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Information on the ERIC System:

ERIC

ERIC is adecentralized, national information system which acquires,
abstracts, indexes, stores, retrieves, analyzes, and disseminates signif-
icant and timely educational information. ERIC's full name is the Educa-
tional Resources Information Center, and it is funded through the Bureau
of Research, USOE. ERIC was founded to reduce limitations in the identi-
fication, transfer, and use of educational information. In short, the
major goal of ERIC is to enable school administrators, teachers, research~
ers, information specialists, professional organizations, graduate and
undergraduate students, and the general public to keep up-to-date on re-
search and research-related knowledge in education. ERIC accomplishes

this through strengthening existing educational information services and
providing additional ones.

ERIC/CRIER

The ERIC Clearinghouse on Retrieval of Information and Evaluation on
Reading (ERIC/CRIER) is one of the 19 clearinghouses in the ERIC system.
ERIC/CRIER is located at Indiana University and is a joint project of the
International Reading Association and the University in cooperation with
USOE. Each of the clearinghouses in the ERIC system operates within a
specific area of education defined in its"scope'" note. ERIC/CRIER's do-
main of operation includes:

...research reports, materials and information related to all
aspects of reading behavior with emphasis on the physiology,
psychology, sociology, and teaching of reading. Included are
reports on the development and evaluation of instructional ma-
terials, curricula, tests and measurements, preparation of read-
ing teachers and specialists, and methodology at all levels;
the role of libraries and other agencies in fostering and guid-
ing reading; and diagnostic and remedial services in school and
clinic settings.



INTRODUCTION

In 1968 A. Sterl Artley's Trends and Practices in Secondary School
Reading: A Report on Recent Research was published jointly by ERIC/CRIER
and the International Reading Association. In this monograph, Artley
clagsified research in secondary reading into seven areas: 1) Status
of Reading Achievement, 2) Factors Related to Continued Growth, 3) Pro-
grams of Instruction, 4) Instructional Procedures, 5) Reading Interests,
6) Personnel, and 7) Summaries of Research. The studies included in the
Artley monograph were derived from the proceedings of the International
Reading Association and from the Annual Summary of Investigations Re-
lating to Reading which until 1960 was compiled by William 5. Gray, and
from 1960 on, by Helen Rubinsom, Helen Smith, and Samuel Weintraub.
Artley pointed out that the studies included in his monograph were ''not
all of equal merit. Some are action studies and reports of classroom
experiments .... Others are carefully designed and executed researches."
(pp. 1-2) The material covered in the monograph was published between
1950 and 1966.

The bibliography is a companion to Artley's monograph. It includes
abstracts of all the studies reviewed by A. Sterl Artley, arranged ashe
classified them. 1In addition, the bibliography serves as an update to
the research base used for Trends and Practices in Secondary School
Reading; it includes material published between 1966 and 1969. The
first part of the bibliography contains citations and abstracts of re-
search published prior to June 30, 1968, including all the studies re-
ferred to in Artley's state-of-the-art paper. The items are classified
according to Artley's schema,and within each section and sub-section,
the studies are listed alphabetically by author. Research on secondary
reading published between July 1, 1968 and June 30, 1969 has been anno-
tated and is included in Part II. These studies are listed alphabeti-
cally by author but are not classified. All entries are preceded by an
ERIC/CRIER identification number. This will help the reader to locate
the article within the Indexes to ERIC/CRIER Basic References (Available
from the ERIC Document Reproduction Service, ED 030 004, microfiche $§1.75,
hard copy $21.95). Complete instructions for ordering from EDRS are
given on page 232 of this volume. Copies of individual dissevtations
cited in this bibliography are available from University Microfilms,
Ann Arbor, Michigan in positive microfilm or hardbound xerographic form.
See Appendix B for complete ordering information.

The following sources were used to update the original work:

1. Summary of Investigations Relating to Reading, July 1,
1966 to June 30, 1967; July 1, 1967 to June 30, 1968; July 1,
1968 to June 30, 1969. These summaries appeared in the Winter
igsue of the Reading Research Quarterly.

2. Recent Dcctoral Dissertation Research in Reading, Supple-~
ment 1 (Available from the ERIC Document Reproduction Service,




ED 028 055, microfiche $0.75, hard copy $9.00). This supple-
ment covers research published between July 1966 and June 1968.

3. USOE Sponsored Research on Reading, Supplement 1 (Avail-
able from the ERIC Document Reproduction Service, ED 031 606,
microfiche $0.50, hard copy $3.05). The supplement includes
research published between 1966 and July 1969,

This bibliography is a cooperative project of the ERIC/CRIER staff.
The responsibility for coordinating the bibliography was carried by Gail
Kelly. Lynne Gelston gave major assistance in compiling the material,
and Jackie Clemenson typed the manuscript.
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Surveys of Reading Achievement

5045

Applebee, Roger K. ''National Study of High School English Programs:
A Record of English Teaching Today," English Journal, 55 {(March 1966)
273-81.

A survey was conducted of 168 secondary schools in 45 states to
determine the strengths of the national English program. The schools
were selected to provide a broad spectrum of variables including size,
geographic location, degrce of local financial support, and proportion
of students continuing their education in college. During the last
year of the study, independent and parochial schools, comprehensive
high schools in large cities, and other schools involved in experimental
programs were included in the survey. Students, teachers, and adminis-
trators were given questionnaires. Additional data for the study were
provided by classroom observations and by interviews with personnel
throughout the schools. Use of class time, teaching methods, teacher
preparation, teaching conditions including division of teacher work
hours, student reading practices, and sources of books were investi-
gated. Results are graphically displayed and discussed. Items which
reveal the strength of English programs are listed.

4835

Cooper, Bernice. "An Analysis of the Reading Achievement of White and
Negro Pupils in Certain Public Schools of Georgia," School Review, 72
(Winter 1964) 462-71.

The level of reading achievement of white and Negro students in
certain Georgia schools is determined and compared in terms of vocabu-
lary and comprehension achievement. Results of the reading section of
the California Achievement Test Battery (Forms: W, X, and Y; Levels:
elementary, junior high, high, and advanced) which were administered to
pupils of grades 4-12 during the academic year 1958-59 were used in the
study. Test scores of over thirty thousand pupils drawn from the total
population available were included in the analysis. The school systems
studied varied in size, geographical location, and degree of urbaniza-
tion. A different pattern of achievement was observed for Negro and
for white students; although, the achievement of white pupils exceeded
that of Negro students in the areas studied. Differences between the
two groups tended to be greater at the higher grade levels. With each
succeeding grade level, a greater and greater lag between reading
achievement and expected achievement was evidenced for both white and
Negro students. The implications of this achievement lag are discussed,
and suggestions for improvement are made. Tables are included.
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4212 .

Curry, Robert L. and Hughes, Hughie, '"Relationships Between Measured
and Anticipated Achievement in Reading," Junior College Journal, 32
(October 1961) 91-96.

The relationship between the following was investigated: (1) read-
ing grade placement scores and mental grade placement scores and (2)
measured achievement and anticipated achievement in reading vocabulary
and in reading comprehension. The subjects, 640 high school sophomores
in Waco, Texas, were matched on the bases of sex and IQ and were divided
into three ability groups. The California Test of Mental Maturity and
the California Achievement Test, Advanced, 1937 Form, were administered
to provide the necessary data on the subjects. Correlation coefficients
were computed between the mental grade placement scores and reading
grade placement scores and between measured achievement and anticipated
achievement in reading vocabulary and in reading comprehension for each
of the intellectual ability groups, for the boys and girls separately
within each group, and for all subjects combined. Although the below-
average group was achieving several months below actual grade placement,
when all subjects were combined, the mean grade placement scores in
reading comprehension and vecabulary were approximately 1 year above
actual grade placement. Data are shown in tabular form.

6894
Lietwiler, Helena Keehne. A Descriptive Study of Reading Programs and
Practices in Public High Schools in the United States. 199 p. (Ed.D.,

The George Washington Umiversity, 1967) Dissertaticn Abstracts, 28,
No. 10, 3895-A. Order No. 68-5522, microfilm $3.00, xerography $9.00
from University Microfilms.

Information was sought concerning (1) the percentage of high schools
offering one or more recognized reading programs, (2) the grade levels
at which schools offered the three major reading programs, (3) the num-
ber of schools providing adequate reading instruction space, (4) stan-
dards for employing and assigning personnel, (5) the function of reading
specialists or reading programs, (6) the provisions for college-oriented
reading programs, (7) the procedures for administrating corrective and
remedial reading programs, (8) the number of federally financed reading
programs, (9) the types of inservice teacher training, and (10) the sub-
ject areas in which reading teachers felt the need for further study.
Data analysis indicated that less than 3/4 of United States' public high
schools offer one or more recognized reading programs. Only 1/3 offer
developmental and remedial reading. However, the number of reading pro-
grams is increasing. The majority of principals lack sufficient reading
instruction to organize and direct their schools' reading programs, and
few schools employ reading specialists. Many reading teachers lack spe-
cific training, and only about 1/2 of the schools provide adequate space
for reading instruction. A need exists for further teacher education in
testing and evaluation. Specific recommendations for reading program
improvement were made on the basis of this data.

10
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5246
Peyton, Jim and Below, Russell. 'The Need for Reading Instruction in
Kentucky High Schools," School Service Report, 6 (October 1965) 2-7.

A study exploring the need for reading in Kentucky high schools and
the degree to which that need is being met is presented. Information
was gathered from a 1962 study done by the Research Committee of tue
Kentucky Association for Supervision and Curriculum Development, from
reading scores of 3,250 Kentucky high school students, and fromquestion~-
naires completed by 95 high school principals in Kentucky. Responsés of
the principals to questions concerning reading neceds, reading programs
in existence (developmental, corrective, and remedial), and problems en-
countered and anticipated in starting and maintaining a reading program
are discussed. References and a table are included.

4475
Ramsey, Wallace. "The Kentucky Reading Study," The Reading Teacher, 16
(December 1962) 178-81.

A study to determine the reading status of Kentucky children as in-
dicated by standardized tests and to make comparisons with national norms
was conducted. Results from the tests normally given in the schools
throughout the vear were used. The study was confined to test scores
for children in the fourth and eighth grades. In reply to a question~-
naire, one hundred and thirty-five school districts representing over 50
percent of the public school fourth- and eighth-grade enrollment reported
the scores of 29,921 fourth-grade pupils and 32,101 eighth-grade pupils.
Scores were in grade level equivalents, Findings revealed a wider-than-
expected range of reading achievement among Kentucky children. The im-
plications of these findings are discussed.

3792

Thornton, Robert D. Developmental Reading in Texas Secondary Schools.
Texas Study of Secondary Education, Research Study No. 23. (Austin,
Texas: Mrs. Mae Cowan, 2207 Nolen Street, 1957) 29 »p.

The state of developmental reading in Texas high schools was stud-
ied by means of a questionnaire sent to 175 schools so selected as to be
representative of the total picture throughout the state. Of the 120
schools respouding, 27 were found to have some kind of developmental
reading program. These schools were asked to indicate the nature of
their program, including such considerations as the number of teachers,
type of instruction given, method of combining the work with the curric-
ulum, kinds of materials used, any special reading equipment owned,
films used, and information concerning how the program got started.
Those who did not have a developmental reading program were asked to in-
dicate the reasons why they did not and the degree to which they would
favor such a program. The report is divided into three sections: (L)
an introduction, in which the general aspects of developmental reading

11




in educational institutions are discussed; (2) the questionnaire find-
ings; and (3) an interpretation of the findings, including suggestions
of practical value for establishing or improving developmental reading
in the high school. A bibliography and tables are included.

7389
Walberg, H. J. 'Reading and Study Habits of High School Physics Stu-
dents," Journal of Reading, 11 (February 1968) 327-32, 383-89.

Polling 335 girls and 530 boys in the 1966-67 Harvard Project Phys-~-
ics in 17 states across the U.S. uncovered only a limited interest in
reading for this relatively select group. Students in the project had a
mean IQ of 115, and 87 percent were college preparatory students. Read-
ing and study habits were determined by 22 items on the Taylor and Elli-
son Biographical Inventory. The study showed that 17 is the average age
when the students began reading nonfiction, but 25 percent of the stu-
dents read very little nonfiction. From 15 to 55 percent indicated that
they "didn't care for" or '"disliked" novels, mysteries, literary clas-
sics, and biographies and autobiographies; and nearly 40 percent of the
boys and 58 percent of the girls in this group of science students ex-
pressed the same sentiment about technical or professional books. Ex-
cept for school studies, more than 40 percent rarely or never visited
libraries. Less than half indicated that they kept up with all of their
school work, and 75 percent had difficulty concentrating on their stud-
ies. Girls began to read fiction outside of school work earlier than
boys did and were three times as likely to have a high interest in lit-
erature. Tables and references are included.

3683

Young, Campbell. "A Qualitative Analysis of Reading Achievement in Ed-
monton Schools,'" Alberta Journal of Educational Research, 2 (September
1956) 135-50.

A study to analyze the reading strengths and weaknesses of 192
grade-4 students and 196 grade-7 students randomly chosen from the Ed-
monton school system was undertaken. The students were administered the
California Reading Test, Elementary Form AA, and the California Reading
Test, Intermediate Form AA. It was found that (1) the mean scores of
both grade-4 and grade-7 sample groups exceeded test norms for wvocabu-
lary, comprehension, total reading, and the estimated norms for the sev-
en component parts and (2) the students® scores revealed a variation in
individual grade placement scores of more than seven grades. More spe-
cific results are also listed. 1In evaluating the testing tools used, it
was found that (1) the normality of the distributions of scores for the
vocabulary and comprehension sections suggested that the tests were good,
(2) departures from normality in the distribution of scores for certain
of the components of the two California tests suggested a cautious ap-
proach in using the tests as diagnostic instruments, and (3) the value
of the tests seemed to lie mainly in their use in survey programs. Rec-
ommendations are listed. References and tables are included.

12
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Reading in Relation to Subject-Area Achievement

6713
Appleby, Bruce Charles. The Effects of Individualized Reading on Cer-
tain Aspects of Literature Study with High School Seniors. 150 p.

(Ph.D., University of Iowa, 1967) Dissertation Abstracts, 28, No. 7,
2592~A, Order No. 67-16,771, microfilm $3.00, xerography $7.00 from
University Microfilms.

The purpose of the study was to determine the effects of individ-
ualized reading as a method of teaching literature in the secondary
school. Individualized reading was defined as a teacher-guided program
in the reading of literature which allows the student to choose what he
reads. Each book read is discussed with the teacher; there is no group
instruction. The subjects, high school seniors, were assigned to one of
three groups: the experimental group using individualized reading, a
control group using a basic anthology, or a control group enrolled in an
elective English class. At the end of the semester, two tests were ad-
ministered: (1) Test 7, "Ability to Interpret Literary Materials," Form
Y-3, Iowa Tests of Educational Development and (2) "Inventory .f Satis-
factions Found in Reading Fiction," from the Educational Tes.’ -, Service.
The following conclusions were reached: (1) whichever approa.: :iis used,
subjects reacted the same in satisfactions gained, (2) the abiii.j to
interpret literary materials was affected by instruction, (3) individu-
alized reading was significantly more effective in making students aware

of the contributions literature may make to them and their self-improvement

and in gaining satisfaction in reading for style and technique, and (4)
individualized reading subjects had fewer dislikes of fiction.

5071
Call, Russell J. and Wiggin, Neal A. '"Reading and Mathematics,'" Mathe-

matics Teacher, 59 (February 1966) 149-57.

The relationship between a student's ability to solve word problems
in second-year algebra and the presence or absence of special reading
instruction was studied. Subjects were second-year algebra students who
were divided into experimental and control groups and who were matched
on IQ, aptitude, and prior achievement. The experimental group received
instruction in reading mathematical problems while the control group did
not. The experiment ran 10 days. A teacher-made word problem test was
administered to both groups. A frequency distribution, means, and stan-
dard deviations were used to analyze the data. Provision was made in
the data analysis for those students who used the correct procedure but
made computational errors. The number of problems correct in the exper-
imental group was 46; the control group had 12 correct. The number of
procedures correct were 69 and 24 for the experimental and control groups
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respectively. There appeared to be merit in teaching special reading [
skills for the solution of mathematics problems. Lesson plans and ta- 3
bles are included. %

6752 .
Carlson, Eleanor Grace. An Investigation of the Effects of Developmen- )
tal Reading Instruction in the Seventh and Eighth Grades. 297 p. (Fh.D.,
University of Minnesota, 1967) Dissertation Abstracts, 28, No. 2, 490-A.

Order No. 67-10,402, microfilm $3.85, xerography $13.50 from University
Microfilms.

The reading achievement of seventh- and eighth-grade students en- ﬂ
rolled in reading classes and that of students not enrolled in reading
classes was evaluated in terms of general reading ability and ability to i
read in selected content areas. The subjects of this study were 460 ]
students in grade 7 and 424 students in grade 8 who were divided into
experimental and control groups of nearly equal size. They were further
divided into male and female categories, into low, middle, and high in-
tellectual ability levels, and into low, middle, and high reading abil-
ity levels. There were 36 subgroups at each grade level., Analysis of
variance was used to test specific hypotheses. Students in the experi- 3
mental (readimg instruction) groups in both grades achieved significant- |
ly higher scores than those in the control groups in speed of comprehen-
sion, vocabulary, level of comprehension, ability to read social studies ]
materials, ability to interpret literary materials, ability to use source {
materials, but not in ability to read science materials. Reading in-
struction enabled boys to equal or surpass girls in reading achievement,
especially at the high reading and intellectual levels. Results indi-
cated significant differences in achievement among low, middle, and high
intellectual ability levels.

3713

Curry, John Foster. ''The Effect of Reading Instruction upon Achievement
in Seventh Grade Arithmetic," Indiana University Studies in Education, 7 i
(January 1956) 123-27. i

A study designed to determine the effect of reading instruction by
a classroom mathematics teacher upon achievement in seventh-grade arith-
metic is reported. The experiment was conducted at Western Hills High ]
School, Cincinnati, with 132 seventh giaders. Two classes made up the
experimental group, and two classes were considered controls. During
the study both groups covered the same material in the textbook. At the
beginning of the second semester, both groups were given the Traxler Si- !
lent Reading Test, Form 1, for grades 7 to 10 and the Arithmetic Test
(Fundamentals and Reasoning), Form A, Municipal Test, grades 6 to 8. At
the close of the semester, different forms of the same tests were given. ‘
For this population, reading instruction proved beneficial for the

14
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experimental group but did not bring a sufficient increase in arithmetic
to be significant at the 5 percent level. The best arithmetic achievers
benefited most from reading instruction, but the differemce in the means
was not significant. On three divisiop:z of the arithmetic test (compu-
tation, problem analysis, and probléms), the experimental group made
greater gains than the control group. The experimental group made great-
er gains in reading than the controls, but the difference was not sig-
nificant. Some implications for teaching and recommendations are given.

6367

Hollenbeck, George P. '"Predicting High School Biology Achievement with
the Differential Aptitude Tests and the Davis Reading Test," Educational
and Psychological Measurement, 27 (Summer 1967) 439-42,

Scores in reading achievement and general ability were correlated
with end-of-the-year biology achievement for three groups of tenth grad-
ers using different biology curricula., A comprehensive final examina-
tion in first-year biology designed for use with three curricula was
used. Data were studied for each curriculum group because the Differen-
tial Aptitude Tests (DAT) described differing average abilities of the
students in the three groups. The DAT scales and the combined Verbal
Reasoning and Numerical Ability scales were the best predictors. The 4
Verbal Reasoning test alone was second best. High correlation between :
the Davis Reading Test and Verbal Reasoning and Numerical Ability indi- '
cated little gain in prediction as a result of a combination of them.
Results indicated substantial validities for both the DAT and the Davis
Reading Test in predicting first-year high school biology achievement.
References are included.

3738

Holmes, Jack A. and Finley, Carmen J. "Under- and Over-Age Grade-
Placements and School Achievement," Journal of Educational Psychology,
48 (November 1957) 447-56,

A study which investigated the relationship between the degree of
over- and under-age grade placement and relative success in various
school subjects is presented. Over 1,200 pupils in grades 7 and 8 were
included in the study. Grade-Placement Deviation (GPD) was found by
computing the difference between each child's Actual Grade~Placement
(AGP) and the grade he should have been in according to his chronologi-
cal age or his Chronological-age Grade Placement (CaGP) with a constant
(K) of 5.0 added to give all GPD values a positive sign. The California
Achievement Test Battery, Intermediate Form DD, was administered during
the first 3 months of the year. Intercorrelations were computed using
the subtest scores and the GPD. The GPD was described as correlating
highest for grade 7 on reading vocabulary and lowest on arithmetic fun-
damentals. Intercorrelations for grade 8 revealed that for boys GPD

15



correlated highest with reading comprehension and lowest for arithmetic
fundamentals and for girls, highest for reading comprehension and lowest
for mechanics of grammar. Intercorrelations by sex and grade are pro-
vided in tabular form. A discussion of an earlier study incorporating
the information gathered from this study is presented. The theoretical
relationship of the variables is described. Theoretical implications
are stated. References are given.

3752

Krantz, L. L. "The Relationship of Reading Abilities and Basic Skills
of the Elementary School to Success in the Interpretation of Content Ma-
terials in the High Schools," Journal of Experimental Education, 26 (De-
cember 1957) 97-114,

This study was designed to find the relationships between measured
areas of seventh-grade reading abilities and study skills and the con-
tent areas at the high school level. Subjects were two seventh-grade
groups in Austin, Minnesota, The 215 students in group 1l were tested in
1947 and later in 1952 as eleventh giraders. The 256 students in group 2
were tested in 1949 and again in 1952 as ninth graders. Totals and sub-
tests in a battery of four standardized tests were used to measure read-
ing and study skills. Correlational analyses of the study are depicted
in 11 tables of statistical findings. Of the seventh graders tested,
69-76 percent were in the same skills group at the second testing. Most
of the variance in both grades was accounted for by the reading vocabu-
lary and total study skills combination. In conclusion, the general
"verbal achievement tests' generally surpassed all others in predictive
capacity; although, some reading abilities and skills were "specific' to
certain content areas. Predictions of high school achievement were gen-
erally higher when made from both reading and study skills than from
study skills alone. A total of 22 analysis items are listed, along with
11 items related to educational implications, and are followed by five
suggestions for further study.

7026

Turner, William Joe. A Study of the Effectiveness of Teaching Methods
of Study to Selected High School Freshmen. 130 p. (Ph.D., University
of Souihern California, 1967) Dissertation Abstracts, 28, No. 3, 978-A.
Order No. 67-10,777, microfilm $3.00, xerography $6.20 from University

Microfilms.

An investigation was undertaken to determine the effectiveness of
teaching freshmen how to study by using the SQ3R method, based on the
paradigm of Francis P. Robinson at Ohio State University. Volunteers
from the ninth-grade class of a large suburban high school were placed
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randomly in an experimental, a placebo, or a control group. The experi-
mental and placebo groups met weekly for one class period from November
through May. The experimental group was taught to study more effective-
ly using the SQ3R method, and the placebo group, receiving no study in-
struction, participated in a group guidance session to ventilate their
feelings about school, studies, and teachers. The Cooperative English
Test and the Webb-Harris Word Meaning Test were administered as pretests
and post-tests. Teachers' marks for the second, third, and fourth quar-
ters were examined to determine changes in academic standing. No sig-
nificant improvement in subject matter achievement or in grade point av-
erages was found in student scores. The feelings of the students toward
themselves were not significantly improved, and in some cases, their
feelings toward school, teachers, and reading deteriorated.



Factors Related to Continued Growth in Reading
Intelligence
Sex
Personal Factors
Purpose
Environmental and Cultural Factors
Reading Competencies
Instructional Factors
Listening Ability
- Lanéuage Factors

Physical Factors

(41 19




6741

Brennan, Joseph T., Jr. Estimating Expected Reading Achievement in the
Junior High School. 127 p. (Ed.D., University of Pittsburgh, 1966)
Dissertation Abstracts, 27, No. 12, 4033-A. Order No. 67-7142, micro-
film $3.00, xerography $6.20 from University Microfilms.

A method of estimating expected reading achievement of junior high
school students by using measures of intelligence, listening achieve-
ment, and arithmetic computation was determined. The effects of cultur-
al differences on the relationships of student performance on those mea-
sures were also studied. Subjects were 548 seventh- and eighth-grade
students from deprived and nondeprived areas in Pittsburgh. Five group
tests were administered. They were the Metropolitan Achievement Test,
Reading and Arithmetic Computation, the Science Research Associates
(SRA) Primary Mental Abilities, the Otis Quick-Scoring Mental Abilities,
and the Sequential Test of Educational Progress (STEP) Listening Tests.
Correlation and multiple regression were used to analyze the data. The
highest relationship with reading was .81 (STEP) for the total sample.
For the culturally deprived sample, the STEP Test indicated the highest
relationship with reading. For the nondeprived students the Otis Test
had the highest relationship. Other results and conclusions are de-
scribed.

6296
Cellura, A. Raymond and Butterfield, Earl C. "Intelligence, the Bender-
Gestalt Test, and Reading Achievement,'" American Journal of Mental De-

ficiency, 71 (July 1966) 60-63.

An attempt to clarify relationships between Bender-Gestalt perfo—-
mance and academic achievement is reported. Two groups of mentally re-
tarded institutionalized children were matched on chronological age
(CA), mental age (MA), and IQ. The children differed in reading achieve-
ment. The Pascal and Suttell and the Koppitz techniques were used as
criterion measures. Bartlett's test of homogemeity of variance revealed
no significant differences between the two groups. Results indicated no
relationship between Bender-Gestalt scores after the effects of CA, MA,
and IQ had been eliminated. Findings cast doubt upon the conclusion
that Bender-Gestalt performance per se is related to general achieve-
ment. References are listed.

i

4382
Chansky, Norman M. '"Age, I.Q. and Improvement of Reading,' Journal of

Educational Research, 56 (April 1963) 439.
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A study was made of the relationship between age and IQ and reading
improvement. Forty-one elementary students registered in the remedial
reading class of Central School, Highland, New York, were administered
alternate forms of the Gates Reading Survey in presessions and post-
sessions. The California Short Form Test of Mental Maturity was admin-~
istered to the children at the beginning of the school year. Age or
some correlate of it, perhaps history of failure or responsiveness to
small-group instruction, was found to be related to improvement in read-
ing. A criterion other than mental ability seemed needed in making se-
lections for classes in remedial reading. A reference is included.

7145
Eisenman, Russell; Platt, Jerome J.; and Darbes, Alex. "Creativity, In-

telligence, and Achievement," Psychological Reports, 22 (Jume 1968)
749-54.

There were no significant IQ-creativity interactions shown when two
tests of creativity (complexity-simplicity preferences, and a true-false
personality questionnaire), one test of intelligence (Stanford~Binet
1Q), and one achievement test (Stanford Achievement Test, Advanced Bat-
tery Partial: KM-3) were administered to 62 high school students. S5ix
2 x 2 analyses of variance were computed for each achievement subtest,
with high and low creativity and high and low IQ as independent vari-
ables. It was found that IQ was significant for five of the six sub-
tests (paragraph meaning, word meaning, spelling, language, and arithme-
tic computation), while creativity was significantly related to scores
on arithmetic reasoning. Although low IQ-low creativity students had
the lowest scores on all six subtests, the study was unable to establish
that creativity is a significant indicator of achievement potential.

The report includes tables and references.

6800

Fishco, Daniel T. A Study of the Relationship Between Creativity in
Writing and Comprehension in Reading of Selected Seventh-Grade Students.
121 p. (Ed.D., Lehigh University, 1966) Dissertation Abstracts, 27,
No. 10, 3220-A. Order No. 67-4861, microfilm $3.00, xerography $6.00
from University Microfilms.

The study investigated the relationships between scores achieved by
seventh-grade students on a creative writing scale structured by the au-
thor and their scores on a reading comprehension test. It also investi-
gated the relationships between creative writing ability and sex, chro-
nological age, general intelligence, and interest in the topic. Conclu-
sions showed that creativity in writing was significantly correlated
with sex but was not significantly correlated with chronological age,
topic interest, language IQ, nonlanguage IQ, or total IQ. For all stu-
dents, reading comprehension and creative writing ability were significantly
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correlated, but this was not true when the boys' scores were examined
alone. Reading comprehension did not appear as a significant main ef-
fect for creative writing scores.

6341

Fuller, Gerald B. and Ende, Russell. "The Effectiveness of Visual Per-
ception, Intelligence and Reading Understanding in Predicting Reading
Achievement in Junior High School Children," Journal of Educational Re-
search, 60 (February 1967) 280-82.

A study was conducted to correlate reading achievement with visual
perception, intelligence, and reading for understanding for 347 junior
high school students from a high socioeconomic area. Formal tests for
perception, mental ability, and reading comprehension were basic to the
computation of correlation coefficients between achievement and the
three variables. A significance beyond .0l was obtained for each vari-
able. On an analysis of multiple regression and correlation, the combi-
nation of the factors was more powerful as a predictor than was any one
variable. The tests were considered valuable for initial screening for
reading disability at this level. It was found that 76 percent of read-
ing achievement was attributable to the relation of reading achievement
to the three factors studied. References are included.

3848

Hage, Dean S. and Stroud, James B. '"Reading Proficiency and Intelli-
gence Scores, Verbal end Non-Verbal," Journal of Educational Research,
52 (March 1959) 258-62.

An investigation to determine some relatiomships among reading pro-
ficiency, verbal, and nonverbal intelligence scores 1is described. The
Lorge-Thorndike Intelligence Tests, the Prescey Reading Rate and Compre-
hension tests, and the Iowa Tests of Basic Skills were used in the anal-
yses. The tests were administered to 800 ninth-grade pupils in 10 pub-
lic schools in Northeastern Iowa. The intercorrelations among the scores
on the tests were computed. Correlations between each of the Iowa Tests
of Basic Skills subtests and (1) verbal raw scores and (2) nonverbal raw
scores, with reading comprehension and reading rate partialed out,were
also computed. The assumptions underlying the statistical procedures
are explaiiied. Reading comprehension and reading rate correlated sig-
nificantly both with the verbal and nonverbal intelligence scores, but
more highly with verbal scores. Partial and multiple correlation anal-
yses suggested that verbal scores are affected more than nonverbal scores
by reading proficiency. Further, the data suggested that at all levels
of reading proficiency verbal intelligence scores gilve a somewhat better
prediction of academic achievement than do nonverbal scores; although,
in the case of arithmetic the difference is so slight as to have no
practical significance. Tables and footnotes are given.
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5143
Harootunian, Berj. '"Intellectual Abilities and Reading Achievement,"
The Elementary School Journal, €6 (April 1966) 386-92.

The relationship between reading and measures of various intellec-
tual processes included in Guilford's theoretical model was studied.
Subjects were 513 seventh and eighth graders in two suburban Philadel-
phia schools. Abilities of the subjects were identified by the Califoxr-
nia Test of Mental Maturity, Long Form, (average IQ 114) and either the
California Achievement Tests or the Iowa Every-Pupil Tests of Basic
Skills. 1In addition, 15 predictor tests isolating such factors as word-
fluency, ideational fluency, conceptual foresight, closure (visual cog-
nition and figural redefinition), and judgment or evaluation were admin-
istered. Coefficients of correlation between reading achievement and
the 15 predictor tests and beta coefficients for the multiple-regression
equation were determined. The results of each correlatlion are discussed.
It is concluded that the most important factors relevant to reading are
thinking abilities such as judgment, evaluation, and conceptual fore-
sight. Tables and references are given. )

3022
Hunt, Lyman C., Jr. and Sheldon, William D. !Characteristics of the

Reading of a Group of Ninth~Grade Pupils," School Review, 58 (September
1950) 348-53.

Tests on reading, intelligence, personality, and vision were given
to 10 percent of 380 ninth-grade students in a New York study on the
reading abilities of good and poor readers in grades 1 through 12. While
there were other sources of data, only the results of the standardized
reading and intelligence tests are reported here. On the whole, the
mean performance of the good and poor readers on both the reading and
intelligence tests differed significantly. In total reading ability,
vocabulary, and comprehension, the average performance of the good read-
ers was at the 12th-grade level, while that of the poor readers fell at
the middle of the seventh-grade level on one reading test and at the
fifth-grade level on another reading test, The good readers also ap-
proximated an intelligence level equal to that of college freshmen, while
the poor readers were found to have a maturity level at or above the
ninth-grade designation. Ability grouping and the use of differentiated
assignments and materials of varying difficulty levels are recommended.

6880
Lampard, Dorothy Mary., An Examination of the Construction and Recon-
struction of Meaning as Seen in the Written Responses Made to Questions

about What Has Been Read by Students in the High Schools of Alberta.

368 p. (Ed.D., University of Oregon, 1966) Dissertation Abstracts, 27,
No. 11, 3777-A. Order No. 66-12,968, microfilm $7.40, xerography $16.65
from University Microfilms.
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The relationship between reading and certain writing abilities was
explored in the case of 447 high school students. Measurement devices
included two general reading tests (one objective and one written), a
test of written definitions, two verbal problems involving convergent
and divergent thinking, a summary, and an outline. Findings indicated
that on tests of general reading ability there were positive relation-
ships between age, sex, intelligence, general achievement, and grade
levels and the abilities to write definitions, summaries, and outlines
and to solve verbal problems. The ability to write an outline differed
between achievement levels within each grade, but there was no improve-
ment in this ability from grade to grade. The overall performance in
verbal problem solving was mediocre. The systematic qualitative exami-
nation of functional reading skills revealed various and serious defi-
ciencies in the abilities of high school students to translate into
writing what was read. Implications of this study for curriculum and
instruction in reading and writing at the high school level are given.

B

6884

Lavitt, Jerry A. A Comparative Evaluation of the Peabody Picture Vocab-
ulary Test as a Measure of Reading Proficiency Levels. 110 p. (Ed.D.,
Oklahoma State University, 1967) Dissertation Abstracts, 28, No. 12,
4877-A. Order No. 68-8443, microfilm $3.00, xerography $5.40 from Uni-
versity Microfilms.

The comparative validity of the Peabody Picture Vocabulary Test
(PPVT) when employed as a measure of ability with students of differing
reading proficiency levels was assessed. Validity was measured in terms
of ability to approximate Wechsler Intelligence Scales for Children
(WISC) results. Subjects were 113 seventh-grade students, divided into
high, middle, and low reading ability groups. A pearsonian correlation
technique, t-tests, and an analysis of variance were applied to data ob-
A tained from PPVT-A and B, WISC, and Tests of Educational Ability (TEA)

‘ scores and from grade point averages. Results indicated that the Pea-

- body Picture Vocabulary Test can serve as an adequate substitute for the
| WISC with students of above-average, average, and below-average reading
: proficiency. The PPVT-A was demonstrated to be superior to the TEA and
to the PPVT-B. Using the WISC as a standard, TEA underestimated the

: IQ¢'s of below-average readers. The PPVT-A had a lower degree of predic-
5 tive validity than the other tests used in the study.
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4688

- McDonald, Arthur S. "Intellectual Characteristics of Disabled Readetrs
at the High School and College Levels," Journal of Developmental Reading,
- 7 (Winter 1964) 97-101.

! A study of the intellectual functioning of disabled readers is de-
§ scribed. The Wechsler Adult Intelligence Scales (WAIS) profiles of €0
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disabled adolescent readers referred to a university reading clinic for
diagnostic and/or remedial services were analyzed. A statistical sig-
nificance was noted between the mean performance IQ and verbal IQ scores. i
Significant findings in all subtests, except for similarities and vocab-
ulary, are described in tables. A discussion of results concentrating
on the implications of the study is provided. References are included.

6910

McGraw, Joseph J. A Comparison of Mean Subtest Raw Scores on the Wechs-
ler Intelligence Scale for Children of Regular and OverwAchieving Read-
ers with Under~-Achieving Readers. 93 (Ph.D., University of Oklahoma,
1966) Dissertation Abstracts, 27, No. 6, 1552~A. Order No. 66-14,229,
microfilm $3.00, xerography $4.80 from University Microfilms.

individually administered reading tests were given to 64 subjects
ranging in chromological age from 7 years and 7 months to 13 years and 6
months. On the basis of the established reading grade level, a regular ;
or over-achieving group and a below-grade-level group were formed. The '%
Wechsler Intelligence Scale for Children was administered so that the
intelligence quotient and other raw scores could be otbained for each .
group and compared. The major purpose was to determine the significant 1&
differences, if any, in the mean raw scores. It was found that only
the subtests of arithmetic, similarities, and vocabulary showed statis-
tically significant differences. It was concluded that the Wechsler In- b
telligence Scale for Children is an excellent tool for obtaining a clear- L
er understanding of the causes of reading disability.

6421 1
McLeod, J. '"A Comparison of WISC Sub-Test Scores of Pre-Adolescent Suc- ‘
cessful and Unsuccessful Readers," Australian Journal of Psychology, 17

(December 1965; 220-~28.

The scores on 11 Wechsler Intelligence Scales for Children subtests
for 177 successful readers and 116 backward readers were compared. Anal-
ysis of covariance was used, with an adjustment of scores on the verbal,
performance, and full intelligence scales respectively. Results indi-
cated that the retarded reading group scored significantly lower than
the successful group on information, vocabulary, arithmetic, digit span,
coding, and all verbal subtests. The retarded reading group scored high-
er on the picture completion subtest. Information, vocabulary, and
arithmetic subtests correlated significantly with full scale and verbal
scale IQ for both groups. Digit span and coding had no significant cor- |
relation with any IQ for either group. References are listed. )
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3984

Plattor, Emma E., et al. '"Relationship Between Reading Retardation and
the Measurement of Intelligence," Personnel and Guidance Journal, 38
(September 1959) 49-51.

The effect of reading retardation on verbal and nonverbal intelli-
gence test performance was studied. Subjects were 266 retarded and 43
average or above-average seventh-grade readers in a Brooklyn junior high
school located in a low socioeccnomic area. All subjects were given the
Pintner Verbal and the Pintner Non-Language intelligence tests. Mean
IQ's for both tests and discrepancy scores were determined for both
groups of readers. It was found that the retarded readers scored much
higher on the nonlanguage tests than on the verbal, while the average
and above-average readers tended to score higher on the verbal tests
than on the nonlanguage. It is concluded that reading disability is in-
terfering with the use of the Pintner Verbal test as a valid measure of
intelligence level (learning capacity). Implications of the findings
for school testing programs are discussed. A table is included.

4999
Spaights, Ernest. '"Accuracy of Self-Estimation of Junior High School

Students," Journal of Educational Research, 58 (May-June 1965) 416-19.

An investigation of the relationship between the actual and per-
ceived achievement levels of 80 seventh-grade pupils is discussed. Twen-
ty subjects were chosen from each of four ability groupings. A self-
rating instrument (SR) designed to correspond with the California Achieve-
ment Test (CAT) subject matter headings of reading, arithmetic, and lan-
guage was administered. Correlated coefficients for ability grouping,
sex, and subject matter areas were computed. Able class learners rated
themselves less accurately than regular, modified, or slow learners.

The mentally retarded in special classes were more accurate predictors
of their own ability than the mentally retarded in the modified classes.
No significant difference in achievement level prediction due to sex was
noted. Subjects were able to predict reading ability more accurately
than arithmetic or language ability. Tables are included.

Sex

3936
Clark, Willis W. '"Boys and Girls--Are There Significant Ability and
Achievement Differences?" Phi Delta Kappan, 41 (November 1959) 73-76.

The findings of an analysis of boy-girl ability and achievement
differences are reported. Subjects were 75 male and 75 female third,
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f{fth, and eighth graders. Statistical controls were used in the anal-
ysis of data to equate oOr match school grade, age, mental characteris-
tics of boys and girls and then to determine differences in achievement
test performance. The California Test of Mental Maturity and the Cali-
fornia Achievement Tests provided five mental factor areas plus language
and nonlanguage and total mental ages, along with six achievement areas
of the basic skills for the investigation. Only three instances of dif-
ferences in mental ability characteristics were found between boys and
girls, all at grade 3, and the boys were superior to the girls in each
instance. On the achievement test, no significant differences were
found at grades 3, 5, or 8 for reading vocabulary, comprehension, or
arithmetic reasoning. Girls outscored boys in mechanics of English and
spelling. Four educational implications were pointed out: sex differ-
ences in general intelligence do not exist; differences in basic skills
achievement are not found; significant differences do exist in the lan-
guage area; and the need for dealing with individual differences within
sex groups is imperative. Tables are included.

3980
Pauk, Walter J. '"'Are Present Reading Tests Valid for Both Girls and
Boys?" Journal of Educational Research, 53 (March 1960) 279-80.

An investigation was conducted to determine what specific skills
and attitudes, as measured by tests other than reading tests, are pos-
sessed by boys and girls categorized as above-average and below-average
in reading. Thyee hundred ninth graders (150 boys and 150 girls) were
used as subjects. Approximately 47 percent of the middle-range students
were eliminated through administration of the Cooperative Reading Com-
prehension Test, Cl (Lower Level). The remaining students were divided
into four categories: (1) 42 above-average boy readers, (2) 38 below-
average boy readers, (3) 43 above-average girl readers, and (4) 37 below-
average girl readers. A product-moment coefficient of correlation was
computed on test data for these students, and the seven tests (from a
battery cf 28 tests and subtests) which appeared most representative
were chosen for further statistical analysis. Language-type tests con-
tributed 80.90 percent to the total test battery in differentiating the
above- and below-average girl readers but only 37.49 percent in differ-
entiating among the boy readers. The Abstract Reasoning Test and the
Numerical Ability Test contributed only 11.57 percent in differentiating
among the girl readers; whereas, they contributed 43.28 percent in dif-
ferentiating the above- and below-average boy readers. Additional re-
search is encouraged. A table and four references are included.

4994

Sinks, Naomi B, and Powell, Marvin. 'Sex and Intelligence as Factors in
Achievement in Reading in Grades Four Through Eight," Journal of Gemetic
Psychology, 106 (March 1965) 67-79.
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A study which investigated the relationship between reading achieve-
ment and sex and intelligence in the entire school system of a small ur-
ban community in northeastern Ohio is described. The population included
3,551 students in grades 4 through 8 (1,816 boys and 1,735 girls) who had
taken the California Test of Mental Maturity (1957 S Form) and the Cali-
fornia Reading Test. Students on each grade level were placed in groups
determined by IQ, sex, and achievement level in reading vocabulary and
reading comprehension. The groups were analyzed to determine whether or
not a set of observed percents of underachievers, average achievers, and
overachievers in the specified groups was consistent with the set of
percents for the total population. The findings indicated that no gen-
erality of relationship, with respect to reading vocabulery and reading
comprehension, could be made on the basis of intelligence and sex Efor
the population studied. Implications of the findings for planning cur-
riculum and methodology at elementary and junior high levels are dis-
cussed. Tables and references are given.

Personal Factors

Athey, Irene J. and Holmes, Jack A. Reading Success and Personality
Value-Systems Syndrome~--A Thirty-Year Then and Now Study at the Junior
High School Level. 122 p. (CRP~S-248, OEC-S-248, Washington, D.C.,
1967) ED 013 716, not available from EDRS.

Erikson's theory on the development of a healthy personality is in-
tegrated with Holmes' theory of reading in order (1) to derive a test-
able hypothesis regarding the contribution of specified personality
characteristics to reading success and (2) to validate the findings.

The study was conducted in three phases: the construction of new scales
composed of personality items which significantly differentiated good
and poor readers at the ninth-grade level in 1936, a longitudinal appli-
cation of these scales to the same sample of students when they were in
the seventh, eighth, and ninth grades in 1933 and 1934, and a cross-
sectional replication after 30 years. Five samples were used. Two sam-
ples (N'S-160 and 130) were drawn from the longitudinal study (1933-35)
at the Institute of Human Development, University of California., Three
comparable samples were selected from grades 7, 8, and 9 in 1966. Spe-
cific personality characteristics hypothesized from an integrated Erikson-
Holmes theory were consistently related to reading in grades 7, 8, and 9
and for two similar groups 30 years later. The report includes tables,
figures, the self-interest inventory, and a bibliography.

5081
Chu, Godwin C. ''Culture, Personality, and Persuasibility,' Scociometry,
29 (June 1969) 169-74.
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The cross-cultural validation of general persuasibility and the re-
lationship between persuasibility and personality traits of Chinese stu-
dents in comparison to American students were studied., One hundred and
eighty-two Chinese high school students in Taiwan submitted to a per-
suasibility test and personality measures. The persuasibility test con-
sisted of 15 questions on five topics. Students then read five communi-
cations with the same and opposite views; the persuasibility test was
readministered. The persuasibility test and personality inventory used
were adapted from Janis and Field. Chi-square, intercorrelations, means,
and factor analysis were used to analyze the data. The mean persuasion
score was higher for Chinese than for Americans. There was no factor
interpretation, because the loadings did not show clear patterns after
rotation. Persons with a neurotic personality tended to resist persua-
sive attempts. References are included.

5094
Daly, William C. '"The Relationship Between Reading and Anxiety in a

Group of Mental Retardates," Training School Bulletin, 62 (November
1965) 113~18.

A study was made to determine the degree of relationship between
anxiety and reading in a group of educable mentally retarded adolescents.
One hundred and twenty~five mentally retarded adolescents residing in a
center for mentally retarded individuals were selected as subjects. The
Wide Range Achievement Test and the Children's Anxiety Pictures Test
were administered. No statistical significance was found for a correla-
tion of scores for anxiety and word recognition, and the absence of a
relationship between anxlety and reading for this group of mentally re-
tarded adolescents was noted. A discussion of past studies in relation
to current findings is given. References and tables axre included.

5108
Eagly, Alice H. and Manis, Melvin. 'Evaluation of Message and Communi-

cator as a Function of Involvement,'" Journal of Personality and Social
Psychology, 3 (April 1966) 483-85.

The effects of ego involvement on anindividual's evaluation of a per-
suasive message and its source were studied. One hundred and twenty-
four ninth-grade students were selected as subjects and were tested in
two sessions. In the first session the students' attitudes were assessed
on the topics of communication. In the second session, several weeks
later, persuasive communications attacking the average subject's views
were presented, and evaluation was assessed. Variations in involvement
were produced by having each subject respond to both a "boys' message"
and a "girls' message." FEach of the two messages were constructed to be
relatively involving for one sex. After reading the messages, the stu-
dents were presented with multiple-choice questions which required an
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evaluative assessment of the message and of the communicator. The pre-
diction that involved students react more negatively than uninvolved
students when presented with a persuasive communication that contradicts
their beliefs was supported by the results. References and tables are
included.

6838

Harte, Sister Mary Laboure. Anxiety and Defensiveness as Related to
Measureable Intelligence and Scholastic Achievement of Selected Institu-
tionalized Children. 259 ». (Ph.D., Fordham University, 1966) Disser-
tation Abstracts, 27, No. 9, 2884-A. Order No. 66-13,536, microfilm
$3.35, xerography $11.70 from University Microfilms.

The subjects who participated in this study were 184 children, 98
boys and 86 girls, in grades 2 through 8 of an institution schocl in New
York City. They were examined with the Wechsler Intelligence Scale for
Children (WISC), the Test Anxiety Scale for Children, the Defensiveness
Scale for Children, and the Stanford Achievement Test, Form W, 1964.

The Gray Oral Reading Test, 1955 edition, was administered cnly to those
children classified as high anxious and high defensive. Data were eval-
uated by analysis of variance. Several significant differences are re-
ported in the measured intelligence of boys and girls classified accord-~-
ing to level of anxiety and defensiveness. Statistically significant
differences are reported among the means .of anxious and defensive boys
and girls compared on reading achievement--low anxious boys were farored
over high anxious boys, and low anxious girls were favored over high anx-
fous girls. It was found that high defensive boys were higher than high
anxious boys. On the Gray Oral Reading Test high anxious girls performed
significantly better than high anxious boys. In the comparisons of eth-
nic groups, where significant differences were found, Caucasian children
were favored over Negro and Puerto Rican children.

5153

Henderson, Edmund H.; Long, Barbara H.; and Ziller, Robert C. "Self-
Social Constructs of Achieving and Nonachieving Readers,'" The Reading
Teacher, 19 (November 1965) 114-18.

The relationships of three personality self concepts--differentia-
tion, esteem, and individualism--to reading achievement and disability
were expiored. Thirty-two boys and 16 girls, aged 7 to 14, with 1 to 6
years reading retardation at the University of Delaware Reading Study
Center were matched with successful readers of the same age and sex.

The School and College Ability Tests (SCAT) and the Sequential Tests of
Educational Progress (STEP) were used to match the groups. All subjects
were tested individually with a nonverbal test involving four tagks to
determine the extent of differentiation, esteem, and individualism in
their self-concepts. Achievement on each task by the two groups is
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reported and discussed. Retarded readers were characterized by a rela-
tively high degree of dependency. Suggestions are made for remedial
treatment emphasizing individual effort. References are given.

6844

Hittson, Robert Joseph. A Comparison of Certain Personality Characier-
istics of Selected Secondary School Students in Special English Classes
Who Score High on a Standardized Achievement Test with Those Who Score
Low. 108 p. (Ed.D., North Texas State University, 1967) Dissertation
Abstracts, 28, No. 9, 3507-A. Order No. 68-2773, microfilm $3.00, xerog-
raphy $5.40 from University Microfilms.

An investigation was made of personality characteristic differences
among superior students in special English classes who scored high on a
standardized test and superior students in the same classes who scored
low. A second dimension of the study was designed to determine whether
the same characteristics were evident among students in grades 8, 10,
and 12. Comparison results showed that the total group who scored high
on the standardized test were significantly higher on factors involving
inteiligence, excitability, and enthusiasm than were the total group who
scored low. Personality characteristics of both the high and low groups

were found to be similar between the various grade levels and among
schools.

6870

Ketcham, Clay Adams. Factors in the Home Background and Reader Self Con-
cept Which Relate to Reading Achievement. 105 p. (Ed.D., Lehigh Univer-
sity, 1966) Dissertation Abstracts, 28, No. 2, 499-A. Order No. 67~
4871, microfilm $3.00, xerography $5.20 from University Microfilms.

After a pilot study was conducted, the final form of a question-
naire consisting of 39 questions on home background and 40 on reader
self-concept was administered to 615 students in grade 10. The firal
sample consisted of 582 students, 303 boys and 279 girls, whose records
were complete. Of the selected home background factors, 26 were sig-
nificantly related to the reading achievement of the subjects. Of the
40 selected reader self-concept factors, 27 were significantly related
to reading achievement. It was found that parents of good readers used
the library, read books, bought quality magazines and newspapers, bought
books, enjoyed classical music, went on trips to historical places and
museums, were engaged in professional, managerial, or technical work,
were satisfied with the amount of reading their children did, used tele-
vision sparingly, but did not restrict the viewing of their children,
and expected good grades from their children. Students with high read-
ing achievement wanted, expected, and received good grades, planned for
post high school education, expected to find their careers among the
professions, technical jobs, or in managerial positions, were satisfied
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with their family encouragement for school work, discussed news and
philosophical ideas with their parents, traveled with parents, valued
college enough that they would borrow money to attend, and were not in-
terested in getting married in the next year.

7228

Ketcham, Clay Adams. '"Factors in the Home Background and Reader Self
Concept which Related to Reading Achievement," Proceedings of the Col-
lege Reading Association, 7 (1966) 66-68.

A study was conducted to determine which of selected factors in
home background and reader self-concept were significantly related to
the reading achievement of tenth-grade students. The sample included
582 students, 303 of whom were boys and 279 of whom were girls. Follow-
ing a pilot study, a final form of a questionnaire with 39 questions on
home background and 40 questions on reader self-concept was adminis-
tered. A Chi square analysis was made of each item on the question-
naire, Twenty-six of the selected home background factors were found
significantly related (beyond .05) to reading achievement. Twenty-seven
selected reader self-concept factors were found to be significantly re-
lated to reading achievement beyond the .05 level.

6395

Kleck, Robert E., and Wheaton, Jerry. ''Dogmatism and Responses to Opinion-
Gonsistent and Opinion-Inconsistent Information," Journal of Personality
and Social Psychology, 5 (n.m., 1967) 249-52.

The relationship between open and closed mindedness, as measured by
the Dogmatism Scale, and responses to information consistent and incon-
sistent with one's own opinion were examined. The subjects were 72 high
school juniors from western Massachusetts who had been pretested for
dogmatism and attitude toward the controversial issue of legal driving
age. Expected results indicated that dogmatic subjects showed less re-
call of inconsistent information and a greater tendency to evaluate con-
sistent information more positively than did open-minded subjects. The
expectations that dogmatic subjects would show a greater preference than
open subjects for information consistent with their opinions and would
evaluate opinion-inconsistent information less favorably were not con-
firmed, though the data were in the anticipated direction. Consistent
with some previous results in this area, these subjects as a group did
demonstrate a marked preference for opinion-consistent information. -
ticipated results showing a strong relationship between public commitment
and closed mindedness did not materialize. References are listed.




6442

Mutimer, Dorothy; Loughlin, Leo; and Powell, Marvin. '"'Some Differences
in the Family Relationships of Achieving and Underachieving Readers,"
Journal of Genetic Psychology, 109 (September 1966) 67-74.

The Two Houses Technique test was administered to 22 girls and 22
boys who were underachieving readers from Rockford College Reading Clin-
ic and to 22 girls and 22 boys who were average-achieving readers from
Marsh School to ascertain the differences in the family relationships of
the two groups. The Two Houses Technique is an unpublished test devel-
oped by Victor Szyrynski to show, among other things, the amount of
emancipation from the home, the amount of sibling interaction and rival-
ry, and some indication of the child's identification with parents based
on the sex of the child. The null hypothesis that there is no signifi-
cant difference beiween the family relationships of the average-achieving
and underachieving readers was tested. Comparison of the groups in five
different combinations indicated many significant differences at the .05
level and a few significant differences at the .0l level. The Two Houses
Technique test indicated that there are significant differences between
the family relationships of the achieving readers and those of the under-
achieving readers, and it was concluded that further investigation with
this test is desirable. Two references are given.

6446

Neville, Donald; Pfost, Philip; and Dobbs, Virginia. "The Relationship

Between Test Anxiety and Silent Reading Gain," American Educational Re- \
search Journal, 4 (January 1967) 45-50. y

The hypothesis that high test anxiety has an inverse relationship
to vocabulary and comprehension gain was tested. Subjects were 54 boys
aged 7 to 15 who were enrolled in a summer remedial reading program.
Pretests and post-tests of reading and vocabulary comprehension were ad-
ministered. The Test Anxiety Scale for Children was used as the anxiety
measure, and subjects were divided into groups of high, middle, and low
anxiety. F ratios of test results indicated that there were no differ-
ences among the three anxiety levels in vocabulary gains but that there
were differences in comprehension gains. Subsequent t comparisons dis-
closed that of the three groups, the middle anxiety group made signifi-
cantly greater comprehension gains. The high anxiety group gained sig-
nificantly more on vocabulary than on comprehension. It was concluded
that high test anxiety did have an imverse relationship to comprehension
gain but not to vocabulary gain. A possible explanation is that compre-
hension is a more complex task than vocabulary and requires more personal
involvement. References are listed.

7289

Nicholls, J. G. 'Anxiety, Defensiveness, Self Esteem, and Responsibil-
ity for Intellectual Achievement: Their Relations to Intelligence and
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Reading Achievement Test Score," New Zealand Journal of Educational Stud-
ies, 2 (November 1967) 125-35.

The Test and General Anxiety Scales, the Defensiveness Scale for
Children, the Lie Scale for Children, the Self-Esteem Inventory, the In-
tellectual Achievement Responsibility Questionnaire, and an intelligence
and a reading achievement test were administered to 153 13-year-old chil-
dren. Separate factor analyses for boys and girls revealed important
sex differences: admission of anxiety by boys appeared indicative of
adjustment difficulties; defensiveness was a more stable characteristic
of boys than girlg; girls had a less unified self~concept than boys.
There was evidence of acquiescence in response style. Test anxiety and
some aspects of self-esteem were related to intelligence and reading
test scores. The possibility that the relation between self-esteem and
scores on intelligence and reading tests can be explained in terms of
test anxiety was noted. Tables and references are included.

5840

Paulo, William E. "Improving Reading in Junior High School,'" Challenge
and Experiment in Reading. International Reading Association Conference
Proceedings, 7, Part 3 (1962) 164-66.

Characteristics of 10 able and 10 disabled junior high school boys
and girls were compared. All indicated a 90~110 IQ and all had received
instruction since grade 1 in the same school district. The disabled
readers were 2 years or more retarded in reading achievement. Such
physical and emotional factors as slight hearing loss, mycpla, mixed
hand-eye dominance, poor health record, and broken home showed little
difference between the groups. It was found, however, that the failure
pattern unique to the disabled reader group had been a long-term one,
originating for each child at the first-grade level., Administration of
a projective technique using photographs of school scenes showed that
the negative attitudes of the disabled reader toward school and reading
were firmly fixed in his total personality. It was recommended that all
reading programs must first make provisions for fostering in children a
positive, healthy attitude toward themselves and toward reading.

6951

Pfost, Howard Philip. Test Anxiety Desensitization as Related to Gains
in Remedial Reading. 97 p. (Ed.D., George Peabody College for Teach-
ers, 1966) Dissertation Abstracts, 27, No. 5, 1296-A. Order No. 66-
11,233, microfilm $3.00, xerography $5.00 from University Microfilms.

The efficacy of a test-anxiety desensitization treatment in improv-
ing the reading gain of a group of highly test-anxious male readers en-
rolled in a remedial reading setting was examined. Twenty-two boys
ranging in age from 9 through 14 were identified as being highly test
anxious by scores on the Test Anxiety Scale for Childrem (TASC). The
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experiment lasted 6 weeks. The experimental group received desensitiza-
tion treatment along with remedial reading. The control group received
remedial reading. The desensitization treatment consisted of a graded
presentation of a test situation with concurrent presentation of posi-
tive reinforcement. Reading tests and the TASC were administered as
pre-post measures. Difference scores were used to analyze the data.

The control group made significantly more gains in oral reading. The
experimental group gained more in silent reading comprehension than in
silent reading vocabulary. It was concluded that if desensitization

took place in the study, the control treatment was just as effective as
the experimental treatment.

7339

Sandefur, J. T. and Bigge, Jeanette. '"An Investigation of the Relation-
ship Between Recognized Problems of Adolescents and School Achievement,"
Journal of Educational Research, 59 (July-August 1966) 473-74.

An investigation to provide statistical evidence supporting the as-
sumption that adolescents have personal and social problems which affect
their school achievement was reported. 1In September 1964, 217 eighth-
and ninth-grade students in Shawnee Mission, Kansas, public schools were
given the Mooney Problems Check Lists and the SRA Achievement Series.
Coefficients of correlation were then computed between the seven areas
and a composite score of the Mooney and the 10 subtest scores of the
SRA. Statistical analysis revealed inverse relationships between the
numbe ¢ of school-related, home, family, social, and personal problems
repcried on the Mooney and the student achievement scores reported on
the ¥4, The relationship between the composite achievement score and
the composite number of problems reported was statistically significant
at the .0l level of confidence. Problems related to boy-girl relations
did not significantly affect achievement. Results, tables, and refer-
ences are included.

4319
Scarborough, Olive R.; Hindsman, Edwin; and Hanna, Geneva. "Anxiety

Level and Performance in School Subjects," Psychological Reports, 9 (Oc-
tober 1961) 425-30.

An investigation of the relationship between anxiety and perfor-
mance in language arts as compared with performance in science, social
studies, and arithmetic is described. Subjects were 162 seventh-grade
boys and girls chosen from 1,600 seventh-grade pupils in four Texas
schools involved in the Human Talent Research Project. They were chosen
on the basis of sex, intelligence (California Test for Mental Maturity),
and level of anxiety (Castenada Anxiety Scale). The academic achieve-
ment of the subjects was determined by the California Achievement Test
and the Sequential Test of Educational Progress. Results of the tests
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were analyzed according to high, average, and low intelligence and anxi-
ety levels. Anxiety level was found to make a difference in children's
reading and language achievement when intelligence was a factor and when
both sex and intelligence were factors. The findings and questions
raised by the findings are discussed. Tables and references are included.

6982
Schwyhart, Frederick Keith. Exploration of the Self Concept of Retarded
Readers in Relation to Reading Achievement. 397 p. (Ed.D., University

of Arizona, 1967) Dissertation Abstracts, 28, No. 4, 1218-A. Order No.
67-12,212, microfilm $5.10, xerography $18.00 from University Microfilms.

The self-concept of 35 ninth-grade retarded readers involved in a
reading improvement program was obtained through five different tech-
niques--sentence completion, Q-Sort of Adjectives, self-description,
self-portrait, and an individual interview. While only a little over
half of the students actually showed reading improvement, almost all
felt that their reading had improved. Responses in the self-concept re-
ports such as dumb, stupid, no confidence, fear of reciting, and fear of
being looked at revealed the students' feelings of inadequacy, incompe-
tence, and their years of failure and frustration. The study emphasized
the importance of recognizing the uniqueness of each student and of meet-
ing this uniqueness with individualized instruction.

6990
Shirley, Fehl Lorayne. The Influence¢ of Reading on the Concepts, Atti-

tudes, and Behaviors of Tenth, Eleventh, and Twelfth Grade Students.

238 p. (Ph.D., University of Arizona, 1966) Dissertation Abstracts,
27, No. 5, 1208-A. Order No. 66-10,211, microfilm $3.10, xerography

$10.80 from University Microfilms.

Changes in concepts, attitudes, and behavior reported by tenth-,
eleventh-, and twelfth-grade students as a result of their reading were
ascertained. A modified critical incident technique was used as a basis
for collecting data. The number of influences on concept, attitude, and
behavior were correlated with age, intelligence, vocabulary, comprehen-
sion, grade level, and number of materials reported by students as influ-
encing them. Chi square and correlation were used to analyze the data.
The use of the critical incident technique was valid. Only 16 out of
420 adolescents reported no influence from reading. Many kinds of read-
ing materials influence adolescents. The following seven areas of in-
fluence in order of frequency emerged--self-image, philosophy of life,
cultural group , social problems, sensitivity to people, political sci-
ence, and miscellaneous. Approximately as many influences were reported
from fiction as from nonfiction. Seven dimensions of self-involvement
emerged--indifferent, observer, partial participator, intense participa-
tor, self-image synthesizer, construct synthesizer, and decision maker.
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Students who reported higher totals of influences tended tc be more in- 3
telligent, better readers, and in lower grades. Tentative conclusions
are reported. L

6550

Wilderson, Frank B., Jr. "An Exploratory Study of Reading Skill Defi-
ciencies and Psychiatric Symptoms in Emotionally Disturbed Children,'
Reading Research Quarterly, 2 (Spring 1967) 47-73.

Clinical and experimental evidence suggesting a general hypothesis
that specific reading disabilitles are related to symptomatic expres-
sions of more central emotional disorders is presented. Factors of
reading dysfunction appear as characteristic phenomena associated with
factors of other behavioral-emotional symptoms in children. Intercorre-
lation matrices of reading-related skills and psychiatric symptoms were
factor analyzed separately and yielded four psychiatric and seven read-
ing deficiency factors. Analysis of the correlations between sets of
factors suggested that there is significant commonality across symptom
domains to confirm predictions made in this area. Factor sets showing
significant correlations were interpreted and discussed.

Purpose

6857 £
Jerrolds, Bobby Wallace. The Effects of Advanced Organizers in Reading
for the Retention of Specific Facts. 109 p. (Ph.D., University of Wis-
consin, 1967) Dissertation Abstracts, 28, No. 11, 4532-A. Order No. !
67-16,963, microfilm $3.00, xerography $5.40 from University Microfilms. g

|

This investigation dealt with the relative effects upon delayed re-
tention of specific facts of Advance Organizers (AO) as described by g
Ausubel and of Modified Advance Organizers (MAO) formulated around main !
idea concepts. Subjects were 84 ninth graders randomly assigned to one |
of seven treatment groups. Comparisons were made among the seven groups. :
No significant difference in retention was indicated between A0 and MAO. -
No significant difference was revealed between the effects of instruc-
tion and noninstruction. Above-average I1IQ subjects using MAO with prior
instruction did significantly better than above-average IQ subjects us-
ing MAO without prior instruction. None of the groups using advance or-
ganizers differed significantly from the control group which had no ad-
vance organizers.
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7361

Smith, Helen K. '"The Responses of Good and Poor Readers When Asked to
Read for Different Purposes,' Reading Research Quarterly, 3 (Fall 1967)
53-83. '

Both the product and process of reading comprehension were explored
when high school seniors were asked to read for two different purposes:
for details and for general impressions. A case-study method involving
structured individual interviews and retrospection was used to secure
evidence of the success of 15 good reader subjects and 15 poor reader
subjects in understanding the materials recad and to gain insight into
the processes they used when they read for the two purposes. All sub-
jects answered the same series of questions on each part, explained how
they arrived at each answer, and responded to questions about past ex-
periences in reading for different purposes. Responses made by the sub-
jects were categorized and analyzed either stacistically or qualitative-
ly. The data revealed that good readers read for both purposes with
equal success. The results for the poor reader group were similar.

Good readers, however, were more successful in reading for details.

Good readers adjusted their procedures to the two purposes, but poor
readers varied their reading approach only slightly. A conceptual
framework of readers' and writers' purposes was developed for this study
and is included. Tables and references are given.

6647 ,
Smith, Helen K. and Andresen, Oliver S. Instruction of High School Stu-
dents in Reading for Different Purposes. 446 p. (CRP-1714, University

of Chicago, Chicago, 1966) ED 010 060, microfiche $1.75, hard copy $22.40
from EDRS.

Potential benefits to be derived from planned purposeful reading
instruction were studied. Twelve purposes were then selected for pur-
poseful reading at the ninth-grade high school level, and students in
the experimental and control groups were selected on the basis of need
for such reading instruction. These students were matched on the basis
of reading inventory scores and IQ. Planned purposeful reading instruc-
tion was given to the experimental group. Instruction in both groups
was observed by a reading research associate to ascertain procedures and
methods used by the teachers; instruction in both groups was evaluated
and compared. Analysis of covariance was used to adjust for differences
in IQ or purposeful reading pretest scores. Experimental subjects did
not read significantly better than control subjects for the 12 study
purposes selected. However, the results indicated that the percentage
of students scoring above one standard deviation was higher for the ex-
perimental group. It was concluded that the materials developed for in-
struction and testing had been used successfully and that planned pur-
poseful reading instruction was superior to incidental instruction.
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6999
Smith, Richard John. 'The Effects of Reading a Short Story for a Cre- A
ative Purpose on Student Attitudes and Writing. 95 p. (Ph.D., Univer- ¢

sity of Wisconsin, 1967) Dissertation Abstracts, 28, No. 8, 3082-A. )
Order No. 67-12,158, microfilm $3.00, xerography $4.80 from University
Microfilms.

The effects of using specific kinds of writing tasks, assigned pre- ’ |
reading and completed postreading, on student attitudes toward what was R
read and on the cognitive level of the student writing produced in re- ﬂ
sponse to the tasks was investigated. Subjects were from 20 twelfth-
grade college-preparatory English classes which were divided into four -
different treatment groups using (l) training program and creative writ- ‘I A
ing task, (2) training program and noncreative writing task, (3) no ‘
training program and creative writing task, and (4) no training program
and noncreative writing task. Mean class scores were subjected to a
two-way analysis of variance to determine significant differences. It
was concluded that the kind of writing task assigned to students prepar-
atory to reading made a difference in their attitudes toward what was
read and that a creative writing task was effective in stimulating cre- ;ﬂ
ative thinking about the material covered,

1T My
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4342
Troxel, Vernon. '"The Effects of Purpose on the Reading of Expository i

Mathematical Materials in Grade Eight," Journal of Educationmal Research,
55 (February 1962) 221-27.

Relationships within and between measures of ability to read expos- ,3
itory mathematical material and between each of these measures and mea- ’
sures of general reading ability and of arithmetic achievement were in- :
vestigated. Two groups of eighth graders, equated on the basis of Iowa !
Silent Reading Tests scores, were asked to read 20 passages in a test on «
expository mathematical material constructed for the study. One exer-
cise was completed on each of 20 consecutive school days. Group A, con- P
taining 22 students, was told to answer one specific question about each ' ﬁag
passage. Group C, containing 23 students, was told to find the main ]
idea of each passage. The relationships between both the speed and ac-
curacy scores and the arithmetic achievement scores were investigated <
by computing the coefficients of correlation, the corrected coefficients, o
and the partial coefficients. The t test was used to test the signifi- |
cance of the differences between the first-half and the last-half scores
for all four sets of scores. The relationships between speed and accu-
racy for both groups were investigated by computing the coefficients of
correlation. It was indicated that reading speed was influenced by the
reading purpose and that the faster readers tended to be more accurate.
Conclusions and references are offered.
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Environmental and Cultural Factors

6839

Hayes, Glenn Warren. The Relationship of Socio-Economic Status of Pu-
pils to Their Comprehension of Reference Materials Written at Different
Levels of Readability. 122 p. (Ed.D., University of Illinois, 1966)
Dissertation Abstracts, 27, No. 11, 3773-74-A. Order No. 67-6628, mi-
crofilm $3.00, xerography $6.00 from University Microfilms.

Ninety-six ninth-grade pupils enrolled in vocational agriculture
courses in 21 Illinois high schools were classified into socioeconomic
classes and randomly placed into control and experimental groups. The
pupils read either the original selections from Vocational Agricultural
Service Unit 1037, "Caring for the Sow and Litter at Farrowing Time," or
a rewritten easier version. A criterion multiple choice test was con-
structed to measure comprehension of the material. Pupils were also ad-
ministered Test Six of the Iowa Test of Educational Development. The
total scores of pupils in each of the three socioeconomic groups on the
criterion test were not significantly different at the .05 level. There
was no significant difference between the total scores of those pupils
who read the original version and of those who read the rewritten ver-
sion. On the recall portion of the criterion test, those pupils who
read the rewritten material scored higher, but there was no significant
difference between socioeconomic groups. On the portion measuring un-
derstanding of principles, the middle-working socioeconomic class scored
higher. On the application portion, no statistically significant dif-
ferences were found between socioeconomic groups or between treatment
groups.

7197

Hicks, Leo B. "A Cross-Sectional Look at Academic Achievement for Cul-
f turally Disadvantaged and Non-Disadvantaged Students," Illinois School
} Research, 4 (November 1967) 16-22.

Intelligence and reading achievement test scores for approximately
25,000 East St. Louis, Illinois, students in grades 1l through 11 were
compared for predominantly disadvantaged children from 23 schools and
nondisadvantaged children from 17 schools. Class medians, percentiles,
and averages were obtained for the following standardized tests: Gates
Primary Reading for grades 1 and 2; SRA Reading, grade 3; California
Achievement Battery, grades 4, 5, and 6; California Test of Mental Ma-
turity, grade 6; Iowa Every Pupil Reading, grades 6.9 and 9.7; Differen-
tial Aptitude, grade 8; and Illinois State-wide Testing Program, grade
11. Nondisadvantaged students exhibited higher measured ability through-
out all grades. For grades 1 and 2 both disadvantaged and nondisadvan-
taged scored at about the same rate of reading which was well above the
norms for that test. In third grade a drastic decline in both groups
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was noted. From this point on through high school the nonculturally
disadvantaged groups scored much higher in each case, while the disad-
vantaged students became more retarded with each year, Tables and ref-
erences are included.

6849

Howington, Estelle Underwood. The Relation of Student Withdrawal from
High School to Reading and Other Selected Factors. 208 p. (Ed.D., Uni-
versity of Georgia, 1966) Dissertation Abstracts, 27, No. 10, 3225-A.
Order No. 67-3556, microfilm $3.00, xerography $9.45 from University Mi-
crofilms.

An investigation was made of the relation of pupil withdrawal to
reading, intelligence, age, school progress, and home background. Sub-
jects were eleventh-grade students in DeKalb County, Georgia, during
school years 1963-65. Tests and a questionnaire were used to compile
data. Comclusions were (l) that students who stayed in school had high-
er scores on reading tests, higher IQ's, and were younger for the grade
placement than were the dropouts; (2) that dropouts and stayins were
found to differ significantly in expressed difficulty of reading mater-
ial, reported possession and use of library cards, and in feelings about
reading achievement. There were no significant differences in expres-
sions of interest in reading, in preference for books, magazines, or
newspapers, in the stated number of books owned, in the number of books
read "for fun" in a month, or about reading improvement. Significant
differences were found in grade point averages, courses failed, reten-
tions made, and in occupations of the heads of the households. The
stayins had more parents whose occupations fit into administrative cate-
gories. No differences were found in the nearness of homes to libraries,

marital status of parents, number of children in the family, or ordinal
position in the family.

5175

Kelly, Francis J.; North, Joseph; and Zingle, Harvey. '"The Relation of
the Broken Homes to Subsequent School Behaviors,' Alberta Journal of Ed-
ucational Research, 11 (December 1965) 215-19.

The influence of broken homes upon three school-related behaviors
was studied. The behaviors were school attendance, reading achievement,
and reported behavior problems. Subjects were 131l children from broken
homes as determined from a questionnaire administered toc 886 seventh-
and eighth-graue students attending five junior high schools in Canada.
A control group from intact homes was also established. The following
scores were obtained for each child: reading achievement, teacher rat-
ing of behavior, and school attendance. The predictor variables were
parent sex, subject sex, status of home, nature of breakup, and year in
school at the time of breakup. The covariable was socioeconomic status.
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A series of multiple linear regression models was used to analyze the
data. Subjects from broken homes attended fewer days; this was statis-
tically but not practically significant. There was no difference in the
rated behavior of the groups. When homes were broken when children were
in grades 1 to 3, the children did poorer on the reading achievement
test. There was no difference in reading achievement between the groups.
A discussion and references are included.

6397

Kramer, David P. and Fleaing, Elyse S. 'Interparental Differences of
Opinion and Children's Academic Achievement,'" Journal of Educational Re-
search, 60 (November 1966) 136-33.

The subjects used in this investigation were 290 pairs of Cleveland
suburban parents and their 460 children in grades 4, 5, and 6. Three
offspring groups, the low, medium, and high parental differences of
opinion groups, were formed to explore the relationship between inter-
parental differences of opinion and children's academic achievement.
Significant differences were obtained between children in the low and
high, and medium and high parental differences of opinion groups in IQ
and in reading. Significant differences were also found between boys in
the low and high, and medium and high groups in IQ and between boys in
the low and high parental groups in reading. No significant differences
were found between girls on either of the criteria of achievement, and .
no significant differences in arithmetic were found for any groups com-
pared in the study. It was suggested that parental differences of opin-
ion may provide a fruitful strategy for exploring differences in child
behavior. Eight references are given.

4929
Lovell, K. and Woolsey, M. E. '"Reading Disability, Non-Verbal Reason-
ing, and Social Class,'" Educational Research, 6 (June 1964Y 226-29,

The findings of three English surveys using the Watts-Vernon Read-
ing Test, the Vernon Graded Work Reading Test, the N.F.E.R. Sentence
Reading Test, and the N.F.E.R, Non-Verbal Reasoming Tests, No. 3 and No.
5, to discover the relationship of socioeconomic background to reading
retardation are discussed. The significance of ‘social class to reading
ability is indicated. A summary of the surveys is presented in tables.
References are included. ‘

6415

MacArthur, R. S. and Mosychuk, H. 'Lower and Upper Secioeconomic Group
Contrasts in Long-Term Predictability of Grade Nine Achievement," Jour-
nal of Educational Measurement, 3 (Summer 1966) 167-68.
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The predictive validity for the ninth-grade achievement of selected
intelligence and achievement measures administered in grades 3, 6, and 7
to 237 pupils from lower, middle, and upper socioeconomic groups of a
Canadian city were compared. Pearson r's were obtained for each socio-
economic group separately, but the upper and middle groups showed simi-
lar results and were reported together (upper group). At the third-
grade level, all coefficients were low, and there was little difference
between those for the upper and the lower groups. At the sixth~- and
seventh-grade levels, some coefficients for the upper group were useful-
ly large, but those for the lower group were smaller than at the third-
grade level. Sign tests based on the upper group coefficients minus
the lower group coefficients confirmed these findings. Also, the median
r of all predictors with all criteria rose from grade 3 to grade 6 to 7
for the uppers and fell for the lowers. It was concluded that for the
lower socioeconomic group, ninth-grade achievement was no more predict-
able at the sixth- and seventh-grade levels than at the third-grade lev-
el. Teachers should exercise caution in predicting, even over a 2-year
period under a relatively fixed standard curriculum, the achievement of
lower socioceconomic students. Data tables are included.

7286

Napoli, Joseph. '"Environmental Factors and Reading Abi.ity," The Read-
ing Teacher, 21 (March 1968) 552~57, 607.

Results of a survey of 40 eighth- and ninth-grade pupils supported
the idea that the home environment influences a child's reading habits
and ability. Available reading matter and emphasis on education at home
correlated with a keener interest in reading among 20 eighth-grade hon-
ors pupils; 20 pupils from regular ninth-grade classes indicated a more
limited interest in reading and little motivation for the activity in
their homes. Most of the ninth graders were low achievers who fell be-
low their grade level in reading; all 40 pupils were from middle- or
upper-middle~class families. A questionnaire was used to determine (1)
the number and types of reference materials in the homes; (2) the amount
of reading each parent did, the frequency with which parents selected
reading material for their child, and the frequency of boock discussions
in the home; (3) the pleasure reading habits of the pupil; (4) the study
habits of the pupil, the study conditions in the home, and the kind of
assistance parents gave, if any; (5) the attitude of the pupil toward
both the public and school libraries; and (6) the frequency and types of
the pupil's periodical reading. 1In all of these areas a greater percent-
age of the honors pupils--or good readers--reported more material avail-
able and influence, conditions, and attitudes more conducive to reading
in their homes.
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6449
Oberlander, Mark and Jenkin, Noel. wpirth Order and Academic Achieve-
ment,' Journal of Individual Psychology, 23 (May 1967) 103-10.

The data for this study were obtained from two school systems in
the Chicago area. Sample 1 consisted of 615 available students in
grades 7 and 8 in a northern suburb characterized by relatively high and
homogeneous socioeconomic status. Sample 2 consisted of 357 students in
grades 5, 8, and 1l in a southern suburb which had a lower and more var-
ied socioeconomic status. Intelligence, achievement, and birth order
data were collected. Only children, who accounted for 10 percent of the
two samples, were included with the first borns with siblings. There
was no control for family size. The hypothesis was tested that first
borns, including only children, are superior to later born children in
school achievement. Among the children studied. the hypothesis was con-
firmed in that firstborns significantly excelled later borns in IQ and
achievement. It was concluded that birth order is a sufficiently impor-
tant variable to merit consideration when investigating school perfor-
mance. Ten references are included.

4962
Otto, Wayne. 'Sibling Patterns of Good and Poor Readers," Psychology in
the Schools, 2 (January 1965) 53-57.

Research dealing with the relationship between children's position
in the family constellation and their performance in the specific aca-
demic area of reading is reviewed. A study to determine whether a sam-
ple of good readers would include significantly more eldest and only
children than a sample of poor readers is described. The sample con-
sisted of 300 good readers and 300 poor readers in grades &4 through 9 of
a large metropolitan school system. All subjects had IQ's of 90 or
above. Good and poor readers were classified according to IQ, reading
achievement, and teacher evaluation. All poor readers were one (grade
4) to two (grades 5-9) grade levels below their expected achievement.
Data sheets for each child containing test scores and sibling informa-
tion were analyzed. Results showed more first and only children were
among good readers at each grade level (significant only at grade 6),
while more middle and youngest children appear in the poor group. When
all subjects are considered, the difference is highly significant. A
discussion of the psychological implications of the findings and possi-
ble causes is presented. A table and references are included.

3544

Penty, Ruth C. Reading Ability and High School Dropouts. (New York:
Bureau of Publications, Teachers College, Columbia University, 1956)
93 p.
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The relationship between reading ability and the high school drop-
out problem was investigated at Battle Creek (Michigan) High School in a
study of 593 tenth graders from 1947 to 1950 who were in the lowest
quarter of their class and 593 tenth graders in the highest quarter of
their class. Data from the Otis Tests of Mental Ability, the Iowa Si-
lent Reading Tests (or the California Reading Test), "exit' interview
sheets, and special interview sheets for dropouts and graduates were 5
gathered (1) to determine reading achievement, proportion of dropouts
and graduates among good and poor readers, percentages of dropouts and
graduates among poor readers, time of dropout, and reasons for leaving !
or remaining in school and (2) to compare intelligence, reading growth I:”
potential, and the attitudes toward self, school subjects, reading, -
teachers, and other students of poor readers who dropped out of school
and poor readers who graduated. Methods, materials, and tests used in }
a developmental reading program for grades 10 and 12 are described. A ‘
summary, conclusions, and implications of the study for education are

given. A bibliography, tables, and copies of the interview sheets are l
included. 4
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Watson, Richard L. '"Early Identification of High School Dropouts," .y”

Reading and Inquiry. International Reading Association Conference Pro- 1
ceedings, 10 (1965) 265-67.

The relationship between good and poor reading graduates and drop-
outs on the basis of nine factors previously identified as significant
to dropping out of high school was studied. The nine selected factors
were socioeconomic status, school absence, family mobility, starting
school age, home stability, number of siblings, academic success, sex,
and intelligence. The two most recent classes to finish at North High
School, Evansville, Indiana, were studied. These classes were reassem-
bled as they would have been in their sixth-grade years and then sepa-
rated into a graduate and a dropout section. These sections were sub-
divided into the following four groups on the basis of standardized
reading scores earned in the sixth grade: good reading graduates, pcor
reading graduates, good reading dropouts, and poor reading dropouts.

The interrelationships between the nine factors are described. The good
readers who dropped out of school seemed to be extremely different from
the good readers who persisted. Conversely, the poor readers who dropped
out and the poor readers who persisted seemed to be quite similar. Low
reading performance in elementary school should be considered an impor-

tant precipitating factor to dropping out of high school. Recommenda-
tions for educators are given.
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Wickstrom, Rod A, ''Pupil Ability and School Achievement,' Alberta Jour-
nal of Educational Research, 13 (December 1967) 311-18.
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The nature and degree of pupil mobility and its relationship to
school achievement was examined in this study of eighth-grade students
in the Saskatoon, Saskatchewan, public schools. The 77 pupils were di-
vided into seven groups according to their past mobility, if any. Data
were gathered on intelligence and reading, language, and arithmetic lev-
els as well as on grade 8 year-end averages and occupations of pupils'
parents. Null hypotheses were proposed that the seven groups did not
djiffer significantly on intelligence or achievement scores, on propor-
tions of pupils who had repeated grades or received conditional promo-
tions, and on proportions of pupils whose parents fell into each of five
occupational areas. Almost no significant differences in school achieve-
ment were found between ronmobile and mobile students. The author sug-
gested that the individualization of instruction was probably the best
way to counter problems of pupil mobility. References are included.

Reading Competencies

4028
Aaron, Ira E. "Comparison of Good and Poor Readers in Fourth and Eighth
Grades," Journal of Educational Research, 54 (September 1960) 34-37.

Good and poor fourth- and eighth-grade readers were compared on
spelling, spelling of phonetic syllables, syllabication, and intelli-
gence. One huvndred and seventy-five fourth graders and one hundred and
fifty-five eighth graders from a Georgia school district were involved.
The California Reading Test, Form DD, was administered; good and poor
readers were selected on the basis of results. A 60-word, list-dictation
spelling test measured spelling achievement. The spelling of phonetic
syllables test was a test in which nonsense syllables were called out
for pupils to spell just as they sounnded. The syllabication test con-
tained nonsense words to be broken into syllables in accordance, with
four principles of syllabication usually taught near the end of the pri-
mary grades. The California Test of Mental Maturity, Non-Language secC-
tion, was used to estimate intelligence. At both fourth- and eighth-
grade levels, good readers differed significantly from poor readers on
all four measures; however, some good readers did not perform well on
one or more of the measures while some poor readers performed well on
one or more of the measures. It was concluded that some one or more
skills and abilities associated with goed reading performance may be ab-
sent in good readers and may be present in some poor readers. Tables
and references are included.

6266
Bakker, Dirk J. '"Temporal Order, Meaningfulness, and Reading Ability,"
Perceptual and Motor Skills, 24 (June 1967) 1027-30.
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J The retention of temporal sequences by two reading groups was stud-
YJ jed. The kind of material was varied by including meaningful-verbal,

f meaningful-nonverbal, and meaningless-nonverbal items. Subjects were 54
1 boys, ranging from 9 years, 5 months to 15 years, 2 months in age, who

% were divided into two groups according to reading ability. All had
learning and behavior disorders. Results indicated that, although dis-
similar for different sorts of materials, the retention of temporal pat-
terns was more difficult for the poor than for the better readers. No
significant differences were evident between groups in relation to the
temporal sequence of digits. Results differed, however, with respect to
the nature of the material in the sequences. Further research is sug-
gested.
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6772

Bean, William James. The Isolation of Some Psychometric Indices of Se-
vere Reading Disabilities. 118 p. (Ph.D., Texas Technological College,
1967) Dissertation Abstracts, 28, No. 8, 301l2-A. Order No. 68-2607,
microfilm $3.00, xerography $5.80 from Univérsity Microfilms.
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The purposes of this study were (1) to determin how retarded read-
| ers differ from average readers by using an extensive oattery of psycho~
¥ logical tests, (2) to isolate those variables which significantly dif-
ferentiate retarded readers from average readers, and (3) to examine the
different variables for their manifest and probable structure in order
to isolate basic mechanisms involved in reading retardation. Subjects
were 25 retarded seventh, eighth, and ninth graders matched by age and
IQ with an equal number of average readers. Data were analyzed for sig-
nificant differences by t-tests, discriminant analysis, multiple corre-
lations, and regression equations. It was concluded (1) that retarded
readers showed a generalized verbal deficit, (2) that visual motor coor-
dination was not a critical element in this age group, (3) that sequen-
tial memory was a critical element, and (4) that gross brain pathology
was not a factor in the age group studied. However, it was inferred
from the result of Eisenson's study (1966) that retarded readers exhib-
ited some minimal amount of brain dysfunction.

ST g e

e ?

>

i
i
{
:
y
|
i
g.

7112
Clark, Philip M. ''Balance in Cognitive Skills as Related to Complex
Functioning," Psychology in the Schools, 4 (January 1967) 29-33.

The performance of good readers as compared to that of poor readers
‘ on tests defining different perceptual-conceptual factors was studied.
g Subjects were l44 grade-8 pupils of both sexes. A "balance'" model was
3 postulated with the good reader maintaining a balance of high and low
perseveration. A word fluency task was adapted for group use from the
Word Naming Test, Form L, of the Stanford-Binet Intelligence Scale as
the low cognitive perseveration factor. Concealed Figures was selected
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as the task requiriag high cognitive perseveration. Both factors had
previously been determined from a factor-analytic study of a population
that included the subjects of the present study. Total test scores on
the intermediate battery of the California Reading Test were converted
to T scores. Poor readers were arbitrarily designated as having scores
of 45 or below and good readers as those scoring 55 and above. Mean
score difference for the poor readers was found to 1}

be significantly
greater (p € .05) than that for good readers. A test of homogeneity of
variance for difference scores for poor readers was significantly great-
er than that for good readers. The results of the study supported the
hypothesis that good readers would perform more nearly equivalently than
poor readers on tests defining quite distinct perceptual-conceptual fac-
tors. References are included.

Davis, Frederick B. Identification and Measurement of Reading Skills of
High-School Students. 84 p. (CRP-3023, OEC-6-10-024, University of Penn-
sylvania, Philadelphia, 1967) ED 014 397, microfiche $0.50, hard copy
$4.30 from EDRS.

A study described as the first application of cross-validated
uniqueness analysis techniques was designed to eliminate the effects of
| imperfections in a prior factor-analytic study of reading comprehension
which used tests especially constructed to measure mental skills in
reading. A uniqueness analysis based on large samples was used to ob-
tain estimates of the percentage of nonchance variance. Students in
grade 12 near Philadelphia were subjects for the preliminary and main
studies. Eight reading comprehension skills were tested in the prelim-
inary study; two parallel forms of the test were administered to approx-
imately 400 students. A pool of 24 items for each of the eight skills
was assigned to two parallel forms of the test. Approximately 1,000
students took both forms of the test with 1 or 2 days intervening. In-
] tercorrelations and multiple regression analyses were used to analyze the
data. It was concluded that comprehension among mature readers is not a
- unitary mental skill or operation and that systematic learning exercises
of appropriate difficulty levels for each pupil should be provided. "In T
a addition, there is a need for a series of self-teaching practice exer- -
cises for developing proficiency in the constituent skills of comprehen-
sion among mature readers. A bibliography is given.
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7192
Hayward, Priscilla. "A Comparison of Test Performance on Three anwer

Sheet Formats,' Educational and Psychological Measurement, 27 (Winter
1967) 997-1004.,

\1

) The Sequential Tests of Educational Progress (STEP) Reading Test,
i Form 4A, was administered to 108 fourth graders, and Form 3A was admin-
| istered to 126 eighth graders. Each group was subdivided by sex, with
a random third of each subdivision using an IBM 805 answer sheet, another
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third using an IBM 1230 answer sheet, and the remaining third using a
Digitek answer sheet. Each group also took the Academic Ability Test

on SCRIBE answer sheets, from which the Verbal subscore was used to ad-
just the STEP Reading mean scores for the influence of verbal ability.
The F ratios revealed that significant differences in the adjusted mean
scores on the STEP Reading Test were attributable to answer sheet format
at the .05 level at both grade levels tested and to sex at the .01 level
at grade 8. A significant interaction of sex end answer sheet format,
however, was observed, indicating that boys and girls reacted in differ-
ent ways to the three formats. It was concluded that answer sheet for-
mat should be taken into consideration when interpreting test results
from currently available normative data. Tables and references are in-
cluded.

4264
Love, Harold D. "An Experimental Phonics Program Versus a Controlled

Integral Reading Program,' Journal of Developmental Reading, 4 (Summer
1961) 280-82.

The historical changes in the teaching of phonics in the United
States are summarized. Two methods of teaching remedial reading in a
summer workshop are compared. Thirty children of the Thibodaux area
were divided into an experimental group, which was taught phonics as a
special drill subject in a remedial reading program, and a control
group, which was taught phonics as an integral part of the whole reading
program. The two groups were matched as to chronological age, intelli-
gence quotient, vision, and hearing. Library books, an SRA Reading Lab-
oratory, mimeographed materials for skill building, spelling workbooks,
games, flash-cards, and dictionaries were &among the materials utilized
by both groups in the program. No significant difference was shown in
the gains made by the experimental and by the control groups. Tables
and references are included.

7252
Lyle, J. G. '"Performance of Retarded Readers on the Memory-for-Designs
Test," Perceptual and Motor Skills, 26 (n.m. 1968) 851-54.

Fifty-four retarded readers of at least average IQ and 54 adequate
readers aged 6.5 to 12.5 years were administered the Memory-for-Designs
Test. This was scored first according to the standard Graham and Kendall
system and, secondly, according to a new system which took into account
all errors of displacement, omission, and addition. Both methods dis-
criminated significantly between the groups, the standard scoring system
being somewhat better than the new system. Discrimination was maintained

“after adjustments for IQ differences were made. The results suggested
that reading rctardation may be a symptom of minimal cerebral dysfunc-
tion. Tables and references are included.
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6912
Mallard, Joseph Rafter. The Relationship of Reading Ability to Rank in
High School Class. 126 p. (Ph.D., University of Connecticut, 1967)

Dissertation Abstracts, 28, No. 9, 3372-A. Order No. 68-1374, microfilm
$3.00, xerography $6.20 from University Microfilms.

The purpose of the study was to determine the relationship of read-
ing ability, as measured by standardized achievement tests at the begin-
ning of the high school program, and academic achievement, as measured
by rank in class at graduation from high school. From the records of
761 graduates of four high schools, information concerning recading abil-
ity, class rank, sex, school size, and expenditure per pupil was col-
lected. The relationship between reading ability and class rank at
graduation was found to be significant at the .00l level of confidence.
This relationship was discovered, regardless of sex differences, in
small schcols as well as in large schools and in schools with high per-
pupil expenditure as well as in those with low per-pupil expenditure.

7279

Motto, Joseph J. and Wilkins, Gayle S. '"Educational Achievement of In-
stitutionalized Emotionally Disturbed Children," Journal of Educational /
Research, 61 (January 1968) 218-21.

An analysis of the measured educational achievements of the 48
children comprising the school population of a state mental hospital is
presented. Academic achievement was measured with the California Achieve-
ment Test, and results were interpreted in terms of chronological and
mental ages. Some serial measurement achievement data are presented for
children who had been in the educational program for periods varying
from less than 1 year to more than 20 months. The results indicated
that even when mental age was used as a base for determining achievement
expectations, the achievement retardation for all subjects ranged from 7
to 19 months. Tables and references are included.

6939 .
Namkin, Sidney. The Stability of Achievement Test Scores: A Longitudi- ‘
nal Study of the Reading and Arithmetic Subtests of the Stanford Achieve-

ment Test. 222 p. (Ed.D., Rutgers--The State University, 1966) Dis- K
sertation Abstracts, 27, No. 2, 328-A. Order No. 66-6913, microfilm re
$3.00, xerography $10.15 from University Microfilms, |

An investigation of pupil growth in reading and arithmetic skills
from grades 2 through 8 was conducted to determine the stability of these
patterns and to compare the patterns with those cbtained from longitudi-
nal studies of intelligence. A retrospective study of Stanford Achieve-
ment Test scores in paragraph meaning, word meaning, arithmetic reasoning,
and arithmetic computation was undertaken. Subjects were 250 ninth gra-
ders whose scores were available for fourth, sixth, seventh, and eighth
grades. One subgroup's scores were available for the second grade. Data
were obtained for both groups by sex. Correlations, mean scores, standard
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deviations, and the conversion of grade equivalent scores into K-scores
to provide an interval scale were used to analyze the data. When the
time interval between any two tests was held constant, test-retest cor-
relations increased with increases in grade level at the time of testing.
A fairly stable achievement pattern became more stable at higher grade
levels. Beginning with second-grade scores, boys showed lower stability
patterns than girls. Further results and implications are included.

3987
Ramsey, Wallace. "An Analysis of Variables Predictive of Reading Growth,"
Journal of Developmental Reading, 3 (Spring 1960) 158-64.

A study was performed to determine which of 16 variables were pre-
dictive of improvement in various reading abilities among 138 eleventh
graders in a Missouri high school. The California Test of Mental Maturity,
Long Form, the Cooperative English Tests: Reading Comprehension Cl., and
the Diagnostic Reading Tests, Word Attack, Silent, Upper Level were admin-
istered to students involved in a developmental reading program. The mean
percentile for the Missouri group on each test was compared with that of
other students on whom the test was standardized. Results indicated no
significantly positive relationship between measures of intelligence and
gains in the three areas of reading skills measured. Relationships be-
tween gains in word attack and gains in reading vocabulary, speed, and
comprehension lacked statistical and practical significance. Findings
indicated that factors of motivation and interest may level intelligence
as a factor in accomplishment so that below-average learners gain in
reading ability as much as do fast learners. Also, increase in word
ability was not a dependable predictor of growth in other reading skills
measured. Findings indicated the need for further exploration of the in-
fluence of unfulfilled reading potential upon reading growth. Tentative
conclusions based on this study are listed. References are given.

Starr, Fay H. and Pancrazio, Sally. Teacher Evaluation as a Measure of
Pupil Performance. 51 p. (CRP-S8-330, Southern Illinois University, Ed-
wardsville, 1966) ED 010 187, microfiche $0.25, hard copy $2.65 from EDRS.

Scores from 16 variables were used to assess differences among 194
junior high school boys and girls of four Texas communities who were among
more than 1,500 pupils included in the "Texas Human Talent Project.'" Sub-
jects were classified into "up," “'down," or '"stable' samples. Classifica-
tion of 19 boys and 27 girls into the "up" sample required an increase of
2 or more stanines in grade point average (GPA) from the seventh to the
ninth grade. Classification of 28 boys and 20 girls into the "down" sam-
ple required a decrease in GPA of 2 or more stanines. Each subject classi-
fied into the "stable" sample of 50 boys and 50 girls obtained identical
grade point averages at the seventh and ninth grades. Scores obtained
from the California Achievement Tests in Arithmetic, Reading, and Language
indicated that all three samples made significant grade placement gains
from the seventh to the ninth grade. The "up" sample did not make gains
in proportion to the mavked increase in GPA for that sample, and the '"down"
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sample gains for the achievement tests did not reflect the severe GPA
loss for that sample. The '"stable" sample, with grade placement scores
above those for the other two samples at the seventh grade, enjoyed the
greatest gains in grade placement.

5305
Strang, Ruth and Rogers, Charlotte. ''"How Do Students Read a Short Story?"
English Journal, 54 (December 1965) 819-23, 829.

Some of the processes which go on in a student's mind when he reads
a short story were studied. Seventy eleventh-grade students of low, av-
erage, and high ability were given a short story to read, and a comprehen-
sive interview was held with each of them. Two questionnaires were given
to the subjects to determine their attitudes toward reading short stories
and toward reading in general, their familiarity with short stories and
short story writers, and the lasting impression made by the short story in
question. The data were analyzed and responses were categorized. The
differences between the 14 high-level readers and the 14 low-level readers
were computed, and the significance was tested by Fisher's Exact Probabil-
ity or t test. Findings indicated that introspection is a valuable method
of investigating how students read a short story. There were significant
differences between the low- and the high-level readers in their ability
to understand symbolism, similies, and metaphors, to sense the mood of the
story, and to understand the author's viewpoint. A number of responses
made to the investigators' questions are included.

6508

Stuart, Irving R. '"Perceptual Style and Reading Ability: Implications
for an Instructional Approach," Perceptual and Motor Skills, 24 (Febru-
ary 1967) 135-38,

The relationships between reading grade levels and scores on the
Wittin's Embedded Figures Test, Short Form, for 40 male and 43 female
seventh and eighth graders identified as good or poor readers are re-
ported. Test results indicated a strong positive correlation between
field independence and reading grade achievement. On the basis of these
findings, identification of individual perceptual styles before initiat-
ing reading instruction was recommended. Study limitations are noted.
References and data tables are included.

7013

Summers, Joseph William. A Comparison of Some Psycholinguistic Abili-
ties of Hducable Mentally Retarded Readers and Non-Readers. 84 p.
{(Ph.D., University of North Carolina at Chapel Hill, 1966) Dissertation
Abstracts, 27, No. 8, 2411-A. Order No. 67-1055, microfilm $3.00, xe-

rography $4.40 from University Microfilms.




The Spache Diagnostic Reading Scales and the Illinois Test of Psy-
cholinguistic Abilities were individually administered to 50 subjects in
six public schools. The subjects had been in special education classes
for at least 1 year. Twenty-five subjects were classified as readers,
and 25 were classified as nonreaders on the basis of their performance
in oral reading. The 50 subjects ranged in chronological age from 1e-1
to 14-8, in mental age from 5-1 to 9-6, and in IQ from 51 to 76. Anal-~
ysis of covariance, intercorrelations, and correlations were used to
analyze the data. Correlations between oral reading and mental age (MA),
I1Q, and language age were significant at the .05 level of confidence.
The following conclusions were among those drawn from the study. (L)
All subjects read below their potential level as measured by listening
comprehension. (2) Subjects who scored higher on oral reading scored
significantly higher on potential level for reading. (3) Tests of pho-
nics and auditory decoding were better predictors of reading achievement
than were MA, IQ, or language age. (4) The ability to learn to read was
dependent largely upon the level of cognitive development or symbolic
functiocn.

6519
Trela, Thaddeus M. "Comparing Achievement on Tests of General and Crit-
ical Reading," Journal of the Reading Specialist, 6 (May 1967) 140-42.

A study was conducted to compare the achievement of 318 ninth grad-
ers on tests of general and critical reading ability in an attempt to
ascertain the different factors which these tests measure. The Gates
Reading Survey: Level of Comprehension and the Stanford Advanced Read-
ing Test: Paragraph Meaning were selected to measure general reading
ability. The Iowa Tests of Educational Development: Interpretation of
Literary Materials (ITED), the Sequential Tests of Educational Progress:
Reading (STEP), and the Watson-Glaser Critical Thinking Appraisal mea-
sured critical reading skills. Results showed that most subjects achieved
correspondingly on both test types. Five implications were drawn. (1)
The ITED, STEP, and Watson-Glaser tests show relationships to general
reading comprehension measures which preclude their being considered
unique as measures of critical reading. (2) The correspondence of
achievement on the Gates, Stanford, ITED, and STEP tests indicates that
many of the same reading factors are being measured by each test. (3)
Watson-Glaser seems to require abilities not demanded by the others.

(4) An evaluation of the high relationship evidenced between the STEP
and Gates or Stanford tests and the wvariance in administration time
challenges the justification of the use of STEP in group situations.

(5) Results on the Gates and Stanford tests should furnish effective in-
dications of corresponding performance on group administered Watson-
Glaser, ITED, and STEP tests. References are listed.
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Instructional Factors

6269
Barrilleaux, Louis E. "An Experiment on the Effects of Multiple Library

Sources as Compared to the Use of a Basic Textbook in Junior High School
Science," Journal of Experimental Education, 35 (Spring 1967) 27-35.

A 2-year longitudinal study of the effects of instruction on achieve-
ment and learning activities of eighth- and ninth-grade science classes
was conducted. Variation for the experimental and control groups was
based upon tested ability plus adaptation of basic reading and library-
nontext materials. Criterion measures were obtained for pretests and
post-tests of accomplishment for both grades. During ninth grade, li-
brary behavior was observed and recorded. Data were analyzed for each
group for mean gains in critical thinking, scientific attitude, writing
in science, and use of the library. Results indicated significant dif-
ferences in favor of the library-nontext procedure. Increased indepen-
dence and individual responsibility in locating learning materials was
noted as a byproduct of the experiment. Findings implied that more ef-
fective use of printed materials should be made at this level of science
instruction. References are included.

6795

Farr, Roger Charles. The Influence of Highly Frustrating Reading Exper-
iences on the Performance of Seventh-Grade Students. 167 p. (Ed.D.,
State University of New York at Buffalo, 1967) Dissertation Abstracts,
28, No. 5, 1615-A. Order No. 67-13,519, microfilm $3.00, xerography

$7.80 from University Microfilms.

The effects of a frustrating reading experience on a subject's sub-
sequent performance and the interaction effects of anxiety level and
reading level with the oral reading of highly frustrating selections
were studied. Six hundred and fifty seventh-grade subjects were admin-
istered the Gates Reading Survey and Sarason's Test Anxiety Scale for
Children. Random assignment of frustrating or easy reading selections
was based on the results of an informal reading inventory. The coding
subtest of the Wechsler Intelligence Scale for Children and a seventh-
grade reading selection were used as criteria tests following the treat-
ment level reading selection. No significant differences were found in
performance of a task after reading a frustrating selection compared
with an easy reading selection. There were no effects from the interac-
tion of anxiety level and reading ability level with treatment reading
selections. One is cautioned against concluding that long-term exposure
to frustrating reading materials would not be harmful since the study
was limited to seventh-grade subjects and the frustration level selec-
tions were short (300 words).




3956
Hoyt, Jeanne S. and Blackmore, Dorothy S. '"Fifty Seventh Graders: A {
Comparison of Their Reading Achievement and Expected Achievement in

Grades One Through Seven," Journal of Educational Research, 53 (January
1960) 163-71.

The reading achievement and rate of reading progress of a represen-
tative group of 50 seventh graders from a middle-class suburban commun-
ity were evaluated. Intelligence was measured, and, with a set of for-
mulas developed by Horne, mental age and expected achievement were com-
puted. Achievement data from cumulative records from the first through
the seventh grades were plotted and the discrepancy between expected and
actual achievement scores was noted. Mean scores and deviation scores
were used to plot the data in graph form. Boys' actual scores were high-
er than expected scores until grade 4 and were lower than expected scores
through grade 7. Girls' actual scores showed a minus discrepancy begin-
ning with grade 6. 1In terms of intelligence scores, the lower group
showed the first minus deviation in the fifth grade. The higher group
showed its first minus deviation in the sixth grade. It was concluded
that the decisive cause of the minus deviations was the kind of instruc-
tion in the intermediate grades. Examples of instruction in these grades
are presented. Recommendations and references are included. Six of 56
graphs are presented.

!

3878

Morrison, Ida E. and Perry, Ida F. '"Spelling and Reading Relationships
with Incidence of Retardation and Acceleration,” Journal of Educational
Research, 52 (February 1959) 222-27.

The relationships between spelling and reading abilities were stud-
ied with regard to achievement retardation and acceleration as children
progress from grade to grade. The results of spelling and reading tests
given to 1,007 children in grades 3 through 8 were analyzed using product-
moment correlation. Test results were drawn from a series of California
Achievement Tests and California Short-Form Tests of Mental Maturity
given over a 4-year period. The trends in spelling retardation and ac- ,
celeration were compared to trends in reading retardation and accelera-
tion at various grade levels. Approximately 23 percent of the students
were retarded in spelling, and 9 percent were accelerated in reading
compared to 16 percent who received scores above the 85th percentile on
intelligence tests. When the percentages of spelling and reading retar-
dation were compared to expectations for the normal group, the retarda-
tion in both areas was larger than expected. The average percentage of
children retarded was greater for reading than spelling. In the third
grade, the percentages of those retarded in spelling and reading were
similar; the differences were greatest in the eighth grade. Retardation
in reading was considerably higher than in spelling. Tables and refer-
ences are included.
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Listening Ability

6253
Abrams, Arnold G. 'The Relation of Listening and Reading Comprehension

to Skill in Message Structuralization," Journal of Communication, 16
(June 1966) 116-25,

It was hypothesized (1) that the ability to recognize the structure
of a written message is significantly correlated to listening comprehen-
sion, (2) that the abiliiy to structuralize is significantly correlated
with reading comprehension, and (3) that listening comprehension corre-
lates significantly with reading comprehension. One hundred students
(76 male and 24 female) attending a University of Maryland precollege
summer session served as subjects. The American College Test, the Brown-
Carlsen Listening Comprehension Test, the Nelson-Denny Reading Test, and
the Knower-Goyer Organization Test were administered. Hypotheses one
and two were supported, but three was not. References are included.

7073

Beery, Judith Williams. 'Matching of Auditory and Visual Stimuli by Av-
erage and Retarded Readers," Child Development, 38 (September 1967)
827-33.

Fifteen children of normal intelligence with specific reading dis-
ability and an equal number of controls matched for IQ, sex, and age
were compared with respect to their performance on three tasks: Birch
and Belmont's test of auditory-visual integration, a longer version of
the same test, and a third test which employed the same configurations
but which interchanged the stimulus and response modalities of the orig-
inal task. The performance of the dyslexic children was inferior to
that of their controls on all three tasks. No differences could be dem-
onstrated in the ability of these tasks to discriminate between the two
groups. The findings are discussed in the light of other research deal-
ing with auditory-visual integration and appear to be consistent with
the results of the other investigators. References are included.

6311

Cooper, J. Louis. '"The Effect of Training in Listening on Reading Achieve-
ment,'" Vistas in Reading. International Reading Association Conference
Proceedings, 11, Part 1 (1966) 431-34.

The relationship of training in listening and improved reading
achievement was investigated. Under the assumption that reading is a
type of mental listening, the experiment was concerned with 223 eighth-
grade pupils. Except for specific training in listening for the
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experimental group, a basic instructional program was followed by all
students. Alternate test forms were used to measure progress. Gains
for the experimental group were significant for both listening and read-
ing, particularly in growth in paragraph comprehension and overall
change in reading accomplishment. References are listed.

5133

Gruber, Leslie and Steer, M. D. '"Auditory Perceptual Abilities of In-
stitutionalized Mentally Retarded Children,' American Journal of Mental
Deficiency, 70 (September 1965) 287-90.

The auditory perceptual abilities of institutionalized mentally re-
tarded children were studied. Thirty-seven children between the ages of
9 and 18, institutionalized at the Fort Wayne State School for Retarded
Children and Adults, were used as subjects. All had normal hearing for
pure tones, intelligible speech, and a minimum mental age of 5 years.
The subjects were divided into two articulatory groups in accordance
with their articulation indices calculated by Barker's (1960) procedures,
thus forming a high articulation group of 18 subjects and a low articu-
lation group of 19 subjects. Five auditory perceptual tests were admin-
istered to each subject: the Peabody Picture Vocabulary Test (PPVT),
Templin Speech Sound Discrimination Test, and three tests constructed by
the experimenter. All tests except the PPVT were presented to the sub-
jects by means of a tape recorder. Differences in perceptual perfor-
mance within the various subgroups were analyzed by single classifica-
tion analysis cf covariance procedures. No differences in mean score
performance between institutionalized male and female retardates were
indicated on any of the perceptual tasks. Other results are discussed.
A table and references are included.

4467
Plessas, Gus P. '"Reading Abilities of High and Low Auders," Elementary
School Journal, 63 (January 1963) 223-26.

The difference that high and low auders show in such reading skills
as word recognition, vocabulary, and comprehension was studied. An
auder was described as one who perceives and understands ideas presented
by spoken words. The California Auding Test and the California Test of
Mental Maturity, Short Form, were given to 414 eighth graders. A com-
parison of the mean scores of high and low auders was made. Boys were
reported to achieve higher scores in auding than girls even though the
majority of high auders were girls and the majority of low auders were
boys. Section IV, Part 2, of the Diagnostic Reading Test, the Gates
Reading Survey tests, and the Gates Basic Reading Tests were adminig-
tered. An analysis of the mean scores is described as showing that the
high auders were superior to the low auders on all reading measures.

The results suggested that auding is perhaps more closely related to the
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ability to match sounds than to the ability to divide words into sylla-
bles. Comments concerning the interpretation and generalizations of the
study are made. References and tables are included.

6488

Schlanger, Bernard B. and Galanowsky, Gloria TI. "Auditory Discrimina-
tion Tasks Performed by Mentally Retarded and Normal Children,' Journal
of Speech and Hearing Research, 9 (September 1966) 434-40.

Eighty-five institutionalized, mentally retarded children and 86
normal children were compared on a battery of auditory discrimination
tests. Subjects were matched for mental age over the range from 4 years,
6 months to 10 years, 6 months. All had normal hearing and were judged
to have intelligible speech. Normal children scored significantly bet-
ter on all tests given as a total group and in mental age groups. Ref-
erences are listed.

5021
Traxler, Arthur E. '"Some Aspects of the Vocabulary of Independent Sec-

ondary School Pupils," Educational Records Bulletin, 87 (February 1965)
4‘4"49 .

A 59-page report of the 1964 fall independent school testing pro-
gram by the Educational Records Bureau (ERB) is given. Included in the
bulletin are a list of all the schools which are members of ERB, a sum-
mary of the results of the 1964 testing program, and 47 tables illustra-
ting these test results. Sixteen standardized achievement, intelligence,
and reading tests for grade 1 through college freshman level were avail-
able in the 1964 testing program, Three studies resulting from the
testing program are described: (1) an analysis of vocabulary of inde-
pendent secondary school pupils--A. E. Traxler, (2) an examination of
the Kuhlmann-Anderson Seventh Edition I1Q's as compared with the previ-
ously used sixth edition-~-R. D. North, and (3) a description of the
1963-64 geometry test results of tenth-grade pupils in the ERB Public
School Norms Project--R., D. North.

Language Factors

7070

Bashaw, W. L. and Anderson, Harry E., Jr. "Developmental Study of the
Meaning of Adverbial Modifiers," Jourmal of Fducational Psychology, 59
(April 1968) 111-18.
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The development of the meaning of adverbial modifiers was studied
by pair-comparison and ranking methods. The adverbs studied were slight-
\ ly, somewhat, rather, pretty, unmodified form, quite, decidedly, unusu-
?; ally, very, and extremely. The scaling tasks were administered to sub-
s jects in grades 1, 2, 3, 4, 5, 6, 8, 10, 12, and college. Obtained
scale values were highly reliable. The degree to which the adverbs were
scaled by each group related positively to age-grade classification.
Primary-grade subjects identified at least 3 adverb groups, while adults
identified about 6 groups. Correlation of scale values of primary-grade
subjects with college subjects ranged from .74 to .94. All other groups
yielded correlations with college data above .90. Some words were seen
to shift in meaning as a function of age-grade group. Results were in-
terpreted in terms of applications to general scaling methedology, mea-
surement methodology with young children, and language development re-
search. Tables and references are included.
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7099
Burmeister, Lou E. ''Word Analysis--Corrective Reading in the Secondary
School," Journal of the Reading Specialist, 7 (March 1968) 100-04.

This study proposed to identify a number of phonics, phonic sylla-
bication, and structural syllabication generalizations which apply with
high fraquency and high validity to words above the primary level. A
l4-1level stratified (by frequency) random sample of the Thorndike and
Lorge '"'"Teacher's Word Book of 30,000 Words" was examined to determine
validity levels of selected phonics and structural analysis generaliza-
tions. The generalizations were taught to junior and senior high teach-
ers with little or no experience teaching phonics. They in turn taught

j the generalizations to a group of eighth- and ninth-grade students who
. had average intelligence but who were weak in word analysis. Criteria
used in selecting the generalizations were (1) the need of the students
to be taught, as defined by the author's previous experience and (2) a
validit» level for generalization of at least 90 percent. A post-test-
only control group design was used with intact classes assigned to method
at random. Each of 10 teachers had three classes assigned as follows:
(1) inductive method, (2) deductive method, and (3) control group. Nine
randomly selected disabled readers within each class served as the sam~
ple. It was concluded that a small number of phonic and structural
analysis generalizations can be successfully isolated and taught to chil-
dren. References are included.
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6310

Cooper, J. C., Jr. and GPeth, J. H. '"Interactions of Modality with Age
: and with Meaningfulness in Verbal Learning,” Journal of Educational Psy-
. chology, 58 (February 1967) 41-44.

Data on 932 students of the Detroit Public School System were col-
lected to determine the interactions of modality with age and with ‘
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meaningfulness in verbal learning. A three-factor experimental design
was employed. Grades 4, 5, 6, 10, and 12 were represented. Two levels
of meaningfulness--consonant-vowel-consonant trigrams and three-letter
nouns--and two types of presentation, visual and auditory, were used.
Visual materials were presented by a slide-projector, and auditory ma-
terials were presented by a dual-channel tape recorder. The recall mod-
ification of a paired-associate paradigm was used. Materials, grades,
and modalities were significant at the .0l level. Two interactions,
Modality x Material and Grade x Modality, were significant at the .05
level. One unexpected finding was the source of the interaction between
Grade Level x Modality rather than its statistical significance. A ta-
ble, graph, and reference list are included. The study concluded that
visually presented noun materials provide supericr performance in the
fourth, fifth, and sixth grades and inferior results in the tenth and
twelfth grades.

6333
Emans, Robert and Fisher, Gladys Mary. 'Teaching the Use of Context
Clues,’ Elementary Tnglish, 44 (March 1967) 243-46.

The use of context clues as a device for word recognition was stud-
ied. Six exercises, using revisions of the Gates Reading Survey Test,
were developed for use with 781 pupils in grades 3 to 10. The relative
difficulty of six different clues--multichoice of omitted words, initial
and final letter, the beginning letter, omitted vowels, omitted complete
words, and no clue--was determined and related to the subjects' sex, IQ,
and achievement. Findings were significant for all six forms. Evident-
ly, the more clues a reader has, the easier the unlocking of unfamiliar
words. Context clues plus other word attack techniques appeared neces-
sary for appropriate response. Data showed that readers use similar
clues in unlocking words regardless of sex, intelligence, comprehension,
vocabulary, or grade level. It was concluded that easy to difficult ex-
ercises were practical for teaching context clues in the classroom.
References are given.

5118

Flower, Richard M.; Viehweg, Richard; and Ruzicka, William R. ''The Com-
municative Disorders of Children with Kernicteric Athetosis: IL. Prob-
lems in Language Comprehension and Use,'" Journal of Speech and Hearing
Disorders, 31 (February 1966) 60-68.

A study to identify any differences in language function that would
be peculiar to a group of kernicteric-athetoid children was conducted.
Tests measuring various aspects of verbal functions were administered to
three groups of children: those with kernicteric athetosis and hearing
impairments, those with athetosis and normal hearing, and a group with
hearing impairments but no other evidence of central nervous system
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disorders. All children were between 8 and 18 years of age. A check-
list completed by parents supplied information about language under-
standing and communication. The slowest development of intelligible
speech was ascribed to the normal-hearing athetoid children; the
kernicteric-athetoid children were probably somewhat slower in speech
development than children of the other hearing-impaired group. The
children were tested in the following areas: vocabulary, verbal reason-
ing, verbal learning, and reading. Variability in the children's test
scores was studied. The tests used and the findings are presented.

With the tests used, no differences in language function peculiar to a
group of kernicteric-athetoid children could be observed consistently.
The report includes a brief review of other pertiment literature, a dis-
cussion, and references.

7162
Fukuzawa, 5. ''Developmental Study on the Factors of the Difficulty in

Reading 'Kanji' (Ideographs in Japan)," Science of Reading, 11 (March
1968) 16-21.

The difficult developmental factors in reading "XKanji,'" Japanese
ideographs, were determined by instructing 396 third, fifth, and seventh
graders in Ashikaga to read 40 "Kanji." Three factors--the complexity
of the character, the frequency with which it appears in books, and its
ideomatic meaning--figured in each of eight conditions used in selecting
the "Kanji." Although the difficulty factors noted were the same for
each grade tested, the percentage of subjects who were able to read them
increased with each grade. The most difficult factor for the students
was the familiarity of the word meaning, but the frequency with which
the "Kanji" appear in books also proved to be a difficult factor. The
complexity of the characters did not relate to the difficulty students
had in reading them. The report, which is to be continued, is in Jap-
anese and includes tables and figures.

Graham, Robert J. The Impact of PL 89-10 Title I Activities on the
Reading Competence of Elementary and Secondary School Learners. 119 p.
(OEC-6-99-162, Pennsylvania State University, University Park, 1968)

ED 020 862, microfiche $0.50, hard copy $6.05 from EDRS.

Much language arts teaching is based or the assumption that words
are natural units of language and that printed words have one-to-one
correspondences with words in speech. The outcome of this assumption is
to emphasize the development of the child's sight vocabulary and word
perception, especially in relation to the teaching of reading. Instead
of regarding words and morphemes as useful constructs for dividing long-
er units of language into segmental units, these longer units are con-
sidered accumulations of words or morphemes. Educated people usually
impose the characteristics of written words on oral language, forgetting
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that phonemic, merphemic, syntactical, graphemic, and morphological
structures d» not have perfect correspondence among them. The word is a
unit of written symbolism, but children speak in language. A list of
five words is not comparable to a five-word sentence. Less word-~
centeredness in reading materials and reading instruction should be at-
tempted, and children should be helped to see phrases as subdivisions

of sentences.

6371
Hunt, Kellogg W. 'Recent Measures in Syntactic Development,'' Elementary

English, 43 (November 1966) 732-39.

The findings of a syntactic analysis of compositions written by
fourth-, eighth-, and twelfth-grade pupils are reported. The develop-
mental trend in subordinate clause index progressed froi: 1.3 for fourth
graders to 1,7 for superior adults. The three kinds of subordinate
clauses--noun, movable adverb, and adjective-~increased with maturity,
but not equally. Older students reduced more clauses to subordinate
clauses and included more words in the clauses. It is recommended that
clause consolidation be studied in the language arts program. The use
of minimal terminable units (T-units) as indexes of sentence maturity is
discussed. References are included.

Hunt, Kellogg W. Sentence Structure Used by Superior Students in Grades
Four and Twelve, and by Superior Adults. 90 p. (CRP-5-0313, Florida
State University, Tallahassee, 1966) ED 010 047, microfiche $0.50, hard

copy $4.60 from EDRS.

Sentence structures were searched for quantitative measures that
are significant indicators of chronological and mental maturity in
school children. Comparisons were made of compositions written by stu-
dents of superior IQ at the same grade levels. This part of the project
had two objectives: (1) to see whether superior students near the be-
ginning of their writing careers are already measurably ahead of the av-
erage students in syntactic maturity, and if so in what respects, and
(2) to determine whether superior students near the end of their public
school training are further ahead of their average counterparts. Anoth-
er comparative exercise was conducted between the syntactic written
structures of superior and average twelfth graders and those of skilled
adults published in Harpers and Atlantic magazines. This second project
task was conducted to determine whether twelfth graders (at least super-
ior ones) had already attained full syntactic maturity or whether, in-
stead, skilled adult writers were ahead of them, and if so, in what re-
spects. In general, the results of the study showed definite develop-
menital tendencies occurring between grades 4 and 12 and carrying even
further in the work of skilled adults. Thus, the measures employed were
deemed sufficiently semsitive to detect mental, as well as chrenological,

maturity.
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6391

Kingston, Albert J., Ed. '"Research for the Classroom: Using Context to
Determine Meanings in High School and College,'" by Lawrence E, Hafner.
Journal of Reading, 10 (April 1967) 491-96.

Studies pertaining tc the use of context, methods of instruction
which promote context use, and factors related to this ability indicated
the following information. The ability to construct word meanings from
context involves seeing relationships and inferring and paraphrasing
meanings. The ability to use context is related to reading achievement,
intelligence, aad personality factors. Direct instruction can rectify
weaknesses in context use if teachers remain cognizant of the motiva-
tional, perscnality, and educational factors which influence achieve-
ment. Specific procedures for teaching context use are available fiom
several sources, and additional heuristics relate to the reader's devel-
opment of a more effective approach to context. A carefully devised ex-
planatory context results in more effective communication. A bibliog-
raphy is included.

4924

Livingeton, Howard. "An Investigation of the Effect of Instruction in
General Semantics on Critical Reading Ability," California Journal of
Educational Research, 16 (March 1965) 93-96.

The results of a study of the effects of lessons in general seman-
tics on the critical reading competence of secondary school students are
presented. For the study, six tenth-grade classes from three pub .ic
secondary schools in New York state were used. The students were of
middle socioeconomic status. An experimental group consisted of three
tenth-grade English classes from three different schools who were taught
general semantics by three different English teachers. Thes¢ English
teachers also taught a similar English class in the control group which
did not receive instruction in general semantics. Although there was no
prescribed methodology, required textbooks (Language in Thought and Ac-
tion, S. I. Hayakawa; Language Habits in Human Affairs, Irving Lee;
and Words and What They Can Do, C. Minteer) were used. To measure crit-
ical reading ability, the Watson-Glaser Critical Thinking Appraisal was
utilized. The experimental group made significantly greater gain. Ta-
bles and explanations of statistical methods used are given.

4926

Louthan, Vincent. ''"Some Systematic Grammatical Deletions and Their Ef-
fects on Reading Comprehension,'" English Journal, 54 (April 1965) 295-99,.

A study was made of the effects on reading comprehension of delet-
ing certain grammaticai classes of words from passages. Twenty-four
prose passages of 500 to 600 words each were prepared in seven cloze
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forms. The grammatical deletion classes were random, nouns, verbs, mod-
ifiers, prepositions, noun determiners, and pronouns. There was one in-
tact passage which served as a control. Twelve comprehension questions
followed each passage. The subjects were 236 seventh graders in an up-
state New York suburban school. Each was given six experimental exer-
cises of one type. A t test of the difference between means revealed
that scores on tests following random deletions were significantly lower
than those following deletion of noun determiaers, prepositions and con-
junctions, and pronouns. Scores of tests following deletion of nouns,
specific verbs, specific modifiers, and random deletions did not differ
significantly. Scores representing all four kinds of deletions were
lower than those of noun determiners, prepositions and conjunctions, and
pronouns. Explanations are given for the gain in comprehension when
noun determiners were deleted.

4298
0'Donnell, Roy. '"Awareness of Grammatical Structure and Reading Compre-
hension," High School Journal, 45 (February 1962) 184-88.

The relationship between an awareness of grammatical structure and
ability in reading comprehension was studied. A list of basic structur-
al relationships was compiled from textbooks using the structural lin-
guistics approach to English grammar. A test using nonsense words ar-
ranged in normal Englisb word order was constructed to measure ability
to recognize the basic structural relationships of words in English sen-
tences. This structure test, the Cooperative Test Cl: Reading Compre-
hension, and the Iowa Grammar Information Test were given to 101 high
school seniors in the spring of 1960. The scores were submitted to sta-
tistical treatment, and correlation coefficients were obtained. A com-
parison of the obtained correlation coefficients seemed to indicate that
the degree of relationship between awareness of structure and reading
ability is slightly lower than that between knowledge of traditional
grammar and reading ability. References are included.

6451

Olson, Jack R. '"A Factor Analytic Study of the Relation Between the
Speed of Visual Perception and the Language Abilities of Deaf Adoles-
cents,'" Journal of Speech and Hearing, 10 (June 1967) 354-60.

Thirty-nine deaf subjects aged 12 to 16 years from two state resi-
dential schools for the deaf were administered five visual perceptual
test measures (22 scores) and three language measures (10 scores) to de-
termine whether the skills of visual perception were related to language
acquisition. The data were converted to a correlation matrix, and a
factor analysis was performed. The correlation coefficients and the 10
factors extracted from this matrix showed that the measures of visual
perception and the language tasks used in this investigation were posi-
tively related. References are listed.
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6458

Pick, Anne D.; Thomas, Margaret L.; and Pick, Herbert L, Jr. ''The Role
of Grapheme-Phoneme Correspondences in the Perception of Braille,' Jour- ﬁ
nal of Verbal Learning and Verbal Behavior, 5 (June 1966) 298-300.

The function of grapheme-phoneme correspondences in the perception
of Braille was investigated by presenting 26 Braille readers aged 9 to I
12 with pseudowords which followed the rules of spelling-sound corres-
pondence (pronounceable) and pseudowo? .s which did not (unpronounceable)
and by measuring the speed with which the two types of pseudowords were
read. The subjects spent more time reading the unpronounceable pseudo-
words than reading the promounceable ones. Results suggested that
grapheme-phoneme correspondences function as grouping principles in the
perception of Braille in the same manner demonstrated for the perception
of print by sighted subjects. References are listed.
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6959 g
Reed, Estella E. An Investigation of the Relative Effect of the Study %
of Syntax and Paragraph Structure on Reading Comprehension of Monolin- j
gual and Bilingual Pupils in Grade Seven. 144 p. (Ed.D., Indiana Uni- ,
versity, 1966) Dissertation Abstracts, 27, No. 6, 1721-A. Order No. ﬁ
66-12,678, microfilm $3.00, xerography $6.80 from University Microfilms. :

The effect of the study of syntax and paragraph structure on the . {
reading comprehension of monolingual and bilingual pupils in grade 7 was [
studied. For 15 weeks, an experimental group of 84 students was given

a series of 30 reading lessons in their regular English classes. Study A
sheets stressing syntactical units in sentence and/or paragraph struc-

ture as an aid to literal comprehension were used. Extended practice in

reading was given through library guidance and Gates-Pearson Practice

Exercises in Reading. The control group (83 students) was not given a

definite program of reading instruction. The Paragraph Comprehension

subtest of the Nelson Reading T=st, Grades 3-9, was used to measure \
achievement. The findings revealed that the experimental group was sig- 1
nificantly superior to the control group in gain score on the Paragraph |
Comprehension Test. There was no significant difference in achievement
between monolingual pupils in the experimental group and monolingual pu-
pils in the control group, but the achievement of the bilingual pupils g
in the experimental group was significantly higher than the achievement
of the bilingual students in the control group. Although the 30 reading
lessons helped all students in the experimental group, it was suggested
that the greatest value of the study might lie in its contribution to
teaching methodology for use with bilingual junior high school pupils.

6966

Roberts, Dennis Michael. The Relationship Between Certain Structure of
the Intellect Factors and Vocabulary Learning at Different Stages of
Practice. 153 p. (Ed.D., Florida State University, 1967) Dissertation
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Abstracts, 28, No. 7, 2566-A. Order No. 68-377, microfilm $3.00, xerog-
t raphy $7.20 from University Microfilms.

The relationship between certain ability variables hypothesized to
be important in vocabulary learning and criterion measures taken at dif-

ﬁ ferent stages of practice was studied. The phenomenon of ''learning how

t to learn'" was studied also. Two forms of vocabulary learning materials

were developed: (1) word meanings taught through the use of synonyms

(SYN method) and (2) word meanings taught through the use of dictionary

| definitions (DEF method), Sixty difficult vocabulary words were selected
and randomly distributed to 15 different word sets. The subjects, tenth-
grade English students in advanced, average, or below-average classes,

§ received one type of material, one set per day for 10 days. They were

switched to the other type of materials for 3 days and returned to the

_ original type for the final 2 days of the study. The subjects were

f given a battery of eight tests from Guilford's structure of the intel-

' lect model. In the SYN group, correlation between ability tests and
criterion achievement and time scores showed significant decreasing
trends over stages of practice. 1In the DEF group, no significant trends
were found between ability and achievement. Correlations between abil-
ity measures and time indicated trends similar to those of the SYN group.
Evidences of the "learning how to learn'' phenomenon were found in the
SYN group where subjects progressively improved on the achievement test
and took less time doing it. The SYN group showed significantly better
performance when switched to the DEF materials than did the DEF group
when switched.

6967

Robinson, Joanne Adley. The Development of Certain Pronunciation Skills
in the Case of Suffiwed Words. 185 p. (Ed.D., Harvard University, 1967)
Dissertation Abstracts, 28, No. 10, 4009-A. Order No. 67-14,243, micro-
film $3.00, xerography $8.40 from University Microfilms.

The development, from grade 3 to adulthood, of the ability to form
suffized words and of the ability to pronounce these words with correct
syllabic stress was investigated. A series of pseudowords and actual
English words suffixed with "tion'" or "ity' were presented to the sub-
jects. One-half of these words required a shift of syllabic stress;
one-half did not. Results indicated (1) that there were regular devel-
opmental progressions in the abilities measured, (2) that subjects han-
dled actual words better than pseudowords, and (3) that there was an in-
teraction between the ability to handle syllabic stress shift and the
particular suffix involved. It was concluded that, to a large extent,
particular words and their pronunciations are learned as individual
items rather than as exemplars of stress shift and suffix formation
rules.
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7329
Rothkopf, Ernst Z. '"'Textual Constraint as Function of Repeated Inspec-
tion," Journal of Educational Psychology, 59 (n.m. 1968) 20-25.

v—

A study was conducted to determine changes in textual constraint

that resulted from practice exposures when the confounding effects of }
intermittent testing h:ud been eliminated. A total of 155 college and 1
high school students were exposed to one of two experimental passages
either 0, 1, 2, or 4 times. After the completion of the required number
of self-paced inspections, learning (textual constraint) was measured by
the completion method (cloze procedure). Repeated exposure was accom-
panied by declines in both practice~text and completion-test inspection
times. Proportion of correct fill-in responses was found to be an in-
creasing, negatively accelerated function of the number of practice ex-
posures. The data werz consistent with the view that repeated, massed
exposures resulted in progressive modification or extinction of inspec- i
tion (mathemagenic) behavior. The completion procedure appears to be a '
simple, quantitative method for estimating what is learned from written ;
discourse. Graphs and references are included. 1
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3569

Strom, Ingrid M. '"Does Knowledge of Grammar Improve Reading?" English
Journal, 45 (March 1956) 129-33.
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The relationship between the ability to read material of an infor-
mative nature and the ability to analyze the syntax and grammar of the
sentences read was studied. Fifteen sophomore classes throughout the
United States in private, public, and experimental schools viere tested, i
and data on intelligence, socioeconomic status, sex, and knowledge of ]
vocabulary were obtained. A test battery was devised to measure compre-
hension, knowledge of vocabulary, and understanding of syntax and gram-
mar. Results indicated little relationship between pupils' comprehen-
sion of 10 selected passages and their knowledge of syntax and grammar.
Intercorrelations of student performances were computed separately for
the public and private schools. Between reading and grammar, the corre-
'lat’ons were .57 for the public schools and .39 for the private schools.
The public school pupils were placed in four socioeconomic groups and 7
correlations were computed. The coefficients of correlation were all ;
statistically significant at the 1 percent level for the pupils in all -
four categories. When the effect of intelligence was removed, signifi-
cant differences were found in grammar and syntax for all types of schools
except public schools drawing pupils from upper socioeconomic families.

References are included.
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6553
Winkley, Carol K. "Which Accent Generalizations Are Worth Teaching?" |
The Reading Teacher, 20 (December 1966) 219-24, 253. a
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The relative merits of each of 18 accent generalizations proposed
by Gray were assessed in two ways. First, a word count was used to de~
termine the percentage of multisyllabic words complying with each gener-
alization and the percentage of words which were exceptions to each
principle. Second, an attempt was made to determine the relative use-
fulness of each generalization to children faced with the a2ctual task of
identifying unfamiliar words of more than one syllable. The subjects of
this second part of this study were 409 pupils in grades 4, 6, and 8.

It was found that 12 generalizations were worth teaching to children.
This list was shortened and simplified to yileld the following: (1) when
there is noc other clue in a two-syllable word, the accent is usually on
the first syllable, (2) in inflected or derived forms of words, the pri-
mary accent usually falls on or within the root word, (3) if de-, re-,
be-, ex-, in-, or a- is the first syllable in a word, it is usually un-
accented, (4) two vowel letters together in the last syllable of a word
may be a clue to an accented final syllable, (5) when there are two like
consonant letters within a word, the syllable before the double conso-
nants is usually accented, (6) the primary accent usually occurs on the
syllable before the suffixes -ion, -ity, =-ic, =-ical, -ian, -ial, or
-ious, and on the second syllable before the suffix =-ate, (7) in words
of three or more syllables, one of the first two syllables is usually
accented.

7422
Woodward, Helen M. E. "A Nonsense Test of Structural Meaning,'" Journal
of Verbal Learning and Verbal Behavior, 7 (February 1968) 31-32.

A paper and pencil nonsense-word test to measure responses to lan-
guage structure was devised and administered to groups of normal hearing
and deaf children 13 to 15 years old. They were also given tests of vo-
cabulary and paragraph comprechension, This was an attempt to explore
the validity and feasibility of using nonsense tests to measure response
to linguistic structure. The test, in which lexical clues to meaning
were eliminated by the nonsense words, consisted of sentences and short
sentence sequences to which the subjects were required to give a variety
of responses. The test was designed to explore relations between nor-
mally hearing and deaf children's responses to structural clues to mean-
ing and their reading ability. Results supported the position that such
tests could be a useful tool in establishing norms and tracing patteras
in normal and abnormal language development. Sections of the nonsense
test correlated as highly with paragraph comprehension as did the vocab-
ulary test for both groups. References are included.




Physical Factors

6265
Bakker, Dirk J. '"Sensory Dominance in Normal and Backward Readers,' Per-
ceptual and Motor Skills, 23 (December 1966) 1055-58.

The lack of dominance of the visual over the kinaesthetic sensory
system as a cause of reading disability was studied. Subjects were 32
children, 10 normal and 22 characterized as dyslectics (10 nonresistant
backward readers and 12 resistant backward readers). Visual and kinaes-
thetic-difference thresholds tested more similar in backward than in
normal readers. Apparently, dyslectics differed from normal readers not
so much by greater kinaesthetic as by lower visual sensitivity. The
existence of a smaller visual dominance in dyslectics may be responsible
for kinaesthetic interference in the visual information process in read-
ing. No significant differences in sensory dominance between nonresis-
tant and resistant backward readers were noted. References are listed.

5073
Capobianco, R. J. ‘Ocular-Manual Laterality and Reading in Adolescent

Mental Retardates," American Journal of Mental Deficiency, 70 (March
1966) 781-85.

The effect of patterns of laterality upon the performance of ado-
lescent mentally retarded subjects on selected reading tests was studied.
Subjects were 20 female and 38 male students enrolled in a full-day
school program. The IQ range was 44 to 89, and the chronological age
range in months was from 153 to 200. Complete nonreaders and those suf-
fering severe visual and/or auditory impairment were eliminated. The
Wide Range Achievement Test (WRA) and laterality tests were administered
as well as a 4-part reading test followed by a vocabulary measure. For
the latter measure, two scores were derived. Chi square, means, t tests,
and standard deviations were used to analyze the data. Male subjects
were classified as established preference patterns (EST) by a 2-to-1l
margin. Forty-one percent of the sample had nonestablished preference
patterns (NEST). The NEST group scored one-half grade higher than the
established hand and eye (EST) group on the WRA. The NEST group was
superior on the mirror-image and traditional tests. Handedness and eved-
ness seem to bear no relation to reading achievement. References and ta-
bles are included.

6293 '
Capobianco, R. J. "Ocular-Manual Laterality and Reading Achievement in
Children with Special Learning Disabilities,' American Educational Re-
search Journal, 4 (March 1967) 133-38. ‘
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The relation between laterality patterns and reading disability in
an experimental clinic population was studied. Subjects were 40 males
and six females ranging in age from 7-7 to 16-7 years and in IQ from 61
to 130. Conventional diagnostic tests were employed for handedness,
eyedness, and word recognition. A vocabulary test was used as a base
line. Statistical analysis for the nonestablished patterns group when
compared with the established group showed no relationship between lat-
erality and reading performance. The nonestablished groups surpassed
the established groups in the time variable with no loss in accuracy.
Results indicated that the value of de“ermining lateral preferences in
a diagnostic program for reading disability was doubtful. References
are listed,
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6324

Douglas, J. W. B.; Ross, J. M.; and Cooper, J. E. "The Relationship Be-
tween Handedness, Attainment, and Adjustment in a National Sample of
School Children,'" Educational Research, 9 (June 1967) 223-32.

A national random sampling of children 8, 11, and 15 years of age
served as subjects in this assessment of the extent of association be-
tween lateral preferences and learning and behavior problems. Tests of
verbal and nonverbal intelligence, reading, and arithmetic, as well as
laterality tests served as measures of ability and accomplishment. For
pupils of normal intelligence range, there was no evidence that lateral-
ity of hand or eye related to performance in tests of ability and at-
tainment, emotional development, or to speech disorders. Minor differ-
ences in hand usage were accounted for by social class diiferences.
References are listed.

MacLean, George and Kear, Edward. The Collection and Statistical Evalu-
ation of Quantitative Data for Hand-Eye Coordination with Respect to De-
termining Its Correlation with Reading Disability at Both the Primary
and Secondary School Levels. 36 p. (OEC-1-6-068324-0653, Clarkson Col-
lege of Technology, Potsdam, New York, 1967) ED 020 861, microfiche
$0.25, hard copy $1.90 from EDRS. |

The possibility of a correlation between hand-eye coordination and
reading disability was investigated. Children from grades 2 to 12 were
tested to determine their hand-eye coordination using a portable testing
device for quantitative measure recently developed. The subjects in-
cluded approximately 1,700 normal public school students and 290 stu-
dents diagnosed as poor readers by reading clinics. The subject's read-
ing ability was determined through the use of the standardized reading
tests administered by school personnel. Statistical analysis of the
data, after it was normalized for the effect of age, indicated no cor-
relation between hand-eye coordination and reading disability above the
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second-grade level, However, since this was the youngest group tested,
more work must be done in the younger age range before any conclusions
can be reached. References are listed, and 6 appendixes of detailed
data analysis are included.

06471

Rengstorff, Roy H. 'The Types and Incidence of Hand-Eye Preference and
Its Relationship with Certain Reading Abilities," American Journal of
Optometry and Archives of American Academy of Optometry, 44 (April 1967)

233-38.

A study was conducted (1) to investigate the incidence of different
types of hand-eye preference and (2) to determine what relationship ex-
isted between types of preference and reading speed and comprehension.
Subjects (5,546) from six population samples were tested for hand-eve
preference. The samples were drawn from clinic patients, Army officers,
cadets, military recruits, and clinic files. The most common type of
hand-eye preference was right hand/right eye (62 percent). The most
common type of mixed preference was right hand/left eye (29 percent).
Unilateral preference consisted of 66.4 percent of the total sampie.

Two experiments were conducted which were related to the second purpose
of the study. 1In the first, 78 Army officers were administered the Co-
operative English Test. Subjects with unilateral preference had higher
mean scores on the test. Clinic patients served as subjects in the sec-

- ond experiment. They were asked to describe their reading ability as

slow, fast, or average. The percentage describing their reading as av-
erage was the same for both the unilateral ard mixed preference groups.
A discussion of the results is included.

7330

Rutter, M., et al. "Severe Reading Retardation: 1Its Relationship to
Maladjustment, Epilepsy, and Neurological Disorders," What Is Special
Education? Proceedings of the First International Congress of the Asso-
ciation for Special Education, 1 (1966) 25-28.

A total population study, involving approximately 2,300 children
born on the Isle of Wight from September 1953 to August 1955, was de-
signed to provide information for use in planning educational services
and for identifying conditions asscciated with reading backwardness.
First the total population was screened, then 9 to l2-year-old children
who might be expected to have conditions of interest to the researchers
were studied. On the basis of test results, it was found that 86 chil-
dren were severely retarded in reading; 126 children were maladjusted or
possessed some psychiatric disorder, and 62 children were afflicted with
epilepsy or some neurological disorder. A total of 10.3 percent of the
children studied had at least one of the conditions stated. Of these,
only 22 of the 86 were receiving reading instruction; 17 of the 92 were
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receiving needed psychiatric treatment. It is suggested that further
research be done to follow the course of reading disability and to in-
vestigate responses to various remedial treatments. A bibliography and
tables of results are included.

7350
Shearer, E. 'Physical Skills and Reading Backwardness," Educational Re-

search, 10 (June 1968) 197-206.

Physical skills related to symptoms of specific dyslexia were stud-
ied in an unselected population of British school children. The aim of
the study was to establish norms for these skills and to compare inci-
dences of these skill deficiencies with incidences of reading retarda-
tion. A total of 225 children, aged 7 to 10, were given tests for hand~-
edness, right-left discrimination, and finger localization. Results
indicated that nonretarded readers did better than retarded readers on
all tests and that muscular skills were positively correlated with IQ
and with age. Although no clear-cut correlation could be found to exist
between specific physical skills and reading difficulty, there were more
retarded teaders in specific and combined skill deficiency categories
than nonretarded readers. No conclusions were reached as to whether or
not these physical skill deficiency combinations constituted what is
called specific dyslexia. A bibliography and tables of results are in-
cluded.

4327
Staiger, Ralph C. '"Medicine for Reading Improvement," Journal of Devel-
opmental Reading, 5 (Autumn 1961) 48-51.

A controlled study of the effects of deavol in retarded readers in
regular school situations was conducted. Sixty pairs of retarded read-
ers, matched for age, reading test score, and intelligence level partic-
ipated. Twenty-five pairs were in the fourth and fifth grades, 13 pairs
were in junior high school and 22 pairs were college sophomores. Read-
ing retardation and gain were measured by the Gates Reading Survey.
Perceptual speed was measured by the Clerical Speed and Accuracy subtest
of the Differential Aptitude Test Battery. Subjects were classified as
slightly retarded and considerably retarded readers on the basis of the
total reading test scores. The deavol used was administered under su-
pervision of the family physician in two 75-milligram doses per day for
8 weeks, with parents of school age children accepting responsibility
for administration, and the college clinic providing dosage for college
students. Test scores before and after medication were compared by an
analvsis of variance technique. No significant differences in reading
performance between the deavol and the placebo groups were noted in any
category of students. Conclusions are discussed. References are given.
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Surveys of Reading Programs

L

4037

Baughman, M. Dale. '"Special Reading Instruction in Illinois Junior High
Schools," National Association of Secondary School Principals Bulletin,
44 (November 1960) 90-95.

T e
.

Developmental, remedial, and corrective reading instruction in 133 |
Illinois junior high schools was surveyed. Data gathered by question- i
naires revealad that few schools in the sample had well-established pro- |
grams of long tenure. Slightly more than one-third of Illinois junior 1
high schools had a teacher with special training in remedial or develop-

mental reading. The major findings are described; conclusions based on

data from a 50 percent sample of junior high schools in Illinois are 1'
listed. Tables and references are given.

Burnett, Richard W. '"Reading in the Secondary Schocl: Issues and Inno-
vations," Journal of Reading, 9 (April 1966) 322-28.

A major controversy in secondary-level reading education as to
whether developmental and remedial reading instruction should extend in- P
to those grades was pointed out. Only limited progress in making read-
ing an integral part of the curriculum was noted for the past 25 years,
but the concern which developed for secondary developmental reading pro-
grams that involve all members of the faculty in a cooperative effort
presented the problem of helping content teachers develop reading imstruc-
tion skills. Teacher preparation that was lecture and textbook centered,
that emphasized subject content at the cost of related methods, and that
afforded little specialized training in reading instruction was cited as
a cause for delay. Furthermore, such a background tended to "harden" a
teacher's attitude toward inservice training, especially when it was di-
rected by a reading specialist who did not stress skills particularly
related to the teacher's area. It was contended that an oversell of
reading machines and laboratories led administrators to make the lab the
total program and the reading specialist a machine operator. The role
of such innovations as the use of television in reading instruction and
of programed materials, however, still needed more researching. The ad- .
vent of paperbacks was lauded for providing flexibility and for freeing /
schools from rigid adherence to textbooks. References are included.

6750

Cadelina, Georgina Benitez. Recommendations and Suggestions for Devel-
opmental Reading Programs for Quezon City High Schools, Quezon City,
Philippines. 230 p. (Ed.D., Indiana University, 1964) Dissertation
Abstracts, 28, No. 2, 532-A. Order No. 65-385, microfilm $3.00, xerog-
raphy $10.35 from University Microfilms.
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Purposes of the study were to determine current practices in teach-
ing secondary reading and to present basic recommendations for the es-
tablishment of a structured, developmental secondary reading program. A
literatuye review of successful junior high developmental readiag pro-
grams revealed these characteristics of successful reading programs:

(1) the administration of reading surveys, (2) the grouping of students
for instruction, (3) the selection and utilization of specific materials
and methods, (4) the determination of program content, and (5) the staff-
ing of the program. Findings of a local survey indicated that the ln-
glish teachers were responsible for reading instruction. Two programs
were proposed and described--one for college preparatory and one for vo-
cational curriculum students.

4583
Cawelti, Gordon L. "Reading Improvement Programs in Selected Midwestern
High Schools," The Reading Teacher, 17 (September 1963) 36-37.

A survey was made of ability grouping programs in 42 midwestern
high schools. The nature of reading improvement programs was determined
through interviews with school principals or faculty members. Twenty-
seven schools had reading ifmprovement instruction in addition to the in-
cidental reading taught in the regular classroom. The reading programs
in these schools are described, with attention paid to the types of pro-
grams, duration of instruction, and types of reading instruments wused.
Lack of trained personnel was cited by many administrators as a handicap
in improving existing reading programs. A summary of the findings is
included.

7135

Department of Education and Science (British Govermment). Progress in
Reading 1948-1964. Education Pamphlet No. 50. (London: Her Majesty's
Stationery Office, 1966) 18 p.

Results of reading comprehension tests given in 1948, 1952, 1961,
and 1964 to English 1l- and 15-year-olds were compared. All surveys
used the Watts-Vernon Comprehension Test. The unpublished test consists
of 35 progressively more difficult multiple-choice questions and has a
10-minute time limit. The test proved to be slightly biased, but con-
sistently so in favor of boys. Data from the various types of schools
surveyed are compared in tabular and graphic forms. Comparisons between
secondary modern schools, schools in social-problem areas, and schools
in the slums are made. The validity of the comprehension test is dis-
cussed, and sampling techniques used in the surveys are detailed. It is
concluded that steady progress has been made in improvement of British
reading standards from 1948 to 1964.
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Donald, Sister Mary. "The SQ3R Method in Grade Seven," Journal of Read- )
ing, 11 (October 1967) 33-35, 43.

The effect of using the SQ3R method of study to increase reading
and social studies achievement in grade 7 was investigated. The experi-
mental and control groups of 31 subjects each were equated on the basis
of MA, IQ, reading, geography, and history scores from the Coordinated
Scales of Attainment. The SQ3R method was used in teaching social stud-
ies to the experimental group. The control group followed the tradi-
tional method of teaching assignments and pupil study. The same definite
time for teaching and study was arranged each day. The same curriculum
and reference books were used by both groups. At the end of the year,
an alternate form of the Coordinated Scales of Attainment was adminis- 1
tered. A teacher-constructed test, previously validated, was given in
January and May. No statistically significant differences between con-
| trol and experimental groups were noted on the standardized scores. The
teacher-made test results showed statistically significant differences
in favor of the experimental group. References are included.

’ 7144

! Dummett, Marjorie and Urbas, Raymond. "An Evaluation of Developmental
Reading at West Bend High School," College and Adult Reading. Yearbook
of the North Central Reading Association, 2 (1963) 111-29.

The English Department at this Wisconsin high school wished to se~- }

w cure data on the effectiveness of its new Developmental Reading Labora-
i tory. The first experiment toward this end dealt with the extent of
: gain in reading speed and comprehension by the 132 subjects. The corre-

lated pairs approach was used, with one group (experimental) receiving

special laboratory training designed to increase reading skills and the

other group (control) receiving training in reading content. After 1

semester of training, the experimental group had gained 188 words per

minute more than the control group. There were almost identical gains

in comprehension between the groups. The control group was then given

laboratory training, and results showed they had gained approximately :
| 235 words per minute in speed over their original testing. The original
| experimental group was tested 4 months later and was found to have re-
i tained 69 percent of the reading speed skills with the comprehension

factor rising slightly. References are included.

, 7146
l Ellehammer, Mogens F. "Assessing Progress in Reading in Deumark,'" Read-
Ef ing Instruction: An International Forum, 292-97. (Newark, Delaware:
! International Reading Association, 1966.)

Tests of auditory span were administered to 21 retarded readers and
to 220 normal Danish children between the ages of 10.5 and 13.5 years to
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determine if there is a connection between poor reading and a badly de-
veloped auditory span. The tests showed that the normal children had
higher average scores than the retarded readers when asked to reproduce
rows of numerals and of syllables, to recognize words visually similar
to a given model, to recite a list of words, and to orally read two 100-
word stories. This investigation showed that students with the smallest
auditory span are deficient readers and that teachers should be made
aware of the relationship between auditory and visual handicaps and
reading ability. Tables and references are included.

4407
Geake, R. Robert. '"Michigan High Schools Stress Special Reading Pro-
grams," Michigan Education Journal, 39 (November 1961) 262-63.

Donald E. P. Smith's 1956 mail survey of special instructional ar-
rangements for the teaching of reading in Michigan's public high schools
was repeated. A specially designed questionnaire was sent to the same
128 schools selected on a systematic sample basis by Dr. Smith. The
survey showed that overall interest in special reading programs for
Michigan's high schools is increasing. There seems to be an increase in
number and scope of special services in schools under 500, but a de-
crease in number of programs in the largest schools. Principal reasons
for not offering special programs are lack of trained teachers, lack of
physical facilities, and lack of funds, in that order. Rapid reading
classes are rated highest on a satisfaction scale. Data are summarized
in table form.

7166
Gelzer, Austin and Santore, Nicholas. "A Comparison of Various Reading

Improvement Approaches,'" Journal of Educational Research, 61 (February
1968) 267-72.

The hypothesis that paced training involving left-to-right control
will produce improvements in reading rate, comprehension, and performance
skills superior to those produced with pacing only was tested on 159
ninth graders. Each of five groups, matched on intelligence and reading
ability, used one of the following methods of instruction for two 6-week
sessions: the Controlled Reader, with and without the left-to-right
guided slot; the Shadowscope; the Rateometer, and timed reading. Re-
sults on the Diagnostic Reading Test showed significant gains in rate
and comprehension by all groups. But the group using the guided Controlled
Reader showed the greatest retention of rate gain, and they were the
only group to show a rate increase after the end of the course. The
Controlled Reader apparently produced a different type of performance
skill, which accounts for its high retention. References are included.
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Gray, William S. 'Nature and Scope of a Sound Reading Program,"” Read-
ing in the High School and College. Yearbook of the National Society
for the Study of Education, 47, Chapter 2 (1948) 46-68.

Recognizing that a good reading program is dictated by a school's
and its students' needs, it was noted that a sound program frequently
includes (1) testing to determine the attainments and needs of students,
(2) remedial training, (3) guidance by content teachers in their areas,
and (4) all-school programs. 1In only 1 out of 10 surveyed schools were
the latter operating with the full cooperation of the entire staff. Ex-
amples of several successful programs were detailed: (1) the State
Street Junior High School in Hackensack, New Jersey, where content teach-
ers cooperated in a limited program; (2) the junior and senior high
schools in Rockford, Illinois, where teachers first determined reading
skills needed for departments and then for the entire school; (3) the
comprehensive, coordinated reading program begun by the Chicago schools
in 1940; and (4) the broad program of the College of the University of
Chicago. The following criteria for a valid program were listed: (1)
stressing the all-round development of students as well as specific
needs, (2) being aware that reading is but one aid to these purposes,

(3) seeking all-staff support, (4) planning for steady, sequential growth
based on need, (5) maintaining flexibility, (6) using varied and suit-
able material, (7) creating a pleasant and intellectually stimulating
atmosphere, and (8) continually appraising. References are included.

6898

Lourie, Samuel. Socio-Economic and Historical Factors in Secondary
Reading: An Investigation of the Relationship Between the Evolution of
Secondary School Reading Instrucuion in the United States, and the Devel-
opment of Selected Reading Programs in New Jersey, with Attention to Se-
lected B3ocio-Economic Factors. 217 p. (Ed.D., New York University,
1967) Dissertation Abstracts, 28, No. 10, 4052~A. Order No. 68-4814,
microfilm $3.00, xerography $9.90 from University Microfilms.

An investigation of the evolution of four selected secondary read-
ing programs in New Jersey was conducted in order to compare their prac-
tices with accepted theoretical models and to identify certain socioeco-
nomic and historical factors associated with their functioning. Data
were collected from official reports, questionnaires, interviews, and
observations. Results indicated that major socioeconomic factors were
financial resources, population mobility, racial prejudice, and social
class bias in selecting methods and materials and in assigning instruc-
tors. The two higher socioeconomic communities had programs superior in
administrative leadership, teacher training, suitable facilities, real-
istic time and space allotments, community support, and remedial reading
provisions. Historical factors affecting the programs were World War II,
which aggravated the shortage of trained secondary reading instructors,
and technological innovations and intensified competition for college
admission, which encouraged superficial, mechanized, and "packaged"
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programs. Basic secondary programs, clarified by 1941, had been imple-
mented only sporadically as national issues exerted pressures on school
aaministrators.

3755
McCullough, Constance M. "What Does Research Reveal about Practices in

Teaching Reading?" The English Journal, 46 (November 1957) 475-90.

Certain reading instruction practices, supported by research, are
summarized. The following areas of reading instruction are covered in
the research articles reviewed: developing vocabulary, developing com-
prehension, developing reading speed, developing tastes and appreciationm,
grouping for instruction, and evaluating growth in reading skills. An
extensive bibliography is included.

4750
Simmons, John S. '"The Scope of the Reading Program for Secondary Schools,”
The Reading Teacher, 17 (September 1963) 31-35.

The elements of a theoretically sound reading program for secondary
schools are identified as both developmental and remedial. Three dis-
tinct phases of the developmental component are listed and discussed:

(1) basic instruction in the fundamentals of learning to read, (2) or-
ganized instruction in each content area, and (3) encouragement of per-
sonal and recreational reading. Actual reading programs are compared
with the sound program model by means of a survey of reading practices
in secondary schools in the five-state area referred to as the Upper
Midwest. Questionnaires were used to obtain data. A third of the schools
surveyed reported that they had no reading program; those reading pro-
grams reported were narrow in scope and limited to application. Most of
the programs were limited to only one phase, usually the remedial phase,
of a sound program model. Rigid control of programs and lack of quali-
fied personnel in such programs were also noted.

Smith, Kenneth Joe. A Survey of Seventh and Eighth Grade Reading Pro-
grams in Selected AAA Missouri Public Schools. 129 p. (Ed.D., Univer-
sity of Missouri, 1963) Dissertation Abstracts, 24, No. 8, 3238-39.
Order No. 64-1726, microfilm $2.75, xerography $6.20 from University
Microfilms.

A 1963 descriptive survey-interview study of 140 of Missouri's 146
AAA schools which included grades 7 and/or 8 indicated a general recog-
nition of the need for reading instruction programs as a part of the
regular curriculum in 81.4 percent of the schools. Of the 72 schools
which had developmental programs, 62.5 percent offered classes designated
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specifically for developmental reading instruction. In 26 of 30 compre-
hensive programs studied, students were grouped homogeneously according
to reading ability for rPadlng instruction, and 26 created a structure
for the program by using a reading-literature series. Half of the in-
structors in the comprehensive progcams studied had no training in read-
ing; the median number of course hours in such training was five. Only
seven of the 30 programs met Gray's '"Criteria Underlying Sound Reading
Programs"; all seven grouped students homogeneously, used professionally
trained teachers, and offered inservice training in reading instruction.
The comprehensiveness of a school's program was not necessarily an indi-
cation of its quality; and sound, comprehensive programs were in opera—
tion in a variety of geographical locationms.

7042

Weppner, Daniel Beyer. Reading in Grades Seven, Eight, and Nine: A
Statistical Evaluation and a Normative Survey. 261 p. (Ed.D., Western
Reserve Urniversity, 1965) Dissertation Abstracts, 27, No. 1, 60-A.

Order No. 66-5218, microfilm $3.40, xerography $11.95 from University
Microfilms.

The developmental reading program at Chagrin Falls Junior High
School was evaluated; actual practices in Ohio schools were surveyed.
Fifty-eight seventh graders, divided into experimental and control
groups, were administered the Iowa Silent Reading Test and the Califor-
nia Achievement Test to determine whether the experimental group achieved
significant reading gains after an intensive period of specialized read-
ing instruction. The relationship between sex differences and reading
growth gains was also investigated. The normative survey involving
stratified samples of 2,001 schools in Ohio provided the means of com-
paring the reading programs feound at Chagrin Falls with those generally
found in Chio. No statistically significant difference in reading abil-
ity was found in the experimental group after intensive reading instruc-
tion. Girls did achieve higher scores on most subtests, but the differ-
ence was not significant. Very few schools had reading laboratories;
most reading specialists were not adequately prepared. However, special
reading programs attained the best results.

Programs of Reading in the Content Areas

Berkey, Sally. "Reading and Study Skills Program in a High School Dis-
trict," The Reading Teacher, 16 (November 1962) 102-03.

Motivation of and by teachers, small classes, and a variety of
reading materials geared to the students' needs were key factors noted
in the success of the reading program begun in the Centinela Valley
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Union High School District in Los Angeles, California. Each of four I B
schools, with a total of 6,000 students, had two complete reading labo-

ratories equipped with the latest and most effective materials and capa-

ble of servicing 15 students at a time. Each freshman student was given i
a mandatory 8-week training course in a lab followed by supervised
classroom reading 1 or 2 days a week for the remainder of the year.
Freshman English teachers, four full-time lab teachers, and two reading
coordinators conducted the program for the system. Forms A, B, and C
of the Nelson Silent Reading Test were administered at the start, after
the 8-week lab training, and at the year's end. At the end of the 1960-
61 school year an overall increase of 1.7 grade levels was recorded.
Also, teachers noted improved social and educational self-confidence and
a more favorable attitude toward reading and scholarship in their stu-
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dents. Circulation of school library books and use of research material g .

increased. '

6329 ;

Early, Margaret and Odland, Norine. '"Literature in the Elementary and Tl

Secondary Schools," Review of Educational Research, 37 (April 1967)

178-85. :
This survey of research reviews student response to literature, é

sources of material, and time devoted to the teaching of literature.

The area of test construction for measuring understanding, interpreta-
tion, evaluation, and literary taste is included. The development of ﬁ
more adequate research methodology for the study of the effects of read- o
ing literature and of teaching is urged. A bibliography is included.

Emans, Robert. The Effectiveness of Emphasizing Reading Skills in an

English Course for Underachievers. 77 p. (CRP-8~252, University of :f
Chicago, Chicago, 1966) ED 010 606, microfiche $0.50, hard copy $3.95
from EDRS.

Specially adjusted English courses for underachieving tenth through
twelfth graders were designed to emphasize reading skills. A 15-student '
sample, divided into one experimental and two control groups, was matched '
on IQ, reading achievement, and grammar. The data were gathered over 1
academic year, and the following hypotheses were tested: (1) emphasis
on reading will be related to greater achievement in reading skills, (2)
consequent reduction of grammar and essay writing for the sample group
will not significantly impede achievement in these areas when compared
with the control groups, and (3) students taking a course adjusted to
their needs will express more positive attitudes toward learning than '
those students in unadjusted courses. After comparing pretests with
post-tests, the author found that the experimental group made substan-
tial gains in reading skills; the two control groups made smaller gains.
None of the groups made comprehension gains. There was no significant R
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differencas among the three groups in grammar and essay writing even
though the experimental group received no instruction in this area.

The experimental group's attitude toward learning was not improved, and
in effect became hostile. The author suggested that, if some meaningful
demonstration of the real progress made by the experimental group could
be effected, the group would not feel singled out as "dumb'' and would
possibly evince a more positive attitude toward learning.

Fader, Daniel N. English for Reluctant Learners, Grade 7-9, English in
Every Classroom. 53 p. {OEC-6-10-313, University of Michigan, Ann
Arbor, 1966) ED 010 424, microfiche $0.25, hard copy $2.75 from EDRS.

A program designed to better motivate average students in reading
and writing was added to the curriculum of a junior high school. Based
on saturation and diffusion of materials, the program utilized such ma-
terials as journals, newspapers, magazines, and theme writing in academ-
ic classrooms other than English. The outcome was greater motivation on
the part of the student participants, and several implications were ap-
parent. Conclusions were that the approach to literature should be so-
cial rather than literary, that English teachers should have wider lati-
tude in the selection and creation of materials, and that language skills
should be taught through organic rather than mechanical means.

3831 R

Fay, Leo C. '"Improving the Teaching of Reading by Teacher Experimenta-
tion," Bulletin of the School of Education, Indiana University, 34 (Sep-
tember 1958) 104 »p.

Eleven experiments in elementary and secondary reading performed

in connection with a course on the improvement of reading given by Ind-
iana University are presented under five categories: (1) word study-
phonics--two experiments on developing a higher level of independence in
word study for third-grade poor readers; (2) xecading in the content
fields--a study determining fourth graders' gain in arithmetic reasoning
through special reading skills and vocabulary instruction and a study ,\
relating reading and study skills to geography for third and fourth gra- L
ders; (3) extensive reading--two studies, one with exceptional second
graders and one with a fifth-grade class, involving wide reading on an
independent or guided basis; (4) helping the handicapped reader--three
remedial programs for second, fifth, and sixth graders; (5) reading in
the high school--a unit on propaganda emphasizing reading interpretation
skills for ninth grade and a special literature program emphasizing wide
reading and specific reading skills for superior twelfth graders. All
11 experiments were successful in helping children to read better. It

~ was concluded that these positive results were greatly dependent upon
teachers' willingness to seek better teaching methods. References, ta-
bles, a figure, and an appendix explaining the propaganda unit are in-
cluded.
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Feinberg, Mortimer R.; Long, Louis; and Rosenheck, Viola. "Results of a
Mandatory Course for Entering Freshmen,” Journal of Developmental Read-
ing, 5 (Winter 1962) 95-100.

An experiment to determine whether the reading and study skills of
freshmen could be significantly improved through instruction and labora-
tory practice is reported. A noncredit Freshman Study Methods Course
was required of all entering freshmen at The City College's Bernard M.
Baruch School of Business and Public Administration. The course was
comprised of a weekly 50-minute lecture on study methods and a weekly
50-minute period of laboratory training in reading and study -skill
Sixty-four pairs of students were used in the experiment. The experi-
mental students, entering in February 1960, were matched with the con-
trol students, entering in September 1959, on the following variables:
sex, type of high school attended, and the Entrance Composite which in-
cluded the high school average and entrance examination scores. The
following measures were used to ascertain the effect of the Study Course:
the grades at the end of the first semester, scores on the Brown-Holtzman
Survey of Study Habits and Attitudes, and scores on the Appel Personal-
ity Inventory and on the Verbal part of the Scholastic Aptitude Test.
Correlations for the scores of the two groups did not produce any sta-
tistical difference. The conclusions drawn from the study are discussed.
A list of references is provided.

7154

Fischer, Edward H., et al. '"Some Effects of Relevant Stories Portraying
Danger on Retention of Information Associated with the Stories," Journal
of Social Psychology, 73 (October 1967) 75-87.

Two hundred and sixty-six high school students were instructed on
safe driving tactics through the use of programed manuals. Relevant
stories portraying danger were interspersed systematically throughout
the manuals, which gave recommendations for avoiding the kinds of situa-
tions portrayed in the stories. Stories varied on three levels of dan-
ger which were combined different ways to form five experimental inten-
sity conditions. Results indicated that female subjects showed greater
retention of certain content associated with mild as opposed to strong
threats. Mild threats were more effective than no threats. These trends
were observed for males also, but not at a significant level. An order
effect was observed for male subjects only: threatening stories follow-
ing instruction were superior to stories preceding instruction. Find-
ings were interpreted as being generally consistent with earlier works
on the effects of fear appeals in modifying attitudes. References are
included.
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6346
Goolsby, Thomas M., Jr. '"Differentiating Between M:asures of Different

Outcomes in the Social Studies,” Journal of Educational Measurement, 3
(Fall 1966) 219-22.

The pature of interrelationships among three experimental tests
measuring various social studies outcomes and four reading skills of 555
eighth~grade students in 10 Iowa school systems was studied. The mea-
sures for the study included the following seven subtests of the Iowa
Test of Basic Skills: Reading Comprehension, Map Reading, Reading Graphs
and Tables, Knowledge and Use of Reference Materials, Judgment and Crit-

B e de @l Thdnking s~ Rnowledge of Specific Facts, and Understanding of Terms.

The analysis indicated a relatively high degree of overlap among the
various measures. The interrelationships ranged from .74 to .99. There
was no evidence of systematic between-school effects. The evidence sug-
gests that as the social studies are presently taught, at least in the
schools involved in this study, there is little statistical justifica-
tion for differentiating among these particular ocutcomes. Tables are
included.

3849
Halfter, Irma T. and Douglass, Framces M. "'Tpnadequate' College ‘waders,”
Journal of Developmental Reading, 1 (Summer 1958) 42-53.

Nine theses, the result of 8 years of carefully controlled testing

and a reading improvement program at De Paul University, are presented
and supported. The basic conclusion is that reading skills required for
academic success in college should be operationally defined as ''thinking"
skills rather than as "comprehension.'" Thinking-reading skills are de-
fined as sharing with the author in his experience of generalizing af-
firmatively, negatively, adversatively, hypothetically, or consequential-
ly. Related theses are that these thinking-reading skills can be iso-
lated for instructional purposes; that they can be taught separately,
preferably at the elementary level; that they should be taught in rela-
tion to each area of study, since they seem to be practiced with differ-
er.t emphases in social studies, science, and business; and that the re-
sponsibility for teaching reading-thinking skills belongs to the reading
improvement staff rather than to the content area teacher. The controlled
and experimental reading improvement programs that correlated signifi-~
cantly with college semester grade averages were not those which empha-
sized speed training, phonics or vocabulary, but were those with formats
directed to acquaintance with the major discernible patterns of organ-
izing and developing thinking in each field of concentration. Tables

are given.

7184
Hallam, R. N. "Logical Thinking in History," Educational Review, 19
(June 1967) 183-202.
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The relative absence of formal operational answers to questions
based on three selected readings given to 100 volunteer pupils, aged 1l
to 16 years, predicted the difficulties many secondary pupils will en-
counter in the study of history if it is to be a more valuable disci- ‘.
pline than the mere repetition of facts. J. Piaget's findings and re-
sulting system of stages of development in reasoning ability were sup-
ported when applied to this rural school group with intelligence scores
slightly above average; Piaget's age placements were not so clearly sup-
ported by the study, which showed definite relation among increase in
operational thought and both older mental and chronological ages. The
report suggests that other factors--especially social--are also relevant.
Documentation draws heavily on other studies for support of the conten- ]
tion that "logical thinking develops late in am abstract subject such as wﬂ 4
history," but the report includes nine tables on its own findings. A ’ |
bibliography is included, and an appendix illustrates questions and sam-
ple answers on one historical passage used. -

5147

Haugh, Oscar M. and Condon, Edwyna F, '"Studies of the Language Arts in
Grades 7-13 at the University of Kansas," Kansas Studies in Education,
16 (January 1966) 1-48.

Summaries of 52 studies of the language arts recently completed at
the University of Kansas are presented under eight headings: (1) stud-
ies of grammar and usage, (2) studies of spelling, (3) studies of writ~-
ing, (4) studies of speaking and listening, (5) studies of literature,
(6) studies of readability, (7) studies of reading, and (8) studies of
the English teacher and the English curriculum. The studies selected
are concerned with problems that are currently being studied by public
school language arts teachers. Only studies on grades 7 through 13 are
included. The studies are arranged chronologically within each of the
eight categories.

5781

Herber, Harold L. '"An Experiment in Teaching Reading Through Social
Studies Content,'" Changing Concepts of Reading Instruction. Interna-
tional Reading Association Conference Proceedings, 6, Part 3 (1961)
122-240

< Lbapsinas.. i &)

A midyear evaluation of the reading gains shown by 2,000 seventh
graders who received reading instruction through the content cof a social
studies course was reported. Instruction was provided by the regular
classroom teachers, who participated in an inservice training course in
instructional techniques. These teachers could select teaching materials
from over 8,000 pages of special exercise materials prepared on three
levels of difficulty. A random sampling of every sixth student was giv-
en the Iowa Silent Reading Test after 5 months of experimental instruc-
tion. The students made zn average grade equivalent of 1 year and 4
months over the normally expected gain. A comparison of the mean gains
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of the students in each quartile showed generally that all achievement i
levels were receiving equal benefit from the program. |

i
|
|
6862 i
Jones, John Link. Effects of Spelling Instruction in Eighth-Grade Bio- i
logical Science upon Scientific Spelling, Vocabulary, and Reading Com- |
prehension; General Spelling, Vocabulary, and Reading Comprehension; |
Science Progress; and Science Achievement. 136 p. (Ed.D., University !
of Maryland, 1966) Dissertation Abstracts, 27, No. 11, 3621-A. Order

No. 67-6121, microfilm $3.00, xerography $6.60 from University Microfilms. ;

Spelling instruction in science words was given to three above-
average sertions and three average sections of eighth-grade biological
science students. A combination of the study-test, corrected-test, and
written repetition methods of spelling instruction was used for one 47- l
minute period per week for 30 weeks. Two above-average sections and
three average sections made up the control groups. For the above-average
control and expsrimental groups, differences were significant at the .0l
level for the Science Spelling, Science Vocabulary, California Spelling, !
and Science Achievement Tests, but differences were not significant for 1
the Science Reading Comprehension, California Vocabulary, California 5
Reading Comprehension, and Science STEP Tests. For the average control
and experimental groups, significant differences at the .0l level were
found only for the Science Spelling Test. Testing at the end of grade
9 indicated differences for the above-average group which were signifi-
cant at the .0l level in the Science Spelling and Achievement Tests, but
not on the Science Vocabulary and California Spelling Tests. Concurrent
results on the Science Spelling Test showed no significant carry-over of
the effects of spelling instruction for the average groups.

6865

Kaufman, Maurice. The Effect of Imnstruction in Reading Spanish on Read-
ing Ability in English of Spanish-Speaking Retarded Readers. 321 p.
(Ph.D., New York University, 1967) Dissertation Abstracts, 28, No. 4,
1299-A. Order No. 67-11,108, microfilm $4.15, xerography $14.65 from
University Microfilms.

One hundred and thirty-nine Spanish-speaking seventh-grade students
retarded in English reading ability were assigned randomly to experimen-
tal and control groups. The experimental group was instructed in stan-
dard Spanish with an emphasis on specific reading skills in Spanish.
There was evidence of positive transfer of learning from instruction in
reading Spanish to reading ability in English with no interference.
There was no conclusive evidence that intelligence is more effectively
utilized when reading instruction is based on the subject's total lin-
guistic background. Nor was there conclusive evidence that the amount
of transfer is directly related either to intelligence or to the amount
of Spanish used in the home.
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7222
Kaufman, Maurice. '"Will Instruction in Reading Spanish Affect Ability
in Reading English?" Journal of Reading, 11 (April 1968) 521-27.

The effect of instruction in reading Spanish on the English reading
ability of Spanish-speaking children who were retarded in reading English
was studied. The purpose was to determine whether instruction in the
native language would interfere with, facilitate, or have no effect upon
English reading ability. Subjects were seventh-grade Spanish-speaking
pupils from two New York City junior high schools. Average reading grades
on the sixth~grade testing with the Metropolitan Achievement Test were
between 3.5 and 5.0. Spanish was spoken in the home of each subject.
Subjects from each school were randomly assigned to control groups and
experimental groups. The experimental treatment was instruction in stan-
dard Spanish with emphasis on specific reading skills in Spanish. Con-
trol classes received additional periods of art and health or music. To
determine the effect of Spanish instruction on reading ability in English,
retest scores (in grade score units) of experimental and control groups
on the Durrell-Sullivan Reading Achievement Test were compared, using
the analysis of covariance. Evidence of positive transfer of learning
was found at one school. No evidence of interference was found at ei-
ther school. References are included.

6875

Kohler, Emmett Theodore. An Investigation of Cloze Scores in Terms of
Selected Cognitive Variables. 105 p. (Ed.D., Florida State University,
1966) Dissertation Abstracts, 27, No. 1, 114-A. Order No. 66-5454, mi-
crofilm $3.00, xerography $5.20 from University Microfilms.

The relationships between cloze test scores and scores obtained on
selected, factor-pure cognitive ability tests were investigated. The
subjects were 257 tenth-grade students from one Florida public high
school. Cloze tests of 250 words were constructed in four subject mat-
ter areas: (1) biology, (2) chemistry, (3) American government, and (4)
world history. The factor-pure tests were derived from the Manual for
Kit of Reference Tests for Cognitive Factors, from the Florida State-
Wide Ninth-Grade Testing Program, and from the Metropolitan Achievement
Tests. The analyses of the cloze tests in terms of the factor-pure
tests did provide information as to the abilities required for the suc-
cessful completion of the cloze tests. The most important of these
abilities were wide range vocabulary, logical reasoning, inference, ad-
dition, and iiidden patterns.

5215
Michaels, Melvin L. '"Subject Reading Improvement: A Neglected Teaching
Responsibility,”" Journal of Reading, 9 (October 1965) 16-20.
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Three phases of secondary school reading were studied: the student
perceptions of the reading difficulty of college preparatory materials
in literature, history, chemistry, and plane geometry; the commonness of
reading skills in the four subjects; and the construction of a multisub-
ject matrix of reading difficulties that teachers could use to analyze
students' responses in their classrooms. Subjects gave free responses
to four questions. The responses were analyzed, tallied, and summarized
in each of the four subjects. Free response parts were classified under
10 categories. The following is a summary of 186 students' replies in
three teachers' classes. There were two general types of assignments,
extensive (Pattern A), and intensive (Pattern B) reading. In methods of
reading assignments, there were greater variations between patterns than
within patterns. Reading difficulties most frequently mentioned in Pat-
tern A, in descending order, were reference reading difficulties, conno-
tation comprehension difficulties, and denctation comprehension diffi-
culties. The most frequently mentioned difficulties in Pattern B were
denotation comprehension difficulties, retention difficulties, and con-
centration difficulties. Chemistry was considered the most difficult
subject to read. Conclusions are given.

5788

Niles, Olive S. "How Much Does a Content Teacher Need to Know about the
Teaching of Reading?" Improvement of Reading Through Classroom Practice.
International Reading Association Conference Proceedings, 9, Part 3

(1964) 41-42.

By recognizing that the content teacher will need to teach those
reading skills significant to the nature of his subject and that many
such teachers feel inadequately prepared when faced with the complexity
of lists of reading skills and techniques, the reading consultant--it
was stressed--can accomplish more by offering a simpler, more sophisti-~
cated procedure for involving content teachers in techniques which they
can learn without great effort and can employ immediately. A series of
6 steps for teachers was suggested: (1) give a brief description of the
reading process which emphasizes the necessity of breaking it down into
specific skills for teaching; (2) offer instruction on vocabulary pre-
sentation, stressing meaning and recognition--such as how to attack the
four types of multisyllabic words and how to use context and structure
clues; (3) provide instruction on using directed reading approaches to
textbook study; (4) emphasize the role of the library as a textbook ex-
tension for both research and reading for enjoyment and explain that
reading in depth requires reading in breadth; (5) encourage teachers to
be constructively critical of present and potential texts as tools for
teaching both content and reading; and (6) encourage the content teacher
to become an expert in teaching just one reading skill related to his
subject.
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6954

Pless, Herbert. The Use of Structural Analysis by High School Biology
Students as a Method for Learning and Retaining the Definitions of Tech-
nical Vocabulary Terms. 177 p. (Ed.D., Temple University, 1966) .Dis-
sertation Abstracts, 27, No. 11, 3634-A, Order No. 67-6256, microfilm
$3.00, xerography $8.20 from University Microfilms.

Vocabulary booklets specially designed to accent structural ele-
ments in conjunction with the on-going biology program were used with
tenth-grade biology students in the experimental group. Control group
students used a vocabulary instruction booklet which lacked the special
design described for the experimental group. A pretest, unit tests
from the text "Modern Biology" by Truman J. Moon and others, a midterm
vocabulary test of terms not specifically taught but with structural
elements common to those taught, and a final vocabulary test 6 months
later were administered to all students. Data for 200 students were
analyzed. It was concluded that experimental group subjects learned and
retained more definitions of selected biology terms than control group
subjects. This conclusion was particularly relevant in the case of male
students. Suggestions for further investigations are made.

3772
Ramsey, Wallace Z. "An Experiment in Teaching Reading in High School
English Classes," English Journal, 46 (November 1957) 495-500.

The effectiveness of a reading improvement program integrated with
literature instruction in regular English classes in Mexico High School,
Missouri, was evaluated. All English classes devoted approximately 120
minutes per week to instruction in reading and literature. A series of
textbooks emphasizing reading instruction and literature, a specially
prepared set of 1l word-analysis lessons, and the Iowa Supplementary
Reading Materials (for timed reading tests) were used in the 4-step pro-
gram: (1) introducing the selection, (2) interpreting the selection,
(3) extending skills and abilities, and (4) extending interests. A spe-
cial statistical analysis was made of the scores of 138 eleventh-grade
students on the Cooperative Reading Test Cl, Diagnostic Reading Tests,
Section IV, Word Attack, Part 2 Silent, and the California Test of Men-
tal Maturity, Advanced, Long Form. Significant gains were made in vocab-
ulary, speed, comprehension, and word attack. No sex or intelligence
differences were found. A study was made of an experimental group of 78
eleventh graders matched on grade level, intelligence, sex, and initial
reading scores with 78 students from another school which offered no
special reading instruction. Greater gains were made by the experimen-
tal group on every measured ability. However, not all gains were sig-
nificant. References are given.




3774
Reeves, Ruth E. '"An Experiment in Improving Reading in the Junior High
School," English Journal, 47 (January 1958) 15-20.

A reading improvement experiment involving eighth-grade classes in
Sidney Lanier Junior High School, Houston, Texas, 1is reported. The or-
ganization, methods, materials, and results of the first year of the
reading program, the problems which developed in the second year of the
experiment, and the attempts made during the third year to solve these
problems are discussed. The original experiment was designed to present
opportunities for extensive reading at the various reading ability levels
of the students in three heterogeneously grouped classes through a read-
ing program which coordinated literature, science, and social studies.
Three 6-week units, to be taught in English classes during the first se-
mester, were developed by seven teachers in the areas of (1) mythology
and folklore, (2) backgrounds of colonial times, and (3) biographies of
Americans with an emphasis on scientists. Basic materials were supple-
mented by guided individual reading and special group reports. During
the second semester, English classes stressed supplementary reading ac-
cording to individual interests. Library reading according to ability
was encouraged in science and social studies classes. A standardized
reading test and student evaluations were used to determine the effec-
tiveness of the program. Very high gains in reading were reported for
the first year of the program.

: 5829
Ross, Joan B. ''Remedial Reading Techniques a High School Teacher Can

Use,'" Reading and Inquiry. International Reading Association Conference
Proceedings, 10, Part 2 (1965) 182-84.

Basic concepts and general techniques for remedial reading skills
development are presented. It is noted that to insure the students'
acquiring specific, efficient study skills and continuing to refine the-e
skills, the classroom teacher must assume responsibility in guiding their
, development. Opportunities for practice must be provided. The following
i general techniques for classroom teachers are suggested: (1) developing
’ the ability to concentrate by developing a purpose for reading and by
analyzing assignments for students before making them; (2) explaining
the logic of textbook make-up; (3) providing subject area practice in
outlining skills, textbooks summarizing, and source material data; (4)
supervising practice in correlating lectures, textbooks, and source ma-
terials; and (5) explaining the rationale of an assignment. Special
techniques must be applied in the areas of science and mathematics where
the nature of scientific writing and the specialized use of symbols re-
quire explanation.
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3780
Scarborough, G. C.; Bruns, Richard F.; and Frazier, Alexander. '"Improve-
ment of Reading Through Ability-Level Assignments,' School Review, 65

(Winter 1957) 474-80.

Improvement of reading through ability-level assignments was attempt-
ed in an experimental program in reading development conducted during the
1955-56 school year at Sidney Lanier Junior High School in Houston, Texas.
The plan of procedure for utilizing a multiple-level reading list for En-
glish, social studies, and science was viewed as both remedial and devel-
opmental. Three heterogeneously grouped eighth-grade classes were given
reading instruction in English, social studies, and science classes for
2 semesters with emphasis on extensive reading of books, pamphlets, and
other reading materials assigned according to the reading ability and
interests of the students. Panels, book reviews, character sketches,
debates, and other types of student reports were utilized to encourage
student discussion of individual reading. Reading improvement was de-
termined by the Iowa Reading Test (pretest, Form AM; post-test, Form
CM). A detailed discussion is given of the results of the program. Sig-
nificant gains were reported at all levels of reading ability for stu-
dents in the three classes; although, the greatest improvement was made
by the class with the highest pretest scores. Tables are included.

3667

Smith, Elizabeth B. (Chairman). "A Reading Experiment: The Ninth Year
Committee for the Walton High School," High Points, 39 (January 1957)
12-31l

The attempt of a planning committee to evolve a method to improve
the reading and writing skills of a ninth-grade class through the medium
of three subject areas is described. Content of the courses was subor-
dinated to the purpose of improvement of reading and writing skills.
Approximately 295 pupils were involved. During extra class time result-
ing from the plan, the teachers were able to carry out individual guid-
ance and diagnosis of difficulties and to set up individual programs for
correction of difficulties. $tandard drill texts, guided experiences
based upon content in social sciences, science, and literature, were
used widely for corrective purposes and/or broadening of reading inter-
ests. Demonstrations, observations, visiting speakers, group meetings,
and clinics were utilized for interrelating courses with the basic pur-
pose of the experiment. Reports of accomplishments and problems in each
department and reaction of other teachers in the experiment were in-
cluded in the teachers' evaluations. A summary of results of individual
programing in a series of reading clinics is also included in teachers'
reports through case studies covering analysis, practice, and results.
Finally, student evaluations of the program are described, including
quotations from individual reports.
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Squire, James R. 'Reading in American High Schools Today," Reading and
Inquiry. International Reading Association Conference Proceedings, 10,
Part 4 (1965) 468-72.

The present report is based on a preliminary analysis of findings
from about two-thirds of the 168 schools participating in the National
study of High School English Programs. Findings related to the teach-
ing of reading in these schools indicate an English program that stresses
the study of literature and seeks to broaden and deepen the student's
knowledge of literature. However, only cursory attention is given to
the skills of reading literature. A variety of approaches are used, but
analytical study is not stressed. The program tends to ignore instruc-
tion in developmental reading skills, even where reading specialists are
involved in remedial reading sections. The program generates substan-
tial reading on the part of young people but not always the reading of
books which can be found and discussed at school.

3910

Tormey, Mary K. and Patterson, Walter G. ''Developmental Reading and
Student Evaluation," Journal of Developmental Reading, 2 (Winter 1959)
30-43.

The introduction of developmental reading into the curriculum of
Needham Senior High School was based on a preliminary study of reading
needs of high school pupils. A summary of the aims of the program,
class organization, and equipment and materials used is included. The
Iowa Silent Reading Test Advanced Form AM was administered before the
reading course began; Form BM of the same test was administered near the
end of the semester. Comparisons of percentile rank and median with na-
tional norms on this test were ured to interpret the results. The stu-
dents showed significant improvement in reading skills after 103% clock
hours of instruction. It was pointed out that students did improve sig-
nificantly through systematic group instruction. Excerpts of students'
opinions and reactions concerning the programs are provided. Suggestions
for improvement of the program given by the students are included. Ta-
bles are given.

7024

Turner, Donald Gene. A Comparison of the Academic Achievement in Read-
ing and Writing by Students Enrolled in Project English Classes with
That of Non-Experimental Students. 111 p. (Ph.D., Purdue University,
1967) Dissertation Abstracts, 28, No. 6, 2051-A. Order No. 67-16,720,
microfilm $3.00, xerography $5.60 from University Microfilms.

This study was designed to determine the advantages of employing
experimental materials and procedures in seventh~grade language arts
classes. Eighty-three students were taught under the experimental
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cugriculym, and 241 studentg were taught under the regular curriculum. 5
The total population of the study was made up of seventh-grade students —
from two schools: school A located in an upper middle-class area and I
school B located in a lower socioeconomic area. From the control group, o
individuals were matched with the experimental subjects on the basis of T
IQ scores and grade equivalents in reading (GER) obtained from cumula- u
tive records at the respective schools. Subjects were compared for

achievement on Sequential Tests of Educational Progress. The study in-

dicated that in school A the experimental curriculum contributed to a .
significantly higher overall reading score achievement. Those students :
who had higher IQ and GER scores had the highest gains. The experimental 3
curriculium was more effective in reading with girls in school A than
with boys and was more effective with students from school A in both
reading and writing than with students from school B. Students from
school B showed no significant achievement gains in either reading or
writing with the experimental curriculum.

7048
Yanuzzi, Joan Ruff. An Experimental Study of the Effectiveness of a ;
Course in Learning-to-Learn. 237 p. (Ph.D., Cornell University, 1967)

Dissertation Abstracts, 28, No. 6, 2079-A. Order No. 67-16,381, micro-

film $3.10, xerography $10.80 from University Microfilms.

The effectiveness of a learning-to-learn experience designed to
train students in comprehension skills, memory improvement, and error
suppression and to develop analytical and searching attitudes was evalu-
ated. Seventy-five students who had just completed the ninth grade were )
randomly assigned to one of four groups. Two groups received instruc- 4
tion in learning-to-learn; one group received instruction in study §
skills; and one group received no instruction. Twenty hours of instruc- i
tion were given during a 4-week summer interval. The study revealed
that a learning-to-learn experience based on discovery and learning set
methods resulted in significant transfer effects in critical thinking
and numerical problem solving. No effects were observed in verbal rea-
soning, subsequent academic achievement, or affective variables. The [
study presented some evidence for the advisability of making specific i
training in thinking an integral part of the educ&tional system.

Organizational Patterns

5061
Borg, Walter R. "Ability Grouping in the Public Schools: A Field Study,"
Journal of Experimental Education, 34 (Winter 1965) 1-97.

The differences in the effects upon elementary, junior high school,
and high school pupils of an ability grouping system that distinguished .
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between a curriculum which adjusted the rate of presentation of curricu-
lar materials and a random grouping system which differentiated the cur-
riculum principally through the use of enrichment were studied. Data
were collected from approximately 4,000 fourth through twelfth graders
over a period of 4 years at two comparable school districts in Utah.
Analysis of covariance was employed to measure the changes in accomplish-
ment for pupils exposed to the two grouping systems; chi square analysis
was used in cases where data fell into well-defined categories or where
papametric statistics were not appropriate. Major types of differences |-
considered were (1) between-treatment differences, (2) level or within- 1
treatment differences, and (3) sex-related differences. The researchers e
reviewed previous investigations in the areas of achievement-related -
variables and previous findings; on this basis they considered the re- J“
sults of this project. Tendencies toward overachievers and underachiev-
ers, study methods, sociometric choice, attitudes, pupil problems and
self-concept, personality characteristics, and an overall appraisal of

the grouping treatments were investigated. Statistical differences are L.
described for each area investigated. Footnotes and a bibliography are -
included. -
5072

Campell, L. M. and Knill, W. D. 'Ability Grouping and Grade Nine Achieve-
ment," Alberta Journal of Educational Research, 11 (December 1965) 226-32.

For an 8-year period, the relationship between heterogeneous, homo-
geneous, and subject grouping and the achievement of grade-9 Parkview
school students at three ability levels on the provincial grade-9 final
examinations was studied. The study consisted of two parts: (1) com-~
parison of achievement at three ability levels in six departmental sub-
jects during a 3-year period of heterogeneous grouping with that during
the next 3-year period of homogeneous grouping and (2) the relationship
at three ability levels between achievement in language, mathematics,
and science and the three methods of grouping. Subject grouping was
used in the three subjects during the final 2 years. Subject stanine
scores and the School and College Ability Test percentiles were obtained
from achievement records. Analyses were carried out on matched pairs
and on cases chosen randomly. Three-way classification (method, level,
and subject) was followed by an analysis of variance, two-way classifi-
cation, and then by the appropriate t-tests where significant differ-
ences were indicated. Homogeneous grouping seemed to produce greater
pupil effort. The general inference that subject grouping would produce
higher academic achievement was not statistically bornme out. Implica-
tions are discussed. Tables and references are included.
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5751

DeBoer, John J. 'Through Organizational Practices,' New Frontiers in
Reading. International Reading Association Conference Proceedings, 5,
Part 2 (1960) 36-40.
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Although a general need for remedial reading programs was felt
among administrators of schools responding to a 1960 survey in Illinois,
only 17 percent indicated that they were developing one. The average
existing program offered 1 or 2 semesters of ¥ to 1 hour a day reading
training with course credit to classes of 25 students or less. While it
utilized too few periodicals, it did rely on high-interest books, work-
shops, student conferences, and/or study groups. Methods of determining
retarded readers varied widely from school to school. The problem of
finding trained personnel and interested teachers to train was noted by
the author as a concern for colleges and universities. He also empha-
sized the idea that although homogeneous grouping does not dispose of
diversity within groups, it allows the teacher to approach the diverse
needs of his students more effectively than does heterogeneous grouping
and is more effective for remedial emphasis; individualization is neces-
sary, however, in regular classes to avoid the reading casualties that
regimented subservience to textbooks creates by boring and frustrating
students. Recommendations for an 'ideal® reading program are enumerated.

4234

Grissom, loren V. 'Characteristics of Successful Reading Improvement
Programs," English Journal, 50 (October 1961) 461-64, 474.

A study to identify characteristics of successful high school read-
ing programs in Illinois during the 1959-1960 school year is summarized.
This study is a followup of a survey to determine the amount of special
reading instruction given in 577 Illinois high schools. From the 107
schools reporting special reading programs, 15 were chosen for observa-
tion on the basis of program merit, special work in reading, school en-
rollment, program length, and geographic location. The reading programs
of these schools were than analyzed and classified into one of three
types: (1) schools providing special, ability-grouped English classes
which emphasize reading; (2) schools providing special reading classes;
(3) schools making a variety of provisions--including remedial classes
for low-ability students, special classes for students reading below
their ability levels, and voluntary, noncredit clinic periods for stu-
dents with particular skill deficiencies and for college-preparatory
students wishing to improve their efficiency. Each of these types of
programs is described in detail and its relative merits are discussed.

A table is included.

7215
Johnson, Mauritz and Scriven, Eldon. 'Class Size and Achievement Gains

in Seventh- and Eighth-Grade English and Mathematics," School Review, 75
(Autumn 1967) 300-10.

The influence of class size on the achievement gains of 7,500 seventh-
and eighth-grade students tested successively in 1957-58 and 1958-59 with
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the Iowa Test of Basic Skills battery (ITBS) was studied. Data were ob-
tained from the New York State Education Department. A total of 130 En-
glish classes and 135 mathematics classes were available for study: 103
in grade 7 and 162 in grade 8. The two subjects and the two grades were
treated separately. Classes were classified as homogeneous or hetero-
geneous, large or small, and above-average or below-average. The ITBS
reading comprehension test scores were used as the measure of the depen-
dent variable for the English classes, and for the mathematics classes,
the scores on the arithmetic test were used. Class size did not seem to
be a factor insofar as improvement on the ITBS was.concerned. References
and tables are included.

6979

Scheffert, Ralph Edgar. The Design, Implementation, and Evaluation of a
Developmental Reading Program in Grades Seven and Eight at Mendham Bor-
ough School, Mendham, New Jersey. 253 p. (Ed.D., New York University,
1967) Dissertation Abstracts, 28, No. 10, 4060-A, Order No. 68-4818,
microfilm $3.30, xerography $11.50 from University Microfilms.

The purposes of this study were to design, implement, and evaluate
a developmental reading program in grades 7 and 8 at Mendham Borough
School, Mendham, New Jersey. A conceptual framework for designing a
reading program was formulated, and a pilot reading program was estab-
lished. A teacher inservice education program was developed. Pretests
and post-tests were administered to subjects to measure their reading
achievement, Findings raised questions as to the need for reading in-
struction beyond grade 7 for pupils with high intellectual ability who
had attained mean scores 2 or more years above grade level. It was sug-
gested that the l-year concentrated developmental program as conducted
in the study was sufficient in grade 7 and that the maintenance and de-
velopment of reading skills could be continued in subject area, guidance,
and library classes in grade 8. It was postulated that there is a limit
of reading power reached in grade 7 or 8 and that reading power increases
beyond this limit are due to variables such as intelligence or experien-
tial background.

Programs for the Handicapped Reader

7054
Ablewhite, R. C. The Slow Reader. (London, England: Heinemann Educa-

tional Books, Ltd., 1967) 95 p.

The development of an experimental remedial program for slow learn-
ers in an FEnglish metropolitan secondary school is described in narra-
tive style using material taken from actual classroom work. The program
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stresses an indirect approach to reading improvement in a special self-
contained class and includes field excursions and mimic activities. Ba-
sic principles of an initial teaching scheme describe various approaches
to readiness training and various methods of teaching. A report is given
of a 1961 investigation of the factors related to reading difficulty in
the case of the least intelligent 18 children in a two-school population
of 198. Factors such as socioeconomic level, school grouping practices,
and popularity with teachers and peers are included. Practical sugges-
tions for the secondary remedial classroom conclude the program descrip-
tion. Tables and a bibliography are included.

6255

Amble, Bruce R. and Butler, Gordon. '"Phrase-~Reading Training and the
Reading Achievement of Slow Learners: An Experimental Study," Journal
of Special Education, 2 (n.m. 1967) 119-23.

The effect of phrase reading training on the reading comprehension,
span of recognition, reading rate, and reading achievement of ninth- and
tenth-grade slow learners is reported. Fifty~four special class slow
learners were selected on the basis of limited intellectual potential,
educational retardation, or both. The sample was divided into two
groups. Both groups attended 15 sessions of 40 minutes each. The phrase
reading group viewed two films daily, while the other group used supple-
mentary reading materials. The programs lasted 3 weeks. The Iowa Silent
Reading Test (ISRT) and a Phrase Test were administered as a pre-post
measure and were readministered 3 months later. Multiple correlations
and analysis of variance were used to analyze the data. There was a
significant interaction between training group and test period. The
correlation between phrase test scores and the ISRT subtests were sig-
nificant. The results suggest that the immediate effect of phrase-
training produced a greater gain, but the gain was not maintained over
a period of time. References and figures are included.

4807
Balow, Bruce. '"The Long-Term Effect of Remedial Readinyg Instruction,"
The Reading Teacher, 18 (April 1965) 581-86.

A summary of previous studies on the effect of remedial reading in-
struction is presented. The change in performance in reading following
a period of intensive remedial instruction in three investigations con-
ducted in the Psycho-Educational Clinic at the University of Minnesota
is summarized. Two elements of remedial work are considered: immediate
growth in reading skill and the continued growth of pupils after termina-
tion of intensive tutoring. A remarkable change during remedial instruc-
tion 1s indicated, in which the normal growth rate of normal pupils was
surpassed by those who were previously seriously disabled students. In
the followup period, however, it is shown that those who received no
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further aid in remedial reading did not continue to develop on their

own, while those children who received supportive help continued to de-
velop in reading at a pace more rapid than that preceding intensive tu-
toring. Thus severe reading disability is not corrected by short-term
intensive courses of treatment. It is probably best considered a chronic
illness needing long-term treatment. Tables are included.

6719

Barbour, Breese Fulton. A Comparison of Two Methods of Teaching Reading
Lo Culturally Disadvantaged Students. 187 p. (Ed.D., Syracuse Univer-
sity, 1967) Dissertation Abstracts, 28, No. 10, 4018-A. Order No. 68-
5501, microfilm $3.00, xerography $8.60 from University Microfilms.

The effectiveness of a machine-oriented and a teacher-oriented
method of teaching reading was compared. Subjects were 100 culturally
disadvantaged secondary school students voluntarily participating in an
"Upward Bound" program in New York. A variance and multiple regression
analysis of data collected from pretest and post-test scores on three
forms of the Diagnostic Reading Test, Survey Section, Upper Level, indi-
cated that the machine-oriented approach was not significantly superior
to the teacher-oriented method in terms of reading rate or comprehension
development. It was significantly superior to the teacher-oriented
method in terms of vocabulary improvement.

4374

Brazziel, William F. and Gordon, Margaret. "Replication of Some Aspects
of the Higher Horizons Program in a Southern Junior High School," Jour-
nal of Negro Education, 32 (Spring 1963) 107-13.

A discussion of a study replicating the Higher Horizons project is
given. Three hundred and one junior high Negro students were studied.
Programs including reading skills improvement, teacher-parent discussions,
group guidance, and intraschool cultural enrichment were used throughout
the year. A measurement of reading skills was obtained with forms AA
and BB of the California Achievement Test in Reading, showing similar
gains to those made in the Higher Horizons Project. A discussion of the
findings and the impact of the project upon the students, parents, and
teachers is provided. References are included.

7096
Buerger, Theodore A. "A Follow-Up of Remedial Reading Instruction," The
Reading Teacher, 21 (January 1968) 329-34.

Seventy-two students in grades 3 through 7 who received remedial
reading instruction were compared with 72 students who received no remedial
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instruction. The experimental group demonstrated significant post-
remedial reading gains but did not make greater long-term gains in aca-
demic achievement. Supportive reading assistance following the inten-
sive remedial reading instruction was suggested. Most remedial sample
responses appeared to indicate that reading help was of value. Provid-
ing remedial teacher trainees with instruction and experience in counsel-
ing and therapeutic techniques was recommended.

7110

Clark, Carl A. and Walberg, Herbert J. '"The Influence of Massive Re-
wards on Reading Achievement in Potential Urban School Dropouts,' Ameri-
can Educational Research Journal, 5 (May 1968) 305-10.

The effect of massive verbal rewards was tested on 110 inner-city
Chicago children from 10 to 13 years of age. These children, from inner-
city schools, were randomly assigned to control or experimental classes
in an after-schcol reading program. Experimental classes received more
verbal rewards than did control classes. Rewards were tallied by the
children on special cards and were totaled each day by the teacher. At
the end of the 6-week course, the SRA Reading Test, Intermediate Form,
was administered. Analysis of variance and analysis of covariance, us-
ing previously administered Kuhlman-Anderson Intelligence Test scores,
showed that extensive verbal reward caused significantly higher reading
scores. Implications of the study are discussed. References and tables
are included.

6764

Clarke, Edith Scherrer. Stories about Retarded Readers for Use in the
Junior High School. 167 p. (Ed.D., Columbia University, 1967) Disser-
tation Abstracts, 28, No. 2, 533-A. Order No. 67-9442, microfilm $3.00,
xerography $7.80 from University Microfilms.

Original classroom materials on a third- to fifth-grade reading
level, about problem readers with whom junior high school students could
identify, were prepared and field tested from October 1965 to February
1966. These stories, designed as supplementary materials, were accom-
panied by teachers' aids which suggested reinforcement activities for
the three basic reading skills. Subjects were members of three similar
seventh-grade classes. Three attitude scales, a student questionnaire,
and the Metropolitan Achievement Test were used as evaluation instru-
ments. Results indicated that positive attitudinal and behavioral
changes occurred in most students using the project materials, but only
approximately one-half of the students achieved markedly increased
scores on a standardized reading test. It was recommended that par-
ticipating students be followed up in another year and that the stories
and teachers' instructional aids be released to a wider audience for
further testing.
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5902
Cohn, Stella M. '"Organizing and Administering Public School Reading
Clinics,” Reading and Inquiry. International Reading Association Con-

ference Proceedings, 10, Part 2 (1965) 224-26.

Major objectives of the New York Public Schools reading clinics
focus on the pupil, the classroom teacher, the parent, and the school
and community. The underlying philosophy is to offer treatment based
on individual diagnosis. Difficulty in learning to read is regarded as
a symptom of psychological disorder which is the outcome of adverse fac-
tors within the child and his environment. Clinics are staffed with
three reading teachers, a school psychologist, a social worker, and a
part-time psychiatrist. Criteria of pupil selection are: (1) degree of
reading retardation, (2) need for help in personal-social adjustment,
(3) cooperativeness of parents, and (4) evidence of average mental abil-
ity. Close integration of instructional and clinical services is main-
tained. Auxiliary and referral services are provided. Instruction is
assessed by standardized instruments. Evaluation of the pupil's personal-
social adjustment is obtained from clissroom teachers and parents.

5088
Coston, Phyllis and Merz, William. '"A Team Reading Program for Retarded
Readers," Illinois School Research, 1 (November 1964) 24-27.

A crash program in reading improvement for eighth-grade students
who lacked academic potential and interest in reading and who had spe-
cific reading difficulties was designed and evaluated. Nineteen low IQ
eighth graders who were in the lowes: quartile of their class in all
areas were taught by a regular language arts teacher and a school dis-
trict reading specialist during the regular 90-minute class for 10 weeks.
During this time the program utilized skill building units on word at-
tack, comprehension, and rate, the tachistoscope with Dolch basic sight
vocabulary words, and Educational Development Laboratory Controlled
Reader, and timed reading exercises. The diagnostic process consisted
of testing with the Diagnostic Reading Tests, Survey Section, Lower Lev-
el, evaluation of each individual's performance on these tests, and anal-
ysis of weaknesses noted by the language arts teacher, primarily in the
three skill building areas. The actual development of reading skills
was examined by comparing pretest and post-test raw scores, and a criti-
cal ratio was obtained for each subsection. All three areas demonstrated
positive gains in significance; the reading rate increased. The positive
- gains show that pupils could benefit from a crash program. However,
training periods spread over a longer period of time should insure more
effective carry-over.

4846
Dolan, G. Keith. "Counseling as an Aid for Delayed Readers,'" Journal of
Reading, 8 (November 1964) 129-35.
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The purpose of this investigation was to determine if a 6-month
counseling program would have an effect on reading achievement. One ex-
perimental and two control groups were used to test the hypothesis. The
five seventh graders in each group were matched on the basis of age,
sex, intelligence, degree of delay in reading, and scores on the San
Diego Inventory of Reading Attitude. Thirty-seven interviews were held
with the experimental students meeting individually with a counselor
from six to nine times at their request. After 6 months, the students
were retested using a paragraph meaning and a word meaning test. The
San Diego Inventory of Reading Attitude was also administered to the ex-
perimental and the first control group. The differences in attitude
were positively in favor of the experimental group, but were not statis-
tically significant. The result in the word meaning section of the
achievement test was significantly in favor of the experimental group.
However, the difference in the paragraph meaning section was not statis-
tically significant, and the null hypothesis was accepted. References
are cited. A summary of the literature concerning the causation of
reading failure is included.

4847
Dorney, William P. "Effect of Reading Instruction on Modification of
Certain Attitudes," Improvement of Reading Through Classroom Practice.

International Reading Association Conference Proceedings, 9, Part 3
(1964) 171-73.

An experiment that measured the effect of reading instruction on
the modification of attitudes and behavior of a group of adolescent de-
linquents who were retarded in reading is described. Forty-five boys,
between the ages of 16 and 20, were selected from a population of ado-
lescent delinquents in New York City who were retarded in reading. The
subjects were divided into three equal groups matched on age, intelli-
gence, reading ability, and length of probation. The groups were given
either reading instruction, swimming instruction, or no treatment. Sub-
jects were evaluated according to changes in attitudes toward certain
authority figures, improvement in behavior, and reading ability. The
reading instruction group improved the most on all evaluative tests.
Results suggest that treatment of delinquents retarded in reading should
emphasize reading instruction as a therapeutic instrument for rehabili-
tation.

5898
Downing, Gertrude L. 'Compensatory Reading Instruction for Disadvantaged
Adolescents,”" Improvement of Reading Through Classroom Practice. Inter-

national Reading Association Conference Proceedings, 9, Part 3 (1964)
167-68.




A Queens College BRIDGE Project assigned 90 seventh graders to
three beginning teachers and one coordinator through the ninth grade.
The goals of the plan were (1) to provide successful reading experiences
by using high interest, low difficulty reading material related to the
pupils' immediate needs in daily living experiences; (2) to improve com-
prehension by using a varicty of visual aids and trips to develop ques-
tioning techniques aimed at interpretive understanding; and (3) to in-
crease the language fluency of the pupils, who tended to cxpress them-
selves in monosyllabic fragments when the program began and were spread
from below grade 3 through grade 10 equivalents on the Metropolitan
Reading Test. After 3 years, initial outcomes included a "significant-
ly greater' mean increase in verbal IQ for the 90 children as measured
by the Wechsler Intelligence Scale for Children, when compared to that
of control classes. The "longitudinal experience" for the three teach-
ers and the coordinator allowed them constant evaluation, which noted
"marked improvement in classroom reading activities,'" and the opportun-
ity to develop dynamic teaching techniques, which included an integrated
program of reading skills instruction in English, social studies, sci-
ence, and mathematics.

3721

Early, Margaret J. ''What Does Research Tell the Classroom Teacher about
the Basic Causes of Reading Disability and Retardation?'" Improving Read-
ing in the Junior High School. Bulletin No. 10, 16-25. (Washington,
D.C.: U.S. Department of Health, Education, and Welfare, 1957)

The basic causes of reading disability and retardation, cspecially in
the junior high pupil, are discussed in a summary of 45 research articles
and books published from 1930 to 1956. The following causes of reading
disability are discussed: (1) mental factors, (2) physiological causes
such as vision, hearing loss, speech defects, neurological difficulties,
malnutrition, infections, and endocrine disturbances, (3) personality
factors, (4) environmental and social factors, and (5) educational causes,
including lack of adequate background, failure to master the early ele-
ments of reading, lack of instruction adjusted to the level and learning
rate of the child, and aequisition of faulty habits which impede progress.
Recommendations for further research implicatioms for the classroom
tecacher and a bibliography are included.

6336
Farnham-Diggory, Sylvia. '"Symbol and Synthesis in Experimental 'Reading,'"
Child Development, 38 (March 1967) 221-31.

Fifty normal boys and girls from the Los Angeles Public School Sys-
tem and 30 brain-damaged boys and girls from the Kennedy Child Study Cen-
ter of Santa Monica, California, participated in a study to compare their
ability on tasks of learning pictographs and logographs for eight words
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and then reading logograph sentences. All 80 of the children tested
demonstrated perfect comprehension of the eight words. The results
strongly suggest that children must achieve a statc or stage of neuro-~
logical readiness for conceptual synthesis. Skill in associating a
graphic symbol with a word may be demonstrated by very young children 2
or 3 years before they can demonstrate skill in integrating the ideas
the words represent. Further research into the development of integra-
tive progresses should utilize experimental reading codes that are not
only less pictorial but also include signals for integrative operations.
References are gilven.

6798

Fenwick, James Juvenal. Aural and Visual Instruction with Slow Learners.
243 p. (Ph.D., Stanford University, 1967) Dissertation Abstracts, 28,
No. 7, 2440-A. Order No. 67-17,421, microfilm $3.15, xerography $11.05
from University Microfilms.

The hypothesized superiority of aural instruction over visual in-
struction for ninth-grade reading handicapped slow learners and of the
individual study carrel over the standard group study approach for ninth-
grade slow-learner social studies students were investigated. Subjects
were assigned to a control group or to one of four experimental groups
receiving instruction by aural-carrel, aural-group, visual-carrel, or
visuil-group methods, Subjects in the experimental groups received a
mininmum of three lessons before testing. The control group received no
instruction to insure that the subjects in the experimental groups were
dependent upon the lesson materials and instruction for their learning.
1t was found that slow-learner subjects performed equally well in aural
and visual instructional approaches and in carrel and group settings.
Three categorics of slow learners, low-average, low, and those with
reading handicaps only, performed equally well in each instruction situa-
tion. No significant differences were found between malc and femalc
subjects in relation to the aural cr visual mode.

7160

Friedman, Nathan. "A Progress Report on Visual Fixation Training at the
Sunland Training Center," Optometric Weekly, 59 (February 1968) 19-24,
29-360

Moderate relief from visual fixation stresses and positive improve-
ment in the overall attitude and behavior of the subjects were noted in
a 4- to 5-month visual exercise study. Coordination of body movements
and improvement of posture were particularly noted. Nine retarded chil-
dren with no apparent mental or physical deficlencies to explain their
mental retardation were selected from the Sunland Training Center in
Miami Springs, Florida, and were given l-hour visual fixation exercises
5 days a week on a VI Reading Aid device using two sticks to develop
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object fixation and two lights to develop moving fixation. Space fixa-
tion exercises proved too difficult for the children. The exercises
proved strenuous and even scvercly painful for most of the subjects, who
averaged 15 years of age, 55.5 intelligence quotient, and 1.1 grade
reading level. Besides noting increascd alertness, calmness, motivation,
and physical coordination, the pilot study measurcd an average reading
ability increasc of 1.5 grade levels; four children advanced three grade
levels in the 4- to 5-month period. A definite relationship was estab-
lished between visual fixation skill and body control, general behavior,
and reading ability. Figures and references arc included.

7183
Hall, Nason E. and Waldo, Gordon P. 'Remedial Reading for the Disadvan-
taged," Journal of Reading, 11 (November 1967) 81-92.

A systematic remedial reading program was contained in The Youth
Development Project for delinquency-prone boys in eight Columbus, Ohio,
junior high schools. One hundred and eighty-six delinquency-pronc dis-
advantaged boys in eight experimental classes were compared with 73 boys
in regular curriculum control classes. Instruction utilized (1) two pa-
perback texts--The Time Machine by H. G. Wells and The Red Car by Don
K. Stanford, (2) the Turner-Livingston Workbook Series, (3) Reader's Di-
gest Reading Skill Builder Series, (4) reading consultant-developed ex-
ercise skill sheets, and (5) newspapers. Stanford Reading Achicvement
Test scores for grades 6 and 7 were compared to show improvement when
various factors were controlled. Both the treatment and the control
groups improved their reading achievement level during the soventh
grade; however, the treatment group ilmproved more than twice as much as
the control group. When measured-intelligence was controlled, the treat-
ment group improved more than the control group in every 1Q category,
with the greatest difference in the two highest categories. When sixth-
grade reading achievement was controlled, the treatment group improved
more than the control group in every reading achievement category, with
the greatest difference in the two highest achievement-level categorics.
References are included.

7193
Heckerl, John R. and Sansbury, Russell J. "A Study of Severe Reading
Retardation," The Reading Teacher, 21 (May 1968) 724-29.

A summary of the backgrounds, diagnostic evaluatioms, and remcdial
techniques used in group and individual remedial reading instruction for
six boys between the ages of 11 and 14 is presented. Five of the boys
were diagnosed as primary rcading retardation cases, and the sixth was
diagnosed as brain-damaged. Data are presented for a 3-year period of
instruction, including summers, and a followup test 2 years later. Mean
gain scores on the Gates Primary Reading Tests and the Gates Basic Reading
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Tests showed that the period of greatest growth in reading occurred dur-
ing the 3 years of the remedial program; minimum gains or regressions
occurred when the boys returned to public school programs without provi-
sions for further remediation. A mean gain of 3.2 years in Oral Reading
and 1.9 years in Silent Reading occurred over the 3-year period. Guide-
posts are suggested for group remedial therapy. It is concluded that
through intensive remediation many reading retardates may reach a fourth-
of fifth-grade reading level. Tables and references are included.

6363
Hewett, Frank M.; Mayhew, Donald; and Rabb, Ethel. "An Experimental

Reading Program for Neurologically Impaired, Mentally Retarded and Se-
vercly Emotionally Disturbed Children," American Journal of Orthopsychi-

atry, 37 (January 1967) 35-48.

An cxperimental reading program for nonreading neuropsychiatric pa-
tients is described. The program was a modification of the Rainer School
project. A basic vocabulary of 155 words was presented in programed les-
sons using a teaching machine and a supervising teacher. Twenty-six
subjects were divided into four disability groups. Ages ranged from 7
years, 8 months to 9 years, 1l months. All had had previous unsuccess-
ful reading training. One normal nonrcading girl 4 years, 11 months
0id, was included in order to obtain comparative training. All children
cventually made stcady progress. The factors most responsible for the
succers of the programed approach to reading instruction were structure
and -cinforcement. A most obvious variable for steady progress was the
use of candy and other extrinsic motivators. Further research is sug-

gested. References are listed.

5826
Karlin, Robert. '"Characteristics of Sound Remedial Instruction,’” Read-

ing and Inquiry. International Reading Association Conference Proceed-
ings, 10, Part 2 (1965) 184-86.

Remedial reading procedurcs are characterized as having the same
elements as developmental procedures and should be based on the same
learning principles. However, developmental procedures should be refined
if they are to be successful with poor rcaders. Evaluation should pre-
code instruction. Instructional materials should be on a level that the
student can profit from in order to create successful lecarning experi-
ences. Careful instruction should be follcwed by meaningful practice
rather than by rote learning. This can be done by (1) preparing the stu-
dent for the reading exercisc, (2) providing an overall structure, and
(3) introducing reading skills in sequence and order of difficulty. In-
terference in lecarning can by avoided by (1) the learning climate that
a firm but paticnt and understanding teacher can provide, (2) the presen-
tation of material in quantities that students can manage, and (3) the



avoidance of presenting material that requires responses not expccted by
the student when his learning is Incomplete. To facilitate transfer,
materials that students are required to read for instructional purposes
should be used. Practice of a skill under a variety of conditions also
aids transfer. Remedial instruction should be systematic and geared to
the maturity levels and interests of the students. Materials originally
designed for younger children should be used with older students only if
the students understand that the story content is not the reason they
are reading them.

7236 .

Krippner, Stanley. "Etiological Factors in Reading Disability of the Ac-
ademically Talented in Comparison to Pupils of Average and Slow-Learning
Ability, Journal of Educational Research, 61 (February 1968) 275-79.

Etiological factors in reading disability for a high intelligence
group were compared to those for average and low intelligence groups.
All subjects were elementary and secondary pupils ranging from 7-1 to
15-10 in age. The 26 high intelligence subjects ranged from 113 to 128
in WISC 1Q. The 146 subjects of average intelligence ranged from 88 to
112 in IQ. The 34 low intelligence subjects ranged from 70 to 87 in IQ.
The subjects were administered several diagnostic tests to determine the
etiology of their reading disabilities. When the etiological factors
were divided into organic and functional categeries, it was noted that
the high intelligence group's disabilities were significantly more often
functional in origin than were those of the other two groups. References
and tables are included.

4674
Krippner, Stanley and Herald, Clare. 'Reading Disabilities among the
Academically Talented," Gifted Child Quarterly, 8 (Spring 1964) 12-20.

In accordance with Conant's definition of the "academically talented,"
21 elementary and secondary pupils were enrolled in the Kent State Uni-
versity Child Study Center for a study of the factors related to their
reading disability. The Bond-Tinker formula was used to describe '"dis-
abled" in reading. Diagnostic test data were used to arrive at the major
contributing causes of disability. Chi square analysis was used to com-
pare the etiological factors of the academically talented and the aver-
age groups. A modification of the Rabinovitch system was used in organ-
izing the data. Individual case studies reflected the results of this
study in terms of the many-faceted causal factors and the need for fur-
ther investigatic .. Tabular description is presented for the etiological
factors contributing to the reading disabilities of the two clinical
groups. References are included.
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5194
Lloyd, Bruce A. '"The Relationship Between Visual-Tactual Training and
Children's Reading Achievement and Mental Maturity: A Small Sample Study," f

Journal of the Reading Specialist, 3 (March 1966) 108-12.

Ten children at the University of Wittenberg University Reading [
Clinic were subjects in a study to determine whether there were signifi- i
cant relationships between performance scores on the Howard-Dolman Depth ]
Perception Instrument and mental maturity and reading achievement. The
17-week program followed a test-retest design, using the California
Short Form Test of Mental Maturity and the Lorge-Thorndike Intelligence
Test, Non-Verbal. Visual-tactual education involved working with the
Howard-Dolman instrument, training in directional and ocular mobility, i
and walking on a 2"x4" wooden plank once a week. Reading instruction N
followed a rigid sequence of flash card drills with a vocabulary based ‘
on the individual child's needs, comprehension exercises, phonics in- i
1 struction, and reading games. Means, standard deviations, coefficients
of correlation, and t scores were obtained for all factors. Results in-
dicated that the difference between the first and last set of Howard- n
Dolman performance scores was significant at the .05 level. There was |
a significant correlation between performance on the Howard-Dolman In- ‘
strument and the nonlanguage factors of the California Short Form Test
of Mental Maturity. Growth in reading achievement was significant.

However, the relationship between reading achievement and Howard-Dolman

‘ performance was not significant. Nevertheless, correlations between

| reading achievement when compared with the first and last Howard-Dolman ]

| performance scores tended to increase considerably. Further research is ‘
suggested. References are included.

7244
1 Lloyd, Bruce A. '"Objective and Subjective Evaluations of An Upward j

Bound Summer Reading Program," Journal of the Reading Specialist, 7 |
(May 1968) 147-52.

Seventy-four high school students were involved in an 8-week Upward
Bound developmental reading program during the summer of 1967. The na-
ture and value of this program is discussed. Students were divided into
five reading groups each of which met for three 50-minute periods of de-
velopmental reading instruction per week. Three areas of reading were
] emphasized: speed, vocabulary, and comprehension. An objective evalua-
' tion was made using prereading and post-reading achievement test results. /t
A subjective evaluation was coaducted by having the students fill out a
13-question survey relating to all aspects of the reading program. Both N
the objective and subjective evaluations revealed that the developmental '
reading program was of value to a high percentage of the students in-
volved.
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7251
Lyle, J. G. "Errors of Retarded Readers on Block Designs)' Perceptual %
and Motor Skills, 26 (n.m. 1968) 1, 222. |

When 54 retarded readers performed the Memory-for-Designs Test (MFD)
significantly less well than 54 normal readers, it was hypothesized that
scores on the Wechsler Intelligence Scale for Children (WISC) Block De-
signs, another measure of perceptual and perceptual-motor skills, would 1
also show a significant discrimination. However, a comparison of the |
WISC Block Design scores for the same subjects shcwed no between-group ¥
difference in scale scores. A qualitative analysis of reversals and %
primitivizations as a percentage of the total errors of each child com- ;
prised part of the data. Visual feedback as a performance check in the .
WISC but not in the MFD is suggested as a possible factor favoring the .
retarded subjects. References are included, [

4104

McDonald, Arthur S. 'What Current Research Says about Poor Readers in
High School and College," Journal of Developmental Reading, 4 (Spring
1961) 184-96.

Current research about deficient readers in high school and college
is analyzed. Studies that describe physical factors, intellectual fac-
tors, deficiency symptoms, home influences, educational factors, emotion-
al factors, and use of leisure time are summarized. It was concluded
that reading disability in high school and college students originates
from multicausal factors and psychological functions. It is suggested
that reading instruction should include personal and social adjustment.

A 77-item bibliography is given.

3972 B

Moe, Iver L. and Nania, Frank. ''Reading Deficiencies among Able Pupils,"” 4
Journal of Developmental Reading, 3 (Autumn 1959) 11-26. Y

Pupils whose standard scores place them well above national norms

can be retarded in reading if their reading development is significantly

below a readily accessible potential. Two common deficiencies are (1)
8 deficiency in study approaches to chapter-length materials and (2) in-
1 flexibility in reading rate. Twelve eighth graders at Campus School, .
N State University of New York, Teachers College, Cortland, New York, met

the following criteria: excellent report card marks, high scores on
" reading tests, and IQ of 110 or better, and pupil-parental consent. An
analysis of reading development was made by using standardized tests to
identify deficiencies. A set of individual interviews was arranged to
assess the students® ability to approach chapter-length material. A
r corrective program was devised to improve study approaches as well as to
f~ increase reading rate according to the type of reading involved. Individual
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interviewing as well as retesting was done after a 3-months' lapse, All
except three pupils read difficult materials faster at this time than
they had read simple materials at the beginning of the experiment, indi-
cating that reading problems of able pupils are often unnoticed. A list
of conclusions and tables are included.

5900
Nason, Harold M. "The Developmental Program Meets the Challenge of Po-

tential School Dropouts,'" Reading and Inquiry. International Reading
Association Conference Proceedings, 10, Part 2 (1965) 263-65.

Characteristics of the potential junior high dropout and a develop-
mental reading program to meet his needs are described. Children having
reading difficulties in junior high school have usually experienced
failure in other academic areas. They fear failure and criticism, and
intelligence may be a limiting factor. Emotional blocks must be over-
come. Therefore, a detailcd continuous study of each child is necessary.
Success must be assured by determining the level at which the child is
currently reading and by starting the reading program at this point.

The following guiding principles for a junlor high developmental reading
program are suggested: (1) maintain classes of 10 or less; (2) begin
treatment when warning signs of difficulty appear; (3) maintain consis-
tent activities; (4) provide opportunity to develop independence; (5)
encourage reading at home; (6) return to the general program only after
the students have mastered all the necessary skills; and (7) provide
teachers who have special training in reading and a special feeling for
these children.

7298

Orr, David B. and Graham, Warren R. "Development of a Listening Compre-
hension Test to Identify Educational Potential among Disadvantaged Junior
High School Students," American Educational Research Journal, 5 (March

1968) 167-80.

Because traditional scholastic aptitude tests are biased against
students with poorly developed written language and reading skills, an
attempt was made to develop a listening comprehension test which would
estimate the educational potential of disadvantaged eighth-grade boys
from Washington, D.C. Interviews revealed that there are no content
areas which are of unique interest to disadvantaged boys, and passages
of gencral interest on sports, adventure, and heroes were developed and
tape recorded by speakers with both identifiable Washington Negro accents
and regional white accents. The test was administered to 393 low-income
eighth-grade boys, and full information of the statistical analysis of
the results is given. The test displayed acceptable characteristics in
terms of its reliability, its correlations with other tests, and its
high uniqueness as measured against standard scholastic aptitude and
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achievement tests by Flanagan's analysis. This latter result supports
the hypothesis that listening tests are more appropriate for culturally
disadvantaged children and that the effect of disadvantagement may be
more closely related to reading proficiency than to verbal proficiency in
general. References are included.

5240

Otto, Wayne and lcMenemy, Richard A. "An Appraisal of the Ammons Quick
Test in a Remedial Reading Program,' Journal of Fducational Measurement,
2 (December 1965) 193-98.

The validity of the Ammons Quick Test (QT) as a screening test of
intelligence for use by remedial teachers with poor readers in a natu-
ralistic setting was appraised. A brief description of the test is in-
cluded. Subjects were 110 fourth through ninth graders from a large
metropolitan school district. Each child was a certified participant in
a remedial reading program and had taken a Wechsler Intelligence Scale
for Children (WISC) test within 2 years. Boys outnumbered girls. QT's
were administered by regular remedial reading teachers. Scores were
converted to mental age, and IQ's were computed. Scores obtained on the
WISC were compared to QT scores, Means, standard deviations, correla-
tions, and percentages were used to analyze the data. Mean QT scores
were consistently higher than mean WISC scores. There was a decrease in
QT scores with an increase in grade level. Boys' QT mean scores tended
to be higher than QT means for all subjects. There was greater varia-
bility in QT scores. Conclusions and references are included.

4478

Rasmussen, Glen R. and Dunne, Hope W. "A Longitudinal Evaluation of a
Junior High School Corrective Reading Program," The Reading Teacher, 16
(November 1962) 95-101.

The academic progress of students who started as seventh graders in
1957 in the correctional reading program developed by the Walled Lake
Junior High School, Michigan, is compared with the progress of a control
group who began the seventh grade in 1956. Academic progress for a 5-
year period is reported for each group. The correctional program is de-
scribed. Two hypotheses were tested: as a result of placement in a
correctional reading class, retarded readers with normal intelligence
will have (1) greater improvement in reading skills, and (2) a smaller
dropout rate. Although other studies reported large gains for students
receiving special reading instruction, this study did not. Growth in
reading achievement was steady, however. The correctional program great-
ly reduced the number of dropouts. Other important benefits attributed
to tbe program are described. A table of comparisons between the two
groups is given. References are included.
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7319

Robbins, Melvyn P. '"Test of the Doman-Delacato Rationale with Retarded
Readers," Journal of the American Medical Association, 202 (October 1967)
389-93.

The influence of a program based on the Doman-Delacato theory of
neurological organization on the reading development of retarded children
was investigated. Subjects were 149 children in grades 3 through 9 who
were divided into experimental, control, and nonspecific groups. The
three null hypotheses tested were that (1) reading is not related to
creeping, (2) reading is not related to laterality, and (3) reading im-
provement is not related to exposure to the experimental or nonspecific
program, Creeping and laterality were considered indicators of neuro-
logical organization. It was concluded that the data did nct support
the postulated relationship between neurological organization (measured
by c¢reeping and laterality) and reading achievement and that the data
did not support the contention that the addition of the Delacato program
to the ongoing curriculum of the retarded readers in any way enhanced
their reading development when compared to similar children not exposed
to the experimental program. References are included.

4487
Robinson, Helen M. and Smith, Helen K. ''Reading Clinic Clients--Ten
Years After," Elementary School Journal, 63 (October 1962) 22-27.

The program at the University of Chicago Reading Clinic is dis-
cussed. In 1958 the first followup study of subjects 10 years after
they were enrolled in the clinic was made. Information concerning aca-
demic accomplishments and/or occupational status was secured through in-
terviews and questionnaires sent to former subjects and their parents.

A sample was drawn from clients who were given a diagnosis only and from
clients who were also given remedial instruction. Forty-four subjects
were chosen, and data for each was secured and tabulated to answer spe-
cific questions concerning school progress, type of positions that the
former clients held, extent of reading reported by these students, and
reaction of parents to the services of the clinic. The findings in an-
swer to these questions are cited in some detail; tables pertaining to
the questions are included.

4313
Roman, Melvin. Reaching Delinquents Through Reading. (Springfield,
Illinois: Charles C. Thomas, 1957) 125p.

An investigation of the effectiveness of tutorial group therapy in
facilitating psychosocial adjustment and correcting some aspects of read-
ing retardation in adolescent delinquent boys is reported in book form.
Subjects were 21 boys ranging in age from 13 to 16, whose reading
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achievement was at least 2 years below expectancy, and whose IQ's ranged
between 65 and 95. All had been adjudged delinquent and were on active
status with the Treatment Clinic of Manhattan Children's Court. The sub-
jects were divided into three groups: remedial group reading, tutorial
group therapy, and interview group therapy. Pre-post materials and tests
used were case histories, Wechsler Intelligence Scale for Children (WISC),
Short Form, Gray Oral Reading Paragraphs, Rorschach, Human Figure Draw-
ing Test, Szondi Test, and adjustment ratings. Ranking, analysis of
variance, difference scores, gain in percent, and t tests were used to
analyze the data, Tutorial group therapy affected greater improvement

in psychosocial adjustment than either group remedial reading or inter-
view group therapy. The tutorial group showed a greater tendency toward
improvement in reading ability. Tables, figures, and an extensive bib-
liography are included.

6974

Rowell, Charles Glennon. Changes in Attitude Toward Reading and Its
Relationship to Certain Variables among Children with Reading Difficul-
ties. 161 p. (Ed.D., George Peabody College for Teachers, 1967) Dis-
sertation Abstracts, 28, No. 5, 1630-A. Order No. 67-15,001, microfilm
$3,00, xerography $7.60 from University Microfilms.

The relationships between change in attitude toward reading of dis-
abled readers and achievement in basic reading skills, change in level
of comprehension, achievement in reading vocabulary, sex, socioeconomic
status, and age were studied. Forty randomly selected elementary and
junior high school students who participated in a corrective reading
program were subjects. The control group included 30 students who were
recommended but who did not participate in the program. Attitude toward
reading was measured by a locally constructed instrument. Achievement
in reading was measured by the Silent Reading Diagmostic Tests and the
Gates Basic Reading Tests. Warner's Scale of Index of Status Charac-
teristics was used to determine socioeconomic status. It was conc luded
that the corrective program was effective in improving both reading
skills and attitude toward reading. The program was also effective in
improving attitudes toward conventional reading activities. the results
indicated that success in learning skills is important to the development
of positive attitudes toward reading. Sex, age, and socioeconomic level
were not significant.

7331
Ryan, Eunice G. and Torrance, E. Paul. "Training in Elaboratiom," Jour-
nal of Reading, 11 (October 1967) 27-32.

Twenty-four seventh-grade students were assigned to two classes in
remedial-developmental reading for a 2-week program which emphasized a
variety of elaboration exercises in connection with materials read
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individually and in groups. Pretests and post-tests consisted of alter-
nate forms of the Torrance Tests of Creative Thinking (Verbal Forms A
end B) and the Iowa Tests of Basic Skills (Forms 1 and 2). Gains in
elaboration on the test of creative thinking tended to be related to
gains in comprehension, graph reading, and reference skills significant
at the .05 level. The study emphasized the idea that elaboration exer-
cises involving filling in gaps, going beyond the written word, predict-
ing from incomplete information, and obtaining additional information
from other sources can contribute to improved reading development. Ref-
erences are included.

5906

Saine, Lynette. "General Principles Underlying Good Remedial Instruc-
tion," Improvement of Reading Through Classroom Practice. International
Reading Association Conference Proceedings, 9, Part 3 (1964) 149-50.

Based on the realization that a good remedial junior high reading
program is fundamentally developmental and is integrated in a language
arts or communications program, several imperative principles of remedial
instruction were presented: (1) the faculty and staff should be in sub-
stantial agreement as to what constitutes a retarded reader; (2) any sec-
ondary program should be structured with full awareness of unanswered
questions and peculiarities that exist at the level; (3) success will
depend on the school's developmental program, needs and preparation for
remedial service in the school, and availability of qualified personnel
to implement it; (4) beginning at the student's reading level, the teach-
er must focus on words and materials of intrinsic value to the student
and deal with ideas in areas that demonstrate the values of reading; (5)
evaluation of progress must be a two-fold effort to direct the student
toward reentry into the regular developmental reading program with the
student being aware of his problems and abilities and participating in
setting his goals and with the teacher diagnosing, assessing, and recom-
mending; and (6) no student should be forced to participate in the pro-
gram. References are cited,

5272

Sawyer, Rita I. ''Does the Wechsler Intelligence Scale for Children Dis-
criminate Between Mildly Disabled and Severely Disabled Readers?" Ele-
mentary School Journal, 66 (November 1965) 97-103.

Five questions relating to the discriminatory powers of the Wechsler
Intelligence Scale for Children were investigated in a study made by the
Syracuse University Reading Center., Subjects were 90 mildly disabled
and 90 severely disabled readers (boys predominated in this group) from
the Center. Ages of the subjects ranged from 8 years to 15 years, 5
months. Children whose primary difficulty was emotional were not in-
cluded in the sample. Results shewed that the test did discriminate
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between the two groups. The different subtests played diffecrent roles
in the discrimination when only boys were considered. As chronological
age increased, the ability of the subtests to discriminate decrecased.
When fewer subtests than originally planned were used, discrimination
was still effective. A pupil outside a given sample could be assigned
with reasonable assurance to either group by using the discriminating
equations developed in the study. 7Two main implications for education ,\\f
derived from the study arc discussed. Tables and references are given. e

Smiley, Marjorie B. Development of Reading and English Language Mater-
jals for Grades 7-9 in Depressed Urban Areas. 94 p. (CRP-H-022, OEC-
SAE-3-10-015, City University of New York, Hunter College, 1968) ED 021
703, microfiche $0.50, hard copy $4.80 from EDRS.

The Hunter College Projecct English Curriculum Center (1962-68) de-
veloped and field tested 14 units in English language arts for junior
high school students in depressed urban areas who were reading an aver-
age of 2 years below grade. The purpose of the curriculum was to inter-
est and motivate students by providing them with literature related to
:%rir own lives and by involving them in language activities related to
t..c ., concerns. The anthologics which served as the core of these units -
dealt with human interest themes and included selections about minority
groups. Each unit included a detailed manual for teachers, supplemen-
tary audiovisual materials, and an annotated book list for individualized
reading. The methodology emphasized active learning and learning se-
quences which would aid students to discover concepts and principles,
Special attention was given to study and test-taking skills. These units
were field tested in schools in New York, Ohio, Florida, and California.
Approximately 5,000 students participated. Teachers, students, and in-
dependent observers judged the units relevant to student intercsts, mo-
tivating, and tecachable. Schools which reported reading scores general-
ly showed that students in the experimental program achieved gains equal
to or better than comparable control groups.

5907

Smith, Helen K. "Identification of Factors that Inhibit Progress in
Reading," Reading and Inquiry. International Reading Association Con-
ference Proceedings, 10, Part 2 (1965) 200-02.

Factors inhibiting progress in reading and tlie clinical identifica-
tion of these factors are discussed. Generalizations resulting from re-
search on inhibiting factors are listed. The following inhibiting factors
most commonly related to reading retardation and suggestions for their
identification are noted. (1) Farsightedness and lack of binocular co-
ordination can be identified by a visual screening test that includes
checks of near- and far-point vision as well as binocular coordination.

(2) Loss of auditory acuity can be accurately identified by the audiometer.
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Auditory discrimination can be evaluated by the Wepman Auditory Discrim-
ination Test, (3) Emotional problems can be identified through observa-
tions, interviews, case histories, and projective techniques. (4) Cli-
ents with gross neurological difficulties have observable physical handi-
caps. Case history information is also important in this area. (5)
Environmental factors can be assessed by home visitation and by careful
questioning and observations. (6) Inappropriate educational practices
can be determined through school records, teacher comments, case histo-
ries, interviews, and conversations with clients,

‘

Staats, Arthur W., et al. 'Motivated Learning'Reading Treatment with
Additional Subjects and Instructional Technicians. 21 p. (OEC-5-10-
154, University of Wisconsin, Madison, 1967) ED 015 110, microfiche
$0.25, hard copy S$1.15 from EDRS.

A method of treating reading deficits based upon an extrinsic mo-
tivational system previously employed successfully with a single subject
was extended to 18 additional subjects. The junior high age subjects
included retarded children in special classes, several emotionally dis-
turbed children, and culturally deprived children. The method of train-
ing used in the original study was simple to administer. It was hypoth-
esized that subprofessional personnel could be employed to administer
the treatment. Adult volunteers and high school seniors were used as
the instructional technicians. The 18 subjects were given 38.2 hours of
training in daily half-hour sessions during which period the average re-
inforcement earned was $22.29. The mean number of single word reading
responses was 94,425, The rate of reading accelerated over the period
of training, even though the reading material became more difficult.
This occurred during a period when progressively less reinforcement was
given per reading response. A mean of 616.8 new words was learned, and
70.9 percent of these was retained in a long term test. The attention,
attendance, cooperation, and diligent work behavior of the various chil-

dren werc maintained in good strength throughout the duration of the
study.

3798
Tufvander, Ellis A. and Zintz, Miles V. "A Follow-Up Study of Pupils

with Reading Difficulties,'" Elementary School Journal, 58 (December
1957) 152-56.

A study was made to determine to what extent the Educational Clinic
at the Iowa State Teachers College helped pupils who had been referred
there becausc of reading difficulties. Eighty-two children who had been
referred to the clinic were retested to determine how much reading im-
provement they had made since leaving the clinic. The sample was divided
into two groups: (1) 40 children who had been referred to the clinic
for testing and recommendation but who received no remedial instruction

118

LA
Aise L

iy
T am

PR




at the clinic and (2) 42 children who had been given a reading analysis
and received remedial instruction under the supervision of the clinic.

In testing reading growth after referral toc the clinic, no statistically
significant evidence was found which indicated that the remedial instruc-
tion given in the clinic resulted in greater growth than was made by the
group which did not receive such treatment. However, morc children who
woere not given remedial help in the clinic received special help, either
from parents or teachers, than those who were gilven remedial help in the
clinic. It was noted that more reading growth took place when parents
roceived clinical recommendations and followed them. Tables are included.

3911
Turner, Carla S. "Remedial Reading Pays Dividends in the Junior High
School, "English Journal, 48 (March 1959) 136-40, 153.

The remedial reading program initiated at the Sarasota, Florida,
Junior High School is described. Participating pupils usually had an IQ
of 90 or more and were 2 or more years retarded in reading. The pupils
met for one period a day. No grades were given; individual aid was
available; students were permitted to follow their own reading inter-
ests. Daily procedures and materials are described. On Tuesdays and
Thursdays each pupil took two comprehension tests in the Mc-Call-Crabbs
Standard Test Lessons in Reading. Gains made on the Gates Reading Sur-
vey Test, Form II, given at the end of the first semester and Test II
given at the end of the second semester are summarized. The data were
not sufficient to evaluate the relationship between a pupil's progress
and the amount of remedial training he had received. Some of the fol-
lowing changes were noted: increase in number of children taking books
home, progression from an easy to a more difficult book, loss of dread
of reading aloud individually, improvement ip other classes such as
mathematics and science. All pupils were reading books. Planned changes
in the program are listed.

6521

Van Gilder, Lester L. 'Improving the Comprehension of the Emotionally
Disturbed," Reading and Inquiry. International Reading Association Con-
ference Proceedings, 10, Part 2 (1965) 205-07.

Summaries of selected studies on different factors related to read-
ing disability at the high school and college level indicate that no
single cause or factor is responsible for reading difficulties. Although
the results of these studies often conflict, pertinent research suggests
that physical, intellectual, and emotional factors, as well as associa-
tive learning, affect reading ability. They may act at different times
either as predisposing factors or as precipitating factors. A single
factor will become functional only in connection with other factors as
part of a psychopsychological matrix. Because of the complexity of un-
derlying causes of reading disability, the ultimate goal of reading
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instruction must be the modification of the student's personal and so-
cial adjustment whenever it impedes his reading ability.

;; Programs for the Able Student

4232
Gowan, J. C. and Scheibel, R. W. '"The Improvement of Reading in Gifted

. | Children," Educational Administration and Supervision, 46 (January 1960)

The extent to which remedial reading techniques can improve the
reading rate of gifted children was studied. Two classes of gifted
tenth-grade honor English students in a large suburban high school were
selected as subjects. The control group was comprised of a class of 27
students in the conventional English program; a class of 34 students
comprised the experimental group. Pre-post testing was given both groups
with the Iowa Silent Reading Test, and the experimental group was addi-
5 tionally tested with the SRA Reading Book Two speed tests. The remedial
3 reading program of the experimental group consisted of 6 v2eks' inten-

' sive training in remedial reading techniques, with emphas. on speed.
It consisted of lectures, reading materials, individual help, drill,
tests, and tachistoscope and slides usage. At the end of the program,
significant improvement at or beyond the .01 level of confidence was
noted for the experimentals over their pretests, and for the experimen-
tals over the controls. The merits of speed training for gifted chil-
dren are discussed. References are listed.

5743
Sparks, J. E. '"Experience Needs of Capable Students," Reading and In-

quiry. International Reading Association Conference Proceedings, 10,
Part 2 (1965) 57-59.

Special seminars for the academically talented student at Beverly
Hills (California) High School are discussed. Criteria for invitation
to join the seminar are IQ of above 130, reading scores in the 98th to
99th percentiles on standardized testing, and grades of A or B, Each of
the four weekly seminars consists of students from grades 9 through 12.
Once the invitation to join is accepted, the students may temain in the
secminar for their 4 years of high school. The curriculum is primarily
in the field of humanities and includes readings in philosophy, discus-
sions on contemporary world affairs, and training in advanced reading
and study skills. Each student must keep a notebook covering his &4
years of work. Grades are not given, but students do receive semester
credit. During holidays students are assigned to read a short story per
day. An annual seminar banquet gives parents the opportunities to
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observe groups in active discussions. Each year the reading and study
skills consultant appoints a senior to serve as the student director.
The final session of the term serves as a written and oral evaluation,

5002

Starkman, Stanley S. "The Effect of Training in Reading on Performance
on a Scholastic Ability Test,'" Psychology in the Schools, 2 (April 1965)
137-40. ‘

The effect of training in reading on scholastic aptitude scores is
studied. Thirty-eight girls from New Trier Township High School in Win-
netka, Illinois, were divided into two groups for the investigation.

All subjects had taken the SAT test in their junior year. An experimen-
tal group of 19 girls was selected at random from a larger group of
girls referred during their junior year for developmental reading,by the
college counselor. These girls attended the Developmental Reading Pro-
gram (DRP) held 1 hour a day, 3 days a week, for 18 to 24 weeks depend-
ing on the student's progress. A control group of 19 girls was selected
at random from a larger group planning to retake the Scholastic Aptitﬁde
Test (SAT) in their senior year. The Cooperative English Test-Reading
Secticn (CET) was administered at the beginning and end of the program.
Results suggested that successful completion of a DRP did not give sub-
jects a differential advantage over subjects who did not take such a
program. Details of method and a discussion of results are included.
Tables and references are provided.

Programs for Miscellaneous Students

7061
Arnold, Richard D. '"Four Methods of Teaching Word Recognition to Dis-
abled Readers," Elementary School Journal. 68 (February 1968) 269-74.

Twelve boys, ages 11 to 16, all living in a metropolitan county in-
stitution for delinquents, were taught to recognize words by the visual,
auditory, kinesthetic, and combination teaching methods. IQ's as mea-
sured by the Peabody Picture Vocabulary Test ranged from 80 to 105;
reading scores ranged from 1,2 to 4.l on the Wide Range Achievement Test.
The Mills Learning Methods Test, in which the teaching period was fol-
lowed by a test of immediate recall and a tast of delayed recall adminis-
tered the following day, was used as the instructional model. Each child
was taught 10 different words by the four teaching methods, and his four
test scores were compared to determine which method of learning was most
suitable for him. Subjects were taught in groups of three each day, but
each subject had only one instructional period with each of the other
subjects. For purposes of analysis, subjects were separated into three
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groups of four, with each group as homogeneous as possible on relevant
dimensions. An analysis of variance showed a significant difference in
which the kinesthetic method was the least effective of the four teach-
ing methods for immediate recall, but a nonsignificant difference for
delayed recall data. The initial reading scores were a much better pre-
dictor of amount learned than was IQ. Tables and references are included.

6757

Carter, Margery Lee Calhoun. An Exploratory Assessment of "Average'
Students in Selected English Classes in the Detroit Public School Sys -
tem. 239 p p. (Ed.D., Wayne State Unlver51ty, 1966) Dissertation Ab-

stracts, 28, No. 3, 996-A. Order No. 67-10,474, microfilm $3.10, xerog-
raphy $10.80 from University Microfilms.

An exploratory assessment of students' levels of ability, achieve-
ment, and interests within the area of the English curriculum was made
in 18 average 11-B English classes in Detroit. The California Test of
Mental Maturity scores showed a range of "superior'" through "very in-
ferior" in language ability. Below-average performance in School and
College Abilities Test assessments of verbal aptitude were exhibited by
88 percent of the group; 85 percent performed below the national norm
in STEP assessments of reading and writing achievement. A specially
constructed Activity Rating Scale rated activities commonly used in lan-
guage programs. Positive and negative attitudes were obtained through
expressions recorded on the Critical Incident Questionnaire. The stu-

dents indicated favorable interest in reading short stories, newspapers,
books on assorted subjects, science fiction, and material written by

students. Most students approved of writing letters, book reports, and
short stories. Other preferences are also listed. Among the dislikes,

students mentioned reading plays from the past and writing and listening
to poetry.

3947

Entwisle, Doris R. '"Evaluation of Study-Skllls Courses: A Review,"
Journal of Educational Research, 53 (March 196G) 243-51.

Twenty-two reports of evaluations of college and high school study
skills courses are reviewed. The results of each course are summarized
in tabular form and discussed according to (1) kind of student, (2) cri-
terion used for evaluation, (3) baseline used (control), (4) methods used
to correct for bias, and (5, 6) immediate and followup gains. Conclu-
sions indicating the effectiveness of the study skills courses are listed;
sizes of gains for 15 of the courses are presented in a table. A 38-item
bibliography is included.
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3506

Forlano, George and Wrightstone, J. Wayne. ''Measuring the Effectiveness
of Special Reading Instruction in Selected Vocational High Schools,"
High Points, 38 (March 1956) 31-36.

Three equivalent forms of the Metropolitan Reading Achievement Test
for Grades 5, 6, and 7 were administered to equated control and experi-
mental groups from four vocational high schools. Each of the 131 pairs
of students compared were matched on several factors--sex, age, IQ,
school grade, initial reading score, and attendance. The experimental
students were retarded readers who attended special reading classes.

The reading instruction given to the control students was that normally
expected in an average English class. After one term of instruction
(about % of the school year) the experimental students slightly exceeded
their counterparts in reading achievement. When the period of special
instruction was in operation for two successive terms, the experimental
group showed a gain of almost one term over the reading growth of the
control students. For the types of reading classes used in this study

to be effective, it appears that the duration of special reading instruc-
tion should be at least two terms.

6886

Lehrman, Raymond Henry. The Effects of Social Reinforcement of Pass or
Fail on Comprehension and Eye-Movement Behavior of Seventh-Grade Boys
at Three Levels of Reading Ability During a Series of Equated Reading
Tasks. 90 p. (Ed.D., University of Oregom, 1966) Dissertation Ab-
stracts, 27, No. 9, 2889-A. Order No. 67-1864, microfilm $3.00, xerog-
raphy $4.60 from University Microfilms.

A population of 120 seventh-grade boys was divided into three groups
according to measured reading achievement. Each group read a series of
six short selections at their independent reading level before a Reading
Eye camera which made a photographic record of their eye movements dur-
ing the reading act. After completing each selection, the subjects were
given a 10-question, true-false oral examination designed to test com~
prehension of the selection. One-half of the 40 subjects at each level
was selected randomly to receive a social reinforcement of '"pass'" at the
conclusion of each comprehension test, regardless of actual performance.
The remaining half was scheduled for a reinforcement of "fail." An
analysis of the data indicated the following results: (1) There was a
significant difference in reading performance as a function of levels of
reading ability for all measures of eye~-movement behavior. Less effi-
cient performance was associated with lower reading levels. There were
no significant differences in comprehension. (2) Social reinforcement
of "fail" produced significantly lower mean comprehension scores than
did "pass." Eye-movement behavior was not significantly different under
"pass'" or "fail" reinforcement. (3) Across repeated task measures,
overall comprehension increased while eye-movement performance became
less efficient or did not change. '
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5815
Smith, Edgar Warren. '"A High School Program for the Bilingual," Reading

and Inquiry. International Reading Association Conference Proceedings,
10, Part 2 (1965) 280-82.

Teaching reading to bilinguals in the Albuquerque (New Mexico) High
School is described. Sophomore students are assigned to 31 sectioms,
eight for above-average readers and 23 for below-average readers. The
below-average classes are subdivided into 10 basic language arts classes,
two repeat classes, and 11 classes of substandard achievers whose read-
ing and language arts skills are above those of the basic language arts
groups. There are seven regular classes and one advanced class. To
offset the complications of bilingualism and cultural deprivation, the
basic goal of the English language program is communications in all lan-
guage arts areas. With modifications, English is taught as a second
language by an aural-oral approach. To meet the needs of these bilingual
students, tailormade instructions of special short-form exercises adapted
to real student problems are used. Commerclal materials are used where
practical. Many additional materials are written by the teachers, Vo-
cabulary building is stressed. Interest and motivation to learn are re-
cognized as problems, and the bilingualism of the students is considered
a valuable skill to be developed. An attempt is made to develop both the
native tongue and the second language to a point of practical fluency.

6997

Smith, James William. An Assessment of a Curricular Practice Designed
to Improve High School Students' Reading Ability. 103 p. (Ed.D., Uni-
versity of California, Berkeley, 1966) Dissertation Abstracts, 27, No.

11, 3680-A. Order No. 67-4980, microfilm $3.00, xerography $5.20 from
University Microfilms.

An intensive, 30-session, developmental reading unit offered in a
reading center, designed to improve reading rate and comprehension, was
included in the curriculum for ninth-grade students of one school. The
control group, from another school, studied the regular English course
of study. Instruction in both schools was given in honors, college pre-
paratory, and basic curriculum groups. Results of the Diagnostic Read-
ing Test, Survey Section, Upper Level, yielded means and standard devia-
tions. The differences between the means were compared and t's were
computed. Each experimental instruction group increased its reading
rate and comprehension scores significantly at the .0l level, with the
exception of the increase in the comprehension scores of the experimen-
tal basic curriculum group. The mean increases of the experimental
groups were significantly greater except for the reading comprehension
scores of the honors group and the reading rates of the basic curricu-
lum group of the experimental school. It was concluded that the experi-
mental curricular reading practice was significantly superior to the
usual (control) instruction in reading.
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5292
Sonenberg, Charlotte and Glass, Gerald G. ''Reading and Speech: An In-

cidence and Treatment Study," The Reading Teacher, 19 (December 1965)
197-201.

An investigation was undertaken to discover the incidence of func-
tional articulatory speech defects among a group of remedial readers and
to compare the reading progress of children with functional speech prob-
lems who were given both speech and reading therapy with the progress
made by a matched group who received only reading therapy. Forty chil-
dren, aged 7 to 16, who were admitted to the Adelphia University Reading
and Study Center summer session were administered the Durrell Analysis
of Reading Difficulty Test and were interviewed in the presence of a
speech therapist who analyzed their conversational speech patterns.
Directed speech was tested by the Hejna Picture Card Test; auditory dis-
crimination was tested. The subjects were divided into a control group
which received only reading therapy and into an experimental group which
received both reading and speech therapy. The control and experimental
groups were tested at the end of the 6-week session and again 6 weeks
later. The experimental group showed more discernible reading improve-
ment than the control group. Many poor readers with defective articula-
tion had problems of auditory discrimination. Findings indicated that
speech therapy given in addition to reading therapy to remedial readers
with functional speech defects tended to improve reading skills beyond
the improvement shown by remedial readers with functional speech prob-
lems who received only reading therapy. References are included.

7012
Sullivan, Dorothy Douglas. An Evaluation of a Proposed Teachers' Guide

for Improvement of Reading Achievement of Tenth~Grade Vocational Agri-
culture Students in Selected Maryland High Schools. 28l p. (Ed.D.,
University of Maryland, 1965) Dissertation Abstracts, 27, No. 6, 1724-A.
Order No. 66-956, microfilm $3.65, xerography $12.85 from University Mi-
crofilms.

A guide for agriculture teachers was writtem to present the nature
of the reading process and the reader, the objectives of reading in-
struction in vocational agriculture, and the procedures for developing
the various reading skills utilized in vocational agriculture programs.
Two vocational agriculture units were taught to experimental and control
classes. Experimental teachers used the reading improvement procedures
outlined in the guide. Pretest and post-test measures of achievement in
reading were obtained with the Diagnostic Reading Tests, Survey Section.
Analyses were used to determine whether experimental students made sig-
nificant achievement gains in reading, science, and social studies.
Questionnaires and interviews were used to obtain the experimental
teachers' evaluations and the extent to which they used the guide.

There was no conclusive evidence that the guide was effective in help-

ing the students make significant reading achievement gains, and experi-
mental students made no significant gains in science and social studies
achievement. There were positive and significant relationships between
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intelligence and reading achievement. The teachers considered the guide
valuable and recognized the importance of incorporating reading improve-
ment procedures into the vocational agriculture program.

5342
Wright, John C. ''High School Students in a College Reading Class,'
Journal of Reading, 9 (March 1966) 238-41.

The progress made by high school and college students enrolled in
the same voluntary college-level reading class at DePauw University was
compared. The class met three times a week for 8 weeks. Progress was
assessed by subjective judgment of the instructor and analysis of objec-
tive test data. The former included attendance, class discussion, in-
teraction, and daily progress records. Eleven high school and 18 col-
lege students completed the Nelson-Denny pre-post tests. Correlations,
t tests, and an analysis of covariance were used to analyze the data.
There was a significant change on the Rate subtest for the combined
group. When initial differences were held constant, there were no sig-
nificant differences between the means of the high schecol students and
the means of the college students on the post-test. The report of the
instructor was similar for both groups on the subjective measures. Ta-
bles are included.

Evaluating Programs

6805

Francis, James Frank. An Evaluation of Selected, Graded vs. Non-Graded
Occupational Literature Units as Sources of Vocational Information and
Reading Skill Development Materials. 217 p. (Ed.D., Boston University,
1966) Dissertation Abstracts, 27, No. 8, 2441-A. Order No. 66-14,783,
microfilm $3.00, xerography $9.90 from University Microfilms.

Three hundred high school seniors were divided into two equal groups
of 150 students each and were equated on IQ, reading achievement, high
school curriculum, and sex. For 10 weeks, the coatrol group received
regular classroom instruction in English and explored career opportuni-
ties according to their inclination using nongraded vocational informa-
tion materials. During this same period, the experimental group received
instruction in the reading skills of directed reading, word meaning, com-
prehension, and speed reading as supplementary work in their English
classes. Content material for the reading skill exercises was obtained
from 212 selected paperbacks varying in difficulty from grade 8 through
16 and categorized into 10 occupational interest groupings. Reading dif-
ficulty was determined with the Flesch Readability Formula. Pre and post
measures administered to both groups included the Iowa Silent Reading

126

e

J,
2

e sy

PR,

PN
e A | -




Test, Advanced Forms AM and BM, the California Occupational Interest In-
ventory, and an occupational interest survey questionnaire. A compari-
son of the two groups revealed significant differences favoring the ex-~
perimental group in total score and in the comprehension subtest of the
Iowa Silent Reading Test. A comparison of the percentage of students
indicating independence in career choice revealed a significant differ-
ence favoring the experimental group. No difference was found between
the groups in the percentage matching job choice with measured interest.

4933
McDonald, Arthur S., Ed. 'Research for the Classroom: Assessing the

Effects of Reading Programs.'" Journal of Reading, 8 (May 1965) 417-21.

i

|

E A summary of studies dealing with the effects of reading programs

| on high school and college students is given. Some of the major prob-
lems described are determining the amount of improvement following the
completion of a reading course, reporting benefits of reading courses
in terms of increased rate of reading, and correcting the lack of im-
provement in research design in the past 30 years. The following are
discussed as areas needing further investigation: the selection of mea-
suring instruments and of less ambiguous experimental conditionms, the
measurement of various kinds of material, and the development of pro-
cedures minimizing invalid variance due to external factors. A 24-item

bibliography is included.




Instructional Procedures
Mechanical Procedures
Individualized Procedures
Programed Instruction
Procedures for Increasing Rate
Miscellaneous Procedures

Readability of Instructional Materials
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Mechanical Procedures

6256 :
Amble, Bruce R. and Muehl, Siegmar. "Perceptual Span Training and Read- - 1

ing Achievement of School Children," Journal of Educational Psychology, g
57 (n.m. 1966) 192-206.

Three studies to assess the usefulness of tachistoscopically pre- ﬁ
sented phrase reading material are presented. The material was designed
to increase perceptual span and integrative phrase reading habits. In
Experiment 1, matched groups of fifth and sixth graders received 5 hours
of instruction in either the 5200 phrase training program or the 420
program. The Iowa Silent Reading Test and the Iowa Test of Basic Skills
were administered. The students assigned to the 5200 program read sig- 1
nificantly better after training. Experiment 2 cross-validated the find- |
ings of the first experiment. Experiment 3 investigated the use of ‘
phrase-reading training with intermediate grade and junior high school j
students in remedial reading programs. The phrase~reading program was l
a useful supplementary method. In all experiments, the methods and pro- ﬁ
cedures are described. References are included. :

4045
Bormuth, John R. and Aker, Cleatus C. '"Is the Tachistoscope a Worth- I
while Teaching Tool?" The Reading Teacher, 14 (January 1961) 172-76. ?

The effectiveness of the tachistoscope to increase reading speed,
to improve or maintain comprehension, and to increase vocabulary was
investigated. Four sixth-grade classes in two public elementary schools
in Munster, Indiana, were divided into control and experimental groups.
Reading instruction, which was equated in several ways, was given at
the same hour each day, and equal time was given to each group. The
experimental group was glven two tachistoscope exercises per week, and
the control group received regular instruction. Program procedures are
discussed. The SRA Primary Mental Abilities Test and the Iowa Silent
Reading Test, Form Am, were given all subjects as pretests, The Iowa |
Silent Reading Test, Form Bm, was used as the post-test. The 39 pairs {
of pupils finally chosen for comparison were matched on the basis of X
sex, intelligence, age, and similar test scores. Data were analyzed, :
at the end of the 20~week period, by the critical ratio. No signifi- g
cant differences were noted between groups. The findings are discussed.

References and tables are included. ‘

4046
Bottomly, Forbes. "An Experiment with the Controlled Reader,'" Journal

of Educational Research, 54 (March 1961) 265-69,
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An experiment is reported in which the effect of a short-term read-
ing, program using the controlled reader was compared with that of a de-
velopmental program in boosting speed and comprehension. Four specific
questions, dealing with speed gains, comprehension gains, retention of
acquired skills, and relationship of scholastic ability to reading abil-
ity gains, were set for the study involving 460 pupils Efrom two widely-
separated elementary schools in Spokane. Experimental and control groups
were organized in each school, at the fifth- and eighth-grade levels,
with pupils in each group equated on the basis of age, sex, mental abil-
ity, and achievement scores. The experiment, lasting approximately 6
weeks, measured preachievement and post-achievement through formal tests.
Null-hypothesis at .05 level was used to test mean differences in read-
ing scores for all experimental and control groups. Important data
concerning "growth factors'" in judging retention of acquired skills are
stated as outstanding contributions of the study. A summary of values
derived from the ipvestigation concerns only those points of potential
for the Spokane schools. Tables are included.

5867

Carrillo, Lawrence W. ''Methods of Teaching Reading in the Junior High
School," Challenge and Experiment in Reading. Intermational Reading
Association Conference Proceedings, 7, Part 2 (1962) 47-49.

In the departmentalized junior high school, teaching reading be-
comes the responsibility of every teacher, and it should include in-
struction in developmental, corrective, and remedial reading. Teachers
have been generally found to use a combination of methods and varied
materials. The basal readers have been shown to offer an advantage for
the inexperienced teacher because they provide a sequential skills de-
velopment program and an explicit teacher's guide. But multilevel boxed
materials have been successfully combined with basal readers or anthol-
ogies to make a stronger program. Both should lead to reading in sup-
plementary or trade books. However, no single material or method has
provided the complete answer to reading instruction. A good program
combines varied materials and methods with well~trained teachers to
meet the individual needs of pupils. References to books designed to
help secondary teachers learn more about the teaching of reading are
included.

5078
Cawley, John F.; Chaffin, Jerry; and Brunning, Herbert. 'An Evaluation
of a Junior High School Reading Improvement Program,' Journal of Read-
ing, 9 (October 1965) 26-29.

The extent to which the reading improvement program itself could

yield appropriate gains was studied. This was not a remedial program
involvirg disabled readers. Two groups of students entering seventh
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grade who met criteria established by the reading specialist were se-
lected. Group A consisted of 72 students who were reading below their
grade level. Group B, 77 students, was selected by essentially the
same criteria. Group A used the Science Research Associate Reading
Laboratory, Reading for Understanding Laboratory, Progress Folders with
Better Reading Books, and the Controlled Reader. Group B utilized the
Science Research Associate Reading lLaboratory and the Controlled Reader
as well as individual instruction. The effectiveness of specific ma-
terials was not studied. The Iowa Silent Reading Test, administered
three times (September, January, and May), was used to assess pretest
and post-test status. Reading gains for both groups were significant
at the .005 level. The results indicate that a reading improvement
program conducted by teachers who concentrate their efforts in this
area and who structure a program adjusted to the needs of students can
yield significant improvement. References are included.

6830

Handelman, Zita Klang. ‘he Effects of the Controlled Reader on the
Reading Improvement and Personality Adjustment of Students Enrolled in
a High School Summer Reading Workshop. 151 p. (Ed.D., Rutgers, the
State University, 1967) Dissertation Abstracts, 28, No. 4, 1207-A.
Order No. 67-12,024, microfilm $3.00, xerography $7.20 from University
Microfilms.

Sixty high school students who were socially restricted because of
economic deprivation were randomized into six sections of reading in a
6-week summer workshop. Three mathods of reading instruction were used:
book-centered techniques only, book-centered techniques and machines
used substantively, and book-centered techniques and machines used as
placebo. Reading ability and personality adjustment were measured be-
fore and after the 6-week workshop by the Gates Reading Survey Test and
the California Personality Test. The book-centered and machine placebo
method was significantly more effective than the other two methods in
improving reading skills, and the book-centered techniques method was
significantly more effective than the other two methods in improving
personality adjustment.

3746
Karlin, Robert. ''Machines and Reading: A Review of Research," The

Clearing House, 32 (February 1958) 349-52.

Research investigating the value of mechanical devices in teaching
reading which was reported from 1939 to 1956 is reviewed. Three types
of machines were investigated--flashmeters, pacers, and films. Studies
are reported at the elementary, secondary, college, and adult levels.
Gains in reading rate achieved through the use of mechanical devices
were reported in several studies. In 11 of 12 studies contrasting
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natural reading and machine reading, it was found that the groups that
received training in natural reading elther equaled or surpassed the
machine-trained groups in rate of reading. It is suggested that out-
comes in speed of reading similar to those achieved through the use of ‘%-
special instruments may be expected from suitable reading instruction.
The financial investment for the purchase of reading machines is ques-
tioned. References are included.

3528

Leavell, Ullin W. and Wilson, Grace E. 'Guided Free Reading Versus
Other Methods in High School English," Peabody Journal of Educationm, .
33 (March 195¢8) 272-80. 3

The comparative value in relation to the improvement of reading
skills in a developmental reading program using (l) two types of me-
chanical devices, (2) a direct approach other than mechanical devices,
(3) a guided free reading program, and (4) a certain prescribed course
of study was studied. Twelve low sophomore English classes near Dallas
were divided into six groups of two classes each. They were Group A
(accelerator), Group B (tachistoscope), Group C (accelerator and tachis-
toscope), Group D (direct), Group E (guided free), and Group F (control).
The lowa Silent Reading Test, the Diagnostic Reading Test, and an un-
specified intelligence test were administered. Materials and procedures
for each treatment group are noted. Analysis of covariance and mean
gain scores were used to analyze the data, An analysis of the median
scores on the Iowa Test did not favor any speciflic method within the
normal or superior IQ range. The Diagnostic Reading Test showed sig-

nificant differences among the groups. Other results, conclusions, and
references are included.

4694
Marquis, Bettylee Fults. ‘'Developmental Reading--New Albany High
School," Journal of Developmental Reading, 7 (Autumn 1963) 58-62.

A developmental reading program was initiated at New Albany Senior
High School in September 1960 for the improvement of individual reading
efficiency. The program was composed of one full-time teacher in a de-
velopmental reading laboratory, devices, class texts, and library books
to obtain a balanced approach. During the first year, 700 seniors, |
juniors, and sophomores attended a minimum of 30 sessions each. Gains
in reading comprehension, reading speed and average scores and percentiles .
on nationally used tests for all classes were recorded. The greatest per-
centage gains inmedial tests were shown for the sophomores, but the
senior medial tests used were beyond the twelfth-grade level. The low-
est percentile gains were shown for the juniors. However, all classes
participating werc on an accelerated program and had started with the v
highest ratings in the program. Only gains beyond the average yearly '
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increasc needed to maintain percentile ranks were listed as increases,
Recommendations based on the 1961-1962 evaluations are given. Tables
are included.

3968 .
Mayhew, Jean B. and Weaver, Carl H. ''Four Methods of Teaching Reading Q(

Improvement at the College Level," Journal of Developmental Reading, 3
(Winter 1960) 75-83. ’

The gains in reading skills made by 96 beginning university stu- -

. dents in regularly scheduled classes under four methods of instruction
were compared. The students, with a reading level below tenth-grade, 1

1 participated in the study which extended through two autumn semesters. .
All four sections were taught by the same instructor. Different teach- ‘
l ing techniques and learning materials were used for each section: Con- |

dition I, Harvard Reading Materials; Condition II, Science Research i
Associates Better Reading Book 3 and the SRA Reading Progress Folder; g

| Condition III, both SRA and Harvard Reading materials, the Harvard Read-

& ing Films, and the tachistoscope; Condition IV, both SRA and Harvard

Reading materials on an alternating basis and no visual aids. The

| California Reading Test, Forms A and C, were administered as the pretest

| and post-test. Analysis of variance was used to evaluate the differ-

" enceg between group means and group mean gains. Data were evaluated by

t analysis of covariance. No significant differences were found among

the first three conditions, but under the fourth condition learning was

significantly lower. It was concluded that varying the reading diffi-

culty of materials within wide limits or the methods of presentation in i

a reading improvement class was unprofitable. Tables and references

are appended.

3969
Melton, Howard B. "Reading Retention of Eleventh-Grade Students,"

Journal of Developmental Reading, 2 (Summer 1959) 26-33.

The reading retention of tenth-grade students who participated in
a developmental reading program congisting of 6 weeks of intensive in-
struction at Carlsbad High School, Carlsbad, New Mexico, was studied.
The study wes designed and conducted (1) to study the results from the
developmental reading program, (2) to determine the retention or loss
of reading skills as revealed by percentile ranks, and (3) to determine
1f values from the reading program applied to all quartile groups.
Sixty=-six sophomores selected on a random basis participated in the
study; their scores on the Iowa Silent Reading Test, Forms AM and BM,
which was given at the beginning and end of the 6 weeks, showed marked
improvement at the completion of the program. The Iowa Silent Reading
Test, Form CM, was administered to the subjects in their junior year.
No statistical methods were employed to analyze the data. All compari-
sons were made by subjective analysis. Data seemed to indicate that
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(1) the developmental reading program in the sophomore year was worth-
while and contributed to reading improvement, (2) that most students
maintained a significant reading gain, and (3) that the program was of
definite value toward reading improvement for sll quartile groups.
Recommendations for further studies and a table are included.

4696 '

Millman, Joseph. '"Reactions of Selected Teachers and Pupils to Three
Types of Specialized Reading Equipment," Reading as an Intellectual Ac-
tivity. International Reading Association Conference Proceedings, 8,
Part 2 (1963) 137-39,

A survey of teachers and pupils concerning the effect of special-
ized reading equipment on elementary, junior high, and high school stu-
dents is described. Elementary and junior high pupils were sgelected on
the criteria of low reading achievement. High school students of high
achievement were included primarily to develop increased speed and com-
prehension. The least retarded readers were seen as benefiting the
most in the elementary and junifor high programs. The high school pro-
gram was seen as being most helpful to the superior readers. The stu-~
dents' responses to the program are described. Recommendations for
future studies in the area are given.

5225

Nasman, John G. "A Study of a Reading Improvement Program in the Ju~
nior High School," Elementary English, 43 (April 1966) 383-85.

An evaluation of growth in reading skills of seventh~, eighth-,
and ninth-grade students involved in a 6-week reading lmprovement pro-
gram in two suburban junior high schools in Portland, Oregen, 1s given.
In Part 1 of the study a ninth-grade experimental group (188 students)
given the 6-week reading program was compared with a ninth-grade con-
trol group (186 students) which received no special reading training.
Both short-term and long-term reading gains were investigated. 1In Part
2 of the study 1,127 students in grades 7, 8, and 9 were evaluated for
overall growth in reading skills and for variation of growth according
to scholastic aptitude levels, sex, and time of day training was given.
Materials used in the 6-week program included a controlled reader,
reading pacers, Science Research Associates (SRA) Reading Laboratories,
literature textbooks, reading improvement books, library books, reading
films, reference books, and magazines and newspapers. The Gates Read-
ing Survey and the SRA Primary Mental Abilities Test were administered
to all students involved in the study. Significant gains in reading
werc reported for all students taking the reading course, particularly
the ninth graders. A discussion of the findings and their implications
is given,
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3788

Spache, feorge D. '"'A Rationale for Mechanical Methods of Improving
Reading," Significant Elements in College and Adult Reading Improvement.
geventh Yearbook of the National Reading Conference for Colleges and
Adults, 7 (1958) 115-32. ‘

A review of the literature from 1934 through 1957 reporting the
results of mechanical metheds of improving reading is presented. The
relative values of mechanical training are discussed for rate of read-
ing, word recognition, eye movements, regression, duration of fixation,
perceptual span, number of fixations, and permanent gains in reading
rate. What mechanical training does accomplish and what it should ac-
complish are discussed, and suggestions are made for the most effec-
tive use of mechanical devices. A 54-itam bibliography is included.

4011
Thornton, Cecil M. '"Two High School Reading Improvement Programs,"
Journal of Developmental Reading, 3 (Winter 1960) 115-22.

A reading improvement program in Atlanta for high school students
of average or above-average mental ability whe had average reading skills
is reported. The Science Research Associates reading accelerator and
several textbooks werz used in the original program. There were two
experiments, one during the regular school year and one during summer
session. A control group matched on intelligence was employed in the
program during the school year but not in the summer program. Forty
students served as subjects in the 50-minute per day, 5 days per week,
16-week course during the school year. The Iowa Silent Reading Test
was used as a pretest-post-test measure. Fifty students were enrolled
in the summer program. This program met 90 minutes per day, 5 days per
week, for 8 weeks. Materials used and program changes made in the sec-
ond experiment are discussed. Fisher's t was used to analyze the data.
In the program during the school year, a significant difference was
found in favor of the experimental group on reading rate but not in
comprehension and vocabulary. 1In all categories, both groups had sig-
nificant t scores. In the summer session program, significant progress
was made by the group in all three areas. Results of both experiments
are discussed.

4526
Warren, Mary Bay. "The Massapequa Junior High S8chool Reading Program,"''

Journal of Developmental Reading, 5 (Summer 1962) 245-55.

An experiment comparing the results of two reading programs=--orne
machine oriented, the other using no mechanical devices--at Massapequa,
New York, is described. In the pilot program two groups of 25 students
of average ability were selacted from two junior high schools. The
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Iowa Silent Reading Test, Form Am, and eye movement photographs taken
N with the Reading Eye were used to check the subjects' reading skills. -3
s Both groups were then given a 7-week, 21-gession course including ver- 11
bal and nonverbal perceptual training, vocabulary development, timed :
L2 reading exercises with comprehension quizzes, and discussion of theilr
reading. The instrument group was trained with the EDL Controlled
Reader. The noninstrument group used only workbooks and other regular-
ly printed materials and received additional training in the SQ3R read- _
I ing technique. At the end of the training, Form Bm of the Iowa test '~
was administered, and eye movements were rephotographed. Excellent .4
r gains are reported for both groups, but the instrument group achieved
~ significantly higher gains in both reading rate &ud comprehension than . .
the noninstrument group. A followup study incorporating the best fea- }
tures from both types of training into a longer, more thorough course "y
is also described. Tables are included.
]

L P

7046

Witham, Anthony Patrick. An Investigation of a Controlled Reading
Technique with Eighth-Grade Students., 439 p. (Ed.D., Wayne State Uni-
versity, 1966) Dissertation Ahstracts, 28, No. 3, 1016-A. Order No.
67-10,498, microfilm $5.60, xerography $19.80 from University Microfilms.

s

Wit is
- .-

Eighth~grade students in nine sections of English were randomly

assigned to one of the following groups: (1) a machine-oriented group |
using the controlled reader, a directional instrument technique; (2) a i

. material-oriented gipup, in which the teacher used a more conventional

: approach in motiwvating students to increase rate and comprehension;
and (3) a contrel group using the typlcal language arts course of study.
Data secured from a standardized reading test and eye-movement camera
records served to assign students in each section to below-~average,
average, and above-average reading groups. Identical selection: from
the controlled reading program and the Reader's Digest Skill Builders
were assigned within both experimental groups for the 10-week develop-

, mental program. Two post-study measurements were taken 14 weeks after

‘ the study. A three factor covariance analysis showed mean scores of

both experimental groups to be significantly higher than comparable
mean scores of the control group, suggesting the value of integrating a £
10-week reading program within the junior high language arts program. i
Tl:¢ machine-oriented group in eye-movement efficiency skills, speed and
accuracy, and rate of reading was somewhat higher than the material-
orienced group.
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Individualized Procedures

5871
Bennett, E. Harold. "Multi-Level Reading of the Novel,'" Reading and
Inquiry. International Reading Association Conference Procecedings, 10,

Part 2 71965) 76-79.

A multilevel team-teaching approach, varying in depth and scope
according to student ability, for teaching a unit on the novel was de~
veloped as part of an experimental laboratory approach to ninth-grade
English. The experiment consisted of 60 students grouped into three
scctions according to achievement and nced. Sections were scheduled
to meet on a particular day in either a gulded study center or a reci-
tation center. Attention was directed toward how to rcad a novel, as
well as towsrd structuyre and form. The scope and content of the unit
was determined, and a student guide prefaced with a general vocabulary
for study of the novel was planned. Sections to develop understanding
of plot, characterization, setting, theme, and purpose were added to
the guide. A questioning approach was used to stimulate thought and to
guide the student in thinking of the novel as a work of art integrating
these elements. Students,with some guidance from the instructor, se-~
lected their own books. They also kept & notebook in which they re-
corded their comments and impressions as well as the answers to ques-
tions about the structure and style of their chosen novel. Flexible
homogencous and heterogeneous study grouping was used. After the read-

ing was completed, students gave their reactions to the novel in a

writing project.

4880
Gold, Lawrence. '"A Comparative Study of Tndividualized and Group Read-

ing Instruction with Tenth Crade Underachievers in Reading," Improve-
ment of Reading Through Classroom Practice. International Reading As-
sociation Conference Proceedings, g, Part 3 (1964) 102-04.

rmine the effectiveness of individualized versus
ction at the secondary level is described. Indi-
vidualized reading instruction similar to elementary school programs
was compared to group reading instruction at the tenth-grade level.
Students were evaluated on the variables of reading, personality ad-
justment, and level of self-perceived reading problems and needs. The

"M test for correlated means and analysis of covariance werc used.
ment in both programs is described. No decisive

Significant improve
advantages are found for the individualized method. References are

included.

A study to dete
group reading instiu
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Karlin, Robert. "Methods of Differentiating Instruction at the Senior
High School Level," Improvement of Reading Through Classroom Practice.
International Reading Assoclation Conference Proceedings, 9, Part 3

(1964) 60-62, T

i

Acknowledging that no panacea has been provided for hardling the
problems arising from the need of providing for individual differences
in reading, several techmiques we e summarized. (1) Individualized
reading, which allows a student to select reading material interesting
to him and suitable to the level of his reading ability; czn be coupled
with teacher conferences and group sessions that teach skills in which
a number of the pupils are deficient. (2} Differentlated assignments
for pupils of varied reading ability can be made from one text by gaug-
ing the level of meaning individuals are expected to get from a common
text or by assigning differemnt portions of the same selection. (3)
Multilevel materials, which allow the pupil to gauge and direct his ownm
progress, but which usually require little teacher participation, can
best be used for practice rather than for instructional purposes. Kinds
of grouping were considered with the following conclusions resulting:
the degree and success of intraclass grouping depends on the ability
of the teacher; it can successfully involve team teaching in which grade
lines disappear and students are grouped by reading ability; and subunit
grouping can be added to make such a system further sensitive to indi-
vidual nceds.

4122

Noall, Mabel S. "Automatic Teaching of Reading Skills in High School,"
Journal of Education, 143 (February 1961) 1-73.

The possibilities of developing reading skills in secondary schools
through automatic teaching without the use of machines were explored
and are reported. The premise and proposed plan are described. The
following were investigated: mass differentiated skills instruction in
high school; rcading skills: self-directed individualized vs. uniform
class instruction; imdividualized instructional materials and techniques.
A summary and conclusions are presented. A bibliography of skill build-
ing materials and a directory of publishers are appended. Tables are
included; referenccs are presented at the close of each chapter.

4166

Walker, Frederic R. '"Evaluation of Threce Methods of Teaching Reading,
Seventh Grade," Journal of Educational Research, 34 (May 1961) 356-58.

Three methods of teaching reading in the seventh grade were evalu-
ated and compared: the Science Research Associates "Reading Laboratory,"
a more strictly individualized program, and a rather conventional
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approach. Eighty-six seventh-grade children from three heterogeneously
grouped classes in 3ayville, New York, were selected as subjects and
were given comprehension and vocabulary achievement tests both before
and after instruction to measure progress. The study was conducted

over a period of 6 weeks and included one 45-minute period of instruc-
tion each day. Two methods were used to evaluate the three classes:

(1) the progress of comprehension and vocabulary of each class, and the
lower half of each class, was measured by the Diagnostic Reading Tests,
Survey Section, Lower Level and (2) the amount of time required by teach-
ers outside of class 'n preparing and planning was recorded. The dif-
ferences between any two classes in the final test scores were not found
to be significant. Substential and significant progress was made by

the lower halves of each class in both the experimental group and the
SRA group. Although an individualized program is supported by the re-
sults of the study, significant progress was made with the use of the
SRA "Reading Laboratory." A table is included.

Programed Instruction

5057
Blackman, Leonard S. and Capobiance, Rudolph J. "An Evaluation of Pro-
grammed Instruction with the Mentally Retarded Utilizing Teaching Ma-

chines," American Journal of Mental Deficiency, 70 (September 1965)
262-69.

The gain in reading and arithmetic of mentally retarded young ado-~
lescents, whose average IQ was in the low educable range, using teach-
ing machines and programs was compared with that of an equated group
taught the same material by traditional special class techniques. The
experimental or machine group was composed of 19 subjects whose mean
chronological age was 14.1; IQ, 54.3; reading grade, 1.3; and arithme- '
tic grade, 1.7. The control group consisted of 17 subjects whose
chronological age was l4.3; IQ, 54.2; reading grade, 1.4; and arithme-
tic grade, 1.7. Instrumentation and classroom procedure are described.
Results indicated that although both the machine and no-machine groups
improved significantly in the reading and arithmetic performance over
the school year, no superiority was evidenced for the teaching machine
group. Tables and references are included. '

4377

Calvin, Allen D. and Hanley, Charles. "Exposure to Programed Learning
Material and Reading Comprehension,'" Psychological Reports, 10 (October
1962) 538. |

The reading ability improvement of high school students using pro-
gramed instructional materials was measured. Subjects were an experimental
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group who had taken programed instruction in plane geometry, algebra I,
and algebra II and a control group who had taken the same courses in a
conventional manner. After a year, the Cooperative English Test, Test

C 1: Reading Comprehension, Lower Level, Form Y, was given to all sub=-
jects. Groups were compared using the analysis of variance. The experi-
mental subjects ir geometry were found to be significantly better in
speed of reading comprehension than their controls. None of the other
differences were found to be statistically significant,

4729

Raygor, Alton L. and Summers, Edward G. "A Comparison of Two Methods
of Teaching Reading Comprehension to High School and College Students,'
New Developments in Programs and Procedures for College-Adult Reading.
Yearbook of the National Reading Conference, 12 (1963) 1.18-23.

An evaluation of two methods of reading comprehension in the use
of programed materials versus conventional reading instructional materi-
als is presented. Experimental subjects were eleventh-grade students.
Two experimental conditions were evaluated: one using programed materi-
als on a series of 5" x 8" cards with selections of increasing diffi-
culty, the other consisting of the Power Builder section of the SRA
College Preparatory Reading Laboratory. Four hypotheses were explored
using subjects placed in high and low groups on the basis of their pre-
test comprehension scores. Tabular presentations indicate means and
gains based upon prefesting and post-testing for the experimental and
control groups. Another evaluation included male and female college
undergraduates voluntarily enrolled in the Reading and Study Skille
Center of the University of Minnesota. Small groups vere randomly as-
signed to the two experimental conditionms. Subjects were unaware of
participation in the study. Tables indicate pretest and post-test se-
quence, means and gains for both groups, and an analysis of cdvariance.

Procedures for Increasing Rate

4373

Braam, Leonard. "Developing and Measuring Flexibility in Reading,' The
Reading Teacher, 16 (January 1963 247-51.

Two questions conceraing flexibility in reading were investigated:
(1) Can it be developed through a reading improvement course? (2) Can
an instrument be devised which will successfully measure improvement in
this skill? Two Flexibility tests were devised, each one consisting of
five selections of equal difficulty ranging in length from 750 to 900
words and representing material from fiction, literature, science, his-
tory, and psychology. Each reader timed his reading and answered 15
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comprehension questions on the material immediately after reading it.

The tests were administered to 71 senior high school boys and girls en-
rolled in Syracuse University's Sagamore Reading Camp; one flexibility

test was administered at the beginning and the second at the end of the
camp's 6G-week program. It was concluded that a reading improvement
program cen increase flexibility as well as rate and that flexibility

and increased flexibility can be shown by means of instruments such as

the one described here. Further investigation of the subject is suggested;
a graph is included.

4874

Geake, R. Robert. '"Predictors of Reading Rate Improvement,'' The Inter-
Institutional Seminar in Child Development, 86-93. (Dearborn, Michigan:
Edison Institute, 1963.)

The relationship of intelligence, initial reading rate, perceptual
speed, and perceptual closure to changes in reading rate during a read-
ing improvement course is reported. Sixty Junior and senior high school
students were found who met criteria for four experimental groups: (1)
fast readé%s, above~average intelligence, (2) fast readers, average in-
telligence, (3) slow readers, above-average intelligence, (4) slow read-
ers, average intelligence. Students were given a training course in
rapid reading which met twice a week for 50 minutes for 16 sessions.

The Triggs Diagnostic Reading Tests were administered before training,
immediately after training, and again 15 weeks later. All groups showed
significant increases in rate but significant losses in comprehension
during the training period. Testing 15 weeks after the end of the train-
ing period revealed that comprehension scores had returned to pretraining
levels and that reading rates had dropped. The students of above-average
ability who were initially rapid readers were reading significantly
faster at the time of final testing. The most reliable measure of rate
improvement was secured from the tests administered 15 weeks after train-
ing had ended. No relationship appeared between perceptual speed scores
and perceptual closure scores. A significant relationship was found
between perceptual closure scores and improvement in reading rate. Ref-
erences are included.

4083
Herculane, Sister M. "A Survey of the Flexibility of Reading Rates and

Techniques According to Purpose," Journal of Developmental Reading, 4
(Spring 1961) 207-10.

The extent to which eighth-grade puplls vary their reading rate
and technique of reading to the purpose of reading was studied. Sub-
jects were 102 eighth-grade pupils of average and above-average intel-
ligence and varying socioeconomic backgrounds from three schools in a
midwestern city. Data were gathered from (1) objective testing of
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flexibility of reading by having students read selections with compre-
hension tests at three different speeds--skimming, rapid, and thorough
reading rates and (2) & questionnaire on flexible reading practices and
a tape-recorded group interview with the subjects. Some elementary
knowledge of flexibility was revealed in the analysis of data, but very
little use of this knowledge was found among the subjects. Specific
conclusions based on the findings are listed. Implications of the study
are discussed.

6889

Levin, Beatrice Jackson. An Investigation of the Flexibility of Read-
ing Rate. 148 p. (Ed.D., Temple University, 1966) Dissertation Ab-
stracts, 27, No. 4, 959-A. Order No. 66-9215, microfilm $3.00, xerog-
raphy $7.00 from University Microfilms.

Changes in the reading rate according to the difficulty level of
the material and the purpose for reading was investigated with a popu-
lation of 100 ninth-grade academic students. The population was evenly
divided into good and poor readers according to the scores derived from
an especially devised flexibility test. A standardized reading test
was administered, but little relationship was found between flexibility
and difficulty o:r purpose. Flexibility appeared to be a separate skill;
although, it was more pronounced in good readers. Purpose seemed to
affect the rate of good readers more than that of poor readers, while
the rate of poor readers was more affected by difficulty. Flexibility
showed little correlation to school marks or IQ.

3876 ’

Marvel, John A. "Acquisition and Retention of Reading Perforfiance on

Two Response Dimensions as Related to 'Set' and Tachistoscopic Training,"
Journal of Educational Research, 52 (February 1959) 232-37.

The effect of the tachistoscope with and without a verbal "set"
for speed on reading rate and comprehension, the effect of the verbal
"set" for speed without the tachistoscope on reading rate and compre-
hension, and the results of these three procedures were investigated.
The 156 subjects were distributed evenly among four treatment groups,
three experimental groups simultaneously receiving reading improvement
instruction and one control group receiving no special instruction.
Group A was given 16 20-minute tachistoscopic training sessions twice
weekly for 8 weeks. Introductory remarks dealt with mechanical, psyecho-
logical, and sociological aspects of reading, but the mention of speed
was excluded. 1In Group B, a verbal "set" for speed was included in the
introductory remarks and accompanying instruction. Group C was given
no tachistoscopic training, but a verbal "set" for speed was provided
each time in the introductory remarks. Group D (the Control) was given
only the pretest and post-tests. The Survey Section of the Diagnostic
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Reading Test, Forms A and B, were used as pretest and post-test 1, and
9 weeks later, Form C was post-test 2, Analysis of covariance was used.
Significant differences were found for Groups C and B between Groups A
and D on the pretest and post-test 1 comparison. On post-test 2, Group
C differed at the .0l level from Groups A and D and at the .05 level
from Group B. Analyses of the comprehension data showed no significant
differences. Tables, educational implications, and references are in-
cluded.

4519
Theophemia, Sister Mary. '"Testing Flexibility in Reading," Challenge
and Experiment in Reading. International Reading Association Conference

Proceedings, 7, Part 3 (1962) 138-39,

A study of the types of reading and the relationship to the mea-
surement of reading speed is described. Four hundred and fifty eighth
graders in Milwaukee and Chicago were given the Reading Versatility
Test. Reading speed, as measured by the range and the median, was found
to differ Jfrom one reading situation to the next. A great lack of flex-
ibility in reading was shown among upper-grade elementary school chil-
dren. The need for further study is indicated.

Miscellaneous Procedures

Burmeister, Lou E. An Evaluation of the Inductive and Deductive Group
Approaches to Teaching Selected Word Analysis Generalizations to Dis-
abled Readers in Eighth and Ninth Grades. 51 p. (BR-5- -0216-TR~12,

OEC-5-10-154, University of Wisconsin, Madison, 1966) ED 010 514, micro-
fiche $0.25, hard copy $2.65 from EDRS.

The relative effectiveness of inductive and deductive approaches
to the instruction of word analysis tasks was studied. A number of
phonic and structural analysis generalizations, applied to the pronun-
clation of words above the primary level in difficulty, were presented
to eighth and ninth graders of average mental abllity but who were weak
in word analysis. Results indicated that both experimental groups, in-
ductive and deductive, differed on total mean scores from a control
group. The experimental groups were superior in oral reading but not
in silent reading.

6746
Burmeister, Lou Ella. An Evaluation of the Inductive and Deductive
Group Approaches to Teachiqg Word Anglysis Generalizations to Disabled

Readers in Eighth and Ninth Grade. 196 p. (Ph.D., University of
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Wisconsin, 1966) Dissertation Abstracts, 28, No, 2, 531-A. Order No.
66-9888, microfilm $3.00, xerography $9.00 from University Microfilms.

Study purposcs were to identify a minimum number of phonic and
structural analysis generalizations which apply to the pronunciation of
words above the primary level in difficulty and to determine the value,
for eighth and ninth graders of average intelligence who are weak in
word analysis, of learning these generalizations by inductive and de-
ductive approaches. A l4-level stratified random sampling of the Thorn-
dike and Lorge "Teacher's Word Book of 30,000 Words'" was examined to
determine utility levels of selected phonics and structural analysis
generalizations. Two-week inductive and deductive plans were used to
tecach these generalizations to inductive, deductive, and control groups.
Nine randomly selected disabled readers within each group served as
samples. A one-way analysis of variance of the oral post~test data on
vocabulary ability showed a significant difference among groups; it
showed no significant differences among groups on vocabulary test data.
The Scheffe confidence interval formula indicated that the two experi-
mental groups differed from the control group but not from each other.
Improvement was independent of the methods used in the study.

Early, Margaret J. and Sheldon, William D. A Center for Demonstrating
the Teaching of Reading to Students in Grades 7-12. 32 p. (CRP-D-068,
OEC-3-10-