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ABSTRACT

Few ways have been developed for effectively
recording and analyzinrng values held by individuwals, groups, and
schools. The investigator sought to devise a rapid, valid, and
reliable way to record and classify values expressed by studen*s and
schools. She hoped to avecid wveaknesses inherent in the customary
paper and pencil tests with their limitations on pupils of low verhal
skills and the possibilities that some pupils may fake on
psychological tests and inventories. Thils research used compositions
produced in normal classroom situations and utilized trained
assistants to record and classify those values expressed. The values
recorded on the Rubric for Fxpressed Values (REV) showed substantial
correlation with values assessed on the Differential Values Inventory
(DVI) developed by Prince in 1957; vet indications were present that
the two instrumen+s did indeed assess values structure somewhat
differently. (Author)
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1+ Introduction
Tensfons in society continue batwesn two concernss (1) praserving the
values of the culture and (2) sccomodating chenges and technological advances

of the present and the future, These continufng tensions challengs the schools

EDO 38688

to resxsmine thefr basic philosophfes and objectives in order to define thefr
role in reflecting or shaping the values of society,

Society is concerned that schools hold values worthy of both the heritage
and the challenges of a free and dynsnic community, The schools and alt society
are concerned that the young consider and accept valuss worthy of youth fn this
free and dynemic community, With all the concern, thare have besn faw ways dee

wloped for effectively recording and analyzing values held by individuals,

groups, snd schoolse Resesrchers generally have depended upon papar and pencil

tests administered in group testing sttustions. Immediate questions which arfise

are (1) Can all the students read the long snd often complex tests? and (2) Do
students respond to a test or inventory labeled Valuss as they truly believe,

as they wish others to believe they beliave, or as they think others want them

| to belfeve? This study addresses itself to these concerns.

'\J; The statement of the problems The Study of Exprasscéw;:;hcs has cons{dered
?{) four problems in recording and snalyzing valuess

| (1) The davelopment and validation of 8 rubric for easfly recording ex-

LA pressed values

'Thi: study has been supported by a grant from the Drake Unfversity
Research Council,
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(2) The fdentification of values expressed by students from 4 fth

through twelfth grade classes in rural, suburban, and city schools

(3) The fdentification of values, impifcit or explicit, held by these
schools in thefr published Philosophy and Objectives, student handbooks,
schedules, curriculum handbooks, policy statements, or other related pube
l{cations

(k) The comparison of expressed or {mlied values of the students with
those of thefr schools,

The first two of the four preblems are befng reported and discussed in
thiatpaper. The last two will be reported and df scussad seporately,

A dafinitfons VALUES in this study are defined as those statements of

preference or {ntent which seem to guide or govern the behavior of the ine
dividual or the policies of an institution,
I1s A Review of tha Literature Related to This Study
| Numarous researchers, psychologists, philosophers, and educators have
studied values in recent years. The studies related to this irvest{gation
generally fall into one of several principal categoriess (1) component
factors of value structuress (2) messuremsnt of values in certain populations;
(3) factors lsading to value formation and devalopmants and (4) techniques
and designs for including value considerations in the ¢classroom.

A. Component Factors of Vslues Structures

Edward Sprénger (ses Allport, 1960) identified principal components in
his theoretical framework of the human value structures the Practical,
Mesthetic, Political, Religious, Social, and Theoretical., Spindler (1955

and 1963) noted a shift in the American culture from traditional to emergent

values, He {dentified as tradfticnal velues such attftudes toward elders,




family, work, individualism, and future time orfentation as have characterized

Puritan morality, Ho observed emerging attitudes toward moral relativism, social
concern, conformity, and present tims orfentatfon. In 1957, Getzels noted the
stabilfty et that time of sacred values and the transformation of secular values,
Thurstone (1959) developed a ratianglu for the measuremsnt of values, Childs
(1550) challenged the schools to sssume a moral tasks the education of a gener-
ation squipped to undertake the patterns for a new civilization, Further, he
observed that & school’s curriculum was the most accurate messure or “fndex to
the vaiuss of the particular humen group that founds the school." (1950, Pe?)
Carmichasl (1969) dfscussed certain conflicts and gaps in moral, social, political,
and wconomic vaiues., Beglarfan (1967) noted a crisfs in sesthetic values, Brameld
and others (1964), Brubacher (1944), Dahlke (1858), Herr (1965), Raths (1961)
and others have considerad the state of values {n Amarican culture.

B+ The Measuremsnt of Values in Certain Popul ations

Allport, Vernon and Lindzey (1931) developed a forced-choice scale, The
Study of Values, based upon the theoretical model of Spranger. This has been
the principel {nstrument for studying values in the past twenty years. The
ftems, how sr, are quite sophisticsted for many high school students and for
most students of junior high age or younger, The scale was revised {n 1951
and 1960, |

Utitizing The Study of Values, Allport and Kramer {1946) found that only
one fourth of all young peaple in thefr sample developed prafudices after the
ags of sixteen yoars, Most prejudices were developed between the ages of six
and sixteen, with the highest frequency betwseen the ages of twelve and sixteen,

Numerous studies have used The Study of Values in one of {ts forms, or similer

instruments, to examine adolescent trafts. The researchers include Battle

(1957), Barton {1962, nilley (1957), snd Gordon (1963).




P Prince (1957) developed a forced-choice instrument, The Differential

Valuss Inventory (DV1), based on Spindler's theorsticsl construct. The student

f using the VI md;gu@haaﬁu one of the 1isted altern-tive value statements to
complete sentences baginning "I ought to « + «'* A group of teachers, adminis
trators, and professors from the University of Chicago judged the original {tems

for content valfdity. Pilot astudies were conducted with students with known

values characteristics, After rafining, the questionnaire ylelded & test-retaest
relfabilifity of +.78., Prince reported additional evidence of content validity
based on factor analysis of responses of 1790 California students. The split
half reliabiifty (Kuder<Richardson formula) with 827 high school males yieldad
a reliabilfty cooffictent of +,951, Validation studies ylelded relatively
high negative correlations betwaen traditfonal and emergent subescales, ranging
from =346 to «,636,

Thompson and Carr (1966) completed a comprehensive study utilfzing the DVI

with approximately four thousand high school students and 371 different teachers

of these students. They examinad the stability of values over a four year period
as related to occupationel choices, personal prefepences, frisndship patterns,
toacharwttuqent communications, and certain socfospsychological factors. They
found significant stability of values during the four year period and observad
that most students apperently acquired their value patterns prior to their high
school years. The extensive study depsndad upon the validity and reliability of
the five puge paper and pencil group test with mature vocabulary (“opportunities
for advancement," '‘physical punishment,! “convictions about right and wrong. «
which influence my thinking,' "attain higher positions,”" etc,) These investi-

gators called for effective ways to assess values of younger students,

©
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Other researchers who have used the Spindler theory as their base are
Anderson (1961), Bidwall and othars (1963), and Lehman (1962)s Goodman (1959)
studied values of four yesr olds: the good, the bad, the interpsrsonal rights,
Hortshorne snd May (1928) actempted to measure children's belfefs throuch
encounters with contrived incidents, Swartz (19623 studied valus variations In
fourth and sevanth grade ¢ udents. XItnger and Veroff (1964) observed that
value ordering persists scross cultures. Warnath and Fordyce (1961), Mess (1960),
Nolan (1963), Parkins (1964), Perrone (1967), Shorr (1953), Super (1965),
Santostefano (1962), and Weintraub (in Raths and others 1966) utilized and dee
veloped yeé other instruments in attespts to measure values, Most of these
formal mmasuring devices have been paper and penci] tests presenting to students
opportunities to evaulaste the effects of alternative value chofces, Students
must rely upon thefr verbal skills to interpret the author's vocabulery end
intent.

Ce Factors Leading to Values Formation

Duncen (1963) discussed the role of the school in the development and
suitenance of values in a democratic society and cited dangers to the nurturing
of values. Brown and others (1947) noted the decline in the family's influence
in values formation hetween the ages of ten and sixteen and the {ncresse of
outsfde forcesy similar findings were reported by Mathie (1966) and Remmers (1560),

Getzels (1958) noted the fmpact of both schocl and society on the values
of youth, Florunculxiuckhohn (1953) reported upon dominent American values of
achievement motivation, Havighurst end others (1946) observed the tnflusnce
on children's valuas of adults in prestige positionss teachers, clergy, youth

leaders, Jacob (1957) documented changirqg values in collage youth, Jonas (1960)




studied the relstfonship of certain behaviors of children to their values as
determined by their respontes to brief “‘encounter’ conversations with their
teachers.

D, Techniquas and Designs for Including Value Considerations in

the Classroom

Raths (1957, 1960, 1963, 1964) cited value clarifying procedures in a
discussion of curriculum and of tesching. Raths, Simon, snd Harmin (1966)
developed a series of teaching designs for eliciting discussion and consider-
stion of values at several sge levels in numerous disciplines, Simon and
Harmin (1968, 1969) refined cortain additional techniques utilizing tha
Humanities and other subfect matter for promoting value comm tment,

Buathe (1968) cfted components of a “walus curriculum® and suggested
criterfa for evaluating the curriculum, Kratiwohl and athurp (196i4) outlined
A taxonomy of asducational objactives for {nstruction in the affactive domain.
Levine (1966) delineatad behaviors in values and discussed the achool's role
in program development to achfieve these valuss; similar report was made by
Paschal (1968). Loban, Ryan, and Squira (1969) designed their text to help
teachers lead students to confront, axamine, evaluate, and act upon values.
Rosenthal and Jacobsen (1968) noted the effacts of teschers! expectations for
pupi1 behavior upon actual schisvement, The ressarchers found that when
teachers revealed thefr aexpectations for pupil behavior, those expsctations
became rather accuraste predictions for outcomes.

fach of these studies snd discussions has added somsthing to the increasing
body of knowledge concerning values and values formation. Yet thers has ape

peared no clear way to record and assess values sxpressed by students in




non=testing situstions; nor has there been a msthod for pecording snd assessing
values sxpressed by the schools themselves, This study was inftiated to axe

plore rapid and reliable alternative ways for assessing values.

111, Methodology

A, Teachars and Pupils

The fnvestigator utilized in the study student teschers, teachers, prin-
cipals, curriculum coordinators, and through them, students,

The student teachers under the researcher's direction, their supervising
teachers, principals and/or curriculum coordinators, and other volunteer
teachers agraed to psrticipate in the preliminary phase of this study on the
developmant and validatfon of a rubric For recording values, Tha students
in the study were from the classrooms of the student teachers and :zacters who
representod grade levels of five through twelve fn rural, suburban, and city
schools, In this preliminary phase of the study, there was an atiempt to
tecure representative groups of teachers and pupils,

Be The Schools

Schools represented were rural (Iowa and Ohfo); suburban (Xowa and Ohfo))
small town (Nebraska); and metropolitan (lowa, Nevada, Indfanz). Each school,
through the principal or teacher, submitted o philosophy and objectives (if
such ware published), along with student and faculty handbooks, scheddlas, or
other such pubiications. These represented the school's '‘expressed values,"

Ce Procedure

In the preiiminary phase of the study sach of the teachers preparsd e unit
or seriea of lassons basead upon utopian titerature or ideas, or other opan-endad

value orfented topic. Time for these studfes varied from two days to three weeks.
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Within the Tesson or unit, pupfls in the classes were asked to write a come
position in cless, Assfgnments for student wr/ting were varied, A few
examples follusw
Fifth grade class “Discuss five wishes you would make for
| the new Prasident of tha Unfted States.”
$4xth grade class "Chovse your Feverits colsr and describe how
it makes you feel or what 1t makes you
think of,"

Seventh grade class After a discussion of The Sword fn the

Stone, “Describe your notfon of o perfect
world,"
The study of utopizn or satieutonfan novels provided the base for the com-
positions at all the other grade levels, Eighth grade groups responded to

rescing A Comnecticut Yankee or Lost Horizons and ninth grade groups, to

Mimal Farm or Lord of the Flies. Tanth grade classes read and responded to

utoplan and antf{-utopian novels and stories; and eleventh grade groups, after
studying the Faederalist Papars outlined thelr notlon of the American draeam,
Students fn the twélfthgrade group had read Morat's Utopia snd one contemporary
utop! an work before writing their notions of utopia,

Each of the assignments was open ended and revealed the student's values,
Thess were considered the student®s “expressed values.,' All the teschers
treated the composition as part of their nermal class procedi~e with no suggestion
of a tasting situation, The values expressed in the compositions were recorded

onn the Rubric, discuised below,




Ds The Instrument

The Rubric for txpressed Values (REV), developsd by the researchar,
was based on the theoretical fremmwork of Spindlsr, Thirty~five of the
56 categories in REV may be used to record values expressed by ths students
or the schools} eleven categories may be used for summary charscteristics.
Ten additional categorier may be used to record data shout the student; the
school, and the community, The values and summary characteristics correspond
to the Traditional-Emergent categories of Spindler, Statements expressed by
students or schools sre recorded by tally merks in the appropriate section of
the rubric. (Appendix 1)

Validity: The 74 sevanth grade studsnts from a school which draws from
nei ghborhoods of both affiuence and povarty perticipated in the validation
stuay, The students took the Differential Values lnventory (Prince, 1957)

and & few days laier submitted fneclass compositions (sftar s discussfon of
the fivh The Lord of the Flies) detailing how they would organfze and govern
an {sland giver to them and approximetely two hundred other people, The values
expressed by ecach student were recorded on REVe The tsacher made no refercence
to the rclationship between the compovitfons and the DVI which he called an
idsa inventory. The validity coefficient fndicates & substantial posftive
correlation between results on the two measures, both in the principal cate-
gorias and in the corrasponding subscales, These are detafled below,

Reliabil{ty: Interacorer relisbility was astablished batwsen the re-

gearcher and her two aisistents, with a reliability coefficlent of +,92, Each
of the compositions was scorad by two psoples The high reliability {ndicates

this procedure will be unnecessary in future studies,
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Es Lirdtations

Tﬁo tnvestigator acknowledges the liuﬁtations of this preliminary study,
Several factors which might have jwopardized the validity of the study followp
Testings (1) A student may express only those values in his writing which he
feels will alfcit the kind of response he wishas to receive from the teascherg
houuvur, this tendency is not so likely as in formal testing situations. (2) An
open=ended composition-«sven one as conducive to elfciting values as the utopl an
composftfonmwugivua only # sampiing of the values a student ni ght express,
(3) Pupils with Jow verbal competencies have difficulty in expressing many ideas

or values in writing fn a given class houf~

Selection: Within the confines of rmasaﬁablnncsu for this prelininary study,
classes were fdentified fn the Midwest. Whether or not these arc representative
of other groups was not a concern in this study.

Instrumentaticns The categorifes of the DV! represent traditional snd emergent

values of the Fifties, Now categories may need to be fncluded in the instrument,

Several otler factors, howaver,.shnuld support the validity of the study.
History: All of the compositions from all of the schools were emlicﬁtcd from
students within a period of two months. |

Meturation: Ai%hough the adminfstration of the DVI snd the writing of the

compositions ¢n the validating group wers separated by five school days, there
were no unusual events nor indications that major changes tn the pupils’ valuas
had eccurred,

Resctive effects of testina: These effects were not {n evidence because each

teacher handled the class compositions as & routine writing assignment.




IV, Results and Discussion

1

A, Validation of the Rubric for Expressed Values (REV)

Responses from 74 students in the seventh grsde classes in a suburban

school on the Dffferential Vclues Inventory and the data from thefr come

positions es recorded on REV were subjected to snalysis., Coefficients of

correlation between DV1 and REV were calculated for coiresponding subscales

and major scales and are reported below in Table 1,

Table 1o Correlation betwsen Corresponding Scales of

VI _and REV with the Selected Seventh Grade Classes (n=7h)

W

Scales Corralation Coafficient

Puritan Morality

Work Success
Individualistic Concern
Future Time Orientation

Total TRADITIONAL values

o 52 5%k
H25%%
o 3295k
o 3 2Lyvese

o 67 1 totrie

Moral Relativism
Sociability

Concern for Others
Conformity

Present Time Orientation

Total EMERGENT values

‘00‘6

323%

"9022

<086
U1 0%

o 5Pl

*significent ot the .05 lavel
wegfgnificant at the .01 level
wvigignt ficant at the ,001 level




Substantial positive correlations sppeared for both major cate-
gories, Traditiona) (,671) and Emergent (,584). Subscales in the Tra~
ditional values of REV showed positive correlations with comparable subw
scales on OVI. Subscales of the Emergent valuss, however, showed 1{ttle
cerrelation except in Sociebility and Present Time Orfentation. The
correlation coefficients indicate that there are similarities between

~ the responises students meke on the two {nstrumentss but they also fne

dicute thai tﬁarw are diffarences in the way the two scales picture

students' value systems, Even though substantial correlations exist, one
may still note that the structure or hierarchy of values {s described in
a different manner on the two instruments.

in responding to items on the DVI, the student must make chofces

between values appesring on the fnstrumsnte-values he is pronpted to cone

sider, In fres composition, however, he may reveal what he believes without

the stimulus of & prompt. He has more possibilities for expressing his own

fdeas in the flexible format of open-ended composition,

The nature of the dffferent responses is detailed in Teble 2.
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Table 2, Percentages of Total Numbers of Responses Falling
into Each Category on DVI and REV

o % % | % %
Traditional oI REV Emargent pvi REY
Pur. Mor, Hale 1 16 Moral Rel, Male 18 b

Famale 13 21 Famela 11 1
Total 13 18 Total n 7

Work Success Male 4 16 Soc{ability Msle -1 12
' Female 10 4 Female 13 12
Total 12 15 Total 12 12
Individuality Male 6 15 Conformity Maie 3 2
Female 5 16 Female N 3
Total 7 16 Total L 3
Conc, for Others Male 3 2

Famale 3 3

Total b 2

Fut, Time Male 17 3 Present Time Male b 30
Female 15 3 Female 24 15
Total 16 3 Total 21 21

Tot. TRAD, #ale st 51 Tot. EMER, Male b 50
" Female Ls 5l Female 55 iy
Total 48 52 Tot al 52 L8




!
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Although the totsl group percentages on DVI and REV show reversal
patterns (48% Traditional DVI, 52% Traditfonal REV), these differences are
not statistically s nificant,

Several categories on the two fnstruments reveal quite simflar percent=
ages of xtudent responsess e.gey Work Success, Sociability, Conformity, and
Prasent Tims Orientation, Marked differences appzared, however, in the cate=
gorfes of Individualistic Concern, Future Time Orientation, and the Male
snd Femals scores on Present Time Orientation,

The reader may note othar differences betwaen the responses of the males
and females recorded on these measures. These differences suggest areas for

further study with larger numbers of students,

Be Students in the Representative Groups, Grades 5 through 12

le Summary Values Expressed and Recordeds A total of 347 students

from rural, suburban, small town and urban areas ranging from grades five
through twelve submitted essays through their teachers., The values ax~
pressad 1n the open<ended compositions were recordad on REV. The mean
numbers of values stated in each principal category by meles, females, and
total group are recorded fn Table 3. The table also records the numbers in

each group, the stendard deviations and the ranges in each group and subgroup,




Table 3,

Sumary Characteristics of Groups

Derived from
Humber of Valuss Expresssaed

TRADITIONAL EMER GENT

_grade n{s.7) Hean Se0y __ Range Mean 5.0, Range
5 rural A& 14 1,00 111 3 1.86 1,51 Iy
Ia. F 13 o384 51 H 2.08 .95 3

T 27 70 91 3 1,96  1.25 b

6 urban M 7 2,71 2,14 5 2.57 1427 b
Iﬂdp F i‘ 3-30 3037 10 2«36 1013‘3 l"

T 18 3.05 2,86 10 2.4 1,33 iy

7 suburb M 47 2,91 2-"9 8 2&89 2437 n
Ohio I ¥ 4 J48 2,73 11 2¢70%  Za5} 2

T 7% 3.12 2,55 11 2,86 2,40 1"

las F 29 ‘MQQ 3002 ‘5 5«03 3\'77 '5

T 59 3.58 2,60 15 ho28 3,20 15

8 town M 19 2.61 2,09 8 1,57 1412 [
Neb, F 25 310“ 1.86 é 1.28 1.2 5

T by 2.86 1 g 11 1,09 5

9rural M 33 3,03 2,87 1 2,83 2422 8
Ia F 23 3.87 2,56 10 300 2,39 12

T &6 338 2,71 1 2,79 2,28 12

10sb, M 20 405 1490 8 3.15  1.63 6
la, F 15 ‘”'3 2,50 0 “087 2,20 8

T 35 be09 2,30 9 3.8¢ 2,05 9

1% rursl H 6 5617 be62 13 5.83 2,79 7
l1as F 9 8-:0(’ thgf "‘ 60” ‘b36 5

T 15 6.87 L,87 15 6,00 1,96 7

12uwb, M 9 Le00 3,71 § 356 2,30 7
Nev, F 1§ 6;“5 3093 13 3:27 2»‘5 7

T 20 Be35 3,96 15 3..0 2,16 8

2; Some Observationsi

(a) The seventh grade groups in the two states responded df fferently,

with the relatively few girls in the suburban group expressing enough,
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traditional values to weigh the total group into that category. The wban
seventh graders expressed more emergent vajues than tradit|-nal values.

(b) The youngest pupils (5th graders) from a rural school expressed,
slmost uniformly, emergent vajues,

{c) The only other groups expressing predominantly omergent values
were the tenth grade suburban Iowa girls snd the eieventh grade rural Iowa
boys.

(d) The twalfth grade urban Nevada students«ewhom the ressarcher and
her assistants felt might have expressed the most emergent values-=sctually
expressed sirong tradftional views,

(e) Ho definite pattearn emerged in these groups which would give credence
to truisms mbout rural conservatism and urban or suburban 1iberalism in value
structures,

(f) Eleventh and twelfth grade students expressed the greatest number of
values in class compositions, with the fifth grade pupils expressing the
fewest. Tha greatest homoganeity in numbers of values expressad appesred at
the fifth, sixth, end afghth grades, These results could be associated with
the nature of the assignments given and of the age of the pupils.

Thase dats are presented primarily to note that the REV can accomodate
values expressed by puplils of several age groups., These patterns of rese
ponses ware characteristic of these groups at @ particular time. The data
should not ke construed as descriptive of other similar groups.

3+ Computence, Creativity, Sex, and Grade Point Averages and Values

Expressseds The investigagor wondersd whether or not there were significant

correlations between values expressad and varfables such as compatency In
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writing and creativity in expressing fdess in writing, or grade point averages,

Factors of competency in writing and creativity in axpressing fdeas were judged
on fivespoint scales by the scorars. after study, discussion, and practice in
meking these judgments,

The variables of compatency, crestivity, sax, and grade point averages
wars recorded for the pilot group {(seventh grade suburban) and were correlated
with the values sxpressed, These sppear in Table 4,

" Table 4, Correlation betwesn Four Varfables and Values
Expressed by Seventh Grade Suburban Classes (n = 74)

ke . I

.

Traditional valuss  Emergent Valuss

Competency tn writing ~o 0143 -.052

Croativity in expression «260 =178
Snx *;'78 103
Grade point average +87 s 067

There appessrad to be little rejationship betwsen the values expressed by
this group of students and factors of competency in writing, creativity in
expression, sex, or grade point averages,

IVe Summary and Conclusions

The investigator sought to devise a rapid, valid, and reliable way to
record and classify values held b, puptis and schools. She hopsd to avoid
weaknessas {nherent in the customary paper and pencil tests with their
1imitations on pupﬁi& of low verbal skills and the possibilities for some
pupils to fake on psychological tests and inventories.

This ressarch used compositions produced in normal classroom sftuations

end utilized trained assistants to record and classify those values expressed,

r
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These vajues from free compositions recorded on the Rubric for Expressed
Values showed substantial correlstion with values assessed on the Differontial

Ksluas Inventory, yet fndicstions were present that the two instruments did

fndeed assess value structures somewhet differently.

There were no significent correlations found between values expressed
and other variables such as competency fn writing, creativity of expression,
s3x, or grade point average.

Further research and study are needed in several areas: (1) The rubric
itsel i needs to have incorporated within 1t additional values categories to
correspond to new social behaviors observed in society snd to siiminate
pressnt smbiguities. (2) A study based on taped interviewe and compared with
responses on fraee composftion snd WI would further validate the rubric,

(3) Normative studiaes utilizing meny more students and schools from diverse
kinds of communities and even nations could be conducted. (4) Longitudinal
studies should be condicted to determine (a) at what ages studentd’ values
are least constant; and (b) st what ages their values are most stable,

(5) Studies utilizing REV with oral snd/or nonverbal expressions of younhgar
or lesa articulate students would give a broader understanding of values
hald by these children, These could be accomplished through the use of a
videotape recorder., (6) Improved methods of assessing a school'a values
nead te Le devised in order that a schocl's values may be compared with those
of the studentss It would be helpful to educators {n designing appropriate
curriculum materials to know whether or not the school's and community's
values were reflectad in the values of the studsnts at the several grade

levels. (7) If methods of assessing a commnity's values could be developed,
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studies relaiing students' values to those of the school, the teacher, the

community, and the home could bs conducted,
The deta from this study and from those proposed have and mu, continue
to have implications for educators, parents, and sl 1 those concerned with

the valuss of youth and of thair schocls,.
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School

Teacher

Age of pupil
Fatharts occupation
Compstent expression (Ok)

WO W M W R R P SN W B B G e M e e e W

PURITAN MORALITY
practices/strives for theift, (or)
practicelity |
admires/respects elders, family
expresses patriotism
respects/strivaes for self restraint
professas faith in God
subscribes to rigid code of behavior/
feels guilt in deviating from above
WORK SUCCESS_
respacts hard work (physical/mental)
believes hard work brings success,
victory
spurns resting on past glory
INDIVIDUALISTIC CONCERN
betfaves in individual & worth of
self as fndividual
bel{eves in individual's rights/free.
doms & symbols of these
beliaves individual more important than
group |
promotes original{ty/sanctions
egocentricity
enjoys solutude/nature/individual
pursuits & activities
pursues aasthetic sctivities
FUTURE TIME ORIENTATION
believes future mst {mportent
consideration
postpones present needs for
future

.

Appendix I
RUBRIC FOR EXPRESSED VALUES (REV)

Pupll ,

Grada in school

GPA |

Mother's occupation
Creative expression (O«4)

@ ge s N e W N Bk W B M WY W A A A Wk e e

MORAL RELATIVISM
rejects absolutes ]
exprasses belief in no God
believas in situatfon ethics_
sanctions expediency-«even to disre-
gard for rights of others
SOCIABILETY
valuss other pacple/all kind:
I1kes baing with other people
beliaves success dependent upon
whom one knows
suspeccs loners/solitary activities

CONSIDERATION FOR OTHERS
sensitive to others and their feelings

works for walfare of others ,
demonstrates concern for others

W N AR W A Ve AW G W M W W W e e e W e

GROUP CONFORMITY

tolerates divergsnt points of view {f
group harmony not violated

scorns sgocentricity/sanctions
"new eccentricity'

disdains opinfons of those outside
group

PRESENT TIME ORIENTATION

fears death

content with present
gratifies selfish whims

indulges self headonistically

ieanie:

TRADITYONAL VALUES

EMERGENT VALUES

“Adapted from values in theoretical construct of Spﬁladi¢V'
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