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SECTION I

INTRODUCTION

Surma=

For many of our youth the public school system represents a maze
which leads nowhere. Many are unable to see a relationship between
their current school experiences and some identifiable step beyond
school, either work or post-secondary educational opportunities other
than college.

Borow (August, 1966) has stated that "rather than broadening
students' perceptions and knowledge of the world of work, the school
has tended to bsAng about occupational foreclosure toward the world of
work."

The quality and nature of the day-to-day environment of many youth
does net provide adequate socialization for entrance into the world of
work. Many have limited contacts with the broad range of role models
from which they might pattern their behavior and aspirations. The com-
plexities of today's society have served to deny broad exposure to many
of today's jobs. Seemingly, the school is the most appropriate agency
in our society which cart bring to play those experiences necessary to
bridge this gap.

In recent years several projects and activities have been under-
taken which have had as their major focus the increasing of students'
knowledge of and identification with the world of work. Among these
has bean a series of national conferences in the area of the vocational
aspects of guidance. These include the National Conference of Vocational
Guidance (1966), National Seminar on Vocational Guidance in the
Preparation of Counselors (1967), and Conference on Vocational Aspects
of Counselor Education (1965). None of these conferences had as its
major focus the development of applicable models for promoting career
development which could be implemented in local school systems.

The major purpose of the West Georgia National. Conference was to
develop preliminary models for conducting systematic and sequential
exploratory experiences for students at the junior and senior high
school levels, with primary emphasis on those students who will likely
seek an entry job placement when they leave high school. Focusing at
this level on work-bound students as not to deny the need for exper-
ience at the elementary level for the purpose of developing appropriate
attitudes toward work on the part of the students. Rather our intent
MAD to take a narrow focus in order to gain a greater perspective re-
garding the needs of these youth at these levels.

The results of the West Georgia National Conference will be sum-
marized first by presenting some of the general principles that emerged



regarding the different models, and second by presenting a capsule
description regarding the nature and approach of each of the nine
models which were developed.

First, in order for work-bound youth to relate to different work
roles, to test expectations of self-characteristics in particular work
roles, and to differentiate future decisions and alternatives, they
must be introduced to activities and approaches which go beyond the
traditional vicarious stereotyped approaches of printed material,
audio-visual aids, etc.

The models considered at this conference proposed the use of sim-
ulated or direct work experiences as a means of assisting students to
"experience" what it means to perform a particular work role, with the
idea that once the student undergoes tnis "experience" it will be much
easier for him to assess his own feelings and values about performing
a particular work role.

Initially, from this "base of experience," the student could ex-
amine other types of jobs in our society which offer similar satisfac-
tions and, from this understanding, he could begin to seek out the type
of education needed to obtain a particular job.

Second, a merger of the concrete, simulated, or direct work ex-
periences provided in vocational and practical arts education offers
a strategy for bringing to the student's awareness level the meaning
of certain experiences in terms of greater self-understanding and in
terms of relating this self-understanding to vocational education.

Such a merger of guidance and vocational education is necessary
because it cannot 1be assumed that, simply because an individual has
had certain experiences and has acquired certain knowledges, he has
automatically internalized these experiences and knowledges to come
forth with a different and more knowledgeable perception of himself
in terms Of the world of work. It is at this point that most students'
experiences in vocational education terminate.

Not only do youth need appropriate information and experiences,
but attention must also be given to the individual's capacity to re-
ceive, to process, and to use information in an insightful manner. Too
often counselors have failed to realize the frame of reference such
experiences provide students as a basis for meaningful counseling. A,
team approach involving the counselor and other teachers, particularly
the industrial arts teacher and the work experience co-ordinator, offers
potential for greatly enhancing the career development of some students.

Third, school counselors must consider means that would make maxi-
mum use of the school environment and resources, along with those of
the community. Too often, counselors, upon completion of a counselor
training program, have acquired the impression that one-to-one counsel-
ing is the only strategy through which the objectives of the :lidance
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program can be reached This approach. has produced only minimal con-

t ct between counselors,and students.

Several of the models developed at West Georgia proposed that the

counselor spend a considerable amount of time in working with other

school personnel to increase their efficiency in career development.

These models focus on the counselor's, role as being that of a catalyst,

organizer, and co-ordinator of all those resources which could be

brought to bear to enhance the career development of youth. .

Fourth, experiences to promote career development for. work-bound
youth must be sequential and on an organized basis. Such an effort

cannot be a one -shot approach that takes place at the high school level.

It is generally too late to become concerned. about the student when he

reaches the transition from school;to work.

Career development must be seen as a continuous process which be-

gins with a broad-base exploratory program at the junior high school

level and at each. succeeding step provides the student with an oppor-

tunity to test different alternatives and gradually narrow, down to a

decision and a plan of action for 'his next step beyond the school, as

well as assistance in making,the transition from school and adjustihg

to the next step.

The assistance provided the work-boiand must be as highly developed

as that provided for the college-bound, for ,the work-bound youth's
immediate alternatives are much 'broader '.and 'far more complex. Further-

ore, assistance must be extended beyond the point, when the individual

leaVes school. Not only should the 'student be assisted in obtaining

and retaining a job, but be must also be assisted in moving out of the

dead-end entry level jobs and up the career ladder.

Models considered at this conference are such that a sequential

pattern of movement from the general to the specific might.occur fro

junior high through senior high school:

Description iof Models

Year -Long Students

This would be a full year course that students could take in grades

7, 8, or 9 for the purpose of acquiring a base of experiences for mak-

ing future educational and occupational decisions. It is proposed that

the Content of the course be.organized around work roles: . Students

would be given an opportunity through either simulated or direct work

experience to try themselves out in a particular work.

Using Roe's (1956) claSsifibation system, during the course of a
year, students would have had experience in several major occupational

roles: (a). service, (b) business, (c) organizational, (d) technology-
production, (e) technology-repair, (f) outdoor,_-(g) science, (h) general

culture, and Oa arts and entertainment. .
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After a student has experienced a particular work role in one of
these areas, organized group guidance sessions would follow for the
purpose of assisting the students in examining the particular work role
in terms of six different dimensions of, career development. The di-
mensions include (a) self-understanding, (b) decision-making process,
(c) other related work roles, (d) educational avenues, (e) psychological
and sociological meanings of work, and (f) economic and social values
of work roles.

Such group guidance sessions would enable students to focus on
questions such as: How did I feel about myself while involved in the
work role? What are the different jobs in our society which might pro-
vide a similar satisfaction? What are the different decisions one would
have to make in order to enter a particular job? What educational ave-
nues could prepare one for a particular job? What value does the work
role under question have economically as well as socially to our society?

The actual experience of participating in a work role would offer a
springboard from which the student could assess himself in relation to
the other dimensions of career development. This process would be re-
peated each time the student experienced a work role.

Such an approach enables the content of such a course to be inte-
grated around a particular work role. It offers a vehicle for the
integration of different dimensions of career development around a core
of concrete experiences rather than .the traditional approach of taking
each dimension of career development as a separate entity.

After going through the process for a period of time, it is be-
lieved that the student will begin to gain greater insight and know-
ledge about himself in relation to the other, dimensions of career
development. The teachers for such a course should possess formal
training in vocational development, occupational and educational in-
formation, and counseling techniques.

The Full-Time Counselor Who Conducts and Co-ordinates an
Diploratory Program in atIpAiL256mia

This model focuses on the counselor utilizing both personal con-
tact with students and environmental manipulation for the purpose of
promoting the career development of youth.

Not only would the counselor organize a systematic and developmen-
tal program of individual and group activities with students in grades
7, 8, and 9, but he would also serve as a catalyst, organizer, and co-
ordinator in planning a systematic and developmeetal program of activi-
ties that would utilize teachers, the curriculum peer groups, clubs,
and community resources for the purpose of promoting career development.
This program would need to be planned in such a way that the activities
of all those involved are being directed toward common, goals.

Maximizing the use of direct and indirect approaches for promoting
career development may require counselor education programs to place as
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uch emphasis on environmental strategies as is now being placed on
the one-to-one counseling relationship.

The committee identified both knowledge and behavioral objectives
for six dimensions of career development, They are: self-understand-
ing, educational avenues, work, economic and social value, of work,
decision making, and employability skills. Activities for accomplish-
ing each of the objectives were identified at the 7th, 8th and 9th
grade levels. Thus, at each level, the student would gain greater
insight. The activities were further subdivided into those to, be
performed by the counselors and those to.oe performed by others-.

The influence of the counselor could be multiplied may times
through effective use of community and school environmental settings.
Such an approach may serve to make the entire educational program 4.

meaningful for students. This approach enables the, counselor to
choose from the special resources that are available within the school
and community. Furthermore, it provides flexibility in dealing with
the different sub-populations within the school.

MaximiziaLatgasof Industrial Arts in Career Develmeal

It is proposed that the middle grades (7, 8 and 9) industrial
arts curriculum provide a vehicle, a frame of reference, and a base of
experience through which students are able to gain greater self-
understanding inrelation to manufacturing occupations, provided they
are ',given an opportunity for appropriate reflection.

The middle grades industrial arts ,curriculum is diversified and
offers a variety of experiences in an organized laboratory. Students
are provided With basic exploratory experiences in using many of the
tools, materials, processes, and pr6ducts of major industries. Thus,
the nature of the industrial arts curriculum ofrering 'is such that it
provides an opportunity for students to experiment in a variety of.
simulated work roles.

In order to maximize the use of such experiences for, career de-,
velopment, time must be provided for the student to examihe the ex-
periences in terms of the several dimensions of career development.
This could be accomplished through a team approach involving the
counselor and industrial arts teacher. To implement this model would
require the identification of activities and approaches to be used by
the industrial arts teachers in assisting,students to utilize the ex-
periences acquired in the industrial arts course to enhance their
career development . . In addition, the supportive and resource activities
to be performed by the counselor for the industrial arts teacher, as
well as specific follow-up activities the counselor will perform with
students, must be spelled out.

Work Experience Pro rasatsta_Lareey Ex lortand for .the
Develounent of Employability k*ills

'This model calls for the use of work experience in conjunction



with' group and individual counseling at the junior and senior high
school levels for the purpose of assisting students in gaining a
greater insight into themselves and to develop 'behavioral patterns
appropriate for job success.

The implementation of this program would require the employment of
a counseling co-ordinator who has a foundation in guidance and voca-
tional education. This person would be responsible for placing stu-
dents in a work setting which would be most appropriate for him and for
providing, on a systematic basis, group and individual counseling ses-
sions.

Content for such counseling sessions would be the experiences
which the students have encountered in their work experience setting.
Such an approach should make counseling more effective because it es-
tablishes a new reference group and a new setting against which students
can check the appropriateness of their perceptions and behavior.

Implementation of such a work experience program can be during the
regular school year or during the. summer. Work stations can be either

within the school or outside the school.

For those youth who are handicapped by attitudes toward work and by

perceptions of the work role stemming from their subcultural pattern of
life, such a program could provide contact with role models and with en-
vironmental experiences. This could provide the basis for a gradual
socialization process for such youth.

UsingExisIlonttl. Progam_for Providialulangicam
Experiences

The existing vocational educational curriculum in a school offers
an opportunity to many students to test themselves in a particular work

role. Such try-out experiences should be provided for students before
they are required to make a choice of which vocational curriculum to
pursue. In many schools, particularly small high schools, opportuni-
ties for such trial exploration are not available. The intent of this

model is to utilize the existing vocational curriculum as a medium for
providing students with exploratory experiences prior to their entrance
into a particular vocationalocurriculum. It is suggested that such
experiences might be provided at the eighth or ninth grade levels.

In order to implement this model, a close working relationship must
be initiated between the counselor and vocational teachers to insure
that appropriate planning and scheduling are done by all. It is'sug-

gested that the program be divided into three phases: Phase I would be

referred to as the orientation phase which would be conducted by the
counselor and would last for approximately ten hours. A number of
vicarious experiences would be Used to facilitate the students' under-
standing of himself and to help him become broadly acquainted with, the
world of work, Phase II, referred to as the exploration phase, would
provide the students with five t6 ten hou 'rs of rotating through each of
the vocational offerings for the purpose of becosing more knowledgeable
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of the occupational area and to actually perform certain tasks for
reality testing. Phase III, referred to as the counseling and follow -
'.p stage, would follow after each experience in a particular voca-
tional area in Phase II. Phase III would be for the purpose of
ssisting the student in reflecting upon his experiences in terms

of their meaning to him and to acquire additional knowledge needed
regarding the occupational areas through a variety of vicarious ,ac-
tivities. Each of these intervals would be from five to ten hours.
Such a model could provide students with some basis for making a
future educational occupational choice.

A Model for Entry,..12Laasement and Follaw-throusEhuljUgaga.
School or for a Multiple ,School

The job placement models are based on the belief that the school
has the responsibility for assisting each youth in preparing for and
in successfully implementing his plans beyond school: It is essential.

that the school accept this responsibility for work-bound youth with
the same vigor and energy it has exhibited for college-bound youth.
Just think what it might mean to a group of students to knowl.in
reality, that the school is the best place to be in order to get a
job! It seems that there is no better way of illustrating than,by
actually assisting each student to obtain appropriate employment.

Implementation of a job placement and follow-through program.
within a single school is possible within existing framework and re-
sources of meet schools. It will, however, mean a reorganization of
the thinking of the currently employed staff to become oriented to
job placement of the students in their charge.

It is suggested that a cooperative Jo% placement strategy be
initiated in such a manner that teachers and guidance specialists share
the responsibilities for providing an organized and systematic job
placement program. The teachers provide experiences and activities
designed to enable students to cultivate attitudes needed to enter and
adjust to the work world, while the guidance specialists coordinate the
total job placement effort, provide teachers with leadership, resources,
and consultative assistance, and provide the student with counseling
and other assistance as needed.

Three sequential steps are suggested for the job placement program:
First, preparation for entrance into the world of work, which includes
assessments of one's own desires, abilities, etc.; and the acquisition
of knowledge about occupations and what is expected of a person in a'
work setting. Second, locating and accepting a job which includes
making plans for moving from school to work and for implementing plans
as well as contacting potential employers. Third, follow-through per-
sonal contact and counseling for students once they are placed on a
job, to assist them in retaining the job and for establishing plans for
moving up the job ladder. The third step is seen as being significant
for many students, particularly for the culturally deprived. Not only
do they need assistance in obtaining a job but also in retaining the
job.



The model for a job placement program for a single or multiple
system which might cut across several systems differs from the model for
a single system only in that a central co-ordinating and:resource office
would be established. Also, the scope of the responsibilities pro-
jected include providing continuous job placement assistance to youth
and adults.

Functions performed by such an office would have as their major
purpose increasing the potential of local school staffs to adequately

conduct an effective job placement program, with responsibility for job
placement within the school. This office would function 'as a service
and resource center to the surrounding schools for the purpose of
(a) gathering and disseminating, (b) doing broad job promotions,
(c) doing job clearance, (d) continuing follow-up and evaluation
studies, and (e) providing inservice for staff development.

The staff for such a central office could be under the direction
of a board of education or under the Department of Labor. The model

is based on the belief that it is virtually impossible for a single
school to employ the staff necessary to acquire necessary resources
for an effective placement program. This concept has considerable
merit for rural areas because several school systems could be served
by a central office.

Procedure

The conference procedure consisted of providing participants with
appropriate theoretical concepts through speakers, consultants and re-

source Materials. Through the involvement of the participants in small
groups, i.e. teams, specific objectives and models were developed for
establishment of exploratory, work experience, and entry job placement
programs. In addition, a team of individuals from selected states was
asked to develop a plan for implementing and disseminating specific
models in their respective states.

In Section II of this presentation the background papers which
were designed to provide general information and objectives of each

model developed during the conference will be presented. Detailed in

Section III will be the summary of each model while the general con-
clusions derived from the models and the one-year follow-up of the
state teams will be dealt with in Section IV. A conference program,

a list of the participants, and the conference evaluation will be pre-

sented in Section V.
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SECTION II

BACKGROUND

lorator Pro rams Related to the World of.Work at the Junior Hi :h
Schoolje222.=SWIEILvesAroachesj22.....4 Activities and Resources"

Bernard A. Kaplan, New Jersey State Department of Education

Introduction

.
.

Jacob Bronawski, in an essay, "The Discovery of Self,"-written
for the APGA booklet, ..........1!ManiuLJOAJDBEELkuldt (1968), wrote:

A boy does not merely-grow up into a man: he imagines
himself into manhood--into the man he wants to be .,. A.
child becomes an adult in 'society thus, not, as a kitten'

",

becomes a cat, by necessity, but by the Aspirations of ,,
his imagination. They uncover' for'him, and in turn,'
he discovers the self that he.wants to be.

....
.

Most guidance people would agree that one Of their major goals fot the
youth of today is facilitating the "aspirations of thelmagination" so
that each student can disCover both his present and future self. Such
a venture, hoWevery is deceptively Simple, for today's world; is a com-
plex one, becoming increasingly more so. The entire occupational spect-
trim, in tune with the times, is changing drastiCally, rapidly, and con-
tinually.

Present guidance thinking embraces the concept of vocational
development, rather than sporadic vocational choice. While vocational
development implies a continuous development from early childhood
throughout adolescence and into adulthood, this paper will seek
to concentrate on appropriate experiences the counselor and his
fellow educators can introduce at the junior high school years
to enrich the "aspirations of the imagination" in the vocational-
occupational sense.

Unfortunately, research on vocational development at the junior
high level has been severely limited. However, Super's findings (1967)
for this age group are especially revealing and helpful. Super concluded
on the basis of his extensive study of ninth grade boys and their vo-
cational maturity that "... typical ninth grade boysi 'in a typical
small city high school, with a typical guidance program, were at a
state of vocational development which is characterized by.readiness
to consider problems of prevocational and vocational choice, but also
by a general lack of readiness to make vocational choices. Ninth
graders are clearly 1n an exploratory stage, not a decision-making
stage of vocational development... Ninth graders are ready to-look into
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things, to try themselves out, but haye not yet developed to a point
at which it is reasenable or desirable to expect them to commit them-
selves to a vocation."

The exploratory stage, then, will be what concerns us as we contem-
plate the design and planning of appropriate programs related to the
world of work at the ,junior high school level.

Afew preliminary statements concerning the over-all objectives
of the Seminar are ,preffered at.this point before the topic of this
paper is further developed.

1. Since vocational development and vocational maturity are realized
over time, it is important to consider the early or elementary
school years, as well as the secondary grades. For this reason,
another seminar, perhaps, should be addressed to a study of those
odels and approaches that might beuseful to elementary school

educations, including elementary school counselors. Two pro-
grams in New Jersey schoolS, sponsored by the State Department
of Education, Division of Vocational Education, that are now
attempting to do something along these lines are the Technology
for Children Program (Grades and the Vocational Awareness
through the Curriculum Project (Grades 5 and 6).

2. While all of the programs which will be alluded to in the paper
are strongly guidance-linked, most must be curriculum and course-
linked as well if they are to become an integral part of the
school's offerings as an organized, routinized experience for all
students. This implies that administrators and teachers will have
an important role to play along with the counselor in introducing,
supporting and implementing these approaches. They cannot and
should not be regarded as strictly within the guidance province.

,

3. While these approaches may appear to have greatest value for the so-
called non-college-bound student, in actuality, these experiences
are sorely needed by all students. Granted, because of the present
bias in most school curricula and programs for the student contem-
plating attending college, a counter-emphasis is often deemed jus-
tifiable for the "employment bound" pupil. Nevertheless, vocational
choice and selection is a lifetime commitment confronting each and
every individual; it is not the unique .problem of a special, group
or minority. (This is not to say, however, that the exploratory
experiences to be discussed below cannot be designed to meet the,
specific needs and interests of identifiable student groups.)

Objectives

Pamler (1964) has, pointed out that "one of the key problems con-
fronting.the counselor has to do with making the work world real. For
many youth the situation is such' that they are not .confronted with the.
reality of. work. They are separated from it physically and even vi-
cariously...As best he can, the counselor presents his client with the
reality of work. He does this mostly through a kind of symbolic con-
frontation, through the use of printed ivaterial which provides information
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by assisting the client to assume vocational roles in imagination--to
try on various vocational coats for size and fit so to speak."

The objectives of exploratory programs related to the world of
work at the junior high school level, helping pupils try on different
vocational coats for size and fit, can be summarized as follows:
(1) Job and Occupational Awareness; (2) Preliminary Skill Acquisition;
and (3) Guidance-Career Planning Related.

1. Job and Occu ational Awareness

Experiences provided for students that help them to see the broad
array of occupations and to understand a few in greater depth and
detail are included in this category. Also in this category would
be an understanding of work, per se, the struc%ure of the occupa-
tional work and, unfortunately, most frequently overlooked, voca-
tional educational and training options. These various classifi-
cations can be treated from both a general/national and on an area
or local basis.

Thus, the broad field of ornamental horticulture may be considered
as a single career area or as part of a cluster related to agri-

culture. Or a specific occupation within this field may be taken
for in-depth study, such as a nurseryman or tree pruner. These

can be looked at in general terms or in local area onportunities.
Training opportunities which lead to preparation for these fields
can be reviewed, e.g., vocational programs at the high school level
and at the post-high school level through technical institutes,
private trade schools and community and four-year college programs.

In addition to the above, many approaches seek to promote a better
understanding of jobs and work devoid of their specific occupational
colorations. Such things as, getting a job, keeping a job, and ad-
vancing on a job are usually considered here. Job application
forms, resume preparation, the job interview, utilizing the class-
ified ads and the esployment service are examples of topics included
under "getting the job."

A final study-area frequently provided under this general category
is that of the world of work taken as a whole. Economic considera-
tions, labor unions, free enterprise, technological change, cyber-
netics, the need and dignity for all kinds of work, and the organ-
ization of selected businesses and industries are examples of topics
in this area.

2. Preliminary Skill Ac

In addition, to the basic understandings and appreciations generated
through efforts under the above category, many exploratory pro-
grams attempt to endow the student with certain skills which,
while far from technical or highly sophisticated, do give him a
sufficient experiential orientation to influence his behavior in
subsequent situations. The skills are usually rudimentary or



or preliminary only to actual competency development but they are
provided to give the student more insight into the actual work or
training involved or, in some instances, to merely give the student
an initial advantage for securing an entry-job in the local labor
market. Preliminary skills can be provided which relate to (a) work
in general (b) a specific job skill (c) a general job skill (d) pre-
vocational training and (e) pre-emplopsent orientation. Examples
of each of these are:

a. Work in general: punctuality, appearance
b. A specific job skill: how to repair a toaster
c. A general job skill: how to serve a customer; answering

a business telephone
d. Pre-vocational training: industrial arts, introduction

to business courses
e. Pre-employment orientation skills: social security proce-

dures and requirements; job application procedures;
locating job openings.

3. Guidance-Career Plantlingy.asai

Exploratory opportunities in this area attempt to furnish the
student with three major outcomes: (1) increased self-understanding
and awareness, particularly as these relate to career potentiali-
ties; increased awareness of an individual's interests, abilities,
talents and the promotion of self-confidence in one's ability to
achieve successfully In some area and to earn a financial reward are
various aspects of this objective; (2) the ability to analyze jobs
and occupations with a knowledge of factors contributing to the
Job's or occupation's total outlook; available resources for oc-
cupational exploration would be assessed under this objective;
(3) the ability to be more adept at one's career planning and
vocational decision-making: this 'would facilitate the end result
of occupational exploration as providing a model for decision-
making, and not necessarily a decision itseITTEnler, 1964) .

Many of these objectives have also been developed as a set of
criteria formulated by participants at a National Seminar on
Vocational Guidance, exactly two years ago in August, 1966 at
Marquette, Michigan. These were cited as twelve Vocationally
Relevant Behaviors Desired for Youth:

a. Appreciation of work as a valued ani enduring social
institution ("work" broadly conceived).

b. Acceptance of the responsibility for one's vocational
planning.

c. Knowledge of educational and vocational resources.
d. Understanding and acceptance of significant data about

self.
e. Understanding of the kinds of data required for self-

appraisal.
f. Understanding of use of resources to maxi ize self-

potential.
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g. Understanding the inter-relatedness of occupations
(e.g., job family concept).

h. Understanding of occupation as a major determinant of.
life style (e.g., occupations as'a way of life) .

i. Ability to perceive and accept life experiences as
reality testing.

j. Awareness of consequences of decisions and. the
disposition to accept.them.

k. Awareness of decision-making as a chain process.tt,
1. Ability to deal selectively with:the environment by

modifying it or adapting to it, ras-circumstancet require.

ituroaches

A large variety of exploratory programs are being offered in the
public schools today. Many have been practiced for a number of 'years
and al well known to the counseling field. On the other hand, there
are some newer approaches and interesting derivatives of.more tradi-
tional programs that bear attention.

Heretbfore, superficial and limited attempts at exploratory pro-
grams through the junior high school guidance program or industrial
arts and home economic offerings at this level have not been particu-
larly effective., More.sver, there has been an over-reliance on occupa-
tional literature and information utilizing films and filmstrips and
the instructor's personal but limited vocational experiences. Finally,
provision of an exploratory program at the junior high school level
has not usually been planned on an organized, sequential and systematic
basis; while all students should so benefit, currently,it is more likely
to depend on which school the pupil attends. Furtaermore, it is ex-
tremely rare, even if such a program is offered, that it is part of a
developmental design aimed at helping the student mature vocationally
over a time dimension, starting in elementary school and continuing
uninterrupted through entry on the first job and/or successful employ-
ment or in post-secondary school training.

The various approaches to exploratory programs can be classified on a
concrete-to-abstract experience continuum depicted in the illustrated
"cone of experience." This one grapzically portrays how it is pos-
sible to provide at least ten levels of experiences soue more abstract
or concrete than 'others.

alltAtlata9127e: Verbal
S boll

Abstract Records, Radio
11§.

Mo'112tures.

.

Tips.
Demonstrations 1--

Dram tized.E eriences
.

Mantsulative "Contrived Exseriences:
Concrete Direct Pur oseful E eriences
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Most approaches at exploratory programs have relied heavily pn the
experiences at the'cone's apex. This, of copse, has been the school's
traditional approach in almost all its offerings. Thus, approaches

utilizing the written and spoken word, plus photographs, have prevailed.
Those which have attempted to be more concrete, along the types denoted
at the base of the cone, have been less in evidence. Yet, educators who
have utilized these latter approaches have claimed they are by far more

eaningful and effective.

Each level shown on the cone can provide many examples of explora-
tory approaches to the world of work. These will be described below.
Ut should also be noted that many of these overlap and are frequently
used in varying combinations.)

111

1. Verbal Symbols

"Occupations" courses on a semester or year-long basis,
taught by a counselor, teacher or team. Here students

are introduced to a variety of occupations, jobs, or
,career fields, North Carolina's Introduction to Vocations
and Robert Hoppock's often cited 11;71:5;;Tions course fall

in this category.

Occupations units, similar to'(a) above but on a more
netted time base andfrequentlymore narrow in scope.
A elle to three week unit in eighth or ninth grade social
studies or English, a homeroom program, or a career week
in which each teacher emphasizes the vocational implications
of his subject are frequent examples of this approach.
Harold Munson's SRA series of school subjects and their.
occupational relationships is an example of one set of
commercial publications in this area.

c. Counselor interviews with pupils, frequently scheduled for
each, pupil at the eighth or ninth grade level to consider
vocational implications of high school course planning.
In this approach, the counselor utilizes his personal know-
ledge of jobs and occupations, occupational monographs, leaf-
lets, directories, career publications service (e.g., Chronicle
Press; Careers)) the Occu pational Outlook Handbook and
91,111.rtel.,..2.11, and library materials, such as those listed in
the New York State Education Department's Careers in Fact
and Fiction. The counselor may further utilize group
guidance sessions, guest speakers from the community,
referrals to workers in the community (as in the Paramus,
N. J. Handbook for Counselors and Students), bulletin board
materials, charts and posters, and articles from periodicals
and newspapers. (One of the projects of the Division of
Vocational Education, New Jersey Department of 'Education,
has been the development with Rider College of special
bulletin board materials and brochures for parents and
pupils on vocational education opportunities, an area fre-
quently neglected in the past.)
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. Television

Aside from scattered programs on commercial and 'educational
channels that relate to occupations and career, planning, most
of the efforts utilizing television are those which employ closed
circuit TV and videotapes. By featuring speakers, workers-on-
the-job and in-training, and visitations to places of employment,
the television set brings the student closer to the so-c4led real
world of work. The topics discussed and scenes presented have a
much greater sense of immediacy, of relevance, 'aad of proximity
which make for heightened interest and understanding.

I[

Exhibits

This approach does not lend itself too readily to exploratory
programs. However, it h s been utilized to a limited, degree
in Career Fairs, when industry and workers display their tools
and accoutrements.

!

Baltimore's Career Opportunites Plariniiii Exhibits (COPE)
is an example of this. The City JunioriChaMber of Commerce
sponsors a week-long program for studntS throughout the
entire Baltimore area.' Exhibits are heid in the City's,
convention hall with displays by such groups as business,
industry, unions, professional organizations, colleges,
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technical schools, and the Armed Services, Students are brought
in by school bus during the day and in the'evening. Parents,
teachers and counselors are also encouraged to attend.

Craft fairs and art shows are other examples, although these
focus more on product than on worker skill or performance.
Occasionally, a classroom speaker on a given occupation or trade
will, bring with him his tools and job paraphernalia to illustrate
his talk and to loan to the class as a temporary exhibit. Student
developed exhibits to portray various occupations and jobs are
also sometimes employed.

6. Field

16

This approach is well known to educators. It is, however, rarely
used on a systematic, integrated basis. One reason for this is the
long recognized difficulty involved in scheduling field trips; never-
theless, visits to industry, to on-site employment settings, and to
employment offices are uch (lore effective than other approaches
previously cited when they are properly organized, planned and su-
pervised.

It'll

Field trips in which jobs and occupational areas are featured also
allow the student to participate with all his senses simultaneously
so that sights, sounds, odors, and sensations omitted from written
descriptions or films, intentionally or by necessity, are included
in this experience. In addition, a variety of workers in the same
job setting are seen and their relationship to other jobs within
the factory or occupational area, and sometises to the cotmunity,
can be more readily grasped.

Sometimes, students are permitted to make their own field trips
on an individual or small group basis. Districts are also be-
ginning to produce their own directories of suitable or rewarding
field trips in the area; an example of such a directory on the
state-level is the Educator's Guide to Field Trierserse.,,x
(1966) which codified visits according to occupations, industry,
subject matter, and region, along with other necessary details about
trip arrangements and considerations (contact person, suitable age
levels, size of group, time needed, etc.)

Not usually regarded as a field trip but definitely in this cate-
gory are orientation visits by students to high schools, vocational
schools, trade and business schools, and technical institutes and
colleges, in order to see, first-hand, the facilities, occasionally
the staff and student body, guidance and admissions officials,
and a panorama of the curricular offerings. When these are related
to occupations, jobs, and the world of work, they have particular
relevance for exploratory programs. Obviously, they can seldom bs
utilized effectively in isolation but must be accompanied by other
approaches; they are an i portant co plesentary activity which most
exploratory programs should strive to incorporate.

any



This approach does not lend itself too effectively to occupational
exploration. When workers on the job can actually show student
observers a series of the various tanks and skills they 'are'regu-
larly called on to perform, accompanied by an appropriate personal
narrative, a.good demonstrationisleffected. The telephones` repair-
man and florist are examples of twoAobmareas in, which this has
been effectively done for pupil groups.. %

The guidance department sometimes can arrange. for students (indivi-
dually or as a class) to "understudy" for a day or week with local
townspeople or area workers in a variety Of occupational areas.
(This approach is sometimes combined with student government days
and business-industry days for the professional staff.)

As extension of this approach is to systematically rotate the
student through a series of such experiences over a period of time.

In addition to the above, decionstrations are.frequently used for
showing the, right and the wrong way to handle a job Interview.

Dramatized Experiences

Special skits, role playing and occupationaleducational games are
the primary examples of this type of approach. Sarah Splaver's
Series for'Occu-Press is illustrative of the first type. Role
Playing can be combined with classroom instruction or groupcourisel-
ing sessions to simulate personal-problem situations dealing with
job or career planning. The. Life Career Game, originated by: Saran
Boocock and John Coleman, and subsequently adapted.by,Gary' Shirts
for use with sixth graders, provides a technique in which elements
of the world outside the school are simulated. in the classroom.
IStudents are required to make decisions and act as if they-were
operating in an environment of the future, and they observe the
results of their decisions (States, 1968).

Exploratory programs that are one step short of the."real thing"
would fall in this category. They consist of experiences which are
especially designed or scheduled for students in 'order to expose
the" as fully as possible to real situations related to work and
job training..

a. Job samples: John, Krumboltz has been experimenting with. kits,
which simulate occupational problem-solving experiences. He
hypothesizes that solving simulated vocational problems will
aid students to, explore career possibilities more realistically.

Vocational education tryouts: In
to Vocations program, ninth grade
through a year's, series of two to

the New Jersey Introduction
students are rotated ("cycled")
four week sessions, meeting
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daily, in which manipulative experiences in each vocational
education area is provided. In this way, students have an
oppertunit7 to get a much clearer picture of training proc4

grams and their related occupational pursuits in such fields
as distributive education, horticulture, photography, graphic
arts, food service occupations, building maintenance, etc.
(This program, incidentally employs most of the other "cone"
approaches presented above.) In an effort to make the learn-
ing modules as realistic as possible, the regular vocational
teachers handle the short-term sessents for their subjects and
these are scheduled in the shops, laboratories and offices where
these classes usually meet.

e. Job preparation ldboratories have been developed in some areas,
particularly for school dropouts who otherwise have little or
no students to improve their job-getting ability (handling ap-
plication forms, resum4s, interviews, improving personal ap-
pearance, learning resources for job openings) and give them
some assorted rudiments that may make them more employable
(e.g., operating a cash register or check-out stand, packaging,
stock clerking or inventory, parcel delivery, receptionist,
telephone handling, waiter-waitress, usher), as can be readily
seen, these are low-level entry skills that serve merely (and
perhaps tenporarily only) to keep school leavers from the unem-
ployed ranks.

Sometimes the project method employed in the industrial arts,
vocational agriculture, and other subject areas are so designed
to give students specific experiences in a given occupational
skill area.

e. Incentive- enrichment programs similar to Upward Bound, but em-
phasizing the world of work and vocational training opportuni-
ties have been attempted in some areas, particularly for dis-
advantaged pupil populations. In York, Pennsylvania, the Re-
creation Commission sponsored a summer program (1966) which
included visits to industry, scientific exhibits and other
eaningful community experiences to increase motivation for

training and education and occupational awareness.

The PREP Club Program, sponsored by the Chamber of Commerce
in conjunction with the public school district in Everett,
Massachusetts, has not been widely replicated but nevertheless
serves as an example of an excellent exploratory program.
Students are given opportunities to select specific vocations of
interest to them. Those with similar interests are than or-
ganized into clubs of 15 to 20 members. These clubs meet
under the guidance of people working in the specialized voca-
tional field. A planned program of 12 meetings is followed.
Students learn of job opportunities, requirements, and attitudes.
They are provided a "taste" of the work itself and they estab-
lish important friendships with local business representatives.



10.

All work experience programs would fall in this category, whether
part-time, after-school, summers cooperative, workeotudy, or
other. A large number of these are provided at the senior high
school level; but, increasingly, variations are also being intro-
duced at the junior high school level, especially grade nine.

a. Noneprofit or public-supported job programs such as summer
reforestation, beautification, and site development programs
for the school or community provide students with job exper-
iences, sometimes for a stipend.

b. Youth volunteer service programs through hospitals, homes
for the aged, Head Start programs, welfare programs and ser-
vices for the handicapped enable students, as volunteers, to
gain experiences in the area of social services. These are
most frequently offered through special interest groups
(Candy Stripers) or club organizations (YMCA, FHA, DECA, 4-H,
Student Council, etc). In Detroit, a Youth Service Corps was
established during the summer of 1966. Students, 14 to 16
years of age, performed a number of useful services in con-
junction with the Detroit Police Department: checking on
abandoned cars, searching for lost children, reporting
damaged streets and sidewalks. It was seen as an excellent
police recruitment program.

c. Work-study programs for dropouts and potential dropouts with
heavy guidance overtones have been developed by the New York
State Education Department (Project STEP), Detroit (The Job
Upgrading Program), Chicago (The Double E Program) and other
communities. A number, of these are included by George Burchill
in his book, WorituP...g_ramsfolAliatedYouth__ (1962).
The Neighborhood Youth Corps and Work-Study program under the
Vocational Education Act of 1963 also provide paid after-
school jobs offering the possibility of,a variety of settings
and skills.

d. Youth business ventures which provide an outlet for the pro-
ducts and services of young people are sometimes organized
on a school or community basis. Services such as lawn and
garden maintenance, window cleaning, minor painting jobs, lawn
over repair, and housecleaning are examples of work oppor-

tunities students individually and in groups have pursued.
The Junior Achievement group is another example in which young
people develop their own product and retail it in the community,
in this instance with the assistance of local businessmen. In
this experience, young boys and girls are given the chance to
plan, design, price, sell, advertise, and anage a small busi-
ness operation.

e. School- based placement programs, while not too prevalent at
this ti.ve, and certainly note phasizing se vices at the
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a. Job and community occupational surveys when conducted by
students can be valuable as exploratory experiences provided
the surveys are not limited to mere census-taking. Properly
supervised and planned, they can give the students an immedi-
ate and realistic overview of both the local employment marr
ket and of selected specific jobs in depth plus personal
contact with representatives of various occupations in the
community.

b. A number of programs have been developed for disadvantaged
youth to provide them with broader cultural enrichment, a
paternal relationship with an older, stable figure, and, in
same instances, an opportunity to be exposed to new vocations.
The BiK Brother movement is probably the best known' of these,
but many compensatory education programs have employed com-
munity models and identification figures, often for their
success in an occupation, to raise aspirations of high school
students. Flint, Michigan, utilized a highly organized and
supervised Big Brother System for boys and a similar program,
called the Stepping Stones, for girls. In Jackson, Tennessee,
the Chamber of Commerce utilized the same approach for youth
in that community.

e .
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Perhaps a sign of the future is the new guidance computer-
assisted and information retrieval systems nearing completion.
Combining aural and visual techniques, employing tapes; film-
strips, films and a computerized memory pre-coded for perti-
nent data on individual pupils and on occupations (nationally,
regionally and locally). These systems can give students
ample opportunity to learn about a whole gamut of occupations
and their prerequisites and applicability for the student--
all at the student's own level of maturity and selected pace.
Along with other approaches, they should enhancr the guidance
program considerably.

David Teidetian at Harvard is.developing an Information System
for Vocational Decisions, using a computer, which is scheduled



for completion in July, 1969, Donald. Super, and Fran1 Minor
with IBM, are now field testing a similar system in Montclair,
Hew Jersey this fall.

The San Diego, California program has made it possible for
students to learn of local vocational opportunities very
easily through the use of. print-outs from a centralized
office, in which this ini'brmation has been previously pre-
pared and stored, Called VIEW, Vocational ILformation for
Education and Work, th-e system utilized a key punch, a
.processing camera for making microfilm clips, and a micro-
film reader, available froM the 3M Company.

Resources

b

The' aboVe.approsches and aetivities generally 'suggest the re-
.sources the school will neeCto apply adopting To summarize
these briefly, .however, nutb.er.are 'listed below:

I. Present staff and related'instrUctional units already functioning.
2. State Departments of EdUcatioh - Guidance and Vocstional

Education units,.
.

3. The Community ageneiesanicipal si:rvices and offiCes, civic
groups, service and fraternal organizations, etc.

4. Business and industry,..inciuding the Chamber of.. Commerce
5. Organized labOr, including civil service assdciatians.
6. Educational programs--area vocational schools, private

trade and business schools, technical institutes, hosPitals,
eapprenticeship programs, MDTA programs, community and'four-
year colleges.
.Federal offices and departments: employment offiees, the Women's
Bureau, the Labor Department, HEW, etc. (for funaiilg, literature,
consultant assistance).
Private citizens and parents; parent groups.
Youth groups and organizations'(FFA, FHA, VICA, DECA, FBLA,
4-H, Junior 'Achievement, Girl Scouts, Boy Scouts, junior
Peace Corps).

10. Commercial publishers, film c6mpanies and "hardware" retailers.
11. Libraries, museums, zoological gardens.
12. Professional associations (AVA, APGA, NEA, and organizations

and groups promoting occupations. in their respective fields) .

13. The Armed Services, including bases, training camps,.air fields,
carriers. . ,

14. Foundations (previous studies, reports; ongoing projects).'
15. Handicapped-related; D.V.R., mentally and' physically handi-

capped organizations.
16. Specialized consultants: vocational educatorei:'vocational

psychologists, counselor edudators, personnel directors...
17. Private employment agencies.
18, Alumni and students-in-training.
.19. Periodicals and newspapex:a, including pUblications popular with

youth groups.
, .so
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20. Commercial map and teleyiel,on, including local studios and
station managers.

Some General Guidelines

1. Systematic and oriatad. The approaches and activities described
above must be carefully planned and integrated into the junior high
school program. They should not be left solely to the discretion
of as individual guidance director or an interested teacher or to.
the "seeking-out" efforts of one.or more students. They should
be combined into a comprehensive program for all students on an
ongoing basis throughout the junior high .school years and they
should be properly supervised, co-ordinated and evaluated.

2. 22nlay.. To be most meaningful and valuable to the student,
in terms of hiS vocational development, the program should relate
to educational activities .'both .preceding the junior high school
years and following them. Otherwise, they will not accomplish their
maximum benefits for the pupils they are meant to serve.

3. Variety. One type of activity or approach will undoubtedly not.
suffice. The approaches utilized should be many and they should
be combined into a pattern that offers students as broad an ex-
ploratory program as possible while permitting optional in-depth
exploration as well.

Guidance-oriented. While the programs should become integral
segments of the junior high school curriculum, the guidance
aspects of the program should not be overlooked. Individual and
group counseling should be directly related and timed to the exi-

periences provided through these programs.

5. Parental involvement. One of the biggest probl ems associated
with exploratory programs of this kind is bringing parents into
the picture so that they are as ready as the pupils for eventual
vocation choices and decisions when these are made. This calls
for especially careful planning and scheduling with a consistent
record of school-parent-counselor communication.

6. Advisor Committees. Creation and regular use of advisory com-
mittees should be adopted whenever possible. The North Carolina
Introduction'to Vocations program uses student advisory committees
at the local level; the New Jersey Introduction to Vocations pro-
gram uses local businessmen and community representatives.

T. Flexibility in structure and content . Becauee school programs
7M713nal education provis1;7747371d the occupational world are
both changing rapidly, it is important to keep exploratory pro-
grams up-to-date and sensitive to future conditions and present
needs of youth.

8. Concrete anti personal encounters. Exploratory programs should
include ample provision of real work experiences, en-site

22



visitations, and interepersenal contacts with, persons currently

engaged in occupational activity and/or in.tralining.

r.9. 22azinity.ources. The rich and varied resources of the

community' and the region should be exploited in designing and
operating exploratory programs. Employers, agencies, civic

groups and organizations, and municipal services should, be
fully~ utilized in meeting the objectives of these programs.

10. EI2ILEEeRaWion. The counselor, supervisor and instructor
who will be responsible for the conduct of these programs will
require specialized preparation and experience that is -usually

not reflected in their present expertise. It will be essential
for them to obtain these skills through workshops, special
courses, professional work-study programs, and other specially-

devised learning efforts. Furthermore, other staff members
will require extensive and recurrent orientation tie the philosophy
and objectives of the program through both in-Service and pre-
service education,

Conclusion

_Developing new programs and introducing them successfully into
the educational setting is no simple accomplishment. While we are
currently experiencing the Age of the Pilot Project as a result of
federal funding and acts of recent years, it is questionable (a) how

any of these really "stick" and (b) how many of these are truly in-

novative.

if$

Thus, for those of us in education striving to bring.about'change
of the type discussed above, the challenge is unquestionably 'clear .and,

to a degree, we can even conceive of this venture as part of our
greater mission in the service of today's.youth and tomorrow's citi-

zens. 'Dr. William C.' Menninger of the.Menninger Foundation (Borowi
1964) put is especially well with reopect to all jobs when he. wrote:

. e ...for many people a job not only is a way of life but
becOmes a mission in life. Thus, another evidence of
maturity is the finding of greater satisfaction, in giv-
ing than in receiving, through the 'opportunity to be
of service and to give of oneself through one's work to
other people. A person is fortunate indeed when he can
find a mission bigger than he, that he will never fully

accomplish. Thii'gives his life more.meaning. It sup-

plies him with a program, of action and an unending series
of goals and'challenges; it proVides the. opportunity to .

make himself feel that his life is. counting for some-
thing- -that he is'leading or directing or creating or
serving or healing or shepherding or teaching in signi-
fi cant ways."

. :
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"Job lac 11 ent--Ob ectives A roaches Activities and Resources"

Gene Bottoms, Associate State Director, Vocational Education
Georgia State Department of Education

The complexity of today's society has made obsolete the sociali-
zation.process, through which many individuals in the past have moved
from childhood into the world of work.

For.many individuals, clearly defined avenues through which they
can successfully enter and adjust to the world of work do not

Onexist. As a result, there seems to be a very real dilemma. On the on?
hand, there are job vacancies, and on the other there are numerous
people, particularly' young adults, who have been unsuccessful in moving
into the world of work. Grant Venn, Associate Commissioner of Adult
Vocational Education Progress, has been quoted as saying, "Technology
has created a new relationship between man, his education,,and his
work in which education is placed squarely between man and his work."

This,paper is based on the belief that education at all levels
should be evaluated in terms of the extent to which students are pre-
pared for their next step in life. There is also concern for the
planning and implementing of that step. Thus, if work is the next
step for an individual, regardless of the point of departure from
school, thit '-,,vement is too important to be left to "chance."

Activities provided by the school to aid the students in the
transition to the next step must be mere than a simple matching of
departed students with ewployers. Rather, school activities should
assist students in the develo.ent of a .4)del or a pattern of skills
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attitudes, and understandings.which
the best jobs, i.e., thoSe in which
successful in making a satisfactory

will be effective in locating
the student .will be the most
transition to the world of work

Accepting this approach brings into consideration both the depth
and the long-range purpose involved in the process,of memement from
school to work. Accepting such a concept includes, accepting the ripe,:
sponsibility for assisting a student in the clarificatipn.of his goals
and providing insight about the labor market related to his jab pre-,
ference area. This acceptance further entails helping the.studeq,
in evaluating his qualifications and abilities in terms, of this jobee
opportunities and in assisting him in developing the flpxibilitY
needed for adjusting in a fluctuating society.' For many, students,,e .

it also includes the offering of special assistance in adjusting,..,
retaining a job and assistance in moving up the job ladder. As-
sisting each individual in making the best possible transition
require a total school effort on an organized basis.

Rationale

It seems trite to ask the question, "Why should the school.be..:
concerned with assisting individuals in making a successful transi-
tion from school to work?" Yet, observation of the current educatien
scene indicates that this transition has been greatly neglected by:
the educational system. It is rather ironic that the earlier in
his educational career an individual leaves school for work, the
less help he is likely to receive! Therefore, those who Must,
choose earlier, and vino are thus less able to choose, reciive.
little if any assistance from the school in making the transition,
fro" school to work.

An examination of the respensibility of the school, the chagacter-
istics and needs of the students enrolled revealed a need for the
schools to accept the responsibility for providing an rganized and
systematic program of job placement.

Ides onsibilities of the Schools

The school has the responsibility to help each individual make the
transition from school to work. Many students make the transition
but often settle for employment not commensurate with the education
they have received. Some spend years trying to adapt to the wrong
job; some get jobs only after a lengthy period of unemployment;
some become discouraged through waiting and develop behavioral
patterns which are inappropriate for work.

We in guidance believe that the student can make a better decision
with our help than he can without it. However, some may say that
responsibility for job placement rests 15rimarily with agencies out-
side the school. I cannot accept this point of view for several
reasons:
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First, it seems impossible to separate an effective job placement
program from an effective total school program. Something is missing
if the students are provided with education and not assisted in find-
ing a job where that education can be utilized to the fullest.

Second, the school is more likely to be concerned with the voca-
tional development of its students than an agency outside the school.
Vocational development involves assisting the student to focus on such
basic questions as "What do I want out of life?" "What abilities do
I have to offer?" These are questions that all students need to con-
sider, including those students enrolled in or preparing for college.
The answers will not always be the same, but will change with time and
with the perceptual changes of the student as he gains experience and
knowledge.

An effective job placement service is a logical part of the school
program, for the school should be concerned with what is best, in all
areas, for the student. Agencies outside the school are not well
enough acquainted with the studsnt, and frequently cannot provide the
needed opportunity for the st.eent to develop a pattern of skills,
attitudes, and understandings, constituting effective job-seeking
behavior. For the total job placement effort to be successful, how-
ever, both public and private placement agencies should be utilized
as additional resources for students to meet potential employers.

However, the primary responsibility for developing an effective
job placement program must remain with the school. Acceptance of this
responsibility should result in the school being viewed by the student
as the best place to be in order to get a job; this should further
result in the creation of a new climate within the schools. In some
instances, this may be the first concrete sign of "meaningfulness"
some students have been able to see in the school.

The establishment of an effective means of assisting each student
in making a successful transition from school to work will result in
the school developing appropriate channels of communication between
itself and the world of work which could then result in a greater
awareness by all educathrs of the changes needed in the school program.

Great strides have been made in this country in developing close
liaison between secondary schools and colleges. One can hardly ques-
tion the fact that such liaison has had much influence on the nature
of secondary school experiences provided for youth. But equally ef-
fective channels for the exchange of information have not been deve-
loped between the schools and the major consumers of its products--
business and industry.

Much of the same charge can also be leveled at the vocational
schools throughout the country. For the college bound, the educa-
tional system has taken great strides in developing precise, step-
by-step procedures through which the schools assist students in
matriculating. Education isust now accept the responsibility for
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offering equal assistance at all levels, both at the point of trans.
ton and in preparation for this transition. Job placement should
be a responsibility of all schools--comprehensive high schools,
junior high schools, junior colleges, etc.--not just for vocational
schools and vocational programs.

Kinds of students

An organized job placement program better enables students to
become aware of their needs and encourages them to take constructive
action to meet those needs.

One of the most significant reasons for structuring an effective
job placement program is to motivate students to complete their ed-
ucation and to realize the possibility of becoming employed. Attempts
have been made to motivate students through meaningless phrases such
as: "You need this because it is hard and it makes you think."
Students can best appreciate the need for successfully completing
the subject matter when they reach this decision themselves.

Students should be encouraged to successfully complete course
programs by direct involvement in meaningful experiences. In addi-
tion, peer groups are especially effective in motivating students
to complete courses, particularly when their members see job pros-
pects available and are willing to obtain course qualifications
for job entry. This is done for the college bound! We should be
able to demonstrate to a student that, "If you will do well in
these types of courses, you will qualify for certain types of jobs."

In most surveys regarding student needs for assistance on
particular problems, the question of getting a job has usually
ranked at the top of the priority.list. Job placement services
help students develop confidence and a feeling, of security.. In
developing this type of program the question is not, "Do our stu-
dents get jobs suited to their individual needs, commensurate with
the training they have received?" The issue implies that job place-
ment begins when the stUdent enrolls in the school and further sug-
gests that a job placement program goes well beyond helping students.
consider their own values, abilities, and desires,and how these
affect their future.

In studies of the job adjustment problems of delinquent,
mlnority-group youth, it has been found that the basic problem
facing them is not finding a job, but in adjusting to and retaining
the job, (Amos Williams, "Job Adjustment Problems of Delinquent
Minority Group Youth, Vocational Guidance uarterly, Vol. 13,
Winter, 1964-65, pp. 87 -90.

The job placement program of the school must be extended beyond
the point in which the individual leaves ,school. It must go beyond
assisting the student in obtaining and retaining a. job. It must as-
sist him to iRove out of the dead-end.entry level jobs and move up
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the career ladders. Also the school job placement programs must offer
assistance to out-of-school youf.s and adults. It should help them
obtain a job or a bett-r job, olTer them continuous guidance and
counseling services, and help them reenter the educational system.

T12.2111412411u2291.17.9Lpa=ImIL

The need for a job placement program supports two primary ob-
jectives. The first is to provide students with those experiences which
will enable them to develop a pattern of skills, attitudes, understand-
ings, and knowledge that will assist them to:

1. achieve the greatest possible degree of vocational development.
2. gain a realistic knowledge of the labor market which will serve

as a sound basis for vocational decisions.
3. understand what will be expected of them by superiors, peers, and

subordinates in the vocation chosen.

The second objective is to provide those activities which will
offer enrolled students an opportunity to make contact with employers
so as to:

1. promptly secure employment at the rank and remuneration intended
for graduates.

2. use their education to the fullest extent to avoid. underemployment.
3. develop a pattern of job-seeking behavior which will be useful in

similar situations in the future.

ARproaches

There are at least three strategies to be considered in the
establishment of a job placement program within a school: centralized,
decentralized, and cooperative.

In a centralized job placement program, a placement officer per-
forms most of the work connected with placing graduates on jobs. Too
often, centralized job placement programs have placed more emphasis on
the mechanical aspects of job placement and have ignored the develop-
ent of appropriate attitudes and understandings on the part of stu-

dents.

The decentralized job placement approach gives the teacher com-
plete responsibility for the job placement program and usually that
which is everyone's responsibility turns out to be no one's. This
has often been the tradition in vocational programs.

Under the cooperative job placement strategy, the teacher and
guidance specialist share in the responsibilities for providing an
organized and systematic job placement program. The teacher provides
experiences and activities designed to enable studehts to develop
underst:ndings and attitudes needed to enter and adjust to the world
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of work. The guidance specialist coordinates the total job placement
efforts he provides the teachers with leadership, resources, and con-
sultative assistance and provides the students with counseling and
other assistance as needed.

A cooperative job placement approach has many advantages for the
school setting. It makes possIllle the centralization of placement
records within a school and avoids confusion by providing a single
place of contact for all potential employers. It permits teachers
to develop a sense of professional responsibility and pride for pre-
paring students as they now do for college. It makes possible the
use of the vocational teacher's contact with employers and trade
groups that helps to get students placed.

Ams!.tish,...Astivities and Resources

It is important to consider the most appropriate strategy for
implementing a job placement program within a school. Perhaps a
major reason most local schools have not,been able to ifiplement a
successful job placement program,,is because this.Must be acceiplished
within the single resources of a given school.

Consideration must be given to a means of providing supportive,
services by some "central office" which enables several schools to
provide an effective job placement program. Let us examine the
two primary objectives of the job placement program and see what
approaches, activities, and resources might be involved in aceosp.
lishing each of the objectives.

Develo meat of Behavioral Patterns

First, we should consider ,the development of "behavieral patterns"
on the part of the student which make for a successful transition from
school and satisfactory adjustment to the world of work. As previously
stated, this must be an objective toward which the total school staff
must strive. The school's effort must begin upon the student's en-
trance into the school. It is a continuous process which begins
with the students' enrollment in the school and for many continues
beyond the point at which they leave school.

A successful job placement program is dependent upon how well
the school has assisted each student in the development of appro-
priate cognitive, as well as affective and motor skills during his
entire school career. The point at which the student makes the transi-
'tion from school to work is much too late for the school to become
concerned with this objective. This is not to discourage massive .

remedial effort to assist in the development of a pattern of behavior
which makes for successful adjustment for the world of work. However,
it must be remembered that -such efforts will be difficult if:

1. the individual has been conditioned by ten to twelve years of
failure in public education syste
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he has been confronted with educational experiences which seem
irrelevant in terms of the kind of world in which he finds himself.

he has been conditioned such that only certain types of work
are worthy, and the work to which he seems to be destined is
not, within the acceptable circle.

he ha's been led to believe that he really cannot learn and really
has no control over his own destiny.

.

5. he has never had an opporsunity to identify with individuals who
have appropriate attitudes about work.

Yet, we must consider ways of assisting these students to develop
a behavioral pattern appropriate for making successful adjustment for
work. There are many youth in our society today who reach a point of
transition from school to work without appropriate behavioral patterns.
For these, job placement cannot end with the placement in, a job. Such
students will need continuous support and counseling for a greater
period of time in which to ,develop the behavior patterns necessary.for
djusting to a job. With such continuous contact with'students, it is

possible for the ,counAelor to assist them in seeing the possible ca-
reer ladders existing in the area in,which he is employed, and to fore-
see how he could plan to reenter appropriate educational avenues ,.to
move up the career ladder.'

So long as thirty-five per cent of our youth never complete high
school in this country, concentrated programs at the point of transi-
tion will continue to be a m( st. No doubt, there are many approaches
for assisting such youth. I would like to describe briefly a program
being initiated in. the fall of 1968 in four of Georgia's area vocational-
techninal schools which could have implications at the secondary
level. This program is referred to as "MEP," learning., earning., e
education program. Students will be enrolled who cannot qualify for
one of the existing vocational programs.. This program, twelve weeks
in length, will focus on the development of employment skills. as
opposed to ,fob skills. Employment skills, here, mean the develop-.
ment of behavior patterns and attitudes necessary to sucsessfully
enter and succeed in a entry-level job.

During the first six weeks, the program will be broken into three
parts: work orientation and c2useling, basic education, and general
vocational skills ireas,eaates65area.

,trib end of the twelve weeks, the individual will be either
employed full time or employed and enrolled in a night program so
that he can move up the career ladder within the business or industry
he has chosen. He might also be enrolled in an on-going vocational
program or continue in the LEEP program.

For each twenty-five students enrolled in the program, a, team of
three professional staff members (a counselor, a basic education
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teacher, and a vocational teacher) will be assigned to work with the
student. It is believed that this program will provide a gradual
sociolization process for many individuals, enabling them to make
successful transitions into the world of work.

The value of traditional vocational work experience programs at
the high school level in developing employment skills has been docu-'
mented on numerous occasions. Through joint cooperation and shared
responsibility between vocational educators and connelors, such
programs can provide most students with a base of experience on
which meaningful counseling can take place.

For these real life experiences to be of maximum educational
value to the individual, the student must be brought back into the
classroom for these experiences to be discussed and related to him-
self. This may be the only way some individuals can overcome their
environmental limitations and make successful transition to the
world of work.

aularlent of A Plate Vehicle

The second objective development of a vehicle through which stu-
dents and employers are brought together is a process that must be
developed with the same degree of intensity now prevailing for, the
college bound. Accomplishment of this objective could result in
appropriate changes within the school to better accomplish the
development of behavioral patterns necessary for successful adjust-
ment to work.

What effect would 25 employers entering a school to interview
students for jobs have upon the students and teachers in that school,
particularly if the teachers were involved? Would this not really
reinforce the idea to students that school is the best place to be
in our society in order to get a job? Would it not open up new
experiences and insight regarding the needs of certain students?
The activities and materials which go into the college model of
helping some students make the transition from school to college
can offer insight to us into the degree of planning and resource-
fulness needed to help youth move from school to work.

Much of the attention of the school has been related to college.
For example, students have been consistently reminded that mastering
certain curriculum experiences is necessary to enter college. Why
can't the same relationship be built between the school and work?
Would this not be meaningful to these ttudentb?

The counselor ususlly-has an in-depth knowledge about the colleges
their students are most likely to attend, and they spend many hours
assisting students to study the pros and cons of different colleges.
Will not the same be required for a counselor to do an effective job
in assisting students in 'taking the transition from school to work?
The counselor must have similar knowledge of businesses and industries
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which the students may enter. Plus, the counselor must assist them in
examining the pros and cons of each in terms of what they may mean to

the student.

Volumes of college catalogs are available which provide detailed
information on entrance procedures, requirements, and options avail-
able within the college. Why can't profiles of major businesses and
industries employing, say, 75 or more people in 9:given region or state'
be devAoped to provide a student with detailed information about.dif-
ferent jobs and entrance requirements, salaries, and the process one
follows in making application to the company? For those that employ
75 or fewer, the counselor could make profiles on industries in their
area employing many of their students.

Through the years, we have had occupational information. Most ,of

us have recognized its limited usefulness in helping students make
specific decisions about entrance into the world of work. When com-
pared to the college model, it falls far short of assisting youth in
aking detailed plans for job entrance.. Such detailed information

would be extremely important to students.

College-bound students are assisted in making almost every deci-
sion involved in entering college; they are assisted in completing the
application form, taking the college board, being interviewed' by the
college admissions officer, and in many other ways. Should we not also
provide the student who plans to enter work with such needed assistance?
Surely we can determine ways of providing work-bound students with
valid assistance. They are probably more in need of it than the
college-bound, because certainly the maze of business and industrial
opportunities available today must be extremely fuzzy when viewed
from the perspective of youth who have never been in the world of
work.

By studying the high school to college transition model, much
can be found that should work for the work-bound youth. Also, much
can be found that should be either avoided or improved:

To assume that a single high school counselor can develop and
implement a full-fledged job placement program without outside re-
sources and assistance is but a dream! There must be some central
staff or agency which cuts across two or more schools to provide
supportive services which enable a given school to implement an
effective job 'placement program. It may be possible for the em-
ployment service to play a major role here. In too many instance's
in its relation with schools, however, the employment service em-
phasizes testing, with relatively little pay-off in: placement of
the students.

A job placement model being used by the Cleveland school System
in Ohio offers a reference point around which such supportive ser-
vices are provided 'to local schools. This system has hired'a er-
sonnel man from a leading industry and has assigned him to the city
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board of education under the Director of Pupil Personnel Services.
In addition, it has identified a counselor in each of the local
schools to work with him. In the central office, he and his staff
provide coordination, resources, and stimulation for the development
of a system-wide job placement program. The local school staff is
responsible for implementing job placement, at the local school level.
One counselor has been assigned the primary responsibility for co-
ordinating the job placement program within a particular school.

The Cleveland model offers an example of an approach that a
large city school system might follow and one that could be applied
to a rural area across several systems. It is also a me del which

employment services might utilize. The model greatly increases the
ability of a single school staff to do an effective job in job place-
ent.

An example of job placement organized on a statewide basis is
the statewide job placement program which has been developed in
Georgia's area vocational-technical schools which, with some modi-
fications, could be applicable to high schools. In this program,

the state office provides coordination, resources, and stimulation
in assisting the local schools in carrying out a statewide job
placement program. The area school counselor is assigned the re-
sponsibility of carrying out the program in his school.

During the months of April and May of each year, a schedule
is organized in which companies visit the different area schools of
the state. One individual at the state level is responsible for
coordinating the program. The state provides local schools with
a package of materials and conducts mailings to employers who em-

ploy 75 or more persons. Much assistance is also given by the

state chamber of commerce. The local school conducts group guidance
units on how to enter a career field, arranges for local publicity,
extends invitations to employers in its area and to employers who
employ former students, and orients students to the different com-
panies.

In the Spring of 1968, 643 companies visited Georgia's 23
area vocational-technical schools. During those visits, 1800 job
offers were made in the schools, not including offers made on follow-
up visits to companies by the students

This model is an excellent example of how a central staff can
provide certain stimulation, resources, and coordination which can
multiply the abilities of the local staff to develop and isplement
the job placement program.

Conclusion

The school is the only agent in our society which can effectively
assist all students to plan and implement their next steps and to make
satisfying progress in these steps. As thi relates to the transition



to work, little is known about how this can most effectively be done.
The major thrust of this paper has been that the school must-accept
the responsibility for finding effective ways of implementing a reliable
job placement program.

"Bole Functioaz_EIncl.apmashiLor Guidance in Career Develo merit of
Youth from Junior High Through Seni9xliisan

Kenneth B. Hoyt, Professor-Education and Head, Division of
Counselor Education, University of-Iowa

Introduction

There is both virtue and viability in narrowing one perspective- -
provided the perspective, itself, it not lost. The gains which can be
made by digging deeply in a very small area are significant provided
the smallness of the area is kept clearly in focus.. Those who are
afraid of losing their perspective by narrowing their fOcus of concern
must accept the fact that, by refusing to take this risk, they run the
equally important risk of never increasing their competency. At times,
the risk of losing perspective is one well worth taking. This con-
ference, it seems to me, represents such a time or risk.

The program for this conference focuses on career development of
junior and senior high school youth contemplating entry into the labor
market upon leaving the secondary school. That this must surely be
regarded as only a minority of ouf youth in these times is obvious.
It is equally obvious that it has been a very much neglected minority
when it is compared with the remainder of the secondary school student
attention on career development for this minority of youth is very
much overdue in American education. 'I welcome this opportunity to be
a part of such an effort.

The title assigned is worded in a hierarchal order which itself
points both to the nature and the seriousness of the problem. In
order, the three tasks assigned by this title are concerned with
"role,"

"functions," and "approach for guidance" in career development
for both junior and senior high school students. The order itself is
interesting in that we know much more about "role" than "functions"
and some more about "functions" than about "approaches for guidance"
for these students. The knowledge gap existing among these three
aspects represents, in capsule form, the challenges facing most counse-
lors today.

When I speak of "role," I am speaking of the task to be,,aceomp-
lished--about what it is we are trying to do. When I speak of
functions, I am speaking about, the ways we seek to accomplish these
tasks--about skills and methodologies. When I speakof "approaches
to guidance," am .speaking about organiz=tional'arrangements.. Each
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of these is a topic in and of itself. Here, I can only hope to

comment rather briefly on each.

Before preceding to comment on each of these three aspects, let

me make sure there is no mistake regarding the portion of junior

and senior high school youth for whom concern is being expressed

here. Of the total secondary school population, somewhere around

forty per cent can be expected to graduate from high school and

enter some college or university setting--of whom roughly half will

some day receive a college degree. A second forty per cent can be

expected to either graduate or drop out from high school and later

pursue some specialty training in some, kind of post-high school

vocational-technical education setting. This leaves approximately

twenty per cent of those who enter the junior high school and can

reasonably be expected to seek entry into the labor market upon

leaving the secondary school setting. I am speaking here in terms

of what should be--not what has been--true for the junior-senior

high school student population. I recognize that the actual percent-

age may be closer to forty than to twenty per cent across the country

right now. How to make these percentages more closely correspond

to the changing nature of our technological society is another

problem. The point to recognize here is-that, under any circum-

stances, we are speaking about a minority of the student population-7

and one which should, if we do our job right, become even more of

a minority in each of the next several years. The fact that this

is so, makes no member of this minority group any less important

to consider. If anything, it adds to the seriousness of their prob-

lems, and consequently, our challenges to be of help to them.

With this introduction, I would like now to proceed to a brief

look at the problem from the standpoint of the three assignments

ioplied in the title--role, functions, and approaches for guidance.

Role of Guidance in Career DevelamaLpf Junior and Senior
1.0*0110.w..."....www
High Youth Headed Towards Entry Into the Labor Market

The role of guidance in career development--i.e" the goals to

be met--is no different for these students than for any other seg-'

ent of the student population. To simply list such goals would be

to bring nothing new to this audience. In an attempt to provide'

a more positive approach, the specification of each goal will be

accompanied here by a series of questions bearing on methodological

problems of goal attainment for this portion of the junior and senior

high school student body.

The first role element is to help each student see himself as

the worthy and worthwhile person he is. This role can be accomp-

lished relatively easily with thorn students from affluent homes

who are recognized student leaders, well accepted by both students

and adults in the school and the community. But how is this goal

to be attained for the slum dweller with shabby clothes who, at

best, is pitied by his classmates and,'at worst, is told in many
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ways every day that he is not very worthwhile? How is the student to
. see himself as worthwhile in a school where he is made to feel he does

not belong? It is time questions such as these were asked--and an-
swered.

Second, we. have a role of trying,tofhelp each student'experience
success in his own eyes. By this, of course, we mean encouraging each
student to use himself as his ultimate standard of comparison. The
trouble is, most people--including most students--do not:view it in
this manner. Instead, they view "success" as the ability to compete
successfully with others. Again,, this goal can be easily accompliShed
with students who "win" consistently--or even just sometimes. But
how can'we accomplish this guidance goal with the student who always
"loses"--who is told very often'and very directly that he has failed?
In the comprehensive high school, the student headed towards immediate
entry into the labor market is very seldom the class valedictorian--or
even the honor roll. How can we help each student see himself as
successful?

Third, we have a goal of trying to help each student find ways that
school can make sense to him. How are we to accomplish this goal in
schools that do not? I am referrin.g here to the still prevelant ten-
dency in American secondary education to place highest priority on a
view than the purposeeof the secondary school is to prepare one for
more schooling. The educational motivations of those headed towards,
college are most compatible with the structure of many secondary
schools. How is school to make sense to the student whOse prime ed-
ucational'motivations are directed towards a desire to acquire job
skills which will enable him to enter and compete successfully in
the labor market? Again, we find ourselves faced with a most .worth-
while gOal, but one which is not easy to accomplish with many students
in many schools.

Fourth, we seek to help each student consider and make decisions
regarding the values of a worksoriented society. We do not insist
that each student accept such values, as his own, but we do aim to
expose each to these values so that their desirability and appro-
priateness can be considered. Many students in our secondary schools
have learned these values well prior to entering,high school for they
have seen them demonstrated in the background, experiences, and atti-
tudes of their parents for many years; others have not. How are such
values to be communicated to students whose parents regard work as a
necessary burden to be endured? To the student whose parents have
been on welfare roles for as long as the student can remember? To
the student who sees his own occupational opportunities as limited
to unskilled or, at the best, semi-skilled work or a tedious,
repetitive nature? We have not yet faced such questions squarely in
terms of attaining this guidance goal for students such as these.

Fifth, we have held as one of'ous goals that of trying to help
each student develop an understanding and.appreciation of his own
talents and interests.. How do lie help'a student who appears to be
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interested in nothing related to what the school has to offer? How
is a student to be helped in positive ways to understand that his
abilities, in comparison with others, are. low? Is the notion of
basing occupational decisons in part on aptitude and interest fac-
tors one which is viable for those students contemplating immediate
entry into the job market after high school?

Sixth, we hold a goal of trying to help each student make
choices from the widest possible range of alternatives which can
be made available to him. With some students, this goal is very
difficult to attain because we can find almost no limit to the number
and variety of opportunities he could realistically consider. With
others, it is equally difficult to attain for quite the opposite
reason--namely, that the number and variety of alternatives appear
extremely limited. How do we implement this goal for students with
very limited opportunities, none of which seem to appeal to the stu-
dent? If we are going to insist on holding this as a role, we must
be willing to face such questions as these squarely and answer them
definitely.

Seventh, we have pictured a role for ourselves of helping each
student formulate plans for implementing the choices and decisions
he has made. For the students we are speaking about here, this
must mean, in part, a job placement function. How prepared are
counselors to fulfill this function now? How is one to help a dis-
advantaged Negro student implement his decisions in those communi-
ties where racism is still a prevelant part of the community' culture?
How active 4n agent of change is the .counselor supposed to be in
order to attain this goal?

Finally we have held very high the goal of helping each student
accept some personal responsibility for his own destiny--of making
eaningful to every student that what happens to him is, at least ill

part, a function of what he does or fails to do. This concept is
easy to convey to those students with ample personal, intellectual,
and financial resources for use in combatting societal pressures.
How is the concept to be conveyed to those students who see them-
selves as victims of society? How does a student accept personal
responsibility for his own destiny when it is obvious to all that,
in his case, society is going to impinge on him much more than he
can possibly hope to change society? There is no doubt but what the
opportunity for an individual to exercise control over his own des-
tiny is not equal for all students from all backgrounds in these
times. In what ways does this influence the extent to which and
ways in which counselors implement this goal?

So far, I have spoken only about role. I have tried to do so'
by stating 'commonly accepted counselor 'goals in career development
for junior and senator high school students and then raising questions
regarding goal implementation for those students seeking immediate
entry into the labor market. If I have had a 'point to ake, it is
sisply this: The role of the counselor has been stated so often.'
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for so long it should be eninentIy clear that we know what it is we
are trying to do. We are not nearly so well equipped to specify how
we will do 'that which we are trying to accomplish.

Functions of Guidance in Career D22212020 of Junior and Senior
Hi h School Youth Headed Towards Ent into the Labor Market

There are, to be sure, almost slanderous implications regarding
students in,some of the questions I have raised. In order to avoid
wrong impressions, let me say that very few of the'students involved
could be described as disadvantaged, distraught, destitute, disinter-
ested, dull dropouts. That is, it would be most unusual to find many
students faced with all the handicaps alluded to in the quebtions I
hve raised.. Some students headed towards immediate entry into the
labor market are undoubtedly not referred.tis'in any of these questions.
To admit these things in no way changes the fact that we are, in're-
ferring to these students, speaking about a portion of the student
body for whsim problems such as I have cited could not properly be'
regarded as uncommon. Let us recognize this as fact and look as
realistically as we can at the question of function --of ways in which
we might seek to fulfill the gmidance.role for these students.

In spite of its nebulous nature, perhaps one of the most effective
functions.we could perform for these students is to care about them;
To really care; not to wonder about them, or even to be concerned'
about them, but to really care about them as important members of
society. This, of course, is an attitudinal matter for counselors to
consider -one that does not result in a degree, a, diploma, or even 'a
grade, and yet is a most vital part of whatever it is we can call
counselor education. For the student to see himself as worthwhile
many times demands that he see this quality reflected in the atti-
tudes and actions 'of those with whom he comes in contaCt. So many
seem to credit, students only when they evidence positive progr'ess
towards becoming more worthwhile. We need counselors who see students
as already worthwhile when contact is first made--not 'a quality' to be
developed but one which already exists in the student because he is a
human being. I can think of no more important counselor,function than
this.

Second,, and in a more concrete way, counselors ought to function
with these students by actively seeking them out. T am convinced
that, unless counselors do so, many of these students Will pass
through--or drop out of--our secondary schools without ever having
ade any contact with any school counselor. There are many reasons

why these students have not and will not actively seek out school
counselors. Among these are: (1) They have felt counselors are
neither interested in nor that.they understand 'such students;
(2) They see counselors as primarily interested in the college
bound student (many isnysical facilities and counselor actions re-
inforce this belief) ; (3) They are not highly verbal individuals
and, therefore, do not fit into the traditional counselor'expecta-
tion mold in terms of interview behavior; and (4) Many really do

411
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not see themselves as important nor do they understand why any adult
figure in the school should care about them. They have ample evidence
indicating that many such adult figures do not. For all these ree.
sons, counselors should assume a more active role in making contact
with these students than with many other students in the'school.

Third, counselors should function by demonstration rather than
by verbal actions with many of these studentSb We should expose
them to the values of a work oriented society'by letting them exper-
ience work. We should show them occupational opportunities by field
visitations more than by use of printed materials. We' should let
them experience such concrete things as the task of completing an
application blank, participating in a job intervieW,.and looking.for
employment opportunities by letting them experience'such'activities.

Fourth, counselors should view their functions as environmental
change agents which are very important in attempting to help these
students. This inbludes many things. One example would lie in
counselor attempts to influence curricular patters in secondary
schools so as to better meet the educational needs of these stue.
dents. A second example would be counselor relationships with.
Leachers designed to help plan such specific activities through'
which one or more of these students could experience success. A
third example would be counselor contacts with the 'parents of these
students. Such contacts may be among the most helpful things
counselors could do to help foster favorable environmental condi-
tions for students. Finary, counselor contacts with out-of-school ,

groups, including prospective employers, youth centers4 and service
clubs hold potential for changing environmental opportunities for
these youth in positive ways.

Fifth, counselors should function effectively as information
resource agents for these students. Relatively Speaking, after
leaving school these students can be expected to find their first
employment a shorter distance from home than do those students who
complete some form of post-high school education or training as
preparation for etployment. The need fOr local bcCupational in-
formation pertaining to entry job opportunities is obvioixs. EqUally
obvious is the need for information regarding such very practical
matters as labor union practices, operations of the public employ-
ment office, and opportunities for job re-training available on a
local and/or wider geographic basis. Information regarding employer
expectations regarding.work habits is vital to communicate to these
students. As with earlier cited examples, the more of this Juror-
ation which can be communicated by demonstration, the better. It

is obvious that some of it should be in the form of printed literal.
ture prepared locally for local distribution.

Sixth, the counselor should function in helping these students
discover the kinds of things they can do and can reasonably be ex-
pected ti learn to do. Hopefully, strong vocational education
programs will be in existence which, in part, are directed towards
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meeting training needs of these students. Such programs will .have

prvided th4se students with rudimentary skills required for a variety

of occupations .and specific skill training in more than one particu-

lar occupational area. Armed with such information along with in-

formation about employment opportunities --particularly at the local

level--the student is faced with making some decisions regarding his

post-high school employment plans. This is certainly a counselor

function which needs to be closely examined for these students.

My concern here is with a search for a different set .of specific

helping goals than might be used with other students. My worry lies

in the necessity for recognizing that these students are those most

likely to undergo frequent occupational changes during their adult

working liVes. Moreover, when compared with other students in the

high school, they are the ones who must, make their initial vocational

decisions fastest. They are the least likely to enter occupations in

a career chain representing clear lines of advancement from the lowest

entry level to .a top management. position. The specific counselor
functions involved in helping these students make plans must surely

be different. The question is, how and in what ways should these
differences, be viewed?

Answers to this question must surely be regarded as tentative and

in need of serious research study. Yet, unless some answers are pro-
posed,.the basid for needed studies will remain unclear. I would

suggest that perhaps the most helpful approach would involve:
(a) Emphasizing as 'much :as possible the variety of types of occupa7
tions the student could consider with the skills he has; (b) Trying

to determine and help the student determine as clearly as possible
what he hopes to gain from working; (c) Recognizing openly that the
initial occupation the student enters may not be the one he stays
with for a long time; (d) Bringing job choice as well as occupational
choice into the discussion in as specific a fashion as possible;
(e) Emphasizing job opportunities in, the local community in concrete

terms; (f) Acquainting the student with resources for job bunting

if he moves from the local community to another setting; and (g) lin-

phasizing short-term goals relatively more than long-term occupational
goals.

It could be very forcibly argued that such an approach contradict's

guidance goals:associatedwith freedom for. the individual and maxi-, .

mizing the variety of opportunities from which he can choose. I hold

those 'goals as strongly as anyone, and would not propose this func7
tional approach as a 'means of de-eMphasizing their. Rather, I am sim-f.

ply thinking in terms of realities Whidh thede students, face- and
realistic considerations with reapect to how counselors might function
so as to help these students most. I would hope that ideas such as
these can shortly be subjected to experimental tests so that,we will
be 'able to operate 'on the basis of knowledge rather than thoughts..

Finally, the counselor Should function, as one who visits with and

listens to these studenta as they attempt to work out their identity
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of being and purpose. To find an adult counselor with time to listen
and who is truly Interested in the student as a person would be.a
tremendously valuable egperience.for these students. They cannot
be expected to feel they are important' unless,someone else demonstrates
his belief that they are. Again, the key here probably lies more in
demonstrated behavior than in verbal exchanges between counselor and
student. It' may take place in the counselor's office, but I suspect
it may just as well take place duting a field, visit,, in thesshop,.
or in the hall. Again, I have no experimental evidence to back up .

assumptions, but I suspect with these students' a series of shorter.
contacts--perhaps only ten to fifteen minutes in length--may be more
fruitful than hour-long formal counseling sessions. It is.a hunch
that could be subjected to experimental test.

Approaches12...2uidance in CareeraYa1221.1.11.12L111
Senior High Youth Headed.Towards .ERILLInto,The
Market

As a final part of ..this presentation, I have beenaasked te).

comment on approaches to guidance for these. youth.: Since I know
even less about this than about. function,: 'accomplishment of this
assignment should not take long.

There seems little doubt but what guidance for these youth
should certainly be organized as a schoolwide set of activities in-
volving classroom teachers as well as counselors. Mine of the serious,
strategic errors we have made in the past is to think of the vocae
tional education teacher as more of a key -in this area than is the.
so-called "academic" teacher. It is almost as though we were admit-
ting that vocational education teachers are needed to combat. the
tendency of the "academic" teachers to discourage, disappoint, and -

disillusion these students both with respect to themselves and to the
school. So long as such a notion is held, the students cannot win.
The time has come to regard the teacher of English as much responsible
for guidance of these students as the teacher of welding.

True, their responsibilities differ somewhat in kind in that the
teacher of English has the task of helping the student learn English
which he can use to the very best of his ability. In addition to such
general tasks, the shop teacher has the additional charge of helping
students discover and develop various kinds of occupational skills.
This does not make one more important in guidance than the other.

The basic point is simply this. There is no sensible way we
can think about effective programs of guidance, for these students
unless classroom teachers are willing to be active participants along
with counselors in the guidance program. It seems to me this old
and time-honored principle of guidance is perhaps more basic to
recognize for these students than for any other segment of the total
student pbpulation.

Similarly, guidance programs for these students should certainly
be organized so as to utilize community resources for guidance. These
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resources include both physical facilities--such as industrial.
plants--and people. The use of industrial workers as adult role
oriels would seem particularly appropriate when one thinks of com-

munity resources for guidance.

inn

It seems to me that the use of sub-professionals in guidance may
be most appropriate for these students. I am thinking here particu-
larly of people who may truly serve as a young, adult friend, of
people who take students on field visits, who make contacts with
parents of students, and who serve as liason function with employers
both prior to hiring the student and during the first year or so the
student is one the job. To those who would contend this is supplying
too much help to the student (and thereby keeping the student from
caring for himself) I would say I think they are wrong. We have
applied a "sink-or-swim" philosophy of guidance to these students for
mach too long - -sand far too many of them have, as a result, "sunk."
Perhaps this view of the possible use of sub-professionals in guidance
will not work; we will not know until we have tried. We do know that
what we hve tried in the past has riot worked. The youth unemployment
figures are all too dramatic an illustration of the truth of this
statement.

reraans most strategic organizational principles for guidance of
these students are to be found in the patterns of course and curricu-
lar offerings available to them from the beginning of junior high
school throUgh all of the senior high school program. This, of
course, is a completely separate topic and one slated for major dis-
cussion later in this workshop. I mention it here only to illustrate
that I recognize its basic importance and the need to view guidance
organization from this perspective.

csclliisLhMsys

This presentation began by very quickly focusing attention on
a minority of the secondary school student population--those stuOents
who will seek immediate employment in the labor market upon leaving the
secondary school. The utility of the entire presentation hinges on
the extent to which my views that these students should constitute
a relatively small minority is accepted by those who consider these
remarks. I think it can be defended. Following this purposeful
narrowing of purpose, I commented on the task to be accomplished by
viewing guidance role as a series of goals held for these youth--goals
which, while essentially the same as those held for all other youth,
may appropriately be considered as more difficult to attain for these
youth than for others. I then commented briefly on ways we might seek
to accomplish these goals and closed with a very fer thoughts regard-
ing organizational structures for guidance.

These remarks are intended to illustrate both my ignorance and
certain of my convictions. My areas of ignorance have been clearly
illustrated and require no further elaboration. My basic convictions
behind what I have said here can be summarized in this way. I am
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convinced that these youth are too vitally important to American
society for us to ignore. I am convinced that they have been es-
sentially ignored for far too long. I am also convinced that the
goals of guidance are intended as much for these youth as for any
others in the schools. I am convinced that some variations in guidance
functions will be required to meet the guidance needs of these youth
I am convinced that basic changes are needed in the entire system of
American public school education if the needs of these youth are to
be met. Finally, I am convinced that we can, we must, and we shall
find better ways of helping these very important persons. We cannot
be in favor of progress and opposed to change at the same time. We,
too, must change. It is the time to do so.

"Characteristics of Different Sub-Populations agILageaThe School"

Raymond Payne, Professor of Sociology, University of Georgia

A short time ago I asked a training group of experienced coun-
selors a direct question: "What do you need to know about a person
in order to work with him effectively?" Of course, by "person" it was
understood that I meant "pupil," or "student," 'as I shall proceed to
call him. By "working with," I meant "working in the counselor-
student situation." And I was and remain certain that all members
of the group understood these to be my meanings.

One man responded directly to my question: "Nothing. I take
each person as an individual and work with him from there."

Now, taken on its face, that statement might sound pretty
silly. However, taken in context, and with the implications inherent
therein, it may contain considerable sense. The tragedy may be that
the spokesman and perhaps myriad other counselors make the same state-
ment to themselves and believe themselves, without seeing its inherent
fallacy (I shall return to this point twice before we're through here
today).

Suppose an individual youngster did appear at the counselor's
door. Oh, yes, that very conscientious (and possibly very good)
counselor might, as he said, take that person as an individual and
proceed from there* Note that I say might, and I introduce some
doubt here because I believe the counselor much more likely to take
the youngster from the start as a member of a set of overlapping
groupings, categories, and populations, and will proceed on the
basis of what he, the counselor, knows about those categories and how
they interact and manifest themselves when they are represented as a
set in the life of a single individual.

The net result is that, from the start, the eounselor takes
his individual as such, yes, but as a member of the "boy" category,
the low - middle incoue category, the white category, the big-for-his-age
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category, the rural category, and so forth, and his first actionstoward that individual will therefore be based upon the stereotypes,the mental pictures carried by the counselor concerning the natureand expected behavior of members of those categories, but most par-
ticularly upon the stereotypes he carries in his head concerning
the person who is thought to occupy this particular set of group
emberships. He may be right or wrong, but nonetheless, his ap-

proach will be based upon categoric streotypes, not upon new, exper-
ience-free impressions, not upon data which emerges from the situation
alone, but upon date brought into the situation by the counselor inthe form of knowledge of, suspicion of, beliefs about, prejudices
toward the client's membership groupings.

To do so, to initiate action toward another on the basis of cate-goric stereotypes is, of course, universally human, and perhaps (Ibelieve it to be so) distinctively human. Perhaps there is no otherway. It has long been known as the result of philosophical, phycho-logical, and sociological study that man is classifing and catagoriz-ing animal, that he reacts and acts toward classes of objects when
dealing with what he perceives to be an individual member of a per-ceived class, and that, when dealing with the single object of agiven class, the human then applies categoric gener lizations to thatindividual case.

This process is called deduction, of course, and is as character-istically human as any other of mankind's actions. In fact, such
behavior is a great part of being what is called the "rational animal,"
the other part being induction, the process by which the human achievesand adjusts his categoric generalizations in the first place. Beingan engineer, as it were, a counselor finds his professional activitiesdominated by deduction, rather than by induction, as would be the caseif he were primarily a scientist and therefore committed to the deri-vation and refinement of generalizations about objects and classes ofobjects.

The good counselor will, of course, "hang loose" during the open-ing phases of the operation, and be ready to amend the first organize-ation of his impressions in light of individual, idiosynscratic dataas they flow out of the situation, and this "hanging loose" to beready to amend, adjust, and otherwise tailor the mental image of theperson in light of new data is, perhaps, what ray friend, the exper-ienced counselor mentioned earlier meant by, "taking each person asan Individual." At least that is what I hope he meant. Otherwise,we must say that we have on our hands a counselor who is naive andgenerally lacking in understandings of what he is about, and there-fore probably unable to gain much control over his situation becausehe is generally lacking in insight into the dynamics of that situation.

Another experienced counselor in the same group objected to thestatement, too. His answer was not that he did .not need information,about a youngster in order to work with him. He said, "All I need toknow is what English section he belongs too." This counselor was thussaying that he approaches a youngster with a picture in his head of the
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typical member of a given section because he knows a great deal
about the system of sections and how each is constituted. Now, I
don't know much about that, but I assume that there is a formula
in any particular school so that three or four (maybe more, maybe
fewer) factors are entered, the wheels go around, and the students
are spun out in categories -- categories such as "gifted," .7aVerage,"
"stupid," and "worthless"--or the equivalents--so that when the
counselor is given the code number of the. English section,. he knows
immediately a great deal indeed about him: IQ categoryr
capacity to use his language, and most likely. ,(since. such matters
frequently loom largely in the sectioning of high school studente)
something about general attitudes toward school, teachers, authority,
the community, and toward himself, and most certainly something
about the student's level of accomplis Hent in his own world of
endeavor.

So the counselor was right: one would hardly lack for starting
points if he were given the client's English section, granting that
the counselor was fully aware of the manner in which the sectioning
takes place in his school.

But no matter how functional this process might be basing
one's judgments upon the school's sectioning system --I don't fully.,
like it. It is too pat, too highly subject to sampling error, and,.
if I were a counselor, I'd think that such a procedure would,takp
too much of the control out of my hands. I would want to domx-own,
sectioning, as it were.

Let us admit, however, that these statements and others which
share with them a reliance upon a minimum of background, oategoric
community, and personal information about student-clients--while
:perhaps not fully reflecting the amount actually used--nonetheless
have something to recommend thm. Such procedures certainly.help,
avoid the over-stereotyping or. people. Over-stereotyping--assuming
that one knows ahead of time all that one needs to proceed. with
interaction simply because one knows the individual's categoric
configuration -'.-'is the great bugaboo of any sort of working with
people.

Even the thought that membership in a given seetion of English
can cause one to rely upon one's own assumption of knowledge of
members of that section, and therefore cause one to move ahead with-
out probing, with listening, without listening, without seeing the
"case" in its individual, idiosyncratic aspects is offensive. One
may be so blinded by his own ideas and assumptions about a category
of persons that he can't see its members.

I believe that if I were to attempt a summary at this point--and
if I were able to be honest with myself and you--I would have to say
I have been apparently, contradictory in that I have talked about
two possibilities: (1) that counselors may pay too little attention



to the categories and sub -, populations in school, and (.2) that they

might err by paying too much attention and therefore Dyer- stereotype
their studentstclients. This is, however) only an apparent contradic,-
tion, since T am inferring all the while that there is a middle ground,
an out, a procedure which will avoid the undesirable consequences of
either of these extreme approaches.

This "owe' would lie somewhere in the area of good knowledge of the
sub-populations of students and the community, and the appropriate
application of this knowledge in counseling.

It may even appear trite to state bluntly that a counselor needs
to know about the group structure of his student body, bUt listen!
Another member of that experienced-counselor group related this in-
cident: a boy had moved into the higher income portion of a large
city and had entered the local high school last September. Well before
Christmas, the boy had been into several kinds of trouble, and was
generally dissatisfied with the school, and vice versa. The counselor
had tried to work out the trouble, and spent much time trying to ex-
plain the trouble on the basis of personal chsiracteristics, relation-
ships with teachers, attitudes toward authority, and other usual
stand-bys. The boy was eager to leave his family and move back to
Columbus to live with his Grandmother. "Oh boy," said our counselor-
friend, "now we getting some place!" (I can almost see him smack-
ing his lips--you know: father rejection, abnormal psycho-social
development, all that: Nope, it didn't work out quite that way.
Actually, one day during an interview with the youngster, he finally
came out with it and I assume, as did the counselor, that this was
indeed the problem)--"This damn school has just two groups," said
the troubled boy, "hoods and snobs--and I'm not neither of those!"

Our friend said that when he finally looked around using, as it
were, the boy's eyes, he saw just that: a tight social organization--
informal--of his school full of well-to-do kids. There were indeed
only two sub-populations arrayed along that particular dimension,
and these were indeed snobs and hoods when viewed through the eyes
of one who was neither a snob nor a hood. Two closed groups, with
the newcomer left outside both, sitting between them, on the margins
of both, without a group home, without a group to call his own.

You know well enough what it means for, a youngster to be marginal--
without a group. In this case and in possibly numerous others, it
would have been extremely important in working with the individual
to know about the informal group structure of the school, not bee -
cause the individual youngster belonged to one or more of the sub-
populations, but precisely because he did not belong to any. There
are, of course, other situations when it would be of value to counse-
lors to know about the group structure of the school in dealing with
individuals who are non-members. I am thinking especially of other
marginal persons--that is, persons who are marginal for other reasons.
One of these could be the youngster who has rejected his membership
grouping (social class, racial, ethnic, income, attitudinal group,
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etc.) and is aspiring to membership in anothegraypi but has not'yet
been accepted by the second 'group. in this' -cases' the second group
serves as the referende group for the.individUalwhich 'is to say
that the person is referring himself 'to the second group and is being
controlled more by its norms than by the' norms .'of his membership
group. Therefore, one might gain little understtading of him by'
knowing simply the group to whidh he belongs, regardlesS of how much
one knows about that group. Adtually, such 'a marginal youngster'
could be understood only by 'knowing how he is related aspirationally
to the entire system of groupings' within the school.

Parenthetically, I might say that reference group theory has
helped me understand better than any other system of explanation
certain social phenomena. One, of course, is what sustains the
person who has launched himself into the stream of upward social
mobility, How can he exist and persist, once.he.has voluntarily,
cut functional relationships with his group of Originsocial class;
ethnic group, educational category, etc.? It is hard to believe
that the person who has launched himself and certainly knows full
well that he can neVer'go home again, as the saying has it, but'
who has not yet achieved safety within the target grouping, can
be happy, can proceed. But" empirically the answer turns out to be
that he is sustained by the sense of achievement of movement along
his chosen path toward a perceived goal, however remote and nearly
impossible that chosen path, toward a perceived, goal, may appear.
Movement is substituted for belonging as a sustaining and satisfying
factor. Now, just try to handle persons in this condition without
first knowing a hell of a lot more about your people than what Eng
lish sections they belong to! Just try, if you dare!

1 believe the old, often or usually unspoken motto of the pub-
lic school was to treat all children alike. Oh, yes, I know all the
fine talk about treating each child as an individual, as a unique
person, and I know we have paid lip service to the latter approach
in recent years. But I still believe that overriding this objective
has been the belief that in a democracy the public school should
not ake distinctions between and among students on the basis of
group membership, social class level, and the like.

And I also believe that the public school has probably come much
closer to this ideal than has any other social institution. But that
does not say that it came even close to the ideal. Nonetheless,' the
ideal prevailed (and probably still prevails) at the verbal level
even while it was being violated more or less extensively in practice.
Now, when there is emerging from the empirical and theoretical deve-
lopments of modern behavioral disciplines some rational and theoreti-
cal reasons to categorize, distinguish, differentiate to achieve
better learning and personal development, it may be that we are
blocked by survival forms of the old verbal ideal and can't )ve
toward application of.better procedures in teaching.



I think I know why this is so: earlier, when teachers found
themselves surreptitiously differentiating between students on the

basis of social class, ethnic or racial categoric classifications or
the like they felt guilty, because they usually knew darn well
that the reasons for doing so were fully suspect within democratic,
humanistic, and ethical frameworks of meaning and value. Now, I

think, when we have become aware of fully legitimate reasons- -
indeed impelling reasonsfor categorizing along new lines.; in
order to further the objectives of democratic society, the old
guilt comes pouring in just as if we were about to do it for the
old, wrong reasons. This, then, may be a hang-up among teachers
which prevents them from taking the next logical step to improve
their effectiveness as good teachers.

I have already referred to several sub-populations which might
exist within a school, and which might serve as membership groups,
reference groups, identifying categories and the like for students,
and knowledge about which would help in dealing with students. Among
those already named were social classes, racial and ethnic categories,
aspirational categories, achievement classes, and others. Some not
mentioned, which might have been,-are the band members, teams, staffs
of the paper and the annual, the play cast, as well as members and
non-members of student organizations, both legitimate and illegiti-
mate. You could probably name a lot mores

Not much has been said about how to discover, delineate, and
describe the network of significant sub-populations in the school,
and I intend that not much will be said here. That falls within
the realm of technique and method for which there are numerous,
readily available, good sources. So, I will trust the person who
desires such information to search out these sources or get appro-
priate help in searching out the sonrces. I will be very explicit
in the statements of don'ts, however: don't trust your own infor-
mal impressionistic conclusions about these matters. Unless you

are highly trained in the technical procedures of analyzing social

systems you will not be able to discern sufficiently and appro-
priately these things by informal, unstructured procedures. A

counselor wouldn't dare attempt to analyze a person's attitudes,
aptitudes, or motivations without being trained to do so, and with-
out using appropriate instruments (at least I hope you wouldn't!)

and by the same token I would hope you wouldn't attempt the analysis
of something as complex as a social system without the necessary
technical knowledge and instruments. In like manner, don't trust
your neighbor, colleague, or fellow-teacher, even though he is con-

vinced that he knows all about the system. And don't trust general

knowledge. It's generally not worth a damn. One thing I've learned
from sociological experiences through the years is that what every-
body has known ,forever is the very thing that is most likely to be
untrue.

We in education are in the business of trying to change behavior.
In this task we are aiming at individuals. That is, we are trying
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to get each individual to change and adapt his behavior. But we
are trying to accomplish this by working with those individuals in
groups. I would guess that this is not historical accident, but the
result of having discovered that the best (perhaps only) way to ac-
complish our recognized goal is to use the group and group processes
as resources in effecting the change.

Another way of saying this is that it is the person's exper-
ience in and in reference to groups which brings about the change.
Would it be possible, then, for educators to know too much about
these groups, and about their actual and potential influences and
effects upon our target individuals? 1 think not; and to saY that
one needs no such group knowledge is to be 'grossly in error con-
cerning our plight and our potential.

Another of the members of the training group told us an inter-
esting fact. He was pointing out what we have all told ourselves
and each other for a long time now, that we should consider our'
students within the larger community context. Then he pointed out
that his school is one of two large high schools in his city and
that only a portion (roughly half) of the city's in- school young-
sters of high school age were in hisparticular school.

This would lead one to suspect that the in-school groui strut !

ture would not be an accurate reflection of the cOmmunity's'group-'
structure. And indeed this was the case. For instance,Hhis'SchoOl
had relatively large categories of lover and uppei,.Middle-"clas6-,
youngsters, while the other school had a relatively heaVy.cOnc61.;.
tration of middle and lower-middle class kids, the differences._
arising largely from the historical accidents of districting,'
urban growth, industrialization patterns, and so' forth. .Nol6 the-
point is that the approach to persons in a given school must take.'
into account not only the way in which relevant groupings and sube.
populations appear within the school but also the manner in which
this configuration corresponds with the pattern within the larger'
community setting.

This was just one more reminder that the school does not exist
within a social vacuum--it exists within an on-goingnetwork of
social systems and sub-systems, and each student is having exper
fences outside the school within and in relation to these non-schOol
systems and sub-systems--something else school people must know
about and take into account when looking across the desk at a
given student.

And another caution: all of these things change (Oh, perhaps,
not as rapidly as we sometimes say and think, but rapidly nonethe-
less) and therefore it is necessary to check eve :y once in a while
to see whether sufficient change has taken place to call for
ammendations in approaches and in procedures.

For instance, it was probably nearly appropriate some time ago
to have the school band wave the confederate flag and play Dixie and
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give the rebel yell at the football games. I personally don't think

it was ever even remotely appropriate that schools should teach such

behavior, or even condone it, but for the sake of avoiding arguments

and for the sake of an example I may say that it may have been more

nearly appropriate some time ago than now, simply because the sub-

populations (categoric, attitudinal, etc.) in the school have under-

gone changes. It looks pretty silly to see a band leader paid by a

state of the United States teaching the rebel yell to members of the

new sub- copulation of students which we still call tiegroes, to that

category of students who are newcomers to the South, and to yet

another sub-population of young Americans who are being socialized,

supposedly to live in a large, free society under the stars and

stripes. An example par excellence, I should say, of the need to

change procedures because of the changing composition of the school

system.

I will conclude this by talking briefly about a proposal for

discovering significant categories and sub-populations of students,

a procedure which might very well pay greater dividends in enhanced

learning and human development than we have ever witnessed as the

result of categorizing by intelligence, achievement, motivation, or

any of the old methods. This might be to search, out personality popu-

lations, and design approaches adapted to the teaching (to working

with, that is) the different personality sub-populations. I have

only begun to challenge schoolsand I am fully convinced that there

will be no more favorable response from schools than from prisons,

and for the same reasons, but here goes anyway:

There are probably different types of personalities in your
school, based upon the particular way in which each approaches life,

upon the differences among the "life strategies" of the students.

I don't think a perfect, or even nearly perfect personality typology

exists at this time, so part of my challenge is for school people

to call for the development and perfection of such.

I'm sure, regardless of how such categories (types) were to be

worked out, it would be possible 'to identify a category of youngsters
who might be called "submissive," and would characteristically lack

initiative, would live by authority, would have little agression,
either overt or covert. These persons might be predominately of one
general intelligence level, but I doubt it, and it would certainly be

more profitable to deal with them on the total personality configu-

ration rather than on the basis of such a partial trait as intelli
gence, single attitude, or such.

Also, there would probably emerge a category of "adaptives," who

could adjust with relative ease to various situations, please others
most of the time, get high but not the highest grades, lead well 'but

who would not fight for leadership positions, and who would not mind

too much compromising a principle or two if It were necessary to get

what they want. I hold that these people should be worked with
(taught) by methods markedly different from methods which would work
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best with the first personality sub-population mentioned first
above.

We might dream of other possible personality sub-populations:
there might be the "agressives" who are hung-Up in their management
of authority and in their attitudes toward power, who strike out at
blockages, and so forth. Here we would need a third and different
approach. And a fourth would be advisable for that set of persons
who usually set high goals, achieve above expectations based upon
IQ, don't care too much for their own achievement, correct a stupid
teacher or two once in a while -.we might call them "self-directives"
as did one set of researchers. Mid there would be other categories,
but not many more.

The overall recommended approach would be not to convert all
these types into one desired type, as many school procedures appear

.

to have been designed to do--you can't do that--but instead to try
to develop the agressive person into an agressive citizen who can
realize his highest potential, the submissive into a submissive
citizen who can also realize his highest potential. Likewise, for
the self-directives and the adaptives--the normal community has all
these :categories and needs all of them.

will not attempt a full summary, but to touch a few points:
1 have insisted that one needs to know about the. sub-populations
existing within the school, how this system of sub-populations com-
pares with the distribution of the same (and other) categories with-
in the larger community, that deriving reliable and meaningful infor-
ation of these sorts is no job for even the well- .meaning hack and

fold approaches will not suffice.
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1 have also said that one, possessing appropriate knowledge about
social structures might min :use such information, especially by over-
stereotyping individuals on the basis of categoric conclusions. Es-
pecially in danger of being damaging in this process is the youngster
who has launched himself into the stream of upward social uobility
because he might be held back by the too rigid application of group
attitudes,

In conclusion, 1 propose the development of a personality
typology to be used as the basis for categorizing those with whom we
work.

"Rnlo- Function. and Annroaches for Vocational Education in Career
Development of Youth from Junior Hi h throu h Senior Hi Schoo-iir

Carl F, Lamar, Assistant Superintendent, Vocational Education,
State. Department of Education, Frankfort, Ky.

gmuaxam2ap of Education

There are focuses at,work in the world which have the power



to truly produce a "great society"--one beyond our fondest dreams,
or they can utterly destroy the world, in today's changing social and
economic environment, work continues to be the major factor which
determines an individual's role in society. The increasing complexity
of new knowledge in science and technology to the occupational pro-
cesses, now makes it imperative that all people be adequately pre-
pared for their vocational career.

The "key" that will determine an individual's success in the ,

"world of work" and the course of our civilization rests largely with
the educational processes which mold the rational minds of mankind.
It is generally agreed that the mental powers of people are playing
an expanding role in social and economic developmert, They are basic
to the realization of individual dignity, human progress, and even
national. survival,

To help every person develop these mental powers is, thus, a
tremendously important goal of education. It will i.icrease in sig-
nificance as new knowledge,' generated by advances in science and
technology, effect evolving changes in our way of life. The trends
in science and technology, and in our social and economic affairs are
placing new and greater responsibility upon olr educational system.
It is expected that knowledge will continue to expand rapidly and that
evolving technological developments will be accelerated. While every-
one will be affected by these trends, the rate of change will continue
to have a varying effect on the population as a whole; and our educa-
tional system will be expected to help individuals and groups adjust
to the changes which affect them.

The central purpose of education in a democratic society is to
develop the capacities which will enable each person to manage him'
self in the most effective manner, The function of education is not
only to enable people to adjust to their social and economic eviron'
exit, but to change the environment when necessary to the end that the

greatest and most enduring satisfaction may accrue to each person and
to society. The fulfullment of this function will depend largely
'upon our ability to develop and help each person develop his capaci-
ties so that he can make his maximum contribution to society and, in
turn, reap the full benefits of what society has to offer. Our
society makes certain demands of its members. Every nordal person
is entitled to acquire as his birthright an education that will enable
him to meet the demands which society imposes on him.

The primary purpose of education in this country is to foster
and promote the fullest individual selferealization for-all of our
people. Achieving this goal requires an understanding of and commit-
ment to the propositon that education is an essential instrument
for social and economic advancement and human welfare.

Role of Vocational Education

Public education is shaped by the dynamic forces for change--
forces geared to the accelerating developments in science and technology.
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These forces are demanding change in all aspects of education--
changes which will be continuous. The educational system must be
prepared to adapt continuously to the new needs and demands of a
changing society. It is imperative that the objectives of education
serve the growing pressures for self-determination, equal individual
rights, and expanding educational requirements of a changing social
and economic environment.

Little or no progress can be made in developing an effective
educational system unless those who do the planning have a sound
and accepted philosophy of education. Any sound philosophy of
public education must include vocational education as a definite
part of the total concept. A functioning philosophy of vocational
education must be in harmony with and support the philosophy of the
whole of public school education.

A philosophy of education that includes vocational education
as a definite part of the total picture recognizes that nearly all
people in our country have problems in: (1) making one or more
vocational choices, (2) preparing for a vocation, (3) entering upon
a vocational pursuit, and (4) making progress in a vocation. All
problems in making a vocational choice and in preparing f , enter-
ing upon, and progressing in a vocation are vocational problems.

A vocation is one's work. The nature of one's work determines
to a large measure the nature of one's life. Every vocation has
its economic aspect, the production of goods or services of economic
value. The development of vocations has increased the amount and
quality of goods and services now available for all mankind. It
must continue this trend. How crude our goods and services would be,
and how limited the supply of them, without the divisions of labor
and the consequent specialization in it, which are the underlying
forces of vocational development.

Psychologists indicate that a man's work--his vocationis the
most important aspect of his life and that nearly all other exper-
iences revolve around it. This would suggest that in meeting the
basic needs of people an essential factor is a job, a vocation--one
that matches the abilities, aptitudes, and interests of the indivi-
dual, challenges his abilities, and gives him satisfaction. To the
degree that this is true, the individual is able to lead a productive
and satisfying life.

The guiding purpose of vocational education is to develop the
competencies needed to enter or advance in a vocation. The educa-
tional process should aid individuals in discovering their vocational
problems and in developing the specific abilities needed for voca-
tional success--for the sake of the individual and of society. This
is the business of vocational education.
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Function of Vocational Education

Vocational education deals with the "problems of vocation."
They are different from one vocation to another and should 'be dealt
with accordingly. It requires teachers, guidance counselors, and
other educators who can recognize these differences and who are
prepared to handle them. Occupational information and occupational
content must be appropriate to the occupational area for which per-
sons are being vocationally educated. Today this applies to almost
everyone because they will be making plans to secure employment.
The extent to which people make appropriate vocational choices, be-
come vocationally educated, and perform satisfactorily in their
vocations will determine the extent to which they will be able to
fulfill their proper function in society.

In assessing the importance of vocational education to the
individual, to the educational system, and to society as a whole,
the following statements should ser/e as a useful criteria:

1. Most people spend a large part of their productive life
in vocational pursuits (approximately 45 years).

2. From onets vocational activities he provides for himself
and those dependent on him.

3. Vocational efficiency determines in no small measure the
success and satisfaction in other life activities. Eco-
nomic ends are closely related to the other ends of life.

4. Occupational adjustment pre-supposes that vocational edu-
cation contributes to 'the needs of both the individual
and the community.

5. Vocational education should be adapted to the needs and
resources of the community served.

6. In-school vocational education' should be offered in the
light of adequate vocational guidance.

7. Command of the fundamental processes--healthIcharacter,
and a sound philosophy of life - -is basic to vocational
competency.

8. In the future, youth will tend to remain in school until
they have acquired marketable skills, and until vocations
are ready to use them,

9. Vocations change, the economic life of a community Changes,
and individuals change. Thus, there must be continuous
vocational education for persons out of school.

10. Schools offering programs in vocational education develop
vocational competencies to the extent that:

a. they provide appropriate guidance services to students,
b. they provide specific vocational education in the fields

most frequently entered by the students,
c. they provide opportunities for appropriate supervised

work experiences, and
d. they develop command of the fundamental processes used

both in vocations and non-vocational activities.



In addressing ourselves to the function of vocational education
in the total education system, we immediately recognize the existence
of a two-pronged problem--one is hopefully a short-term problem which
can be greatly .reduced or eliminated if weaknesses in the educational
system can 'be corrected. The other requires long-range attention.

The short-term problem pertains to persons who have left school
without marketable vocational skills. The students who are dropping
out of high school and college before completion, those who are cost-
pleting high school, and adults who are unemployed or underemployed
and lack appropriate occupational knowledge and skills needed for
gainful employment must be stimulated to enroll in vocational educa-
tion programs designed to help them develop sufficient knowledge and
skills so they can becase satisfactorily employed and play a useful
role in society. Such programs at best must be classified as remedial
or "band-aid" programs. Too much water has gone under the dam for
these people to make up for lost time and gain the advantages possible
through continuing education.

The long-range problem relates to the growing demands for a
massive and immediate reorientation and reorganization of the entire
educational system--from Head Start through higher education--to more
effectively meet the needs of all individuals it is expected to serve.
The most critical and urgent need emerging on the American scene is
to prepare youth and adults for effective employment in society.
Hopefully, a satisfactory solution to this problem will stimulate
students to continue in school until they have attained realistic
occupational goals which will asure them successful entry into the
world of work. A satisfactory solution to this problem should reduce
the need for short-range remedial programs of occupational education.
In this presentation, the long-range problems associated with the
challenge for change in the regular edueational system is given
emphasis.

In considering the long-range problem of developing an effective
public school system to serve those who should benefit from it, one
needs to be guided by sound principles. The Summer Study Group on
Occupational, Vocational, and Technical Education which met at the
Massachusetts Institute of Technology in 1965, proposed the following
set of guiding principles for education revision:

1. Preparation of useful, gainful, and satisfying occupation or
employment should be one of the objectives of the education
of all youth.

2. Certain facts, concepts, skills, attitudes, and processes of
vocational-occupational education are relevant to all edu-
cation and should be experienced by pupils at all educational
levels.

3. Education should be conceived in terms of an open-ended sequence
of goals, and not as a terminal process.

4. Education for specific vocational competence should provide for
built-in versatility and flexibility to sssure that students
acquire understanding, knowledge, and skills that are transferable
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Vocational-occupational education should be considered part of
the entire process of education, and therefore, should be con-
cerned with all the capacities of all individualintellectual,
manipulative, social, and creative.

5. Education in school can at best provide only part of the total
vocational competence of an individual, shortening and making
more effective pre-Job and on-the-job education by the employer.

Ney_aproaches for Vocational Education

In considering new approactes for vocational education in the
career development of youth, it is significant to recognize the fact
that the educational process (to learn) is a growth process on the
part of each individual which starts almost from birth and continues
throughout life, !iearning is a process and a product. One uses his

learnings (product) in the learning process to acquire additional
learnings. This fact is significant in reorienting and reorganizing
the educational system. It emphasizes the importance of a sound
basic education oriented to individual interests, needs, aptitudes,
and proper attention to the need for occupational education and the
vocational aspects of guidance in the continuing education process.

Thus, the prevsding questi I-hat confronts us, as we attempt to
conceptualize ways and means of organizing school operations as
to make possible more effective educational opportunities for all the
people to be served, is what over -all educational pattern and struc-
ture can best provide opportunities for the career development of all
youth°

Is it feasible and possible to apply the principles just men-
tioned in the real world of educational operation? Should they
apply to the entire educational system? At what level should occupa-
tional education and the vocational aspects of guidance be introduced?
Such occupational information and occupational concepts be intro-
duced in the elementary and junior high schools? Should they be
extended beyond high school?

If these principles are to be applied, new or modified educational
patterns must be developed. It is recognized that many successful
patterns may be developed. We need a lot of creative thinking and
innovation in this area. However, I shall attempt to explain only
one concept which may stimulate your thinking and whet your appetite
to discover others. The productivity of our educational system must
be increased through the use of new and improved educational patterns,
learning methods, and teaching techniques. We should be able to deve-
lop a system of public education that will make it impossible for a
normal child to reach maturity lacking the ability to read and write
and hold a job that is commensurate with his interests, needs and
capabilities. This will require continuing reappraisal and reorienta-
tion of the entire educational aystem.
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The entire curricula of elementary, secondary, and post-secondary
education need to be critically appraised, revised, and redirected so
as to improve and expand the opportunities of all youth so they can
participate in a realistic and continuing program of vocational and
technical education geared to their aspirations, abilities, and needs.
The holding power of the schools must be increased at all levels
with more opportunity for broadly oriented basic and vocational edu-
cation experiences, supported by effective counseling and guidance
services, thus, decreasing the high percentage of dropouts and the
growing need for remedial "stopgap" programs.

The entire curricula needs to be learner-oriented rather than sub-
ject-centered. It must have built in a motivational thread which
runs through the entire program from "Head Start" to post-secondary
education. Perhaps the motivational factor to which all other educa-
tional experiences should relate and be relevant is that of career
oriented or behavioral objectives. In the early years of schooling
these objectives will be largely personal and in the realm of fan-
tasy. However, they can be meaningful and relevant to the child and
serve a useful purpose. They need to foster and sustain his interest
in obtaining an education which will prepare him for meaningful career
objectives and for a wholesome life.

As a child progresses in school, his, interests and aspirations
should gradually become oriented to the real world in which he will
be expected to attain his career objective and become an effective
member of society. Perhaps the early elementary grades should pro-
vide each child with sound basic education, which includes the fun-
damentals upon which later educational experiences must depend and
the motivation needed to keep him striving for continuing education
oriented to worthwhile behavioral objectives. Grades seven through
ten or twelve should provide opportunities for some common learnings
by all students and offer some more sharply oriented vocational educa-
tion for certain students who expect to find a job upon graduation
from high school. The common learnings important to all students
should include language skills, social studies, computational skills,
science, art, music, literature, physical education, health educa-
tion, and vocational education. Within the scope of common voca-
tional learnings, facts about their characteristics have value and
relevance in the lives of all students and should neat be restricted
to only one group of students. Vocational learnings for all students
should include concepts about their total environment which will help
them make sound vocational decisions. The interaction between
technology and society, the role of money in the economy, and
features of business such as risk and economic security are appli-
cable to many actual life experiences.

Because people can best be prepared to adjust readily within ay
changing technology by flexible, and expandable patterns of education,
the development of all capabilities of each individual is essential.
Therefore, a continuing purposeof the educational process should be
to constantly explore and expand each individual*s innate capabilities.
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In light of the assumed need for a reorientation and reorganiza-
tion of the entire educational system so as to make it more learner
centered, and the need for certain common vocational learnings by
all students, it is suggested that students in grades seven and
eight should be introduced to the economic system and given an op-
portunity to understand its significance to the well being of the
family. They should be led to see the importance of people pre-
paring themselves for employment in the economic system. They
should be caused to realize that their parents are now employed in
the system andstheir pay checks which support the family is earned
for their work in the system. They should be led to understand
that they will be expected to find employment in the system when
they become adults, end it is important that they make a wise voca-
tional choice and receive adequate preparation for It

It is suggested that all students in the ninth and tenth grades
should be thoroughly oriented' to the occupational structure of the
economic system and given an opportunity to explore the broad range
of occupational areas before they make definite decisions which will
set the whole course of their lives. They should have ample oppor-
tunity to engage in a number of work experiences in shops, offices,
laborateries, and other potential work stations made available by
the school. Their experiences should also include trips to places
of business, industry, and other job locations and visits of em-
ployer representatives to the school. These experiences should be
intended to provide adequate information about a number of specific
vocations, which could be selected to match the vocational aspira-
tions, aptitudes, and needs of the students and about career oppor-
tunities in the local and national economy. This background should
enable the students to determine appropriate career objectives and
to make plans toward reaching them.

Education should not be considered terminal for any student. The
education of all high school students should be directed toward con-
tinued education beyond high school. It is suggested that at the
beginning of the eleventh grade students should have acquired suf-
ficient background about the world of work to choose from among
three types of high school programs of which there may 'be many
variations, all of which are flexibly interrelated to allow for
crossover. (1) Some students will decide that they want to go to
college and prepare themselves for professional careers which re-
quire a baccalaureate degree. (2) Some will want to prepare for
vocations which require additional vocational training beyond high
school but less than the baccalaureate degree. They will want to
prepare for continued education in a vocational school, technical
school, or community college. (3) Some will want to find employ-
ent when they graduate from high school. They will need additional

vocational training on a part-time basis in adult vocational, educa-
tion programs. The last two years of high school should provide for
the preparation needed by all students to move to their next step
which should be dictated by their career choice.
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In the entire curriculum, academic and vocational learning should
be integrated by employing vocational or career interests for the
inculcation of the basic learning skills. In this way learning
should be more meaningful to many students who otherwise have diffi-
culty in seeing the ,value of school work. Increased attention must
be placed on educational programs that will enable youth to achieve
their optimum development and help in the articulation between school
and occupational employment. Continued interest in school work
motivated by career-oriented objectives deserves serious considera-
tion in curriculum development and in providing counseling and' guidance
services.

If this curricular pattern were considered to be a feasible
approach toward the reorientation and reorganization of the edu-
cational system, then a significant problem needing immediate atten-
tion would be the development of the instructional package for the
three blocks indicated:

1. seventh and eighth grades
2. ninth and tenth grades
3. eleventh and twelfth grades

As you know, this approach resembles the ES-70 program which is
sponsored by the U.S. Office of Education. I believe it is con -.

ceptually sound.

Counselin and Guidance Service Ndeded

More extensive counseling and guidance services should be pro-
vided by the public schools for each student. These services should
be provided early in the elementary school and continued throughout
the educational experience of the student. Effective guidance
requires knowing students as individuals. It should have as its
purpose discovering the special needs of individuals and seeing that
they are met. This will include the acquiring of a sound basic
education and vocational training in preparation for some occupational
career objective. It should help all students who have special
problems of educational, social, and emotional adjustment.

Vocational aspects of guidance should be an integral part of
the counseling and guidance function. It has been defined as that
part which provided the necessary services to help a person choose,
prepare for, enter, and make progress in an occupation that is
appropriate for him. Vocational education is concerned with the
instruction needed to prepare him for entrance into the occupa-
tion and to make progress in it while also preparing him for
inevitable changes in his employment opportunities. Thus, voca-
tional guidance becomes an integral and important part of the
total vocational education process.

Effectiveness of the vocational guidance process is influenced
greatly by the number of counselors available, by their orientation,



training, experience, and attitude, and by the importance of the posi-
tion that the guidance program occupies in the public school system,
If counseling and guidance reaches the individual at strategic times,

and if the range and quality of occupational information provided by

the counselor is adequate, then the choice of an occupation can be
expected to be more appropriate than without such service.

It is generally agreed that the vocational aspects of guidance
should begin in the upper grades of the elementary school, continue
through the years of normal education, and. be available to graduates
and adults who are needing vocational training. A major task of the
counselor should be concerned with helping youth remain in school
as well as guiding them toward appropriate occupational objectives.

If vocational guidance is to be effective, it must be done in
close relationship with vocational training and with placement and
follow-up activities designed to check on their progress as employees,
should be coordinated with the vocational teacher and the public
employment service.

The problem with most school counselors relates to the same
problem confronting most school systems. They are college-oriented
and they have oversold the value of a college degree to the point
where many students, who cannot or should not get a baccalaureate
degree, view themselves as failures. Thus, orientation and practice
should be replaced with a realistic understanding of and concern for
all youth and adults with regard to their need=, aptitudes, and
aspirations; and contact should be maintained with each individual
until he has completed his formal education and has found satisfac-

tory employment,
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SECTION III

RESULTS

TEAM lA

Full.....lYetrE3atoSairEs

Resource Leader: Joe Clary - North Carolina

Team Leader: Malcom Flanagan -.Georgia

Work Group Members: Merle Collins - Oklahoma
Walter L. Cox-A- North Carolina
Joseph Dzurenda - New Jersey
William D. Frazier - Oklahoma
Lester D. Lee - Nevada
Gene C. Rochelle - Oklahoma
Herbert Shipman - Vermont
T. N. Stephens - North Carolina

1, Descri tion of the Model

This model calls for a year-long exploratory course to be
taught as a regular part of.the curriculum at grades 7, 8, or
9 by a qualified teacher. The purpose of this course is to pro-
vide students with the experience necessary for making future
educational and occupational choices.

II. 211ectives

A. To develop a student's self concept by helping him realis-
tically assess his characteristics in such a way that he
can relate each trait to selected vocations.
To explore aspects of various occupations and bring them
into living focus so that each student can assess his
relative merit in terms of his personal objectives.

III. Rationale

Such a course offers several possibilities:

A. It could serve to increase the holding, power of the school
B. It could serve to help the school curriculum to become

more meaningful to students in terms of a future goal,
C. It could *provide the basis for helping the students to

make future educational and occupational decisions.
D. It could serve as a means. for 'helping the students to

make maximum:use of the curriculum resources available
within a given school.
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IV. Procedures for AccomalaingObi,iectives

A. Activities and Program Content

1. Introduction

a. The teacher could have the students work with the
identification of characteristics in a variety of

activities,

(1) I am interested in (intent)
(2) I like to do (temperament)
(3) I have the ability to (ability)
(4) I work with (data, people, things)

(5) I am capable of (aptitude)

2, Self-Vnderstanding (Coaracteristics)

a. Have students develop lists of characteristics or
traits which can be used to describe people.

b. Invite workers to come in to discuss their work

with students. Use those common to community.
c. Rate characteristics displayed by workers in video

tapes, films, filmstrips.
d. Classify the characteristics listed according to

attitudes, aptitudes', and interests. Use field trips
for students to observe characteristics displayed by
worker and relate them to the classification system
developed. Students should relate these character-
istics to themselves.

3. Identify Jobs

a. Have students identify jobs they know,

b. Expand students' knowledge of jobs by using a variety

of materials.

4. Explore Jobs

a, Job involvunent-actually doing.
b. Field trips and job observation.
c. Speakers--school and community resource personnel.

d. Interviews.
e, Demonstrations.
f, Career games
g. Community occupational survey such resources as

newspapers, etc.
h. Select a consumer product and trace it back to its

original raw material, showing the interdependency
of the variety of jobs to produce the product.

i. Debates on related topics.
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j. Have the class list presently known occupations which
may not be available in the future, those jobs which
are not available now and may be available in the
future.

k. Bulletin boards.
1. sole playing.
m. Audio-visual materials.
n. Student reports.
o. Using commercial occupational lists.
p. Class committees.
q. Student organized corporations.
r. Develop outline for exploring an occupation (see the

one attached as the one which a group of students
developed.)

5. Attitudes, Aptitudes, Interests, Achievement

a. Have student to compare opinions of himself with
results of standardized tests.

(1) Attitudinal scales
(2) Interest inventories
(3) Achievement
(4) Aptitude

b, Prepare a sample case for students that relate school
achievement, test scores, and job success.

c. Have students discuss importance of attitudes
toward work.

6. Integration of Occupations and Personalities

a. Have students learn positive and negative traits
concerning behavior and to recognize that what is
positive in one situation may not be' in another.

b. Show how occupational selection is related to
personality traits.

. Describe to students the several occupational
classification systems that have been founded on
personality classification.

d. Have students discuss how one's occupation affects
his life style.

B. Class Organization

1. Organize class into a business organization.
2. Have class committees.

a. Field trips Committeewill organize and arrange
an appropriate number of field trips.

b. Committee to evaluate student progress (grades if
necessary).
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c. Job interview committee.
Audio-visual committee.

e. Student advisory coeteittee.
f. Speaker committee.

C. Suggested Criteria for Teacher Selection

2, They care for the student as a person and see each student
as being employable.

2. They have a background in the labor force.
3. They have enthusiasm for the course,
4. They are creative.
5, They possess the ability to recognize the need for resource

persons such as the counselor.
6, They possess related formal training such as course work

in vocational Development, Occupational and Educational
Information, testing, group dynamics, or a special methods
course.

ID, Suggested Names for the course

1. Career Analysis
2, Occupational Economics
3. Introduction to Vocation
4, Job Selection Methods
5, Orientation to the World of Work

E. Instructional Media

1, Chalk board
2, Overhead projector
3. Tape recorder
4, Film strip projector
5. Amplified telephone
6, Microphone
7. T. V including video tape
8. Sixteen !v movie projector
9, duper eight--film loop--for seven-minute films

V, Evaluation Methods for Course Effectiveness41

A, Construct and administer an opinionnaire to students involved.
B, Ascertain by statistical treatment if students completing

this course choose their elective course in line with their
abilities more frequently than do students in a control group.
Using a pre-test and post-test procedure for students taking
this course and for a group who does not take this course,
determine if the groups are significantly different in the
following variables:
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1. the number of occupations they can list.
2. the number of characteristics of occupations they can list.

3. the number of occupations in which they are interested.
4. the number of personal strengths they car list.

D. Using a pre-test and post-test, compare the students completing
this course to a control group to determine if the experimen-
tal group tends to change their interests ts) conform to their
aptitudes more consistently than does the control group.

E. A short-term follow up may be conducted to determine employer
ratings.

F. A long-term follow-up may be conducted five years after students
complete the course in order to determine employer ratings.
This would be implemented only for those in the world of work.

G. Compare the listed strengths and weaknesses, to the measured
strengths and weaknesses between the pre-test ratings and the
post-test ratings for the experimental and control groups..

H. Prepare a rating device and ask parents, advisory committee,
etc. to rate the effectiveness of course.

I. Compare the ability of students in the experimental group to
the ability of students in the control group in their per-
formance of listing personality characteristics (abilities,
aptitudes, interests, temperaments) related to certain oce
cupations.

J. Compare the job satisfaction of the experimental and control
group members who drop out of school prior to graduation. ,

(An instrument which may be useful is Brayfield and Roses.) ,

K. Obtain ar outside evaluation, such as persons in supervisory
positions in public schools, state departments of education,
the state employment service, business and industry, prior to
ii.lementation of the model.

OCCUPATIONAL EXPLORATIONS EXAMPLE

Job Title

1. What is the work like?

2. What responsibilities would I have?

3. What wages would I earn? High Low Average

4, What hours would I work? Day Night Per Week

5, What education do I need for this job?
weeks

High School Short Course months
years

Technical School months College years ,

6. What will it cost to get started?

Eftcation Equipment Capital
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What are the fringe benefits?

Insurance Retirement
.o.et.41

Vacation. Time Off

8. Where might this job be located?

9. Will this job be needed in the future?

10, What are the working conditions like?

Health Noise People.

11. What rules must I follow while workieg?

12. TOTAL t4lkes and Don't Likes)

TEAM 1B

II

Full-time Counselor Who Conducts and .Coordinatef24LIM4aataryb=
EL1 WPM Grade

Resource Leader; Joe Clary - North Carolina

Team Leader: David Wlnefordner - Ohio

Work Group Members: Bruce Hargrove - North Carolina
Roger McCormick - Ohio
John G. Odgers . Ohio
Curtis h. Thomasson - Alabama
James V. Wigtil - Ohio
Walter R. Boykin . Florida

ReagatV01.4.1112.19221.

The foundation for the construction of the model presented
in this section consists of a number of basic assumptions. The
reader should become familiar with these assumptions so that the
model can be viewed in its proper perspective.

The individual student engages in a 'continuous process of
orientation to work as soon as he becomes aware of this demenslon
of his environment. Regardless of whether or not he is provided
the opportunity to participate in a planned program, he is oriented
though perhaps not in the most desirable fashion, to the world
of work.
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A career development program is only one aspect of the total
school program. The instructional program, the major aspect in
terms of allotted time and personnel and financial resources, in-
cludes student experiences designed to meet a broad taxonomy of
educational objectives. There appears to be no conflict between
general educational objectives and the specific objectives es-
tablished for this model of exploratory career development pro-
gram for junior high school youth.

The guidance program, another aspect of the total. school
program, includes a broad range of services designed to benefit
the individual student. The model should be viewed as a signifi-
cant component of a comprehensive junior high school guidance
program rather than as constituting the total guidance program,
The proposed model is predicated upon the existence of a structured
program for orientation to work and career development which both
precedes and follows the junior high school experience.

Successful adaptation of the model to a local school setting
appears to be directly related to the availability of personnel
resources. Adequate personnel must be assigned to coordinate and
staff the program outlined by the model.

The flexibility inherent in the proposed model provides for
its use by city, suburban, and rural schools. The basic structure
is such that the model can be incorporated into any existing edu-
cational program without regard to the uniqueness of its particular
setting. The career development concept has been divided into such
specific components as self and relationships with others, the
world of work, education and training, economic education, employa-
bility skills, and the decision-making process. Knowledge objec-
tives.and related behavioral outcomes have been identified for each
of these categories. The grade level (7, 8, or 9) recommended for
special emphasis has also been provided.

The fact that knowledge objectives and behavioral outcomes
overlap considerably both categorically and in terms of grade
level of use in no way detracts from the value pf the model.
Rather, the interrelatedness of the parts tends to strengthen the
total structure and to provide an expedient means of implementing
the model.

It is also apparent that the knowledge objectives can be
achieved through the utilization of various activities which can
be either teacher directed or counselor directed. A numbee' of,
objectives can perhaps better be achieved through the modification
of classroom instruction, while others may better be achieved
through specific counselor-directed activities.

The value of the proposed model is enhanced by, the fact that
it remains for each local school to modify or adapt the model to
flt its unique character.



TI. Rationale

Many school systems in our, nation provide experiences for

youth in lob and career plannin're. These experiences are usually

found in the senior high school 'and are often chi racteriaed by
short-term approaches which lack coordination and continuity.
Career development theory and research indicate that the develop-

mental approach is necessary in order to increase the opportunity
for youth to learn about themselves and the world of work. The

developmental approach to career choice presents certain challenges
and implications for the junior high school,

In short, most experts feel that career exploration, ae op-
posed to career selections is the most appropriate approach to
meet the developmental needs of junior higli school youth. As a
result, educators at the junior high level have been encouraged.
to:

A. develop curricular programs Which are flexible in nature,
B, provide students the freedom to move and explore withtn

the curriculum,
C. provide individual and group guidance services to improve

student insights and decision-caking skills.

It is the purpose of this project to provide a model for
educational and vocational exploration within the career develop-
ment context. The model is organized in terms of counselor,
teacher, and other staff involvement, recognizing that responsi-
bility for program coordination and participation will vary with
school size and the nature of 'the student body. The objectives
are identified on the basis of the need for inclusion in the
junior high school guidance program--not as recommendations for
inclusion in a single program or project such as an exploratory
course,

It is 'recognized that 'various objectives and activities
suggested in the model may be included within specially organized
units or as exploratory courses, while others may be integrated
into such ongoing aspects of the total school program as regular
course content, library and audio-visual services, and/or indivi-
dual counseling,

This model is designed to:

A, be part of.a continuous and sequential K-12 career
planning program.

B. be compatable with each loeal schools total program.
C. contribute to' the deveIoPment and selfunderstanding of'

junior high school youth.
0, provide flexibility.fOr sex and sub-population differences.
E. involve signifidant'6ommunity and school resources..
F. be economically feasible,
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III. Detailed Presentation of the Model

A. Self and Relationships with Others

KNOWLEDGE OBJECTIVES

1. Student gains
.knowledge and
understanding
of his aptitudes,
interests, etc.

1.
Knowledge of ,huMan
development and
individual differ
ences.'

World of Work

BEHAVIORAL OUTCOMES
.

'.Development of:

41. self - understanding

b. selfconfidence
c. self-acceptance

Utilization of the school's
pupil personnel services.

'Understanding of how people
differ widely 4-1 their endow -

ments of traits, abilities,
attitudes, and aspirations
and expresses an sappreciation
for the value of theSe differ-
ences.

T41stablishment of relationships
with peer groups.

. Use of stimuli provided by the
occupational world to 'analyze
Self and the kind of person he
wishes to becoMe.

1. Knowledge of the
MUltj-dimensional
aspects of work,

owrim...limaleolOut

0......tomftrroftr0.mmwmrmemoWrwomqp.W..w.wmwem.W.ww........mw.....umw.,ww

Demonstrates appreciation of
the iMportance of all work in
our society.

Knowledge and
understanding of
the structure of
the world of work
in terms of:
a, occupational

clusters,
b. industry,
c. geographic

factors,
d. natural

resources,

ownworrsawesa....

Increase acceptance of needs
to relate educational planning
to possible future work careers.
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e. economic
factors,

f. change.

3. Knowledge of the
relationship be-
tween changing
demands of jobs
or the labor mar-
ket and needed
work skills.

3. Assesses the extent to whiCh
technological change may affect
the employment opportunities
and task requirements of a pre-
ferred occupation.

4. Knowledge of em-
ployment trends.

5. Knowledge of em-
ployers' expecta-
tions and require-
ments.

6. Knowledge of
school activi-
ties and their
relation to per-
sonal and Career
development.

7. Knowledge of the
realities and
requirements
of work.

70
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Interprets statistical data
and draws conclusions about
occupational and industrial
employment trends--their ex-
pansion or decline.

5. Expresses vocational maturity
through a personal involvement
in the work task and situation
and responding positively to
problem.

Develops a sense of control of
one's environment.

Respect for supervision and
authority.

Manages leisure time, work time,
and home time effectively to
achieve individual goals.

Performs in a given work situ-
aion in a manner which indicates
an understanding that success
and failure depend not only on
technical proficiency but iso
on the quality of interpersonal
relations.

10. Demonstrates positive work ha-
bits by checking the quality of
.his product or effort.



C. Education and Training

OM11111010110.1011001011111.111.401.1010111MMINN......m.

11, Demonstrates positive work
habits by dividing work tasks
into logical units.

12. Demonstrates positive work
habits 1)7 planning and
scheduling work.

.111.1MasMaaMi.....p.....11111.11...Ab.......,-;1011.01.411,1".11070111171..MMOMIPM.,.11.0.10.11..1110.MIIMIROIMINIPPOISII.

1. Knowledge of
educational and
vocational infor-
mation resources
and how to use them.

2. Knowledge of
educational and
training programs
available.

3. Knowledge of a
concept of train-
ing--entry into an
occupation-experi-
ence progression.

1. Develops a planned and pro-
jected high school program in
terms of educational require-
ments and a tenatiVe vocational
cluster choice.

2. Demonstrates increased accept-
ance of need to relate educa-
tional planning to future work
careers.

4. Knowledge of how to
study.

Formulates an educational or
training plan to prepare him..
self for a given occupational
field or preferred vocation.

Accepts that life in the future
will become a matter of continu-
ing education and preparation
for work.

looulelp..1101.014111.11.4,000~0.111.y.p.mIngp.....1.11011..Ymen

5. Demonstrates positive work
habits by dividing learning
tasks-into logical units.

Knowledge of how
to take tests.

Demonstrates ability to partici-
pate in independent study,

7. Expresses competency through
poSitive responses to proble s41

represented in a work task or
other situation.

711101111111.10mimm.14111Mell
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EconoMic Education

visoMaIMIMINrow..Wri....0........, .

Knowledge and
understanding of
basic concepts
of production,
distribution, and
consumption as it
relates to jobs
and economic
structure.

2, Knowledge of
general economic
structure as it
is related to
the labor force.

ylorm.m....e..,111Ip...11111.401

3. Knowledge of why
people work.

. Investigates and discusses the
way in which management, labor,
government, and public dynamics
interact to influence work life.

. Demonstrates familiarity with
those factors which stimulate
or retard vocational oppor-
tunities (e.g. the role of
taxation, emphasis on produc-
tion of consumer goods as
opposed to capital goods,
lending policies, etc.)

Demonstrates appreciation of
the importance of all work in
our society.

4, Economic signifi-
cance of work.

MINMEMMIII.MIIIIMIN.11401.1111.111011.

owermsolowAmoliorwoiromnirrreloeMinweisrmaraw

Explains the interdependency of
all workers and work talents in
contributing to general economic
welfare.

5. Knowledge of money
management princi-
ples.

.....1101/1.1.171111.141M.M0911.11.12411...

E. Employability Skills

......011M....mMIMMowboOes..

WronmmomIWNP*RmuoilmWroftomm*P.10...........

Investigates role of individual
consumer (e.g, wise buying and
budgeting).

11.1.110.111.MMIIIMII10.1.1711.1.111=111.1111.111.

1. Knowledge of what
constitutes employ-
ability skills--
value of a high
school diploma.
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Develops personal qualities such
as (a) initiative, (b) good
behavior, (c) perserverance,
(d) positive work habits, (e) in-
dustriousness, (f) positive at-
titudes, (g) regular attendance,
(h) personal appearance.



Demonstrates respect for super-
vision and authority.

Demonstrates positive attitudes
toward school courses taken.

2. Knowledge of where
and how to apply
for a job--job
hunting techniques.

wans.,**aomm.rimosewrwrowommegorwwwna wesismwss

Ft Decision Making Process

a.00~WI.wwwwwwwwwwimaNO

Communicates effectively to
others about hid vocational
abilities, interest's, and
plans,

Selects potential employers
and locates suitable job
vacancies.

Knowledge of the
components of the
decision-making
process.

.1

Willingness to accept new
ideas and explore new areas.

Demonstrates cooperative
effort, in group work.1.

2. Knowledge of educa- 3. Acting to seek more informa-
tional and vocational tion for decision-making and
information resources planning.
and how to use them.

WNW111.......iim....1111.0.00

Knowledge of re.
sources available
to assist him in
educational and
vocational plan-
ning,

=1110110.11.011MOONIM

Accepting responsibility for
decision-making.

Increased self-responsibility.

Independent study.

Knowledge of the
career development
process (psycholo-
gical, tentative
exploration, choice
points, decisions,
action points,
continous, chang-
ing, etc.)

Develops facility for making
educational, vocational,, .and
personal decisions.

Increases skill in synthesizing
self information with career
information, testing them out
and evaluating them in terms of
abilities, values, interests,
And, goals.

73



11.*130111.11.1.1 I9. Develops a sense of control of
one's environment.

IV. A Proposel4=2aft

1712EILnE_Ellydents to the World of Work Using the Data-Feople-
, ThIELEflas2EILFramework and the Ohio Vocational Interest

curve

Any program designed to orient school students to the world
of work will be effective only to the extent that it is grounded
in a sound conceptual framework sufficiently basic and elementary
to permit introduction in the primary grades and sufficiently
comprehensive to permit expanslon as insights, understandings,
and needs expand.

Any systematic approach to orientation to the world of work
must provide a rationale for:

A. examining the entire spectrum of existing occupations
B. interpreting abilities, aptitudes, and interests in terms

of their vocational relevance
C. achieving self-understanding
D. projecting tentative educational and vocational plans
E. exploring appropriate vocatl.onal alternatives
F. making and mrrying out vocational decisions

The Dicli.21aEL of Occupational Titles, Third Edition, 1965
(hereafter referred to as the D.O.T.) provides a natural base for
the development of Conceptual l_evels. The aspect of the D.O.T.
system and rationale most important to the development of a pro-
gram of orientation to occupations is the Data, People, Things
hierarchies which form the basis for assigning the last three
digits of the D.O.T. code numbers to all occupations.

Much of the information in the D.O.T. "is based on the pre-
ise that every job requires a worker to function in relation to

Data, People, and Things, in varying degree." (1) The degree of
the involvement of each of these relationship categories (Data,
People, Things) varies with the job. Varying patterns of in-
volvement provides a framework for grouping jobs into clusters
which have significance for educational and vocational planning
and for career development.

Any program designed to orient school students to the world
of work must promote student growth in each of the following
areas:

A. Growth in understanding the nature of work and the
structure of the world of work.



B, Growth in self. insight and self understanding, particularly
as it relates to inherent and acquirable' skills and know-
ledge important to vocation. 'ss

C. Growth in decision-making skills Which will enable each
student to progress toward realistic vocational goals.

Just as the Data, People, Things heirarchies of the D.O.T.
provide a logical framework for examination of the world of
this same conceptual framework can be used as the basis for indi-
vidual self-study. Use of this approach has the distinct'advan-
tage of facilitating self-understanding within a framework which
is parallel and compatible with-ones-understanding of the world
of work.

To facilitate this procesS, a.cubistic model of vocational
interests (2) has recently been develoPed which has provided the
theoretical model for the development of, the Ohio Vocational
Interest Survey, (3) OVIS, an'inventory to help students explore
their vocational interests in terms of the Data, People, Things
hierarchies of the D.O.T. and. in relation to twenty-four scales
within which all job classifiable in the D.O.T. can 'be grouped.

It is characteristic of junior high school youth that they
work best when they are pursuing something which concerns them
personally. Thus, self-exploration through the use of an interest
survey such as OVIS can serve as a natural motivation to initiate
vocational exploration an orientation activities.

Group guidance counseling, independent study, and other
activities described in prior sections of this report can serve
as vehicles following the use off OVIS to accomplish such career
developient related objectives as the following, all of which are
enhanced by the use of the 'data- people - things conceptissl framework:

A, examining the world of work from many and varied alynroadhes.
B. learning about oneself, using' such data-people-things related

instruments as'the OVIS and 'the GATB.
C, examining self in relation to the world of work.
D. developing skills in the decision-making process, such as

making and testing educational and vocational decisions.
E. developing skills and insights related to home and family

living and consumer economics.

In addition to serving student needs, an organized'approach
to occupational orientation which utilizes a survey of student
interests has important irs/slications for other aspects of the
total school program:

A. determining (or verifying) needed curriculum expansion or
modification, particularly in the areas of vocational eduction.

B. identifying needed-resources and materials to augment exizting
occupational ins:.)rmation and guidance materials.
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C, encouraging expanded use of such non-school resources as busi-
ness, industry, labor, and the state employment service.

El, evaluating the success of the total school program in achieving
its major objective of meeting the needs of its students.

V. 112212212.11k5ALIS.

A. Setting the Stage

In order to implement the proposed model for an explora-
tory career developuent program fo- junior high school youth,
support for the program must be generated at the local level
from a number of sources. Initially, administrative support
must be solicited due to the impact of the adoption of this
model upon both the instructional and guidance programs. Once
administrative approval has been granted, support must be forth-
coming from counselors and Leachers. Last, but certainly not
least, Vie requirements of the model for utilization of com-
munity resources dictate the necessity for lay support. The
person responsible for the coordination of the program must be
identified early and must be given the time, authority and free-
dom necessary to make needed contacts and involve appropriate
resources,

B. Staff Involvement

The initiator of the model must develop plans to insure
staff involvement, One possible approach might be to present
the model and explanatory information to the administrator
SQ that he clearly understands the total implications for his
program.

It is conceivable that a next step might be for the
guidance person and the administrator to cooperatively iden-
tify teachers who are perceived to possess a guidance point
of view, The guidance person and administrator may wish to
choose two or more leaders from the community who would support
the program.

It is possible that the above named persons would serve
as an advisory committee charged with the authority to imple-
ment the model, The Advisory Committee could do the following
in logical sequence.

1. Present the model to other teachers and community leaders
for reactions,

2. Refine the model in terms of the unique character of the
local setting.

Consideration of sub-populations
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VI.

(1)

ra,P17,13,

The flexibility of the model provides for
sex sub-population differences.

(a) The Advisory Committee can therefore adapt
the program to meet the specific needs of
different sub-populations existing in the
local school.

3. Communicate with other schools implementing or.planning
to implement the model.

4, Identify appropriate resources and activities for these
activities.

5. Develop a time-table for implementing the model in
terms of activities by grade level.

6. Develop appropriate evaluation procedures to assess the
degree of achievement of the stated objectives and
behavioral outcomes.

It is imperative that lines of communication be developed to
promote progress and feedback to facilitate the implementation of
the model as adapted to the local setting.

a l
sch
wi

The above represents one manner of implementing the model in
ocal situation. The organizational structure of the local
001, existing programs, and attitude of the staff and community

11 all affect the ultimate nature of the program developed.

aluation

As indicated earlier in this report, the Advisory Committee
should direct the development of appropriate evaluation procedures
to determine the degree of success attained in achieving the ob-
jectives presented in the model. While at the present time it may
be difficult to empirically measure the effects of the model, other
evaluative models may be used to assess the impact of the model on
student behavior and school curriculum.

One approach to measure the effectiveness of the model is to
determine if the stated behavioral outcomes are demonstrated by
overt student behavior. Teacher and counselor observation can
serve as the primary means for making this assessment. Changes in
teacher behavior also may provide a measure of the effectiveness
of the model. Even if this cannot be accurately determined, a
survey to obtain the reaction of teachers to the model should be
conducted.

An examination of the curriculum may divulge changes as a
result of implementing the model. This also may measure the
success or lack of success in coordinating exploratory career
development program activities with the learning activities pre-
viously included in the educational program.
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An additional approach not to be overlooked would be to survey

the reactions of community resource persons who have been involved

in the various phases of the program. This would be helpful in

determining the importance of the program upon business, industry,

and the community at large.

An attempt should be made to identify and/or develop instru-

ments that will be sensitive to student exploration and growth in the

student attitudes, knowledge, and behavior.
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criali2/1211,1s1191e1

It is proposed that the middle grades (7, 8, and 9) industrial
arts curriculum provides a vehicle, a frame of reference, a base

of experience through which students are able to gain greater self
understanding in relationship to manufacturing occupations, pro-
vided they are given an opportunity for appropriate reflection.

The middle grade industrial arts curriculum is diversified
and offers a variety of experiences in an organized 1 boratory.
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Students are provided with basic exploratory experiences in
using many of the tools, materials, processes, and products of
major industries. Thus, the nature of the industrial arts
curriculum offering is such that it provides an opportunity
for students to try.themselves out in.a variety of simulated
work roles.

MI I

To maximize the use of such experiences for career develop-
ent, time must be provided for the student to examine -the ex-

perience in terms of the severaldimensions of career development.
This could be accomplished through a team approach involving the
counselor and industrial arts teacher.

To implement this model would require the identification of
activities and approaches to be used, by the industrial arts
teachers in assisting students to utilize the experiences ac-
quired in the course to enhance their career development. In
addition, the supportive and resource activities to be performed
by the counselor for the industrial arts teachers must be spelled
out as well as specific follow-up activities the counselor will
perform with the students.

II. Rationale

This rationale is based on a' conceptual framework which em-
phasizes career exploration rather than the career decision. It
is only a part of a continuous industrial arts program and is to
be student centered and activity based.

The model is based upon a developmental theory which empha-
sizes the Individual's contribution to his own behavioral develop-
ment. The success of the model. depends largely upon the integra-
tion of the in-school activities, specifically industrial arts and
guidance services, with out-of-schopl agencies.

Although the model was developed specifically for industrial
arts implementation, it has iplications for the total education
program.

III. plisle_s_

The "Basic Model" objective is to aid the student in develop-
ing a greater understanding of self, self-concept, and occupational-
self as related to his values, abilities, aptitudes, interests,
and his aspirations in the industrial world of work.

Operational objectives are to be achieved by providing exper-
iences in various laboratory settings so that the student may
relate his self-understanding to his career develo. ent. These

. objectives involve:

A. Understanding Self (Who am I?)
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1. In which broad areas do I have an interest?
2, Haw do I feel about the things I've done in relation to

what I would like to do?
3. Do I have what it takes to be successful in what I want

to do?
4. Do I need more experiences to become what I want to be?
5. Do I like to work best with people, concrete objects,

abstract objects, or a combination of theSe?

Understanding Self-Concept (Who or what do I want to be?)

1. Who do I want to be?

a. How do I see myself in relation to others?

(1) Who would I like to be?
(2) Why do I admire this person?
(3) How am I like this person?
(4) Who would I not like to be?
(5) Why do I not want to be like this person?

b. As I see myself in relation to others, what changes
would I like to make?

c. How does what I want to do relate to what I am?

2. What do I want to be?

a. What do I feel. I have to work with, and what do I
have to strengthen?

(1) What are my weak points in relation to:

(a) health?
(b) skills?
(e) school subject areas?
(a) other people?

What are my strong points in relation to:

(a) health?
(b) skills?
(c) school subject areas?
(d) other people

What have I experienced in relation to my strengths and
weaknesses?

(1) In which experiences did I feel most successful?
(2) In which experiences did I feel least successful?
(3) Where could I use my strong points?



C. Understanding Occupational Self - To provide through labora-

tory experiences, the means by which the student can apply

his knowledge of self and self-concept to an understanding

of how he will best fit into the occupational world, Pos-

sible student questions are as follows:

1. Does this occupational area provide for an economic base

needed to acquire my projected life style?
2. Doer this occupational area provide for local, state, and

national employment opportunities?

3. Does this occupational area provide sufficien,; potential

for advancement?
4. Does this occupational area provide for both short and

long range employment security?
5. Does this occupational area provide or require positions

of authority and responsibility?
6, Does this occupational area offer employment within a

climatic setting conducive to my health?
7. Am 1 willing to accept the additional future education

and training necessary to maintain occupational compe-
tencies?

8. Does this occupatidnal area provide for a time schedule

that allows for participation in other self-fulfillthent

activities?

9. Is this occupational area compatible with my physical

and emotional structure?
10. Will this occupational area provide the setting for, the

prestige I desire?
11. Does this occupational area provide for outdoor-indoor

employment?
12, Does this occupational area provide a work setting with

people, ideas, or things, compatible to my interests?

13. Does this occupational area have positive or negative

situations in terms of my moral. and spiritual life value?

Procedures forlocaraplishment of Ob ectives

It cannot be too strongly emphasized that the following are

only suggested activities. The revision, addition, or deletion

of any of the industrial arts activities or the guidance activi-

ties is left to the ingenuity, background, and resourcefulness

of the team members who will carry on this project,

The intent of the model is to illustrate ways which a team

approach, uniting the efforts of school disciplines, (particularly

industrial arts and guidance) out-of-school resources, can effec-

tively help junior high sc%ool students begin the process of career

choices and development. It also must be stressed that this is

intended as an early step in the long and often involved path

of choosing and entering a career.
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A. Suggested Industrial Arts Activities

The "manufacturing" method is suggested as the activity
medium which will enable students to have simulated or role
experiences to aid in career planning and development. The
ft

manufacturing" method ie defined as the activities involved
in production of a product from ideation through consumption.
Such an approach provides students an opportunity to partici-
pate in a number of work roles. A teacher may choose the
topical outline which can best be applied with the "manufac-
turing" method.

B. Suggested Guidance Activities

The activities listed in the guidance phase of this pro-
ject have been arbitrarily geared to the United States Employ-
ment Service approach to individual appraisal patterns as
given in the 12.12114a2,a2f2221122,Iional Titles and the
Counselor's Handbook published by the Bureau of Employment
Security. This was done because of the convenience and
facility this approach provides for helping a student to
see himself in a reasonably understandable Occupational
Pattern.

It is suggested that the counselor schedule be on a con-
tinuous basis of group and individual guidance sessions with
students to assist them in gaining a greater understanding
of themselves in relationship to the world of work as a
result of their experiences in industrial arts.

In structuring the suggested guidance activities, the
following outcomes were sought:

1. The student would understand the need for career
planning and further understand that such plans
must be flexible and on-going. He would extend
his career horizon by seeing the many occupations
involved in the total, spectrum of industry.

2. As a result of direct and vicarious experiences
which the student would encounter in the model
project, it is hoped he would discover for him-
self a preliminary concept of his interests,
temperament, general educational development,
aptitades, and orientation to data, people, and
things.

C. Student Activities

1. Make entries on a check list of "intereste" as. he dis-
covers them during his participation in the project.

2. Make entries on a check list of "temperaments" as he

It



discovers them during his participation in the group.
3. Write a report in which he assesses his "educational

development" in terms of the preparation he sees as
needed for his future career.

4. Complete a self-rating chart on "aptitudes" as he eval-
uates them during his participation in the project.

5. Complete a self-rating chart on orientation to data,
people, and things as a result of his participation in
the project.

6. Complete a persptal profile which graphically shows an
initial occupational pattern based upon discoveries
about his interests; temperament, general educational
development, aptitudes, and'orientation,to'datat'peopid,
and things.

D. Guidance Counselor Activities

1. Plan and conduct a series of group meetings with students
in order to:.

explain guidance functions of the model project.
explain the meaning and classifications of interests,
temperaments, and aptitudes.

0, explain what is meant by general educational develop-
ment and its significance,

d. explain what is meant by orientation to data, people,
and things.

2, Develop a check-list based upon the Bipolar Interest
Survey used by the United States Employment Service in
its Counselor's Handbook, (It is imperative that this,
and all other materials be adapted to the level of
understanding of the students involved.)

3. Develop a check-list of temperament factors.
4. Develop a self-rating chart for those aptitudes that are

identified by the U.S.E.S. and encountered by the student
as he participated in the project. (These aptitudes may
be reinforced by the administration of the G.A.T.B.)

5. Provide an opportunity for students to discuss their
feelings concerning their orientation to data, people,
and things.

6. Counsel with students concerning their orientation to
data, people, and things.

7. Arrange individual counseling sessions with students to
discuss their feelings concerning the future preparation
required for their tentative career goals.

8. Counsel with each student and help him to develop his
personal profile and interpret the significance of the
information, reemphasizing the tentative nature of the
findings - indicating that this is just the beginning
of a continuing path of inquiry and evaluation.
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E. Miscellaneous Activities

1. Involve representatives of Industry from as many occupa-
tional areas as can be identified, in the model project-' -
e.g., management, sales, design, production, record
keeping, personnel, etc.

2. Use audio-visual materials as well as dramatizations
such as role playing--to reinforce career development
experiences such as job application, sales, etc.

3. Involve qualified members with state employment service
to discuss some of the aspects of the service they pro-
vide.

4. Involve administration supervisors in an on-going
evaluation of the project,

5. involve parents perhaps through a parent's night or some
other activity by which parents learn of the goals of
the project as well as ways in which they may be of
assistance.

6. Plan visitatiens by students to industriss, training
institutions, etc.

Resource Materials

THE AMERICAN INDUSTRY PROJECT
Stout State University
Menomonie, Wisconsin

THE WORLD OF MANUFACTURING
Industrial Arts Curriculum Project
Ohio State University
Columbus, Ohio

YOU: TODAY AND TOMORROW
by: Martin R, Katz

FINDING YOUR ORBIT
by: Haldeman, Hoffman, Moore, and Thomas
Chronicle Guidance Publications, Inc
Moravia, New York

DEVELOPING WORK-STUDY PROGRAMS FOR POTENTIAL DROPOUTS
The University of the State of New York
Bureau of Guidance
Albany, New York

U. S. INDUSTRIAL OUTLOOK (1968)
United States Department of Commerce
Washington, D. C.

SUGGESTED LOCAL MATERIALS: films, filmstrips, tapes, charts,
and reference books from school and industry, city, county,
and state for student-teacher-counselor.



G. Implementing the Model

It is anticipated that this model will be implemented
through appropriate involvement of three groups of interested
personnel:

1. Industrial arts teacher
2. Guidance counselors
3. Advisor Personnel

Superintendent
Principal
Industrial arts super-
visor

Pupil Personnel Co-
ordinator

State Dept. Consultants

Resource Peo le
Librarian
Other faculty members
Vocational Instructor

on high school level
Teacher Educators
Counselor Educator
Industry .Resource Personnel
Personnel Manager
Production Supervisor
Labor Representative
Management Representative
Sales Representative
Buyer
Traffic Controller
Public Relations Man
Patent Lawyer
Corporate Lawyer
Material and Process

Specialist
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THE CORPORATION

STOCKHOLDERS

BOARD OF DIRECTORS

WORDING-1
-------------1 SECRETARY

.1....0./.11.11MOMMIIMMIMPI.114.1410111.111111mmeMIIPIPMMOMPINO.ORIIMINMI

VICE-PRESIDENTS

* RESEARCH AND DEVELOPMENT

* MARKETING AND SALES

* FINANCE

=* LEGAL AFFAIRS

* PUBLIC RELATIONS

* PERSONNEL AND INDUSTRIAL
RELATIONS

* PRODUCTION

*
NOTE: DIVISIONS ARE CLUSTERED IN SEQUENTIAL ORDER OF NEEDS

FOR AN INDUSTRIAL ARTS CLASS. EACH OF THESE DIVISIONS
ARE FURTHER DIVIDED AND RESPONSIBILITIES OF EACH GIVEN
ON FOLLOWING PAGE.
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.1..0.0..~MINMosionwin~mOroONINPow1

RESEARCH MANAGER
PRODUCT DEVELOPMENT

MANAGER

RESEARCH & DESIGN

EXPERIMENTAL OPERATIONS

PRODUCT TESTING

irerawnwalumoromeammunrwromopoulms..........mo

1. RECEIVES IDEAS FROM MANAGEMENT

2. ANALYZES PROBLEM AND POSSIBLE PRODUCT

3. PERFORMS MARKET RESEARCH, DETERMINES DEMAND FOR,AND SALABILITY
OF PRODUCT

4. SKETCHES AND DESIGNS SOLUTIONS, EVALUATES, AND MAKES PROTOTYPE
DRAWINGS

5. SELECTS AND TESTS MATERIALS, PROCESSES, AND PROCEDURES

6. BUILDS AND TESTS PROTOTYPE

7. PRESENTS FINAL MODEL FOR INSPECTION AND APPROVAL

6. D LOPS DETAIL AND ASSEMBLY D WINGS FOR PRO I ICTION
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MARKET AND SALES ,

.11...1011111111.101flpolIgirm

PLANNING

ADMINISTRATION

DISPLAY

MANAGER

PUBLICITY

CREATIVENESS

MARKETING

MANAGER

MERCHANDISING

EDUCATIONAL

[...COORDINATION

EXPORTING

1. AIDS RESEARCH AND DEVELOPMENT 1N MART RESEARCH

2. PRESENTS A SALES FORECAST

PLANS PROGRAM FOR MARKETING. PRODUCT

4. PREPARES ADVERTISING CAMPAIGN

5. PREPARES ADVERTISING MATERIALS FOR VARIOUS' ADVERTISING. MEDIA

a, window, floor, counter, exterior displays

b. radio, televiSion, newspaper, magazines,, conventions, and
fair promotions

c. contest plans

d. demonstrations and sampling

6. COORDINATION OF SALES FORCE

7. CONTACTS RETAIL OUTLETS

8. DEVELOPS DISTRIBUTION SYSTEM

. ,

9. OPERATES PUBLIC RELATIONS AND EDUCATIONAL SYSTEM
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pu.100111.1410MIIMIMINIP.1.

SYSTEMS AND PROCEDURES

AUDITING

BUDGETING

TAXES

GENERAL ACCOUNTING

WORKS ACCOUNTING

PAYROLL

1, RECORDS FINANCIAL TRANSACTIONS

2. ESTABLISH BANKING SYSTEM

3. COORDINATES PAYROLL WITH PERSONNEL DEPARTMENT

4. PREPARES AND DISTRIBUTES PAYROLL

5. RECORDS MATERIALS TRANSACTIONS

6. VERIFIES AND PAYS MATERIAL AND EQUIPMENT BILLS

7. PREPARES AND PRESENTS FINANCIAL STATEMENTS
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LEGAL AI+ FAIRS

CHIEF COUNSEL _.]

CORPORATE LEGAL AFFAIRS

EMPLOYEE LEGAL PROBLEMS

PATENTS

COPYRIGHTS

PRESENTS FEASIBILITY AND NEEDS OF INCORPORATION

2, PREPARES CORPORATE SEAL, STOCK CERTIFICATES, AND CHARTER

3, PREPARES CONTRACTS

4, APPLIES FOR PATENTS AND COPYRIGHTS AND INVESTIGATES FOR
INFRINGEMENT

SERVES AS ARBITRATOR FOR LABOR-MANAGEMENT NEGOTIATIONS
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EBLIC RELATIONS

DIRECTOR OF PUBLIC RELATIONS

PUBLIC INFORMATION
STOCKHOLDER RELATIONS
COMMUNITY RELATIONS
SPEECH, EDITORIAL AND
PUBLICATION SERVICES

1. MAKES CONTACTS FOR
2. PREPARES AND GI

PUBLIC RELAT
3. PRESENTS

CHART
4. PREP

PUBLIC RELATIONS
VES SPEECHES, PRESENTS EDITORIALS AND PRESENTS

ONS PROGRAMS
TATISTICS OF CORPORATION TO STOCKHOLDERS AND PUBLIC IN

ORM
ES PAMPHLETS, BROCHURES, AND LITERATURE ABOUT THE COMPANY"

PRODUCTION
MANAGER

.ftWIPMC.WIP.M...1.01.0.01.140011.
PURCHASING
MANAGER

PRODUCTION
CONTROL
QUALITY
CONTROL

METHODS
STANDARDS
DESIGN
PLANT LAYOUT

RAW MATERIALS
MACHINERY
STOREKEEPING
SURPLUS DISPOSAL

TRAFFIC
MANAGER

ROUTING
RATES
TRANSPORTA-'

TION
CLAIMS

1. NUMBER OF PRODUCTS TO BE MADE IS DECIDED WITH SALES AND MANAGE-
MENT

2. NUMBER OF PARTS TO BE MADE ARE DETERMINED FROM DRAWINGS
3, PARTS FOR SUB-CONTRACTING AND PRE-FABRICATED PURCHASING ARE

DETERMINED
4. MANUFACTURING OPERATIONS ARE STUDIED (JIGS AND FIXTURES NEEDED

ARE DETERMINED AND FABRICATED)
5. ROUTING OF MATERIALS AND SCHEDULING OF MACHINES ARE PLANNED

(FLOW CHARTS ARE MADE)
6. PLANS ARE MADE FOR INSPECTION AND SUPERVISION

A. MANAGEMENT, RESEARCH AND DEVELOPMENT AND QUALITY CONTROL
DETERMINES STANDARDS OF QUALITY TO BE MAINTAINED

B. PROPER INSPECTION METHODS ARE PLANNED
C. INSPECTION TOOLS ARE DESIGNED
D. RECORDS OR RESULTS OF QUALITY CONTROL ARE MAINTAINED

7. FINAL PLANT LAYOUT AND ROUTING CHARTS ARE MADE
8. ASSEMBLY AREA AND SYSTEM ARE IDENTIFIED
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INDUSTRIAL
RELATIONS
MANAGER

PERSONNEL AND
INDUSTRIAL RELATIONS

.1.11.111011,1MIMOIMININYIIII011.gra. MI14 ryf 11.MlIONal ra.*I.

.0..........."....m.41+ 11111141.11.01.00.10.1.

ro.a.1............7
PERSONNEL
MANAGER

EMPLOYEE SELECTION, PLACEMENT, AND TRAINING
WAGE AND SALARY ADMINISTRATION

LABOR RELATIONS
EMPLOYEE BENEFITS.11.1ft..mmfts....10W.PrIOr

1.1.10.11111101111011101.1.111411.6.16.........

ACQUISITION OF
EMPLOYEES.

1. RECRUITMENT
2. SELECTION

a. applications
b. interviews
c. tests
d. reference

and medical
checks

3. SUPERVISION
4. ORIENTATION

AND INDOCTRI-
NATION

RETAINING
EMPLOYEES

1. TRAINING
2. JOB EVALUATION
3. SERVICES

a. medical
b. counseling
c. guidance

4. ACTIVITIES
suggestions and
recreation

5. BENEFITS
a. insurance
b. leaves
c. retirement
d. vacations
e, working condition

6, LABOR RELATIONS
a. union relations
b. grievances

INCREASING EMPLOYEE
COMPETENCY

1. STANDARDS OF PER-
FORMANCE

2. JOB SPECIFICATIONS
3. PROMOTION
4. PROGRESS MEASURE-

MENT
5. PERSONNEL INVEN-

TORY
6. RECORDS, IDENTI-

FICATION AND DATA

1. WORK IS STUDIED AND JOBS ARE DESCRIBED
2, LISTS OF DUTIES AND RESPONSIBILITIES ARE MADE
3. APPLICATION AND PERSONAL FORMS ARE MADE
4. EMPLOYEES ARE INTERVIEWED (LETTER OF APPLICATION MAY BE WRITTEN)

AND TESTED
5. EMPLOYEES ARE TRAINED TO WORK SAFELY AND EFFICIENTLY
6. EMPLOYEES ARE MATCHED TO JOBS
7. A TRAINING PROGRAM IS DEVELOPED
8. SUPERVISORY SYSTEM TS ESTABLISHED

A. WORK RECORDS ARE MAINTAINED
B. PRODUCTION RECORDS ARE MAINTAINED
C. SAFETY PROGRAM IS DEVELOPED
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TEAM 2D

IMILD.22E1212222/111mATJamtl......1142W.2211.24:Elghschool

Resource Leader: Norman C. Gysbers - Missouri

Team Leader: James R. Bishop -, Alabama

Work Group Members: Fred Howell - Illinois
Norman Ingram - Florida
Garland Shoemake - Georgia
Berkley Ruiz - Georgia
James Bishop - Alabama
Thomas Long - Pennsylvania

I, Description of, the Model

This model deals with the use of work experience as the
cohesive force around which the educational experience of many
students may be organized.

II, Rationale

The work experience program is an organized group of learning
experiences in school and in the work world for developing per-
sonal adjustment, personality stability, individual pupil motiva-
tion, and a desire to develop individual potential with respect
to assimination into the social and economic structure.

III. Suggested Program Objectives (To be modified to meet local
school conditions)

A, Develop a realistic understanding of the relationships between
the world of work and education which assists individuals
in becoming a contributing member of society.

1. To select an educational program appropriate to career
objectives

a, Show the relationship between specific education
and advancement with the occupation.

(1) correlation studies developed by the local,
state and vocational agencies: showing the
relationship, lecture, show film "Where The
Action Is," other audio-visual

(2) the development of correlation studies of
individuals and their achievement as a result
of their education

Show the relationship between educational planning
and desired life styles ..
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(.1) audio-visuale-Edu-Craft--World of Work W.O.W. (K-9)
(2) 'unit studies dealing with the correlation between

education and job changes.

2. To demonstrate interest, aptitude, abilities, and aspira-
tions of the individual with respect to occupational goals

a. Point out the association between interest
occupations

(1) use of interest inventories and relate
dual aspiration

(2) records "Exploring the World of Work,"
Company

and

to indivi-

Wilson and

b. Point out the association between aptitudes and
abilities

(1) use of GATB, DAT, etc. for exploratory testing
(2) provide exploratory experiences

3. To appreciate the value of an education

a. Reveal the value of an education as it bears upon
rationality

(1) develop an instructional unit on differing value
structure, as related to everyday experiences

(2) through use of resources in the community expose
the differing ideology and its revelency to
education.

B. Develop positive attitudes about work, school, and society

Outcomes;

1. To demonstrate a willingness to perform assigned tasks

a. Relate even the simplest task to a meaningful outcome

(1) develop a unit showing the importance of each
contribution within the job task

(2) visit work setting which has a visible production
line

b. Compare the task in proportion to job completion

(1) devely. A unit, drawing from the students
experienees, the relation between work and task
completion

(2) illustrate the meshing of each task toward job
completion

94



p. To demonstrate a cooperative working relationship with

other,employee0

a. Reveal personal satisfaction resulting from a co-
operative work relationship

(1) role.playitgand.game techniques
(2) develop learning situations in which the team

effort ;is required for completion of: group

projects
,

Compare and contrast self-satisfaction.in regard to:
disappointment, blind acceptance, success

(1) draw from each individual example to illustrate
frOmv:work.,.school, society

214191e7play.experiences to illustrate frustrations
and achievement within the.framework of school,
society and work

I

To demonstrate an understanding of the employer s view-

point

a. Display the necessity for the lines .of responsibility
and authority and its relevance for the individual
worker

(1) develop chains of command and show their necessity
(2) introduce resources person from the community to

.develop appreciation and understanding,of the
organizational structure

Point out the responsibility of employee to employer
in exchange for the rewards of employment

(1) develop an instructional unit on why business
succeeds or fails

(2) each develops an outline of how, he would improve
the business in which he is employed

4. To demonstrate 411 understanding of and respect for legal
work requirements

a. Explain the legal aspects of work with reference to
personal welfare

(1) research and list the legal requireMents of their
current employment

(2) research. and 1istA2PRO.blebenefitsresulting
from the-legal 'requirements 9f, employment



b. xplain the need ft r the legal systex whIch provides
for the interests of the individual

(1) a unit of study on child labor ltws.
(2) a unit of study on tangible and intangible bene,-

fits which are required by lak

5. To demonstrate self-satisfactior with job performance

a. Show the correlation between job success and self-
satisfaction

(1) research and list satisfaction resulting from a
job well done

(2) students will illustrate positive and negative'
results of job accomplishment through observation
and experience

b. Show the relationship between job performance and
resulting awards and deficits

(1) illustrate the benefits resulting from job
performance

(2) apply the above principles to individual exper-4
fences

6. To improve school attendance (when applicable)

a. Illustrate the correlation between school attendance
and educational achievement

(1) a line graph, scattergraph to show correlation
-(2) illustrate by mode, median and means the corre-

lation

b. Identify relationship between patterns of school
attendance and employability

(1) introduce resource people (personnel... manager) to
list qualifications for employments

(2) have students interpret personal experience
illustrated by school attendance and employability
correlations

To select the educational and subject areas congruent to
career goal

a. The individual makes clear that he understands the
relevancy of education programs in career exploration
on choices
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(1) structure instructional units around require-
ments for entry level EMPLOYMENT D.O.T.
classifications

(2) each student evaluates his tentative vocational
choice in terms of length of educational prepara-
tion requirement

The individual reveals knowledge of selected subject
areas as it has implications for career development

(1) structure instructional units in terms of
contribution of each subject area to vocational
choice

(2) each student examines methods of application of
each subject area to current employment and to
planned vocational goals

8. To demonstrate the desire to participate in class,
school, and community

a. Indicate to students the benefit of active partici7
peition in a variety of social interactions as these
relate to responsible' personality development

(1) role-playing activity interpreting the social
relationship existing in class and in work
experiences

(2) as a class project develop understandings as
to personal benefit resulting from broader
social interaction

b. shay the relationship between desire to participate
and the self-satisfaction which may be divided

(1) share-and-tell experiences resulting from
social participation.

(2) role-playing to illustrate experiences

C. Develop personality characteristics of dignity, self-respect,
self.reliance, perserverance, initiative, and resourcefulness

Outcomes:

1, To demonstrate a sense of pride and self-direction
resulting from achievement

Point out and illustrate contrasting types of
reaction to degrees of achievement

(1) student evaluation as related to work performed
through multiple answer questionnaires
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2.

(2) student puzzle solving contests and expressed
reaction dependent. on outcomes

b. Through achievement,
rewards

(1) list r
(2) ii

reveal possi- e accompanying

ewards evidenced by achievement
st accompanying reaction as a result of rewards,

tying such reaction to pride and self-direction

To demonstrate a willingness to benefit from constructive
criticism

a. Compare the responses which reflect the degree of
willingness to accept constructive criticism

(1) students express responses as a result of con-
structive criticism

(2) discuss accomplishments resulting from construc-
tive criticism

b. Exhibits the ability to understand, the difference
between conotructiv6 and destructive criticism

(1) list examples and differentiate between construc-
tive and destructive criticism

(2) self-rating charts

D. To receive satisfaction through successful experiences

Outcomes

1. To receive recognition through successful work experiences

a. Point out historical examples of persons who have
received recognition related to accomplishments

(1) draw from student experiences contributions of
individuals

(2) study relevancy of work achievement and ability
to contribute

b. Point out case histories of companies who reward
employees for suggestions and its correlated effici-
ency and/or economy

(1) class discussion on process that lead to improve-
ment suggestion

(2) class discussion on improvement suggestions on
own jobs



To receive recognition through successful school
experiences

.Point out a variety of available activities related
to experiences teat may be beneficial

(1) students evaluate participat_on in above
experiences in lighb'of personal goals

(2) students cite community examples of persons
who received recognition through successful
school experiences and relate to persons'
present' activities

b, Point out activities not available: but desired which
would relate to successful school experiences

(1) research other similar institutions With reference
to activities which provide meaningfUl experiences

(2) evaluate these'other activities-

To receive recognition through succesoftl social
experiences

a. Point out the value of social experiences related to
recognition

(1) audio-visual aids
(2) student debate

b. Illustrates the ability to learn and relate from
social experiences

(1) study of student case histories
(2) student-made Sociograms

E. To create and maintain a desire to achieve in the academic
disciplines

Outcomes:

1. To improve reading ability and comprehension

a. Illustrate relationship between reading ability
and over-all academic success

(1) have students rate all school, subjects as to the
reading requirements

(2) apply results of (1) to students own reading
ability for academic success
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b. 'Flow the importance of reading ability as related to
success

(I) practical application of reading skills through
use of: classified ads, employment explications,
union, contract., technical reports

(2) list various reading capabilities required by their
job

2. To improve ability to write and express themselves

a. Illustrate relationAilp between writing ability and
academic success

(1) writing for fresh material
(2) apply results of () to students writing ability

as it applies to academic success

b, Show the imortance of writing ability as related to
suceesl

(1) writing 1 tters a application and resume'
of job

(2) list various writing capabilities required by
their job,

3. To learn basic computation skills

a. Illustrate relationship between mathematical opera-
tions and over-all academic success

(1) rate all school subjects as to their math
requirements

(2) apply the results of (1) to students own math
ability as it applies to academic success

b. Show the importance of mathematical ability as re-
lated to success

(1) practical, applications of sciences related to
vocations

(2) list various applications of science on the job

Y4, Become proficient in personal economics and understand the
economic system

Out

1, Make clear the concepts of money management as it relates
to personal resources
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a. Make clear the concepts of money management as
it relates to personal ,resources

(1) film strip "Your World and Mcney"
(2) appropriate resource people and field trips

b. Show the changing occupational patterns as they
relate to earning power

(1) read and discuss Kreps "Automation"
(2) film strip "Preparing for the Job in the 1970's

2. To be aware of personal financial obligations

a. Show the system involved in payroll deductions
and how it relates to personal obligations

(1) study individual payroll deductions
(2) study Federal, state and local form

b. Show the relationship of personal income and wise
use oz credit

(1) A.V. "Installment Buying"
(2) appropriate resource people

F. Become knowledgeable of the American econo is system

Outcomes:

1. To understand the free enterprise system

a. Point out the relationship of forms of business
organizations to a free enterprise system

(1) list, define, discuss, compare and give
local example of the forms of local business
organizations

(2) set up a corporation

b. Show the relationship of free enterprise and the
circular flow of goods and services

(1) make a simple diagram of the flow. of goods and
services

(2) discuss inflation and recessions

2. To understand the principles of economics

a. Illustrate the basic principles of economics in re-
gard to basic standards
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(1) read and disCuss Punderstanding our Economy"
(2) assign a committee to report on economic systems

b. Manifest the changing economy with relationship to
career development

(I) review the population and employment trends in
the country since 1850

(2) compare the per capita gross national product 1900,
1933 and today

G. Improve personal appearance and hygiene

Outcomes:

1. To practice cleanliness

a. Present the relationship of cleanliness to personal
appearance

(1) vicarious experiences with film and filmstrips
(2) use of resource person to demonstrate values

of personal appearance

b. Present the relationship of cleanliness to hygiene

(1) illustration of products and products usage
(2) illustration of parasites caused from filth

and food preparation-county health department,
etc.

2. To wear acceptable dress

a. Slim the relationship of occupation to dress

(1) demonstrate with respect to comfort, safety and
practicality

(2) demonstrate unacceptable dress as it relates
to occupations

b. Show the relationship of dress to personality

(1) role playing of stereotype
(2) share-and-tell experiences of improper dress

and by role playing

3. To develop and maintain physical fitness

a. Point out the relevancy of physical fitness and
personal appearance

(1) through visual aid
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(2) through a local physican

b. Point out the relevancy of physical fitness to
personal hygiene

To understand the role of the health. agencies

a. Point out the services of community health agencies
as they relate to personal hygiene

(1) resource people from community health agencies
to develop knowledge of the service provided

(2) have student make report on observed special
programs developing good health habits

b. Point out the service of community health agencies
as they relate to personal hygiene

(1) resource people from community health agencies
to develop knowledge of the service provided

(2) have a student make reports on observed special
programs developing good health habits

H. To develop a concept of self which is in keeping a work
oriented society

Outcomes:

1. Demonstrate the initial requirements necessary for
successful employment (application forms, resume°, dress
for interview)

a, Show the relationship of application forms and
resume5 with respect to employment

(1) practice in writing self-resume°
(2) practice in completing application forms

h. Show the relationship of proper dress for an
interview with respect to employment

(1) demonstrate proper dress for employment

2. Demonstrate knowledge of employers/ policies pertaining
to successful employment and opportunities for advance-
ment

a. Show the relationship of employers° policies per-
taining to successful employment

(1) list policies of employers and their companies
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( ) list policies that may be related to vocational

goals

b. Show the relationship of knowledge of employer's
policies pertaining to opportunities for advancement

(1) list opportunities of present employment
(2) list opportunities of vocational goals

3. Demonstrate effective use of leisure time for mutual
health and self-satisfaction

a. Display wise use of leisure time associated with
mutLal health

(1) discuss wise use of leisure time
(2.) discuss leisure time usage related to mental

health

b. Display a wise use of leisure time associated with
self-satisfaction

(1) list knowledge of interest fields
(2) list knowledge of new interest developed in

liesure time

IV. att1.113.912allth11.4L1241.1=1

A. Organization

1. Steps in organizing program

1014

Discuss value of having such a program, with adminis-
tration, guidance staff, and faculty

b. Discuss program with the following agencies:

(1) local welfare board
(2) state employment service
(3) public welfare
(1) attendance officer
(5) social worker
(6) vocational rehabilitation
(7) health clinic
(8) pupil personnel staff
(9) child guidance center

(10) big brother organization
(11) police department
(12) juvenile court

c. Determine the need for program within the school



(1) Ideali2tic is to provide for all students within
the school

(2) Modification can be made to meet the needs of
the subpopulation within the school

Orientation

a. Faculty

(1) Discuss approach with administration
(2) Inform the faculty
(3) Explain program fully to faculty
(4) Explain need of program to faculty

b. Student

(1) Referral should be made
(2) Application should be filled out
(3) Personal interview

c, Parent

(1) Contact parent
(2) Home visitation

d, Community

(1) Contact employer
(2) Contact community groups

3. Physical Needs

a. Private office
b. Telephone
c. Classroom
d. File cabinet
e. Typewriter
f. Teaching materials which should be Available:

(1) filmstrips
(2) record player

(3) projector
(4) overhead projector
(5) opaque projector
(6) tape recorder
(7) transparencies
(8) classroom library
(9) testing material
(10) various commercial material
(11) occupational and educational material

105



4. Committees

a. for community set up advisory committee composed of
administrator, teacher, lay person, work study
coordinator, and counselor

II. Teacher Coordinator and Counselor

A. Qualification of Coordinator

1, Pour-year degree
2. One year successful occupational experience other than

teaching experience

3, Successful teaching experience
4. Must have a valid teaching certificate
5. Orientation and in-service workshops for this type of

.program

B. Counselor

1. Meets state certification
2. Orientation and in,-service workshop for this type of

program

C. Teacher Schedule

D. Student Schedule

1. The schedule which is most appropriate to each student

E. Duties of the Coordinator and Counselor

1, Selection of students for program
2. Set up claSs schedule
3. Coordination of program

a. placement of student in job
b. home visitation
c. job finding
d. secure work permits
e, visits on the job
f, secure health records
g. social security cards

personal counseling
i. interpretation of program to general public and

school personnel
41, public relations
k. obtaining instructional material
1. obtaining books relatod to program
m. record keeping
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III. Students

A. Student Selection

1. Minimum age of fourteen
.

.

2. Evidence of interest and /or, need, in the ,program
. (student initiated) .

3. Potential.dropout,i.potiential vocational students,
college bound.

4. Procedure

. .

a. Principal, guidance counselors, teachers, and
parents are conputled,, ::y

b. Juvenile coungelPr,.and social:worker recommendations
considered

.

c, Student records checked
a, Student, interviews

.

e. Final selection should pome-erq4 the coordinator
and counselor

: .

of student served

a. The progradds,dosigned. for all students in the
school. Students enrolled in the pro'gram should
participate,for the entire:year., Some students
would participate for only one year while others
would remain :until graduation. The-program thay
be modified,f9r "pre- professional ..student He
could be assigned to a practicing professional
in. the community. He.woultijiot necessarily be
involved in, the%clase instructipn that is pro-
vided for the%selected students. This-exper-
Aence.should,be,reinforced,within,the regular
instructional. program.

IV. Placement' and, Follow-Up

,A, Placipg the, Student

I

1: Inform the student as to exact job &titles,
2.. Be sure the employer knows and understands hi,

responsibilities.
,

3,. A wage understanding should be established between
employer and 'employee (Student)
The promise of employment form must be:signed by the
employer

5. The work permit should be secured from the proper
agency

6. The importance of a good impression:shoui4,be.stressed
4 r:;,-
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a. Appearance
b. Dress

c. Job Interview session, etc.

B. Selection of Training Establishment

1. Before choosing a training station, check for:

a. Reputation of business
b. Possible job hazards

(1) student insurance
(2), workmen's compensation

(3) conformance to'state labor regulations

c. Willingness of bu:liness to cooperate with work-ex-
perience program

d. Determine whether bwiness training will have a
carry-over value

e. See that pupils are paid the beginning pay scale,
with possible incentive increases

f. Check to see if the business conforms to ICC
regulations and labor laws

Supervision of Students on the'job

1. Contact each pupil' and.supervisor as often as deemed
necessary

a. It is important for pupil to know that the coordi-
nator is ready to help when problems arise

b. The employer is assured that the coordinator will
provide adequate support for the program

2. The coordinator should check the following:

a. Are pupils getting helpful training
b. Are pupils being treated fairly as to'hours, etc.
c. Is the pupil cooperating with his supervisor
d. Are pupils prompt in going to work
e. Is there a grading sheet every grading pf.Jriod

(1) coordinator personally takes this to.supervisor

f. Is the pupil making progress and is he doing his
job

V. Agyam_Comalttee

A. General Purpose
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VI.

4440444144014.4444/41V

1. Advise local school administration in the development
of the overall work-experience program

2. The advisory committee should be used when necessary
and at the discretion of all groups

amplep of Resource Materials

A. Division of Vocational Edm,cation, North Carolina
Introduction to Vocations recommended material list

Teachers Guide, Introduction to Vocations
Bean and Clary, 1968

C. National Vocational Guidance Association
Curret19210,..;11berEatg1

019.224419,221.1412Wure, Forrester

E. Career Information SerVice
Btr'eau of Vocational information

Air,mt,of Education
Cow:,. of Massachusetts

Distribution for :Young Workers
Distributive Education, Service
Vocational Edudation Division
Department of Education
State of Alabama

COORDINATOR SCHEDULE COUNSELOR SCHEDULE

(one of the following)

1. Three hour block program.

2. One hour general, all
students: One hour
speCific, part students.

3. Teaching of two academic
classes. Students from
program in these classes.
One period with entire
group.

One academic course'in two
hour block with students
in program..

Counselor should be with the
coordinator in the one hour
block with total students.

Counselor should spend two per-
iods in the counseling suite
performing conventional counsel-
ing functions

Remainder of day in coordinating
program and counseling sessions
with students participating in
program.

Remainder of da in coordination of ro ram referred.
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EVALUATIVE PROCESS

Types of Behaviors
(Learning Outcomes)

.....,.......* .9 ..1.0.......1..

Possible Methods of Evaluation

..........-___

Application
Concept Acquisition
Memorization of Facts
Problem Solving
Reading Comprehension
Skills (Number, etc.)

Objective test, product evaluation,
rating scale, check list

,............-.......................

Rating scale, check list, product
evaluation

............

Performance

Classroom Behavior

."..""....."......".....".........',................

Interest

Rating scale, check list, atten-
dance record, etc.

.1.41.......10..4......................1..............(,~..............

Questionnaire, check list, interest
inventory, factual vocabulary test
(with words from various interest
fields)

...R...... .1..1..4............."1.4.1.".1/.....,...................

Rating scale, questionnaire, check
list, objective test (with factual
materials containing attitude
loaded responses)

Attitude

-----,--,........,........................-,

Aspiration Level

.110.P..P.....................^1..........RP4!....e...t".........

Rating scale, interview, simple
objective test, word association

,

open-ended sentence (psychologist
needed)

Adjustment

..""4"..........".......................P.4"

Rating scale, anecdotal report,
interview, sociogram

+141.1.......A.....00. 9...~......~......0.....0.."......0~.....

Measures of affective learning- -Measures of Elararj3422.
learning -- Objective tests,

standardized or locally
made.

Questionnaire, check list, inven-
tory interest, rating scale,
attitude loaded objective test,
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Resource Leader: Norman Gysbers - Missouri

Team Leader: Charles Ryan - Maine

Work Group Members: William Barnes - Texas
Donald Grava - Connecticut
John Huffman, Jr. - North Carolina
John Ridener - Texas
Merlin Schultz - Illinois
Isadore Wexler - Connecticut
John Wilson Delaware

I. Description of the Model

This model calls for the use of work experience in =-
junction with group and individual counseling at the junior
and senior high school levels for the purpose of assisting
students in gaining a greater clarity of self and to develop
"behavioral patterns appropriate" for job success. The im-
plementation of this program would require the employment of
a counseling coordinator with a foundation in guidance and
vocational education. This person would be responsible for
placing students in a work setting most appropriate for him
and for providing, on a systematic basis, group and individual
counseling session. The content for such sessions would be
experiences that the students had encountered in their work
experience settings. Such an approach should make counseling
ore effective, since it will establish a new reference group

for the students and a new setting against which they can
check the appropriateness of their behaviors and perceptions.

Implementation of such work experience programs can be
during the regular school year or during the summer. Work
stations can be either within the school or outside the school.

For those youth who are handicapped by improper attitudes
toward work and by their perceptions of the work role stemming
from their subcultural pattern of life, such a program could
provide contact with role models and environmental experiences.
They could provide the b sis for a gradual socialization pro-
cess for such youth.

II. Rationale

The American system of counseling with students concern-
ing their career development requires continued improvement to
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meet the challenges of the 1970's, Parents, teachers, adminis-
trators, and counselors need to be better informed about career
choices and the avenues leading to those options available to
students. With this as a basic assumption, our efforts were
directed toward preparing a model work experience program pro-
viding relevant sociological, psychological, and experiential
activities which would, stress employability skills for upper
junior and senior high pupils.

Career trial experience must be relevant and meaningful.
With this in mind, Team 2E has proposed the following objec-
tives as a guide to provide meaningful work experience prog-
rams for all students. The proposed program will demand in-
terdisciplinary relationships,between school personnel,
parents, industrial representatives, and other agencies con-
cerned with helping youth in the transition from school to
work and/or advanced, education.

In developing this work experience model, the following
variables have been. influential in guiding our thoughts;,
student personality, employer expectations, and societal
demands. These should be accounted for in any model that;
purports to develop employability skills. By employability
skills.it is.meant the development of "attitudes and behavioral
patterns" that make for a successful worker, If students
are to have meaningful relationships, with the demands of the
work world, then it behooves the school to develop interaction
among industrial personnel, school personnel, and parents.
Students need this interaction and dialogue as they search
for appropriate behavioral patterns in a complex society,

III, ca0194:_tives-

The objectives of the Work Experience Program to Develop
Employability Skills .which follow are broad in scope, inter-
disciplinary in intent, and operational within the environment
of the secondary (7-12) school.

A, To assist students in understanding, their attitudinal
reactions to work experiences and to make appropriate
adjustments in their behavior.

B. To assist students in developing their skills in inter-
personal relationships and self-analysis.

C. Te) assist students in understanding their abilities, skills,
personality, values, expectations, and aspirations as these
relate to work.

D. To assist students in solving problems of a personal,
academic or vocational nature.

E. To assist students in examining the relationship between
their career interests and life style.
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F, To assist students in understanding the relationship
between existing curricula:: and the world of work.

IV. Procedural descrl tlon for accompliabLalmUml

A. IntroductiOn

In order to accomplish the objectives, it is proposed
that a school employ a work experience coordinator who has
a foundation both in guidance and vocational education. This
individual would be responsible for locating jobs for students
and for conducting group guidance and counseling activities
with these students on a scheduled base. Content for such
counseling should develop from the experiences the student
has on the job, Such a program would enable school personnel
to go beyond the talking stage of vocational counseling and
to become action oriented,

B. Activities

Practices such as work experience programs, on-site
visitations to industries, and media utilizationS'are useful
and traditional, The Employability Skill Development
(ESDP) ip designed to support and enhance these traditional
activities by helping students to utilize them' more effectively,
Through the medium of various types of work experiences pro-
vided by the school, our program will support these activities
by helping students explore, react, and interact with the
experiences acquired in these ,trial jobs.

Specifically, the following activities are considered
essential in meeting the .objectives and purposes of.the model:

1. Several activities could make up the related group
guidance activities. For example plant tours may be
planned, organized, and carried out by students with-
out adult intervention. -School and industry personnel
would be available as consultants at strident request,

2. Traditional activities such as the following need
continual utilization and innovation:

a. Plant tours
b, Role model utilization
c,, ..Role playing

.

d,. Group guidance
.p, Audio,- visual aids.
f. Grooming courses
g, Occupations course
h. Career .days
i, Career conferences
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Classroom activities such as the following are suggested
for consideration:

sv. Show films or filmstrips relating the importance of
attitudes, values, cooperation, etc. followed by

(1) Why are certain attitudes important to job
success?

(2) How did these concepts apply to me as a person?

ID, Students - interview two or three people in the
community and report back to the class. Also,
workers should visit the class.

c. Students may read related books on the topic under
discussion.

d. Students could visit local industry and write
descriptive paragraphs relating to their obser-
vations.

e. Students could develop posters showing attitudes
essential or non-essential to jobs,

f, Students could develop notebooks related to self-
analysis:

(1) Prepare a 1:et of adjectives which describe
self,

(2) Specify those attitudes which can be modified,

g, Students could participate in role-playing, socio-
drama, and free writing activities.

4. Counseling activities: To reinforce development of em-
ployability skills, students should have the opportunity
to participate in individual and/or group counseling
sessions to:

a. develop understanding:of self.
b. relate work experiences to individual development.
c. resolve conflicts with others.
d. develop skills in interpersonal relations.

5. Staff activities in support of the work experience model:
All school personnel should become involved so they could
relate their expertise from their particular discipline
to student work experiences. Also, their contribution as
a significant adult in their daily interactions with youth
would gain greater significance when they are involved in
the process of career exploration. This implies that
school personnel should plan for work experiences in the
summer or during sabbaticals to provide the necessary
insight for counseling with youth and to become more know-
ledgeable of how they can make their particular subjects
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Mre meaningful to students, School, personnel will need
continued inservice activity with employment experts to
enhance their knowledge and rapport with the work world.

6. Study groups and/or seminar activities should be:

a, planned by students and school personnel in
cooperation with industry,

b. conducted in school and at industrial locations.
c. utilizing simulated experiences such as career games

or computer -based decision-making systems.
d. using role models such as graduates or dropouts for

discussion groups.

7, Conferences: Utilizing college or business personnel
with adequate training and experience in conducting
conferences for purposes of sensitivity training of
teachers, counselors, administrators, and students.

8. Instructional Resource Center: This center would con-
tain films, filmstrips, film loops, tapes, etc, where
pupils could =De at their leisure or as assigned to
listen and/or view the material. Library facilities
and materials would lend adjunct support.

9, Advisory Committee: Comprehensive planning of the
program for employment skill development is essential
to the success of the program both from the standpoint
of industry and education. Therefore, an advisory
committee composed of personnel from business, industry,
and education must be utilized in planning and imple-
menting the project.

C. Identification of Resource Materials

Resource materials for the development of employability
skills are varied, The usual variety of audio-visual aids
would be of benefit to the work experience coordinator but
would have to be developed or carefully selected to meet his
specific needs.

Many good resources are available in the local area.
Local people with whom students can associate or contact for
help or jobs are excellent resources. Some of these people
are listed below:

1, Employers
2, Employees
3. School graduates
4. School dropouts
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5. Local employment commission personnel
6. Vocational school personnel
7. Local government (fire department, health and sanitation

personnel)

D. Examples of Related Programs:

1. Career Search, Lev,iston, Maine

Contact: Tom Mahony
Director of Guidance
Lewiston Senior High School
Lewiston, Maine

This project sponsors a day on the job for in-
school youth. Students are assigned to industrial
workers to spend the day, usually Saturdays, to
observe the operation of local industries.

2. Diversified Work Experience, New Haven, Connecticut

Contact: Isadore Wexler
Coordinator
Career Education
200 Orange Street
New Haven, Connecticut

In cooperation with local business leaders, a full-
time teacher locates jobs according to student interest.
Students selected for the program are potential dropouts
and have had no previous skill training. They receive
minimum pay and work on a program of increasing levels
of skill and responsibility on the job. Related school
subject matter is important. Students are provided with
a hand-tailored schedule and participate in daily
counseling.

3. Vocational Core, Hobbs, New Mexico

Contact for publication: Research Coordinating Unit
State Dept. of Education
Capitol Building
Santa Fe, New Mexico

The Vocational Core Project, started in the early 1950's,
is designed as an individual counseling project for
problem students. Work experience, saving plans, and
individualized curriculums are an integral part of the
project.

4. Careers of Month, Austin, Texas
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contact; Texas 4ducation Agency
Division of Guidance Services
Austin, Texas

One field of occupations, i.e., Health. Professions is
promoted each month of the school year. Methods that
are utilized include bulletin boards, group meetings,
special literature, and local resource personnel from
the featured occupations.

5. Day on the Job, Des Plaines, Illinois

Contact: Herman Rider, Principal
Maine West High School
Des Plaines, Illinois

With cooperation of local service clubs and local
industries, students voluntarily spend a day of
spring vacation visiting an industry of their choice.
Students are counseled as to behavior and what to
look for while visiting local plants.

6. Forsyth County Special Needs Program, Cumming, Georgia

Contact: Kenneth Reynolds, Supervisor
Work Study and Special Needs
State Office Building
Atlanta, Georgia

Forty-five potential dropouts were selected and will
be divided 1. o three groups for one-hour sessions of
group counseling. When appropriate, part-time work
experience will be provided in the community. The
coordinator of the program will work closely with
teachers, ccunselors, and administrators to coordinate
the project.

Math and communication skills will be directly related
to the industrial arts projects. Girls will use home
economics (food services) as the core of curriculum--
with the academic aspect again being related to the
work project.

E. Staff Needs and Organization

The size of the school district and the amount of
funds available determine initial staffing and subsequent
development. Regardless of its size, every school is en-
couraged to employ a Work Experience Coordinator. This
specialist has primary responsibility for developing,
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initiating, and coordinating the functions comprising work
experience activities with the on-going school program.

Other factors to be considered to assure successful
operation of the Employability Skills Program are listed
and described as follows:

1. The provision of adequate support staff, i.e.,
clerical, secretarial, other specialists, is
mandatory.

2. The community Advisory Committee should include
persons interested in and dedicated to helping
students. To assure continual change and stimu-
lation, it is recommended that membership be
limited to two years.

3. Work Experience CoordinatorIdeally, this indi-
vidual should have extensive background in both
vocational experience with training in the field
of guidance and vocational experience with
training in the field of vocational education.
He should have the interest and aptitude to
administer such a program.

4. The appointment of an industrial liaison repre-
sentative from local industry is essential for
establishing those programs and relationships
necessary for the successful operation of the
Employability Skills Program. An individual with
wide and varied industrial experience and knowledge
of job roles is preferred. This person is also
seen as having the skills for working directly with
youth in an individual and group basis. The selec-
tion procedure should include the principle that
such employment should be limited to a maximum of
one school year. Salary obligations of the position
should be provided by an individual plant or several
plants collectively. If this proves unfeasible, it
is hopea that the individual school districts would
assume this responsibility.

Previous experiences and practices in the United
States have indicated that both rural and slum area
schools will lack funds and staff to assume the
successful operation of the proposed program. It
is suggested that federal and state funds be made
available to schools. These funds could be used to
support:



a. vocational guidance coordinator
b. industrial liaison representative
c. secretarial help
d. transportation costs
e. publishing of guides, worksheets, manuals, etc.

F. Other Considerations

At this point it is essential that some comments
be made regarding sex differences, ethnic characteristics,
socio-economic factors, and industrial effort in relation
to the Employability Skills Program.

With respect to sex differences, research literature
has indicated 'a bias in counseling which has resulted in
females receiving distorted pictures of the occupational
world. Girls of high ability, generally, do not prepare'
themselves for the occupations they are capable of achiev-
ing. It is suggested that girls need to be aware of
intervening variables such as marriage, children, or job
discrimination that will be crucial in determining the
types of jobs they acquire. The interrupted career pattern
will continue to play a key role in the lives.of women, in
addition to part -time work,

An Employability Skills Program demands that persons'
of different ethnic groups be counseled to meet the problems
of discrimination and bias. The resentment of minority
groups toward menial and dead-end jobs. is an established
fact and calls for understanding and educational changes
to meet the challenge. What has been suggested in the
program demands greater use of group and individual coun-
seling as minority groups test their self-concept in.the
work world.

Recent research findings indicate that Negroes benefit
from vocational programs, particularly as it increases their
chances for employment. Increased use of advisory com-
mittees will enhance communication between, disparate groups
within the community.

In order to increase employability, it is urged that
schools and communities provide auxiliary services to a
greater extent. For example, students in need of medical
or dental treatment must receive these services; often
their employability and attitudes about themselves as
persons of worth with skills essential for competing in
the job market depend upon this.help.

Counselors in particular must be sensitive to helping
students prepare for short-term employment and not exclu-
sively for life-cycle employment. In meeting, this challenge
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additional staff ,will by needed to act as role models and
to help those stUdents who inherit problems by being born
into various socio-economic levels .within American society.

V. Evaluation

Only through regular and systematic evaluation can the ef-
fectiveness of Employability Skills Programs be demonstrated
and desirable changes be made. Evaluation of any educational
program requires two preliminary steps:

A. A statement of objectives must be formulated for the proposed
program,

B. A group of activities keyed to those objectives and the
Employability' Skills Program must be developed.

The primary question to be answered is "Does the EmplOyability
Skills Program accomplish its objectives?"..To conduct an ef-
fective evaluation, the following factors must be considered:

A.

B.

C.

Do the objectives pOssess
ment as questions?
What type of data will'be
naire, or outcome)
HOW will the 'data be toll

the capability for restate-

evaluated? (enumerative,' opinion -

ected?.

D. 'How will the data be evaluated?

In evaluating the Employability Skills.Program,. the
above criteria Should be employed. For example, objective one
could be evaluated by this .procedure:

ObjeCtive One:. To assist each student in understanding the
attitudinal reactions related to his work.
experience.

Question: .Do group Counseling se9sions.aid students in
examination of attitudes .and reactions to 'work
experience?

1. Enumerative Data (simple counting)

Do students enroll in group counseling sessions?'

Example: How many students completed group counseling
sessions this year as compared to last year?

2. Opinion Data (subjective attitudes)

Do students ,feel that. the group.counseling sesssions and
work experience provided them with opportunity' to ana.7
lyze theirattitudes?
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Example: What do follow,-up questionnaires reveal as
strengths and weaknesses of the group counsel-
ing sessions and work experience programs.?

Outcome Data (Behavioral Change)

Do pupils who have participated in group counseling
sessions and work experience programs reflect any
changes in attitudes regarding work?

Example: Do post-test attitude or Q-sort inventory
scores of pupils.Show significant changes
as compared with preetest data; do the
results indicate positive and realistic
changes?

In accomplishing these suggested evaluation procedures,it is essential that appropriate agencies of counsultants beused. For example, the State Department of Education can
provide consultants for advice on research design, data
collection, and interpretation procedures. University
research units are also available to provide the necessary
evaluative support and expertise. Research units within
each state or region, such as the Battelle Memorial Institute,Columbus, Ohio, are available for those school districts
desiring independent evaluation.

The availability of other research units does not
absolve local districts from planning and implementing
evaluative efforts. Follow-up studies, opinionnaires, corn.
unity surveys, and experimental research ought to be one-going efforts at the local level. Objective and subjective

data collection and analysis by local echool personnel is
most valuable for total involvement of staff. Community
agencies should be involved in these efforts so that wider
dissemination of results and 'recommendations can be achieved.
Local industry has a vital part to play in the over-all
efforts of the Employability Skills Program and needs
to be involved in all efforts aimed at helping students
acquire appropriate skills for employability.

In essence, the Employability Skills Program developedby this team aims to help students relate their needs to
the complexities of occupational choice. To achieve this
goal, the use of advisory committees, intensive counseling
and placement, varied activities, and evaluation must be
implemented within the framework of American public
schools.

ea
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TEAM 2F.

Use of ExistinGVocational Programforfaziclin&Ixrlorato-
iences

Resource Leader: Norman Gysbers - Missouri

Team Leader: James Albracht - Kansas

Work Group Members: Betty Gray - ,Georgia
Loyal Hdrris GeOrgia
Juanita Lee - Alabama
Bill Lovelace - Texas
Jay Perris - Oklahoma
Albert Pitts - Wisconsin

2/EsEllILILalLialt2111

.The existing vocational education curriculum in a school
offers an opportunity to many students to test themselves in a
particular work role..eSuch tryout experiences should be pro-
vided for student's before they 'are required to make a choice of
which vocational curriculum to pursue.

In many schools, particularly small high schools, there are
no available opportunities. The intent of this model is to
utilize the existing vocational curriculums as a medium for
providing students with exploratory experiences prior to their
entrance into a 'particular vocational curriculum. It is sug-
gested that such experiences Might be provided at the ninth and
tenth grade levels.

In order to implement this model, a close working relationship
must,be initiated between the counselor and vocational teachers to
assure that appropriate planning and scheduling is done by all.
It is suggested that the program be divided into three phases.
Phase I would be referred to aS the ,orientation phase, which
would be conducted by the counselor and would last approximately
ten hours. A number of vicarious experiences would be used to
increase a student's understanding of himself and to help him
become acquainted with the world of work.

Phase II, referred to as the exploration phase, would pro-
vide the student with five to ten hours of instruction in each
of the vocational offerings for the purpose of becoming more
knowledgeable of the occupational area and to actually perform
certain tasks for reality testing.

Phase III, referred to as counseling and follow-up, would
follow after each experience in a particular vocation area. This
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area would be for the purpose of assisting the student in
reflecting upon .his, experiences in.terms:eef their meaning to
him and' to acquire additional knowledge needed regarding the
occupational area :through a variety of vicarious .activities.
Each of, these intervals would.be from five to ten hours. Such
a model could provide studentS withesome.bapis.for making a
future educational occupatiOnal choice.

II. Rationale .

. .

. .

Contemporary, social, conditions youth!s oiportunity, for
work eXperiences. Such a condition reqUires educational programs
to remedy this situation. In recent legislation the Congress of
the United States recognized the value of exploratory experiences
for "the world of work."

Exploratory experiences may focus attention on local
citizens who are successfully engaged in the world of work.
These people provide modela with ,whom students may identify.
The student may have the opportunity to move into, ameaningful
work experience program after the exploratory period. These
exploratory experiences could help the student facilitate more
effective educational (including occupational) planning and
goal formulation, , gxploratory experience related' to the world
of work may make it possible for the student to see more rele-
vance in his academic,coursea.

Resource personnel and faculty make an effective educational
team for providing exploratory experiences. Vocational teachers
eake use of advisory committees which could give, much assistance
in the planning and operation of these expereinces. A team
'approach involving the counselor and the vocational.: and. academic
staff members makes it pothsible to capitalize on their specialties,
which may be brcught,to bear on exploratory experiences.

Explol'atory experiences' involving a cooperative relationship
among students, parents, teachers, and resource personnel help
the student to find self-fullment and see himself as the valu-
able citizen that he is. Other outcomes involve.a knowledge
of existing job opportunities, and a better understanding of the
value of work to himself and his community.

III, 21412aLYIE

The following objectives may be achieved through exploratory
experiences by the use of existing vocational programs. A student
may:

A. Make 4 career plan for achieving his occupational, goal.
B. Appraise himself, including. 'his interests, abilities, values,

needs, and other self-characteristics as they relate to
occupational roles',
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1. Develop an understanding and appreciation of his
abilities,
Examine the worth of work and its implication to
mental and physical,health.

3. Analyze the role of': the individual in the world of
work.

C. Exhibit an awareness of self as a productive citizen in
society.

Know the educational and emPloyment opportunities available
in the community as they relate to existing vocational pro-
grams.

Iv. PusalatmlaaaalmtailaaJaata

A. Introduction
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Existing vocational programs to be utilized are usually
organized in the following ways:

I. Show or Laboratory type classes

Three continuous clock houre per class,'two classes
per day taught by instructors,. Direct xelated instruction,
not scheduled, but taught as needed.

2. "Cooperative Part-time'Training

One hour of related :studies each day for first-year
and second-year, Students.' (A minimum of three hours
each school for each student of on-the-job training.,
in'a selected place'of employment. Activities of voca-
tional youth organizations azdJorco-curricular organiza-
tions, and field trips of respective vocational programs
are included.)

Three phases may be ,used to implement these exploratory
oexperiences. They are orientation (I), exploration (II),

and counseling and follow-up (III).

B. Phase I: Orientation

Group activity with the counselor and/or other designated
staff including all students in the ninth and tenth grades,

1. Use visual, discussion and/or brief statement to show:

a. purpose and plans of the program, pre-tests to
determine understanding of self, occupations, and
aturity' planning capabilities.411



b. Show students the personal data forms and explain
types, value, and utilization of information that is

requested.
c. Use filmstrips or other media to explore student behavior

and responsibility during exploration.
Secure services of resource persons and/or material to

introduce development aspects of mental, physical,
and social relationships in the world of work and life in

general.

C. Phase IT: Exploration (shop or laboratory, cooperative part.
time training, youth organizations, field trips)

Those mental and physical activities undertaken with the

more or less conscious purpose of eliciting information about
one's environment; or of verifying or arriving at a basis for

a conclusion or hypothesis which will aid him in vocational

assessment and planning.

ratIZEID42192fiation 22E arar

Activity

By invita
tion of re-
spective
organization

Observation
by required
visitation

Optional
visitation
for observa-
tion and
participation
only by
appointuent

Number
of

Visits
Number
of
invita-
tions

4.5

Unlimited

Number of Stu-
dents Visiting
Each Vocational

Class
Varied as
planned voca-
tional clubs
are organized

4.5

Possible
Student
Outcomes

Desire to identify with
persons in group
Become familiar with
youth organizations

Reduce choice anxiety

Become interested in
occupation

Reject occupation
Become aware of working
conditions

Experience success in
planning

Develop a better atti-
tude toward school sub-
jects because there is
a known need for them

Motivation to seek
individual help from
counselor and other
sources

4-5 Reality testing of role
requirements

The work tasks create
need to plan to achieve
some purposeful goal
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Phase 11: E aloration Coo erative Fart-Time Training
Number of Stu- ,

Activity Number dents Visiting Possible
of Each Vocational Student

Visits Cl: s Outcomes......................
Observation
by visita-
tion to re-
late;d studies
classes.

4.5 5 Same as, in the lab
observations
Be acquainted with new
occupations by titles

Student
option.

On-the-job 4-5 Buddy. System Same as in related
observation one classroom activity
by student
option, last

observer
per

Be acquainted with new,
occupations by obser-

period of the
school day,
Saturdays,
or school
holidsrs

trainee vation
Gain an image of is
expected of the indivi-
dual on the job

Accept a worker model in
local community

Become acquainted with
employer-employee
relationships

. ...........................

latIm221Jalaglz Fielaalks 1.1VOSIIMAININWION.M.0

1. Scheduled by counselor for students enrolled in the exploratory
course.

2. Selected by rotation chart based on interest in the occupation-
al field and /or other criteria,

Phase /I: Ex lorationAppli.0. 7Lx221,1,erjsss___

Student progress report of exploratory experiences and their influ-
,

ence on his interests and value.
Compare personal habits by those required by th occupation the

students visited.
Hold periodic conferences with counselor on other individuals to

assess his progress in the accomplishment of his goals noting
changes in his outlook.

Research and report on occupational, clusters noting their value to
the community.

Contrast the lives of two people to note how various personalities
contribute to the lives of others.

Compare his psychological needs with the opportunities for satis-
faction provided by an occupation.

Examine the life styles of workers.
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Illustrate social relationship of the worker with others by use

of various media,
Analyze the value of one's work to the welfare of his community

through film and other media.
Participate in voluntary service organizations set up by the

community and s_chool,
Interview parents, 'friends, teachers, and others in the work

.world to 'overcome conflicting self-percept'ons and self-
evaluations.

Work with income tax and other employee material to gain know-
ledge and skills of our economic system and the workers con-

tribution.to it.
Have students use-Various media and illustrate individual dif-

ferences.
Record short oral speeches (reactions) to help students recognize

the need for the basic skills of reading, writing, arithmetic,
listening and understanding. '

Explore. hobbies and other leisure time projetts to gain insight

into possible job opportunites.
Demonstrate through hobbies or other leisure tiue projects how

insight was gained into understanding self as related to job
requirements.

D. Phase III: Counseling and Follow-Up

It is proposed that after each series of experiences
in Phase II individual and group counseling sessions be
scheduled to provide the student wits an opportunity to
reflect upon his experiences in terms of greater self-
understanding as well as greater understanding of,the
other dimensions of career development. Thus,'Phase II I
becomes an integral part of Phase II at'designated inter-
vals.

E. Program Implementation

1.. Pre-planning period for organization ,2.

a, Time (to be determined by local school officials)
scheduled for activities'.

.(1) existing class period (social studiest English,
etc.)

(2) organized class (credit determined)

b. Selection procedure (include students in grades 9-12)

(1) preferred group to include those students who are
not enrolled in existing vocational programs.

(2) required course for grades 9 or 10 when schedule
permits .
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c. Staff needed for pilot programs: . none. additional
Use existing 'counselors, academic and vocati:onal
programs . .

d,, Time Seliedule.(student involvement)
Phase I 10 clock hours e

e Phase. e .75-100 clock hours.
Phaie IL 30-40 clock hours

e. Staff organization - local option_

TEAM 3G":

A MOdel for Ent'', Job Placement and'Follow ThEataliaaalma
School

Resource Leader.: Gene Bottoms e Georgia .

Team Leader: CurtiS,Phipps Kentucky

Work Group Members: John Aithouse - Pennsylvania...,
Dallas Ashby Delaware e
Walter Faulkner - Vermont
Drederic Finsterbach Delaware
B.: U. Rosser Illinois

De script of ti........2912121

Thib model is designed to show how a single school, can
provide job placement assistance to all students who will be
entering the labor market.

1

A. Those entering 'before completion of secondary school
B. Those entering while completing secondary education but

seeking part-time employment
C. Those entering the labor market, on a supervised work-study

basis
D. Those entering labor market directly following completion of

formal secondary education
E. Those entering' labor market at an unspecified time following

completion of secondary education

If a graduate is to become employed in a position suited to
his achievement and personality, he must be assisted toward
clarification of his goals, summarization of his saleable skills
and personal qualities, and exploration of the possible markets
for these skills. Only when such help is given through an
effective job placement program has the school taken the final
step toward its ultimate goal--the linking of a potential em-
ploye with employment which is satisfying to him and to his
employers.
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ft. Asa,,. ',t

A. Prior to entry into the labor market, it is assumed that
each individual has been provided occupational exploratory
experiences.

B. It is assumed that the schools have provided the indiviAuals
with the opportunity for individual assessment.

C. It is further assumed that this assistance will be available
on a continuous basis and will be provided by both professional
and paraprofessional personnel within a single school setting.

IV. Procedures fox:291212menting Model

A. Introduction

1. The implementation of the model is possible within the
framework of the current operation of the school. It
may, however, require a reorganization of the thinking
of the currently employed staff to become oriented to
job placement of the students in their charge. If the
model is to be broadened, expense may be incurred with
the purchase of hardware, resource material, and ad-
ditional professional staff.

There. should be a resource person who has the responsi-
bility for the overall program and for coordinating the
activities of the in-school team.

B. The Student's Assessment of Himself

Motivation

This step can be achieved by a variety of techniques
including interview, biography, and group counseling.

b. The assessment of the individual should include a
thorough knowledge by the individual of himself,
his aptitudes, abilities, and interests; it should
include such items as motivation and reasons for
seeking employment.

2, Self-Analysis

a, Pertinent areas of self-analysis should include
interests, achievements, and aspirations.

Is, All accumulated information pertaining to the indi-
vidual shall be assembled for his utilization in
making a self-analysis with the school's assistance.
The results of tests, projects, field trips, career
days, resource persons, and past performance will
be utilized.. Techniques ,could include the use of
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individual and group counseling and may include the
services of school personnel other than the counselor.

Readiness, achieved through:

a. Part,-time employment
b, Hobbies
c, School experiences (curricular and co-curricular)

C, The Student's Assessment of Suitable Opportunities Available

1. In line with his total assessment, the student should
become aware of the opportunities available to him,

a, art-time employment

(1) School placement' bureau
(2) Community-sponsored placement organization
C3) Industry and business sponsrred placement

organizations
() Newspaper sponsored student want ad section

In order that he may' enter the vocational area best suited
to his total assessment, readiness for employment should
assure that the individual has knowledge of himself and
can relate this to his saleable skills.

2, Work Study

a, Distributive Education
b, Work-study, i.e., lunch room, library, maintenance
0, Placement in work related to some aspect of curriculum,

.e., drafting student in the office of an architect,
office occupations girl in a business office

d, Work- ,study at .higher level, i.e., junior college,
colleges, vocational-technical institutes

e, Apprenticeships

3, Full-time employment

a, Local

(1) Service clubs
(2) Employment security service
(3) Business and industrial organizations
(4) Advisory committee
(5) Apprenticeship councils'

Regional

(1) Employment security service
(2) News media
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c. National and Governmental

(1) U. S, Employment SeCuiity Service
(2) U.'S. Department of Labor--OccuPational

Outlook Handbook and other publications

(3) Civil Service bulletin
(4) Armed forces'recrUiters
(5) Manufacturers representatives

D. The Students Determination of Course of Action

:1.. Based on steps related. to (1).assessment'and (2)-deter--
ination of suitable opportunities available, the student

is now ready to make a decision.
lilt

a. Preparation of employer contact

(1) Review of application and resume procedurep
(2) Review interview procedures

b. Contact employer

"(1) StUdent makes contact
(2) School. personnel makes contact vhen student

Confidence is needed, such as underprivileged
students

c, Outcome of employer contact

(1) Employer assessment
(2) Employee assessment
(3) Student weighs advantages and disadvantages of

job
, .

(4) EMployer and employee ake'decision and report

back to schooL

lollow-throuiii and Poliow-up

A follow--p interview with 'student and employ3r should

aid in determining mutual satisfaction in the job place-

ment. The students file must remain open. The student's

future difficulties (if any) may indicate weakness of job

placement process; also, student'becomes'a valuable re-

source person to aid in counseling others in the future.

a; Follow-through should be initiated by school within

a three week period to consider the students 'job'

adjustment
Follow-up should be initiated' within a' six months
period.
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(1) Assessment
(2) Suggestions for further growth

(a) Experience
(b) Further education

TEAM 3H - 31

A Model for an Dala...20.8.,c.s.s1Program .spr a,..._21.1111.tsir Multiple
System,

Resource Leader: Gene Bottoms - Georgia

TEAM 3H TEAM 31

Team Leader:
Evelyn Murray - Washington, D.C. Lee Paulk - Georgia

Work Group Members:
Lionel Cornell - Florida
Donald Darling - Florida
Kenneth Eaddy 7 Florida
Corry Hutchens - Alabama
Albert Johnson - Oklahoma
Guy Phipps - Tennessee
Gary Small - Florida

I. Descri 'tion of the Model

Howard Avery - Illinois
Lia Kapelis - South Carolina
Ralph Onarheim - Wisconsin

The pattern developed here assumes a new role for the employ-
ment service involving both the school and the employment service
more heavily in placement activities.

The model would de-emphasize direct testing and counseling by
the employment service in the schools. This plan envisions giv-
ing jobs to school counselors for their direct referral of stu-
dents to job openings. Referral of youth to the local Employment
Service would be at a minimum while school is in session. The
Employment Service will at all times work jointly in the best
interest of the youth.

The model, Continuous Job Placement, will provide a vehicle
which a school or school system could use in job placement for
students entering the field, of employment.

It is recognized that there are many other ways in which the
employment service may be used. This vehicle, however, stresses
their role in a central resource office.
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II. Objectives.

Broad Objectives (Goals)

A. Students will develop a value system compatible to the world
of work (affective).

,B. ,Students will develop understandings about the structure of
the world of: work (cognitive) .

C. Students 'will. develop competencies needed or expected of the
employee (psycho-motor).

Behavioral Objectives

A. Students will.develop a value system compatible with the
world of work.

1. A student uses the problem- solving approach to occupational
choices. The student considers alternative choices and i
plications in making short and long range plans concerning
his occupational goals and use of leisure time.

2. A student demonstrates pride by his tasks and appreciation
for job performance by:

a. meeting task dPecifications
b. conducting self-evaluation of the products of his

work

3. A student shows that he has respect for himself, for
others, and for property by:

a. practicing personal hygiene
b. dressing neatly ,and appropriately for his job
c. considering all communications relating to job

performance
d. using properly all property and equipment related

to job performance

A student demonstrates .a positive attitude toward the
role of work by:

a. being punctual to work
b. following prescribed job instructions
c. completing assigned job tasks on time
d. practicing assigned job standards
e. practicing stated and accepted ethics on the job

B. Students develop understandings about the structure of the
world of work.

1. A student relates his personal characteristics to his
desired job clusters and his work goals.

2. A student identifies and describes the jobs available
in his local, state, and national communities included
in his preferred job clusters.
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3. A student idt'tifies and understands training techniques,
methods, and facilities offering further education in
his preferred job.

4. A student demonstrates a knowledge of the rights and
responsibilities inherent in the ,relationships between
the' 'employer and employee as defined by working condi-.
tions, contractual agreements, policies, and practices.

5, A student demonstrates an understanding that the world of
employment is flexible by describing interrelationships
of jobs to technological advancements and by recognizing
his need for continuous planning for, possible change in
employment.

6. A student uses social and economic information in plan-
ning work goals ;'s. defined and evidenced by his knowledge
of:

a.. :wages .

b. fringe benefis
c. vacations
d, sick leave
e, leisure time
f, retirement provisions .. .

s, pobility.(geographic, promotional., and. job changes)
h. social security procedures
i, work permit procedures

.

7. A student exhibits knowledge of the process, procedures
and resources available for continuing vocational assist-
ance for placement, advancement and retaining in the
world of employment,:- ; ,

, _ .

.

. ,

C. Students will develop competencies needed or:expected of
employees..

1. A student exhibits basic job skills needed for entry in
his preferred job clusters. (Specific cotrses of study
to be 2illed in by instructors.)

2. A student exhibits basic job skills needed for entry into,
and progress in, his preferred job cluster.'

3. A student exhibits skills, needed to secure employment such
as:

a. using all available, resources
b, seeking job opportunities

.c. relating job requirements to personal attributes
d. filling out applications
e. participating suitably in interviews
f. preparing for job interviews

P,
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II/. Rationale

Assisting each individual in making the best possible transi-
tion from school to work requires an organized, total school
effort. If a high school student is to become employed in a
position suited to his achievements and personality, he must be
assisted towe:'d clarification of his gOals summarization of his
skills and, personal qualities and exploration of the markets.
Only when such guidance is given through an effective job place-
ment program has the school taken the final step toward its
ultimate goal--the linking of the potential employee with em-
ployment satisfying to both him and his employers. An examination
of the responsibility of the school, the characteristics and
needs of students enrolled, and the nature and complexity of
today's society reveal the need for an organized and systeatic
program of job placement.

There are numerous reasons for supporting the position that the
school guidance program should perform a job placement service.

1. Students can make better decisions with the help of the
school counselor.

2. The secondary school has a job placement responsibility.
Placement is a function of colleges. Students on the high
school level also make the transition from school to work.
Many of these students on the high school level are in
greatest need of guidance.
The school is the agency in the community which knows the
student best and with which the student has been associated
most of his life.

4. School will be more meaningful to students when the rela-
tion between school activity and'work is more specifically
demonstrated. Students will remain in school a longer
period of time.
Appropriate job placement by the school will benefit the
e.ployers in the' community.
Generally school-community relations will be improved
through job placement and the relat4d activities involving
local business leaders. The holding power of the community
will be increased when persons are appr9priately placed.
Continuous contact with stUdents and community residents
protides them with an opportunity for re-education and
' :re -entry into the labor market at'higher levels. This
activity will result in benefits to,the student and the
community. r

School, ib.a beginning point for contact with. other com-
unity, agencies which will be of help ,to the students in
securing job placement. ,.

9. Pride can be taken by a school faculty which is concerned
with the maximum develo.ient of each of its; students as
they ove from the high school to other situations.
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IV. Procedures for Imolemeatlajnacla

A. Introduction

The committee felt that the educational system must
.accept responsibility for providing, job placement that con-
sists of the following elements:

1. The development of a central resource center by which
the student and employer are brought together

2. The development of behavioral patterns on the part of
the pupil that makes for successful transition and ad-
justment counseling

3. The development of a continuous program of job adjustment
counseling

4, The development of a continuous job placement program for
graduates and early schok._ leavers

5, Providing opportunities for retraining and upgrading
6, The development of a systematic follow-up study of each

student's retention and advancement on the job

B. Organizational Structure

The following chart outlines the function and responsi-
bilities of the central agency and the local school staff as
they are relat,ed to items 1. through 6 listed above.

MODEL 14
ORGANIZATIONAL CHART

CENTER OUTSIDE OF SCHOOL SYSTEM

Wriv.Rotwok

Central Resource Center
V.001..1107.4.was 0...fqIMOMMt0.11OVOM.Mdqvl.F.O.O.AWVV

Employmen Business & ChuMher of Service
Service Industry Commerce Clubs

Guidance
Director
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Other
Agencies

School County Office Staff

.Counselors Teachers

101.11.11.*1111111111111

Director Director
Voc.

Personnel

:tnstr.

Services
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. MODEL 1B
SCHOOL SYSTEM ORGANIZATTONAL CHART

Assoc. Supt.
Pupil Personnel

Community.

Relations

Coordinator Job Placement

4 AN.

LEGEN6: Organizational.

Functional

By, organizational importance, the superintendent is the
primary' person in the line'and staff relations. Second in
authority are associate superintendents. Under the associate
superintendents of instruction are the principals of individual
schools, School counselors are on the staff of the schools
and serve under a principal.

By function, the superintendent is responsible for community
relations. The Coordinatory of JobTlacement in the central of
ripe has first-person contact with the community i,n. job placee»
merit functions. In this capacity, he has direct access to the
superintendent to ailvise and be advised on matters pertaining
specifically to community relations in the area of employment.

The Coordinator of Job Placement will maintain a flow of
information between his office and the Coordinators of various
wrkpotual programs.,' Whether the office for.that coordinator
is under pupil persOnnel pervices.or curriculum, the levels
of responsibility will be si lar'in most'instanees.
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Information
Training
Specialist

COMPOSITION OF CENTRAL OFFICE STAFF

Placement Coordinator re,

Project Specialist ,Research
Specialist

1. Recommended Qualifications for Central Office Staff

Placement Coordinator:

a. May or may not carry certification, depending on
state requirements.

la, Educational requirement contingent upon possessing
following abilities and attributes:

(1) Establish and maintain a high degree of rapport
with business and industry.

(2) Be able to represent the school district in
community relations in a satisfying manner.

(3) Be familiar with placement procedures and pro-
cesses.

(4) Be familiar with needs and wants of industry.

2, Other specialists must be competent in area of speciali-
zation and possess training commensurate with responsi-
bility.

3. General Duties of Specialists

a. Information and Training Specialist

This office will have the responsibility of develop-
ing and disseminatLig information needed,by area to
be served. 1n-service training, of guidance and other
'staff personnel will be handled and coordinated

.

through this office.

b. Project Specialist

This office will coordinate career
sentations, audio-visual prograMs
programs that need to be scheduled
schools,

activities, pre-
and such other
to the several
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c, Research, Specialist
-

This office is responsible for the setting up of
researcbmtype activities to evaluate the entire
program and provide some direction for work in
Curriculum modification,.

C. ActivitieS performed by different specialists

1. Coordinator of Job Placement (Central Office)
s

His responsibility will be.to supervise and coordinate
the jobplacement activities in a multiple school syste,,
to stimulate and provideleadership to the resource per-
son for the school lob placement counselors.

Sample Activities

The. following activities do not represent a complete
,list nor are they .in order of importance or sequence.
The letters before the 'activities 'ere. to identify the
'activities as:

C - Coordination
S Stimulation
R . Resource type of activity

A.11tIONPIPM

Conduct in-service training for the school placement
counselors for such purposes as understanding the
economics of local industry, Federal and State Child
Labor Regulations, union regulations, services of the
State Employment Service, follow-up and follow-through
activities) etc. Excellent use can be made of:outside
resource people.

29 Sell the job placement program to school administrators,
faculties, and guidance staffs. (If the schoolpring.
cipal is with you, half the battle is won.)

3. Disseminate same to school job placement counselors.

Inform local emplOyers of vocational educati:on.programs,
'the schools.-in which.they.are. offered, the.names of
the school job placement counselors and their telephone
numbers, and urge employers to call their lbcal schools

'.'when in need of qualified employees:..

C 5. Conduct a well-organized public information or public
relations program to keep parents, employers,, aad
others well informed on the: job place.ent.program--Ta.
press, radio, talks, etc.



R 6, Serve as a clearing house for information on job
vacancies, both directly from industry or through agencies.

R 7. Disseminate such information to the schools.

C 8, Cooperate with other agencies in placing students on jobs.

C 9, Seek cooperation from community and civic organizations
to encourage such events as career days, visitation days,
vocational days, job information days, "hcer to get a job
yo4 want" clinics, parent days, counselor visits to
business and industry, seminars on construction trade
apprenticeships, workshops for teachers and counselors,
etc. A few examples of organizations which might be
utilized: Kiwanis, Rotary, Personnel and Management
Associations, unions, employer associations, Civil Ser-
vice groups.

S 10. Organize a vocational guidance or job placement advisory
committee which can provide leadership on many of the
activities and projects needed in a job placement pro-
gram. For example, conducting a public relations or
information program in the community.

C 11. Compile a directory of local people who are willing
to serve as resource persons in speaking to classes
or at group guidance sessions for teacher and counselor
use.

R 12, Compile a directory of field trips which local businesses
and industry will conduct for interested groups.

S 13, Organize and initiate f011ow,-up activity, including
necessary instruments. Since'school job placement
counselors will be conducting follow -.up for their
School, they should be involved in planning.

S 14. Organize and initiate continuous contact with araduates
and former students, This could be built into follow-
up activity,

C 15, Meet periodically with central office staff in other
disciplines to keep them informed on the job placement
program,

C 16, Suggest needed curriculum changes made evident by the
follow-up studies.

R 17. Assist school job placement counselors in developing a
system of job order forms, referral cards,. reply cards
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from,employers, revirt forms, etc. which will be neces.
sary in a program of this nature. 'Samples of such forms
will be duplicated and'attached to this report.

_.........r ,a1101P VIMIII111.01wOMMImo~MWavIMMMIIIMIN

2, Job Placement Counselor (Local School)

Sample Activities

Againv these do not represent a complete list nor are
they, in order-of importance of sequence. They are sepa-
rated into Direct and Indirect; those under Direct being
those performed by the counselor directly with the student.

a, Direct ActiVities .

(1) Counsel students individually or in groups re-
gardingitheir transition from school to work

(2) Organize and conduct group guidance classes or
sessions.

(3) Be involved in testing and in test interpreta-
tions.

(4) Prepare students for the employment interview.
(5) Assist students in the preparation of a personal

resume This could be a cooperative effort with
English teachers.

(6) Inform students of job vacancies through bulletin
boards, p.a. announcements, personal contact,
through teachers of certain classes, etc

(7) Refer students to prospectiVe employers.
(8) Within six weeks, schedule a follow-up interview

with students who have been placed on jobs.
(9) Develop a method of procedure of maintaining

contact with graduates, drop-outs, which will
be, in effect, a continuous job placement program,

(10)Inform students before they leave school that this
job placement service is available to the and
encourage them to make use of it.

Indirect Activities

(1) 'Meet periodically with school staff to keep them
informed on the job placement program.

(2) Work with teachers to relate their subject matter
to the world of work.

(3) Work with teachers to assist youth in the develop-
Sent of appropriate work attitudes and understand-
ings.
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(4) Work closely with parents to keep them in-
formed and oriented about the job placement
services available to their children.

(5) Coordinate employer visits to the school
to interview students or inform them of local
job vacancies.

(6) Contact employers to locate job vacancies,
requirements, etc.

(7) Maintain an active file of:

(a) students who are seeking employment
(b) current job vacancies
.(C) faculty evaluations or recommendations for

.students.

(8) Obtain an employer assessment or evaluation with-
in six or eight weeks after the former student
has been placed on 4 job.

(9) Prepare reports and forms as necessary to meet
local, state or federal requirements.

Job Referral Activities

a. Employer

(1) Call local school directly
(2) Call central office so job vacancy information

will be distributed to several or all schools.

Counselor

(1) Upon call from employer or central office, a job
order form is completed. This may be done by
clerical staff,

(2) Job order form (without name of firm) is posted
on bulletin board. Student reports to Job
Placement counselor for referral card.

(3),q0b vacancy may be announced over the PA system
asking students to report to Job Placement Coun-
selor'for the referral card.

(4) Counselor may contact vocational subject teachers
for qualified students.

(5) Job "order May be forwarded to central office for
distribution to other schools.

c. Student
-

(1) After noting the 'job vacancy, the student con-
tacts the Job Placement Counselor to pick up a
referral card which gives. the name and location
of the firm and person to contact regarding the

. job.
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(2)' Keeps interview appointment.
(3) Reports back to Job Placement Counselor whether he

accepted the job or,not. He returns referral
,.card which has been initialed by the employer.

Responsibilities ,of the Control Office, School Counselor and
.Teacher in Implementing a Job.Placement Program

1. Development of behavioral pattern on the part of the
student that makes for successful transition and adjust-
ment to the world of work.

a. Central Office Staff Responsibilities

.Information Function

(1) Gather and provide resource material.
(2) Provide information for curriculum, evaluation,

and planning...
(3) Conduct periodic in-service staff development

programs regarding tools and current information
as it relates to the world of work..

(4) Develop a counselor's guide on local and state
industry.

b, Counselors

(1) Conduct individual and group counseling sessions
with students regarding transition from school
to work.

(2) Conduct organized group guidance classes for
students,

(3) Provide services, to teachers 'to strengthen the
students understanding'ofthe world of work.

(4) Initiate and, conduct conferences with parents
and students to discuss vocational plans.

(5) Collect and disseminate pupil assessment data
to pupil, teacher, and parent

c. Teachers

(1) Develop and integrate instructional materials
to the world of work.

(2) Develop. better understandings of individual dif-
ferences in physical, mental, and social traits
of each student.

2. Development of a vehicle through which the student and
epployer are brought together.

Central Office Staff Resionsibilitic't
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Liaison -Function

'CO Arrange for employers tbvisit different schools
' to interview students seeking employment.
(2). Serve as a clearing house for obtaining and dis-

seminating placement informatiOn.to Schools..
(3) Maintain contact with'industry,'busitess,. and

other agencies.

() Establish adviSbrY-coMmittees in pport of
vehicle

b. Counselors

(1) Prepare students for employer interview.
(2) Coordinate the employers visitation to the school

for the purpose of !,,nterviewing students.
(3) Refer earl school leavers, .graduates, and stu-

'dents to potential employers.
() Maintain ,a current file on job vacancies.
(5) Develop and follow procedures for obtaining

information from the resource center.
(6) Offer services to teachers to assist them in

preparing students for job placement.

c. Teachers

(1),Assist students to become competent in:

(a) using all available resources
(b) writing job resumes
(o) filling out appliCation forms
(d) job interview conduct
(e) conducting field trips

3. The development of continuous program of job placement
"counseling

a, Central Office Staff

(1) To work and follow through with employers in
helping youth to make successful adjustments
to his work.

(2) Develop infdrMation on 'job ladders, and promotional
. .

opportunities that exist in different types of
businesses and indUstrieS' Within local and state
communities.

b, Coithseelbis

(1) Spheduleat least one follow-up counseling inter-
view with'eaCh student'placed On-the job within
months,
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(2) Conduct periodic personal contact.
(3) Obtain employer assessment of the student

within three months
(4) Encourage teachers to stay in contact with former

students

c. Teachers

(1) Be aware of employer assessment of former
' students

Development of continuous job place
graduates and early leavers

a. Central Office Staff

ent program for

(1) Job promotion and use or mass Media of field
visiting

(2) Make available to the school on .a continuous
basis information on the job vacancies (clear-
ing houses)

(3) Organize a cooperative effort with other
agencies that can assist local schools 'in
placing graduates and early school leavers

(4) Maintain employer records of referral of
students

(5) Make employability information available

Counselors

(1) Inform graduates and early school leavers
of continuous job placement service

(2) Maintain records of referral of students for
two yeavEl. who sought employment froof that school

c. Teachers

(1) Inform students of continuous,job placement
services

5. Develop a systematic follow-up- -a study of each student

a. Central Office Staff

(1) Coordinate and conduct follow-up reports fro
each participating school

(2) Develop and dissertvinate follow-up forms

b. Counselor
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(1) Conduct follow-up surven,make follow-up data
availabe to teachers.

(2) Provide necessary additional service to indivi-
duals.

0, Teachers

(1) Be aware of information gained, from follow-up
surveys as related to former students.

V, Follow-u.. should include determinations as' to:

A. Proportion employed
B. .Graduate's satisfaction with job

training ,H

D, Need for more training
E.7%Need-for counseling..

1,F.:)EMployer-satisfaction
G, Proportion having chance for advancement

'EMployment in.line:'4thAbilities4,s411, interests
Unemployment,by cOurse,taken4for'currioulum adjustment)

VI, Evaluation

Evaluation would be built in to the followup studies with
consideration as to the tudber of placements in jobs related to
the studen* training, the number of job changes and reasons for
the change4', grading, purposes;-nuMber of contacts of students who
sought fullrtime employment with the Job Placement Counselor,
number of persons who return 'to -the schoolJOb Placement Counse-

',Ior after initial job placement to seek' further assistance and
information on job vacancies, further education, and training,
etc,

.4
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SECTION

CONCLUSIONS AND. FOLLOW-UP

. .

The overall objective of ,the conference, was,wdevelop mOaelefOr.,
conducting. Systematic and sequential,exploratory.experientwfor students
at the junior,end.senior high:school levels which:wold-eyentually
lead to satisfactory job placement. More specOcallyvthe.objectives.:..-
were as follows; .

. .

1. To identify behavioral objectives expected of the Student
.as a reault.of a systematic and sequential exploratory,
experience from junior high through senior hiek.969076,:.'
'or.at.a student's point of departure from-theschop1;

I e '. .
. . ,

,2..',T.0 develop models applicable,to.both large city schools .

end. rural schoole.in providing.exploratory experiences at
the junior.high.level, work, experience programs at the
upper junior high level and-senior high level plus.entrY,

. .

job placement with emphasis. on the culturaiiy.deprived youth.....

3. 'To: develop thee models to the extent that implementation,
by conference participants would be readily possible,

4. To enable representatives from each, state at the tonference
to devise .a plan from implementing And disieminating:mode*:.
in schools in their states. ; :

In addition to the above stated objectives, two.majorAssumptions
were formulated regarding the institute. .Initially, the,ASiumption
Was made that if an individual had to commit himself to the actual
iMplementation.of one of the models upoaxeturningto-his,state prior
to seminar participation acceptance and if while'InAttendagge he had
to construct a plan.of action for said impiementation,ths,participants
would be more inclined to actually attempt the Implementation of one.
of the models or a modified version of a model. Secoe440-the;e0RumPr
tion was made that the'tonference-wasso structured with its resource
papers,. task oriented,grqups, and relatively ,equal composits,of,voci-.
tienil education-type and .counselor type that a, cange4n the.way.part
icipanto ranked major career development concepts would.result, The
change would tend to reveal more of a correlation between participant
.rankings. and rankings of experts in the field.

To determine whether or not the conference objectives were
accomplished and to collect evidence regarding the assumptions,' the,
evaluation consisted of three parts:. First, a conference evaluation-.
questionnaire was administered at the vlowof,the conference;
Second, participants were asked to rank in order of importance forty
career development concepts prior to and at,the.close of.theconference.
Third, a follow-up was conducted to determine the extent to which each
of the state teams accomplished. the propose&planw,that,they. made
during the conference and to determine other activities that ay have

been initiated as axesult of-the.conference,.,Participant'lle;e,asked
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to rank in order of importance forty career development concepts
prior to and at the close of the conference. Third, a follow-up
was conducted to determine. the extent to which each of the state
teams accomplished the proposed ,.plans that they made &ring the con-
ference and to determine other activities that may haiie.hen ini-
tiated as a result.of the conference. Participan0 were asked to
use a five point rating scale to indicate their reaetnnS',toward
.twenty-five statements. A tabulation of the participants:
appear on page 167,i In addition, patticipantS were adked,to -complete
seven incomplete sentences of which reference is made't0.the results
in the narrative statement which follows.

Responses given by particizpant6 to several.'' of the items on the
evaluation questionnaire provide some information regarding participant
perception of the *"content" quality* of the conference. Participants'
responses indicated that their overall reactions toward what they
had gained from the conferenee were more positive in nature than their
reactions toward certain asPecis 'Of the program content. For example,
in response to the statements' "I didn't learn anything new" and "I
could have learned as much by reading a book," two-thirdb' of the
participants " "strongly' disagreed "" while in response to the statement
"the speakers were well prepared," "the speakers knew their subject,"
and "the team leaders were tell prepared," over One-half "agreed"
rather than selecting the response "strongly agree."

Participants indicatedithat the task 'oriented 'work sessionS
were the best part of the conference. This as eiemplified in the
response to the incomplete 'sentence "the best part of the program
was" to which over eighty per cent indicated the work sessions.
In addition, theit responbe6 to stateMenta 11, 16, 17, and 18 support
the value, of the work sessions.

The suggestions most often given for improving the conference
were a longer period of time and a schedule which cajled forledi.
time' in conference activities.' This was reflected in the'partici-
pants! responses to the incomplete sentences of "the seminatcouid.
have been' improved by" and "the seminarShouid have included".
Several participants.indieated that the imposed time limits were .
not sufficient for completion of seminar aseignbents.- Vet example,
one participant concluded that the seminar in its entirety could'
well have been spent just on behavioral. objectives.

Most participants indicated that.the conference-considered models
had been developed to the extent that participants could return to
their particular settings and develop thole in to approPriate programdesigns. Thiseis illustrated by the following typical.' responses
given,by participants to the incompletesentente "the career.develop-
sent models that were developed. are :
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.

" "helpful
as .guides for program development"

"'applicable .with some modifiCation to my Situation"



Over ninety per cent of the responses to the incomplete sentence
"as a result of the seminar I plan to" had to do with disseminating
information about and of,models developed at the
conference. Itmas strongly agreed upon ;by over one-half of the parti-
cipants that sending a proposed plan of.action to the respective state
directors of vocational education was a good idea. These facts indi-
cate that at the close. of the conference participants were committed
to the implementation of certain models back in their respective states.

FOLLOW -UP

During the month of July (196.9) a persOnal contact was made with
each state team leader to determine the degree to which his teams
major proposed activities were actually implemented. The following
scale was used in evaluating the status of these planned activities:

A Activity has been completed
B Activity is currently in process
C Activity is still in planning stage
D Do not plan to complete activity

The following summary represents at brief description of each of
the .participating states' proposed activities including an evaluation
of the current status of. the activity...

Alabama

Florida

Rating

A
A

A
A

A

A

Activity,.

Disseminate description of, models to local systems
Utilize existing school .setting for implemen-
tation of one of' the ,models'approved by the
.local adMinistration

3. Implement new Ohio Vocational Interest Survey as
pilot testing in schools

4. Arient.colleagues to seminar accomplishments
5. Implement Model. 2F - Use of Existing Vocational

Program for Providing Exploratory Experiences
in designated schools:., .

a. E. J. Oliver High School, 'Fairfield, Alabama
b. Interurban Heights ,Junior High School,
Fairfield, Alabama .

Implement Model 1B -,Utilize Fulltime Counselor
who Conducts and Coordinates an Exploratory Pro-
gram for Crades 7 and.9 - at Andalusia High School
in Andalusia, Alabama

Discussion by Secondary Guidance Consultant of
the models at. the conference with County Guidance
Coordinators
Summary report of the conference published in
1311 Personnel Quarterly
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Rating
0),

ActiviW'

New approach ft; teiehing-learning-nroceas
iaiiPlemented'attleat6ite.e 'Ciimprehensive'Junior"
High SChool, Clehrwate,'Florida for the f61164-;
ing phifioses

.

a. ,RedUce local dro -Out ate by Oroviding
pre-vocational and acidemiC experience'
b. Introeuce students to world of work
through pre-voCationai exploratory areas
Implement Model 314. - Develop a Model for an
Entry Job placement and Follow-thrbUO for A
Singleor Multiple System
a. Rickards kigh'SChool'

Tillahiasee, Florida
b. Blountstown, Florida Schools
C. Char3otte County;.Florida Schools"
d. Manateidounty; F14riaa'Ichooli

B

A

Georgia

Implement ttho prograia of six -week units
on vocational information at'Grade level eight

2. Implement Model 2E - Vork Experience for.D6-
velopment of Employment Skills - at four area
Vocational-Technical Schools
implement Model 2D - Work Experiences Program
for tipper Junior High and Senior Schools - at
Forsyth. County High School, Cumming, Georgia

o4Implement Model l& . Full Year Exploratory
Course - for.nitth graders at P,ockdale County
High School, Conyers, Georgia

5. Implement Model-lA Fun Year Exploratory
'tOurse with consultants.from the University
of. Georgia at Nash. Junior High School and
Marietta Vocational High School both at Marietta,
Georgia
'Implement PrOgrai foi "Likely to Become
Drop-outs" at Clarke Junior High School,
Athens,. Otor0.e.

Dissemination of seminar. results to school
counselors, industrial arts teachers, and
vocational education .teachers' on a $tate-wide basis
Set u meeting fOr'issemination of seminar
resulta.with'airecOrof Counseling through-
out the state

Dissemination of institute information
a. To appropilateeiNcatiOnal and school
administrators in the.iiite
b. Through' in-'servtCe oiksheips, seminars and



Rating

Kentucky

Maine

Activity

B 2. Implementation of 'Model 2F - Use of Existing
Vocational Program for Providing Exploratory
Experiences

A 3. Incorporate Model 2F - Use of Existing Vocational
Program for Providing Exploratory Experiences -
information into tgendas of .eetings of experienced
vocational teachers

A ImplementatiOn of Model lA - Full Year Ex-
ploratory Course

A 2. Implementation of job placement for drop-outs
and high school seniors and utilization of
present program of a 70-minute "Vocational Eng-
lish" course once a week

Conductone-weak seminar for thirty counselors,
teachers, and industrial 'personnel representatives
Sponoor group counseling series in area high
schools with direct focut on career decision
problems'

A 3* -Distribution of conference procedings to
a. Maine Personnel and Guidance Fall Meeting
b4 Maine Personnel and Guidance Newsletter
c. Counselor Education Department at the
University of Maine
d. .Executive Board, of New England, Personnel
and.Guidante Conference

Maine EdUcational Television Network (a film
was made concerning vocational development and
shown)

A . Implement Model 2E - Work Experience for Develop-
.ment ,of Employment Skills,

New and Delaware
. I .

4

A 1. Introduction of conference results to
a. State Superintendent of Schools
b. State Director of Vocational Education
c. State Director of Secondary Education
d. Local Superintendents
Assist with the implementation of several models
in designated schools. .

3. Assist withthe development of designated programs
for funding'
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Rating
., Activity., .

North Caroline
.4,. .

ft

, *

N ,

A 1. Implement Model 1A-t-.1%11 Test. Exploratory
Course - at two high schools to be. selected

13 4
1.
4. Follaw-up.of students through, their educational

Preparation . :

A 3. Revision of the present Introduction to Voca-
tional Teachers Guide

Rating

Ohio_

152

Yirst Year Aot.ivta

A 1, Presentation o. - Full Year Explora-
tory Program for Junior High School - to Educa-
tion colleagues for Critique
a. Duplicated and distributed to all conference
participants and speakers
b. Dissemination of material at meetiug of

Associationfottdoupselor'Education and
:Supervision
c. Reaction by seelteh group, of teachers and

, . :administrators
A 2. .Refinement of model based upon reactions received
A --S.- Communication.with other states

e. Posenied es program ate, American Vocational
Association Convention, Dallas, Tezas
b. AVA presentation summarlied as article in
American Vocational Journal'

Presented to-NDEA Institute for training
Inner City'Counseloro

. 'Copies disseminated to other states upon
'request

A 4. Identification of appropriate resources and materials
for activities
a. Selected resourdes andlmaterial tested
under controlled evaluation procedures in
suburban pilot school

V

. 4

b. Inner City school used to identify school
and community resources related to model

A 5. yield Testing and evaluation of selected parts
of model and materials

.

a.' Material* developed related to "Oriente-
tp.Worlkof WorW, program comment of the

*xadea-Material.e'verivTelsted,to,OhiaVoca-
tional:Interest,Suiviy,(QVIS).. .

cEvaluation consisted of.experiiental and
control group tenting ectiveness of multi-
media activities,

A 6. Identification of pilot schools
a. Two pilot schools, inner city and suburban,
selected for field test school year 1968-69
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Rating First Year Activities

b. -RUral school selected for school year 1969-70
7. Develop procedures,

Aieiielopment of evaluation guidelines
DelitIopment Of'evaluation procedures

"Al. Finalize:plans for pilot programs
a. Model to serve as framework of guidelines;

;:..; .Istate. committee to deVelop program guidelines
for approval of career development to be
partially reimbursed by state and federal funds
).- Implementation of second year approved pro-
grams along with first year pilot programs to
be part of assessment and evaluation process in
refining model in second year

A 9. Plan and conduct' in- service program and acti-
vities

10. Ohio team.membertc'to attend follow-up conference
a.' National' Career' Development Institute in Vo-
cational Education -
V. National Conference. of Student Characteris-

;.

ties as Applied to Vocational Education
r. National Conference on Programs of Career
Development

'y Rating. .Second'Year Activities

A '1. Plan for disseiiination of-proposed model
'Continuation along Programtof Model implementa-

,,..
tion ItiCtiver a Thrde-Year Period

Rating

Oklahoma r'

C

Activity

Implement the' following models in Lawton. Okla-
-- home:

a. Model.1A.- Full Year Exploratory Course
b. Model 2F Use of EXisting,Vocational Pro-
gram for Providing Exploratory Experiences
c. Model 3G'- Entry Job Placement and Follow
through for a Single School

'Sponsor ooze -day workshops in Oklahoma City and
Tulsa dealingyithjtitodel lA - Full Year Explore.-
tory Course
Encourage the .Research Coordinating,Unit of the
Department'aiEdUcition to disseminate information

various deVeloped at the conference

Vermont

Conduct aworkshop at St. Michaele C011ege'to
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Rating

C

Wisconsin

B

A

Activity

develop models patterned,after Model 1A. - Full
Year Exploratory Course - and Model 2D - Work
Experiences Program for Upper Junior High and

Senior High Schools.
Implement a one-year program on occupational
orientation tt the ninth grade level
Implement Modal 3G - Entry Job Placement and
Follow-through for 'a Single School

1. implementation of following models concerning
job placement in listed schools:
a.. Model 3I - Continuous Job Placement Pro-

gram -.in Milwaukee Public Schools
b. Model. 3G - Entry Job Placement and Follow-
through for a Single. School - in Brillion Coopera-

tive Vdcatioual Educational School
c, Model 3H. - Emtry Job Placement and Follow-
through for a Single School - at Cooperative
Educational. Service Agency No. 13, Waupun
Implement lollowing work experience models:
a, Model 2D - Work Experiences Program for
Upper Senior High School Students
b. Model 2E - Work. Experiences for Development
of Employment Skills. (a three year program)
Implement following models in designated
schools at the ninth grade level:
a. Model IA - Full Year Exploratory Course -
Franklin and Shawno Public High Schools
b. Model IB - runtime Counselor who conducts
and Coordinates an Exploratory Program in Grade
Nine - Eau Claire and Spooner High Schools
Implement following models concerning Vocational
and Career Development:
a. Model 1C - Maximizing the Use of Industrial
Arts in Career Development - Pulaski School
System
b. Model 2F - Using Existing Vocational
Education Program for Providing Exploratory
Experiences Union Grove High School

In summary state team:, participants identified 67 activities they
planned to pursue as an outgrowth of the conference. A telephone

survey revealed 41 accomplished.activities, 21 activities currently in

process, 19 activities being planned, and only five projected activities

dropped. The results seem to indicate that the conference was
successful in initiating activities performed by the participants.
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SECTIO, N V

APPENDIX.

A. CONFERENCE TO DEVELOP OBJECTIVES AND MODELS FOR A CONTINUOUS
EXPLORATORY PROGRAM RELATED TO THE WORLD OF WORK FROM JUNIOR

HIGH THROUGH SENIOR HIGH

West Georgia College
Carrollton, Georgia 30117

August 18-23

OBJECTIVES: 1, To identify behavioral objectives expected of the
student as. a result of a systematic and sequential
exploratory experience from junior high through senior
high school, or at a student's point of departure
from school. .

To .develop models applicable for both large city
schools and rural schools in providing exploratory
experiences At the junior high level, work experience
programs at the upper junior high level and senior
high level and entry job placement with emphasis on
the culturally deprived youth.

To develop these models in such detail that they could
be implemented by institute participants and others.

To enable representatives from each state represented
in the institute to devise a plan for implementing and
*disseminating models in schools in their home states
and,further evaluate the effectiveness of this plan.

..e.ut 18

1:00 w 3:00 p.M. LUNCH--Recreation Room (Student Center)

2:00 - 4:00 .Pre-planning meeting of resource and team leaders
(MEETING ROOM 2 of Student Center)

2:00 - 6:00 REGISTRATION--Lobby of Student Center

6:30 - 8:00 DINNER--Recreation Room (Student Center)

8 :00 OPENING SESSION--Meeting Room 2 & 3 (Student Center)

Presiding: Dr. Ray Cleere, Coordinator
Counseling Education
West Georgia College

Welco e: Pr. James Boyd, President
West Georgia College
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f.

Complete Questionnaire

Conference Over-view: Dr. Gene Bottoms
Associate State Director
Vocational Education
Georgia State Department of
Education

Introduction of Speaker--Dr. Malcolm Flanagan
Counseling Education
West Georgia College

SPEAKER--Dr. Henry. Borow
Professor of Psychological Studies
University of Minnesota

TOPIC: "The School As An Interve,ing Agent for
Career Development From Junior High Through
Senior High School"

119±T±IJAMest 19

7:00 - 8:15 A.M. BREAKFAST--Recreation Room (Student Center)

8:30 - 9:30 GENERAL SESSION--Meeting Room 2 & 3

Presiding: 0Dr. Norm Gysbers, Professor
University of Missouri

9:30 - 12:00
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SPEAKER:. Dr. Bernie Kaplan, Associate Director
Ancillary Services
Trenton, New Jersey

"E4ploratory Progras at the Junior High
Level -- Objectives, Approaches, Activities
and Resources"

GROUP WORK SESSIONS -- Groups to concentrate on
behavioral objectives

TEAM lA "Full Year Exploratory Course"
Meeting Room 1 (Student Center)

'TERN lB "Full-time Counselor Who Conducts and
'Coordinates.An Exploratory Program In
'Grades 7-9

Meeting Room 2 (Student Center)

TEAM 1C "Maximizing The:Use.Of Industrial Arts In
Career .Development ""

Meeting Room 3 (Student Center)



TEAM 2D

TEAM 2E

TEAM 2F

TEAM 3G

TEAM 311

TEAM 3I

"Work Experience Program for Upper
Junior High, and Senior High School"
Dining Room A (Student Center)

"Work Experience For Development of .

Employment Skills", :-
Dining Room B (Student Center)

"Use of Existing Ikcational Program For
Providing Exploratory Experiences"
Conference Room 2 (Student Center)

"Develop A Model For Entry Job Placement
and Follow Through 2ar A Single School"

Conference Room .2. (Student. Center)

"Develop. A Model., or An Entry Job Placement
ProgradPor A Single Or Multiple Sysiee
'ConterefiCe:Room 3(Student Center)

,

"DeVelop Alkodel For Continuous Job
Placement Program",
Electic,Boom' (Student Center)

12:00 sit 1:30. P.M. -LUNCH-*Recreation Room (Student Center)

Preiiding: Or.'DiVid Pritchard
Voc.,Guid. Specialist

Office of Education

SPEAKER: Dr.'Harry Armstrong, Professor
.Trade and Industrial Education
UniVersity.O.Georgia

_ . .

. ht.

2:30 - 5:30

5100 - 5:30

TOPIC: "Work Experience.Programs, Objectives,
Approaches, -Activities and Risorddee

WORK SESSION
(Teams may wish to continue to work on behavioral

_Objectives). :

Issource Leader's Meet With Respective Team Leaders

Groupi lt,7117Exploratory Experiences for Junior High

_School Students (Conference Room 1)J.,

Group I/7---Work.Experience Program for Upper Junior,
Senior High StUdents (Conference Room 2):

'.Group #i---Entry Job Placement Programs (Conference
.Room 3)r.

6:15 - 7:30 SOCIAL. HOUR--HOLIDAY INN'
(Shuttle.Service begins at 6,00)
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7700 DINNER & GENERAL SESSION--Holiday Inn

Presiding: Dr. Norm Gysbers

SPEAKER: De. Gene Bottoms, Assoc. State Director
Vocational Education
State Department of Education

Timmy, August 20.

BREAKFAST--Recreation Room (Student Center)

Breakfadt Meeting of Conference co-ordinator with
Resource Leaders and Team Leaders in Dining Room A.

GENERAL SESSION (Meeting Room 2 & 3)

Presiding: Dr. Curtis Phipps, Professor
University of Kentucky

7:00 - 8:15 A.M.

7:15

8:30 - 930

9:30 - 12:00

SPEAKER:* Dr;* Kenneth Hoyt, Professor
University of Iowa

TOPIC: , "Role, Functions, and Approach for
,Guidance in Career Development of Youth
from Junior High through Senior High"

'GROUP WORK SESSION
(Thums' meet in same location, as before--teams should
he ready to start development of their model)

12100 04:30 P.M. LUNCH--Recreation Room

'ft 3O - 200 GENERAL. SESSION (Meeting Room 2 & 3)

Presiding: 11r. Joe Clary

Research Coordinating Unit
North Carolina State University

SPEAKER: Carl Lamar, AssiStant Superintendent
Vocational Education

Kentucky State Department of Education

TOPIC: "Role, Function, and Approaches for
Vocational Education in Career Develop-
ment of Youth From Junior High School
Through Senior High School"

2:30 - 5:00 WORK SESSIONS (Same Locations)

5:00 5:30
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Meeting of team leaders and resource leaders to
review progress and make appropriate adjustment
(location arranged bY.resource leaders)

t.



6:30 - 8:00

8:00 - 900

DINNER --- Recreation Room (Student Center)

Meetings of state team (location to be announced)
'participants from each state will be organized into

a state committee during the institute. Each state
committee will be requested to formulate a plan for
implementing certain models developed in the institute
in the committee's home state. Committee reports will
be prepared by each committee and sent to the
respective State Director of Vpcational Education in
the committee's home state.

ITIMIER41,...ANPAELEL

7:00 - 8:15 A.M. BREAKFAST--Recreation Room (Student Center)

7:15 Conference Co-ordinator, Resource Leaders, and Team
Leaders in Dining Room A

8:30 - 9:30 GENERAL SESSION (Meeting Room 2 & 3)

9:30- 12:00

12410 - 1:30

1:30 - 5:00

5:00 - 5:30

Presiding: Dr. Lee Faulk, Counseling Education
West Georgia College

SPEAKER: Di. Raymond Payne, Professor
University of Georgia

TOPIC: "Characteristics of Diffetent Sub -
populations That Make Up The School;
With Implications For Working With Each"

TEAM WORK SESSIONS (Same Locations).

LUNCH,--Recreation Room

TEAM SESSIONS (Same Locations)

Meeting of team leaders and resouke leaders
(Location arranged by Resource Leaders)

6:30 - 8:00 DINNER--Recreation Room (Student Center)

Thursda Au us3t 22

7:00 - 8:15 AA. BREAKFAST--ftcreation Room (Student Center)

7:15 Breakfast Meeting of Conference Co-ordiantor Resource
Leaders and Team Leaders (Dining Room A)

8:30 - 9:30 GENERAL SESSION (Meeting Room 2 & 3)

Presiding: Bob Todd, Vocational Education
Georgia State Depart i,ent of Education
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TOPIC: Team. Progress Report (from the nine teams)

9:30 - 12:00 TEAM WORK SESSIONS (Same Location)

12:00 - 1:30 LUNCH--Recreation Room

1:30 - 2:30 GENERAL SESSION (Meeting Room 2 & 3)

Presiding: Dr. Ken Faddy
Research ,--rdinating Unit

Florida. State Department of Education

' TOPIC: State Progress Reports,

2t30 5 00' TEAM WORK SESSIONS (Same LocationS)

5:00

6:15 - 7 :30

7:30

Meeting of Team Leaders and Resource Leaders

SOCIAL HOURHOLIDAY INN
(Shuttle Service begins. at 6:00)

DINNERS4'GENERAL SESSION-- Holiday Inn

WIELLATEROLKI

8:30 lb:00 Team Work Session.to,Finalize the Model (Same Location)

10:30 - 12:00 FINAL 'GENERAL SESSION (Meeting Room 2 & 3)

Presidini: Dr. Gene Bottoms
Associate States Director
Vocational ',Education

Georgia State Department of Education
,

Conference.Evaluation
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CONFERENCE PARTICIPANTS_

Dr. James Albrecht
Assistant Professor of Education
103 Holton Hall .

Kansas State University
Manhattan, Kansas .66502

Mr. John H. Altivause
Guidance Coordinator
Abington Township Schbol District
Abington, Pennsylvania 19001

Dr. William H. Armstrong
Head, Trade and Inddstrial
Education
305 Lucy Cobb Hall
University of Georgia
Athens, Georgia 30601

Mr. Dallas D. Ashby
Junior High Principal
Colwyck Junior High School
Landers Lane
New Castle, Delaware 19720

Mr. Howard E. Avery
Consultant
Vocational Guidance SerVice
Program Services Unit
Vocational. And Technical
Education Division

State Board of VoCational
Education and Rehabilitation
504 Centennial Building
Springfield, Illinois 62706

Mr. James J. Barefoot
Industrial Arts Teacher
Carlisle Intermediate High School
Carlisle, Pennsylvania '17013 '

Mr. William Barnes
Consultant
Occupational Research Cciordinating
Unit

Texas Education Agency
201 East 11th Street
Austin, Texas 78711

Mr. James R. Biihop
State Supervisor '

Vocational Counseling
Department of EdUcation
607 State Office Building
Montgomery, Alabama'.-36104

Mr. H. Lamar' BOUM
Counselor
Rockdale County High School
Bulldog Circle
Conyers, Georgia 30207

Dr. Henry orow
Professor of Psychological ,.

and Counselor'
Educator

General College
University of Minnesota
Minneapolis, Minnesota 55455

Dr. James Eugene Bottoms
Associate St=yle Director of °t A'

Vocational Aucatotr'.
Leadership Services - Guidance
State Department of Education
State Office Building
Atlanta, Georgia"' 30334

Dr. Walter R. Boykin
Coordinitor of Guidance
Clearwater CoMprehensive
Junior High
1220 Palmetto Street
Clearwater, Florida 33515

Dr. Robert E. Campbell'
Specialist in OCCupational
Psychology and Associate
Professor

The Center for Vocational and' ..

Technical Education
The Ohio State University
1900 Kenny Road
Columbus, Ohio 43212
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Dr. Joseph R. Clary
Director, North Carolina Re-
search Coordinating Unit in
Occupational. Education

North Carolina State University
Box 5312 ,.

Raleigh, North Carolina 27697

Mr. Merle Collins
Assistant Director
Guidance and Counseling
State Department of Education
310 Will Rogers Buildipg .

Oklahoma City, Oklahoma_ 733.Q5

Mr. Lionel L,' Cornell
Director of Instructional
Services'.

School Board of Manatee County.
215 Manatee Avenue,
Bradenton, Florida .33505

Mr4 Walter L., .Cox,. Jr.

Instructor
School of Education
North Carolina State Univeriity
Raleigh, Ncirth Carolina 27607 ,

Mr. Do4a1d E. Darling
Consultant
Secondary. Guidance,
Florida State Department of
Education.' . .

State Department.of Education
Tallahassee-,..Florida ;32304

Mr. Harry N. Drier .

Supervisor of Counseling .and
Guidance
126 Langdon Street .

Madisoh, Wisconsin 53702.

Mr. Saul H, Dulberg,
Education' Consultant
Vocational Dividion
State Department of. Education
State, Office Building .

Room 342
Hartford, Connecticut 06115
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Mr, Joseph V. Dzurenda
Supervisor
Introduction to Vocations
Vocational Division
Department of Education
225 W. State Street .

Trenton, New Jersey .08625

Dr. Kenneth M. Eaddy,
Director
Florida MU' for. Vocational
Education

Room 254, Knott Building
Tallahassee, Florida .32304

Mr, Walter Faulkner .

Coordinator.of ftlpi-Personnel
Services

State Department of Education
State Office Building
Montpelier, Vermont 05602

Dr. William D. Frazier
Associate Director
Oklahoma Research Coordina4ng Unit
and Assistant Professor.of'Educa-
tion

402 Classroom Building
Oklahoma State University
Stillwater, Oklahoma, 74074

Mr. Donald W. Crava
Supervisor, Business 'Education
New Haven Public Schools
49 Prince Street
New Haven; COnnecticut 06519

Dr. Norman C. Cvsbers .

Associate Professor of Education
College' of Education ,.

University of Missouri .

Columbiai Missouri 65201

Mr, Bruce Hargrove
Associate State Supervisor
Introduction to Vocations
Roam 445, Education Building
Raleigh, North Carolina.



Mr. Loyal F. Harris
Vocational Supervisor
Cobb County Vocational High
School

Allgood Road
c/o Sprayberry High School

Marietta, Georgia 30060

Mr, Paul Hatchett
Assistant Director.
Clearwater Comprehensive
Junior High.

,

1220 East Palmetto Street
Clearwater, Florida *33515

Mr. Fred Howell
Director off. Guidance

1001 North Main
Canton, Illinois .61520'

Dr. Kenneth B. Hoyt
Professor of Education and,
Head, Division of Counselor
Education

The University of Iowa
College of Education, Emit Hall
Iowa City, Iowa 52240

Mr. William A. Hudson
Assistant Professor
Florida State University.
904 Wildwood Avenue
Tallahassee, rioride 32306

Mr. John L. Huffman, Jr.
Associate State Supervisor
Introduction to Vocatione
State Department of Public
Instruction
Room 445, Education Building
Raleigh, North Carolina 27602

Mr. C. Norman Ingram
Wor% Experience Coordinator
James S. Rickards High School
Jim Lee Road
Tallahassee, Florida 32301

4

Mr. Albert Johnson
Director of Special Services
Lawton Pulilic Schools

753 Northwest Fort Sill 'Blvd.
Lawton,' Oklahoma' 73501

Mrs. Lia Kapelis
Instructor in Psyehologyi
Research Assidtant.
Research Coordination Unit
in Vocational Education

Social Sciences Department
Clemson University
'Clemson South Carolina 29631

4,

Dr. Bernard' A. Kaplan
Director, Office of.Planning
N. J. State Department of
Education'
225 West State Street
TrentOn, New Jersey 08625

Dr. Carl F. Lamar
Assistant Superintendent or
Votational Education
State Department of Education
Frankfort, Kentucky' '40601

Mrs. Juanita M.'ide
Vocational Guidance .Counselor
E. J. Oliver High School
435 50th Street
FAirfield, Alabama 35061c

Mr. L. Dean Lee
Career Selection Agent
Virgin Valley High SChool
Mesquite, Nevada 89024

Mr. Bill E. Lovelace
Instructional:PrograrDirector
Texas Education Agency
201 East 11th Street
Austin, Texas 78711'

Mr. Roger b. MCCormick
Supervisor of pupil Personnel
Services
Kettering City,School pisttict
3490 Far Hills Avenue
Kettering, Ohio 45429

163



Miss. gvel.yri M. Murray-.

Chief, 'Branch Of Special ,

Workers,,TeChnical Division
Bureau of EMpl.oympnt Security
Department of Libor
Room 617
1741 Rhode Island Avenue,
Washington, 44p : .

Dr. Rox.AI
Associate,I*feesor.pf
Indusirial *Arts

Industr441,Techiology Division
Georgia Southern College
Statesboro, Georgia 30458

Assistant'Profeisor .

Florida State Univeriity
904 W444obd,Aventry,e

Tallahassee,' Florida 32106'

f.

M. Jolp, G... 040,0 , .

of:G4dancte
and Tettiig .;

State bepal:tmen* of tEducat'ion.

751 Northwest
Columbus, Ohio A1212

Mr. WA:Perrin'.
Former Assietint Principal
for Curriculum,4401;1.10411
School
Currently candidate,for
Ed. D..(icgree, 91.041108:,

University ::.,

1417 Garfield..
'Norman Oklahoma '73060'

. Dr. ,cuvtis 114.ipps

Associate. Profesecf.
Education'

Dickey Hall
University 'of KenatuCiy
Lexington, Kentucky 4090.

4
MT, GO E. 'Phipps
.Supervisor. of. Vocationai7,
Tetheical:du;idance .

State DepartMent of Education.
Division of Vocational Education
205 Cordell Hull Building
Nashville, Tennessee 37219
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"
Mr. Albert.Pitts
Program Administrator
Vocational Education
Union High School
Union.. Grovel Wisconsin -53182

.:
Dr. David H. Pritchard
Senior StudentPersonnel
Officer

Division.of..Vocational.and.
Technical Education,

U. S. Office. of Education
Washington,.D. C. 20202

Mr. Kenneth R. Reynolds .-

State Supervisor,-.Work.StudY
and Special Needs Program
191 Central .Avenue, SW

Atlanta, Georgia 30303

Mr. jo'im,Ridener

Consultant Division.. of Nidance
Services
995 M & DIBuirding-
Houston, Texas. /7002

. .

. .

Mr. Alfred R. Rios
Director of VocationalEducstion
Chicopee Vocational ...r"hr

Windsor Street
Chicopee, Massachusetts 01020.f
Miss Charlotte Robinson
School Counselor
Nash. Junior High.School-'

Ward Street .

Smyrna, ,Georgia

Mr. Gene Rochelle.
Principal, Central' !Junior
9th and C Avenue
Lawton, Oklahoma 73501 .

i .
Dr.., ,Rooks:

Assistant Professor,.Counselor'.
Educatiow.and Student.Pergonnel
Services
212 Baldwin Hall
College of Education
University of Georgia
Athens, Georgia 30601
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Mr. B. V. Rosser
Supervisor, Decatur Area
Vocational Center
540 N. Franklin
Decatur, Illinois 62523

Mr. Robert L. Roth
Social Studies Teacher
Clearwater Comprehensive
Junior High School
1220 Palmetto
Clearwater, Florida 33515

Mr. Berkley Ruiz
Coordinator, Vocational Tech-
nical Education
P. O. Box 548
Cleveland, Georgia 30528

Dr. Charles W. Ryan
Associate Professor of Educe-.
tion
114 Education
College of Education
University of Maine
Orono, Maine 04473

Mr. Merlin W. Schultz
Coordinator of Pupil Personnel
Services

Maine Township High School
District 207
Dempster Street and Potter
Road

Park Ridge, Illinois 60068

Mr. Herbert F. Shipman
Local Director of Vocational
Education

Bellows Free Academy
South Main Street
St. Albans, Vermont 05478

Mr. Garland G. Shoemake
Coordinator of Spcial Needs
Program

Forsyth County Schools
Tribble Gap Road
Cumming, Georgia 30130

Mr. Gary R. Small
Director of Pupil Personnel
Services
1016 Educ Avenue

_

Punta Gorda, lbrida. "3395b.
. .

Mr. T. N. StephinS'
State Supervisor
Introduction '63 VoditiOns
Room 445 .

Education Building .

Raleigh, North Carolina '27602'

Mr. Wal.dor. E. Thalleen.

Assistant State Supervisor..
of Vocational. Guidance,
191 Central Avenue, SW
State Department of Education
Atlanta, Georgia 30303

Mr. Curtis H. Thomasson
Vocational Guidance Counselor
Andalusia High School
Third Avenue
Andalusia, Alabama 36420

Mr. Lobby R. Todd
State Supervisor of Vocational
Guidance

State Department of Education
191 Central. Avenue, SW
Atlanta, Georgia 30303

Mr. Isadore L. Wexler
Coordinator of Career Education
1 State Street
New Haven, Connecticutt 06511

Dr. James V. Wigtil
Assistant Professor in Educa-
tion and Director of NDEA
Counseling and Guidance
Institute, Inner City

The Ohio State University .

1945 North High Street
Columbus, Ohio 43210
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Mr. John C. Wilson
State Supervisor, Occupational
InfOrmation and 'Career Services

Department of Public Instruction
Box 697
Dover, Delaware 19901

Mr. David W. Winefordner
Assistani Director
Division of Guidance and
Testing

Ohio Department of Education
751 NW Boulevard

Wumbut's Ohio 43212
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C. SUMMARY OF PARTICIPANTS RESPONSE TO
CONFERENCE EVALUATION QUESTIONNAIRE

IN REGARD TO THIS CONFERENCE Strongly Agree ,Unde- Dis- Strongly

Agree .cided agree DisagreeI FEEL THAT

1. The purposes of this conference
were clear to me. 29 30

2. The purposes of this conference
were the same as mine. 23 32

3. I didntt learn anything new. 1

4. The material presented by the
speakers was valuable to me. 20 33 5 2

I could have learned as much by
reading a book. - 1 2 21 35

6. I have gained'insight into a
partial solution to a problem. 24 33 2

18 39

7. The speakers were well pre-

pared.

8. The speakers knew their sub-
ject.

26 33

18 2 2

9. The team leaders were.well pre.
pared. --17 33

10. We related theory to practice. 10 42 5

11.

12.

16.

The group work was not beneficial.

The model developed by the different
teams will be of little value to me.

The sessions followed a logical

1

pattern. 18

The schedule was too fixed. 1 7

The conference was too structured. 1 7

I had an opportunity to express
my ideas. 32 26

19 39

25

1 1

7 37 5

4 36 10
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D. Supplementary Bibliography

This additional bibliography is provided by the conference
coordinators in order to clarify selected entries made by the various

authors .of this report.

Section I

Borow, H., "Conjunction of career development and curriculum:

Problems and potentials." Paper presented at the conference

on implementing career development theory and research through

the curriculu National Vocational Guidance Association, August,

1966.

Conference on vocational aspects of counselor education, Warrenton,

Virginias December, 1965.

National conference on vocational guidance: A summary. Marquette,

Michigan, August, 1966.

National seminar on vocational guidance in the preparation of

counselors, Columbia, Missouri, August, 1967.

Roe, Anne, Psychologyat Occ_talpations, John Wiley and Sons, Inc.i

New York, 1956.

Section II

Beam, H. Edwin
A Teacher's
Raleigh, N.

and Joseph R. Clary, Introduction to Vocations,
Guide, North Carolina Department of Education,
C. Reprinted in 1967 with permtsion of authors.

Burchill, George, Wcast4LailattgEoaraps for Alienated Youth: A-
bu Science Research Associates, Chicago, 1962.

Super, Donald E., Vocational Development: A Framework for Research,

Teacher College Press, Teacher College, Columbia Univ6rsity,

New York, 1967.
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