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COUNTY SUPERINTENDENT OF SCHOOLS
Washington County
T4 West Beau Stroct
Washington, Pennsylvania

INTRODUCTIOWN

The purpose of this guidec is to sorve as an aild to teachers

of regular primary grade classes, elementary special classes for

educable and trainable retarded, physically handicapped, visually

handicapped, otc,

The guide is a compilation of subjects discussed and

activitios used by a scleeted group of teachers and psychologists

who met for in-service meetings during tho spring of 1968. The

group reviewed existing programs for children with loarning disabil-

ities, Oince this guide was designed as an aid to all elementary

teachers, cmphasis was placed on activities for children who presont

symptoms of visual perception probloms and lack of visual-motor skills.

The staff of the lashington County Board of Education,

Special Services Department, wish to cxtend their thanks to the

professional persennel who contributed to the moctings and the

guide under the direction of Mrs. larie X. Bahn, Supervisor of

Spoeianl Classes,

Participants involved:

Mr. James ilcCabe
Mr. Robert Coyle
Mrse Clara Deems
IMre. Eldridge Navrat
Irs. Dorothy Davis

Irse Betty Higginbotham

Miss Rebecca Marriner

Psychologist
Psychologist
Teacher - Sight
Conservation
Teacher - Sight
Conservation
Tcacher - Sight
Conscrvation
Teacher ~
Fhysically
Handicapped
Supervisor
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BACKGOUND INFORMATION

Let us look at school age children as being divided
into several different groups with onc group consisting of those
children for whom the school curriculum has been devised and aimed
toward. These children grasp the materials and concepts which have
been presented to them by teachers and by other educational means
with little difficulty. These children lcarn the various concepts
educators expect of average and above average children,

Another group of children we sec in the schools today,
are those children who are in special education programs. They
roquirc spccial program, curriculum and tcaching techniques designed
for the deaf and hard of hcaring, blind and visually handicappced,
the montelly rctarded, cmotionally disturbcd, ctce

We then have another group of children who may have average
or above average intclligence but do not fit into the above mentioned
groups of children. This group of children arce referred to as
children with "learning disabilities." Many of these children have
struggled along with the first large group of children but have not
achieved according to the level cxpedtcd of theme Their tecachers
may have given them extra help, they may have rcceived additional
work from rcmedial teachors, or have therapy from specech correcction-
ists, hearing therapists, vision conscrvationists, etc. In spite
of all the cxtras thesc children have rcceived, it has often been
found that they have an academic delay rcgardless of the amount of
remedial help they rcceivede.

Whether these children are in regular classes or in

special education classes, they prescnt a challenge to the teacher.
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Planning activitics that will be intcrosting and helpful to such a

child in your room has becn the concern of many teachers.

In this manual we arc attempting to compilc information
which will shced somc light on the area of learning disabilities
with emphasis placed on visual porception as it poertains to visual

slkills and visual-motor skills,




IDENTIPYING CIITIREN WITH LEARNING DISABILITIRS
IN FRIMARY GRADE CLASSROONMS

As has been pointed out in this guidc, the term "learning®
disabilities" cncompasscs a wido varicty of disabilities. It refers
to thosc behavioral characteristics that interferc with children and
adults acquiring and using knowlcdge respectively. At times the dis-
abilitics may be singvlar but arc often more than one,

Teachers and other cducational personnsl should study the
behavior patterns of children who arc suspccted to have some learning
disability. A child may bc over active and unicontrollable, or overly
quiet and withdrawn. Hc may be a day drcamer, or casily distracted
by his surroundings. Hec may lack coordination in both gross and finec
motor skills. A number of children have visual perception probléms,
or impaired auditory perception.

The following is a 1list of clucs which will help the class-
room tcacher in identifying children with these disabilitics. Caution
should be used in using this 1ist of clucs to determine the possibility
of a child having a learning disability. The prescnce of one or
several of these clucs may only indicate that the child has a woakness
in this area. Thesc clues which were revised from a list teken from
Schiefelbusch and Haring are especially heclpful in identifying

children with impairment of visual-motor skills.

SYMPTOMS OF LEARNING DISABILITIES WHICH ARE
DISPTAYED BY SOME CHILDREN IN PRIVARY GRADE CLA SSROOIMS

1. Tnability to listen and to follow directions,
2. Difficulty coloring
ae Within the lincs

b. Picturc as a whole or unrclated - for example patchwork
coloring

-5~




Difficulty cutting

a8+ Following the lines

b. Holding scissors

Puzzles - inability to put together
a., Simple puzzles

be Difficult puzzles

Painting

e He may not enjoy it

be. Difficulty handling mechanics of painting
Difficulty sorting

a. Blocks by color

be Blocks by shape

ce Blocks by size

de Objocts according to categorics
e Picturcs according to categoriecs
Molding clay

a. Cannot mold clay

be 1lolds clay crudely

Difficulty matching

a., Pictures

b. Letters

Co. Words

Difficulty reprogﬁcing block designs
Difficulty making associations

a. latching objeccts which belong together
b. Matching pictures which beclong together

Exe. - bat & ball, apple & tree, baby & rattle

-6~




1l

12,

17,

1d.

19
20.

2.

Difficultios with drawing

a. Check comple\snoss of figure

be Chock proportions - parts of body to wholo

ce Chock location {accuracy of parts)

Attontion span (Chock timec as Dr. Cruickshank suggested.)
a. When listoning to storics or music

b. Then participating in group activitios

ce Uhon playing alone

I

m

ho hyperactive? To what extent?

Is he withdrawm? To what extent?

Is he distractable? To what extont?

Does he perseverate?

a. Docs he do or say something ovcr and over?

b. Doos he have difficulty transferring from one activity
to anothcr?

Languagoe
a. Does ho use one word, phrascs, or sentoncos?

b. Does he usc appropriate grammar or "me will do it"
kind of talking?

Ce Doos he have articulation difficultios?
d. Does he have difficultics in word findings?
How well does he use finer or smaller muscles?

a. Does he display Jjorkiness of hands?

be Does he display jorkinocss of tonguc and mouth when
talking or eating?

Difficulty with right-left oriontation
Thich is his preferred hand? (if he has one)
Is he avkward or clumsy?

Does he mingle with his pecrs or is he a loner?

e




WHAT IS A PERCEPTUAL HAWDICAP?

A poerceptual handicap is a disturbance which causes a

person to porcelre in ways ho is not cxpected to percoive. Thore

may be distortlons of what he secs, hoars, touchos, tastes, or smells.
In other words, he is not perceiving in the wvay that most people do.
And so visual percoption handicaps are dlsturbances that cause a
person to see things and visualizo things in & wtey that is difforont.
He lacks the ability to recognize and discriminate things ho sces or
to intorpret uwhat he sees by association with past experiencos.

Some things the teacher will look for in younger childron
who may be experiencing perception problems in the area of vision ares
l. Revorsals - some reversal tendencies do occur with young
children but boecome less pronounced as a child maturece.

If they continue to a great degree, it may be a clue to
such a problem.

2. Dissociation - may not be able to seec the unity of component
parts. Tor example, hc may not seoc that parts of letters
fit togethor. |- :;Ux

3+ Rotation - in this instance, the child may see things side-
ways or at somo other angle other than it should be.

A [T may look Q

Lo Difficulties with foreground-background relationship -
For oxample, childron may have a great deal of confusion
in their ability to focus or perceive a stable foreground-
background relationship (i/ay not be able to differentiate
objects in back or front of picture.)
Visval perception activities which will be included in
this guide will deal mainly with eye movement activities, form per-
ception activities, visual memory, visual comparison activities, and

eye-hand coordination achtivities, as well as other visual motor skills,
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INABILITY IIT VISUAL PERCEPTION

Suggested Aotivitiecs

Puzzles (carefully selected)

Peg board and marble board designs

Reproducing pattern from a given copy

Reproducing pattern from memory

Discrimination in likenesses and differences

Noting missing parts

Designs with parquetry blocks

Identification of the whole when only a part is seen.
Discrimination in size

Identification of shapes within the environment
Discrimination in shapes

Match shapes to outline of the shape
Foreground-background stabilimation (pattern on pattern)

Stablilization of form regardless of its setting with variations in
size, color position

Revisualization (reproduce from memory)

Learning Disorders, Jerome Helluuth, Wditor
Seattle Seguin Publications 1965




INABILITY IN PERCEPTION INVOLVING MOTOR ACTIVITIES

Suggested Activities

Awarepness of one's self in space.

Awareness of one's self in relation tn other objechto within bLho
environment,

Tracing.

Msking a line between two parallel lines.
Finding direction in a maze.

Following dot and line patterns.
Reproducing Pattern.

Cutting with scissors.

Coloring with heavy outlines (structure)
Coloring with faint outlines.

Dot to dot pictures by connecting numberd dots.
Walking, running, skipping, Jjuwmping.
Building block towers (requires steadiness)
Manipulation of puzzle pieces, pegs, blocks.
Use of vertical chalkboard.

Rhythms.

Structure the playground activity until ready for games requiring
large areas.

Learning Disorders, Jerome Hellmuth, Fditox
Seattle Seguin Publicatiouns 1965




BODY CONCEPT ACTIVITIES

Children, and adults alike, need a point of reference around
which all‘impressions are organlzed. Things around us are referred
to our body, and their position in space iz in reference to the individuval's
body.

' Body concept should be learned through learning the name of.

the body parts, how they move, and what their functions are, as well #s
their relatlonship to objects in space around ib,

After children learn the names of body parts and can point to
‘them when specified, they should then be provided with activities
requiringithe movement of a part or parts of the body according to
directions which can be given by sigh®%, voice, or touch.

Activities forldeveloping body concepts and vnderstandings

]

can be found in Kephart's text The Slow TLearmer o the Classroom.

Records which are listed in the materlals section of this
guide are excellent for developing body images and concepts.
Following are examples of mimeographed papers which are helpful

when teaching body concepts and hody awareness. Have the children draw

the missing parts on each paper.




DEVELOPING VISUAL-MOTOR INTEGRATION
THROUGH BODY CONCEFT PUZZLES

The development of intogration of visual-motor skills
ls nouessary in tasks roquiring coordination of eyes, hands, and
other muscles. After the child is aware of his body parts and their
functions, the teacher can make puzzlos oithor with magazine picturaes
or toacher-drawn pictures, First cut thom out, thon mount them on
cardboard and cut thém a8 indlcated by dotted lines so that each is
divided by body parts. 8" x 10" is a good size to usc.

Start with wholo human figures, then use just heads for
face and head parts.,

After child has mastered putting these puzzles together,

use pictures of animals,

See examnples on the following two pages.










CUTTING, PASTING, AND SCRTING
Visual attentiveness, visual diserimination, eye-hand
coordination, and organization are developed through activities such as
cutting, pasting, and sorting.
The following are examples of pre-prepared worksheets made

by the teacher, She should first make cak tag patterns or templates for

<::>'s 's A{:5's 's [] 'g 4779?; and <<:> 'S,

Then draw designs on heavy drawing paper, and give child another colorwed

paper. Have him find the shapes on the templates'to correspond with

designs on the drawing paper. Ghlld can then trace the design with the

template, cut it oult and paste it in the corresponding outline on the
drawing paper.

Caution should be taken to begin with only one or two large
shapes, then progress to more shapes and smaller shapes, and then using
shapes to make pictures of objects. Use of varied colors can be used

still later,

O
O
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tfter the child masters these, numerous designs can be

used for copying. Put each dGesign on a separate 3" x 5" card with

a felt tip marker and have child copy the design. Some suggestions are

as follows: (Remember always start with simpler designs and move to

harder ones as child masters the easier ones.)

- 16 -
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LAetivivicg Do “opbias

Sumimarized from ifothods in Speceial Fducation by Norris Haring
and Richard Schicfclbusch.

Sorting is a good beginning activity to devclop visual perception.
In the following suggostions always start with the simplest activity
and gradnally incrcase the difficulty.

l. Sorting blocks by colors

&« Usc 2 rocd blocks, 2 blue blocks, 1 red shcct of paper,
and 1 bluc shcot of paper.

b, Have child put the red blocks on the red paper, ctc. ‘

ce Add other colors and more blocks aftor child masters
sorting thc two colors.

2o Sorting bcads by shapes {

a2« Usc 2 round beads of onc color and 2 square beads of
another color,

be. Put the beads of the same shape together, thon add morc
round and more squarc beads. Keep shapcs and colors
the same. Increasc the nunbor of shapes slowly and keep
colors the samee Vhon child masters this, usc various
colors of cach shape.

3¢ Sorting pencils ‘
ae By color
b. By longth ‘

ko Sorting balls by sizes
a. largc - small
be Thon add in-beotween sizcs
5. Sorting paper squares by color and sizcs.

6. Sorting paper shapes according to form -

T« Usc same color for matching shapes; for cxample, make all _
circles red; all squarcs grecn, ctc, |

Later usc various colors for cach shape; for cxample, somc ,
circles green, somec rcd and some black, ctc. I




84

9
10.

1l.
12.

13,

Sorting of objeocts - 2 pancils - 2 erasors that look aliko.

Add othor likc objocts (up to 6 or 8 difforont kinds of
ObjOCtSo)

Sorting picturcs - samo as aboveo,

Scrting lottors on 2 x 2 tag board,

a. At first uso color cuoss for oxample red a's, bluc b's otc.
be Start with letteors of different configurations (m - t)

Ce Incrcasc numbor of 1ot£ors t0 bo sorted as child masters
the skill,

Sorting numbers - samc tochniquo as sorting lottors.
Sorting words - same tochniquo as sorting lottors.
Add likoncssos and difforoences

a., Start with 3 objocts (3 toy cars of which 2 arc idcntical
and have child put the 2 that arc alike together.)

be Other cxamploes:
3 pencils - 2 large - 1 short
3 blocks -~ 2 big - 1 small

c. As child masters skill, incroasc the activity to L objects
vith 3 of them being identical, ctc.




1.

2.

3.

OTHER ACTIVITIES FOR DEVELOPING VISUAL

DISCRIMINATION AND VISUAL ATTENTIVENESS

Domino symbol games can be dovisud to be used for developing
visual attentiveness and visval disorimination. The game is
similar to dominoces. Colored symbol: are used instead of dots
and are mounted or drawn eﬁ heavy tug board. The children are

to match the symbols.

‘Be sure to start with simple sets consisting of blue stars, red

elrcles, purple squares, green triangles, orange crescent, and

yellow diamonds.

Example: [;(:> 4123 I (;zJ

The same technlque can be vsed to emphasize differences in
symbols and can be made more difficult by using more complex
symbols and designs, and by using more symbols per domino:

ggooc B 2% g [P [ <

Classifying plebures provides numerous activities. Collect many

pletures of foods, furniture, clothes, vehicles, toys, tools, etc.

Have children group them according te use. Begin a child with

only two groupings and then add more as he becomes more proficient.

You may add other groups of pictures such as animals or objects

'to be clagsified according to size.

Puzzles can be wade by mounting two duplicate pictures on heavy

tag board. Cut one into pieces for children to reconstruct. Have




the puszles with simple piotures, and rangs from two or three

;mele pleces to many oomplex pieces for the children to arrenge.
S. Parts of plotures oan bs out off and have the children find

the miseing part which has been placed wlth pletures of other

parts.

For example, ocut the leg off of a cat, the tall off of a horse,

and the wheels off of a wagon. Have children find the missing

parts and put them with the correct picture. See below:

6. Sandpaper letters are helpful in using the kinesthetlc approach
teaching letter likenesses and differences. Tor example: - cub
a "d" and a "b? from sandpaper. Have the child ‘trace the letters,
one at a time, with his finger. He repeats the name of the
| letter as he traces. Reproduce the letbter in the air with
large arm motion. Have child then reproduce on the chalkboard.,
then on paper, Continue with other letters that the child
" confuses.
7. Write letters in modeling clay with sharp ppinted object. Have

child trace with his finger until the form of the letter is

established.




DEVELOPING VISUAIL MEMORY

Visual Mewory must be developed before a child can readily

achieve success in reading and other abstrach taaka; This can be

developed through desoribing through memory, drawing from memory,

pointing, and recalling names of objects seen,

Lo

2,

Show child a ploture (very simple one at first). Then take
picture away and have him tell you what he saw. If he does

not mentlon the detalls of the ploture, show it égain, and give
him a specific detall to look for such as whether there is one
or two boys in the picture, and whether there is a dog or cat
in the picture,

Show the child cards, one at.a tmmé, wlth various shapes on
them; after removing each, have him reproduce it on the chalk-
board. Later this can be done on paper with pencil. Suggested
shapess |

oA e .90 8BR

3e

These should be drawn about 2 to 2% inches high'With broad tip
felt pen on light colored cards.

Draw or mount pictures of objects (familiar to children) on
strips of poster board or oak tag. At first use only 2 pictures
per strip, then increase it to 3, then li, and then 5 pictures.
Show the child the card for a brief interval, then remove it
from view and have child tell you what he saw from memory. If
child knows the number symbols or colors, they can readily be
adapted to this aetivity.




' ILino uwp & sorios of objcoto on tablc or desk. Tell children
to look at all of them carofully. Thon havo thom closc thoir
oyos, and toachor or child romoves onoce The othor childron
opon theoir eyos and gucss what is miscing.

Iator usc plcturcs for abovo activity.




|
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FIGURE-GROUND DEVELOPNIRT

Swe childron may not be able to separabe sa» a specifioe

object from ibs Waokground, They ocenfuse the outlines of it with the overall
) L

backgromd of the picture, For example, they muy not see the tree for the
reindrops falling ever 1t, or the fish because of the ripples in the water.

Eanplest

The following examples can be used for developing figure-ground
skills viswlly. .Bave child find the lines of triangle and trace areund
the lines with his crayon, ete. ‘ |




SPECIFIO VISUAL-MOTOR ACTIVITTES

1. Give children opportunities to make designs on peg boards.
Teacher can make simple designs on one board and then have
childrgn copy hers. Begin with very simple and then develop
more oomplex designs.

If he has difficulty copying designs, out shapes out of cardboard
so that he can lay on the pegboard and put pegs in holes around
the ocardboard shape. |

2. Designs ocan be copled using parquetry blocks.

0..; " 3 ] ‘.ﬁ :
'“o. *
e ool v
L]
[J ,

3. Provide time for your children who may have visual-motor problems
to pound nails into blocks of wood. The teacher may start ‘thé
nails into the wood prior to presenting the activity to the
children. large headed roofing nails and small hammers should be
used. |

i, Have many magazines that children can cut from; Bégin cutting
from them by having them cut plctures ouﬁ folbwing the lines
encircling the picture which can be marked by the teacher with

crayon or magic marker.




g, Trace shapes, designs, and letters of name with crayon or
pencil., Attach tracing paper sscurely over the material to be
traced. Do not clutter shapes and designs to be traced. Keep
spaces between. |

6. Soribbling is an aar;y'amtivity of young children. By scribbling i
children experiment with movement, and observe the marks made by
scribbling. Begin scribbling at the chalkboard with chalk and 3
then move to large manila paper with crayons. Kindergarten ]
qhildran should be given many soribbling opportunities.
&lder children can secribble and then outline an object he sees
in some of his scribbling lines:-

’
el

Note: Always have children erase their own work with the same
sweeping lines as they did with the chalk.

7. Finger painting is an excellent activity for developing free

movement using both hands and develops visual-motor skills.




THE VALKING BEAM AS AN AID TO DEVELOPING
VISUAL-1OTOR SKILLS

The walking becam is very uscful to onhancce balance and
coordination. Ibhstoring the walking bcain will assist the child in
dovcloping and lcarning latcrality. To mastcr walking across thc
beam the child iust lecarn right and loft, becausc he must lcarn
to dotcet which side has to move to kcop his balance. This is the
intcrnal awarcness of the right and left sides of the body.

When initiating tho walking beoam to a group of children,
it might be helpful to first have thom walk a string strotched
on thc ground or walk a tapc on thc classroom or gym floor. The
next step is to walk the beam placed directly on the floor, then
on the bridges with the wider walking side up (L"), and last with
the narrow walking side uwp (2").

The walking bcam provides cndless activitics for visual
gtecering as the children walk across the beain,.

The unlimited activitics provide many cxpericnces in
developing goncral movement patterns and muscular balance and
coordination, It also aids in devcloping the ability in childroen
to usc their coyes to guidc their movements insofar as knowing

whore they aro in the perception of theoir surroundings.




Visual - Motor Tasks
Ages : . Tasks

18 to 21 months

2 yrs. 6 months

X

3 yrs. Qcirch

4 yrs. | | Q

b 'yrn. 6 months - | U }

5 yrs. : | o 8quairs

5 yrs. 3 months _ | | - Trectanaie
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Ages

5 yrs. 6 months

6 yrs.

6 yrs. 2 months

6 yrs. 4 months

6 yrs. 6 months

6 yrs. 8 months

T yrs.

7 yrs. 2 months

- 29 -—
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7 yrs. b months

7 yrs. 6 months

Simkov Manual, Medina,

Tasks
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Reference

Ohio: Antof Educational Supplies,

- 30 -

Total
Pattern

Complax 5
*  Pattern

1965.




INSTRUCTIONS

Visusl Perception oot in Reading

Thig is 8 test to find £ you can jell when abjacts ook alike and
when they look different. Look at your snswar shept. JYou will sae that
there are several difforent plctiures, words, and levters on gach lime. You

ure to look olosely af the first picture, letter or word on esch Line. Than
mark a__x_:' X on all the other pictures, wards, or latters that look exaetly like

it. Look at the examples., There ars two other pictures on ths line that

look exactly 1ike the first one. They are marlked with an X. Find thom.

AN c::}(cstb.kf

Now see if you can do the next one. Putyom*ring_gontha
pigture. look ab ite Maxk all that look exactly like it.

b0 Ac—=Caad

When the children have worked the example correctly, ®ay, "New look

AL the first line on your anawer shests. Pub your finger. on He first plchures
(Ses that all children have followed instructions.) Mske an X on wl) the

RS A

other plotures in that lins that look like the first. Give pupila time te

comple te the first line, then say: "Now go to the mext lins and do it the

same way." Do all the other lines in the sams way. Kesp on working wntdl
Jou finish the pugs.




Test ), Yom A

A
O
. O
LT s ATy
. @O Do T
| e S s 2 2 8 I
1. Y K Y A Y Y
8. n om n n . m W
9. J t J r J J"
10, W M W W = K
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15.

16,

17.

1f.

20.

Anever Sheet
men
sleep
was

- on
though
to go
see me
halt

not

Sun

nan man can man mat
sleep peep sleep sheep weep
saw was was saw saw

on no no on on

though thought through though

to go to do to dig to go to yo
see me Se me see me see me
salt half halt talk halt
not ton ton ont not

sun fun sum sun sum
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BIBLIOGRAPHY OF TEACHING MATERIALS

Before ordering any materials, catalogues should beo
checked for description and prices. Catalogues may be obtained
from the companies so that descriptions and latest prices are
available,

le Allied Hucational Council
Distribution Center
Calien, Michigan L9113

Programmed Instruction Workbooks in Spatial Organization
Teaches perception, understanding, and manipulation of
shapes and objects in space,

2. American Guidance Service, Inc.
Publishers! Building
Circle Pines, ilinnesota 5501k

Peabody Ianguage Development Zits
(Available at four mental age levels)

3. Concept Records
P.0. Box 52);
North Bellmore, Long Island, New Yor!:

l. Record Album ~ Volume 1 - Basic Songs for Fxceptional
Children ~ Developing basic concepts of body image and
relationships,

2. Record Album - Volume 3 - Rasic Songs for Exceptional
Children - Body movements, positions and associated
body concepts,

L. Continental Press, Inc.
Il izabethtown, Pennsylvania

Liquid Duplicator Masters
1, Visual Motor Skills - Level 1
2e Visual Discrimination - Level 1
3s Visual Discrimination - Ievel 2
I Independent Activities - Level 1

-3}~




6.

Te

Creative Playthings, Inc.
Iducational Dopartment
Princeton, New Jersey

Dienes Logical Blocks - $19.50

Perception Plaques - Facial Features No, DA-389
Perception Flaques -~ Body Features Ne. DA-390
Puzzles - Raised "stand-up" beginner puzzles
Graded Circles, Squares and Triangles Form Board

Development Learning laterlals
3505 North Ashland Avenue
Chicago, Mlinois 60657

Pegboard and Pegs
Pegboard Designs

Spatial Relation Picture Cards
Orientation Cubes

Clear Stencils

Stencil Boards

Parquetry Designs (Large)
Parquetry B3locks (Small)
Parquetry Designs (Small)
Colored Inch Cubes
Colored Inch Cube Designs
Tracing Faper

Educational Research Assoc., Inc.
P. 0. Box 6604
Fhiladeiphia, Permsylvania 191hL9

T‘ ’A\E llaterials

Feapon Publishers
2165 Paric Boulevard
Palo Alto, California 9L306

The Remediation of Learning Disabilities by Robert E. Valeth
(A Handbook of Psychoeducational Resource Programs)

e o A AR 3]
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11.

Iollebtt Publishing Company
1010 West ‘ashington Boulevard
Chicago, Illinois 60607

1. The Developmental Program in Visual Poerception
by warlanne Frostig - 1966
a. Bogimning Pictures and Petterns
b. Intermediate Pictures and Patterns
Ce Advanced Pictures and rattorns
ds Teachers' Manuals for the sbove workbools

2. The Trostig Remedlation Program

3¢ The Parkinson Program for Special Children
a. Reading Readiness Program $128.16

Forera Corporation
5Lh01 Westtard Avenue
tashington, D.C. 20016

Mixie the Pixie
Consists of fine text books and teachers! manuals.
This series was developed by the Special Mucation
iaterials Development Center of 'ashington, D.C.

Kurtz Brothers

Empire Building Room 70L

5072 Liberty Avenue
Pittsburgh, Pemnsylvania 15222

Sifo Beads - No. 118

Sifo Puzzles - assorted

Sifo Coordination Board - No. 55
Sifo Design Tiles ~ No. 58

Flaysliool Jumbo Beads - No, 702

FPlayskool Colored Blocks - No. 65
Playskool Parquetry Blocks - No., 306
Playskool Puzzles - assorted

Milton Bradley Parquetry Blocks - No. 839
{lilton Bradley Sewing Cards - No. 9383
ililton Bradley Cubical Counting Blocks - No. 8039
Ifilton Bradley Pegboards and Pegs

Balarnce Bears

Picture Dominoes

Animal Dominoes




12, liafex Assoclates, Inc.
P.0. Box 519
Johnstovm, lennsylvania 15907

1. The Development of Body Awvareness and Position
in Space - Record Album 1

2. Exploring Perceptilonal lotor Needs of Primary Level
Children - Record Album 2

3+ Basic Concepts Through Dance
Album 1 - Position in Space
Albun 2 - Body Image

13. Prentice~Hall, Inc.
Engleuwood Cliffs, New Jersey

Advantape by Raymond Fournier and Vincent Presno
This workboolk develops concepts of classification,
seriation, self, space, and time,

1. Teaching Nesources
An Educational Service of the INew Yor!: Times
33L Boylston Street
Boston, lassachusetts 02116

Visval lotor Perception Teaching iaterials
developed by Miss Ruth Cheves,

Erie Program/l - Perceptual l.otor Teaching lMaterials
Fairbanks Robinson Program/l - Perceptional Motor Development
Pathway School Program 1
15. 'ebster Division, McGraw-Hill Book Company
New York, New York

Programmed Reading laterials - 1963
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Barsch, Ray He, Achioving Perceptusl-iiotor Efficicncy, Scattle,
Washington, Scattle Soguin School, Inc., copyright 1967.

Cratty, Bryant J., Developmental Soqucnces of Porceptusl-llotor Tasks,
Freeport, New York, Educational Activities, Inc., copyright 1967.

Crauford, John .e, Children with Subtle Perceptual-liotor Difficulties, |
Plttsburgh, Pennsylvania, Stamrix House, inC., copyright 1966. |

Getitan, CGe Ne, How to Develop Your Child'!s Intellipence, Luverne,
Ilinnesota, Rescarch Publications, P.0. Box 219.

Haring, Norris G. and Schiefelbusch, Richard L., ilethods in Special
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New York, Grune & Stratton, copyright 1967.

Kephart, Newell C., The Slow Learner in the Classroom, Columbus, Ohio,
Charles E. ilerrill Books, Inc., copyright 1960.

Roach, E. G. and Kephart, N. C., The Purdue Perceptual-llotor Survey,
Columbus, Ohio, Charles ilerrill. & Company, copyright 1966,

Stvart, Harion Fenwick, Neurophysiological Insights into Teaching,
Palo Alto, California, Pacific Books, copyright 1963.

Valett, Robert T., The Remediation of Learning Disabilities - A
handbool: of psychoeducational resource programs. Palo Alto, I

California, Fearon Publishers, copyright 1967.
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Smith, Robert il,, Clinical Teachings ilethods of Instruction for the

Van

ANNOTATED BIBLIOCRAPHY

-

Retarded, Chapter 5, pp. 71-90. Perceptualc btor Development:
The Toundation for Subsequent Learning, ilcGraw-Hill Book Company,
New York, New York, 1968,

Reviews the sequence of perceptual-motor development, the rationale
for emphasizing its development, and some teaching considerations
appropriate to assist the retarded child in developing the skills,
The chapter also discusses the assessment of perceptual-motor
slkkills and lists tests that are useful and the functions they
855288,

Witsen, Bebtty, Perceptual Training Activities Handbook, Teachers!
College Press, Teachers! College, Columbia University, New Tork,
New York, 1967,

A selection of perceptusl training activities which Mrs. Van
Witsen develops systematically and empirically, Many of the
activities are game-like with observable objectives and explain-
able indications of correctness in the responses,
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ARTICLES
Fllingson, Careth and Cass, James, "ilewr Hope for Non-Readers",
Saturday Review, April 16, 1966, pp. 83-C65.
The article reviews education’s stalke in the barrier to learning
which has been translated from the medical term "dyslexia."

Haring, Norris G. and Ridgway, Robert Tey "Early Identification of
Children with Learning Disabilities", Exceptional Children.
The primary teacher is usually the first person to ldentify the
child with learning disabilities. Illany of the problems in academic
learning could be avoided if the child were identified in kinder-
5 garten rather than after he has failed to learn for a considerable
! period of time. This study attempted to discover if the child
with potential learning disabilities could be identified by means
of tests assumed to be predictors of learning disabilities.

Hewett, Franl ij., "A Hierarchy of Educational Tasks for Children

with Learning Disorders", Exceptional Children, December, 196,
PDs 207‘21)—10
This article presents the concept of a hierarchy of educational
task levels for the children with learning disorders. The basic

| assumption underlying the hierarchy holds that an effective

: educational program for those with learning disorders depends

‘ on the rapport between teacher and child. An attempt is macde

' to formulate a set of working hypotheses which would provide

| for realistic goals for this type of child.

Kephart, Newell C,, "Let's Not ilisunderstand Dyslexia", The Instructor,
t August/September, 1968,
,1 Dr. Xephart discusses fine areas of misunderstanding in the
controversial subject of learning disability. TFor example, he
clarifies the meanings of the terms "learning disability" and
"dyslexia', and gives hope that dyslexics can he helped, He
also reviews the varied problems that dyslexic children encounter,

Kephart, Newell C., "Perceptual-liotor Aspects of Learning Disabilities”,
Ixceptional Children, December, 1965, pp. 201-206.
This paper stresses the importance of percepvual-motor orienta-
tion in the child as a foundation for the symbolic and conceptual
activities of the classroom. The fowr motor patterns that are
important to us in the field of education are discussed and their
relationship to the organization of perceptual data.

Myldebust, Helmer R. and Johnston, Doris, "Dyslexia in Children",
Exceptlonsl Children, Septeimber, 1962, pp. 1L-25.

¥ The problem of childhood dyslexia and its relationship to

| learning disabilities was discussed. The learning character-

istics indicating dyslexia were presented, It was emphasized

that children with these learning disabilities can be helped

with proper remedial edurational procedures.
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