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Preface to the ACTFL Edition

Since its organization the American Council on the Teaching of Foreign Languages
(ACTFL) has been interested in and concerned with the education of Americans for
whom English is not the mother tongue. This interest and concerm have led ACTFL
to study several instructional programs in this area.

One set of materials which came to our attention is the Michigan Oral Language
Series produced under the direction of Ralph Robinett and Richard Benjamin with
funds provided by the Michigan Department of Education (E.S.E.A. Title I-figrant)
and the Foreign Language Innovative Curricula Studies (E.S.E.A. Title III). Tke
series consists of structured oral language lessons for use with four, five, and
six year old children who need to learn English as a second language or standard
English as a second dialect; the lessons are accompanied by evaluation and teacher
training materials.

The series gives the teacher a detailed sequence of oral language activities which
are not only linguistically controlled but also emphasize and reinforce the concep-
tual development of the child.

ACTFL has made these materials available for several reasons:

1. So that you can see what one project has been able to produce with competent
staff.

2. So that you will appreciate--if you do not already--what materials development
means.

3. So that you can use these materials for training personnel in your institution.

4. So that you may consider adapting or adopting them--in whole or in part—-for
your program.

The series consists of six components:

1. Bilingual Ccnceptual Development Guide--Preschool

2. English Guide--Kindergarten

3. Spanish Guide--Kindergarten

4. Interdisciplinary Oral Language Guide--Primary One

5. Michigan Oral Language Productive Tests

6. Developing Language Curricula: Programed Exercises for Teachers

If you wish to order single or multiple copies of these texts please consult the
catalogue published by ACTFL.

This ACTFL Project has been made possible by CONPASS (Consortium of Professional
Associations for Study of Special Teacher Improvement Programs), under a grant from
the U.S. Office of Education, and it is intended to extend the work of CONPASS
initiated at its conference in Grove Park, North Carolina on 10-15 June 1969. ACTFL
extends its appreciation to CONPASS for the grant winich makes the distribution of
these materials possible and to the staff of FLICS and the Migrant Worker Program
for their willingness to share the fruits of their work.

/
F. Andre Paquette
Executive Secretary
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INTRODUCTION

The ESOL-SESD Guide was prepared for teachers of language handicapped
children at the kindergarten level. The lessons are designed to support
language arts programs in teaching English to speakers of other languages
(ESOL), and in teaching standard English as a second dialect (SESD).

A Spanish Interference and a Dialect Interference sheet are included
as part of this Guide, to help identify some areas of language inter-
ference.

Children whose native language is not English, and children who speak
nonstandard dialects of English both need ordered, intensive practice of
basic sentence patterns and sounds of English. Since a haphazard approarh
to teaching English does not often produce the desired results, -the time
devoted to learning a second language must be efficiently spent in order
to equip these children to function linguistically in a school situation
in which standard English is the medium of instruction. The Guide can
be used with mixed groups since the basic sentence structures are pre-
sented through kindergarten-like activities and geared to their concep-
tual and physical needs.

In keeping with the insights gained through research in the field of
linguistics, language teaching today emphasizes oral speech development.
Speech abilities are basic to the subsequent development of reading and
writing skills. The oral approach recommended by 1inguists involves
listening and speaking. The children hear the language patterns modeled
by the teacher and then repeat what has been said. When the control of
the pattern has become automatic through many oral repetitions, the
children use the language in meaningful situatiocns.

A Language Learning Practice sheet, included in this Guide, attempts
to illustrate the teaching technique of pattern practice, a technique
generally -ccepted and used with great success in foreign language
teaching. Pattern drills are not mere mimicry or repetition. The
initial level consists of a teacher-modeled linguistic structure. The
second Jevel involves conscious choice with the correct response elici-
ted by a cue vwhich the teacher gives. When the child reaches level three,
he is then expected to automatically choose an appropriate response tg a
particular situation.

The ESOL-SESD Guide has been planned to span a year's work. However,
the time required to complete the Guide may vary depending on the matura-
tion level of the children and the time devoted to the lessons.

Each lesson consists of several activities. CEach activity includes a
hezding, a brief descriptive paragraph and usually an example dialogue.
The number of activities may vary at one "sitting." They may all be
taught during one language period, or at different times of the same day.
The activities may need to be spread over two or more days.




Since children are introduced to sentence patterns and vocabulary
systematically and through the use of minimal increments, and one
lesson is built on the preceding one, the lessons should be taught
in order.

Sentence patterns, the primary concern in teaching language, and
vocabulary to be introduced or reviewed are listed at the top of each
lesson under the titles, Linquistic Focus: New and Linguistic Focus:
Review. The section next to it, Tabeled Materials, 1ists the audio-
visuals needed to facilitate teaching. Reference {s made there to
appropriate pictures, color chips and puppets found in the Peabody
Language Development Kit, Level #1. However, any suitable pictures,
puppets and other visual aids you prefer may be used.

Throughout the Guide, sentence patterns presented without any
parentheses, for example, "What's your name?" means that the children
will practice only that form. However, underlined parentheses, for
example, “The (boy)'s (work)ing.," indicate substitutions will be made
in those slots with other familiar or new vocabulary items, for example,
“The (girl)'s (play)ing.* In some instances, parentheses of two kinds
will appear in one sentence pattern, for example,”"(These) are (zoc,
farm) animals." 1In the first parentheses, the words "Those” or “They"
can be substituted for (These). In the second parentheses, only the
two words "200" and "farm" are used.

The expressions “guide,” "help"” and "with the teacher's help* indicate
the need for the teacher to model the pattern for the children.

The ESOL-SESD Guide attempts to equip children with a new language
in addition to their first language. They are not discouraged from
using their native language and in no way is it implied that it is
inferior. Their second ianguage will simply be another tool, another
more generally accepted dialect, which will enable them to be mobile
in any career and segment of society.

It is recommended that teachers follow tha linquistic sequence
presented 1n the Guide. However, as with all materials, adaptations
are sometimes necessary to meet the needs of particular groups. If
children already know a sentence pattern, there is no need to teach
it. If more relevant or additional vocabulary is required, then by
all means it should be taught along with the appropriate linguistic
patterns. Of course, there is ample opportunity and need for teachers
todmot:vite and encourage children, and to keep the pace stimulating
and brisk. :
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LANGUAGE LEARNING PRACTICE

1. LEVEL OF IMITATION 2. LEVEL OF CONSCIOUS CHOICE

2

The chair is big.
TEACHER CUES
TEACHER ~ RESPONSE

PATTERNS )
! |l
0|k
Z S

P 1— The chair is big.

A. CLASS IMITATES A. CLASS RESPONDS

B. SMALL GROUP IMITATES B. SMALL GROUP RESPOKDS

C. A PUPIL IMITATES C. A PUPIL RESPONDS

P A N

3. LEVEL OF AUTOMATIC CHOICE

=g >rer-rT T

7 \©
Yes, it is.

. What is this?

M
\ [ A
A chair,

This chair is big. 2 1S this chair big?
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sounds such as sheep-ship, cut-cat, cut-cot, pool-pull,

ORAL LANGUAGE RATING _ SPANTSH INTERFERENCE 5 al2 110 .
~ 2 i
>
$CHOOL DATE b iGihiedn!
o ol AE>M'
IR CE R
JAME GRADE TEACHER BEealahda;
=z Z D« 3
1. PRONUNCIATION (SOUNDS): Distinguishes between vowel Py l .

and between consonant sounds suc!: as sink-zinc, vote-
boat, sink-think, yellow-jello, cheap-jeep.

PRONUNCIATION (CLUSTERS): Pronounces initial} con-

et e o]
—need

sonant clusters as in school, speak, study, and final
consonant clusters as in land, fast, old, box, act,
desk, pulled, touched.

PRONUNCIATION (SUPRASEGMENTALS): Pronounces sentences

pe
“rreonad

with appropriate rhythm, stress, pause, and pitch.

PRONOUNS: Uses appropriate pronoun forms in subject i-7

position (I, he, she, etc. ), in object position {(me, him,,.
her, etc.) “and possessives (my, mine; her, hers; etc.).

— .
.
[ ]
H
:

NEGATIVE: Uses not to express the negative after forms

[ o

of BE (Bill is not here.) and between auxiliary and verb °
in other sequences (Bill was uot talking, Bill did not
talk.); uses singular rather thar doudle anegative.

NOUN MODIFIER: Uses adjectives appropriately, as in

the big dog as opposed to the dggﬁbig and Is the dog
big? as opposed to Is big the dog?. '

COMPARISON: Uses the correct form of comparison such i
as biggzer, biggest, more besutiful, most beautifui, )

rather than more bigger, beautifuller.

PRESEWT TENSE: Uses the appropriate present forms of % i

regular verba with cuklanb_nnrb 33vaomnn0~ wvhen ke or

A ww Y - o oo - e o - Y vV e

she 1s used as subject, as in He walks, rather than
He walk.

PLURALS: Distinguishes between singular and plural in

regular forms such as dog-dogs, boot-boots, horse-horses,"-
and in irregular forms such as foot-feet, knife-knives.

PAST AND PERFECT TENSES: Uses the past forms of regular E
verbs as in walk-walked, glue-glued, land-ianded, and !
of irregular forms as in go-went-gone, dig-dug, cut-cut.

USES OF BE: Uses appropriate forms of BE as an aux- i
iliary and as a verb.

USES OF DO: Uses appropriate forms of DO in questions, '
answers, and in negative statements. -

FUTURE TENSE: Uses -the appropriate future forms of ; i
regular verbs as in run-will run. .

POSSESSIVE: Uses appropriate possessive forms as in I

Jobn's wagon.
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HCOL DATE
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HE GRADE TEACKER

USUALLY (M
ST

SOMETIMERw
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ALMOST
- NEVER ..

NEVER

LI TOY .

PRONUNCIATION: Distinguishes between then and den; they |
and day; both and boat; thin and tin; “and thin and sin.

COMPARISON: Uses the correct form of comparison such as
bigger, biggest; more beautiful, and most beautiful rath-
er than more bigger; beautifuller and beautifullest.

Y
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DOUBLE NEGATIVE: Uses negative expressions, such as ) : i
. don't have any rather than don't have none.

}

; PLURALS: Distinguishes between regular and irregular plu- : I ; |
rals (1i.e. says feet and not foots). Pronounces the ;
8-ending of regular plurals correctly ({i.e. boots /s/,
horses /Iz/, dogs /z/).

PAST TENSE: Uses the appropriate past forms of irregular
verbs rather than participle forms (uses appropriate I
ate instead of I et). Uses the appropriate past form of
1rregu1ar verb rather than inappropriate form with the
regular -ed ending of past form ({i.e. I drank instead

of I drinked my milk).

PO W

PO T NN
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PAST PARTICIPLES: Uses the appropriate participle fcrm
(1.e. cut rather than cutted, or brought, rather than

brung).

R A

A

i PRONOUNS: Us~s appropriate pronoun form.

o v

USES OF DO: Uses appropriate forms of DO in questions, i
answvers, and in negative statements.

Lo e

USES OF BE: Uses, rather than omits, appropriate forms a
of BE.

USES OF HAVE: Uses, rather than omits, appropriate forms L" B
of HAVE.

r—- Y ——

, 1 |
3 SUBJECT-VERB AGREEMENT: Uses correct verb form when he or } ( i
she is used as subject. Verb form has appropriate ending
gound (i.e. He takes /s/, He watches /Iz/, He wears /z/,
rather tkan uninflected or simple forms ({i.e. He take,

F He watch, He wear).
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JAME GRADE TEACHER

1. PRONUNCIATION (SOUNDS): Distinguishes between vowel
sounds such as sheep-ship, cut-cat, cut-cot, pool-pull,
and betveen consonant sounds such as sink-zinc, vote-
boat, sink-~think, yellow-jello, cheap-jeep.

‘mmas B

!. PRONUNCIATION (CLUSTER®S): Pronounces initial con- ] : !
sonant clusters as in school, speak, study, and final P M
consonant clusterc as in land, fast, old, box, act,
desk, pulled, toucked.
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3. PRONUNCIATION (SUPRASEGMENTALS): Pronouaces sentences | .
with appropriate rhythm, stresc, pause, and pitch. : S ;

o -

4. PRONCUNS: Uses appropriate pronoun forms in subject L 1 !
position (I, he, she, etc.), in object positicn (me, him, _ :
her, etc.) and posseasives (_1, mine; her, hers; etc. )

"
em

5. NEGATIVE: Uses not to express the negative after forms Yﬂf_ H :
of BE (Bill is8 not here.) and between auxiliary and verb ° L
in other sequences (Bill was not talking, Bill did not

talk.); uses singular rather than double negative.

T ™

pos
—a i

» NOUN MCDIFIER: Uses adjectives appropriately, as in i ; i ; ! }
the big dog as opposed to the dog big and Is the dog ——
big? as opposed to Is big the dog?.

. COMPARISON: Uses the correct form of comparison such o i o
88 bigger, biggest, more beautiful, most beautiful, ’ 14 i
ratker than more bigger, beasutifuller.

.« PRESENT TENSE: Uses the appropriate present forms of
regular verbs, with subject-verbdb agreenent when he or
she is used as subject, as in He walks, rather than
He walk.
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E 'e PLURALS: Distinguishes between singular and plural in . |
; reguler forms such as dog-dogs, boot-biots, horse-horses," * -
and in irregular forms such as foot-feet, knife-knives.

Jo PAST AND PERFECT TENSES: Uses (he past forms of regular
verbs as in walk-walked, glue-glued, land-Ianded, and L
A of irregular forms as in go-went-gone, dig-dug, cut-cut.

B
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.« USES OF BE: Uses appropriate forms of BE as an aux- i i
iliary and as a verb. :

'« USES OF DO: Uses appropriate formc of DO in questions, N i
answers, and in negative statements. - i

R

] . FUTURE TENSE: Uses -the appropriate future forms of : eob i
regular verbs as in run-will run. L R LGN

'« POSSESSIVE: Uses appropriate possessive forms as in R i
Jobn's wagon. _ !
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g [EsoL-SESD LESSON | |

CURRICUL
r To Support Language Arts Programs in Teaching English
to Speakers of Other Languages
DEIVELOPMFNﬂ and in Teaching Standard English as a Second Dialect

LINGUISTIC FOCUS: MEY
Good morning.
Goodbye.
Flick
names of oupils and teacher

HMATERIALS
A hand puppet, such as in the
Peabody Language Development
Kit, Level #1

GETTING ACQUAIRTED

Greet the class, first as a
whole and then by groups, and
guide the pupils to return the
greeting.

Teacher: Good morning.

Class: Good morning.
Teacher: Good morning.
Group 1: Good morning.
Teacher: Good mornina.
Group 2: Good merning.

Continue the practice with
other grouns and individuals.
Then call on pairs of volunteers
to greet each other.

HEETING FLICK

Present a hand puppet to the
class, greet him, and have him
return the greeting. Ask tho
puppet his name. He responds
with a short answer, "Flick.”
Then let him ask you your name.
Reply with a short ansver.

T: (holding uo a hand puppet
and talking to him)
Good morning.

HP: (looking at the teacher)
tood morning.

T: Uhat's your name?

HP: Flick. !'hat's your name?

T: (Mrs. Dunn).

Tell the class that Flick is
going to ask individual pupils
their names. Guide them to
respond with a short answer.

F1: (addressing a girl)
Yhat's your name?

P1: (Laura).

F1: (addressing a boy)
What's your name?

P2: (Tony).

STOP THE CIRCLE

Have a group join hands and valk
around in a circle. Choose a
volunteer to stand inside the
circle with you and Flick. Ex-
plain to the group that when the
punil in the middle taps one of
thes, they must stop walking.
THen the person tapped answers
Flick's question.

P1: (inside the circle, tapping
a pupil who is walking)

F1: (after the circle stons)
Yhat's your name?

P2: (Jerry).
(the circle begins to walk
aqgain)

After all of the pupils in the
circle have been tapped, choose
other groups, one at a time, to
form circles and continue the
activity.

GOODBYE, FLICK

Explain that it is time to put
Flick away. Say, “Goodbye" and
have him respond. Then Flick
says, "Goodbye" to the class.
After they reply, "Goodhye,
Flick," call on fndividuals to
exchanae qoodbyes with him.
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ssom-s:so LESSON 2]

CURRICUL To Support Language Arts Programs in T~aching English
to Speakers of Other Languages
L_ DEVELOPMENT and in Teachirg Standard English as a Second Dialect
LIHGUISTIC FOCUS: REVIEY HATERIALS
Good morning. The hand puppet. Flick
Goodbye. Assorted objects, such as toys,
Flick crayons, books, etc.
names of pupils and teacher Chalk
LIAGUISTIC FOCUS: HEY
iy name's (Barbara).
one, two
One, two, buckle my shoe.
GREETIHGS A:ilD HAHES T: (pointing to each pupil)
Greet the class and guide them to One, two.
return the greetings. The:n have C: (po1nt1ng to each pupil)
Flick exchange greetings with the One, twvo.
class, group> and individuals.
Call several pairs of pupils to
F1: Good morning. the front. Ask volunteers to
C: Good morning, Flick. tap and count one pair at a time.
4 As each pair is counted, have
Tell the class that Flick does them take their seats.
not remember all of their names.
Have Flick identify himself, then THO BY THD
ask a pup1t! his name. Guide the Place pairs of objects, such as
pupil to answer with a complete toys, bocks, etc., in the middle
statement. Alternate with Flick of a seated circle. Pointing to
f in identifying yourself and then one set of objects at a time, ask
* asking a pupil, "4hat's your name?” individuals to pick them up and
count, "One, two" as they hand
F1: My name's Flick. themn to you.
What's your name?
E P1: iy name's (Jerry). CHALK TALK
T: My name's (irs. Dunn). Call on pairs of pupils. As the
Hhat's your name? first pupil holds up one or two
P2: Hy name's (Barbara). fingers, the second one drawvs
f Tines on the board to represent
; Then have Flick exchange good- the number of fingers held up.
g byes with the class, groups and
y individuals. RAYHME A#D PANTOHIME
Scy and pantomime the rhyme belov.
HUMBERS - OiE, TWO Guide the class to repeat. Then
Introduce the numbers one and choose groups and individuals to
* two. Call a pair of pupils to repeat the rhyme and action.
the front. Count them, pointing
to each as you de so. Cuide the T: One, two, buckie my shoe.

class to point and count also. C: One, two, buckle my shoe.
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BILINGU
CURRICUL

D%FELOP&?NT

to Speakers of Other Languages

\ To Support Language Arts Programs in Teaching English
and in Teaching Standard English as a2 Second Dialect

|

LINGUISTIC FOCUS: REVIEH
Fy name's (Tony).
One, two, buckis my shoe.

LINRGUISTIC FOCUS: REk
What's your name?
three, four
Three four, opan the door.

MATERIALS

Toy venicles or pictures of
vehicles, such as, a station
wagon (U-11), a helicopter
(U-12), a bicycle (U-25), a
motorcycle (U-27), a scooter
(u-28), a tricycle (uU-32),
and chalk

STAHD Ao Till

Call on volunteers to stand and
tall their names. -

P1: (standing)

¥y name's (Brenda).
P2: (standing)

@y name's (Joey).

Elicit names from pupils who have
not volunteered also. Guide them
to respond viith a statement rather
than a short answer. If neces-
sary, have the class respond

with them.

T: (to a pupil who has not
volunteered)
lthat's your name?

P3: (standing)
iy name's (Tony).

FINDIWG OUT

Ask two pupils to come up to the
front. Guide tie class to ask
each of them the question, lhai's

your néme? Guide the pair to

answer.

T: (to pupil on the left)
tthat's your name?

C: ihat's your name?

P1: My name's (Eddie).

After the second pupil has been
identified, call other pairs of
pupils to the front and continue

the activity. End this exercise
with two pairs standing.

{UMBERS ~ THREE, FOUR

Tap and count the two pairs of
pupils as they take their seats.
€ail four more pupils to the
front and help the class count
them. After tney each select a
picture of a vehicle, sucn as a
bicycle, a tricycle, a nielicopter
and a wagon, have tiae class count
the viheels of each vehicle. Con-
tinue the activity with other
pictures or toy vehicles. Ask
volunteers to count the wheels.

CHALK TALK

Have pairs of pupils go to the
board. As one pupil holds up
from one to four fingers, the
other draws a line to represent
each finger.

RIYHE AWD PANTOMAINE

Guide thie class to repcat and
pantcmine the rhyme One, two,
buckle my shoe. Then introduce

the next line and have the class
repeat.

T: Three, four, open the door.
C: Three, four, open the door.

Choose volunteers to recite both
lines of the rhyme while the
class and individuals paniomine.
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CURRICUL
To Support Language Arts Programs in Teaching English
to Speakers of Other Languages
L DFVELOPHEN and in Teaching Standard English as a Second Dialect

LINGUISTIC FOCUS:
What's your name?
Hy name's (Joe).
One, twn, buckie my shoe.
Three, four, onen the door.

REVIEH

LINGUISTIC FOCUS: NEW
five, six
F1ve, six, pick up the sticks.
I'm (fivz).

-~

MATERIALS
Sets of six objects, including
sticks or tongue depressors
k draving of a birthday cake
with five candles on it

WHAT'S YOUR HAME?
Play a "round robin” qame with
small grouns, one at a time.

T: My name's (Mrs. Dunr).
What's your name?

P1: My name's (Joe).
(to the pupiT next to him)
What's your name?

NUASERS - FIVE, SIX

Direct a pupil to give four
familiar objects to a classmate.
As 2ach object is given, have
the class count. Then give the
first pupil two more objects to
hand his classmate, guiding the
class to count cach new object
vith you.

C: (as a pupil gives one object
at a time to a classmate)
One, two, three, four.

T: (as a fifth object is given)
Five.

C: Five.

T: (as a sixth object is given)
Six.

C: Six.

Then the second pupil hands the
objects back to the first, one
at a time. As cach object is
returned, have the class count.
Next, ask a voluntecr to count

the objects as he puts them away.

PICK UP STiCKS

Hold up sfx sticks, one at a

time, and have the class count.

Put the sticks dowm. Then guide the
class to tell a volunteer to

pick them up. He must count them
as he does so.

T: Pick up the sticks.

L: Pick up the sticks.

P1: (picking up each stick)
One. two, three, four, etc.

Guide the class to say the rhyme
below as a pupil pantomines.

One, two, buckle my shoe;
Three, four, open the door;
Five, -six, pick up sticks.

T'M FIVE.

Show a picture of a birthday
party.” Have the class count
the number of candles on the
cake. Then ask a pupil how
old he is. CGuid2 him to re-

sporid in a complete sentence.

T: I'm (five).

P1: I'm (five).

Continue this procedure with
other individuals.
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LINGUISTIC F?CUS: REVIEH
My name's (Joey).
I'm (five).

numbers one - six

HATERIALS

Pictures of a station wagon
(U-11), a helicopter (U-12),
a bicycle {U-25), a motor-
cycle (U-27), a scooter (U-28)
and a tricycle (U-32)

The hand puppet, Flick

Six sticks

MAGIC NUMBERS

In a seated circle have a volun-
teer pick a number from one to
six. The number chosen is called
the "magic" number. Guide the
pupils to count off around the
circle from one to six. The pu-
pil whose number is "magic" also
gives his name and age.

P1: Three.

P2: One.

P3: Two.

P4: Three. My name's (Joey).

I'm (six).

Continue around the circle. Then
choose a new number and begin again.

NUMBER FUN

Divide the class into six groups,
assigning each a number from one
to six. Have the groups sit and
fold their arms. Guide them in
counting aloud the number of
times you clap. The group with
the corresponding number stands
and claps the same number of
times, counting aloud as they do
so. Repeat the activity with
different numbers.

FIND AND COUNT

Show the class the pictures of a
station wagor, a helicopter, a
bicycle, a motorcycle, a scooter,

and a tricycle. As the class .
close their eyes, set the cards
around the room. Then guide a
pupil to look for the cards and
count as he points to each one.
Finally, ask 2 volunteer to col-
lect the cards, counting them as
he does so. Continue this proce-
dure, setting out a different
number of cards each time.

STICKS )

Place six sticks in Flick's mouth,
Take a number of sticks from Flick
while reciting the following rhyue.

Do you have some sticks for me?
How many sticks does (Joey) see?

Hold up the sticks you took from
Flick and guide the pupil to
count them and respond correctly.

T: (taking sticks from Flick)
Do you have some sticks
for me?
(to the pupil)
How many sticks does (Joey)
see?
P1: (Four).

Continue with volunteers taking
sticks from Flick. Use the names
of other pupils in the rhyme. The
pupils named tell how many sticks
they see.
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LINGUISTIC FOCUS: REVIFW
I'm (five).
numbers one - six
counting rhyme

LINGUISTIC FOCUS: HEW
I'm (fj!g) years old.
seven, eight
Seven, eight, lay them straight.

MATERIALS
Sets of eight objects,
including sticks
A picture of a birthday cake
Paper candles to add to the
cake
A large ball

SEVER, EIGHY

Give a pupil six sticks, one at

a time, and have the class count.
Then tell the punil to count as

he lays each stick down. Add two
more sticks and have the class
count with you. PRepeat this pro-
cedure with grouos and individuals
using other objects.

T: (adding a stick)
Seven.

C: Seven.

T: (adding another stick)
Eight.

C: Eight.

LAY THEM STRAIGHT

Give eight sticks to a punil. As
he lays each down, have the class
count. Then guide the class to
recite the rhyme below as a pupil
pantomines.

One, two, buckle my shoe;

Three, four, open the door;
Five, six, pick up sticks;
Seven, eight, lay them straight!

I1'M FIVE YEARS OLD

Show a picture of a birthday cake
or draw one on the board. Have
pupils pretend it is their birth-
day and guide them to tell how old
they are. Place the appropriate
number of candles on the cake.

[Kc

Aruitoxt provided by Eic:

T: (addressing a pupil)
How old are you?

P1: I'm five.
T: (placing five candles on
the cake)

I'm five years old.
P1: I'm five years old.

LISTENING TINE

Have the class count out loud as
a pupil bounces a ball twice,
catching it after each bounce.
Then ask hovt many bounces they
heard. Have the pupil continue
bouncing up to three, four, etc.,
repeatina the above procedure each
time. As another pupil bounces
the ball several times, count to
yourself. then he stops, say how
many times the ball bounced.

P1: (bouncina the ball twice)
One, two.

T: How many bounces did you hear?

C: Two.

P2: (bouncing the ball six times)

T: (after counting to herself)
Six.

Call on two pupils. As Pupil 1
bounces the ball, Pupil 2 counts

to himself, then tells how many
bounces he heard. If a pupil has
difficulty, quide him to count to
himself and hold up one finger at a
time for each bounce he hears.

Lo L aiga s
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LINGUISTIC FOCUS: REVIEM
I'm (five) years old.
numbers one - eight
counting rhyme

LINGUISTIC FOCUS: NEW
nine, ten
Nine, ten, a big fat hen.
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to Speakers of Other Languages

MATERIALS i
Various sets of ten felt ;
cutouts ﬁ

A picture of a hen (B-15) .
Chalk

COUNT AMD DRAW
Display a set of ten felt cutouts.
Choose a pupil, then call out a

number at random from on2 to eight.

Guide him to place that many cut-
outs on the flannel board. Then
as he points to each, have the
class count them. Repeat the ac-
tivity with other numbers, callinn

on groups and individuals to count.

End with eight cutouts on the
flannel board.

NUMBERS - HINE, TEM

Add one more cutout, then another,
to the set on the flannel board,
modeling the new number each time.

T: (adding a cutout)
Hine.
C: Nine.
T: (adding a cutout)
Ten.
Gl: Ten.

Continue, calling on groups and
individuals to count sets of ten

objects.

RHYME TIME
Show a picture of a hen and help
the class complete the counting

rhyme.

T: (showing a picture of a hen)
Nine, ten, a big fat hen.
C: Nine, ten, a big fat hen.

Guide the class to repeat the
entire rhyme.

FUN “ITH SOUNDS

Tell the class you are going to
repeat a line from the rhyme.
They are to listen for two words
that rhyme. Help them with the
first couple of lines.

T: One, two, buckle my shoe.
€: (with the teacher's help)
Two. Shoe.

Continue with each line of the
rhyme. modeling the rhyming
vords as necessary.

T: Three, four, open the door.
C: Four. Door.
T: Five, six, pick up sticks.
C: Six. Sticks.

I'"" (FIVE) YEARS OLD.

Ask a pupil to draw "sticks" on
the chalkboard to show how old

he is. Draw a cake under it.
Then ask, "How old are you?" and
have him answer.

P1: (drawing five sticks on the
chalktoard)

T: How old are you (Annie)?

P1: I'm five years old.

Continue in the same manner with
other individuals.
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LINGUISTIC FOCUS: REVIEH MATERIALS
I'm (five) years old. Cakes drawn on the chalkboard

numbers one -ten j

LINGUISTIC FOCUS: NEW

Yes, I am.
No, I'm not.

YES, T AH. T: (pointing to a cake with
Draw several cakes on the chalk- six candles and calling on i
board. Call one pupil at a time a pupil who is five *
to draw "sticks" or candles on a Are you six, (Maria)? ;
cake to represent his age. Have P1: (with the teacher’s help)
the pupil show he has the right No, I'm not.
number of candles by telling how T: Are you five?
old he is. P1: Yes, I am.
T: (after a pupil has drawn RHYMES - GUESSIHG TIME

five candles on a cake) Explain to the class that they

Huw o1d are you, (Joe)? are noing to hear some rhymes
P1: I'm five years old. about numbers. At the end of

each rhyme they will have to

Repeat this procedure with sev- tell you the number name.
eral pupils. Then point to cne
cake at a time, calling on the I am a number.
pupils who drew the candles on I rhyme with sticks.
them. Ask each pupil, "Are you Do you remember?
five?" and guide them to answer My name is six.

in the affirmative.
I am a number,

T: (pointing to a cake with I rhyme with door.
five candles) Do you remember?
Are you five, (Linda)? My name is four.
P2: (with the teacher's help)
Yes, I am. Continue the activity with the
. rhyming pairs below.

, NO, I'M NOT. VYES, T AWM.

E Point to a cake with too many or be-three hen-ten
too few candles which correspond fine-nine fun-one

é to a given pupil's age. Ask, drive-five heaven-seven

F "Are you (three)?" and quide the shoe-two late-eight

- pupil to ansver in the negative.

i Then ask the question again using Use other, original rhymes to
the number corresponding to the give further practice as needed.
pupil’s age. Guide him to reply Have the pupils complete each
in the affirmative. rhyme.
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LIF'GUISTIC FOCUS: REVIEHW MATERIALS
Yes, I am. Drawings of 10 cakes with a
Mo, I'm not. different number of candles
on each
LIMGUISTIC FOCUS: WMEY The hand puppet, Flick
In (Lansing). -
I live in {Lansing).
MORE TUHA:! FOUR IVE Ii! {LANSING).
Have ten cakes dravn on tne board Have Flick tap a pupil's shoulder
vwith a different number of candles and ask him where he lives. The
on each. Etlicit from volunteers pupil tapped stands and answers,
now many candles there are on each imitating the teacher.
cake. Then have the class, aroups
and individuals count the candles F1: (tapping a pupil)
on the cakes that have more than Where do you live?
four candles on them. P1: (with the teacher's help)
— I live in (Lansing).
ARE_YOU FIVE? .
Point to various cakes as you ask FUN 1ITH_SOUNDS
a pupil about his age. If the Pronounce I'm and am. Tell the
number does not correspond to his class to notice that your mouth
age, have him add an additional is closed when you make the /m/
statement telling how old he is. sound. Have the punils repeat the
followina words after you. I'hen
T:  Are you five years old, (Joe)? the word ends with the /m/ sound,
Pl1: VYes, I am. and their mouths are closed, they
T: Are you fseven), (Barbara)? are to raise their hands. If the
P2: HNo, I'm not. I'm five. word does not end with the /m/
sound, thay keep their hands down.
VHERE DO YOU LIVE?
Use the hand puppet Flick to I'm dime hen
guide the class to respond to rhyme ten come
there do you 1ive? Ask the question seven game boom
and have the class answer, imitating nine name broom
the hand puppet. time ran when
T: (addressing Flick) ALL APOUT WME
‘here do you live? Ca11 on volunteers to tell about
F1: In (Lansing). themselves, giving their names,
T: (addressing the class) how old they are, and where they
“here do you live? 1ive. '
C: In (Lansing)?
P1: My name is (Annie).
Continue, asking groups and in- I'm (five) years old.
dividuals where they live. I 1ive in (Lansing).
 ERIC
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LINGUISTIUC FOCUS: KEVIEM
In (Lansing).
I live in (Lansing).

LINGUISTIC FOCUS: MEM
On (Elm Street).
I Tive on (Elm Street).
1, 2, 3, 4, 5!
T caught a rabbit alive.

MATERIALS
The hand puppet, Flick
A picture of a rabbit (B-37)

STOP THE CIRCLE

Have Flick greet the class. Pre-
tend he wants to play a game with
them in order to learn vhere they
live. Tell the pupils to join
hands and valk in a circle. Call
on a leader to stand inside the
circle with you. lhen the leader
taps one of the pupils, the circle
must stop and the person tapped
ansvers Flick's question.

F1: there do you live?
P1: In (Lansing).

Continue in-this manner with new
leaders. Then have the circle
walk in the opposite direction.
ilow the person tapped answers
Flick's question with the complete
statement, I live in (Lansing).
Continue until all the pupils

have been tapped.

FUN WITH SOUNDS

Guide the class to repeat the
following words after you. Check
for the correct pronunciation of
the final v.

five give save
alive 1live cave

WHAT STREET DO YOU LIVE 0ON?
After whispering to Flick, have
him say, "I live in (Lans1na) "

Shake your head to indicate a
vrong answer. Repeat your ques-
tien out loud.

T: (whispering to Flick)

F1: 0On (Main Street).

T: (shakes her head and repeats
the question out loud)
What street do you live on?

F1: (giving the school address)
On (High Street).

Help individuals respond to
Flick's question, lhat street do
you live on?

T LIVE O (HIGH STREET).

Have Flick tan a pupil and ask

him where he lives. The tapped
pupil stands and answers, imi-

tating the teacher.

F1: (tapping a pupil)

Hhat street do you live on?
P1: (with the teacher's help)

I live on (Apple Street).

RHYME TIME

Use the picture of a rabbit as
you recite and pantomime the
rhyme below. Guide the class to
repeat the rhyme with you as an
individual "catches the rabbit."

T: 1, 2, 3, 4, 5!
I caught a rabbit alive.

o
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"LINGUISTIC FOCUS: REVIEM MATERIALS
F I Tive on [High Street). A picture of a rabbit (B-37)
‘ 1, 2, 3, 4, 5! . The hand puppet, Flick
I caught a rabbit alive. A picture of a baby (A-14)

LINQUISTIC FOCUS: NEH
In (kindergarten, Bow School).
I'm in (kindergarten).
I'm in (Bow) School.
6, 7, 8, 9, 10!
I et her go again.

RHYHME TIME and individuals, "What school are
Guide the class to repeat and you in?* Guide them to respond
pantomime the follewing lines. with a short answer.
1,2, 3, 4, 5! T: What school are you in?
I caught a rabbit alive. Gl1: {with the teacher's help)

) In (Bow) School.
~omplete the rhyme, pantsmiming

the actior and using a picture I'M IH (HALL) SCHOOL.
of a rabbit. Have Flick tap a pupil and ask
him what school ke is in. ilodel
6, 7, 8, 9, 10! the response. Continue in the
I let her go again. same manner, with Flick tapping

and questioning other individuals.
Elicit the rhyming siords. Have
the class repeat the rhyme as a F1: that school are you in?
pupil pantomimes. P1: (with the teacher's help)
I'm in (Hall) School.

FUN WITH SOUNDS

Have the pupils listen to the I'# It1 (KIZDERGARTEM) .
! sound i« caught and coat. HMocel Call on a pupil to stand. Show
: pairs of contrasting vords for a picture of a baby and say, "The
3 them to repeat. baby is not in (Bow) School. He
E is not in (kindergarten)." Then
, bought-boat called-cold turn to the pupil and say, "(He)'s
i walk-woke hauled-hold in (Bow) School. (He)'s in (kin-
law-low savied-sewed dergarten)." Ask the pupil what
raw-row favm-phone grade he is in and guide him ts
respond. Direct the question to
IN (HALL) SCHOOL. other individuals.
Sketch a school on the board.
Elicit from the pupils the name T: Ubat grade are you in?
of their school, then print it P1: (with the teacher's help)
on the sket.ch. Then ask groups I'm in (kindergarten).

Aruitoxt provided by Eric

ERIC
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LINGUISTIC FOC!!S: REVIEW
I'm in (kindeggarten)
I'm in (Bow) School.

6, 7, 8, 9, 10!

LINGUISTIC FOCUS: NEW
(His, Her) name's (Juan).
What's (his, heij name?

MATERIALS
The hand puppets, Flick and
Flock
A flannel board
Ten felt cutouts
A blindfold

RHYME AND PANTOMIIE )
Lead the class in reciting the
following rhyme.

1, 2, 3, 4, 51
I caught a rabbit alive.
6, 7, 8, 9, 10!
I Jet her go again.

Guide the boys to say the rhyme
as the girls pantomime the action.
Reverse the parts and repeat.

HIS AHD HER

Seat the boys in one row and the
girls in another so that they face
each other. Explain that Flick is
going to help Flock learn their
names. As Flock taps a boy, guide
her to ask Flick what the boy's
name is. Continue tapping other
boys, stressing the word his in the
question and answer. Then tap sev-
eral girls; this time strnscing the
word her. Next, choose iwo pupils
to be Flick and Flock. Have then
identify a Loy and a girl who then
become the new players.

P1: (tapping a boy)
What's his name?
P2: His name's (Jerry).

GUESS WHO!
Choose a pupil to come up front
and blindfold him. Point to a

volunteer and ask him what grade
or school he is in. After he
replies, the blindfolded pupil
tries to guess who the volunteer
is. If he does not guess cor-
rectly, remove the blindfold and
let him see who it is. Then help
him make the correct response.

T: Hhat grade are you in?
P] I'm in (kindergarten).

2guessing)
His) name's (Juan).

Continue with two new pupils.

HO MANY?

Ask the class to help you count
cutouts as they are placed on a
flannel board. Place the cutouts
one at a time on the board, and
as you do so, guide the class to
count them. Continue until there
are five cutouts on the board.
Then remove one and elicit from
the class how many are still on
the board. Keep removing cutouts
each time having the class tell
how many are left. \hen only one
remains, beqgin building up again,
this time continuing to ten. Fol-
Tow the same procedure above for
removing the cutouts. If the pu-
pils are uncertain, call on a
volunteer to point and count the
cutouts.
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LINGUISTIC FOCUS: REVIEM
numbers one - ten
What's (his, her) name?
(His, Her) name is (Judy).

MATERIALS
Chalk
A larcge ball
A play microphone; three bags

CIRCLES

Draw ten circles in a row on the
chalkboard. Call a volunteer to
the board, then ask a pupil to give
him a number between one and ten.
Guide the volunteer to count

that many circles and draw 2 line
tkrough the last circle that he
counts. Have the class count
aloud as you point to the circles
to see if the volunteer is correct.
Continue the activity with other
volunteers until all ten numbers
have been used.

P1: (Three).

P2: (touching three circles)
One, tvwo, three.

C: (as the teacher points to
each circle counted)
One, two, three.

T: Is (Mary) right?

C: Yes, (she) is.
CLAP AND COUMY

Have two pupils face the chalk -
board and 1isten as you clap.

thenm you stop, they each draw one
stick on the beard for every clap.
Then ask the class how many claps
they heard, and help them check
the number of sticks dravm by each
pupil. Choose other pairs of pu-
pils, varying the rhythm and the
number of times you clap.

BOUNCE THE BALL!

Guide a pupit to bounce a large
ball four times, catching it each
time, as the class counts silently.
Then, as the pupil bounces the ball

again, the class must count aloud
only up. to feur. This time, the
pupil tries to make them count be-
yond four by continuing to bounce
after they have stopped counting.

Ask other pupils to bounce the ball,

neyer a0ing beyond ten.

P1: (bouncing a ball four times)
C: (counting silently)

P1: (bouncing a ball six times)
C: One, two, three, four.

THE MISSING MUMBER
Tell the class to listen carefully

as you count from one to ten be-
cause you may leave out a number.
Call on volunteers to tell which
number is missing.

T: One, two, three, five, etc.
P1: Four.

HE THAT BOY. - NAME THAT GIRL.

Have an announcer and three con-
testants stand by a "microphone.”
As the contestants close their
eyes, the announcer points to
three pupils to come up and put
bags over their heads. He then
asks one contestant at a time to
identify a pupil vhose head is
covered. lhen identified, the
pupil removes the baqg from his
head. After the three pupils are
fdentified, choose new players.

P1: (referring to a "contestant" )
hat's (her name, (Georqe)"
P2: (Her) name’s (Judy)
(Judy removes her 2g.)

4
E
E
3
3
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LINGUISTIC FOCUS: REVIE!!
counting rhyme

LIKGUISTIC FOCUS: lEY
A (chair).

It's a (chair).
chair, table, desk

MATERIALS
A picture of a rabbit (B-37)

A TABLE. A CHAIR. A DESK.

Point to a table, a chair and a
desk one at a time. Identify
each, and have the class repecat.

T: (pointing to a chair)
A chair.
A chair.

™
"e

Point to the objects again, each
time asking the gquestion, What's
that? Guide groups and individ-

uals to respond.

T: (pointing to a chair)
What's that?
Gl: (with the teacher's help)

A chair.
GUESSING GAME - 11'S A (DESK).

TalT a volunteer to the front
and blindfold him. Then have
another pupil lead him around
the room and guide him to touch
various objects. The blindfolded
pupil tries to guess what he is
touching. If he guesses incor-
rectly, quide the class to say,
"No." If he guesses correctly,
help the-class say, "Yes. It's

a (table).”

P1: (blindfolded and touching
a tabie)
It's a (desk).
C: No.
P1: It's a table.
C: VYes. 1It's a table.

GAME - IDENTIFICATION

Choose two pupils to come to the
front of the room. T211 them
they are going to have a race.
After yov make a statement about
a familiar object, cach pupil will
try to be first to touch that ob-
ject and to repeat your statement.

T: It's a (chair).

P1: (touching a chair)
It's a (chair).

T: 1It's a (desk].

P2: (touching a desk)
It's a (desk).

Continue the game with other
objects in the classroom, such
as a table, door, etc.

MOTHER GOOSE - LISIENING
Say and pantomine the following.

1, 2, 3, 4, 5!

I caught a rabbit alive.
6, 7, 8, 9, 10!

I let her go again.

Repeat the first two lines and
elicit the words that rhyme

(five, alive). Do the same with
the Tast two lines (ten, again).
Say the verse once more, omitting
the rhyming words, Have the class
supply them. Then guide two
groups to take turns reciting the
rhyme as the other group supplies
only the rhyming words.
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LINGUISTIC FOCUS: REVIEW
It's a (chair).
chair, table, desk

LINGUISTIC FOCUS: NEW
what's (this, that)?
a flag, the floor

HMATERIALS
The hand puppet, Flick
A picture of a rabbit (B-37)
A picture of a flag (M-30)

DO YOU REMEMBER?

Have Flick ask questions to see
how many objects the class can
jdentify from memory. Be sure
Flick touches the object if he
asks, What's this?, and points to
the object if he asks, What's
that? Call on individuals to
respond.

F1: (touching a chair)
What's this?

P1: 1It's a chair.

F1: (pointing to a tablej
What's that?

P2: It's a table.

WHAT™S (THIS, THAT)?

Ta11 the class that now it is
Flick's turn to give some an-
swers. Touch or point to one
object at a time and guide a
small aroup tG do the same.
Each time, ask the appropriate
question, What's this? cr What's
that? Have the group repea
the question after you. HYelp
Flick respond.

T: (touching a chair)
What's this?

Gl: (touching the chair)
What's this?

F1: It's a chair.

T: (pointing to a table)
What's that?

Gl: (pointing to a table)
what's that?

F1: 1It's a table.

Tell the class that Flick wants
to name two more objects he knows.
Have Flick point to each object
and te11 what it is. Call on

the class, groups and individuals
to repeat Flick's statements.

Fi: It's a (flag).
C: It'sa i?lag).
Point to the flag and the floor

and guide the class to ask Flick
to identify the objects again.

C: (pointing to the floor)
What's that?
Fl1: It's the floor.

TRAYFE TIME

Recite the counting rhyme below
with the class. Substitute a
pupil's name for the word rabbit,
and have that pupil and another
pantomine the action.

1,2, 3,4, 5.
I caught (Joe) alive.
6, 7, 8, 9, 10:
I let (gimj go again.
FHY§TCK['FTTNE§§':'RHYTHM‘
Fave the class extend their ams
to each side, then touch their
shoulders and return their arms
to the spread out position.
Each time shoulders are touched;
have them count together in

rhythm.
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MATERIALS
A picture of a flag (M-30)
The hand puppet, Flick

NAMING GAME - WHAT'S (THIS, THAT)?

Divide the pupils into "guestion
teams and "answer" teams. Have
each member of the "question"
team ask a member of the "answer"
team to identifv an object they
have been using in the language
class. If a pupil answers the
question correctly, he scores a
point for the "answar" team. If
he fails to answer correctly,
the "question" team scores a
point. Be sure members of the
"question” team touch the object
if they use What's this? and
po1nt to the object if they use
What's that?

& FLAG. HE FLOOR.

Have a volunteer ask questions
rabout objects he points to or
touches in the classroom. Flick
answers the questions, sometimes
correctly and sometimes incor-
rectly. Guide the class to say,
Yes and repeat the answer if it
is correct. Have them say, No
and give the correct answer if
Flick makes a mistake.

P1: (touching the chair)
What's this?

F1: It's a (table).

C: No. It's a chair.

P1: (pointing to a flag)
What's that?

F1: It's a flag.

C: (with the teacher's help)
Yes. It's a flag.

A WINDOW. A WALL.

As a leader points to various

objects in the classroom, have

Flick name each of them. Guide

the leader to also include a

window, a wall, and a door. As in
the previous activity, have the class
echo Flick's statement or correct
him if he is wrong.

F1: {as Pupil 1 points to a flag)
That's a flag.

C: Yes. That's & Tlag.

F1: (as Pupil 1 points to a
window
That's a (door).

C: (with the Teacher;s help)
No. That's. a window.

Choose -two pupils and have them
stand at different chairs, or
near different windows, doors,
flags, walls, tables, etc. Guide
them to exchange questions and
answers about the objects they
are near.

P1: (touching his chair)
What's this?
P2: (with the teacher's help)

That's a chair.
(pointing to Pupil 1's chair)

What's that?
P1: (with the teacher's help)
This is a chair.

Continue in tne same manner with
other pairs of pupils.
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LINGUISTIC FOCUS: REVIEW
(This, That)'s (a, the) (door).
window, wall, door

LINGUISTIC FOCUS: NEW
Yes, it is. No, it's not.
pencil, pen
a piece of paper

MATERIALS

Pictures of a window, a wall,
a chair (H-18), a flag (M-30),
a floor, a table (H-32), a
desk

A bag; pancils, pens, pieces of
paper

The hand puppet, Flick

S, # (DOOR).
Place pictures of familiar objects
along each side of a table. As
the class watches, have individuals
move along one side and identify
the objects on both sides of the
table, contrasting This and That.

P1: (touching a “window")
This is a window.
(pointing to a "door" on the
opposite side of the table)
That's a door.

Continue review of the statements
above, by having volunteers moving
around the room in order to con-
trast This and That claarly as
they identify familiar objects.

GRAB B/AG - PENCIL, PEN, PAPER
In view of the pupils, place sev-
eral pencils, pens, and pieces

of paper in a bag. Take hold of the

objects, one at a time, as the
class asks, "What's that?" Take
the objects out and identify them.

T: (teacher selects a pencil)

C: What's that?

T: (taking out the pencil)
This is a pencil.

After identifying each object,

give the bag tc a pupil and have
him select objects one at a time.
Ls he secretly selects an object,

have him ask, "What's this?"
Call on volunteers to try to
guess what the objects are.

P1: (selecting a piece of paper)
What's this?

P2: That's a (pen).

P1: No. .

P3: That's a (pencil).

P1: (taking out the object)
No. It's a picce of paper.

FUN WITH SOUNDS

Have tha class say this and disc
after you. Help them pronounce
correctly the following words.
Then guide a group to repeat the
words while another listens for
jnitial sound differences.

this-disc than-Dan those-doze

that-dad they-day then-den
YES, IT IS. NO, 11'S NOT

3 ’ .
As Fiick turns his head, a pupil
hides an object behind his back.
Then Flick tries to guess what
the object is. Guide the class
to say if he guesses correctly.

P1: (hiding a pencil)
F1: Is it a (pen)?
C: (with the teacher's help)
No, it's not.
F1: It is a pencil?
C: (with the teacher's help)
Yes, it is.
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LINGUISTIC FOCUS: REVIEW
Yes, it is. No, it's not.
pencil, pen, a piece of paper

LINGUISTIC FOCUS: NEW
Is (this, that) a (book)?
book, basket, crayon

MATERIALS
A book (M-12), a crayon, paper
A hasket [waste basket and
other)

Sets of pencils, pens, books, and

crayons (varying numbers to
ten

YES, IT IS. - NO, IT'S ROT.
Using famiTiar objects ask, "Is
this a (chair)?" and "Is that a
(pencil)?™ Guide the class,
groups and individuals to respond
appropriately.

T: (pointing to a chair)
Is that a chair?
C: Yes, it is.
T: (touching a book)
Is this a (table)?
Gl: No, it's not.

Introduce basket and crayon in the
same manner.

1S (THIS, THAT) A (WALL)?
Choose two teams, a Teader for
each, and a scorekeeper. Have

the leaders come to the front and
direct their questions, one at a
time, to the opposite team. If
the team snswers correctly, the
scorekeeper gives them a point

by drawing a "stick" on the chalk-
board. If the answer is incorrect,
the leader directs the same Gues-
tion to his team. Be sure the
leaders touch the object when they
use this, and point to it when
they use that.

P1: (touching a wall)
Is this a (window)?

T2: No, it's not.

P1: Is this a wall?

T1: Yes, it is.

At the end of the game, have the
class count the "sticks" or points
each team has accumulated.

FUN WITH SDUNDS

Contrast the /s/ sound ‘and the
/z/ sounds in initial and final

position. To help pupils pro-
duce the /z/ sound, compare it
to the buzzing of the bee.

sue-zoo bus-buzz
sewn-zone fuss-fuzz

sink-zinc 1loose-lose

sip-zip  close (adj.)-close (v)
WHAT GOES TOGETHER?

Have the class repeat after you
the names of three objects you
hold up or point to, such as a
pen, a book, and a crayon. Call
on a volunteer to touch the two
objects which go together and
identify each. Continue with
other sets.

basket, crayon, pencil
Frank, Joe,xMary
table, window, chair
basket, floor, wall
Linda, paper, Dianc

CAN YOU COURT?

Call on volunteers to count var-
ious sets (numbering not more
than ten) of pens, pencils, books
and crayons.
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LINGUISTIC FOCUS: REVIEW
Is (this, that) a (ggg)?
what's (this, that)

(This, That)'s a (pen).
Yes, it is. No, i%TE)not.

MATERIALS

Sets of three or more familiar
objects such as pieces of
paper, pens, pencils, etc.

A bag

Pictures of a chair and other
familiar objects

The hand puppets, Flick and %
Flock ;

!S lﬂ!s N (pEN,;

Show, one at a time, several
pieces of paper and one pencil.
Each time ask, "Is this a piece
of paper?”

(holding a piece of paper)

Is this a piece of paper?
Yes, it fs.

(holding a pencil)

Is this a piece of paper?
No, it's not. It's a pencil.

Q I 3

Then after a volunteer touches all
the objects which are alike, ask
another pupil to count them. Con-
tinue with other objects such

as three pens and one crayon, etc.

‘!ng, iHhi; S A (CRKYGN,

Put some familiar objects, such as
crayons, pencils, and pens in a bag.
Have a leader take out the objects
one at a time, and call on volun-
teers to identify them.

P1: (selecting a crayon)
What's this?

p2: That's a crayon.

P1: (selecting a pencil)
What's this?

P3: That's a pencil.

After all the objects have been
taken out of the bag and iden-
tified, ask a volunteer to place

all the similar objects together
and count them.

WHIT GOES TOGETHER?

Show a set of objects or pic-
tures of objects such as.a pen,
a piece of paper and a chair.
Choose a girl to be Flock and
have her touch and identify the
objects before selecting the
two which go together. As she u
holds them up, explain why they :
go together, Continue, using
other sets of objects and calling
on new volunteers.

p: (touching each object)
Pen, paper, chair.

T: Pick un the ones that go
together and name them.

p: (picking up two objects)
Pen, paper.

T: (while pantomiming)
Pen and paper go together be-
cause we write on paper with

a pen.

Place a set of objects, such as
three crayons and one book, in
the center of a seated circle.
fsk a volunteer to be Flick and
have him touch each object while
the class names them. Then have
Flick pick up and name all the
objects which go together.




4

Ao ESOL-SESD LESSON 2|

CURRTICULUR To Support Language Arts Programs in Teaching English .
to Speakers of Other Languages
DEVELOPMENT and in Teaching Standard English as a Second Dialect

Eande Jul & 'l

T

LINGUISTIC FOCUS: REVIEW
Is (this, that) a (crayon)?
book, basket, crayon

LINGUISTIC FOCUS: NEW
It's (blue).
red, bTue, black

MATERIALS

A rad, blue, and black color
chin, stick, flag, book,
crayen

Color cards - black (D-1),
blue (D-2), red (D-8),

Familiar objects, such as a
baskct, a book, etc.

IT'S (RED, BLUE, BLACK).

Show, one at a time, a red color
chip, a red stick, a red color
card, a red flag (made with con-
struction paver and a tonque de-
pressor), a red book, etc. Ask,
"What color is this?" and guide
the pupils to answer.

T: (showing a red color chip)
What color is this?

C: (with the teacher's help)
It's red.

Using a variety of familiar ob-
jects, introduce blue and black
in the same manner. Then mix
the different colored objects
and eclicit their color from
individuals.

T: (showing a blue color chip)
What color is this?

P1: It's blue.

T: (showing a red color chip)
What color is this?

P1: It's red.

THIS, { i ?
Cali on a punil to either touch

an object and ask, "Is this a

(pen)?" or point to an object and
ask, "Is that a (flag)?" He may
say something silly by naming the
object incorrectly. Have him

choose a volunteer to reply. The
volunteer becomes the questioner.

P1: (pointing at a book)
Is that a bock?

P2: Yes, it is.

P2: (touching the basket)
Is this a crayon?

P3: No, it's not.

FUN WITH SOUNDS

Have grouns of pupils stand and
listen while you say the words
below. Guide them to repeat each
nair after you. If the words are
different, tall them to raise
both hands. If the words are the
same, they raise only one hand.

fool pool pull suit look
full pool pool soot look

GEME - THE ELF AND THE
STOREKEEPER
“Have a "storekeeper” sit in the
middle of a seated circle. Place
familiar red, blue and black ob-
jects on the floor (storekeeper's
shelf) so that all the objects of
a kind are together. As the
"storekeeper" naps, an elf comes
in and puts all the objects of the
same color together. When the
"storekeeper" wakes up, he finds
pencils with baskets, books with
crayons, etc. Guide him to re-
arrange the cbjects as they were
before. As he does so, he iden-
tifies cach object and tells its
color.
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LINGUISTIC FOCUS: REVIEW
It's (blue).
red, blue, black

LINGUISTIC FOCUS: NEW
What color is (this, that)?
green, yelioyw

MATERIALS
Color cards - black (D-1), blue
(D~2), green (D-4), red (D-8),
yellow ?D-IO)
Rad, yellow and green chalk
The hand puppet, Flick

REMEMBERING - RED, BLUE, BLACK
Hold red, blue and black color
cards so only you can see the
color. After a pupil selects a
card, show it and ask, "What
color is that?" Mix the cards
and call on another pupil.

T: What color is that?
P1: It's (blue).

IT'S (GREEN, YELLOW).

Tnclude green and yellow color
cards with the others. This time
simply turn the color cards one
at a time toward the class. Have
the class, groups and individuals
respond with It's (blue)., etc.
When a new color appears, model
the response.

T: 1It's (green

What color
C: It's (gree
Gl: It's (gree
P1: It's (

i

is this?

=13
-

i

Then elicit all the colors presen-
ted thus far. Indicate the coior
by touching or pointing to red,
blue, black, green and yellow
objects and articles of clothing.

WHAT COLOR IS (THAT, THIS)?

Tell the class they are going to
quiz Flick on his colors. Choose
a pupil to be Flick. Place the
color cards on the chalk ledge,

then point to one color at a time
as the class repeats after you,
"What color is that?" Have Flick
reply, "It's (red)." Choose a new
Flick. Ask a pupil to indicate the
color &y holding up one card at

a time as groups and individuals
ask, "What color is (this, that)?"

P1: (with the teacher's help)
what color is (this)?

F1: It's (yellow).
FON WITH SOUNDS

Have small groups stand, one at a
time. Guide them to pronounce
after you the pairs of words be-
low. If the words are the same,
they are to raise their hands.

If the words are different, they
are to keep their arms folded.

yellow-jello yellow-yellow

yet-jet year-jeer
year-year yet-yet
CHALK FUN

Draw three circles, one above the
other, on the board.. Ask a pupil
to color the top circle red, an-
other to color the middle circle
yellow, and a third pupil to color
the bottom circle green. Guide
pairs of pupils in question-answer
exchanges about the color of each
circle. Sketchta-tréffic light
around the circles. Discuss and
pantomime what the colors mean.
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LINGUISTIC FOCUS: REVIEW
What color is (this, that)?
green, yellow

LINGUISTIC FOCUS: NEW
(This, That)'s (green).

(yeriow) and (green

MATERIALS
The handpuppet, Flick
Red, blue, black, green and
yellow crayons, flags (con-
struction paper glued to
tongue depressors), books

Color Chips (all familiar colors)

brown, orange A bag
{THIS, THAT)'S (GREEN). GRAB B/AG SURPRISE

Have two teams sit Tacing each
other. Give each pupil a yellow,
bluc, yreen, black or red crayon.
Guide Flick to ask, "What color
1s this?” and "What color is that?”
first to a pupil on ome team,
then to a pupil on the other
team. Be sure Flick and the
responding pupil touch the crayon
when they use this, and point

to it when they use that.

F1: (touching P1's crayon)
Hh?t golzr is ghis?

P1: This is (green).

F1: (pointing to another's crayon)
What color is that?

P2: That's (xellow).

Wmﬂﬁ??m
splay objects, such as crayons,

flags and books in familiar colors.
Choose a pupil to be Flick. Call on
volunteers, one at a time, to

point or touch one of the objects
and to alternate asking, What color
is this? and What color is that?
Continue, giving other individuals

a turn to be Flick.

P1: (touching a book)
What color is this?

F1: That's (red).

P2: (pointing to a flag)
What color is that?

Fi: That's (blue).

Put an assortment of Color Chips

in a small bag. Choose two pupils

to come up and have each take a
Coior Chip from the bag. Guide
the pupils to identify their own
Color Chip and the one held

by their partner.

P1: This is (yellow) and that's

(green).
P2: This is (green) and that's
(yallow).

Continue with other pairs of pu-

pils. Introduce brown and oran
g tﬁg

during the activity, helpin

pupils make appropriate statements.

MEMORY FON

Have one volunteer at a time name

all the color words he can in
twenty seconds. For each color,
a scorekeeper draws a "stick" on
the board, then counts them.

COLOR GAME - LISTENING
Say the words below. Have the
pupils raise their hands and re-

peat when they hear a color word.

clown gown town brown

seen bean green Kkeen
chew blue drew you
sack back black pack
singe hinge fringe orange
mellow ellow

jello yellow

{
Hu‘«wx«r N s
.
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LINGUISTIC FOCUS: REVIEW
This is (red) and that's (blue)
Yes, it is. No, it's not.

(yellow) and (green)
brown, orange

LINGUISTIC FOCUS: NEW
Is {i:is, that) (orange)?

MATERIALS

Color cards - black (D-1), blue
(D-2), brown (D-3), green
(D-4), orange {D-6), purple
(D-7), red (D-8), white (D-9),
yellow (D-10)

Lol1ipops (construction paper
glued to tongue depressors)

P T TP T L T N I NI T T T U

white, purple Bi-colored paper circles %
THIS IS (RED) AND TRAT'S (BLUE). §THTSI'THKTTTS'(REDT‘AEE'IEIUETT
how bi-colored circles one at a

Place the color cards along the
chalkledge, turned away from the
class. Choose two pupils to come
to the front cf the room. When
you clap, have each pupil tum a
cc~d around. Guide each pupil

an SAAnsd<sL.

to identify nis own colev card
and the one heid by his partner.
Continue with two new players.

P1: This is (red) and that's
(biue).

P2: This is (blue) and that's
(red).

Include white anu purple color
cards also. When the new colors
appear, guide the pupils to make
the appropriate statement.

S (tHIS, THA P ?

isplay a few {olT1ipops In assor-
ted colors. Call on two pupils to
take one lollipop apiece. Help
one pupil at a time ask a question
about his lollipop or about the
one thz other pupii has. The
quastions may be directed to the
class, grouns or individuals.
Choose new players to continue.

P1: Is (this) (yellow)?
C: VYes, 1t is.
P2: Is (that) (green)?

C: No, 77"s not. It's (orange).

time. @Guide the class, groups
and individuals to name the coiors.

T: What color is (this)?
C: That's (rec) and (blue).

Have a pupil sit in the middle of a
seated circle and hold all the
lol1ipops. As he drops the lol1li-
pops one by one, guide the class

to chant the rhyme below.

Let's all look at (Andy, Sandy)
Who has many sticks of candy!
Hurry and drop your 1ol11ipops
1-2-3, and then (he, she) stops!

| T\ NP | T

Tell the pupil in the middle to
close his eyes. A volunteer takes
one of his lol1ipops and hides it
behind his back. The pupil in the
middle opens his eyes and tries to
guess what ccior is missing. Then
the pupil hiding the 1011ipop holds
it up, repeats the color, then
takes a turn in the middle.

DRAW _AND COLOR

Have the pupils draw four round
lo11ipops on newsprint, using
colors to show their favorite
flavors. Call eon volunteers to
tell the coiors of their lollipops.
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LINGUISTIC FOCUS: REVIEW
Is (this, that) (guggle)?
all colors learned

LINGUISTIC FOCUS: NEW
(This, That, It)'s not a (flag).
(Ih1s, That, It)'s not (red).

MATERIALS
Color cards - black (D-1), blue
(D-2), brown (D-3), green
(D-4), orange (D-6), purple
(D-7), red (D-8), white (D-9),
yellow (D-10)
Color Chips (all familiar colors)

S, THAT, I1)'S 'PEN) .
ide a pupil to ask questions
to help the class guess what the
teacher's chalk drawing will be.

T: (beginning her sketch with
a vertical line |)

P1: 1Is that a pencil?

T: (shaking her head "No")

C: ho. That's not & pencil.

T: (adding ancther line )

P1: Is that a chair?

T: (shaking her head "No*)

C: No. That's not a chair.

T: (completing a flag =)

P1: Is that a flag?

T: (nodding her head "Yes")

C: Yes. That's a flag.

Continue with sketches, such as a
door i , a chair %: , a book r?
€:c., to give practice of That's
not a (pen). and It's not a (pen).

} 2 .
Have a pupii %gi; a color card so

only he can see it. Help him name
two colors he does not have as
clues for 2 volunteer who tries

to oguess the color being held.

P1: This is not gblue).)
This is not !ellow .

What color is this?

P2: It's (orangg).
Pl: No, 1t"s not (orange) .
p2: It's (green).

P1: Yes, 1t"s (green).

19 $
Es a pup;; EO;ZS three color cards

so only he can see them, he names
cne of the colors. Then he raises
any one card at a time as the class,
groups and individuals guess if it
ijs the color he stated. Continue
with a new player.

P1: {Red).
raising a color card)
C: Is that (red)?
P1: Mo, it's not.
(showing the color card)
It's (blue).
(raising another card)
C: Is that (red)?
P1: (showing the color card)
Yes, it is.

COLOR MATCH :

Give each pupil a set of Color Chips.
Tell the class you are geing to talk
about things in the room. When

they hear the name of a color, they
are to hold up the correct color
chip and repeat the color word. Then
have pupils make up similar
sentences.

T: The (flag) is (green).

C: (hold ?g up a 2ggggg_) chip)
Green).

T: The (book) is (red) and
blue). .

C: (hoTding up a (red) and
(blue) chip)
(Red) and (blue).
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LINGUISTIC FOCUS: REVIEW

(This, That, It) is nct {a) {pen).

(This, That, It) is not (red).

LINGUISTIC FOCUS: NEW
Is this the same color as that?
What is it?

MATERIALS
Farmiliar objects, such as a pen,
a book, a crayon, etc.
I bag, a box
Color cards
Sheets of construction paper
in assorted colors

(THIS, THAT, IT) IS NOT (GREEN].

As the class close their ayes, have
a pupil put a crayon in a bag then
call on voluntears to say a color
name. Each time, the pupil says
whether or not the crayon is that
color. The volunteer guessing
correctly takes the next turn.

P1: (Orange).

P2: (This? is not (orange).

P3: (BTue).

P2: (showing a blue crayon)
This is blue.

WeAT IS 117

Ais the cTass close their eyes,
have a leader partially cover a
familiar object so only a part of
it shows. Guide him to say two
things that the objact is not be-
fore the class asks, "What is it?"
Next, the leader asks a pupil to
guess what the cbject is. Then
the object is uncovered and the
volunteer becomes the new leader.

P1: (pointing to a partially
covered pen?il) )
It's not a (flag).
It’s not a (crayon).

C: (with the teachcr's help)
What {s it?

P2: 1I%'s a pencii.

COLOR SURPRISE

Place a pile of color cards face
down. As one pupil takes an object

from 2 box, a vclunteer picks up a
color card and holds it up. The
first pupil asks the class if hi-
object is the same color as the
color card. The second pupil names
both colors. If the colors do not
match, the players try again to
match them before choosing two new
players. When the colors match,
the players may hop three times.

P1: (holding up a blue book)

P2: (showing a red color card)

P1: Is this the same color as that?
C: Mo, it's not.

P2: This is red and that's blue.

COLOR MATCH

As you Tay constiruction paper in
assorted colors on the floor, elt-
cit their color. Put out objects
of various colors. Have one pupil
at a time take an object, tell its
color, and place it on paper of the
same color. As he points to the
object and paper, guide the class
to ask if they are the same color.

Green), (red), etc.
picking up a red pencil and
with the teacher's help)
This pencil is red.
(placing it on red paper
C: (with the teacher's help
Is this the same color as
that?
Pi: Yes, it is.

T: {lays down construction paper)
C:
P1: (

s st At kNbed  dyBent ! oa thee e Lo
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LINGUISTIC FOCUS: NEW
They’re {books).

HATERIALS
Books, chairs, crayons, pencils,
desks; a large cardboard box
The hand puppet, Flock

THEY'RE (BOOKS).

Begin by having the class, groups,
and individuals answer questions
about one familiar object. Then
guide them to answer questions
about several objects which have
plurals ending in the sound /s/

as in desks, caps, tops.

T: (referring to one object)
What's (this, that)?

C: It's a (book).

T: (referring to several
objects)
What are (these, those)?

C: (with the teacher's help)

They*re (books).
WHAT'S IN THE BOX?

As the class close their eyes, put

objects in a larze cardboard box.
Call on one volunteer at a time to
pick up several chjects of a kind
and show them. Guide him to say
what they are. Use objects whose
plurals end in the sound /z/ as

in pens, chairs, tables.

T: What's in the box?
P1: (holding up pencils)
They're pencils.

T: What's in the box?
P2: (holding up crayons)
They're crayons.

TAND UP - SIT DOWN
Introduce the hand puppet, Flock.
Have her explain to the class
that she would 1ike to teach them
a game. The pupils must stand
and repeat what Flock says if it

ijs plural, or remain seated and
silent if it is singular. Use
objects whose plurals end in a
separate syllable.

F1: (pointing to brushes)
They're brushes.

€: (stand)
They're brushes.

F1: (pointing to a book)
It's a book.

C: (remain silent and seated)

FUN WITH SOUNDS

Pronounce books, pencils and
brushes. Ask the class to repeat
the words and listen for the plu-
ral endings. Guide the class to
make the final sounds. !lodel the
words below, and have the class
pronounce them after you.

books pencils brushes

desks chairs boxes

baskets pens glasses

paints floors lunches

blocks tables classes
CHALK TALK

Have the class stand. Draw sev-
eral desks, several chairs, etc.,
on the board. Call on volunteers
to guess what you have drawn. If
the guess is correct, the pupil
may sit down. Continue until

the whole class is seated.

T: (pointing to drawn chairs)
What are those?

P1: They're chairs.
(sits down)
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LINGUISTIC FOCUS: REVIEW
They're (books).

LINGUISTIC FOCUS: NEW
What are (these, those)?
apples, bananas, grapes

MATERIALS
Apples, bananas, grapes or pic-
tures - apples, bananas (E-2),
grapes (E-5)
The hand puppet, Flock
A box

FUN WITH SOUNDS

Read through the following list
of plurals, pointing out the dif-
ferent ending sounds to the class.
Some words sound 1ike a smake at
the end /s/, and some sound like
a bee /z/. Have pupils repeat
each word.

desks pencils bananas
walls books apples
baskets papers grapes
brushes windows crayons

WHAT ARE THESE?

Put apples on the desk. Ask,
"What are these?" Guide the
class and groups to repeat the
answer after you.

T: HKhat are these?
They're apples.
C: They're apples.

Using the same procedure, intro-
duce bananas and grapes. Then
select three wideiy separated
pupil's desks, and place one kind
of fruit on each. Stand at one
of these desks.

T: (touching the fruit on a
desk)
What are these?

P1: They're apples.

T: (pointing to the fruit on
another desk)
What are those?

P1: They're bananas.

Continue, moving the fruit, so
that each child has a chance to
have some on his desk.

ASK_FLOCK

Say that Flock wants the class to
teach her the names of the fruit.
Have the class divide into two
groups and sit facing each other.
Give one group at a time one kind
of fruit, and guide exchanges such
as the following between the. two

groups.

Gl1: (pointing to the fruit)
What are those?

G2: They're (apples).

G1: (touching the fruit;
What are these?

F1: They're (apples).

After the pattern is established,
choose various pupfls to be Flock.

TOUCH TIME

Call two volunteers up to the
front. Have one pupil close his
eyes while the other pupil puts
several apples, several bananas,
etc., into a box. Guide the

following exchange.

P1: (holding out the box)
What are these?

P2: (feeling the fruit with his
eyes closed)
They're (apples).

P1: (showing the class)
They're (apples).

e
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LINGUISTIC FOCUS: REVIEW
What are (these, those)?
apples, bananas, grapes

LINGUISTIC FOCUS: NEW
(These, Those) are (grapes).

oranges, pears, cherries

MATERIALS
A shallow bowl; a box
Apples, bananas, grapes, oranges,
pears, cherries
The hand puppet, Flock
A deep pie tin with a removable
crust-like cover

LET'S;ﬂQKE A CENTERPTECE!

Place all the fruit, both famil-
jar and new, on the desk near an
empty, shallow bowl. Then choose
a pupil to select a fruit and put
it in the bowl. As he does so,
have him name the fruit. If the
fruit is new, mcdel the response
for him.

P1: (placing bananas in the
bowl)
They're bananas.

P2: (placing cherries in the
bowl)

T: They're cherries.

P2: They're cherries.

After several pieces of fruit
have been placed in the bowl and
identified, choose individuals,
one at a time, to remove the
fruit from the bowl and name it.
Repeat the procedure above until
all the pupils have had a turn.

TOUCH AND TELL

Call on a volunteer to close his
eyes at his seat. Have another
pupil place several apples or
several bananas, etc., on the
volunteer's desk. Tell the
volunteer to feel the fruit and
guess what it {is.

P1: What are these?
p2: (feeling the fruit)
These are (apples).

Choose two new pupils to continue
the game.

LET'S COUNT FRUIT

Ask a pupil to select several of
his favorite fruit. As he puts
them into a box, one at a time,
have him count. After he empties
the box, let him choose a pupil
who must put a given number of
fruit in the box and count.

SIMPLE SIMON
Teach the class the following
verse of Simple Simon.

Simple Stmon met a pieman,
Going to the fair;

Says Simple Simon to the pieman
" et me taste your ware."

Help the class dramatize the poem
by choosing one pupil to be Simple
Simon and another to be the pieman.

Direct the pieman to put one of
the six kinds of fruit into the
pie tin secretly. Guide the class
to say the first three lines,
Simple Simon the last. Then the
pieman opens the pie to show its
contents.

sS: (holding up cherries)
What are these?
C: Those are cherries.

Continue, calling on different
pupils to play the parts.
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LINGUISTIC FOCUS: REVIEW
(These, Those) are (pears).
oranges, pears, cherries

LINGUISTIC FOCUS: NEW
Yes, they are. No, they're not.
lemons, 1imes

MATERIALS
Apples, bananas, oranges, grapes
pears, cherries, lemons, limes
A paper bag
R picture eof a robin

NEAR AND FAR

Place pairs of identical fruit
around the room. Guide one group
to name a pair of fruit near them.
Help another group identify a pair
of fruit far from them. Introduce
lemons and limes during the game.

Gl: (standing near apples)
These are apples.

G2: (pointing to lemons)
Those are lemons.

STAND UP FOR FRUIT

Say the names of various familiar
fruit and objects. When a fruit
is named, the class must stand
and repeat its name.

WHAT'S IN THE BAG?

Put a pair of identical fruit in-
to a bag. Hold it closed as a pu-
pil feels the fruit shapes within.
Then ask, "Are these (pears)?" If
the pupil thinks they are, guide
him to nod and respond with the
class, "Yes, they are." If he be-
lieves they're not (pears), guide
him to shake his head and respond,
“No, they're not. They're (limes).”
Then he takes the fruit and shows
it. Continue, eliciting positive
and negative responses varying

the fruit placed in the bag.

T: (holding the bag)

Are these (oranges)?
P1: (nodding, cuing the class

to respond also)
Yes, they are.
(shoving the fruit)

GUESS WHAT

Ask a leader to think of a set of
identical fruit or objects. Pupils
try to guess what he is thinking
of. The one responding correctly
becomes the next leader.

P2: Windows?

P1: No, they're not.
P3: Pencils?

P1: Yes, they are.

FUN WITH SOUNDS

Contrast initial and final "1"
sounds. Have the class say after
you each word beginning with "i1"
and then the words ending in "1."

‘iemon loaf  meal pill
lime lost till doll
long lady tell tool

LITTLE ROBIN REDBREAST

Give practice in the pronunciation
of final "1" by teaching the poem
below. Use an appropriate picture
and gestures.

Little Robin Redbreast sat upon
a rail; (thumb and iittle finger up)
Niddle-naddle went his head
(move thumb)
And wiggle-waggle went his tail.
(move 1ittle finger)

Y b T T T T T N T T
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LIfIGUISTIC FOCUS: REVIEY
Yes, they are.
Ho, tney're not.
lemons, limes

LINGUISTIC FOCUS: HEM
Are (these, those) (lemons)?
(These, Those) are not fruit.

MATERIALS
Pictures of apples, pears,
bananas (E-2), cherries (E-3),
grapes (E-5), lemons (E-6),
limes (E-7), oranges (E-8)
The hand puppet, Flock
Familiar classroom objects

FUN WITH SOUNDS

Pronounce they, pointing to the
position of your tongue between
your teeth. !lave the pupils re-
peat the followina contrasting
word pairs after you.

than-Dan then-den
they-day there-dare
those-doze  though-dough

ARE THESE APPLES?

Present Flock to the class.

Guide the pupils to ask her ques-
tions, to see if she knows the
names of the fruit.

T: Are these (apples)?
C: Are these (apples)?
F1: Yes, they are.

Gl: Are those (lemons)?
Fi: No, they're not.

P1: Are those (cherries)?
F1: Yes, they are.

FRUIT

Have a group stand around a

table on which are placed a group
of fruit pictures and a group of
familiar objects.

T: (touching the fruit)
These are fruit.

G: These are fruit.

T: (pointing to the objects)
Those are not fruit.

G: Those are not fruit.

Continue with groups and individ-
uals. Include also such exchanges
as the following.

P1: These are (apples).
Are these fruit?

P2: Yes, they are.

P3: Those are (pencils).
Are those fruit?

P4: No, they're not.

YES, THEY ARE,

Choose a leader to come to the
front of the room as the other
pupils line up side by side in the
back of the room. Have the lead-
er question one pupil at a time
about the identity of plural ob-
jects in the room. After he an-
sviers, with guidance if necessary,
tell the pupil to take a giant
step toward the leader.

P1: (referring to apples)
Are these apples?
P2: Yes, they are.
(takes a giant step forward)

Have the pupil who reaches the
questioner first take his place.

DRAKING FUN

Guide the class to draw and color
four fruit. As a pupil shows his
paper, have him ask the class,
"Uhat color is (this, that)?"
Guide the response,'lIt's (red)."”




“@a>  [ESOL-SESD LESSON 3]

CURRICUL
To Support Language Arts Programs in Teaching English
to Speakers of Other Languages
?EFELOPMFNT and in Teaching Standard English as a Second Dialect

LINGUISTIC FOCUS: REVIEM
(It's, They're) (a pear, pears).
It's (red).

LINGUISTIC FOCUS: MEM
They're the (same. same color).

They're not the (same, same color).

MATERIALS
Apples, bananas, cherries,
limes, and oranges or
pictures of them
Two bags

THESE - THOSE

Put some oranges on one end of a
table and a group of apples on the
other end. Guide a pupil to touch
or point to one group at a time
and ask individuals to identify
the fruit. Continue, usina aroups
of other familiar fruits and
calling on new volunteers.

P1: (touching apples)
Hhat are these?
P2: They're apples.

THE SAME - MOT THE SAME

As the class close their eyes,
take two bags and place a fruit
in each. Have a pupil put a hand
in each bag and feel the contents.
Guide the class to ask him what
the fruit are. He auesses, then
shows the fruit. Help the class
state whether or not the fruit
are the same.

C: (the teacher touches a bag)
WYhat's this?

P1: It's an (apple).

C: (the teacher points to the
other bag)
Hhat's that?

P1: It's an (orange).

C: (viewing the apple and oranage)
They're not the same.

HHAT COLOR?
Hand out at random pictures of fa-
miliar fruits. Have a volunteer

call on two pupils. That pair
stands, showina their pictures as
the volunteer asks for the colors
of the fruit. Then elicit vhether
or not the colors are the same.

P1: (touching one picture)
Hhat color is this?

P2: 1It's (yellow).

P1: (pointing to the other)
hat color is that?

P2: 1It's (yellow).

T: Are they the same color?

C: (with the teacher’s help)
Yes, they're the same color.

FUA WITH SARDS

Pronounce pairs of fruit names in
sinaular and plural forms, such

as cherry-cherries, apple-apnles.
Ask the class, then individuals to
identify pairs that are the same
and those that are not the same.

T: Are these the same?
Cherry, cherries.

C: Ho, they're not the same.

T: Are these the same?
Cherry, cherry.

C: Yes, they're the same.

IHITIAL AHD FIMAL "L"

Have the class repeat after you
each pair of words below and say
whether or not they are the same.

Toaf-fool
nill-pill

Tow--Tow
pull-loop

peel-leap
lime-1ime
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LINGUISTIC FOCUS: REVIEW
Are (these, those) (pencils)?
(These, Those) are not fruit.

LINGUISTIC FOCUS: NEW

They're (big).
big, little

MATERIALS
The hand puppet, Flick
Crayons and paper .
Familiar classroom objects

ROUND ROBIN - ARE THESE (PENS)?
Have the class sit in a circle.
Guide a pupil to hold up several

pencils, point to several apples,

etc., then ask the pupil next to
him, "Are (these) (pencils)?"
After the response, have Pupil 1
also ask Pupil 2, "Are (these)
fruit?" Then Pup1l 2 continues
the game eliciting positive and
negative responses.

P1: (holding several pencils)
What are these?

P2: These are pencils.

P1: (pointing to the pencils)
Are those fruit?

P2: Those are not fruit.

FUN WITH SOUNDS

Pronounce the following words in
pairs, stressing the difference
in the middle sound. Have the
pupils repeat each pair after
you.

mi tt-meet dip-deep
fit-feet sip-seep
sit-seat slip-sleep

BIG AND LITTLE

Contrast side by side big and
little chairs, teacher's and pu-
pils' shoes, etc., to produce
the concepts of big and little.
Point to the big chairs and ask
whether they're big or little
Model the response.

T: Are these chairs big or
little?

They’re (bi
They're (big )
Continue eliciting both big and

little in the responses from the
class, groups and individuals.

QUESTION AND ANSWER

Have Flick ask the class about
the sizes of various classroom
objects, using objects in both
the singular and the plural.

F1: Are these (desks) big or
little?

. C: They're (11ttle)
F1: 1Is this (desk) big or little?

C: It's (big).

Continue, having Flick question
groups and individuals. Guide
pupils to act out their answvers
as they say them.

DRAWING BIG AND LITTLE

Guide each pupil to put his hand
on the upper left hand corner of
a piece of paper. Have him draw
a big red stick, a little blue
circle, etc., in that spot. Con-
tinue asking the ?upils to draw
and color big or little objects,
moving from left to right. Call
on volunteers to tell what things
they have drawn and where, on the
right or left side of the paper.
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MATERIALS
A blindfold ;
The hand puppets, Flick and .
Flock
Familiar objects

LLIGUISTIC FOCUS: REVIEY
They're (Lig).
big, little

LIGGUISTIC FGCUS: il
(Is, Are) (this, these) (chairs)
(big) or (little)?
fat, thin

throw-tow  threw-true three-tree
thick-tick thank-tank thin-tin

TOUCH _AND TELL

Blindfold pupils, one at a time,
and place two groups of objects
in front of them, one group of
familiar big objects and one
group of their small counter-
parts. Place the pupil’s hand
on one group and then the other,

ASKI#G QUESTIOMS

iodel questions about the sizes and
shapes of objects. Guide groups

to question and answer each other.

and question him. T: (pointing to a chair)
Is that chair (big) or (little)?
T: Are these (chairs) big or Gl: Is that chair (big) or (Tittle)?
little? 62: It's (big). ""

P1: They're (big).
Continue, also using this, these,

FAT AiD THIN

Stuff Flick, making him as fat

as possible. Pin Flock's folds
behind her, so she is very thin.
Hold up Flick and ask if he is fat
or thin. Do the same with Flock.

T: Is tnis puppet fat or thin?
It's (fat).
C: It's (fat).

Hold the nuppets up alternately,
having the class, groups, then
individuals call out fat or thin,
whichever is appropriate.

FUM WITH SOUMDS

Show the children that the

tongue sticks out between the
teeth for the th sound, and not
for the t sound. Say the follow-
ing words and have the pupils
repeat eacn pair after you.

and those, and guiding individuals
to use similar exchanges.

GUESS

Have the class close their eyes
while a leader hides a familiar
object(s). Then the class open
their eyes and try to guess what
the hidden object(s) is. The
identifying child asks the charac-
teristics of the hidden object(s),
after looking at it himself.

P1: (referring to chairs)
What are these?

P2: They're {books).

P1: #o, they‘re not.

P3: They're chairs.

Pl: Yes, they are.

P3: (looking at the objects)
Are these  irs (big) or
(1ittie)?

P4: They're {little).
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LIHGUISTIC FOCUS: REVIEY
(Is, Are) (this, these) (chairs)

(big) or (little)?
fat, thin

LINGUISTIC FOCUS: HEH
(These, Those) (crayons) are

(fat).

square, round; balloon

MATERIALS

A picture of a square (Ii-25)

A picture of a circle (}-20)

Fat and thin, big and little
objects, such as pens, pencils,
books, crayons, papers, etc.

Colored chalk

DESCRIPTIOH

Have two groups face each other.
Let pupils from each take turns,
asking and answering questions
about familiar objects, using
the size and shape adjectives
learned.

P1: (pointing to book)
Is this book (fat) or (thin)?
pP2: It's (fat).

SQUARE AND ROUMD

Hold up a picture of a square,
outline the shape with your finger
and say, "It's square." Have the
pupils repeat and trace the shape
in the air. [, the same with the
picture of a circle and say, "It's
round." After several repetitions
of both concepts, divide the class
into two groups. Have one group
describe the shape while the other
group traces it in the air. " Con-
tinue the same activity with pairs
of individuals.

FOLLOW THE LEADER

Play a game of Follow the Leader,
with you as the leader. Have five
pupils follow you at a time, touch-
ing or pointing as you do, and to-
gether saying wnat you say. fodel
the new statement, "(These, Those)
(book)s are (1little)." Let other
groups continue with a pupil as

leader. lhen you call "Change" the
next in line becomes the leader.

FUN WITH SOUMDS

Have pupils repeat the following
words after you. Make sure that
their initial /s/ sound is not
preceded by an extra syllable
("eschool").

school special small

square spider smell

squeak spice smile
DRAINHG FUN

Ask a pupil to draw a circle on
the board, and tell what shape
it is. Have another pupil add a
stick to make it into a balloon
and then ask a volunteer to
identify it.

P1: (after drawing a circle)
It's round.

P2: (adding a stick to the circle)
It's a balloon.

Using the same procedure, con-
struct a flag with a square and

a stick, and elicit the names of
the shape and object. Have the

pupils color their flags red,
white and blue, and the balloons
their favorite color. Choose
individuals to tell what colors
have been used.
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LINGUISTIC FOCUS: REVIEW
(These, Those) (crayons) are

(fat).

square, round; balloon

LINGUISTIC FOCUS: HEH
Yes, they are. Ho, they're not.
Are (these, those) (pencils)
(longj?
long, short

HMATERIALS

The hand puppets. Flick and
Flock

Round objects, such as a table,
a balloon (T-4), a circle
(4-20), a round piece of
paper, etc.

Square objects, such as a table,
a square (M-25), a basket, a
square piece of paper, etc.

GAME TIHE

Have the class play a game in
which a pupil points to a set of
square objects and says, “Those
(baskets) are square," or touches
a set of round objects and says,
“These (bailoons) are round.”

The pupil chooses the next player.

LONG - SHCRY

Hold two pencils in your hand,
so their length can't be seen.
Ask a pupil to take one and hold
it up, so the class can see it.
Then say, "It's (long)." After
ancther pupil takes the other
pencil from your hand, model the
appropriate statement and have
the class repeat. bDraw sticks

on the board, then ask the class,
groups and individuals to tell
you whether each new stick is long
or short. Direct individuals to
draw long or short sticks on the

board and teil their size.

FLICK AND FLOCK
Ask the class to be Filick, as a
pupil manipulates the puppet.
Take the part of Flock, asking
questions about objects in the
room, such as Are (these, those)
ncils) (lona)? Guide Fliick to
answer, "Yes, they are." or "No,
they‘re not."

FLO: (pointing to some desks)
Are those desks (big)?
FLI: HNo, they're not.

Continue, with groups taking the
parts of Flick and Flock. Uhen
the pupils are familiar vith
both question and answer forms,
choose individuals to be the
hand puppets, and continue the
verbal exchanges.

CAN YOU GUESS?

Have the class close their eyes
while a pupil hides two of a fa-
miliar object or fruit behind
your desk. Tell the class to

open their eyes and question the
leader to find osut first the char-
acteristics and then the identity
of the ¢bjects.

P1: Are they (long)?

P2: No, they'ie nct.

P3: Are they.(orange)?

P2: Yes, they are.

P4: Are they (square)?

P2: Yes, they are.

P5: Are they (books)?

P2: Yes, they are.
(showing the books)

The pupil wio correctly guesses
the identity of the object be-
comes the new leader.
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L:;GUISTIC FOCUS: REVI¢’
Yes they are. ilo, they're not.
Are (these, those) (pencils)

(long)?
Tong, short

LIHGUISTIC FOCUS: HHEY
#o, (these, those, thay) are
not (short).

HATERIALS
Familiar objects, such as
books, pencils, balloons.
ballb, etc.

ROUHD ROBIR

ilave the class sit in several rous.
Guide the first pupil in the first
rovi to ask the pupil behind him a
question about objects in the room.
After the second pupil answers, he
directs a question to the pupil
behind him. Continue up eacii ros.

P1: (pointing to books)

Are those books (round)?
P2: Ho, they're not.

{turming to the next pupil
; and holding up pencils)

Are these pencils (thin)?
P3: Yes, they are.

1 RHYHE TIHE

5 Tell the pupils that you will
; read them some pairs of words.
Have them stand and repeat the
word pair if the words rhyne.
I the words do not rhyme, the
pupils remain seated.

big-pig thin-cat

smali-tall Tlittle-pig
] fat-sat round-pound
L R

riode]l the new sentence, "ilo,
(these, these, they) are not
(round). Go around the room
pointing to things vihile the
class and groups tell what the
objects are riot, in response to

LU

your questions. Continue with
individuais responding.

T: fAre those (doors) (rourdj?
C: fio. Those (doors) are not
(round). )

Explain to tne class that you have
heard of a man named iir. Ho, who
aluays talks about what things

are not - and sometimes he makes
5ig mistakes. Say that you are
coing to pretend to be kir. iio,

and the class should correct you
if you make a mistake, by calling
out, "Yas, they are.”

T: Those {doors) are not (roun
These (chairs) are not (big

Those (books) are not ( h1n).

C: Yes, they are!

Call on a pupil tc continue as
Mir. No. Eacih time the class must
correct Mr. io, nave him choose

a replacement.

SIi0i SAYS

Play a game of Simon Says. ihen
you say, “Simon says be (round),
the pupils must use their bod1es
to form appropriate shapes, and
name the shave, "Round.” If you
say only, "Be round," the pupils
should not follow the directions.
If they do, they must sit dowm.
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LINGUISTIC FOCUS: REVIEW
No, (these, those, they) are

not (long).
LINGUISTIC FOCUS: NEW

MATERIALS
Pictures of giants and elves
Familiar objects, such as pen-

cils, crayons, etc., of various

colors and sizes

(Our, Your) (crayons) are (red). Two bags
giants, elves, children
tall; size

TALL - SHORI OUR - YOUR

Place pictures of giants and elves
side by side. Help the class,
groups and individuals identify
each. Then guide the repetition
of statements about the height of
the giants and elves in the sin-
aular and plural.

T: (These) iants).
L (e are (gents)-
T: (The) (giants) are (tall).
Gl: (The) (giants) are (tall).

Next, call on individuals to point
or touch one of the pictures and
make the appropriate statement.

P1: (pointing to the giants)
Those giants are tall.

ASK SOMETHING STLLYT

Have a pair of tall pupils stand
next to a pair of short pupils.
Call on a volunteer to ask some-
thing silly about the height of
each pair. Guide the class to
respond by telling what each pair
is not. Then a volunteer says
what they are. Continue with new
pairs of pupils and volunteers.

P1: (pointing to the tali pupils)
fre those children short?

C: No. Those children are not
short.

P2: They're tall.

Full Tt Provided by ERIC.

Have two teams face each other.
with a bag in front of each team.
Team 1 covers their eyes, put red
pencils in Team 2's bag. Guide
Team 1 pupils to make statements
about their color. Team 2 says
whether or not they are rignt,
showing the objects when the cor-
rect statement is made.

T: (after putting red pencils
in Team 2's bag)
Pencils.
P1: Your pencils are (yellow).
G2: {with the teacher's help)
No, they're not.

are not (yellow).
P2: Your pencils are red.

G2: (emptying their bag)
Yes, they are. Our pencils
are red.

Repeat with Team 2, putting pen-
cils of the same or different col-
or in Team 1's bag. After each
team has had a turn, ask a pupil
to say whether or not the contents
of both bags are the same color.

P3: (viewing red pencils, con-
tents of both bags)
They're the same color.

Using other objects, stress also
the size adjectives, big-little,
fat-thin, and long-short.

As

What color are they?

Our pencils
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LIiiGUISTIC FOCUS: REVIEY
(Our, Your) (pens) are (blue).
giant, elf, children; tall, size

LI:IGUISTIC FOCUS:...HEH
(These, Those) are different.
(These, Those) are not different.

HMATERIALS
Familiar objects, such as pen-
cils, crayons, etc., some
taped to tagboard
Pictures of familiar fruits;
giants, elves, and tall and
short "stick children"

OUR - YOUR

Have groups face each other with
pictures of objects of the same or
different color or size. Help them
describe both sets of pictures.

Gl: (showing pictures of limes)
Our limes are green.
(referring to G2's lemons)
Your lemons are yellow.

TALL AiD SHORT

Have a leader hand out a few pic-
tures each of giants, elves and
tall and short "stick children.”

He asks for giants and elves. The
pupils with those pictures group
themselves accordingly. The groups
describe both sets of pictures.

The "stick children" are called
for and the activity is repeated.

P1: Giants and elves.

Gl: (holding pictures of giants)
These giants are tall.
(pointing to the elves)
Those elves are shiort.

A POEi
Teach the following poem.

I'ma giant who is tell, tall,
tall. (stand up taH)

One giant step and I'm over a
wall: (take a giant step)

Novi I'm a Tittle, short, short
elf, (sink slowly to floor)

¥ho can take good care of himself:

SIZE AHD COLOR

On tagboard, tape pencils of the
same color and length; crayons of
the same color but different size,
etc. Give two pupils a tagboard
apiece. Guide them to describe
the size and color of their ob-
Jects. Continue with new players.

T: (indicating identical pencils)
Are those the same size?

P1: Yes, these are the same size.

T: Are those the same color?

P1: Yes, these are the same color.
These are the same.
They're the same size, and
they're the same color.

DIFFERENT? {AKE THEIl THE SAME.

Draw the following boxes on the
board My - Elicit which
circles are the same and wiich are
different. Cuide the responses.

In the second box, ask a pupil to
make the circles alike. Tihen guide
him to say they are the same. Con-
tinue with other pairs of drawings.

T: (touching the first box)
Are these the same?

C: Yes. Tney're the same.

T: (pointing to the second box)
Are those the same?

GL; ilo. They're not the same.
Those are different.

P1: (adding the missing element)
These are the same nov.
These are not different.
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LINGUISTIC FOCUS: HEY FMATERIALS

(He, She, It)'s (jump)ing. The hand puppet, Flock

jump, hop, skip Action p1ctures of hopping

(A-34), jumping (A-36),
skipping ( A-42§
A candlestick

FOLLOYIHG DIRECTIOHS Eave Flock continue this proce-
Ask the class i1f they know how to dure with the class, groups, and
skip, jump, or hop. Demonstrate individuals.
yourself or have volunteers demon-
strate these actions. Tell the F1: (holdin a picture)
class to stand and what actions what s %Q_g doing?
to perform. Guide them to say C: (Skipp)ing.
what they are doing. Then choose
individuals to give the directions. FUN YITH SOUNDS
Pronounce vin and wing, giving
T: (Hop): special attention to the differ-
C: {wh11e doing so) (Hop)- ence in the final sound. Have
P1: (Skip): ] the class repeat. Say the fol-
C: (vhile doing so) (Skip)! Towing words, asking the pupils
to jump once when they hear a
HOP: HOP. HOP! vord that ends like wing, and
Say and pantomime the following not to jump when they hear a
rhyme. Have the class repeat as word that ends differently.
they do the appropriate action.
wing Jjumping run sun
I'11 take my foot and hop, sing in ring sunning
hop, hop. win  fun thing hopping
I'11 rest a while and stop,
stop, stop. RHYME AND PANTOMIME
I'11 turmn around and count Recite the following rhyme, pan-
to ten. tomiming the action. Fodel one
I'N take one foot and hop again! Tine at a time for the class to
repeat.
PICTURE PUZZLES ,
i Introduce Flock to the class. Jack be nimble,
- Have Flock hold up an action pic- Jack be quick,
3 ture such as ggmg%gg_and ask the Jack jump cver the
teacher, "that's (he, she, it) candlestick!
doing?" Respond uith a short
ansver, "Jumping."” Continue with a pupil pantomiming
the action as the class recites
F1: (holdin u a picture) in unison. Ask the class, "Hhat's
Hhat's doing? (he, she) doing?" Guide them to
T: (ggmg)ing answer, "(He, She)'s jumping."

ER&C

Aruitoxt provided by Eic:
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LIHRGUISTIC FOCUS: REVIEY
(He, She, It)'s (hopp)ing.
Jump, hop, skip

LIH{GUISTIC FOCUS: HEY
that's (he, she, it) doing?
sit, stand
right, left

MATERIALS
Action pictures of hopping (A-34),
jumping (A-36), sitting (A-40),
skipping (A-42), standing
(A-45)
A picture of an elephant (B-45)

CIRCLE GAKE

Have a group of pupils join hands
and walk in a circle while you
and a leader stand outside the
circle. Have the leader tap a
pupil and direct him to do an ac-
tion. As the tapped pupil per-
forms, guide the group to ask the
Leader, "that’s (he) doing?"

P1: Hop.

Gl: (while P2 hops)
lhat's (he) doing?

P1: (He)'s hopping.

Have the tapped pupil change
places with the leader. Continue
until everyone in the group has
had a turm. Then ferm other
groups.

PICTURE FUH

Distribute action pictures, such
as hopping, skipping, etc. As
each pupil in tum holds up his
picture, guide him to ask the
class, "What's (she) doing?"

P1: (showing her picture)
Hhat's ?she) doing?
C: (She)'s (sitt)inc.

Continue similar exchanges be-
tween individuals.

P1: that's (he) doing?
P2: (He)'s (stand)ing.

SOUHDS AND SUCH

Pronounce stand and stop for the
class to repeat. iiake sure that
their initial /s/ sound is. not
preceded by an extra syllable
("estudy"). Model the following
words. Have the class stand when
they say a word that begins like
stand and stop. If the initial
sounds are not /st/, the class
remains seated.

say stove stand steam
talk sev stay time
stoop see tune same
top stick seem stop

RIGHT FOOT - LEFT FOOT

Hith your back to the class,
show them your right foot and
then your left foot. Have them
show you theirs. Hold up a pic-
ture cf an elephant and talk
about how slowly he walks on his
right and left feet. Bend for-
ward from the waist with your
hands clasped and hanging like
an eiephant's trunk. Have the
class imitate vhat you do. Say
the following rhyme together,
moving as tihe poem directs.

Right foot,
Left foot,
See me go.

I am big and
I am slotv.

"
R
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LINGUISTIC FOCUS: REVIEY
What's (he, she, it) doing?
sit, stand

LINGUISTIC FOCUS: NEY

(Mary)'s (ruan)ing.
up, dovin
run, walk

MATERIALS
Action pictures, such as hopping
(A-34), jumping (A-36), running
(A-39), sitting (A-40), skipping
(A-42), walking (A-48), and
children running
The hand puppet, Flick

SINGING

kuld up a picture of children
running or have a few pupils
demonstrate running. Sing the
song Children Running first
alone and then with the class.

E%égé%g;:;;;;E::Ef"f.’F N |

r- |
rr——‘j——‘i___ —

See the children running, runnings runninds

- : ;
qui*—c—fffﬁ |

<
See the children runn'lhg round tHe room .

Substitute hopping, walkirg, etc.,
for running in the song. As the
class sings, guide various groups
to pantomime each action.

GUESSING GAME

As the class close their eyes,
quietly tell a pupil to perform
an action. The class tries to
guess what the pupil is doing
from the sound they hear. Choose
one volunteer at a time to guess.
Guide each volunteer to use the
pupil's name in statements, such
as "{Sue)'s (skipp)ing." After
quessing, he opens his eyes -to
see if he is correct. The first
to guess correctiy, takes & turn
at performing an action.

T- U4hat's (Mary) doing, (Juanj?
P1: {Mary)'s (ju

mp)ing.
(opens eyes)

UP - DOU

Demonstrate the meaning of up and
down by reaching up, sitting down,
etc. Give directives to perform
actions involving up and down with
the verbs sit, stand and jump to
groups, such as boys, girls, pupils
yearing red, etc., or to individ-
uals. As each group or individual
performs the action, guide them to
repeat the directive given.

T: (Boys), kstand) (up):
G1: (standing)
(Stand) (up):

ASK FLICK
Tell the class that Flick thinks

he knows as much as they do.
Distribute the action pictures

to the class and have one pupil
at a time come up and show his
picture to Flick asking, "What’s
(he, she, it) doing?" Help Flick
ansver and then ask the same
question of the class.

P1: {holding up a picture)
What's (he) doing?

F1: (He)'s (runn)ing.
(asking the class)
What's (he) doing?

C: (He)'s (runn)ing.

,1
P T 2 Y | T T S T
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MATERIALS

LIHGUISTIC FOCUS: REVIEl!
Action pictures of hopping (A-34),

(Ralph)'s (stand)ing.
up, dovm; right, left

LIHGUISTIC FOCUS: NEl!
Hhat are you doing?
I'm (runn)ing.
(Jesse)'s {stand)ing up.
(Henry)'s (sitt)ing dovn.

jumping (A-36), running (A-39),
sitting (A-40), skipping (A-42),
Standing (A-45), walking (A-48)

HORE UP AND DOMH

Ask the class to show you the
meanings of up and dovm with
their hands. Have a child per-

~ form an action involving up or

dovm and ask the class, "llhat's
(Joe) doing?" Guide the responses.

T: Uhat's (i doing?
C: (with teacher's help)
" (Mary)'s (stand)ing (up).
T: Vhat's (Joe) doing?
C: (Joe)'s (sitt)ing (down).

Continue this procedure with
groups and individuals.

~ TMITATIONS

Give tvio pupils an action picture.
Have Pupil 1 hold up his picture,
perform that action and tell what
he's doing. Then guide him to ask
Pupil 2, "Hhat are you doing?" as
the latter is imitating what his
picture suggests.

P1: (holding up a picture)

I'm (hopp)ing.

What are you doing, (Mary)?
P2: (holding up a picture

I'm (walk)ing. .

FUN WITH SOUNDS

Have the class say I'm and am,

listening for the final sound.

Pronounce each of the following
1

}

words. Tell the class to repeat
only those ending like I'm and am.

Time sign am

come run arm

ten dovm fun

time game same
HANDPRI:TS

Ask a pupil to place his hands on
the board while you outline them
with chalk. Choose another pupil
to come to the front, and with the
class raise his right hand saying,
"Right." Then he places his right
hand on the right hand outline on
the board. Guide him to do the
same vwith his left hand. Continue
the activity with other pupils.

HOKEY POKEY

Have the class form a circle, and
sith them sing and pantomime the
game of Hokey Pokey.

You put your right hand in,
you put your right hand out,
you put your right hand in
and you shake it all about.
You do the Hokéy Pokey and
you turn yourself around;
that's what it's' all about:

Repeat for other right and left
narts of the body. For example:
feet, sides, elbows, knees, &ic.
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LIHGUISTIC FOCUS: REVIEY
lihat are you doing?
(I'm, Al's) (stand)ing (up).

LINGUISTIC FOCUS: NEU
march; fast, slow(ly)
because

MATERIALS
Action pictures of hopping (A-34),
jumping (A-36), marching (A-37),
running (A-39), sitting (A-40),
skipping (A-42), standing
(A-45)

CIRCLE TIHE

Join the pupils in forming a cir-
cle. Ask the pupil on your right
"Jhat are you doing?" After he
performs an action and answers,
"I'm (skipp)ing," he continues the
game by .asking the pupil on his
right, "Hhat are you doing?”

T: (turning to the pupil on
the right)
Yhat are you doing?

P1: (running)
I'm running.
(to the next pupil)
What are you doing?

p2: (hopping)
I'm hopping.

FAST - SLOWLY

Demonstrate the meaning of fast
and slowly. Ask for volunteers
to do an action fast, then slowly.
Divide the class into a fast team
and a slow team. Tell the teams
what actions to perform. The
first pupil on each team does the
action, one fast, saying, "I'm
(march)ing fast," the other slowly,
saying, "I'm (march)ing slowly."
As each pupil finishes his turn,
he sits down.

T: Run.
P1: (running fast)

I'm running fast.
P2: (running slowly)
I'm running slowly.

UP - DOMN
Say and pantomime the folloring
ﬂmm.Hwemedusmmu.

I put my arms up high,

I put my arms down 1o,

I make my arms go stiff,
Then I let them go..go..go0..

DO AND TELL

Have the first pupil in a group
perform an action and say what he
js doing. Then he must tell what
his neighbor, who is performing
another action, is doing. Con-
tinue until everyone has a tum.

I'm (sitting) (doem).
E1ooking(at his nei%iggr)
Joe)'s (stand)ing (up).
ITﬁr%stand ing (up).
(referring to his neighbor)

(#ary)'s {ippp)ing.

PREDICTIONS (LOOK INTO THE FUTURE)
Ask two pupils to stand the same
distance from you. Each is to
reach you by the direction given.

T: (Martha), (walk) fast
(Joe), (walk) slowly.
One, two, three, GO?

P1:

P2:

Before the players begin to move,
ask the class who will reach you
first and last. As the players

move, ask why. Guide the reply,
Because (Sue)'s (walk)ing (fast).
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LINGUISTIC FOCUS: REVIEY

that's (Henry) doing?
fast, slowly
right, left

HATERIALS
Coarse sandpaper and furry or
silky material for a pattern
of a pair of hands
Tuo felt car silhouettes

TELL EMAT YOU SEE!?
Choose two players. Llhisper

three familiar action words to one.

As he performs each consecutively,
the class asks the second player,
“hat's (tienry) doing?® After
describing all three actions, he
chooses two new players to con-
tinue the game.

T: (whispering to Pupil 1)
Farch. Skip. Hop.
C: (as Pupzl 1 m?rches)
Uhat's (Henry) doing?
P2: (Henry)'s marching.
C: (as Pupil 1 skips?
bhat's (Henry) doing?
P2: (Henry)'s skipping.
C: (as Pupil 1 hops)
Hhat's (Henry) doing?
P2: (Henry)'s hopping.

HHAT DID I SAY?

Quietly tell a pupil to perform
a specific action fast or slovly.
After observing the action, have
a volunteer try to repeat the
direction you gave. He may then
whisper a direction to a new
player.

T: (whispering to a pupil)
Stand up slowiy.

P1: (after observing the action)
Stand up slowly.

EAR-TEST GAME

Have the class listen to rhythms
which suggest three familiar ac-
tions. A pupil is chosen to say

what the music "tells" them as a
designated group performs the
corresponding actions. Continue
with other rhythms and groups.

T: (playing jumping, walking,
then running music)

P1: Jump:

G2: (jumping)

P1: Yalk:

G2: (walking)

P1: Run!

G2: (running)

RIGHT - LEFT

Trace the outline of a volunteer's
hands. Cut out the right hand
pattem from coarse sandpaper,

and the left hand of soft, furry
or silky material. As individuals
place their hands on each pattern,
guide them to say, "Right" and
"Left." Display the patterns where
the pupils can go up and match
hands independently during the
day.

AUTO RACE:

Choose two pupils and give each a
car silhouette. Uhile they face
the flannel board, ask a volunteer
to call out, "Right" or "Left."
As the pupils place their cars on
the flannel board facing the di-
rection called, guide the class
to raise the appropriate hand and
repeat the direction. The first
pupil placing his car correctly
is the winner. Choose two new
players to continue the game.
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LINGUISTIC FOCUS: REVIEW
llhat are you doing?
march; fast, slowly

LINGUISTIC FOCUS: HEY
Yes, (he, she) is.
flo, (he, she)’s not.
dance, wave

{iETERIALS

The hand puppet, Flock

A blindfold

Action pictures of dancing (A-32),
hopping (A-34), jumping (A-35),
marching (A-37), running (A-39),
sitting (A-40), skipping (A-42),
standing (A-45), waving {(-50)

YES OR NC

Tell the class that Flock thinks
she is good at gquessing games.
Form groups and give each group
an action picture. 05lindfold
Flock and have one pupil in each

group imitate_the action shown in
his group's picture. Flock tries

to guess which action is being
performed. The group responds

Yes, (he) is  or ilo- (he)'s not.
Continue until each group has had
a turn. Guide the first responses.

F1: (as a group holds a picture
and pantomimes its action)
Is (he) (runn)ing?

G1: (with the teacher's help)
Ho, (he)'s not.

F1: Is (he) (march)ing?

G1: (with the teacher's hz1p)
Yes, (he) is.

ECHO GAME

Tatk about the meaning of an echo.
Then choose two players and guide
one to perform an action as you
guide the class to ask, "ilhat are
you doing?" The first plaver says,
"I'm (jump)ing." The second player
(his echo; must do and say the same
thing. Continue with actions such
as dancing, waving, hopping, etc.

C: Uhat are you doing?
P1: (jumping) I'm jumping fast.

FIMGERS

Introduce the names for the fin-
gers-Thumbkin, Foreman, Longman,
Ringman, and Littleman. Hold up
one hand and recite the following
rhyme. As the poem directs, make
the thumb move alone, then with
all the fingers (merrymen), and
so on with Foreman, Longman and
Ringman. Littleman cannot dance
alone.

Dance, (Thumbkin), dance,

Dance, ye merrymen, everyone.

But (Thumbkin), he can dance alone,
(Thumbkin), he can dance alone.

Dance, Littleman, dance,

Dance, ye merrymen, everyone.

But Littieman, he can't dance
alone.

Littleman, he can't dance alone.

GUESS THE RIDDLE

Ask the volunteer who can supply
the rhyming word to repeat it and
do what it says. Continue with
the rhyming pairs below.

T: Do so?ething that rhymes
with (top).

P1: (Hop):
(begins to hop)

sand-stand bump-jump
parch-march sip-skip
fit-sit talk-walk

P2: (jimping) I'm jumping fast.

ST RORRNE'S

ERIC

Full Tt Provided by ERIC.
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LINGUISTIC FOCUS: REVIEH
Yes, (he, she) is.
Ho, (he, she)'s not.
dance, wave; because

LINGUISTIC FOCUS: NEY
Is (he, Joe) (runn)ing (fast)?

(Red) means (stop).

stop, wait, cross

HATERIALS

The hand puppet, Flick

Action pictures of dancing (A-32),
jumping (A-36), marching (A-37),
skipping (A-42), waving (A-50)

A flannel board, a traffic light,
a doll, chalk

MORE YES AMND MO

Have a.pupil perform an action
choosing to do it fast or slowly.

By asking Is (Ed) (runn)ing (fast)?,
have tie class decide the action's
speed. Guide the class to respond.

T: Is (%g) (hopp)ing slowly?
C: ilo, (Ed)'s not (hopp)ing
sTowly.

(He)'s {hopp)ing fast.

THE ANSHMER MAN

Have Flick explain that he is the
Answer HMan since he knows lots of
ansvers but no questions. He
viishes the class would give him
some questions for his answ¢[s.
The answers will be statements
about action pictures he hoids up.

F1: (He)'s (sitt)ing down.
C: (with the teacher's help).
Is (he) (sitt)ing down?

RED - YELLOYW - GREEW

Display a traffic light. Hold up
a round red "1ight" and elicit ‘the
color. As a pupil places red on
the traffic light, ask what it
means. Continue in the same
manner with yellow and green.

T: Uhat does (red) mean?
C: (with the teacher's help)

(Red) means (STOP).

Teach the poem below, using a
flannel board figure to illus-
trate stop, wait and cross.

Red 1ight, red light, what do
you say?

"I say STOP, and stop right away'"

Yellow light, yellow 1light, what
do you mean?

"1 mean WAIT, 'ti1l the light is
green.”

Green light, green light, what do
you say?

"I say CROSS, first look each way."

Thank you, thank you, red, yellow,
green,

Nowt I know what the traffic light
means.

TELL US LHY

Outline a street crossing on the
floor with chalk. Using a flannel
traffic light as a signal, ask vol-
unteers, one at a time, to go to
the "cormer.” Turn on the signal
and tell the pupil to act accord-
ingly and say what he is doing.

T: that are you doing (Joe)?
P1: I'm (cross)ing.

Then tum to the class and elicit
the reason for (Joe)'s action.

T: Why is (Joe) {cress)ing?
C: Because (green) means ?

Cross).

et ———
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LPSIIRTLE, FOCtRs,  fENIeu
(Red) means (stop).
stop, w:ait, cross
Tra$fic Light Poem (Lesson 37)

LIHGQUISTIC FOCUS: iEH
Yes, I am. ®&o, I'm not.
roller skate, ice skate

HATERIALS

Pictures of roller skating
(A-41), ice skating, and other
familiar actions needed for
reviay

A flannel traffic light

A red circie, a yellow circle,
a green circle, made of paper

rusic for rhythmic movement

10RD FUsl

Pronounce the last sound of dish
and the last sound of ditch. Have
the class make the sourds. liodel
the follotring words for the class.
Tell them to raise their hand if a
vord ends with the sound of sh.

march-marsh viash-watch
cashi-catch much-mush
latch-lash crush-crutch

LISTEN AED TELL

Call a player to the front to per-
form an action of his choice. Ask
a volunteer to close his eyes and
then tell, judging from the scund
he hears, what the player is doing.
If he guesses correctly, he takes
the next tum.

P1: (w1th eyes closed)
Is (liary) ( runn)ing?

C: Ho, l he)'s not.

P1: Is (she (danc)1ng

C: Yes, (she) is.

HHAT'S (HE) DOIHG?

Have the class seated in a circle.
As you show an action picture,
cail out a pupil’s name. Guide
the class fo refér to the p1$ture
and say, "(lary, Mary), what's

(he) doing?" Help the pupil
respond correctly. Continue the
game using other action wvords

*he pupils knrw. Introduce ice
skating and roller skating during
the activity.

T: (showing a picture of roller
skating)
(Billy)

C: (referring to the p1cture)
(Billy, Billy), what’s (he)
doing?

P1: (uwith the teacher's help)
(He)'s rollew skating.

RHYTHIIC MOVEENT

To the music accompaniment of
riythmic patterns associated v/ith
physical movement, have the pupils
skate, march, walk, etc.

STOPT WAITT CROSSY

Using a flannel traffic sianal
choose pupils to do vhatever tie
traffic light tells them to. Ask
them what they are doing and why.

T: Are you (wait)ing, (Billy)?
P1: Yes, I am.

T: Uhy are you (wait)ing?

P1: Because (yellow) means (waitj.

llave a red, yellow, and green
group with a pupil! in each hold-
ing its color. Guide everyone
to recite the Traffic Light

(see Lesson 37), and each color
group to speak its own part.
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LINGUISTIC FOCUS: REVIEM
Are you (drav}ing?
draw, color

LIHGUISTIC FOCUS: NEY
(I'm, He's, She's, It's) not
{s1id)ing.

ATERIALS
Familiar action pictures, such
as dancing (A-32) hopping
(A-34), jumping (A-36), etc.
Chalk, assorted colors

1ight
SLIDIHG GUESSHORK ]
Shievi a picture ~f a chiild siiding Rlindfold a pupil. Qmetly.ask a
dovn a shde. Guide the class to volunteer to perform an action.
{Hal'c clid- Shas two action pictures so the

describe tie m,w\.m,

Ay e
ing. Discuss a few simple safety
rules, such as lining up, going
dovn feet first, etc. Then teach
the followiing verse.

A slide is fun,
but not tuo wide.

/e go one by one,
down the slide.

SLIDIiG ON ICE

Call o1 a pupil to pretend he is
sliding on ice. Guide him to say
what he's doing. Then ask another
pupil to describe the same action.

If he can, he takes a turm sliding.

T: Uhat are you doing, (Ann)?
P1: I'm shdmg.
T: (Joe), what's (Ann) doing?
P2: (She)'s sliding.

(takes a turn sliding)

DRAY AiD COLOR

Call on voluntzers, one at a time,
to draw or color objects on the
board. Tell them to say what they
are doing. Then have a pupil ask
another, "Is (Larry) (draw)ing?"

P1: I'm (draw)ing.
P2: Is (Maria) (draw)mg?
P3: Yes, (she) is.

class can prov1de the blindfolded
pupil with clues regarding what
the volunteer is not doing. The
blindfolded pupil tries to guess
what the volunteer's action is.

T: (showing pictures of skip,
and hop, one at a time)
C: (w1th the teacher's help)
(He)'s not skippirg.
(He)'s not hopping.
P1: Are you (danc)ing?
p2: (s]1d1ng)

ilo, I'm not (danc)ing.
P1: Are you sliding?
P2: Yes, I'm sliding.

RED LIGHT - GREEW LIGHT:

After the class is lined up, have
a leader tell the class to perform
a certain action, such as hopping,
walking, skipping, etc. bHhen the
leader says, "Green Tlight!," the
class proceeds to (hop) around the
room until the leader calls out,
"Red light!" Thz leader changes
the action after each red light.
Contirue with nex. leaders.

P1: (Hop:)...Green lignt.
(as pup1ls nop)
Red light!

(Halk!)...Green light.

o eeatboa ol
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LINGUISTIC FOCUS: REVIEW
right, left
(Red) means (stop).

Tm (c shng.
(I m, , She's, It's) not
(shd)mg

i1ATERIALS
Chalk
The hand puppets, Flick and
Flock
A flannel traffic light
Familiar action pictures

FLOCK GOES HOWE

Drast 3 sinple maze on the flour,
Tateling one end school" and the
other “home® (Jjis ¢ ). Select
a girl to be Flock and tell the
class th.. she needs help getting
home. As Flock arrives at a cor-
ner, have the boys call out either
"Right" or "Left" while holding
out their appropriate arm. Then
Flock, with his back toward the
class, signals with her amm say-
ing, "Right" or "Left." After
Fiock reaches iome¢, she choosas

a new player. Using the same
procedure, the new Flock starts

at home and goes to school.

Gl: (as Flock reaches each
comer)
Right!...Right!...Left!

P1: (while signaling and tuming
each comer)
Right...Right...Left.

SAFETY PATROL

Ask one boy to be Flick, one to be
a Safety Patrol Boy, and one to
operate the flannel traffic light.
Have the Patrol Boy stand on the
coier of a street which has been
chaiked on the floor, and help
Flick obey the traffic signals.

As Flick ard the Patrol Boy wait,
stop, or cross the street, guide
the class to ask Flick what he is
doing and why. ChooSe three new
players to perform similar actions
at the “street comer.”

(as Flick crosses the street)
wWhat are you doing, Fiick?
P1: I'm crossing.

T: ‘hy are you crossing?
P1: Because green means Cross.

(]
L X ]

TELL THE TRUTH

thile the class close their eyes,
show a pupil an action picture.
Place that picture ané four others
face down. As the pupﬂ performs
the first action, guide a leader
to hold up one picture at a time.
The class must say whether or not
the pupil is performing the ac-
tion shown. lhen the actions
match, a new leader is chosen.

P1: (skipping)

P2 shomng a hopping picture)
C: (4e)'s nmot hopping.

P2: ishou ing a skipping picture)
C: (He)'s skipping.

L X ]

FLICK'S RHYIE

Guide the c.ass to say the rhyme
below as a group of ten pupils at
a time pantomime. Then ask a boy
to be Flick and lead the class.
Continue, substituting other ac-
tions for walk, hop, jump, etc.

Ten little children standing in
a rov,

A1l bows down vhen Flick says so.
They (walk to the left and they
th Jﬂto)th‘iathﬁgl‘% ;:h i
ey v a eir

might.
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LINGUISTIC FOCUS: MEW
(Walk) to (the door).:..,.
(ﬂqﬁg— from (the door) to (the
desk).

(faria)'s (walk)ing (to th2 door).

Is (it) behind {the basket)?

ard in Teaching Standard Fnglish as a Second Dialect

MATERIALS {
The band puppets, Flick and
Flock f
Familiar objects, such as a
book, a crayon, etc.

COMMANDS

Call on one pupil at a time to
foilow given directions, using the
familiar action words. As the pu-
pil follows the direction, juide
the class to say what he is doing.
Ask vcluntears to give directions.

T: (Juan), (walk) to tiie (door).

C: (as Juan walks to the door)
(Juan)'s (walk)ing to the
(door).

P1: (Joe), (hop) to the (desk).

C: (as Joe hops to the desk)
(Joe)'s (hopp)ing to the
(desk).

K AND G R
Whisper to Flick to either hop,
skip, etc., to a specific place or
object. After the class asks him
what he is doing, Flock imitates
Flick's action and tells what she
is doing. Continue, choosing vol-
unteers to be Flick and Flock.

T: (whisparing to Flick)
(Hop) to the (chair).
C: What are you doing, Flick?
P1: I'm (ho
p2: (imitating Flick's action)

I'm (hopp)ing to the (chair).

FROM. - .10, . -
Guide the class to tell a pupil

to march from one place to another.

As he does so, have the girls ask
him what he is doing. Aftar he
responds, guide the boys to make

Full Tt Provided by ERIC.

ing to the (chair).

a statement about his action.

C: (with the teacher's help)
(Mark), march from the fdoor)
to the (desk).

Gl: What ar: you doing, {Mark)?

P1: (with the teacher's help)
I'm marching from the (dcor)
to the (desk).

62: (He)'s marching from the
(door) to the (desk).

Continue, with pupils telling new
players to go from one place to
another by running, hopping, etc.
Guide the boys and girls to al-
ternate quastion-answer exchanges.

BEHIND

Bsk a pupil to close his eyes as

a secend punil who is "It" hides

a familiar cbject behind something
or someone. The first punil tries
to guess where it is. If after
three guesses he has rot lccated
the object, "It" shows and says
where it is before calling on
another pupil to be "It." If the
first pupil Yocates the otject in
three guesses, he bacomes "It."

P1: (hides a book behind the desk)

P2: (with the teacher's help)
Is it behind the (basket)?

C: No, it's not.

p2: 1Is it Lehind the (door)?

C: No, it's rot.

P2: 1Is it behind the desk?

C: Yes, it is.
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LINGUISTIC FOCUS: REVIZW MATERIALS
(Walk) from (the flag) to (the Familiar objects, such as a
door). crayon, a pen, a niace of
(Maria)'s (walk)ing (to the dour). nanar, a pencil, a book, etc.
Is (he, she) behind (the dasket)?

LINCUISTIC FOCUS: NEW
(Walk) away from (the window).
Ready. ; back

FROM. . .10, . . IS (HE, SHE} BEHIND THE (DESK)?
Choose a pair of players. Have Call on two pupils. As the first

Player 1 name two places. Guide
a group to direct Player 2 to go
from one of the rlaces named to
the other. Have another group
ask Player 2 what he is doing.

closes his eyes, the second one
hides behind something or someone.
Guide the class to say, "Ready."
Then thz first pupil tries to
guess where the second pupil is
hiding. Continue the game with
P1: The flag. The door. other pairs of pupils.

Gl: (Joe), (walk) from the flag

to the door. P1: (hiding behind the desk)
Cz: What are you doing, (Jag)? C: Ready!
P2: I'm (walk)ing from the flag P2: Is (he) behind the (door)?
to the door. C: No. (He)'s not behind the
(door).
AWAY FROM. . . P2: Is (n2) behind the desk?
Have a Teader tell a pupil to run, C: Yes. (He) s behind the desk.

walk, etc., to a specific spot.
As he does so, the class, then the
pupil says what he is doing. Next,

REMEMBERING

Place familiar objects, suck as a

help the class tell the pupil to
50 away from the spot. Finally,
guide the pupil and the class to
say what he is going away from.

Choose a new leader and continua.

P1: (Hop) to the (desk), (Larry).

C: (Larry)'s (hopp)ing to the
(desk).

P2: I'm (hopp)ing to the (desk).

C: (with the teacher’s help)
(Walk) away from the (desk).

P2: I'm (walk)ing away from the
(desk).

C: (He)'s (walk)ing away from
the (desk).

pen, a piece of paper, etc., on a
table. f£s the class close their
eyes, have a leader put one of the
objects behind his back, then say,
"Ready!" Help him ask a volunteer
to guess what is behind his back.
The pupil quessing correctly be-
comes the next leader.

P1: (with a pen behind his back)
Ready.
Hh?t's be?ind my back?
P2: A (pencil).
Pl: No. It's not a (pencil).
P3: £ pen. .
P1: Yes. It's a pen.
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LINGUISTIC FOCUS: REVIEM
(Walk) away from (the window).
Ready:; back

LINGUISTIC FOCUS: NEW
You're (walk)ing {around) a (desk).
toward, around; a (iong) one

MATERIALS
Familiar objects, such as books,
pencils, etc., in different
colors, shapes and sizes
A picture of a merry-go-round

AWAY FROM. . .TOWARD. . .

Have four pupils stand. Call on
volunteers to direct them, cne at a
time, to a certain place. Then ask
pthers to tell each pupil to go
away from where they are. When the
class is familiar with the forms
(Walk) to (the door) and (Walk)
away from (the door), introduce
toward. Again, have a few punils
directed to various places. Guide
the class, groups and individuals
to direct them, one at a time, from
that spot toward punils who will
then become the new players.

P1: (Bob), (walk) to (the door).
P2: (ZAnn), (hop) to (the window).
C: (with the teacher’s help)
(Bob), (walk) away from (the
(door}. ~(Walk) towara (Bi17).
Gl: (with the teacher's heln)
(Ann), (hop) away from (the
window).” (Hore) toward (Marie).

WHAT'S BEHIND MY BACK?

As the class close their eyes, put
an object behind your back. Elicit
from volunteers the color of the
object. The responding pupil hides
something next. Stress colors and
size and shape adjective.

P1: (with a long pen behind his
back, with the teacher's help)
Ready: What's behind my back?
A long pen or a short one?

P2: £ long one.

AROUND

Walk around an object, describing
your action. Guide the class t3
describe it also. Ask pupils to
go around objects. Help them and
the class to describe the actions.

T: (walking around & chair)
I'm walking around a chair.
C: (with the teacher's help)

You're walking around a chair.

Have couples face each other. As
they say the rhyme below, the boys
and girls take turns going around
each other, then bowing.

Around and around and around I go,
Then to you I bow just so:

MERRY-GO-ROUNC

Show a merry-go-round, eliciting
that it goes around. Teach the
poem below, using hand movements.

Ride with me on the merry-go-round,
Around and around and around;
(move one hand in circles)

Up go the horses, up.
(raisa your arms in the air)
Down go the horses, down.
(lower your arms)
Your ride a horse that is white
(point to a neighbor)
I ride a horse that is brown;
(point to yourself)
Up and down on the merry-go-rourd,
Our horses go around and around.
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LINGUISTIC FOCUS: REVIEW
You're (walk)ing around (a desk).
tovard; around -

LINGUISTIC FOCUS: NEW
Take (one) step{s) (forward).
forward, backward

M4TERIALS
Silhouettes of the sun, the
moon, the world, a rocket
A picture of a clown or clowns

FROUND

After a boy and a girl each go
around an object or a pupil, help
one describe his action and that
of his partner. Then say their
names, one at a time, and guide
groups and individuals to describe
their actions. Choose new players.

P1: (go1ng arsund a boy)
I'm (walk)ing around (Joe).
(Pupi T 2 rounding the basket)
You're (hopp)ing around
(the basket).

Gl: (referr1ng to Pupil 1)
iﬂe) s (walk)ing around (Joe).
referring to Pupil 2)
(She)'s (
(the basket

)1nq around

SPACE TPAVEL

As a "world," a "moon" and a "sun"
sit inside a seatad circle holding
silhouettes of what they represent,
say the rhyme below and "travel” as
it indicates. Choose "astronauts,"
one at a time, to "travel” as the
class says the rhyme after you.

(A1) go around the sun,

(A1) go around the moon,

(A1) go around the big wide world,
Hurry end come back soon!

HE)'S (R NG 2] HE F
Whisper a directive to a player,
using toward. Ask a volunteer to
say where he is going. The volun-

teer then becomes the new leader.
Guide him to choose and whispe~ a
commar.d to a new player.

T: gwh1§per1ng t? the pla{er)
Run) toward (the flag
P1: (He)'s (runn)ing toward

the flag].

FORWARD -AgﬁCKuﬁﬁﬁ'

Have the class form two lines
across the rocm, about two feet
apart. With your back to them,
tell the class to go forwaré and
backward, guiding them to say and
follow each directive with you.

T Take 5 step forward)
Take (one) step (forward)
(a1l move forward

WETRE CLOWNS!

Show clown pictures. Elicit that
they make us laugh. Choose five
"clowns"” and help them "perform"

as you say the rhyme below. Then
as five punils at a time “perform,"
guide the class to say the rhyme.

Five little clowns

Clap wi%th delight!
Take one step forward

And one to your right!
Take one step backward

And one to your left!
Now five 1ittle clowns

Stand in a row.

Oh my goodness! Down they go.
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LINGUISTIC FOCUS: REVIEW
Take (two) steps (forward).
forward, backward; Teft, right

LINGUISTIC FOCUS: NEW
It's going into the garage.
It's coming cut of the garage.
go, come; inta, out of
garage; in reverse

MATERIALS
A tay car
A tcy carage or box

TAV.ING STEPS!

Guide a Teader to call on a vel-
unteer and give him three direc-
tions to take steps forward and
backward. Have the class repeat
the directions each time. The
volunteer bDecomes the new leader.

P1: Take (two) steps (forward).

C: Take (two) steps (forward).
P2: (takes two steps forward)

When the class is at ease with
the above patterns, guide them to
use giant steps and little steps
in the directions.

IT'S GOING (FORWARD).

Have the class sit 1n a semicircle.

On the floor, place a toy car with
jts back toward the class. Ask 2
pupil to make it go forward. As
he moves it, quide the class to
say what is happening. Repeat the
same procedure with backward.

T: Make the car go (forward).

P1: (moving the car forward)

C: (with the teacher's help)
It's gning (forward).

INTO - OUT OF

Use a box as a garage. Move a car
jnto the garage, quiding the class
to give the direction in which it
is going and where. Then move it

out f the carage and follow the
same procedurz with out of. Next,
have the boys and girls alternate
similar questicn-answer exchanges
using the expressions forward,
backward, into, and cut of as a
pupil moves the car each time.

T: (moving the car into the
garage
Is it going backward or

forward?

C: 1It's going forward.
(with the teacher's help)
It's going into the garage.

Present the idea that a car is in
reverse when it is going backward.
Guide the class to use sentences,
such as The car's coming out of
the ogarage, It's going backwawd,
and It's in reverse. Also ask,
"When The car is in reverse, how
is it going?"

TEFT - RIGHT

Tell the class ‘to pretend that
they are windshield wipers on a
rainy day. Have them hold up
their nands and move them from
left to right as they say, "Left,
right." Then teach the rhyme be--
Tow, using appropriate gestures.

Here vie go from left to right
“That's the way we learn to write.
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LINGUISTIC FOCUS: HEW
The (boy)'s (work)ing.
boy, girl, baby
play, work

iMATERIALS
Pictures of mopping {A-8).,

sweeping (A-13), a safety boy
(P-26), playing hopscotch
(A-34), roller skating (A-41),
a girl jumping rope (A-42),
a boy playing baseball (A-46),
a baby playing, etc.

THE (GIRL)'S (PLAY)ING.

Show pictures of a boy playing
and a girl working. Ask, "thich
one's (play)ing?" Guide the
class, groups and individuals to
respond. Follow the same proce-
dure with various pictures of
boys and girls at work and play,
and babies playing.

T: (showing tuo(p1ctgres)
Which one's (play)ing?
C: The (boy)'s (play)ing.

WHICH OME'S HWORKING?

Hold a picture of a girl working

and a boy playing so only you can
see.them. Ask, "Which on2's work-
ing, the boy or the airl?” Guide
the responses and show the appro-

priate picture after each response.

T: Which one's working, the
girl or the boy?

C: The (boy)'s working.

T: (showing a boy playing)
No. The boy s playing.

C: The (girl)'s working.

T: (showing a g1rl working)
Yes. The girl's working.

HIX-UP GAME

Place play and work pictures fac-

ing the board in random order
along the chalk ledge. Choose a
pupil to select a picture, then
pantomime the action. Ask the

|

class, gzoups and individuals what
the child in the picture is doing.

T: What's the (boy) doing?

C: (He)'s (pl 77#

T: (show1ng the picture selected)
Hhat's the (boy) doing?

C: (He)'s (nlgyTT%

RHYHE TIME

Teach the rhyme below, pointing
to one nupil at a time to indi-
cate vhose name i1l be used.
Elicit the rhyming words.

Rain, rain, go away,

Come again another day,
Little (Billy) wants to play.

Rain, rain, go away.

SHOW US WHAT TO PLAY!

Ask a nupil to stand in the center
of a circle. Guide the circle to
skip around and sing the following
verse to the tune of Here We Go
Round the Mulberry Bush.

(Lucy), we all want to play,

Hant to nlay, want to nlay,

(Lucy), we all want to play,
~ Show us what to play!

When the verse is ended, the cir-
cle stops and all face the nupil
in the center. He pantomimes a
play activity and all imitate his
action.
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LINGUISTIC FOCUS: REVIEW
The (boy)'s (work)ing.
boy, girl, baby
play, work

LINGUISTIC FOCUS: NEL
What's the (father) doing?
(dack)'s (hid)ing too.
Which one's (hid)ing?
hide; father, mother

AATERIALS
Pictures of father and mother

working and playing, such as
mother making a bed (A-7),
father hammering a nail
(A-19), father painting
(A-24), father sawing (A-29),
mother dusting (A-38?, a boy
and girl working and playing,
a baby nlaying

WHAT'S THE (BOY) DOING?

Choose two gqroups and a leader
for each. Give the leaders pic-
tures of chiidren at work and at
play. As.one shows a picture to
the opposite group, guide his
group to ask the second group,
“What's the (boy) doing?" The
game continues as the groups
question each other and until
they use up all their cards.

G1: What's the (boy) doing?
G2: (He)'s (work)—%

52: What's the I 1r1) doing?
Gl: (She)'s (play)ing.

THE QTHER (BOY)'S (HID)ING TOO.
Ask two boys to hide. Guide the
class, groups and individuals to
tell what each boy is doing.

C: (with the teacher's help
and pointing to each bov)
(Jack)'s hiding.

(Bi11)'s hiding too.

Then call on other pairs of boys
and girls, directing them to hide,
play or work. Guide the class to
describe their actions.

THE (FATHER, MOTHER)'S (WORK)ING.
Show a picture of father and mo-
ther. Elicit from the class that

mother and father work, but they
play too. Show a picture of fa-
ther and mother, each engaged in
opposite activities of work and
play. Guide the question and
response from the class, groups
and individual pupits.

T: (showing pictures of mother
playing and father working)
ik <h one's working.

C: The father's working.

Gl: {(with the teacher's help)
Which one's playing?
G2: The mother's playing.

RHYME TIME

Have the class recite the rhyne,
Rain, Rain, £o Away. Choose one
volunteer at a time to point to

a pupil whose name will be used.

PICK A CARD

Place face down a pile of cards
of father, mother, a boy, a girl,
and a baby working or nlaying.
Ask one individual at a time to
pick un a card, show it to the
class and then call on a volun-
teer to describe the activity.

P1: (picking up a card and
showing it to the class)
What's the (father) doing?

P2: (He)'s (play)ing.
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LINGUISTIC FOCUS: REVIEY “ATERIALS
What's the (hoy) doing? Pictures of father, a boy (A-4),
(Pick)’s hidina too. mother (A-23), a airl, a baby,
Hhich one's (hid)ing? all eating or sleenina
hide: members of the family A picture of 2 family such as
Large Story fTard 1
LINGUISTIC FOCUS: MEY Pictures of a family eating,
Mow (he)'s (hid)ing. slzeping, playina. working

eat, sleen; family

NOW (HE)'S (HID)IMG. P1: uhat's (Mary) doing?
Have a pupi! hide, work, nlay, PZ7 (3hej’s (work)ing.
etc. After the class describes P1: uhat's (Dick) deina?
his action, (He)'s (hid)ing, the P2: (He)'s (r:ork)ing too.
pupil must quickly do something
else, such as play. Then quide _ T4O AT A TIME
the class to say, “How (he)'s Ask two punils at a time to decide
(nlayling.® Continue, choosing upcn an actior and do it. Call on
different ounils to perform the volunteers to describe the action.
actions as the class, grouns and
individuals describe them. P1: (as two pupils play)
(Marv)'s plaving.
WHICH MNE'S (ZAT)INR? (Retty)'s playing too.
As a nupil shows a picture of a hoy o
sating and a bahy sieeping, quide THE FA%ILY.
him to ask, “Yhich one's eating?” Show the class a picture of a
The voluntaer resnonding correctly family. Discuss that a family 1is
continues with two new nictures made up of "biq" and *1little”
showing contrasting activities. neople, and elicit who thay are.
Then hold pictures of tha family
P1: (showing two pictures) eating, workina, etc., so the
tihich on2's eating? class cannot sea them. Choos»
P2: The boy's eating. voluntears to take one at a time
Mhich one's sleening? and show it. As the pnictures are
P2: The baby's sleening. viewad. ouid2 arouns and individ-

uals to describe tha activity.

HELP_YNUR TEAM

Have two teams sit facing each 1: (viawing the picture selected)
; other. Then chnosa two players Yhat's the family doing?
: to perform the same action. suc f2: (with the teacher's help)
as hiding, playing, etc. Suide a The family's (eat)ing.
i Team 1 pupil to question a Team 2 ‘
! punil about the action. Continue Point to the mother and father, one
‘ with new players, and agive each at a tim2, and ask. “hat's the
i team member a turn to 2ithar (mothar) doing?" Guide the
i question or respond. responses.

©

ERIC

Aruitoxt provided by Eic:
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LINGUISTIC FOCUS: REVIEMW
Now {Frank)'s (hid)ing.
and cornecting sentences
eat, sleep; family

LINGUISTIC FOCUS: NEW
I am.
(This, That) (girl)'s (eat)ing.
dog, cat, bird; bark, meow, sing

MATERIALS
Pictures of a bird (B-1), a
cat (B-2), a dog (B-3)
Pictures of a family, father,
mother, a bcy, a girl, 2
baby sleeping, eating, etc.

LET'S PRETEND

Choose five pupils. Tell cach to
play, march, hide, or pretend to
sleep or eat. As these actions

are going on simultancouslv, ask
"Who's (hld)1ng?“ Guide the (hid)-
ing pup1T'to raise his hand and
say, "I am.” Continue until ali
the pupiis have had a turn to re-
ply. Then choose Tive new pbupils.

THIS AND THAT

Have two grouns of pupils sit
facing eacr other. Give one

group 2 picture of a dog, and
the other a picture of a cat.
Guide each group to identify

the animal it has and the one
held Ly the opposice group.

G': This is a (dog) and
that's a (cat

62: This is a (EE%) and
that's a {dog}.

Continue, caliing on pairs of
pupils to iden:ify pictures of
a dog, a cat, and 2 bird.

NON (HE)'S (BAR FING
Show a picture of a dog sitting

and elicit from the class what
ha's doing. After the resvnonse
is given, "bark" and guide the
class to describe the dog s ac-
tion now. Develop cat-meow and

bird-sing in the same manner.

T: What's the dog doing?
C: (He)'s sittina.
T: (barklnq)
Now what's the dog doing?
C: Mow (he)'s barking.

TELL WHAT YOU SEE

Nisolav pictures of a family, a
boy, a girl, a baby, mother. and
father engaged in familiar activ-
jtizs. Ask oupils to describe
the picturss, contrasting this
and that.

P1: (holding 2 picture of a
girl sleen1ng)
This girl's sleeping.

P2: (pointing to a picture of
a family eating
That family's eating.

ANTMAL FUN

Have two players, with animal
nictures ninned to their backs,
stand face to face in the center
cf a seated circle. Each rlayer
tries to se2 the other's nicture
without letting the onponent see
his. The first player to do so
calls out the name of the animal
and makes the appropriate sound.
Then he chooses two new plavers.

Pl: It's a (cat). (Meow).

TV Vs SR T 1. ST gL For T A L T I I ¥ T U T U YT Vv Py
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LINGUISTIC FOCUS:
I am.
(This, That) {girl)'s (eat)ing.
dog, cat, bird: bark, meow, sing

REVIEY

LINGUISTIC FOCUS: NEY
tho's {sieep)ing?
Is (this, that) (cat) (bark)ing
or (meow;ing?
puppy, kitten: fly, drink

iATERIALS

Pictures of a bird (B-1), a
cat (B-2), a dog (8-3), a
pucpy (B-5), a kitten

Pictures of familiar animals,
eating, flying, etc.

Activity pictures, such as
sleeping (4A-43), eating
(A-4), etc.

DOG-PUPPY, CAT-KITTEY

Show pictures of a dog and a puppy.
Help a pupil hold one picture and
point to the other as he identifies
each in one sentence, cortrasting
this and that. Continue witu other
pupils, and introduce kitten.

P1: (holding a dog and pointing

to a puppy, and with the teac..cr's

help)
This is a dcy and that's a pupp .

AHIMALS

Have a pile of dog, puppy, cat,
kitten and bird pictures showing
then eating, drinking, flying, etc.
Call on a pupil to take a picture
and show it to the class. Then
guide the class, groups and inci-
viduals to tell what is happening.

P1: (showing a bird flying)
C: That bird's flying.

WHAT DO THEY SAY?

Have two teams facz each other.
Give a Team 1 pupil a picture of
a cat, and tell him to make the
appropriate animal sound. Guide
Team 1 to ask Team 2, "Is this
cat (bark)ing or meowing?" Con-
tinue in this manner with all the
Tfamiliar animals, giving each pu-
pil a turn to question or answer.

T:LL A STORY

Place four animal pictures along
the chalk ledge. Have a pupil
tell a story about one as others
try to guess which picture it is.

P1: It's gbrown .
It's (big).
It's (eat)ing.

P2: 1It's a dog.

I AY.

Give a few pupils each an activity
picture which they alone can see.
Help the class ask, "Hho's (eat)-
ing?" The pupil with that picture
shows it and replies, "I am."

ANTAAL REYMES

After the class identifies two
animal pictures, repeat the animal
names and say @ word which rhymes
with one. Elicit the two rhyming
words from a volunteer. Continue
with pairs of familfar animal pic-
tures and the rhyming words below.

T: (showing a cat and a kitten)
C: Cat, kitten.
T: Cat, kitten, hat.
P1: {pointing to the cat)
Cat, hat.

puppy-dog-log

puppy-dog-guppy
bird-cat-heard

cat-kitten-mitten
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LIMGUISTIC FOCUS: REVIEY
Who's (eat)ing?

LIF#GUISTIC FOCUS: +EY

(Ann)'s (play)ing and (A1) is too.
(Alice) isn't (danc)ing and (Jane)

isn't either.
(He, She) is.
setting the table, sweeping

JIATERIALS

Pictures of play, such as
jumping (A-36), sliding
(A-44), etc.

Pictures of work. such as
setting the table (A-9),
sweening the floor (A-i3),
a pairol boy (P-26), etc.

———— 0 —— s ———

PRETEND AHD TELL

Chioose tvio pupils and give each a
ricture of a child playing. Guide
a group to ask another what both
pupils are "doing." Help the class
make a statement about botn pupils,
using and and too. Call on new
pairs sf punils, using pictures of
a baby, a boy, a girl, a man, and

a woman at work, at play, etc.

61: (referring to Pupil 1)
khat's (Mary) doing?

62: (She)'s playing.

Gl1: (referring to Pupil 2)
What's (Joe) doing?

G2: (He)'s pTaying too,

C: (with the teacher's help)

(Hary)'s playing and (Joe)
is too.

EITHER

Have two pupils stand, then show
a picture of “eating.” Referring
to the first pupil, elicit that
he isn'‘t eating. Elicit that the
second pupil isn't eating either.
Continue with new pairs of pupils
and other action pictures.

C: (viewing a "sleeping” picture
and pointing to Pupii 1)
(B*11) isn't sleeping.

(re¢ ferring to Pupil 2 and
wito the teacher's help)
(Frank) isn't sleeping either.

Continue, showing one picture at

a time. Call the names of two pu-
pils. Guide volunteers to say they
are not doing the action shown.

7: {showing a "dancing” picture)
(Alice) and (Jane).

p1: (with the teacher's help)
(Alice) isn't dencing and
{Jane) isn't either.

HHO'S RUNNING?

Have the boys and girls sit facing
each otaher. As the boys close
their eyes, give one of them an
action picture, such as *jumping."
The girls say, "Ready,” then ask
the boys to tell who is "jumping."
The boys find the pupil holding
the picture and say that he is
"jumning." Guide them to give a
short ansver too.

T: (giving a “jumping" picture
to a pupil)

Gl: Ready.
Yho's jumping?

G2: (Paul)'s jumping.
(with the teacher's help)
(He) is.

Introduce setting the table and
sweepina the floor during the
game. Guide the groups to alter-
nate question-answer exchanges,
using familiar activity pictures.
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LINGUISTIC FOCUS: REVIEY
Hho's (slzep)ing?
Is (this, that) (cat) (bark)ing
or (meow)ing?
puppy, kitten; fly, drink

LINGUISTIC FOCUS: $IEY
(The bird)'s (in, on) the (cage).
fish, animal: swim; fishbowl, cage

HATERIALS

Pairs of bird and fish cutouts,
each animal a different color

A paper bird cage and fishbouwl

Pictures of a bird (B-1), a cat
(B-2), a dog (B-3), a puppy
(B-5), a fish (B-31), a kitten

Two naner construction birds
mounted on sticks

YHERE'S THE (BIRD)?

Show a picture of a bird in a
cage. Ask what is in the cage
and guide the response. Then
ask, “Where's the (bird)?" and
help the pupils renly.

T: 4hat's in the cage?

C: (with the teacher's help)
The bird's in the cage.

T: HWhere's the bird?

C: (with the teacher's help)
It's in the cage.

Hang a paper "cage" on the board
and place a paper bird in it.
Using the procedure above, guide
the responses, The bird's on the
cage, and It's on the cage. Ia-
trocuce fish and fishbowl in the
same manner. Continue with other
animals, using the exnressions

on the floor, and in the basket.

YHO'S (IN) THE (CAGE)?

Hold up two paper birds, each one
a different color, and name them
"Peter" and "Paul." Place one in
the cage and the other on the cage.
Guide the pupils to identify the
birds and their locations. Then
have a volunteer ask about the
activity of one of the birds.

T: Who's (in) the (cage)?
C: (Peter)'s (in) the (cage).

P1: Uho's (fly)ing?
P2: (Paul)'s (fly)ing.

Continue the activity using the
vords fish, fishbowl and swim.

AHIMAL KEEPER

Dispiay familiar animal pictures.
Guide ar "Animal Keeper" to select
one and ask a question about it,
substituting the word animal for
the animal's name. The respondent
becomes the new "Animal ¥Xeeper."

P1: (holding a nicture of a bird)
Is (this) (animal) (fly)ing
or (svimm)ing?

P2: It's (fly)ing.
MOTHER. GOOSE

Recita the poem below, using bird
cutouts mounted on sticks to il-
lustrate the approoriate movements.
Then choose two pupils to handle
the birds as the class reneats the
poem after you and use their hands
to make imitative motions.

Tuio Tittle dicky birds

Sat on a wall.

One named Peter,

The other named Paul.
Fly away Peter!
Fly aray Paul!
Come back Peter,
Come back Paul.
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LINGUISTIC FOCUS: REVIEW

(The bird)'s (in, on) the (cage).
fish, animal; swim; fishbowl, cage

LINGUISTIC FOCUS: HEY
Hhere's (the fish)?
Here I am.
cow, duck; moo, bow-vow, quack

HMATERIALS

Pictures of a bird (B-1), a cat
(B-2), a dog (B-3), a puppy
(B-5), a kitten, a cow (3-10),
a duck (B-12), a fish (B-31)

A paper construction bird cage

A paper construction fishbowl
shape, with saran wrap
covering one side of it

HERE T Ai!

As the class close their eye:,
tell five pupils to hide. Then
ask each of them where they are.
The pupils step into view, one at
a time, saying, "Here I am!"

T: khere are you, (Annie)?
P1: (stepping into view)
Here I am!

HHERE'S (THE BIRD)?

As two teams face each other, ask
a Team 1 pupil to put a fish in a
fishbowl. Guide his team to ask
Team 2 where the fish is. Then

Team 2 asks what the fish is doing.

After Team 1 responds, a Team 2
pupil continues the activity by
placing another familiar animal
elsewhere. Introduce duck and
cow, and use expressions, such as
on the desk, in the caage, etc.

T1: (after a fish is put into
a fishbowl)
Hhere's the fish?

T2: It's in the fishbowl.
lhat's the fish doing?

T1: It's swimning.

ANIMAL TALK

Show a picture of an animal and
one of an object. Make the appro-
priate animal sound, and elicit
that the animal is “"talking.” Ask

volunteers tn show other pictures
and question individuals.

T: (showing a duck and a cage)
Yhich one's quacking?

C: (with the teachker's help)
The animal's quacking.

MORE AHLIMAL TALK

Put tha animal pictures along the
chalk ledge. Ask a pupil to make
an animal sound and call on a vol-
unteer to select the appropriate
picture. Continue until all the
pictures have been used. Give
help with the new animal sounds.

P1: iloo-moo.
P2: (showing a picture of a cow)
It's a cow. Moo-moo.

OLD HMACDONALD HAD A FARH

Teach J1d ilacDonald, using animal
pictures. In each verse repeat
the sounds made in preceding ones.
The vowels AEIOU can be used in-
stead of EIEIO, introducing the
vritten symbols at the same time.

01d #HacDonald had a farm, EIEIO.

And on his farm he had a duck, EIEI0.

With a guack-quack here, and a
quack-quack there,

Here a quack, there a quack, every-
where a quack-quack.

01d ifacDonald had a farm, EIEIO.

%
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LINGUISTIC FOCUS: REVIEH
Where's (the bird)?
It's (in) the (cage).
Here 1 am.
cov, duck; moo, bow-wow, quack

LINGUISTIC FOCUS: #EW
Where are you, (Jdoe)?

Put the (duck) (on) the (floor).

in front of, in back of
farm, barn: pig: oink

IATERIALS

Pictures of a bird (B-1), a cat
(B-2), a dog (B-3), a kitten,
a puppy (B-5), a cow (B-10),
a duck (B-12), a pig (B-19),
a fish (B-31)

A picture of a farm

A picture of a barn (¥-27)

A paper construction €ishbowl
(see Lesson 47)

OLD MACDOHALD HAD A FAR# )
Sing 01d ifacDonald with the class
as a pupil points to each animal.
Introduce pig and oink in a new
verse. Repeat the animal sounds,
quack-quack, moo-moo, bow-vow,
meow-meovi, peep-peep, m2de in the
preceding verses.

THIHK AND DO

Give a pupil an animal and tell
him where to put it. Guide the
class to repeat the direction,
then ask where it is. Guide the
response. Continue with individ-
uals giving directions, such as

Put the fish in the fishbowl, etc.

T: Put the (pig) on the (farm).

C: Put the (pig) on the (farm).
(after the animal is placed)
Where's the (pig)?

P1: It's on the (farm).

IN FRONT OF - 1IN BACK OF

Piace a picture of a barn on the
chalk ledge. Slide a picture of
an animal partially behind it.
Then ask where the animal is,
quiding the response.

T: Where's (the pig)?
C: (with the teacher's help)
It's (in back of) the barn.

Continue, placing the (pig) in
front of the barn and guiding the
new response, It's in front of the

barn. Have pupils place other

animals in front of or in back of
the barn and ask where tney are.

WHERE ARE YOU (JOE)?

As the class close their eyes and
count to ten, have a pupil hide.
Help the class ask, "tlhere are you,
(3oe)?" As the pupil appears, he
says, “"Here I am!" Continue with
groups and individuals questioning.

WHERE IS THUMBKIH?

Teach the finger play below to the
tune of Are You Sleeping? Repeat
each verse, using appropriate mo-
tions, with the thumb, pointer,
tallman, ringman, and littleman.

Where is Thumbkin? (hands tehind
Uhere is Thumbkin? your back)

Here I am! (bring out right thumb)
Here I am! (bring out left thumb)

How are you this morning?
(wiggle right thumb)
How are you this morning?
(wiggle left thumb)
Run and hide. (hide right thumb
Run and hide. then left thumb
behind back)
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LINGUISTIC FOCUS: REVIEl!
Where are you, (Joe)?
Put the (cow) (in) the (barn).
It's (cn) the (farm).
in front of, in back of
farm, barn; pig

LIMGUISTIC FOCUS: MEW
Is (the pig) (in) the (barn) or
(on) the {tarn)?
(Here, There) (he, she) is.
(He)'s (in front of) (Sue).
horse, donkey; tree; under

-

MATERIALS

Pictures of a cat (B-2), a dog
(B-3), a cow (B-10), a duck
(B-12), a horse (B-16), a pig
(B-19), a barn (fi-27)

A flannel board

Felt silhouettes of a tree. a
horse, a donkey, a duck, a
piG, a cow, a dog, a cat

ARSHER FIE

Choose four players, each of whom
will tap a pupil. As the tapped
pupils hide, the four players
close their eyes. Then the play-
ers open their ey2s and, one at a
time, each looks for the punil he
tapped, asking where he is. The
hiding pupil should give a clue
by softly saying, "Here I am.”

P1:
p2:

Where are you, (Sue)?

(softly giving a clue)

Here I am.

T: (when the pupil is found)
Yhere is (Sue)?

P1: (with the teacher's help)
Here (she) is.

C: (with the teacher's help)

There (she) is.

KINIDERGARTEN LINE-UP

Have a pupil stand in back of
another. Ask where he is and
guide the response. Ask others
to stand in front of or in back
of a pupil. Help groups and in-
dividuals tell their location.

T: Hhere is (Raymond)?
C: (with the teacher's help)
(He)'s (in back of) (Sue).

FOLLOHIiiG DIRECTINHS

Have a leader give a direction,
then ask a volunteer to do it.
Guide the class and groups to
question the volunteer. Continue
with other leaders giving direc-
tions including expressions, such
as on the farin, in back of, etc.

P1: Put the (pig) (in front of)
the (barﬁ%?g

P2: (carries out the direction)

C: (with t?e tga?her;s helpz)

Is the (pig) (in front of

the (barn) or (in back of)

the (barn)?

It's (in front of) the

(barn).

P2:

UIDER

Using the flanrel board, place

a horse silhouette under a tree.
Ask where it is, and guide the
response. Introduce donkey in
the same way. Then have individ-
uals put animals under the tree
and call on groups and volunteers
to respond.

T: Uhere's the (horse)?
C: (with the teacher's help)
It's under the tree.
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LINGUISTIC FOCUS: RIVIEW
Is (the pig) (in) the (barn) or
(on) the (barn)?
(Here, There) (he) is.
(He)'s (in front of) (Sue).
horse, donkey; tree; under

LINGUISTIC FOCUS: HMEW
It's between (the tree) and
(the barn).
beside

MATERIALS

The hand puppet, Flick

Pictures or felt silhouettes of
a bird (B-1), a cat (B-2), a
dog (B-3), a cow (B-10), a
donkey (B-11), a duck (B-12),
a horse (B-16), a pig (B-19),
a varn (fi-27), a farm, a tree
(:1-34)

A flannel board

SHOW HE

Display pictures of familiar ani-
mals. Have Flick say he would
1ike the class to show him where
various animais, objects and pu-
pils are. Guide the responding
pupils to ask the next question.

F1: Where is (tae horse), (Joe)?
P1: (pointing to the horse)

There it is.

(Betty), where is (Susan)?
P2: (tapping Susan)

Here (she) is.

1 -2 -3, STOP!

Have five pupils stand. Before
the class finishes saying, "1-2-3,
stop," the pupils must be lined up.
Choose a volunteer to ask about
the location of someone in line.

C: (as the pupils line up)
1-2-3-stop!

P1: 1Is (Bill) (in front of) or
(in back of) (Jinmy)?

p2: (He)'s (in_back of) (Jimmy).

BETWEEM - BESIDE

At the flannel board, demonstrate
the meaning of between by placing
an animal betvieen a tree and a
barn. Guide the class to tell the
location of the animal as you point

to the tree and barn. Then guide
a leader to tell a pupil to put an
animal between two other animals,
The class questions the pupil
about the first animal's location.

P1: (with the teacher's help)
Put the (horse) between the
(pia) and the (cow).

C: Uhare's the (horse)?

P2: It's between the (pia) and

the (cow).

Continue, using animals, familiar
objects, and pupils. Introduce and
develop beside in the same manner.

THE DOHKEY
Show a picture of a donkey. Sing
the following song alone and then
with the class.
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hee-haw, hee-haw, hee-haw, hee-haw.
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LINGUISTIC FOCUS: REVIEY
Hnere's the (top) (of the box)?
beside, between...and...

LINGUISTIC FOCUS: NEY
Where is (Sue) (sitt)ing?
(She)'s (sitt)ing (beside) (me).
top, bottom; box, bag

iIATERIALS
Pictures of a lamb (B-17), a
sheep (B-21), a chick and
other familiar animals
A box; various bags
Boxes of different shapes and
sizes, gift wrapped

BESIDE

Choose ‘o pupils to sit or stand
together. Help the boys ask the
girls the location of both pupils.

Gl: (as two pupils sit together)
Where is (Sue) sitting?

G2: (She)'s sitting beside {Ann).

Gl: Where is (Ann) sitting?

G2: (She)'s sitting beside (Sue).

Have the class ask each pupil where
he is sitting. Choose two new pu-
pils, and guide the groups to alter-
nate question-answer exchanges.

C: Where are you sitting, (Sue)?
P1: I'm sitting beside (Ann).
C: Uhere is (Ann) sitting, (Sue)?
P1: (She)'s sitting beside me.

BETWEEN

Have the class sit in a circle.
Guide them to ask a pupil where

he is sitting. After responding,
he asks the class where the pupil
on his right is sitting. Continue
arousid the circle in this way.

C: UWhere are you sitting, (A1)?

P1: I'm sitting between %Carol)
and (Rose).
(referrin
his right
Where is (Carol) sitting?

C: (She)'s sitting between (Al)

and (Rudy).

to the pupil on

TOP - BOTTOH

Touch the top of a box, guiding the
class, groups and individuals to
name the part. Present bottom in
the same way. Then have groups ask
pupils to identify top and bottom.

T: (touching the top of the box)
Here's the top of the box.

C: There's the top of the box.
Gl: Uhere's the top of the box?
P1: (touching the too of the box)

Here's the top of the box.

Gift wrap boxes of different sizes
and shapes. Show bags of various
sizes also. Place some uprignt

and some on their side. Guide the
class to ask pupils to find the top
and bottom of each "gift" and bag,
using the verbal patterns above.

BABY ANII1ALS

Teach the poem below, using animal
pictures. Uhen the class knows
chick, sheep and lamb, distribute
the pictures. The pupils stand
when their animal is named.

The baby DOG is a PUP, PUP, PUP,
the baby HEM §s a CHICK:

The baby HORSE is a COLT, COLT,
COLT, the baby CAT is a KITTEN:

The baby SHEEP is a LAMB, LAYB

LAMB, the baby COY is a CALF:
The baby PIG is just a little PIG,
Oh, how he makes me laugh:

©

ERIC

Aruitoxt provided by Eic:
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LINGUISTIC FOCUS: NEW
(Ed) and (Bi11) are (talk)ing.
all of, some of with nouns
talk, listen
meov/, Moo, oink, quack as verbs

IATERIALS
The hand puppets, Flick and
Flock
Pictures of cats, dogs, cows,
birds and pigs

TALK! TALK! TALK!

Ask two boys to sit apart from the
class and talk to each other. Have
the class repeat after Flick what
they are doing. Then Flock models
the same Structure, substituting
the boys for their names.

FLI: (Ed) and (Bill) are talking.
C: (Ed) and (Bill) are talking.
FLO: The (boys) are talking.
C: The (boys) are talking.

Continue with new players, asking
groups and individuals to state the
action. If pupils are shy to talk,
ask them to count to each other.

TALKING AND LISTENIING

Have two boys talk to each other
as two girls sit near them and
pretend to listen. Guide groups
to tell what the boys and giris
are doing. Continue with other
players.

Gl: The boys are talkina.
G2: The girls are listening.

ARE YOU LISTENING?

Have the class first listen as you
sing, then repeat what you expect
them to imitate, such as clapping
twice, whistling, etc.

T: (to the tune of Frére Jacques)
Are you listening?
Are you 1listening?
(Quack, quack, quack).

C: (Quack, quack, quack).

ALL OF - SOHE OF

Have the boys sit in a line oppo-
site the qirls. Tell all the boys
to talk softly. Help the class
and groups repeat after you that
all of them are talking.

T: A1l ofF the boys are talking.
Who's talking?
Gl: A1l of the boys are talking.

Repeat the above with the girls.

Then call the names of a few boys
and ask them to talk. Guide the

class and groups to say that some
of the boys are talking.

T: Who's talking?
C: (with the teacher's help)
Some of the boys are talking.

Continue, referring to the boys
and girls sitting, listening, etc.

AMIAL TALK

Show pictures of cats, dogs, birds,
cows, pigs, and point to groups of
boys and girls. Demonstrate for
the pupils the pattern you want

to elicit from them by giving two
clues - indicating the animal and
vhat he says.

T: (showing cats and saying,
“Meow.")
The cats are meowing.

C: The cats are meowing.

T: (showing cows and saying, "Moo.")

C: (with the teacher's help)
The cows are mooing.

) At

©

ERIC

Aruitoxt provided by Eic:
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Lg, DEVELOPM?

INGUISTIC FOCUS: REVIEL
(Ed) and (Bil11) are (talk)1ng
all of, some of with nouns

talk, listen, bark
meovi, moo, oink, quack as verbs

LINGUISTIC FOCUS: MEY
What are (all of, some of) the
(boy)s doing?
paste, ride; teacher

“IATERIALS
A picture of swimming
A vwagon
Pictures of animals, such as
doas, nigs, cows, etc.
Paste
Construction naner

TAP THE "TALKERS"

As the class sits in a circle, a
leader taps two pupils who must
talk. The leader tells who is
talking, then calls on another
leader to continue the game

P1: (tapping two pupils who be-
in to talk)
%ﬂan) and (Sue) are talking.

TEACHER - B9YS -- GIRLS

Ask a volunteer to be the teacher.
Guide him to greet or talk to the
class. Help the class, grouns and
individuals say who is taiking.
Then elicit that the boys and the
girls are listening. The beys and
girls also take turns talking.

P1: (Good morning), boys and
giris.

C: (with the teacher's help)
The teacher is talking.

G1: What are the (girl)s doing?

G2: The (girl)s are listening.

ALL OF - SOHE OF

Have thz boys lie on the floor.
using their arms and legs in a
swimming motion pronelling them-
selves forward to a given point.
Elicit from the girls, that all of
the boys are "swimming." Then have
several boys “swim" back to the

starting noint. Elicit thaf some
of the boys are "swrimming.

T: (as all of the boys swim)
Yho's swirming?

G1: (with the teacher's heip)
A11 of the boys are swimming.

Use other action verbs. Introduce
ride (using a wagon), and naste,
with the expressions some of and
all of. Guide grouns to v alternate
question and answer exchanges.

PASTE AMD STICK

Guide nunils to hold and nrzss
dovn vhen thev paste and say the
following rhyme.

Nne, two, three,
Stick for me!

AMIMAL MNISES

Choose a "farmer" to sit in the
center of a circle and pretend to
be very sleeny. ‘then he falls
aslzen, his animals wake him un
with their barking, etc. Each
time he is awakened, he must tell
vthat the animals are doing. Con-
tinue the game with other farmers.

C: (viewing a picture of doqs)
Woof' 'Joof!
P1: The dogs are barking.




b r/\uﬁ}cvu;b

[ESOL-SESD LESSON 70]

DEVELOPMEN
Ji 2

To Support Language Arts Programs in Teachirg English
to Speakers of Other Languages
and in Teachinz Standard English as a Second Dialect

]

LINGUISTIC FOCUS: REVIEW
questions with What are
paste, ride; teacher
and connecting sentences

LINGUISTIC FOCUS: NEW
(They're) (piay)ing (taq).
playing (ball, house, tag, store)
jumping rope; high tow; both

{IATERIALS
A large ball
A wagon
T40 jump ropes
A corner for "playing house™
A corner for "playing store"

QUESTION AMD ANMSHWER

Call on two pupils and tell them

to pantomime swimming. Guide Group
1 to ask Group 2 about the pair's
activity. Then ask the two pupils
to say what they are doing.

Gl: What are (Ed) and (Joe)
doing?

G2: (with the teacher's help)
They're swimming.

T: What are you doing?

P1& (with the teacher's help)

P2: We're swimming.

Continue, eliciting the response
They're (rid)ing, using ques-

tions such as lWhat are the qirls
doing?, What are all of the boys

doing?, etc.

BOTH

Have pairs of pupils paste, ride,
"swim," talk, etc., as a leader
asks the class to describe their
actions. Guide the responses.

P1: What are (Ann) and (Sue)
doing?
C: They're both (swimm)ing.

Continue, choosing two punils at

a time. Guide a leader to give a
different directive to each member
of the pair. Then elicit that they
are not both doing the same thing.

T: Are both (girl)s
(hopp)ing?

Gl: No, they're not.

T: What are they doing?

Gé; (Hary)'s (hogg;ing and

(Sue)'s (skipp)ing.
PLAYING (BALL, HOUSE, TAG, STORE)
As two pupils play catch, guide one
group to ask another about the ac-

tion. Have the class elicit from
the players what they are doing.

Gl: {pointing ta the players)
What are (Ed) and (Al) doing?

G2: (with the teacher's help)
They're playing ball.

T: What are you playing, (Ed)?

P1: I'm playing ball.

Continue choosing pupils to dem-
onstrate playing house, playing
tag and playing store using the
strucfures above. Introduce and
develop jumping rope in the same
manner.

HIGH - LOM

To teach the concepts high and
lovi, guide the class to say and
pantomime the verse belowvs.

Stretch and stretch way up high,
On your tiptoes, touch the sky.
Show me how you bend so low,
Let me see you touch your toe.

T ST T T
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LINGUISTIC FOCUS: REVIEW
(I'm, They're, We're) (both)
(play)ing (ball).
playing (ball, house, tag, storej
jumping rope; high, low

LINGUISTIC FOCUS: NEW
questions with What are and Are
man, men, woman, women
paint, drive, write

HATERIALS

Pictures of adults involved in
activities, such as telephoning
(A-15), writing (A-17), driving
(A-18), painting (A-24)

A large ball; a jump rope

A corner for "playing house"

A corner for "playing store"

Four construction paper birds,
each attached to a straw

MEN - WGHEN

Display pictures of men and women
painting, driving, writing and
talking. Point to the women talk-
ing, and guide one group to ask
another what they are doing.

Gl: (with the teacher's help)
What are both women doing?

G2: They're both talking.

Gl: Are both women talking?

G2: Yes, they are.

After a few examples of adults
eacgaged in similar activities,
show a man and a woman involved

in different activities, such as

a man painting and a woman writing.

P1: (with the teacher's help)
What are they doing?

P2: The man's (painting) and

the woman's (writing).
AT PLAY
Guide one leader at a time to give
directions, such as play tag, etc.,
to two or more pupils. Then have

him call on one pupil, then the
group to say what they are doing.

P1: (Play house), (Mary), {Ann),
(Joe) and (Bill).
(ac the children are playing)
What are you doing, (Bill)?

P2: I'm (playing house).

P1: (referring to all the players)
Hhat are you playing?

G: We're (playing house).

RHYME TIHME

Teach the following verse. Use
four construction paper birds,
each attached to a straw, to em-
phasize the concepts high and low.
As the class repeats the verse,
choose two pupils to manipulate
the birds.

Four little birds are flying
in the sky,

Two are low and two are high,

One little bird sits in a tree.

Mow up in the sky there are
only three.

HIGH - LOW
Play a high note, then a Tow note

on the piano. Elicit from the
class which is the high note and
which is the low note, gquiding
them to say, "It's (high)." Con-
tinue at the piano, guiding the
pupils to stretch when they hear
aigh notes and squat when they
hear low notes. Tell the pupils
to siowly stand from a squatting
position as you go up the scale,
ther return gradually to a squat
as you go down the scale.
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LINGUISTIC FOCUS: REVIEW
questions with What are and Are
These are (animals).

LINGUISTIC FOCUS: NEW
Find the (animals).
These do because they're (fruit).
room

MATERIALS
Several pictures each of boys,
girls, men, women, animals,
fruit

WHAT ARE (ED) AND (AL) DOING?
Divide the class into two groups.
Choose a pair of pupils and direct
them to go out of the room. Guide
Gnoup 1 to ask Group 2 what the
pair is doing. Guide the response.
Then tell the pupils to come into
the room, and guide a similar
question-answer exchange between
the two groups. Continue with
other pairs of pupils.

T: (addressing two boys)
Go out of the room.
G!: What are (Ed) and (A1) doing?
G2: (with the teacher's help)
They're going out of the room.

Vary the activity with questions
such as What are you do1ng? Are

(all of) the (boys) go1n out of
‘the room?, and Are both (gIr 3

coming into the room?

OPPOSITES

ilake a statement, such as It's a
big dog. Guide the class with
pictures or gestures to make an
opposite statement, It's a little
dog. Continue with simple sen-
tences using adjectives, such as
fat-thin, long-short, right-left,
fast-slow, tall-short. Als6
elicit opposites of familiar ex-
aressions of place and direction,
such as in-on, in back of-in front
)f, forward-backward, into-out of.

HHY?

Hold up three pictures, two of
which belong to the same category
and one which does not. Ask which
go together, and why. Continue
with sets of three pictures, in-
cluding each time a picture that
does not belong.

T: (showing pictures of a girl,
a banana and a pear)
Which ones go together?

P1: (pointing to the fruit and
with the teacher's help)
These do because they'r=
fruit.

T: (pointing to the girl)
Is this a fruit?
Pl1: No, it's not. It's a girl.

FIND THE (ANIMALS)!

Place in random order on the chalk
ledge, a few pictures each of men
women, boys, girls, animals, and
fruit. Guide the class to ask
pupils, one at 2 time, to find

the children, the men, the vomen,
the animals and the fruit. After
a pupii selects his category, he
shows his pictures and classifies
them.

C: (with the teacher's help)
Find the (animals), (Linda).

P1: (selecting and showing her
pictures)

These are (animals).
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L DEVELOPMENT and in Teaching Standard English as a Second Dialect
LINGUISTI FOCUS: REVIEW MATERIALS
questions with What (is, are) Familiar objects, such as a
and (Is, Are) crayon, a pencil, a book, a
man, men, ijoman, women ball, etc.
paint, drive, write Pictures of adults involved in
activities, such as talking
LINGUISTIC FOCUS: HEW (A-15), writing (A-17),
statements and directives with driving (A-13), painting
pick it up, carry and put it (A-24)
down A pin
down P
truck, house

PICK UP - PUT DOWN - CARRY T: Is (Sue) carrying the (box)?
Guide the class to give directives C: (with the teacher's halp)
to individuals and pairs of pupils No, (she)'s not.
to pick up familiar objects. -As She)'s (pick)ing it (up).
the action is being performed, have (She)"s { Jing (up)
aroups ask each other what the BUSY PECPLE
pupils are doing. Guide the re- Shovr one man, then twio men, painZing
sponses. a house. Have a leader ask vhat
they are doing. Guide the responses.
C: (with the Zeacher's help)
Pick up the (book), (Julie). P1: that's the man doing?
Gl: What's (Julie) doing? P2: (with the teacher's help)
G2: (with the teacher's help) He's painting the housz.
(She)'s picking up the (book). P1: (showing two men painting)
Hhat are both men pzinting?
Follow the same procedure to de- P2: They're painting the house.
velop carry and put it down. P1: Are both men painting the house?
P2: Yes, they are.
: (with the teacher's help)
Curry the (ball), (Matthew). Introduce driving a truck in the
GT: Hhat's (Matthew) carrying? same manner. Reviev woman, women
G2: (He)'s carrying the (ball). and write.
C: (with the teacher's help)
Put it down, (iatthew). SEE A PIN
Using a pin. demonstrate the rhyme
WHAT DO YOU SEE? ] below. Cuide the class to repeat.
Call on pupils, one at a time, Discuss tne bad luck that might
and help them demonstrate picking occur if a pin is not picked up
up, carrying and putting down of (stepping on it, etc.).
specific objects. Ask the class
if the pupil is doing one of the See a pin and pick it up,
activities above. Guide the re- A11 the day you'll hava good luck.
sponses, Yes, (he) is, ilo, (he)'s See a pin and let it lay,

not, and {He)'s (pick)ing it (up). Bad Tuck you'll have &!l the day.
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LINGUISTIC FOCUS: REVIZd
statements and directives using

pick it up, carry and put it
down; truck, house

LIAGUISTIC FOCUS: NEW
directives and expressions of
place with above and below
cars; line

:IATERIALS
Toy cars and trucks
Familiar classroom objects
A flannel bcard
Felt silhouettes of familiar
animals
Chalk

TELL WHAT YOU SEE

Have the class seated in a circle
with cars and familiar objects in
the center. Call on three pupils
at a time and vhisper a direction
to each to pick up, carry and put
dorm one of the objects. As they
do so, say, "Stop!" and have them
“freeze." Guide a leader to ask
individuals what each is doing.

P1: (with the teacher's help)
What's (0lga) doing?
P2: (She)'s carrying the (truck).

THO LEADERS

Have the pupils remain in a circle.
Choose two leaders. The first one
calls on a pupil or a pair of pu-
pils to pick up, carry or put down
one of the familiar objects, call-
ing it by name. The other leader
repeats the direction, substituting
it for the name of the object.

P1: (Tom), pick up the (truck).
P2: (with the teacher's help)

(Tom), pick it up.

ABOVE THE LINE

Place a "line" of a contrasting
color across the middle of the
flannel board, parallel to the
floor. Display sets of felt ani-
mal silhouettes, such as ducks,
cats, etc. Have a leader choose

volunteers, one at a time, to put
certain animals above or below the
“line” and state their location.

P1: (with the teacher's help)
(Tom), put the (duck)s (above)
the line.

P2: (after completing the action)
{he (duck)s are (above) the

ine.

ABOVE - BELOW

Have the class sit facing a hori-
zontal chalk line drawn on the
floor. Have toy cars and trucks
nearby. Guide Group 1 to direct
one pupil at a time to put all of
the cars above the line. Help
Group 2 tell where the cars are.
Novw, Group 2 directs pupils to put
all of the cars below the line, and
Group 1 describes their location..
Continue similar group exchanges,
contrasting above and below.

Gl: (Sam), put all of the cars
(above) the line.

6G2: (after the cars are placed
and with the teacher's help)
A1l of the cars are above
the line.

Continue in the same manner with
the toy trucks. Guide similar
exchanges between groups and in-
dividuals as well.
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LINGUISTIC FOCUS: REVIEM
directives and expressions of
place with above and below
cars; line

LINGUISTIC FOCUS: HNEY
in the (park, yard, house)
in school; circle, triangle
Put it away.

HMATERIALS B
Small groups of familiar
objects, such as cars,
trucks, etc.
A flannel board
Felt circle and triangle
silhouettes

(HERE, THERE) THEY ARE.

Put out small groups of familiar
objects. Guide the class to ask
a pupil where one group of objects
is. Guide the response, as he
points or touches what he is re-
ferring to. He may choose the
next player.

C: Uhere are the (truck)s?
P1: (pointing to the trucks)
There they are.

PUT AHAY
Call on volunteers, one at a time,

who will put away familiar objects.

Guide one group to give the direc-
tive, specifying the object by
name, and another group to rein-
force the directive, substituting
it for the name of the object.

Gl: (Jimmy), put away (a truck).
G2: (with the teacher's_help
Put it away, (Jimmy).

WHERE IS (WALLY) (PLAY)JING?

Show a picture of a boy, "Wally,"
playing. Display pictures of a

park, a house, a yard and a school.

Tell the class to pretend that
"Wally" plays in many places. As
a volunteer is called to take a
picture and show it, ask groups
and individuals where "Wally" is
playing. Guide the response.

T: Hhere's (Wally) (play)ing?
Gl: (with the teagcher's heip)
He's (play)ing (in the park).

ABOVE - BELOH

Place a "1ine" of a centrasting
color across the middle of the
flannel board, parallel to the
floor. Display small sets of felt
circle and triangle silhouettes.
Guide a leader to ask one pupil at
a time to put a particular set of
shapes above or below the line,
then tell its location. Continue
the activity using directives vrith
the expressions some of and all of.

P1: (Bob), put the (circle)s
(below) the line.

P2: (after completing the action)
The (circle)s are (below) the
1ine. _

DRAW A {CIRCLE).

Guide the class to recite and
pantomime the following poem.

Round and round and round

and round,
Draw a circle, draw a circle,

Round and round.

Corners three, corners three,

Draw a triangle, draw a
triangle,

Corners three.
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LINGUISTIC FOCUS: REVIENW
in the (park, yard, house)
in school; circle, triangle
Put it away.

LINGUISTIC FOCUS: NEW
questions beginning with Where
are and Where's
on the playground; square
pre-noun adjectives

AATERIALS

Toys, such as a ball, a
jump rope, etc.

Pictures of a park, a yard,
a playground, a house, a
school

A flannel board

Felt circle, square and
triangle silhouettes of
various colors and sizes

TELL US WHERE

Put out toys and display pictures
of a park, a yard, a school and a
house. Ask one pupil at a time to
select a toy, then a picture to
show where he is “playing.” Guide
groups to ask each other where the
pupil is "playing.” Introduce on
the playground during the activity.

Gl: (with the teacher's help)
Where is (Jeff) playing?
G2: [as Jeff holds a ball and a
picture of a park)
(He)'s playing in the park.

HOW ABOUT YOu?

Place face down pictures of a
park, a yard, a house, a school
and a playground. Guide a pupil
to take a picture as another asks
him where he is “playing.”

P1: Where are you playing, (Mark)?
P2: (showing a picture of a yard)
I'm playing in the yard.

PUT_AWAY

Put crayons of assorted colors and
a box in the center of a circle.
Show a color card to a girl to in-
dicate the crayon she is to put
away (in the box). Guide the
girls to give her the directive,
which is repeated by the boys, who

substitute it for crayon. Have
boys and girls alternate turns.

Gl: Put a (red) crayon away, (Ann).
G2: Put it awe;, (Amn).

SHOW _US

Place circles and triangles on the
flannel board. Guide the class to
ask where the shapes are. Pupils'’
responses begin with Here and There.

C: (with the teacher's heln)
Hhere are the (circle)s?
P1: (pointing to them)
There they are.

Introduce square. Then use sets of
shapes of various colors and sizes.
Guide groups and individuals to ask
where specific shapes are.

Gl: (with the teacher's help)
Where are the (red) (circle)s?

P1: (going to stand near them)
Here they are.

REPEAT THE SEQUEMCE

Place a sequence of shapes on the
flannel board, such as O A O.
Directly under it, duplicate the
sequence, omitting the last shape.
Ask, "Yhat's missing?" Have a
volunteer respond, "A (square)”
and supply the missing shape.
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LINGUISTIC FOCUS: REVIEW
questions beginning with Hhere
are and Where's
on the playground; squave
pre-noun adjectives

LINGUISTIC FOCUS: NEW
Here we are.
place expressions with by, over
airplanes; mountains, clouds

MATERIALS

Pictures of mountains, clouds

Pictures of a playground, a
park, a yard, a house, a
school

Construction paper airplanes
attached to straws

Familiar objects, such as cars,
trucks, etc.

Pictures of familiar animals

OVER

With paper airplanes attached to
straws, illustrate flying over
mountains and clouds. Also use
other pictures of places over
which ptanes can fly, such as a
house; etc. Guide groups to ques-
tion each other about the planes.

Gl: Hhere are the airplanes flying?
G2: The airplanes are flying cver
the (cloud)s.

WHERE?

Place face- down pictures of a park,
a yard, a playground, a school and
a house. Ask a pupil to tell where
he is "playing.” Then he must pick
up a picture to see if it matches
his statement. If it doesn't match,
he must say he is playing where the
picture indicates. Then a leader
asks the class to repeat where the
pupil- is "playing."

P1- I'm playing tn the yard.
C. (Pupil 1 picks. up a picture
of a park) No.
P1: 1I'm playing in the park.
P2: Where's (Henry) playing?
C: (He)'s playing in the park.

CIRCLES - SQUARES - TRIANGLES

Place cards in the center of a
seated circle. On each card is

drawn a set of triangles, circles
or squares in a particular coloi.
Help a leader ask where specific
shapes are. A volunteer finds the
correct card, then becomes leader.

P1: Where are the (red) (squares)?
P2: (picking up the correct card)
Here they are.

BY

While the class close their eyes,
have four players each place a
different color object by another
object. After the players say,
"Ready:," each tells the color of
his object to a pupil. Guide the
pupils to tell where the objects
are. Choose four new players.

P1: (Elaine). (Red).
P2: The (red car)’'s by the (door).

HERE WE ARE:

Have smalT groups stand in a cir-
cle, each pupil pretending to be
the animal shown in the picture
held by his group. Call out the
name of an animal. The appro-
priate group tells where they are.

T: (Duck)s, where are you?

Gl: (facing the class and holding
up thetfr pictures)
Here vie are.
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LINGUISTIC FOCUS: REVIEW
Here we are.
place expressions with by, over
Where (are) (you) (sitt)ing?
airplane; mountain, clouds

LINGUISTIC FOCUS: WHEW
water; bridge, helicopter

MATERIALS

Pictures of mountains, clouds,
water, animals and fruit

Construction paper birds, air-
planes and helicopters, each
attached to a straw

Familiar objects, such as cars,
trucks, etc.

OVER

Display pictures of mountains,
clouds, a bridge, a school, etc.
Jse paper birds, airplanes and
helicopters, each attached to a
straw, to reinforce the concept
over. Have a pupil select one
bird, airplane or helicopter and
make it fly over one of the pic-
tures. Guide him to ask a volun-
teer to tell where the object js
flying. Then manipulating two
similar objects, he asks again
where they are flving.

P1: (moving a helicopter over
the clouds)
Where's the helicopter flying?
P2: 1It's flying over the clouds.
P1: (moving two helicopters over
the clouds)
Where are the helicopters
flying?
P2: They're flying over the
clouds.

WHERE ARE YOU?

Form five groups, each consisting
of two pupils. As the class close
their eyes, have the groups stand
with thair backs to the class and
quietly tell them what each will
represant: boys, girls, colors,
animals, fruit, etc. The last
three groups hold appropriate pic-
tures. Then guide individuals to
ask, "(Colorc). Where are you?"

T: (Animals).

P1: (Animals). Where are you?

Gl: (turning, holding "animals”)
Here we are!

BY

Have a pupil put one object in a
specific place, such as by the
door, and also put two similar
objects in another spot. Guide
him to say where the objects are,
ask the class their locations,
then choose the next player.

P1: (placing a red truck by the
door and two blue trucks by
the table)

The red truck's by the door.
The blue trucks are by the
table.
llhere's the red truck?

C: The red truck's by the door.

P1: Where are the blue trucks?

C: The blue trucks are by the
table.

WHERE ARE YOU?

Guide a leader to tap a pupil and
tell him to stand or sit in a par-
ticular place. Then help him ask

the pupil where he is standing or

sitting. The responding pupil
taps the next player.

P1: (Sit) by the (wall), (Ed).
there are you (sitt)ing?

P2: I'm (sitt)ing by the (wall).
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LINCUISTIC FOCUS: HEM
Yho's (first)?
Draw (ona) X (inside) (the
first squarz).
inside, outside: hall
first, second, third

"MATERIALS
Various familiar objects, such
as chairs, books, crayons,
pencils, etc.
Chalk

IESIDE - DUTSIDE
Have a pupil stand inside a circle
and another stand outside of it.
£s a leader asks where each pupil
is. guide the class, groups and
individuals to reply. Reneat the
activity with other pupils.

P1: ?he;e's((ﬂartin)?

C: (He)'s (inside) the circle.
P1: Where's (Isabel)?

C: (She)'s (outside) the circle.

Guide s’milar question-answer
exchanges between two qrouns, as
pupils, one at a time, move from
the classrooi: to the hail.

Gl: UYhere's (Rudy)?

G2: (H4e)'s inside the room.

Gl1: (the pupil goes into the hall)
“here's (Rudy) now?

G2: (Ze)'s cutside the room.
(with the teacher's help)
(He)'s in the hall.

DRAW AN X,

Draw two circles on the board.

Ask a pupil to draw an X inside
one circle. Ask another pupil to
draw an X outside the other circle.
Elicit each time wheie the X is:
It's (inside, outside) the circle.
Continue the activity with savaras
and trianales.

FI2ST - SECOWD - THIRD
Have three pupils Tine up. Help
the class say who is first. second

and third. While the class close
their eyes, the pupils in 1ine
switch places. Ask their location
agqain. Continue the practice of
first, second and third, using
other pupils and familiar objects.

T: (tapning the first pupil)
C: (with the teacher's help)
thho's first?

Gl: (Linda)'s first.

T: (tapping the next pupil)
C: %ho's §econd?

R2- (Greqa)'s second.

T: (tanning the third ouoil)
C: Who's third?

P1: (Roualas) is third.

JFP FUH

Draw three squares on the floor
with chalk. kelp the class count
them, "First, second, third." Ask
a oupil to draw five X's in the
first circle countine, "Nne, two,
etc.” Have other punils draw a
different nurher of X's in the
second and third squares. Then
call on volunteers to count the
X's in the squares and Jump as
many times as there are X's.

C: (counting the squares)
First, second, third.

C: (with the teacher's help)
(dohn), draw five X's in the
first square.

P1: (counting the %'s)
e, two, three, four, five.
(Jumns five times)
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LINGUISTIC FOCUS: NEW
statements using have and has
with direct objects T
dol1, ball

MATERIALS
A large, soft rubber ball
Familiar objects
A large paper bag

HOT POTATO

Have the class stand in a circle.
Show them a large ball, and ask
them to pretend that it is a "hot
potato.” Say that no one wants
to hold it for very long. Tie
pupil who holds the ball must say,
"I have the ball," and then as he
throws the ball, have him say,
"(He) has the ball." The pupil
deisgnated must catch the bzll
and continue in the same manner.
Guide the responses at first.

P1: I have the ball.
(throws the ball to Pupil 2)
(H2) has the ball.

P2: 1 have the ball.
(throws the ball to Pupil 3)
(You) have the ball.

Continue with teams passing the
ball back and forth saying, "(We,
They) have the ball.”

THE (BOY) HAS THE (BALL).

Give a boy a ball and a girl a
dol1, and guide the class to say,
“The boy has the ball," and "The
girl has the do11." Continue in
this manner with other familiar
ot:jects, singular and plural, and
with varicus numbers of pupils.
Then guide the class to sing the
sentences below to the tune of
The Farmer in the Dell.

C: The (boys) have the (ball).
The (boys) have the (ball).
Heigh ho, the derry oh,

The (boys) have the (ball).

MEMORY TIME

Guide a pupil in a standing circle
to drop an object into a bag and
say, "I have a (pencil)." He must
pass the bag to the next pupil,
who repeats this s2ntence, then
drops another object intbo the bag
and adds its nzame to the sentence.
Continue in this manner around the
circle. then a pupil cannot re-
peat the sentence correctly, he
must hop twice and sit down. The
bag is emptied and the game begins
again.

P1: (dropping a pen into the bag,
and with the teacher's help)
I have a pen.

P2: (adding a book to the bag)
I have a pencil and a book.

P3: (adding a crayon to the bag)
I have a book and a crayon.
(sits down and empties the
bag)

P4: (dropping an apple in the bag)
I have an apple.

WE HAVE...THEY HAVE

Divide the class into two teams,
standing on opposite sides of the
room. Guide Team 1 to tell the
name of something they have on
their side of the room, then some-
thing the other team has.

T1: We have the (windows).
They have the (door).

Continue with the teams taking
turns speaking, then individuals
speaking for their teams.

|
]
o
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LINGUISTIC FOCUS: REVIEW
statements using have and has
with direct objects
dol1, ball

LINGUISTIC FOCUS: NEW
questions with What do and
What does with have
bicycle, tricycle, wheel

MATERIALS
A doll, a ball, a tricycle, a
bicycle, or pictures of these
things, including a ball (T-2),
a bicycle (U-25), a tricycle (U-32)
Familiar objects

WHAT DO YOU HAVE?

Call on a volunteer to come to
the front of the room and put a
familiar object behind his back,
while the class close their eyes.
Guide the class, then groups and
individuals, to ask, "What do vou
have?" The volunteer responds,

"I have a (pencil)."” Also guide
pairs of pupils in sich exchanges

as What does (she) have? and
(She) has a (book).

BICYCLE - TRICYCLE

Show bicycle and tricycle pic-
tures to the class, and elicit
the differences (size, number of
wheels). Ask pupils, "What (do,
does) (you, he, they) have?"
Elicit finally that Y2 have tri-
cycles. Tricvcles have three
wheels. o

WHAT DOES- TJOHN) HAVE?

Choose a volunteer to be "It" and
stand blindfolded in the center of
a circle. Call on another pupil
to pick up a familiar object and
take it into the circle. The
volunteer who is "It" must feel
the object as you guide the class,
then groups of boys and girls,

and finally individuals to ask,
“What dves (John) have?" The
blindfolded pupil guesses, "(John)

has a (Qencil)."

ROUND ROBIN

Have a pupil in a seated circle
hold an object and say, "I have

a (crayon).” Guide him to ask
the next pupil what he has. That
pupil gets an object and answers,
then continues the game.

P1: (holding a dol1)
I have a doll.
What do you have?
(getting a ball)
I have a ball.
What do you have?

P2:

I HAVE A BALL.

Choose a volunteer to be "It."

He walks around the outside of

a seated circle in which each
pupil holds something. "It" taps
one pupil at a time, saying what
the tapped pupil has and what he
has. lihen he wants a pupil to
chase him, he says only, "I have
a ball.,” and tries to reach the
pupil’s empty place before being
caught. If he is caught, he must
sit in the middle of the circle.
Continue in this manner.

P1: (tapping a pupil)
(She) has a (basket).
I have a (doll).

P1: (tapping another pupil)
I have a ball:

P2: (chases Pupil 1)
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LINGUISTIC FOCUS: REVIEW
questions with What do and
What does with have
bicycle, tricycle, wheel

LINGUISTIC FOCUS: NEW
(We, Jerry) (do, does).
...(in, on) (my, your) (right,
left) hand
puppet, puzzle

MATERIALS

Familiar objects

The hand puppets, Flick and
Flock

Puzzles

A bicycle, a tricycle,
or pictures of them, such
as a bicycle (G-25), a
tricycle (U-32)

IN YOUR (RIGHT) HARD

Have a voluntcer hide an object
in each hand as the class close
their eyes. Guide them to open
their eyes, and ask the volunteer,
"What do you have in your (right)
hand?" Cuide him to answer, "I
have a (pencil)." as he opens his
hand for the class to see. Do
the same for the left r=nd, then
choose a new volunteer.

WHO HAS FLICK?

Choose individuals to wear the
puppets, and ask them what is on
their hands. Guide the answer.
Then ask the class, "Who has
(Flick)?" Guide the response.

T: What do you have on your
right hand?

I have Flick on my right hand.

P1:
T: Who has Flick?
C: (Jerry) does.

Continue with groups and individ-
uals, using pronouns as well as
names. Guide the substitution of

puppet(s) in place of Flick and
Flock, such as I have the pup-

pet(s) or my hand(s).

WHAT DO I HAVE?
Hold a puzzle behind your back and
ask the class, "What do I have?”

Call on several individuals to
guess, then show the puzzle, and
guide the class to say what it
is. While the class have their
eyes closed, have a volunteer
hide a familiar object behind his

back, then ask, "What do I have?"

He calls on individuals to re-
srond. Then choose another pupil
to answer -the question Who has
the (puppet)? Have different
volunteers continue the game.

P1: What do I have?

P2: You have a puppet.
T: Who has the puppet?
P2: (Philip) does.

MR. FORGET

Introduce Flick as Mr. Forget, a
puppet who can't remember where
he puts things. Have Flick give
various toys and familiar objects
to individuals and small groups,
stopping frequently to ask where
things are. Have pupils ask him
questions also, to see if he can
remember. When Mr. Forget makes
a mistake, call on a pupil to
correct him.

F: Who has the (bicycle)?
Gl: We do. It has two wheels.
P2: What do the (boys) have?

F: The (boys) have the (puzzle)s.
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LINGUISTIC FOCUS: REVIEY
(I, He) (do, does).
...(in, on) (my, your) (right,
left) hand
puppet, puzzle

LINGUISTIC FOCUS: NEW
questions with Who plus has
block

MATERIALS

The hand puppets, Flic/ ind
Flock

Peanut shells, with their ends
cut off and faces drawn on
them with ink

Familiar objects

Peanuts in shells, enough for
the entire class

CONCENTRATION
As the class close their eyes,
have each of several pupils take

an object from a group you provide.

Have these pupils stand facing the
class, with their objects behind
their backs. Guide the class,
groups and individuals to ask whu
has each object. The volunteer
answering correctly is given the
object to hold. If the answer is
incorrect, the object is shown
and rehidden, and the class tries
to remember where it is when the
same question is asked again.

C: Who has the {ball)?
P1: (A1) does.

(shows a pen, then rehides it)
C: Who has the (puppet)?

P2: (Juan) does.
{gives the puppet to Pupil 2)

PEANUT PUPPETS

Call on two volunteers, and have
each put a pzanut shell puppet on
one finger. Have them put on a
“show" for the class, by having
the puppets exchange questions

and answers about familiar objects
which they are touching.

P1: (wiggling his puppet)
Who has a (desk)?

P2: (pointing with his puppet)
(He) does.

FOLLOW DIRECTIONS

Choose one pupil at a time to take
an object or objects to another
pupil, following the directives he
is given. Guide the class, groups
and individuals to ask these pupils
questions such as What do you have
in your hand?, Who has the ball?
and Yho has the blocks?

T: Ride the tricycle to (John).
Put the (ball) in your
(left) hand.

P1: (follows the directives)

C: Who has the (ball)?

P1: I do.

C: Uthere do you have the (ball)?

P1: 1 have the (ball) in my
(1eft) hand.

Give only as many directives as
the pupils can manage, gradually
increasing them. Choose individ-
uals to give directions also.

WHERE IS THE PEANUT?

With your hands behind your back,

ask a pupil which hand the.peanut

is in. He may eat the peanut when
he guesses correctly.

T: (peanut in her right hand)
Khere is the peanut?

P1: It's in your left hand.

T: No. tUhere is the peanut?

P1: It's in your right hand.
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LINGUISTIC FOCUS: REVIEW
questions with Who plus has
block; all of
pre-noun modifiers, such as
three blue.books

LINGUISTIC FOCUS: NEW
half of

MATERIALS
Various familiar objects
A flannel board
Felt silhouettes of fruit

Lo

WHO HAS THE BALL?

Choose a pupil to leave the room
while another pupil hides under
your desk, taking with him one of
the objects which you have put on
a table. When the pupil returns,
he must notice which of the cb-
jects is missing, and ask, "Who
has the (ball)?" The pupil under
the desk answers, "I do,” disquicing
his voice. This exchange may be
repeated until the identity of the
hidden pupil is guessed correctly.

P1: (noticing the missing book)
Who has the book?

P2: (disguising his voice)
1 do.

P1: (John) has the book.
(Jonhn emerges)

1 HAVE FIVE BOOKS.

Assign number one to a pupil and
have him hold one familiar object.
Call on four more pupils, assigning
each a number through five. Have
each hold an appropriate number of
objects and 1ine up. Guide groups
and individuals to point to a pu-
pil in line, saying what he has.
Then guide the pupil in line to
repeat what he has. Continue
until each pupil has had a turn.

C: (pointing to "number three")
He has three books.
P1: 1 have three books.

Continue in this way, choosing
pairs of pupils, and assigning
each pair a number in the line.
Use the plural proaouns They and
We in the place of He and I

ALL OR HALF

Use the flannel board and felt
fruit to introduce half o* and to
review all of. Call on pupils to
come and divide the fruit among
them. Either give one pupil all
of the fruit and the other none,
or divide a small amount of fruit
in half, indicating the one-to-one
correspondence. Guide exchanges
such as the following.

P1:. (pointing)

I have half of the fruit.
P2: {pointing)

I have half of the fruit.

I HAVE THREE BLUE...

Hide several of a familiar object
behind your back. Then say an in-
complete sentence, such as I have
three blue... Call on pupils to
finish the statement. Choose
individuals to take your place.

T: (hiding three blue books)
I have three blue...
P1: You have three blue (pencils).
T: No.
P2: You have three blue books.
T: Yes.
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LINGUISTIC FOCUS: REVIEY MATERIALS |
half of A felt circle, square, divided

LINGUISTIC FOCUS: fiEY
Two halves put together make ons.
halves

in half, each half in a dif-
ferent color

Pictures of familiar objects-
and people

HALF OF

Have four pupils sit in the middle
of a circle. A leader divides the
small group in half, and directs
one half to stand incide the cir-
cle and the other half to stand
outside the circle. Then he tells
them to skip or hop, etc. Choose
other smail groups to continue.

P1: (dividing the group of four
into groups of two apiece}
This half stand inside the
circle, and that half stand
outside the circle.
(Skip) around the circle.

AT THE FLANREL BOARD

Hith a felt circle and square
develop the concept of one half
of an object. Use different
colors for each half. After a
pupil pulls a circle apart and
counts the halves, guide the class
to say how many halves there are.
Elicit the color of each half.

P1: (parting the circle halves)
Nne, two.

T: How many halves do we have?

C: Ye have two halves.

T: Uhat color is each half?

P1: (This) half is (blue).

(That) half is (yellow).

Ask a pupil to point to each half
as the class counts. Then as he
puts the halves together, elicit
that two halves make one. Use the

-CAN YOU CHAMGE IT?

same prodecure with a square.

P2: (pointino to each half)
C: ne, two.

T: Put the halves toaether.

P2: (putting the halves together)
T: Ho+ many halves do we have?
C: Me have two halves.

: Hhat do tro halves put to-
gether make?
C: (witi: the teacher's help)
Two halves put toaether make
on2.

Give the class, groups and indi-
viduals practice in using adjec-
tives before and separated from the
words they rmodify. Show an appro-
priate picture with each example.

T: (showing a big bicycle picture)
that is this, (Larry)?
Pl1: That's a bia bicycle.
C: That's a big bicycle.
(with the teacher's help)
That bicycle is bigq.
Gl1: That's a bia bicycle.
That hicycle is big.

Continue, using familiar words in
sentences, such as That's a red
tricycle.-That tricycle is red;
That's a thin woman.-That voman is
thin. "hen the pupils can do this
easily, choose one puoil at a time
to select a picture and maka state
ments, such as This is a lona pen-
cil.-This pencil is long.
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LINGUISTIC FOCUS: REVIEH

(I, He) (have, has) (two) (pens).
all of, half of; balloon

LINGUISTIC FOCUS: NEW
questions with How many with
do plus have
toy; play with toys

MATERIALS
Balloons in different colors,
tied to strings
A variety of toys
Pictures of toys and familiar
objects

HOY MANY TOYS?

Put out several different toys

on a table, and classify them as
toys. Guide the class to ask,
"How many toys do you have?," as
various individuals place groups
of toys on their desks and answer.
Then guide them to say that they
play with toys.

C: FKow many toys do you have?
P1: I have (three) toys.
I play with toys.

Continue the activity, guiding
groups and individuals to carry on
question-answer exchanges using
pronouns, such as He, He and They.

BALLOONS

Hold a large bunch of balloons
and ask volunteers to answer
questions about them, such as
How many (green) balloons do I
have? Divide the balloons among
groups of pupils, guiding them
to question each other about

the balloons held.

Gl: How many (orange) balloons
do you have?

62: We have (one) (orange)
balloon.

Continue with individual exchanges.
Call on a pupil to collect all
of the balloons, then two pupils

to collect half of the balloons
each, as other pupils question
them.

RHYME TIME

Pronounce the words half and have,
pointing out the difference in the
final sounds. Have the class make
the /f/ sound and the /v/ sound

separately and as part of the words.

Then- guide them to repeat the pairs
below with you, standing if the
words rhyme and remaining seated
if they do not.

half-calf have-salve
have-laugh half-staff
half-laugh wave-wait

CAN YOU TELL?

Choose a leader to put pictures

nf toys and other familiar cbjects
aiong the chalk ledge, to see if
the class can t211 which are toys.
He asks how many tovs, or how many
(yellow) toys are pictured. The
volunteer who answers correctly
must follow the leader's directives
to get to the front of the room.
Then he becomes the new leader.

P1: (after putting pictures up)
How many toys do I have?

P2: (deciding which are toys)
You have (three) toys.

P1: (Tom), (hop) to the desk.

P2: (hops and continues the game)

1
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LINGUISTIC FOCUS: REVIEW
questions with How many plus
do have
balloon, toy

LINGUISTIC FOCUS: MEW
Yes, (I, you, we, they) do.
No, (I, you, we, they) don't.
Give (Al me) (two toys).
Thank you. You’'re welcome.

MATERIALS
The hand puppets, Flick and
Flock
Balloons in different colors,
tied to strings
A variety of toys and familiar
objects

DO YOU HAVE PENCILS?

Divide the class into small groups
giving one group pens, one group
books, etc. Question each group
about what they and other groups
have, gquiding the response.

T: Do you have (pens)?

Gl: Yes, we do.

T: (pointing to another group)
Do they have (pens)?

Gl: No, they don't.

Then, put the question and answer
sequence to the tune of Are You
Sleeping. Include the use of the
pronouns I, we, they and you, as
the appropriate pupil or group
holds the objects.

T: Do they have pencils?
Do they have pencils?
P1: No, they don't.
No, they don't.
T: Do they have red toys?
Do they have red toys?
P1: Yes, they do.
Yes, they do.

ANNERS

Demonstrate the use of Thank you.
and You're welcome. by having Flick
and Flock hand each other toys.
Guide the class, groups and indi-
viduals to talk for the puppets.

GIVE JOHY TH0 TOYS.

Guide groups and individuals to

tell Flick what to give Flock.

Have a leader whisper a command

to a pupil, such as Give John two
balls. The class watches as the
command is carried ouf,, then vol-
unteers guess what the command

was. Be sure Thank you. and You're
welcome, are used where appropriate.

P1: (whispering)

Give (him) two balls.
P2: (gives John two balls)
P3: Thank you.
P2: You're welcome.
P4: (gquessing)

Give (him) two balloons.
P1: PMo.
P5: Give (him) two balls.

BALLOON-MAN

As a "balloon-man" walks around

the room, pupils may "buy" balloons.
Guide the beginning exchanges.
Choose a new balloon-man when the
balloons are sold.

P1: How many (red) balloons do
you have?

P2: I have two (red) balloons.

P1: Give me two (red) balloons.
(he is given the balloons)
Thank you.

P2: You're welcome.
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LINGUISTIC FOCUS: REVIEW MATERIALS
Yes, (I, we, they, vou) do. A small ball, a big ball
No, (I, we, they, you) don't. A top
Give (Al me) (two toys). A blindfold
Thank you. You're welcome.
LINGUISTIC FOCUS: NEW
Do (you, they, we) have (a to
Please give (us, them) (a_top
top
aIVE THE BALL AWAY PLEASE

Have the class form a circle.

Give a small ball to a pupil and
ask him if he has the ball. After
he answers, guide the pupil to
give the ball to anyone in the
circle and question him.

P1: Do you have the ball?
P2: Yes, I do.

YES, 1 DO.

Blindfold a pupil to stand in the
center of a circle as the class
passes a small top around behind
their backs. When the leader
yells, "Stop!," he takes off the
blindfolid, and asks three pupils
if they have the top. If one

of them does, he becomes the next
leader.

P1: {removing the blindfold and
pointing)
Do you have the top?

P2: No, I don't,

P1: (pointing)
Do you have the top?

P3: Yes, I do.

Vary the game by having pairs of
pupils pass the top, with both
single pupils and pairs repeating
the question, using [ or ve,

then answering it.

Discuss the meaning and the use
of the word please. Divide the
class into two groups, with an
open space between them. Using

a big ball, guide the leader of
one group to ask the other group
for the ball, using either Please
give us_the ball, or Give us the
ball. The ball should be bounced
to the group only if the leader
said, "Please." The leaders may
also cross to the other team,
point back to their own team,

and say, "(Please) give them the
ball." When the ball has been
exchanged, the old leaders tap
new leaders.

1 A1 A TOP

Show the class a top, telling
them what it is, and making it
spin. Then have the pupils say
the following fingerplay with
you, performing the appropriate
motions.

I am a top all wound up tight;
(clasp hands tightly together)

I whirl and whirl with all my

might;

(make hands whirl around each
other fast)

And now the whirls are out of me,

So I will rest as still as can be.
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LINGUISTIC FOCUS: REVIEW
Do (they, you, we) have (a_top)?
Please give (us, them) (the top).

LINGUISTIC FOCUS: NEW
Yes, (he) does.
pinwheel, point, pointed

No, (he) doesn't.

MATERIALS
The hand puppet, Flick
Familiar objects
Six-inch squares of drawing
paper, pins, pencils
Duplicate picture cards
of familiar objects

YES, HE DOES.

Have Flick hold various familiar
objects. Ask the class questions
about what Flick has and guide
them to apswer, first as a class,
then as groups and individuals.

T: Does he have the (top)?
C: Yes, he does.

T: Does he have the (ball)?
C: No, he doesn't.

Continue choosing pupils to held
objects and guiding answers using
both he and she.

POINTS

Indicate various objects in the
room, such as pencils, scissors,
blocks, etc., asking, “Does it
have points?" Guide the class
to answer, touching the points
if there are any.

T: (indicating a book)
Does it have points?
(indicating the points)

C: Yes, it does.

Guide the class, groups and indi-
viduals to add after affirmative
answers, as reference is made to
each point, "It's pointed."

DO_YOU HAVE THE APPLE?

Divide the class into two groups.
Shuffle the pack of duplicate
picture cards and give each group

half. Each group looks at their
cards, separating the matched pairs
(two pictures of a kind) into a

pile. Each leader holds his groups'’

unmatched cards. The leader of
one group must ask the other group
for a card he needs to make a pair.
The other group repeats the ques-
tion using we, then the first group
asks for the card, and is given

it, making a pair. The leader of
the other team continues.

P1: Do you have the apple?
G2: Do vwe have the apple?
Gl: Please give us the apple.

PINWHEELS

Guide the class to make pinwheels
from a square of paper they have
colored. Fold it diagonally in
half, then in half again. Unfold
and cut along the fold lines with-
in an inch of the center. Fold
every other point into the center
and staple. Attach the pinwheel
to a pencil by pushing a pin
through the center. Guide pupils
to ask each other about their
pinwheels.

P1: How many colors does your
pinwheel have?

P2: My pinwheel has two colors.
It's red and blue.

P3: How many noints does your
pinwheel have?

P4: It has four points.
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LINGUISTIC FOCUS: REVIEW

Yes, (he) does. No, (he) doesn't.

pinwheel, point, pointed

LINGUISTIC FOCUS: NEW
(Does) (he) have (a ball)?
(I) (have, has) (a, the) (bird)
and (a, the) (cage).
jack-in-the-box

HATERIALS
Familiar objects and toys
Pictures of animals and objects
A jack-in-the-box
A large box

DOES HE HAVE A BALL?

As the class close their eyes, ask
a pupil to put a familiar object
behind his back. Hold up pictures
of objects, one at a time, to help
the class ask questions about the
hidden object. Have a “spy" look
at the hidden object and answer.
Continue with groups and individ-
uals also questioning.

T: (showing a picture of a ball)
C: Does he have a ball?

P1: No, he doesn't.

T: (showing a picture of a top)
C: Does he have a top?

P1: Yes, he does.

GO TOGETHER

Have a pupil put two things that
“no together," such as a pencil
ana paper, pictures of a bird and
a cage, behind his back while the
class close their eyes. The pupil
must tell one thing he has, then
guide groups and individuals tc
guess what else he has, and add
the second object to the sentence.
Guide the pupil to show and tell
what he has.

Pi1: I have a bird.
C: You have a bird and a cage.
P1: (showing the pictures and
with the teacher's help)
I have a bird and a cage.

JACK-IN-THE-BOX

After showing and demonstrating a
jack-in-the-box, teach the class
the following rhyme. Release
“Jack" on the last line.

Jack-in-the-box
Sits so still;
Will you come out?
Yes, I will!

Call on a volunteer to crouch in a
large box while the class says the
first three lines, substituting
the volunteer's name for "jack"
(Joe-in-the-box). The volunteer
then jumps up, throws his arms
out, saying the last line.

JACK-IN-THE-BOX STORE

Have a pupil take several toys
into a large box with him and
pretend to be a jack-in-the-box
storekeeper. Choose small groups
and individuals to be shoppers.
Guide various exchanges.

P1: Do you have tops?

P2: Yes, I do.

P3: Do they have points?

P2: Yes, they do. They're
pointed.

P4: Please give us a top.

P2: (gives them a top)

P4: Thank you.

P2: You're welcome.
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LINGUISTIC FOCUS: REVIEW
questions with How many with
do plus nave

LINGUISTIC FOCUS: NEW
corner; straight, crooked

HATERIALS
Four felt strips, each 6" long
and 1" wide
Pictures or sketches of a
"crooked" nouse, cat, mouse,
man

LINES AND CORNERS

Cut out four felt strips of equal
length (6") and width (1"). Ar-
range the strips or "lines" on

the flannel board, making a square.

Call on a volunteer to name the
shape, then count the number of
"lines" it has.

T: (pointing to the square)
What's this?
P1: It's a square.
C: How many lines does it have?
P1: (pointing and counting)
One, two, three, fou».
It has four lines.

Count the zorners with the class.
Guide the boys to ask the girls
how many corners the square has.

Gl: How many corners does the
square have?
G2: The square has four corners.

Take the square apart. Ask a pu-
pil to put it together again and
tell a story about it. Follow

the same procedure with a triangle.

P1: (arranging the square)
This is a square.
It has four lines.
It has four corners.

STRAIGHT - CROOKED

As you draw a square on the board,
elicit that each line is straight.
Guide one group to ask anotner how

many straight lines the square
has. Repeat, alternating group
exchanges.

T: (pointing to each lire)
That is a straight line.

C: That is a straight line.

Gl: How many straight lines does
the square’ have?

G2: The square has four straight
lines.

Draw other squares, each time with
one line askew. Guide the class
to describe the lines.

T: (indicating a straight line)
Is this a straight line?

P1: Yes, it is.

T: (indicating a crooked line)
Is this a straight line?

P2: No, it's not.
(with the teacher's help)
It's a crooked line.

THERE WAS A CROOKED. MAN

Develop the idea of "crooked" fur-
ther with pictures or drawings of
a crooked house, cat, etc. Guide
the class to say the rhyme below.

There was a crooked man,
and he went a crooked mile,
He found a crooked sixpence
against a crooked stile;
He bought a crooked cat, which
caught a crooked mouse,
And they all lived together
in a littie crooked house.
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LINGUISTIC FoCusS:
(I, He) (play)s every (day).
day, morning, afternoon, night
A.M., P.1.; says; class(es)

HEW

MATERIALS
Familiar action pictures of
work, play, eating (A-4), etc.
Two roll call books, A.{.
printed on one, P.M. on the
other

(1, HE LAY)S EVERY (DAY).
Display a ‘day and a night picture,
and nearby place face down a pile
of familiar action pictures, in-
cluding a few of sleeping. Choose
a pair of pupils. Ask one at a
time to take and show a picture

to the class. Guide him to say
that he performs that action every
(day) and that his partner does
also. As he responds, point to
the appropriate day or night pic-
ture. After both pupils have had
a turn, they tap two new players.

P1: (showing a picture of play
and with the teacher's help)
I play every day.

T: (pointing to the day picture)

P1: (referring to his partner)

(He) plays every day too.
MORNING -

MOR FTERNOON

Elicit from the class, groups and
individuals that there are two
kindergarten classes, a morning
and an afternoon one.

T: How many kindergarten classes
do we have?

C: (with the teacher's help)
We have two kindergarten
classes. We have a morning
kindergarten class and an
afternoon kindergarten class.

Then guide groups and individuals
to ask each other which kindergar-
ten class they are in. Also ask

about pupils in the other class.
Gl:
G2:

Hhich kindergarten class are

you in?

Me're in the (morning) kin-

dergarten class.

T: (Barbara Smith).

Gl: Uhich kindergarten class is
(Barbara Smith) in?

P1: (She)'s in the (afternoon)

kindergarten class.

AM. - P.M.

Discuss the use of initials on a
hanky, a shirt, etc. Guide the
class to read the word kindergar-
ten. Print kdg. and help elicit
what it means. Then explain that
another way to say mornina is A.M.
Hrite A.M. on the board and have
the class repeat it after you.
Show the A.M. roll call book with-
A.il. written on it, eliciting what
it says and means. Develop P.M.
in the same manner. Elicit from
the class, -groups and individuals
what class they and others are in.

T: (pointing to A.M. on the
roll call book)

llhat does this say?

(with the teacher's help)

It says A.|.

llhat does A.!l. mean?

A./1. means morning.

Which kindergarten class are
you in?

Ye're in the morning kindergar-
ten class. .

C? —O— O
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LINGUISTIC FOCUS: REVIEW

(I, He) (play)s every (day).
day, morning, afterincon; night

LINGUISTIC FOCUS: REW
(Joe) (eat)s (breakfast) every
(morning).
breakfast, lunch, dinner; meal

MATERIALS

A picture of day and a picture
of night

Activity pictures of drawing,
eating (A-4), sleeping (A-43),
walking (A-48), etc.

Pictures of breakfast, lunch,
dinner

EVERY DAY - EVERY NIGHT

Refer to a day picture if needed
as you show a child eating. Say,
"(He) eats every day." Then point
to one pupil at a time and guide
the class, groups and individuals
to say that he eats every day.

T: (pointing to a child eating)
C: (with the teacher's help)
(He)'s eating.
(He) eats every day.
T: (Jerry).
C: (Jerry) eats every day.

In the same manner, elicit state-
ments, such as {He)'s sleeping,
(He) sleeps every night, and {A1)
sleeps every night. Then give one
group at a time an activity picture,
guiding them to use the pronouns

We and They in statements about

themselves and another gicup.

BREAKFAST - LUNCH - DINNER
Show pictures of breakfast, Tunch
and dinner. Guide the pupils to
say that we eat three meals a day.
Also help them name the meals.

T: (referring tc the pictures)
We eat *hree meais a day.
How many meals do we eat a day?
C: We eat three meals a day.
T: (pointing to each picture)
Breakfast, lunch and dinner.
C: Breakfast, lunch and dinner.

(HE) EATS {LUWCH) EVERY (DAY).
Near a morning sketch, show a pic-
ture of a child eating breakfast.
Say that he does every morning.
Guide the class, groups and indi-
viduals to make similar statements
about the picture, themselves and
each other.

T: (pointing to a picture of a
child eating breakfast)
C: (He)'s eating breakfast.
T: Uhat does (he) do every
morning?
Gl: (with the teacher's help)
(He) eats breakfast every
morning.

Then as one pupil at a time holds
up a picture of a meal, have the
class say he is eating that meal
and that he does every (day).
Continue, asking individuals if

they play ball, house, store or
tag, or jumn rone every {dav).
97 Y At r v NI

FUF_WITH FINGERS
Teach the following finger play.

This 1ittle boy is ready for bed
(lay forefinger in palm of hand)

Dowm on the pillow (he} lays (his)
head. (thumb acts as pillow)

(He) covers (him)self with a blan-

ket tight (wrap fingers around boy)

And this is the way (he) sleeps
all night. (close eyes)
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LINGUISTIC FOCUS: REVIEW HATERIALS %
(Joe) (eat)s (lunch) every (day). Pictures of getting up, gettin ,
breakfast, lunch, dinner; meal dressed (A-3), washing (A-49), %
eating breakfast, lunch, and 3
LINGUISFIC FOCUS: HEN dinner 4
What {does, do) (Joe, you) do
every {mornfog)?
get up, get dresised, wash
MORHING ACTIVITIES ate leader. Finally, elicit how 3
Show pictur2s of a child getting many meals we eat a day.
up, washing, getting dressed and
eating breakfast. Guide the class C: Uhat do you do every day, (A1)?
to describe his actions and say P1: I eat (lunch) every day.
trat he does each every morning. (sits behind the lunch leader)
Help groups alternate question- C: Ue eat three meals a day.
answer exchanges about the pictures. Breakfast. lunch and dinner. ]
T: (pointing to a picture) FITD THE ACTIVITY
What's (he) doing? As two pupils stand by pictures of
C: (He}'s (getiting up). morning activities and meals, the
(He) (gets up) every morning. class asks Pupil 1 what he does
Gl: !hat does (he) do every morning? every day. He replies that he per-
G2: (He) (gets up). forms one of the actions shown.
Pupii 2 finds the picture referred
As a pupil selects a picture, help to and repeats what Pupil 1 does.
Group 1 ask him vwhat he does every _
morning. Then Group 2 elicits C: (A1), what do you do every day?
from Grecup 1 what the pupil does. P1: I {wash! every day.
P2: (finding the wash picture)
P1: (showing a breakfast picture) (A1) washes every day.
Gl1: What do you do every morning?
P1: 1 eat breakfast. MORE FUil WITH FI!GERS
G2: UWhat does (iatthew) do every Review the finger play in Lesson
morning? 93. Then teach the next verse,
Gl: (!e) eats breakfast. using appropriate gestures.
BREAKFAST - LUNCH - DINGER . Morning comes and (he) opens (his) -
Have the class identify breakfast, eyes,
lunch and dinner. Seat three (He) throws back the covers and
leaders side by side and give each up (he) flies. (open fingers)
a picture of a meal. Guide the (ﬂgg dresses (him)self from (his)
class to elicit from one pupil at head to (his) toes,
a time the name of one of the meals Then out to the kitchen with (his)
he eats daily. After naming that mother (he) goes. (fingers

meal, he sits behind the appropri- "walk" along opposite arm)
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LINGUISTIC FOCUS: REVIEW
What (does, do) (Joe, you) do
every (morninc)?
get up, get dressed, wash
A.M., P.M.; means

LINGUISTIC FOCUS: NEW
What (does, do) (Joe, you) do
(before, after) (Tunch)?
go home, go to school, go to bed

MATERIALS )
Pictures of getting dressed
(A-3), washing (A-49), eating
breakfast, Tunch and dinner,
going to school, going home
Familiar action pictures, such
as play, draw, color, etc.

EVERY MORMIMG

Display morning activity pictures.
Have a leader ask a pupil what he
does every morning. The pupil
replies, selecting the appropriate
picture. Then guide one group to
glicit a statement Trom another
about the pupil's activity. Intro-
duce go to school during the game.

Pl1: What do you do every morning?
P2: (selecting a wash picture)
I wash every morning.
Gl: What does (Gary) do every
morning?
G2: (He) washes every morning.

~FTER - BEFORE

Referring to pictures of getting
up, washing, getting dressed, and
eating breakfast, elicit from the
class what they do first in the
morning and what follows. Then
guide groups to continue, asking
each other what they do after each
activity. Repeat the procedure,
adding or substituting other pic-
tures to the set. Introduce go
home in such a series.

T: What do you do every morning?
C: We get up.

T: What do you do after you
get up?
C: We wash.

GI: (with the teacher's help)
What do you do after you wash?
G2: HWe get dressed.

Emphasize after in several series.
Then working backwards through the
pictures, develop the concept be-
fore - YJhat do you do before you
go to school?, We eat (breakfast).

AM. - PM.

Write A.M. and P.M. on the board and
review what they mean. Ask groups
and individuals when they get up,
eat dinner and breakfast, and go to
scnoot. Iniroduce go to bed.

T: What does (A.M.) mean?

P1: (A.M.) means (morning).

T: When do you (a0 to school)?

Pz: 1 (go to school) in the
(morning).

LET'S SING!

Teach the following verse tc the
tune of Are You Sleeping? Then
sing the questions and guide the
class to sing the responses.

Are you ready? Are you ready?
Yag, wa ara! VYes, we are!
Where are you going?

Where are you going?
Right straight home!

Right straight nome!
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LINGUISTIC FOCUS: REVIEW
Hhat (does, do) (Joe, you) do
(before, after) (1unch¥g—'

go home, go to school, go to bed

LINGUISTIC FOCUS: REW
when (does, do) (Joe, he) (eat)
(1unch)?
(Before, After) (he) (goes home).
Tell the truth!
in the (evening), at (noon, night)

IIATERIALS

Familiar activity pictures,
such as oatting dressed (A-3),
washing (A-49), going to
school, etc.

Pictures of breakfast, lunch,
dinner

Two mats or "Magic Carpets”

RIDE A MAGIC CARPET!

Designate two mats or areas as
Hagic Carpets, one for the boys
and one for the girls. Display
pictures of getting up, washing,
etc. Point to one, and guide a
group *o ask a pupil when he does
the activity shown. The pupil se-
lects an approfriate picture and
responds. As he sits on a Magic
Carpet, Group 2 asks Group 1 to
repeat when the pupil performs the
activity. After all have had a
turn, play skipping music as they
exchange Hagic Carpets. Hhen the
music stops, pupils not on a Car-
pet must hop tnree times.

T: (pointing to a wash picture)
(Gregg).

Gl: When do you wash, (Gregq)?

P1: (showing a getting up picture)
After I get up.
(sits en the Magic Carpet)

G2: (addrzssing Group 1)
When does ?Gregg wash?

Gl: After (he) gets up.

MEAL TIME

Have a pupil hold up a picture of

breakfast. Guide the boys to ask

the girls when the pupil eats that
meal. Guide the response. Treat

lunch and dinner in the same man-

ner. Use pictures of going home,
going to school, going to bed and
others to give practice on the
expressions in the morning, at
night, etc. Have groups alternate
question-answer exchanges.

P1: (showing a picture of lunch)

G1: 1Ilhen does (Joe) eat Tunch?

G2: (with the teacher's help)
(He) eats lunch at noon.

TELL THE TRUTH {GEORGE)!

Place familiar activity pictures
along the chalk ledge, turned away
from the class. Guide the class
to ask a pupil what he does after
a specific meal or activity. The
pupil turns a picture around and
says that he does the activity
shown. Then guide the class to
ask him to tell the truth. Final-
ly, have one group ask another
what he really does.

C: (with the teacher's help)
Yhat do you do after (lunch)?
P1: (showing a picture of play
I play.
C: (with the teacher's help)
Tell the truth, (George)!
Do you play after {lunch)?
P1: Ho, I don't.
I (go to school).
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LINGUISTIC FOCUS: REVIEW
Hhen (does, do) (Joe, he) (eat)
(lunch)?
(Before, After) (he) (goes home).

in the (evening), at (noon, night)

LINGUISTIC FOCUS: NEW
read the newspaper, watch TV,
wash clothes, cook

HATERIALS
Pictures of breakfast, lunch
dinner
Pictures of watching TV (A-6),
mother cooking, mother
washing dishes (A-16)
A newspaper

VHAT

Show a picture of mother cooking.
Guide the class, groups and indi-
viduals to describe the action.’
Then display pictures of breakfast,
lunch and dinner, and guide groups
and individuals to elicit from each
cther what mother cooks at differ-
ent times of the day as a voiunteer

selects the appropriate picture.

T: (showing mother cooking)
What's mother doing?

C: She's cooking.

Gl: What does your mother cook
every morning?

G2: She cooks breakrast every
morning.

/. _WHEN GROUP™ AND A "KHO GROUP™
Divide the class into two groups,

a "When Group" and a "Who Group."
Show a picture of a meal and quide
the “When Group" to elicit from the
"¥ho Group" when mother cooks that
meal. After each response, the

“Who Group" asks who ccoks the meal.

T: (showing a dinner picture)

Gl: When does your mother cook
dinner?

G2: She cooks dinner in the
evening.
Who cooks dinner in the
evening?

51: Mother does.

BEFORE AND AFTER

Display pictures of watching TV,
washing dishes, and a newspaper.
Help elicit a description of each.
Then give practice on statements
beginning with Befere and After
in response to questions, such as
When (does) {wour mother) (wash
dishes)? Guide individuals to
show a picture and ask volunteers
appropriate questions about them-
selves or their parents.

(showing a picture of children
watching TV)
They're watching TV.
C: They're watching TV.
P1: When does (your father)
watch TV?
P2: After (he) (eats dinner).

CAN YOU HEAR THE DIFFERENCE?
Pronounce each of the following
words beginning with the "sh*®
sound, guiding the class to say
each after you. Continue in the
same manner with the words begin-
ning with the "ch" sound. Then
guide the class to repeat pairs
of words, such as sheep-cheap.
Help them make a distinction in
the "sh" and "ch" sounds.

o

sheep-cheap shear-cheer
shin-chin shoe-chew
ship-chip share-chair
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LINGUISTIC FOCUS: REVIEW
in the (evening), at (noon, night)

LINGUISTIC FOCUS: NEW
I (dsi't) like (toast).
I (don't) like (to eat)
(cereal) (every morning).
like; bacon, cereai. eqgs, toast

MATERIALS
Pictures of bacon (F-1), cereal
(F-2), eggs (F-3), toast (F-6)
A “Question Chair” with a large
question mark taped to it

I (DON'T) LIKE (TOAST).

Piace pictures of eggs, bacon,
cereal and toast along the chalk
ledge. Have one pupil at a time
select a food picture and say
whether or.-not he likes it. Then
have him call out an individual's
name. Guide the class to ask the
individual if he also Tikes the
food selected.

P1: (selecting a picture of eggs
and with the teacher's help)
I 1ike eggs.
(Leo).

C: (with the teacher's help)
Do you like eggs, (Leo)?

P2: (Y_E_S_), I (d_O).

SHOW US WHAT YOU EAT!

Place face down pictures of eggs,
bacon, cereal and toast. Tell a
pupil to take one and hold it so
only he can see it. Guide the
class to sing the following verse
to the tune of The }Mulberry Bush.
Then the pupil shows his picture,
and with the teacher's help, tells
what he eats.

(Rita), show us what you eat,
What you eat, what you eat.
(Rita), show us what you eat,
For breakfast every morning.

P1: (showing her picture)
I eat {cereal).

MEMORY TIME

Display pictures of the breakfast
foods and help the class identify
them again. Have a volunteer close
his eyes as a pupil hides a picture
behind his back. Guide the class
to ask what the pupil eats every
morning. The volunteer looks at
the remaining pictures, and re-
sponds with the name of the missing
food. As the pupil shows his pic-
ture, the class says that he eats
the food shown. finally, the
volunteer tells if he likes to eat
that particular food every morning.

P1: (hiding a picture of toast)

C: What does (Joe) eat every
morning?

P2: (He) eats toast.

P1: (showing a picture of toast)

C: Yes, (he) eats toast.

Pl1: I (like) to eat toast overy

morning.

THE QUESTION CHAIR

Have a volunteer sit in a “"Ques-
tion Chair." He may-ask a pupil
about himself, his father, his
mother, or a classmate. He must
begin his question with When to
elicit expressions such as at
noon, etc. in the response. Con-
tinue the game with new volunteers.

P1: When do you (go to bed), (A1)?
P2: I (go to bed) ({at night).
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LINGUISTIC FOCUS: REVIEW
I (don't) like (toast).
I (don't) like (to eat) (cereal)
(every morning).
like; bacon, cereal, eggs, toast

LINGUISTIC FOCUS: NEW
(Do, Does) (you, he) (like to
eat) (cereal) (every morning)?
want; bread, chicken

MATERIALS
Pictures of bacon (F-1), cereal
(F-Z), eggs (F"3)’ toast (F'G)’
bread (F-10), chicken, fish
Two chairs, back to back

DO YOU LIKE (FISH)?

Place face down pictures of the
breakfast foods, bread, fish and
chicken. Have a pupil select and
show one. Help the class ask him
if he 1ikes that food. After re-
sponding, he asks a volunteer the
same question. Guide the identi-
fication of the new foods.

P1: (showing a picture of a fish)
C: Do you like fish?
P1: (No), I (don't). ™

Do you 1ike fish, (Mario)?
P2: (Yes), I (do).

FOODS WE LIKE

Guide a leader to ask a pupil what
he 1ikes to eat every morning,
noon, etc. The pupil names two of
the foods displayed. As the leader
selects each picture named, he re-
peats what the pupil eats.

P1: What do you like to eat
(every morning), (Rotert)?

P2: I Tike to eat (cereal and
toast).

P1: T(selecting the foods named)
(He) 1ikes to eat (cereal
and toast).

BACK TO BACK
Place two chairs back to back.
Have Pupil 1 sit in one and close

his eyes. Give Pupil 2 a food pic-
ture as he sits in the other chair.
Help him ask Pupil 1 if he likes

to eat that food at a certain time
of day. After Pupil 1 replies, he
guesses who Pupil 2 is. The class
says whether or not the guess is
correct, and then asks Pupil 2
about Pupil 1's first response.

P1: (with the teacher's help)
Do you like to eat (toast)
(every morning)?

P2: (Yes), I do. It's (Ralph).

C: VYes, it's (Ralph).
Does (Ralph) like to eat
(toast) (every morning)?

P2: (Yes), (he) does.

THE DELIVERY BOY

Use familiar food pictures to stock
a "grocery store." As a "delivery"

boy taps two pupils, help the ciass
ask what item each wants daily. As
the items are delivered, the class

repeats what the pupils want.

P1: (tapping a pupil)

C: What do you want every day?
P2: 1 want (bacon).

P1: (tapping another pupil)

C: Hhat do you want every day?
P3: 1 want (eggs).

P1: (delivering the items)

C: They want (bacon and .eqgs).
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LINGUISTIC FOCUS: REVIEW
(Do, Does) (you, he) (11ke to
eat) (cereal) (every morning)?
want; bread, chicken

LINGUISTIC FOCUS: NEW
Who (dcesn't like) (to eat)
(bread) (every dav)?
That's (wrong).; but; thirsty
juice, cocoa, milk

HATERIALS
Pictures of bacon (F-1), cereal
(F-2), eqgs (F-3), toast (F-6),
bread (F-10), chicken, fish.
Pictures of milk (F-4), orange
juice (F-5), cocoa, water

WHO
Have two teams face each other and

choose a leader for each. Give one
leader a food picture and guide his
Team to ask Team 2 who 1ikes to eat
or drink that item daily. Those
who do, raise their hand. Team 1
refers to them, saying, "They do."
Introduce and give practice on the
nouns milk, juice, cocoa and water
as the two teams alternate turns.
Guide each team to ask negative
questions as well, for example,

Who doesn't like to drink (milk)?
and the response, They don't.

P1: (showing a picture of bread)

Gl: Who likes to eat bread every
day?

G2: (some pupils raise their hands)

Gl: They do:

BUT (MARLENE) (DOES, DOESN'T).

Display pictures of familiar foods.
Ask a volunteer to take one he does
not like and make a negative state-
ment. Pupils who 1ike the food
raise their hand. Then guide the
volunteer to add a short affirma-
tive statement with but as he re-
fers to one of the pupils. Have
the class ask the pupil if he likes
to have that food every day. Then
the punil mentioned selects the
next picture. Using the same pro-

cedure, give practice on an affir-
mative statement, I like (cocoa),
followed by a negative statement,
But (Howard) doesn't.

P1: (choosing a picture of milk)
I don't 1ike milk.
(referring to a pupil whose
hand is raised)

But (Marlene) does.
C: Do you like to drink milk

every (day), (Marlene)?
P2: Yes, I do.

DO YOU EAT IT OR DRINK IT?

Give a pupil a food picture to
hold so only he can see it. Guide
him to ask if you eat or drink the
item. After a volunteer guesses,
he shows the picture, says whether
or not the guess is correct, and
states how the food is consumed.

P1: (holding a picture of eggs)
Do you eat it or drink it?

P2: You eat it.

P1: (showing his picture)
That's right! We eat eggs.

1'M THIRSTY. I WANT (WATER).
Dispiay pictures of water, juice,
cocoa and milk. CalT on one pupil
at a time to select a beverage, and
guide him to say, "I'm thirsty.

I want (orange juice)."
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LINGUISTIC FOCUS: REVIEW
but; thirsty
juice, cocoa, milk

LINGUISTIC FOCUS: NEW
(Do, Does) (you, A1) always
have (fisn) for {lunch)?
Sometimes (I, he) (have, has)
(bacon).
Yes, (I, he) (always, never)
(do, does).
ice cream, cake, cookies

MATERIALS ]

Pictures of breakfast, lunch,
dinner

Pictures of bacon (F-1), cereal
(F-2), eggs (F-3), milk (F-4),
orange juice (F-5), toast
(F-6), bread (F-10), cake
(F-11), cookies (F-23), ice
cream (F-28), chicken, fish,
cocoa, water

IDENTIFY AND MATCH

Display pictures of breakfast,
Tunch and dinner, and place face
down pictures of familiar foods.
Choose two pupils. The first one
takes a picture and identifies it,
and the other pupil tells-at what
meal it is generally eaten.

P1: (taking a picture of cereal)
This is cereal. .

P2: (with the teacher's help)
We eat it for breakfast.

ALWAYS - NEVER

Use food pictures which will pro-
bably elicit always or never in
response to the question Do you
always have (ice cream) for (break-

as Sometimes I do. Guide the class
and groups to ask individuals
questions such as Do you always
have cookies for lunch?, Do you
always have bacon for breakfast?

I'M THIRSTY!
Elicit from the class what they

want when they are thirsty. Dis-
play pictures of these items. Call

on one pupil at a time to say,
"I'm thirsty. I want (water;."

BUT_(JACK) (DOES, DOESN'T).

fast)? Show a picture as you guide
the class to question individuals.

T: (showing a picture of cake)

C: (with the teacher's help)
Do you always have cake for
breakfast?

P1: (with the teacher's help)
No, I never do.

SOMETIMES

Show pictures of food which could
be eaten at various mealtimes in
order to elicit a response such

Choose two pupils. Have them
select one food picture which one
pupil likes and one does not.

Pupil 1 says, "I (don't like, like)
(pie). But (Jack) (does, doesn't)."
Pupil 2 then chooses a new partner
and continues the activity.

A FINGER PLAY CONTINUED

Review the finger play in Lessons
93 and 94. Then teach the final
verse, using appropriate gestures.

He eats a big breakfast and brushes
his teeth,

Then with a "Goodbye"” and a wave
he's down the street.

Mow he is off and on his way,

Ready for another happy school day.
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LINGUISTIC FOCUS: REVIEW
(Do, Does) (you, A1) always have
(fish) for (dinner)?
Sometimes (I, he) (have, has)
(bacon).
Yes, (I, ?g) (always, never)
(do, does).
ice cream, cake, cookie

LINGUISTIC FOCUS: NEW
What (do, does) (you, Mark)
(have, has) for (lunch)?
a (cup, glass) of (cocoa, water)
candy, pie, soup

MATERIALS
Pictures of familiar foods
Pictures of a pie or (F-16), soup
(F-21), candy

AAKE-BELIEVE MEALS

Elicit from the class the foods
usually eaten at specific meals.
Then tell them that now they can
have silly, make-believe meals.
Guide groups to ask one pupil at

a time what he has for a certain
meal. Guide him to respond with
three items and select appropriate
pictures from a group displayed.

C: What do you have for (lunch)?’
P1: (with the teacher's help)
I have (candy), (cookies) and
(ice cream).
(seTects appropriate pictures)

SAY WHAT T SAY'

Have pupils identify pictures of
cake, candy, pie and toast. Then
show a picture and guide the class
to repeat the pattern a piece of
(cake). Finally, show one picture
at a time, giving only the name of
the item. Guide the class, groups
and individuals to respond with
the pattern a piece of (candy).

T: (showing a picture of a pie)
Pie.
C: A piece of pfie.

In the same manner, introduce a
lass of (water), and a cup of
{cocoa) with the words juice,
cocoa, coffee and water. When the
pupils are sure of the three pat-
terns, guide the class, groups and
individuals to use the appropriate
pattern as you show each picture.

ALWAYS - NEVER - SOMETIMES
Have one leader at a time select

a food picture and ask a classmate
a silly or a "straight" question
about the food shown. Guide the
responses with the expressions
sometimes, always or never.

P1: (selecting a picture of fish)
Do you always have (fish) for
(breakfast), (Louise)?

P2: Ho, I never do.

WHAT'S ON THE MEMU?

Tell a "waiter” or "waitress" to
"serve" a food picture to one
pupil at a time. Guide the pupil
to make statements such as This
is soup, I have it for lunch, 1
like soup; or This is bacon, I
never eat bacon because I don't
1ike it.
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LINGUISTIC FOCUS: REVIEW
What (do, does) (you, Mark
(have, has) for (lunch)?
a (cup, glass) of lcocoa. water)
candy, pie, soup

LINGUISTIC FOCUS: NEW
(Do, Does), (you, Joe) ever
(walk) (to school)?
hungry; chocolate, bar, rice,
sandwich, peas

MATERIALS

Pictures of familiar foods

Pictures of white milk (F-4),
a sandwich (F-27), chocolate
milk (F-29), a chocolate bar,
a candy bar, rice, peas

A large cardboard box, with a
slot to put a picture through
and a coin deposit slot

Play coins

Honey, peas; a knife

THE SURPRISE AUTOMAT T

Explain the idea of an automat to
the class. Ask a pupil to stand
behind a large cardboard box which
has a slot in it big enough to put
a picture card through, and a small
slot for deposit of coins. Have a
leader tap one pupil at a time and
give him a coin to put into the
automat. A picture card is then
put through the slot, and the pupil
identifies the item. Guide the
identification of chocolate milk,
white milk, a candy bar, a choco-
late bar, a sandwich, rice and peas.

ALWAYS - NEVER - SOMETIMES
Cuide Group 1 to ask a pupil if he

ever walks, runs or rides to school,

to the store or home. Then help
Group 2 ask Group 1 about the pu-
pil's response. Use pictures if
necessary. Call on other pupils.

Gl: Do you ever (walk) (to school)
(Lillian)?

P1: Yes, I (always) do.

G2: Does (LiTlian) ever (walk)
(to school)?

Gl: Yes, (shef’(always) does.

HIS - HE
Put food pictures in the center of
a seated circle. Have a leader

call one pupil at a time. Guide
the class to ask the pupil what his
father or mother has for a specific
meal. He selects an appropriate
picture and responds. Then guide

the class to repeat what the pupil's

parent has.

P1: (Louise).

C: What does your (father) have
for (lunch), (Louise)?

P2: (selects a picture of soup)
(He) has soup.

C: (with the teacher's help)
(Her) (father) has soup.

I'M HUNGRY. T WANT (A COOKIE).
Display pictures of foods. Guide
one pupil at a time to select a
food and say, "I'm hungry. I want
(a_sandwich)." Then have a bowl
of fruit nearby. Tell individuals
to take one, guiding them to say,
“I'm hungry. I want (an orange)."

T EAT MY PEAS WITH HONEY.

Teach the class the rhyme below.
If necessary, use honey, peas and
a knife to illustrate the rhyme.

I eat my peas with honey,
I've done it all my life,
It makes the peas taste funny,
But it keeps them on my knife!
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LINGUISTIC FOCUS: NEW
(I, He) (jump)ed first.
touch; head, eye, nose, toe
brush (his) (teeth, hair)
wash (her) (face, hands)

MATERIALS
A paper doll figure of a boy
and a girl; a flannel board
Pictures of brushing teeth, hair,
of washing face (A-49), hands

WATCH AND TELL!

Introduce the regular past tense
ending pronounced_ /t/. Tell one
pupil at a time to walk, skip, hop,
march, dance, talk or jump. After
he performs the action, guide the
class and the pupil to say what he
did. Also give double directives,

such as (Eva), (hop) and (jump).
Guide pupils to give directives.

T: (Wally), (hop).

C: (after the action is done,
and with the teacher's help)
(Wally) (hopp)ed.

P1: I (hopp)ed.

1,2,3, STOP:

Have two pupils stand, and tell
them to perform an action. They
stop after the class says, "1,2,3,
stop:" Then ask who performed the
action first. Cuide the response.
Continue with two new pupils and

a leader to give other directives.

T: 1,2,3, (hop):
C: (as both pupils hop)
1,2,?, stgp!
T: Uho (hopp)ed first?
) Eh

C: (Fred opp)ed first.

GUESSING TIME

[

Vihisper to a pupil to pantomime
brushing his teeth. After signal-
1ing him to stop, guide the class,
then the pupil to tell what he did.
Continue, with other pupils using
the directives Brush your hair,
and Wash your (face, hands).

T: What did (George) do?

C: (with the teacher’'s help)
(He) brushed (his) teeth.

T: Uhat did you do, (George)?

P1: I brushed my teeth.

AN ACTION RHYME
Guide the class to recite and
pantomime the following rhyme.

Touch your head,
your eyes and nose.
Now bend over
and touch your toes:

Then give directives such as Touch
your nose, etc. After the action
is completed, guide the class to
say what they did.

T: Touch your (toes).
C: (after performing the action)

We touched our (toes).

TRY TO REMEMBER

Place a Targe paper doll figure on
the flannel board. Ask a pupil to
touch one familiar body part, then
another, stating each time what he
did. Have him choose a volunteer
to imitate and repeat what he did.
Then guide the class to describe
in one sentence the action of both.

P1: I touched (his) (eyes).
I touched (his) (nose).
P2: (He) touched (his) (eyes).
(He) touched (his) (nose).
C: They touched (his) (eyes
and (his) (nose).
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LINGUISTIC FOCUS: REVIEY
(I, He) (jump)ed first.
touch; head, eye, nose, toe
brush (his) (teeth, hair)
wash (her) (face, hands)

LINGUISTIC FOCUS: NEW

What did (you, Joe) (do)?
shoulder, knee, ear, mouth

MATERIALS
None

WHO DID IT?

Review the regular past tense
ending pronounced /t/. After two
pupils each follow different direc-
tives, ask the class what they did.
Continue with new pairs, guiding
groups and individuais to respond.

T: (one pupil hops, one jumps)
Who jumped?

C: (Dolores) jumped.

T: Who hopped?

C: (Ronnie) hopped.

GUESSING TIME

Ask a pair of volunteers to stand,
and as a pupil cl.ses his eyes,
give the pair a directive, such as
Hop, March, etc. After the action
is begun, the pupil guesses who
performed the action first. Con-
tinue with other volunteers, and
guide leaders to give directives.

T: Touch your (head).

P1: (after the action is begun)
(Juanito) touched (his)
(head) first.

P2: Yes. I touched my (head)
first.

WHAT DID I DO?

Face the class and touch one body
part at a time, asking each time
what you did. Introduce shoulders,
knees, ears and mouth. Guide the

responses. Then choose a pupil to
take your place. He may call on
groups or individuals to respond.

T: (after touching her hair)

4~ 424 T 1.7
.-f.&.. Uiu 4 uu?

C: You touched your hair.

PANTOMIME TIME

Quietly teil a2 pupil to pretend to
vash his face. After he pantomimes,
guide a leader to ask a volunteer,

L -l ‘ L LIl émd k-‘
Tier i puy-} what he washed.

Continue with now leaders, using
wash with other body parts. Also
guide the use of the verb brush.

P1: (with the teacher's help)
?hat did (I sabfl_)wgsh?

Pz: (She) washed (her) face

P1: What did you wash, (Isabel)?

P3: I washed my face.

LET'S SING!

To the tune of There is a Tavern
in _the Tovn, guide the class to
sing and pantomime the following.

My head, my shoulders, knees and
toes, knees and toes,

My head, my shoulders, knees and
toes, knees and toes,

My eyes, my ears, my mouth, my
nose. . .

My head, my shoulders, knees and
toes, knees and toes.
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LINGUISTIC FOCUS: REVIEM
What did (you, Joe) do?
(He) (bgggféa'(tedax).

LINGUISTIC FOCUS: NEW
Did (he) hide?
{Yes, no) (I, he) {did, didn't),
the possessive -'s
bake, help; dishes
today, yesterday, last night

IATERIALS

The hand puppet. Flick

Pictures of baking (A-1),
watching TV {A-6), washing
dishes (A-16), dancing (A-32),
hopping (A-34), jumping (A-36),
marching {A-37), skipping
(A-42), walking (A-48),
cooking

YES, (HE) DID. - NO, {HE) DIDN'T.
Ask a pupil to be Flick. Signal
someone to hide as Flick's back is
turned. When Flick turns arcund,
he tries to guess who is missing.

F1: (after a pupil hides, and
with the teacher's help)
Did (Bernice) hide?

C: Yes, (she) did.

TOPAY

Use pictures to elicit activities
serformed today by the pupils and
their parents. Give practice on
%he reqular past tense pronounced
/t/, with the verbs dance, march,
walk, hop, jump, skip, wash, cook,
touch, brush and cross.

T: (showing a "hopping" picture)
What did we do today?

C: lie hopped today.

T: (showing a "cooking" picture)
What did your mother do today?

P1: My mother cocked (lunch) today.

YESTERDAY '

Using the same verbs, mention some-
thing you do every day, which you
also did yesterday. Help the class
repeat. Elicit statements about ac-
tivities pupils and parents engage
in. After each response, help the
class ask, "Did you (hop) today?”

C: (with the teacher's help)
I wash my face every day.
I washed my face yesterday.
T: Do you (wai2z) to school every
day, (Peter)?
P1: Yes, I do.
P2: Did you (walk) to school today?
P1: Yes, I did.

LAST NIGHY

Elicit activities pupils and par-
ents engage in every night. Review
the regular past tense pronounced
/t/, by asking what they did last
night. Use the same verbs as above,
and include watching TV, washing
dishes, baking and helping.

T: (shewing a picture of TV)
C: (with the teacher's help)
Yle watch TV every night.
We watched TV last night.

With pictures, cue pupils about what
their parents did last night. Help
groups question each pupil, then
repeat what the pupil's parent did.

Ci: What did your mother do last
nioht, (Henry)?

P1: (looking at a "bake" picture)
She baked (a_cake) last night.

G2: (with the teacher's help)
(Henry)'s mother baked (a
cake) last night.




To Support Language Arts Programs in Teaching English
to Speakers of Qther Languages
and in Teaching Standard English as a Second Dialect

LINGUISTIC FOCUS: REVIEW

Did (he) (wave)?

(Yes, No), (I, he) (did, didn't).-
~ the possessive -'s

today, yesterday, last night

LINGUISTIC FOCUS: NEW
When did (Joe) (play) (ball)?
move, comb, open, close, ciear,
iron; next; arm, leg

HATERIALS
Pictures of actions, such as
" combing the hair (A-2),
waving (A-50), playing,
coloring, cleaning, ironing

STOP THE ACTION®

Introduce the regular past tense
pronounced /d/, by giving direc-
tives to one pupil at a time using
the verbs nlay, color, wave, carry,
and move. Present arm and leg in
directives such as Move your ams,
etc. As the pupil performs the ac-
tion, help him say what he is doing.

WHEN

Have the class pretend, if neces-
sary, that they performed an action
that you will indicate. Give prac-
tice on the regular past tense
ending pronounced /d/, using the
verbs play, color, open, close,
comb and move. Guide one group

to ask a pupil when he performed

The class claps twice to stop the the action shown. He replies with
action. Then guide one group to the time expression today, yester-
ask another what the pupil did. day or last night. Guide a~otter
group to ask him if he did perform
T: Move the (chair), (Danny). the action, using the same time
'P1: I'm moving the (chair) expression or a different one in
C: (clapping twice, and the order to vary the response.
pupil stops)
Gl: What did (Danny) do? T: (pointing to the play corner)
G2: (He) moved the (chair). Gl: (with the teacher's help)
When did you play house, (Ann)?
FIRST - NEXT P1: I played house (today).
Give one pupil at a time two direc- G2: Did you play house (yesterday)?
tives. After he follows them, help P1: MNo, I didn't.
groups take turns asking each other
what the pupil did first and next. Help pupils say when their mothers
Help pupils give directives also. cleaned and ironed. Guide groups
to question each other about their
T: (Lisa), first (wave your hand) mothers' activities.
and next (open the door).
Gl: (after the actions are T: (showing a picture of ironing)
followed) Yhen did your mother {ron?
What did (Lisa) do first? P1: She froned (last night).
G2: 9Bbe) (waved her Land) first. Gl: When did (Sara)'s mother iron?
Gi: What did {Lisa) do next? G2: f§§E§3's mother ironed (last
G2: (She) {apened the door) next. night).
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LINGUISTIC iocug REVIEH
When did (Joe lay)
(1, larie)__Thyes w% l urie Laurie).
move, ciean, iron: next
familiar body parts

LINGUISTIC FOCUS: NEY
(I, Marta) did.

Who did (Penny) play with?

Who (color)ed (today)?

show; last

ATERIALS
Pictures of actions, such as
combing the hair (A-2),
waving {A-50}, piaying,
coloring, cleaning, ironing
A large ball

(SHE) PLAYED WITH (LINDA).

Have a pupil in a seated circle
call out another pupil’s name be-
fore rolling a ball to him. Guide
the boys to ask who the first pupil
played with. After replying, the
girls ask the first pupil the same
question. Continue calling on pu-
pils to play ball with a classmate.

Gl: (after a pupil catches the ball)
Who did (Martin) play'with?

C: (with the teacher's help)
(Martin) played with (Isabel).

G2: Who did you play with, (Martin)?

P1: I played with (Isabel).

WHEN DID (YOU) (PLAY STORE)?

Review the regular past tense
ending pronounced /d/, using the
verbs move, comb, play, open,
close, coior, c]ean and iron.
Guide groups to ask individuals
questions such as When did you
comb your hair?, When did your
mother wash clothes? etc.

WHO

Have Flick show one action picture
at a time and ask who did it today,
_yesterday, etc. Those who did,
stand and reply. Then Flick calls
on an individual to say that he or
another performed the same action.

Fi: (holding a "coloring” picture)
Who colored (today)?
C: (pupils who colored stand)
?e d;d (today)?
F1: (Ann), who colored ay)
P1: (lennie) did.

FIRST - NEXT - LAST

Tell a pupil to move three objects.
After he moves them in the order
stated, guide him to say what he
did. Heip the class ask others
what he did first, next and last.

T: (David), first move the
(table), next the (basket)
and last the-(chair).

P1: I moved the (table), the
(basket) and the {chair).

C: What did (David) move first?
P2: (He) moved the (table) first.
C: What did (David) move next?
P3: (He) moved the (basket) next.
C: What did (David) move last?

P4: (He) moved the (chair) last.

SHOW ME?

Choose a pair of pupils to stand.
Guide them to alternate question-
answer exchanges such as Show me
your (arms) and, after the action
is compieted, (He) showed me (his)
(arms). Then the two pupils choose
another pair to continue.

E

FLT R Ty CILP Ty g




Rl ki Ll

bia ki

[:sou. SESD LESSON 109]

BILINGU
CURRICUL
DEX?LOPHENT

To Support Language Arts Programs in Teaching English
to Speakers of Other Languages
and in Teaching Standard English as a Second Dialect

LINGUISTIC FOCUS: REVIEW
(I, Marta) did.
Who (color)ed (today)?

MATERIALS
Pictures of carrying a bag
(1-1), waving (A-50), piaylng,

shoy, ast coloring, listening
familiar body parts Color cards
colors

ROUMD ROBIN SHOW US HHERE

Choose a pupil in a seated circle
to begin by touching a familiar
body part and saying, "This is my
(head).” The pupil next to him
touches a different body part and
identifies it. Guide the state-
ment These are my (ears, eyes,
hands, etc.). Continue around the
circle until all the familiar body
parts have been identified.

COLOR IDENTIFICATION

Hzve one pupil at a time say what
color eyes he has. Then he tells
the color of a classmate's eyes.

P1:

I have (brown) eyes.

(Cathy) has (blue) eyes.

After several pupils have had a
turn, use the same procedure to
identify hair color.

P1: I have {black) hair.
(Paul) has (black) hafr too.

A MYSTERY PARTNER

Have one pupil stand with his back
toward the class. Point to another
pupil to stand back to back with
him. Guide Pupil 1 to tell what
color his eyes are, and then guess
the color of his partner's eyes.

My eyes are (green}.

Your eves are (brown).
(turns around)

P2: Yes. My eyes are {(brown).

P1:

Using gestures, introduce new body
parts as you teach the poem below.

Here are my ears,
and here is my nose;

Here are my fingers,

and here are my toes.
Here are my eyes, both opern wide;
Here is my mouth

with my teeth inside.
Here is my busy tongue

which helps me speak,
Here is my chin, here are @y cheeks.
Here are my hands that help me play.
Here are my feet that run all day:

I DID®

As the class closg their eyes, hand

out pictures of cleaning, coloring,
playing, vaving, carrying (a bag),
and listening. Help the class ask
who did each action. Pupils show
their pictures as they respond.

T:~ Carried a bag.
C: Who carried a bag yesterday?
P1: (showing his picture) 1 did.

FIRST - MEXT - LAST

Ask three pupils at a time to stand
with their backs toward the class.
and hold a color card. After the
class counts to three, they must
turn around and show their colors.
Elicit who did first, next and last.

C: Who showed his color (first)?
P1: (Ed) showed his color (first).
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LINGUISTIC FOCUS: REVIEY
lho did (Matthew) (paint) with?

LINGUISTIC FOCUS: MNEW
count, collect
elephant, giraffe, tiger, lion

MATERIALS
Pictures of pasting, painting,
counting, collecting, or a
brush, paste, numbers, objects
Several pictures each of a tiger,
a lion, an elephant, a giraffe

PASTED - PAINTED - COUNTED
Introduce the regular past tense
pronounced as a separate
syiiabie, using tie verbs paint,
paste and count. Guide one group
to say what they did in school
(yesterday). Then have them ask
Group 2 what they did. Use pic-
tures as cues, or cbjects such as
a paint brush, paste and numbers.

Gl: (with the teacher's help)
We (paint)ed in school
(yesterday).

What did you do?

G2: We (count)ed.

WHO DID (MARK) (PASTE) WITH?
Choose four pairs of pupils. Give
each pair a picture or an objact to
suggest painting, pasting, counting
and collecting. Divide the rest of
the class into two groups and guide
them to take turns questioning each
other about what each pair did to-
gether. Finally, call out a few
pupil's names. Guide the class to
ask them who they performed their
activity with.

Gl: (referring to a pair holding
some pens)
Who did (Mark) collect pens
?it?? (A1)
G2: (He) collected pens with (Al).
T: (Al). -
C: Who did you collect pens
w-th, (A1)?
P1: I collected pens with (Mark).

COUNT THE ANIMALS

Guide the class to identify a lion,
a tiger, an elephant and a giraffe.
Then display several pictures of
each animal. Guide group$ and
individuals to count each set of
animais. Finally, ask how many

of 2ach were counted.

€: (counting the tigers)

One, two, three, four.
T: How many tigers did we count?
C: (with the teacher’s help)

He counted four tigers.

COLLECT THE ANIMALS

Distribute a few pictures each of
the new animals. Guide the boys

to direct a pupil to collect all

of the (lions). After he does so,
guide the girls to ask him how many
he collected. Guide the response.
Have the boys and girls alternate
similar question-answer exchanges.

Gl: (with the teacher's help)

Collect all the {1ions), (Al).
G2: (after they are collected)

How many (1ions) did you collect?
P1: (with the teacher's help)

I collected (five) (lions).

Also put out sets of familiar ob-
jects. Guide a leader to direct
several pupils %5 each collect a
set of items. The collectors 1ine
up when thev are ready. Guide
each to say, "I collected (two)

(pens)."

3
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LINGUISTIC FOCUS: REVIEW

Hho (paint)ed in school (today)?
(I, We) (paint)ed in school

(today).
count, coilect
lion, tiger, elephant, giraffe

LINGUISTIC FOCUS: MNEW
(Yes, No) (I) (did, didn't).
fold, point to
zebra, (polar) bear, hippopatamus

MATERIALS
Several pictures each of a lion,
a tiger, a giraffe, a zebra,
a polar bear, a brown bear, a
hippopatamus, and an elephant
A paint brush, paste, numbers
A piece of paper (to fold)

COUNTED - COLLECTED

As you place pictures of a lion, a
tiger, a giraffe, a hippopatamus,
a zebra, an elephant, a brown bear
and a polar bear along the chalk
ledge, guide the class to identify
each. Guide groups to tell pupils
to count the animals and ask how
many they counted. Vary the num-
ber of pictures each time.

T: (displaying a zebra)
It's a zebra.

C: It's a zebra.

Gl: Count the animals, (Jean).

Pl1: One, two, three, etc.

G2: How many animals did you
count, (Jean)?

P1: I counted eight animals.

Put out additional pictures of each
animal. Have individuals coliect
all the animals of one kind and
say, "I collected (two) (zebras)."

POINTED

To demonstrate "pointing.” have the
class point to varicus animal pic-
tures displayed. Then as one pupil
closes his eyes, have another point
to a specific picture. The first
pupil opens his eyes and tries to
guess which animal was pointed out.
Continue with new pairs of pupils.

P1: (pointing out an elephant)
P2: You pointed to a (tiger).
Pl1: No, I didn't.

P2: You pointed to an elephant.
P1: Yes, I did.

CAN YOU TELL?

Show one animal picture at a time,
exposing only a small part of it.
After a pupil guesses correctly,
It's a (iion), show the picture.

JUST THE OPPOSITE

Divide the class into two groups.
Give paste to a pupil in Group 1
and guide his group to say that
they pasted in school. Then Group
2 asks viho pasted apd Group 1 re-
sponds. Guide Group 2 to exchange
a similar dialogue with Group 1 in
the negative. T

G1: We pasted in school (today).
G2: Uho pasted in school (today)?

Gl: We did.

G2: UYe didn't paste in school
(today).

Gl: Uho didn't paste in school
(todey)? .

G2: ‘e didn't.

Have the groups alternate turns,
using the verbs painted and counted.
Introduce folded [paper, our hands).
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LINGUISTIC FOCUS: REVIEW
(Yes, MNo) (I) (did, didn't).
point to, want
zebra, (po]ar) bear, hippopatamus

LINGUISTIC FOCUS: NEW
Which anima? did (Eva) want?
(These) are (zoo, farm) animals.
monkey, penguin, kangaroo
neck, tail

MATERIALS
Pictures of familiar zoo and
farm animals
Pictures of a monkey, a penguin,
a kangaroo
- A picture of a zoo
A picture of a farm

THE 700

Show a picture of a zoo, and guide
the class to say, "It's a zo00."
Display familiar zoo animals, eli-
c1t1ng the name of each. Introduce
penguin, monkey and kangarco. Then
help the class tell one pupil at a
time to point to a specific number
of animals. After he does, the
class asks him what he did.

C: Point to (three) animals.
(after the action is done)
What did you do, (Leo)?

P1: I pointed to (three) animals,
a (morikey), a (licn) and a
(polar bear)

Z00 ANIMALS AND FARM ANIMALS
Display pictures of some familiar
zoo and farm animals. Ask a pupil
to collect and place together all
the zoo animals. Then guide groups
and individuals to classify them.
Repeat this procedure with the farm
animals. Show a picture of a farm
if necessary. Vary the number of
the pictures and animals for each
turn.

T: Collect the (zoo0) animals.

P1: (does so, and places them
along the chalk iedge)

T: Those are (zoo) animals.

Gl: Those are (zooj animals.

WHICH ANIMAL DID (HE) WANT?
Display familiar zoo and farm ani-
mals. Choose two pupils. Pupil 1
quietly tells Pupil 2 which animal
he wants. Then, as the class close
their eyes, Pupil 2 gives Pupil 1
tne appropriate picture. Pupil 1
hides it behind his back. Pupil 2
says, "Ready," and asks which ani-
mal Pupil 1 wanted. The class
looks at the remaining pictures and
guesses which animal it was. After
the correct guess, Pupil 1 shows

his picture. Choose two new pupils.

P1: (whispering) I want a (lion).
P2: (gives it to him while the
class close their eyes) Ready!
Which animal did (Eva) want?
P3: (She) wanted a (lion).

P1: Yes, I did. I wanted a {1ion).

A GUESSING GAME

Point out typical attributes of
familiar zoo animais, such as a
lorig neck, etc. Help the class

repeat them. Then give two verbal

clues about an animal and call on
pupils to identify it. Ask a vol-
unteer to describe the next animal.

T: It has a big tail. It hops.
What is it?

P1: 1It's a kangaroo.
(selects the kangaroo picture)

i
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LINGUISTIC FOCUS: REVIEW
Which animal did (Eva) want?
It's (a_farm animal).
(These} are (zoo) animals.
or between adjectives
monkey, penguin, kangaroe

LINGUISTIC FOCUS: NEW
farmer, zoo keeper; pet
alligator, goriila, snake

HATERIALS

Pictures of familiar zoo and
farm animals

Pictures of pets

Pictures of a snake (B-39),
an alligator (B-43), a
gorilla (B-48)

A picture of a farm

A picture of a zoo

ANIMAL MIX-UP

Display a zoo picture and a farm
picture at either end of the board
and have the class identify both
places. Nearby, place face down
pictures of zoo and farm animals
and pets, such as a dog, a bird,
etc. Call one pupil at a time to
take a picture and put it in the
appropriate place. After all the
pictures are used, have the class
classify each group, These are
200, farm) animals. Introduce
alligator, goriT1a and snake
during the activity.

P1: (selecting a penguin)
This is a penguin.

It's a zoo animal.
(places it "in tha z00")

When a picture of a pet appears,
have it identified, then guide

the pupil to say it is not a zoo
or a farm animal. Set it aside.

Pi: ({(seiecting a cat)
This is a cat. It i$ not a
Zzoo animal or a farmm animal.

PETS

Refer to the pictures of pets which
have been set aside, guiding the
class to identify them as pets.
Then help groups to ask one pupil

at a time if he has a pet. If his
answer is affirmative, he selects
the appropriate picture and tells
his pet's name.

T: (pointing to the pets)

C: (with the teacher's help)
Those are pets.

Gl: Do you have a pet, (Philip)?

P1: Ves, I do.

(selects a bird)

I have a bird.

(His) name is (Pupo).

A FARMER - A Z00 KEEPER

Elicit that a zoo keeper and a
farmer need animals. Furnish an
animal store with pictures of fa-
miliar zoo and farm animals. Have
oiié pupil at a time shop at the
store. Guide him to identify him-
self and tell the clerk he wants
three specific animals. After he
is given them, the clerk asks
groups and individuals to repeat
what the buyer wanted.

P1: I'm a (farmer).
I want (a_cow), (a pig) and
(a horse).
(receives each picture)
P2: Which animals did the (farmer)
want?
Gl: (He) wanted (a cow), (a pig)

and (a horse)-
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LINGUISTIC FOCUS: REVIEW
It's (a_farm animal).
or; alligator, gorilla, snake

LINGUISTIC FOCUS: NEW
need(ed), imitate(d)
camel, 1lama, ostrich
trunk, hump, feather

MATERIALS

Pictures of familiar zoo and
farm animals

Pictures of a camel (A-45), a
1lama, an ostrich

Pictures of a zo0, a farm, @
pet store

Drawing paper, paint

ANIMAL PARADE

Show the animal pictures, one at

a time, helping the class identify
a 1lama, a camel and an ostrich.
Elicit each animai’s name, then
guide pupils to make one or two
statements about its physical
attributes, such as It's a camel,
It has one hump, It has big eyes.

THREE_QUESTIONS

Have a pupil take an animal picture
from a pile provided and show it to
the class for a moment. The indfvi-
duals must ask three questions before
identifying the animal. The first
question must be one of classifica-
tion, and the other two concern the
animal‘s physical attributes.

Pl: Was it a (zo0) animal or a.
(pet)?
P2: (holding an ostrich)
It was a zoo animal.
P3: Did it have a (long neck)?
P2: Yes,iit did. (
P4: Did it have (feathers)?
P2: Yes, it did.
P5: Was it an ostrich?
P2: (showing his picture)
Yes, it was.

THE Z00-THE FARi-TH STOR

Display pictures of a zoo, a farm
and a pet store. Choose a "clerk"
to stand near each picture. Help
one at a time to say, "I work (at

the zo00)," and then say how many
animals he needs. The responding
pupil selects appropriate pictures
from a pile provided and gives
them to the “clerk,” naming each
animal as he does so. Guide one
group to ask another what the
questioner needed. Continue with
three new "clerks."

P1: I work (in a pet store).
I need (two) animals.

P2: (giving pictures to Pupil 1)
A (fish) and a (kitten).

G1: What did (Mark) need?

G2: (He) needed (two) pets.

ANIMAL IMITATIONS

Show & volunteer a picture of an
animal he must imitate. Guide
pupils to guess which animal it
was.. The pupil guessing correctly
takes the next turn, after the
volunteer shows his picture.

P1: (imitates an animal)
P2: (with the teacher's helg)
You imitated a (gorilla).
P1: (showing his pictur
Yes, I did.

PAINT AN ANIMAL

After the pupils each paint an ani-
mal, ask one at a time to show his
painting and make two statements
about it, such as I painteda (an
elephant) and It has a {long trunk).

)
Lid
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LINGUISTIC FOCUS:
first, next, last
1ike; but
familiar zoo animais

LINGUISTIC FOCUS: NEW
Vhat else did (she) cover?
happened, cover

REVIEW

HATERIALS
Various sets of pictures
illustrating a sequence
Pictures of familiar zoo
animals

SEQUENCING

Place on the flannel board three
pictures illustrating a sequence
of events. Elicit what happened
first, next and last, guiding one
pupil at a time to put the pictures
in order. Use various sequence
piciures cut from simple stories,
workbooks, etc. Add more pictures
to the sequences when the pupils
can easily handle them.

T: {showing the pictures below)

 ||F 1| ©

What happened (first)?

P1: (selecting the appropriate
picture)
This happened (first).

LIKES AND DISLIKES

Display pictures of familiar zoo
animals. Call on one pupil at a
time to pretend that he went to
the z0o. Tell him to show one

?nimal he 1iked and one he did not
ike.

P1: (selecting a giraffe)
I liked the giraffe.
(selecting a snake)
But I didn't 1ike the snake.

DO _YOU REMEMBER WHAT I COVERED?

As you place the pictures of four
animals on the chalk ledge, elicit
their names, then cover them.

Guide a group to ask a volunteer
to name one animal you covered.
Show the one he names. Continue
guiding groups to ask other pupils
what else was covered, showing
each animal as it is named. Call
on a pupil to take your place and
question individuals about a new
set of pictures.

T: (setting out three pictures)
C: (A _tiger), (a hippopatamus)
and (an ostrich).

Gl: (witl: the teacher's help)
What animal did (Mrs. Smith)
cover?

P1: (She) covered (2 tiger).

T: (shcwing the animal named)

G2: (with the teacher's help)
What else did (Mrs. Smith)
cover?

P2: (She) covered (an ostrich).

AN _ANIMAL POEM

Use pictures and gestures to teach
the poem below. Then have pupils
hold up the appropriate pictures.

We watched bears and elephants
at the zoo,

And tigers and lions
and a real kangaroo:

We laughed and we laughed at
the penguin and giraffe.
How many took their photograph?
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LINGUISTIC FOCUS: NEW
(I) didn't put (a penny) in my
pocket.
So did (I). Neither did (John).
lost, found, put; pocket, penny

MATERIALS )
Tvio large cloth pockets
Two large safety pins
A ribbon, several pennies,

small familiar objects

I PUT (A PENCIL) IN MY POCKET.

Pin on a pocket. Put an object in-
te it, then say what you did. Have
pupils wear pockets, put objects
into them, and say what was done.

C: What did you put in your
pocket?
P1: (W1th the teacher's help)

I put (a_pencil) in my pocket.

LOST AND FOUND

After a pupil puts a penny in the

pocket pinned on him, guide him to
say what he did. As he walks, he

"loses" the penny. Another pupil

“finds" it. Guide the class, then
groups and individuals to describe
each action after it is completed.

I put (a penny) in my pocket.
C: (Charlie) Tost the (penny).

(Ralph) found the (penny ;
COPYCAT
s a pupil walks around the room
putting several objects into his
pocket, have a copycat follow him,
copying his actions. Guide the
first pupil to tell what he put
into his pocket, one thing at a
time. Help the copycat say that
he did the same thing. Guide the

class, groups and individuals to
also tell what the pupiis did.

P1: I put (a_pen) in my pocket.

P2: So did I.

C: (David) put a (pen) 1n (his)
pocket. So did (Tony).

NEITHER DID I.

Pin a pocket on two pupils. Set
out two pairs of objects and tell
Pupil 1 to put one of them into
his pocket. Pupil 2 copies his
action. Have them say what they
did. Then showing the remaining
object, guide Pupil 1 to say that
he didn't put it into his pocket.
Help Pupil 2 make a statement
beginning with Neither. Guide
the class to repeat what the pair
did not do.

P1: I put (a penny) in my pocket.
P2: I put (a Qennz) in my pocket.
P1: (picking up a crayon and
with the teacher's help)
I didn't put a crayon in my
pocket.
P2: Neither did I.
C: (José) didn't put a crayon
in his pocket.
Neither did (Tony).

LUCY LOCKETT

Teach the following rhyme. Ask

a pupil to be "Lucy" and carry a
pocket with a ribbon tied around
it, dropping it as she walks.
Another pupil "finds" and returns
jt. Then the class repeats the
rhyme, substituting the pupils’
names for "Lucy Lockett" and
"Kitty Fisher."

(Lucy Lockett) lost her pocket;
(Kitty Fisher) found it;

There was not a penny in it,
But a ribbon around it.
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LINGUISTIC FOCUS: REVIEW
I didn't (put) (a penny) (in my

ocket).
g a'a (I) Neither did (John).
lost, found, put; pocket, penny

LINGUISTIC FOCUS: NEW

Where did you find it?
lose, find, send; wrote, sent
mailbox, letter

AATERIALS
A large sheet of paper
A large envelope
A large box with a picture of
a mailbox attached
A green and yellow basket
made of construction paper

(WE) WROTE A LETTER.

Guide the class to "write" a letter
to Flick. As pupils say sentences,
write them on a large sheet of
paper. Read the letter together,
then put it in an envelope. Ask
the class and groups what they did.
Then help groups ask individuals
what they did. Guide the answers.

T: What did you write?

C: We wrote a letter.

Gl: What did you write, (Maria)?
P1: I wrote a letter.

C: So did we.

(T) SENT A LETTER.
Have a pupil put a letter into the

"mailbox." Help him and the class
say what he did. Guide groups in
question-answer exchanges about in-

dividuals and pairs mailing letters.

P1: I put the letter in the
maiibox.
C: He sent thz letter.
Gl: What did (he) send?
G2: (He) sent the letter.
Who sent the letter?
Gl: (John) did.

LETTERS

As Pupil 1 turns around, Pupil 2
pantomimes writing a letter, and on
the way to the mailbox, losing it

on a table, etc., or in a pocket.
After each action is completed,
the class asks him what he did.
Hhen Pupil 1 finds the letter,
guide groups and individuals to
ask him what he did. Finally,
guide a pair of pupils to say
that neither found a letter.

C: What did you write, (Juan)?
P2: I wrote a letter.

C: Uhat did you lose?

?2: I lost the letter.

Gl: What did you find, (Alicia)?
P1: I found the letter.
G2: lYlhere did you find it?
P1: (In Greqq's pocket).

P3: I didn't find a letter (in

my pocket).
P4: Neither did I.

A TISKIT, A TASKET

Teach A Tiskit, A Tasket. As the
class sings, a pupil goes around the
circle holding a basket with a let-
ter in it, vhich he drops behind
someone when “I lost 1t" 1s sung.

"I found 1t'"

A tiskit, a tasket, a green and
yellow basket,

I wrote a letter to my love, and
on the way I lost it,

I lost it, and on the way I lost it.
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LINGUISTIC FOCUS: REVIEW
kherr: did you find (it)?
wrote, sent; mailbox, Jetter

LINGUISTIC FOCUS5: NCX
went, drew, see, saw

MATERIALS
A letter
A "mailbox"
Several pennies
Drawings done by the class
Various familiar objects

{WE) WENT TO SCHCOL AND. . .
Demonstrating actions performed in
Lesson 117, guide the class, groups
and 1nd1v1dua1s to talk abOut what
they did. Begin each sentence with
e went to school and..., exnding
with the expressions (wrote, sent,
lost. found) (a letter, a penny),
and put a letter in the mailbox.
Introduce drew a picture. Then ask
individuals to question classmates
about wihat they did. Responses
must be accompanied by pantomime.

T: What did you do yesterday?

C: We went to school and (wrote
letters).

Gl: Hhat did you do yesterday?

G2: We went to schonl and (sent
letters).

1 SAW

Secretly place familiar objects and
pairs of objects under a cloth. As
the class watches, remove the cloth
for a few seconds. Replace the

cloth, then call out a pupil's name.

Guide the class to ask him what he
saw. Remove each object from under
the cloth as he names it. Choose
individuals to take your place,
using otner cbjects.

T: (re-covering .a book and two
balls) (Tom).

C: (Tom, Tom), what did you see?

P1: I saw a book.

C: What else did you see?

P]: 1 caw tuwn vad halle

“stfoe

When the game is over, ask pupils
1o group together the objects which
are the same. Befsire putting them
away, quide them to say. "These
are (books, balls, pennies, etc)."

WHERE DID YOU FIND (ED]'S (BOOKS)?
Give a pupil a familiar object
which he "foses" as a second pupil
closes his eyes. Then the second
pupil looks for the object. When
he finds it, have individuals ask
where he found it. The class also
tells where the object was found.

P1: {"losing” a puzzle)

P2: (finding it)

P3: Wnere ¢id you find {Larry)'s
(puzzle)?

P2: 1 found it {by the door).

C: {He) found it (by the door).

GUESS WHO FOUMND IT:

Show an object, then "lose" it as
a pair of pupils close their eyes.
While tha pair look for it, have

a volunteer close his .eyes. When
the object is found, ihe pair
stand side by side, hands benind
their backs. The volunteer opens
his eyes and auzsses which pupil
iound the object. Guide the nega-
tive responses. Finally, the found
object is shown.

P1: (guessing) (Carl) found it.
P2: MNo. I didn't fird it.

P3: (show1ng the object ne found)
no.

(George) did.

118
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LINGUISTIC FOCUS: REVIEHW

went, drew, saw

LINGUISTIC FOGCUS: NEW
Wha* did you dc when you went
(to school) (yesterday)?
buy, sang a song, bought, gave,

made; money, cent(s), nickel, dime

iATERIALS
Familiar objects
A letter
Sixteen pennies, a nickel,
a dime

WHAT DID YOU DO?
Guide groups and individuals to ask

pupils what they did the day before.

Each pupil pantomimes kis activity
as he responds. Usz pictures if
necessary. Introlice sanqg a song
and made {pinwheels, etc.).

C: What did you do when you
vent to school yesterday?

P1: (a%ter pretending to draw)
I drew a picture.

SHOPPING

Set up a "“counter” with familiar
objects and foods. Guide the first
player to say, "I went to the store
today and I saw (a book).” The
second player repeats exacily what
the first player said ard adds
another item. Continue until] a
pupil forgets an item, then begin
again. If pupils need help, have
each item set apart as it is named.

DID HE BUY IT?

Choose two pupils {0 be "It," and
give each a supply of familiar ob-
jects. Designate one "It" as a
storekeeper, and the other as a
"give-away" man. Call on pupils
to go to one "It" or the other,

at first acting for groups, then
later as individials. After he
either buys or is aiven an object,
help the class ask it he bought it.
Guide the recponse.

-you go to the store.

C: Did you buy your (book), {A1)?
P1: Yes. I bought it.

C: Did you buy your (pen), {(Sue)?
p2: MNo. (John) gave it to me.

THE STORE

Put a few tamiliar objects on a
“"counter" and have one pupil at
a time “buy" one. Help the class
ask him what fie did. Guide the
response. Continve with other
shoppers.

P1: I want (a pencil).
P2: Please give me (two) j nnies.
C: What did you buy when you
went to t?e store%
P1: I bought (a pencil;.
I gave (John; (tvio) pennies.

CENT(S) - NICKEL - DIHE
Elicit that money is needed when
Use real
money to help the pupils become
avare of (one) cent(s), a nickel
and a dime. Guide groups and i~
dividuals to say how many pennies
make a cent, a nicket and a dime.

T: Hhat did you necd when you
vent to the store?

C: (with the teacher's help)
We necded money.

T: (showing a coin)

C: (with the teacher's help)
That‘s a (penny).
(One) (penny) makes {one cent).
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LINGUISTIC FOCUS: REVIEW
What did you do when you went
(to school) {yasterday)?
buy, sang a song, bought, gave
made; money, cent(s), nickel, dime

LINGUISTIC FOCUS: NEW
There {vias, wasr't, were, weren't)
(any) (a penjs (on the table).
slept, drank, ~ode; a dollar bill
more.

HATERIALS

Pictures of riding a bicycle
(R-28), sleeping (A-43),
singing, drinking

Sixieen pennies, a nickel,
a dime

Pictures of familiar foods

Yarious Tfamiiiar chjects

WE DO MANY THINGS

Give three questiorers one picture
each of a school, a store and a
house. Help them take turns asking
pupiis what they “did" when they
went to the place showm in their
pictures. Use aztivity pictures
or objects to guide the responses.
Inciude sang songs, made (puppets),
bought (cereal), gave {Johr) money,
etc. Introduce slcpt, rode my
bicycle and drank milk.

P1: (holding a picture of a house)
(Michael). What did you do
when you went home?

P2: (with the teacher's help)

I (drank) (cocoa).

WHICH 1S MORE?

Using real money, review the vords
cent(s), nicka]l and dime, and the
expression (Three) pennies make
(three ceats). Introduce a dollar
bill. Then help the class say
which coin has more value and which
has less value. Guide the replies.

T: (showing a nickel and a dime)
Which 1s more, & nickel or
a dime?

C: A dime is more.

Also elicit that ten pennies and

a dime, and five pennies and a
nickel are the same.

T: (showing appropriate zuins)
Which is more, ten pennies
or a dime?

C: They're the same.

NOW YOU SEE IT, MOW YOU DON'T
Place an object on a table for a
few moments. Remove it, then help
the class, groups and individuals
say what was there. Guide groups
in question-ansver exchanges about
the object. After practice on the
singular, introduce the piural,
There were (puzzles) on the table,
and There were (balis) and (boxes)
on the table. Ask individuals %o
handle objects and question pupils.

T: (takes a pen from the table)
There was a pen on the tabie.

C: There vwac a pen on the table.

Gl: W4hat was on the table?

G2: There was a pen on the table.

As a small group close thefir eyes,

a pupil puts an object on the table,
then removes it. He gives the group
twe clues, saying, There (wasn't)

{a pen) on the table. Tha group
members try to guess, There (was)

(a ball) on the table.
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LIHGUISTIC FOCUS: REVIEW HATERIALS
There {was, wasn't, vere, weren't) Various familiar objects: a
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(any) (a_pen}s (in_tie box). shoe box; a large bali
slept, drank, rode; & dollar bill Familiar action pictures, such
as riding a bicycle (A-28),
LINGUISTIC FGCUS: NEW sleeping (A-43), etc.
Was there a (book) (in the box)? Pictures of a puppy, a dog, a
(Yes, No), there (was, vasn't). kitten, a cat, etc. (See the
grew, threw, caught activity "Growing Up" below)
A 1MEHMORY GAME P1: (with the teacher’s help)
Have a pupil place an object on a Was there a (bookj in the
tatle and one on the desk for a box?
few seconds. After he removes C: Yes, there was.
both, tell him to call on a pair (show the book)
of pupils and say éither, “Table” F2: Was there a (crayon) in the
or "Desk."” Pupil 2 must mention box?
two items that were not on the C: Ho, there wasn't.
(table). Pupil 3 then states what
was. Punil 1 then shows the object. CAN YOU MAKE P A SENTEHMCE?
Choose another pupil to recall what Show pictures cr oi:jects. one at a
was on the (desk). Use the same time, quiding pupils to say a sen-
procedure as above. Give practice tence about each, such as 1 rode
on the piural also. my bicycle today, I drank miik for
breakfast, T slept !ast night, and
P1: (Table). {Fred) cave me a dollar bill.
P2: There wasn‘t a (basket) on
the table. PLAY BALL!
There wasn't a (puzzle) on Give a ball to a pupil in a seated
the table. circle, and tell him to throw it to
P3: There was a (pencil) on someone. After he does, guide the
table. class to say, "{Paul) threw the
P1: (shows the object) ball.” After it is caught, guide
the class to say, "{Al) caught it."
A _GUESSING GAHE (A1) throws the ball to another.
Have a2 bex with several familiar T
objects in it. As two pupils close GROLING 1P
their eyes, show the objects that Show a picture of a puppy and a
you have in the box, one at a time. dog. Guide the ciass to say, “Tie
Then empty the contents where they puppy grew up to be a dog." Help
cannot be seen. HNow the pair open groups and individuals make similar
their eyes and guess what was in statemen%s about the animals below.
the box. If the guess is correct,
show the object, guiding the .lass kitten-cat calf-cow  duckling~duck
to respond with you. Continue Tamb-sheep chick-iien girl-wcnan
until all the objects are named. colt-horse piclet-pig boy-man

©
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LINGUISTIC FOCUS: REVIEW
Was there 2 (book) (in_the box)?
(Yes, No), there {was, wasn't).
more

LINGUISTIC FOCUS: NEW
How many (tops) werz there?
(Yes, No), there (aren't, were,
weren't) (any).

less than

MATERZIALS
Various familiar objects
Large Story Card 1 or 2 found
in the Peabody Language
Development Kit, Level #1
Play pennies, nickels, dimes,
dollar bilis

WAS THERE A (T0P) ON THE DESK?
Have the class look at the various
single objacts a pupil has placed
on the desk. After covering the
objects with a cloth, guide him
to question the class about them.

After each affirmative response,
the pupil shows the object.

P1: Was there a (pen) on the desk?
C: (Yes), there %e

was).
{YES, NOj, THERE (WERE, WEREN"T).
Show a picture such as Large
Story Card 1 or 2, and have the
class look at it for a few seconds.
Then cover it, and question groups
and individuals about what was in
the picture. Guide the responses,
uncovering the picture after each
answer to confirm its correctness.

T: (after covering the picture)
Here there any (pets) in the
picture?

P1: Yes, there were.
T: (uncovers the picture)

MANY?
Have the boys and givls sit facing
each other. Give play coins to a
member of Group 1 and tell him to
put them down on the floor. Guide
his group to ask Group 2 how many
there are. After the reply, the

member picks up the coins. Guide
Group 1 to ask how many there were.

Gl: How many (peniries) are there?
G2: There are (two pennies).
61: (picks up the coins)
How many (pennies) were there.
62: (with the teacher's help)
There were (two penniegg.

Suide the groups in similar ques-
tion-answer exchanges. Sometimes
have nothing on the floor.

G2: (putting nothing on the floor)
How many (nickeis) are there?
Gl: (opening their eyes and with
the teacher's help)
There aren't any.

MORE THAN - LESS THAN

Give two grouns a few coins apiece,

and tell them to say what they have.
Then ask which is more. The group
with more responds. Help the other
group make a statement with less.

Gl: We have (eight nr1§§).

G2: We have (six pennies).

T: Which s more, (eight pennies)
or (six pennies).

G1: (Eight pennies) are more than
(six pennies).

G2: ix pennies) are less than

(eight pennies).
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LINGUISTIC FOCUS: REVIEW
How many (tops) were there?
(Yes, No) there (were, weren't)
(any).
more than; less than

LINGUISTIC FOCUS: NEW
Were there any (elephants)
(at the zo0)?
Who was there?
(Gloria) (was, wasn't) there.
(So, Neither) was (Francis).

MATERIALS

A shoe box

Various familiar objects

Pictures of zoo animals

Pictures of a school, a house,
a store, a 200, a park, a
playground

Several sets of play money
taped to tagboard

PEEK-IN-THE-80X

Put 0-10 objects in a box. Choose-
a pupil to look in the box and
count the objects secretly. Have
him call on volunteers to guess
how many objects were in the box.

P1: (after looking in the box)

How many (balls) were there?
P2: There (weren't any).

P1: No.
P3: There were (threej (balls).
P1: Right: (shows the objects)

THERE-INDICATING POSITION

Have a pupil show a picture of a
zoo. After he turns it toward
himself, guide him to ask about
the anitmals. He shows the picture
after each response, and together
with the class affirms or denies
the answer. He also asks how
many of each animal were there.

P1: (with the teacher's help)

Were there any (1ions) at
the 200?

F2: No, there weren‘t any.

C: (looking at the picture anew)
Yes, there were,

P1: How many (lions) were theres?

P3: There were (five) (1ions).
(counts them)

THERE-INDICATING PLACE

Give three pairs of pupils each a
picture of a place such as a house,
a school or a store. Then help
two groups or two individuals at

a time question each other about
who was in a particular place.

P1: (referring to the pair with
the picture of a store)
Were there any (girls) at the
store?

P2: Yes, there were.

P1: Who was there?

P2: (Ann) was, and so was (Sue).

Continue with other pairs holding
pictures of a 200, etc. Guide
volunteers to name two pupils who
were not there, for erample, (Ada)
wasn't there and Neither was (Eva).

RICH MAN_ - POOR MAN

Give a pair of pupils each a card
on which is taped money. Each says
how much he has. Elicit which card
has more and less value.

P1: I have (two dollar bills).

P2: 1 have (a dollar bill).

T: Which is (more)?

P3: (Two dollar bills) are (more)
than (a dollar bill).
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LINGUISTIC FOCUS: REVIEW '
(Are, Were) there any (elephants)
on the farm?; aren't

LINGUISTIC FOCU§: NEW
We were (past)ing yesterday.
(I, He) (was, were) (runn)ing
whes (he) (came 1n).
went out, came {n

MATERIALS
Pictures or objects which
suggest activities, such as
pasting, coloring, etc.
A few pictures each of famfliar
farm animals

{1, WE) TWAS, WERE) (SING)ING.
Introduce the imperfect by having
the class dramatize actions that
they engage in daily, such as
singing, drawing, etc. Help them
say they are performing the action
ncw and that they did yesterday
also. Guide individuals to make
similar statements. Use pictures
and objects as cues if necessary.

T: (showing a jar of paste)
C: (pretending to paste)
We are pasting now.
T: What were we doing yesterday?
C: We were pasting yesterday.

DOUBLE ACTION

Have a pupil or pajsr of pupils take
turns going out and coming into the
room. After each action is complete
ted, guide the class, groups and
individuals to say what they did.

C: (with the teacher's help)
éThez) went out.

after they come {n, and

with the teacher's help)
(They) came in.

Tell Pupil 1 to go out as Pupfl 2
performs an action such as hopping
Guide the class to say what Pupil 2
was doing when Pupfl 1 went out.

As Pupil 1 comes in, have Pupil 2
perform another actfon. Guide

the class, groups and individuals
to describe what happened. Let
groups 2lso take turns performing
actions as individuals go out and
come fnto the room.

P1: (hopping)
P2: {geing cut of the room)

C: (Carlos) was (hopp)ing when
(Douglas) went out.

ANIMALS OM THE FARM

Designate an area as the "farm* anc¢
display there one or more pictures
each of some farm anfinals. Guide
groups to dsk pupils what animels
are there. Guide the resposises.

1K :re ;here any (pigs) on the
arm
P1: (Yes, No), there (are, aren’t)

Ehén cover the pictures and guide
question-answer exchanges about thz
animals that were there. Guide
the responding individuals to show
the appropriate pictures, and say
how many animals there were.. When
all the pictures are used, continw
with another set.

T: (Horses).

Gl: Were there any (horses) on
the fam?

P1: Yes, there were.
There were (two) (horses).
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LINGUISTIC FOCUS: REVIEW
(I, We) (was, were} (walk)ing
when (he) (went out).
went out, came in

LINGUISTIC FOCUS: NEW
What (was, were) (he, you)
doing when (Joan) was (walk)ing?
I was sick yesterday.
at the same time
stomach-ache, backache, earache,
headache, toothache

‘MATERIALS

Familiar action pictures, such
as watching TV (A-6), washing
dishes (A-16), washing ciothes
(A-31), ironing clothes (A-35),
etc.

Pictures i1lustrating an earache,
a toothache, a stomach-ache, a
headache, a backache

WHAT WAS YOUR MOTHER DOING WHEN...

Guide groups to ask individuals
what mother was doing when they
arrived home yesterday. The pupil
responds, selecting an appropriate
picture from a pile provided. Also
guide question-answer exchanges
about what individuals were doing
when father went out {to work).

C: What was your mother doing
when you came in yesterday?

P1: (taking a picture of ironing)
She was ironing when I came in.

WHAT WERE YOU DOING WHEN...

Give two groups each a directive
such as Skip, Run, etc. After the
actions are completed, guide the
class to ask each group what hoth
groups were doing. Have pairs of
pupils make similar statements.

T: éMarch)! (wWalk):

C: \(after the actions are done)
What were you doing when they
were (walk)ing?

Gl: We were (march)ing when they
wer: (walk)ing.

C: What were you doing when they
were (march)ing?

G2: We were (walk)ing when they
were (march)ing.

AT _THE SAME TIME

Give two groups or pafrs of pupils
similar directives. Guide them to
say what they were doing afterwards.

T: (Ann), (jump): (Sue), (jump):
Gl: Hhat were you doing when
(Ann) was (jump)ing?
P1: I was (jump)ing too.
(with the teacher's help)
He were both (jump)ing at the
same time.

Y3 {374

SICK

Using pictures or gestures, guide
the class to pretend they were
sick vesterday. Heln them nce
the word ache with tooth, stomach,
ear, head and back.

C: (with the teacher's help)
I was sick yesterday.
I had a toothache.

Elicit from the class, groups and
individuals what was the matter
with a pupil yesterday.

T: What was the matter with
{Elaine) yesterday?
(shows a picture)

C: (She) was sick yesterday.
(She) had a (stomach-ache).
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LINGUISTIC FOCUS: REVIEW
I was sick yesterday.
at the same time
stomach-ache, backache, earache,
headache, toothache

LINGUISTIC FOCUS: NEW
What was the matter with (Alice)
yesterday?
Was (Ann) sick last night?
sore; throat; cold

MATERIALS
Pictures illustrating an
earache, a toothache, a
stomach-ache, a headache,
a backache
A handkerchief or kieenex

NOT) AT THE SAME TIME
Tell two pupils at a time to go
out together. Guide groups and
individuals to say that they went
out at the samz time. After they
come into the room together, help
the class say what they did.

P1& (go out of the classroom

P2: together)

C: (with the teacher's help)
They went out at the same
time.

Then guide pairs of pupils to go
out and come in, but not together.
Guide groups and individuals to
describe what they did.

P& (after coming into the-room

P2: a few seconds apart)

Gl: (with the teacher's help)
¥) and (Jesse) did not

n at the same time.

WHAT WAS THE MATTER WITH...
Display pictures illustrating a
toothache, an earache, a headache,
a stomach-ache ard a backache.
Guide the class, groups and indi-
viduals to ask one pupil at a time
what was the matter with him yes-
terday. He responds, selecting
the appropriate picture.

C: (with the teacher's help)
What was the matter with you
yesterday, (Guy)?

P1: I was sick yesterday.

(selecting a picture)
I had an ?earache

WAS (ANN) SICK LAST NIGHT?
Introduce sore with throat, foot,
finger, thumb, toe and shoulder.
Have two groups sit face to face.
Guide them to question each other
about pupils who were or were not
"sick." Guide the reply by point-
ing to one of the body parts above.
To elicit a negative response,
fold your arms. Introduce cold.

Gl: Was {Ada) sick last night?
T: (holding her shoulder, the
pupil named does the same)

G2: Yes, (she) was.
(She) had a sore shoulder.

KERCHOO! KERCHDO: _ KERCHGO.

Discuss colds, eliciting the need
of covering our mouths when we
cough or sneeze. Teach the poem
below, using appropriate gestures.

When you cough or when you sneeze,
Have your handkerZzhief ready,
please.

Kerchoo! Kerchoo! Kerchoo:
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LINGUISTIC FOCUS: REVIEW
sore;: throat: cold

LINGUISTIC FOCUS: NEW
Why was (Bernie) (sick)?
Way did (he) (3o to bed)?
dentist; doctor; too much
not at the same time

e Arts Programs in Tezching English
akers of Gther Languages
ardard English as a Second Dialect

HAATERIALS
Pictures of famiiiar foods
Pictures iiiustrating an
earache, a tcothache, etc.
A picture of someone in bed
A picture of a doctor, a dentist

WATCH CLOSELY

Whisper to a pair of pupils to
perform the same action such as
running, marching, playing, etc.
When the class claps twice, the
action must stop. Then guide the
class to ask them what they were
doing. The pair say what they
were doing and that it was done
at the same time,

T: (whispering)
(Skip):
P1: (skipping)
P2: (skipping)
C: (clapping twice to stop the
action)
What were you doing?
P1& He were both {3kipp)ing it
P2: the same time.

Whisper to a pair of pupils to
perform the same action, but a
few seconds apart. When the

class claps twice, the first

pupil stops his action, and the
second pupil begins his. Guide
them to describe what they did.

T: (Hop):

P1: (hopping, then stopping when
the class claps)

P2: (hops after Pupil 1 stops)

C: (claps to stop tha action)
What did you do?

P1& We were both hopping, but

P2: not at the same time.

WHY WAS (CLARA) SICK?

Display pictures of familiar foods.
Tell the class to pretend that
they were sick yesterday. Guide
the boys to ask why one of the
girls was sick. Guide the girls
to say that she ate too much of
the food you indicate. Have the
groups alternate similar question-
answer exchanges about individuals
and about the groups as a whole.
Volunteers may select the feod
pictures. -

F1: (with t a teacher's help)
Why was (Ann) sick yesterday?
T: (selecting a picture of cake)
G2: (with the teacher's help)
Because she ate too much caks.

wHY DID (SHE) (GO TO BED)?

Show appropriate pictures to eli-
cit responses suchi as Because (he)
was (sick, sleepy), and Because
(he) had a (toothache). After the
class is familiar with the answers,
guide groups and individuals to
ask each other questions such as
Why did (you) go (to bed, to the
doctor, to the dentist, home)?

Gl: (showing a dentist's picture,
and with the teacher's help)
Why did (he) go to the
dentist?

G2: (with the teacher's help)
Because he had a toothache.

o XS

#
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LINGUISTIC FOCUS: REVIEW
What was the matter with (Alice)
yesterday?
Was (Ann) sick last night?
Whc was there?
(Gloria) wasn't there.

Neither was (Francis).

LINGUISTIC FOCUS: NEW
(Here) (you) sick
yesterday?
tired, sieepy

MATERIALS :
Pictures illustrating sick,
tired, sleepy
A biindfold
A make-believe pie

-

WHAT WAS THE MATTER WITH YOU?

Place a chair in the center of a
seated circle. Choose a questioner
to sit in it and ask a pupil what
was the matter with him yesterday.
The pupil responds that he had a
stomach-ache, a sore finger, etc.,
pointing to the sick body part.

He becomes the next questioner.

P1: iwhat was the matter with you
yesterday, (Lvcy)?
P2: I had a (sore toe).

SICK - TIRED - SLEEPY

Display pictures or use gestures
to illustrate being sick, tired
and sleepy. Guide Group 1 to ask
an individual if he was sick last
night. With pictures or gestures,
guide him to respond. Then Group 2
asks Group 1 about the individual.
Continue in this manner with other
individuals. Have the groups take
turns asking the two questions.

Gl: (with the teacher's help)
Were you sick last night?
Pl1: (with the teacher's help)
No, I wasn't. £ was (tired).
G2: Was (A1) sick last night?
Gl: No, he wasn't. (He) was

(tired).

KNOCK.  KNOCK.

Blindfold a player as a volunteer
knocks on the door. Remove the
blindfold, then guide the class to
s3ay that the two pupils you tap
were not there. The player tries
to guess who was. If he does, he
chooses the next player. If he
does not, the pupil who knocked
takes his place.

P1: Kho was there?

C: (referring to the pupils who
were tapped by the teacher)
(Bernice) wasn't there.
Neither was (Ralph).

P1: Was (Larry) there?

C: Yes, (he) was.

LET'S ALL GET INTO THE ACT

Use a make-believe pie to teach
the poem below. Have the class
ask the questions. Choose indi-
viduals to respond and dramatize
the varfous parts, AIl the pupils
say, "You did," and throw up their
arms when they say, "We all did:"

Who made the pie? I did!

Who took the pie? (He) did:
Who found the pie? (She) did!
Who ate the pie?  You did:
Who cried for pie? We all did:
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LINGUISTIC FOCUS: REVIEW
a long one

LINGUISTIC FOCUS: NEW
adjectives with -er
(This box) is (bigger) than
(that one).
nightgown, pyjamas, dress,
pants, coat

MATERIALS

Pairs of objects, such as books,
blocks. boxes, toys, etc., one
of which is biggar than the
other

Pictures of a fong and short
nightgown, a dress, a coat,
nants, pyjamas; long and short
objects

EIG - BIGGER

Show 2 big box ard guide the class,
groups and individuals to dascribe
its size. After placing 2 biager
bor next to the first one. elicit
that it is bigger.

T: (showing a big box)
This box i< biqg.

C: That box is big.

T: (showing a bigger box and
poirtirg)
That box is bicger.

C: That Lox is bigger.

Continue with other pairs cf fa-
miliar objects such as books,
blocks, toys, etc. Then choose
one puptl at a time to describe
pairs of objects.

P1: (touching one object)
This (ball) 1is big.
(pointing to another object)
That (ball) is bigger.

TALL-TALLER - SHORT-SHORTER
Choose a tall pupil to stand, and
elicit that he i5 tall. Then ask
another taller pupil to stand next
to him. Guide the class, groups
and individuals to describe his
size. Then ask, "Khich one is
(tall, taller)?* As z pupil re-
sponds, have him tap the pupi! he
is talking about.

C: (Bill) s tall.

T: (George) is taller’

Gl: (Georgej is taiier.

T: Whicti one is taller?
P1: (George) is taller.

Help elicit the statement, (Dan)
is taller than (Bi11). Continue

with other pairs of tall pupils.
Discuss some of the things taly
people can do. Follow the same
procedure, using short and shorter.

LONG-LONGER - _ SHORT-SHORTER

Using pictures of Tong and short
nightgowns, dresses, coats, pants
and pyjamas, heip groups and indi-
viduals contrast long-longer and
short-shorter. Then guide pairs
of pupils to identify the long
and short ones.

C: (with the teacher‘s help)
That is a (long) nightgown.
T: Which nightgown is (iong)?
Gl: That nightgown is (long).
G2: This nightgown is (long)er
than that one.
P1: This is a (long) one.

[

Then compare the langths of two
similar objects, such as pencils,
sticks, etc. Elicit statements
such as This penci) is long. That
ncil is longer and This pencil
is_longer than that one.
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LINGUISTIC FOCUS: REVIEW
adjectives with -er
(This) (box) is (bigger) than
(that) one.

LINGUISTIC FOCUS: NEW
(This pencil) is the (long)est
of all).

{MATERIALS

sets of squaras, triangles,
circles to illustrate big,
bigger, biggast - each shape
in the set a different color

A flannel board

Sets of objects to illustrate
big--bigges’., long--longest

BIG - BiGGZR

Cut two big square shapes, one
laraer than tha ether, Cut sach
out of a different color of con-
struction paper. Place them side
by side on the flannel board. Help
one group ask another to describe
the size of each. Choose volunteers
to select the appropriate shapes.

Gl: (with the teacher's help)
Which square is big?
P1: (pointing to the appropriate
square)
G2: That square {s bigq.
Which square is bigger?
P2: (pointing to the bigger square)
Gl: That square is bigger.

Then choose individuals, one at a
time, to come up and describe each
shape.

P1: This square is big, but tha%
square is bigger.

P2: This square is bigger than
that one.

Follow the same procedure with a
circle and a triangle. When the
pupils are at ease with he above
patterns, ask, "Which is bigger,

the (red) (circle) or the (green)
(cirqle ?" Guide the response,

as indiv da s point to
appropriate shape.

THIS) (BALL) IS THE BIGGEST OF ALL.
n the flannel board, place the
higgect chane naxt to the two big
ones already there. Help the class
say it is the biggest. Follow the
same procedure with the circle and
triangle. Then elicit from the
class, groups arnd individuals which
color shape 15 the biggest of all.

C: (with the teacher's help)
That is the biggest (circle)

of all.
T: Which is the biggest (circle)
of all?

P1: {with the teacher's help)
The (yellow) one.

Using pupils and objects, intro-

duce and give practice on tallest,
shortest and longest in statements
such as (Joa) is the tallest, This
pencil is the lonicst of all, etc.

HERE'S A EIS BALL
Teach the following finger play.

Here's a big ball-
(make a circle with thumb and
forefinger)

And here's a bigger ball-
(make a circle with both thumbs
and forefingers)

And here's the biggest ball of 211!
(make a circle with both arms)

Now let's count the balls we've made

One, two, three! (repeat as above)
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LINGUISTIC FOCUS: REVIEW

(This pencil) is the (long)est
(of ali;.

fat, thin, fast, slow

LINGUISTIC FOCUS: NEW
Which is (the longest) (of al1)?
(This) belongs to the (young)est.
young, old, small; clown

MATERIALS
Pictures of people, illustrating
young--youngest, old--oldest
Objects or pictures of them,
such as toys, clothing, etc.,
associated with various 2ge
groups

GIVE AND TAKE

Using various pairs of objects or
pictures of them, such as clowns,
clothing, etc., guide a pupil to
show a pair and ask another pupil
to compare the size of one. The
responding pupil in turn questions
the first pupil about the opposite
object. Give practice on the words
fat-thin, fast-slow, tall-short and
Tong. Introduce small.

P1: {showing two clowns)

T: Fat.

P1: Which is fatter?

P2: The (red) clown is fatter.
7: Thin.

P2: Which is thinner?

Pi: The (blue) one is thinner.

YOUNG - OLD

Show pictures of people, and help
the class make comparisons. In-
troduce young and old.

C: {with the teacher's help)
(This boy) is (young).

Gl: (with the teacher's help)
(That boy) is (voung)er.

P1: (The baby) is fﬁE’Txgggg)est.

THIS BELONGS T10. . .

Set out three objects or pictures
of them, such as a rattle, a foot-
ball and a scooter. As a pupil
picks up one of the objects, guide

a group to ask him who it belongs
to. He responds, holding the ob-
ject near the appropriate picture.
Follow the same procedure with the
remaining objects. Continue with
other sets of objects. Finally,
ask one pupil at a time to put to-
gether all the objects which belong
to a particular age group. Guide
him to say who they belong to.

Gl: (with the teacher's help)
Who does it belong to?
P1: (with the teacher's help)
It belongs to the (youngest).
P2: (after grouping some objects)
These belong to the (youngest).

WHICH IS THE (FASTEST) (OF ALL)?
Prepare sets of pictures, such as
three nightgowns of varying lcagths,
vehicles of different speeds, ob-
jects of various sizes, et:. Have
on2 pupil at a time select and show
a set. Guide him to question indi-
viduals, cuing him with a word.

The responding pupil points to the
appropriate picture or object.

P1: (showing pictures of a heli-
copter, an airplane, a rocket)
T: (Fastest).
Fi: HWhich is the (fastest) of all?
P2: (touching the rockest
This one is the (fastest)
of all.
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LINGUISTIC FOCUS: NEW
adjectives with more
beautiful, expensive, dangerous,
safe; umbrella, glass, stairs
helicopter, airplane, sea plane,
jet, space ship, aircraft carrier

HATERIALS
Dolls, helicopters, jet and sea
planes, space ships, aircraft
carriers, or pictures of them
Play money; pictures or objects
for safety (see last activity)

BEAUTIFUL (DOLLS)

Display dolls which the girls have
brought in. Call on ore volunteer
at a time to select one that she
thinks is beautifui. Guide the
class, groups and individuals to
ask her why she thinks so. Guide
the responses.

P1: (selecting a doll)
(Mary)'s doll is beautiful.
C: (with the teacher's help)
Why is it beautiful?
P1: Because it has (biack hair).

In the same manner, guide the boys
to taik about airplanes, rockets,
etc., or pictures of them.

P1: (with the teacher's help)
(This) (aircraft carrier) is
beautiful.

Gl: Why is it beautiful?

P1: Because it's (big) and (it
carries airpianes).

MORE BEAUTIFUL

Put two dolls, aircraft carriers,
or vehicles side by side. Elicit
from individuals that one is more
beautiful than the other. Guide

the class and groups to ask why.

C: (with the teacher's help)
Which is more beautiful?

P1: The (jet) is more beautiful.

Gl: Why is it more beautiful than
the (sea plane)?

P1: Because (it's fast).

FXPENSIVE - MORE EXPENSIVE

Tape two lollipops on tagboard and
play money under each. Elicit how
mich they are. Then guide the
class, groups and individuals to
use the expressions expensive and
more expensive. Continue with
other objects or pictures of them.

T: How much is this lollipop?

C: It's (ten cents).

T: How mech is that lollipop?

Gl: It's (one dollar).

G2: (with the teacher's help)
That lo1lipop is expensive.

P1: (with the teacher's help)
This lollipop is more expen-
sive than that one.

PLAY 1T SAFE:

Discuss safety, using pictures oF
objects. Talk about playing with
matches, playing in the street,
carrying glass, crossing between
cars, carrying an umbrella in
front of one's face, and running
down the stairs. Guide groups
and individuals to contrast safe
and dangerous.

T: (showing a picture or object)

C: (with the teacher's help)

Is it (dangerous) to (play
with matches)?

G1: (with the teacher's help)
Yes, it is. It's {dangerous
to (play with matches).

T: Yes. Because you can burn
yourself,
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LINGUISTIC FOCUS:
adjecz.ives with more
beautiful, expensive, dzngerous
safe; umbrella, glass, matches
stairs, aircraft carrier, space
vehicles (see lesson 132)

REVIEHW

LINGUISTIC FOCUS: NEYW
adjectives with most
keep; food, wswm

HMATERIALS

Pictures or objects for safety
(see first activity)

Pictures of fire as a destructive
force, as an aid in keeping us
varm and cocking our f:ud

Various sets of three <i.:’ar
objects or pictures .o -.ve
pract ce on the comparative
and superlctive

SAFEST - H0ST DANGEROUS

Show pictures of riding a bicycle,
waiking and piaying with matches.
Have a Teader ask a pupil to se-
lect the most dangerous, then the
safest activity, and describe each.
Call on znother leader to continue
with & new set of pictures.

P1: Hhich is the (most dangerous)?
P2: (showing the appronriate
picture)
(Playing with matches) is
the (most dangerous).

Elicit from the class, groups and
individuals, the positive aspects
of fire: it keeps us warm and it
helps us cook our food.

C: Fire is dangercus.

Gl: But it helps us too.

T: How does it help us?

G2: (with the teacher's help)
It keeps us warm.

P1: (with the teacher's help)
It helps us cook our food.

MOST EXPENSIVE

Set out three objects or pictures
of them. Under each, use play
money to show the cost. Next,
guide groups and individuals to
compare their value. Finally,
guide one pupil at a time to tell

a volunteer to give him one of
the items.

P1: The (red umbrella) is expen-
sive.

P2: The (green umbrella) is more
expensive.

foc28lh Shn Sacashaniso laln)
\WiLh i€ WCadlhnici 3 ncipy

The (biue umbreiiaj is the
most expensive of aili.

P3: Please give me the most expen-
sive (umbreila), (Peter).

P4: (does so)

S

BEAUTIFUL

Show three dolls. Have the class
decide which one is beautiful, more
beautiful and most beautiful. Then,
referring to each doll, one at a
time, elicit the reasons as 2 group
for thinking so. Zontinue with
other objects or pictures of air-
planes, clothing, etc.

C: (Mary's) doll is beautiful.
(Sue!s) dol1 is more
beautiful.

(Ann‘s) doll1 is the most
beautiful.

Gl: {with the teacher's help)
(Ann's) doll {s. the most
beautiful because it (has
black hair).

G2: Because it has (a red dress).

P1: Because it's (big).
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LINGUTSTIC FOCUS: REVIENW
irregular adjectives
good, better; pretty good,
not good; broken, torn

MATERIALS
Pairs of familiar objects or
pictures of them to contrast
good and better, pretty good
and not good

GOOD - BETTER

Prepare two pictures, one a simple
line dr.ising, the other with color
added. Guide the class to take a
value position.

C: [uith the teacher's help)

The (first) picture is good.
Gl: (with the teacher's help)

But the (second) one is tetter.
T: Why is it better?
Pl: Because it (has color).

Foilow the same procedure to con-
trast good and better, using padrs
of familiar objects or pictures of
them. Let individuals select which
one they think is good and which
one is better. Help them tell why.

PRETTY GOOD - NOT GOOD

Set out pairs of objects such as
pens, crayons, toys, etc., one which
is in good shape and one which is
not. Guide the class, groups and
individuals to contrast pretty good
and not good. Guide the use of the
expressions It's (broken, torn, too
little). Then guide one pupil at a
time to show a pair of objects and
help him compare them.

T: {showing a “good" object)
What's this (pencil) 1ike?

C: (with the teacher's help)
That (pencil) is pretty good.

T: (showing a broken objectg
What's this (pencil) 1ike?

Gl: (with the teacher's help)
That (pencil) is not good.
it's (proken).

A GOGD RULE

Elicit from the class that a good
rule to remember about umbrellas
is to hold them up high so we can
always see where we are walking.
Then teach the fcllowing poem,
using appropriate gestures.

Raindrops, raindropos:
Falling all around;
(fingers imitate falling rain)
Pitter-patter on the rooftops,
(tap softly on desk or floor)
Pitter-patter on the ground;
Here is my umbrella:
It will help keep me dry;
(hands over head)
When I go walking in the rain,
I will hold it uo high.
(raise hands 4n air)

SOHMETIMES WE DISAGREE

Show one item at a time, such as

a book, a puzzle, an article of
clothing, etc. Let the class see
that scmetimes values conflict.
Stiow one item and ask the pupils
vho think the item is good to sit
in one group, and those who do not
agree to form another group. Then
elicit reasons from each group for
their opinion.

T: 1Is this a good (book)?
Gl: Yes, it is.

It (has pictures).

e 1ike ngctur%g).
T: 1Is this a good (book)?
G2: Mo, it's not.

It's (too small).

He don’t Tike (small books).
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LINGUISTIC FOCUS: REVIEM
irreqular adjectives
good, better; pretty good,
not good; broken, tern

LINGUISTIC FOCUS: NEW
best; bad, worse, worst
many, more, most
game; hopscotch, hide-and-seek

MATERIALS
Sets of three familiar objects
to illustrate bad, vorse
worst of all, broken, torn
Three large sheets, each set
containing circles, triangles,

squares or sticks, iilustrating

many, more, most

GAMES

Discuss games which are familiar
to the class. Elicit from pupils

which games they think are good
and those which are better. Have
:hem give reasons for their opin-
ons.

T: Is (tag) a good game?
PY: Yes,_T%'is.g I
Because (it's fast).
T: Is (hide-and-seek) a better
game?
P2: Yes. (Hide-and-seek) is
vetter than (tag).
Because (I like to hide).

Then, referring to three games at
a time, guide individuals to com-
pare them, saying why they think

one of them is the best of all.

P3: (Tag) is a good game.
(Hide-and-seek) is better
than (tag).

(with the teacher's help)
But (hopscotch) s the best
game of all.

Because (I 1ike to hop and
jump).

BAD - WORSE - WORST OF ALL
Show three similar objects, each
in poorer shape than the preceding
one. Refer to them as the first,
the second and the last item. in-

troducing the class, groups and
individuals to the expressions
bad, werse and worst of all.
Review broken and torn also.

C: (with the teacher's help)
The first (book) is pretty
bad.

Gl: (with the teacher's help)
The second (book) is worse
than the first one.

P1: (with the teacher's help)
The third (book) is the
worst of all.

It's (torn).

MAMY - MCRE - MOST

Give three pupils each a nicture
to hold up in front of the class.
In each picture, have different
amounts of circles drawn. Intro-
duce the adjectives many, more
and most, guiding the class to
ask groups and individuals how
many circles each pupil's picture
has. Guide the responses. Con-
tinue, giving three pupils at a
time a turn to show pictures with
triangles, squares and sticks
drawn on them.

C: How many circles does
(Odette's) picture have?

Gl: (with the teacher's help)
(Her) picture has (manx;
circles.

bt . 2 A L




