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SO E FACTORS ATFFACTING THE PERSONAL AND PROFIESSIONAL GROWTH
OF TEACHINS '

Introduction

Until recently the provision of educabional facilities and
opportunities for adults has been influenced mainly by two concepts
of education: (i) education ag remedial - that is with the objective

of affording the adult an opportunity to fill gnps and remedy defects

in his earlier education; (ii) education as continulng - that is

education viewed as a continuation of previous formal educations

A third concept,of increcsing importance in educational theory
todayyls that of life-long learning - o concepbt which is inereasingly

going under the French term éducation permanentgu A mojor aspect of

this concept is the contention that informal edueation is as signifi-
cant to individual growth as are the formal educational astivities in
which the individual engages. Ixponents of this concept point out that
the growth of the individual is a unitary process and that pérsonal
and professional growth are closely inter-related (Kidd, 19663
Lengrand, 1966),

Purpose of the Study

The purpose of this study was to seccure answers to the fol-
lowing questlons respecting the professional and personal growth of

teachers and their participation in econtinuing education activities:

1, In what continuing education activities do teachers engage?
2o To what degree do teachers percelve that participation in these
activities contributes to their growth as persons and as

professionals?
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3¢ What factors do teachers perceive to be most important in infiu-
encing their participation in these activities?
4o  What kinds of help do teachers perceive themselves as receiving

fron their involvement in these activities?

Background te the Study

The case for continuing education on the part of the teacher ig
a very strong one, On the level of professional education in general,
as well as in the nore restricted ares of teacher education, the litera-
ture is rich with respect to the importance to the individual of cone

stant professional and personal growth,

In the view of Kidd (1962, p.18) a profession "is characterized
by,[%he fact thaﬁ? ites members continue to educate themselves and extend
their knowledge and competence," and Anderson (1962, p,284) stresses
"Continuing education, both professional and general,‘zgs needq§7 to

keep the individual intelleetually alive and broadly informed afber hs

discontinues his formal higher education"

Mackenzie (1962) argued the need for both continuing professional
cducation and the furthor education of professionals as persons, and
Nicholas (1966, p.40) in his study of the continuing education neecds
of certain professional groups found that the proliferation of pro-
fessional knowledge "/had/ vresulted in a growing interest in continuing

higher education by practicing professionalg,"

So far as teaching itself is concerned, the need for continual

growth iz at least as great as it is in any other profession., The

teacher in the elementary or secondary division of the public school
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system is In contact with children and youth more frequently, more
intimately, and more continuously, than other professional persons, and
thesoc contacts are usually of longer duration, Farthermore, it is the
primary concern of the teacher to stimulate the child and to assist

him in achleving his maximum growbh,

Because of this close relationship with children and youth, and
the constant opportunity it affords for influencing their growth, both
the pergonal and the intellectual characteristics of the teacher are
of great importance in the teoching=-learning situation (American Couneil
on Bducation, 1944; Second Canadian Conference on Education, 1962;

Schueler, Lesser and Dobbins, 1967).

The need for continuous learning on the part of the teacher ig
further emphasized by two additional considerations. In the first place,
Pre-service training is frequently inadequate (Broudy, 1967; Hall-Dennis
Report, 1968; Schueler, Lesser and Dobbins, 1967: Huggett and
Stinnett, 1956). This point is made most foreibly by Sarason, Davidson
and Blatt., After an exhaustive study of teacher preparation in the

United States, the authors (1962, p.12) reach the conclusion that:

AZEeacherg7 are acutely aware that their training has not adequately
prepared them for the probleme they encounter in the classrooin.

An important function of in-scrvice or continuing cducation for teachers
is, thercfore, "to eliminate deficiencies in ﬁbelﬁ background pre-

paration," (Hass, 1957, p.14).

Second, even if no fault could be found with the pre-service
training per se, such treining would etill fail to serve the continuing
education needs of the practicing teacher. For social conditions are

in a constant state of flux, and knowledge itseclf increases at an

exponential rate,




(4)

Moreover, the congtantly growing demand for teachers has brought
and continues to bring into the eclassroom untrained graduates, teachers
holding temporary licences, and many who are returning after one or two
years of absence, Such persons need "refurbishing" and must be given
an opportunity to become conversent with modern theory and cont emporary
practices For them all, in-service education offers, perhaps, the one

surc way to achieve and ensure thig updating,

As Doherty (1967, p.26l) has so clearly pointed out, the edu-
cation of teachers while in service must be recognized as being no less
important than pre-service education, "for the objectives and methods
of instruction may be expected to change constantly in the light of

rescarch and development in the years ahead."

The value of in-gervice education is therefore threefold: it
assists in overcoming inadequacies in previous training; it contributeg

to and facilitates the updating of knowledge and skills; it increages

expertise and professional competence, thereby helping both to maintain

and to improve the quality of service offered by teachers as members

of a profession,

Acceptance of the need for and importance of continuing educa-
tion for teachers points logically to the necesgity of determining
the most effective ways of promoting and achieving their growth as

persons and as professionals,

One approach to this problem has been to study "desirable"
characteristics of teachers with a view to determining the most effective

nethods of selection and training.l Repeated attempts have also been

lFor an excellent compendium of research on teacher effectiveness
see, B,J.Biddle and W,J,Ellena (eds),, Contemporary Research on Teacher
Effectivenesg (New York: Holt, Rinehart and Winston), 1964.
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made to develop criteria on the basis of which tencher effectiveness

could be predicted with reasonable accuracy. Such research has ap-
dividend ,
parently yielded little ,/ , largely because of "the lack of satis-

factory criteria measurcs of teaching success." (Beery, 1965, pe15).

Failure in this area is repeatedly noted in the literaturqg(Anderson

and Smith, 1955; Barr et al, 1953; Fulkerson, 1954; Ryans, 1953; Smith, 1962),

Medley and Mitzel (1963, p.?) after a detailed study cf the research in

this aren agsercs

the vast mojority of the research on teacher effectiveness ¢ + o
nust be discarded as irrelevant because “he criteria used have
been invalid,

And Guba and Gotzels (1955, p.330) state, in this connection, that

"relatively littlc more is known now than was known in 1900,"

It therefore seomed profitable to direct attention to the factors
which, in the opinion of teachers themselves, foster or hinder their

development.,

This approach seemed justified in the light of the lack of
vwjcebive eriteria by wnich to juage in-gervice programs., Hennessey
(1950, p.133) had long ago advocated such an approach: "In the absence
of objective menns of evaluation of in-service programs, a careful

screening of subjective evidence is necessary."

There wore, however, sound grounds for this approach. Mathews
(1954) found that feecdback from participant tecchers consbitubted a more
reliable source of relevant information aboubt their professional
activities than did information from principals or fellow teachers., MNore
recently Koerner (1963, p.20) indicated that participants in training

programs are "in many waysthe best source dof information about the

effectiveness of the programs,"
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Furthermore, tenchers are the practitioners "in the field," It
is they who determine whether or not o new "idea" will be accepted and
implemented effectively; whether or not new techniques will be accepted
and used, It is they who convert thoory into practice., Mo clearer
statoment of the teacher's erucial role in cducation is to be found than
that mode by the Ontario Royal Commission on Edueation (1950, P» 564,) which
stated: "The teacher is the keystone of the educational arch; in the

final analysis, the fulfillment of educational ains rests with him,"

Some appropriate emphases for the study were provided by

Flaaders! (1963, p.7) insistence that:

the heart of the matter . » o is to determine what kinds of
teachers like or dislike what types of in-service troining,
or what aspects of an in-gervice training progran.

The literature on adult education also indicated that the
rescarcher should pay attention to the needs and motives of adults who
participate i continuing cducation activities (Draper, 1964; Kuhlen, 1963),
With respect to the continuing education of the teacher in particular,
we find a demand for investigotion into the in-gervice experiences that
have proven effective (Wattenberg, 1963), that have influenced teaching
and learning (Hughcs, 1959), that have proved helpful to teachers
(Rosecrance, 1963; Sarason, Davidson and Blatt, 1962).

Another important consideration was the relationship between
the teacher ng professional and the teacher as persoin, The importance
of this inter-relationship was pointed out by Russell (1963), Kidd (1966),
Lengrand (1966), Lengrand, (1966, p.32), for example, drer atbtention to
our tendency to iguore %the elose and orgrnic bond which exists between

professional growth ané general development or, if we prefer, the

essential oneness of the educational experiences as growth and
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development take place,"2 He thereby underlined the importance of
studying not only the factors which contribute to the professional growth
of the individual, but of considering as well the relevance and ime
portance of learning which takes place outside situations formally
structured for the purpose of fostoring and facilitating professional

growth and development,

Areas of concentration

Following a woview of the literature, the following fifteen

continuing education activities were gelected for use in the study:

1. Membership in Teacher Associotions and participation in the
activities of the Association(s).

.R2e Correspondence Courscs,
3¢ Membership in Non-professional Organizations,

4e Leisurc activities (e.g., sports, travel, use of communication
medis, attendance at concerts, plays, opcras, ctes)

E. B5Self-dircctcd Learning,

6. Reading,

7. Porticipation in Research,

8., Attendance at Conferences and Conventions,

9« Participation in coursecs leading to a degrec,
10, Part-time teaching of adults,
11, Non~credit activities at Institubions of Higher Learning,
12, Obsgervation-demonstration lcssons,
13, Miscellaneous cducation activities,
14, Department of Education courscs,
15, Participation in Workshops.

In the selecction of these activities the following definition

of the National Education Association of the U,S.A., in its 1956

statement served as a gener:l guide:

The in-service education of teachers includes all informal
as well as formal activities that help the teacher to
discharge his responsibilities. (p.1l4)

“le lien étroit et organigue qui existe entre la formation
professionnelle et la formation générale ou, si on préfero, 1'ensemble des

besoins éducatifs de 1ltindividu dans son dévcloppement," /Translation m1n§7

Povim s S PR g e,




Methods and design of the Study

The samplce for the study consisted of the teachers cmployed in
the public school system by the Windsor Board of Education in Ontario,
Canada,

Dota were collochbed by means of a questionnaire designed in
consultation with faculty and graduate students at the Ontario lnstitute
for Studics in Education, and practicing teachors in schools in Ontario.
The instrument was pre-tested among teachers employed by the York
Board of Education, in Ontario,

In the final study questionnaircs were sent to each of the 1470
public school teachers cmployed by the Windsor Board of Education, and
the usual follow-iip procedures followed. In addition to fol%ow-up
lettors, 744 telcphone calls were made to non-respondents ;%[2?9 were
contacted, By the eut-off date a total of 924 questionnaires had been
returned, representing 62,9% of tho study population,

In an effort to determine whether the respondents were repre=-
sentative of the total population, comparisons were made between the
former and the latter. Background data avnilable in the "Staff Directory™
of the Windsor Board, and data collected in the questionnaire, allowed
comparison to be made with rcspect to sex and academic qualifications,
A chi-square %68t showed that thorc was no significant difference at the

¢05 level of corfidence,

Sclection of independent variablog

Among variasblos shown to be important to the adult educator are
sex (Kuhlon, 1963; Floherty, 1968), ond educational level (Kuhlon, 1963).
Other considerations were also found to be relevant, Thus Getzels and
Jackson (1963, p.53L) pointed to the frequent assumption, among researchers,

that teaching is a "unitary interest" and that teachers, as a group, are
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homogencous. Such an asgsumption, in their opiniomn, frequently results
in Yaveraging out differences in interest thot might cxigt.® Sinmilarly,
Charters (1963, p.595) contended that to treat teachers, male and female,
young and old, as undifferentiated groups "/might/ obscure the very
differences that necd to be revealed,"

With respeet to this study, the decision was taken to restrict
comparisons, gencrally, to five variables, ineluding sex, age, academic
qualifications, and grade levcl taught. In addition it was hypothesized
that length of texching cxperience would affect a teacher's attitude
toward participation in continuing education activiiies, and that this
would prove a significant variable. TFor this reason, length of teaching
expericnee was included among the five wariables used in the analysis,

Statistical methods used

1, (Chi-sguarc analysig. The chi-square test was used to

investigate significant differences between groups.

2e  Optimal Rating Seale, This scaling method was used to

securc an ordering of the fiftcen continuing education activities invesw
tigated, siice it was desired o to ordor these activities as to dis-
tinguish between them most effoctively in terms of the coutributions
they made to the teachers! growth and development., Since the Optimal
Rating Senle allows optimal diseriminction among objects it is par-
ticularly appropriate to opinion studies which attompt to determine, as

far as possible, which opinions are more or lecss favored, (Bock, 1960),

3¢ Foctor analysis, An equally important aspect of the

study was its ~malysis of:

1) reasons why teachers participate or do not participate in courses

1i) the kinds of help teachers perceive themselves as getting
from courses

iii) the kinds of help teachers perceive themselves as getting
from discussions with colleagues,
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Lnvestigation of these data was carried out by factor analytie

techniques, In this study a priacipal components anolysis was carried

out and a varinax rotation applied,

Limitations of the Study

Questionnaire studies have well-~recognized shortcomings which
need not be elahorated here, In addition to the defectg inherent in the
questionnaire method as a resecarch technique, this study had additional

1imitations:

l. Because the study popul-tion was restricted to a single
school distfict, the findings are dircetly applicatde only to the
study group itself, and cannot be considered as necessarily égbresenting
thé Viéws“df-toachors outgide this area. They appear, howev#f, to

suggest patterng of behavior and types of concerns warranting further

and subsequent investigation.

“'2. o atlempt was made to verify the accuracy of the respondents!
‘StatemOnts. It is pqséible, therefofe; thatw£he réspondants"behavior
may have been differcnt from what was reported, and that the dcgrec of
'cohgruence between reported and actual participation may be small,

In this connection, however, it should be noted that verbal
reports can nonctheless be accepted ag valid research data, Thus Goode
and Hatt (1952, p.164) in their "Methods jip Social Research" are at pains

to state that:

: . S N :
Moking o distinction betwecn professcd attitudes and actual
behavior is a false issue, Verbal bechavior is one kind of
actual behavior and expresse® certain dimensions of social
reality which are as real as any other kind,

Summary of Findingsg

le Participation in activities
Analysis of the data showed that participation rates in the
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activities invegtigated varied significantly when comparison was made

in terns of the five indepéndent variobles: sex, age, academic qualifi-
catiohs, length of teaching experiéhce, and grade level taughts In
general, persons reporting higher participation rates were male, over
thirty years of age, and held degrees. Greater involvement in these
activities appeared also to be generally related to length of teaching

experience and to grade level taught,

Re lielotive contributions of selected continuing education
activities to the professional and personal prowth and
development of the teacher,

Optimnl scaling of the ratings uade by respondents with respect
to the fifteen selected activities resulted in four scales: two
relating to professional development, and ??3relating to personal
development, Tables 1 +o 4 show the activities in the positions

they assume relative to each other when the appropriate scale values are

applied, In general "items" are considered "importent" if they are

more than 1.5 scale units distant from the sero point, whether above
or below it,

Hach scale 4is termed an "Oricntation," Inspection of the scales
indicates two distinet emphases or trends within each Orientation,
These emphases have been terned "Componentsy" and components have been
named so as to reflect what appears to be the major emphasis or trena
indicated by the activities falling toward the ends of each scalo,

The results of this analysis together wibth the responses of
teachers to the open~ended questions lead to the following major

conclusions:

a) Membership in Teacher Associations is perceived by teachers

as holding great significance for them on two levels., Tirst, such

membership plays an integral role in fostering the growth of the




TARLE 1

td
- -

. . OPTIMAL RATING SCALE:
PROFESSIONAL DEVELOPMENT
”Piofolliooal Image Orientation”

. .(5,89)«Menbership in Teacher Associations

cu-ponnu
Iutcraction wvith Othcra
(5.12)~Correspondence Courses

(4,62)-¥embership in other Organizatious

2.t sy

| e . (1,31)-Leisure Activities

(0.68)~Self~directed Learning

; _ (~0,56)~Participation in Research
(~0.56)~Conferences

: | , (=1,36)~Courses. leading to a Degree
- : (~1,63)~Téaching Adults
| ‘ (~1,80)~Activities at Institutions of
-+ -Higher Learning
(—2,40)~Obaervacaon-ne-on-trution Lessone

- (~2.87)-Miscellaneous Educstion Activities

; - Component: o (~3.37)~Department of Bducation Courses
= | Skill-Competince : (~3,73)-Workshops

Y- — e e P




OPTIMAL RATING SCALE:

PROFESSIONAL DEVELOPMENT
"Personal Satisfaction Orientation”

Component :
Achievenment
‘ | (4.16)~Participation in Research

F bk

| (2,77)~Correspondence Courses

t— (2.44)~Self-directed Learning
- (2,17)-Miscellaneous Education Activities
- (1,93)~Department of Education Courses

A1,13)~Membership in other Organizations !
~— (1,09)~Membership in Teacher Associations |
— (0.74)-Activities at Institutions of Higher Learning
(0.30)~Teaching Adults a
- (~0.12)~0Observation-Demonstration Lessons
(~0,18)~Workshops
| ~~ (~0.31)-Courses leading to a Degree

R

9 (-1.86)~Conferences i

- ~2,27)-Reading

Component: — (-2,40)-Leisure Activities
Enjoyment
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Component :
Fellowship

TABLE 3

OPTTIMAL RATING SCALE:
PERSONAL, DEVELOPMENT
"Personal Growth Orientation"

(7.12)-Membership 1n Teacher Associations

—5

(2.76)-Obscrvation~Demon|tration Lessons

| N
fee (2.47)~Conferences

;,_ (1.76)-“orkshops

. (0.76)~Correspondence Courses
. (0.39)~Department of Education Courses

Component ;
Self-fulfillment

s .
—=3_|
b
=5

: (0.28)-Participation in Research
_“MT::‘IO.ZS)-Reading

— (~1,05)-Miscellaneous BEducation Activities

e (*2,01)~Activities at Institutions of
Bigher Learning

(-3.06)~Teaching Adults
(-3.50)-Leisure Activities

L]

(-4.12)-Hemberahip in other Organizations

=3,29)~Courses leading to a Degree

—=(-5.36)-Self~-directed Learning

-6 |




TABLE 4

OPTIMAL RALING SCALE:
PERSONAL DEVELOPMENT

“General Growth Orientation”

Component :

Mental Stimulation
: (2,14)~Reading

(1,63)-Conferences
(1,28)~Workshops
(0,82)~Leigure Activities

0;2&)~0baervationnbemonstrntiou Lessons
«21)~Miscellaneous Education Activities
=0,04)~Department of Education Courses

~0,30)~Teaching Adults , |
=0.35)-Activities at Institutions of Higher Learning

=0,89)~Courses leading to a Degree
(-1.39)-Membership in other Organizations

(«1,77)~Self~directed Learning

~2,25)~Membership in Teacker Associations
~2,66)~Correspondence Courses

Component

Creativity (=3,77)~Participation in Research




(12)

profossional lmiges second, it contributes to the teachor's developnent
as a person by providing hin with a miliew in which he cen obtain
srecour and gupport from fellow professionals, Its place on the

scales (Tables 1, 3) suggests that such menbership is perceived by
teachers os being o more powerful stimulus to their growth and develop~
ment than ony othoer activity,

b) Merbership in Hon~profegsional Orgonizations appears to be

of great significance where intoraction with others and seif-fulfillument
are degired goalg, 3
Theso findings sugiost that it is undesireble to attompt to
separate the personal and prolessional aspects of the teacher's growith
and development,
¢) Increased glill and competence appear to be mogt directly

assisted by tho teachor's participation in Observation-demonstration

Lesgong, Workshops, Dopartasnt of Educetion Courses, Migeellaneous

Education Activitiag and Activitieg at Tnstitutions of Higher Learning,

In addition Yorkshops and Obgervation-demongtration Lesgons provide an

opportunity for persoml growth through fellowship with other pro-
fessionals,

d) Participation in Research satisfies an important creativity
need, and is the nost personally satisfying activity.

e) Readling is percoived by teachers ag the activity cone
tributing most to their "Mental Stimulation,"

e) Teaching Adultg provides an opportunity for self-fulfillment,
and makes n small contribution to the teacher!s skill and competence,

£) Lelsure Activities contribute to the gself-fulfillment of

the teacher, their most outstanding contribution heing to the teacher!s

sense of personal satisfaction,

Full Tt Provided by ERIC.
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g) Belf-directed Learning is the most important of these activities

with respect to "Self-Falfillment,"

3s Dinmensions of teacher growth and developmente~kinds of help
received from colleazues and factors influencing teacher
participation in courses,

One of the purposes of the study was to determine whether a

statigtical analysis of the dota would reveal underlying empirical
dimensions of teacher growth and development corresponding to the logical
dinensiocng established in the questionnaire on an a priori basis. As a
result of such analysis, three group factors and a general factor

emorged. The three group factors cojneided generally with the "logical®

groupings of the items in the questionnoire. The analysis indicated
that interaction with colleagues i8 an important influence on the
teacher, affecting his attitude to the profession and his involvement
in profegsional activities. It also contributes gignificantly to

increasing the tencher's expertise in preparation and presentation of

subject matter, and in establishing and maintaining rapport with
students, Such interaction is also perceived by temchers as contributing

singificantly to their personmal growth,

Imnplications for Thcory and Further Rescarch

1, The Lnseparability of personal and professional growth and of
the influences that contribute to these was a recurrent feature of
the findings, and is considered one of the most important rosults

of the research.s These findings give quite strong support to theore-

tical and philosophical formulations about the concept &ducation

permanente, and to the emphasis which this concept places on the
esgential unity of personmal and professional growth,

The implications for fubure research are that theoretical

approaches to the continuing education of teachers should take into
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account both these aspects of the teacher's growth. Future research

might therefore profitably be dimectod to a study of the most effective
wags in which troining progrommes can provide for :nd foster the total
growbth of the tencher, Thiamagzwell PEO¥8 g'ﬁg?e productive approach
than congiderations which concentrate solely on improving the professional

education of the teachecr,

2e It would appear useful for the study to be replicatod in other
school districts, and the findings comparcd with those reported in

this study,

3. A similar study might well be carried out involving members of
okher professions in an attempt to determine whother (i) thoy place
equal welght on membership in their professional associations; (11) their
involvement in continuing education acvivities is as sbrongly
influenced by colleagucs as that of teachers sppears to be,

With respect to other professions mueh e study might serve to
in@icate thether their members appcar to perceive a close relationship
between perscnal and professional growth such as this study hos

revealed about teachers,

e Replication of the study might also investigate intonsively
the reading habits of teachers and the specific contributions made by

professional and non-professional reading to the growth of the teacher,

5e The importance which teachers appear to attach to work in a
professional capacity with adults, and the conclusion tentatively
advanced here that such work may contribute to the improvement of the

mental health of the teacher and to his alleround development, should
be investigated, and some of the implications cxplored, Particularly

is such investigation reclevant to the pre-service and in-service

training of teachers and to their work patterns.
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6o Investigation appears to be needed into Ways in which teachers
can becone more cffectively involved in determining the content and
orientation of courses and other activities in which they are

encouraged to engage, sinece such involvemcnt appears to be of significant

worth to their personmnl and professional development,

7o The findings of the study supported the contentions of Kuhlen,
Flaherty, Charters, Getzels and others thot research relating to adults
in general and to teachers in particular should diffcrentiate them
according to sex, age, educational level, and teaching level, In this
study thesc variables werc found o be inportant ag affecting adult
participation in continuing education activitics.

In addition the study found that participation in such activities
was influenced by longth of teaching expericnce. The study therefore
provides further empirical evidence that teachors should not be
treated as o homogencous group, but that cognizance should be taken of
the possible effocts which agu, sox, academic qualifications, length of
téaching exporiencei?érado level taught, may have on their involvement

in continuing education.

Qe The effectivencss of the Optimal Rating Scale, and the ingight
it allows into empirical data, suggest that it is o useful analytical
tool that could be effectively utilized by researchers in adult

education,
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