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FOREWOID

This report was written for two purposes: (1) to provide the partici-
pating schools with a summaiy of the information collected to date and with
a meaningful condensation of the findings. (2) to satisfy the requirements
of the Experimental Programs Bureau of the Division of Research of the State
Education Department. In an attempt to satisfy both of these purposes there
are some parts of the report that will undoubtedly fail to satisfy either
audience.

A condition imposed on the report was that it be completed and that 10
copies be in Albany by August 1. Hence » in some respects the discussions of
the meaning of the findings, the implications for other research, and even
other statistical tests that would lead to further analysis and interpretation,
were limited by the time element. However, the report does include a des-
cription of the procedure used, a summary of all of the data collected, and
at least a partial analysis of all of the information in accordance with the
previously outlined research design.

For the reader who wishes to get a quick, overall, picture of the find-
ings included, it is recommended that he read only the introduction and the
chapter summaries, which are found on the following pages: Chapter I, pages
1 - 2; Chapter II, page 20; Chapter III, pages 59 - 62; Chapter IV, pages 73 -
74; Chapter V, pages 79 - 80; Chapter VI, pages 96 - 97.

Reuben R. Rusch
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CHAPTER 1
INTRODUCTION

The Seturday Scminars for able and arbitious students grew out of the
interest and perseverance of area high school administrat ore in trying to
meet tlie naeds of studf:{nts with high academic ability. Superior students
in rural aress are frenuently denied, by the nature of gesographic remote-
ness, special enrichment and cliallenging eSr..periences available iu many urban
and suburban environs. Staff and facility resources of rural school are
smaller than those in urban schools. In an effort to overcome these dis-
advantages for the superior student, the area schools banded together to
solve the problcm. Boecause of their previous associations with the State
University College of Education at Oneonta, it was only natural that the
problem was shared jointly with certain college administrative officers
and faculty. The planning that resulted led to the establishment, in the
fall of 1958, of Saturday Seminars for able and ambitious students in mathe-
matics and sclence. These seminars are held on the campus of State Univer-
sity College of Education at Oneonta and are taught by college instructors.
In January, 1959, a tiird seminar was begun in humanities. Baginning in
October, 1959, a fourth seminar was added in humenities and in February,
1960, a fifth seminar in social studies was added. The description of the
content of these seminars and tﬁe student population has appeared in con-
siderable detail in previous reports.

In April, 1960, a proposal was subtmitted to the State Education Depart-
ment to investigate certain aspects cf the program. In the proposal it was
pointed out that there has been no report of an on-going experiment of this
type, not has any evidence appeared in the literature on the results of




thks typo of oxperiment . . . . an experiment where twenty four schools
have utilized a center for hilgher education to enrich t_he academic program
of zifted students. Tho: investigation is further wniquo in that it prob-
ably represonts the largest number of schools in iew York State that have
cooperatively Jjoined to do research.

In Suptenber, appreval was glven to ‘investigate the answers to two
major questions: (1)% Are there other e¢ually able studonty who do not attend
the seninars and vhy don®t they attend?" (2) W/hat happens to these seminar
students, acadenically, when they leave high school and go on to college?"

This report is conceraed with the process and resilts of answering these

two questions.




CHAPTER II
-IDENTIFICATION OF OTHER ABLE STUDENTS
The firs't question to be answered by the proposed research was "Are
there other equally able students who do not attend the semina::s and why don't
they attend?n ] In an attempt to answer the first part of this question, Are
there other equally able students who do not attend tha seminars... » the STEP
in Mathematics, Science, and Social Studies were administered in October and
early November to all juniors and seniors in the 2) participating schools.#

These were the same tests which were administered to selected students in June

1960, who expressed a desire to attend the seminars which were to begin in the

fall of 1960, and continue through the academic year 1960-1961.33¢ These tests
formed the major basis for selecting students for the seminars.

The combined results for the twenty four schools are presented in Table I.
According to Table I, the percentile, derived from the test norms s correspond-

ing to the mean in mathematics for Junior girls was 55, for junior boys, 68.

Similarly the percentile derived from the test norms corresponding to the

mean in mathematics for senior girls was 51, for senior boys, 76. Other

parts of the table can be read similarly. The national nommative data is not

B #The directions to school counselors comprise Appendix A. The results were

returned to the schools for their use within two weeks of the testing date.
See Appendix B.

*The Cooperative English Test, also given to selected students (in June 1960)
who wished to attend the seminar, was not given to Juniors and seniors of the
participating schools. Administration of this test would have almost doubled
the amount of testing time needed and was considered beyond the scope of the
budget. Thus, there is no evidence to indicate how many juniors and seniors
in participating schools are as able in this respect as are students attending
the humanities seminar.




TABLE I MEAN RAY SCORE AND CORRESPONDING PERCENTILES OF ALL STUDENTS
FROM THE 2L, PARTICIPATING SCHOOLS ON THE STEP IN MATHEMATICS,

SCIENCE AND SOCIAL STUDIES.

Subject Population Mgg’g‘mm Variance Percentile
. Jueior Ci-ls 21,82 54,06 55
A :Tv}r::?r Boys 26.08 57.60 68
gl Serdor Girls 23.25 61.16 51
M _Senior Boys 29.21 75.69 76
? A1l Junfors | 23.91 60.27 62
C All Seniors 2604 76.69 61
° All Boys 27.h5 67.82 -

All Giels 22.48 57.76 -
Junior Girls 29.02 L9.20 58
§ Junior Boys 33.97 66.34 78
E Senior Girls 32.30 53.48 69
E _[Senior Boys 36.45 66.19 85
A1l Juniors 31.45 63.72 68
11 Seniors 33.10 69.18 ([
All Boys 35.05 67.69 -
All Girls 29.54, 51.45 -
S Junior Girls| 37.41 87.96 66
g Junior Boys 36.68 99.07 66
i Senior Girls L0.20 89.50 63
: Senior Boys 41.22 101.46 72
'?' All Juniors 37.05 93.43 66
IE |ALL Seniors L0.68 95.26 72
E All Boys 38.67 105.07 -
° All Girls 38.69 90.47 -
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given separately for boys and girls - - a possible assumption being that there

is no significant difference between the sexes. Norms are given eeparately,
however, for juniors and senicrs. Thus the percentiles corresponding to the
mean for the twenty four schools given separately in the table for boys and

girls are derived from the combination of boys' and girls! scores provided by

the Educational Testing Service, publishers of the STEP.

The lowest score on the CTEP of the seminar participants is given in Table
II. That is, the lowest raw score of an mathematics seminar participant was
32, a scove Yeceived by a senior boy. The lowest score of any senior girl who

participated in the mathematics seminar received was 38. Other figures in the

TABLE II. LOWEST SCORE ON THE STEP OF SEMINAR PARTICIPANTS.
Raw Converted
Seminar Populsation : Score _Score Percentile
Junior Girls L0 300 98
Junior Boys 39 299 97
Mathmetics o .
Senior Girls .38 297 oL
Senior Boys 32 290 8l
Junior Girlss* - - -
Junior Boys LY 307 97
Science
Senior Girls L0 300 93
Senior Boys 37 295 85
Junior Girls 48 295 92
Junior Boys L8 295 92
Social Studies
Senior Girls L6 292 82
Senior Boys _ 53 303 93

#There were no junior girls in the science seminar.

table can be interpreted similarly.

Percentiles for the converted scores indicated that no one in tbe mathe-

matics seminar scored lower than the 8i4th percentile on the STEP in Mathematics.

Similarly, no one in the science seminars scored below the 85th percentile in

science and no one in the social studies seminar scored below the 82nd pere: -




centile in social studies.

The data for this table were obtained from the fali testing. The in-
structions to guideace counselors regarding the admirnistration of the STEP com-
prise Appendix A. The directions were "Please administer the following three
tests to 2ll juriors end seniors in the high school who have not taken the:
test as part ot their admittance to the Able and Ambitious seminar program."
In almost all cases tiiz test was again administered to seminar participants.
As one counselor explained, "We didn't know what to do with them during that
time, so we had them take the test ugain.®

A few seminar participants were taking the test for the first time.
Arparently they had been accepted without the test information.

The test-retest scores were usually very similar. One mathematics par-
ticipant got all but two right the first time and all but one right the second
time. The test probably did not measure the acheivement of certain, if not a
majority, of the seminar participants.

In order to determine how many students in the 2/ participating high
schools, not 4m any seminars, scored as high as or higher than the lowest score
of a seminar participant, the scores presented in Table II were used as the
dividing line. An operational decision needed to be made as to whether the
scores in spring or the scores in the fall testing would offer the bsst
dividing line. The fall scores were used. However, there was relatively
little difference in the spring and fall low seminar scors. If the spring low
score had been used, in most cases a few more students would have been added
to the numbers presented in Tables III, IV, V, and VI.

As Kowitz and Ametrong (1960) have pointed out in dealing with over and
under achievers, especially when group tests are used for indiwvidual identifi-
cation purroses, a certain per cent of the population could be expected to
score higher than a given score on the basis of chance. This may be the case :

for some of the high scoring non-seminar students. Similarly some of the




students could also be in this group.

The data presented in Table III, V, and VII incdicate the number of
~tudents, not in any seminar, who scored higher than the lowest person accept-
ed for each specific seminar.

The deta presented in Tables IV, VI, and VIII indicate the number of
students, not in any sciinar, who scored higher than the average score of those
persons in the seminarr.

The data presented in Tables III through VIII do not include those -
students who atterded a seminar who scored higher in other areas than did some
of the students in seminars in these other areas. In other words, the tables
do not include, for example, the student who currently is attending the
the mathematics seminar who also scorcd high in social studies and science.
Nor do the tables include any other students enrolled in the seminar in 1960-61.

In some cases the vame verson (a student not enrolled in any seminar)
scored high in all three of the achievement areas, in which case he would
be included three or possibly six times in these tables: three times if he
scored higher than the lowest score of any person in the three seminars; six

TABLE III. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
LOWEST PERSQN OF THE SAME SFX AND GRADE LEVEL IN THE SEMINAR

MATHEMATICS SOCIAL SZFUDIES SCIENCE
Girls Boys Girls Boys Girls Boys
JUNIORS 2 7 37 39 None in Sem. 31
(300.0)*  (299.0) (295.0) (295.0) (307.0)
SENIORS 7 82 62 17 23 100
(297.0)  (290.0) (292.0) (303.0) (300.0) (295.0)

*Numbars in parentheses represent converted score on STEP necessary
for inclusion in that part of the table.

timds if he scored higher than the mean of those in the seminars. In other
instances some students scored above the low or above the mean for the

seminar students in only one area of acheivement. Hemge, the tableg should
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not be interpreted 8 the cumulative number of different students.

Table III shows the number of students not in any seminar who scored
higher than the lowest person of the same sex and grade level in the seminar.
Two junior girls and seven junior boys, for example, scored higher than the
lowsst student in the mathematics seminar, of comparable grade and sex.
Similarly, 62 seni.or 1irls and 17 senior boy: scored higher tian the lowest

student of camparable grade and sex in the social studies seminar.

TABLE IV. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
MEAN OF THE SEMINAR STUDENTS CF THE SAME SEX AND GRADE LEVEL

MATHEMATICS SOGTAL STUDIES SCIENCE
Girls Boys Girls Boys Girls Boys
JUNIORS 0 L 7 11  None in Sem. &
(307.0)* (300.5) (305.8) (304.3) (317.4)
SENIORS

0 1 25 1 é L
(304.2) (308.6) (302.8) (304.7) (307.5) (319.6)
* Numbers in parentheses represent converted score on STEP

necessary for inclusioa in that part of the table.

Table 1V shows the number of students, not in any seminar, who scored

higher than the mean of those studetits in the seminar of the same sex and grade

level. Seven junior girls, not in any seminar, for example, scored higher

than the mean score of those junior girls currently in the social studies sem-
inar. Similarly, 6 senior girls, not in any seminar, scored higher than the
mean score of those senior girls curréently in the science seminar. There.are
no junior .girls in the science seminar; thus there is .no basis for identifying
junior girls for this pari:of. Table IV.

Tables V, VI, VII, and VIII Show the data for juniors and seniors, dis-
regarding seX. Since theré are not separate norms for the sexes, these are-

the students who constitute the group of -equally able students who' do-not

attend the seminars. :In other words, thsse students, who are not attending any




seminar, scored higher than the lowest person in a seminar.

TABLE V. NUMEER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
LOWEST PI'RSON IN THE SEMINAR REGARDLESS OF SEX

MATHEMATICS SOCIAL STUDIES SCIENCE
Cirlc end Boys Girls and Boys Girls and Boys
JUNIORS 9 76 34
(299.0)* (295.0) (307.0)
SENIORS 114 128 150
(290.0) (292.0) (295.0)

#urbers in parentheses represent score of 3TEP necessary
for inclusion in chat part of the table.

Table V shows the number of students, not in any seminar, who scored higher
than the lowest person in the seminar. For example, nine Jiuniors and 114

seniors, not in any seminar, scored higher in mathematics than the lowest per-

gon in the mathematics seminar.

TABLE VI. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
MEAN OF THE SEMINAR STUDENTS RRGARDLESS CF SEX

MATHEMATICS SOCIAL STUDIES SCIENCE

Girls and Boys Girls and Boys Girls and Boys
JUNIORS 2 19 L
(304.2, )% (304.9) (317.4)
SENIORS 3 38 10
(306.9) (303.3) (317.9)

# Numbers in parentheses represent commaried score on STEP
necessary for inclusion in that part of the table.

Table VI shows the number of persons, not in any seminar, who scored higher
than the mean of the seminar students. For example, 2 juniors and 3 seniors,

not in any seminar, scored higher than the mean of the mathematics seminar
students of similar grade level.
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In Tables VII and VIII, the data have been further combined. These data
are not the exact combination of the data presented in Tables V and VI, be-
cause a different criterion score is used. For example, Table V indicates
that the 76 junior girls and boys scored higher in social studies than the

lowest Jjuniox in the social studies seminar. The lowest converted score for

any junior in the sc:ial studies seminar was 295. In social studies, one
hundred and twenty-e. it serior beys and girls scored higher than the lowest
senlior in the seminar. The lowest converted score for any senior in the

socizl studies seminar was 292. Table VII includes the number, not in any

seminar, who scored higher than the lowest person in the seminar, regardless
of sex or grade level. Therefore, all students who were in Table V are in-
cluded in Table VII. In addition, the number in Table VII includes those
juniors who scored above 292 and below 295, since the criterion score for in-
clusion in Table VII is 292. The lowest score received by anyone in the
social studies seminar was 292, obtained by a senior. The data in Table VI
have been similarly combined in Table VIII. However, the data in Tables V -
and VII are concerned with juniors and seniors who scored higher than the

lowest person in the seminar. The data in Tables VI and VIII are concerned

with the number of junio;‘s and seniors who scored higher than the mean of the
seminar students.

TABLE VII. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
LOWEST PERSON IN THE SEMINAR REGARDLESS OF SEX OR GRADE LEVEL

MATHEMATICS SOCIAL STUDIES SCIENCE
Girls and Boys Girls and Boys Girls and Boys
; JUNIORS AND 200 234 ‘ - 279
> SENIORS (290.0)3¢ (292.0) (295.0)

# Numbers in parentheses represent converted score on STEP
necessary for inclusion in that part of the table.
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TABLE VIII. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED HIGHER THAN THE
MFAN OF THE SEMINAR STUDENTS HEGARDLESS OF SEX OR GRADE LEVEL

MATHEMATTCS SOCIAL STUDIES SCIENCE
Girls and Boys Girls and Boys Girls and Boys
JUNIORS AND L L7 14
SENIORS (306.2) (304.0) (317.7)

¥ Numbers in parentheses represent converted score on
STEP necessary for inclusion in that part of the table

The data in Table IX indicate the number of students who scored as high

a8 or higher than the lowest person in the seminar. Previous tables have
included students who scored higher than the lowest person in the seminar or
students who score higher than the mean of the seminar students. Table IX in-
dicates the number of students who scored as high as or higher than the mean
of the seminar students. Table VIII indicates, then, that 238 juniors and sen-
the lowest score of a person in the mathematics seminar. Similarly, Table IX
indicates that 14 juniors and seniors, not attending any seminar, scored as
high as or higher than the mean score of seminar students in science. Other

figures in these tables can be interrupted similarly.

TABLE IX. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHC SCORED AS HIGH AS OR

HIGHER THAN THE LOWEST PERSON IN THE SEMINAR REGARDLESS OF SEX
OR GRADE LEVEL.

MATHEMATICS SOCIAL STUDIES SCIENCE
Girls and Boys Girls and Boys Girls and Boys
JUNIORS AND 238 269 315
SENIORS (290.0) (292.0) (295.0)

3# Numbers in parentheses represent converted score on STEP
necessary for inclusion in that part of the table
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TABLE X. NUMBER OF STUDENTS NOT IN ANY SEMINAR WHO SCORED AS HIGH AS OR
HIGHEER THAN THE MEAN OF THE SEMINAR STUDENTS REGARDLESS OF SEX
CR GRADE LEVEL

MATHEMATICS SOCIAL STUDIES SCIENCE
Girls and Boys Girls and Boys Girls and Boys
JUNIOT3 AND L 65 14
SENIORS (306.2)3 (304.0) (317.7)

% Numbers in parentheces represent converted score on
STEP uwcessary for inclusion in that part of the table

s

The stidents represented by the numbers in Table IX conetitute the population
that scored as high as or higher than the lowest person in the seminar. The
numbers cannot be read cumulatively, as was explained previously, since some
students scored higher than the lowest person in all three areas. This pop-
ulation is explained further in Table XI.

Table XI is a breakdown of the high scoring non-seminar population. Sixty-
four seniors and 40 juniors , not attending any seminar, scored higher than
the lowest score of a seminar participant in science, mathematics, and social
studies. Of the juniors and seniors not attending the seminars, 163 scored
higher than the lowest score of anyone in a mathematics or science seminar.
8imilarly, 77 juniors and 89 seniors, not attending any seminar, scored higher
than the lowest score of anyone in a science and social studies seminar. In
the twenty-four participating schools, 463 different students scored higher
than the lowest score of one of the seminar participants. Thus, as measured
by the STEP, in mathematics, science, and social studies, there are 463 able
students in these high schools who do not attend the seminars.

Some trends, not directly related to the hypotheses to be investigated,
in this design, but none the less extremely interesting, can be noticed in
Table I. In every case, except for juniors in social studies, boys scored
higher than girls. T hat is, in mathematics and science, the mean for junior

and senior boys is higher than the corresponding means for junior and senior
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girls. The means for the sexes in social studies is relatively similar within

each grade.

TABLE XI. HIGH SCORING NON-SEMINAR POUPULATION

POPULATION NUHBEER

Sr. Jr. |Total

Number of High Scoring Non-Seminar Pariticipants 64 “40 104
who scored higher than the Lowest Person in all
three seminars (science, mathematics, social

studies ).

B e

Number of High Scoring Non-Seminar Participants 92 71 163
who scored higher than the Lowest Person in

science and mathematics.

Number of High Scoring Non-Seminar Participants
who scored higher than the Lowest Person in

89 77 166

Number of High Scoring Non-Seminar Pariticipants
who scored higher than the Lowest Person in
mathematics and social studies.

81 54 135

Number of High Scoring Non-Seminar Participants
¥ho scored higher than the Lowest Person in
YAtheliatics only.

| 131 110 24,1

Number of High Scoring Non-Seminar Participants : 157 160 317
who scored higher than the Lowest Person in

—
[
¢
!
i
+
|
l
science and social studies. :
t‘r
|
|
i
{
|
)
i
4
science only. : E

Number of High Scoring Non-Seminar Participants ' 150 120 270
who scored higher than the Lowest Person in
social studies only.

Total Number of Different Students who scored - 233 230 1,63
higher than the Lowest Person in any seminar. )

[P S
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Previous to running tests of the significance of the difference between
the msans an analysis was made of the homogeneity of *variance between the
twenty-four participating schools. The results ¢f Bartlettts test of homo-

geneity of variance for all students combined is presented in Table XII.

TABLE XII. BARTLEIT'S TiST OF HOMOGENEITY OF VARIANCE (ALL STUDEWTS)

SUBJECT B. : PROBABILITY
?
i
MATHEMATICS ; 21.264 ; 50
SCIENCE f 29.580 : «25
SCCIAL STUDIES * LO.476 : .02

.

The data in Table XII indicate that we can accept the hypothesis that
there is nc difference in the variancesamong the 24 schools in mathematics
and science. However, there is a difference among the varlances of the 24
schools in social studies.

Further tests of homogeneity of variance between the twenty-four par-

ticipating schools, according to sub-groups, is presented in Table XIII.




TABLE XIII. BARTLETT!S TEST OF HOMOGENEITY OF VARIANCE
SUBJECT ; POPULATION B - PROBABILIT
1 , : ‘
) Junior Girls { 28,08 1 .75
!
; Junior Boys : 18.16 25
MATHEMATICS i .
! Senior Girls 19.35 | .25
.~ Senior Boys 36.86 <95
; Junior Girls " 18.00 .25
: Junior Boys ©18.02 ;.25
SCIENCE ; !
Senior Girls 2.1 ¢ .50
Senior Boys 3h.23 - .95
i , ;
i l Junior Girls 17.99 ! 25
| Junior Boys 185 A
| SOCIAL STUDIES d ?
k ’ Senior Girls 27098 ! 075
t H
i' f Senior Boys " 23.07 . .50

- The'data In Table XIII indicate that we can accept the hypothesis that . -
there is rio difference in variance among the 24 participating schools in the
population sub-grojps in all inetances but two: For senior boys in mathématics
and science therefia;.a difference among the twenty-four schools in the wariances.

Grouped frequency distributions of the means of the 24 school in mathe~ .
matios, science, and social studies comprise Figures I, II, and III. Although
the means do not appear to be distributed normally, tests of significance of
the difference between the means of the sub parts of the population were deter-
mined and are presented in Table XIY.
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TABLE XIV. TESTS OF THE SIGNIFICANCE OF THE DIFFERENCE BETWEEN THE MEANS
SUBJECT | POPULATION | e SIGN
{ o LEVEL
| { -
| Junior Girls - Junior Boys ! 7.9 .01
’ Senicr Girls - Senior Eoys 9.00 0l
MATHEMATICS :
All Juniors - All Seniors {L.78 .01
' All1Girls - All Boys | 1.75 .01 '
- ‘ ‘s‘
Junior Girls - Junior Boys ' 9,10 ; .01 |
| Senior Girls - Senior Boys L 6.73 3 .01
SCIENCE ; - ,
! All Juniors - All Seniors i 3.78 i .01
' !
; All Girls - All Boys P 13.41 3 L0
: _ |
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FIGURE I

DISTRIBUTION OF MEANS, ALL JUNIORS AND SENIORS
IN THE 24 PARTICIPATING SCHCOLS.
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The difference in means between junior girls and junior boys and bet-

ween senior girls and senior boys in mathematics and science is significant

at better than the .0l level of confidence.

SUMARY AND CONCLUSION

omoR, wre

]

The first question to be answered was "Are there other equally able
students who do not aitend the seminars and why don't they attend?" In an
attempt to answer the first part of this question, MAre there other equally able
students who do not attand the seminars..," the Sequential Tests of Educational
Progress in mathematics, science, and social studies were administered in Octo-
ber and early November to all juniors and seniors in the 2 participating
schools. These were the same tests which were administered to selected students
in June of 1960, who expressed a desire to attend the seminars which were to be-
gin in the fall of 1960, ard continue through the academic Yyear 1960-61. These
tests formed the major basis for selecting students for the seminars.

The results of the administration of the STEP showed that:

(1) One hundred and four students not participating in any seminar scored
higher than the lowest score of any seminar particinant in all three seminars.

(2) Many students not participating in any seminar scored evon higher than
the mean of the seminar participants.

(3) Four hundred and sixty-three different students not participating in
any seminar from the 24 participating schools scored higher than the lowest
score obtained by a student participating in one of the three seminars ; mathe-
matics, science, and social studies.

As measured by the STEP in mathematics, science, and social studies, there
are 463 able students in these high schools who do not attend the seminars.

Incidental to the hypothesis tested, were the interesting findimgs that
in science and mathematics, junior boys scored significantly higher than
Junior girls, and senior boys scored significantly higher than senior girls.
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CHAPTER III
ADOLESCENT VALUES

The results of the administration of the STEP in science, .social
studies, and mathematics indicated that there were many ‘students-in
these high schools not attending the seminars who did score as high as
or higher than some students admitted to the seminars. Following
Coleman, (1959) it was hypothesized that the reesons these students
did not attend the seminers could be found in part, by an analysis
of adolescent valuese. .In an attenpt to assess these values a somew
what non-directive questionnaire was designed for all junior and
senior girls and a similar questionnaire was designed for all junior
and senior boyss See appendices C and De The questionnaires were -
administered by the guidsnce counsclors. See Appendix E.

Since it was hypothesized that those highescoring students net
attending any seminar would have values different from seminer students,
these two groups provide the basis for the organization of the analysis
of the datas The third group is all other students. In other werds,
the data are analyzed in terms of responses of seminar students,
responses of those scoring as high as or higher than the lowest persaon
in the seminar, and responses. of other Juniors and seniors. Since
separate though similar questionnaires werec given to boys and girls,
the organization of the analysis of data is further gtructured
according to the responses of cach sex,

Table XV shows the responses of students to the question, "Do you
plan to go to college?™ Almost ninety-scven per cent of all saminar

girls and all of the seminar boys replied that they plan to go to

colleges Approximately eighty-twe por cent of the high-scoring girls
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not attending o seminar and approximeately seventy-sevon per cent of

the high=scoring boys not eattcnding a sceminar said that they plan to

go to colloge. Among all juniors ond scniors in the twenty=-four

schools 6l1.9 per cent of tho girls and 5849 per ccnt of the boys

said that they plan to go to colloge.

TABLE XV. PLAIS FOR COLLEGE

Number and Per Cent Resgpnding

Population NAL 10
No. | & No. %
Sominar Students Girls (65) 63 9649 2 340
Boys (L47) L7 100.0 - -
Total Boys and Girls (112) 1 110 08,2 2 1.7
Thosc.scoring as high
as or higher than Girls (137) 113 82.L 2k 1745
the lowost person
in thc seminar Boys (237) 183 77 02 Gl 22,7
Totnl Boys and Girls (37L4) 296 79.1 78 20.8
All othor juniors and
scniors Girls (508) 285 5641 223 L3 49
Boys (357) 148 L1.5 209 5845
Total Boys and Girls (865) L33 5040 1,32 5040
4All juniors and scniors
combined Girls (710) L61 6L..9 2l 3540
Boys (é&41) 378 5849 263 L1.0
Total Boys ond Girls (1351) 839 y 62.1 512 3748

All but two of the seminar girls indicated that they plan to go

on to colleges 4ll seminar boys plan to attend colloge.

A significantly (.0l level) greater por cent of the seminar students
(boys and girls combined) indicate that they plan to go to college than

the per cent so indicating in the other two groupse. Similarly,
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significantly more seminar girls than high=scoring non-seminar girls
or than all other girls, indicated that they plan to go to college,
and significantly more seminar boys thon high-scoring non-seminar
boys or thon all other boys, indicated that they plan to go on to
collegce These tests of significance comprisc Appentix Qe

Of all juniors snd scniors from these 2l participating schools
62.1 per cent plan to go on to collegce
The responses of the girls to the statoment "Neme the most

popular boy in your high school ere prescnted in Tablc XVI,

TABLE XVI. MOST POPULAR BOY IN HIGH SCHOOL (GIRLS' OPINIONS)

Numbor and Per Cent
Population High-Scoring Nom-  Othor
Seminar Students Scminar Students Students
Nos % Noe. % T NO’Q %
Seminar Students (62) 13 20.9 33 53 o2 16] 25.8
Thosec scoring as
high as or (137) 23 16.7 75 5lie7 29| 284
higher than
those in the
seminar
All other junior
ond senior (L25) N 12.7 199 11648 1721 LOJk
girls *
All junior and
senior girls (é2,) 90 1L 307 L9.1 2271 3643
combincd

Table XVI shows that 2049 per cont of the girls attending a saminar
chose a boy attending a seminar as the most popular boy in school.
Similarly among the "all other girls" group only 1247 per cent of them

chose a boy attending the seminar as most populare The difference
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botweon these two per cents is significant at better than the 505
level of confidence, but not significent at the «01 levels There

is no significant difference between 2049 per cent and 1647 per cent
and between 1647 per cent and 1247 per cente These tests of
significance and the others immediately following that pertain to
table XVI, comprise ippendix G.

The three groups of girls did not differ significantly in the
frequency with which they chose high-scoring students not attending
the scminar as most popular boy in high schcole That is, there is
no significant difference (.01 or 05 level) between 53+2, 5Le7 and
botween 5342 and 11648 por centse

The "all other students" group of girls chose the most popular
boy from the "all other students" group of boys more frequently than
did the other two groups chosc the most popular boy from the "all
other students" groupe The difference between LOel per cent and 28.l
per cent is significant at the <01 levele The difference between Lol
per cent and 258 per cent is significant at the «05 levcels

Applying the chi square test to the date in table XVI results
in a chi squape of 20,79« This is significant at better than the
01 level of confidonce, indicating that the three groups of girls do
not tend to choose the most popular boy from emong the samc groupse
These data arc prescnted in Appendix He.

The responscs of the boys to the statement "Name the most

popular boy in your high school" are found in Table XVII.
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TABLE XVII. MOST POPULAR BOY IN HIGH SCHOOL (BOYS! OPINIONS)

Number and Per Gent

Population Seminor Students High-Scoring Non- Other
Seminar Students Students

No. % Noe. % Noe| %

Seminar Students (L6) L 8e6 23 T1.7] 9 |1945

Those scoring as
high as or
higher than (2L48) %8 1563 139 5640] 71 |2846
those in the
seminar

All other junior :
ond senior (277) L6 1646 116 41.8] 115{L41.5
boys ‘

All junior and

senior boys (571) 88 1541 288 50l | 195{3L.1
combined :

Table XVII shows that 846 per cont of the seminar boys chose a
seminor boy o8 most popular boy in high school while 1543 per cent of
the high-scoring boys not attending the seminar chose a seminar boy as
most popular and 16.6 per cent of the "all other students" group chose
a seminar boy as most populare The differences between these per cents
(846 ond 1543, and 8.6 and 1.6.6) are not significant (.01 or .05 level)s
Theso tests of significance and those immediately following perteining
to Table XVII can be found in Appendix I.

Approximately 72 per cent of the seminar boys chose a high-
scoring non-seminar student as most popular boy in high schoole Only
56 per cent of the high-scoring non-seminar group chose a boy from

among their own group as most populare This difference between 72 and
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56 per cent is at the «05 lovels The differonce between seminar
boys and all othcr boys in choosing the high scoring boys the most
popular boy is also significont (01 lcvel)s

Of the "all other studonts" group of boys forty-onc and eighte-
tonths por cont chosc o high-scoring non- seminar student as most
popular boy in high schooles The diffcronco botweon Li1e8 por cont and
5640 por cont is significant at tho Ol loevel of confidence.

Tho "oll othor studonts" group chosc a boy from thoir own group
11e5 por cont of the time. The sominar boys choso a boy from the
"all othor students" group 19.5 por cent of thoe time, whilo the high-
scoring none=scmirar boys chosc tho most popular boy from this group
2846 por cont of the time. Tho difforcnces botweon §l.5 and 2846
por conts and Ll¢5 and 19,5 por conts arc significant at the .01
lovel of confidonces Thore is no significant difforence (405 or 01
lovel) between 19.5 ond 2846 por cente

Tho data in Ta blo XVII and the tosts of significance indicate
that scminar boys tend to choose the most popular boy from among the
high.sccring non=scminar boys. The "all other" group of boys choose
the most popular boy from among thecir ovn group more frequently than
scminar studcnts and high=scoring non=sominor studonts choosc the most
popular boy from among thc "all othor students" groupe

The chi squarc statistic applicd to the data proscnted in Tablo
XVII rosults in a chi squarc of 11.26 which is significant at bottor
than the «05 level of confidencee Thus, boys from the three groups
chooso the most popular boy from among the throo groups in a different
proportions This data is prosented in Appendix J,

The responses of the boys to thc statomont "Name the most

popular girl in your high school™ arc presented in Table XVIII,
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PABLE XVIII. MOST POPULAR GIRL IN HIGH SCHOOL (BOYS! OPINIONS)

Number and Per Cont
Population ~Sominar students Hipgh-bcoring Non- Othor
Sominar Students  Studonts
Yo, % NOol v% ! WOQ' 70_
Seminar Ssudonts (112) 6 1,2 1L ' 3343 | 22 | 52,3
Thoso .scoring as (22} N 15,3 86 2847 102 | L4549
high as or higher
than those in tho
sonminar
All othor juaior (280) L {157 h | 26 162 { 578
and senior boys
A1l junior and
sonior boys (5LL) 8L |15.L 17h | 31.9 286 | 52.5
combincd

Table XVIII shows that 1L.2 per cent of the sominar boys chose a
seminar girl as most popular girl in high schoole There is no
significont difference (.05 level) in the frequency with which the
thrce groups chosc scminar girlse Similarly, thore is no significant
diffcorenco between the threc groups in how froquontly thoy chosc o
high-scoring non-sominar girl as most popular girl in high schoole
Howaver, o significantly higher por cont of the "all other boy" choso
girls from the "all other students" group than did the high-scoring
non-scminar boys choose the most popular girl from the “all othor
students" groupe. Tho difforonce betweon 58 per cent and L6 por cent
is significont at the 01 levol of confidoncece Thero is no
significant differonce between the scminar group and tho high-scoring
non=scminar group in their froquency of choice from the "all other

students® group. These statistics arc prescnted in Appendix Ke
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Tho chi square statistic applicd to the data presontod in

Table IV rosults in a chi square of 9.31. With four degreos of
frocdom this is significant at tho .06 lovel of corfidonco. Henee,
using tho usual lcvel used in the social scicnces tho null
hypotheses must be accopted on the basis of this statistic. That
is, the froquurcy of choice is indepondont of the threo groups.
Theso statistics arc feund in dppondix Le

The rosponscs of the girls to tho statemont "Hamo the most

popular girl in ycur high school" aro found in Table XIX.

TABLE XIX. MOST POFUL.R GIRL IN HIGH SCHOOL (GIRLS! OPINIONS)

umbor and Por Cont
Migh-Scoring Non=  Other
Population Seminar Students, Scminar Students Students
No. i —}T [ Noe. % 7 Noe. T
|

Sominar Students (59) 12 20643 | 12  |2043 35 15943

| Those scoring os (136) 11 840 51 |3745 70 5L,
high as or highor
than those in the

sominar

41l othor junior and

senior girls  (L439) 71 161 132|300 [236 (5347
P

4ll junior ond  (634) ol, 1,1.¢8 195 3067 345  |shody

sonior girls

combincd

Table XIX shows that seminar girls picked seminar girls as most
popular 20e3 per cent of the timec, while high-scoring non-seminar

girls picked seminar girls only 840 per cent of the time, and the

"all other students" girls picked seminar girls as most popular 16.1

ERIC
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per cont of the time. The difference between 20 and 8 per cent is
significant at the .05 level of confidences The difference between
20 and 16 per cent is not significant («05 level).

The difference between the choices of high=scoring non-seminar
girls and all other girls ( 8 per cent and 16 per cent) is signifioant
at the 01 level of confidence. These tests of significance and
others concerning the data presented in Table V are presented in
Appendix M.

- Table V further shows that 3745 per cent of the high-scoring
non-seminar girls chose the most popular girl in high school from.
their own groupe. Only 203 per cent of the seminar girls and 3060
per cent of all other girls chose the most popular girl in school
from the high-scoring non-seminar student groupe The difference
between 38 per cent and 20 per cent is significant at the .01 level
of confidence. The difference between 20 per cent and 30 per cent .
and between 30 per cent and 38 per cent is not significant («05 level),

There is no significant difference between the three groups in
their frequency of choosing the most popular girl in high school from
the "all other students" group.

The chi square statistic applied to the data presented in Table
XIX resulted in a chi square of 10,38« This is significant at
better than the .05 level pf confidence. Hence the null hypothesis
must be rejecteds That is, the frequency of choice is not independent
of the three groups. This data is presented in Appendix N,

A comparison of the responses in Tables XVI, XVII, XVIII end
XIX shows some interesting contrasts. Approximately 22 per cent
of the seminar girls named a seminar boy as most popular boy in high

school, while only about nine per cent of the seminar boys named a
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scminar boy as mest popular boy in high school. ‘/hen seminar boys
wore asked to name the most popular girl in high school approximately
1, per cent of them named a seminar girle However, 2043 per cent

of the seminar pgirls named a seminar girl as the most popular girl

in high school. Perhups there is some difference in what girls and
boys are perccived as most popular among scminar girls and beys,
possibly implying that difforent criteris may be used by seminar hoys
end girls in detormining popularitye.

Another interesting contrast which leads to many intoresting
hypotheses is the selcction of the most popular girl and boy in high
school by high-scoring seminar students. Only eight per cwnt of the
choices of the most popular girl in high school by high~scoring girls
were for sceminar girls. High-scoring non-seminar boys cheosc scminar
girls or most popular girl in high school 153 por cent of the time.
High=scoring non-seminar boys choose a seminar boy as most popular
boy in school 15.3 per cent of the times Similarly they choose a
seminar girl as most popular girl in high school 16,7 per cent of the
time.

Table XX shows how high school girls responded to the question,

“"If you had your choice, how would you most like to be
remembered in school? (Number in order of preference 1 for
first choice, 2 for sécond choice, 3 for third choice.)

as most popular

as a leader in extra=-curricular activities

as a brillisnt student"
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TABLE XX. HOW HIGH SCHOOL GIRLS WOULD MOST LIKE TO BE REMENBERED
(FIRST CHOILCES)

~Tubor aund Per Gont of First Cholces

Most Loador in Extra- Brilliant
Population Popular Curricnlar Student
Activities
NOe % Noe % O %
Sominar Students (66) | 23 | 3L.8 13 19.6 20 L5y

Those scoring as high
or higher than those

in tho seminar (136)] 39 | 2846 31 2247 66 L8.5

All Other Girls (723)|196 | 27.1 222 2047 305 L2 .l

Total Girls (925)| 258 | 27.8 266 28.7 | Lol L33

i

L ——

There is no significant differonce (.05 or .01 level) between
the per cents of the three groups responding "most popular" and
"prilliant student™ as their first choicece However, a significantly
(,05) larger porcentage of the "all other girls" then of seminar girls
would most like to be remembered as a leader in extra-curricular
activities. Similarly, a significantly (.05) larger percentage of "all
other girls" than of "high-scoring non-seminar girls" wented most to
be remembercd as & leader in extra=curricular activities. These tests
of significance and others pertaining to the data’ presented in Table
XX can be found in Appendix O.

The chi square statistic applied to the data presented in Table
V resulted in a chi squarc of 7.OLe This is not significant at the
.05 level of confidences Thus the frequency of choice is independent

of the three groups. This analysis is presented in Appendix Pe
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The interesting rosults here are not found in the difference
within thesc adolescont subcultures, but betwoen the attitudes of
adolescents in those schools and the ottitudes of adclescents rceported
by Coleman (196l). He rcports that 28 or 29 por cent of all girls
wanted most to be remembered as brilliont studentse In this study
L3y por cont of all girls in the twenty-Cour schools indicoted
brilliant student as their first choice. Thus, either the adolescent
subculture values have chonged since the findings of Colemon, or the
attitudes of adolescents in this sample were and continue to be
different from those he reported.

Table XXI shows how high school boys responded to the question:

"If you had your choice, how would you most like to be

remembercd in school? (Number in order of preference, 1

for f'irst choice, 2 for second choice, 3 for third choice,)
as most popular

as an athletic star

as a brilliant student"
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TABLE XZI. HOW HIGH SCHQOL BOYS WOULD MOST LIKE TO BE REMENBERED
(FIRST CHOICES)

Tumber and Por Cent

liost Athletic obar Brilliant
FPopulation FPopular Student
Noe % 0. 0 Noe %
Seminar Studeats (L7) 13 27 o6 5 1046 29 61eT
Thoso scoring as
high as or higher
! than those in the '
seminar (248) 71 2846 62 2540 115 11643

All other boys (&.8) WL197 2044 192 '29.6 259 :39.9

e

All boys (ob3) {281 |29.7 {259  |27.4  {L03 247

— R L L T R l [ T TETHE NSRS ST I

Thore is mo significant difforcnce (+05 or «01 lovel) between the

per conts of the three groups rocsponding "most popular." However,

o significantly (401 level) smaller per cent of the seminar boys

LS

responded "athletic star" than did either the high-scoring non-seminne
boys or all boys. Furthermore, o significantly larger percentage of

- sominar students responded “brilliant student" thon did either the

% high-scoring non-scminar boys or all other boys. These differonces
EE are significont at the 05 and .01 levels respectivelye These tests
of significance cen be found in Appendix Qe
The chi squarc statistic applied to the data presented in Table
XXI resulted in a chi square of 12.6l. This is significant at better
g thon the «02 level of confidence. Thus the frequency of choice here is

not independent of the three groups. This statistical analysis is

prescnted in Appendix Re
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It is ngain intcresting to note that, as was found with girls,
a high vor ceut of these adolescont boys, L42.7 per cent, indicated
that they would moest like to be remombered as o brilliant student.
In Coleman's study (1961) approximately 31 per cent of the boys
gave "brilliant student" as their first choice while 443 to L5 per
cent of the boys gave "athletic star" as their first choice. In the
population included in this study 27.5 per cent of the junior and
scnior boys gave "athletic star" as their first choice.,

4All the juniors and seniors were asked to name the best student,
the best athlete, and the boy most popular with the girlse The results
are presented in Tables XXII, XXIII and XXIV,

T.BLE XXII BIST STUDENT IN SCHOOL

Number and Per Cent

Population Seminar High-scoring non=  Other
Students Seminar Students Students
NOe % [ NOe 74 Noe | %

Seminar Students (100) 75 75 ¢0 20 2040 5 5e0

Thosc scoring as
high as or higher
than those in the

seminar (395) 1230 58e2 135 LI

-

30 | Te5

— P am——— - . o

All other students 399 1 5l.5 '286 369 | 89 11,4
(77L) |

All juniors and (1269) 70L | 55.4 Ll |3h.7 12 | 9.7

scniors combined

t
H !

From Table XXII it can be secn that a higher per cent of seminar

students chose seminar students as best student in school than did the

other two groups choose seminar studonts as best student in schoole This

differcnce in per cent betwcen the scminar students and cach of the

other two groups was significant at the <01 level of confidence.
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These tests of significance and othors pertaining to the data prescnted
in Table XXII arc found in 4Lppondix S.
A highor per cont of the "all other students" group than of the
"seminar students" group selected other students as the best student
in school. This diffcrence botween 5 per cent and 1l.4 per cent is
significant at the .05 level of confidenceo.

Both the high-scoring non-seminar student group and the "all

othor studonts" group chosc as best student a member of the high-
scoring non-seminar group more frequently than did the seminar group. §
These difforcnces between 20 per cent and 3Lel per cent and between
20 per cont and 36.9 per cont are significant at the .01 level of
confidencec,

The chi squarc statistic applied to the data prresented in Teble
XXII resulted in a chi squarc of 23.59. This is significont at
considorably botter then the .01 lcvel of confidencees Thus, the
froquency of choicc is not indepondent of the three groups. This
stotistical analysis is presented in LAppendix T.

It is of further interest to note that wheroas the high~scoring

non-seminar students chose "bost student in school" from the seminar
students group 582 por cent of the time, seminar students chose
"bost student in school" from among the high~-scoring non-scminar
group only 20 per cent of the timee This differonce is significant

at better than the «01 level of confidencoe

The results of the juniors and seniors responses to naming the
best athletoe in school arc presented in Table XXIII. The data in
Table XXIII indicate that 22 of 100 sominar students responding named

a seminar student as best athlete in schooles Similarly 63 of 345

high~scoring non-seminar students or 17.7 per cont named a sominar
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student os best athlete in schoole Other figurcs in Table XXIII
can be rcad similarly.

TABLE XXIII. BEST LTHLETE IN SCHOOL

Numbcr and Per Cent

Population Sominar High-scoring Non- Other
Students Seminar Students Students
No, % Noe % No. %

Seminar Students (100) 22 22.0 32 32.0 L6 L 6.0

Those scoring as (354) 63 177 | 134 378 157 Lhe3
high as or higher

than thosc in the

seminar

411 other students 99 1Ly | 213 3140 374 5le5
(686)

411 juniorsand  (11L0) l18L 16.1 | 379 33,2 577 5046

seniors combined

J i [PURPURTIRIEINN. SV S,

There is no significant differencec in the per cent of seminar
students mentioned as best athlete in school by the thres groupse.
There is o significant difference (05 lovel) between the high-scoring
non-scminar students and all other students in the frequency in naming
a high-scoring nonyseminaf student as bost athlete in school. There
{5 no significant differcncc between the high-scoring non-seminar
students and "all othor students" in the frequenecy of thoir choosing
high-scoring non-scminar students or best athlete in.school. Similarly,
in choosing from the "all other studonts™ population, there is no
significent differonce between the seminar students and the high-scorig
non-seminar students or botwecen the seminar students and "all other
students,” but thore is a significant differcnce between "all other
students" and high-scoring non-seminar students. These tests of

significancc are found in Appendix Ue.
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The chi squarc statistics applied to tho data presented in
Table XXIII rcsulted in a chi squarc of 13%.99, significant at bettor
than the 01 lcvel of confidence. Thus,.the frequoncy of choice is
not indecpendent of the three groups. These statistics are found in
Appondix Ve

Further analysis of the data in Table XXII shows that for the
per cont of the total high .school population which they represent,
seminar students are chosen most frequently as best athlete in schoole.
This same tendency is found in much of the other datae.

The data in Table XXIII and the statistical tests indicatéed that
seminar students do not choose the best athlete more or less frequently
from any of the three groups than do high-scoring non-seminar students.
Other students tend to choose the vest athlete from thelr own group more
frequently than do high-scoring non-seminar students and vice versa. Vhen
a1l three catcgories are taken into consideration, the choices are not
independent of the groups.

Teble XXIV shows how frequcntly seminar students, high-scoring
non-seminar students, and "all other students" seleccted the boy most
popular with the girls from among their own group and from among the
other two groups. Fifteen seminar students selccted the boy most popular
with the girls as being e scminar participent, while 3l seminar participants
selected the boy most popular with the girls as being a high-scoring
non-seminar student and L0 seminar students selected the boy.most

popular with the girls from among the "other students" groupe
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TABLE XXIV. BOY INOST POPULAR WITH THE GIRLS

Numbor ard Per Cent

f

Population Scminar High-scoring None Other
Studonts scminar studonts Students
"No. [ NOoe % No. %

Sominor Studonts (89) 15 | 16.8 | 3L 2842 LO LL.9

Thosc scoring as
high as or highor
than thosc in tho

sominar (356) L3 12,0 | 145 LOe7 168 L7.1
—
All other studontséu ) 75 11.6 | 183 2843 287 6040
‘45

4ll juniors and  (1090)|133 12,2 | 362 33.2 595 5L..5
soniors combinecd s

There is no significant differcnce (405 level) betweon the threo

groups in the frequency with which they selocted a seminar student as
most popular.

Thore is no significant differcnce botween the seminar students and
the two othor groups in tho frequency with which they choose a high-
scoring non-scminar boy as most popular with tho girls. Howcver, a
significantly highor per cent of high-scoring non-seminar students
choose high-scoring boys than did "all other students" choosc high-
scoring non=scminar boys.

Thore is no significant diffcronce botwoen the seminor students
and high-scoring non-scminar students in the froquency with which thoy
choosc from the "all other student" group the boy most popular with
the girlse. However, a significantly lorger per cont of "all other

gtudents" choose the boy most popular with the girls from their own

group than did seminar students and high-scoring non=seminar students
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¢hooso thc boys most popular with the girls from tho "all othor
studont" group. These tosts of significance coan be found in Appendix We

The chi squarv stotistic applied to the deta presonted in
Tablc XXIV rosultod in o chi squarc of 2152 which is significant ot
bottor than tihc «01 luvel of confidcncoe Thus, tho frequoncy of
choico is not indcpendent of the throc groupse. This statistical
analysis is prosoentod in Appendix X.

As con roadily be soen from Teble XXIV, the diroction for all
groups wos to pick the boy most popular with tho girls from among
thoir own group more froquontly then d’d anothor groupe That is,
1648 per cent of the seminar studonts chosc tho boy most popular with
the girls as being from tho seminar groupe No othor group, that
frequently, thought that thc boy most popular with the girls was o
scminar studcent. Similarly, 58.4 per cent of the cheices of the
"a1l other studont® group was for students within their groupe
Although the difference for high-scoring non-seminar students was not
significant the diroction was apparente

Table XXV shows how froquontly girls within the various groups
arc mentionod as members of the leading crowd by each of the groupss
seminar studonts, high-scoring non-seminar students, ond "all other

studentc "
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TABLE XXV. MRMBERS OF THE LEADING CROWD (GIRLS)

Humover and Per Cont

Population Serinar High=-Scoring Non=  Othor
Studonts Scminar Ssudonts Students
Noe % No . 4 Noa %

Se?ina; Students (372) 103 | 2746 103 276 166 | LL.6
100

Those scoring as 211 | 15.5 | L | 32.6 7032 517
high as or higher
than those in the
seminar (1358)

(371)

411 other (2565) 379 | a7 688 2648 1,08 | 58.4L

students

(730)

All juniors and

scniors (L295) 603 | 16.1 | 1235 2847 2367 551

combined
(1201)

Teble XXV indicates that of 372 choices of 100 seminar boys and
girls, 103 choices, or 27.6 per cent of the choices for girls were
for a seminar girle. Similarly, of 371 high-scoring non-scminar
students, giving 1358 choices of boys, 211 or 1545 per cent of the
choices (girls) were seminar boyse Other parts of the table can be
road similarly.

Tho data in Table XXV show an apparont tendency for each group to
choosc from among its members. That is, seminar students names seminar
girls 27.6 per cent of the times The other two groups did not choose
seminar students that frequentlye Similarly high-scoring non-seminnxr
students choosc from within their crowd 3246 per cont pf the time, and

"all other students™ choose from within their group 58.l por cent

of the timece
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Table XXVI shows how frequently boys are mentioned as members
of the leading crowd by seminar students, high-scoring non-seminar

students, and other students.

TABLE XXVI. MEMBERS OF THE LEADING CROWD (BOYS)

Number and Per Cent
Seminar High=-Scoring Non = Other
Population Students Seminar Students Students
Noo ? Noe ;o Noe ?5
Seminar Students (100) |102 | 26.2 185 | L7.5 102 | 2642
(389 choices)
i Those scoring as (371) {245 | 1643 45 | L9.5 513 | 34.1
- high as or higher
; than those in the
1 seminar
. (1501 choices)
Other students (730) 340 | 15.1 815 3643 1087 | L8k
3 (2242 choices)
- All juniors and (1201) 687 | 16.6 1743 | L2.1 1702 {L41.1
seniors combined ,
2 (L132 choices) i
Table XXVI shows that of 389 choices of seminar boys and girls,
; 102 or 2642 per cent of the choices for girls were for a seminar girl
= as a member of the leading crowd. Similarly, among 371 high-scoring

non-seminar students giving 1501 choices, 24,5, or 1643 per cent of

their choices were seminar girls. Other parts of the table can bhe

read similarly.
1? The trend for each group to choose from within the group is equally
as apparent here as in Table XXV. Of the seminar choices £6.2 per cent
were for boys from among their own groupe The other two groups did
,i not name seminar boys as members of the leading crowd that frequently.

Interpretations from Tables XXV and XAVI cor.erning the frequency
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with which groups are chosen as members of the leading crowd must be
made with considorable caution.

The s.wn nar population is considerably smaller than the high-
scoring non-seminar population, and this latter population is consider=
ably smallor than the “all other student" pepulation. Thus, when
determining chance expected choice this ratio must be taken into
consideration. Another factor to be considered hefore interpretationg
of this kind can be made is the mean number of choices for each groupse
In the above tables the mean number of choices for the seminar group
is slightly higher than the means of the other two groups. Tests of
significence regarding this difference have not been computed.

Table XXVII is & summary of the girls' responses to the question,
Mfhat does it take to be a member of the leading crowd?"

The data in Table XVII indicates that 66.1 per cen£ of all seminar
girls mentioned an aspect of personality as "what it takes" to be a
member of the leading crowd. Seventy per cent of the high-scoring non-
seminar girls and 66.6 per cent of "all other girls™ mentioned on aspect
of personnlity. The following types of responses were considered in

this category: sociable, get along well, friendly, well liked, fun

loving, interesting, understanding.

A high per cent of students mentioned the academic area - category
Te Listing this area were 3349 por cent of seminar students, 21.8
per cent of high-scoring non-seminar gtudents, and 28,4 per cent of
"all other students," who mentioned "grades," brains, intelligence, or
something like very good student.

Many responses defied ocategorization or were mentioned only
occasionally and thus were placed in Category 10, "Other". This includes

such responses as the following: dating, take part in oxtra-curricular

activities, senior, smoke and drinke
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Tuble XXVIII is a summary of the boys! responsc to the quostion,
"What docs it toke to be a membor of the leading crowd?"

The ten cantegorics in Toable XAVIII are the same as those in
Table XVII. The figures in Table XXVIII can be read for boys as the
figures in Table XVII for girlsa.

Of all seminar boys sixty-two and two-tenths por cent mentioned on
aspect of personality as "what it takes" to be a member of the leanding
crowde An aspect of personality was mentioned by 55.3 per cent of
high-scoring boys and L9 per cent of "all other boys." The direction
here is for boys to mention personality less frequently than girlse

As can be seen from comparing colum 8 in Tables XXVII and XXVIII,
a higher por cent of boys than girls, particularly scminar boys,

mention "athlete" as what it takes to be a member of the leading crowde

Boys also mention having a car (category 9) more frequently than
girlse,

For the most part the figures in Tables XXII and XXIII show morec
agrecment than discgreement among the three groups concerning what it

takes to be o member of the leading crowde
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The swmary of the respoascs to the question, Wiat arc your
favorite leisurc-timec activitices? is presented in Table XXIX. The
numbers indicate how many studenté in that particular group chosc that
activity @s onc of their leisure-time activities. That is, é of 113
seminar students, or 6l per cent, mentioned an outdoor sporte

In tabulating the rcsponscs no response was put in two categorics.
That is, watching tclevision was not also considercd an indoor group
activity. The categories for the activities were taken from Coleman.
Outdoor sports included such things as walking, hunting, ond fishing.
Becing with a group included such things as parties, gob scssions, and
social lifc. Attending spcectator cvents included such responses as

Yooing to basketball gomes," "football games,™

and "stock car races."

The mean number of responsecs for 113 scminar students was 3.106,
for LL3 high-scoring non-scminar students 24651y and for 8L5 other
students 2,587,

Of the 113 seminar students responding, 83, or 73.l4 per cent
indicated that reading was onc of their favorite leisure time activitiese
This was a considerably higher per cent than responded similarly in
the other two groups and accounts for the biggest single distinguish-
ing factor betwecen the Eroups. The other two groups mentioned outdoor
sports most fregquently. The sccond most frequently mentioned response
of the scminar students was outdoor sportse For high-scoring non=-
seminar students, it was rcadinge The third most frequently mentioned
response of seminar students ¢ - a hobbye. This catcgory included such
responses as kaitting, sewing, photography, chess, play a musical
instrument, etce

The responses to the questions "Do your parents try to encowrnge

you in your school work?" are summarized in Table XXX.




TABLE XXX. PLRENTS' ATTITUDES TOWARD SCHOOL WORK

~ Encouragement From Parents

Population in School Work
Yes No
Noe i % No, %
Seminar Students (113) 102 | 9042 11 QT
-=Nos and % responding; ~==d 113 (L00%) |==mmm=
-

Those scoring =as high
as those in the sem~ | 396 { 91.8 35 8el

“inar (L33)

--No. and % responding | ==--4 431 |(99.5%) e

All other students 792 | 9342 57 647 |
(856)

—Nos and % responding | ====< 8L9 |[(99¢1%) {m=me=w

Of 113 seminar students responding 102 or 90.2 percent said "yes"
end 11 or 9.7 per cent said "no". The other figures in the table can
be read similarly.

There is no significent difference in the three groups in their

response to the question, "Do your parents encourage you in your school
work?" These tests of significance comprise ippendix Y.
The responses to the question "Do your parents want you to go

to college are summerized in Table XXXI,
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TABLE XXXI. PIRENTS' ATTITUDES TOWARD COLLEGE

Population Parents' Wishes on Attending
College
Yes No
Noe | % Noe @ %
Seminar Students (113) 111 | 10060 | === | ===
--Nos and % responding wmmdmm 111 | (98427 ) =m—amm
{
, K
Those scoring as high 250 9503 | 17 L.6
as those in the sem- :
inar (L433)

--No. and % responding

L1l other students (856)
--No. and % responding

Llthough a significantly (01l level) higher per cent of seminar
students indicated that their parents want them to attend college than
do the other two groups, it is of even greater interest to note that
even among the "all other students" group 8849 per cent of the students
indicated that their parents want them to attend colleges These tests
of significance comprise Appendix Z.

Table XXXI shows the responses to the semi-projective type question:
"Bill was doing well in science class because he had a hobby
of collecting and identifying insects. One day his science
instructor .asked Bill if he would act as the assistant in
the classe. Bill didn't know whether this was an honor to be
proud of or whether he would be the teacher's pet." “How
would you feel -- that it would be something to be proud of or
wouldn't it matter?"

something to be proud oﬂc::r something I wouldn't care fori::7

I'd have mixed feelingsl::7
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"Wow suppose you decided to agrec to be the assistant in
science. lhet would your friends think when they found out
about i?"

They would envy me and look up to mee/_

They would kid me about it, but would still envy mes/ /

They would look dovm on mce, 7/

~hey wouldn't care one way or the othere/ 7

In the questionnairc for girls "Mary" was substituted for'Bille"

TABLE XXXI[. AN ASSISTANT IN SCIENCE (GIRLS -~ BOYS)

Population Feelings About Being Asked to be Science
Class {ssistant
Proud, No | Mixed
Noe | % No. % | No. %
: .
Seminar Students
(113) &5 Girls 37 5640 1 1e5 28 Lo.dy
L7 Boys 29 61.7 2 i L1e2 16 3.0
No. and % responding -f=-—-e-=d-w-=w - 113 (10040%)====fmmuua N T
Those scoring as high g
as those in the
seminar 162 Girls 102 6249 8 )19 G2 32 .0
(433) 268 Boys i 1l 93.7 | 28 0.4, | 96 |35.8
L70 total 4 eL6 57e2 | 30 Be3 148 3.
No. and % responding =4==-=e-=- o e ~ 130 (9943%)====~ S
All other students - 4
(856) 50k Girls 275 | 5he5 | 50 99 | 179 | 3545 \ |
350 Boys 174 L9e7 | 53 15.1 123 | 35,1

.8_53 total Lh9 E'E o0 I03 ‘ 12 0 302 35,

No. and % responding =f=-e-e-- ===-== |85 (99e7%)=meemdrmmccadaaan

L
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The results shown in Table XXXII indicate that 6147 per cent of the
seminar boys, 53.7 por cent of the high-scoring non-seminar boys, and
Li9.7 per cent of "all othor boys" felt it would be somothing to be
proud of. The differences betwcecen these per cents arc not significant
(405 level)e These tests of significance and othors pertaining to the
data éreSénted in Table XXXII arc found in Appendix Al

Fifty-six per cent of the seminar girls, 62.9 por cent of the

high-scoring non-seminar girls, and 54.5 per cent of "all other girls"

indicate that being a science assistant would be something to be proud

ofs The difference between 63 and 54 per cent is significant at the

«05 level of confidences Thus, a significantly higher per cent of
high=-scoring non-seminar girls than of all other girls would feel proud
about boing a science class assistante The difforence between 56 and

63 per cent is not significant (-05 level)e When the responses of the

boys and girls are combined, there is no significant difference (.05 level)
between the three groups in the per cents rcsponding “something to be
proud ofe"

The chi square statistic applied to the data on boys prcsented in'
Table XXXII resultcd in a chi square of 6483, which is not significante
Thus, for boys, the frequency of choice is independent of the three
groupse

The chi square for girls was 18.l41 which is significant at better

than the «01 levele Thus, for girls, the frequency of choice is not

independent of the three groups. These chi square tests comprise

Appendicies BB and CC.
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The results shown on Table XXX1II indicate that 6L.2 per cent

of the seminar students, 6045 per cent of the high-scoring non-seminar

students, and 502 per cent of all other students responded "they

would kid me about it, but they would still envy mes"

The second

part of the projective situation other figures in Table XXXIII can be

read similariye. |

TABLE XXXIII.

OTHER PUPIL ATTITUDES TOWARD A SCIENCE ASSISTANT

Triends' Oprinions About Being en Assistent

in Science Class
Population Envy, Kid But Look ~ Immaterial
Look Up Envy Dovwn
No.. % | Noej % Nos| %4 No. %
i i ‘
- Seminar Students | ,
(113) 66 Girls 2 (3.0 L5 | 6Bsl| 111.5) 18 | 2742 (66 G
L7 Boys_ 5 1108 27 | 5846 1 |2.1] 13 | 28,2 (L6 B
117 total T Ge2 | 72 | Bhec | 2 |17 31 [ 2746 (112
No. and % Responding =<d===-- i ettt ————112 (9&.1%) ----- d e ———— ——
i
Those scoring as high
as those in the i
seminar 162 Girls 5 3.1 1103 | 6349 6 13.7t L7 1 29.1 (161 G
(L33) 268 Boys 12 )1 L5 1155 |56l 112 (L.5° 86 | 32.L (265 B
130 total I7T 7~ [5eF [ €50 [ 6045118 ihe2 137 | 512 (L26
Noe. and % Responding =------- e e ce e 126 (98 43%) ===~ e e v
All Other Students :
(856) 50k Girls e, {hLe7 {249 1L9.7 128 |5.5] 200 |39.9 (501 G
350 Boys 7 2,0 1174 |51l 113 '3.8f 146 |L2.9 (340 B
BBIL total ol 56 tlcs 150ec T4l 14607 5LO6 TLhlel (BLL
No. and % Responding -=-===-- fommedec b 8Ll (9842%)-mmmmmfpmmmm e -
| | |

The chi square statistic applies to the data on boys presented in

Teble XXXIII, resulted in a chi square of 16.95 which is significant

at better than the .01 level of confidence,

frequency of choice is not independent of the three groupss

Thus, for boys, the
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The chi square for girls was 1609, which is also significant

at better than the ,0l level of confidence. Hence, for girls, the
frequency of choice is not independent of the three groupse These
chi square tests comprise Appendices DD and EE,

The direction of the difference is in the expected direction.

That is, more seminar students perceive their colleagues as envying

them and looking up to them as well as kidding them, than do the other

groups in this hypothetical situatione. Similarly, fewer seminar

students than the other two groups, believe that fellow students would

look down on them and fewer seminar students believe that other students

wouldn't care one way or another,
Table XXXIV shows the responses to the second semi-projective

situation question: The question for boys was:

"Tom had always liked to fool around with wood and build things

and was very good at ite Once he built a boat. Because of this,

the shop teacher singled him out to act as his speciel assistant.

Tom didn't know what do do, since he had no use for boys who

hung around the teacheres" If you were in Tom's place, what

would you do?"

"I would agree to be an assistant./_ 7

-

I wouldn't agree to be an assistante/ '/

———

I am not sure./ /"

"If you did become the assistent in the shop class, would thay

look up to you for it, or would they look down on yout™
"They would envy me and look up to mee./ /

They would kid me about it, but would still envy me./ /

They would loock down on mee/ _/

They wouldn't care one way or the othere/_.; "
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The question for girls was:

“"Jane's hobby was sewing. She sewed many of her own clothes
and won prizes at the county fair., Because of this her Homs Economics
teacher singled her out as her special assistant. Jane didn't know
what to do since she had no use for girls who hung around the teacher.
If you were in Jane's place, what you you do?"

"I would agree %o be an .assistant._/!":j

I wouldn't agree to be an assistante. /777
I am not sure.,. /"

"If you did become the assistant in the home economics class,
would your friends look up to you for it or would they look down cn
you?"

| "They would envy and look up to mee/ /7
They would kid me about it, but would still envy me./ 7
They would look down on me., /
They wouldn't care one way or the othere/_/ "

The results are presented in Table XIX,
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TABLE XXXIV. AN ASSISTANT IN SEWING CLASS (GIRLS) OR INDUSTRIAL ARTS
CL4SS (BOYS)

. Fcelings If askod to be Sewing Class or Industrial

Population Arts Class Assistant, _
Yes ; No Not Sure
Noae % _i\fzoo ; % Noe . %
Seminar Students '
(113) 66 Girls 23 2he8 | 13 19.6 . 30 L5l
146 Boys 13 28,8 1 10 | 21.7 ! 23 500
112 Total 36 2.1 23 20+5 { 53 L7.3
\
Noe and % Responding ==d=-eameedecccacmadecac=acll? (9941%)emmnmdecnamccna
Those scoring as high
as those in the | ‘ :
seminar 161 Girls 58 3640 2l 14.9 79 11940
(L33) 267 Boys 80 2949 | € | 258 | 118 L1
28 Totul 138 5242 93 2le7 | 197 [16e0
Noe and % Responding e=de=e=--- T S --128 (98;8%) ----- et
All other students 5
(856) 502 Girls 163 324 | 76 15.1 | 263 i 5243
351 Boys 113 32.1 | 67 19.0 ! 171 L8e7
ota 276 32¢5 | 143 16,7 | L3L 508
Noe. and /% Responding «e=-e--eceee- L-----m-d -------- 853 (99.6%)----4L -----------
; ! I |

From the data presented. in Table XXXIV it can be observed that
there is relatively little difference in the responses of the three
groupse Of the seminar girls, 3L.8 per cent responded “yes," while
36 per cent of the high-scoring non-seminar girls and 32.L4 per cont of
"all other girls®™ responded "yes", A similar pattern is found for boys.

The chi square statistic applied to the data on boys presented in
Table XXXIV resulted in a chi squarc of 2,11 which is not significant
at the (o01) level of confidences Thus; for boys the frequency of
choice is independent of the three groupse

Tho chi Squarc for girls was 27 which is not significant at*
the (#01) lcvel of confidcencce Honce, for girls the fréquency of choice

is indepcndent of the three groups. These chi square testscomprise

LApprndices FF and GG

The responscs to the question, "If you did become the assistant in
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shop class, would your friends look up to you for it, or would they

look down on you?" are .presented in Table XXXV.

TABLE XXXV, OTHER PUPILS! ATTITUDES TOWARD 4 SEWING CLASS ASSISTANT AND
| LN INDUSTRIAL LRTS CLASS ASSISTAIT.

h Friend*s Opinions Lbout Being an Assistant in

Population Sewing Class or Industrial Lrts Class
Envy . Xid Eut Look . Immaterial
look Up ' Bavy Down

Noe| % [No.. % | Nos| % | Noe %

Seminar Students

(113) 66 Girls 5 | Te5 29 | L3.9)] 7 1046 25 [ 3748 (66 G
L6 Boys L | 8.6 21 | L5.6] 5 | 10.8] 16 |3Le7 (L6 B

112 total G [ 8.0 50 | L6 12 | 10«7 L1 |3%6.6

No. and % Responding =e=={eee-lececca tm—o—— J._-----:-ne (99e1)mnrmcopuncnmenns

-

Those scoring as high
as those in the seminar

(L33) 161 Girls 59 | 5.7 77 | L9«0] 10 | 6.3] 61 |38.8 (157 G
267 Boys 15 | L8 1120 | Lho9! 23 | 846 | 111 |L1.5 (267 B
» [,28 total 22 | 5ol 1197 | LOL{ 33 | 7e7 | 172 |LiOw
s No. and # Responding~--~d—---~ ------ it sl L L o mw——— L2y (97 e9A)=wmmpmcmnccans

¢ All other students

(856) 502 Girls 53 {1047 193 39¢1} LI | 849 | 203 [L1.1 (L93 G
351 Boys 13 | 3.7 132 3863 | 38 {11.0 | 161 |L6.8 (34 B
i
Noe. and % Responding we=epreccqeeccacctccaa. D ettt dy 837 (97 e8%)emmmrtmmmnmnnn

TableXXXV shows that 7.5 per cent of the seminar girls, 5.7 per
cent of the high scoring non-seminar girls and 10.7 per cent of"all other
girls] that other pupils would envy them and look up to them if they
became an assistant in a home economics sewing class. Similarly, 846
per cent of the seminor boys, L..8 per cent of the high=scoring non

geminar boys end 3.7 per cent of 'all other boys"believe that other pupils

would envy them and look up to them if they became an assistant in a
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shop classe Other figures in the table can be read similarly.

The chi square statistic applied to the data on girls presented
in Table XXXV resulted in a chi square of 791 which is significent
at the «05 level of confidence. Thus, for the girls the frequency of
choice is not indepsndent of the three groups.

The chi square for boys was 6.77, which is not significant at the
¢05 level of confidence. Hence, for boys, the frequency of choice is
independent of the three groups. These chi square tests comprise
Appendices HH and II.

The summory of responses to the question: "Is your s;hool work
interesting?" is presented in Table XXXVI. The students were directed
to check the appropriate term on a five-point rating scale in response

to this question. The scale was as follows:

/ / / / /

o.Lwoys usually somotimes seldom never

TABLE XXXVI. IS YOUR SCHOOL WORK INTERESTING

e —
-~

Alwa&s Usually Some%imeé Seldam Never

Noe ' % | Woa| % | Noe]| % | Now %, 1\[93#:%

! i 1
Seminar Students (113) 8 | 7.1t 75 66.9| 28 25.0 | 1 } 8] ==

L L

No. and % Responding ==q==se=pme=mdmeeen- R pmeemet=112 (99,1%)--==g=m=alen-

Those scoring as high ‘ !
as those in the 22 |5.1 |28, | 61.6[12 | 2849 {16 3.7 ] 2 | L
seminar (L4,33) "

Noe and % Responding ==pe===e—feceefemcoetoocmadamaacto)i28 (98 ,8%)-wmmtmmaatenan

All other students 20 2.3 |83 5648303 3566 131 1346 {13 1165
(856) !
No. ond % Responding --w-----%----»-----t------ ----- T—BSO (99.2%)----"-»--T~-~-
! 1 [
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Checking always were 7.1 per cent of the seminar students, 5.1 por

cent of the high-scoring non-seminar students, and 2¢3 per cent of "all
other studeuts." Nonc of the seminar students checked "never," two

of the high-scoring non-sominar students checked "never," and 13 or

1.5 per cent of the "all other students" group indicated "never",

Other parts of the table can be read similarly,

The chi square statistic applied to the data presented in Table
XXXVI resulted in a chi square of 25.63, which is significant at better
than the 0l level of confidencee Thus, the frequency of choice is not
independent of the three groups. This chi square test comprises
Appendix JJ.

Exemination of the data in Table XXXVI shows an expected trend.
That is, seminar students more frequently than high-scoring non-
seminor students and high-scoring non-seminar students more frequently
than "all other students" find their school work "always" or Masually®

interestinge.
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SUMMARY AND CONCLUSION

The results of the administration of the STEP in science, social
studies and mathcmatics indicated that there were many students in these
high schools not attending the sceminars who did score as high as or
highor thon some students admitted to the seminars. Following Colecman,
it was hypothesized that the reason these students did not attend the
seminars could partly be found by an analysis of adolescent valuese In
an attempt to assess these values, a somewhat non-directive guestionnaire
was designed for all junior and scnior girls and a similar quostionnaire
was designcd for all junior and senior boyse The results indicated the
followine:

As might be expected, a higher per cent of seminar students than of
high scoring non-scminar students plan te go to college. However, over
62 por cent of all juniors and seniors in these high schools plan to
go to coilegee

When neming the most popular boy in high school, seminar girls,
high-scoring non-scminar girls and "all other gir1ls™ choose differently
from among the three groupse Seminar girls tend to name.seminar boys
more frequently than do the other two groupse Similarly, the "all other
girls®™ group tends to scleet the most popular boy from "all other boys"
more frequently than do the other two groups select the most popular boy
from the "all other boys®™ group.

Similarly, boys from the three groups choose the most popular boy
in high school from among the three groups in a different proportione
However, seminar boys tend to choose the most popular boy in high school
from among the high-scoring non-seminar boyse Both the high-scoring non-

seminar boys and ™all other boys" choose seminar boys more frequently than
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do scminar boyse. |

The three groups of boys, whon naming thc most popular girl in high
school from among the threo groups of girls sclcet in the same proportion.

Vinon noming the most popular girl in high school from among the
threco groups thc groups do not select in the same proportion. Scminar
girls name a sominar girl as most popular girl in high school morec
frequently than do the high-scoring non~-seminar girls namc a saminar
girl as most popular girle

The rosponscs of thc three groups of girls to the question “How
would you most iike to be remembered" indicated that the proportions

cnoosing "most popular", "leader in extra curricular activities" and

“"orilliant student® do not differ. A higher per cent of all girls in
thesc schools sclected brilliant student than did the girls in the
schools included in tho Coleman studye.

The rcsponsas of the three groups of boys to the question "How
would you most like to be remembered" indicated that the proportions
choosing "most popular", "athletic star", and "brilliant studont® are
differont for the three groupse. A significantly higher per cent of
seminar boys, 61.7 per cent, than of the other two groups of boys
responded "brilliant student". A higher per cont of all boys in these
schools indicatcd that they would most like to bo romembercd as a
brilliant student than did the boys in the schools reported in the
Colcman studiese

The thrce groups of students, boys ond girls combined, did not
select in the same proportion from among the three groups when asked to
name the best athlete. Thore was a tendency for each group to select

from among their own groupe A student from the "all other students"

group was named most frequently by all three groupse
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For tho per cent of the population which thoy represant, seminar
studonts were choson most frequontly as best athlote in schoole This
samo tondoncy wos found vhon ‘the students made other choicese

The three groups of s tudents, boys and girls combined, did not
soloct in the same proportion from among the thrce groups when asked
to name tho boy most populor with the girlse The trend for all groups
was to pick the boy most popular with the girls from among their own
groupes

Whon asked to name the memboers of the leceding crowd, both boys

and girls from all groups tended to mention students in their own groupe

In listing what it takes to be a member of the leading crowd, both
boys end girls mentioned an aspect of porsonality moreo frequently then
they mentioned anything olace

Among the scminar students, 73.4 per cent indicatod that reading
was onc of their favorite leisure timo activitics. This was a
considerably higher per cent than responded similarly in the other two
groups and cccounts for the biggest single distinguishing factor between
the groups.

There is no significant difference in tho three groups in their
response to the question, "Do your parents cncourago you in your school

work?"

A significantly highor per ccent of seminar students indicated that

their parcnts want them to attend college. However, even among the "all
other students" group, 88.9 per cant indicatod that their paronts want
them to attend college.

The three groups of boys responscs indicating their feelings toward

being an assistant In science class werec not different.
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The responscs of the three groups of girls indicated that their
foelings toward being an assistant in scionce class. werc difforent.

Both scminar boys and scminar girls diffor from tho othor two
groups in how they perceive their classmatces would feocl toward them
if thoy worc om assistant in a science classe Morc seminar students
perceive their classmates as onvying them and looking up to them.

The rosponses of the throe groups of boys indicated that their
foelings toward being on assistant in on industrial arts class were
not differente.

The responscs of the three groups of girls indicated that their
fcelings toward being an assistent in o scwing class were not differente

Seminar boys and scminar girls do not differ from the other two
groups in how they perceive their classmates would feel if thoy were
an assistant in industrial arts for boys, or an assistant in a sewing
class for girlse.

Seminar students more frequently than high-scoring non-scminar
studunts and high-scoring non-scminar students more frcequently then
®a11 other students" f£ind their school work "always" or "usually"

intercstinge




CHAPTER IV

THE REASONS GIVEN BY OTHER ABLE STUDENTS
FOR NOT PARTICIPATING

In order to find out dirzctly why high-scoring juniors and seniors do
not attend any seminars, a questionnaire was designed on the basis of sug-
gestions of the arca guidance counselors. A copy of this questionnaire com-
prises Appeadix KK. Copies of this questionnaire, along with the list of
high-scoring students not attending the seminars, and some general directions
were mailed to the schools on March l4. See Appendix LL. These questionnaires
were administered onlv to those juniors and seniors not in any seminar who
scored as high as or higher than the lowest person in the seminar on the STEP
in science, mathematics, and social studies. In some cases these students
scored higher than the lowest person in only one seminar. In other instances,
certain students scored higher than the lowest seminar student in all three
areas. '

The responses to question one: "Do you know that certain students from
your high school attend classes at Oneonta State University College of Educa-
tion on Saturday mornings?" "Yes // No / /" are presented in Table XXXVII
according to sex and grade. The data indicate that 90 per cent or more of all
the groups knew that students from their high school attend classes at SUCE
on Saturday worning.
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TABIE XXXVII. KNOVWLEDGE ABOUT THE EXISTENCE OF THE SATURDAY SEMINARS

Group les No
No. % No. %
Junior Doys 126 90.0 14 10.0
Junior Giils 69 9g.5 1 1.4
Senior Boys 116 90.6 12 9.3
Senior Girls 8L 96.5 3 34
All Jmicrs 195 02.8 15 7.1
All Seniors 200 93.0 15 7.0
All Boys 242 90.2 26 9.7
All Girls 153 97.4 L 2.5
Total Students 395 92.9 30 7.0

The data further suggest that more toys than girls indicated that they
did not know that certain students from their high schools were attending the
Saturday Seminars.

The summary of responses to the second question is presented in Table
XXXVITI. The second question was, “If you know of these classes, about how
long have you known about them?" The mean length of time that junior boys
indicated that they had known about the Saturday Seminars was 16 months; for
Junior girls, 21 months. All groups indicated that they had known about the
classes, on the average, for well over a year. Examination of the individual
responses indicated that a very few individuals had only known about the sem-
inars for a short time. The variance of the responses was low. Therefore,
the reason many high-scoring students are not attending the seminars is not
because they do not know atbout it or because they did not know about it soon

enough to have taken the qualifying tests.
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TABLE XXXVIII. AVERAGE LENGTH OF TIME THESE STUDENTS HAVE KNOWN ABOUT THE
SATURDAY SEMINARS.

Group Average Length Group Average length
of Time (Mo.) of Time (Mo.)
Juriior Boys 15 ALl Juniors 18
Junior Girls 21 All Seniors 20
Senior Boys 18 All Boys 17
Senior Gir.is 23 All Girls ig
LVerage —m——-=smmmceae-

The high-scoring juniors and seniors were next asked "Have you ever been
asked by your tecacher, guidance ccunselor, or prinecipal if you would like to

attend these classes?™ Their respcnses are summarized in Table XXXIX.

TABLE XXXTX. STUDENTS WHC HAVE BEEN ASKED IF THEY WOULD LIKE TO ATTEND

CLASSES.
Group Yes No
No. % No. %

Junior Boys 37 26.4 103 .5
Junior Girls 28 0.0 42 60.0
Senior Boys 27 100 8.7
Senior Girls 27 ?6:8 61 69.3
All Juniors 65 30.9 145 69.0
All Seniors 54 25.1 161 .8
All Boys 64 23 .9 203 76 .0
All Girls 55 34.8 103 65.1
Total 120 28.2 305 .7

Table XXXIX indicates that 120 students were asked if they would like to

attend these classes while 305 were not asked. The table shows that 40.0

rer cent of these high-scoring junior girls indicated that they had been ssked

while only 26.4 per cent of the boys indicated that they had been asked. This
trend continued among the seniors; 30.6 per cent of the high-scoring senior
girls indicated that they had been asked while only 21.2 per cent of the
senior boys indicated that they had bsen asked. The difference between 4O per
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cent and 26 per cent is significant at the .05 level of confidence (t= 2.03).
The difference between 31 per cent and 21 per cent is not significant
(t=1.45). Thirty-four and eight-tenths per cent of all girls responded "tyes"
while 23.9 per cent o all beys responded M"yss." The difference between 35
and 2/ per cent is significant at better than the .05 level of confidence
(t=2.39),

Table XXX shows the sumimnary of the responses to the question: "If you
were asked by one of these people, would you attend the Saturday morning . .
classeg?"

Yos [/ No ,77 I don't know //
TABLE XXXX. WOULD ATTEND IF ASKED

Yes —_ No I don't kmow.
Group T 7 o 7 Y S

Junior Bovys L5 32.1 35 25.0 60 42.8
Junior Girls 26 37.6 15 21.7 28 4L0.5
Senior Beys 2l 18.7 L5 35.1 59 46.0
Senior Girls 35 39.7 16 18.1 37 42,0
| All Juniors 71 33.9 50 23.9 88 L42.1
| All Seniors 59 273 61 28.2 96 Lhy oy
All Boys 69 25.7 80 29.8 119 Ll ody
All Girls 61 38.8 31 19.7 65 Ll.4
Total 130 30.5 111 26.1 18,  43.2

The results indicate that L5 junior boys answered "yes," 35 answered "no,"
i and 60 answered "I don't know." The direction is for more girls than boys to

respond "yes;" as 39.7 per cent of all senior girls responded "yes" while only
18.7 per cent of the senior boys responded "yes." The difference between 38and
32 per cent, junior boys and girls, is not significant (t = .939). The differ-

ence between 4O per cent and 19 per cent, senior boys and senior girls, is sig-

nificant at better than the .0l level of confidence (t = 3.33). The difference
between all boys, 25.7 per cent, and all girls, 38.8 per cent, is also signifi-
cant at better than the .0l level of confidence (t = 2.71)
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The chi square statistic of 2.44 indicated that the responses are in-
dependent of class (juniors and seniors) in high school. The chi square
statistic of 9.30 indicated that the responses are not independent of sex
(all girls and all boys). See Appendices MM and NN.

Sines the questinnraires were administered for the most part, in the latter
part of Marci, many seniors might have realized that their chances of partici-
pating in the seminars were rather remote. That is, the seminar participants
were selected in September. Those fow asked to participate after September
were only replacements for those who dropped out, or to replace those who
decided to attend the seminars for only cne semester. On the other hand,
Juniors could hypothesize that the hypotihiotiocel question referred to their
senior year, this possible realization on the part: of the seniors, however,
was not frequently reflected in their answers to question five. However, one
student, as an illustration of the exception, said that he would not have time
to attend the seminars during the semmer as he had to work to get enough money
to attend college in the fall. Undoubtedly he hypothesized that the seminars
were continuing into the summer.

. Table XXXXI represents an attempt to categorize the responses of students
to question five. Howevei', such categorization sometimes serves to cloud the
"real' response, and certainly the individuality of the responses. Thus, some
sample responses are given here to illustrate not only the complexity of the
tabulation procedure, but also to present a more accurate picture of the in-
dividuality of the responses. Question Five was "Give the reason for your
answer in Question Four. In other words, answer why' to Question Four."

For those who responded Myes" to Question Four, the following are some typical
responses:
I would like to attend the Saturday morning classes because

I want to learn as much math as possible and this is an excellent
opportunity to do so.




From what I've heard, these classes are very interesting and
beneficial. I feel that the added interest of an outside activity
in math, the humanities, etc., would inspire me to try to do even
better in my mcgular classes, not to mention the benefits from the
Saturdsy moming class itself.

I'm not sure what courses are offered and whether or not the
courses wculd benefii me in any way which would help me in ccllege.

Yes, becaus2 I think they would help in later years and also
they would be interesting.

Am interested in the science courss provided at the éaturday

morming seminar. Since I am interested in going into some field of
science when I graduate from college.

I wenld like to attend the social studies classes because T
am interested in becoming a history teacher and would like to learmn
more about the subject.

I feel that I would get a great deal out of these classes that
would help me greatly in my future education. These classes could
better my chances for a successful education and an educational
future.

If the college had any courses which would interest and aid
me in my chosen field, I would be very interested and willing to
spend one half day Saturday studying.

I would like to lecarn what I could about the subjects offered.
at these classes. It would at some time in my future come in handy.

I would attend these Saturday rorning classes because in a way
it might help me prepare for the future. It also depends on what
these classes are about and how important they will be to me. If
I attend these classes, would it help me now or would there be a
special function for these classes? I don't know.

For those who resporded ™I don®t know" to Question Four, the following
selected as typical answers to Question Five.

Saturday morning during the winter I am usually busy with
farm work or working out with our ski team.

I'm not sure what courses are offered and whether or not the
courses would benefit me in any way which would help me in college.

I don't know if I would attend the Saturday morning classes
because I'm not sure if I would have time.

I think I might like to attend these classes but I'm not
sure if I could. I never thought of myself that smart in any of
my subjects. I may have the purpose of these classes wrong. I
never inquired about them.




Work at our home and other activities done on weekends.

I might not be here on Saturday morning during the summer.

I den't know whether I would attend these classes or not if
asked because I do not know what their purpose is and if they would
benefit me in any way if I did attend them.

I hsve heard 2 great deal about these classes and if I thought
it would he2lp furiher my education and improve my chances of entering
a colleze I would be gald to atteni. But,; I may find it necessary
to work this summer.

I'm not sure if I would attend these classes because I dontt
know if they would interest me and also because they would interfere
with work on tiic home farm.

I don't know for certain because I don't know what it would
entail. I'm not sure of what subjects are offered or even if I
could handle the required subjects.

I don't know much about these classes. I don't know what
what these classes include or what I could get out of the classes.

I would first have to make a careful study of how much I felt
I would gain from participating in these classes since I would
have to give up my Saturday job which is my only means of income.
I am not sure because I do not know enough about the classes to
be sure of what I woula leam.

For those who responded "No" to Question Four, the following were

gselected as typical answeré; to Questiéh Five.

Not interested.

Because I am very busy on Saturdays. I have football games.
I have to work and also I will have a lot of homework to do.

Because I have to work all day on Saturday.

My Saturdays will be full. I feel that I like football well
enough that I must be ready for it. If I attend & class on Saturday
morning, I will not be alert for the game.

I like Saturdays free. In the winter I go skiing every Sat-
urday and sometimes work in the summer.

I don't want to go to Oneonta every Ssturday. It would prob-
ably be too hard.

Because during the fall months I have to cheerlead on Saturday
aftermoons.

I would not attend the classes on Saturday morning because my
marks for my regular classes are not high enough. If I studied at
all on Saturday mornings, it should be to improve my scholastic




70

record in school.

I once attended them. There were very few I liked. It seemed
to me thut they did too much explaining of a subject. Ex - What is art?

I want my Saturday morings to myself and I don't even know what
these classes are all about.

I uiually work on Saturday mornings.
Work at home and other activities done on weekends.
Because I sometimes work on Saturdays and other times I like to go

hunting or fishing, depending on the scason. Furthermore » L think
five days in a row is enough.
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The data in Table XXXXI indicate that 57 high scoring students or 50.8 per
cent of the high scoring juriors and seniors, that responded "™No" to Question
Four, mentioned that one reason they were not interested in attending the semi-
nars was because of work. In many cases students mentioned more than one
reason for their responses. Thus, the rows add up to more than 100 per cent,
as the per cont represents per cent of students rather than per cent of

responsss.

Sixty-six of the students who responded "I don't know," or 35.8 per cent,
mentioned work as one reason wlfiy they were not interested in attending the semi-
nars. "Work" was the most frequent response of those students who responded
"No" to Question Four and the most frequent response of those who responded "I
don't know" to Queetion Four. Conversations with guidance counselors and prin-
cipals indicates that in some cases this is a legitimate excuse. For example,
one girl wrote, "My Saturday job is my only source of income." The guidance
counselor agreed that in this case it was quite probably true. Another boy re-
plied that he had to help on the farm since they had over 50 dairy cattle. The
principal confiniwd this, pointing out that the boy not only worked Saturdays,
and hence could not atternd the seminars, but also worked every night after
school and thus, could not participate in extra curricular activities. Another
respondent replied that he' needed to earn money to go to college. The guldance
counselor believed this response to be true.

In other cases, guidance counselors pointed out that work was an excuse.
For example, one resnpondent replied that he was too busy working at home. The
guidance counselor quickly pointed out that the boy was lazy and spent ceasider-
able time at the corner drug store loafing. Work for him was an excuse.

For those who responded "I don't know" to Question Four 63, or 34.2 per
cent, gave as the reason for their response the fact that they needed infor-
mation. That is, they wanted to know such things as: "What is offered?" "How

mach time does it take?" "I don't know if they would benefit me in what I want

to do." Thesec responses suggest further that the respondents have not thought




about attending the seminars, or they have not put together the information
they do have with their life goals to plan their future.

Of those responding "No™ to Question Four, 16.9 per cent gave vague
replies, as "No time' and "Too busy" to Question Five. These replies were
generally short and without explanation. Thus, this category was provided.

The Wother™ caitcgory, Number 9, was the catch-all or miscellaneous cate-
gory. This included such responses as: It would interfere with homework,
hobbies, music, cost, family problems, etc. Twenty-six responses of those
responding "No" and eighteen responses of those answering "I don't know'" were
placed in Category 9. ]

The fourth most frequently mentioned reason by these who responded "No"
to Question Four, had to do with free time, and constitutes Category 8.
Eighteen students mentioned that they valued thelr free time and hence, were
not interested in attending the Saturday Seminars.

Summary and Conclusion

In oxder to “find out why high-scoring juniors and seniors do not attend
any seminars, a questionnaire was administered by the guidance counselor to
these ju'n:lors and seniors in each of the 24 participating schools. The results
of the questionnaire indicated the following:

(1) That over 90 per cent of all juniors and seniors knew about the
Saturday seminars.

(2) More girls than boys knew that certain students from their high
schools were or had been attending Saturday seminars.

(3) The ninety plus per cent of high scoring juniors and seniors have
known about the seminars, for a long enough time to have taken the
qualifying tests.

(1) One hundred and twenty of these juniors and seniors were asked by

their teachers, guidance counseloy or principal if they would like
to attend these classes while 305 indicated that they were not asked.

(5) More juniors and senior girls than boys indicated that they had
been asked if they would like to attend.
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(6) 30.5 per cent of the high scoring juniors and seniors indicated

that they would attend the Saturday morning classes if they were asked,
while 26.1 per cent responded "No™ and A3.2 per cent responded " I

don't know." The responses of all juniocrs to this question were not
statistically significant from the responses of all seniors. The responsee
of all girls were statistically different from the responses of all boys.

A greater number of girls respondad “Yes',

(7) Over 50 por ccat of all high scoring juniors and seniors who are
not intexested in attending the seminar as well as those who don't

know if they would attend the seminars if given a chance, indicated that
the reason for their response is work.

(8) Examination of the details of a very few of the cases reveals that
those guidance conunselors end principals involved believed that sometimes
work is a legimate reason whereas other times it is rationalization.




CHAPTER V

/
GUIDANCE COUNSELORS OPINIONS

In addition to the direct questionnaire given to the high scoring
students to discover wihy they did not attend the seminar, the guidance
counsolors wrotc a brief sentence or phrase stating why they thought each
student did not attend the seminar. This request to guidance counselors com-
prises Appendix A. ~

Some responses of the guldance counselors for some students were quite

complete. For example:

Did not take qualifying test last year. His parents were
annoyed. A place was created for him end he declined. Forhaps
next year.

1
|
Cn the basis of the data we have, Mary's grade average and |
test data were not high enough for her to be considered. In the |

area on the STEP, which she scored highest in, she is having
the most troutle at present.

This girl has the third best average in the senior class
but she was not asked as she said she was interested in only
one thing and that was marriage. She has not applied to a
college and has shown no interest in doing so.

Did not qualify. Took test last spring. Very able in
math and science but.very poor in language or verbal.

Other responses were very brief ,as the following:
Not interested.

I. Q. - Not recommended.

Grade average too low.

Not ambitious.

Too busy.

Loglic class

Works on Saturday. Did not want to attend.

Now in program.
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Not considered in able and ambitious category.
Too many other responsibilities.

Conversations with counselors from the participating schools revealed
that varigus objective criteria were rather strictly held to by some schools
and were quite definitely ignored by other schools. Specifically, students
recormmended by the participating schools were to have tested I. Q.'s of 120
or above. Some guidance counselors adhered to this policy rigidly, not allow-
ing those with I. Q.'s of 119 to come to Oneonta to take the special admissions
tests. In other schools, students scoring around 110 were sent for testing,
and in some cases these students scored well on the tests, and were admitted
to the Saturday seminars. This policy is undoubtedly at least part of the

reason that guidance counselors mentioned "I. Q." as the reason some students

did not attend the Saturday seminars.

An attempt was mads to categorize the responses of the guidance counselors.
This sumary of the most frequent responses is presented in Table XXXXII.
According to Table XXXXII, I. Q. was mentioned 47 times and poor achievement
89 times. Other numbers in the column can be read similarly.

In making the tabulation for Table XXXXII, each response was only put in
one category. Thus, if a ’guidance counselor gave two independent reasons only
the first reason was tabulated. Thus, for 89 students, guidance counselors!
first responses, or only responses, implied poor achievement. Poor achievement
included responses like: "average or poor class work?¥ "low marks? and "poor

achievement™.
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TABLE XXXXII. REASONS GUIDANCE COUNSELORS BELIEVE HIGH SCORING STUDENTS

DID NOT ATTEND THE SATURDAY SEMINARS.

REASON

Number of Students

Miscellanzots

Poor Achievement

I. Q. Average or Low

Able - Not Ambitious

Chooses Qr Ne=ds To Work

Not Interested

New To School

Busy At Home

Ambitious - Not Able

Attends Local Class

Atteriing Seminar Now (2nd . Sem.)
Asked But Did Not Want To Attend
Tested By Program Bui Not Accepted -
Attended For Short Time And Dropped
Left School "
Recommended, But Did Not Qualify In Chosen Area
Transportation

Poor Scheol Attendance .

n7n

-Attended Last Year

May Be Possible Student Next Year ‘.
Able In Math And Science; Poor In Language And Verbal
Failed All Regents In Academic Area

118
"~ g9 -

W7
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The ambitious, but not able, mategory, included responses like the
following: .

"Joe works quite hard at certain things, but we never felt he-

was classified as high ability."

The able, but not ambitious, category, included these types of responses.
"Able, but at this point not ambitious.®
"ot ambitious, but a8 capable student."

The miscellaneous  category, most of the time, included responees that
were difficult to interpret, and was included for that reason, rather than
because there were.many other typev of responses. The miscellaneoud categcry
inecluded responses_as the -following:

"Not considered as .able as necessary."
"Not asked - some question if he meets qualifications of-A and A."
. ‘Mot tested in Oneonta last year. Did not meet minimum gemeral
requirements."
"Did not seem eligible according to our test results.!

Most of the students in the 'new to school" category were students from
only one of the participating schools. A high school, not one of the par-
ticipating high schools, closed. Many of the students from the clomed high
school transferred to one of the 24 participating schools. These students
were therefore not evaluated in time to be given the opportunity to~attend the
seminars.

Befcre ;the final eategories for Table XXXXII were decided on,.interviews
were held with selected guidance counselors in an attempt to understand the
meaning of their responses. The unstructured interviews left the interviewer
with the following subjective opinions:

In a very few cases, guidance counselors overlooked, according
to their criteria, some students in making recommendations. This
was particularly true where the guidance counselor was new to the
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school or where a new student transferred into the high school.

Some gnidance counselors decided on their own screening pro-
cedures, and nlaced a very heavy emphasis, if not the entire emphasis,
on school marks in making their decisions regarding who should be
allowed to take the entrance test.

Still other cow:selors took the sime license, and used as their
major criteria scciros on regents exams.

There was lack of agreement arcong the counselors as to the
deslivble characteristics of the STIT for identification or other
purposes. Some thought it indicated achievement quite accurately
and cthers belisved strongly that thescs tests did not indicate
how much students knew, and could use, ia the perticular subject
matter area. 7These views were inade known when the discussion
centered around those studen.s who scored as high as or higher than
the lowest person ian the seminar, but were not attending the seminars.
Some guidance counselors and principals were prone to defend their
decisions saying: "Look at his marks in high school,"™ or, "Look
at his regents scores." Others were less certain about their de-
cision responding: "™aybe we should have let him take the test.
We did this year.!' By "this yeary they were reoferring to the June
}.32%’ tgst for those interested in participating in the seminars in

- 20

Approximately 200 students took the entrance exams given in June, 1960.

In June, 1961, over 350 students took the exams to qualify for the same five

seminars. The hypotheses suggested, is that counselors and principals decided
to send scme students that they previousiy might not have considered able and

ambitious.

SUMMARY AND CONCLUSIONS

In order to discover why high scoring Jjuniors and seniors do not attend

the seminars, the guidance counselors were asiked, "Would you plesse explain

why you believe they are not in the seminars." The guidance counselor was to
glve a separate reason for each student in his school. In some cases these

responses were quite complete and clear. In other cases these responses were

brisf and vague.

An attempt was made to categorize the responses. Poor achievement was the

single most frequent reaeson given to why these high scoring Juniors and seniors
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do not attend the seminars. About one fourth of the responses were placed
in the miscellaneous category primarily because the explanation was not clear
and would allow fo> considerable subjective judgement in categorizing.

Subjective impressions, as a result of the interviews with selected
guidance couvnuelors, led the interviewer to believe that different schools
used various criteria as a basis for selecting able and ambitious students.
That is, some schools did not allow students with I. Q. 's below 120 to take
the entrance tests, while other schools overlooked this suggested regulation.
Furthermore, some guidance counselors used other test results to select the
students that they sent to Oneonta for testing , while other guidance persomnel
used marks in high school and grades on the regents examinations.

The congiderably higher number of students sent to take the examinations
in June, 1961, as compared with the number sent in June, 1960, leads to the
hypothesis that some counselors and principals have decided to send some kinds
of students for testing that they previously might not have considered able

and ambitious.




CHAPTER VI

ACADENIC SUCCESS OF SEMINAR
STUDENTS IN COLLEGE

The second major question to be answered by the design was, "What
happens to these seminar students academically when they leave high
school and go on to college?" According %o the design, grades in college
were to be the criterion used as evidence of academic success or failure.
It was decided operationally that the most valid information would be
that obtained from transcripts from the colleges. At a meeting of the
guidance counselors from the participating school, it was further
decided that the best results, in terms of rapid responses from the
college registrars, would be obtained if the letters to the colleges
ceme from the guidance counselors of the participating schools rather
than from the central research office. However, since secretarial help
was at a premium in many of the schools, it was further decided that the
letters would be typed on the school stationary by the central officé.
Appendix 00 comprises the instructions that went to each school regarding
these letters to registrars, Following these instructions, the schools
sent their letter head Stationary and envelopes to the research office
at Oneonta. The letters were then typed, copies of the letters were
kept in the research office files, and the original and a carbon were
sent to the guidance counselors for their signatures and for mailing.

In a very few cases the schools elected o type their own letters and
sent carbons to the research office in accordance with the alternative
instructions. The first letters sent to the college registrars

(Type A) followed the form shown in Appendix PP. Second letters, (Type B)

where necessary, followed the type shown in Appendix QQ. Most colleges

promptly sent the transcripts to the guidance counselors, who promptly
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returned them to the collcges ihen the information from the tronscripts
had been tabulated, the tronscripts were returned to the high school
for use in their follow up studies or as they saw fite. Jppendix RR
is the memo that accompanied the transcripts,.

Two colleges requested a $1.00 feces In one case, where only one
student was involved, the %1400 was sente In another casec where five
Students were involved, a spceial requeost from the contral research
office, to the Prcsident of the college involved, apparently led to the
release of the transcripts without charge.

another college registrar sent transcripts to some guidance
counsclors, and told others that transcripts could not be released With=-

out the student's permission. Contact with the college President led to

rclease of all transcripts. Thus, of the 97 transcripts requested from

i WL colleges, 9l were roveived as of June 30

In October, 1958, when the scminar progrems first began, there warc

J only seminars in mathematics and natural scienceses The total number

of students enrolled was 35« In Jonuary, 1959, a third scminar was begun
in humanitics. Beginning in October, 1959, a fourth seminor was added

in humanities, The two humanities seminars for the fall semester of

the academic year 1959~60, were referred to os Humanities I and Humanities
II. For thc most part, the juniors attended Humenities I and the seniors

attended Humenities II, During the spring semester of 1960, Humanities

I became Humanities II, and Humanities II becamc Humanities III, In

February of 1960, a fifth seminar in social studies was added.

Table XXXIIX is a summary of the number of students attending the
various seminars each year since they began. ALccording to Table XKXXLIII,

in the fall of 1958, cleven boys and six girls attended the mathematics

seminar while thirteen boys and five girls attended the scicnee seminar.,

Similarly, in the spring of 1959, twelve boys and eight girls attended
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the science seminars. Most s tudents attended the seminars for the
academic year. However, some students dropped out the end of the
first semester and were replaced by other interested high-scoring
students. A few students dropped out during the semester and were
similarly replaced. The numbers in Table XXXXIII represent the number of
students enrolled and in attendance for the first four meetings of the
seminars. Thus, these numbers may include, in some instances, students
who dropped out of the seminars after they had been in session about

one monthe.

TABLE XXXXIII. NUMBER OF STUDENTS ATTEIDING THE SEMINARS.

i Semester and Sex of Participants

} 1958-59 1955-60 1960-61

Tall Spring Fall Spring  Fall Spring

‘Boys [Girls| Boys |Girls| Boys|Girls Boys| Girls [Boys;Girls Boys Girls

!

Mathe 11 6 11 8 11 6 1 7 10 8 10 9

Science ; 13 5 17 8 13 i 6 13 6 17 | 3 117 3
! :
f

Humanities' O 0 3 |16 15 | 35 15 | 36 §8 L2 9 | 37

L

ca s ————

Social {0 (0 o0 of o} o |1l {mm|13 |12 12
Studies | !
Total (24 | 11 |31 | 32|52 |47 |53 |63 (L6 | & |L8 |60
i

From the tabulations in Table XXXXIII the total number of different
students attending the seminars cannot be calculated as some students
attended two or more seminarse In the first seminars, begun in October

1958, sophomores, juniors, and seniors were admitted. Later this policy
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was changed so that only juniors and seniors were eligible for the
seminarse This letter policy has continueds

According to Table XXXXIII, 24 boys and 11 girls attended the
seminars in the fall of 1958=-59. Similarly, in the spring of 1961, 50
boys and 63 girls attended the seminarse

Table XXXXIV is a summary of the seminars attended by those
students attending two scminarse. The combination of courses most
frequently attended, according to this summary, was mathematics and
science, humanities and social studies, and science and humanitiese
Thirteen people attended both a mathematics and a science seminar and
15 othor students attended both a social studies and a humanities
seminare Bight pcople attended both a science and a humenities seminare
In addition to the two different seminars attended by students, as
presented in Table AXXXIV, somc students repeated seminarse Eight
people, who attended the humanities seminar in 1958-=59, again attended
a humanities seminar in 1959-60. One person who attended & humanities
seminar in 1959-60, again attended a humenities seminar in 1960-61,
One student, who attended a mathematics seminar in 1958-59, again
attended a mathematics seminar in 1959-60e Four people, who attended a
mathematics seminar in 1958-59, again attended a mathematics seminar,
two in 1959-60, and two in 1960-61.

According to the records, four of the participants attended three
seminarse One girl attended two humanities seminars, first for %~year
and then for a year, and then attended a math seminar in 1960-61. Two

boys attended a science seminar in 1958=59, a math seminar in 1959-60,

and a science seminar in 1960-6l. Another girl attended a science seminar

in 1958=59, a humanities seminar in 1959-60, and a math seminar in

1960-61,
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COMBINATIONS OF DIFFEREIL SEMINARS ATTLIDED BY THOSE

TABLE XXXXIV,.
STUDENTS ATTENDING TWO SEMINARS.
Mathe Math, Mathe Science Science Humanities
Science | Humanities| Social Studies | Humanities | Social Social
Studies Studios
13 8 8 12 3 13

The number of different students who attended the seminars is

presented in Table XXXXV. Those who attended two different seminars

were counted only in the first seminar attended in tabulating the

information for Table III. One hundred-fifty boys and girls from the

2y participating schools attended the seminars up through 1959-60.

TABLE XXXXV. NUMBER OF DIFFERENT STUDENTS WHO ATTENDED THZ SEMINARS
1958-59, 1959-60
SEMINARS TOTAL
Math “cience Humanities Social Studies|
j 1
Boys | Girls | Boys | Girls | Boys | Girls | Boys | Girls 1Boys |(Girls
18 15 27 10 15 L0 11 1, 71 79
,’ (17) (W) | (25) | (9) | (5) | (23) (5)) (L) (52) | (L9)

The numbers in parentheses in Table X{XXV represent the number who
graduated from high school before the academic year 1960-61, Those
who were juniors in 1959-60 were excluded in determining this number,
Therefore, these numbers represent those who were eligible to attend

some collegee Hence, 52 boys and [j9 girls comprise the potential group

that could be followed in answering the question ™What happens to these

a oy
bt S

students academically when they go on to college?"

e mey N

Bor 3

1
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Table XXXXVI is a summary of the number and per cent o seminar

participants who attended college. Seventcen of the boys and thirteen
of the girls who attended math seminars went on to colleges Similarly,
twenty-five of tho boys and nine of the girls, who attended scicnce
seminars went on to colleges

TABLE XXX{VI. WULBER AND PER CENXT QF SEMINAR STUDENTIS W0 WENT O TO
COLLEGE .

SEMINARS

Math Science | Humanities | Social Studics Total

Doys !Girls | Boys | Girls |Boys |Girls | Boys | Girls |Boys |Girls

Number 17 13 25 9 5 20 n in 51 L6

Por Cent | 100 93 100 } 100 100 89 80 100 98 ol

By using the data presented in Table XXXXV ond Table XXXXVI, the
per cents in Table XXXXVI can be determinede That is, 25 boys, who
attended the science seminars went on to college. Of the 28 boys who

attended the science seminars through 1959-60, 25 had graduated from
high school by June, 1960« The remaining three boys were juniors,
Therefore, 100 per cent of all boys who attended the scicnce seminars
and graduated from high school went on to collegece Other per cents
can be read similarly from Table XXXXVI,

By totaling the numbers in Table XXXXVI ond comparing this with
the total in Table XXXXV, it can be observed that 9l of 101 seminar
students went on to college. Fifty-one of the 52 boys who attended
seminars went on to college when they graduated from high school, and
LL6 of the L9 girls went on to collegoe This number then, 97,

rcepresents the group that went on to collecge and is the group to be
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followed in answoring the question: "ot happons to thesc students
academically whon they go on to college?"

In Table XXXXVII the colleges and universitios attonded by tho
scminar participants, who have graduated from high school, arec listed
in alphabetical orders The numbers in the last column following the

names of the collecgos represents the number of students thot attended

oach specific schools
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TABLE XYXXVII. COLLEGES ATTLNDED BY SEMINAR PARTICIPANTS

College or University ' Noe of Seminar Participants
-§Eience;#ﬂath. 150Ce Ote |Hume jTotal
State University of New York
College of Education Albany 1 1 1 2 5
n " " Buffalo - - - 1 1
" " " Cortland - g 1 - - 1
" W " Geneseo - | - - 1 1
" " " Harpur College i - - - 2 2
u " " Oneonta 6 5 | L i 17
" " ® Alfred Unive 2 - | - - 2
SUNY, Agre & Teche Inst., Cobleskill - - - 2 2
" " " Delhi - 2 - 3 2
4 " " " Horrisville| = 1 - - 1
albany Pharmacy School, Albany, N,Ye - - 1 - 1
Asmherst College, .amherst, Masse 1 - - - 1
Chicago, Unive of - - - 1 1
Clarkson College 1 2 - - 3
Cochran School of Nursing, Ste John'y = | - - 1
Hospe
Cooper Union 1 - - - 1
Cornell Univ, 3 n - - 5
Furman Univ, 1 - - - 1
Hamilton College - 1 - - 1
Hartwick College 1 2 1 5 9
Harvard College - 1 - - 1
Ithaca 1 - - - 1
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TABLE XXXXVII (conte)

I
College or University Science ! Mathe |SoCe St.i Hume |Total
Keuke. College - 3 - ! 1 3
Louisville, Unive of 1 1 - i - 1
Masse Institute of Technology 2 b1 - ; - ! 2
Oregon Statc College 1 | - i - 1
Pittsburgh, Unive of 1 ; - - | - 1
Poughkeepsie Community College a
(Vassar Brothers Hospoe, i

Poughkecepsie) 1 ; 1 - | - 1
Pratt Institute 1 E - - |- 1
Renselaer Polytechnic Institute 2 2 1 - i 1 3
Rochester, Unive of 2 ; 1 - - 2
Rollins College 1 1 1 - - 1
Russell Sage College - . 1 - 1
Ste Lawrence Unive 1 | - - - 1
Ste Luke's Hospes, New York City - -
Ste Bonaventure Unive - 1
Salem College, Salem, We Vae - 1
Syracuse Unive 2 1
Tri=-State College, .angola, Indiana 1 -
Union Collegc, Schenectady, NeYe 1 1
Ue Se Naval iicademy 1 -
Utica College 1 -
Virginia, Unive of 1 -
Wanakena Ranger School (N.Y.Se

Ranger School)e Wanakena 1 -
Totals (L4 Colleges) 29 35
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48 might be expected from geographic proximity, the highest
number of seminar students attending any one college attend State
University College of Education at Oneontae Similarly, the second
highest number of seminar students attending one college, attend
Hartwick College in Oneonta. Syracuse University was attended third
most frequently and Delhi igricultural and Technical Institute,

Corhell University and ilbany SUCE were tied for fourth.

Geographically, seminar students attended colleges as far west
as Oregon, as far east as Cambridge, Massachusctts, and as far south
as Florida.

The data in Table XXXXVII further indicates the seminars that
the students attendeds For example, four students attending SUCE at
Oneonta were in the Social Studies Seminar, five were in thc Mathematics
Seminar, four were in the Humanities Seminar and six were in the Science
Seminare. Since some students attended more than one seminar, as was
shovn in Table XXXXIV, the sums of the first four columns in Table
XXXXVII necessarily arc somctimes greater than the total in the fifth
colume For example, two of the students attending SUCE at Oneonta,
attended two different seminarse. One student attended a Science and
a Mathematics Seminar, the other attended a Science and o Humanities
Semirar, Students were counted twice in the seminar columns in Table
XXXXVII. However, they were only counted once when the totals for the
colleges were tabulated,

Of the L6 girls and 51 boys who attended colleges, transcripts were
received on 45 girls and 49 boys. The grade point averages were then
determined whenover possible, for each studente The summary of these
grade point averages is presented in Table VI. Grade point averages

could not be determined in several cases for various reasonse. For
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example, in one school some courses were one semester courses and

others werc two semester courses. In the latter instances, no grades
were given for the freshmen students as the year was not completed at
the time the transcript was requested. The partial information, that

is first scmester course grades, was not included in figuring the grade
point averages prescnted in Table XXXXVIII since such figures would only
represent a partial grade point averagee Thae grade point average was
determined for all students as follows: A= !l points, per credit hour;
Be3 points, per credit hour; C w 2 points, per ocredit hour; D m 1 point

per credit hour; E or F = no points per credit hourse

XXXVIII. COLLEGE GRADE POINT AVERAGES OF SEMINAR STUDENTS

GRADE POINT AVERAGES

Girls Boys Both Sexes
Mathematics (8)* 2458 (11) 2457 (19) 2.58
Science (8 ) 2480 (13) 2.8 (21) 2.4,
Humanities (17) 2.85 (5 ) 2,81 (22) 2483
Social Studies | ( 3) 2415 (3) 2.68 ( 6) 2.2
A1l Seminars (36) 2660 (32) 2.4, (68) 2462

Combined

*The number in parentheses represents the number of studeats involvede

According to the data presented in Table XXXXVIII, the mean grade
point average of 8 girls who attended the Mathematics Seminars was 2458,
The mean grade point average for 1l boys who attended the Maothematics

Seminars was 257 Other numbers in the table can be read eimilarly,
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Of those 97 seminar participants who started college, 93 or
96 per cent were still in attendancee Those four not in attendance
were not attending for the following reasons:
One girl got marriede. 4pparently at the time she withdrgw
from college she was in good standing academically, although a
transcript has not been reccived to dates
Another girl withdrew during her third semester - reason

unknovme Her grade point average at the time of withdrawal was

2e124 Transcript read "The student is entitled to honorable
dismissal%,

A boy in a Mathematics and Science program was droppede His
graode point average was «75e¢ The transcript read "Ineligible to
continue for reasons of Scholarshipe"

4 second boy withdrew at the end of one semestere. His
grade point average for the threc scmesters in attendance was
2¢19¢ The reason for his withdrawal is unknowne
The individual grade point averages for those students currently

attending college are presented in Table XXXIX. The scores orgonized
according to seminar and are in order from highest to lowest. The
asterisk next to the score indicates a girls! score. Those scorcs with

no asterisks represent boys?' scoree




el e s 4 JE A ke o

9%e

ToaBLE XXCXIX.  INDIVIDULL GRADE POINT AVER.LGES.

SEMINARS

Mathematics Science Humanities Social Studies

382 2e3T* 335 2elily 3482 2e75% 3462

3023* 2035 3.‘29* 2.18 5081* 2.).].3* 2.@‘
3418 231 3428 2e16% Ze65% 241 2¢50
3400% 2417 325 2el2%* % e61% 2e27T™ 24190%

2e9%% 2e09% 3e22% 2410 3461% 2¢20 1.92

2479 1.60% 3,20% 2400 3455 2,12¢% | 1,56%
2,68% 1463 | 2495 1.82 3450% 2407
2e63% | 2.91% 177 3 e20% 1.94
2456 ! 2.88 1.75 3407% 1.92%
2450 248L. 3407* 1.65%
2450 2,60 2.81%
2el47 | 2e56% 2480%
n =19 n s 21 n s 22 nw b
*Girls

The range of scores for Mathematics Seminar participants was
from 1463 to 3482, for Science participants from 1e75 to 3435, for
Humanitie® participants from 165 to 3.82, and for Social Studies
participants from 1.56 to 3.62. Two mathematics participants, three

who participated in Science seminars, three who participated in

Humanities seminars, and two of the participmts of the Social Studies
seminars have grade point averages below a 2,00 point or C average o

The grade point averages for eight of these ten below average

students represents their average at the end of the first semester of their
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freshman yeare For onc othor student it represents the first two
quarters of her freshman ycar, and for the remeining student it represents
the first semester of his freshman year at two different collegess This

student took the first semester of his freshman year at one college and

failed all but one subjccte Hc took many of these courscs over at
another college and obtained a C averagee

The grade point averages presented in Tebles XXXXVIII and XXXXIX
arc the grade point averages of sixty~-cight of ninety-seven seminar
students who have gone on to collegee Tho analysis of the remaining
twenty-six transcripts, transcripts from which comparable grade point
averages could not be determined, is presented in Table La

In some cases it was casy to judge whether the student was doing

satisfactory worke. For cxemple, some schools gave only "passcd" or

"failed®e This rcsponse could not conveniently be assigned a grade
point average, but it was easy to determine for Table L whether the
students work was satisfactorye JAnother school used the following
cvaluative terms Mabove average" and "excellent" to describe o student!'s
progresse Four schools uscd numerical scoress

In two cases the information given on the transcript was of such a

nature that an interpretation could not rcadily bc madee.

TABLE L SUCCESS OF SEMINAR STUDENTS IN COLLEGE
]

“Number of
Catogory Students
1 Transcript indicates satisfactory work in all areas in
which an evaluation was availablee 16
II Transcript indicates satisfactory work in all but one 3
area in which an evaluation was availablcs
III Transcript indicatcs unsatisfactory work in two or more 5
arcas in which an evaluation was availablc.

IV Transcript could not be interprcted to indicete the abovr. 2
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The data in Table L indicates that sixteen students were doing
satisfactory work, threc students were doing satisfactory work in all
but one subject, five students were doing unsatisfactory work in two
or more areas and that the transcripts of two students were such that
an objocctive evaluation of their success or failure could not be madee

The transcripts were further exomined to determine if certain
rclated speculative hypotheses such as the flollowing might be trues
(1) Students choose clectives in the areas corresponding to the
seminors that they attendeds (2) Students plon to major in areas
corresponding to the seminars that they attendeds (3) Students get
higher grades in areas corresponding to the seminars that they have
attendeds However, the data, for the most part, were not sufficient to
answer the aobove hypotheses in an objective quantitative manner for
one reason or another,

Hypotheses one and two could not be answercd because the students
have only been in college, at the most, two years and the information
in the transcripts included, at the most, one and one half years of
c¢ollegce During the first year and one half of college, in meny colleges
all students take relatively the same course works urthermore,
hypothesis onc could not be answered because elcctives were generally
not designated as such on the transeriptse Another reason hypothesis
two could not bc answered was the inconsistency in reporting the
student's major field and the variance in terminologye That is, some
schools did not indicate the student's major areneseein some of those
schools perhaps the student had not yet decidede In addition, it
appeared from the transcripts that different colleges used different

terms to indicate the samc course sequency patterne.
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A\ boginning was made in organizing the data in preparation for
tosting the third hypothosese. However, it soon becamc apparent that
this could not be accomplished in time to be included in this rcport.
Furthermorc, since at the most, tho information included in the trans-
cript coverecd only two ycars at collogo and in most cases one and ono
holf yeers or less, it was thought advisable to discontinue the testing

of this hypothosos until more inclusive data could be obtaineds

SUMMARY AIID CONCLUSIONS

The second major question to be answored by the dosign was,
"What happens to these sominor students academically when they leave
high school and go on to college?®
Of forty-nine girls and fifty-two boys who have attended the
sominars in the academic years 1958=-59 and 1959-60 and hence have
gradvated from high school by June 1960, forty-six, or 9L per cent of
the girls and 51, or 98 por cent of the boys have gone on to college.
Tronscripts for assessing academic success were received on Li5
of the 46 girls and L9 of the 51 boyse Sixty-eight of thesc transcripts
or 72 por cent could be analyzed for grade point averagoe. The mean
gradc point average of mathomatics participants was 2¢58; of the science
participants, 2.84; of the humanities participants 2e83; and of
social studies participants, 2.)2¢ Ten of the seminar participants
had bolow o 2.00 averagee The grade point average of cight of those
students represents their average at the end of the first semester
of theoir freshman year only.

Of those 97 scminar participants who started college, 93, or

96 per cont were still in attcendances
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A further anclysis of tho rcmaining tronscripts on which o grade
point average could not be determined indicated that sixtcen wore
doing satisfactory work in all subjects, three were doing satisfactory
work in all but one subjoct, and five woro doing unsatisfactory work
in two or morc subjocts. The transcripts oa two students could not
be interpreted to indicatc success or lack of success without furthoer
informatione

Fifty-oight of sixty-cight seminar students or 82 per cent of
those on which grade point everages could be detormined areo known
to‘have grode point averages above 2400 in collegee Of the rcmaining

26, sixteen or 62 per cent are known to be doing satisfactory work in

all arcas in which on ovaluation was availablce




APPENDIX A

SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS

Soclial Studies Test Booklets, Form 2A

Mathematics Test Booklets, Form 2A

Science Test Booklets, Form 24

Answer Sheets (Appropriate for any of the above tests) |

Directions for Administering and Scoring

Directions

l. Please administer the following three tests to all juniors and
seniors in the high school whe have not taken the test as part
of their admittance to the Able and Ambitious Seminar Program.

2. Use the answer sheets provided so that the test booklets may
be reused.

3. Make out a separate class roster for Juniors and seniors. The
scores will be put on this roster and it will be returned to you.

L. Please put an asterisk next to all boys on the roster. (Upon
occasion it is difficult to distinguish sex by the name only.)

5. Return all materials immediately to: Dr. Reuben R. Rusch
Able and Ambitious Seminar
Program
State University College
of Education
Oneonta, New York

!

According to our records

the number of juniors in your school

" " " genfors " W "




APPEIDIX S

To: Area School Representatives
From: Reuben R. Rusch
Re: Recent STEP Test Participants

Enclosed is a roster of the junior and senior students
from your school who recently took the STEP Tests.

We have added the converted scores to your roster and
have made a copy of the roster and the scores for our use.
This information and its analysis will be kept confidential and
when appearing in reports will be coded. However, you might
find uses for the results for students in your school. Thus,
each =chool is being sent the results for that school only. We
hope that this information is arriving in time to be of some
value to you.

Enclosed alsc is a copy of three tables for changing
the converted scores in mathematics, science, and social studies
into a percentile band. You may find percentiles of considerable
help for certain uses that you may wish to make of these results.
Further information concerning the meanings of these scores may
be gleaned from the Manuals for Interpreting Scores which you
can get by writing the Cooperative Test Division, Educational
Testing Service, 20 Nassau Street, Princeton, New Jersey. We
have only one copy of these manuals and do not have funds to
provide copies for the schools.

ENCS.
101818




APPENDIX C

QUESTIONNAIRE FOR HIGH SCHOOL GIRLS ONLY

Data

Name

last first initial

High Schoel -

Grade in high sch-ol {chock one) /. / Jundor /] Senlor
Do you plan to go to college? (check one) // yes /7 no
Name the most popular boy in your high school.

Name the most pupular girl in your high school.

——

If you had your choice, how would you mest iike.to- be: remembered im school?
(Numver in order cf preference, 1 for first choice, 2 for second
choice, 3 for third choice)

as most popular
as a loader in extra-curricular activities
as a brilliant student

Name the best athlete in your school, the best student, and the girl most
popular with the boys.

Best student
Best athlete
Girl most popular with the boys

Who are the members of the leading crowd in your high school? (please 1list)
What does it take to get to be a member of the leading crowd?

What are your favorite leisure time activities?

Do your parents try to encourage you to do better in your school work? (check

one -
L[] yes [7 no

Do your parents want you to go to college? (check one)

L7 yes //] no /7 I don't know

"Mary was doing well in science class because she had a hobby of collecting
and identifying insects. One day her science instructor asked Mary if she

would act as the assistant in the class. Mary didn't know whether this was
an honor to be proud of or whether she would be the 'teacher's pet.'" How

.




APPENDIX C (CONTINUED)
Page 2
would you feel --that it would be scmething to be proud of, or wouldn't it

matter? -

gomething to- be proud of / /.
someshing I wovldn't care for ./ /
I'd hxve mived fuelings /. /

Now supbose yoa decided to agree to be the assistant in science. What would
your friends think when they found out about it?
They wouwld envy me and look up to me. / / o
.They would kid me about it, but would still envy me. /_/
They would look down on m2. [/, .
They wouldn't care one wey or the otner. [/ 7/
Jane's hobby was sewing. She sewed many of her own slothes and wen primes at
the county falr. Because of this her Home Economics teacher singled her out. -
as her speclal assistant. Jane didn't know what to do since she had not use
for girls who hung around the teacher.” If you were in Jane's place, what
would you do?

I would agree to be an assistant. [/
I wouldn't agree to be an assistaat. [/ /
I am not .sure.

If you did become the assistant in thc home economics class, would your friends
look up to you for it or would they look down on you?

They would envy me and look up to me. //

They would kid me about it, but would still envy me. [/

They would look down on me. /7 .

They wouldn't care one way or the other. / /

Is your achool work interesting? (check appropriate term)

Wi / / / A
Always Usually Sometimes Seldom Never

NOTE: This questionnaire was presented to the students on 83 X 13 paper,

thus allowing room for the answers after each question.




APPENDIX D
QUESTIONNAIRE FOR HIGH SCHOOL BOYS ONLY

Date —
Name
last first initial
High School -
Grade in high school {check one) ] Jumior /] Senior

Do you plan to go to collega? {check one) [/ yes [T mo
Name the most popular girl in your high school.

Name the inost popular boy in your high school.

If you had your cholos, how would -ow most lile to be remsmbered in school?:
(Mumber 4n onler of prefeience, 1 for first choics, 2 for secord
chosos, 3 for third choice)

as most popular
as an athletic star
as & brilliant student

Name the best ahlete in your school, the best student, and the boy most
popular with the girls.

Best student
Best athlete
Boy most popular with the girls

Who are the members of the leading crowd in your high school? (please list)
What does it take to get to be a member of the leading crowd?
What are your favorite leisure time activities?

Do your parents try to encourage you to do better in your school work? (check

one)
L7 yes [7 no
Do your parents want you to go to college? (check one)
L[] yes [/ no [7 I don't know

"Bill was doing well in science class because he had a hobby of collecting
and identifying insects. One day his science instructor asked 4111 if he
would act as the assistant in the class. Bill didn't know whether this was
an honor to be proud of, or whether he would be the -"teg&lnr'a pet'." How




APPENDIX D (CONTENUED)

Page 2

would you feel - that it would be something to be proud cf, or wouldn't it
matter?

something to be proud of [/

something I wouldn't care for

I'd have mixed feelings /[ /
Now suppose vou decided to agree to be the assistant in science. What would
your friends tnink whon they found out zbout it?

They would envy me and look up to me.

They would kid me about it, but would still envy me. U

They would look down on me.
They -wouldn?t cave one iny or the obher. [/

"Tom had always like to fool around with wocd and built things and was very
good at it. Once he built a boat. Because of this, the shop teacher singled
him out to act as his special assistant. Tom didn't know what to do, since
he had not use for boys who hung around the teacher." If you were in Tom's
place , what would you do?

I would agree to be an assistant. //

I wouldn't agree to be an assistant. [/

I am not sure.
If you did become the assistant in the shop class, would your friends look up
to you for it, or would they look down on you?

They would envy me and look up to me. [/

They would kid me about it, but would still envy me. [/

They would look down on — Y

They wouldn't care one way or the other. [/

Is your school work interesting? (check appropriate term)
/ / / / i

Always Usually Sometimes Seldc:x ~ Never

NOTE: This questionnaire was presented to the students on 8% X 13 paper,

thus allowing room for the answers after each question.




APPENDIX E
January 3, 1961
To: Area School Representatives
From: Feuben R. Rusch
Re: Questionnaire for Juniors and Seniors

Enclosed are two questionnaires that are intended for all Juniors
and seniors in your high school. There is one questionnaire intended for
junior and senior girls and a second guestionnaire for junior and senior hoys.
We would like to have the results of the questionnaire returned to us by
January 19, if possible, and definitely before February l.

As you know from our previous discussions, one of the questions to
be answered is: 'Why don't some able students attend the seminars?® We now
know from the STEP tests administered in the fall that there are some equally
able students who are not presently attending the seminars. James S. Coleman
has hypothesized and demonstrated that answers to these questions can be
found in analyzing adolescent values. This questionnaire is partly designed
to follow his hypotheses, findings, and model. Later, we believe, it will be
best to ask the able, nonparticipating students this question in a more direct
manner.

We have the list of juniors and seniors that you gave us when the
STEP tests were administered in your school. If this list has been changed,
would you please notify us of the changes when you return the results of
this questionnaire.

Most of the items on this questionnaire will probably not lead to
questions that demand an explanation. In some cases sophomores and perhaps
.even freshmen may be considered by these juniors and seniors to be the leaders.
We do not anticipate that this will confound our tabulation of the results
however.

You may wish to administer the questionnaires separately to the
boys and girls. Please use whatever procedure will give valid results and
be convenient for you. Naturally we hope that you will create the best
possible atmosphere.

RR: jd
010327




PLANS FOR COLLEGE:

APPENDIX F

SIGNIFICANT DIFFERZNCE BETWEEN TWO PER CENTS

POPULATION AND PZRCENT t
~+ r
Seminar Boys and Giris: 92.2 |High Scoring Non-Seminar| 79.1| 7.80
Boys and Girls
Seminar Boys and Girls! 98.2 |All Other Boys and Girls | 50.0|26.05
Seminar Girls 96.9 |Seminar Boys 100,0] 1.4k
Seminar Girls 96.9 IHigh Scoring Non-Seminar| 82.4| 3.72
Girls
Seminar Girls 96.9 (A1l Other Girls 56.113.45
Seminar Boys 100.0 |High Scoring Non-Seminar| 77.2| 8.35
Boys
Seminar Boys 100,0 A1l Other Boys 41,5 22,41




APPENDIX G

MOST POPULAR BOY IN HIGH SCHOOL (GIRLS.OPINIONS)

SIGNIFICANT DIFTERZINCE BETWEEN TWO PER CENTS

CHOICES POPULATION AND PER CENT t
Choosing Semirar Girls | 20,.9{High Scoring Non, 16,7} 5
Seminar | Seminar Girls -6

Boys
Seminar Girls | 20,9]A11 Other Girls | 12,7 2,22
High Scoring Non 16,7(A11 Other Girls | 12. \
Seminar Girls / ° 71 .1
B , .

Choosing Seminar Girls | 53.2|High Scoring Nod 54%.7 .26

High Scoring Seminar Girls

Non Seminar ‘

Boys Seminar Girls | 53,21A11 Other Girls HG.Q .88

ghooeing~ Seminar Girls | 25,8]A11 Other Girls | kO.4 2.30
11 Other
Boys High Scoring NonﬂEB.h All Other Girls ho.ﬁ 2,61
Seminar Girls




APPENDIX H

MOST POPULAR BOY IN HIGH SCHOOL (GIRLS" OPINIONS)
CHI SGUARE TEST

CHOICES
P HICH
POPULATION |S§¥,4,INAR SCORING OTHER | TOTAL
i DIUDENTS | NON-SEMINAR T
Seminar 2 L 33 9 L6
] _ 4__ o
~ ] 38 139 71 | 2u8
fiigh Seordng 38 2) (125,1) | @k jL
A1l Other L6 116 11 279
(42.7) (139.7) (94.6) |
-1 —-—-
Total 88 288 R 195 | s71
X2 = 20,
3ol 79

Sign .01 level
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APPENDIX I

MOST POPULAR BOY IN HIGH SCHOOL (BOYS' OPINIONS)
SIGIIFICANT DIFFZRINCT BiTWTISN TWO PER CENTS

CHOICES | POPULATION AND PER CENTS t
Choosing i Seminar Boys| 8.6 Hi i -
' Semin . gh Scoring Non 1.25
Seminar Seminar Boys 15.3
Boys
 Seminar Boys| 8,6{ All Other Boys 16,6 1,67
vt e feee
CGhoosing Seminar Boys{71,7| High Scorin
N ; . . g g Nlond 56,01 2416
High Scoring Seminar Boys > )
Non Seminar
Boys Seminar Boys|71,7| A1l Other Boys |41,8 .11
High Scoring] All Other Boys |41.8/ 3.18
Non-Seminar |56,0
Boys
Choosing Seminar BoysT
19,5| High Scoring Nond 28,6 1.30
Al% Other Seminar Boys
oys
Seminar Boys|i9,5| All Other Boys |41,5! 3,33
High Scoring A1l Other Boys 41.5 3.17
Non~Seminar |28.6
Boys

!




APPENDIX J

MOST POPULAR BOY IN HIGH SCHOOL (BCYS'! OPINIONS)
CHI SQUARE TEST

+ meems——

e e e e e,
CHOICES
SEMINAR HIGH SCORING
POPULATION STUDENTS NON=SEMINAR OTHER TOTAL
T -
Seminar 13 33 16 62
8.9 (30.5) (22,6)
——
High Scoring 23 75 39 137
Non-Seminar (19.8) (67 1) (49 .8)
1 —l-
All Other 5L 199 172 425
(61.3) (209.1) (15%.6)
4 1
Total 90 307 227 624
X2=11,26
d.f=l

sign level=.,05




AP’ENDIX K

MOST POPULAR GIRL IN HIGH SCHOOL (BOYst OPINIONS)
SIGHMIFICANT DIFFERENCZ BETWEEN TWO PER CENTS

CHOICES POPULATION AND PIR CENTS t
Choosing Seminar Boys | 14.2| High Scoring Non= 15.3 017
Seminar Seminar Boys

Girls

Seminar Boysl 14,2| All Other Boys 15.7 o3k
High Scoring| 15.,3| A1l Other Boys 15.7 30
Non=Seminar
Boys
Choosing Seminar Boys| 33.3| High Scoring Non-| 38,7 e75
High Scoring Seminar Boys
Non-Seminar
Girls Seminar Boys| 33.3] All Other Boys 26 1t 91
High Scoring| 38.7| All Other Boys 26.% | 1.63
Non=-Seminar
Boys
Choosing All| Seminar Boys|52.3| High Scoring None=|45.9 71
Other Girls Seminar Boys
Seminar Boys|52.3| All Other Boys 57«8 073
High Scorinz|45,9} A1l Other Boys 57.8 | 2,67
Non-Seminar |
Boys
+




APPENDIX L

MOST POPULAR GIRL IN HIGH SCHOOL (BOYS' OPINIONS)
CHI SOUARZ TLST

CHOICES
| . SEMINAR HIGH SCORING
POPULATION S LDETS NON-SEMINAR OTHER TOTAL
Seminar 6 1k 22 42
6.5) A3.4) (22,1)
High Scoring 34 86 102 222
Non-Seminar (3L4+.3) (71.0) (116.7)
All Others LY i 162 280
&3.2) (89.6) ak7.2)
~+—
Total 84 174 286 5Ll
X2=9,3k
d.f=4

sign level=,06




MOST POPULAR GIRL IN HIGH S7HOOL (GIRLS' OPINIONS)

APPENDIX M

SIGNIFICANT DIFFZRENCE BAITWEEN TWO PLIR CENTS

CHOICES POPULATION AND PER CENTS t
Choosing Seminar Girls|20,3 jHigh Scoring Non-| 8.8 | 2,10
Seminar oeminar Girls

Girls
Seminar Girls{2G.3 ;All Other Girls 16,1 73
High Scoring | 8,0 [All Other Girls !16,1 | 2,56
Non-Seminar
Girls
Choosing Seminar Girls|20.3 |High Scoring Non-
High Scoring Seminar Girls 37.5 | 2.73
Non=Seminar '
Girls Seminar Girls|20.3 | A1l Other Girls {30,0 | 1l.75
High Scoring |37.5 | A1l Other Girls 30,0 ! 1,70
Non-Seminar
Girls
Choosing Seminar Girls] 59,3 | High Scoring Non-|5u4. k4 65
All Other Seminar Girls
Girls
Sominar Girls| 59,3 | A1l Other Girls |53.7 o7
High Scoring | 5%.4 | A1l Other Girls |53.7 20

Non-Seminar
Girls




APPENDIX N

MOST POPULAR GIRL IN HIGH SCHOOL (GIRLS! OPINIONS)
CHI SOUARE TEST

sign level=,05

CHOICE
POPULATION SIMINAR HIGH SCORING OTHER TOTAL
STUDENTS NON-SEMINAR
Seminar 12 12 35 59
8.9 18.2) (32.1)
High Scoring 11 51 7\ 136
Non-Seminar (20.2) (41.8) (7%,0)
All Other 71 132 236 439
(65.1) (135.0) (238.9)
Total 9k 195 345 63
X2=10,38
d.f=4




HOW HIGH SCHOOL GIRLS WOULD lNOST LIKE TO BE REMEMBERED

APPENDIX O

SIGNIFICANT DIFFERENCE BETWIS TWO PER CENTS

CHOICES

POPULATION AND PER CENTS t
Most Popular| Seminar Girls| 34,.8|High Scoring Non- 28,6 .86
Seminar Girls
Seminar Girls| 34,8{A11 Other Girls [27.,1 | 1l.31
High Scoring | 28,6|A11 Other Girls |27.1 ¢33

Non--Seminar

Girls
Leader in Seminar Girls{19.,6{High Scoring Non-|22,6
Extra=- Seminar Girls
Curricular ‘
Activities Seminar Girls] 19.,6/A11 Other Girls 30.7
High Scoring
Non-Seminar 22.7/A11 Other Girls (30,7
Girls
Brilliant Seminar Girls|45,4|High Scoring Non=-|48,5
Student Seminar Girls
Seminar Girls]45.4{All Other Girls |[42.1
High Scoring |48.5} A1l Other Girls [k2,1

Non=-Seminar
Girls




APPENDIX P

HOW HIGH SCHOOL GIRLS WOULD MOST LIK3I TO BE REMEMBIRED
(FIRST CHOICES)
CHI SQUARL TEST

sign level ,10

o a . wwnr v - . i
{
CHOICES g i
|
-— - |
~ LIZADER IN |
POPULATION MOST TEX TRA BRILLIANT | poTpL,
POPULAR CURRICULAR STUDENT
LCTIVITIES
1A 1B 1C
Seminar 23 13 30 66
Students (18.4) (19.0) (28.6) |
27 2B 2C 5
High Scoring 39 31 66 136
Non-Seminar (38.0) (39.1) (59,0) |
Students
34 3B 3C
Other 196 222 305 723
Totals 258 266 401 925 :
—_— e:ﬁ
X2=7,0k4
d.f=4




APPENDIX Q

HOW HIGH SCHOOL BOYS WOULD MOST LIKE TO BE REMEMBIRED:
SIGNIFICANT DIFFERZNCZ BITWIEN TWO PER CLNTS

CHOICE POPULATION AND PR CENTS t
Most |{  Seminar Boys 27.63High Scoring Non= 28,6 o1k
. Seminar Boys
Popular
Seminar Boys | 27.6{All Other Boys 30.% .68
High Scoring | 28.6]{Al1l Other Boys 30,k o7k
Non-Seminar
Boys
Seminar Boys | 10.6|High Scoring Non=|25.0 | 2.59
Seminar Boys
Athletic
g Seminar Boys | 10.6|All Other Boys 29,6 | 3.88
tar
High Scoring { 25.0|A1l Other Boys 29,6 | 1.51
Non-Seminar
Boys
- 4~
Seminar Boys | 61.7|High Scoring Non-|46.3 | 2,05
Seminar Boys
Brilliant
Seminar Boys | 61.7{A11l Other Boys 39.9 | 733
Student
High Scoring | 46.3|A11 Other Boys 39.9 | 1.62
Non-Seminar
- Boys

A K i e e s st st w' s vt in hveer e ke




APPENDIX R

HOW HIGH SCHOOL BOYS WOULD MOST LIKE TO BE REMEMBERED
(FIRST CHOICE)
CHI SQUARE TzST

P

e SRR

d CHOICES 1
MOST ATHLETIC BRILLIANT | TOTAL

POPULATION POPULAR STAR STUDENT

Seminar 13 5 29 47

Students *L (14%,0) (12.9) (20,1)
High Scoring { 71 62 115 248
Non-Seminar (73,9) (68,1) (106,0)
Students JF

,i

A1l Other 197 192 259 648

Boys (193,.1) (178,0) (276 ,9)

Total 281 ﬂT 259 403 943
X2=12,61
d.f=4%

sign level <,02




APPENDIX S

BEST STUDENT IN SCHOOL:
SIGNIFICANT DIFFERENCE BETWEEN TWO PER CENTS

CHOICES POPULATION AND PiER CENTS _t
ﬂ. Sarioar | 75 |[Eigh Scoring Non-|58.2 | 3.40
Stulents Seminar Students
Seninar :
Students Seminar 75 - ARl Other . 151,95 | 4.89
Students Students
High Scoring| Seminar 20 |High Scoring Non-'34,1 | 2.98
Students Seminar Students f
Non-Seminar :
Seminar 20 “"All. Other 36,9 | 2.86
Students Students Students i
All Seminar 5.0 |High Scoring Non-| 7.5 . 1.1l
Students Seminar Students
Other ‘
Seminar 5.0 A1l Other 114! 2,40
Students Students Students
High
Mutual Scoring
Non- 58.2| Seminar Students |20,0 | 8,08
Group Seminar
Students




BEST STUDENT IN SCHOOL
CHI SQUARE STATISTIC

APPENDIX T

CHOICES
" "HIGH SCCRIAG '
POPULATION g%gﬁs NON-SEMINAR w%ms TOTAL
STUDENTS -
]
Seminar 75 20 5 100
Students 55 o5 34,8 9.8
High Scoring | 230 135 30 395
Non-Seminar 219,.1 137.3 38,6
Students
All Other 399 286 89 774
Students 429 4 269.,0 75 .6
1
Total 704 Ll 124 1269

x2=23 .59
d.f=Y4
sign level

L1




APPENDIX U

BEST ATHLETE IN SCHOOL
SIGNIFICANT DIFFEZRENCE BETWEEN TWO PER CENTS

[ et

CHOICE POPULATION AND PER CENTS t
| Serninar |22.0 |High Scoring Non-|17.7 087
Seminar Students Seminar Students
Students Seminar |22.0 A1l Other 4.4 | 1.82
Students Students
éﬂigh Scoring {17.7 All Other 4.4% 1 1,63
'Non~Seminar Students
Students
High Scoring Seminar |32.0|High Scoring Non- 37.8;r'1.13
Students Seminar Students
Non-Seminar
Seminar 132.0 All Other 31.0 20
Students Studnets Students
High Scoring |37.8 All Other 31,0 2.2k
Non-Seminar Students
Studen ts
Seminar |46.0|High Scoring Non- {44.3 oL
Students Seminar Students
All Seminar |[46.0 All Other 54,5 | 1.48
Other Students Students
High Scoring [44%.3 All Other 54,5 | 3.07
Students Non-Seminar Students
Students




APPENDIX V

BEST ATHLETE IN SCHOOL
CHI SQUARE STATISTIC

CHOICES
SEM ZNAR HIGH SCORING OTHER
POPULATION STUDEN NON-SEMINAR TOTAL
B STUDENT N-SEMII STUDENTS
Seninar 92 32 L6 100
Studants (16.1) (33.2) (50.6)
High Scoring 63 134 157 35k
Non-Seminar (57.1) (117.7) (179.2)
Students
All Other 99 213 374 686
Students (110.7) (228,1) (37%,2)
Total 18% 379 577 1140
X2=13,99
d,.f=

sign level < ,01




APPENDIX W

BOY MOST POPULAR WITH THE GIRLS
SIGNIFICANT DIFFERENCE BETWEEN TWO PER CENTS

— i

POPULATION AND PER CENTS

CHOICE t
T
Seminay 16 .8 |High Scoring Non-|12.0 | 1.1k
Studznts Scnminar Students
Seminar
Seminar 16,8 . A1l Other 11,6 | 1.19
Students Students
Students
High Scoring 12.0 All Other 11.6 19
Non~Seminar Students
Students
Seminar 38,2 |{High Scoring Non-|40,.7 53
Students Seminar Students
High Scoring
Seminar 38,2 All Other 28,3 |1.,85
Non-Seminar |Students Students
Students High Scoring | 40,7 11 Other 28.3 | 4,06
Non-Seminar Sxvudents
Students
Seminar 44,9 |High Scoring Non-|47.1 o34
Students Semirar Students
All
Seminar 44,91 -“All Other 60,0 | 3.9%
Other Students Students
S High Scoring | 47.1 A1l Other 60.0 | 2.63
tudents Non-Seminar Students

Students




APPENDIX X

BOY MOST POPULAR WITH THE GIRLS
CHI SQUARE STATISTIC

CHOICES
- - HIGH SCORING
SEMINAR OTHER
POPULATION g NON-SEMINAR TOTAL
STUDHH?EJ STUDENTS STUDENTS
Seminar 15 3L 40 89
Students (10.9) (29.6) (48.6)
High Scoring 43 145 168 365
Non-Seminar (43 1) (118.2) (19%.3)
Studénts
A1l Other 75 183 387 645
Students (78.7) (21%.2) (352.1)
. -+
Total 133 362 595 1090
X2=21,52
def=k

sign level €,

Ol




APPENDIX Y

PARENTS' ATTITUDES TdWARD SCHOOL WORK
SIGNIFICANT DIFFEIRENCE BETWEEN TWO PER CENTS

POPUIATION AND PER CENTS t

Seminar Students 90,2 High Scoring Non-| 91.8 .6l
Seminar Students

Seminar Students 90,2 Other Students 93.2 81

High Scoring Non- | 91.8 Other Students 93.2 | 63

Seminar Students




APPENDIX 2

PARENTS! ATTITUDES TOWARD COLLEGE ATTENDANCE
_ SIGNIFICANT DIFFERENCE BETWEEN TWO PER CENTS

POPULATION AND PER CENTS t
Seminar Students | 100 High Scoring Non- | 95.3 | 5.00
Seminar Studaents
Sonminar Students | 100 Other Students 88.9 |10,49
High Scoring Non-| 95.3 Other Students §88,9 | %.29
Seminar Students

.




APPENDIX AA

ATTITUDES TOWARD BEING A SCIZINCE ASSISTANT
SIGNIFICANT DIFFERENCE 3ETWEEN TWO PER CENTS

CROTCE] POPULATIONS AND PER CENTS 5
Seminar Boys 61.7|High Scoring Non 53.7 1,04
Seminar Boys
Proud | Seminar Boys L 61,7 Other Boys 49,7 | 1459
Hich Scoring Non-| 53.7 Other Boys 49,71 99
Seminar Boys
Seminar Girls 56,0 |High Scoring Non-| 62,9 97
Seminar Girls
Proud | Seminar Girls 56,0 Other Girls 54,5 | o31
High Scoring Non-| 62.9 Other Girls 5%.5 | 2,05
Seminar Girls
Seminar Students |58.4% [High Scoring Non-{57.2 | .19
(Boys and Girls) Seminar Students;
Proud | Seminar Students ! 58,4 | Other Students |52,5 |1.20
(Boys and Girls)
High Scoring Non-|57.2| Other Students [52.5 |1.70

Seminar Students




APPENDIX BB
ATTITUDES TOWARD BEING A SCIENCE ASSISTANT (BOYS)

CHOICES
WOULDN'!T MIXED
POPUIATICN |} PROUD. CARE FEELINGS TOTAL
| gﬁ* FOR
Seminar Boys 29 2 16 L7
(24,.5) (5.9) (16.6)
High Scoring 1 28 | 96 268
Non-Seminar (139.8) (33.4) (94e7)
Boys
All Other | 174 53 123 350
Boys (182.6) (43.7) (123,.7)
T
Total 347 83 235 665
X2=6,83
d.f=k
sign level .10




APPENDIX CC

CHI SQUARE TEST

ATTITUDIS TOWARD BRING A SCIZNCE ASSISTANT (GIRLS)

sign level .0l

CHOICES
WOULDNIT “MIXED
POPULATION PROUD C?RE FLELINGS TOTAL
'CR
Seminar Girls 37 1 28 66
(37.3) (5.3) (16.1)
High Scoring - 102 8 52 162
NoneSeminar (91.6) (13,0) (57.3)
Girls
A1l Other 275 50 179 50L
Girls (285.0) (40,6) L(178.3) ;ﬁL
Total N1l 59 259 732
X2=18,41
d.f=4




OTHER PUPIL ATTITUDES TOWARD A SCIENCE ASSISTANT (BOYS)

APPENDIX DD

CHI SQUARE TEST

1 CHOTCES
4
vy KiD LOOK
POPULATION LJOK BUT - DO IMMATERIAL TOTAL
UP ENVY
Seminar Boys 5 27 {1 1 13 46
(1.7) (25,2) | (1.8) (17.3)
4 .
Hign Scoring 12 1&5 12 86 265
Non-Seminar (9 08) (l)"' 09) (1006) (9907)
Boys
411 Other 7 . ™ | 13 146 340
Boys (12.5) (185.9)-i(13‘6) (128.0)
Total ol 356 26 245 651
X2=16.95
d.f=‘+

sign level 01




APPENDIX EE

OTHER PUPIL ATTTUDES TOWARD A SCIZINCE ASSISTANT (GIRLS)
CHI SQUARE TEST

CHOICES
EIve ] KiID oK
POPULATION LOOK BUT oW IMMATERIAL TOTAL
Up ENVY
Seminar Girls 2 hs 1 18 66
(2.,8) (36.0) (3.2) (24,0)
High Scoring 5 103 6 L7 161
Non-Seminar (6.8) (87.8) (7.7) (58,1)
Girls
All Other ol 49 o8 200 501
Girls (21.3) (273.2) | (24.1) (182.%)
Total 31 397 35 265 728
X2=16,09
d.f=k

sign level L0l




APPENDIX FF

ATTITUDES TOWARD BEING AN INDUSTRIAL ARTS CLASS ASSISTANT
CHY SQUARE TEST

CHOICES
WOULONTT L
POPULATION AGREE Y GnoD supe | TOTAL
/
B 1 10 23 46
Seminar Boys (1#%3) (10.1) (21.6)
T ] 118 276
High Scorin 80 69
NogoSeminar (82.8) (58.7) (125.4)
Boys
All Other 113 67 171 351
| Boys (108.9) (77.2) (16%.9)
| Total 206 146 312 o
X2=Y,27
d,f=W

sign level .10




APPENDIX g¢¢

ATTITUDES TOWARD BEING A SEWING CLASS ASSISTANT
CHI SQUARE TEST

" CHOICES
. I WOULDN'T NOT
POPULATION <T AGREE AGREE SURE TQTAL
Seminar Girls 23 13 30 66
(22,1) (10.2) (33.6)
High Scoring 58 24 78 160
Non-Seminar (53.7) (24,.8) (81.5)
Girls
All Other 163 76 263 502
Girls (168.2) (77.9) (255.8)
Total 24 113 371 728
X2=2,11
d.f=k

sign level ,10




APPENDIX

OTHER PUPILS ATTITUDES TOWARD A SEWING CLASS ASSISTANT
CHI SQUARE TEST

CHOICES
“ENVY -~ KID
POPULATION LCOK | . BUT gggﬁ IMMATERIAL | TOTAL
UP ENVY
Seminar Girls 5 29 7 25 66
(6.2) (27.6) (5.6) (26.6)
High Scoring 9 77 10 61 157
Non—Seminar (1""07) (6506) (13 oll') (63 o"")
Girls
.
All Other 53 193 Ll 203 493
Girls (46.1) (205,.9) (42.0) (199.0)
ﬁT
Total 67 299 61 289 716
X2=7,91
d.fr=4

sign level ,O




APPENDIX

II

OTHER PUPIL ATTITUDES TOWARD AN INDUSTRIAL ARTS CLASS ASSISTANT

CHI SQUARE TEST

ﬁﬂ
CHOICES
—M
POPULATION LOOK 113'8% IMMATERIAL TOTAL
——-——#—L——ur—-—@mf. #———-—-—-——-——+——-
;T
Seminar poys 4 5 16 46
(2,1) (19.1) (%46) (20,2)
e =
High Scoring 13 120 23 111 267
Non-Seminar (12,2) (110.9) | (26.8) (117.0)
Boys
- JL -t
All Other 13 132 38 161 g1
Boys (15.7) (142,9) | (3k4.6) (150,8)
— - .
Total 30 273 66 288 657
226,77
£=1t

sign level

«10




APPENDIX JJ

IS YOUR SCHOOL WORK INTERESTING
CHI SQUARE TEST

(T)

T RESPONSES
POPULATION —— SOME- “ -
ATWAYS | USUALLY me |SELDOM | NEVER |TOTALS
JIIMES
la ib le 1d le
Seminar 8 75 28 1 0 112
Students (%,0) (66.2) (36.7* (3.9){—‘(la2)e
| 2a 2b 2¢ 2d 260
High Scoring 22 264 124 ‘ 16 2 428
Non-Seminar 15.k) (2%53.1) | (140.1) (14.8) (4.6)
Students
3a 3b T 3c 3d 30
All Other 20 | 483 303 31 13 850
Students (30.6) | (502.7) ] (278.2)] (29.3) | (9.2)
Total 50 822 455 48 15 1390
X2=25,63
d.f=k
sign level ,O1




Name High School

APPENDIX KK

Class in High School (check one): Junior [/ / Sex: Male /[ 7

1.

20

3.

..

5

Senior E Female [:7

Do you know that certain students from your high school attend classes at

Oneonta State University College of Education on Saturday mornings?

Yes [/ No [ 7

If you know of these classes, about how long have you known about them?

Have you ever been asked by your teachers, guidance counselors, or principal

if you would like to attend these classes?

Yes [/ No [/

If you were asked by one of these people, would you attend the Saturday

moming classes?

Yes [/ No [/ I don't know [/

‘Give the reason for your answer in Question 4. In other words, answer "Why"

to Question 4.




APPENDIX LL

Tog Guidance Ceunselors

From: Rpuben Rusth

According to our records the following students from your high schoel
are not in any seminar. ;"i-lowever, on the STEP, in either mathematice, social
studies, or sciencs, they scored as high as or higher than the lowest scare of
a person currently 1.n one of these three seminars. Would you please explain
why you believe they are not in the seminars. Use this page and the space pro-
vided if convenient.

In addition, would you please have each of these students fill out one
of the accompanying questionnaires. Please return them to me with yuvur comment.ss

We would like to have these returned by March 29, if possible.

John Doe




THE CHI SQUARE TEST OF INDEPE
THAT THE RESPONSES ARE INDEPE

APPENDIX MM

NDENCE APPLIED TO THE HYPOTHESES
NDENT OF GRADE IN HIGH SCHOOL

CHOICES
T o I DON'T
POPULATION YES NO KO TOTAL
All Seniors 71 . 50 88 209
(63.9) (54,65 (90.5)
All Juniors 59 61 96 216
(66,0) (56.4) (93.5)
Total 130 111 184 425

X2=2 44




APPENDIX NN

THE CHI SQUARE TEST APPLIED TO THE HYPOTHESES THAT THE
RESPONSES ARE INDEPEMNDENT OF SEX

CHOICES i
POPULATION YES N0 ILDON'T  }  popar
All Boys 69 80 119 268
(82,0) ('7C.0) (116,0)
1 4
ALl Girls 61 31 65 157
(4+8.0) (41,0) (68,0)
1 -
Total 130 111 18k 425

X2=9,30
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APPENDIX 00
April 20, 1961

To: Guidance Counselors of the Partiecipiting Schools

From: Reuben Rusch

Re: Letter to College Registrars Concerning
Seminar Students! Academic Progress in College

Tuesday, April 18, I met with those of you who were present at the
Guidance Group Meeting of the Catskill Area Project. At that time we discussed
a method for gathering the information required to answer the second hypothesis:
"What happens academically to the able and ambitious students when they go on to
college? The agreed upon procedure was as follows:

l. You would send me the name and address of the college that each
of the graduates of the seminar from your high school now is or
has attended. (A list of these previous seminar participants
was sent to you last fall.) Along with this list you would
send sufficient stationery from your high school for letters
to each of these institutions of higher education.

2. Our office will type a letter (Type A) to the registrar of
the college. We will send the letters to you for signing and
mailing. We will have a duplicate made for your file.

3. When you receive the results from the registrar, you will send
this informmation to our office.

Of course, this will probably not work as smoothly as we have planned.
For example, in some cases the colleges have already sent this information to
you. If the information is complete through the first semester of the academic
year 1960-61, it will not be necessary to send this letter to the registrar,
In these cases please forward the information on to our office as soon as possible.
We will return the information to you in A te

In several cases some of you pointed out that it would be easier for you
to dictate the saveral letters than to g0 through the trouble of mailing the list
to us. In these cases would you please send us a copy of the letter to the regis-
trar.

You will notice by the third page of this epiestle that v are somewhat
pessimistic concerning the rapidity of response of the registrars. If we have
not heard from the registrars by May 15 or 20, it is our intent to send a follow-

- up letter (Type B). Here again the same procedure will be used as was used for

letter Type A.

This procedure for gathering data could be greatly facilitated if a fomm
letter was sent from the central office. However, the value judgment was made that
the extra effort would be worthwhile, because the retums would be far better if
the letters were signed by the guidance counselor and if the school letterhead was
used.

This is the last extra effort that will be requested from you this year.
I will be looking forward to receiving the names and addresses of the colleges that
these past participants have or are now attending. Thank you for your continued
cooperation.




APPENDIX PP

TYPE A

April 24, 1961

Registrar
Klipknockee State College
Slippery Rock, Vermont

Dear Registrar:

Harry Piel , who is a student currently attending
your institution of higher education, once participated in the
Saturday Seminars held at the State Unive rsity College of
Education, Oneonta, New York. These seminars are held for
able and ambitious area high school juniors and seniors. The
New York State Education Department is partially financing a
follow-up study by the participating high schools of those
seminar students who have gone on to college. We would appre-
ciate receiving from you as soon as possible 2 record of all
the college courses the above student has taken, the grades in
these courses, and his major area.

This information concerning individual students will
be kept confidential.

Sincerely,
Joe Blow

Guidance Counselor




W ool . o .. IR

APPENDIX @Q

May 12, 1961

Registrar
Klipknockse State College
Slippery Ruck, Vermont

Dear Registrar:

Several weeks ago I wrot? you requesting certain infor-
mation concerning Harry Piel , currently a student at Klipknockee
State College. Harry Piel was cne of several students from
Who Dun It High School who participated in the Saturday Seminars
at the State University College of Education, COrieonta, New York.
This year the participating schools are doing a follow-up study
of those seminar students who have gone on tc college. We would
appreciate raceiving from you, as soon as possible, a record of
all the collegs courses the above student has taken, the grades

in these courses, and his major area.

This evaluation can only be successful to the extent
that we receive complete information from college registrars.
Your cooperation will be zppreciated.

Sincerely,

Joe Blow

Guidance Counselor




APPENDIX RR

July 31, 1961

To: Area School Representatives

From: Reuben R. Rusch

Re: College transcripts on students who have participated in
the Able and Ambitious Saturday Seminars,

Attached ares the transcripts of students from your
high school who have participated in the Able and Ambitious
Saturday Seminars and who have gone on to college. We hope
that they will reach you in time for any use you might wish
to make of them this fall.

As you know State aid for this experimental program
has been approved for 1961-62, The exact hypotheses to be
tested, from those suggested, have not been decided on. There-
fore, there is the remots possibility that you will be asked
to return these transcrints for further analysis during the
next school year,

Shortly, as your school's representative, yocu will
recel ve your schools copy of the report of this years findings.
This report is intended to give you a picture of the findings
and to satisfy the requirements of the Experimental Programs
Divi i~ of the State Education Department. The information
contained in this report should not be released to the publiec
at this time,

A new administrator of this experimental program is
to be appointed next year. I will continue to serve only as
the research consultant. Thank you very much for your close
cooperation this year,

T I Vi
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