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ABSTRACT
| This document reports on a 3-day special study
; institute entitled "Simulation in the Preparation of Special
Fducation Administrators." Involving 20 professors, the institute had
a three-fold purpose: (1) to acquaint participant:s with the simulated
experience technique; (2) to become familiar with a particular set of
materials (the Special Education Administration Task Simulation
Game) ; and (3) to focus on the generation of additional materials or
modifications that would supplement and enrich the field. The major
time investment (nearly 2 days) was scheduled for active involvement
with the materials in the simulation laboratory, during which
participants played the role of students and the director
demonstrated how he would handle the material and participants in an
ordinary class or institute setting. Among the materials requiring or
illustrating task-oriented responses were in-basket correspondence,
telephone calls, and filmed or videotaped open-ended conferences. The
major part of the last day was devoted to a combined
brainstorming-discovery approach, in which participants reacted to
the methodology and materials and sought ways of developing and/or
adapting them. The report includes many illustrations of its
conclusion that the primary relevance of a "training=in-use"
requirement for the purchase of simulation materials lies not so much
in getting to know a particular piece of instructional gear, but
rather in the discovery process in which one engages while working in
a group with almost any prototype package. (Author/JES)
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The "training for use" concept, as a requirement for purchase of

certain published materials involving simulation has been followed by

such sgencies as the University Council for Eduestional Administration,
in view of {as the Instructional Materials Catalog of that agency puts

1t} "the unique nature of the materials”. While it has prooably been

true in the past, that the whole epproach was sufficiently novel to

many University faculty members that orientation was 8 necessity to

keep potential users from distorting the procedure and thereby nullifying
the anticipated instructional advantages, the rapid develcpment at this
time raises the question whether there is anyone left who hasn’t been
well exposed to the basic underlying principles. Probably 50 miliion

people beceme well acquainted with the word simulation by watching

Apollo 11 land on the moon; many people have developed more complete
understanding of the concept from the reporting of many aspects of
NASA training.

whatever the case in that regard, there remains the fact that some
of the specific techniques, most reilevant to a particular simulation
package way be difficult to transmit to a potential user by other
means then participation with the actual material. Obviously, the
chief advantage of a simulation game is that it is not & textbook or a
lecture. It may follow that the most advantageous use of it cannot be
learned with a textbook or lecture approach either. In addition, the
specific content of a particular package, especially where a large
dependence is placed on background material, may necessitate coneider-

able absorption in one cr more roles in the package in orwer to

optimally use the role playing process with other trainees.
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As a developer and distributer of a simulation package, I some-

tives have o gnawving suspiclon that a “training for use’” requiremesnt
might not have bteen so necessary if I had only posseased the ability

to prepare a better instructor‘s Manual. Despite those suspicions, I

have proceeded on the assumption that scme sort of orientation for

potential users by someone vho had been using th2 material was probably

; a good thing. I am guessing that this need may be a reflection of the

degree of shortcouings in the material, if cptimal use is dependent

| upon transmission of the idiosyncratric behevior of the developer to
those who would use the material. It reminds me somewhat of the
training procedure for becoming a psychoanalyst, or perhaps the
apostolic succession ides for the priesthood, although the analogy may
not be too good. Ferhaps in both of those analogous instances the

requirement is alsc a reflection of the quality of the product trans-

mitted. Maybe ve betray our lack of trust in the clarity of what the
material is all about when we adhere to the practice of making sure
that the next person Teally understands how we meant it to be used.

But perhaps there are less jaundiced ways of looking at this.
Simulation 18, if not startingly unique, at least newer in higher
education than many other methods. We can safely assume that most of
us, even those who have engaged in it as a second favorite indoor

sport end have developed and tested materials, probably have not
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discovered or recognived all of the facete or innovations which even
our faniliar material could provide. Those persons whe merely purchase
a packege developed Wy someone eloe could be expected in isolation to
e even lees likely to hit upon gimmicks that would expand the payoff
of the material.

pevhape, tbrerefore, an equally important aspect of a "training

for use" concept would be to merely set the stage for brainstorming.

That 1is, to snhance cross fertilization of ideas on how to advantageously

adapt approaches nndfor materials to enrich an existing basic package.

There may be ane other consideration worth menticning. If simula-

tion is a viable approach to personnel training, a major part of its
value lies in the process of role playing. That 1s, playing the role
toward which the training is designed, as a means of really experiencing
the role and, therefore, knowing 1t. If the approach 1s good et that
level, wihy not at the next higher level? What better way for a
professor t¢ learn how a simulstion package works with students, than
for that professor to simulate s student faced with e simulated environ-
ment. in vhich to behave.

Ir my own package, the Special Education Administration Task
Similetion Game, the participants (normally students) are placed in
the role of a Director of Special Education in a simulated school
district, city and state. For the orientation of other professors who
woild wish to use the material, I have used a Micro-workshop in which,
for a portion of the time, those professors played the role of students

playing the role of Director of Special Education. It is this experience

on which 1 wish ¢0o report.




o my specific field of interest, the preparation of administrators
tor speclal education, there exists approximately 15-20 developed
doctoral level training programs. A number of other University
departmente ol speclal education offer a course or two dealing with
supervision or aedministration in this field, but do not offer a degree
program. After having developed the SEATS Came and having used it in
a variety of settings, such as two-week intensive institutes, semester
courses, and three-day intensive micro-workshops, it appeared to be a
safe assumption that scamwe of the professors in these other programs
night also have use for the materiai. In order to provide the “training
in use" thought to be desirable, funds were sought and obtained from the
Bureau of Education for tbhe Randicapped to carry out a three-day special
study institute entitled Simuletion in the Preparation of Special Educa-

tion Administrators. On a partially invitational basis, twenty professors

were selected to participate in the activities which I will describe.

The stated purposes of the institute were threefold; {1) To
acquaint participants with the simulated experience technique; (2) To
becone familier with a perticular set of msterials and; (3) To focus
on the generation of sdditional materials or modifications that would
supplement and enrich the field. The content of the three-day schedule
waue arranged to reflect these purposes, with the first part, dealing
vith basic principles underlying simulation technology, utilizing about
two houre at the beginning of the workshop.

The major time investment (nearly two days) was scheduled for
active involvement with the materials, during which professors were in

effect treated as students and the director of the institute demonstrated




Just how he would handle the material avd the participants in an
prainsry oleas or institute setting. Ag s side-1ipght, I might point
out the vaiue of this activity as a test of ones own feelings of
securiby, ego strength, or do we call 4t guis, when those rersons
riayingy the student role are not only your professionsl colleagues,
tut when some of them had been recogrized leaders in your basic
diseiplipe since your undergreduste days.

The major part of the last day was devoted to purpose number
three, in which participants reected more to the methodology than to
the content materials and brainstormed regarding "back howe" impiemen-
tations of these und otber materials and approaches, as well as
considering modifications to suit particular physical facilities,
trainee populations, timing factors, cost factors, ete.

#ithin this activity, participants were solicited to try their
hand at production of additional items %hat might be included as input
for the written in-baskets, for telephone cells or otber oral jnput,
and filmed or videc taped open-ended conferences. Groupa organized on
the baslie of participant interest addressed themselves to these
activities. For example, one group developed the theme for a case
conference, then with the video tape setup we had at hand, role-~played
and reccorded their produet for review and criticism by the remainder
of the institute participants. This vividly illustrated a number of
the flne points of simlation development, some of tiae pitfalls, the
question of "how much is enough" information on which to mske rational

Judgments, the technique of bringing a situstion to a point where the
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participant has it dropped in hia lap, how to mnximiie involvement in
the simulated environment without coastraining the yarticipant from
making idicsyneratically determined choices of behavior.

An interesting example of how the discovery process works occurred
in my casge during the micro-workshop I heve been describing. Ir that
particular setting we had been accustomed to using telephone calls
initiated by two assistant instructers from two telephones housed in
the coatrol booth in cur simuiantion laboratory. The 20 participants
in the wourkshop each hed a phone or their desk and while busily engaged
at respcnding to & packet of written in-basket items were periodically
iaterrupted by calls from various persons in their simulated environe
ment, to which they responded, playing the key role in the SEATS Game,
the Director of Special Fducation in the Dormit Central School District.
In all previous work with the SEATS Game we had initiated these calls
on & one-way basis so that with two lines in operation at a time and
allowing a maximuw of five minutes per call, we were able to reach each
of the 20 persons in the room with two different phone call situations
ju a two hour work session. We had been concentrating on the idea of
presentitng the participants with these problem situations, and by tape
recording all teiephone interaction were then able to play back selected
responses for the benefit of group analysis.

While the participants were able to utilize this form of oral
comunication, thus getting away from the somewhat sterile pattern of
having to put everything in writing, they were comstrained to the
extent of talking only to those persons in the simulated environment
vho calied them first.




In. previous workehops using thies material no one had raised the

poseibility of being able to initiate outgoing calls themseives as s

meana of responding to some of the written materials they had received
exd neithor hed the directors considered this possibility. Therefore,
vhen the procedure was begun with the micro=-workship for professors no

wention was mede that such a procedure was prohibited., Thus s in this

situation, some of the professors assumed that they might be able to

mexe vutgoing calls and attempted to do so. The realism suggested by

this misunderstanding lead those of us directing the micro-workshop to

introduce this ionovation when the next workshop gi'oup met a short time
later. By keeping one of the two telephone lines open and instructing
the participants that they could call anyone in the similated environ-
ment; with vhom they desired to speak, it became possible by dialing a

single number to ask for auy person they wished. By having one male
end ope female assistant instructor available on the other end of the
phone in the control booth, it was possible to role~play almost any
rerson the situation demanded. Thie reguired, of course, that these
assistant instructors be sufficiently familiar with all of the simlated
envircnment mnd with all of the situations presented in a particular
in-tasket so as to he able to respond appropriately sud extemporaneously.
It was our finding that this innocvation added imneasursbly to the
realism and variety of approaches to problem solving and opened. up a
multitude of interactions for later analysis by the total group during

{eedback seasions.

Thus; the actuai methodology in this simulation package changed as
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& result of the input by the training group. I expect that in an
evoiving field, this kind of procees ought to be encouraged and that
situations which facilitate its happening should be arranged.

Looking at the overall resuits of this Miero-Workshop, the apparent
payofts were multiple. All of the intended purposes were attained.
However; 1% was my subjectlive impression that the greatest payoff came
fram the last activity. The potential user of a simulation approach
going most Zfrom the chance to experiment with developing his own
material, or at least his own supplements and adaptations to existing
material,. Of even greater benefit was the opportunity provided for
all concermed, including those directiag the Workshop, to brainstorm,
create and test both content snd process 2lements. I would contend,
therefore; that the relevance of 8 “training in use” requirement lies
not 8o rmuch in getting to know u particular plece of instructional
gear but rather in the discovery process in which one engages while
working i s group with almost any prototype package. This process
goes far behond the package at hand and zonstitutes a more generalized

frame of reference that permits, perhaps invites, the application of

simiation approaches to many types of instructional situations.




