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ABSTRACT

During the 1068-69 academic year an experimental program

of classroom instruction in vocational information was con-

ducted as & glx-week éivics unit in tvelve selected secondary
schools in the New Orleans area. The experimental tregtment
emphasized activitlies such as field trips, carecer-days, and
viewing specially constructed T.V., programs. The control
treatment consisted of the usual textbook approach to providing

vocational informatlon.

PR o

Specially constructed inetruments were administered es
pre- and posttests to a selected sample of Se in the experi-
mental (n=233) and control (n=299) groups. Generally, the

results were exemined in an attempt to determine the relative

effectiveness of the two treatments. More specifically, the
data were exsmined to determine whether there were post~treat-
ment differences between the groups with reaspect to 1) knowledge
of the material presented 1in four chaptefs of the textbook, 2)
attifud@ toward work, self, and‘educgtion, 3) willingness to
attend to vocational information, 1) positive~reallstic per-
ceptions of work, and 5) level of vocational development.

Tn moet instances Covarilance Analysls was used to test for

slgnificant differences between the posttest means of the two
groups.
The results indicated that neither method was asuperlor in

asgisting the Ss to learn the material presented in the cilvics

v
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textbook, modifying the Ss attitudes toward work, self, and
education, nor In effecting the 8s' willingness to seek out
or become involved with vocatlonal information, Open-ended
responses obtalned Crom perticipating teachers, counselore,

and students, however, indicated that the experimental act-

ivities were relatively more appealing to <the students.




ASSISTTHG VOCATIONAT, DEVELOPHMEIT
THROUGH A UNIT IN CIVICS:
A COMPARISON OF 1O TNECIHNIOULS

Introduction

During the 1966-67 academic year a pilot progrom of
classroom instruction in vocatlional informetion and career
gelection was developed. This progrem, ldentifled as the
World of Work (WOV) projectlg was conducted on & trial basis
in ninth grade civics classes in several secondary schools in |
the New Orleans area. The progrem vas designed to develop
instructional methods and materials which would communicate
to gtudents some of the basic concepts concerning the world
of work, The meterisls and techniques were Integrated into a
alx-week civies unit in vocstional information. Data obtained
as a result of pre- and post-treatment assessment suggested
that the techniques used in the experimental classes were
generally more effective than the traditlional methods. Also
indiceted was & need in local schools to update instructilon
in vocational information and career decision-making.

A similar WOW program was conducted during the 1967-68
academlc year. A sample of ninth grade clvics classes in

seven secondary schools in the New Orleans area recelved the

lSupport for the World of Work projects was provided by
the Greater New Orleans Voluntary Equal Employment Council,
Plans for Progress Program, Lconomic Development Administra-
tion of U.S. Department of Commerce, and by Jetferson and
Orleans Parlsh School Systems. '
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experimental trecetment., The experimental technigue emphasized

textbook study, "career dey" activitien, fiecld trips, and
audio-~-vicual alds; fhe control method was pgencrally limited
to the use of the textbook. Analysis of pre- and post-treat-
ment data (Sturges, Bermudez, Hontz, & McCalister, 1969)
indilcated that

1. both the experimental and control methods were approx-
lmately equal in effectlveness in facilitating student
femiliarity with the kinds of vocational material pre-
sented in the texthook,

2. both methods tended to ralse the level of the students'
occupational asgpirations.

3. males and females generally agreed in thelr perceptions
of vhat would be important to them in considering an
occupation.

4. +the experimental method appeared Lo be glightly more
effective in producing positive attitudes toward work,
self, and education.

5. coungelors, teachers, and students belileved that the
experimental actnvmtjes had greater appeal than did the
control methods.

The 1968~69 WOW project was expanded to include new mater-
~lals and instructional technigues. Also, & larger number of
ninth grede students were exposed to the speclal materials de-
veloped during the VOW projects,2

Several ninth grade civics classes in each of twelve
schools were selected to participate in the 1968-69 project.
In each school, elthough there were a number of classes belng
exposed to the WOW materiels, only one class was designafed 8.8
the experimental group and one other as the control group. The

Sg in the experimental group received instructional treatment

2 ;

Although several elementary schoolg participated in the
1068-60 WOW project, the discussion here is limited to second-
ary schools.




which emphasized activitics such as career day conferences,
fleld trlps, carcer-oriented TV programz, digcussions with
guecst speakers. and using a variety of audio-visual materials
which had been desliyned for the project. The Ss in the control
group received an instructional treatment consisting of the
usual textbook-oriented approach to learning ebout occupations.

Although both groups recelved instruction based on material

in the textbook (Hartley & Vincent, Chaps. 16-19, 1967), only
the 88 in the experimentel group werc involved in activities
outgide the classroom,

Characteristicsg of the Ss

The two groups consisted of ninth grade students who were
enrolled in public schools in Orlecans and Jefferson Parishes
(counties). Since it was not possible to'r&ndomly aseign 8s
to treatment groﬁps, teachers and counselors from ecach of the

~twelve participating schools were asked to randomly select
intact classes to recelve the experimental and control treat-
ments. They also selected the two civics classes in their
gchools in which the Ss appeared to be most representative of
the ninth grade student body. One of these two classes from
each schoel was randomly assigned to the experimentel treat-
ment and one to the control treatment. The data reported here

were obtalined from these Ss since they were congldered to be &

sample of all Ss recelving the two treatments.

Table 1 shows the number of $s in each group by sex,

race, IQ, and number of years of school attendance.
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The data in Table 1 show that approximately 40% of the
os in each group were male. Approximately U5 of {the S8 in
cach group were Negro. The data also show that more than 30%
of ihe Ss had falled one or more grades and that more than 4og
nad measured IQ's (Otis-Beta) of 9L or less. Although the
data in Table 1 show that there were some slight differences
petween the two groups, application of t test and chil square
techniques produced no significant valucs.,

Prior to treatment, some of the Ss (n=250) were asked
what they believed conetituted occupatlional success. A modi-
fication of an instrument developed by Sorenson and Morris
(1962) was administered. Teble 2 shows the relative frequency
of males and females who chose, fr:m gelected definitions,

the one which best defined occupational success.




Table

7

Number and Percentagea of 88

Choosing from Selected Definitions the
One Which Best Defined Occupational Success

Definitions

st ot gt

Mal

(n=110)

es

TFemales
(n=140)

No%

Total
(n=250)

N %

Success means enjoying
the tasks of the job

Success means earning
the respect of one's
fellow workers and
employers

Success means galning
gsatisfactlon from
helning others

Success means getting
promoted on the Jjob

Success means having
a prestige Jjob that
other people envy

Success means doing
the best one can
within one's cap-
abilities

Success means doing
as little as
possible for the
highest pay

Success means earn-
ing the highest
possible salary
for that kind of
wWOrk,

10

11

54

9

1.0

L9

14

L7

25

6L

12

12

18

L6

19 8

26 10

& percentages rounded to nearest whole numbers




~3

Examinatlion of the data in Table 2 show that about
W75 of the students indicated that the best definition of
occupational success means doing the best one can within
one's capabilities. The other definitions which were selected
by the students as being most descriptive of success were: 1)
success means geining satisfaction from helping others and 2)
success means earning the highest possible galary for that
kind of work. The data also suggest that the male and female
students do not differ in theilr perceptions of what consti-
tutes Jjob success,

Prior to treatment, some of the Ss (n=117) were also
assessed in order to determine 1) the kinds of job factors
that would be important to them in choosing an occupation, 2)
whether ninth grade male and female Sg differed in their per-
ceptlon of how important these job factors would be to them,

A questlonnalre congisting of 30 job factors, in random
order, was administered to the Ss. They were asked to respond
to each of the job factors by indicating whether the factor
would be either "very important," "important," "not too
impertant,” or "not at all important" to them in considering
an occupatlon. Table 3 shows the relatlve frequency of males

and. females indicating that a job factor would be elther "very

Important” or "important" to them.
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The data reported in Table 3 chow thot there was a tend-
ency for the O5s to see many of the job factors as being either
very Important or important to them in considering an occupa-
tion. The Job factors which were seen by more than ©5% of the
S8 as belng elther very important or important were: a secure
future (item 14), personal satisfaction from doing a job right
(item 16), good pay (item 28), and duty to do their best on
the Job (item 30). The Jjob factors which were seen asg belng
relatively less lmportant by the S8 were: a Jjob close to home
(item 11), a place where they could work alone (item 21), a
hoss that does not bawl out workers (iltem 24), praise for
good work from fellow workers (item 25), and working wilth
friends and neighbors (item 29).

The date in Table 3 aleo show that, generally, males and
females agreed in thelr perceptions of the importance of the
job'factorg. There were, however, three lnstances in which
males and females did not agree. Relatively more males indi-
cated that a job close to home (item 1), a place where they
could work alone (item 21), and a good company (item 22), would
be important to them. The three significant differences re-
ported in Table 3, however, may be chance differences since
the probability of 3 differenceg occurring by chance in 30

comparisons 1s relatively high.

Instruments Used in Obtaining Data

In the attempt to assesg the relative effectliveneass of

the two treatments, several instruments were used to obtain
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pre~ and posl-trcatment data. The instruments administered to
the Sz were:

1) an achlevement test desipgned to measure kKnowledge of the
vocational information predented in the civics text-

book. The tezt consisted of 42 items which were dravn

from a pool of items which had been constructed by the
participating civics teschers and from items in a test
manual (Hartley & Vincent, 1967) developed by the au-
thorg of the textbook. Scores obtained from local Ss
showed a satlsfactory range of variability and yielded
test-retest reliabilities ranging from r=.94 to r=.G60

with a medlan of r=.7¢. Appendix A shows sample items,

s
3
]
1
5

?) & questionnaire which consisted of 28 items designed to
measure attltudes toward work, self, and educstion.
These 1ltems were dravn largely from instruments developed
by Champagne (1966), Champaghe (1967), and Coleman
(1966). The instrument was scored in a manner which
| ylelded three scores: attitude toward work (9 items),
E self (15 items), and education (4 items). Data obtained
E in New Orleans produced average test-retest reliabili-
| ties of the work, education, and self subscales of
approximately r=.45, r=.60, and r=.40, respectively.
S) the Attitude Toward VWork Survey (ATWS) which was de-
slgned to obtain measurecs of willingness to attend to
vocational information (Part A), positive-negative per-

ceptions of work (Part B), and level of vocational de-

velopment, 1.e., the extent to which an individual has

e




accurate conceptions about making an occupational
cholce and the extent to which he is involved in the
choice process (Part C). Part A consisted of items
conatructed locally, Part B consisted of ltems used in
the Youth Opinion Questionnaire developed by CGroen &
Dewie (1965), and Part C consisted of modiflcations of
items constructed by Crites (1965). The average sub-
scale reliability yielded by New Orleans data was ncar
r=.60., The ATWS is included eas Appendix C.
T+ should be noted that the instruments used had moderate
1Tevels of reliebility. There is no evidence, however, concerning

the validity of the instruments, and therefore they must be

regarded as experimental,.

Analysis of the Data

The data which were analyzed consisted of the S8 responses

to the aschievement test, the questionnaire, and to the ATVS.

Generally, the data were analyzed to determine the relative

effectiveness of the two treatments. More apecifically, the

date were examined to determine whether there were post~

treatment differences between the groups with respect to 1)

knowledge of the content of the clvice textbook (chaps. 16-19),

2) attitude toward work, self, and education, 3) willingness

to attend to vocational information, L) positive-realistic

perceptions of work, and 5) level of vocatlonal development,

Achievement test results: In order to compare the relétive

effectiveness of the two treatments in increasing the Ss know-

ledge of the vocational information presented in the texthook,
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posttest means of the groups on the civiecs achievement test

viere comparcd., Since there were slight differences between

the pretest means of the two groups, analysis of covariance wes
used in making the comparison of the posttest means, Table 4
reports pretest and posttest means, by sex and by total, of the

two groups and the significance o1 the I' ratios.

Table 4

Pretest and Posttest Means on the
Civice Achievement Test by Sex and by Total

Group
”””Eipefimehtéi' - rmCoﬁtfoi
Pre Post Pre Post

Sex o | o 777

1 M M n M M pa
Males o6 28.95 30,00 128 27,98 29.75 NS
Females 137 28,45 30.04 171 30.80 33,26 NS
Total 233 28,69 30,55 299  29.59 31.76 NS

& 1 computed by Covarilance Analysis using Ss' pretest scores
on the Civics Achievement Test as the Concomltant measure.

The data in Table 4 show that the two groups had similar
pre- and posttest means. It appears that the experimental and
control units produced a similar amount of learning of the
materlal presented in thc textbook. It mlight also be noted
that the means shown in Table U suggest that the increase in

mean scores for both groups was relatlvely small, 1l.e., both

groups had posttest means which were only sllghtly larger than
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thelr pretest means, This appears to offer some evidence that
neither the traditlonal textbook method nor the experimental
method wes very efflective in producing the kinds of learnings
which were measured by the clvics achicvement test. These data
reflect the same trend found in the data obteined during the
1067-68 WOW project (Sturges, et al, 1969).

Responses to the guestlonnaire: The Ss responded to each

of the 28 statements on the questionnaire by indicating whether
they "strongly agreed," "agreed," "disagreed," or "strongly A
disagreed," with the statement. The questionnaire contained
statemente such as "a man should always do his best for his
employers" and "there is a real chance for me to succeed in
1irfe." Responses to such statements were scored by assigning
gtrongly agree, agree, disagree, and strongly disagree, raw
score values of 4, 3, 2, and 1, reepectlvely. In an attempt
to determine what effect the two treatments had on the Ss
attitudes toward work, self, and education, posttest means

on each of the three scales were compared. Tables 5, 6, and

7 show pretest and posttest means for the two groups on each

of the scales,




Table 5

Pretest and Posttest Meons on the Attitude

Toward Work Scale by Sex and by Total

Group
w713‘};:;_:)e:ri",;imén’c'a’l ;Céntrol
o Pre Pést Pre Posf

Sex B _ 5

n M M n M M e
Males 96 24,43 24,61 128 24,85 24,28 NS
Females 137 24,64 24.85 171 24.80 25.30 NG
Total 233 24,55 24,75 299 24,69 2u4.86 NS

& computed by Covariance Analysls uelng 388! pretest scores
on the Attltude Toward Work Scele as the Concomitant measure,

Table 6

Pretest and Posttest Mecans on the Attltude
Toward Self Scale by Sex and by Total

Group
) Experimenfal Conﬁrél
n M M n M M pe
Males 96 44,88 L4, U6 128 45,46 44, 22 NS
Females 137 44,28 45,34 171 U4s.64 LUs5,09 NS
Total 233 H4,36 44,8 29¢ NS

5,56 45,23

8, | ,
I computed by Covariance Analysils using Ss' pretegt scores
on the Attitude Toward Self Scale as the Concomltant measure.
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Table 7

Pretest and Posttest lleans on the Attilitude "
Toward Education Scale hy Jex and by Total ‘|

Group ;

e e |

Experimental Control 3

Pre Post | Prér Post ” ﬁ

Sex 7 ﬁ ]

n M M n M M i 3
Males 96  11.76  12.11 128 12.14 11.98 NS
Females 137 11.08 12,06 171 12.52 12.45 NS
Total 2373 11.90 12.08 200 12,36 12.25 NS

& computed by Covariance Analysils using Ss' pretest scores
on the Attitude Toward Education Scale as the Concomitant mea-
sure.

The data reported in Tables 5, 6, and 7 show that males
and females had similar means on each of the three gcales,
The data also show that the two groups heas similar pretest
and posttest means. This similarity suggests that the ex-
perimental and control methods were comparable in theilr
effect on the Ss' attitudes toward work, self, and educatlon.
Tt might also be noted that the means shown in Tebles 5, 6,
and 7 suppest that the increase 1n mean scores for both
groups was neglipgible., It appears that such slight dif-
ferences between pre- and posttest means offers some evidence

that neither method was very effective in producing changes:

in attitude toward work, self, and education. It should be 5
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noted that althourh there is no normative data for the thrce

scales, it appears that the Se¢ held reasonably posltive atti-
tudes tovard the three arcag.

To examine effects of the two treatments on the S5s' will-
ingness to attend to, seek out, or be involved with vocational
information, the responses of the Ss in the two groups on the
ATV, Part A, were compared. Part A (items 1-8) allows the

t

student to respond either "yes," "probebly yes," "probably no,"

t

or "no," to items such as "Would you watch a T.V, program that

tells about kindg of jobs in your community?" The items were

scored by assigning score valueg of 4, 3, 2, and 1, respectively,

to the four response categories. Table & shows pre- and post-

tegst means on Part A,

Table 8

Pretest and Posttest Means on the Attitude Toward
Work Survey, Part A-- by Sex and by Toteal

Group
Experimental Control
Iex Pre Pogst Pre | Post
n M Mo n M M e
Males 96  28.07 27.42 128  27.90 27.96 NS
Females 137 28,20 28,64 171 28.41 28.46 NS

Total 233 28,15 28.14 269 28,19 28.25 NS

& F computed by Covariance Analysis using Ss' pretest scores
on the Attitude Toward Vork Survey, Part A-- as the Conconmitant
measure.
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The means shown in Table 8 indicate that the Ss responded
that they possessed, both prior to and following treatment,
a moderately high willingness to seek out or become involved
with vocational information. Since the F ratios reported in
Table 8 are not significant, it appears that the two treatments
were similar in their effect.

Table 9 reports the relative frequency of responses to

the ATWS (items 9-13).
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The data in Table 9 show that, both prior to and lfollowing
treatment, a large percentage of the S8 responded that they
had positive or realistic attitudes about work. TFor example,
they tended to respond that work 1s sometimes hard and some-
times fun and that liking a Jjob is more important than getting
pald a lot. |

The data also suggest that while there were relatively
few S8, prior to the treatment, who had negatlve or unrealisgtic
attitudes about work, about 50% of these S8 in both groups
held more positive or realistic attitudes following treatment.
Again, the data suggest that neither treatment was more
efféctive than the other in shaping attitudes about work,

The Sg responded to Part C (items 14-20) of the ATWS
by enswering elther "yes" or "no" to questlons such eas "In
choosing a job, would you need to know what kind of a person
you are?" Positive and negative answers were agslgned score

values of 2 and 1, respectively. Table 10 shows means for

the two groups on Part C of the ATWS.




Table 10

Pretest and Postlest Means on the Attitude Toward
Work Survey, Part C-- by Sex and by Total

Group
Experimental Control
Sex Pro  Post re  Fost
n M M n M M &
Males 96  11.42 11,60 128 11,71 11.18 NS
Females 137  11.67 11.98 171 12.09 12.08 NS
Total 233  11.61 11.82 299 11.93 11.70 NS

- — , —
T computed by Covarlance Analysls using Ss' pretest scores

on the Attitude Toward Vork Survey, Part C-- as the Concomitant
measure.

Fxamination of the data in Table 10 suggests that the
Ss 1in both groups responded in s similer manner to the pre-
and posttests., Since the F ratlos are nonsignificant, 1t
gppears that neither treatment was more eflfective than the

other in raising the Ss' level of vocational development.

Teachers evaluation of the experimental treatment: Dach

of the civics teachers from the twelve participating schools
was esked to respond to a questlonnaire designed to ellicit
their evaluation of the project. The questionnaire consisted
of open-ended questions and items which asked the teachers to

rate specific activities‘as belng either very effective, mod-

erately effective, slightly effective, or not effactive.




Almost all of the teachers stated that the ?eaehcr's

Manual which had been prepared as a gulde for teaching units

dealing with work, self, and education, was very valuable to
them and, in general, provided an excellent source for facts
and ideas for class activities,

The majority of teachers indlcated that they believed
that the TV series were either very effectlve or moderately
effective. It appeared thet those teachers who felt that the
TV progreams were only slightly, or not effective, were those
teachers vhose students were required to view the program in
groups of 150 students or more. Vhile most of the teachers
atated that the TV lessons were effectlve, approximately one-~
nalf of the teachers indicated that the time spent in viewling

the programs could have been better used by taking the students

on field trips, or having workers telk to the gtudents in the
classroom,

Most of the teachers stated that the field trips taken by
+he students were the most effective activity in asglsting
students in learning asbout the world of work,

"ocareer Day" activities were seen by all teachers as being
an effective method in helping their students to learn more
about the variety of occupations. The major criticism of the

"Gareer Days' was that the students did not have enough time

to talk with workers representing a variety of occupations in
which they were interested.
The teachers also indicated that they found the'weekly

WOV Reader to be at least moderateiy effective in motivating




the students to learn about the vorld of work,

Although the counselors from the participating schools
did not respond to the questionnaire, their verbal responses
to many of the items on the questionnalre were solicited., The
counselars! evaluetions of the different activities were very

gimiler to those of the teachers,

The teachers, counselors, and consultants who partlcipated

in the project were asked to write a brief evaluation of the
%: project. Excerpts, which are representative of thelr responses,
| are included as Appendix D.

Summary of Data Analysis

Data obtained prior to treatment suggested that males and
females agreed that the definitlons which were most descriptive

of job success were "success means gaining satisfaction from

helping others," and "success means earning the highest poss-
ible salary for that kind of work." Pre-treatment date also
indicated that a secure future, duty to do one's best on the

job, good pay, and personal sattsfaction from doing a job

right were important Job factors to Dbe considered in choosing
an occupation.

Analyéis of the data obteined from the adninistration of
pre- and posttest instruments indiceted, generally, that the
effects of the two treatments were similar., More gspecifically,
the data analysis indicated that there were no gignificant
post-treatment differences between the groups with respect to

N

1) knowledge of the content of the civics textbook (chaps. 1.6-

19), 2) attitude toward work, self, and educatlon, 3) willlingness
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to attend to vocatlonal Informatlon, I) positive-realistic
perception of work, and 5) lcvel of vocatlional developnent,
Further, it appears that the slight differences between the
groups' pre- and posttest means on all scales offer some
evidence that nelther method was very effective in incrcasing
student knowledge of vocatilonal informg%ion nor in producing
chenpes in attitude toward wvork, self; and educatlon. Howcver,
students and teachers expressed the Teeling that the exper-
imental unit was more effective in promoting student enthusiem
and intercst in the study of occupations and carcer information.

Tt should be noted that the ingtruments used in obtaining
data had scceptable levels of reliability but unknown validity;
therefore, they must be regarded as experimentalf/ Assuming
that the instruments yielded dependable data, the analysis of
those data produced little or no evidence that would support
the continuation of the instructional methods used with the
experimental group nor did it produce evidence which would
strongly suggest discontinuance. In summary, the analysis of
the data supports the conslusion that the experimental treat-
ment could, at best, be described as a "qualified success,'

Since neither method appeared to be very effective, it
may be that a six-week unit provides too little time in which
to have a significant impact upon students' knowledge of
occupational informetion and upon thelr attitudes toward such
things as work, self, and education., If this be true, the lack

of impoct may argue for both earlier and greater exposure to

vocational information.
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Appendix A
CIVICS TEST 27

ey NS guaw  Em M s AP AR G e eme S

The purpose of this test is to find ont hev much you know about
some of the thinmzs vhich you will be learnine a>ont in Civies. Some of
the questions vill be easier for you than others, but you should do the
very hest you can on each question,

This booklet will be used by maeny students after you. Please handle
the booklet very carefully. Do NOT make marks of any kind on the booklset.
Mark your answors only on the answer sheet,

For cach quostion in the test there are four possible answers, You
are to docidec vhich answer is the best ono. You may answer a quostion
eveon when you arc not perfectly sure that your answer is corrsct, but you
should avoid wild guessing. Do not spend too much time on any one gquostion,

Study the Example question below, and notice how the answers are to
be marked on the separate answor sheet.

Example A, A beagle is a kind of SAMPIE ANSWER SHEET
A, bird . A B c " D
B. fish — e
c. dog . , b= T e
D, coin

Of courso the answer for Example A is "dog'" which is answer C, No-
tice that on tho samplc answer shoet above tho Example question was answered
by making a hoavy black mark in the space (the pair of lines) marked C.

Example B, The United States fleog is SAMPLE ANSWER SHEET
blue, white, and A B C D
A, rreen
B, red
C. yecllow
D, black

The corroct answer for Example B is "red" which is answer B; so you
would answor Example B by making a heavy black mark that f£ills the spacc
under tho lettor B, Do this now,

Read each question carefully and docide which onc of the answers is
best., Notice what lettor your choice is. Then on tho separate answer
shoct, make a hoavy black space under that ettor. In marking your answers,
always be sure that the question number in the tost booklet is the same as ,
the question number on the answer shoct. Erase completoly any answer you
wish to change, and be carcful not to make stray marks of any kind on your
answer shoct or on your test booklet,

You will have this class period only to complete the test so work as
rapidly and as accurately as you can.
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Certain poctions of this test are
taken from AMERICAN CIVICS by Wil-
liam ll. Hertley, and VWilliam S.
Vincent. Copyright 1967, by
Harcourt, Prace & World, Inc. Re-
printed with permission from the
publisher.

CIVICS TEST

Citizens of the United States
A. have freedom to choose a job
B. must follcw the careers of their parents
C. must take jobs assigned by government agencies
D. have few job opportunities

In choosing a career, the first thing to do is
A. to get a job
B. to ask for a raise
C. to explore job possibilities
D. +to ask for an interview

An example of a technician would be a
A. dentist
B. bricklayer
C. X-ray machine operator
D. trash collector

A period of apprenticeship is usually required for
A. service workers
B. people in skilled trades
C. rprofesgsional workers
D. unskilled workers

An example of a worker in high demand 1is
A. harnessnaker
B. vaudeville actor
C. ditch digger
D. aeronautical engineer

Scientists who are experts in growing crops are called
A. 2zoologists
B. pharmicists
C. agronomists
D. geologists

A subject of special impgrtance to a clerical worker would be
A. shop work
B. typing
C. astronomy
D. botany
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STUDENT QUESTIONNAIRE

Instructions:

The purpose of this questionnaire is to learn about your
opinions on certain issues. On the next page are 28 statements.
You are to read each statement and decide whether you strongly
agree, agree, disagree, or gtrongly diszgrze with the statement.
Once you decide how you feel about the statement, place a check
mark (~) under the column heading which best describes your
feelings. Before you start, read the ezamnle given below:

Example A: Strongly Agree Disagree Strongly
' Agree Disagree

A steady job is a
good JOb .« . 4 4 e e e e : v

If you feel that you agree with the statement in Example A,
yeu would place a check mark () on the line under the heading
‘gree," as shown above. If you disagree with the statement in
Erample A, you would have placed a check mark () on the line
vnder the heading '"Disagree."

Here is another example:

Example B: Strongly Agree Disagree Strongly
Agree Disagree
A high school educetion
helps one to get a better
) J

Your task is to decide whether you strongly agree, agree,
disagree, or strongly disagree with the statement of Example B.
You should then place a check mark (¢) on the line under the
column heading which best describes your feelings about the state-
ment. Do this now. | |

Now turn the page and respond to the 28 statements. Remember
that there are no right or wrong answers, so you can be honest.

We only wish to know how 2th graders feel about certain issues.

DO NOT SKIP ANY STATEMENTS OR MAKE MORE THAN ONE CHECK MARK FOR
ANY STATEMENT.
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ATTITUDES TOWARD WORK SURVEY
(Experimental - Form )
For Grade 6 throuzh Grade 9 33
Educational Systems Develcpment
Corporation

Appendlx C

Write your name L T T T V-1 - DI

SChOOlogoogcgooggocooo,oc90909.999999999!0ogoooooooooerad@o-9009

We want to know what you think about jobs and work. !
You can tell us what you think by answering some questions.

On the next three pages there are 20 questions to answer.

Directions:

Read each question.

Read the answers.,

Pick out the answer that tells how you would answep
the question.

Draw a line under that answer.

Before you start, look at these samples.

A

Sample

‘f
]
3
:
-

Do you think an adult who has a job should be paid for doing
his work?

Yes Probably Yes Probably No No

If you think that the answer to the question is "Yes," ]
you would draw a line under "Yes" as shown above. ]

Here is another sample.

Sample B
Which of these do you think is most true about jobs?

All people have jobs.
Many people have jobs.
Only a few people have jobs.

| Which answer tells how you would answer the question?
Draw a line under that answer.

‘ There are no right or wrong answers. You will not be
asked to explain your answers. We only want to know what you
think about jobs and work.

Remember, read the question and draw a line under the
answer that tells how you would answer the question.




5.

Here are some questions that can be answered

Yes Probably Yes Probably No No
Draw a line under ONE of these answers for each
questlon. Do not Sklp any questlons

Would you like to listen to someone tell about the kind
of work they do on their job?

Yes Probably Yes Probably No No
Two people are talking about the kind of work you want
to do when you are grown up. Would yvou listen carefully
to learn something about the job?

Yes Probably Yes Probably No No
Would you watch a TV program that tells about the kinds
of jobs in your community?

Yes Probably Yes Probably No No
If friends of your family began to tell you about their
jobs, would you ask questions about the jobs?

Yes Probably Yes Probably No No
Would you enjoy visiting a place where people work so you
could learn about different kinds of jobs?

Yes Probably Yes Probably No No

Are you able to picture yourself working in a certain kind
of a job when vou finish school?

Yes Probably Yes Probably No No
Do you think it is 1mportant for you to think about what
kind of work you would like to do scmeday?

Yes Probably Yes Prcbably No No

Do you think you know about ‘the kinds of work you would
like to do when you finish school?

Yes Probably Yes Probably No No




-

10.

1.

12.

13.

Here are some questions that have several answers.
Draw a line under the ONE answer that best tells how

Which. of these ideas do you think is most true about work?

a) work is always hard and boring

b) work is usually the same hard grind in whatever
job you have

c¢) work is sometimes hard and sometimes fun

d) work is often fun

e) work is always fun

Which of these do you think is most true about jobs?

a) Any job that pays a lot will be OK with me.

b) I would like to do a job which I am good at.

c) I don't care what job I will have, just so I
can work.

Which of these do you think is most true about work?

a) Getting paid a lot is more important than
liking a job.

b) Liking a job is more important than getting
paid a lot.

Work is:

a) something a person has to do

b) doing something to help the community
c¢) doing something to help vourself

d) doing something just for the money

About the jobs of some of the people in my family, I know

a) many things

b) some things

c) only a few things
d) "nothing




15,

16,

17.

18,

19.

20.
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Here are some questions that can be answered Yes or No.
Draw a line under ONE of these answers for each quzstion,
Do not sklp any

In choosing a job, would you need to know what kind of a
person you are?

Yes No
Do you know of any jobs that you think that you would like
to do when you finish scheool?

Yes No

Is work important mainly because it lets you buy the things
you want?

Yes No
By the time you are in high school should you be sure about
the kind of work you want to do?

Yes . No
Could people do any job they wanted to as long as they tried
very hard?

Yes No
Do you have only a very little idea what having a job would
be like?

Yes No

Can you think of several jobs that you would like to have
when you finish school?

Yes No
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Appendix D

Represcentative Eveluations
of Teachers and Counselors

"T think this 1is a very good program, It should be con-
tinued and possibly expanded upon in the future.,"

"The WOW Project is unique in many respects. It can te
started at the elementary level or any progresslion lavel even
though it 1s sequentlally developed through the Junior High
Social Studies Program. The material 1s adeptable to all
schools,"

"The students enjoyed reading the WO Student Rerder,
especlally the comlc strip concerning Mal and Rickey.'

", . . studentg enjoyed it so much that they were asking
for weekly editions in advance,"

", . . students seemed to enjoy some editorials, Lut I
personally feel that a change in format should be forthecoming
in future editions."

"This program 1s one in which all tceenagers should partic-
ipate. By doing o he becomes aware of the fact that he wil?
someday have to work, It glves him some ideas as to the typor
of persons employers look for. Moagt important is the fact thot
it develops an interest in some type of vocation.”

"7V series was very ineffective., Ve did not view the
programs after the first one on March 11.. We had a difficult
time {inding TV sets. It was difficult for the students to
hear and see the programs. We lack proper facilities.”

"I think the television programs on Tuesdays and Vednestoy:
could be. eliminated and lessons on careers used instead. Th
students scemed to enjoy classroom discussions much more ther
the mid-week programs,"

"This was well plenned, however, next year more placees
should be included on field trips and more time alloted so
that stgdents would be allowed to visit several places of thelr
choice.

"I feel exercise on the order of a workbook might prove
helpful if these are pertinent to the Vorld of Work lnecluding
gimple interest tests and personality rstlnp geales would surely
find a receptive mood with the students.”
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", , some students were very much in favor of the pro-

crams, others indifferent, DBut one lesson they all scened 1o
hear Get a High School Bducatlon--Don't be a Drop-Qut,”

"Carecr Day scems unnccessary when fleld trips are parti-
cipated in as extensively as ours have been.'

"T Pound the interchsnge of ideas among those participating
and the 'vigitors' to be helpful in many waye., Though I felt
that some goals should have been identified and would have
directed our thinking I feel that the menner in which 1t was
nandled allowed for more freedom,"

"We took only one field trip-~an all day trip to Delgado
College. The students were taken by small groups into the
classroom and allovied to talk with students. It 1s my opinilon
that they learned more this way than in any other presentetion,”

"The program as presented stirred up more interest in the
atudy of careers, The unit projects (zave them the opportunity
to be involved practically in a search for Information; how-
ever, much of the material, films and the like were geared to
8 slow learncr and the above average lost interest at times "

"mo expose Junior high school students to varlous flelds
of endeavor is sctuallty, and giving them the opportunity to
question professional, skilled, or gemi-gkilled employees
helps to broaden their horizong concerning the World of Work.
Vigiting various industrles and the like are much better than
reading about them in a book., Actuality motivates one better
than just reading a Job description and its requirements.

Exposing these youngsters to the real thing makes them
curious to investigate the profession, technical skill, or semi-
gkill they might be interested in. An activity of this nature
also encourages them to remain in school to achleve the goels
they might have chosen."




