DOCUMENT™ RESUME

ED 039 187 SP 003 865

RUTHOR Lesniak, Pobert J.

TTTLE 2 Method for the Selection and Diagnosic of Fifth
Year Yrban Teaching Interns.

PUR DATE 701

NOT®E 18p.

EDRS PRICE FDRS Price MP-$0.25 HC W¥Wot Avalilable from EDRS.

DESCRIPTORS *Tyvaluation Criteria, *Evaluation Methods,

*gimulation, *Teacher Behaviwr, *Teacher Evaluation,
Teacher Interns, Teacher Selection
TDENTIFIRRS Classroom Rehavior Task

ARSTRACT

m™he Classroom Rehavior Task, a ten—-minute classroom
simulation developed to measure abilities of potential urban
+eachers, was tested by compazing performance in the Task with
on-the-job performance, using *he Classroom Behavior Observation Fozrm
and a rating scale divided into "strength and sensitivity"
components. Subiects of the study were 20 students enrolled in the
Urban Teacher Preparation Program at Syracuse University, who were
observed during their participation in +the Classroom Behavior Mask
and during the summer, fall and spring semesters of an urban teaching
internship. Significant correlations were found between
characteristics of strength and sensitivity in the Classroom Rehavior
mask and summer classroom performance, with sensitivity
characteristics having the stronger relationship. _orrelations
be+tween the Task and fall or spring teaching were not significant.
mhis corresponded with the results of analysis for linear trend. If
+he subjects in = preparation program continue tc develop in the
characteristics of the study, then the relationship with the original
measuremen+ts must decrease. This study is being replicated, and
proposals have been submitted for future research in strength and
sensitivity. [Not availakle in hardcopy due to marginal legibili+y ot
original document. ] (RT)
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S o € Texperience? Most programs of preparation assume that they
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F& do as evidenced by standard course requirements and state

certification requirements, mhé practice seems to contrédict
- what is preached in many methodslaoﬁfses~rdiagnose'thé
1earner,and‘then plan his program accordingly., What usual~
1y happens is that certain courses are required in Psychology
and teaching’methods, and the culminating activity in which |
everytﬁ;ng is synthesized is student teéchiﬁg. An under~
lying assumption seems to have been made by the designers |
of fhe teacher education model that although children.have
many different learning styles as evidenced by'diagnostic
procedures taught to student teachers, oniy the oné learning
style exists in adults. ’éhe imﬁliéation ig that as part of
the maturation ppécess'somewhere between late adoieacenée
}and early adulthood %he,mahy learning styles 6f the
i | ’ youngster converge into .the one learning style used by
teacher education. The argument that the learniﬁg stylés
A,_B,'and ¢, become oﬁe'in adﬁlthood'must not be attributed
to teacher education aloﬁe because it seems to be the'
attitude oflhigher'educétion in generdl, Diagncais of thé"u

teachiﬁg act does not take place until the'culmindting

activiﬁy. student,teaching, It is a émall wonder that “
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gtudles such as the one conducted by Charters show that,
"forty per cent of those gualified to teach never take

pubiic school jobs and of those who do enter the profession,
half of them have dropped out after two years of teachingaﬁ(l)

The problem.,suggeSts tﬁat more is needed;in the way
of aséessing a candidate's skills for teaching oyher than
"the complefion of prerequisite courses and achievement of a
grade-point average of C to C+,"(”)v

Attempts have been made %o determine candidate abili-
ties through the use of pencil and paper questi;nnaires and
personality tests with very 1ittle success(z). The problem
sﬁggests that perhaps inatrumenté and procedures should be
developed'for the selection or diagnosis of candidates |
which is more closely reléted to the teaching role.

Such an instrument, the Classroom Control Task was"
developed by Weinstein, Hunt and Joyce(5) to measure the
characteristics related to the conzepts of Strength and
BSengitivity, It was the purpose of this stu@y to determine
the degreeféf relé%ionspip-between the ﬁerformanca of subw
jects in an expandsd version of the Glass?oom Control Task,
The Classrocm Behavior Tagﬁ and performance in classroom

teaching.,

The gtudy attempted to answer three questions. First

the question of predictive validity, did the behavior ex-
hibited by subjects in the Classroom Behavior Task correlate
with the behavior exhibited in actual classroom teaching?

Second, the question of whether the behavior of a subject

changes in relation to strength and sensitivity as he
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proceeds through his program of preparation for urban

TR T Rt e

teaching? Third, the question of reliability, did sub-
jects who had participated in the Clagsroom Behavior Task
and were provided a reference from which to judge nerformance,

change their behavior during a second participation in the

Task?.

-

Task Description

The Classroom Behavior Task is'a classroom simulation in
whiech a candidate, after fifteen minutes of preparation, meets
a sixth grade class for ten minutes, The sgtudents are role
played by three staff members, who with the aid of two
observers, rate the candidate's berformance to certain
pupil statements and action cues. The candidate’s instructions

are to "introduce himself, define c¢learly the limitations of

the classroom in terms of behavior and to give an overview of

what he hopes to accomplish during the year." The criteria
used Lo determine a candidate’s performance is baged on
Strength and Sensitivity factors.

The Strength factors sought in the Classroom Behavior

Task are an ability 0 1) initiate strucﬁufe through the

"arrangement of elements of subjéct mattef, classroom routines
and pupils; 2) to remain consistent in statements and be- |
haviorg; 3) to organize ideas in a sequential prdcess; and

~4) the ability to maintain self control during tension pro-
5 . ‘

ducing acts or statements.
' The Sensitivity factors sought are an ability to 1) seek

and utilize pupil feedback; 2) exhibit émpathy and commendas .

tion as forms of pupil support; 3) use ‘langusge, which is*

1 '
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neither above nor below the pupil frame of reference; and

) give an overall attitude impression of warmth.
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Rating Scale f‘

The rating scale was divided into Strength and Sensitivity !

: .
i components which can be described as:
[ ' .

Strength Characteristics

1e Control - maintaining classroom leadership.

g,

Chaos and - egtablishment of
confus Loy weandy procedures with
agreement of pupils,

A g e W e e
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2, Consistency - follow through of classroom organiza-
tional: procedures,

No follow through———w—.3y consistent follow - i
through, ;

R - A,

| 3, Organizing ideas - verbal presentation or
| | direction of a discussion with
a ‘theme or direction,

Unrelated topicSu y Sequenti~l presgentation.,

¢ o m—— - o gtk
- <

L, Shock - dicplay of flapability to tension producting ol
or unexpected situations, -

ERE R S o

Immobility y non-visible response. ¥ ||

Sensitivity Characteristics

1, Feedback ~ giimulation of and utilization of pupil
. comments into the class discussion. {

Doess not seek . y seeks and utilizes, !

R AT T TR e e TR TR ARy e et

2, Support - verbal and non verdal behaviors used to 8
communicate encouragement, self respect o
and interest, -

Non recognition ey commendation and N

empathy 1
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J¢ Attitude - not a continuum behavior item, but
: impression descriptions of the .
cardidate's attitude toward children.,

Sarcastic ~3yIndifferento————giiarm

%, Language - the compexity of or level of verbal
communication the candldate attempts
with the class.,

Above or below Within class
clage level - ¥ frame of reference,

Population \ 5
Yeventy-nine appiicants to the Urban Teacher Preparation

Program at Syracuse Universityx participated in the Classroom

Behavior Task on several séparate weekends in the Spring of
1967, Twenty~four returned to enroll in the Program's

. gummer Session and became the ma‘jor subjects for this study.
During the end of each observation period, Summer, Fall and
Spring, two subjects disenrolled leaving twenty subjects to
complete the program and the study, The gsecond group of
subjects for the mtudy were fifty-five candidates who
participated in the Classroom Behavior Task twice,

Procedures . )

Subjects were observed in urban classroom teaching
experiences during the Summer, Fall and Spring semesters of
an Urban teaching internshipe. In each obgervation phase the
subject shared the teaching responsibility with either an
experienced teacher or another intern. Observations were

conducted when the subject assumed'reSponsibility for the

1The Urban Teacher Preparation Program at Syracuse University,

Directed by Ernest J. Milner, places Master. of Education interns
as half-time teachers in the public schools of Syracuse, New
York. Teaching interns obtain a two year intern certificate
after the Summer Phase of the program,

[




class,

Each subject was observed twice each observation phase
by two obmervers trained to usé the Claswroom Behavior
; Observation Form, FEach observation averaged forty~five
minutes or a total of 180 minutes of observation for each
subject during each of the three observation phases, The
/ first observation was conducted between the third and gixth
weeks of each semester and the second obgervation was con-
ducted between the geventh and tenth weeks of each semesgter,
: The subjects were not aware of when or why they would be
observed because visitors were cpmmon in the subjects’
classrooms. An attempt was made to observe at simi = ° times

of the day and similar subject arew s,

Fifty~five subjects were glwven the following informa-
tion before participating in the Classroom Behavior Task a
gsecond time: | |

1+ Personalizes The line of communication for the \
learning -process is the student rather than
the subgect, uge the warmth and tangiblility
of "you" or "we" rather than "they: or "the",

2+ Relevancys Frequently the pupils' frame of
reference is overlooked when a lesson is
' ' being taught,

3+ Classroom Procedure: Before any information from
the child can be utilized, it is generally
necesgsary to clearly define behavioral
limitations, A framework for discipline -
should be established within which the class
can operate, .

.

Analgsis of Data

The "mean score of observations" was computed for each
of the twentyufour subjects during each observation phase, The

scores from the first Claesroom Behavior Task Performance were"

i "

/
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then compared with the mean scores of each observation phage

by means of the Spearman Rank Order Correlation to determine
predictive validity,

The same dota was subjected teo trend analysis as out-
lined by Winer(é) to determine whether the characteristics of
Strength and Sensitivity were developmental,

The Total Strength and Total Sensitivity scores of the
fifty-five subjects who repeated the Clagsroom Behavior Task
were compared through the Pearson Product Moment Correlation.,

The subscores were notv compared because of a loss of data,

but audio tapes were made and they are in the process of being

]

gcored again,
Rater reliability was computed accoxrding to Guilford(Bz
Significant correlations were found between characterw
istics of Strength and Sensitivity in the Classroom Behavior
Tagk and Summer classroom performance, Correlatinng between
the Task and Fall or Spring teaching were not significant.
Only one characteristié, Total Strength wds not
significant with a rho of (.33)s The characteristic of Shock

was eliminated due to lack of & sufficient number of obw

-served instances to be statlcally useful. The characterigtic
’

of Control correlated with a rho of (.58)at the (.01) level of
significance. Consistency and Organization correlated with -
rhos of (J41) and (,40) respectively to be significant at fhe
(s05) level, '

Total Sensitivity yielded a rho of (+58) significant at

‘the (.01) level. The rest of the Sensitivity characteristics

_ were significant at the (.01) level with rho's of: JEgedback(.70),

!




Support (.66), Language (.68) and Attitude (e75) 0

1 . In the analysis for linear trend all characteristics

f with the exception of Control provided an F value which was

! significant at the (.01) level. |

i Rater reliability during the Summer phase ranged from (,90)
E to (+99)3 Fall from (.45) to (,93) and Spring from {.43) tc
(499).

The Pearsgon Producit Moment correlations between Task

F | participation one and two for Strength and Sensitivity were
; .61 and +71 respectiveély., Both significant at the .0l level.
All levels of significance in this study were determined for one

L

"tailed tests,

Discugsion ¢f Findings

L

E o | The Sensitivity charactafisti&a in *the Clagsgroom Behavior

' Task have a stronger relationship with classroom performance

than do the Strength characteristics, It is suspected that

the statistical relationship determined in this study is

L greater than the data illus%rates. During the Summer phase the k
population used wag enrolled in a program of preparation heavily

] weighted in role playing, mini courses, video taping and

clagsroom experience to-pyomate the Strength characteristics,

- The relationship between the Task and classroom were probably

stronger in ‘the categories of Feedback, Language and Support

because these areag are not emphasized until the lagt half

of the Summer phase and during the Fall'phaae. The same

phenomona may also be the cause for the insignificant rela~

tionthip of the Total Strength category.
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A significant "F" score for linear trend was not produced
for the Strength characteristics of Control, In view of '
results for the other characteristics it is difficult to accept

the statlstical suggestion that a trend may not exist, An

error in rater reliability may have affected the result. One

of the two classroom observers in the Summer phase wasg few' ,
‘placed for the Fall and Spring phases. The reliability for
Control between the two Summer raters was (.96), the Fall

and Spring coefficients were (.45) and (.43) respectively,

Another factor may have heen ‘that the novice teacher
builds rapport with the claﬁs'in the Summer, discovers a
‘succesgful instruction level‘on which to communicate with the
clasg and enjoys a certain amount of success., Then when the
subject meets his class in the Fall; he unconcciously responds
to the class he interacted with in the Summer. This phenomena
and the adjustment to a new school may have been respongible
for the sharp decline in Control scores in the Fall,

The reductions of felationship between the'Classroom
Behavior Task and classroom performance throughout the Fall
and Spring phases corrésPQnds with the results of analysis
‘for linear trend, If the subjects in a program of prepara~-
tion continue to develop in the characteristics of tﬁe study,
then the relationship between the original measurements must
deérease. , |

Idealli because of the median coefficients of validitﬁ

“in the Strength characteristice one should not recommend 'use

of the Classroom Behavior Task without more knowledge about
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it gleaned from future investigation, Practically speaking, however,- the
Sensitivity area has better than chance predictive value as a screening
or disgnostic instrument, The limitation of a small N and a population

involved in Strength and Sensitivity preparation should also be considered,

This study is being replicated and proposals arve being submitter for future

resesrch in Strength and Sensitivity.
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TABLE 1

i
I

RANK ORDER CORRELATIONS OF CONTROL TASK WITH |
SUMMER CLASSROOM, FALL CLASSROOM AND SPRING CLASSROOM OBSERVATIQNS

Characteristic Con. Tagk Cdn. Tagk Con., Task 1
Summer Fall Spring. B
; Strength total « 33 002 -e25
Control ¥,58" ' w13 -0 36
Consistency TR L W21 ~ 1 . =16 E
Organizatiah \ Wik, 40 ;07 ~oll !
Sensitivity total NI .21 .20
Feedback : ®,70 | 25 _ - (00 | A
Support w66 23 .39
| Language | *,68 | 0L .26
 Attitude | %75 Tz 18 .
N=24 N=22 . N=20 |
| | . ‘
*3lgnificance at .01 level
*#S3ignificance at .05 level . | | ff
One tailed test ”




TABLE 11X

¥ VALUES POR LINEAR TREND JKALYALS

Charagteristie

Total Btrongtk
Total Sensitivity

Control
| Conglstency

Organization

" Peedback

Support
Languagé

Attitude

4

w MEB_Linear
M8 vesidaal

¥ value

23,03

| 25,19

L

« 31
7.06
102,53
35444
64,38
46..14
40.5%0

Taut mﬁlsignificanaa
foy Linear.

Laval of signlflicance
at (1076) af,
»01
» 01

Not Significant
| an
«03
.0
.01

01
01
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TABLE 1V

[ Co . . . . . ’.

TASK - SUMMER, VARIANCE, STANDARD DEVIATION AND MEAN

i o g? 2 | %
Total Strength Task 9.07 3.0) £1.49
rho = ,33 | Summe 19,50 4.16 24.46
Total Sensitivity Task 27.29 - 5.22 . 29,210
rho = .60 ~ Summer 47.07 C.86 34,92
Control Task 1.90 1.38 . 7.38
rho = 58 Summe 4.27 2,07 7.75
Conslstenoy Task 2,34 - 1.53 7.50
rho = ', 41 | Summey . 4,37 2.09 - 8,33
Organization  magk 3,78 1.94 6.63
rho » 40 | Summer .77 , 1.33 8,33
Feedback Tagk . 3,38 l.g4 7.50
rho = ,70 Summe 4,06 o 2.02 ' 7.29
Support : . Task  2.34 1,53 6.88
rho = ,66 o . o Sunmeyr 5,18 2.28 o §9uﬁ3
Langurge : Task 4450 1.70 6492
rho = .68 : ' Sunmer 4.30 4407 9,17
Attitude " pagk 2,61 1,62 7.63

‘tho = ,75 ' Bunmer 5,01 2.24 8.88




TASK = FALL, VARIANCE, STANDARD DEVIATION AND MEAN

Total Strangth
rho m 02

Total Senwitivity
rho = ,21

Control

rho = 13

Congistency
rho = ,21

Organization

rho = ,07

Feedback

rho = 2%

Support
rho » ,23

Language
rho = ,0]

‘Attitude

rho = ,12

TABLE V

Task
Fall

Tagk
Fall

Task
Fall

- Task
Pall

Tagk
Fall

Tagk
Fall

© Task

Fall

Task

Pall

Tagk
rall

11,44
22,33

30.63
26,72

1,72
3,67
2,72
5,12
3,15
2.36
3,42
7.87
2.76
3.14
2.81
2,56

2,88
494

Va'y

>t

21.81
23.90

-29.48

36.81

71.52
7.19

7.52

7.52

6.81
9,19

7.52
§.38

6.90
9.29

7.05
9.19

1.67
9.52
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 Total Btrangth
rho = « 25

rho = ,20

Control
rho v «, 36

Consiatency
rho » «, 16

Organization
rho o «,11

hogie. S d

- Feadback
1 | ‘rha w o, DY

sSupport ,
rho » w39

Langaage
rho w «, 20

‘Attitude
tho » 18 -

Total Sensltivity

TABLE VI

Task
Spring

Tagk
Sprineg

Tank
Spring

Tank

Spring

Pank
Spring

Toak
Spring

Taask

Spring

Toak.
Spring

TRk

Spring ;

“2

6,58
i3.58

23.76
9.63

1.63
“.10

2»63'

3.26

2.35
.50

Q.87
2,6€

L 2.58

»83

2413

1ed6
2e47

Ja40

TASK ~ BPRING, VARIANCE, STANDARD DEVIATION AND MUAN

2.56
3,69

4,88

3,10

1,28
1.45

“l.64

l.81

1.53
1.22

1,69
'10%3

1.61 -
29

146
.08

1.87

1,19

X

2L.45
R71.15

28.85%

33.95

7,45
8,00

7.45
%.00

6.60

“l0¢15

- 7035
.85

6.80 .
10.25 B

6.85 .
10,00

7450
9.85
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TABLE VIL

RATER RELIABILITY COEFFICIENTS BETWEEN TWO RATERS
FOR ELEVEN SUMMER CLASSROOM OREERVATIONS

Category L .-'cﬁmfficiant
Total Strength - | 37
Total Sensitivity ) .99
Control ‘ | ' , «96
Consistency : | 98
ODrganization ~ ‘. , «90
5 _ | Feaedback S ‘ 926
\ Support CL ' : .?&
Attitude - o .98 1

e -

% - Language . 96




TABLE VIII

RATER RELIABILITY COEFPICIENTS BETWEEN TWO RATERS
FOR ELEVEN PFALL OBSRERVATYONS

Category | - .. i Comfficient
Total Stremgth .72
Total Sensitivity | | +93
Control _ “ 45
Conaie.mn&y o “ .69
Organlzation . _ 87
Feedback I S .90

. Bupport - . | L 66

Attitudae . W79
Language - o I3
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TABLE IX

N |

A 1

RATER RELIABILITY COEFFICLENTS BETWEEN IWO RATERS
FOR ELEVEN SPRING OBSERVATIONS |

-

Cateqoxry | ; ‘.“ - o 69e££iaiant
Total Strength - .' | | '; «89
Total Sanéitivity _",' ' : | ’ W91
Control o | .43
CQnsistenay’ | ‘ +65
Orqanizatimn’ . ’ | | +99
Feedback . .85
Support . ‘ LT3
Attitude B ' ' .89
Language . - L - 462




