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ducted in thisarea-during: the 1968-1969- school session..

XAMINERS Testing was -condugted ‘by fOUr female:

_‘examiners who. were employed as psychometrnsu by the

Orleans Parlsh School"Board

TEST BATTERY. Test instruments were-choser in ac:
cordance with: the age of the ch1ldren and the skills to-be
measured “"he followinig test battery was constructed:

Stanford-Binet. Imellzgence Scale, Form. L-M. This test

way: ine of -the:best available ‘instruments :for- adequately

measurmg the intellectual: abilities of children at ‘béginning
school age It provnded up—to~da-.c content-and reliablé horms.

and was used as a-measure of' language development
Geometrzc Designs. This-test Was a- combination of geo-

metric ﬁgures taken from- the Stanford-Bmet Iutelhgence_
Scale and-the Merrill-Palmer Scale of Mental Tests. It Was
" inéluded to measure growth in visual-motor percep*ion,

Scormg of the .designs followed:the: appropriate seéctions of
the ‘respective manuals.

Draw-A-Man. Human figure drawings. were used as a
“subjective measure of self~awareness and ‘body image. These
drawings, however, were scored accordmg to- the objective
¢riteria- set forth by Dale B. Harris, in Children’s Drawirigs
as Measur_es of Intelléctual Maturity.

PROCEDURE. The childrenn were taken in random

order, oneé at a timic, by the examiner to a nearby dir-con-
ditioned classroom. Informal conversation and- the three-
‘hole forra board. from the Stanford-Binet Intellxgence Scale
were used to establish rapport before testmg was initiated.
The test battery was' then admxmstered in the followmg

the, experxmental stage, and: further research ‘will, be c0n-

Test Results aﬁd Mean Scores are «summarxze

ctual gain in MA «f ‘two-months: In: addmon, ‘the: experx-

riental: ¢lass.gained 4 80’ IQ points. “This: gain in IQ pomts' S
_‘was: statxstrcally slgmﬁcant -at the .05 level -
The Draw-A:Man Test :results are reported An terms .of
Raw -Score; - Stardard Score, - and Percentile Rank The
‘Standard Score: expresses a chlld’s relatwe standmg *on~a test:
in: Ielatlon to. his 6wn age. and.sex: ;group;-in‘tefms:of a-mean - .

of IOO and a standard devnatlon of 15 The Percentlle Rank

in. autheorettcal group“of LOO representmg a. partxcular; popu-

lation. The expevrimental clas§ showéd.gainsinallthreecate-
;goties. However, the'f ‘gain.of 42 points- (difference score) was | -
significant.at the .0T Tével. :On the post-testing- results, the - -

experimental class placed at-a.percentile rank of 55, -thus

\achlevmg scores ‘similarto that of :children in ‘the: average :

ranige in the. standardlzatlon population.

‘On the ‘Geométric Deslgns Test,, the .experirental. class
gained ten months: Again, accountmg for -eight months
maturation, there was.an. actual. gain of two months, ThlS
was- stat\strcally slgmﬁcant at the .05 level.

As deplcted in. Table' II, the control subjects galned six

A Tables o
_ TandIl-on:page 6. As refiected: n*TabIe ,,the=exper1mental ’
class showe sxgmﬁcant gaing:on: all three-tests, beyond'whate»
would’ be*eXpected a§a Tésult. of notial maturation:. | >, -

On:the Stanford-Binet: Intelhgence Scale, Form L:M,, the: R
expenmental class ga!n\'d ten- months 1n<mental age, which; - -
allowing’ for a time lapse: of enght months,gmdxcates an:°

months in mental age on the Stanford-Bmet Intell:gence
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Both batteries of tests were administered to an experimental class
and a control class. The results of the evaluation indicate that the
innovations and curriculum changes introduced into the model
experimental class were very effective. After eight months the
children demonstrated increased skill on motor-visual tasks, greater
fluency in vocabulary and oral communication, and an apparent
awareness of themselves and their peers, Discussed are factors
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PREFACE
The early .years—the period of maximum susceptibility to learning—are forma-

tive ones,. durmg which the child’s capacity for learning is developed. Early educa- ‘
~ tional intervention is particularly impostant in the case of the disadvantaged child,

who frequently enters the school situation with little of the knowledge, and experi-
‘ences of his-more advantaged: peers.

Pre:school - programs-such as Head Start were designed to. compensate for losses.

caused by economic dnd social deprivation and to provide intellectual -and ‘emo-

~tional securlty for each chilg. Such programs, however- good tepresent only a be-

ginning: A. determmed effort: must be made to insure that-the gams are not drssrpated
that the miomeéntuin is niot Tost.

In an-effort to-provide.for continuity of learning expenences and re search begun
‘b Head Stait, the New:Otleans Public School System initiated Model. Kmdergarten ,

durmg the . 1967-1968 school .session. Eléven classes partlclpdtmg in' the regu-

lar kmdergarten ;program of the ‘New- Orleans.Public Schools- were- selected for the. .
‘Model Kmdergarten Experimental Program. These classes. were Tocated i in: deprrved’

areas.of the- city. Model Kindergarten prov1ded for-intengive supervision, a-teacher

-aide.in each ¢lass, extra-materials and | equipment, six-field trips, and-additional: medi-

cal. services. The objectives. included. language development v1sual-motor pexcep-
tion, and development of ‘a more positive self-lmage

The: followmg research, an-extension of :a-previous: study, was undertaken in-an .
effort to provide- an- ob]ectlve mstrument for evalua ing: the.effectiveness -G£ infiovas-

tlons used in the program.
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FOLLOW-UP STUDY

During the 1967 Head Start Program, a pilot study was
undertaken to determine whether a modified curriculum
could be developed that-would affect the child's self-concept.
This study was described in Crovetto, Fischer, and Bou-
dreaux, The Pre-School Child and His Self-Image, New
Orleans Public Schools, 1967.

In the pilot study, both the experimental and control
groups improved béyond what would be expected from the
mere passage of time on three out of four tests. Of particular
interest was the fact that the experimental group showed
gains on the Draw-A-Man test (the instrument used to
measure self-concept), while the control subjzcts did not.
The gains, though slight, indicated a trend.

The present follow-up study was urdertaken because of

. the above trend, the interest and involvement of those who

came into contact with the pilot study, the short duration
of the summer program, and the unusually low scores (in
spite of gains) earned on tests of visual-motor coordination

and human-figure drawing by both groups, .-

Working on :the premises that culturally disadvantaged.-
children-have little awareness.of self, that their visual-motor.
coordination .is below average, and that théir vocabulary is
extremely limited, several innovations and curficulum-
changes were introduced in the Model Kindergarten cldsses;.
The program lasted nine months. Two-classes of twenty-two
students each were evaluated. One-of these-classes-pariici-
pated in the Model Kindergarten Program; the.other did not.

Initial testing was conducted during September, with
final testing at the end.of May. The intervening périod be-
tween pre- and post-tésting -was -eight months. The test
baitery consisted of threé tests. '

METHOD

SUBJECTS. The subjects for the research program were
forty-four children, enrolled it two kindergarten -classes,
located in disadvantaged areas of the city. These classes
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‘were-chosen because of the comparabxhty of theteachers re-

. .garding -competence and. expenence in the pl]Ot study: All

‘subjects had previous' school experlence in the Head Start
Program. In addition, efeven- subjects in the control class
.and.thirteen subjects in, the expenmental class participated
in -the, pilot study:. The socio-economic background of the
subjects was stabilized: by the entrance requirements of -this

program. At the end of the.school year, four subjects; two-

from: each class, ‘had: withdtawn. Therefore;, pre-test in-
formatlon for these students was not included:

Groups were closely matched for age, sex, and" intelli-
gence. The -experimental. class. consisted of twenty: children,
twelve boys and eight girls, enrolled in the Model Kinder-
.garten: Program. The control class, enrolled in a fegular
Kindergarten program, also consisted of twenty children,
ten boys and ten girls. At.the béginning of the school year;
the mean chronological age oi the experimental: subjects was
five years, four months, while the ‘mean chronological age
for the control group was five years, three months.
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The " control ‘subjects | followed: the regular kmdergarten
program of the New Orleans Publxc Schools. .On the’ cth.,r
hand the program of 'the expenmental sub]ects mcluded
spec1a1 ‘innovations.. Suggesaons for language. development
were set forth in a-brochare. Interventions to-enhanée-the
child’s. self-concept conslsted of ‘the. “Guxde for Teachers
from the:pilot study; services of a visiting. teacher and a con-
sultmg psychiatrist, home vxsxts by the classroom teacher,,
and parent instruction and ‘parent part1c1pat10n in group.
sessions by and with: the: psychlatrlst and.visiting teacher. A
model of a house composed. of simple geometrlc designs
and SpeClﬁ" -directioiis for developmg skllls in visual-motor
perception were. used. Supportive services to. the teacher
were afforded by- the psychiatrist, the. psychologxst ‘the-visit-
ing feacher, the school principal, the coordinating consultant
of the Model Kmdergarten Program, and the director of the
Department of Elementary Education.

Copies of the guides for Ianguage developmexit and en-
hancement of the self-concept are. included in this report~
the guide for developing visual-motor perceptlon is still in
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the experrmental stage; and furthér research will:be con-
ducted'in thisarea. during the 1968-1969 :school session.

EXAMINERS. Testing: was conducted by four female
,Eexammers who were: employed- as psychometrrstc by the
vOrleans Parish School Board:

TEST BATTILRY Test ‘instrumeiits were. chigsen in ac-

.cordarice with-the age: of ‘the children: and the skills to be

measured: The following -test baitery was constructed:
Stanford-Binet Intellzgence Scale; Form L-M. Thig test

was. one of the best available instruments for adequately

measurmg the .,.tellectual abrlrtres of children. at ‘beginning
.~.Lh001 age It provxded up-to-dare cnntent and rehable norms

Geometrzc Desrgns Thls test Was a: combrnatxon of geo-

‘nietric ﬁgures taken' from the Stanford-Bmet Intelligence-
Scale and the Merrrll-Palmer Scale of Mental, Tests. Tt was
" included to measure growth in visual-motor: percep*'on

‘Scoring. of the -designs followed.the approprlate §éctions- of
‘the respective manuals.
Draw-A-Man. Human. figure -drawings were used: as: 2

"sub]ectrve measure of. self»awareness and body image. These
.drawings, however, were: scored accordmg t0.the ob]ectrve
-Criteria set forth by Dale B. Harris,. in- Chzldren s.Drawings

as M easures of - Intellectual Maturity.

PROCEDURE. The children were takeh in random

order, one at 2 time, by {he eXxaminer o a n.,arby air-con-

‘dmoned classroom Informal conversation :and' the ’three-
hole form: ‘board. from the Stanford-Bmet Intelhgence Scale

were. used-to establish- rapport- before testn.g was -initiated,

The ‘test: battery ‘was then -administered -in. the followmg’

ordér: Geometric Desrgns Stanford -Binet IntelllgenCc.
Scale, Forni L-M;, and:the Draw—A—Man Test Each-testihg
session lasted approx1mately forty-ﬁve minutes, A fest

:perrod of 4 few miinutes was allowed durrng each testmg

SESSlOﬂ

The-Stanford-Binet Intelligence ‘Scale-and. the Geometnc,

‘Desrgns Test were scored by one.of the éxaminers. To assure

accuracy and consistency, a. second examinar rescorea: the'
tests.. A fifth psyf'hometrrst scored the Draw-A-Man Test..
She:did not partrcxpate in:the- -testing:and. had no- knowledge

of which tests ‘were from-thé: experlmental group: and which

were from:the control- group. In addmon, she did not know
which drawings were from the: pre testing’ sessron and whrch'

swere from the post-tésting session.
Two-statistical ‘tests: were ‘used tc.analyze the: test scores
of the. chlldren partrcrpatmg in-the study. To evaluate the

gains ‘nade between. pre- and post-testing sessions wrthm»

each :group, the Wilcoxon. Matched—Parrs Srgned-Ranks

\Test (cf. -Siegel 1956) ‘was:used. .Since the: Wiléoxon: tési did:
* not-include a period factor, - erght ‘months-were: subtracted'

from the difference score for each matched pair if ‘com-

. pansons ‘where theré was: no-provision for change. in sub

jects” chronologlcal -ages. Thrs statistical mampulatron
affected -only: MA: comiparisons -on the Stanford-Binét and

:_age-level comparisons .of the Geéometiic Designs. ‘When &

comparison between: groups.was desired; the. Mann—W‘ntney
regCE, 1956) was ~used General -assumptions
'underl'ymg the. use of :thése tests svere raef. The. 05 level
of significance was chosen,

A-record:sheet was.compiled for each subject. Data-con- F
'sxstmg of Chronologxcal Agey, Mental Ages, Intellxgence
‘Quotients, Raw | Séores, Standard Scoles, Percentrle ‘Ranks,

and Age Levels were recorded :and used for all computa-

’trons

REsULTs R
"Test Results aﬁd Mean Scores aré. summanzed ‘in Tab!es

T and Ti-on:page 6. As refiected:} nTable T the‘experlmental
class. showe srgmﬁcant ‘gains.on all three tests,’ beyond -what,

‘would: ‘bé-expected as.a résult of normal maturation: ‘ \‘ w

On the. Stanford-Bmet Intelllgence Scale, ‘Form’ L—M,, the
experlmental class gamed: ten:months in: mental-age, which;
allowing for a time lapse - of éight months, indicates an
actual gain in MA ¢f two.months. In addxtlon, th° ‘experi-
.mental class gained 4.80 IQ poirits; This-gain in. IQ :points.
was. statrstrcally significant-at the .05 level

The ‘Draw-A-Man Test ‘results are reported in rerms .of
Raw Score; Standard :Score, and Percentile Rank The
Standard Scoré-expresses a chlld’s reiative- standrngwon avtest:
in relatron to his:own age. and:sex. .group,. in-terms-of a‘mean:
of 100, -and a- standard devxatlon ‘of 15 The ‘Percentile: Rank
accordmg o Harrrs, shows the relatrve standmg of Chlld

ccccc

latron The expe1 tmental class showed ga:ns,
‘gories. However, the-gain of 42 pomts (drtference score) Was'
significant-at the .01 level; On ‘the post-testing: results, the -
-expérimental. class placed at-a-percentile-rank -of 55, thiis:-
achlevmg scores srmrlar to that-of .children i in’ the average
range:in‘the. standardlzanon populatron ,

Oni the; Geometrrc Desrgns Test,, the: experrmental class
gamed ten months Agam accountmg for -eight months
_haturation,. there. was an-actual. gain-of two- months Thls
was: statlstrcally srgmﬁcant at’ the 05 level. :

As- deplcted in Table. I the control sub)ec gamed zsxx
months-in mental -age .on: the. Stanford-Bmet Intellrgence
Scale Afler accountmg for:eight months -neatiration, there.
Was, actualls y-a:mean- loss of two. months i m mentalage “This.
loss of two mental age: lmonths was:: statxstrca‘ly sxgmﬁcant
.at the :02 Tevel. Furthermore, the - control sub]ects showed
a: decrement of 2.151Q: ‘poifits -on: this test:.

Oh.the D aw-A-Man Test, the- control class alsotshowed
. -gains in: all three. categorres Though the .gains on: the Draw-
A-Man Test -were statrstrcally srgmﬁcant the post-test per-
centile. rank of 1€ Wwas:extremely low.

‘On-the Geometne Desrgns Test, the. control class garned
-nine months Allowmg for erght months maturatron, *heré-

was:an. "r'tual gain of- one: month Thls,galn ‘was; not statrstr-'
' cally srgmﬁcant e v

Postztest.con rarisons: between the, experlmentar class and
the ‘¢ontrol: class revealed & sxomﬁcant differ

centile zank of 55-as opposed to-the control: class’s. post-tést
percentrlefrank of 16. was! sr;’mﬁcant at the 007 Jevel.

The- results of the statistical: dnalyses' aré presented m,-

Tables III and. v on page- 6, Table AIL summarizés - the
Wilcoxon T vaiues: obtamed when. comparing: each group’ s
pre: and post-test results Table IV pvesents ilie: Mann-

Whrtney U values whrch reﬂect the comparrsons between o

,,,,,,

DISCUSSI@N

The significant gams made- by the expenmental class ‘on-

the threé tests, as opposed.i0-a slgmﬁcant gamﬂby the control
¢lass, on -only .one test, indicate the _positive éffects. of the
Model Kmdergarten Program, of parucular concern was.
the- srgmﬁcant loss of two. months i in' mental. age and: the Joss

. of 27510 ;points on the. Stanford~Bm=t by sthe. control=sub‘

all»three cate- .

on. the
Draw-A-Man “Test.. The experrmental class’s, post-test per-'
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jects. The experimental class, however, had an actual gain
of two months in mental age and a gain of 4.80 IQ points.
This suggests that factors were operant in the Model Kinder-
garten Program that were conducive fo fostering language
development, which were not present in the class with the
regular kindergarten program.

There were other interesting -indications of language de-
velopment noted on the Stanford-Binet test results. On. the
Vocabulary test (Year VI), thiee control subjects could
define adequately fivé or more words op the pre-test, and
seven control subjects successfully defined- five or more
words on the post-test. On the other hand, four-experimental
subjects defined five or more words on the pre-test, and'
eleven- experimental subjects were able to accoimplish this

Mouth
‘Eyes

Pre:test (September Post-test (May 20,

during the post-test session. It would appear that while the
27, 1967)—Facial 1968)—Improved experimental subjects were gaining-in word knowledge and
features-and body awareness of body oral communication, the control.subjects were making little
parts are present, parts and theéir h
but confusion, positions is or no progress. In the experimental group, a change in- the
-disorientation, and apparent. This is a ceiling level (the age level at which. all tests were failed).
little awareness of ‘more realistic was evident. The median ceiling in the experimental class
self. are evident. hg;‘l’:;:’;igg Z’; e" _ o from Year VI {o Year VIL More than fifty-per cent of

: ‘he subjects were able to answer ‘some ‘first. grade material
on tiié- post-test, whilé only twenty per cent.of the children
demonsirated this abxhty on the pre-test. Thisise in Jmedian
cellmg age did not occur in ‘the contro] class. It remained
at Year VL. -

. Both groups 1mproved on the two ‘Ternaining tests. Con-
SJdermg the impressive :gains made- ‘by the-experimental sub-
jects on the Draw-A-Man Test and: the significant différence
between -groups on post-test results, one may. infer. that the
program employed in. the - -experimental class did- create an
awareness of self and some sense of‘identity-or-body image.
That a positive- self-image i$ necessary for the-development
of an-adequate, healthy personality is an. accepted ‘fact.

In pursuing additional.aspects ‘of body i image,. it is inter-
esting to note the results of the Picture Comp]etxon Man

P ;‘;teféé%eﬁ%',"hzf_; 15 Jgtltfséug‘fa‘ﬁfdffé test at Yeat V on the Stanford-Binet. This test item requires
is an almost improvement can. be the subjects to- comp]ete the drawing of a.man. Scoring of
) . complete-lack of . seen in-the-addition  § ‘thextest item:is‘liberal: Ori- the_nr,-tests .eighit subjecis-in the-
T 77 cetail. Facial of details and in a . control group and:twelve subjects in the. experimental group
features and:arms sense"of proportion. passed the .item. In the post:testing s.ssion, twelve: out of
are missing and Representation -of the
the representation human figure is ‘twenty control sub]ects successfully .completed thz ‘man,
is ghost-lzke acceptable. - while nineteen out: of twénty expenmental subjects achieved

the criteria for passing thetest. This again seems to- support
the positive effects of the Model Kindergarten Program in
enhancing self-awareness in-young, dxsadvantaoed children.

The- experlmental group gained. s1gmﬁca'1t1y in age level
on the Geometric Deésigns Test; but the subjects were still
‘below: chrono]oglcal age level -on posi-test results. This was
an area in which-the-control subjects also-expericaced some
success. They 100, however were:still- below agé.level-at the
end of the program. This indicates a need for -additiona!
emphasls and a more varied -program for deve]opmg kua]—
motor p..rceptlon skills in the kindergarten.

J SUMMARY
Pre-ti-: f:1 r cmber  Post-test (May 20, : Results of this evaluation -indicated that the innovations
L867)—- 1958)— Presence: of and curriculum changes introduced into the Model Kinder-
Dtsorgamzatwn gnd integration and garten Program were very effective. At the conclusion of
c"mpf’eft‘zgl‘r’gtl:}: S‘ZZL: gggs‘{ez”fa;‘;’t’i ' the program, the children demonstrated increased skill on
- characterize this détails now visual-motor tasks, greater fluency in vecabulary and' oral
" drawing. recagn,zable communication, and most important of all, an apparent

awareness of themselves-and their-peers.
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There wer2 numerous factors which probably contributed
to the gains made by the children in the experxmental group.
Perhaps-one of the most impostant factors was the line of
communication between the individuals and groups involved
in the program. In the classroom, the teacher served as the

., central aduit figure. With a basic awareness of the principles

" behind: the curriculum. changes as well as empathic un-

“derstanding of the child and his home environmen she

served.as the motivating force behird the children’s activi-
ties. Working closely with her was the teacher aide, who
was also well indoctrinated in the -philosophy of the -pro-
gra=. In the home, the visiting teacher contributed con-
¢r  s. nort and advice to.each family. She suggested ways
to. ¢ e-the parent-child relationship and emphasized the

-efféct:of this relationship on the child’s school progress-and

attitude. The psych'iatrist acted as a cohesive force, bringing
the-home and thie classroom closer together. His discussions
with the parents centered around the- importance of seeing
the child as an individual, rather than as an object, and
helping the child to develop as himself. As situations beyond
the scope of the teacher arose, various resource personnel
were. copsulted. The visiting teacher, psychiatrist, school
principal, staff members of the Psychological Testing Sec-
tion, the coordinating consultant, -and the director of the
‘Dépal_'tment,of, Elementary Education-provided information

_ and assistance. In in-service education-meetings; during and

\

after the program, the Model Kindergarten teachers and
the administrative staff manifested enthusiasm. and continu-
ing interest. This high level of .interest and involvement

-seemed -to-be one of the. crucial factors contributing to- the.

success ‘of the program.
’I'hroughout the. Model Kindergarten Program, the inter-

relatedness- of the-concepts to be developed-was an- impor-

tant.factor in-the organization of classroom- activities. Prac-

tical word usage was stressed through sensual.contact with
objects. How an object looks, feels, tastés, and smells can-

help a child later to.establish verbal cues to explain, describe,
-and define this same object. Visual-motor coordination tasks,
such as the simple drawing of a house employing basic
geometnc designs, provided experiences for the -child to
perceive accurately a unified- whkole, to make judgments,
and to purposefully manipulate a crayon-and paper. Hope-

~ fully, foundations ‘for reading were being established in

stressiug-the Gestalt and in.elaboration of left to right and
top to bottom- directionial: movements. Although strides were

-made-in improving language development and: visual-motor

coordination, the level of proficiency-attained was still below
the mean age level. The success experienced leaves hope
for further increments with the application of time and
improved knowledge of how to cope with the unique learn-
ing problems of these children.

~ The evidence tends to indicate that these youngsters
began to see themselves as integrated beings (Illustrations
on p. 8). Therefore, it can be assumed that with a more
positive self-concept, some verbal fiuency, and skills in
visual-motor perception, they will have a better preparation
for .primary school work-than other culturally.disadvantaged
kindergarten children who did not experience these curric-
ulum -innovations. However, the task of promcting growth

in these areas is not complete. Spiral growth will require

continued curriculum innovations, further parental involve-
ment, efforts on the part -of educators to understand the

-child’s thoughts, actions, and feelings, and additional re-

search. Ultimately, thé child’s social and academic success
depends:in great measure on how he sees himself.
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Following are recommendaticris for curriculum modifica-
tions that, hopafully, will enhance each child’s self-concept
and develop in'each afeeling of well-being. When implement-
ing these suggestions, the teacher should keep in mind that
‘her underlying attitude and the classroom atmosphere -are
of .utmost significance. Too, none of these activities must
be ailowed to become automatic-or rote; the child should
have some undefstariding‘ of what ‘he-is. experiencing.

. Suggested Materials and. Activitios ’ -~
{Realistic; life-like materials of good proportion should
be used.)

A. Housekeeping Corner . S
1. Provide-child-sized materials for keeping house,
such as furniture; utensils, ‘telephone, aprons, and
dust rags.

2, Provide dress-up- -clothes for mother, father,'

sister; and brother.

3. Provide costumes of various kinds, umforms,

and community-helper hats. _

4. Have-available square yards-of fabric, These -can-

be used in- numerous ways :and are oonducwe ‘to

creative play- on- the part of the:children. -

5. Havechildren make their own and /or use mother’s.

-old jewelry. Attention should be called to-the part

of the-body on which a. partlcul:-' piece. of jewelry
~ usually is worn.

B. Dolls ’ -

1. Provide various types of dolls, such as Negro
and white life-size dolls, smaller dol!s, -and families
‘of dolls;. dolis with movable joints; dolls that come
apart: and can be put-back together, and foreign._dolls
representing -various racial and-ethnic groups

2. Provide clothes for the dolls

3. Provide buggies;- beds, chalrs, tables etc for 1
the dolls: : i

. Individual Lockers or. Cubbyholes
1. Provide each child with an mdeuaI spécified
placeto call his. own and in which to keep. hls belong-
ings. )
2. Provid: each. child with a. specific place of his .
own:on the builletin béard, or similar -place, where
he can display-what -he does.or wants to $ﬁoyg._ . :

9

D. Mirrors
(Good mirrors which give a realistic, undistorted -
reflection should be-used.) P
1. Provide.a full-length mirror. Place the mirror at D
child height, and in an obvious:piace, where children T
can see themselves spontaneously during activities. -
2. Provide several hand mirrors.
3. Utilize the mirrors in various activities.
4. Make the child aware that this is Ae; these. are
his legs; these are his-eyes; this is how. he looks to
other people. Take advantage of the child’s spon- )
taneous, self-initiated -interest in ‘the mlrrors and -
reflections in them..
5. Use mirrors for practical purposes, as a- routme
ask questions, such.as “Is my face clean?’Is my-hair
combed?”




Cameras

1. Use.a.Polaroid camera to take posed and.candid
pictures.of the children. It is then possible to.show
the posed ones immediately. The. caiidids -can be
discussed as a follow-up to the activity pictured.
The children may need help in recognizing them-
selves and their -peers. “How do you kriow that is

you?” and “How do you know that is Johnny?” are

typicai-questions:which -can be used.

2. Use a movie camera to show the children in -ac-

tiori. This-will-help-to-provide-real, live- models. The:

type of camera purchased. wili-depend cn the kind
of-projector thatis available.

. Tape Recorder

1. -Let children listen quietly in a group, as each
speaks into the tape recorder. In the beginning the

‘play-back should be immediate, so they- can hear

their voices. Afterwards the group listens as each
child-identifies ‘his own voice.

2, Have individual. children learn the proper use of
the tape recorder or have.an.aduit run-it for them,
when they show a particular interest.

3. Have children identify themselves at a later date,
when listening to unrehearsed recorded activities.

. ldentitying Information

1. Provide each child with a name tag.to be worn
daily. The child should hear his full.name often. His
name and his picture should-be posted on his cubby-
hole.

2. Emphasize the home address. Have each child
make a. paper house, on which the teacher writes
each student’s name and address. The houses can

‘be used on bulletin.boards and'in various activities.

3. Have each child learn-his phone number.
4. Help each youngster know that his birthday is
his own special day. All birthdays-{those which fal!

‘within the dates of the program and those which.

do-not) should be celebrated: A-large round.hatbox
can be painted and-decorated like a. birthday cake.

. Flannel Board

‘1. Provide felt cut-outs of the: parts of the human
body, to be assembled into a manikin.on the flannel
board. ’ ‘
2. Provide felt figures of racial and ethnic family
groups. Read or tell stories using them, and :make
them available for children to-use in free play.
Pictures of Ethnic Groups

1. Provide pictures of people in various occupational
roles. ‘
2. Provide pictures of various everyday activities.
familiar to the children.

Facilities for Se!f-Care

1. Have child-sized bathroom fixtures:installed.

2. Provide soap and water to wash hands and. face
and clean up after activities.

3. Provide toothbrushes and toathpaste.

Planned Experiences
(Such experiences should' be-guided by the teacher as

-an outgrowth of the children’s interests.}

A. Fantasy or Dramatic Play.

1. Provide time for free plav.
2. Plan role-playing with more teacher direétion.
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: B.-Games.

1. -Use finger plays and games, such as ”Hokey
Pokey

2. Play guessing games, such as “Who Is Missing?”
(The children tell who. is absent.) and “Who. Has
Gone?” (All are seated in.circle. The children hide

- their faces and somecdne leaves. The teacher says,
~ “Ready?” and the children.lift:their keads and. guess
“who:has gone:)

3. Use ‘the gamé “Simon Says" to identify body

-parts.

4. Play “Policeman, m Lost!™ (Pretending to be
lost, a child goes to the policeman and relates his

name, address, and-phorie number:)

5. Play "Show and Tell” about personal- [hlnga in
cubbyhole-or exper.ences.

6. Play improwsed games, making use of identifi-
cation-of parts of the-body. -(“We're going to play a
special game today. | want everyone to put his finger
on his-nose. Where is your nosé? Where are- your
eyes, ears, or fingers?”)

, Art Activities

1. Have each. child reproduce his- hand and foot
prints-iii tempera, finger paint, clay, etc.

2. Maks, display, and identify sxlhouettes of thz

children.

3. Encourage.children tc express their experienices
-at home and.in school through a variety of.art media.
4. -Have children make .hats, .capes, purses, belts,

 gte.
D. Story Time

1. Emphasize the parts of body and- the purpose
of -each.
2. Emphasize story people and their roles.

3 Emphasnze the: fact that t’1e -children wnII o-'ow-

uptobe men and vypmen such as fhose in the aforles
E. Health i
{(Parents should be, involved, whengver: possible.)

1. Talkk- about -and discuss. when and how to-brush:

teeth.
2. Discuss. hands, face 3'14 ﬁngernalls, while wash-

ing.-

3. Teach Chlldl‘?" hov\ to -use a- handkerchlef prop-

~er|y

Ill. Human Resourcés
(The teacher should f.er\e as a oentral st?ole adult.

ﬁgure at-all.times.)

A. Male Image .
1. Have the.sair:ié male fig igure (a teacher, custoa‘.an,
etc:) visit ever; day: at thé sameé: tlme, $0-that the
children-can. b=come~ramlhar with a-stale- male who
is:interested in.them.

2. Invite oufstandmg men in- the commumty ‘to visit -

the-ciass..

B. (‘@mfndﬁity’ﬂelpers. ’ : , -
1. Invite commurity -heipers- to-visit the class. .
2. .Bring the -children 1o -visit .community “helpers

at work. 3rief the adizlts in advance.so théy can:com- .

municate on the <children’s level. Encourage tie
child;en to-talk with the workers, point out that they:
are frierds, and that they, too, used to be boys and
girls. ' ’

. Acquaint the children ‘with the many different
Xinds of workers, such as-the policeman, fireman,
cafeteriz worker, milkman, nurse, doctor, and dentist.
{In making selections, utilize-local resources and the
expressed interests of the-children:)
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C. Visitors
{The sameé person:should be used- as-much as pos-
sible; to avoid introducing too. many faces too
quickly:)
1. invite parents to read stories to the children:.
2. Invite volunteers 1o introduce arts and crafis.
D. Parental Invoivement
‘i. Conduct meetirigs with parents.
2. Arrange for-one-or-both:parens-to-visit the-pro-
aram on a specific day. Acquaint:them with the goals
of the program and suggest ways parents.can follow
through at-home.
3. Hold telephone conversations with parents.
4. Write notes to parents:.
‘5. Visit the-parent in. his home.
6. Counsel parents-as the need arises.
7. Seek-and use the services of the visiting teacher.

IV.. Desirable Attitudes

(A basic understanding of children is. essential for all

adults who work with them )

A. insights
1. Remémber that the-child-is not fragmented into
‘parts any-more than-his-environment is fragmented
into.element:. He is an integrated whole, function-
ing in a coordn ated, organized universe; -he may be
small but heis extremely important.
2. ‘Recognize that how. a person feels probably is
more important than what he knows. Help the:child
to express and -understand his feelings.
3. Be awdre that the attitudas of significant adults
impart ariindelible impression on-the child’s -concept
of himself. Through. his relationships. ‘with. others,
the child grows in awareness, sensitivity, and per-
ception.

4. Reallze that the chlid s development ofa feeling
of adequacy-depéends.-on his.receiving- support ‘rein-
‘forcement, and gu:dance durlng the perlods of early
‘childhood,

5. Keep in mind that, in. order to become self-reliant;
a:child ‘must have ‘numerous opportunﬁles to: make '
choices.

6. Know that developmental tlmlng is extremely
-important. The- chiild’s sense- of mdependence ‘may -
be.destroyed by pressuring. hlm to- do that for which.
he s -not-ready.

Precepts: ,

1. Accept:the childas:he is.

2. Do not shame or embarrass -him:

3. D6 not cause:him-to doubt; that he.is-a. person of
-worth; respect him and his. needs ’ )
4. Discipline “him, but ‘et him. know- that you dls- )
approve of his-actions, not him. - ’
5. ‘Be firm but:tolerant with hir. B
6. Meet negativistic. behavior with: kind: firmness,
consistency, knowledge of what constittites-a. prob:
fem-to ‘the- child.

7. Provide time for free play with little adult inter-
vention inte the child’s worid: :
¥ ‘Preparé a stimulating’ environment’ based-on. sen-
sitivity to ‘the-child’s world. :

9. Provxde ample opportunity- for each Chlld ‘to -ex-
periencé some $uccess daily.
10. Listen to the c¢hild. Let him-talk. Llsten -with your
ears and your eyes.
11. Answer each child’s questions. honestly, atten-
tively, and immediately, whenever possible. ,
12. Make the child feel that he is wanted, that he
‘beluiigs, and that he. is free to make mistakes with-
cut penalty.




Oracommumication s ope of the avenues throuah which
Me yo g chi'g Becomes acquamted with his norld That he
’.vs famiiar weth the obiects he sees handles or hears about
car~ot be assured This s particularty true of the yourg

asagvantaged enld Thouah he can wdertify some things he -~

s not facle with words “Iin many nstances he canrot de
scribe or give simple definitions for even the mgst common
nbjec*s

In order to provide for a better understanding of himsélf
and his world, and especially to give meaning and-substarice
to familiar but actually unknown entities, these techniques
are suggested:

Identification

When an object (or a picture or reproduction of one) is
presented, its name should be taught. Opportumtles should:
be provided for the child to name the object as it is mtroduoed'
again.

Description

The teacher should elicit information as to the object’s
appearance, use, composition, texture, eté. The youngster
should learn to describe it in not less than four words.

Definition ,
After the child has learned to identify and describe the
object, he is then ready to define it. The object. should be-in
view somewhere in the.-room, but.it.should not'be presented:
when asking for .a- deflmtlm )

Followmg are examples of the kands of statements and
questions the teacher might use in. implemeniting ‘these
techniques and the type of definitions she should encourage.
These samples are neither all inclusive nor ‘intended. to be
restrictivéin-any way. The teacher should exercise her creativ-
ity and mgenwty in-devising ways of st|mulatmg responses.
She should. adjust her meéthods and select -her -content -in

.accordarice with the maturity, needs and-interests o6f her

students,

1. Parts of the Body. and Facial Features

A. l_dentlflcatlon
1. “These are my -hands.” (Teacher holds - up ‘her
hands.) '
2. “Joanny, show me- your hands Where are-Mary's
-hands?”

3. “What is this?” (Teacher holds up. her -hand, a
pupil’s hand, a doll’s hand, etc.)

B. Description
1. “"Mary, tell:me about your hands "
2. “What do-we do-with our hands?”
3. “Do these belong to our hands?” (Teacher pox sts
to fingers, and then to fingernails.) '
4. “Are hands part of our body?”

.C. Definition
1. Leading Questions
a. “What are hands?”
b “Will you tell me- something about your hands?” _
¢. “What else can-you tell me about hands?”

2. Acceptable Definitions
a. "My hand is on my arm.”
b. “It is part of me.”
c. “It has five fingers.”
d. “i pick up things. with my hands.”
e. “l can wave them.”
f. “I'can hold my doll.”
g.“l need them to eat, brush my teeth, put on
my shoes, catch the ball, etc.”
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(Other items might.include eyes, eyebrows, nose, mouth;

teeth, ears, face, hair, arms, body, legs, feet, etc.)

Clothing

A. ldentification
1. "This is my dress.” (Teacher points to her dress:)
2. "Mary, show me your dress. Where is Susie’s
dress?” (An appropriate male model: could be used

to demonstrate. boys’ items of wearing apparel.)

3. “What is this?” (Teacher points to her dress, a
child’s dress, a picture of a'dress,.étc.)

B. Description.
1. “Mary, tell- me about your dress.”
2. "Why do we wear dresses?”
3. “Is this part:of my. dress?” (Teacher points to but-
tons, bows, belts, sleeves, etc.)
4. “Of what is your dress macde?”

C. Definition
1. Leading Questicns
a. "Whatis a dress?”
b. “Will you tell me sométhing ahctit your-dress?”
c. "What else can you tell me abcut .a. dress?”

2. Acceptable Definitions

a. "A dress keeps:me warm, cool, etc.”

b.“A dress protects iy body- from sun, cold,

rain, etc.”

c. "A dress is made of cotton wool ‘nylon, etc.”

d. “A .dress is to wear.”
(Other items might include blouse, skirt, slip, underwear,
shorts, sweater, coat, jacket, slacks, ‘socks, shoes,
sandals, trousers; shirt,. bathing suit; etc.)

Toys

A. identification
1. “This is a doll.” (Teacher hokis up a doll.)
‘2. "Mary, show mé another .doll.”
3. "What is this?” (Teacher holds up a different doll.)

B. Description
1. "Mary, tell me  about your doll.”
2. "What car you do with your doll?”
3. "Who else would like to tailk.about a- doll?”
4. "Of what is a doll' made?” '
5. “"What are these?” (Teéacher points: to facial fea-
tures and body parts.)
6. ”Is the doll real?”

C. Definition
1. Leading Questions
a. “What is a doll?”
b. “Can you tell me something about a doll?”

2. Acceptable Definitions
"l play with my doll.”
b "A doll is what you get for Chrlstmas birthday,
etc.”
c. “A doll is made of plastic, rubber, cloth; straw,
wood, etc.”
d. “My doll talks, cries, wets, walks, etc.”
e. “A doll is a toy.”

(Other toys might include tficycles, .automobiiles, .stuffed
animals, tea sets;, guns, balls, blocks,:€tc.)

IV. Furniture

A. ldentification ] :
1. "Th|s -is-a cha|r (Teacher points. to-a- chiair.)
2. “Mary, show me .another ¢hair. Where is Susie’s
chair?”
3 “What:is this?” -(Teacher points:to a child’s. chalr
her-own-chair, a picture of 2 chalr, etc.): -

‘B. Description
1. "Mary, tell me about your chair.”
2. “Why-do-we-need chairs?”
3. "Of what is this chair made?”

C. Définition
1. Leadmg Questlons
a. "What is a cha|r7”
b “Can you tell- me-more about .if?”
2, Acceptable: defmntnons
a. "A.chair has. fcur,legs ,
b. “A:chaiti$-t0. 5it-on.”
c. “My-chair is hard.”
d ‘A chair has a-cushion:” i
N A chair is:made of: wood leather, metaf psastlc
: ‘l’_ a
f e chair .is-a piece’ of furmture
(Other iterns of furniture: mlght incliide: table .désk; sofa
‘bookcase;: ‘bed; chest of drawers;. sewung mac"une, etc )

V..-Nature

A Idetification: P
1. “This is a tree:” (T e‘.a,c'hejn thc,ldg ‘ip a picture -of
a-tree)) T
2.Show-mé :another tree.”

3. “What is th|s7" (Teacher |ntroduces a model '\f
‘a'tree.) - .

‘B. Description: ’
1. "Tell me-about a-tree.” - -
2. “Why-do‘we need trees7"
3. “Are thése parts of a tree7” (Teacher pomts to-
“leaves, ‘branches, acorns; efc)
4. "How does-a. tree Jook?”

C. Definition
1. Leading: Questlons
a. “What ‘are trees?”.
b “WhFat can you tell-me: abotit @ tree7” ’
c. “What else canavou tell.me. about ;rees7"

2. Acceptable Definitions.’

a. "A tree grows.”

b. “A tree has. branches.”
. “A tree-has leaves.” = -
. “A tree- makes shade.”
. A tree gives-us:lumber.”
“Trees make houses ‘for people, animals, ‘étc.”

0o 00

{Other aspects of nature might include plants, flowers,
rivers, mountains, rain, wind, sun, moon, -étc.)
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