18

STUDENTS! ASPIATIONS AND ZYPICT.-TIOMS iiITH RISPLCT TO TYPE
OF CCCUPA'"ION; ATFRICAL ..:L_3 BY FATH 'S OCCUPATIONAL
TYPL2

Occupational Type
Father!s Occupational

Type

ileds Soc, Tech, Agrie, J,C, iZdue, Mil, N,R, Totals

Students! Aspirations

) 2% 7ol 214 28,6 14,3 Tol 14,3 100
Medical (1) (1 3 W ) @ @ (W
Social, Political, 5.0 10.0 25,0 10.0 10,0 25,0 5,0 10,0 100
and Religious (1) (@) (GB) @) (@) () @ () (20)
Scientific, Technical 16,1 6.5 25,8 19,4, 12,9 9.7 vee 9.7 100
and liechanical (3) (2) (8) (6) (L) (3) (3) (31)
N 12,8 5.3 15,2 22,8 17,8 17,5 3.1 5.6 100
’grieultural 16) (19) (33) (82) (&h) (63) (1) (20) (360)
; Uommercial, Adminis- L. 8.9 17,8 17.8 17.8 158 5.9 1,0 100
: trative, and Clerical (15) (9) (18) (18) (18) (16) (6) (1) (101)
|’ ] 1007 306 702 2500 2‘-'00 2500 306 o0 e 100
ducational Gy W G M W (28)
e \ i 11,8 . 5, 11,8 11.8 35.3 5,9 11.8 100
Hilitary anc Police (2) ?3 f? 2) (2 6) 1) @ an
) 5.4 5,1 20,5 15.4 17.9 12.8 5.1 7.7 100
Artisan 6) @) (B 6 (N Gy @ 3) (3
8,0 L.O L.0 12,0 8,0 B840  eseee 56,0 100
NRts 2) (1) (1) @) @ (2) () (25)
12,8 5.8 15,6 20,3 17.3 17.2 3.6 Tl 100
Totals B1) (37) (99) (129) (110) (109) (23) (L1 (633)
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TABLE I-18--Continued

Occupational Type
Father's Occupational

Type
lMed, Soc, Tech., Agric, W.C., oduc. Mil., HN.R. Totals
Students! Zpectation

, esa ees W,3 0 13 21 28,6 eee 21,14 100
fedical 2) (2 (3) W) (3) (1)
Social, Political, vee, eee 15,0 10,0 25.0 25.0 ... 25.0 100
and Relisious . (3) (2) (5) (5) (5) (20)
Scientific, Technical eas eee 16,1 9,7 35,5 16,1 3.2 194, 100
and Mechanical (5) (3)  (11) (5) (1) (&) (31)
- 2.5 1,1 9,5 8.1 20.6 35.8 3.1 19.4, 100
Agricultural (9) L) GL)  (29) (7L) (129) (11) (70) (360)
Commercial, Adminis- 3.0 3.0 11.9 3.9 33.7 25.7 2,0 11,9 100
trative, and Clerical (3) (3) (12) (9) (3Lh) (26) (2) (12) (101)

- . eve  eee 14,3 7.1 32,1 28,6 ees 17.9 100
Zducational (L) (2) (9) (8) (5) (28)
nre . . [N 509 eovoo0 11.8 17.@ 2305 509 3503 100
Military and Police (1) (2) (3) () (1) (6) (17)
A o 206 oo e 15014- co0 e 3509 2301 pee 23.1 100
Artisan (1) (6) (1L) (9) (9) (39)
| [N ] L N ] o000 eo0o0 0 2&-.0 1600 o oo 600'0 100
NR's (6) (L) (15) (25)
Total 2.0 1.3 10.4 7.7 25.0 30.6 2.4 20.6 100
orats (13)  (8) (66) (L) (159) (194) (15) (131) (635)

@Percentages add up to 100 horizontally.




Overall indicators such as we have just presented do less
than justice to the possible effects of paternal occupations upon
sons' choices, Given the large discrepancies in marginal distri-
butions for fathers' occupations and for aspirations of sous, it is
clear enough a priori that a son's occupation can hardly be predicted
from his father's, But it is of interest nevertheless to ask the in=-
verse question: how do sons with one or another aspiration by type
of occupation differ in the parental-occupatiosnal background from
which they come. A few important examples w11l suffice. For all
Form 4 sons combined, 56 per cent had fathers who were farmers of
some sort or working in an agricultural agency., (Indeed, farmer
constituted the largest single category of paternal occupations re-
gardless of student aspirations,) Among the 129 sons aspiring to
enter agriculture (usually as officials rather than as opsrators),

32 (or 6L per cent) had come from farm homes. Commercial, adminis-
trative, and white-collar fathers made up 16 per cent of all Form L
fathers and likewise 16 per cent of the youths aspiring to such occu=-
pations, Fathers in education were only 4 per cent of the total;
they accounted for 6 per cent of the youth aspiring to teach., The
other favored type of work among these African students was medical
(mainly physicians), an occupation for which virtually no occu-
pational inheritance was possible, Clearly this dynamic development

situation was one in which there could be only the most tenuous of

links between'what fathers did and the dreams (or expectations) of

their sons,
Earlier it was noted that the educational hopes and expec-

tations of African boys in Form L and their levels of occupational




aspiration were much the same whether the fathers had only primary
schooling or were entirely unschooled., Some modest differences do
appear in comparing sons of men having not over four years of
schooling with fathers who had at least moved into intermediate
school (Standard V and up), Not even such a dichotomization of
parental schooling differentiates clearly with respect to the types
of sons' occupational aspirations, The only relationship deserving
comment (Appendix Table C7) relates to boys choosing to teach, an
aspiration that generally was highest if the father had at least
corpleted intermediate school at one extreme or was quite unschooled

at the other. Teaching held little attraction for sons whose fathers

8

had had enough schooling for solid literacy but little more (say,
Standards IV through VI). This pattern is repeated (though with
higher percentages mentioning teaching) for "expected" type of occu-
nation.

It has been mentioned (perhaps too often or too insistently)

hat for some types of occupations (usually the "higher" ones) pupils
adjust their aspirations downward with the passing of time and they
become more willing to take "lower!" sorts of work, To be sure, all
such comments are relative in now-developing countries when we are

dealing only with those pupils who have already become a marked group

by reaching the 12th year of school., Teaching shows the largest rela-
tive gain from aspiration to "expectation," and there is an appreciable
gain for white-collar work, Pupils shift out of scientific-technical
(and police-military) kinds of work as they adopt constraining as-

sumptions about further schooling or restrain their dreams otherwise.
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To an even greater extent, agricultural aspirations are reduced, as
are hopes for jobs in the "social' category, and most of all, of

course, the hope of becoming a physician,




CHAPTER VI
ACADEMIC PROMISE AND LATER EDUCATIONAL CAREERS

As a supplement to his more claborate 1968 replication of the
1961 study of Kenya secondary students, Jerry B, Nlson investigated
the present activities of the boys who had bwen members of the Form 4
classes of 1961, and he traced nearly three-fourths of them. In this
search, which was distinctly successful, he received generous help from
students at University College Nairobi.

Among the basic items obtained in that follow-up was the
student's performance on the examination taken after completing Form L.
This chapter relates those examination outcomes to the boys' antici-
pations and later careers, whether within or outside the schools, The
data generally confirm the frequent observation that although teachers
in colonial educational systems may offer a bookish training, they pre-
pare their pupils conscientiously for the external examinations. In
view of the recency of western-type schools in Kenya and the keenness
with which universities in many countries scrutinize these examination
results, the relationships displayed below testify to & rapidly maturing
educational systenm.

A close relationship between students’ expressed assessments
of their likelihood to continue with full-time education after Form L
and their subsequent performance on the Cambridge examinations is dis-
played in Table I-19, Moreover, these same relationships come out

oglearly in the expressions of expectations or preferences with respect
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TABLE I=-19

STUDENTS' EDUCATIONAL EXPECTATIONS: AFRICAN MALES
BY CAMBRIDGE RESULTS

Cambridge Results®
Expectation of
Continuing Totals
Education First Second. Third .
Division Division Division COC&  Failure

Certain to 31.8 22,1 23,8 13.3 18,2 23.é
continue (L2) (LL) (35) (8) (10) (139)
Good chance to 50,8 52,0 31,3 41,7 43,6 hh,7
continue {67) (102) (L6) (25) (2L) (26l)
Unlikely to 12 ,9 20.h 3808 h303 2703 2603
continue (17) (L4o) (57) (26) (15) (155) |
Certain will b2 5.1 6.1 1.7 10,9 5.4 ié
not continue (6) (10) (9) (1) (6) (32) *
Totals 100 100 100 100 100 100 g
(132) (196) (7))  (60)  (55)  (590) @:-

aChi square statistic = 18,73 significant at the ,COLl lewvel with 12
degrees of freedom,

Gamma (ordinal) statistic = ,23,
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| academic qualifications or their chances in the higher schools,

to types of immediate post-Form ! training or schooling. For beys who
remained within the school system, the appropriate next step was to try
to complete Form 6, and (as Table I-20 shows) over half the boys did
aim for Form 6 if they ranked in the top two-thirds on the School
Certificate tests (i.e., ranking in the first two division)., These
boys were realistic in judging their own prospects. Neverthless, a
fourth or more boys who scored lowest on the tests also sald they ex-

pected to enter Form 5, surely weaker evidence of realism about their

Popularity of some kind of agricultural training that did not
presuppose completion of Form 6 was about equally frequent whatever the
test scores, DBoys opting for some government-operated extra=-school
training scheme (along with those opting for teaching) were relatively
more frequent among low-gcorers on the tests,

The essential level~headedness of a large proportion of boys
comes out in Table I-21 also, which relates the subjective expectation
of continuing some form of training to actual subsequent acquisition
of that training, The boys seem to have had accurate notions of their
chanies of making it through Form 6., While we again notice that pro-
spective teachers are disproportionately the less confident boys, half
of all individuals actually training to become teachers had displayed
confidence in their ability to stay in school beyond Form L.

At the same time, it should be kept in mind that 60 per cent of
the students who preferred to go on to Form 5 actually were able to do
so; for teaching the figure was only U5 per cent, On the other hand,
most of those preferring some form of government tralning or apgri-

cultural training were not sble to obtain it (see Table I-22),
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TABLE I-20

TYPE OF TRAINING PREFERRED AFTER FOURTH FORM: AFRICAN
MALE STUDENTS BY CAMBRIDGE RESULTS

Cambridge Results
Type of Training
Preferred After Totals
Fourth Form First Second Third ]
Division Division Division CCE  Failure

Sixth fornm 70.5 5600 3200 3505 2509 hs 3

(93) (112) (L9)  (22) (1) (2%0)
Without sixth form:

Medical core 245 2.0 seee 5.6 1.8
(5) (3) (3) (11)
Government scheme 6.1 12,5 26,8 29,0 25,9 17.6
(8) (25) (k1)  (18) (1) (106)
Technical h.5 305 2,0 seoe evee 26 7.
(6) (7) (3) (16)
Agricultural 13,6 13,5 UL 16,1 20 .1t 1.6
(18) (27) (22)  (10) (11) (88)

Commercial 3.8 4.0 10.5 L8 566 5.8
{(5) (8) (16) (3) (3) (35)

TeaChing 008 705 11.8 1209 114-.8 803
(1) (15) (18) (8) (8) (50)
Military and 0.8 005 Oe7 Xy Yy 005
police (1) (1) (1) (3)
Miscellaneous eoeoe ¢evoe seee 1.6 109 003
(1) (1) (2)

Totals 100 100 100 100 100 100

(132) (200) (153)  (62) (54) (601)




TABLE I-21

ACTUAL TRAINING AFTER FORM L3 AFRICAN MALE STUDENTS
BY EXPECTATION OF CONTINUING EDUCATION

Expectation of Continuing Education

Actual Training Totals
After Form L4 Certain +o Good Chance Unlikely to Continue
Continue to Continue or: Certain Will
Not Continue
Sixth form 570,41 !4503 2’403 ’-12'05
(62) (77) (28) (167)
Government Tolt 11.8 11,3 10,!
(8) (20) (13) (41)
Commercial 1.9 L1 6ol Lol
(2) (7) (7 (16)
Agricultural Telt 9olt 9.5 8.9
(8) (16) (11) (35)
Teaching 15,7 18,2 35.7 22,6
(17) (31) (k1) (89)
Military 8.3 Tol 8.7 169
(9) (12) (10) (31)
Other 1.9 2,4 b3 3.5
(2) (7) (5) (1)
Totals 100 100 100 100
(108) (170) (115) (393)
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TABLE I-22

COMPARISON OF REALIZED WITH PREFERRED TYPE OF TRAINING;
AFRICAN MALE STUDENTS

Expregsed Preferences for Type of Training

N [N

100
(204) (65) (61) (31) (31)  (Wo2)

after Form }
Actual Training
after Form L -
gt::k 9;:§§“’ cﬁgii;o Teaching Other Total
Sixth Form 60 ({ 28 13 32 43
(123) (11) (19) (k) (0)  (171)
% Government 9 15 8 19 10 11
f ST NG NN ¢S W (O B € VR (*
; Agriculture 6 8 16 3 10 9
; (13) (5) (10) (1) (3) (3k4)
| Teaching 16 32 23 LS 32 23
g (33) (21) () (1h) (10) (77)
| Other 8 28 25 19 16 15
| (17) (15) (15) (6) (5) (61)
| Total 101 100 99 100 101
E

If the father had at least some secondary schooling, three-fifths of the
boys went through Forms 5-6; among sons of meu who had intermediate

e T T T VeI TR AR TR LR e A AmeRn e TR neE

schooling only, 35 per cent attended Form 6; the figures dropped to 2l

per cent for youth whose fathers had no more than four years of school,

although it was 30 per cent if the father lacked any schooling whatever.
| The absence of contrast in chances between sons of fathers with no
% schooling and those with primary schooling only, as respects educational
% anticipations, is here confirmed by later events,
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The percentages of attendance at Form 6 for the several "levels"
of paternal occupation were as follows: Levels 1-2, 37.,9; Level 3, 28.7;
Level L, 32.4; and lLevel 5, 25,7. Again one observes how loosely re-
lated a son's schooling is to his father's occupation, The schooling of
father does carry greater, seven though only moderate, weight than the
paternal occupation, Once youth have reached Form 4, tribe likewise is
not a very good predictor of whether the boy will go on to Form 6 (Ap-
pendix Table I-C1l1l),

A second table gives parallel findings about attendance at uni-
veraity (Tables I-23 and C12). First of all, we may notice that over
half the malss and five-sixths of the girls were attending or had taken
a degree in one of the constituent colleges of the University of East
Africa, North America had displaced Britain in numbers attending from
Kenya; and the almost-surely-undercounted attendance in Communist countries
matched that for attendance in Britain (though only for males).

Attendance at university was over twice as frequent among boys
who had earlier expressed a hope to remain in school than among those
not daring to nave that hope: LO against 17 per cent, Correspondingly,
individuals who had no expsctation at all of continuing went to uni-
versity at the low rate of 18 per cent, and those believing it unlikely
they would continue at all did little better (25 pér cent) as against
LO per cent and 43 per cent of those indicating respectively that they
would probably or certainly go on.

Father's schooling had about the same effect upon attendance
at university as for finishing Form 6; to be sure, the latter may be
the major step toward the former. Just over 30 per cent of those

queried in 1961 while in Form 4 did reach Form 6 and 29 per cent




completed it, A slightly higher proportion (36 per cent) attended uni-
versity, though not necessarily within East Africa; indeed some clearly
circumvented the Form 6 step to enter non-British universities whether
in the West or elsewhere (see Table I-23),

In broad terms, tribes with comparatively large proportions
completing Form 6 had relatively high rates of attendance at university.
The selectivity of students in our Form 4 sample who came from Nilo-
Hamitic tribes or were Kamba is reflected in their higher subsequent
rates of attendance at univursities as it was for Form 6 (Table C12),
The percentage going to ﬁniversity was 62 if the father had received
at least some secondary schooling; it was 42 if he finished intermediate
school but only about a third if he either had no schooling or had not
gone beyond Standard IV, To reiterate a point made many times, while
a boy's chance to enter university was certainly improved of his father
was relatively well educated, of all sons attending university a third
had fathers with not more than a Standard IV schooling if any.

One of the most bitter controversies within developing countries
and among the national and international counselors to educational
of ficials in developing countries has turred Bn the question of whether
and how students might be directed into those courses of astudy that
would best facilitate development of the country. Agriculture usually
is praised as a suitable choice while "arts" has fewer defenders., We
are not entering this controversy, but we will show the information
from the follow-up study (for each sex) that displays the actual type
of work taken in college (Table I-24)., The concentration of girls upon
education is noteworthy, exemplifying the dependsuce of every nation
upon university or specialized “raining for girls if sufficient




TABLE I-23

COUNTRY WHERE ATTENDING UNIVERSITY OR WHERE
DEGREE WAS OBTAINED; AFRICAN STUDENTS

BY SEX
Country - Males Females Totals

Uganda 15,2 13,0 15,0
(30) (3) (33)
Kenya gZ'h 5605 3005
- (54) (13) (67)
Tanzania 13,7 17.h L.l
(27) (4) (31)

Great Britain 8.1 eoce 703
(16) (16)

North America 17.8 8,7 16.8
(35) (2) (37)

Communist countries 7.6 cooe 6,8
(15) - (15)

Other 6.1 cecs 55
(12) (12)
Country ﬁnclear hel L.3 Lol
(8) (1) (9)

Totals 100 100 100
(197) (23) (220)
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TABLE I-24

TYPE OF DEGREE WORK; AFRICAN STUDENTS BY sex?

{ Type of
? Degres Work Males Females Totals
1 Arts 28.0 31.8 28,5
(Lk) (7) (51)
Medicine 12,7 4.5 11,7
(20) (1) (21)
Law 12,7 9.1 12.3
(20) (2) (22)
B.SC. 12.7 hog 1107
(20) (1) (21)
Engineering 12,7 coes 11,2
(20) (20)
Agriculture 8.3 oo 763
(13) - (13)
Commerce 5.1 cove L5
(8) (8)
Education 7.0 50,0 . 12.3
(11) (11) (22)
Miscellaneous 0.6 cece 0.6
(1) _ (1)
Totals 100 100 100
(157) (22) (179)

a
Includes those still in university and those
who have obtained degrees., NR's excluded,
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individuals are to be found to staff the secondary schools. But despite
the much smaller fraction of education enrollees among boys, males were
likely to contribute as many in actual numbers to the secondary-school
cadre, The popularity of "arts" courses not only reflects a British
tradition; it reflects also the link with management-oriented tiraining
that appears so vital to developing countries such as Kenya, While one
could quarrel with the partioular non-arts and non-education subjects
these youth are taking in college, certainly there is a heavy emrollment
in the technical kinds of courses, This fact likewise casts doubt upon
the common assertion that only when curricula in lower schools have been
suitably modified will college students make appropriate choices among
the lines of study., Indeed, as Table I-25 shows, students who entered
university were prone to pick the line of study they preferred, particuw
larly if they had one of the more popular choices, arts or science.

"Other" combines diverse very specific responses,

TABLE I-25

COMPARISON OF REALIZED WITH PREFERRED UNIVERSITY TRAINING;
AFRICAN MALE STUDENTS -

Preferences for University Training
Actual University

Training Arts Sciences Other Total
Arts 67 30 38 12
(22) (18) (6) (46)
Sciences 18 47 25 35
(6) (28) (k) (38)
Other 15 23 38 23
(5) (1) (6) (25)
Total 100 100 101 100
(33) (60) (16) (109)
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In analyzing the complex educational systems of the more ad-
vanced of the developing countries, teking account of the shortage of
good statistics on many points, there can be no single best way to
"take hold" of the material, One could identify pupils
by "quality" (using some kind of intcllectual index) and then trace out
their academic cr other careers, allowing perhaps for the effects of
family background upon the index of abilities, Or, the questions could
be examined in terms of historic accessibility of individuwal fribes
(or even families) to western influence., Although we have followed no
single or consisient pathway through these data, it will perhaps be
illuminating if we present a few figures that suggest to what degree
variouy sorts of indexes are elther useless or mutually redundant.

At the time of the 1961 study, headmasters were asked to score
each boy on his ability and on his prospective achievemant in laf.er
school (Table I-26). When we now compare thoss ratings with the re-
sults in the externally administered examinations taken at the end of
Form L, the correlation is high, It is not without interest, moreover,
that this correlation is a little higher with the headmaster's judgment
of the boy's "probable achievement" in school than with estimated
"gbility,"

One must underline the difficulty of isolating strictly in-school
effects from those pervading the environment in which the boys grew up,
even if they spent long months away at school when they became less
directly subject to local or family influences., By and large, the
tribes with comparatively large enrollments in either Form 6 or in
university also display a relacively large percentage scoring well on

the School Certificate examinations (Table I-27), Whether that
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TABLE I-26

ASSOCIATION BETWEEN CAMBRIDGE EXAMINATION RESULTS AND HEADMASTERS!
ESTIMATES OF STUDENTS' ABILITY AND ACHIEVEMENT IN FOURTH
FORM; AFRICAN MALES

Cambridge Results

Total
First Second Thirad a .
Divicion Division Division CGCE Failure ]
N
Headmaster's rating
on ability

A (high) 65 29 3 3 .o 100 34

B 37 L5 13 L 1 100 12

C 12 37 3l 9 8 101 199

D 1 11 L6 19 23 100 90

E (low) 9 L4 27 o0 6h 100 11
Total 21 33 27 9 10 100 476

Headmaster's rating
on achievement

A (high) 81 19 .o .o v 100 26

B 41 48 8 3 oo 100 137

C 10 38 3l 11 6 100 175

D N 17 L5 16 19 100 107

E (low) 6 3 36 7 . L8 100 31
Total 21 33 27 9 10 100 U476

Ability/Cambridge: Chi square = 213,1; significant at the ,001 lsvel
with 16 degrees of freedom, Gamma (using raw numbers) = .68,

Achievement/Cambridge: Chi square = 259,8; significant at the .00l level
with 16 degrees of freedom, Gamma (using raw numbersgn- o Tl
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correspondence would be judged satisfactory would depend upon how
readers weighted the various factors or criteria.

The lower section of Table I-27 relates results on the School
Certificate tests to paternal education., Once again, there is little
difference whether fathers had no schooling or at least had made some
beginning in school., Among other things these data may raise questions
about the distribution of literacy independent of schooling and the
extent of illiteracy persisting or recurring when father's schooling is
very limited. Clearly, however, pupils whose fathers had at least some
secondary schooling were much more likely than othar boys to get the
top marks in the exam, suggesting supportive effects of the home
such as have bean documented elsewhere., Faradoxically, howsver, of the
firgt-division boys, the majority came from homes in which the father
presumably was virtually or actually illiterate, Contrariwise, a
noticeable share of the sons of secondary-schooled fathers failed or
received only a low pass, The odds on a boy's performing well are
appreciably improved if his father had several years in school, but
the "openness" of the Kenya and similar educational systems is revealed
by the extrems looseness of the correlation displayed in this table.
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STUDENTS!' CAMBRIDGE RESULTS; AFRICAN MALES BY TRIBE
AND FATHER'S SCHOOLING

TABLE I-27

First Second Third -
Division Division Division CCUF Tailure }
N
Tribe

. Nilo-Hamitic 36 18 23 1 9 100 22
Nilotic (Iuo) 19 33 29 10 9 100 129
Kikuyn 36 30 20 7 7 100 193
_Bmbu-Meru 18 3L 18 21 9 100 L
Kamba 50 19 .o 25 6 100 16
Iuyia 6 L7 30 7 10 100 127
Kisii 16 20 52 .o 12 100 25
Coastal 8 32 28 15 17 100 53
Foreign (hO) o0 ee (60) o0 (100) 5
Total 22 33 25 10 9 100 614

Father!s schooling
None 2l 31 26 10 9 100 199
Primary only 16 33 28 13 10 100 24,
Intermediate 29 39 17 T 8 100 122
Secondary or above 40 15 30 5 10 100 20
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CHAPTER VII

ACADEMIC PERFORMANCE IN RELATION TO OCCUPATIONAL

ANTICIPATIONS AND REALIZATIONS

The follow-up study alreédy'used in Chapter VI enables us
also to compare occupational anticipations with occupations of early
adulthood and to explore some of the factors that influence the latter,
It allows us, among other things, also to pursue some important
questions as to how far academic performance may be related to the
kinds of jobs boys hope for or expsct and to their early occupational
histories.

In sone respects, our least satisfactory data are the desig=-
nations of occupational levels and comparisons between "aspiration®
or especially "expectation" levels that were anticipated in 1961 and
those reached by 1968, The scales used were crude and the boys' re-
sponses displayed a narrow range; thus the :oncentrations at upper
levels of the scales are high, However, the relationships displayed
in Table I-28 are impressive and no matter whether we standardize the
columns or use the raw figures with their low frequencies in Level 3.
One could for that matter compare the top aspiration levels only.
Standardizing column frequencies, the value of gamma for the first

two aspiration levels alone is ,28 and for all three levels -.06.
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TABLE I-~28

PERCENTAGE DISTRIBUTIONS OF STUDENT'S PRESENT
OCCUPATION LEVEL BY PRIOR OCCUPATIONAL
ASPIRATIONS

Level of Occupational Aspirations,

Present Occupational 1961; from High to Low
Status, 1968

1 2 3 Total
12 51 32 57 Ll
2 35 L2 2l 37
3 i) 26 19 20
Total® ¢ 100 100 100 101
N 232 205 37 b7l

¥Includes those classified level 1% and those attending
universities in 1968,

In fact boys who in 1961 modestly aimed for Level 3 are today
actuzally more likely to be in top-level jobs than are those who in
1961 expressed more glorified hopes., On the other hand, substantial
proportions who had aspired to Levels 1l or 2 are as yet at Level 3
only; present Level 3 men total three times the number who anticipated
being at that level,

leat one be tempted to think that pr?sent occupation is the
result mainly of family "pull" or similar advantages, we can recall
how low was the correlation between pupils' backgrounds and their
1961 expressiong of ideas about future jobs and notice that when we
turn to the Jobs held today, a similar picture emerges, Family and

related factors do help or hinder, but in Kenya they are not decisive
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any more than they are in developed countries,and perhaps even less
so. For example, Table I-29 distributes each category of parental
schooling among the sons' present positions, It is evident that if
a youth's father had experienced at least some secondary schooling,
we would improve considerably our ability to predict the occupation
attained by that son over the interval from completion of Form L in
1961 to 1968, Sons of such men rarely were found at Ievel 3 (7 per
cent as against 27 per cent of the total sample) and they were also
relatively infrequent at Level 2, but their total number is very
small, Otherwise associations between paternal schooling and son's
realized vocation were quite negligible,

The best predictors of both aspiration levels and occupation
attained, but especially of the latter, unquestionably are ability
and academic achievement., This shows up in the first part of
Table I-30, where again the hiatus on aspirations is between ILevels
1l and 2, These relationships manifest a systematic ordinal pattern
for ILevel 1 versus Level 2 (or 2 and 3 combined), and the gamma
coefficient with the raw numbers is a solid ,34. The sharpest break
on Cambridge results comes vhere we should expect it, between second
and third division passes, In this formalized system a second-
division pass or better may be a ticket of entry into the most de-
sirable educational or job opportunities., It should then hardly sur-
prise us that the association is even stronger when we come to realized
occupational status (with a gamma value of ,54). Boys holding first
division passes had by 1968 attained either to Level 1 jobs or were
attending university, while almost none of those working at Ievel 3

in 1968 had obtained first division passes in 1962. Relatively few
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TABLE I=29

STUDENTS' PRESENT OCCUPATIONS WITH RESPECT TO LEVEL;
AFRICAN MALES BY FATHER'S EDUCATICONAL LEVEL

- Father's Education
Students! Present

Occupational. Totals
Level: from High Primary Inter-  Secondary
to Low None  oniy mediate and Above
Level 1 1.5 15,8 16,0 40,0 16,2
(2u)  (32) (17) (6) (79)
Tevel l%a L.2 2,0 6,6 ceee 3.7
(7) (L) (7) (18)
Probably in University 2.4 3.l 2.8 6.7 3.1
(L) (7) (3) (1) (15)
In University 18.8  12.8 22,6 20,0 17,2
(31)  (26) (2l) (3) (8L)
Level 2 30,9 35.5 31.1 26,7 32,7
(51)  (72) (33) (L) (160)
Level 3° 29,1 30.5 20,8 6.7 27,2
(L8)  (62) (22) (1) (133
Totals 100 100 100 100 100
(165)  (203) (206) (15) (489)

aIncludes those students between levels 1 and 2,

b
Includes all primary school teachers. For student aspirations,
however, primary school teachers are coded on level 2,
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TABLE I-30

ASPIRED AND REALIZED OCCUPATIQWAL STATUS BY CAMBRIDGE
EXAMINATION RESULTS; AFRICAN MALES

e R —— —
—

Cambridge Results

First Second Third
Division Division Division GCE Failure Total

e e — -

Aspiration level, 19612 |

1 (high) 67 56 38 29 27 148 .
2 26 38 55 58 69 45 :
3 7 6 7 13 i 7 |
Total ¢ 100 100 100 100 100 100
N 1% 52 Y BE T2 T®
Occupation level, 1968b
1 39 16 6 coe 2 16
1% 6 6 1 sese 'Y h
In university 30 19 3 9 3
Probably in university 2 1 8 9 6 17
2 20 36 L6 32 33 3L
3¢ 3 22 36 55 50 27
Total % 100 100 100 100 100 100
N IZ3 165 A LS 53 L& 502

qchi square » 51,3; significant at «001; gamma = ,3l,
b

Chi square = 169,1; significant at ,001; garma = .5k,
cIncludes all primary school teachers., For student aspirations, how~

ever (and in tables comparing aspired with realized levels), primary teachers
who had completed Form L were coded level 2,
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with second division passes had failed to attain at least a Level 2
position; by contrast, half or more of the GCE and fail students were
now employed on ILevel 3, However, boys who were so unsuccesafui on
Cambridge examinatione were comparatively few, for the youth in our
sample were an intellectually selective African elite already. This
of course is less the case today than it was a fe years ago,

How far has the type-distribution of realized occupations
matched or approximated either student aspirations or their more modest
expectations (based on assuming little or no post-Form L schooling)?
As shown in Table I-31, in actuality by far the largest proportion
are now working in the vague white-collar category, double the 19 per
cent who had aspired to such occupations (when they were pupils in
Form L) and a third over the 31 per cent who had "expected" to accept
such jobs., On the other hand, only half as many found their way iato
agricultural work as said they would like to. There was a short fall
below aspiration for the teéhnical-scientific employments., The twenty-
two individuals in mediéal practice (or medical school) were a high
percentage of the class we were surveying, but nevertheless well below
the proportions who had dreamed of becoming physicians. Numbers actual-
1y in education, however, matched very closely those who had aspired
to enter such work.,

Despite the mentioned ambiguity in pupilst' "expectations"
about future work (because it specified the assumption of no further
schooling after Form L), examination of the ratios of "expectation"
to "aspiration" is not without value, especially if one brings in the
pupils! varying standing on the School Certificate examinations (see

Table I-32). The largest excess of expected over hoped-for numbers




TABLE I-31

e A ———

— o ———— ————— — [

PERCENTAGE DISTRIBUTIONS OF OCCUPATION TYPES REALIZED, ASPIRED TO,
AND EXPECTED; AFRICAN MALES

Realization Aspiration "Expectation”

1968 1961 1961

Medical 5 1L 3
Social, religious, political 7 6 2
Scientific, technical, mechanical 11 17 13
Agriculture 10 22 10
Commerce, adminis., clerical Lo 19 31
Education 20 19 38
Military, police 7 l 3
Total 100 101 100

N L73 588 504

TABLE I-32

RATIOS OF EXPECTATION TO ASPIRATION PFRCENTAGES ON DESIGNATED

OCCUPATION TYPES BY CAMBRIDGE RESULTS2

Cambridge Results

Type of Occupation
P P First Second

Third

Division Division Division CCE Failure Total

Medical o1l «29 0 0 «38 .16
Social, religious,

political 0 «20 0 L0  1.00 «21
Scientific, technical,

mechanical oTh o718 .69 85 1,17 .68
Agriculture 050 .hO 21 077 027 038
Commerce, adminis,,

clerical 1.50 1,77 1,26 1.00 1,33 1.39
Education 1.59 1.60 2,11 1.6L 1,70 1,7k
Military, police 0 «5C 1.00 50 O 61

“For a check on cell frequencies, see Table I-31 and Appendix

Tables (13 and Clk,
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for any given type of occupation was for teaching (1.74). For white-
collar work the ratio was also high (1.39) but for scientific sorts of
jobs only .68, For police-military work the ratio was ,61, for agri-
culture .38, for "social" occupations .21, and for medicine .16, This
effect with respect to agriculture reflects the fact that aspirations

of African students oriented to agriculture are interested specifically
in jobs as agricultural officers., Indeed, all of the ratios are vari-
ously affected by job markets, openings in higher schools, and certainly
(as we will now point out) by a boy's ability. For example, the shift
or drift into‘educational work from aspiration to the constrained
expectation context was only slightly more common among those with low
examination scores, being actually greatest for boys with third-division
passes, It was only for the "fail" category that we found no net shift
in favor of scientific-technical sorts of occupations with the stipu-
lations of the "expectation" question, It is quite possible that there
was a good deal of realism in the aspirations of these youth to start
with and that the no-further-schooling stipulation made little differ-
ence, Those most inclined to drop their technological aspirations under
the assigned conditions were youth with third-division passes for whom
in fact a shift from dreams of engineering to realities of quite another
order was particularly likely.

Quite generally, the white-collar category increased or held
their numbers. What is particularly interesting is that they did so
more often when examination results were excellent. Youth clearly
headed for higher education give little thought to altermatives, and
the obvious fall-out jobs in the;r unrealistic expectations were

clerical,




Tables I-33 and I-3} relate aspirations and expectations as
stated in 1961 to the present jobs of the same individuals, In nearly
a third of the cases located in 1968 {which was most of the former
pupils), these young African men were working at the type of occu=
pation "expected" (despite all the qualifications we have mentioned so
many times), and for aspirations 28 per cent were doing so. How does
one decide whether either figure is high or low?

In every category the largest percentage relates to the same
type of occupation stated as an aspiration in 1961, For example,
present teachers make up a third of those who had earlier given teaching
as their preference. Tor no other aspired-to occupational type is there
so large a percentage who now are teachers. Although only a sixth of
the boys hoping to become physicians were going to succeed (as best we
can judge), physicians are an even smaller percentage of any other cate=
gory of "hoped for" occupation, Moreover, the vast and amorphous
rubric of white=collar work (embracing two-fifths of all empleyed men
in Kenya) is today the preponderant employment whatever pupils gave as
their vocational hopes in 1961. (Teaching is the sole exception to
this generalization, )

Despite the vast shifting between earlier choice and present
work, a considerably larger number of men are working at the genera.l
sort of occupation they had wished to follow than could be anticipated
by chance, If one takes the total marginal distributions of aspir-
ations and realized work (Tables I-35 and I-36) as constraints in esti-
mating probabilities that a man will appear in some diagonal cell of

that table, we may follow the analysis used earlier when examining
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TABLE I-35

PRESENT OCCUPATION TYPE BY FATHER'S SCHOOLING; AFRICAN MALES

Father's Schooling

Occupation Type, 1968 Primary Inter- Secondary

None Only mediate and Above Total
Medical 4 3 8 7 5
Social, political,
religious 8 8 3 7 7
Scientific, technical, _
mechanical 7 10 16 22 10
Agriculture 10 10 11 14 10
Commerce, admin.,
clerical 46 43 32 22 41
Education 21 18 22 14 20
Military, police 4 8 8 14 7
Total: % 100 100 100 100 100
N 15 188 90 14 448
TABLE I-36
PRESENT OCCUPATION TYPE BY CAMBRIDGE RESULTS; AFRICAN MALES
Cambridge Results
First Second Third GCE Failure TOtal
Division Division Division
Medical 12 3 3 ‘o 2 5
Social, political,
religious 12 8 3 4 5 7
Scientific, technical,
mechanical 15 13 12 ‘oo 5 11
Agriculture 7 16 8 8 7 10
Commerce, admin.,
clerical 37 39 36 48 54 40
Education 11 13 33 32 21 20
Military, police 6 8 5 8 7 7
Total: % 100 100 100 100 100 100
N 113 145 112 50 43 463
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occupational inheritance, though this time, by contrast, we will be

assessing predictability from individual aspiration to realization.
It turns out that the observed diagonal entries are 1,7 times the ex-
pected (122 versus 72), an observed excess of 50 as compared with a
possible excess of 239. Knowing a youth's aspirations does improve
this predictability, but the unexplained variation in adult work re=-
mains very substantial,

In the light of the "loose" fabric of Kenya social structure
implied by the discussion in breceding pages, it will be no surprise
to discover that the sorts of occupations in which the boys are now
engaged bear little connection to parental schooling (Table I-35),
Sons of the best schooled parents were slightly more often to be found
in medical careers or in technical and engineering occupations; they
were considerably less likely to be found in commercial activities or
in clerical jobs. Yet, once more, the majority in every sort of ac-
tivity grew up in homes headed by illiterate or barely-schooled
fathers, There has been a very dramatic climb in one generation from
a traditional, non-literate way of life into something like full-
fledged "modernity,"

Once more (Table I-36) we observe that a boy's standing on the
School Certificate results affects his present type of occupation, as
earlier it was shown to be correlated with level of occupation desired.
Nearly three times the chance proportion of first-division boys went
into medicine, and the majority of physicians actually had received a
first-division grade, Men in "social" jobs also came disproportionate-
ly from receivers of first-division passes, but only a minority of all

working in "social" jobs were holders of top passes. Scientific-
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technical workers are chosen from those doing well on school certifi-
cate considerably beyond chance expectancy, The majority working in
agricultural sorts of jdbé had either first- or second-division passes,
but proportions going into agriculture are approximately the same for
each examination class, The heterogenous white-collar category draws
from all groups; but individuals with relatively poor scores are most
likely to be clerks. Teachers distinctly come from the low scorers on
these exams that were taken at end of Form l,

A small part of the pattern observable in Table I=36 could be
observed also for occupational aspirations., In particular, boys
aspiring to become doctors or engineers tended to be among the aca-
demically most successful., On the whole, however, variations in the
initial aspirations of youth had only slight connection to their re-
vealed intellectual competence--again, at least in part, because they
were a highly select and highly motivated group with distinct academic
capability from the start.,

There was available also one other sort of predictive variable
for type of occupation: preferences among school subjects and judgments
of their usefulness. Tables I-37 and I-38 accordingly relates these
preferences and perceptions (as reported in 1961) to the 1968 occu~
pations, English was the preferred subject beyond chance expectancy
among individuals who now are in what may be called "verbal" occu-
pations, but this differentiation was not marked, Zither science or
mathematics (and commonly both) were more favorably viewed by pupils
who now are in scientific~technical work, and doctors leaned strongly
to science, However, those in agricultural work display no departure

from random preferences, Once more reading the table both ways to
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TABLE I-37

PRESENT OCCUPATION TYPE BY SCHOOL SUBJECT LIKED BEST, 1961;
AFRICAN MALES

Subjects Liked Best 1961

Occupation Type, 1968

English Math Science Other Total
Medical 2 4 8 7 5
Social, political,
religious 8 6 5 7 7
Scientific, technical,
mechanical 10 12 12 4 11
Agriculture 9 11 12 7 10
Commerce, admin.,
clerical 45 37 38 43 41
Educational 20 22 17 29 20
Military, police 7 7 8 4 7
Total: % 101 99 100 101 101,
N 186 81 154 28 499
TABLE I-38

PRESENT OCCUPATION TYPE BY SCHOOL SUBJECT BELIEVED MOST
USEFUL FOR CAREER, 1961; AFRICAN MALES

Subjects Believes Most Useful

Occupation Type, 1968

English Math Science Other Total
Medical 3 2 9 4 5
Social, political,
religious 8 5 6 4 7
Scientific, technical,
mechanical 8 25 10 8 10
Agriculture 12 7 10 4 10
Commerce, admin,,
clerical 40 39 43 42 41
Educational 22 16 15 35 20
Military, police 7 7 7 4 7
Total: ' 100 100 100 101 100
N 242 44 152 26 464
89
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avoid misleading conclusions, we notice that nearly half of those now
in teaching had been strongly inclined while in Form li toward mathe-
matics and science; yet repeatedly one reads that it is just this lack
of interest on the part of prospective teachers that holds back moderni-
zation, Another paradox is found in the fact that individuals in whitew
collar jobs listed mathematics or science more often than they listed
English, English, in 1961 even more than today, was essential foar any
position involving dealing with expatriates or with important persons
abroad, The display of subjects that had veen considered "most useful!
while a Form L boy manifests an association with present occupational
type essentially similar to "subject liked best," though there is a
moderate tendency for the "utility" judgments to be somewhat more
"appropriate" than the "liking" judgments,

In the next few pages (with which we conclude the analysis of
students) three tables are used to show the distribution of tribes: in
anticipation (aspiration) and in actual occupation., Many of the differ-
entiating characteristics among tribes have been in previous pages shown
to be modest. Ilere we present a snapshot of the different stages of
modernization and level of achievement at which our special sample of
Kenya boys have arrived, considering the various tribal categories or
groups among those youth. To give an adeguate historical picture of
how each tribal group arrived at its present relative situation on the
features we deal with would require a long historical analysis.

The first three columns of Table I-39 distribute the Form L
boys according to their present type of employer (totalling 100 at
column L} in each case); the last two columns compare the proportions

preferring to work for government with those actually doing so. Thus,
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from tribe to tribe at present between 70 and 88 per cent are employed
by government; their preferences to be employed by government ranged
from 77 to 100 per cent. These Kenya boys are overwhelmingly oriented
to working in public jobs., One can now be'mofe confident, for example,
in saying that those seeking agricultural jobs were not expecting to
beéome working farmers. There is, incidentaily, no clsar correlation
between relative preference and realized employer, comparing one tribe
with another.,

Table I-lO contrasts the tribes with respect to present level
of job and level to which in 1961 they had aspired. The percentage in
total aspiring te top=~level jobs was L8 while only LO per cent attained
a position av that level, but of course they have more years of career
ahead of them, (The Nilo-Hamitic and Kamba students, due to the vissi=
tudes of sampling explained elsewhefe, are only the boys of those tribes
attending schools mainly populated by other tribes and should be ignored
in these ensuing comments,) It is noteworthy that only Kikuyu boys
manifest the same aspired-to and realized level of job, The Luo, Kisii,
and Coastal groups have about the average discrepacny (9-13 points),
while the Embu-Meru and the Luyia groups display nearly 20 points excess
of ambition over accomplishment up to this date, Fuinally, we examine
the distribution of types of occupations to which youth of the various
¢tribes had looked in 1961 and those now realized. The latter is a topic
fraught with political overtones in most of the new nations.

Overall there is little connection between 1961 differentials
among tribes in aspiration and their 1968 distributions among occu-
pations., The main exception is the large representation of the

Nilotic (Imo) men among physicians and medical students in both sets
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of figures (Table I-41l and Appendix Tables C4 and Cl7). Indeed the

most remarkable thing about both aspirations and realizations is their
seeming randomness as among tribes, Place of mothert's residence (Ap-
pendix Table C15) makes a moderate difference of the sort to be expected,
with more physicians and lawyers from cities and likewise larger pro-
portions of city dwellers working at technical and engineering jobs

(17 per cent of city men as against 9 per cent of those living else-
where), Initial residence transcends the tribal factor.

There are tribal differences in occupation, however, even if
largely random ones, As noted, the Luo are over-represented in medi-
cine; with three or four other tribes the Luo also have more than their
"ghare" in scientific-technical or mechanical jobs. Somewhat sur-
prisingly, only the Nilo-Hamitic gruup substantially exceeds the aver-
age rate of entry into agriculture, Coastal peoples are distinctly
over-represented in the white-collar category.

The tribes exceeding average proportions in teaching are
generally, as one would expect, those with less than their statisti-
cal "quota' of white-collar or administrative-clerical positions.
Nevertheless, nearly half the men in teaching come from tribes dis-
playing less than a "proportional® interest in teaching. And about
half of the men in agricultural work are from the tribes displaying
somewhat less than their quota for agriculture. So, once more we
emphasize that disproportionate over- or under-representation in job
or school on the part of some social category (whether tribe or level
of paternal schooling) does not alone tell us much about the compe-
sition of the ubcoming "ruling" group or faction in that particular

sphere of national life; it is necessary also to take account of the
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actual sizes of populations of pupils, Nor does selectivity on the
School Certificate results automatically identify gaps or differentials
in quality of leadership in the various spheres of national life.

By the use of Table I-4l an effort is made both to summarize
these complex findings about occupational destinations (when contrasting
tribes) and also to remove certain statistical distortions built into
earlier tables. Tribes are named in Table I-41 for particular present
occupations if they have a ratio of more than 1.40 times their quota
in the occupation or a difference of more than seven percentage points

in excess of the percentazes in that occupation for all other tribes,

(In each case this cutting point stands clearly separate from one that
might alternatively have been used.) More important, as the footnotes
to the table make clear, is the exclusion of each tribe in turn from
the base measure, Since members of some tribes are more numerous than
others, failure to exclude them from totals in making comparisons would
bias the analysis against findings of "substantial relative over-
representation"” in the more populous groups. Table I-ll presents an
analysis of disproportionate representation both for aspirations as of
1961 and for occupations held in 1968,

The table clearly highlights the deviant, not the conventional,
patterns. As previous comments would indicate, the Luo show a statisti-
cal superiority (as defined) for the same occupation types both on
aspirations and in realization (for medical and technical work), More-
over, their realizations do not fall markedly below their targets. The
Kikuyu show a quite different pattern; in aspirations they were heavily
inclined toward technical and agricultural jobs (for each of which they

had abundant BEuropean models around them), yet in the end they wind up
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CASES OF SUBSTANTIAL RELATIVE OVER-REPRESENTATION® ON 1961

TABLE I-Ll

OCCUPATIONAL ASPIRATIONS AND ON ACTUAL 1968
OCCUPATIONS, BY TRIBE

Tribes

Aspirations, 1961

Trihal Excess

Occ;paglon Number  Share 5
TP Ratio Difference®

Nilo~llamiticsy N=17 Education 7 6% 1,72 13,8

Nilotic (ILuo); N=99 Medical 2l 304 1.59 762

Technical 27 27% 112 65

Kikuyu; N=15} Techniecal Lo L,0% 1.3 Te3

Agriculture 50 394 1.45 13.0

Embu~eru; N=Ll Military, police L 173 245 5.1

Social-Palitical Iy 114 1,46 267

Agriculture 13 10% 1.35 7.5

Luyia; N=110 Military, police 8 35% 2.09 3.5

Kisii; N=22 Social-Political 6 167 3.79 13,)

Coastal; N=43 Technical 12 12% 1.4k 8.7

Educat'ion lh 1370 10 77 902

Actual Occupations, 1968

Nilo-llamitic; N=17 Agriculture 103 3.13 20,0

Nilotic (Luo)j H=97 IMedical 7 32% 11630 13.3

Technical 6 194 L.L46 oS

Kikuyu; N=159 Social-Political 1 L7 1.5L 3.1

Embu-Merus N=L0 Social-Political n 13% 1.5, 3.5

Luyia; N=79 eeoes o0 oo oeee eoes

Kisii; M=20 Education 7 7% 1.80 15.6
Coastals N=l5 Commerce, admin.,,

ste, 2l 137 1.36 1.l

a
Selection ratio (see b) exceeding 1.40 and/or percentage differences

(see ¢) exceeding 7.0,

Nilo-Hamitic or Kamba,

Cases with less than |} entries excluded; thesa were

bPercentage in designated occupation type divided by percentage of
members of all other tribes who are in that type.

c - L] o -
Percentage in designated occupation type minus percentage of members

of all other tribes who are in that type.
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(as do also the related Embu-Meru) in social-political positions

(mainly, for the Kikuyu, law)., The Kikuyu and Embu-Meru pairing was
the single case in which two tribes selected the same actual em-
ployments well beyond expectancy (as defined for this table)., There
clearly are sharper disparities, or distinctiveness of pattern, among
the tribes in realization of occupations than in aspirations, though
the Luyia struck a distribution of actual positions close to that for
the entire sample, favoring no single type disproportionately.

It is an impressive fact that a group (such as a tribe) may
have only a moderate over-representation within the very tiny Form L
population, yet if it is a populous tribe and sends a relatively high
proportion of youth through the schools, that tribe can obtain a large
share in the favored jobs. The Kikuyu are perhaps the outstanding
example of this conjuncture of circumstances., By contrast, the Nilo-
Hamitic, despite very high over-representation in agriculture, supplied
only 10 per cent of that occupation. Some of these aspects of the
situation will emerge again as we explore the data for teachers in
Part II, Broad conclusions for the study as a whole will be deferred

to that point,
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PART II

KENYA TEACHERS ON THE EVE OF INDEPENDENCE
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CHAPTER VIIT

COMPOSITION AND ALIOCATION OF THE TEACHING FORCE

With an explosion in public demands for schooling in newly=-
developing nations there have emerged massive shortages in numbers of
teachers, At the same time governments have found themselves faced with
the task of maintaining the skill of teachers, hopeful of raising that
quality gradually., Nevertheless, there is a surprising void in the
literature on "education and development" about teachers, once the
annual reports of ministries have been printed and the input-output
educational or manpower specialists have tidied up their estimates, A
primary purpose in the remaining chapters (comprising Part II of this
report) is to £ill part of this void by taking a closer look at the
teachers of Kenya-~-and most particularly at the critiecal but most
neglected category of teachers, those in primary schools attended
mainly by Africans,

Kenya offers a prime case study for such a purpose, In 1961,
when the questionnaires were sent out to the teachers, the schools were
still in large part racially segregated., There was a correspondingly
multi-racial cadre of teachers, who were less segregated than the pupils,
however, in that African secondary schools were staffed rainly by Buro-
peans. Few Africans yet were deemed qualified for such positions, and

the few who were found themselves in the higher levels of the shadow

government for an independent Kenya., Indeed, a considerable fraction
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of the legislature were former teachers. Kenya was a comparatively new
colony, and in the years immediately after World War IT s second-generation
secondary graduates were a rarity among Africans, There are many obstacles
to supplying teachers for primary schools at the early stage in diffusion
of education in any country, even when, as in Kenya, it was assumed that
native education should be expanded in measured steps but not as a crash
program,

At the same time a separate and semi-indigenous Asian system had
expanded rapidly, with high continuation rates through the secondary years
and staffed by Asians through secondary school., This accomplishment was
in many ways remarkable, but it was a problem to maintain teaching
standards and good performance on examinations. While the African teaching
cadre of 1961 (which will be our main concern) could be studied on its owm
account, to do so would be to miss many significant elements in the total
educational situation of Kenya that affect interpretations on basic points,
A1l in all, the complex system of ethnic schools in the Kenya of 1961
illuminates by contrast more than it complicates analysis,

School integration since 1961 has brought large numbers of African
secondary pupils into previously Asian as well as into European schools.
Together with accompanying political events, dessgregation probably has
damped Asian secondary-school attendance, and it certainly has brought
daily interaction among pupils, and between pupils and teachers of differ-
ent ethnic proups where previously there had been little inter-ethnic
contact., (We use the then~prevalent phrase "Asian" to refer to Indians
and Goans, There were, also separate sub-systems for Europeans, it goes
without saying, and for Arabs as well as for Africans. In fact, Asian
schools were frequently divided in practice also by language and religious

98




sect.) With the coming of a measure of integration in the schools, both
the realities and the statistical rubrics for teachers have changed: today
the statistics distinguish Kenya citizens, locally employed non-citizens,
and non-citizens on overseas contracts., (Citizens may be of any "race,")

To understand events today in Kenya, it is important that we under-
stand some of those occurring yesterday., Although it was not feasible to
conduct a 1968 follow-up study of 1961 teachers parallel to that among
former students, there is sufficient evidence in published sowces to sug-
gest that many of yesterday's problems persist while new ones have arisen,
This study should serve as a base-line, furthermore, in attempts to mrobe
behind surface statistics in the years ahead and help us decide what those
years may portend not only for Kenya but also, in hroad terms, for a large
number of "new nations" over the world,

Many of the chronic and endwring problems of teachers in these kinds
of countries are succinctly brought together in ‘the following quotation
from one African teacher (Schedule 2485).

This is very important and as a teacher I am very proud of my job;
except we teachers are squeezed in thick forest of troubles and problems.
This to say that even anyone in the country including the Education De-
partment have entirely neglected a teacher simply because his salary is
no salary at all. Surely this is true, and we as teachers get in such
sorrows when we are forgotten in a such manner., As teachers have only
symphathized with the country to teach with such small pay as some call
pocket money, As we travel within the school-compound we find a head-
master who is very much toilsome and gets no allowence. There are also
members of School-Committees who are not even thought of, They work
quite hard but Education department doesn't see, and yet he have some
other bodies in the Department which are paid something smll. The
other point is that teachers working hard are not even seen to be pro~
moted; and as a result of such negligence causes many teachers to
neglect also, To this I consider that unless the Education Department
takes such pain towards teachers I am afraid the countries will be
growing backwards,

Another teacher (Schedule 2LL9) who saw something of the full breadth of
this work wrote:
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I and other teachers, we do a lot of work; i.e. you will find that,
We are health inspectors, government tutors, Community Development
Officers, teachings, stc., I mentioned all these because we do part
of their work, When I sit down and think about all these, I find
that I do a lot of work on one day,

The educational qualifications and sex composition of the Kenya
teaching cadres of 1961 (and of 1966 for comparison) are shown in Table TI-1,
which is derived from data to be found in annual reports of the Ministry of
Education, (Additional, related information is presented in the appendix,
Tables D-7, 8, and 9,) There were in 1961 nearl& 22,000 teachers (in-
cluding two hundred teachers in Technical and Trade schools), of whonm over
92 per cent were teaching in primary and intermediate schools; 18,000 of
thess were in African schools, By 1966 the total teaching cadre numbered
over 36,000 and despite expansion at the secondary level (where numbers
of teachers had more than doubled) again about 91 per cent were in ele-
mentary schools, This expansion of elementary schools reflected mainly a
major effort to open places in Standards‘v to VII, the dynamic of which ﬁas
already impressive by 1962, (In neither year are we paying any attention
to teachers on the tertiary level,) Nearly all the Buropean teachers in
African schools were asaigned to the aided secordary schools, being most
of the teachers of Africans at that leavel, "Unaided" schools (today ofiten
called "Harambee" or "self-help" schools) are multiplying rapidly; in 1961,
however, they were not an important part of the scene and most of the small
and unaided schools then were Asian,

While by 1966 African teachers were taking a prominent place in some
secondary schools (even in some of those aided and maintained by the govern-
ment), it remains true that the post-elementary sectors of the system rely
heavily upon non-citizens, and (despite attempts to shift teachers to local

contracts) individuals on overseas contracts still supply the major share

100




TABLE II-1

QUALIFICATIONS OF TEACHERS IN KENYA SCHOOLS, 1961 AND 1966

Number of
Percentages by Citisenship, Percentages
Teachers
(A1l Races) 1966 Female
Percentags
Typs of School and -
Qualification of igcﬁgzi:an Non-citizens
Teacher d Keny‘
1961 1966 1961 1961 1966
Citizens Local Overgcas
Contract Contract
Primagg (and Intermediate)
Graduate
Trained 14l 93 6 8 34 58 49 32
Untrained 126 19 2 1 73 16 3L 32
Completed Secondary
S1P1 (KT1) 1,704 1,906 36 L9 43 8 L7 51
Untrained 437 847 29 83 13 L L6 20
Not C?mpletad Sa;ondary
P2 (T2 from T3 3,271 99 #* #* 21
P3P, (T3,T4), Other 232721 18’63z 97 99 # 1 21 %
Untrained 4,063 9,351 95 99 #* * 22 20
Total R ’ 9l
§g§§pdary Schools; Maintained and Ailded
raduate
Trained 508 1,013 33 9 30 61 39 35
Untrained 329 27 5 10 50 Lo 17 28
Completed Secondary
S1Py (KTL1) 389 5kl 29 64 30 6 30 33
tgntrained L7 103 9 55 u3 2 55 22
Other
Trained 13 plol s 27 29 i g2 25
Untrained 7 31 32 33 35 55
Total 1,193 “Z,0L2 26 27 33 Lo 3L 33
Squpdany Schools: Unaided
aduate
rained W8 193 20 l 65 31 37 39
Untrained U5 120 L 16 81 3 33 37
Completed Seccndary
SiPl(KTl) 38 266 11 77 21 2 39 16
Untrained 7 302 . 67 32 1 (57) 12
Other
Trained 7 Lo 48 50 2 28
Untrained ces Ll 1 63 35 2 (57) lg
Total 362 10 50 U2 8 39 2
Teacher Training Collegesa
Graduate 128 155 79 39 hz hg 3§
Completed Secondary 121 198 90 55 19 2 2 3
Not Completed Secondary 61 L9 100 7h 6 20 b 5
*.d other
&cgal ° 310 o2 88 42 25 33 36 36

Srirtually all are "trained" teadhers,

Source:
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of the better qualified teachers in these schools, Sixty per cent of

the trained graduates in secondary schools today are on overseas contracts,
and only 10 per cent of all Kenya citizens teaching in secondary schools
(including Asians) are graduates, be they trained or not, There has bsen
no increase in the proportion of teachers who are women, though women are
relatively more important within the unaided sector of schools, A funda-
mental shift in a teaching cadre takes decades to carry through.

As the series of appendix tables shows for 1961, the African teachers
are rather consistently the poorest trained; and many have received only
meager pedagogical instruction in addition to successful (or sven unsuccess-
ful) completion of the intermediate grades. As of 1961, indeed, over 90
per cent of the African (and two-thirds of Arab) teachers in primary grades
had not completed a four~year secondary course, and still fewer had re-
ceived a éertificate that testifies to successfully passing the appropriate
leaving examination at that point, Such poorly-qualified teachers were
comparatively rare in Asian or European schools,

The provisions for teacher training and the grades of African
teachers in 1961 are indicated in the offical report for that year, which
describes the usual categories as fcllows (pages $-10):

African teachers are trained at two levels, Students who have com-
pleted eight years of education take a two=-year course of training, and
those who are successful are awarded a T,3 certificate or, in the case
of those who have not passed the Kenya African Preliminary Examination,
a T,4 certificate, On employment they are graded as Assistant Teachers,
Grade II or Grade III, according to whether they hold the T,3 or T.h
certificate, As the intermediate school system expands there will be
an increasing field of recruitment of students with a pass in the
Preliminary Examination and the T.L certificate and the corresponding
Agsgistant Teacher, Grade III, will gradually disappear,

At the higher level there is a twu=year course for those who have
received secondary education, Successful students who have previously
passed the School Certificate Examination are awarded a K,T.l certifi-
cate, and graded as Teachers, Successful students who have not passed

the School Certificate Examination are awarded a T.2 teacher's certifi-
cate and graded as Assistant Teachers, Grade I,

102




Spscial two-year courscs are run for the training of Handierai't
Teachers, who, on successful completion of the course, are graced Te2e
Similar courses for Domestic Science Teachers are also conducted. In
addition, one-ysar courses are conducted for T,3 Teachers who have
shown marked ability and on successful completion of the cowrse and
after a further year's satisfactory teaching they are eligible for
grading as T.2, :

The majority of Training Centres are managed by Missions, with the
total costs paid by the Government.

Teachers are also trained in the Makerere College Faculty of Edu-
cation, At the end of the two-year course for the Intermediate Exami-
nation those who do not qualify for the degree course may take a two=-
year course for the Diploma of Education and on appointment in Kenya
; are graded as Assistant Education Officers, Graduates who take a
| one-year course for the Diploma cf Education are graded as Education
Officers,

TR

By 1966 there had been many changes, but teachers changed often
more in quality than in the formalities of eligibility for one or another
sort of training., In those localities with greatest shortage and where

schooling was generally most backward, one esuld find many pragmatic

compromises of using Th (now P4) assistant teachers. The situation as

respects training for the years after 196l is given in the following quo-
tation from the 1966 report (page 7).

Although teachers were regraded in 1964 with the PL4, P3, P2 and P1
grades replacing the former T., T3, T2 and KTl grades, the actual entry
point and duration of training for primary teachers remained virtwally
unchanged between 1964 and 1966, The training for each category was
two years, the entry point being possession of a School Certificate or
four G.C.E. "0" levels, including English Language, for Pl teachers,
two to four years secondary schooling (without C.S.C,) for P2, possession
of K.P,E. for P3, and a completed primary course (without K.P.E.) for PhL.
Pl training was being phased out over this period except for candidates
from those less developed areas which were particularly short of trained
teachers,

A major development was the creation of two new colleges to train
secondary teachers and the beginning of graduate teacher education at
University College, Nairobi., Secondary teacher education had started
in Kenya on a small scale at the Central Teachers College and at the
Highridge Training College in Nairobi but in 1965 all secondary courses
were transferred to Kenyatta College which was established at the site
of the former Templer Barracks at Kahawa outside Nairobi, The college
has been running a one-year course for Higher School Certificate level
entrants and a three-year course for School Certificate level entrants
both leading to the Sl certificate qualifying the holder to teach up to
Form ) of secondary school. Kenyatta College has also mounted upgrading
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courses of one year's duration to enable Pl teachers specializing in
such subjects as art, home economics, physical education and Swahili
to gain promotion to Sl. The Kenyz Science Teachers College, in re=-
spect of which the Kenya Government is obtaining generous capital and
recurrent help from the Swedish Government over a period of ten years, P
opened in 1966 at the former Central Teachers College site pending the 1B
construction of its new buildings on Ngong Road; Nairobi. The college |
accepts entrants with School Certificate and gives them a three-ysar ‘
courge leading to the S1 Certificate.

In no school system can one describe a classroom situation ade-
quately by emumerating qualifications of teachers in the bureaucratic

language used for setting pay'scales or obtaining promotions. Though we

now know that size of class is seldom determinative of how mich pupils i;
learn, in many situations (as for Kenya in 1961), that index does tell us
a great deal sbout how pupils must go about their learning. Thus in.1961

the average secondary class (enrolling heavily selected African pupils for

the most part) varied little in size by ethnic group; even among the Afri-
cans and Arabs there were just twenty pupils per teacher as compared with
a low of sixteen in European schools. But at the primary level, the situ-
ation was vastly different; the average European elementary class had
eighteen pupils and there were twenty-nine in the average Asian, Goan,
or Arabian school, but in African achools the typical teacher had to cope
with forty-five pupils. Some teachers had even more, with children of all
ages sitting around the edge of the room on the floor or outside the door.
The reports from teachers about their discontents (discussed later) take
on more poignancy as well as credibility when some of these crude external
circumstances are kept in mind,
One teacher wrapped up nearly all the laments and gripes of the most

humble teachers in one compact package (Schedule 2965).

One thing which is very hard to us in our school the pupils are too

many in one class, In one class we do have 50 children and it is
Sifficult to sbserve each child or to help each child because the
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period is short too, Sometimes one can have a class which half of
it is clever and another is not and if you try to help those who are
not clever you waste the time of teaching the clever, In the class
you can have a child who is born naturally foolish., The tims does
not allow a teacher to bring up the foolish shild to the same level
with the others, but when the Education officer or supervisor comes
and go thrrugh books of such child, he will just give bad report to
the teacher, Shortage of teachers is also a great problem., In my
school we have over 800 children but the teachers are 16, Though all
these children do not attend school at ths same time, for they either
come in the morning or afternoon, but are still too many to be con-
trolled by such few teachers, It is also impossible for the teachers
to learn the habits of the children for he is with great number and
again in very short time.so you cannot help them to be important
people of future. Due to the shortage of teachers one has to teach
one ciass through the day with no free times. You have even to teach
subjects which you do not feel interested to teach and so the children
becomes imune to you and you also become imune to them.,

As the first part of this report (on secondary pupils) made clear,
by 1961 the completers of a good schooling could count on having faverable
job opportunities for some years to come, But the implications of that
fact in terms of related obstacles facing officials who were trying to
staff the schools, and the contrasting outlooks of ill-educated and weary
teachers with Form L secondary pupils evoke a more distressful picture,

As one man put it (2783),

without teachers there would be no important people in the world,

Doctors, pilots, engineers and many others pass through a teacher.

And, after all that, the teacher is only the one who gets the least

in his pay.
The reorientations or even disillusionments of the poorly-prepared teachers
make up a major part of the story recounted in this second part of ouwr re-
port, In human terms it is a stcry easily repeated over much vf the de-
veloping world, The demand for teachers (in developing countries especial-
ly) derives directly from the occupations for which their pupils expect
ultimately to enjoy superior bargaining positions, But by the same token,
a large proportion of the individuals seeming well-suited for recruiting as

teachers are keenly alert to identify and capitalize on favorable
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occupational opportunities outside the schools, In the replies on our

questionnaires, with independence just ahead, this was all the more im-
portant to Africans in particular., Anxiety among Ministry officials to
maintain standards of teaching in the eritical forms that led to training
for the high-level manpower positions was well justified. The major part
that Peace Corps and its British or other European predecessor organi-
zations would play was not yet clear in 1961,

The last columns of Téble II-2 compare the attitudes of the various
czategories of teachers toward teaching in comparison with alternative occu-
pations, Within each ethnic group, male secondary school teachers were
usually more inclined to consider taking another kind of job and were of
course usually in a better position to obtain a satisfactory different job
than was a primary teacher or a woman at any level, African secondary
teachers wers especially ready to shift into more congenial work if oppor-
tunity arose or if the government seemed to be neglecting their interests,
These African secondary teachers were also, it should be noted, often in
an inferior position (or qualification category) relative to their immedi-
ate colleagues, On the other hand, “he European teachers in African
gsecondary schools were an unusually committed group; indeed, Europeans
teaching in African schools were better schooled than those serving only
European pupils. That is one side of the tangled relationship between
missions and schools in Africa,

The behavioral or predictive validity of reports about pccupational
intentions, particularly at a time of uncertainty such as prevailed in
Kenya when we gathered these data, is always open to question, But the
patterning of attitudes or perceptlions revealed in these response¢s is no

less reliable on that account. It is not accidental that the groups most
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ready to say they are considering a move are comparatively young and well
schooled, two complementary factors favoring shift of job. Most of the
non-European teachers had distinctly unimpressive formal qualifications,
especially the young African women (though for some of them umsually
favorable teacher-training opportunities may have made up for wretched
initial schooling). To be swre, if new cohorts of well-prepared teachers
could be turned out rapidly the situwation could be amelivrated with come
parative alacrity, provided one were ready to close his mind to the older
and less-experienced individuals being simply discarded into semi-starvation
and the even-more-unbearable ignominy of "worthlessness." But this is a
series of unlikely and unpu«latable "ifs," In actuality things must move
slowly, and many of the Africans listed as "trained" will continue to ob-
tain their "practical" preparation after only an intermediate scheoling,
Alarming as the educational prospects often may seem, if classrooms are
turned over to ill-prepared young women or girls, many of the problems
that will be highlighted in the following pages are exacerbated by the risk
that men will drift out of classrooms faster than women are made ready to
take their places with confidence, (The national ecducation commission re-
ported in 1964 [I:119] that 6,418 untrained teachers were still in class-
rooms, of whom 1,654 lacked both pedagogic drill and the KPE certificate
indicating successful termination of intermediate schooling; the corre-
sponding figures for 1966 were 9,351 and 1,356 [plus 2,38} reported as
trained but who definitely had failed KPE],) The inexorable outcome of
accelerating expansion of a school system, with its accelerating demands
for teachers, has been an increase in the absolute numbers of unqualified
teachers; under such circumstances to have reduced their relative numbers

must be counted a considerabls accomplishment, No doubt numerous readers
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will notice the analogy that many countries have reduced the proportion

of illiteratss while the absolute number of illiterate individuals con~
tinues to grow,

When working with mass data, it is tempting to seek neat stereo-
types of, for example, "the teacher." But the data of the mreseni study,
and even more the personal visits to schools, reveal %eachers to be a most
diverss group (see again Table II-2), A substantial proportion have tried
in the past to raise their accreditatiocn, and in several groups large pro=-
pertions are doing so tu. .y whether or not they also did so in the past,

It 1s perhaps a warranted inference that the teachers who now are least
educated are most likely to have made efforts at self-improvement hitherto,
even when the financial inducements to do so were smaller, For almost any
developing country one could write a fascinating account of how small funds
have been used to motivate teachers to use their private hours far im-
provement of qualifications, and of the eagerness of many to take advantage
of such opportunities or to ssek them out. (This struggle furniskes much
of the story-line in C, E., Beeby's Quality of Education in Developing

Countries, )

As was shown for the Form L pupils, different categories of teachers
also display different distributions of social backgrounds, though some of
the differences may be artifacts; e.g., the status of parents of teachers
in trade schools, But one notices that European teachers in schools for
European pupils come from homes of "higher" social status than do the Euro-
peans who teach in African schools., (Undoubtedly, this feature varies also
by religious denomination.) Few African teachers could have come from homes
of more than very modest status, though the very lowliest among Africans
were not likely to have sons or daughters who are now teaching, Among
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Africans, as in each ethnic group, women teachers have a home status
above that of their male peers, And, as elsewhere in the warld, secondary
teachers come fyom homes of higher status than do primary teachers,

Many essential differences among sets of teachers come into focus
when one examines their comparative stability or persistence in the occu-
pation, Of the Europeans teaching in European schools, four-fifths had
at lsast ten years total professional experience, a figure that was un-
doubtedly distorted upward by the anticipation of independence, which was
already cutting into the pupil population in Buropean schools, discouraging
recruitment of new teachers, Among Europeans teaching in secondary schools
for African pupils, only the headmasters manifested comparable experience
in the profession. The majority of Asian male headmasters of elementary
schools and of Asian males teaching in secondary school were also ex-
perienced, African teachers typically had only a short professional
experience, as we should expect in view of the fact that Kenya had only
racently carried more than a handful of youth beyond the lowest grades;
even persons who had compieted intermediate school were decidedly few
among any but the youngest of African adults despite a few older men
who had been schooled by the missions, Ethnicity aside, it should be
noticed, however, that long tenure in the profsssion and in service
within Kenya was by no mears uniformly reflected in long tenure of a
position in a given school (see Appendix Table D-i).

The operation and administration of the primary and intermediate
schools of Kenya was distributed over some thirty districts, with varying
combinations of "managers' in each district. The Ministry generously
turned over to us great quantitieb of information about individual
districts; unfortunately only consolidated reports of those data can
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be used hers without revealing the identity of particular districts,
Table TI-3 presents frequency distributions for the thirty districts
in 1961 with respect to sex and qualifications of teachers in African
sub-secondary schools, In one district, for example, nearly nine-tenths
£ the male primary teachers held a certificate of T3 quality or better
and in one disarict nearly as large a proportion of female primary
teachers were as well trained., But for primary male and female teachers
in the median district barely two-fifths of the teachers were T3 o
higher in certificate, (Qualifications below I3 implied that the indi-
vidual had not passed the KPE examination for successful completion of
the intermediate school, then for most pupils Standard VIII,) Nearly
all intermediate districts had more T3 teachers than did the best-staffed
primary district. It is of interest (though not shown in a table) that,
with the exception of Nairobi City, in no district were more than 35 per
cent of the teachers women, For both primary and intermediate schools,
the median distriet percentage was in the 15 to 19 per cent bracket, Of
more interest, simple scattergrams display a modest positive correlation
between femaleness of teachers district by district at the two levels,
primary and intermediate, One suspects that this carrelation reflects
the past history of attendance of girls in the local schools and the
agsociated availability of young women with qualifications to teach.
When we plotted the 1961 district proportions who held a I3 or
botter certificate among African teachers in primary against those in
jntermediate schools, we found no association. But the T3 level is not
very discriminative with respect to intermediate teachers, More sur-
prising may be the lack of any relationship between the tendency of a
district to use a relatively large proportion of primary teachers with a
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Qualification Category

T2 Form U
Th T3 Not or NR Total
Form L More
N=57 N=286 N=5h N=lgly N=71 N=512
Teaching experience
1 year or less coe 15 2 23 35 15
24 years 5 3L 20 27 28 28
5<9 years 27 29 56 39 16 31
10-1); years 32 12 17 11 9 s
15 years or more 36 9 6 coo 9 1l
NR oo 1 L N J [ N h l
Total 100 100 101 100 100 100
Age
Under 25 9 38 2l 25 51 3L
25=29 16 3L L3 50 18 32
30-3L 21 12 22 20 o 15
35 and over 54 15 7 5 13 17
NR oo 2 ‘. h [ N ] h 2
Total 100 101 100 100 100 100
Vacation jobs and
income supplements
Farm 18 20 39 2l 30 21
Other 7 5 2 N N 5
None, MR 75 75 59 72 66 7h
Total 100 100 100 100 100 100
Occupational preference
Teaching preferred 82 69 48 59 79 69
Other preferred 7 2l 50 34 16 25
NR 11 T 2 7 6 7
Total 100 100 100 100 101 101
Upgrading efforus
None, vague 5k 30 26 36 L2 3l
Applied teacher training 7 34 6 2 2ly 2l
Kasse, Cambridge exams L 17 ué L5 6 19
Other present 16 1 L coo L L
Past only 5 10 7 7 1 10
NR i1 8 11 9 10 10
Total 100 100 100 100 100 101
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TABLE II=-6

UPGRADING EFFORTS, EXPERIENCE AND OCCUPATIONAL PREFERENCES OF
MALE AFRICAN PRIMARY SCHOOL TEACHFRS BY QUALIFICATION
CATEGORY, 1961

Qualification Category

T2 Form L
™ T3 Not or NR Total
Form | More

N=57 N=236 N=5l N=lly N=71 N=512

Teaching experience
1 year or less coe 15 2 23 35 15
24 years 5 3L 20 27 28 28
5<9 years 27 29 56 39 16 31
10-1); years 32 12 17 11 9 i
15 years or more 36 9 6 coe 9 1l
NR eeoe 1 se0e (XX h l
Total 100 100 101 100 100 100
Age
Under 25 9 38 2l 25 51 3L
25=29 16 3L L3 50 18 32
30-3L 21 12 22 20 o 15
35 and over 54 15 7 5 13 17
NR oo 2 ‘. h [ X N ] h 2
Total 100 101 100 100 100 100
= Vacation jobs and
E income supplements
' Farm 18 20 39 2l 30 21
Other 7 5 2 N n 5
None, MR 75 75 59 72 66 7h
Total 100 100 100 100 100 100
Occupational preference
Teaching preferred 82 69 48 59 79 69
Other preferred 7 2l 50 34 16 25
NR 11 7 2 7 6 7
Total 100 100 100 100 101 101
Upgrading efforus
None, vague 5k 30 26 36 L2 3l
Applied teacher training 7 34 6 2 2ly 2l
Kasse, Cambridge exams N 17 46 45 6 19
Other present 16 1 L coo L L
Past only 5 10 7 7 ) 10
NR i1 8 11 9 10 10
Total 100 100 100 100 100 101
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TABLE II-3

QUALIFICATION AND SEX CHARACTERISTICS OF AFRICAN TEACHERS,
1961: DISTRIBUTIONS AMONG DISTRICTS

—
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were Female
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or More

Primary Interamediate
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T3 certificate or better and its propensity to employ African teachers
with completed secondary training (Form L) as intermediate-school
teachers. Finally, the correlation is virtually nil betwesn a district's
propensity to relatively high qualifications among the female and the
male teachers, District behavior with respect to teacher qualifications
displays few systematic patterns; whether there would be a higher corre-
lation between the educational and the non-educational features of indi-
vidual districts (such as, percentage of farmers making cash sales) is

a problem that this report cannot take up.,

Looking at the distributions of teachers by types of schools and
types of qualifications (as given in Table II-l), for example, should
prepare a reader to find that there is very liitle wniformity to be
found among the teachers of Kenya, even within an ethnic group. Indeed,
one of the main contributions of this analysis may be to demonstrate that
undifferentiated pronouncements or generalizations about "teachers" in a
developing country are virtually meaningless.

In the remaining chapters we will concentrate primarily on the
large category of male Afriean primary teachers, since they make up the
vast majority of all Kenya teachers, Their family backgrounds and
qualifications will be examined in detail and in relation to numerous
correlates, The job preferences of the various sorts of teachers will
be examined, and a long chapter will deal with their reading habits.
Finally, the problems of teaching in Kenya, as seen by the teachers,
will be presented along with numerous quotations volunteered by our re-
sponGents. As with the students, the sampling difficulties of the inquiry

will be set forth in an appendix,
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CHAPTER IX

THE SPECIAL CEARACTERISTICS OF AFRICAN MALE
PRIMARY TEACHERS

Much of the analysis in the following parts of this report will
be devoted to tracing out the characteristics of the African men wio
are teaching in primary or intermediate standards (or both in some
cases).l Occasionally for contrast scme figures will be given for
women teachers, for non-Africans, or for secondary iteachers., But the
group chosen is very populous, comprising nearly three-fourths of the
nine-tenths of all teachers who are in sub-secondary classrooms, Many
of both the defects and the triumphs of the Kenya school system in
recent years must be attributed to these men, Some, even of the group
we studied in 1961, will have achieved responsille positions of greater
eminence, but most of them (if they still be teachers) will deplore their
fate in the words of the many quotations introduced latar in this report.

Different paces in the diffusion of schooling have meansv also
differences in demands for teachers and in the supplies of men (and
women) potentially available to the scliools, The tribal distributions
of African male primary (and intermediate) school teachers in owr sample,
shown in the first colums of Table II-}, reflect thess historic differ-

entials along with the sheer size of the base tribal populations,

1f‘or simplicity in exposition, normally when "primary" is used
hereafter, we mean primary plus intermediate teachers; the term "ele-
mentary" is not well established isi Kenya, The context or the table .
will make clear if intea:'mediate are being distinguished from primary
teachers,
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TABLE II-l

TRIBAL SELECTIVITY OF MALE AFRICAN FRIMARY SCHOOI, TEACHERS
AND MALE AFRICAN STUDENTS IN FORN 4, 19612

Percentage Diatributions Selectivity Indices

: Male Male Male Male
Total Male Primary Formly ©Primary Foerml

Population npgachers Students Teachers Students
Hamitics Nilo-Hamitic 30.k4 17.3 11.1 0.6 O
Kikuyu 29,1 28.4 50.3 1.0 1.8
Embu, Maru 10,6 97 8.1 0.9 0.8
" Iuyia 19,1 30.7 21,0 1.6 1.0
Coastal tribes 10.9 13,9 945 1.3 0.9
Total: Per cent 100,1 100,0 100,0
Number 452 630

aF.bcclusive of the Kamba and the Luo and Kisii; these tribes were
under-represented because of severe floods,
Expressing the tribal percentages among teachers as ratios to tiribal per-
centages of the total populations gives ﬁs selectivity ratios that can be
compared with those for male secondary school students of Form 4. The
table is set up to exclude the Kamba and the Imo-Kisii groups because
these tribes were under-represented in the teacher samples due to dis-
ruption of mail by floods in the Machakos and southern Lake Victoria
areas in late 1961, (There were no Ministry or other official data on
tribal distributions of teachers,) For the tribes included in Table II-k,

what stands out most clearly are the teacher-student contrasts in Kikuyu
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and Luyia selectivity indices. The ILuyia are heavily over-represented

among the teachers, a fact that will show up in other guises in some of
the analyses to follow, The Kikuyu, on the other hand, appear among
teachers in almost their exact proportion of the total male population;
however, they were found to almost twice expectancy among the African
Form 4 boys. This Kikuyu pattern cannot be attributed to sample bias;
however, sample bias in favor of the Nilo-Hamitic teachers overstates
their share in the primary teacher cadies; the selectivity ratics for
Nilo-Hamitic teachers were probably in fact about the same as for

Form 4 students, (See Appendix E3,)

Clearly, if primary slasses are taught in a vernacular while
upper grades uje a national or adopted-foreign medium of instruction,
the pattern of fribes represented among teachers will vary from that to
be expected if the language policy were different, And since Kenya's
poiicy about a teaching medium has been undergoing changes, aome dis-
erepancy between 1961 and 1966 situations would be expected,

The varying qualifications for teaching held by men from different
tribes, irrespective of whether they are teaching im their "nativa" area
or not, are displayed in the first part of Table I[I-5, A4s would be ex-
pected, the groups most advanced in spread of literacy ganerally (the
Kikuyu, Kamba and Luo) had the smallest proportions of teachers with no
better than a Th certificate (failure on the KPE examination with or
without pedagogic training)., Under the rubric T2 or better we include
also all teachers (with or without "training") who at least completed the
School Certificate, Again, the Kikuyu, Kamba and Luo (with a third of
their elementary teachers at T2 or higher) are demonstrably excelling,
especially in contrast with the Luyiu and the Nilo-Hamitic teachers,
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TABLE II<S

SCHOOLING, EXPFRIENCE AND OCCUPATIONAL PREFERENCLS OF MALE AFRICAN PRIMARY
SCHOOL TEACHZRS BY TRIBE, 1961

ﬁ Hamitic
| g Kikuyw ™% gambs  Luyia Coastal Nilotie  Total
Hamitic
N=78 N=129 N=lyly N=23  N=137 N=62 N=3) N=512
: Rualification category
Th 16 7 U L 7 19 3 13
T3 72 61 62 61 69 58 67 65
T2 or more 12 32 2l 35 1 23 30 22
Tortal 100 100 100 100 100 100 100 100
Number reported ) 102 T2 23 n 52 30 LLT
NR 10 27 2 5 13 10 N 71
Per cent NR 13 21 5 18 10 16 22 1
i Years of experience
v 3§ 1 or less 15 21 16 13 10 16 12 15
] 2-l 28 3l 30 21 26 18 32 28
5=9 28 31 27 29 32 3k 29 31
10-1 15 5 16 21 19 13 15 i
{ 15 or more 9 8 9 11 13 18 9 11
NR h 1 2 LN o0 2 3 1
Total 9 10 100 100 100 100 100 100
Age
~ Urder 25 39 Lk 43 L3 18 36 23 34
J 25~29 32 3h 27 18 3k 27 38 32
* 30-34 10 10 11 21 20 18 18 15
1 35 and over 18 9 18 183 2l 19 15 17
NR 1 2 (X N (] h [ X X 6 2
Total 100 99 99 W0 W0 100 10 0
3 Vacation jobs and
> income supplements
- Farming 31 17 32 32 19 8 23 21
j Other 3 2 9 L 6 6 6 5
. None 66 81 59 6L 75 96 71 h
4 Total 190 10 100 100 200 00 200 100
3 Occupational prefsrence
3 Teaching prefzcrud 72 71 73 63 69 6l 59 69
, Other preferred - 23 22 20 29 26 23 33 25
E NR 5 7 7 3 5 13 3 6
; Total 190 10 10 00 10 100 10 100
Tparading efforts
None, vague 31 31 36 32 32 50 29 3L
Appliwd teacher training 3l 25 9 U 29 13 26 2L
Kasse, Cambridge exams 1L 21 3l 1L 15 21 2k 19
4 Other present 1 5 5 ces L 3 3 3
y Past only 6 11 7 25 10 7 6 10
‘ NR i 7 9 il 10 6 12 10
Total 100 0 00 99 0 10 100 100




The reported years of experience in teaching testify both tb a
rapidly expanding system of schools and one marked by heavy turnover
among teachers, a situation that would assuredly stultify even the wisest
plans of officiasls, Only to a slight degree could one attribute the
greater frequency of good qualifications among Kikuyu teachers to either
youth or freshness in the work (i.e.,, shortness of experience). Indirect
evidence suggests that among the Kikuyu and the Embu there may have been
a relatively high incidence of mobility out of teaching, the first step
in a caresr having been a brief period of teaching. Such mobility is
more likely to have depressed than to have improved the overall quality
among those who remain in teaching, even as it has contributed also to
the observed youthfulness of the teaching corps, Whether this will prove
to be a continuing phenomenon rsmeins to be seen,

Cver and over we will come back to one of the basic questions we
asked Kenya teachers (and discussed briefly in the preceding chapter),
which was in essence: do they mefer teaching over any othour occupation?
(There is no need to repeat the cautions that must accrmpany use of re-
sponses to that query.,) What is most interesting on this point (from the
data of Table II-5) is the consistent 70 per cent across tribes who do
prefer teaching, Only the Southern Nyanza teachei. (Iuo and Kisii) and
possibly some of the Coastal people deviate substantially., Moreover,
this pattern of answers seems to make sense in the light of both the

circumstances of life common t¢ various tribal groups at that time and

their respective opportunities to teach, Kenya in 1961 was (and willbe for

some yesrs yet) a country in which teaching is a male vocation. It has
been the best occupational choice for men with some but limited schooling,

and it also offered opportunities (even if mismanaged as badly as some of
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our respondents contended) for self-improvement on the job. We do need
to take note, however, of the fact that trihal differemces in inclination
toward teaching over som> other occupation would have been attenuated by
the selection into teaching in the first place,

More variable among tribes than expressed job preferences, are
other cccupational experiences, Thus (Table II-5) it is the Coastal and
Kikuyu teachers among whom vacation Jobs and income supplementation in
other respects was least common; less than a fifth of the Kikuyu and
oniy on® in seven of the Coastal teachers report either farming or some
other income supplementatiorn, wheras a third of the Embu, the Kamba, and
the Nilo-Hamit¢ic teachers report supplementary inccms, The Embus stand
out for having nearly a tenth with supplementary earnings from non-farm

scurces; by contrast only 2 per cent of 129 Kikuyu teachers had non-farm
income. Thers are many factors at play here, perhaps even political |
encouragement of underreporting in some casss, We can spsculate about ‘
decisions by these teachers in use of time for immediate income supple-

mentation or for "investment" in augmenting human capital, and how these

decisions affect their pursuit of goals, And certainly objective immedi-
ate opportunities for earving varied greatly among localities.

Looking first at immediate alternatives only and setting other
things equal, we might find the low involvement of coastal teachers in
farming plausible, Yet if opportunities to make use of farming are im-
portant, we should have expected more Kikuyu to use that route to ad-
ditional inc;ome; perhaps reorganization of Kikuyu agriculture following
the Mau Mau episode had discouraged traditional farming and teachers
involvement in it on the side, but, as we will show later, the teachers

119




who supplemented their incomes by farming were not the most traditional,
Again, if we hypothesize immediate opportunity as explaining supplementary
economic activiiy'among teachers, we shuuld have expected a high pro-
portion of non-farm sources among Kikuyu. ;bt what we find is that the
Embu are high on this (as we would predict) but the Kikuyu are at the
bottom,

One could give literally hundreds of quotations from teachers on
these financial aspects of teachini;, but we will be content with two.

Here teachers are underpaid and therefare to meet their personal

needs, they have some other jobs besides, There is hardly a primary

teacher in Embu who does not own a small coffee garden or a small

shop. These "other activities" take up much of the teacher's

thoughts and time. As soon as it is L P.M. they all go away

[ Schedule 2025].,
Let it pass that this comment is not wholly congruent with other com-
plaints about overwork on lessons so teachers have not time to supplement
salaries, But some of the tensions over this matter also involve adminis-
trative rules (as teacher 2905 indicates): "I think that either the
teachers should be allowed to carry on a business during holidays instead
of keeping guard at the school,"

Perhaps ve are over-emphasizing immediate opportunities for getting
supplementary income and underplaying the longterm career-mindedness of
youth from different subcultures, Some groups did display a more planful
orientation to the future, doubtless based on more contacts with urban
society; and among Kikuyu and Embu teachers there were unquestiomably
relatively more such meri, This need not be accompanied with a greater
degree of professionalization among teachers; the same initial means may
further a man's progress either within teaching or when other career

goals are envisaged, A man may see teaching as a self-contained career

or he can view improvement of educational prospects as a better way to
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enter other favored occupations. Certainly, a long-aighted calculation
would have led the ambitious African male teacher to invest time in
building up his own human capital rather than in diverting energy into
immediately profitable farming or some other activity., Our data are
inadequate to sorting out these situations, but they are consistent with
the decisions by many teachers to concentrate ¢ime on upgrading them-
selves instead of putting any spare time into supplementary income ac-
tivities. Some indirect support for this interpretation of Kikuyu and
Embu behavior is found in Jerry B. Olson's study of Form ) students of
1961, as reported in an earlier chapter., But the alternatives are not
mutually exclusive with reference to entire sub-populations., Thus a high
proportion of Embu teachers were preparing seriously for or currently
taking one of the academic examinations, which speaks to the strong
long-term ambitions of a large fraction of this groupj yet many Embu
also invested heavily in current supplementation of incomes and had
strong preferences to remain a teacher while displaying comparative
disinterest in the short-term practical courses open to teachers,

The Kikuyu pattern in the last section of the table must be in=-
terpreted in the light of their existing levels of qualification; so
gseen, the 21 per cent taking academic examinations is more impressive
than a simple compariscn across tribes might suggest. At the same time,
this group is solidly represented among applicants to teacher~training
programs snitable for quick upgrading, in this respect matching the
generally less qualified Luyla and Nilo-Hamitic teachers. Yet when all
is said about the many details of Table II=-5, it is the basie similari-

ties among tribes that are most impressive,




It is appropriate at this point to demonstrate to what extent

variations in the formal qualifications of these African primary teachers
may be associated with other characteristics, One basic feat re of the
Kenya school system, as of most rapidly expanding systems, is that
teachers with longest experience are likely to have lower qualifications
(Table II-6). This relationship is not quite as close with age, despite
some inevitable correlation betwsen ags of teacher and years of experi
ence, shown below in Table II-7, Few young men could have very long
experienze, to be sure, but only the classroom veterans contain older
men; rarely does a man start teaching after the age of thirty., Once
more, one infars that teaching resembles farming in most countries in
that few individuals enter teaching after a prior career but many desert
it for another vocation, It is no less impressive that the group who
had received full secondary schooling (successfully completing Form 4
whatever their other training) were somswhat less experienced than
teachers who reached T2 level but failed to finish Form 4., Progress
toward an improved quality-mix of teachers is evidemced in these 1961
cross-section data, The whole problem of "educated" versus 'trained"
versus "qualified" has been the source of innumerable reartaches and
of thousands of official hours of conferences, One side of the issue is
neatly put by the teacher filling out schedule 201l:

I am not a trained teacher, and I do not think I neesd it because I

have had enough experience to know how to go about my job., I would

be very interested however to know the education systems of other

countries from a first<hand experience.,

In the very nature of things, we should expect current upgrading

efforts by teachers in service to be more frequent among those having

the lower qualifications (bottom of Table II-6).
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TABLE II-6

UPGRADING EFFORTS, EXPERIENCE AND OCCUPATIONAL PREFERENCES OF
MALE AFRICAN PRIMAXY SCHOOL TEACHERS BY QUALIFICATION
- CATEGORY, 1961

Qualification Category

T3 Form 1
T4 T3 Not or NR Total
Form L More

N=57 N=286 N=5) N=L)y N=71 N=512

Teaching experience

1 year or less cos 15 2 23 35 15
24l years 5 3k 20 27 28 28
5<9 years 27 29 56 39 16 31

10-1; years 32 12 17 11 9 i ,

15 years or more 36 9 6 coe 9 11 §

NR [ N 1 *00 o000 h 1 :

Total 100 100 101 100 100 100

Age |
Under 25 9 38 2l 25 51 3L
25-29 16 3L U3 50 18 32

30-34 21 12 22 20 i 15

35 and over 5L 15 7 5 13 17

NR [ X N ] 2 ‘e h o0 l"’ 2 \

Total 100 101 100 100 100 100

Vacation jobs and
income supplements

Farn 18 20 39 2, 30 21
Other 7 5 2 4 L 5 1@
None, NR 75 75 59 72 66 T
Total 100 100 }99’ 192 100 100 |
Occupational preference |
Teaching preferred 82 69 48 59 79 69 |
Other preferred 7 2l 50 34 16 25 !
NR 11 7 2 7 6 7
Total 100 100 100 100 101 101
Upgrading efforus
None, vague 5k 30 26 36 L2 3L
Applisd teacher training 7 3u 6 2 2l 2l
Kasse, Cambridge exams L 17 U6 L5 6 19
Other present 16 1 N 0oe Ly L
Past only 5 10 7 7 1 10
NR 1 8 11 9 10 10
Total 100 100 100 100 100 101
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TABLE II-7

REIATIONSHIPS BETWEEN TEACHING EXPIRIENCE AND
REPORTED AGE; MALE AFRICAN PRIMARY SCHOOL
TEACHERS, 1961

Years of Teaching Experience
Age
1l or 15 or
less 2 o 5-9 1l0-1 More
Under 25 85 70 57 9 1 coo
25«29 12 28 38 63 9 2
3034 3 2 5 25 Lo 1
BS'hh oo 'Y oo 3 ha 65
,45 or more oo o0 e oe 1 - 22 ’g
13
Total 100 100 100 100 99 100
Number reported 78 53 87 155 67 55
NR on age 1 1 2 1 L 1 |
124

E

Aruitoxt provided by Eic:




On the other hand, such individuals are older; they have less energy,
their notions of a prepared teacher are perhaps antique, and many will
have lost hope. As Table II-8 shows, diligence in trying to get a
better certificate was displayed mainly by younger teachers, and almost
of necessity by men with very short experience in teaching. The older
men and/br those with more experiences were not very enterprising in
those directions. Among the alternative routes to upgrading, the younger
men most often sought entry to a training college for a one- or two-year
upgrading course (the "Applied Teacher Training' rubric); such attempts
dropped off sharply after age 30 though a few older men still hoped for
or even actively sought such chances, Pr. ->rtions actively working
toward the more strietly academic examinations were remarkably high
right up to age thirty-five, though rare beyond that age. One cannot
fail to be impressed with the majarity of teachers who are seeking to
improve themselves, even if we make substantial allowance for exagger-
ation,
As a trained T3 teacher, I do not see the reason why I was not to
be taken back again to the T3/T2 upgrading course, in a teacher
training college since 1958 until 1961 to be improved in my aca-
demic work by the staff members in a training college, just after
the very many times that I have been sitting for the very previous
mentioned selection tests and examinations. Or otherwise I might
have been doing all these selection tests and examinations as
punishments of discouraging me by so doing the whole much work
during all the above mentioned years [Schedule 2680].
One could hardly put the teacher's dilemma more clearly,

But others are wary of the whole idea of qualification hurdles,
seeing them sometimes as related to the political insurrection of a few
years previously {as teacher 230L4). "Although I am untrained teacher
I just feel in my heart that I can not stop teaching due of being

interned.”
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Just from the Engiish of some of these comments we perceive why
the teacher is content or feeling put upon. And different teachers fix
upon quite distinct features of the whole upgrading and quality problem,
Thus teacher 2405 gives us a kind of populist viewpoint:

I preferred the promotion of teachers be carried according to how
a teacher is able to teach his own pupils during school lesson time
in the presence of the Examiner,

or (2786):

A1l untrained teachers should be given chances of promotion as I
have noticed that Training College gives only what I call Methods
and there [are] other teachers born teachers whom the Government
never considers them,

One can find optimism amidst a flood of paranoid comments (as
from teacher 2006):

I feel that I must try further education, So far I have not yet
found the means of doing so, except by correspondence. I think that
the more a teacher knows in his subject the better he enjoys the
profession,

The almost rugged academicism of the "qualification system" is
accepted by most teachers, seemingly, and sometimes defended quite
eloquently (as by teacher 2429):

My one wish, for the last five years, has been farther and higher
Education. Home affairs made me stop before I had a chance to do
School Certificate; and so, as soon as I could earn, my first duty
was to enrol as a student with the B.T.C., After three years of
hard work I sat for and passed School Certificate, Still I am not
satisfied; I have, several times, tried to get a bursary for oversea
education, with little success. If only I could get that, I am pre=-
pared for whatever hardships,

But many others totally reject the "certificate bound" character of the
teaching occupation (as teacher 2709):
Promotions-~-in teaching profession are very poorly given--unless a
teacher passes the next examination--he cannot get a promotion. In

other departments promotions are given on capability and sense of
duty basis--why not likewise in teachers?




Turning back to the relationships with qualifications (Table II-6),
the teachers least attracted to remaining in the ocecupation are those who
had aépired to high academic preparation but had heen blocked in their
aims (T2 but not completion of Form 4); half of these were ready to take
up 3 different line of work, Setting this category apart, the better a
man's qualifications the weaker his attachment to teaching as a life
career, Herein, as we have emphasized in so many other publications,
lies the dilemma of relying upon improvement of teacherst! qualifications

as the road to improvement of a srhool system, Correspondingly, it is

not without import that it is the least well-prepared teachers who dis~
play no marked interest in aay particular road to a better certificate,
The "blocked secondary group,'" just discussed, are an exception; one
suspects that they are often expressing merely wishful thinking. The
special importance of income-supplementation or of farming as an income
source among this "blocked" set of men finds no obvious explanation,

though it may testify to their half-professional character and is

certainly:associated with their relatively low degree of career com-
mitment in teaching. This pattern provides some slight support, at
least, to our earlier interpretation of the low incidence of income
supplementation found among the Kikuyu teachers. But it is linked also
with the experiences of struggle, disappointment, and interrupted edu-
cation of many T2 (now P2) teachers (as shown later in Table II-10), .

In questioning teachers about their views of teaching compared
to other occupations, we sought to go beyond mere expressions of prefer-
ence or sentiment and to elicit whether the individual had taken some
concrete step toward locating an alternative vocation (see Table II-9).

Considering first the contrasts among tribes, it is only the Luo-Kisii




TA3LE II=9

CHARACTERISTICS ASSOCIATED WITH JOB PRIUFIRIEICLS AND RELATID 3THAVIDR OF MALZ ATRICAL
PRIIIARY SCHOOL TBACHIER3, 1961

Percentages lixpressing
Preference for Sone
Dtaer Occupation

Percentage Reporting Steps
or Xinds of Steps

Total Hu+vders

. Total Tobal (at 100.7)
ﬂe32221na neporbing letive “Sggggijély Ambiguous
Freférence Some Jhep )
(a) (b)
Tribe
Hamitic and Hilo-~Hamitic 23 26 8 13 5 13
Tikuyu 22 21 3 g 5 129
E-bt, Heru 21 15 5 7 N il
¥amba 29 22 oo 13 L 26
uyia 26 27 10 12 5 137
Toastal 23 16 5 8 3 62
Nilotie 3% 30 21 12 6 3l
Qualification category
] 3 6 N 2 .o 57
3, Form 1-3 2l 23 6 11 6 256
T2, ot Form L 50 K 17 22 9 sl
Forn !y or more 3L 36 20 11 5 Ll
R 16 13 6 L 3 71
Teachiing experience
1 wear or less ! 15 N 9 2 79
2 vears 15 15 6 6 Iy 5l
3~ years 2" 25 9 15 N 89
5-3 va2ars 30 23 11 10 7 156
10~1: waurs 23 27 7 1L 6 71
15 years or ‘iwore 27 23 11 9 L 56
Are
Uader 25 17 18 5 9 N 173
2529 292 28 12 10 6 163
30-34 31 26 9 12 3 77
35-hl 2l 22 7 11 L 75
15 and over 23 2l ) 3 3 13
Unmrading el lors
lone 23 22 9 10 3 17h
Pash only 33 25 10 10 3 L9
Arplied teacher training 23 26 g 12 6 123
rasse, carmbridge exas 29 26 11 10 5 99
Tacabvion job or incore
source
Farm L1 37 15 10 12 103
Nther 25 21 L 17 .o 2l
one 20 21 7 10 3 380

Av1ong those with continuous full-time schooling, 21 per cent expressad prefereace for a non-
teachine job as a~ainst 31 per cent for ¥:dse with one or another diccontinuivy or part=time schooling
interwvals,




grouwp who stand out both for lack of interest in teaching and for taking

active measures to find another sort of work. In Table II-9 we may ob-~
serve once again that teachers with the poorest qualifications display
little interest in any other work and have made weak efforts to find it.
Half of the men with a middling-good academic training (T2 without
finishing Form li) wish to leave teaching and have been looking for an
alternative, though the proportion whose efforts could legitimately be
designated as "active" was not impressive relative to the expressed dis-
content, By contrast, though only about a third of the men with the best
certificates wish to find another career, these were the men who were most
likely to take (and had taken) definite steps to open up new opportunities.
One suspects that the '"blocked" group as we have called them (T2 without
Form l;) possessed a particular combination of personality traits as well
as ambiguous qualifications~-a situation that allowed them some realistic
hope of making a satisfactory transfer of employient but by no means en-
sured success in the new endeavor, Classifying by experience we find
that men newest to teaching are, at least for the time being, the most
satisfied with that choice, Once the first two or three years have passed
there seems to be a srowing tendency #to look around; this attitude is
sugtained at the same level (28 per cent non-teaching preference and 10
per cent active search) up to and including men with the longest experi-
ence in teaching, When we consider age instead of experience, this pattern
is modified, however, with the peak of active search around thirty years
of age and dropping off later,

In view of the previously remarked fact that investment in ime
proving one's academic qualifications may be the best strategy, whether

a man's goal is to rise within teaching or to enter another vocation, it

130




is interesting to relate upgrading efforts both to expressed preferences
and to evidence of efforts made to find another job (next to last section
of Table IT-9). What we observed is no correlation at all with two very
minor exceptions: (a) a slightly higher mreference for other jobs among
men taking the academic road to self-improvement and (b) a slightly lower
level of active search for non-teaching jobs among those who had requested
admigsion to a training-college upgrading course, These deviations are in
the expected direction but are hardly impressive in magnitude. Unexpected
a priori, though easily rationalized post hoc, is the finding that those
who supplemented their pay by farming were the most interested in and the
most active searchers for other jobs; that this ties in also with the T2
"blocked" category has been remarked above,.

The alternative paths toward higher certification that have been
mentioned, whatever a man's ultimate occupational destination, refer
typically to effarts that would not interrupt an income-yielding position
even though'they may delay emtry into teaching, and depend on subsistence
allowances in training, Indeed it has been (and probably still is) to the
interes.ts of the Ministry to devise ways for improving qualifications of
teachers before they begin to tesach if possible, sven though upgrading
efforts have also been important in maintaining and improving the quality
of teachers, Centinuation of training at an early stage is the best in-
vestment of time from the teacher's point of view as well., Despite the
enthusiasm of many in-gservice teachers for upgrading activities that
would bring them back into the training colleges, we should not be sur-
prised at the paths delineated by Table II-10, But that many teachers
have been frustrated by trying to make the wisest decisions in these

matters was pointed out by many of them (e.g., teacher 2013):
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To give an sxample, since I left training I have never been able to
attend any kind of a short course like the one they have in Makerere
during vacation simply because the Ministry is not willing to meet
the expenss or else there are no such course,

The first section of Table II-10 shows that most teachers indeed
have bsen able to move ahead in thelr careers without undue inter-
ruptions--apart from the special category of instructors in trade schools.,
(By "continuous full-time" we mean a man went straight through school in
what we think of as the conventional manner, The "interrupted full-time"
went so far in his schooling, broke off, perhaps to earn some money, and
then resumed full-time training.) Women were especially prone to be
regular and continual students, but for two quite distinct reasons:
they were most often the untrained graduates of intermediate school
only, on the one hand, but mare women came from less poverty-stricken
homes, on the other hand, and were able to pursue an uninterrupted course
when they did begin it, Among men it was the best-educated male
gecondary-school teachers whose schooling had most often proceeded with-
out interruptions, and among male primary teachers the headmasters had
experienced uninterrupted schooling more éften than others despite their
scmewhat greater age,

That there are many crosscutting forces at work, however, is shown
by the data relating to teaching .expe rience (third section of Table II-10),
Uninterrupted schooling is becoming the usual thing, but the men who had
been teaching for at least five years were as l<kely as not to break off
their preparatory courses, The last part of the table confirms that it
is the youngest teachers who have been able to move ahead without inter-
ruption, but beyond a fairly young age (which is also after a short

teaching experience) vicissitudes of study have been as much individual

ag characteristic of whole cohorts of teachers,
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To summarize the materials of Tables II-6 through II-10 seems to
call for a mixed emphasis on shifts over time and on differential allo-
cations of roles within schools based on both the quality and intensity
of the teacheris academic exposure and his experiénce in and commitment
to the schools (Tables II-6 and Appendix Table DP-7). Quality and in-
tensity of training was greater generally for those who had an oppor-
tunity to continue without interruption, rather than having to return to
upgrading courses (even if full-time) after beginning to teach with only
intermediate schooling or a bit of secondary work, Nor can various part-
time alternatives compensate readily for gaps in systematic full-time
study. But on each point there are exceptions: a third of the male
headmasters, for example, had pursued interrupted careers (full or part
time). When a society is beginning to undergo an explosion of educaticnal
ambitions, the situation contains many potentials, Different kinds of
teachers will make different and multiple efforts and they will experi-
ence various combinations of frustration before rising standards become
the usual thing and career lines become conventionalized., One African
teacher, who was by no means depressed or complaining, summed it up

with "I like teaching very much but it seems as if teaching hates me."




CHAPTER X

FAMILY BACKGROUNDS AND THE QUALIFICATIONS OF AFRICAN
MALE PRIMARY TEACHERS

In Part I of this report it was brought out that there is not a
neat and intimate relationship between Form L students and their social
backgrounds such as we have come to take for granted in so many western
societies. We expect to observe the assorting of families into eco=-
nomic sectors, occupations, educational traditlons, and so on, a process
that has been going on fof generations. By contrast, the very structure
of African Kenya during the pre-colonial period normally precluded a
comparable selectivity, as certainly was the case with respect to the
social origins of Kenya African teachers in 1961. But we might antici-
pate that, nevertheless, there would be systematic differences between
such limited selectivity as did occur with respect to recruitment of
primary and intermediate teachers and selectivity in the social origins
of Form l4 students, For one thing, teachers are offspring of an older
cohort of parents, Second, few of the present teachers could expect to
attain as much education or as good an occupation as the Form L4 students
of 19613 the typical teacher of 1961 taught younger children and he was
far less schooled than the youth who virtually had finished his fourth
year of secondary school., No doubt also, recruitment to teaching or
persistence in that occupation was affected in some measure by the ap-

proach of national independence, although both societal room for




maneuver in teacher recruitment and the range of alternmatives open to
individuals who became teachers under the demand and supply situation
of that time {and even today) were narrowly circumscribed,

A broad overview of the family backgrounds of Kenya teachers (by
ethnic group, sex, and position in the school system) was presented in
Table II-2 of Chapter VIII. (Additional details are included in Appendix
Tables D-7, D-8, and D-9 for teachers of each ethnic group.) To
put what follows into perspective, a recapitulation of education of the
teachers' fathers is given in Table II-ll. Although the contrasts by
sex and level of school within any major ethnic category do indicate
differences in social selectivity, differences between ethnic groups
cannot be interpreted in the same way. For the contrasts among ethnic
groups are in large degree indicators of the varying speed in the spread
of education among the various subpopulations from which teachers are
drawn.,

So far as Africans are concerned, the figures for male primary
teachers are close to estimates for the total population (Table II-12),
although these teachers ﬁere rmuch more likely to have fathers who had
just a smattering of schooling than the population at large. The fact
that selectivity is substantially greater for male African Form li students
than for African male teachers in secondary schools is striking, even when
we allow for the unreliability of a small sample; this reflects real
situations (and very real problems for the staffing of secondary schools)
in a period of political transition, Female primary school teachers have
family backgrounds, as measured by parental education, that apprgximately

match in selectivity those of the Form L boys. Female Form L students

136




SRR L AR R AT

I Rt A A L Lt e G

TABLE II-ll

SUMMARY RECAPITULATION OF EDUCATION OF FATHERS OF

KENYA TEACHERS BY SEX, ETHNIC GROUP, AND

POSITION, 1961

Percentages of Fathers

Percentages of Fathers Who Completed
: » Illiterate Secondary School
Ethnic Group and Type or More
of School
Male Female Male Femzale
Teachers Teachers Teachers Teachers
African in primary 62 31 0.2 None
African in trade 5 None
African in secondary 42 None
Arab in primary 48 16
Indian in primary 15 9 4o 65
Indian in secondary 8 5 56 87
Goan in secondary 5 None 28 60
Buropean in European mrimary None None I 81
European in European secondary (10) None (60) 80
Buropean in African trade None (20)
Furopean in African secondary None None 41 5h
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TABLE IT-12

SELECTIVITY BY PARENTAL EDUCATION; AFRICAN TEACHERS
AND FORM L STUDENTS COMPARED, 1961

B e ————————— U R
Amount of Schooling

Total
Beyond
None OStandards Standards Intermediate
I to IV V to VIII School
4 N
Percentages
Total male African popu-
Male primary teachers 60,0 31,2 8.1 0.6 99.9 479
Male secondary teachers 5,1 38,6 16,2 voee 99.9 31
Male students (Form L) 34,0 42,0 20,6 3.1 100,0 62l
Female primary teachers 34k I3 18.0 33 100,0 61
Female students (Form ) 5.7  L48.8 35.3 10,2 100,0 88
] | Selectivity Indices
; HMale primary teachers 068 1.7 1.0 0.7
Male secondary teachers 0.6 242 1.9 coe
Male students (Form L) 0.5 2,3 2.5 3.7
Female primary teachers 0.5 245 2,1 3.7
Female students (Form L) 0.1 2.7 h.2 11,3
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are recruited considerably more selectively again, as was shown earlier,
in Part I,

Before looking further into social selectivity of African primary
teachers, or the relationships between family backgrounds and teacher
characteristics, we would do well to examine how the parental traits
themselves are patterned, And such an analysis is in itself of interest,
for it gives us a window through which we may glimpse a pre-urban society
in its accommodation to late colonial conditions and at the same time
(for Kenya) observe the first steps toward westernization of economic
life, Table II-13 was set up, accordingly, to highlight some potentially
interesting relationships, as those between education and occupational
status. At the same time, this table should make clear the extent to
which certain measures are inherently overlapping., Two indices require
specification at this point,

For this study, "parental leadership" was defined with a deliberate
western bias: There are (a) various ranks of chiefs, court elders,
location-council members, etc., positions that were in effect created by
the British seeking to mould local government into western patterns, All
of these were male, Presumably most of the "chiefs" had possesséd at
least informal leadership status in traditional circumstances, although
this was by no means always the case, (b) There were various ways in
which parents of our teachers might exercise leadership in one or another
sort of adult education, formal or informal, Thus, for example, there
was a Kenya African women's club (Mendelea ya wanawake), the members of
which were actively fostering the diffusion of literacy and knowledge of
western etiquette among African women, and there were the "better farmers"

who served, along with junior agricultural-extension men in spreading




TABLE II-13

RELATTIONSHIPS AMONG CHARACTERISTICS OF PARENTS OF MALE AFRICAN PRIMARY
SCHOOL TEACHERS, 1961

— e —— -
"Ieaders! A?Eiifiiiins Faggﬁzhfver Fatherts Educationa
Lower Inter-
Yes No Direct Fringe No Yes No Illiterate Primary mediate
Plus
N=109 N=403  N=63  }=31 MN=418 N=57 N=438
Type of occupation (present)
Farming 29 254 21 13 2L9 18 261 7h 52 19
Artisan, tech., manual 9 71 7 6 67 6 73 12 17 19
White collar L0 28 10 6 52 10 57 13 25 26
Other 27 1 22 l 2 21 7 1 6 36
G = =762 G = -,558 G = -,597 G = 192
Father's employer
Religious 27 7 2L 10 cos 18 16 2 10 27
Government Ll 50 11 5 78 12 82 15 25 L3 ;
Self 35 250 25 13 2h7 2L 256 70 5k 25 ;
Farm 1 51 1 2 L9 1 50 13 11 5 f
G = 768 G= .65 G = .607 G = -,559 |
Father ever taught :
Yes 55 2 39 13 5 * 25 L5
No 53 385 2L 18 3% 100 75 55
G= .990 G= 943 ) G = =766
Father's edvecation
Illiterate 2L 16 10 9 263 1 279
Lower primary L8 97 32 15 93 37 109
Intermediate plus 28 25 16 5 19 18 22
G = .688 G = "'0675 G = -.81&1
Father's occupational
statns (present) ;
1,2 (high) 36 5 9 3 29 9 32 9 7 11 i
3 L3 5k 3k 8 55 25 72 9 33 60
L 1 74 8 9 71 10 75 16 26 18
5 12 221 9 9 215 11 219 66 3l 11
G = 0830 G = 0535 G = oShS G = '0511
Parental leadership
Yes 59 16 3k 55 53 10 32 €0
No L 15 384 2 385 90 68 L0
G= ,966 G= ,990 G = -,795
‘lotherts education .
Illiterate 62 31 27 1 57 28 3L3 99 55 Lo
Literate 39 56 32 18 326 27 68 1 45 60
G = =,559 G = ,627 G = -,72} G= ,750
8’Norm:a.lizing each colum to the bage 200,
140




information about agricultural improvements among practicing African
farmers, (c) Catechists, church elders, lay preachers and evangelists,
who received a cachet from the missions, also performed a commnication
role bridging from traditional to western culture. (d) Included also
as "leaders" in westernization would be most of *lie men (of that earlier
generation) who taught in regular schools, along with the few such women,

The last of these leadership categories, teachers, directly over-
laps with the designation "father ever a teacher,! but it should be noted
that father now a teacher (or if not living, formerly a teacher mainly)
and "ever taught" are not identical., Just how different these specifi-
cations actually are is shown by the first four entires under "yes" in
respect to whether the father ever taught., Out of fifty-seven teachers
reporting that their fathers had at some time taught, about equal numbers
were classified occupationally as farmers or in some non-farm manual or
white collar job, leaving at most twenty-one "other" who could have been
mainly teachers, |

Similarly, although there is overlap between category (c) of
"leadership"” and inclusion under religious affiliation, it was possible
to be counted in the latter and not in the former. Category (c) of
leadership was what we classed as a "direct" religious affiliation, while
"fringe" affiliation referred to persons working for or with a mission or
church but in a non-religious capacity. The extremely high gamma values
for ordered associations between leadership and teaching or leadership
and religious affiliation, respectively, stem in part, though only in
part, from overlapping specifications, However, the tight relationship
between religious affiliation and ever having taught is actually a mani-

festation of the erucial role of missions in education for the generation
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of fathers of Kenya teachers of 1961; it is: not due to overlapping

specifications of variables,

Table II-12 contains several other interesting patterns., In the
first block, relating types of occupation to leadership, there is a
partly built-in association, but definitional overlap was not sufficient
to have brought about the very high incidence of leadership among men
reporting white-collar occupations., The association between type of
occupation and religious affiliation, though still strong and with a
similar ordering, is ccusiderably less. The lowest gamma coefficient
involving type of occupation is with education, computed this time to
standardize for numbers in the columns on education, (The entries in
every set of the last three colums for father's education totai to 100
per cent, whereas all other entries in Table II-13 are numbers of cases, )
As interesting as the association bétween occupational type and schooling
are gsome of the deviations; e.g., 13 per cent of the illiterate fathers
were in white-collar jobs, At the same time, although African men who
nad completed intermediate school are rare, a fifth of them were farmers
and another fifth in manual jobs, It is interesting to notice, however,
that 45 per cent of the fathers who had finished intermediate school had
at some time been a teacher, as had,a fourth of the fathers who did not
get beyond Standard IV, Generally, however, we could predict the charac-
teristics heading the colums of Table II-12 from the characteristics of the
father's employer better than from the father's own occupational type.
Most self-employed fathers were of course farmers, although quite a few

were small traders, A few worked as hired men on European farms, and

only one of the fifty-two who worked for farmers was included in our




count of leaders; educationally, however, these men were very like the
self-employed.

Iittle has been said thus far about the mothers of our teachers,
Table II-13 showed a close relationship between schooling of fathsr and
literacy of mother. (For base numbers and the infrequency of literate
mothers, see Appendix Table D-7,) few mothers of the male teachers
were "leaders" and few had auy connection with western churches; the
fact that we counted either parent as warranting a "yes" in the leader-
ship colum made litile difference in the total count. This would not
have been quite the case had our data referred to mothers of female
teachers; Table II-llL, which distinguishes teachers in various kinds of

African schools, orders the colurms by degree of selectivity of origin,

TABIE II-1l

PARENTAL LEADFRSHIP AND RELIGIOUS AFFILIATION BY
SEX AND TYPE OF TEACHING POST; AFRICAN
TEACHERS, 1961

Male Primary
Female Male Male
Primary Secondary Trade
Not
Head paag

Percentages

Parental leader (father
and/or mother) 38 27 23 20 15
Parental relizious affiliation
(father and/or mother)
Total with religious

affiliation 37 2l 21 17 10
Percentage direct 22 18 11 12 10
Psrcentage fringe 15 6 10 5 .o

Proportions of mothers
Ieaders 13 6 L 2 .o
Religious affiliations 7 6 2 2 .e
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Female teachers were again unambiguously first, As we should expect,
male secondary teachers again lead primary headmasters who in turn lead
ordinary primary male teachers, But all these male differences with
respect to parental lsadership or religious affiliation are minor com=-
pared to the contrast by sex of teacher, That African teachers in trade
schools have been exposed to little of the more clerical tradition in
their background is evident, whichever sense of "clerical' we stress.

The cross-gection data relating teachers! age and experience to
parental traits provides one sort of time perspective (see Table IT-15),
Younger men display social background features parallel to men with
little experience in the classroom, Over-all, literate fathers and
mothers (i.e., individuals with at least some schooling) made up roug':ly
two-fifths and one-fifth respectively for the entire sample, with pro-
portions slightly higher in the middle experience and age ranges, dis-
tinctly lower among men over thirty-five years of age, Teachers whose
father has also besn teacher tend to be the most characteristic of the
middle categories in age and experience., Parental leadership was found
most often among the more experienced teachers bub definitely not among
the men who today are oldest; there seems to have been one distinctive
generation that is being identified in our tables., Attachment to western
religion by parents falls into rather the same pattern,

The types of leadership exercised by the fathers of the 1961
teaching cadres reflect a particular stage in an historical transition.
To draw inferences for the future requires a more generalized interpre-
tation, considerable temerity, and many cautions to the reader. It seems
clear, however, that still for some time there will be little silectivity

of social origin for the bulk of the African primary teachers, that larger
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proportions of them will be coming from homes in which one or both
parents are literate simply because literacy is spreading rapidly, and
that a rise of female literacy and female participation generally will
be reflected in a slowly growing number of women teachers,

Fach time that we explore the parental characteristics of teachers
(as earlier of pupils) from different tribal backgrounds, we are faced
with a mixture of obvious and of elusive features (Table II-16). Kikuyu,
Luyia, and Luo teachers have relatively high proportions of educated
mothers; however, only among the Luyia and Luo-Kisii groups have a ma-
jority of fathers even entered a schoolroom, Parental occupational
status is unusually high among the Luyla, which in part reflects the
large number of teachers among Luyla fathers. Xikuyu, Luyia, and Luo-
Kisii parents include somewhat fewer farmers than among teachers of other
tribal groups, somewhat more artisans and white<collar workers. In both
instances these figures reveal long association with government, but the
Luyia had also a distinctively high incidence of patermal association
with missions, Leadership among parents is less observable than one
might expect among the Kikuyii, and they do reject western churches;
both features may be reverberations from the Mau Mau events of the mid-
1950's,

‘The role of missions has had many chroniclers and the attitudes
about missions are very diverse among Africans, Indeed, much of the
tension over mission administration of schools all over sub-Saharan
Africa far pre-dates Mau Mau or any other dramtic or well-ruported
controversies, Both views about missions in relations to schools can

be found among our informants. On the positive side (schedule 2789),
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TABLE II-16

i PARFNTAL CHARACTERISTICS OF MALE AFRICAN PRIMARY SCHOOL TEACHERS BY TRIBE, 1961

Hamitic
and Embu, . ar
Nilo= Kikuyu Meru, Kamba ILuyia Coastal WNilotic Total
Hamitic
N=78 N=129 N=hly  N=28 N=137 N=62 N=34 N=512
Father's education
Illiterate 76 58 59 68 L2 55 35 35
Lower primary 1 29 32 1 38 31 35 29
Intermediate or more 1 9 2 )1 10 8 9 8
NR 9 L 7 L 10 6 21 8
Total 100 100 100 100 100 100 100 100
Mother literate or more (per cent) 8 22 1l 7 25 10 2l 18
Father's occupational status
High (1,2) 11 6 5 .o 12 S 9 8
Moderately high (3) 8 16 11 18 28 18 32 19
N 18 19 16 11 18 1 18 17
5 5k 51 57 61 32 53 18 46
NR, unclassified 9 8 11 11 10 10 23 10
Total 100 100 100 101 100 100 100 100
Father's type of occupation
Farming, etc. 59 58 73 68 Ly 61 38 55
White collar, adm, 23 12 1 7 15 6 6 13
Artisan, tech, 8 19 2 11 2l 13 27 16
Other 1 N o N 10 10 ) 6
NR, unclassified 9 8 11 11 10 10 23 10
Total 100 101 100 101 100 100 100 100
Father taught at some time;
per cent 5 5 2 N 2l 15 9 11
Father's employer
Self h L0 7 75 50 63 35 56
Farm worker 3 26 7 .o u 5 12 10
fovernment i 22 9 N 26 10 26 18
Other n 5 .o Ly 13 18 12 9
NR 5 6 7 7 7 5 15 7
Total 100 99 100 100 100 101 100 100
Parental leadership
Father and/or mother 18 13 5 L L2 19 18 21
rarental religious affiliation
Yes 8 2 2 7 28 15 9 12
Fringe L 6 .o .o 9 8 9 6
one 88 92 98 93 63 77 82 82
Total 100 100 100 100 100 100 100 100




Without teachers there would be no progress in the comntry, I thank
the government and the Missionaries who started Teacher Training
Centres which have trained most of the teachers we have in Kenya
today.

But quite an opposite view was set forth by teacher 2426 (as the schedules
were numbered) who said,

An African teacher is a slave, at all levels especially the low grade
teachers, who seem to be at the mercy of either the school Community
or Committee, A teacher seems to be the one bound by all sorts of
rules some of which have nothing to do with his duties such as what
a teacher does after duty in the evening or night., The source of
these trifling ideas is the Mission Managements,

In many respects, the Ministry has been prudent to focus its edu-

cational policies upen raising the qualifications of the teachers, Not

only are the categories of teachers simple and direct and easily used by

Treasury officials, they of'fer also a powerful incentive for improvement
by individual teachers of their own skills, Intergeneration effects can

be important allocators of men and can encourage improvement of teachers!

quality; these facts are indicated with surprisiﬁg clarity in Table II=17
when the histarical context is taken into account. There are unambiguous

tendencies toward "social heredity'; for example, failure of the father

to even enter school was much more frequent (by about a 75 per cent

excess) among men now holding the lowest quality of certificates; using

the percentages from this table we find a gamma of 420 between grade of

certificate and father's schooling, Men holding the best certificates

as primary teachers today were several times as likely to have had a
mother who possessed some schooling, The correlation of son's certifi-
cate with level of father's occupation was tenuous, though in the di-

rection expected' (for the way the data of Table II-17 are arranged,

gamma is -,123). Teachers holding the best certificates were the least
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TABLE II-1l7

PARENTAL CHARACTERISTICS OF MALE AFRICAN PRIMARY SCHOOL TZACHERS
BY TEACHER'S QUALIFICATTON CATEGORY

Qualification Category

T2 F
™ 13 Nt oL pota
Form h Plus
Father's education
Illiterate 73 52 59 L1 59 55
Lower primary 11 31 28 LS 27 29
Intermediate plus ces 8 9 i1 7 8
iR 1% .9 L 7 8
Total 100 100 100 100 100 100
Mother literate or more :
(per cent) 7 19 17 30 15 18
Father's occupational status
High (1,2) 10 7 6 M1 9 8
Moderate high (3) 11 2Q. 13 25 21 19
L 16 19 18 18 11 17
5 51 L3 54 36 52 LS
NR 12 11 9 7 7 11
Total 100 100 100 . 100 100 100
Father's type of occupation
Farming, etc. 56 5. 63 LS 58 55
White collar, adm, 11 1 9 16 13 13
Artisan, tech. 18 15 13 20 17 16
Other i 5 6 11 6 6
NR 12 11 9 7 7 10
Total 101 100 100 99 101 100
Father taught at some
time (per cent) 7 12 15 23 3 11
Father's employer
Self 55 59 63 L1 L7 56
Farm worker 5 11 6 9 17 10
Government 19 15 18 27 2L 18
Other 9 9 6 18 7 9
NR 12 6 7 5 6 7
Total 100 100 100 100 101 100
Parental leaders '
(father and/or mother) 18 22 20 30 18 21
Parental religious affiliation
Yes 9 15 7 16 7 12
Fringe 5 5 é 11 7 6
None 86 80 87 73 86 82
Total 100 100 100 100 100 100
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often sons of farmers but somewhat more often sons ofAmen in white-
collar jobs, semi-professional work, or teaching,

Summarizing these assorted and by no means independent charac-
teristics of the families of origin of variously qualified {or unquali-
fied) teachers, it is noteworthy that the proportion of fathers who had
themselves taught tripled with the rise in quality of the son's certifi-
cate, And, as much evidence now prepares us to anticipate, if a son has
taken his own school certificate, one or the other parent is more likely
to be a community leader (though at best fewer than a third of all parents
were leaders) and to have at least a weak attachment to western religion
(though again in the aggregate this was uncommon ).

Once more we return to examining the correlates of the upgrading
efforts made by male primary teachers, The first four columns of
Table IT-18 are ordered adcording to the level of achievement implicit
as goals of the current and past upgrading efforts reported, Illiteracy
of either parent is contraindicative of efforts to improve qualifications
by the individual teacher (gamma of ,222 for literate versus illiterate
father and ,197 for mother), Using fuller information on fathers to dis-
tinguish those completing intermediate school or more increases the re-
lationship & little (Ggpe = »371). Greater parental contact with missions
and having a father who at some time taught increases somewhat the likeli-
hood a teacher will engage in efforts to upgrade his qualifications and
it inereases the level of attainment to which these efforts are directed.,
On the other hand, given the overlap between teaching and parental leader-
ship, the most striking fact about the latter is its low association
with upgrading efforts. The types of leadership we were able to dis-

tinguish among fathers clearly contributed at one stage of development
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in Kenya to the likelihood that sons and daughters woﬁld'become teachers,
But this kind of leadership was for a brief epochband in the perspectives
of emerging independence it was a tie to the past even as it had served
earlier to bridge between cultures, Although even the educational associ-
ations are moderate, with little predictive power for individual cases;

in general the attribute of the father that seems to have contributed
most to fostering educational ambition in sons was education itself

rather than any parsicular role in the larger social and occupational

structure.

A man's family background does not seem to make much difference

; with respect to his job preferences or his efforts to obtain employment
other than teaching (see Table II-19), If we know that a man's parents

are leaders, that his father has been or is now a teacher, that he has
had experience beyond his tribal territory, and so on, we may be able to

predict that he is more likely than otherwise to be a superior teacher,

But this cannot be turned around to suggest that most of the better

teachers can claim such origins, Indeed, the best qualified teachers do
not come in populous clusters from particular tribes or from particular
kinds of socio-economic home situations., #s Table II~183 makes clear,
whether parents -are leaders neither ties a man to nor weans him away from
% teaching, and teachers whose fathers have taught are somewhat more, not
less, inclined to look to other jobs or ocaupatiohs as preferablelto
teaching, They are decidedly more active in pursuit of such ends than
other primary teachers, just as they were also likely to have higher

iﬁ qualifications to start with, and more ambitious and academic self-

improvement geals.
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CHAPTER XI

READING HABITS OF KENYA TEACHERS

It is least arguable that the quality of a teacher is indi-

cated better by what he reads than by his certification. Reading

R e SR L AR

patterns may, therefore, be of particular interest in sorting out

the more and the less promising teachers among a large cadre of whom

the majority have only the most limited of formal schooling. Further~-
more, reading is critical in any program for upgrading teachers during
service. The Ministry operated or sponsored a variety of schemes for
self-improvement, the rewards of success being tangible improvements
in pay or position. Reading habits are of interest also as they may
reflect or implicitly reject the historic link between missions and
schools and the tie of reading to the Scriptures. The questionnaires
accordingly included questions concerning ownership of books and ﬁ
readership of magazines and newspapers, the responses to which were
intensively analyzed. (The magazines listed were classified with g
the assistance of locally-resident anthropologists and editors.)
Several of the main ethnic differences in book ownership and
in magazine reading are summarized in‘Table I1-20 (and in greater de- i
tail in Appendix Table IIA~16)., Ethnic contrasts are conspicuous,
both between and within the groups. Only a handful of the African

male teachers (mainly headmasters in primary schools and, especially,

teachers in secondary schools) have yet acquired a habit of reading

TRl AR
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TABLE II-20

SUIMARY OF TFACHERS! READING HABITS BY ETHNIC GROUPS, POSITIONS AND SEX

Percentages Percentages  pencentages Reading Magazines Classified

% Owning Owning
" iess than 100 or More
' 50 Bocoks Books News  Religious Iditerary Education
African teachers in African
achools
Primary schools
Male head 62 w0 16 28 8 13
: Male non-~head 67 13 13 18 7 7
Female 81 oe 12 23 11 5
: Secondary schools .
Male 19 61 33 21 19 36
Trade schools
Teachers in Arab primary
scinools
"3 — Male 21 61 33 5 30 35
) Female 53 10 2L oo 6 b3
Indian teachers in Indian
schools
Primary schools
11ale head 19 66 28 16 56 56
Male non-~head 15 56 L7 15 69 i
Female 39 31 3L 8 65 52
Secondary schools
. Male 1 72 Lb 9 62 39
it Female 17 60 3L 22 66 37
Goan teachers in Goan
] Secondary Schools
Zuropean teachers in African 1
schools
Secondary schools
Male 2 95 55 32 I 2l
Female .o 100 6L ' 48 56 20
Trade schools -
Ha-le 36 5’4 31 o0 38 on
HBuropean teachers in IDuropean
schools
imary schools
Male o0 100 7 7 21 57
Female oo 100 39 6 28 28
Secondary schools
Male o 92 36 'Y SO 21
Female 3 92 26 7 51 21
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books. Given the low salaries paid African teachers, to many the cost
of a bpok is an insupportable drain on a tiny sala;y; others hesitate
to buy books when there is no secure place in which to keep them. It
is in terms like this that one should try tc accept the complaints
about pay scales or housing facilities, a few quotations about which
are included later.

Since more of the non-Africans have spent a long period in
school, their higher rate of book ownership is in part a reflection
of opportunity to acquire more textbooks, costs aside. Women owned
many fewer books than did men, except among Europeans, again in part
due to shorter tenure and lower salaries. Table II-21 gives the
distributions of book ownership by ethnic group in more detail, al-
lowing one to identify the larger holdings, which are almost restricted
to Europeans. Judged by this criterion, as by their educational back-
ground, European teachers serving in African schools are not inferior.
Few Africans, except a few secondary teachers, own over a hundred books.
Indians, Goans, and Arabs tend to fall in the intermediate categories,
males usually possessing more books than female teachers and secondary
more than primary teachers.

As has so often been reported from investigations in western
countries, reading and communication generally are cumulative (Table
1I-22), Those teachers who own relatively few books were also least
likely to read a newspaper or news magazine. Teachers who confined
their reading to African news outlets became consistently fewer as
number of books ownad increased, a pattern that unquestionably reflects
a high association between facility in use of English and ownership

of books. Choice of English-language newspapers or news magazines
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TABLE II-21

NUMBER OF BOOKS OWNED BY TEACHERS; DISTRIBUTIONS COMPARED
BY ETHNIC COMMUNITY AND TYPE OF SCHOOL,1961

African Arab
Primary Sec. Trade Primary
Number Males
N F
of Books K. N.H. F M M
Owned )
{(N=148) (N=372) (N=63) (N=33) (N=38) (N=38) (N=14)
100 100 100 100 100 100 100
Under 10 2 9 6 3 7 oo 21
10 - 24 28 24 35 9 5 5 14
25 ~ 49 24 25 14 6 238 13 7
50 - 74 17 13 10 12 5 13 7
75 - 99 4 4 3 6 7 3 e
100-199 7 8 v oo 27 .o 32 7
200-499 5 3 . 30 .o 13 14
500 or more [ . 1 o o [ B ] o o @ o v o 8 7
NR 13 14 32 6 28 13 21
Indian Primary Indian Sec, Goan Sec,
Males
F M F M
H. N.H. F
(N= 18) (M¥&=134) (N=71) (N=106) (N=39) (N=20) (2=10)
100 100 100 100 100 100 100
Under 10 s 0 0 L N ® 0 0 1 3 o 0o 0 10
10 - 24 oo 3 14 3 5 5 10
25 - 49 16 11 17 6 5 10 10
50 ~ 74 6 19 20 12 15 15 .o
75-99 6 7 4 4 3 e e 0 oo e
100~199 28 22 17 26 21 5 20
200~499 11 21 7 31 15 25 . 10
500 or morxe 16 8 1 9 10 5 v
NR 17 9 20 8 23 25 40
European European Europeans in African
Primary Secondary Secondary Trade
M F M F M F M
(N= 16) (N= 20) (N=15) (N=46) (N=52) (N=30) (N=15)
100 100 192 100 100 100 100
Under 10 [ I N o 0 @ [ I B * o0 .00 o 0 @ 7 '
10“24 e 00 00 o & 0 2 s 0 s o 8 20
25"49 ) s e e ot 0 ¢ v e l oo PRI
50“‘74 e s e o e 0 s 00 2 4 s 00 7
75-99 P ) s o0 7 2 L) R 200
100~-1 Cee 20 ces 7 8 23 7
200-499 50 55 46 35 37 35 20
500 or more 38 5 40 30 38 19 13
NR 12 20 7 22 12 23 26
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alone was somewhat more frequent among teachers with the largest
investment in books. Overall, the highest gamma, of -,180, was ob-
tained with the ordering used in this table, an ordering that was
statistically most effective for other associations in later tables
as well, (Shifting "none" below "African" reduces gamma slightly in

this case, to .165.)

TABLE II-22

PERCENTAGES READING DESIGNATED MAGAZINES BY NUMBER OF
BOOKS OWNED; MALE AFRICAN PRIMARY SCHOOL
TEACHERS, 1961

Number of Books Owned

Under 100 and
95 25-49 50-99 Over

(N=164) (N=131)  (N=89)  (N=56)

Newspapers and/or
News Magazines

English language only 23 23 20 32
English and African 35 50 60 39
None mentioned 34 15 15 21
African language only 18 12 6 7
Total 100 100 101 99
Religious Magazines 20 24 25 25
Negro Racial Magazines 8 15 16 25

African Language
Local Magazines 29 241 23 18

Reading of religious magazines was quite unrelated to book

ownership except for a slightly lower incidence among men with fewer

than twenty-fivz books. Preference for the more obscure African-

158




language magazines paralleled the negative association with book
ownership noted with respect to reading African-laﬁguage newspapers
only. Popularity of the Negro '"racial' magazines (see Appendix J
for a listing), which are international and usually published in
English, occurred more commonly among those teachers who were best
read as judged by large holdings of books.

Table II-20 distributed the reading of magazines among the
Kénya ethnic groups along with the previously noted summarization on
ownership of books. In all the secondary schools, news magazines are
favorites. Indian teachers generally are heavy readers of this kind
of publication. Literary magazines were widespread among Indians and
among European secondary teachers, but’almost ignored by African
teachers (who at that time were seldom to be found outside a primary
or intermediate classroom). Perhaps more surprising, Africans (except
the handful who were secondary teachers) disdained the specifically
educationgl magazines; the Indians claimed to find them useful, as
did Europeans who wera teaching primary classes for children of their
own ethnic group. The Indian figures presumably reflect not only the
advantages of Indian over African teachers with respect to'educational
qualifications, but also their higher incomes and their frequent resi-
dence in towns. Among Indians there was also a very intensive effort
to develop and diffuse English as a medium of instruction at the time
the survey was made. The marked emphasis on religious magazines among
Europeans in African schools no doubt is a residue of mission influ-
ence, reflected also among African teachers.

In Appendix Table D=16 we bring together the details about

reading, with emphasis upon ethnic differences. Materials published
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especially for Africans are virtually ignored by other groups--perhaps
an imprudent disdain in view of the then—approaching independence.
Newspaper reading was reported with about the same frequency in all
groups although concern with events outside Africa is displayed by

only a handful of Africans, primarily by men whose interests have been
broadened by teaching in secondary schools. The many specialized publi-
cations haVe the sorts of audience one would expect in most instances.

The various tribes differ but little in their magazine reading
practices (Table II-23). 1In all tribes most of the male African pri-
mary teachers read English-language newspapers, often in addition to
an African-language paper, but they seem to do little reading of news
magazines. The low proportion of Kikuyu and Embu reading African-
language newspapers only is consistent with the earlier observation
about their relatively high educational level and their frequent at-
tempts to upgrade themselves through the more orthodox academic
channels. However, other than the extremes in members of Coastal
tribes who possess few books and the Luo and Kisii who had the best
record, ownership of books displays about the same pattern across
tribes (with a meéian somewhat below fifty books per teacher). The
relatively high incidence of religious magazines among the Luyia and
the Nilo-Hamitic teachers matches other evidernce testifying_to their
stronger affiliations to missions.

If we relate readership to a teacher's qualifications (rather
than to his tribal affiliation), we observe that there is a loose
tendency for newspapers and/cr magazines to be more widely used by
those teachers holding the better certificates (Table II-24), but

of course the certificate is partly a proxy for amount of schooling.




TABLE II-23

BOOK OWNERSHIP AND MAGAZINE READING OF MALE AFRICAN PRIMARY SCHOOL

THACHZRS BY TRIBE, 1961

Hamitic
and Kikuyu  2M0Ys  Kamba ILuyia Coastal Milotie Total
Nilo- Meru
Hamitic
N=78 N=129  N=Lil N=28 N=137  N=62 N=3L N=512
Books owned
Under 25 32 29 39 32 29 L5 23 32
25-L9 32 26 3k i 2l 19 23 26
50-99 18 18 L L 20 10 23 17
100 or more 10 11 5 g1 13 7 18 11
NR 8 16 9 25 13 19 12 1
Total 0 00 10 2 9 W 89 10
Newspapers
£nglish only 28 33 3L 25 10 11 26 23
African only 11 9 9 18 13 23 o 12
Combination hh 31 36 32 5% 31 59 L3
No mention 17 27 21 25 18 35 15 23
Total 100 0o 100 100 100 100 100 ol
News magazines
¥nglish only 5 7 9 cos 7 6 21 7
African only 5 5 coe L L 13 3 5
COmbination os e 1 2 7 ese 2 3 1
No mention 90 87 89 89 89 79 73 86
Total 100 100 10 100 100 100 00 %
Newspapers and/or
lNews Magazines
English only 27 33 36 25 10 13 29 23
African only 10 12 9 18 15 26 3 1
Combination L6 32 37 36 58 31 59 L3
No mention 17 23 18 21 17 31 9 20
Total 00 00 00 00 00 01 10 100
Negro Racial Magazines
(per cent mentioned) 13 15 7 25 15 3 12 13
Incal African Magazines . )
(per cent mentioned) 31 21 32 21 15 50 18 25
felipious Magazines
(per cent mentioned) 26 22 25 7 26 18 18 22

161




TABLE II-2L

BOOK OWNERSHIP AND MAGAZINE READING OF MALE AFRICAN PRIMARY
SCHOOL TEACHERS BY QUALTFICATION CATEGORY, 1961

12 Form 4
Th T3 Not NR Total
Plus
Form U

Books owned

Under 25 Ll 33 15 9 L9 32
25-L9 21 28 26 20 21 26
50-99 12 18 24 32 7 17
100 or more 2 10 18 25 6 11
NR 23 11 17 A 17 1k
Total 99 100 100 100 0 100
Newspapers
English only 9 22 35 25 28 23
African Only 28 11 PP eece 20 12
Combination 37 148 16 L5 22 43
No mention 26 20 19 30 30 23
Total 100 101 100 100 100 101
News Magazines
English only 5 6 11 20 1 7
African only 5 3 6 9 11 5
Combination cee 1 2 2 coo 1
No mention 90 39 81 69 88 37
Total 100 99 100 100 100 100
Newspaper and/or
News Magazines
English only 11 22 35 30 27 23
African only 30 11 6 2 22 i
Combination 37 L9 L6 L5 2ly L3
No mention 23 18 13 22 27 20
Total 101 100 100 100 100 100
Negro Racial Magazines 5 15 . 18 11 T 13
Local African Magazines 30 26 15 15 35 25
Religious Magazines 19 22 26 23 2l 22
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A language hiatus with respect to newspaper reading occurs between

the two lower levels of certificate (T4 and T3) as well as between

T3 and T2, but in most other instances the contrast appears to be
sharpest at a higher cutting-point on the scale of certificates,
Ordering the newspaper reading as (a) English only, (b) both languages,
(¢) none, and (d) African only, we obtain a gamma coefficient of -.304.
For news magazines, however, the main association with level of
teachers' certificate is simply readership in any language. The

clogest relationship for Table II-24 is that between book ownership

and type of certificate (gamma of .527). Yet the overlap is also im-
pressive, More surprising, given the history of education in Kenya,

is the lack of any positive relationship between patronage of religious
magazines and level of teaching certificate. Undoubtedly, the clue own
this point lies in the complex politics of the period and the associated
secular shift among the more urbanized groups. A good many men listed
nothing but one of the small, localized African-language magazines;

this was more frequent among men with the lower qualifications (T4 and
T3).

The distribution of patronage for English-language Negro
"racial' journals is particularly interesting, in that they appear to
be favored mainly by people who have expressed partial failure or
frustration in their professional' advance, the T2 certificate holders
who had not completed Form 4. This is a group of whom we have spoken
at several points; perhaps their frustrations turned them toward the
"Afro-nationalistic' movements.

Some of the relationships between readership and experience or

age are at the same time both interesting and puzzling, raising more
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questions than we at least have so far been able to answer (Table II-25).
Readership of the '"'racial' magazines appears to be unrelated to amount
of teaching experience, although those journals are favored by the
younger teachers, as we might expect. It does seem surprisng, however,
that such association as appears between reading of religious magazines
and age also indicates that religious journals find most of their readers
among the young. (To sort out some of these relationships must await a
later multi-variate analysis.) Disdain for all newspapers and all news
magazines is unrelated to either age or experiences,; whereas the reading
of newspapers and/or news magazines in African languages only occurs
most frequently among older men and among thcse who are either very
experienceé or almost inexperienced at teaching, (This indicator of
severely limited horizons among the newest teachers repeats other evi-
dence to the same effect, and probably reflects the recruitment problems
that plagued efforts at rapid expansion in school places at that time
especially. The "new'" were by no means all young.) Younger men were
the most likely to confine their news reading to the English=-language
media, but a strong contingent of supporters of the English-language
papers and magazines showed up among glder African teachers who read
African news media as well., Table II-26 brings together a variety of
correlates of bookholding among African male primary teachers. New
teachers have lesé time in which to acquire books, but holdings do

build up rapidly during the early years among men who are determined

to become owners of books. Among the most experienced teache;s, how-
ever, a considerable proportion seemingly have become victims of "book

fatigue,' or perhaps their financial obligation8 are peculiarly onerous.

Taking age separately from experience, we find a much looser association
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TABLYE II-26

RELATIONSHIP BETWEEN BOOKS OWNED AND SCHOOLING, EXPERIENCE AND OCCUPATIONAL PREFERINCES
OF MALE AFRICAN PRIMARY SCHOOL TEACHERS, 1961

ettt

|

———

— —

a———— —

Number of Books OUwned Total
Garma
100 or
Under 25 25-L9 50-99 o .o A N NR
Teaching experience
1 year or less 6L 19 U 3 100 67 12
2 years L3 39 1 L 1 51 3
3l years 31 37 19 13 100 8l 5
5-9 years 32 22 23 23 100 132 2l
10~1} years 26 31 26 17 100 Sl 17
15 years or more 38 Ll 19 2 100 L7 9
Age
Under 25 L5 32 17 6 100 155 18
25429 30 30 21. 19 100 19 41
30-3k 36 25 21 18 100 56 21
35-lk Lo 33 18 8 99 60 15
L5 and over It 27 27 oo 99 11 2
Upgrading efforts
a) None, vague U5 27 20 8 100 140 3L Gap = 011
b) Past Only ).I.S 27 9 18 99 )J.)J. 5 Gac = a168
c) Applied teacher training 33 2L 2l 13 99 110 13 Gpq ™= ol423
d) Kasse, Cambridge exams 17 Lo 22 22 101 88 11 Gog ™= +253
Ganed = «2U1
Interrupted education
No interruptions Lo 32 18 9 100 260 Lo
Interrupted full tine 35 26 23 16 100 12 22 G = ,376
Cther 29 21 26 2l 100 38 5
Steps to preferred occupatien
Active 26 26 26 23 101 35 7
Passive or uncl, 30 27 26 17 100 100 18 G = ,227
None or no other occu-
pation preferred L1 31 18 10 100 305 L7
Vacation jobs and income
supplements
Farm 2L 36 19 21 100 91 17
Other 45 30 10 15 100 20 L
None, iR, L1 29 21 10 100 329 51
Occupational preference
Other preferred 30 23 26 19 160 105 21
Teachine preferred Lo 31 18 10 99 307 L5 G =-.221
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with book ownership, which is highest in the age range 25-35. Looked

at either way, it seems clear, howsver, that the larger proportion of

T4 teachers among the oldest men (and to a lesser extent among the most
experienced teachers) may well account for the decline in book ownership
at the older ages. The eagerness with which some young teachers are
striving to acquire books was poignantly expressed by one (unquestionably
exceptional) who wrote in the margin, "With my salary I have managed to
buy 75 books during my two years."

Positive relationships between upgrading efforts and book owner-
ship are to be expected, and they emerge clearly. Those teachers who
have been making no recent or definite efforts to improve their standing
in the profession tend to own only tiny sets of books. At the other
extreme, teachers who have been striving to raise their qualifications
by taking set academic examinations are heavy owgmers of books. As one
of the African teachers put it in his free comments (2843), "My problems
and needs as a teacher I need to be given a pass. And I need many bcoks
so that I may increase my knowledge. Therefore I may get a higher
grade."

It is almost certainly no paradox that the teachers who have
not tried to shift into another occupation but choose to remain teachers
are slightly less likely to bu& bookg. Individuals who rely on farming
to supplemeﬁt their income are heavier owners of books than men with
non-farm connections. (asting a glance back on the many relationships
displayed in the tables of this chapter, one may say that most of the
associations are plausible in direction. But most associations are

loose enough also to permit a high degree of independence among the
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TABLE 1I-27

UPGRADING EFFORTS AND READING H4BITS OF MALE AFRICAN
PRIMARY SCHOOL TEACHERS, 1961

Upgrading Efforts

Applied Kasse,
Nome OF  Past Only Teacher  Cambridge
Cle Training Exams
N=17L N=},9 N=123 N=99
Beoks owned :
Under 25 36 Ll 3k 15
25-49 22 25 22 35
50=99 16 8 22 19
100 or more 6 16 11 19
R 20 10 11 1L
Total 100 100 100 %
Newspapers and/or News
Magazines -
English only 1 18 26 35
English and African L2 L5 L7 L2
None mentioned 25 20 15 17
African only 19 16 12 5
Total 100 % 20 %
Per cent reading .
Religious magazines 21 20 30 20
Negro racial magazines - 8 16 15 17
Iocal African magazines 32 27 2l 16
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observed traits, and an associated diversity of performance within
any given category of teachers.

Up to this point in analyzing the reading of teachers we have
emphasized internal components of the teacher's role, but with
TableII-28a we enter upon an examination of how the background of
individual teachers is reflected in their reading habits. Beginning
again with book ovmership, the relationships portrayed differ greatly
in tightness. Thus, though mother's literacy outweighs that of father,
sons of better-schooled parents definitely own more books. Father's
occupation generally has little weight, though if the father had him-
self ever been a teacher there was a definite positive influence. As
in many other tabulations, the fact that a teacher's father had worked
for a man in government or for a religious or social semi-public em~
ployer had an additive effect. Sons of parents who were community
leaders and who had direct responsibility in mission activities were
the more prone to put part of their modest salaries into books.,

The same background factors that favored ownership of books
also favored teachers' use of periodical media (Table II-ZSIQ,though
.with less effect than on purchase of books. Thus, while paternal edu-
cation (or having taught) had no effect upon whether é man read a news
magazine, sons of the better-schooled fathers were more likely to read
both the Engliéh and the African-language sources for news; rarely did
they read African-language news media only, Parental leadership had
parallel effects. The obscure African magazines with limited localized
circulation were more often specified by sons of less-educated parents
and by teachers whose parents were not leaders. The politically active

but less provincial who favored the Negro racial journals were somewhat
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170
TABLE II-28a

RELATIONSHIP BETWEEN BOOK OWNERSHIP.ANﬁ PARENTAL BACKGROUNDS
OF MALE AFRICAN PRIMARY SCHOOL TEACHERS, 1961

Number of Books Owned Total

Under oz)9 5099 100 or 4 Number

25 More Reported

Father's education

Illiterate Lo 31 20 9 100 2h9 33

Literate 32 27 22 19 100 157 32
Mother's education

Illiterate Lo 31 17 .1 99 331 L5 |

Literate 22 21 36 21 100 76 19 ]
Father's occupational status :

1,2 (high) 30 36 9 2l 99 33 8

3 26 43 22 9 100 86 11

N L3 25 17 16 101 17 11

5 L2 2l 23 11 100 200 33
Father's type of occupation

Farming LO 26 22 12 100 25 38

Artisan, tech, 32 29 29 10 100 59 9

White collar L1 34 5 20 100 69 11

Other prof. 26 52 13 10 101 23 5 :
Father taught at some time f

Yes 25 32 18 25 100 i 13 5

No 39 29 20 11 99 382 56

NR 21 36 21 21 99 1 3
Father's employer

Farm worker LS .28 16 10 99 Lh 3

Self 39 27 20 13 99 24l bl 3

Government , 28 37 20 15 100 81 13 5

Other 30 32 2l U 100 37 10 :
Parental leaders

Father and/or mother 26 Lo 15 18 99 87 22

Neither Lo 27 22 11 100 353 50
Parental religious affiliation 4

Yes, direct 25 37 20 18 100 51 12

Fringe 27 23 23 27 100 26

None Lo 29 20 11 100 363 55

170




00T 00T 00T 00T 00T 00T 001 00T 00T 1e%0%

fiL e €8 €L e €l 98 €l 08 oN
92 92 A L2 o1 L2 M L2 0e -4
seurzedell UedTIIy [eoCT
00T 00T 00T 00T 00T 00T OO 00T 00T Te90%
88 LL £8 88 i L9 98 68 ng ON
et €2 It A ot €T 1t T 91 sex
seurzelew TeIORI OIS6N
00T 00T 00T 00T 001 QoI 00T 001 00T 1'%
6L 19 6L 6L £l gL 7 6l 9L . ON
12 6¢ 12 12 L2 ee ae 12 2 891
seuTZe3eW SNCIZTISY
00T 00T 00T 00T 001 001 001 101 001 - 181C]
T 9T 6 L A g o I3 9T 6 LU0 BRITATY o
12 91 L1 0¢ 02 o2 6T 02 02 SUCH Q
N | 95 eh 0s Al 19 g€ 18 UBOTIJY pue ysi{dug ~
12 €2 A 2 o G2 1 12 02 £Lyuo ystisuy

SOUTIZESELl SMaU
o0/pue sisdedsme)

giM=N T1€=N £9=N EOM=N 60T=N QEN=sN [G=N c8e=N 68T=N

euoN ©SUTJIy 99941(g ON s61 oN sax 8BIo3TIII 2838J9%T]

SUCTIETITIIV sJepee] qy3ney,

TMOT3TIeY TejueIed TejuaTe] JoAF JOUqEq ToTIeONpy S;I0Yyjeq

ll

T96T “SUTHOVEL TOOHOS XMVWINA NVOIHAY FIVH JO DNIQYEY ENIZVOVH ANV GNNOEDYOVE TYINZUVA
Qge=-11 TIAVL




more frequent among sons of better-schooled parents, as were the §
slightly larger. number who read rather than ignored the religious ’
press,

A3 ha3 been reiterated in earlier pages, there are ma.ny reasons
for seeking to identify those teachers who prefer teaching as an occu-
pation, or alternatively are seeking to leave it, Table II-29 displays
a somewhat disturbing fact, that the less committed teachers own more
books, though they do not differ as a group in their preferences among .
the news magazines, Total disinterest in newspapers cr news magazines
wasg, paradoxically, most frequanf by a wide margin among the teachers
who had developed economic ties with the non-farm sector ¢f the economy.
Of the three target-focused magazines in the table, only the Fnglish-

language Negro "racial" journals are favored more by the men hoping to

leave teaching. Moreover, few teachers even lay claim to regular reading
of any sort of periodical (other than newspapers). Nor is commitment to
teaching clearly associated with individual efforts at professional up- l
grading; if anything those uncommitted to teaching make slightly mare
effort, And there is even a slight excess of leaders and adherents of '
western churches among parehts of the men who are displaying more |
restlessness about having chosen to be a teacher; the second generation
effect here is evidenced in a tendency to shift further toward wrbani-
zation and secularization of attitudes and orientations.

African primary school teachers view themselves as an underpaid
occupation and they are indeed "underpaid" relative to the sconomic
aspirations that have been opened to them by even their limited schooling.
Perhaps they are not wholly myopic in setting forth the standards of

livinz they need to perform their teaching roles effectively,
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TABLE II=-29

DIFFERENCES AMONG INCOME SUPPLEMENTATION AND JOB PREFERENCE CLASSES
I READING PATTERNS, INCIDENCE OF MARKET-ORIENTED COMMENTS, AND
PARENTAL LEADERSHIP; MALE AFRICAN PRIMARY SCHOOL
TEACHERS, 1961

Vacation Job or Occupational
Income Source Preference
None Farm Other Teaching Other
N=380 N=108 N=2}; N=352 N=126
Open-end commer:its on
Labor market and students 12 11 h 12 12
Labor market and teachers 17 23 17 16 25
Newspapers and/or news
magazines
English only 22 28 17 23 25
English and African 2l L5 25 Ly 43
None mentioned 20 pM 46 20 18
African only 1 13 12 U 1
Total 10 00 00 0 100
Religious magazines 25 16 - 2, 17
Negro racial magazines 12 18 8 11 19
Local African magazines 27 20 12 26 22
Books owned
Under 25 35 20 38 35 25
25-49 2l 31 25 27 21
50-99 18 16 8 16 21
100 or more 9 18 12 9 16
NR 23 16 17 13 17
Total 99 101 10 00 100
Ubgrading efforts
None, vague 29 29 36 35 32
Pagt only 17 8 10 8 13
Applied teacher training 29 23 2l 26 22
Kasse, Cambridge exams 12 28 17 18 23
Other and NR 13 12 13 13 10
Total 100 0 10 100 100
Parental leadership 15 30 21 20 2l
Parental religious affiliation 18 18 25 16 23
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Consequently, as we have Seeii, many do engage in supplemsntary activi-

ties or seek cut vacation johs as a sourcs of aupplementary incoms.
If we think of the reading patterns, book ownership, and various up-
grading programs as in part complementary roads and to an improved
professional status, not merely substitutive uses of time, one can see
these supplementary income activities in a new light. That it takes
moﬁey to prepare for Cambridge examinations was indeed remarked by
teachers, though not usually in conjunction with comments atout supple-
menting teacher pay by outside or vacation activities. Thus we find
personal pleas such as these {teachers 26Ll and 2618): |
Since Secondary Schools could not take all the pupils because they
were or are few them I was not one of the lucky ones, Now that I
am a teacher and I have an opportunity for private studies thers is

no sufficient money to allow me enjoy both my studies and leisure
hours.

How can I pass Cambridge. Passing this needs monsy but I have
less money to spend on it., Why can't Education Department promote
some capable tsachers automatically. I have been teaching the
higher classes since ever I began teaching 1956 up to now and I
teach them better than other T,2's and K.T.l's but I cannot even
be considered for up-grading, Can you do any coaching of any
examination. Since the C.E.E. (Competitives Entrance Examination)
1s now being abolished in most parts of Kenya, why can't the teachers
also be promoted according to their ability, without doing exam.

Returning to the statistical evidence, we found, somewhat to our

surprise, that teachers who obtain supplementary income firom farming are
the most likely to have relatively large libraries and the least likely
to have under twenty-five books; men with other income sourcas differ
very little from those with none so far as book ownership is conzerned,
Furthermore, it was teachers with income from agriculture who were most
frequently readers of English-language newspapers and news magazines,
This strongly supports the notion that for a significant fraction of

teachers there are indeed complementary as well as substitutive factors
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in the cholce of immediats incoms supplementation vis-a-vis investment
in learning via acquisition of a personal library. The lact that men
with attachment to the land are markedly more inclined to upgrade them-
selves by working toward the Cambridge examinations, which also presup-
pose the higheit levels of achievement, is a Mtﬁor measure of this
complemsntarity of means. This complex situation with respect to income
from farming becomes somewhat more understandabls when we take notice of

the fact that, among men with soms farm income beyond their salary;
parents were more likely to be lsaders, while reliance on non-farm

sources is weakly associated with parental religious affilistions,

Again, teachers who seem to retain closest ties with the land are
somewhat more prone to read the Negro racial magazines while the more
strictly committed group of teachers favor the religious magazines.

As we probe further into these relationships, it becomes evident
that the supplementatior of salaries by farming is not on the whole a
traditionalist phenomenon but rather one associated simultaneously with
secularization and with particulariy favorable family circumstances and
may even contribute indirectly toward community progress in the moderni-

zation of African farming practices.
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CHAPTER XII
THE EXPRESSED PROBLEMS OF AFRICAN TEACHERS

At tha end of each questionnaire there was extensive space
in which each teacher was requested to make comments: '"Use this page
to tell us of your problems and unfilled needs as a teacher and how
you feel about educational issues you consider expecially important?"
The teacher might emphasize mainly personal concerns or discuss mainly
the problems of the whole educational system; most Ueachers made some
comment and if they said more than a few words tended to organize
their comments systematically under the two headings, The authors are
deeply indebted to Kusum Misra for her painstaking and skillful analysis
of these responsss, as well as for her assistance on other parts of this
report, What follows is a limited summary presentation of her detailed
coding of the open-end remarks.

Although a large majority of all types of teachers did make
some response to the invitation, lack of comment wae considerably more
frequent in some groups than in others (see last line of Table II-30
on page 178). Most disinclined to write something down were Europsan
women teaching in African secondary schools, of whom a third did not
commentj non-responce ranging from 17 to 23 per cent was found among
male teachers in secondary schools, matched at the primary level only
by Arab women, The familiar recalcitrance of British citizens to census
and similar inquiries was exacerbated among snme of the teachers in
Furopean schools becauss of the timing of the study. The hipher
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non-response rates of Europeans in secondary schools reflected also a
restraint in making persomal pleas that was less operative in other
groups with lesser cultural reticence and/or survey-wise sophisti-
cation--accompanied, perhaps by relatively lesser degrees ¢f dissatis-
faction with "the system," their place in it, and the amenities open to
them. 1In lesser degree, some of these same factors may have slightly
damped response rates among Asian and African secondary-school teachers
as well, European primary teachers acted quite differently, and among
these it was the women who had most to say, especially about what they
saw as sex-discrimination in pay or conditions of work. Some grumbled
at the special handicaps of married women seeking suitable work in a
limited labor market. Every one of the European women teaching in pri-
mary schools made some complaint.

The response rate among African teachers was very high and
comments were usually fullsome, often running to two folio pages;
indeed, a few individuals came to the Mission office for further dis-
cussion of their problems. There was a poignancy in some of these pleas
that underlined the isolation of many African primary teachers, who saw
this chance to put down their ideas as a unique opportunity to communi-
cate with someone of status and a possible source of improvement in the
situation for themselves or their schools. Many asked for personal
intervention to aid them in entering a training college, in obtaining
a scholarship for overseas study, or to remedy some pressing personal
problem, On occasions we could not be other than tecuched by the grati-
tude express;ﬁ to us for opportunities to set attitudes on paper.

As a teacher I should thank you very much to spare me this chance
to express my views on educational issue (schedule 2652).




I am very much pleased to fill or state unfilled needs as
teacher in this paper, But before this, I would like to thank
whom he or she concorned who send all these forms to be filled
by all teachers in the colony [schedule 2836].

And
I personally feel that there should be a body apari from
teacher training who advics teachers and help them on their indi-
vidual problems, Plus finding out of same, in many ways such this
Questionnaire, which I liked and enjoyed filling it for the fist
time in life- | teacher 2593].

One could identify some comments as surely grumbling, but in
most instances the writers were obviously telling about real and urgent
problems., They were also, often quite avowedly, testifying to the
great information gap and the chronic misunderstanding between teachers
and the administration of the school system., These fresly written
comments were as revealing of the conditions of teachers in a lagging
though developing country and of the communication gaps trat plague
such a country as any study specially designed to study communication
could have bsen,

Inevitably we have anticipated in some measure the substance
of the responses while describing the response behavior of the teachers,
but only cursorily, and in the most general terms, In Table II-30 the
comments have besn categorized under ten main rubrics, We begin by
looking at impersonal judgments concerning curriculum, acculturaticn
of pupils, and teaching methods,

As has been implied already, few other than European teachers
were inclined (or, perhaps, qualified) to comment in detail on pedagogi~
cal issues; for this end other reasons this rubric is not retained in
subsequent cross-tabulations, Complaints sbout rote learning were most

frequent (14O per cent) among European men teaching African seccndary

boys, perhaps a rather natural reaction to the pressures those teachers
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faced in preparing pupils for tests administered from abroad. That

it was European teachers who most often commented about the need for
more stress on character formation is also not surprising, Both of
these responses reflect a problem voiced to us frequently by European
headmasters whose schools wers visited in 1961, The headmasters often
were concerned less by deficiencies in academic performance, which was
on 1.:he whole respectable, than by the tense, single-minded preoccu-
pation with books and examinations among their students, It had mroven
easier to coavey an "examination culture" than the idea of the British
schoul as a social institution concerned with the whole man, including
school loyalties, athletics, and so on. The examination cult and its
constraints on scope for freer expression among both teachers and pupils
brought a number of comments such as:

Teachers are used like teaching machines, This 1s so much so that

we teach for examinations instead of future life of our present.

pupils [schedule 2973].
But concern with socialization and laments about rote learning were
voiced also by a fair proportion of the few male teachers in European
primary schools, The 10 per cent of Asian male secondary teachers who
commented about inadequate character formation must be given a slightly
different interpretation still, in view of the many subcultures among
them, Other associations between corment on curriculum and position in
the schools or in an ethnic group were either minar or obvious. The
African teachers were more apt to stress deficiencies in mathematical
or seientific teaching and learning, and teachers in trade schools were
understandably prone to stress the need for more emphasis on technical

and trade subjects in a developing country.
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Other comments relating to educational quality were directed
mainly to deficiencies of teacher quality or, occasionally, to inade-
quate reading material for either pupil or teacher. Still less frequent
(not itemized in Table II-30) were complaints about the obviously wretched
physical conditions of school buildings (other than the few with bearding
facilities for secondary pupils). Quite rightly, teacher 2025 said,

Most of our primary schools look like Stables. Educate the local
commnity to see the value of good school buildings,

Some teachers (as 2899) brought the problem down to daily routines:
Water. As a teacher we teach children in Schools to keep clean
always; now, if water is not near the school, what is the use of
teaching cleanliness in the school while teachers as examples do
not have water to keep themselves clean first, then teach the
pupils?

Deficient library facilities were mentioned more often by those
who in fact suffered least: teachers in secondary schools., That only

a trivial percentage of African teachers in primary schools alluded to

this problem is indicative not of satisfactory conditions but of failure

among those teachers to realize how starved their pupils and themselves
were for reading matter,
Some teachers were very conscious indeed of this problem, both

from the point of view of teacher study and preparation and use by the
children,

For example in the school I am teaching the staff is compelled
to use one exercise book of 48 pages for Nature Study, Science,
Agriculture, and Hygiene for a period of three months., While there
is such a shortage the teacher cannot help to prepare oral lsssons
which are forgotten very easily by the weak pupils leading to bad
results at the end of the course [Schedule 2732],

The problems I have encountered as a teacher are that sometimes
a teacher goes to9 a new school and finds that there are no textbooks
at all, I think it would help if the D.E,0.'s made sure that a
schg?l has all the required books before a year begins [Schedule
2908},

E

Aruitoxt provided by Eic:




Library Books for Teachers: We get only for pupils, but not

for teachers for further studies., We as teachers we want many
books in school library to study "Schedule 2403].

They supply more books, of which most of them are not used in
classes, However, they increase childrens knowledge. Apart from
that it is a fact that, some things they hear or read from these
books are definitely to occur in their lives, thus they greatly
develope their minds [Schedule 2685].

Some of the remarks about books are tied in with comments on

the syllabus and concern about either too rapid changes in it, or its
ineffectiveness pedagogically, or the formal requirements in writing up
lesson plan$ for the possible visit of an inspector., Thus teacher 2916
: said,

? Each time the education in Kenya has been altered and new

: sylabuses be made with new books be selected, but before the books
are out the sylabuses are forced to be followed., When we ask for
books we are told that they are out of print, How can we enjoy
such condition in our teaching? Surely we have faced difficults
in getting the books and equipments., Sometime when the books come
to be out then it is followed by the change of syllabus and then
such books become useless,

On the syllubus, some of the materials sujested for arts and
crafts are difficult to get in some places and agxin some of the
teachers have no idea of the patterns sujested in them. How can
you give a better explanation than the one on the syllubus for
intermediate schools? How can that syllubus be done to fit all
the schools in Kenya? [Schedule 2769]

Planning of lessons: you may call me a lazy teacher but I'm
not, The way that this is done at present is a very tiresome one.
You find a teacher planning eight to ten lessons every day. So,
putting all details to each and every lesson makes one very tired
and cannot study anything else, To my own opinion it's a good idea
to improve this system. This can be done in two ways, (1) Increase
the number of teachers so that every teacher have few lessons to
plan or (2) allow teachers to write all lessons in short form. So
as to get them time to improve their standards of Education by
Reading text books [Schedule 268L].

In quoting these statements, it should be stressed, however,

that they are remarks by a small number of teachers, Nor do we always

believe them whelly. On the other hand, the personal pedagogic
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deficiencies of tsachers were often cited by Africans as by other

teachers, though on the whole the Africans were either more generous

or less aware of the shortcomings of fellow teachers. At the same time,

it was particularly the Africans and Arabs, and in lesser degree the
: Asians, who were willing to take that shortcoming as a personal charge
to improve their own competence. The large proportions of African and
Arab males who mentioned the problems of upgrading teachers s>ften went
into this subject at length, both in general and in more immediately
personal terms., Since we cited a number of examples in an earlier
chapter, we will not illustrate further here, with two notable ex-
ceptiong--notable because of the breadth of perspective of the writers
and their concern with pupils:

My first problem is need of further education, because as a
teacher as I am it is very difficult to teach fully because my
education which I was given when I was in school was not very
much enough although I know something I ought to know more and

more about my education, so as to trasfer my knowing to children ;
and they will know more [schedule 2770]. ;

Educational Issues: I should like to give gratitude to the
Government to have provided the country with the present edu-
cational facilities., At the same time I wish the Government should
provide some more Training Colleges and Trade Schools to cater for
the X,P.E. failures and other pupils who have been unable to carry
on with some further Fducation [schedule 2436].

Similarly bridging between general and personal Wwere many re-
marks about conditions in the labor markets, Teachers from all groups,
but especially those in trade and in secondary schools, noted the im-
portance of education for the supply of a labor force to undergird
development. Concern with the problems that students face in finding
jobs was also widely expressed by all respondents, though usually with

reference to somewhat different categories of students (Asians generally

and Africans with only a primary schooling). However, the obstacles
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confronting teachers and their job alternatives in and outside of the
profession were seldom mentioned except by Africans., That contrast
partly reflects the poor qualifications of so many African teachers
(even. in secondary achools), but no doubt it is alsc a shadow of
eolonialism persisting to the edge of independence.

Earopeans quite candidly knew that they did not suffer from
ndiscrimination," that experience being reported most strongly by African
secondary teachers (42 per cent), thowgh expressed also by a fourth of
the male Arab prinary teachers and a fifth of the Asian males teaching
gsecondary pupils,

The two most frequent categories of comment were of course ex-
pressions of those desires and resentments closest to the everyday lives
and self-interests of all employed persons. (The only exception, a
marginal one, was amorig male European teachers in African secondary
schools--a very special and strungly commited group of men.,) Comments
referred either to pay and fringe benefits of various kinds or to inter-
porsonal relationships and the educational hierarchy, racial or ethnic
diserimination aside, As teacher 2746 put it,

The present scale of teachers' salaries is quite inadequate as

tsachers are expected to show a high standard of living in order

to prove what they teach.
But etimic groups differ considerably in the relative frequencies of
these types of comment. The frequency of complaints about pay tended
to appear in inverse relation to average levels of salaries in the
ethnic, sex, and school type categories; women were slightly more
acquiescent, other things equal. Complaints about the ministerial
and administrative system bore no systematic relation to position
within that system. Among African primary school teachers, such




complaints were often more incidental to a particular experience in

what might be termed non-commnication, taking a very personalized view,

than the expression of more genoral malaise, Thus s for sxample, we

hear this story:
I weni to Mombasa to see the Education Secretary again about it and
he said that he was very sorry that the Certificates wers lost and
he gave me a letter with some forms to send them to my Education
Officer Kilifi and I did so. From that. time up to now I have never
heard anything from this officer. These matters worry me everyday
and I have not got the way to solve this problem [Scheduls 290L].

It would be quite naive to assume that because the British held
the best positic;ns and "owned the country," English teachers would he
content with how their countrymen ran the Ministry of Education that em-
ployed them, however indirectly through arrangements with various missions.
European women were somewhat more dissatisfied than the men, and men
teaching in the premium secondary schools for Buropean boys were least
likely to grumble about administration. For some reason, conditions in
the European primary schools gave rise to a large volume of complaint,
as also (but for more understandable ressons) did work in trade schools,
The majority in every Asian category made some specific charge against
how authority was being handled within the Asian community vis-a-vis
themselves, and many wers prolix cn ths theme, Among Africans the
picture was quite different., It is of particular interest that African
primary teachers were comparatively willing to allow government to go on
running the system in about the same way as hitherto, so far us concerns
the pressures of authority upon the teacher at his work. Among Africans
it was only the secondary teachers, most of whom were in an equivocal

position vis-a-vis their direct associates, who were strongly sensitive

cn the authority issue,
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What for an Asian became resentement of amtherity relationships

was more likely among African primary teachers to find expression in a
gense of helpless injury in the judgments he must faca, or a resentment
of what were regarded as unduly privileged other tribal groups. The
resentments of inter-racial discrimination were more often linked with
complaints about pay or housing. An example of the latter states (2026):
At the moment European occupied houses are provided with baths ard
electricity, but African occupied house or the same type is pro-
vided with neither of these facilities. This sort of attitude
makes me fesl frustrated and leads me to think that I am only here
because no European Missionary teacher is available to fill my
place, ]
Some writers were especially prone to comment on discrimination
between tribes in the running =f the schools (respondent 2639):
The problem in this U,G, district is tribal discrimination, and
most of the headmasters in the district are Kikuyu, and are advised
to find faults from especially we teachers from Nyanza Province.
After they have done all this the final thing is terminmation of
employment as teachers in the district, If I am not wrong, in
other districts this particular problem is not very much practised.
Whereas Asian complaints about authority relations were on
exactly that, when African teachers made explicit reference to inter-
actions ir a: authority hierarchy, they were much more liekly to do so

in a way that revealed more psychological distance than conflict, more

; insecurity than challenge, And there is an ever-present feeling that
ceilings cn opportunity are low while the threat of replacement is ever
present. One remark, which might have come from a man of any ethnic
msmbership, points to the universal gap betwesn the roles of adminis-
trator and teacher with a plea that to narrow the gap administrators

should be chosen from the ranks of teachers,
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Administrative posts, especially at the top should not go to men
who have not tasted the Job of teaching--if they do these men will
be adminiatrators of what they have no experience [scheduls 2020].

More poignant are the comments that wind up like this one (2749):

In a certain work of government we see many pecple moving higher
and higher according to their experiences in the work or the good
result in it, but in teaching a teacher is expelled when a new
teacher of a higher grade wants to get a place.

Oor (he goes on),
Another difficulty in this work is that sometimes there are some of
the teachers who works hard and complete their duties alright but
although sometimes they are not considered as if they are doing
something, their congideration will be just the same as one of the
lazy teachers,
Looking along a different perspective we find this comment from

teacher 2493,
A teacher seems to have no direct employer, because he is sometimes
peanlized unfairly by a false report from a commnity member to a
higher authority.

This sort of remark is stated more fully at the end of an ex-
ceptionally long response. As his last point, this teacher (2762) under-
lined:

STAFFING AND SUPERVISION BY OID MEN: This has recently been intro-
duced in Presbetrarian church of East Afyican schools in Meru,
People engaged by this mission are grumbling too much for wheasver
they go out of school the old men claim that they are leaving school
even if they are going out to attend the officer's or supervisors
call, This method is horible and if it continues, there is no doubt
that many teachers will dislike teaching for they wont prefere to be
ruled by unlearned people.

Finally, thers 1s of course also the resentment of discipline,
the other side of the concerns among European (and African) supervisors
about the high incidence of drunkenness among African male primary
teachers in some areas at the time of the study. Understandably, this
sonetimes evoked complaints of missions; an example was quoted in an

earlier chapter, As a resolution to teacher discipline, one respondent
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suggested that a code of ethics be established by the teachers then-
sslves {2778):
Code of discipline: This should be formulated by the Kenya National

Union of Teachers and not by a Govermment body which does very little
as far as the classroom teacher is concerned,

Among Africans especially, remarks that border on the topic of
authority quickly shift over to promotion and then, again, either to up-
grading or to pay and fringe benefits, Frequently housing is an ex-
plicit complaint, or the question of pay is linker to remarks of how

hard the teacher must work in preparing his lessons--as well as about
the example he must set (schedule 262l).

I am really cut off from social activities, e.g. If I am a friend of
& clork and I work with him, the following day he will continue his
work normally while my work will not be carried out properly as I
did not prepare my daily notes and I failed to do the corrections of
the books that I took home with me. I have also to see the paremts
who come to see me because of childrens efairs and all these I have
to deal with in my leisure time., In some jobs if one is found quite
capeble, he is promoted to a higher grade, but I, in the teaching
profetion however good I may be I will remain just where I begun, I
am bounded by academical qualification. Things change from time to
time and you may find that some of the experienced teachers have no
jobs simply because they can not catch up with the new things while
in other departments they say that experience is the best teacher.
A teacher with my case, how can I be an example to the people who
are better paid than myself?

I should say that teachers are not well pald because, what we get as
our salaries never fulfil our needs, Another thing is that teachers
never get enough time for resting at night after a hard working during
the day because of planning very many lessons [schedule 2679].

7 years education must be prepared well so that it fits all children
who will be completing Std VII under the age of 18 yrs,/ A thirty
years is a very long time to a teacher to wait in order to get pension
and I think instead of 30 years time, the age could judge./ Industrial
jobs - means more schools of these kind could be established - (see
no. 1)./ African teachers are over worked, e.g. (a) headmasters with
a Std IV ete, is fully engaged in all subjects - when all corre-
spondents are laying is his cupboard waiting to be returned or to be
filed, (b) He is also to meet the school committee and other activi-
ties while he is supposed to have his lesson notes prepared before he
goes to his class next day, / The salary which the teacher get is not
enough to a teacher who is supposed to be an example to the pupils
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and to the communities (a) educating his/her children - which Gov,
does not help him/her. (b) Buying clothes, for his wife, children
and for himself as an example, (c) When his family is not in good
healthy he consume a lot in matters of sickness and (d) Travelling
allowances for teachers./ Schools in farms should be improved rather
than to be closed when the owmer thinks that the school is not fit -
where those children will be schooling if all other schools are
£i1led up?/ Teachers are not promoted if they have worked for a
longtime neither their pay raise a bit. Allowance for teachers
outside their districts, and also the "Headmasters and Headmistresses
ALLOWANCE./ Teachers would be allowed to borrow money from Edu.
Pepart, if they need something./ Teachers should have refresher
courses outside their districts, ete. [schedule 2670].

Many of the problems and the feelings of iniustice among the
African teachers who compare themselves with other civil servants are
summed up in the following well-organized response (teacher 2762):

ALLOWANCES: These allowances are night allowance, Transport al-
lowance etc. When teachers esp. go purposely to the Fducation
office asked to do so by the Education officer or Supervisor they
are never paid tueir travelling allowance or night allowance if
they happen to put up for the night, Sometimes a teacher spends

in a hotel and pays a pound and yet he didn't get into such a
wasteful situation through his will., HOLIDAYS: During the holidays
in other Departments office-boys are left to chuck the safety of the
office, But in Education department teachers are asked to act as
watchmen during the holidays without any allowancs, they put up at
the school and spend their money and as well waste their resting
time. Therefore I feel I should be glad of watchmen are employed to
guard the Safety of the School during the holidays. HARD WORK--LESS
PAY: Teachars have & lct of work to do, they especially prepare a
lot of lessions at the same time, while a clerk if at all engaged in
accountancy or typewriting doesn't interfere with may other worke.
MEDICAL TREATMENT: It is wonderful to find a Dept. which ::3 not
paid for Medical treatment, I cant just understand why? and if I
were to be answered I would just like to know and would be pleased.
UNSATISFACTORY SMALL HOUSES: Teachert!s houses are built, I think,
encugh to keep the family in if one has, but this is never done.

The houses are always too small & a teacher cannot get a bedroom

for him, children & the tableroom & as a result of these ungatis-
factory houses you find a teacher cooking beside his bed. Again
these houses are not at all modern but ancient type of houses with
walls smeared with mud,

Housing, although mentioned less often than pzy, and rarely
mentioned without comments on salary as well, was a particularly sore
point among our respondents, especially among the primary African
teachers. Not only was their housing often inadequate even to protect
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their tiny libraries and working materials (which would be quite inse-

cure even in the headmaster's "locked" offies in the mud-and-wattle
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schoolbuildings, Probably worse, as relates to their feslings, was the

fact that better and subsidized housing was provided for some of the

teachers' reference groups.

I have been the Headmaster in Primary school for a year and in
Inter school for 3 years and during these years I had no any head-
master allowances except difficulties in managing school. This is
really quite an embarrassing task [schedule 276)4?.

Housing: African teachers especially in Meru where I am living are
very poorly housed, Because of lack of good houses at school I
always walk ten miles, The houses available in most schools are so
poor that one cammot live with family [schedule 27561,

Fducation is a good thing to both parents and children but unfortu=-
nately the education department does not treat teachers wull as other
departments treat their employees. Teachers have the poorest
lodgings. When considering of a school, the department considers of
classrooms only and ask parents to build "bandas" sheds for teachers.
The teachers' houses are then built of wattle and dsub and roofs of
dry bancna bark [schedule 2768].

less representative but very tidy in its aumming-up of westerni- *
zation of goals and standards of living was the following comment from
respondent 2775:
There are two things I should like to do: I should like to further
my education and still remain as a teacher. I should like to drive
a car but T feel we are not paid well and that is the reason why I

haven't been able to drive a car even after saving as far as I
could,

A reasonable point at which to begin a review of the relation-
ships between complaints and other characteristics of male African teachers
in primary schools is the teacher's satisfaction with his occupation and
his sense of financial strain (Table I1I-31). At a glance one discerns

that those teachers who said they were more committed to remaining as
teachers were least likely to lament the weak position of teachers in
the labor market (Item 8) or to complain about discrimination (Item 2).
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TABLE II-31

CONTENT ANALYSIS OF OPEN-END RESPONSES; MALE AFRICAN PRIMARY
SCHOOL TEACH=ZRS BY OCCUPATIONAL PREFSRENCES
AND EXPERIENCES, 1961

Other Occupation; Preferences
and Experience

Vacation Jobs or

(1) Interaction: education
hierarchy and community
Total complaining
Authority
Other

(2) Discrimination; favoritism
Total complaining
Racial (and/or tribal)
Other

(3) Pay, fringe benefits, etc,
(excl, housing)

(4) Teacher quality deficiencies
(5) Upgrading of teachers

(6) Lack of reading materials
(7) Labor markets and students

(8) Labor markets and teachers

Preference Income Supplements
Nen Other
Prefe;red Preferred Farm Other  Nome
N=352 N=126 N=108 N=24 N=380
Percentages
28 T 36 39 2&, 27
17 21 23 17 17
11 15 16 17 10
6 12 13 8 6
5 10 10 g 5
1 2 3 oo 1
71 79 78 83 Tl
22 22 2l 8 23
27 29 21 17 29
6 9 8 N 8
12 12 11 N 12
16 25 23 17 17




Cn each of the other topics as well, the less-committed teacher more
often found fault with the situation of the teacher, but differences
were small, Only the item relating to pay elicited mass protest.

The same table also relates the fraquencies of various comments
to the holding of vacation jobs or other sources of supplementary income.
As by now we might expect (in view of the patterns that have emerged,
espeoially at the end of the immediately preceding chapter), it is the
men who supplement their incomes from farming who most often voice
eriticisnms of teachers' working conditions., Men who supplemented their
incomes in other ways were the most sensitive to their financial disad-
vantages as teachers, but often the least exercised on other topics

Although, as pointed out just a moment ago, the less committed
African teachers more often lamented their weak position in the labor
market, they were not distinctively conceriied about whether their pupils
would have good or bad prospects in finding jobs. Other groups showed
equal or greater concern about their pupils' welfare,

A3 in earlier portions of this report, it is of interest once
again to explore the relationships of other traits to the qualifications of
teachers and their family backgrounds or qualifications, Qualification
levels have proved to be quite predictive of a teacher's viewpoints,
Table II-32 confirms that (among African men in primary schools) those
with better certificates, while not especially resistant to authority
relationships within the educational system, were somewhat more prone
to complain about lack of community appreciation and about local inter-
ference in school affairs, (Fortunately a small but important minority
whose views are not recorded in Table II-32 were actively urging a more

positive and creative school-community relationship,)
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The best qualified men most often believed thay were victims of

discrimination, particularly on racial grounds, and though receiving the
higher salaries, the best certified teachers were most likely to feel ;
that their pay should be even better relatively. Those are responses {
we might expect, for discontentment normally is relative to familiar
standards of reference., Also, as we might anticipate, the best-qualified
teachers did express more than the usual sensitiveness to deficiencles in
teachers generally, and they more often perceived the handicaps arising

from scarcity of teaching and reading materials, On the other hand,

better prepared teachers (except those superlatively prepared) were not
markedly more aware of the need to upgrade teachers. Some may have been
thinking of the airlift to American universities that was much in the
news at that time, and there is always the European overseas allowance
and vacetion in England as an image of the good life,
People working in other departments are often taken to overseas for
short courses- Teachers who teach about River Thames etc. which they
have never seen should be made to visit such countries like England,
Australia, Scotland, etc. so that when they come to teach such places,
they will have a better teaching of a place they have been. Teachers
should be made to make touring in civilized countries to broaden
their minds [schedule 2709].
On basic educational issues, inelnding strictly curricular items, those
of the primary school teachers with the best preparation displayed the
more positive attitudes, However, few of these differences were marked
or noteworthy. The best qualified teachers revealed little tendency to
generalize concerns for themselves to others, so far as edonomic proapects
were concerned: sensitive as they were about their own financial situ-

ations, they generally displayed indifference to the job prospects of
gtudents who would not gain entry to secondary schools, They were

somewhat more likely to twrn this arsund, to compare their own situations
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unfavorably with the more promising prospects of their students., Ons

of the many interesting responses on the last pages of the questionnaire,
this time from a comparatively well educated African woman (schedule 2418)
points up some of the interconnecting facets of this latter point of view
(which contrasts sharply with expressions of concem for pupils! future
economic welfare):

I feel that to train primary and intermediate children to a higher
standard is really a great and yet a very hard task., We prepare
children for their future by teaching them to be able to earn their
living, to be good citizens, teaching them to be obedient and good
farmers who work hard for their food. I'm not wrong to state that
it is very unfair indeed for the teachers who teach these uncon-
trollabls children, being disturbed all, the teaching hours long,
and yet receive the lowest salary possible. ,

The Present Government of Kenya should increase the teachers!
salaries to encourage them rather than discouraging them, Very many
teachers try to resign from the teaching profession because of the
low salary that they get. Thus, some are resigning this year.

We have very many professions in this world, and I'm only going
to give four as an example concerning my subject on salary, There
were thirty six children in a certain class, They zll sat on the
Kenya Entrance Examination, Fortunate enough, they all went through.
They decided to join different departments., Some became Mechanics,
gsome Health Assitants, some Doctors and nurses, and others chose to
serve as teachers, The Mechanics earned 1/2 percent par amum, the
Health Assistats earned 1/ percent per annum, The Doctors and
nurses earned 3/ percent per annum and the teachdrs eammed 1/16
percent per year., Who taught these nurses and the rest? It was
the teacher.

This is very discouraging indeed to our best teachers who not
only teach from known to unknown, but work hard to bring light to
our poor country.

The increament of our salaries will enable us tc trawel or rather
bly to U.K. or to the UNS U.S.A. for further education sc that we get
what we know not to our country: by copying good examples and ideas
from them that know more.

Since the better certificates came disproportionately through
pursuing an acadsmic career that is in so many ways tied to books, it is
useful to correlate the distribution of teachers! complaints to their
ownership of books (Table II-33), We do, indeed, find that the owners
of the larger libraries characteristically display awareness in the
"proper" manner of the problems of Kenya schools, though with certain
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CONTENT ANALYSIS OF OPEN-END RESPONSES; MALE AFRICAN FRIMARY

TABLE II-33

SCHOOL TEACHERS BY BOOK OWNERSHIP, 1961

Number of Books Owned

s 100 or
Under 25 25-119 50-99 More NR
N=164 N=131 N=89 N=56  N=72
(1) Interactionj education Percentages
hierarchy and community
Total complaining 25 35 25 39 31
Authority 15 21 16 18 N
Other 10 1 9 21 T
(2) Discrimination; favoritism
Total complaining 6 10 7 1l 8
Racial (and/or tribal) N B & 9 7
Other (excl, sex) 2 2 1 2 1
(3) Pay, fringe benefits, etc,
(excl. housing) 70 77 73 82 69
(L) Teacher quality deficiencies 22 29 16 32 18
(5) Upgrading of teachers 32 2L 25 32 2l
(6) Lack of reading materials 5 8 8 .16 7
(7) Labor market and students 11 15 10 7 1
(8) Labor market and teachers 13 19 18 29 21
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solipsistic overtones, As with holders of good certificates, so owners

of many books manifest even less concern than sthers about the pruospects
for the younger generation, but in all other respects (except anti-
authoritarianism) they scors at the top. Interest in matters affecting
teachers’ financial outlook grows in step with additions to their li-
braries, though not so markedly as in correlation with the grade of their
certificate. Though book ownership is unrelated to resentments of au-
thority, higher levels of book ownership do accompany and no doubt
nowrish reeistance to lay contacts and intervention in the scheols,
The extent of book ownership is by no means consistently associated
with concern about the deficiencies of Kenya teachers nor with the de-
sirability of expanding or strengthening up-grading programs as an im-
portant way to cure the deficliencies of Kenya schosls, In the responses
recorded in Table II-33, these male primary school teachers reveal them-
seslves once more as a hybrid group, some beginners and some veterans,
some devoted teachers and soms time servers. It would be instructive,
though Just now impracticable; to separate these species of pedagogues.
It was po;nted out earlier that age, arnd length of teaching ex-
perience, are only in part interchangeable designations of individuals,
and neilther is tightly associated with qualifications. The categories
of volunteered comments are tabulated sgainst age a.nd' experience (for
male African primary teachers) in Tabls II-34. With age, most of the
associations are virtually zero; on some items (as that relating to
consciousness of deficiencies among teachers) one suspects that there
are sharp cross-pressures between groups who differ by age. For oxample,
the rather erratic age-pattern for incidence of complaints about pay
doubtless expresses judgments of men who hold quite varying positions;
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this is not just a contrast of older versus younger gensration.
Younger teachers, rather naturally, are more concerned with the up-
grading of teachers, and sensitiveness to the volume of reading ma-
terials, not just whether any materials were available, impressed the
youriger teachsrs more,

In an educational system that has grown rapidly with a suc-
cession of pragmatic compromises, as has that of Kenya, teaching ex-
perience is not so neatly and sequentially related to other qualities
(as age or type of certificate) as in those situations where expansion
has been smosther and less explosive, One result is that associations
between voluntoered comments and length of teaching experience do not
fully replicate asssclations with age, although there are general simi-
larities, Emphasis of respondents upon providing arrangements for up-
grading teachers and on the need for reading materials for both pupils
and teachers did decline with experience, as with age, being perceived
as less urgent (or less feasible) by the more experienced and the older
individuals, Experience is not related in any orderly pattern to con-
cern about labor markets for teachers, and longer experience no more
than age sensitizes teachers to the outlooks that their pupils will
have, In contrast to age, longer experience does not'heighten anxiety
about pay. Tension between the teacher and the authorities above him
appeared as its maximum with two years of experience, but the only age
distinction is for the few men over age forty-five (who rarely complain
on this score), -

Some readers might anticipate a priori that the attitudes of a
teacher ere connected more closaly with his situation within the school
than with his background--as was virtually the case for the Form 4




pupils on parallel points, However, Table II-35, which relates the
viewpoints of teachers to the amount of schooling fathers had received,
does not confirm that hypothesis so far as complaints about pay or lack
of reading materials are concerned. Teachers whose fathers are rela-
tively well-schooled definitely set themselves higher goals for salaries
and wers more actively concerned to get the best possible salaries and
fringe benefits., Sons of men who had completed intermediate school

were the most likely to write about inadequate supplies of reading ma-
terials, Tensions over authority with supsriors did seem to become

more frequent if the father had a good schooling, though the relation-
ship here was not monotonic., On some other topics as well the pattemrns
are mixed or consistent, and in any event few of the relationships leap
to the eys, Upgrading of teachers and teachers! future job outlooks
evoked greatest concern among teachers whose fathers had attended lower
primary standards or who were illiterate, least concern among those whose
fathers were KPE graduates or better, But given their non-linear patterns
these associations must be viewed as very moderate and interpreted with
caution,

Cross~-tabulations against parental leadership and religious
affiliation added virtually nothing to the foregoing summary, but there
was one set of relationships with parental tralts that manifested con-
siderable consistency. That ls the assocliation of teachers! expressions
of concern on one topic or another with whether the father had himself
been a teacher (Table II-36, last two colums), (A similar analysis for
mothers would have been futile since few of them had taught or held any
paid job,) If a present-day (1961) African primary teacher's father had
also been a teacher, this had an almost uniformly positive effect upon
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, TABLE II=38

CONTENT ANALYSIS OF OPEN-END RESPONSES; MALE AFRICAN PRIMARY
SCHOOL TEACHERS BY FATHERS' EDUCATION, 1961

Fathert's Education

Inter- NR Total

T1literate LTiMATY 1adiate
(Lower) “piyg

N=282 N=149  N=4O N=41 N=512
(1) Interaction; education Percentages
hierarchy and community
Total complaining 28 30 28 Ll 3(
Authority 18 13 23 ki I8
Other 10 17 5 10 12
(2) Discrimination; favoritism
Total complaining 8 11 10 .o 8
Racial (and/or tribal) () 9 B .o 6
Other (excl, sex) 2 2 2 .o 2
(3) Pay, fringe benefits, etc,
(excl. housing) 70 77 83 73 73
(4) Teacher quality deficiencies 22 21 25 34 23
(5) Upgrading of teachers 28 32 20 15 27
(6) Lack of reading materials 6 8 20 5 8
(7) Labor markets and students 10 10 13 27 12
(8) Labor markets and teachers 18 22 13 12 18
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the son's responses on the open-end question., It 1s not that having had
a father with teaching experience makes a man more self-sacrificing in
his devotion to public affairs; sons of former teachers were the more
likely to ask for higher pay and more prone to belisve they had been
victims of racial discrimination, But they also displayed more sensi-
tiveness to the problems of students. There was one exception: sons
of teachers found the reins of authority upon them less irritating than
did other teachers; presumably they had learned some of the unofficial
lore of the profession at home and the cultural transition was less
distressing, Most of the differences in these percentages are quite
clear, but they would hardly serve for very useful individual pre=-
dictions.

In any educational system that has raced through the 1550's in
the fashion experienced in Kenya, as in so many other new nations, a
prime element of policy must always be the devising of programs for
improvement of teachers' ostensible qualifications (or resisting of
drastic deterioration). The slow, academic route to competence could
not be provided for many and the system could not wait upon the ap=-
pearance of superior teachers before expansion was undertaken, Several
aspects of this question are related in Table II-37 to the volunteered
viewpoints of teachers upon which this section of the report is focused.
Emphasis just here is on the efforts, if any, that the men teaching in
the African primary schools had made or currently were making to improve
their formal evidence of qualifications,

The by-no-means negligible group of African male primary school

teachers that reported no efforts, past or present, to upgrade them-
selves were disproportionately either new and inexperienced or well
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qualified (Tables II-6 an! II-8)., Bearing these facts in mind, it is
not so surprising to notice that they were a little more alert to the
upcoming vocational problems of students than were other teachers. They
certainly were not unaware of the numerous teachers possessing deficien=-
cies that prevent their doing a good job. By contrast, individuals who
had made some efforts in the past but had given up the attempt were least
concerned about what happened to students or even tc teachers in the job
markets. They were distinctly disinclined to raise issues of pay, but
they were quite sensitive to racial discrimination, umusually aware of
the defects of existing teachers, and strongly in favor of expanded pro-

visions for upgrading teachers,

Going to the other extreme and considering fhe teachers who were
actively at work trying to improve their qualifications by the academic
examination route, we find them resistant to authority, resentful of lay
or community intervention in school affairs, and they were the most touchy
about discrimination, Of all the setzs of teachers considered, they were
by far the most interested in winning higher salaries and fringe benefits.
Along with this, they see the economic situation of teachers in broader
labor-market context, o

Individuals who were seeking entrance to training colleges re-

sembled the academic group just described in many respects, but their

viewpoints were less strongly expressed., Broadly speaking, the most
astute and intensive efforts for self-improvement (if an outsider may
judge) were being put forth by those teachers who also were most ob-

servant of the deficiencies of the national educational system,

Finally, we return to a topic that has recurred through this

report as it must for many countries: tribal membership. One can find
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many differences in Table II-38, but few patterns emerge that could

have been predicted on the basis of earlier information relating to the
several tribal groups. It would be jejune to suggest that the Kikuyu

are least complaining about educational authorities or the educational
structure because they had been cowed by government reaction to the

Mau Mau situation; on the contrary their somewhat greater sensitiveness
to discrimination, on the other hand, undoubtedly reflects some of the
same political factors that underlay the Mau Mau explosicn, even as
other tribes assert that the Kikuyu are favored and tribal discrimination
is laid on their shoulders, At the same time, the Kikuyu awareness of
the need to upgrade teachers, like that of the Luo on Lake Victoria and
the teachers of Mombasa, is a highly rational and non-political response
that reflects awareness of the part that educational achievement can play
in getting a good job (of any kind) and in succeeding in it.

It was Ministry policy and policy of the Provincial education
authorities to shift teachers about and to have them teach cutside their
home territories, That policy was not carried so far as to homogenize
the teaching force tribe-wise, Indeed, it could not have been done for
the earliest grades, where teachers were expected to undertstand their
pupils' vernaculars, and there was no attempt to carry it to extremes
at the intermediate level, But the policy had some reality, neverthe-
less, and it did affect the local tribal composition of teaching cadres--
a fact that is reflected in responses by many of the teachers. Some
individuals simply comment on the local situation from the perspective
of an outsider to it (as the teacher from Nyanza whom we quoted on the
tribal issue). Others complain about travel costs or psychic burdens

on the teacher of frequent and even arbitrary transfer, less often did
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teachers bring this problem explicitly into a focus on the pupils and

their parents, though the theme of the following comment might have been
read into other responses as well,

My problems and unfilled needs as a teacher is that:- Every year I
get a transfer from the school which I had finished the year and the
pupils and their parents had known me very well and they could work
hard because they get no change from the work which we had been
doing., But when they get a new teacher the teacher will stop what
was going on and put his method which will be very new to the parents
and the pupils [schedule 2745].

But not all teachers complain.about transfers, To a few the

challenge and widening of experience are enjoyed (as teacher 2689),

Looking back in the years past as a teacher I have found that a
teacher's life is that of a very busy citizen. I have learned
quite much through various transfers from school to school., I
have enjoyed these transfers for one I have had to teach various
different children with tribalistic differences. The problem here
has been for one to learn as quickly as possible the different
cultures, surrounding and environments of pupils but just as I
thought I would stay at a station for a couple of years to learn
more and make improvements in certain aspects I found to my sur-
prise that I was transferred to a different new school to meet yet
new and strange pupils again.

It is men such as the author of the last quotation who serve

well in the very crucial role of the "culture bridge" function, and not
only between the traditional citizen and the modernizing, urbanizing
elements in the society but also across the many African cultures and
peoples of a heterogeneous society. In such men we find a blending in
which the ethic of devotion to teaching has been internalized; they go

beyond the more frequsnt expression of commitment to the profession (so
well expressed by teacher 2699, as follows):

I worked hard during my training and passed all my exams well,
After the training I joined teaching within my locality and en-
Joyed hapily with little children whom I liked very much. I am
ever satisfied with teaching and feel that I like it heartly., I
am still doing the jJob which is more important to my country at
present, I hope I will do much in teaching and try to help the
country with education
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Teaching, to at least a few individuals, is a learning experi-

ence and a deeply satisfying one, whether locally constrained or in more
diverse settings (as stated by teacher 2465).

As a whole I have liked this profession because I do learn more from
the students; since they are human beings who can think, listen, and
then make questions about the subject that has been taught to them.
So I am glad that from their questions and expressions I do increase
my mind and learn more when I always talk to them,

Obviously such teachers are not typical; unfortunately they are
quite rare in any teaching corps, whatever the continent or the stage of
development of the country., On the other hand, among the majority of
teachers for whom teaching was the preferred job, there were frequent
remarks about the importance of their profession to the nation and the
need for more teachers to carry on that task, The following three
comments were giwen by those numbered (for anonymity) 2909, 2649, and
2486, respectively--all of whom were African teachers of primary schools.

Once we have very well educated people in Kenya. The well being of
Kenya lie on them; and if some will be convinced to join teaching

we may get better teachers for our children as we have lack of
teachers, -

I like my job as a teacher but what discourages most teachers
especially (African Teachers) are the low pay and the way they are
treated, For example the housing is very poor and also they don't
get necessary material for suitable teaching - e.g. apparatus,
text books, travels and also their helath is neglected, I
personally feel that if these things be improved, I hope many
teachers will like their job and it can also attract many people
to become teachers in order to improve the education of the
country.

A teacher is a key to everything concerning future. A teacher is
a light in the country.
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CHAPTER XIII

CONCLUSION: KENYA PUPILS AND TEACHERS IN RETROSPECT
AND IN PROSPECT

The spread of systems of formal schooling around the world,
rapid in rate of expansion and impressive in accomplishment, has been
a noteworthy development over the last two decades, Particularly be-
cause of an even more rapid spread of the techniques for reducing
mortality, however, the hordes of children engulfing educational
systems have stultified efforts to universalize schooling outside the
hitherto privileged "West" and to utilize education in order to give
more men a life protected from the historic scourges of mankind.

In Kenya in 1961 we made some of what are now conventional
estimates of how widely and deeply the system of modern education was
penetrating among the younger Africans (see Table I-2 in Chapter I).
We guessed that more than half the girls and over a quarter of the
boys in Kenya at that time would receive nothing of the "modern" type
of education. (Due to undercounting of children, our estimates were
unduly sanguine,) A quarter of all boys (but only a tenth of all girls)
would gain entry to the second phase of the common school by entering
Standard V, About a third of the African boys then in school (and many
never even began any school) would get as far as their fifth year of
school in contrast to less than a fifth of the girls., Forms l-i of

secondary school would contain about 2 per cent of boys but only 0.3
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per cent of girls; only 1 per cent of the boys but virtually no girls
would reach Form 4 (the locus of our study). At that time only a hand-
ful of Kenyans of either sex had gone on to post~Form L schooling, and
many of those few circumvented the British system to go elsewhere. The
situation was on the varge of change, however, with the opening of new
African From 5-6 classes, and indeed nearly a third of the 1961 Form L
boys did enter Form 5 the next year.

Parallel estimates were made by the Kenya Education Commission
in 1964 (I:p.135). The numbers they worked out are perhaps more im-
pressive than the ratios., Thus, of an estimated 103,400 youth who took
the leaving examination at conclusion of intermediate school (by themn
almost everywhere at the end of Standard VII), 67,200 individuals would
have neither any prospect of further schooling nor any likelihood of
finding a wage job., (Due to retaking of the examination and other
inadequacies of the records, this estimate cannot be precise, but we
have no doubts about its broad accuracy.) In contrast to the figures
of the preceding paragraph, this is not a full age cohort, for all the
individuals about whom the Commission was speaking had already spent
at least seven years in school., The Ministry estimated that there would
be places for 12,000 to enter secondary school in 1965 and anothear 20,000
could find a job with cash wages. About 2,500 would enter some form of
trade or technical training, plus 500 who would begin % teacher-training
course, And 1,200 persons would immediately be put into classrooms as
untrained teachers.

A commentator could start from either of these sets of estimates.
One could, for example, proceed to emphasize the most widespread and
most recalicitrant problems of education in Kenya. Alternmatively, one
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could speak in terms of how much had been accomplished in a half
century and think as much of progress as of obstacles and challenges,
In our discussion, and especially in this conclusion, we have tried
to hold the balance between these contrasting interpretations,

This report originated in part in an effort to collect rapidly
some basic data for the Ministry of Education in order that they might
reply more cogently to queries from the World Bank's Mission then in
Kenya, But the report is really dual: (1) a study of the character-
istics of youth then completing Form 4 and the perceptions these pupils
held about their educational and occupational careers. and (2) an as-
sessment of the existing and prospective teaching cadre for what every-
bne expected would be a surging expansion of the schools, The data on
teachers were virtually unique and remain so, Moreover, we now know
much about the special multi-sthnic problems of schools, and especially
teachers, in situations that are proving to be more common around the
world than the first lsaders of many "new nations" wculd like to have
believed, The initial data on pupils are not greatly differemt in
kind or in mode of presentation from studies in several other countries
that have been carried out in recent years, However, our study of
students was enriched by the fact that in 1968 Jerry B. Olson made a
speclal follow-up investigation; he located over three-fourths of the
males we had questioned in 1961, obtaining their subsequent educational
careers and their present activities or vocations, Such data are rare.
In addition, Olson is replicating (with more sophistication and care
than we could then use), the study of secondary pupils. That material
is not included in this report, but when his data on the pupils of 1968

have been analyzed (and when comparisons using better methods have heen
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effected with the 1961 data), we will then kunow much more than hitherto
about educational aspects of the transition from the late cclonial years
into independent nationhood, As did we, he also received unstinting
assistance and sponsorship from respondents and from officials of the
Ministry.

In several respects this is a very broad study, the information
about teachers being particularly unusual. In other respects, despite
the mountains of "machine output" from which the writers have tried to
distil a Incid account, even this study covers only a small part of a
rounded investigation into the complexities of an educational system in
a "new country." First of all, there are no financial data; many were
assembled, analyzed, and presented to the Mission for its report on the
development prospects of Kenya, and each annual report of the ministries
contains additional figures; but finance was not a focal point in this
study. Second, we have paid only scant attention to variations in en-
rollment or in teachers' qualifications among the thousands of schools
in Kenya, but have been content with illustrating the contrasts among
thirty educational-administrative districts, Third, no effort has been
made tc measure the quality of the output of the schools (beyond simple
reports on the School Certificate examinations) nor to relate quality
of pupils' performance to the qualifications of their own teachers.
There is nothing in the follow-up data that would enable us to observe
directly what has happensd over the years since 1961 to the men and
women who made up our sample of teachers in 1961. Nor can we compara
behavior, attitudes, or perceptions among the teaching cadre today with
that of 1961, though there is much indirect evidence that might be

collated on some of these topics, Finally, our research touches only
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incidentally on trads or technical schools, on-the-job training schemes,
language of instruction, or many other strictly pedagogical toplcs of
great importance.

The present report, then, deals mainly with the situation in
Kenya schools just preceding independence. We have bits of information
about what has happened in the first years of independence to one small,
very fortunate and able, set of boys who were in 1961 enrolled in the
Form U4 classes of Kenya. It is not wholly a drawback that we are de-
scribing mainly a pre-independence situation. At least for teachers,
we have established in unusual detail a benchmark against which progress
over the coming years in Kenya can be measured, There are officials in
many countries who can find illumination on some of their most urgent
problems by carefully studying the quantitative information asssmbled
hers about Kenyﬁ.

One reason these data can be of use to many scholars or officials
wno have little interest in Kenya as such 1s that our data and findings
can be fitted into alternative schemes of interpretation, Clear signs
toward some of the most promising lines of development and cautions
against the most obstructive situations can both be found in the data.
The design for the inquiry drew not at all upon what is usually perceived
as data for a so-called "manpower approach," yet the data could be of
service to a man whv wanted to look at some of Kenya's educational
changes from that or alternatively from another perspective., Considering
that we were using data for a country wivh almost no second-generation
university graduates (and even with few families of second-generation

literates), the facts truly must be allowed "to speak for themselves'
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to a degree that one would not hazard in a country possessing a wealth

of statistical information on all topics,

At the same time, our data obviate the necessity to launch new
inquiries on some topics and should dispose of some of the platitudes
that circulate among the seekers of formulas,

It is not without interest that our extrapolations of enrollments
and of numbers of teachers from 1961 to the present have come close to
the accomplishments documented in recent ministerial reports. Not that
we had any special insight-~be;rond assuming that educational systems
possess great inertia-~but we found it surprisingly adequate to focus
upon what was happening to the flows of pupils through the schools, in
a country in which so-called "social demand" exceeded availability of
resources, manpower '"needs" quite aside. Since (as one of us has written
to0 many times) schools are multi-functional, one can gain a better under-
standing of what is happening by watching the ebb and flow of pupils and
teachers than by seeking neat patterns in the swirling waters of '"man-
power needs" or aggregative production functions.

Every effort has been made to report facts conscientiously, In
constructing questionnaires and in making plans for processing of data
we were gulded by what experienced educators in Kenya told us as well as
by what we knew to be fundamental processes in all new educational systems,
One major question, for example, is how far the educational and bureau=-
eratic structures provide incentives for able youth to become teachers,
Expansion of primary schools on a generous scale would be more justifiable,
for example, if we could link the higher levels of education with service
as a village teacher while also avoiding the disgruntlement and other
disfunctionalities that always accompany any form of compulsory servitude.
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Then there are the issues that arise from the dominant position of
Government as employer and the special place civil servants hold as a
reference group for teachers, In 1961 there seemed to be few African
students who looked to private enterprise or who saw themselves as
innovators in bringting about the new economy of Kenya., How far this
situation has changed since 1961 remains to be ascertained,

In reporting these data the writers have tried to face up to
those basic issues of "education and development" about which we had
any information., We supplied some measure of how much schools vary
over the geographic parts of Kenya and we related those findings to
questions about equity, yet we declined to consirue parity and
"fairness" as preconditions of "an advancing goclety," Indeed, local
variations are large within Kenya as in any nation, yet one can also
emphasize how the Ministry (no doubt out of a mixture of wise and of
unconsidered decisions of bold actions and of timorous evasions) did
build up an educational system with impressive elements of equality--
aquality among ethnic groups (particularly since policies for desegre-
gation began to be taken seriously), between tribes, among youth from
comfortable and from wretchedly poor families, between boys and girls,
But there are also signs of a new emerging elitism among Africans in
access to the most eminent secondary schools, Meanwhile, Kenya remains
a multi-ethnic society, with the resulting cultural enrichment and the
tendencies to discrimination associated with its kind of diversity and
its particular ethnic history, Throughout, we have given central place
to the problems of the predominant, African citizens, Certain diffi-
culties inherent in the schools of Kenya, as too few African secondary

teachers, for example, have been set against evidence of what some
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Africans have gained because they were the beneficiaries of traditions
of commitment and high professional ethics among many of the Buropeans
teaching in secondary schools. We have given too little attention, on
the other hand, to the ambiguities of fortune and misfortune that these
circumstances have created for the Asian populations,

A basic finding from any study of a total school system, however
dynamic the society, is that quality lags behind quantity; rapid ex-
pansion itself does not coms easily, no matter how farsighted the goals
of the founders. This is one reason why "planning" by formula is of so
little utility when thinking about the trajectories of school systems,

Effective planning calls for a continuous choice among strategies and

tactics, and succeeds only as it takes the autonomous forces into ac-
count, modifying but working with them--unlgss massive cadres for the
imposition of coercion through terror are at hand, Planning seldom
can ensure the resources needed to expand a large sector of education,
but it can analyze alternatives. One alternative (only in small part
planned but widely manifest and often attacked in Kenya as elsewhere)
has been to shift most current costs directly onto the local parents,
except in the handful of hardship areas. Prior to independence, this
policy was followed mainly for the primary standards, thus giving wide
scope to expression of local differences in zeal for schools, More
recently the free sector has thrown up growing numbers of "Harambee!
secondary schools, Their standards are widely bemoaned and are certain-
ly extremely diverse, But their doors are open to many youth for whom
this is thé best available option, and their families are ready to pay.

If one looks at some features of United States history in secondary

education, perhaps the most relevant comment is not how deficient the




new schools in Kenya are but how lax are the university people in

showing communities how to improve their schools or in participating
in that reform, Almost inevitably, a rapid expansion in the lower
schools means that even if the proportion of untrained teachers may
be slowly reduced, the number of untrained teachers in charge of
classrooms will rise, The same phenomenon is repeated whenever there
is an explosion of enrollments at secondary level as well,

We have perforece accepted the responses given by pupils or
teachers to the questions we asked them. And, in some surprising ways,
those responses are encouraging for an aspiring nation, for often they
contradict platitudes in the literature on "education and development,™"
Of special interest is the popularity among African boys of agriculture,
whether directly from Form 4 or after further training. Kenya has bene-
fited from the visibility of modern European farming as an occupation
with status, but more important for these'students is the national in-
heritance of a formidable apparatus for agricultural extension and re-
search built up originally to serve European farmers. Engineering was
more often a favored field among Asians., (That medicine enjoyed wide
popularity can hardly be taken as having any bearing on the question
of strength of vocational as against "academic" interests.)

Put in very broad terms, the courses taken in secondary school
and university were roughly congruent with fundamental prerequisites
for development, in that science is viewed with favor by African boys
who remain aware also of how important it is to win command over tool
subjects, as English and mathematics. Though teaching has been ob-
jeetively a "good" position for several decades, by 1961 men were

raising their sights and the mnst able often seemed disinclined to
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choose or to remain in that vocation. However desirable it might be
to reduce the pupil/teacher ratio in classrooms, the costs of training
teachers or even of hiring untrained teachers precludes reducing the
sizes of primary classes soonj; for years to come the typical Afriecan
primary pupil will have not a dozen or so but three or four dozen

classmates.

That Mr, Olson was able to trace out the later fortunes of
many pupils we had queried in 1961 brought us many benefits. He showed
that the results of School Certificate examinations (taken just after

we gathered ovr data) correlated closely with headmasters' ratings of

pupils for their educational potentials, Indeed either the rating or
the examination results were a better predictor of how well a pupil
would do in later schooling or on the job than was the occupation or
the schooling of the lad's father, Perhaps the curriculum in these ex-
British schools was (or remains) unimaginative and in many ways irrele-

vant, yet the tzachers seem to have judged pupils with great objectivity

and cannily forecast how they would fare over the coming years. Some
pupils were overly sanguine as to what they could accomplish; while

others failed to perceive how high their capabilities really were.
Consequently the correlation between the level of occupation a boy

said he wanted and the one he actually worked at seven years later was

not very close, Pupils with the best ratings or test scores did generally
come out ahead, but the number of misses (in both directions) was large

nonetheless., What kind of job pupils have and what in 1961 they said

they wanted are correlated beyond the level of chance, While in school,
as other studies have shown, there is a tendency for pupils to shift

their "expectations" toward "reality," taking the latter to be indicated

218




AR o L PP s A

by the drift in the profile of total employment. But by taking anothqr

step and seeing what individuals are actually doing some years later,

we discover also that the profile of occupations may become more "suita-
ble" or more "appropriate" though a2 complex series of cross-moves zuong

initial plans and later jobs,

There was no mass evidence that Kenya African youth were making
unsuitable choices of jobs or sticking to unproductive jobs too long
under the stimulation of "western" notions of what is the best sort of
work, It was impressive that the job markets were not acting to favor
some or to handicap other tribal groups markedly. The "excess" number
of Kikuyu in government and in certain lucrative private jobs, for
example, seemed not to be much beyond what one might expect=-given their
residence near the economic pole of easternlAfrica and their long (if
often tense) business and governmental relations with Europeans, not to
mention early access to the mission-run schools and early efforts to set
up their own system of schools, Controlling for examination performance
(which of course reflects the same history), there is little evidence
of tribal discrimination in jobs,

A developing country needs certain sorts of skills (or of ac-
tivities in schools that will produce those skills), not to mention
opportunities for apprenticeship and on-the=job training, At the
strictly "vocational" level, in Kenya as over much of the world, this
training has been given by the publiec services: transport, communi-
cation, health, building, and even teaching that is linked to the role
of catechist, It has been demonstrated nowhere among the developing
countries that any formal "technical school" can do a better job at
those kinds of training than the programs operated by the public agen-

cies. The case for massive investment in "vocational" or "technical™
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schools remains weak by comparison., Moreover, one cannot avolid asking

two basic questions. First, who would staff these schools? From what
other activities would staff be drawn? What kind of learning is best
done in "schools" and what is learned more readily elsewhere? A second,
related question is then: if we were to introduce major vocational
training programs in secondary schools, would African boys or girls
make more useful choices of vocation than they are now making? As
Table I-13 shows, the leading choice of African boys was agriculture
(no doubt mainly as government agricultural specialists, not as farmers)
and nearly as many mentioned some sort of technical work in other fields,
business, or teaching., The burden of proof is on anyone who contends
that specifically vocational schools will enlist more men, and more
stably, into "technical" fields at the middle (secondary) level than
the present mix of schools and on-the-job programs,

In our day the idea has spread around the world that these
opportunities for training and schooling should be made available on
a "fair" basis., As a result, field studies (including this one) try
to measure whether a given group (a tribe, girls, children of peasants,
etc,) are receiving their proper share of opportunity. We adapted
methods that we and others had used previously in assessing this
"fairness." TFor Africa, perhaps uniquely among the great continental
areas of "underdevelopment," we find, as others have, that the children
of illiterate or almost unschooled parents make up a large proportion
of the pupils at all levels. To be sure, since most parents are
peasants or poor laborers, it would be strange if this were not the
case, but the fact is no less important. A considerable part of the

on-coming cohort of potential leaders (now studying in secondary or
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higher schools) are children of such men., That children of those few

parents who did have some schooling in their youth are present in con-
siderable excess of their "share" is not, at this stage, so much evi-
dence of elitism as it is evidence of parental alertness, All through
this study, we have reliterated that the correlation of a boy's schooling
or of his occupation with the social status of his father is "low,"

By our standards of judgment, based on much reading of these sorts of
data for the countries of the world (judgments any reader may evaluate
for himself in the light of the data given on earlier pages), the Kenya
secondary schools of the late 1950's were comparatively non-selective.
Preliminary examination of Olson's data for 1968 suggests that the situ-
ation has not changed much, This is, not to derny, of course, that girls
reaching secondary school or university come from better families than
do boys, and of all groups in Kenya "selection" for schooling is strictest
or most marked first for Arab and then for African girls.

When we ask parallel questions of teachers, we get essentially
similar results, To be sure, if either parent (and especially the
mother) has once been a teacher, this raised the child's chances to be
in school all the way to the top, as it also raised the probability
that he would become a teacher in turn., But here again, the overlaps
are substantial, The general principle, that there is "occupational
inheritance" beyond chance, is manifest in Kenya as in all the rest of
the world, But for Kenya, and probably for most of sub-Saharan Africa,
the coefficients are extraordinarily modest. Credit for this outcome
must be shared by traditional status homogeneity of many African socie-
ties along with the intrusion of "universalistic!" and peculiarly

"western" notions fostered by the missions,
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In this concluding chapter we have given little space to the
many tabulations relating to the characteristics of teachers, although
we ha&e mentioned major points at appropriate places where we could
make comparison with the Form L pupils. But when we do turn to teachers,
many of the same conclusions emerge; one point already mentioned
paralleled "unqualified" teachers and "illiterate" adults by pointing
out that while the proportion of each is diminishing, the schools cannot
operate at sufficient capacity to diminish the number in either instance

soon., We observed that the qualifications of teachers, taken as a popu-

lation, change with glacial slowness, The best-qualified are not uni-
formly those most devoted to the occupation, however important (as they

may agree) teaching is for the future of Kenya., We investigated the

reading habits of teachers in great detail. On the whole, whatever the
feature under scrutiny, positive characteristics are positively corre-
lated, but the correlation usually is moderate., Some of the best~-
qualified teachers (at least as officially evaluated) wish to remain
but others seemingly indistinguishuble from the first category want to
move to some other occupation. On the whole, experience displays an
equivocal relationship with both age and qualifications, mainly because
we are taking a snapshot of a rapidly expanding educational system with
with perennial shortage of teachers, but also because of the complex
factors that affect turnover of teachers and selectivity of transfers
out of the occupation., Some outrageously unqualified and dubiously
motivated individuals are among the highly experienced in the sense of
having been in charge of classrooms for many years. But the newest
recruits were also among thoge with poorest qualifications, and the

most disinclined to read, In fact, much attention was paid to the
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reading practices of teachers; numbers of books owned, number and sorts
of newspapers and of magazines they at least profess to read, Particu-
larly clear was the association between deficiency in knowledge of
English and inadequacy of qualification as a teacher, especially but

not exclusively among older men. Though TL4 or lower qualifications are
sufficient evidence of inadequacy (i.e., inability to pass the KPE exami-
nation at end of elementary school), relationships are by no means tight
once a T3 level is reached,

There would be much to be said for establishing a major investi-
gation of teaching quality that was cut free from the conventional cri-
teria by which a Ministry classifies its teachers, But in the contempo-
rary world it appears to be impossible to separate teachers' scales of
pay from the broader civil service scales, Nor does it seem possible to
defeat the teachers organizations and gain acceptance of new kinds of
eriteria for advancement, Moreover, if one may generalize from limited

western research on this set of problems, we cannot be confident that

qualifications of teachers warrant being singled out--however measured--

as the predominant component in scales of pay.

Our most rewarding experience in this study in some‘ways was in
experiencing the readiness of the teachers of Kenya from all ethnic
commuﬂities to £ill out questionnaires with great care. For many of
the Africans and for a good proportion of the Asians, this activity
brought to the surface problems for which no practicable course of
action had been feasible., WMany teachers took advantage of an invitation
to express their views by writing short and sometimes very long commen-
taries. Individuals varied widely in thelr detachment or their self-

centeredness, in naivite or sophistication, and in their technical
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insight into the broad problems of the educational system as a whole,
Much misery but also unbounded hope can be found in these statements.
One can hardly avoid wondering whether it was a basic discourtesy by
us to arouse anxieties and hopes that we could not possibly assuage;
our questions must have given many teachers hope that at last they were
to be rescued from a dire situation. Seme of the comments were opti-
mistic, but not necessarily naive (as from the teacher whose question-
naire carried the number 2781):
This is what I can say about education. Education is very im-
portant to every country especially ours. I know and I am sure
that if anybody has no education he or she camnot do any good.
That is the reason why I decided to be trained as a teacher so
that I can teach my people to be good, polite and obedient.
Others, with or without dealing with seemingly "major" points
focused upon the daily irritants and frustrations, Teacher 2921 pro-
vides an example: "Have to walk to school daily and as a result I do
not have enough time to study or prepare lessons for the next day,"
And again and again, as is to be expected,‘we encountered one
or another expreggsion of the feeling that teachers are insufficiently
appreciated and that they are paid insultingly small salaries, along
with other pleas (personal sometimes and very general at other times)
for further opportunities to upgrade their own certificate status,
These themes are perennial ones, inherent in the situation today as
in 1961, despite continuous and often successful efforts by officials
to meet exactly such demands and to better the quality of teachers
under whom the childrem of Kenya study, But teachers can speak for
themselves, and so we conclude by giving at length a sweeping commen-

tary by one teacher who has touched directly or indirectly on many of

the problems of eduvation in Kenya., If he osvernight became Minister
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of Education, however, it does not follow that he would be any more
adept in coping with the difficulties of so vast and so changing a
system of schools (teacher 2480):

A teacher's difficulty is not met or heard instantly by Ministry
of Education because the Ministry of Education is far way from
most teachers. For example, a manager may suspend a certain
teacher for the simple reason that he hates him or her naturally.
As he does so, he knows full well that the next authroity which

is attached to the Ministry of Education is also far off. Then he
writes to his next authority, then the next authority begins to
write the matter to the Ministry of Education. Because the Ministry
of Education lives far away like that, and does not know details of
the matter which the manager reported, decides to impose a punish-
ment on the teacher i.e. his her certificate may be cancelled for
him or her or suspended like that, I think to avoid such false
accusation of hardening teacher's life on this groundless point,
closer Ministry of Education in Kenya should be established at
Provincial levels, and P,E,0.'s on district, and D,E.,0., divisional
levels., So that the closer Ministry of Education can easily look
jnto the teacher's difficulty getting the details at once.

It happens that a manager gives a teacher unnecessary transfer
to go to teach into another school while parents or community are
still satisfied with the work of the teacher at school; such a
thing als> develops dissatisfaction and anxiety or annoyance among
the parents or community. So such a transfer can only be there if
it is arranged hetween the parents or community or school committee
and the manager in order to work for harmony and peace. In academic
gense, it is necessary for Education department to give school com-
mittees more power of managing their schools or may be managed by
bodies e.g. "Parents and teacher's association" whenever possible,

On careful consideration, a T3 teacher with K.A.P.E. and has
passed a maximum number of 5 or 6 subjects beyond the K.A.P.E. by
studies outside Kenya should automatically be upgraded T2, Or he
should go in for oral interview in English to one of the Gvt T.T,Cs
or to Provincial Education offices; but a T3 teacher with K.A.P.E,
not having any certificate beyond the K.A.P.E. should go in for
April test which has now been introduced by Kenya Education De-
partment.

Although some teachers feel that it is difficult to teach a
class of fifty pupils, I feel that it is better to teach more heads
than one or a few, This class of fifty pupils will keep a teacher
busy all the time in his class, which is a promotion in direction
of undivided attention of the teacher., (2) Every teacher demands )
or is in a pogition to get high pay as so his pay should be in .
comparison with the labour that he does. (3) It is a good idea to ¥
have a class of fifty pupils because it avoids unnecessary Primary :
schools which might think of to start with a poor attendance on
roll, The idea is quite good in such a way that some areas in
Kenya are thickly populated and this allows the populated areas
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F to send in more children in school which have already been built,

: recruiting the pupils or children from radius of 2 1/2-2 miles in

E order to fill the class of fifty children. This brings peace among
the populated areas which could demand to establish new schools,
but where there might not have been enough land to establish them.
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SUMMARY

In the latter part of 1961 the first-named author of this report
was a member of the survey mission to Kenya of the International Bank
for Reconstruction and Development as the specialist on education, A
rewritten account of some of the findings of that Mission are to be
found in the Bank's official report to the government of Kenya, In the
nature of the case, few topics in that volume could receive more than
cursory treatment since the principal focus had to be on fiscal matters,

Kenya already had an unusually complex system of education
operating under an excellently staffed central authority, The amount
of material made available to the education specialist was vas*ly greater
than could be of interest to the Mission. Yet certain items of inform-
ation were not available and on some of these points the Ministry was
itself most desirous of obtaining data, They agreed to supply lists of
schools and to assist in distributing a questionnaire, In return the
specialist collected many items of information on which his international
status would be more likely to insure prompt and full replies than a
local ministry could count on, The senior author's wife (Mary Jean
Bowman) was a specialist in economics of education and the Ministry was

happy to have her assist in preparing the instruments and in laying out
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the analysis. (Some items were hand-tabulated and reported quickly.)
Unfortunately, the samples were distorted by the occurrence of un-
seasonable floods, but (explained in Appendix E) it is believed that
damage to the study was small.

This report is divided into two distinct sections, one con-
cerned with characteristics of the Form-4 class in 1961 and the other
part with various groups of teachers. Both parts investigate the
selectivity (or lack thereof) in recruitment to the groups studied:
secondary school attendance on the one hand and various teaching roles
on the other. Also, both parts are concerned with perceptions of
occupational opportunities and with job preferences. However, the
contexts of these two studies are quite different and so are the main
themes. For one thing, the discussion of Form-4 pupils in 1961 is
more focused on personal orientations to future education and to jobs
or career prospects. That cohort of male African students was traced
to their jobs and occupational status as of 1968, Although the initial
data on pupils are not greatly different in kind or mode of presentation
from studies in several other countries, the follow-up aspect of this
research is distinctive (and was remarkably successful). No follow-up
or replication was feasible for teachers, and the aim in Part II is much
more to understand some of the little-recognized but central features
of the early stages in developing a nation's teaching force, That
analysis includes examination of teachers' attitudes toward and per -
ceptions of their situation and of job alternatives, and the relationships
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of those attitudes and perceptions to reading patterns and social

origins. Again analysis of Africans is given primary emphasis.

In several respects this is a very broad study, the information
about teachers being particularly unusual. In other respects, despite
the mountains of "machine output'' from which the writers have tried to
distil a lucid account, even this study covers only a small part of a
rounded investigation into the complexities of an educational system in

a "'new country, "

First of all, there are no financial data; many were
assembled, analyzed, and presented to the Mission for its report on

the development prospects of Kenya, and each annual report of the
ministries contains additional figures; but finance was not a focal point
in this study. Second, we have paid only scant attention to variations in
enrollment or in teachers' qualifications among the thousands of schools
in Kenya, but have been content with illustrating the contrasts among
thirty educational-administrative districts. Third, no effort has been
made to measure the quality of the output of the schools (beyond simple
reports on the School Certificate examinations) nor to relate quality of
pupils' performance to the qualifications of their own teachers, There
is nothing in the follow-up data that would enable us to observe directly
what has happened over the years since 1961 to the men and women who
made up our sample of teachers in 1961, Nor can we compare behavior,

attitudes, or perceptions among the teaching cadre today with that of

1961, though there is much indirect evidence that might be collated on
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some of these topics. Finally, our research touches only incidentally

on trade or technical schools, on-the-job training schemes, language

of instruction, or many other strictly pedagogical topics of great

importance, i
The present report, then, deals mainly with the situation in A

Kenya schools just preceding independence, We have bits of inform-

ation about what has happened in the first years of independence to one

small, very fortunate and able, set of boys who were in 1961 enrolled

in the Form 4 classes of Kenya. It is not wholly a drawback that we %

are describing mainly a pre-independence situation. At least for

teachers, we have established in unusual detail a benchmark against

( which progress over the coming years in Kenya can be measured,

There are officials in many countries who can find illumination on some

of their most urgent problems by studying carefully the quantitative

? information assembled here about Kenya,
One reason these data can be of use to many scholare or

officials who have little interest in Kenya as such is that our data and

;5 findings can be fitted into alternative schemes of interpretation, Clear
; signs toward some of the most promising lines of development and

; cautions against the most obstructive situations can both be found in the
ﬁ ata, The design for the inquiry drew not at all upon what is usually

% | perceived as the so-called "'manpower approach, ' yet the data could be
:

|

of service to a man who wanted to look at some of Kenya's educational
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changes from that or alternatively from another perspective., Con-

sidering that we were uging data for a country with almost no second-
generation university graduates (and even with few families of second-
generation literates), the facts truly must be allowed ''to speak for
themsel‘x;és” to a degree that one would not hazard in a country
possessing a wealth of statistical information on all topics,

At the same time, our data obviate the necessity to launch
new inquiries on some topics and should dispose of some of the
platitudes that circulate among the seekers of formulas,

A basic finding from any study of a total school system, how-
ever dynamic the society, is that quality lags behind quantity; rapid
expansion itself does not come easily, no matter how farsighted the
goals of the fourders, This is one reason why ''planning'' by formula
is of so little utility when thinking about the trajectories of school
systems, Effective planning calls for a continuous choice among
strategies and tactics, and succeeds only as it takes the autonomous
forces into account, modifying but working with them--unless massive
cadres for the imposition of-coercion through terror are at hand,
Planning seldom can ensure the resources needed to expand a large «
sector of education, but it can analyze alternatives, One alternative
(only in small part planned but widely manifest and often attacked in
Kenya as elsewhere) has been to shift most current costs directly onto
the local parents, except in the handful of hardship areas., Prior to

independence, this policy wes followed mainly for the primary
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standards, thus giving wide scope to expression of local differences

in zeal for schools, More recently the free sector has thrown up
growing numbers of "Harambee' secondary schools., Their standards
are widely bemoaned and are certainly extremely diverse, But their
doors are open to many youth for whom this is the best available option,
and their families are ready to pay. If one looks at some features of

United States history in secondary education, perhaps the most relevant

comment is not how deficient the new schools in Kenya are but how lax
are the university people in showing communities how to improve their
schools or in participating in that reform, Almost inevitably, a rapid
expansion in the lower schools means that even if the proportion of un-
trained teachers may be slowly reduced, the number of untrained

teachers in charge of classrooms will rise, The same phenomenon is

repeated whenever there is an explosion of enrollments at secondary
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level as well,

We have perforce accepted the responses given by pupils or
teachers to the questions we asked them, And, in some surprising
ways, those responses are encouraging for an aspiring nation, for often
they contradict platitudes in the literature on ''education and development, "
Of special interest is the popularity among African boys of agriculture,
whether directly from Form 4 or after further training. Kenya has
benefited from the visibility of modern European farming as an occupation
with status, but more important for these students is the national in-

heritance of a formidable apparatus for agricultural extension and
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research built up originally to serve European farmers. Engineering

was more often a favored field among Asians, {(That medicine enjoyed
wide popularity can hardly be taken as having any bearing on the
question of strength of vocational as against "academic' interests.)

Put in very broad terms, the courses taken in secondary
schools and university were roughly congruent with fundamental pre-
requisites for development, in that science is viewed with favor by
African boys who remain aware also of how important it is to win
command over tool subjects such as English and mathematics. Though
teaching has been objectively a ''good" position for several decades, by
1961 men were raising their sights and the most able often seemed dis-
inclined to choose or to remain in that vocatidn. However desirable it
might be to reduce the pupil/teacher ratio in classrooms, the costs of
training teachers or even of hiring untrained teachers precludes reducing
the sizes of primary classes soon; for years to come the typical African
primary pupil will have not a dozen or so but three or four dozen class-
mates,

That Mr. Olson was able to trace out the later fortunes of
many pupils we had queried in 1961 brought us many benefits, He
showed that the results of School Certificate examinations.(taken just
after we gathered our data) correlated closely with headmasters! ratings
of pupils for their educational potentials, Indeed either the rating or
the examination results were a better predictor of how well a pupil

would do in later schooling or on the job than was the occupation or the
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schooling of tne lad's father, Perhaps the curriculum in these ex-
British schools was (or remains) unimaginative and in many ways
irrelevant, yet the teachers seem to have judged pupils with great
objectivity and cannily forecast how they would fare over the coming

years, Some pupils were overly sanguine as to what they could

accomplish, while others failed to perceive how high their capabilities

really were. Consequently the correlation between the level of occupation

a boy said he wanted and the one he actually worked at seven years later
was not very close. Pupils with the best ratings or test scores did
generally come out ahead, but the nuinber of misses (in both directions)
was large nonetheless, What kind of job pupils have now and what in
1961 they said they wanted are correlated beyond the level of chance,
While in school, as o‘chér studies have shown, there is a tendency for

pupils to shift their "expectations' toward 'reality, " taking the latter

to be indicated by the drift in the prefile of total employment, But by

taking another step and seeing what individuals are actually doing some

years later, we discover also that the profile of occupations may be-

come more "suitable" or more "appropriate''though a complex series of

cross-moves among initial plans and later jpbs.

There was no mass evidence that Kenya African youth were
making unsuitable choices of job or sticking to unproductive jobs too
long under the stimulation of "western' notions of what is the best sort
of work. It was impressive that the job markets were not acting to

favor some or to handicap other tribal groups markedly, The "excess'
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number of Kikuyu in government and in certain lucrative private jobs,
for example, seemed not to be much beyond what one might expect--
residence

given their / near the economic pole of eastern Africa and their

long (if often tense) business and governmental relations with Europeans,

not to mention early access to the mission-run schools and early efforts
to set up their own system of schools, Controlling for examination per -

formance (which of course reflects the same history), there is little

evidence of tribal discrimination in jobs,

A developing country needs certain sorts of skills (or of
activities in schools that will produce those skills), not to mention
opportunities for apprenticeship and on-the-job training., At the strictly
"vocational' level, in Kenya as over much of the world, this training

has been given by the public services: transport, communication, health,

building, and even teaching that is linked to the role of cathechist, It has
been demonstrated nowhere among the developing countries that any
formal ''technical school" can do a better job at those kinds of training

than the programs operated by the public agencies, The case for

massive investment in ''vocational' or "technical' schools remains weak
by comparison, Moreover, one cannot avoid asking two basic questions,
First, who would staff these schools? From what other activities would
staff be drawn? What kind of learning is best done in ""schools' and what
is learned more readily elsewhere? A second, related question is then:

if we were to introduce major vocational training programs in secondary
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schools, would African boys or girls make more useful choices of
vocation than they are now making? As Table 1-13 shows, the leading
choice of African boys was agriculture (no doubt mainly as government
agricultural specialists, not as farmers) and nearly as many mentioned
some sort of technical work in other fields, business, or teaching. The
burden of proof is on anyone who contends that specifically vocational
schools will enlist more men, and more stably, into 'technical' fields
at the middle (secondary) level than the present mix of schools and on-
the-job programs.

In our day the idea has spread around the world that these
opportunities for training and schooling should be made available on a
"fair' basis, As a result, field studies (including this one) try to
measure whether a given group {a tribe, girls, children of peasants,
etc, ) are receiving their proper share of opportunity, We adapted
methods that we and others had used previously in assessing this

"fairness, "

For Africa, perhaps uniquely among the great continental
areas of ""underdevelopment, "' we find, as others have, that the children
of illiterate or almost unschooled parents make up a large proportion of
the pupils at all levels, To be sure, since most parents are peasants or
poor laborers, it would be strange if this were not the case, but the fact
is no less important, A considerable part of the on-coming cohort of

potential leaders (now studying in secondary or higher schools) are

children of such men., That children of those few parents who did have
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some schooling in their youth are present in considerable excess of
their '"share' is not, at this stage, so much evidence of elitism as it
is evidence of parental alertness, All through this study, we have
reiterated that the correlation of a boy's schooling or of his occupation

with the social status of his father is "low, "

By our standards of judg-
ment, based on much reading of these sorts of data for the countries of
the world (judgments any reader may evaluate for himself in the light

of the data given on earlier pages), the Kenya secondary schools of the
late 1950's were comparatively non-selective, Preliminary examination
of Olsont s data for 1968 suggests that the situation has not changed much,
This is not to deny, of course, that girls reaching secondary school or
university come from better families than do boys, and of all groups in
Kenya ''selection' for schooling is strictest or most marked first for
Arab and then for African girls,

When we ask parallel questions of teachers, we get essentially
similar results, To be sure, if either parent (and especially the mother)
had once been a teacher, this raised the child's chances to be in school
all the way to the top, as it also raised the probability that he would be-
come a teacher in turn, But here again, the overlaps are substantial.
The general principle, that there is "occupational inheritance' beyond
chance, is manifest in Kenya as in all the rest of the world, But for

Kenya, and probably for most of sub-Saharan Africa, the coefficients

are extraordinarily modest, Credit for this outcome must be shared by
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traditional status homogeneity of many African societies along with the

intrusion of "universalistic"” and peculiarly '"western' notions fostered
by the missions,
We have noted that while the proportions of "unqualified" or

poorly qualified teachers (as of illiterate adults) are diminishing,

reduction in their absolute numbers while simultaneously engaging in a
rapid expansion of the schools has not as yet been possible, Nor are the
best qualified teachers typically the most devoted to the occupation,
however important (as they may agree) teaching is for the future of
Kenya, We investigated the reading habits of teachers in great detail.
On the whole, whatever the feature under scrutiny, positive character-
istice are positively correlated, but the correlation usually is moderate,

Some of the best-qualified teachers (at least as officially evaluated) wish

to remain; but others, seemingly indistinguishable from the first cate-

gory, want to move to some other occupation, On the whole, experience

EE T —

displays an equivocal relationship with both age and qualifications, mainly
because we are taking a snapshot of a rapidly expanding educational
system with perennial shortage of teachers, but also because of the
complex factors that affect turnover of teachers and selectivity of trans-
fers out of the occupation, Some outrageously unqualified and dubiously
motivated individuals are among the highly experienced in the sense of
having been in charge of classrooms for many years. But the newest

recruits were also among those with poorest qualifications, and the
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most disinclined to read, In fact, much attention was paid to the

reading practices of teachers; numbers of books owned, number and
sorts of newspapers and of magazines they at least profess to read,
Particularly clear was the association between deficiency in knowledge
of English and inadequacy of qualification as a teacher, especially but
not exclusively among older men,

Our most rewarding experience in this study in some ways
was in experiencing the readiness of the teachers of Kenya from all
ethnic communities to fill out questionnaires with great care, For many
of the Africans and for a good proportion of the Asians, this activity
brought to the surface problems for which no practicable course of
action had been feasible, Many teachers took advantage of an invitation
to express their views by writing short and sometimes very long com-
mentaries, Individuals varied widely in their detachment or their
self-centeredness, in naivite or sophistication, and in their technical
insight into the broad problems of the educational system as a whole,
Much misery but also unbounded hope can be found in these statements,
One can hardly avoid wondering whether it was a basic discourtesy by
us to arouse anxieties and hopes that we could not possibly assuage; our
questions must have given many teachers hope that at last they were to
be rescued from a dire situation. Some of the commernts were optimistic,
but not necessarily naive., Others, with or without dealing with seem-

ingly "major' points, focused upon the daily irritants and frustrations,
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And again and again, as is to be expected, we& encountered one or
another expression of the feeling that teachers are insufficiently
appreciated and that they are paid insultingly small salaries, along
with other pleas (personal sometimes and very general at other times)
for further opportunities to upgrade their own certificate status., These
themes are perennial ones, inherent in the situation teday as in 1961,
despite continuous and often successful efforts by officials to meet
exactly such demands and to better the quality of teachers under whom

the children of Kenya study.




