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CHAPTER I

IETRODUCLION

Ky 0ld mule,

Ic's got a grin on his face,
He's bezn a mule so long
He's Torzot sbout his race.,

I'm like that ole mule
Blaeli--asd don't give a dam!
You got Lo take me
like I an,

Langston Hughes

Shomld you stand at the edge of any black coizunity
and Jisten to the children at their games you vould hear
their voices 1ifted in a sing-song chant, and see %hei
and aris and bodies swaying in chythms unlike +hose of any
other American children., I% is not one song, but a dozen,
with patterns of words unheord clsevhere, abdbout cornhread,
stepping out to the dance, Saturday nignts, and all the
delights not wholly denied them. Of this greatl mass of
dark-skinned children it has been 5zid that they are "cul-
turally deprived." Yet here is a culiure as spontangousl a3
it is unrecognized,

Out of this culture or suvculture came the "Black
Revolution." A% this point it should be oriefly noted why
this movement is called a revolution and furthermore labeled
a "Black Revolution." The word "black" is used to describe
the majority of the advocates of the revolution., They are
black men, women znd childven., Webster defines revolution
as a total or radical change.l A partial or complete dra-

mavic break with the "status quo" might also be added. It
is in some measure true that the activities of the novenent
leading to this point in the late 1960's were of an evolu-

2 —me a ea o, -

1See texrms p., 4,
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tionary natuire, but the movement teday is a revolution in
every scnse of the woxd,

It sccus aperative that an educatvional program be es-
tablished of that black culture which has been 50 long neglect-
cd. Such a progizm must voke into consideravion the abiding
responsibilivies and strugzles of free people searching for
identity. The program may be constructed in three proovlem
axreas:

1. The develcpment of a new sclfi concept in the negro

psyche and growin of a revoluvionary will to dignity.

2., Destruction of the social nyth which defined 10les
for the black man,

3. Develoving new principles of leadership, thus avan-

ql
doning the old concept of a select elite speaking
for the masses, -

- {

Statement of Purpos

The purposc of this thesis is {to formulate a foundation
for an adult edvcation prozrom in "Black Identivy" foi the
Congress of Racial Bguality (CORE). That black psople rneed a
new realization of their identity, one which they must define,
is the basic asswrption. Geals and teacher preparation and
bebhavi.or are proposed as possible guidelines for the educator

"$0 use. AAWLt educators oy play a significant role, real-

izing Tirst that adult edvcation is a discipline witi vasi
resources to draw from, and second that the goals and philos-
ophy behind the advlt education movement in the Unived Siates
is an effective bridge helween the black masses and the larger
American society,

There are very few programs in adult education thet in-
cludelthe goal of bringing the black man and white man into
greater awareness of their collective cultures and of the
black man's reritage. This seems paradoxical in view of the
fact thalt one of the goals of adult cducation is to provide

o .- Fo e m—— - -a - -




nd oproriuaitics o help the advlt advance in the

A" &

condivi.ons
rRatwravion process spiwiiually, culiurally, pnysically, polit-

[}
-~

&

ically ond vocationally., DPexhaps this will explain in part
vhy some programs by adull cducators in sc-called “"disadvan—
taged" arcas gev poor resulis. These programns work on the

syuploms of the black man's droubles rather than the causes
of the {roubles,

if aduwlt educaters would follow in practice their owm
teacihings and philosophy, they would be a tremeniovs zsset to
the black cormuunity. Instead of txying to educate black nen
and wormien to Tunction in middle class positions and accent
niddle class values, the efforts of adult educators showld be
geared toward helping black citizens to develop to their full

potenitials irrespective of clagus, A

Adult educators have a momenvous joob and vexhaps 1o
outside obscrvers it secms impossivble. Yet it musé and can
be done, Too much is at stake %o leave this joo cntirely in
the hands of voluntary associalions and agencies working foxr

different aims. The adulé educavor nmust acv as nediator, al-
ways keeping hig eycs on the larger societly, yet Xkeeping his
focus on the immediate r»raalities of "mow," Adult educatvors
must become commitied to a clearly defined program of social
E reforms,

' One method of achieving this aim is within the frame-

E' vork of another institution or crganization devoted to the
5; enlightenment of black men and women, CORE was considerad
: a desirable organization becavse recenlly ivs leaders have
' begun to look more to the inner core of the black commwnity
| for dircction, necds and purposes, CORE has as one of ivs
aims {o assist black peovle in their quest for self identity.,

c
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A3 a help Vo tne xeadew, scme words and phrases vhich
NG

will be used consistently throughout the study have been de-

fined below. They axre:

Adul{ Educavion: The process throush which adults have and
use oppoveunities to learn systemntically under 4he
guidance of an agency, teacher, or leader; experiences
in day-to-day living which cause adult behavioral
change; the study of {the professional ficid of acult
education,

Adult Bducator: One who is engaged in supervising or guid-
ing the process of adwli education.

Acculturated Class: Thosc black people who have internalized
the values and norms of the middle-class white society.

Black Identity and/ox Imsge: The cibodiment avcund the con~
cept of "blackness" to be created by the black man,

ne nassed political, economic, emdtional. and
: strengith of the black community exexrcised in
the interest of the total black comaunity., It neans
neivher scpartist nor racistd,

e}
Sy
fa)
&3
2}
j=e ve
o
Ny
i

Black Revoluticn: A dramatic break with the traditional ideas
of %he earliexr Civil Rights Hovermeni and an invexd turn
to the imnexr coxre of the Llack cormmuniiy for direction,

Culture: That complex whole vnich includes all the habils ac-
quired by man as a mcmber of sociedy.

Enlightened Civizenship: That kind of citizenship which en-
ables one to function effectively in society.

Externally Adepted: That class of black people who have not
accepted the norus of the middle-class walte society
out have only adapted themselves superfically.

Goal: A change of {he leacrner's bebavior o be achieved es
a resvlt of participa¥ting in an educational program.

Intelligent Personality: A frece and creative pexrsonality
vwnich knows i{s capabilities and limitatvions,

Philosophy: An integrated viewpoint toward certain beliefs,
ideas, atiitudes ond practices for the development of
frce, creative, and responsible persons in oxrdexr to
advance +the laman maturation process,.
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Procedure: A siep vy stvep way of accomplishing a vack,

Programaaiic Pou dation: ke basic prineiples that icdicats
the dircctiom b wnlcn to plan an adult eduzatio C
aram,

Psychological Uplift: ¥levation or iaising 1o a more desiranle
level) the sienveal concept winich the DldC& man holda of
hinselz,

Survival Educaition: that education which in our culture in-
cludes reuzding, writing, and learning a vasic skill,

Basic Assunmptions

SIARAOAL At _m_ N, K

It has been mentioned earlier that the blaclt man is now
in the midst of a struggle, the quest for "black iderntity."
An identity that he must define, The adult edvcator may »lay
e unigque rolie in the Black Revolution, He may acl as a briage
between the goals of the vlack cowmunity and the larger Areri-
can society. DBecause of this Function, the following investi-

LLL ST WY ¥

gation is constiucted on the assumpiion that:

1. Adulis can leaxrn and that Lo some extest they may
experience neeningful change of behaviorx, .

2. Ve nced prover direction by which to guide our
energices,

3. Black men and women need a psychological up-lifving.

4, There is a need for increased avereness of the

% black gvbculture in the United Svates,

E 5 Adults need.lifelong learning.

i

6. There is an intrinsic comecbtion between the dlack

revolution, adult edvcation and the larger Anmerican
socictly.,

E . . .

. . 7. '"The principles of democracy can vecome a reality,

j

|

j

| K
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CHAPYER JI
T™E BLACK IZARN IN AMIMRICA

There were hali a million slaves in the confines of
the United States vhen bthe Declaration of Independence de-—
clared "that all men ave created egual; that they are endowed
by their creator with cerinin unalienable rizhits; that anong
these axc life, liberty, and the pursuit of happiness." The
land that thus magniloquenily heralded its advent into the
Tamily of nations had supported the institution of human slav-
ery for one nundved and Lifty-seven years and was destined to
cling to it eighly-seven years longar.l

The emancipation and the period of the reconstiruvciion
following the civil war had bought dreams of equality and, for
a time, gsome actual power to the black man., By the turn of
the ceatury, reacticn scet in and the dreams had been shattersd
vhich asccelerated the deterioration of the black man., Vhile
sociologisis covnted their bastvards ard their prostitutes,
almost alone, black people struggled with their provlems of
jgnorance, poverhLy, prejudice and nis-education,?

”~

The Schools and Cuxriculum

- The present state of the black man's education can
oily be viewed by studying the forces effective in tne devel-
opment of his education. The conditions today are determined
by what happened in the past,

The Freedmen's Burcau and other philanthropic agencies
devised a plan of teaching black men, Vhen systematized, this
effort became a program for the oxganizaition of chuvrches and

-

1pu Bois, W. E. Burghardt, The Fegro, p. 183.
27bid. |
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schools and the direction of thom along whatv was considered
the nost productive lines, The Buceau estvanlizhed about
4,0C0 schools from the elementory grades througzh college, .
chiarging no Tees ana often Twwnishing free textooorxs. early
a quarter of a million foiiser slaves received varying degree3s
of educatiocon varouzgh such r;..;oru.‘3

Starving in this decade, yetl especially developing
from 1885 ©vo 1895, began the industrial revolution of the
South, The revolution ran parallel Ho tne more practical
questlon of work for negroes, The indusirial school, viich
cozie $o full recognition beginning with 1895, was the answer
to this problem. Irn this school, training was raised to a
dignity that orouzht 1t41n direct convact with the Souta's

Educators slowly came to the comnclusion that if the

industrial develonment,

negro was to learn, he mus 4+ teacnh hinmself ard that the most

effective help that coudd be given to him was the establish-
nent of schools o train negreo teachers, At first these schools
were common and grawmar schools, then some becane high schools,
By 1900, soxe thirty-four had one ycar or more of stud of

s

i=
college grade., These schools proceeded on the tasis tha

>
o
Ao

v

-y

cvery person neceded
trained in the advanced phases of iiterature, philosopny an
polities were unable to function because o¢f the social oxder
in which +hey had to work, i,e. these pcople were unzable to

a liberal educatvion., But the negroes )

5

conmunicate with the masses whom they wexe lrained {o serve.
Voodson points oui that pact of the provlem also lay

vith the migsionaries and other people who went South afver

tne Civil War with the purpose of enlighicning the negro.

b

These workers, did not really understand the task before then,

3‘lood son, Carter Godwin, Th2 Kis-Bducation of ithe Negro,
p. 10-15.

41vid.

B> D e

’Ibid.
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Their progrom was dirceied more Poward social uplift han edu- i
cation. Thcse woxkers ecncendraded on teaching the dlack man

how to walk, talk, and nch “correcetly" in order to make him ,
more accepvable Vo vittes., Their aim was to transform the

6

negro, not to develop him,
The curriculz uwsed %o leach the diack man, did not tzke 4
hia into account excepé to condecmn or pity him.- In geography, |
for example, the varis of the world inhabvited by the caucasian j
vere treated in dciail and nothing was taught avout the parts
of the world inkabited by black people. In language studies
the ncegro was made to scoff at his ovm dizlect., He should
have been directed to study the background of this larguage
as a transforaed African tongue. In short, he should have
been led to undersiand his owvn linguistic history, vhich is
certainly more imporitant for the vlack man than the study of

French phonetics orx historical 3panrish grammar.7
In liverature, fine arts, and history the African con-
tribution was excluded. The philosophy in the rich African
proverbs and folklore of that continent were isnored. The
teaching of fine arts siarted with the study of Grscece by show-
ing how that ard was influenced from ocutside Giesece. Xduca-
tors omitvted the African intTluence wvhich anthropology ncw
regards as significant and dominant in early Fellas, Sducators
* failed to teach nezgroes of the kKediterrancan melting pot with
the blacks from Africa bringing their wares and ideas %o in-
fluence the history of Greece, Carthage and Rome. Vhen $he -
Greeks scarcely kmew Italy and Sicily by name, black Afrvicans
were celevrated in Greek verses by Greek voets. These Greek
poets called them "{the remotest nation," "the land where the
people with the sun buent faces dwelt.“8

ee Smemsn 1 e e gres - @

6Ibiq., . 32.
T1v54., pp. 17-25.
8

Tbid.
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Phat black pooples vere the begirnexs of civilizavion 4
along ithe Canges, the Puphrates and the Kile secems proven,
Early Babylon vas founded by a Kegroid race and early Egypi
vas precdominantly negro. These earliest of culiures were
crude and primitive, but they i1epresented the highest atltain-

ment of mankind after tens of thousands of years in unawaken- :
¢
ed savagery.g :

The above items and nany more were omitted from history
books. Io thought was given to the history of Africa. The
bleck man was told that he nad no past worih mentioning and all
tne references to Africa (ever to the present day) were nega-
+tive frcm thne clementary schools throughout the universities,
One would never know that Africans first domesticated the
sheep, goat and cow, developed the idea of trial by jury and

produced the firs{ stringed instruments.lo :

AON S Al TS

Adaptation of the Black an to His Environaent

In every facet of the black man's life, the consequence
of his envirorment has manifested itself. Rernard contends

that %he necgro popvlation formed Wwo distinctive styles of
adaptation, She describes them as the acculturated and the

’ © externally adapted. This does not mean that the exterielly

adapted are not also acculiurated, Tor voth sub-groups are,
but to different asvects and degrees of the larger culture,

S NTRLLE e S B B N

fhis cleavage, in the negro population is not one of class,
¥ for class differentiziion in the negro society is usually
based on differences in income Jevels. Each of vhe groups
ineludes all income levels, therefore, the difference i3 nov
vased on income but on ethos, nol on money but accepiance of
conveniional stardards of pehavior that characterizes each

2 group. !

Abmebeh B e A A W e

ARE N wesws Be

SpuBois, op. cit., p. 103.
10

« 29 emew ®

#oodson, op, cit., p. 21.

i ~ o [ 4 4 >
; llnernara, Jessie, Marviase and Family Among Negroes,
3 ppo 27"3’0‘0
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Acculiurvatad implies that the members of the acculiur-
ated group hove indermalized Yo a greater degree “he norals
ard noras of the middle—-class whiie sociedy. On the other
hand, the externally adapted group have not taken over these
noras but have adnapied vhemselves superfically'.l2

In the acculiurcied class after emancipation, fouizer
glaves vio achicved family stability could aspire to accep-
tance by vhe
maintained a conventional family life. These were usually the

houze slaves who haé lived close to their master's fanily and

free nezgroes os tha2sc slaves acquircd land and

observed its membexrs ai close range., They Tooik on tne values
of ihis world and cven when these families ceased %o have
contact with this world, the culbural roots survived. Some—
times these acculturated families sougnt to preserve their
{radition by withdrawing from the negro cormaunity, they lived
in cormplete isolation. Taey expressed contempt for ovher
negroes vhoathey felw possessed neither morals noxr WANNEIS.
In Louwisiana, for cxample, after the Civil ¥ar the hosvility
of the acculiurated class was so great against the nevly
enancipated blacks that they opposed giving vhem political
13
3.

Psychiatrists call this sclf-hatred and they atvyivute

rights.

great significance to the self-hatred of negroes. Yhether
psychiatrists are correct or not may be debated, but it may
be said with some conviction wvhat acculturated negroes re-
ject the externally zdepted negro. This happens simply oe-
cause the acculturated identify with the vhite culture and
apply its stardards to the behavior of the externally adapbed.
Frazier, in Black Bourgsoisic siaves, "negro teachers reiduse
jdentification with the negro masses and look upon teaching
priwarily as a source of jncoxne. In many cases, they hold

121154,

O pPtimen®

134054,
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notning vul contenpt for theix negro pupils." Chnarles Jonnson,
in 1938, studicd tiic negro college graduvate, Two-thirds of his
subjects svated that they had no connection with the social

.
* "
et e i s

organizations of the negro comawaity or gave no reply to the
question., Jeanne Noble, in 1956, rcported the same for negro
collcge woien in "The Hegro YYoman College Graduate,”

The atititude of the cxternally adaplted has been no nore
coxrdial, many of them hate not only the white world but the
upper-class acculturated negvo world as well. The very Thing
that ma¥kes it possible for acculturated negrocs to interact
successfuily with the white world--common values--palkes it
difTicult for them to gain acceptance in the externally ada :
ted world., The extcrnally adapted regard negro spokesmen at ]
ease in the white world and able to enter into negotiations
with it as Uncle Toms wno have jdentified with that world and

seceded from their world.l4

The Black Fanily
The prescnt status of the black fanily will be explain-

ed on the assumption that there are two cultures among negroas,
The nature and historical operation of the two cultures seemS

o warrant the conclusion that the rorms of monogamic marriage

would be more readily abandoned by those who made only an ex-

ternal adaptation to them than by those vho had internalized

%hem, ‘ ) : I
foynihan in 1965 reported that there is comsiderable |

evidence that the negro community is dividing between a stable

niddle-class group that is steadily growing stronger and more

d

successful and a lower-class growing more disorganized. The

141554,

L
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negro ranmily ian the vroan ghetltos is crumbling while a middle-
class gioup has managed to save itself, 12

Fearly a quarber of negro women living in cities vio
have ever marricd ave divorced, separated or axre living apart
from their husbands, The rates are highest in the uroan
Fortheast whexre 26 percent of negro women ever married are
either divorced, sepeorated or have their husbands absent, In
New Yoxk City in 1960, the numbex of husbands absent was 30,2
percent, not incluvding d:’vorces.l6 .

The nuber of illegitimate children per 1,000 live
births increased by 11 percent among vwnites in the period
1940-63, but by 68 percent among nonwhites. In the District
of Coluxbia, the illegitimacy rate for nonwhiies grew fron
. 21,8 percent in 1900 to 29.5 percent in 1964. 17

] Woxrk is precisely the ore thing that the negro fgnlly
head has not received over the past gereration, . With the
excepiion of the few years during Vorld Var II and the Korean
Yar, unemployment has continued at disaster levels for 35
years.18 '

Phe 1930 cersus (taken during the spring, before the
depression was in fvll swing) showed negro unemployment at
6.1 percent as againat 6.6 for whites., Butl tzking ouv the
South the trend was reversed, vhite 7.4 pexcent, nonwhite
11.5 percent. By 1940 the iwo~to-one white-negro employuent

relationship that persists Fo this day had clearly emerged. 19

lSFrlcan an, Leon, The Civil Rishts aqcr, p. 284-238

(citing, The Koynihan Repori-—ine “Nosro Family: Tho Case for

nat:oxal Ac»non," v, 6-10, by Daniel Iloynihan, Departaent
of Iabor, VWashingion D.C., 196).)
101y,

AetB—t® sirbee &

17 1p34.
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18414, , pp. 294-295.
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mhe cxterinlly adepted Tamily presents the greaiest
challenge to the person who ries 16 vnderstand nezro life.
Phe Tollowing have all been considercd o3 characteristic of
the exierrally adzptaed class: "promiscuous" cezaazl relavions
ships, "illegitimade" childxen, vdeserting" hwsvands, and
fathers, and vnmarcicd mothers. These characterisivics are
frequently viewed in a gross manrer as, simply, provlems of
negroes, However if ore will look nore cldsely it makes nore
sense 4o think of them as soluitions of the exterrally adapied
to probvlems that they face in the social, economic and politi-
cal spheres of life. FYor ezample in a study of exierrnally
adapted fomilies in Philadelphia the researcher concluded thatv
it is possible that in the negro lower class tne one-parent
family mz2y in reality be the rost efficient and functional
family type.zo

One mus$ therefore stress the fact that w.rds lik
#pronmisciuty,"” vjllegitimacy," and "deserition” are not vart
of ithe externally adapted class vocaoulary ard therefore it is
inaccurate to describe their behavior in this way. These words
have middle--class meanings and inply middle—-class Jjudgementis,
and it is vrecisely because of this that ore ougnt not o use
them to describe exterrally acapied behaviox,

Psychological Effects of the Envirommend
on bhe Black lian

The biodenmographic effects of the ininical exnvironmens
on negro m2n--high morali sy, reduced life span, poor educa-
tion and high illness rates-~have had obvious repsrcussions
on marvioage and family life which are clearly evident in the
wany homes broken, the large numbers of widowed women and

orphared children.21

20Bernard, op. cit., p. 136.

2l1y54., p. 76.




inferiovity has become cn adapiive mechanism for soae
black men. They bave leuwrned o underplay their ebilivies,
they are afraid %o take risks, end feoel vhiat they have no cori-
trol over their owa destiny., Robtter found interaction beveen
race and social class on the perceived locus of control vari-
able. JTower-class ncgcroes vicre significantly more exierrally
controlled than lower-class whites or middle-class negrees,
Lefcourt and Ledwip conducted anothner stvdy waich
dealt with diFffercnces betwcen negro and whitve refornatory
spmoates in their expoctancies thal events are internally or
externally conbrolled. Sixty white and sizty negre irmates
frem correctionzl institutions were compared on thres scales
pertinent to the internal-external control dimension, and on
three psrfomnrance variables from Robtier's Level of Aspirations
Boaxd Task. On all reasures, negrocs revealed greatexr expec-
tancy of control being external {o themselv,s.23
Lefecourts conducted another study on "Risk Waking in
Negro and Vhite Adults." Contrary to previcus findings in
skill--denanding tacks, negroes demonsirated moxe behavior
reflecting an internal control oricniation than whites in the
ganmbling situation undex study. MHegroes chose lower proba-
bility bets, mede fewer shilis of bets and generally ook
less risks than whites. ‘©he perception of negroes that suc-
cess in conventional taczls are controlled by forces other
than %heir ovm effoxrts is appzrently reversed in games of
chance. The infercnce follows that enviconmenival changes in
the opportunity structure will. contribute tgzard more of an

internal. control orientation among NEgro2sS.

_ar -

22Rotter, Julisn B., "Alienation in Hegro and ¥hite

Reformatory Inmates," Psychologicol lionosicaphs 80:1-28, 1966,

23Lefcourt, Hervert, and Ladvig, "Internal Versus
wternal Control," Psychological Bulletin 65: 206-220, 1966.

PR T L Lt e P L 2l Yo L o ad

24Lefcourt, H., "Risk Taking in KNegroes and Vhite
Adulis," Journal of Tndividual Psychology 22: 185-195,
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Kovenber, 1966,
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Phe iuimical envivoament in which the black man nust
move has vexvericd role periovmance, and also damaged his
pesculinity. Negro men are still consitrained by vestiges of
the rolc created by the slaveowner a cenivury ago.

-Janmes Baldwin has peinted out that the overriding
horror of ithe present sysiem is that it is teaching millions
of negro childrca to disrespect their pavenls and despise
thern. A necgro physicioca driving his family through city
traffic may be stopped by a policeman who will address him
contempinously es "vboy" in the presence of his children.

One study of negro male patients in a mental hospital noted
that the roots of the illness could be found in the fanmily

structure in which they had been reared, couplicated by vthe
growing boy's percepiiui ogshis father as emasculated by the

surrounding white society.
Program Desipned by the Congress of Racial BEquality

Vhal is being done to help the black ran? The Congress
of Racial Equelity hos designed a progran grounded in the con-
cept of “Black Powex," Black Power is not a new phenomenon;
j4s secds may be traccd furthexr than 161¢ including cuch
names as Benjamin Barneker, Nat Turner, ®rederick Douglass,

- Marcus Garvey, and W.E.B. DuBois. 1t is more than a slogen;

it is more of an attempt by a people to £ind definition and
1iberation. It is a program of consciousness, a totality of
black consciousness grourded in black culture, From this
culture CORE has construcied prograrmatic principles which
are the full cmbodiment of this doctrine.Z®

This progrom conzists of six specific areas, these are:

1. The growth of Black political power

e S Sl

" 2. The building of Black gconomic power

op. cit., p. 128.

own’.® ST vt ad

25Bernard,

263arhour, Floyd, The Plack Revol®, pp. 171-175.
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Black pzople

ox
The uPVLlonm\nu of ul¢0£ lo“n- Ro)
5. ‘he atteinnent of Tcdcra] TIovr GﬂLOSCCHOAt

6. 'The mobilization of Biack consumer power

3. The dmprovemcnt of the selfl imoqge
s A

e wa

without doudt ihese ideals khave passed beyond the state of
mere rihetoric. Progroms have been initiated ard relentlessly
pursucd. A few piograns are described.zl

In Louisiana, CORE has developed a political movement
that was instrumentul in creating a series of voler regis-
tration oxganizotions. The movement suomitted nine candidates
for election, eight won sea®s on the school voard in several
parishes in Louisiana.28

In Baliimore, Naryland, a freedom school has been
established with thirty teachers and two hundred students
ranging in ages from eight to eighty. Negro history, art,
nusic and other aspects of Dlack culdure are presented in
the American heritage and to world civilizatiomn. 1is showed
black peopie as imporiant to the developinent of wzstern civi-

oxder %o make black people aware of their contribt 1vicns o
n

1ization.’

Extensive conferences and leadership progrsaaz have
taken place in Virginia, Maryland, Few York and Caliifornia.
These programs oring together the potential irndigeuncus lcader-
ship of the black commwmity. Indoctrination in thxe new philos-
ophy, training in leadexrsiip techniques, and the develorment
of verbal skills are aspects of this program. AS part of this
program COR%E has revit 1ized its youth prograem. The puvrpose
of the Student Congress of Racial Bqualivy (SCORE) is to get
Black youbh who have been wandering through the streets to
get more than jobs, to devel.op black lecadership Ho lead the
country. CORE has offcred a two-day conference and classes

2T1pid.
281114,

29934,
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Trican-Anerican ond African Culituve, The speckers were
Livingston YWingate, Ossie Davis and Jaues Farwer.

30

CORE is also initiating prograas to bring the conven—
porary African-Ancrican and Afxican closer together., TFloyd
EeKissick made a two-weck visit to Zombia and Tanzania plcd-
ging that CORE would work ¥o bring about closer ties. Along
these lines, CORE pledged to promote the study of Swahili in
publiic sc}.ools.31

These progrems and similar projects {together consti-
tute some of the activities of CORE in constructing a pro-
gram for black Americans. The question may be asked a3 to
vhether such all-black programs would only lead to more
identity and self--esteem problems since such groups would
always exist within the dominant white culture., Tner2 are
chances for such negative cffects to develop but i? regroes
are truly equals in the larger society, a black subculiure
could exist much in the same way that America has svb-
cultures of other national and racial groups such as the
Jewrs, Irish, Chinese and Polish,

-
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CHAPTER ITX
HISTORICAL PARALLELS
Edvecational Parallels

About the middle of the last century, a2 typically
Danish ingtituition came into being, the Folk High School,
and it bnas been imporiant ever since in the woxrk of national
adult cducation in Dommark. The aim of the Folk High School
is {o impart to Danish young péople a "rule of 1life" which
gives them a more profound understanding and enzbles them to
lead a spivitual and active lixe in the future and among
their fellow citizens.t '

N. F. S. Grundtvig is regarded a3 the founder of the

Folk High Schools; it would be highly incomplete to discuss
these high schools without mention of him. He vias born in
1783, the son of an orthedox Lutheran clergyman. Iis mother
taught hinm to love the old hymas and tales of Danish folk-
lore and rational tradition., In later life, Grundiviy
noticed that the Danes were slowly rejecting Their culiure
end heritage and taking on the ways of +their German invade
_In the years 1807~14, he came vo realize that only througu
| love of the glory of the Danish forefathers would Demwaric be
}a able to regain its former strengbh. On this conviction he

-

based his idea of a new rational edncation which materialized
in the Polk High School.?
According 1o Grundtvig's conceptlion, the invisible Word
was the deepest characteristic for what is huwan, and the
Woxrd means the mother tongve. In This new school which he
visuvalized, the mother ftongue was to play & decisive role.

P
e L d

1Boje, Ardreas, Dorvp, Fenst J., ard Ratzebeck, lolger,
Education in Demsrk, p. 69.
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The people's experiences of a theusand years was cxpressed in

BALEMAIBE W SERALrS B W . BA e

the motiier tonguz and throuvgh it the wonrd of God wouwld find
its way to the people beecauwse there is in the mother tongue

iy

an ccno or CGodts word.3
Love of the mother tonzue and native land was incexiri-

cably linked togcther with the coherence exisiving between
3
things huwaman, which is the secret of Grundivig's life work, i
His school was to rise from the life of the people, He i
]

clearly realized froma the beginning that if democracy wa3 to {
vork, young people from all scciions of the community must

becone concerned with the affairs of the nations as a whole,
and experience fcllowochip that would exvend beyond political

B, B e B BRSPS
v

Ww »
s tamy wmole miimwye
Lo L

Lo it

opinior:3 and paxtvieda,

the first Danish Folk High School was crected in 1844,
in the village of- Rodding, Forithern Slesivg, near the borxder
of Worthern Jutland., The high school at Rodding was destined
to play an imporiant part in the struggle vo keep alive the
Danish language in the Duchy of Slesvig.

Christen Kold is the man responsible for carrying on
or putting into practical applicaticen Grandivig's great id=a
on a more pevianent basia. He boughb , fTew acres of land in
Ryslinge, denolished the dilapidated building and erected a
frame houge with thatched roof The first year was very hard,
he had only about 25 studcnis who paid zbout twelve shillings
a month. TFor breaskfast there was ollebrod, vhich comnsisted
of beer, water and black bread, boiled together without any
¥ind of swectening. There was a daily "feast of good words"
which, according to Kold, made the young men forget 211 about
food; aud even in bed ¥they continuved to discuss spicitual and
intellectual problems under the guidance of their teachers

3Lund, Ragnaxr, Scandinavian Aduli Ydvcation, p. 17.

41vid.
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5Ibid., p. 21.
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wi%il sicep overcawc them. ‘%he aim of {he high school was 1o
approach the soul of the pupils through the #living woxd,"
thus avakening a life which would scver 8G0p Erowinge. B

v
B Tkl i Bl b ey L L b g gy
e e e e m s b kR A

Kola's studenis paid very small fees, therefore it was
necessary for him o scek owiside assisvance. From 1356 Le
received an aymual graant from the state. The state peid a
million erowns yearly for the support of the schools without

encroaching uvpon the school's imner freedom, ! :

Do Xoid it was imporitant that people should live plain
and simple lives. He taught the young people that there was
nobility in any type of work. The democracy of Xo0ld's schools
sought Lo unite plain custems ard a gimple, frugal life with

a genuine culiure of the mind and heart.

After Demmark's defeat in the war of 1864, the people
pwlled themselves vogether determined to rise again by woxrk
vith their motto "we must win inwardly all thet w2 have losé
outwardly.® Xew leaders arose 1o meet the demands of the
tine. XEverything seemed to depend upon educaving a new

- generation, In the ¥olk High Sclrools, ihe n2w leaders, as
Xold before them, wicshed to awaken their pupils; they also
realized ithat they must lay greater stress on specific in-
struction than Xold had done.9 .

 These new leaders of the Folk High Schools belonged
fo Grundtvig's closest circle of disciples. They introduced

more of his ideas into the schools. The best kaown of these
pnen were Schroder, Nutzhorn, Baago, Horregard and Trier.

6Beg’crup, Hol.ger, Tund, Hans, and Ianniche, Petver,

The Folk Hizh Schools of Dermark and vhe Develownent of a
L ymarend o f——— o B ‘—-A-.-.-.-.—o o‘-v.‘f.hu:..o-a—\-. ® N A L e A aand -
¥erming Coreund. vy, Pp. 102-03,
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Schroder was the 203% prosvinent of these rew leaders, Lor he
widersiocd Grundivig's teachings bevier than the oihers, 10
Senrcder, like his naster Grurdivig, preierred all his
teachings to be historical, for he resarded hisvory as the
expericnce oi the human race, and i¢ thereiore had greatver
significance than any philosophical 3ystem. He felt that a
philosophical sysiem leaves one branded with the idecas of
another man, while history leaves one free to be independent
in guh:encnt.ll '
Influenced by Schroder's ideas as to the place of his-
tory in bigh schools, Paudl La Cour presented mathematics and
paysics from the standpoint of historical develomment, vhich
was a new departure. He spoke %o his students of hew bril-
liant men through the ages had penetrated into the lavis o?

number and nature. IHe succeeded in aweking an interestv in
these subjects even among those pupils +o vinoi sys*e.aci ed
patnematics had been wnintelligible, He gave his pupils
good idea of the coaguests of the spirit of man in tne
natural world; he revealed the close comnection that naths-
matics and physics had with other subjects. His gres atest
contributicn was to the fact that chrisvian faith and scien-
tific insight may ve uwaited. His teachings preserved many
students from the conflicting dcubis vhich toriured m2ny
young people at the end of the nineteenta bentury.l2

The influence of the Folk High Schools was seen in
other spheres. Graduates of these schools were active in
the political and cconomic life of the peorple. IMany of thena
became mermbers of Parliszment and were chosen as the leaders

-

in local goverrment and in the coopera tive associatlions.

10
11

Ibid.
Toid., PP. J1)-112.
124y3d., p. 123,
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The Polk Bigh Schools exexrted a greab influence on the practi-
cal lixe oi vhe people, czpecially in the rurazl populatvion,
Thesc people did nol yicld to the temptation to converi the
instracvion into bechnical training.l3

The schools continued to aim Tor the dissemination of
a gencral cuvliure vihich should develop the life of each huian
goul and promote the spivitual fellowship of the whole person.
Alvhough business begen Yo be a threat, as cvident in the
grovith of the co-operative associations, the schools still
managed vo maintain their idealistic view of life throughout
the changiag times.l4

The folk sciocls of the twentieth century have incieased
in nuvaber along with increase in atiendance. Instruction is
moxe varied; however, it cannot be denied that there are signs
of a lowexring of imner vitality. The aims are thz same but
the means have becoae nodified with The chzanging tvinmes., In-
fornal leciures and songs are still the moin niethods; in
additvion stress is now laid uoon the pupils'! personz2l work
with book and pen and cffort is made to promote discussions
about the leebures.l?

Modern "naturalism" has exerted an influence on the
presentation of historical subjecis. rForzer hizh scrool
teachers gave a romantic inverpretation, regarding it as a
connected story of the life of msnkind. The
the antiquity of man and they typically never passed beyond
the discovery of America., The yocunger hizgn school jeachers

emphasis was on

¥ 3

have tried to lJay as {true and vivid a picture as possible
of modern +times. While not laying stvress on God in histori-~
cal evolution, they endcavor ©o rainvain a spiritual view of

L1psd.
14ij.do ? po 125.
lslbjdo " Po 1280
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existence ard portray some of the great men who gave tueir
1ives in the scrvice of God and their fellow man. They look
for cxauples with which to clucidate the inner lire in The
great literary works of the last century. Increasing cmphasis
is placed on sociology and the historical development of

socicty.16

A3 a rale tnrec lectures daily covering hictory, litera-
ture, gecgraphy, sociology, and natural science are given to
the whole school. This study—-in-common sometimes inciudes
discussions of the lecture or subjects which constitute the
principvle work of the schocl day. Before and after each lec~

ture the pupils sisg songs which in some way have a bearing
17

. . Y
¢ . 4 N W Bt VM, B

on the lecturec.

i
.
&
.
3
E
i

A Typical Day in a Folk School

Song

Lecture

(Using the hisiorical method of Grundivig)

Song

Gymnastics
(Gyn frequently forias a subject of debate, whether 1iv
should be uscd as preparabory training for arwmy, simply
a part of frce ordinary education, or apart from svate
institutions.)

Questions ard Conversation Hour
(1his hour is usually used arswering questions raised

: by the lectvres. The discussion develops freely; +the

5 . " conversation may also be dravn from some Jtenm the

E teacher read in thz paper or some subject of interest

E

E

:

, ) 4o the students. The teacher merely sees that the

< - discussion dces not wander far from the topic.)

lieal Tinme and Hid-day Break

% CAritihmetic or Drawing or Danish Compositvion

¥ Sociologzy or Natural Hisiory or Physiology

E Pen-thirty -~ Lights Outl

: - The Danish Tolk Sciiools are all private and owned as a
rule by the principal. All the students, except those who live

161pid., p. 129.
171v1a., p. 135.
381vid., pp. 140-145.
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near, live at school. The students are usvally from all parts
of ihe couniry for they wand to see other districts waile
aviending school.19

fhe schools are free in their curricvlum. The state
supporvs the high school in two ways; it gives a direct subsily
to each cchool giaded in proportion to the salaries of the
teachers, buildirg cxpenses, and it gives schclarships to
pupils regerdless of where they live and what school they plan

to attend.zo

The Polk Migh School people raintain that it is not
their aim to develop "book worms" oX tecachers; they want their
pupils to retur: o the farm, craft or irzde and do their work
+ith undaunted spirit and brighter intelligerce. In this waj
the Folk Yigh Schools will truly be "schools for 1ife."21

- An American invention, similiar to the Danish Folk
Schools, is called Opportunities Industrializaticn Center in
Philadclphia, Pernsylvania. Althougn the adul® cducation sec—~
tion of the program is geared toward adult vasic education
(called Pre-Yocational 3choo0l.) it manages to encourage the
masses o believe in themselves, and makes educatior a reality

of 1

't
)

e.
The functiors of ihe school include recruitnment, intake

counseling, pre-vocational jnstruction, vocational counseling,
occupational training, job placemernt; Jjoo development, follow-
up and supportive services. 'The basic literacy instruction
begins in the homes of the people counducted in Jiving rooms,
dining rooms, and on the porches of the learners. This systen
begina with AQT Avmehair kducation followed by the Pre-
vocational Program of the Feeder school, and ©inally vocation-
al training in the irades, {echnical, and business occupa-
tions. 'hese courses irclude instruction in communicatvion

lgIbiQ., p. 134.
201v44., p. 134.
21 1pid., p. 136. .
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sikill, jeb-Tfinding techniaues, grooming, hysgierne, conswser

arions ? o

cducavien, Engiish as a forelgn language, civil service pre-

“to*

paration, and occupavional iunstruction in thirij-four other

Ve
L

arcas, ranging Iroix clecironics, cempuier operation, IBiM key

e

o

punch, and shect metal work o power sewing machine operation,
. 2 ]
the building trades,22
This pre-vocational program also ieaches minority his-

VI YU

tory, centercd toward ieacking black men and women about their
roots, They are taught to apnreciate the contrivuiion black
people have made to Americasn life, the cwltural development of
the world, to aporeciate America and realize that Anerica is
st1ll a grea’ nation viich needs to be built upn and not torn
dovm. Pecople are taught that as they are, they are beautiful
ard vhat they need not be while o be smart, They are taught
to respcet themselves, that gernius is coloxr blind., They are
taught how to sit, walk, arnd talk ard e proud of themselves,
for the greavest key to motlivation is self-respzct. 23

The philosophy behind this program is ©that while people
are learring a skill they nced a psychological wplift. They

need <o experience success early and ofien, and a commiltneant
for continued lecarning has 1o be carefully developed and
martured. Resding, writing, speaking, aititvude charge, and
basic understanding of one's enviromment can be improved vhen
used as vehicles ‘{hrough which personral goals :may be obtazined,
Althouzn this pre-~vocational school is only a small part of a
large whole, it i3 one of a very few organizations that recog-
nizes the need for giving the black masses a psychological
uplift, Until moxre organizations realize this need, 211 the

24

27? JJer F. B.; "There is a Feed For Liiitancy in
Adult Bag ducauwon " Aduvlt Leadership 17:68-70, June, 1968.

23“b‘£

24 1p3a.
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vocational skilis and trazining in the world will make litlle

difference in the lives of black people.

Parallels cf Imnigrant Groups

A1l of the i;edigrant groups, beginning with the puri-
tan pioncers, never iurned their backs completely on the
world they lefi benind. Vhen the Ttalians first .came to
Aserica they were not accepied into the larger sociely. They
wound up in clusters, forming the Itelian community called
w1ittle Italy." They were isolated from the larger community
by differences in backzround and language, their late arrival
on “he scene, and their low economic positions.25

Kative groups interested in helping Italians were con~
vinced that Italians must be encouraged to pui aside their
old viays and become Americanized. Gradually iv was realized

that this was an attempt at Americanization in its narrovies®y
sense. In one breath they spoke of American democracy as ‘
the frecdom to think and live as one chooses; yet in the next
breath they called foxr the extinction of the Italian noncon-

forming ways. .
To presgexrve JItalian wvays, i+ took not only a greater

tolerance on the part of native Aericans, but a greater aware-—

ness by the Italiens that there vas notning either éisloyal or

- shameful. about retaining an snterest in things Italian. In
tine, the Italian cormunity led a successful campaign to have
courses in the Italian language introduced into the public

schools on a par with other languages, voth as an identifica-

tion with the I¥alian heritage and as a tool to study Italian
1iteratuce and the Italian past. As a result many Italian

i . . 2

ways and institutions were {transplanted here. 7

25Pizani, Lavwrence F., The Italian In America, pp. 124~

149.
26134,

2T1p54.
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Macrica was thexvcfore not a graveyard vhere the Italian
herivage was buried, but fertiie soil, where this heritage
covld grow in a new cline, changing as Vthe new environment
called Tox chanﬁes.28 ‘

~The first Irish to come to Aerica were crowvded intvo
civy tencrmenes and sluns, Jhough they lacked cducation and
technical skill they weree not afraid to use ¥heir strong bodies
in hard work which othe1rs shunned. These Irish cherished the
songs and the donces of their native land; Irish immigration
2lone produced itvs own literature, ‘henever Irisimen met,
they would sing the old songs and bequeath to their children
the folklore of their island home.2? , '

As the Irish became more Americanized they deeyly re-
sented the caricatures of their peonle vnich they saw on the
stages. As early as 1850, Irishmen were complaining that
{their people wvere rcPrcvonccd on the stags with “"gorilla-
ghaped faces, dirty clothes, and boorish manners."3o

By 1900 the Irish weve ready to attack the »problem in
earncest. One of the special projecis of the Amncient Order
to Hibernians was to rid the United States or the "infamous -
stage Irishmen." “The Hibernians threatened to boycott theaver
managers and booking agencies. . In 1904 vhe campalgn Vas a
success. This novement then directed its atvention {0 maga-
zines, ncwspapers and other aspects of the society.

) Gradually the Irish stereotype viriually disappeared
from the Anerican scene and Irish immigration ceased to be a
topic of interest or concern. Americans no longer think of
Irish vhen they speak of the for2ign born. The majority have

2 8 Ib j.flo

29Wi%tke, Carl, The Irish in America, pP. 2ﬂ1~263

301534,
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‘in this country which enabled them to become inlegrated wisg

28
attained middle~class respectability, and Irish cuvlture in the
United Svutez has developed a real
American sccnc.31

Unlike the previously mentioncd grouns who have com-

enze of belonging %o the

pletely merged invo ¢he Awerican life, the Jews are still in a

c
Transivory stage. 1Iheir problems are of a different nature.

A Jewish thread xuns through the entire history of

Arerica, but like the word "negro" Jew is barely mentioned :
in the history books. Coluvabus, for exanmple, was aided by '
Marranas, converted Jews who were high in the Spanish court.
The firsv Jewish comazunity in the United States was estadblish-
ed at lNew Amstexrdan soon to ve renamed lew Yorkx, and the

. . . 2
Anerican Revolution was dear to the hearts of Jews.3

The number of organized Jewish communities were small
but there wersz individual Jews in almost cevery colony. As

Jewisnh immigration ineicased, Jews found frecdom from economic

interference ard political disabilities. The Jews responrnded
to this treatment with enthusiasm. They quickly idenftified
themselves with their new ncmeland and tocx on the responsi-
bilivies of citizens.33

It has been noted here that the Jews found friendliness

the life of the country. In general this is true, oui anfi-
Sennitism cannot be ignored and it did exis¢ then and aven
today. Anti-Semitism is basic 10 any aralysis of Jews and the
larger American society. So pewvasive has been the influence
of anti-Jewish prejudice, that even "internal” Jewish life,
i.e., Jewish institutions and concepiions, have been seriously
affected.

b ety =

31ypiq, ;

e =)

32Janons v, Oscar I., The Awmerican Jew, pp. 251-262..

331pid., p. 25-26.

341p5d,, pp. 183-205.
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Jewish people, by and large, nave adjusted themselives

to the socicty of Axnerica, despite anti-Semetisn, yet they
Jevia have largely main-

have remained an identifiable group.

n id
tained +their religious identity, they axre heirs to a distinct

culture tradition. They have also maintained a definite pat-

J

itutions and the concepts

tern of Jewish life. Jewish insti
which rendexr them meaningful arve aa integral part of American
life. Jewish life is an inseperable ingredient in the totality
of_America.35 ' ‘E
In conclusion, it has been pointed out how educational
programs arc used by otvher groups seeking "seli definition,"
The previous programs discussed were based on the needs and
interests of the participants with the aim of developing en-
A ong with these educational prograns,
oups -~ the Ixrish, the

lightened citis
a brief account of three imnmigrant gr
Itzlians, and the Jevws -- revealed now these groups nanaged 40

1"|(511 l P.

exist side by side
of these groups of jmmigrents ever turned theixr backs com-
pletely on the world they had left behind. Of course, the
negro came to America under entirely different circuasvances,
but this strengthens rather than weakens the fact that of all
{those foreign born, the black man needed to hold on to his

with the larger American culvure, Kone

1bid,
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CHAPLLR IV
ADULD ¥DUCATTON PHILOSOPHY

In cur constantly changing world, lifelong learning
kas become a necessity which presents a continuouvs streaa of -
problems that must be solved if this culture is to er.dure
A civilization that cecascs to respond to is time dies. Jhen
najor changes occur in the physical or culiural environmenvy
pan must adjust o them. ILiterally, he must learn or perish.
Therefore it is no accidcent that for centuries discussions
and theories concerning a philosophy for man to live by have
locmed uppernost o scholars. From the outcet they are obli-

Aged o answer the question, "Vhat is man?"
To talk aboul man, we rmust have some idz22 of wnat man
hen there is 00

is. If men are brutes like other animals, the
reason why they should not be treated as bruies. A sound
waderstanding of hvuman nature, however, suggestis trat nmen are
rationsl, moral, and spiritval beings and the improvenernt of
men means the fullest development of their rational, moral
é _ and sp;rltual powers with which all men are endoved.’

noizas Hobves (1586--1679), viewed man in a state of
) pature ard nis life as solitary, poox, nasty, brutish, and
short. He said that withoat civil society strife ensues from
hupan desire, distrust and ambition and leads to a state of

LA A L - L LY

* var in which ihers is no property and no justice. But men,
through fear of death and desire for a long and pleasant life,
nay join forces by making contracts with one another., A sov-
ereiga power would be established to make it more pairnful ©o
violate contracis than to live by them; and it is only then
that men's basic nature is controlled.

lRlCh, John liartin, Readings jin the Philosophy of
Eduecation, p. 13.

| 210id., p. 44
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Accoxding to Jeln Loclke (i632-1704), men nhave The rights

of 1life, liverty, and properdy; GOVCIX rnent 1s instituted by
P

pen Ho provect these righvs. In a state of nature, nmcn ougnt
4o live according to reason and God's commands, and eachn nas

is the judge of his owm acvions, Fach person wno enters invo
socicty does s0 by his own consent ard transfers nis power o

TNy, r eI e SN e oy ¢ P p

g

the congonsicalth, which is obligated To vse the povier for tne

w -

cerzined by the majorivy. 3 Hobves and Locke differ

. cnds den
; about man's basic naturc, and as a CORJIEHUCRHCE, formulave
3

e

0
different philesophic ideas by which mz2n should live.
ILindeman emphasizes man's intelligence, characterized

i ask aen

L]

G i
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by his ability or capacity for Ynovledge, He staves:

...Intclllgcncb is reasonable: sceks ouc the logic oX
cvep*s; 1S ob,ccuxvc: socelks wne factual Iewlluj winicn.
lics hack of appearances; 1.5 critical: views isolated

- factr and vhenomena in relavion o milievx: pres3ses
facts Lo tne 1cve1 of re]gulon to ouner relevant facts;

is c Dt’tlf arpives at conciusions which are easily

N R gt

Vil

L

A1l of these funcvions are pathways leading 10 the tobalidty
of the individual, whi.ch Lindeman calls an intellisgen -

. sonality that consists of uniqueness, individuslivy and dif-
: ference. With the formaiion of this intelligent persornaliti;
EE is the realization of power, self-expression, freedom, cre-~
; .a%ivity ané apprecid tjon.s
f. What shapes this inte 11igent personality, and where
tt does i% obtain its direction? whicn of the many couxrses of

behavior within an sndividval's pnysical and pental capaci~

ties he characteristically takes 1s deternined in part by the
Jives or in which he has been € ocialiized.

®

culture in which n

s,

31»id., p. 56.
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‘{indeman, Eduard C., The Tieaning of Aduld n
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Mhe chorncicrisdics of vhe hwsan animal thave naxe cvliiure
possidble ave she ability ¥o leara (oxr the capacity for knov--

»1.

T T
ledse), ©o ceswaumicatve LY & syston of learncd symwols, and O
transmit learned bchavior from gencration to generavion,

The heart of & culiure is its values or the ruies by
sirich people oxder their social existence. These rules vwnen
built into the pexrsonalities of the individuzals -conprising
the society, crealc the personality type peculiar ©o the cul-~
ture. Hence, a culwvure consists of those basic values tha
give meaning to ¥he purposes, plans, and activities oi the
total individual.

Vhen a person has surrendered much of his physiological
gutoncay to culiural control, when he behaves rmost of the tvime

s others do in the culture, he is then socialized. This docs
not imply that the personality characsexristiecs of the members
ne typical personality siructures there is great

.cally, this is to be expected te-

of zny group are identical. Xkven among those who approxinate
ne of i

range of variation. Theore

cause ecach individual's genetic consiitution is uanicue., TFur-
:x, and soclal

+a.
4

thermore, no two individvals of the sane age, Sc o}
position in the same subculiure have identical 1life experiences.

Phe culbure ibselfi is interpreted to uhic cnild by
and moiher. Yet, from cxpericenece, W2 know +that memeers of ithe
will tend to handlc prcblems of biological grati--

-

sane cullure
fication, of adjustment 0 the ohysical envixonment and of ad-~
justment to othexr persons in vays thai have much in common.7

_ gituaiional factors and cultural patterns are jointly
responsible for the fact that each culture has its petl mental

disturbences. lalayans "run amoi," and peoples of Southeas®
e

Asia fancy themselves possessed by "weretigers.!  Groups

6K1uckhohn, Clyde, ¥irroxr For lian, D. 175.

Tyvid., p. 176.
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vithin o cultuxe show varying catves of incidence, In the
United States, sendzephrenis is more frejuent among lovier

asses; munic-denyessive »SYychosis is an upper-class ailszeny,

@)
]

- o

The middle-class suitfers from psyehosomatic disturviinces such
C

d
onfoxrmity and represced aggression.

A
g

2s wW.cers relased to
The above docs nol inply an avsolute, culture-vound
Cox

by D

view of hhaeann nature, this Type of view bholds no ¢
Yion of what Tuburs desvelopnents may be and actively s
{the way of those efforis that can be rationally made %0 has-
{ten a realization of possible levels of personal and social
intexrpretation., Vhile it 1is true tha?t habits and cusvoms
anong people dic hard, neveriheless, as men siruggle to ad-
just themselves o the new demands of life, slovly, but
surely a new social onier and new personalilfy trends will
develop in the nroocss.g

The relationship betwecen culture and men causes each

40 ciange. In chonging, they reorder the social ordexr; how-
ever unintentionally, however slighily and impercepiivly.
This chenge must be guided by intelligent personalivies com-
rmitted - o life--long learning in order to avoid destruction, -
American society is called a free or democratic
ociety. The woxd "democracy” is corfusing and means many
different things %o many different people; to the rich man 1
may be his "heaven on earth,;" to the middle-class nan it may
be a "way of life," %o the poor man it may be "nhell." DTub
, pecovle imzediavely

generally when one spczks of democracy
associate such wordis as ifreedom, liverty, justice, equality

Lt Jh 8

and self-goverrzment,
Democracy rests on *he social nature of man, I re-

-

E quiras communication among ivs memvers. They do not have t{o

agree with one another; but they raust be able to understand

8[b1d., p. 174,

Stbid., p. 195.
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one anoihcr. lien's philosophy aust supply him it

purpose and & camion concepe or mnn and scciety cdegunle ©o
hold the community tosether., The good scciety is rod jus st a
society wvie happen to like ox be accustoned to, instéad, it is
that socicty in which &ll mcn.fglc and are ruled in turan for

the good of the whole sozicty
In reality, +the implicit American crzed sSeens to en-

brace the Tolloving recurcent clements; fuivh in the rational
} ]

e
an optimistic conviction that rational f£fort counts, "roman-

i c
tic" jndividualisi aznd the cult of the common m#n, high
valuasion of chonze—-which is ordinarily taken {o mean pro-
grees and the conscious quest Tor pleasure.ll

Individualisn in this socievy has agrarian rools and

may be associated with Jefferson. T4 is characierized by
distrust of strong central government, dislike of being told
wyhat $o Go." The socizl roles most jived at in the comic

- . 12
gtrips are those that intecefere with the rights of others.

American individualissa centers upon vhe drapatization
nalized

of the individual, reflected in the tendency $0 pPerso
achievement. Americans prefer to atitack saen rather than
ijssues. The less the opportunity, the grzater the merit of
guccess-="you can'® keep a good man dovn." Coanversely, fail-
ure is a coafession of weakness, the idezlization of the
"{oush guy and the sed-blooded American." The fear of being
a sucker derives from the Purivan ethic and the American

13

pioneer era.

10
11

Rich, op. cit., D. 18.
luckhohn, op. cit., p. 193.
124p44., p. 201.
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¢S5 vihileh has per &
in any other. he purase of G. Lowes Dickinson "conte.p'uous

of ideas but ocnorous oi aevices" eizaing correct as a cnarac--

=
(&
ol
4

terization of 2ll so¥e a tiny minoritvy of Americans. Equally
G act ti.at moncy comes cleser witin Aaexicans
‘h

¥ pcople to b2ing the universal standard of
14

|V
than vvith any o

value. Americans worship "ovigness.”
Contraxy Vo wvhat is thouzhi desirable, a class siruc-

ture does exist in America. JTloyd ¥arner outlined six class
svstems. Consequenily, the facts indicate that rapid rise

through sheer ability end indusiry is much pore difficuit than

it was a generation ago., Status is harder to achieve by one's

own initiative and easier to acquire through family connec-

t The class.problem has also manifested iteelf in edu-

W R
o
o)
Q
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¢
<k
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o
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Peachers, usually of middle-class background, discrimi~

nate against lower-class children; children sense thav they
are being punished for following the cultural paiverns of trheir

I
arcntls, 5
Society carmot be improved by foreing a mrogrem of

social refoim; it can only be improved by the improvesment of

the individuals who cohpose it., "Covermaents reflect Lwmnan
0. "states are made cuv 0 vhe char-

naiure," according to Pla

-

. acter of their citizens, thesc wurn the scale and draw every-

thing after them."
: Our society 19 in consvanv transition and we muse be

4
; favght how to function te our 1ull potential., e rustv learn
% discivnline and responsibilivy but vie a2ls0 need freedon.

Freedom gives us an opportunity to realize our potential and

discover our persomelivies.

e

3 141'03(10 ) .Dl)' 202"?06

© 0 e Srpten &

151via., p. 216.
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Adaliés in o free socicty st keow what frecdom 18,

L d
Gy » Qe

how it works and its use to then in the maturatvion process

-

ve tend Lo think of freedom as on absolute; and in this way
vie have misconceived +the meawning of frecdeom. Lindeman said
“that our exryor can ve iraccd in ithrece direciions: (a) frec-
dom as absence of conirol; (b) freedom associated with whe

DCas

theological doctrine of Txce vill; (c) false separations of
inseparable univies--individual versus society, civizen ver-
sus state, will versus instinct. He said that we have al-
viays tried to be frce froem something which is impossible
except in a superficial sens ile cannot be separate be-
cause we are a part of the world vipich i3 in keeping with the
nature of things. Only those individuals are free who know
their limitations, capabilities and thelr powers, i.e., only
{those who know themselves. e live in freedom only when Ve

give proper direction {to our intclligence.

Coals in Adwlt Zducation

fhe gools of adult education have been stated and re—
stated from time irmemorial. The all-inclusive purpose of
adult education is to assist in the continuous growin and de-
velopment of every individa al-—%he fulfillment of his mmaxinun
potentiality in dircctions deemecd desirable by soclet
vhile the doctrine of the infinive improvability of men may
pave limitations, cspecially when appliedé to marrow skills,
it has ceneral accephance in our culture, Therefore, goala in
aduls educavion are not fixed goals which are finally aivain-
avle, put directions in ¥ hiich o move.

considering the constitution of this society, and <the
widcals" of democracy, the only acceptable goals in aduld
education are those zoals which help the individual to be-

16Lindeman, on. cit., pp. 27-33.
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conc noxre funcvional:

1. o dcvelown the Imowledge il
makes ior Lﬁlngﬂ naﬂd citisenshi
{o develop in individuals ideals
ance, opciminaedness,; crivical av
tellectuald sensitiveness based on asc
and kmovlecdge.

o
Co
-
-
S

n
i

2, To dcvcloP a oylflt of 1nqu1r" and insight and
those enmotional quelities which sacke a sense of

resnonsibility ard cooperation, 3

3. LO help the leaxaer achieve a degree of hgnpmnuw
and meaning in his 1life by deve10p1nb thoze guali-
tlcb il "el;-cxﬁre351on, creativitvy ana the a0111tj
to aprraciate; and if need be provide education
for suxrvival, in literacy, vocationzl skills, and
hezlth ieasures. '

4., To develop an understerding and apprecia “ion of
this plurelistic culture.l7

Programs vhich addresz themselves o such gools are
laying the fouadation for developing free and responsibvle ren
by increasing their povers of understanding and judgement.
One does not have time to offer such excuses as "{they are too
old to lecarn," or "there just isn't enough time." A1l men
are capable of learning, and learning continves as long as man
lives. A program which springs from svech a structure will nod
adapt men tc an undesirable environment, out will encourage
them to make it better,

Philosophy Fox Adult Education,

e POYEV ¥ DI,

17Dergevin, Paul, A
pp. 30-38.
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PROGRAVIIATIC FOULDATTION

<

The advlv leamrner siiould have somevhing to say aovout

- S
-

the forces shaping nis life., He should be involved vecause
involved peownle are beitter learmers., Therefore, adul?v educa-
tion programs must be based on the needs and interests of the
learrers.,

Success of a program for black adwlts will depenrd on
the slzill and knoviledge of ithe adult educator, It will de-
pend on the cducator's insight into the nceds and interzsis
of the participating learnexrs. Consideradle frustration and
failure can ve avoided if careful planning and organization
ias gone invo program planning.

The principles and philosophy of aduvlt eduzation ca
be combined with the principies of the "Black Poiwer® program
designed Ly the Congress of Racial Equality. The phniiosophy
of adult education can be used as a bridge between the black
masses and the larger Amcrican sociely, however no% as 2
preparation of black people for accepiance by whites. I% is
used to develop security, pride, ard resvect for "blackness”
in order to add to ihe Amevrican culture a xnew dimension of
uniqueness that Americans have never known before,

CORE hzs estabvlished a "Freedom School" in Baliirore,

a2s a specific reference %o help elucidatle certain points. The

| school is under the direction of Antoine Perotv, a CORE Field
g ' Secretary. In the school; black culture is taught with the
E aim of making black people aware of their contribuvions +vo

supggested proceduvral steps, ard teacher preparatvion and be-
havior will be discussed.

HMaryland. The freedom school will be used, in some instances,

the American heritege and world civilization, Specific goals,

. Oh e mmew s S PP o ST C——" 79 A C—
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Goals

k

Goals axre vitnl; they indicavte airecvion and svave
objecvives to be atizired. Goals, stated succivevly and in
termas of dcsirable behavioral change, provide guidelines for
vrograa devel oPmO::“G .

The goals T CORi's progranm of "Black Power" ard the
13

goals of adult education have beern combined, isted ard dis-

cussed velow. PEach goal is based on the nceds of the leariers
in relation to the larger society. The goals are to:

1. Acquire knowlecdge of the contributions of black
people o the American heritage and world civili-
zation wiile aeveloplnp the knowledze and undexr-
standing which makes foxr enllrnuenod citizenship.

2. Declare a black "acclulwtlon of 1nuenend°n,e,' by
building a new self image, an inward turn for self

i discovery, selx’fﬁﬁihg, Freedon, oparmindedness,
critical attitudes, ard intellectuzl sens it1v1ty

] Fama

based on ascertained knowledge of vlaclz culwure,.

3. Develop prJde and self-respect in black Americans,
crcatlag a spirit of inguiry, insigant, ard a2 sense
of reSpon31b111u) and cooneration.

4, Achieve a degree of happiness and meaning in llxe
by duvelonL*v se¢lf-expression, crcat1v1t and
the need for 1;fclon learning.

.5, To provide, where needed, education for survival
in literacy, vocational sk:lid and heal oh z2asures,

P Acauire knowledze of the coniribuyions of bl: ck reonle

e s G . wD

ereas. L Sy N e T T -l

to the Amewrican hP“Ltl”ﬁ .nd world 01v1lizatlon while dcve]gk-
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E ed citizenship. Black people ehovld be tauzght theixr pasec ard

s nn o amd.

how +o mske it work for them, It is not enough to know the

]

contributions nade by black people; the student sh w.d study
how these contributions relate o contemjorary prodlems an
conditions. For example, black medigal schools and black doc-
4ors have only recently begun to give attention to the malad-

jes of black people az they reiave vo the cultural survivals

P —— iy ot aptmtmmen. -y .
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of black pecople. Along ‘the saae line, black writers spend
mach +ime on Buropean literaiure (nov that it should be neg-
lected) while one of the greatvest dremas in history, the
Anerican slave itrade, goes almost u

While blaclk people are acquiring knowledge of their
past, this knowledge should also be dirceted toward enlighlen—
ed citizenship as a lifclong responsibility. In this world
of rapid change, the constant study by an informed and con-
cerned black citizenry on preovlenms of a civic nature is im-
perative. Keeping well intormed amid the constant, svrong,
and conflicting reports of propasanda 18 no easy task, as
evidenced by many politicans seeking to "buy" black votes.
Black citizens will nesd help. fhey should know that er-
lightened citizepship is concomivant with citizen acwvion.
' showld register, vote, and parvicipate
Sinvly knowing

For example, peonle
in governmental and coprmmity organizations.
the duties of citizcnship vithout action is useless.

hlack ndeclavation of jindeperdance,"” by

v
e o

i
Declare a

S R S -

building a new self-image, an invard turn 10w self--discovery,

et G = s & ctmn tman} L

sel.f-naming freedom, openmindedness, 3yiticql_qtti§u@gg,.§§g
intellectual. sensitivity bascd on ascertained knowledge of

black culture, At the roov of the problems corroding the

black communitvcy 1is

the need for a new self-image~-the need

for defining a "black man," in other words, declaring a

wdeclaration of independence.”
is a difficult tesk. In the process of defining, the black

[SAF AN

As easy as tThis may gound, it

mzn must throw off the ssychological barriers of the past. He

must undergo psychological vplift. Psychological uplift is

important because the block man has been relegated to infexior

positions for so long that now he seeks ‘them out as his
place. Vhern a man 1o0ses his mental freedom, he deteriorates

along with his family and his institusions.

ation of the Nexro,
- o egurtould At et

1wOodsnn, Corter Godwin, Tne Mis-Eduec
pp. 175-173.
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Very soon, there is nothing ledt in his environment that re-
flects his freedom ond COSOTAIVITY .

In order to develop attitudes of openmindcdness, crivi-

cal atiitudes, and invellccival sens itivity, black people nust

have froccdom., The adult cducator must realize that this free-
dom must come from within the black man and black community.
fhe task of the cducatbor, in this case is to provide situations
o meke a realization of +#his frecdom a reality to the learner.
Acquiring knowledge of black cwlture is one avenve the educator
night use in accomplishing this goal.

Develog pride and self-xespect in black America, crcat-

]

ing 2 spirit of incuiry, insight, ard a sense of respons 1011isy

.——-4.—' ~

and cconeration, Pride and seli-respect are concerns of every

-*- b A S s

ipdividual. Sociologists call this idea of pride and self-
respect "seli-esteen." Studies on negro men have shown that

4the regro male generally 1:0lds himself in low self-esicen as
compared to whiles. Vhen a person holds himself in low seli-
esteen, sociologists point out, the person does not function

hJ

7nat Bergevin

(]

effectively in his environment. Such a person
calls a "marginal citizen." He rust ve helped to function to
his full potvential in society. The Ffirst basP to raise his

ngelf-esteen" or pride and self-respect
Because of the enviroment in which 1 black people must

H.
)]

C‘-

function,; the educator shouvld e: coect o deal with some margi-
nal citizens. If the educator could change the environnent,
his %ask would bhe simplified. Mowever, the enviromment will
no%t change until the people in {the envirorsaent change. The
first task of the cducator is to decide how the enviromment
has hindered the functioning of the learier, In this case,
the point in guestion is the identity of the learner. As a
stari, the cducator rust work o develop attitudes of self-
jinquiry and community incuiry in the learner. When the
learner begins to quesvion hinself and his enviromment, he will
be moving in the direction ox developing a scnse of insight

along with a sense of responsipility and cooperation.,

.
e e ik s e
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long icaxning., All of the "psychological uplifi" will mean

very little if the learncer docs not achicve some degreze oX
happiness from his labors,

Ymen the black man develops self-expression and crea-
tivity, he will be on the way toward achieving that "degree of
happiness." The materialistic aspects of ©the American culturs
such as striving feor success, and acquiring more Things will
not be ends in themselves. The learner will feel that he is
in controi of his i1ife. Yhen he gains this semse of control,
he will realjze that in order to remain in control he will
need to leaim Toir as long a3 he lives,

To provide, vhere neaded, education for survival in

Gtterg s st W - ) D -

literacy, vecavional skills and hoo“+q neasuc¢es., How can
- ]

4the black man in this program learn %o make a living? The
lower income class is usually the class in need of survival
education. The educator must maintain as ruch flexibilivy
as possible in survival ecducation because oi technolegical
chanzes and social changes such as migratory shifis vhich
sonetimes change the status of a man overnight.

Although survival education will be concerned with

4.9

things as

2

material things it must not stop with material
ends in tremselves. The concern shovld be to Gevelop the

foundation for the acquisitvion of greater ideals.

Some Suggested Procedural Sycps

The 2dul®t educator shovld comduct a careful survey of
the nature o7 the Preedca School. He must consider the size
of the school, the learcers, the community and adninistrative
policies. The educator studies The situation in order to de=
cide if hio services are needed, and if the aims of the
achool aie compaiible with his owvm. In this case, one of
the aims of the adul® educator is to aid black men and women

R e L LY L
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in develoging enlighicned citizenshin., The sciool’s 2i:a 13 ©o
sake black people cwnre of their contribuvlons 9 vhe Areyican

heritage and cwliure. The educatvor; in vhis case, may eas 311y
tse the aims of 3he school as a vehicle to achicve enlightcned
citizensnip.
Considering +he potential learners, the educaiors
C

nz nistory of "dis-

O

]
should raacmber that the dblack man has 2 long
appointed American democracy." he has been a slave under
ndenocracy” ané at the present Uime he 13 a sccond-class citi-
zen, In the lign y 5, tne educavor must plan more
than discussicn groups, films, exnibits and occasional Trips

;% become a reality. TFor example,

<..
O

rh
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{o citvy hall. Ienocracy mus
black people ivaguently ask, "VWhat good is there in voiing vo
out the right man in ofiice whnen 1n reality none oi the can-
interest? ‘dhe

7 i promiced new streéts,
better recrcat on facilities and more dlacl. policercz, The
educator, in this case, znst point out that citizcnship
not begin and <1d with voving. It involves active pardv
ion., 1ie might svate BcrgGV1n's definition of a gosd civizen

in democyacy wnich i

.o One Viho participatcs schively and construciively
in nany of the socizl institutions that ma2ke wp ine
fabric of thet sccicty. He is awore of RilS resSponsi-
bl]luibo, rights and privileges ana exercises them.

- ot - o
He rust also be what Aristotle would call a "gocd verson”
P " 2

in thet he strives (o atsvalin
vihich he meakes felt in the instivuidons

aCULvay pc”ULCLnuUCu. This kind of goed citizen, wno
is also & goou person, does not blindly Tollow othexrs
when such activity ﬁéuns bethraying

vould creatively releasc huital kind,
The cdvult cducator should contact vhe direc
ration. In this wmeeving, the educater snould

e
explain, why he 1is interested in working in this school, dis-

2 » - °
Bergevin, Paul, A Philosophy For Adw)t EBdacation, p. 80
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cuss the Tindings of his survey ard point ouv vne vaiue o1 113

(3. TART]

-

services and what he would hove Ho acscomplish, ilie should szoxe

sure that the divecitor understands and approves of his find-

£ ‘he school deccides thabt the serwvices of the educavor

are vital, the educalor showld plan another meeting, The di-
a1rn

rector should be present along with polential learners. The

educator should be carsful %o inclvde in this group ol learrers,

professional. snd ncen- -professioral people, the accul turated

group and externally adapied group to use Bernard's classifi-
wld have learned while condvcting

-~

cation. The educavor snou

i LR oL T MNP AT DR TP L N T TR R O

L) s

his survey vhat these two groups have entirely éifferentv sevs
Lo

of values Any program planned that overlooxs this Fact will

meeai) pige s e
FYE

——
"

Lot o]

ran the risk of offending or excluding one group.
Bernaxrd points out that in the exvernally adepted groud
“here is a great deal of creativily, as proven by the larger
~ts to imitate some of the spoech patierns ard
Nis class.3 Phe educator might use thls crea-

{tivity of the externally adapied as one source oX interess for

program PLanning.
The educator must be aware that The ex ternaelly adepved
‘ ) group of lelrners will be moxre suspiciocus of him peczuse he
) is an educator. They will place hiam in the acculturateu class,
. Bhe educaior showld romeribexr that They are ore suspicious be-

cause they are poowr; they have oeen exploited, and They have

4 exvericnced Anerican democracy at the viorst levels, At this
point the educator might think that 1t would fecilitate matéers
;
to divide the %wo groups because they z2re s0 dif ferent. Buw,

understanding among

Cs
!
5
Hu
"
A
[y
b—
P

if he is interested in bringing

black people, he must realize thet these two groups of people
- : must work bogether in oxder O unders tand each other. Only

BBernard, Jessie, Marricge and Faully Among resgrocs,

S it e A et P

p. 34,
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5n order to deiine bvlack identiivy. <h

. ~p = P P R Y. - o ery . e -, - ~ 't -~ ar oyrpmapates
in woriins, »ianuing and stuiyieg vozzilex will. they work ouvw
S TR e o N oo eganrn . 3, o 53 o - . 2
their differcnces and get rid of old fears and SuSPlLClLOnNS.
s 2 L K U - . .,L.. ol . - e oy e g? 8 .e -~
ritn uhese two grouns of people in mind tie educavor

past decide wiaether vo lead #he learners indo preconceived
traths and/or knowledge or whether to point owv itne eiusive
nature of truih and/or knowledge. The Freedom School 1S Opera-
ting on the idea that vhese learners should know black culiure

¢ cducator's job is 10
provide knovledze of black culiure S0 thet the learsner pay de-
fine an accepiable identity. The guestion is, should the
cducator lead +the learners tc what he considers the identivy
is or should e help and assist them in thelr quest?

Phe edncator, according to Bergevin, should indicate
that truih is complex, evolving and difficult to come by and
the learner rust be ficee to pursue it with a lively concexn.
"ivuth," he convinues, vmust not be handled from above as
touchable.“ﬂ mhe wise educabor will heip, suggest and assis
He will refrzin from stating definite vlvimate zoals, IT

S Ay 0

these black people are o define "plack identity," they must
be free Lo choose vheir ovn viaye.

Peacher Preparabion and Bchavior

Concomitant with program vlanning is recruitrent, sc-
lecition and preparabtion of teachers. Since the freedon school
eiploys a staff of thirty 4seachers, the educator will not hav

to recruit veachers Pherefore, he iz free to conceatrave on

S
teacher preparation.

Beecause the success of the veacher is vival, 1t wouldd
geern a worthwhile consideration o conauct 2 WO
Leacher preparation., Teacher preparation is essen
cause, the meihods, techniques, end principles ol adult edu~

-

cation are unfamiliar to these teachers in the Freesdaom School.

P ~

4Bexgevin, on._cit., p. 28,
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Alvnou: they hove beexn woriilag in the freedoir school, they
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r own tecnmiaues. The educator and tzacsh-
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nave been wsing U3
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exrs should ccitbine Tucir collective vechniques and prinzinies,
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ved in {ne D“c?_am), vhe corzsundity, Th
ard techniques of advld cducevion, and the alms ard purncses
of the program. These mcedings shovld dbe conducizd by The :
edvecator. Discussions, Jec
be an integral »ari of ithe sessiouns, i,

The cducatoxr may bave difficul vy in gettingz his ideas .
across o the teachers because some of Them, naving beern thexe

longer, have their ovm set ideas about how the preszram shovld
be conducted. The educaior shouldd proceed slowly, remezbering
€o

ehavioral change vinich 385 a . . 0w and

o

g
cl

thav he is working ©
painful process., He must realize that these jeachers &rc re-
quired to learn new nodes of thinking and acviag, and to give

uwp old habits and customs. In snort, they are rejuired o be-
coze learners again. Conzerning behavioral crange, ZBergevin

svates:

.+ o there are, to be sure, cervain ﬂhVS;Olldi(al and
psychological diifferences in the various a'ul grouss.
These diffcre:ceo st be xnown and dez witn 1n each
of the learning ProZTaRs conduci2d. The aouiu ecuca-
tor must know the parvicipants and study their necds,
capabilicies ard Wlillﬂﬁpbuo TO leal-,... He musy Xnow
\n;b person seventy years old 1s like; how he lcaris,
¥ he behaves as he iooo, and he must proceed accord-
1nﬂ1/...Put 211 persons can learn if they are intelli-

&unulj ard SkllLiUll} he J 6
Becavse there a2re so0 many dliiterate adwldts in vhe prog-

TR

£nv encounter 1s "teacherxr

(S8

il

]

)
-
)
I:J

cr
Q
=
b

rsm, one problem Tie ed
superiority." The cducator must poiny out uﬂau, even vthough

Py oot 104

5Bergevin, op. cit.; p. 4.
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childron, they 3o be taught &s eduvl s and noyv chilaren,
Unlikxe children, these l2areners cowe o the learning situation

S [® )
with cxperiences and idezs of their own., A wise teacher will
alwvays take this iuto consideravion and use 1T as an asset
rether then a 1iabiliby. For exemple, the teacher 2¢ times
oy £ind it soxre advantagtous 0 1c% S rem2ris passS uncor--
rected (especially the type of remarks thatv might ve ¢
spcech patierns) becausc the teacher is more con-—

(S ]

ed as cowion
cerned with whet is said rather vhan how it is said.

The educator has arother crucial decision vo mzake about
the teachers in the group wiro are not of the dlack race. ihile
it might be trus that these teachers may prove o be bevier
jeachers thar %ne black teachers as far as content and teen-
true vhat vhaey will have sone

o

niques are concerned, it is als
provlems in grasping the concept of dlacic culdure. They will
have the added provlem of having to demousirate their honesvy
and respect for these black learnexrs. To be efiective, these

>

seachers mus+t somehow transform the- elves,; ia other words,

think "black.® One of the fundamenw.l ideas of the progranm.
is that black people rust undergo a psychological upliit,
Some black people feel inferior where white people are con
cerned. Tnerefore, some of these learners might £ind

task of defining "vlack idenbtity" Aifficult to reach wivh a

”~

waite %eacher. Perhaps an eduvczitor might find it expedient
task of black

to use oniy black teachers, vecause 1t is <he
people to build a new image.
In 25 mach as thée teaczhers of the Freedon 3chool are

[

being introduced o the whilososhy and techailgues of adwlt

o

~

education, the adelt educator might Tind the fcllowlng sug-

gestions helpful to point out vo vhe teachers, Tney are

- amncam Flrasem P o et et ]

\

ns
Phe %eacher provides scrvice. The iliiterate acduivs
in the class mignt tend to slow vhe progress O a

as far as covering the plenred content of The meev
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cover ceriain amownts of maicrinl., The veRLncr Lus TCRCHaLeY

[d - -

thot the progran is fox The learncys and thereiore, the lcarn
- . L S - Py . - S d - - - - 4
ers set the vace. The deacher's jod 15 TO Provice {t7.e scrvic
- o
e n

es thot will provide me zful expericence for ihe
learners. ©Tne veacher mult encourage the learsners Lo take ad-

A k!

vaniarc of the tcachsr's sexvices. Encourcagement will be

X

necessary because the illiterates in the program, especially,
are shy anrd Scnolvlve.

Phs Leacher mET encounrage ever;ore in the group vo
express iiesselves, pointing out the wordvh of every man's
deas. The illiterates of the grouj pmust be encourzged o

Fo

tive parvicipants. Tie illiterate rnust feel a sense

¢, IT the growp, for

example, is studying vlack pociry, perauaps the illiterate

Ao -

dult might be encouraged %o create his own poctry rather

a T
than shudy another poet's Dpocms,. Usually, tiiese people have

Lwv -

b ]

a long list of stoxries that has been handed down from gener-

ation to generation., The téacher night expand This idea with
2

a collection of these tales or conduct a survey coll
1 0 e

9» v
vniaue stories by biack peonle handed d
1 J L

fron generation To generation,

fhe teazher reshecits Hhe anvoxncmy of the group. ZThe

a T m i ——— BTt WD TN Gt e & 2 & - e

fhe +teacher, as a resul

nature of every group is dirlfexrcny, +

of ihe vpyeparatvory »Irogiti ig already fanmiliar with {tie
P - L)_ ,

nature of the two classes of people in tha growp., Program
EaP

1anning must consider this fzet or run the risk of drivia
P &
soie of the menbexrsd aviay. Tf the teacher tries to make the

group over into vhat he congiGers 1 desired image, chances

w
fo

are his program will Tail,

The teacher, along with the learrers, must devise a
program thav will inciuvde the inverests and needs of both
grouns. If the group decided to conduct a progran 2oout im-~

portant black people the %eccher must make sure that the
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progran includcs hox 0i the exvernally adzuted &5 viell as
- —~ - 2em 3 .y~ an oy oA - Ty -
the accul turabed class, Gnﬁbcucxu1j, sucn people as aarign
>4 N ~aySd ey . . .y N - - 3
Anéerson and Ralph Bunch would appcar on The same proguow ]

along with Louwis ArasUrong and Tay Charle

S g Ty amy Be % 225 - - X y g 5
ne veachey staris wnere vhe growy is. It is vival

thot teachers diccard »rsconceived ideas abouv vinad
fe

snowld know aund wahsre they shouwld in the leaiming precccees, 1
Because oi the nature of the sgroup, the ieachers musit expecwy

a2 vast range in degrees of factual krowledge on the part of
the icarner. %o avoid possible mistzkes, delays, and em-

barrassments, the teacher will »len programs Dased on ind

P

needs and interests of the learners using a democrahic plan-

ning cthod. The Tinished program should reilectv the social
enviycnment of vobh groups of learners, and ithe execuvion 0% ;
the program should be a cooperative effort, Democravic plan--

ing reaquires paticnce, energy, ard endurance. IHewever,

denocratic planniag will avoid meking an outsider of scme of
the learners,

- - - o 3 - b PO, 3 A, - s 2
The tecener stays in the backsrcound, The teacher, 1T

-~

P

must be pointed out, should be a discrecev and ca

a
Applause and praise should go to the organrization end ithe

learnera,
in coxnclusion, an adult educator secking vo design a

) nrogram using the aims of aduls cducation and the aims of
. CORE or a similiar organiue on, must proceed on the besis
‘ of <the needs and interests of the potential learrers, Froz
. these necds and interests, the goals of the progrem showvld
be dravm in order to give direction Yo the programn.

A program Torzula +od in the above rmanner will duild

enlightened men and women ready ©o take their places in
society. Men and womer who are secure in the ¥nowledge that
intelligent personalitics will Tunciion effectively in

society with lifelong learning.
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of +Tiis study was
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T
or the Congress of Racial

patic foundation Zouality (CORE) ;
for educaticn in "Black Ydeatvity." The adult edvcavor rnay ;
play a wnigque rcle in the program. He may serve as a nridg {

beiween the black comsmunity and the larger American sccliedy.

In oxder %o proceed with the study, 1uch relaved
literature periinent to black people, and educational prog-
rans with similiar aims were reviewed. In essence, the
literature revealed ithat the effects of life in the Unitved

States for black people has taken ivs t0ll on the black man,

hig family and his institutions. Black people cannot de-

{

2 systen
1.
ther

send on the education systen for guidonce because 1

-

1
is inferior, and trains them vo be white. Hlack peo have
e

®

2
1

adapted to their environment in two viays—-they have
beconme zcculiturated or exsernally adapied.

In the light of these facis, such organizaiions as
COR% began to realize that black people mist turn invard forxr
seif--identity, self-naming end self-discovery. ilong these
lines, CORE aesigned a prograin of Black Identitvy rooved in
the concept of "Black }C‘°f." CORE designed six specific
prograns areas, they are: pol.itical, economic, self-inage,
leadexrchip, federal law enforcement and consumer.

Phe jdea -of a seavch for identiiy is not new to the
adult education movemeni. CGrundivig found it necessary wo
establicsh such a prograyn. for the pcople of Demmark. The
Opvortbunities Industrialization Cenver (0IC) in Philadelyhia

0]

established a simjliar progrem. However, the emphasis at
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e progrematic foundavion, discussed eaxlicer, vias

pyh)

-

designed as o founde’ion Lo guide advlid educators csiablish-

ing prograns in Black Tdeunvity., The foundation scuzhi to

cnconpass ¢ll blaex peonle regardless of inccox:e or sitatus

on vhe asswiption that 2ll black people are denicd an accepi-

avle seli-i ac”‘ﬁty becawse whey are black. Gools were de- .

signed bvased on The needs and inveresis of the learnexs. ;
v wa2s suggestved thav the educavor meke a careful '

survey of ke school, leariicrs, and the comwinity. After
the survey, thre educator should contact The director of tThe
school to enlist his cooperation. In this meeting, the
educatvor shouwld discuss why he is inverested in the school,
the findings of his survey; and the valuwe of his services

to the school. If the school accepvs his scrvices, the edu-
cavor showl.d plan another neeting. He should invite poten~
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tial learners to atiend making sure tvhav he has represen-
tatives from voth the acculturated and externally adapted

classes,
Concexning teacher preparavion and behavior, it was

pointed out that the cecducaitor might consider orzanizing a
workshop for {eaclhier prevaration. Becauce the practices,
fechaiques and principles ofi adulv education wouvld ve un-

U NM B e e ks MmN o b S o mats e e

familiar to the teachers, it was suggested that the educator
night find it helpful to discuss the following points with

te2achers:

The teacher provides service

The teacher respects the auvononmy of the group
The teacher starts where uhC group 1is

X 4., Tne teacher stays in the background

W+

After considering the findings and possible res
that may arise on the basis of adequa*e or inadcq

ramming, thers is a great need for empirical research. Cer-
such as the recruitment of learners,
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the role of #he zdwdlt cduwcator, and the role of the cdveaior

r

In relotion vo adminisiitive procezdures should be siudied

eapirically. Sueh quesiions 23 should the cdueaior oeccone

involved in adnmiunistreiive procedures aund if s0 to what de-

gree, nced
T

exvs of the learacrs ideniiiied in the investization., The

role of the accvliursted class in relation o the e/ternu;ly
adapted ciass should b2 studied, Specific vrocedures an
G nile getting and xcc01ng

technigues Tor the cducator to use whilce
WO groups vogethcr night also be consid
roie or the whites in the organization needs further study;

for example, should they ve used throughout the entire pro-

Finally, the Tinancial aspects of the program must be
studied and also the rolc of the teacher needs Turbther in-

vestigation, Until on-the-spot invesitigations can be wade,
@

the foundation designed carlicr may be uszed as a guideline
indicating some of The factors to guard against ard some 1o

(&

experinent with.
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fartha Vildlis Cruy Okia vwins boen on April 12, 1942 ) :
in Bexuiice, Lowisizna. Afjer Exraad u..‘!;:or,'- Tron ..c.ﬂ a::zztc High -
School in 19‘}9, she 301»1(:(~ Soutiicrn *117‘,.1:31".{ in Zaton
Rouge, Louisiana, While there, she .5"vdicr‘= rusis (vc-:i.ce)

a.;a in 1%3 she gradunted Cw:‘: ]',av.' ¢ with & 3qc,-clor of

Scicnce Iegre . S 3 3 aiion., That same year sh
too'!c a *oo te cning music in threa elcr'.c::tﬁry schools in
"

In 1965, she got married %o Nathan Opolos Okia,
Since 10 57 she has been enroiled in a Xasiers prograa in
Aduwit Zducztion., She has a daughter onc year old whose

nase is Aninat.
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