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Poreword

The advice offered in this publication is soundly based on the
author's experience of supervising the Fnglish practice~classes of trainee
teachers during their final year in the Department of Languages and Lin-
guistics at the National University of Trujillo, Peru, prior to being grant-
ed a professional qualification to teach English as a foreign language in
the secondary school.

These pointers were originally compiled for the specific guidance
of our own students, but because of the wider application implicit in the

modem principles and techniques that are given practical application in the

text, we have decided {to include them in this special issue of our Guerterly,
'Lenguaje y Ciencias!, in the firm belief that much will be found of value
3 to all those concemed with classroom language teaching.

The reader interested in further details of the composite 5-year
programme that forms the background to these suggestions, is referred +o
two articles by the author appearing previously in our Journal, viz, 'The
Training of Foreign-language Teachers at the N,U,T,', N° 22, December, 1966,
PP. 24-323% and, 'From Theoxry to Practice -~ Some Criticéal Observations on the
Orgenization and Assessment of Teaching Practice for Prospective Inglish Iang-
uage Teachers!, N° 25, September, 1967, Pp. 9-17, These together provide an
overall picture of our training scheme, supplemented by a pertinent discu~

ssion of the teaching-practice requirement.
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P 22 1. A1 : Ebr.adequatel read adequately :
Pe 30 “ 1, 3 For in . read . it . i L
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—pe 38 1., & For technique read techniques .
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INTRODUCTION

There comes the inevitable time when the student training to be a toacher
of English as a foreign language, insecurely armed with a - grounding in the
theory and principles of methodology, faces his first teachlng assignments in
the form of extended practice in- genuime. ¢lasses sub;ject to the visits of his
supervisor.

No matter how thorcugh his previous course-work has been, and wYhether or
not it has included demonstration classes by the tutor -or other professionals,
or mock experience in the form of peer-teaching, this period will still remain
8 orucial one for the trainee. This is so0 because theory is severely confined

by the demands of practicability in the classroom, 2 restriction that all suc- -

cessful language teachers are forced to acknowledge sooner or later; the ebst--

rections and discussions of the lecture room, the tutorial and the standard text
will here be brought to the test.

The system of the supervised practice-class. cells for 1ns+ruct10n et ea
t-uly personal level because the supervisors's observations are addressed dire
ctly to the student concerning a real situation in which he. is personeglly involv:-
ed, This accounts in large part for the opinion common in rétro,spect among tra~
ined teachers, especially those. W,l.ng‘ﬂ decry the over-‘emphasis' oﬁ theoretical woxrk
in many training programmes, that the hours spent in the practice classioom, not
those in the lecture hall, are by far the nost valuable for the prospective tee-
cher, |

However, despite the valid importance attached to practiee-teaching ,
initial classrcom perfoymances are invarably dsunting for the nevice, particu-
larly if he is a non-native speaker of ZFnglish. They present him with a formid~
able challenge, nb'b only in coping with the language, attempting to put into
practice what he has leamt, and dealing with children probably for the first
time, but in undertaking all these under & watchful and critical eye.

Much can be done to assuage natural nervousness by fostering the rlght
kind of student-supervisor relationship. The trainee can glso be reassured if
he is aware in advance of what can be reasonably expected of him and his cless
in the actual circumstences in which he has to teach.

With this 1n mind, the following pointers have been ligted, embracing the

most prevalent of t:calnees' shortconings observed over a period of years at all

. . -
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l‘evele of the ee‘éendazy school, The items recorded with anndtated reminders
have a11 arisen in actual, not 1dea1 practlce-classes with Spanlsh-speaklng )
chlldren 1eammng Inglish three one-hour perlods a week for five years, and

refer in the main to the lenguage ciass in the earlier steges where new lang

uage materlal is to be presented and su‘bsequently practi ed,

;An aural-oral epproach to language study has et all times been regard
ed as axlomatlc in dealing with. these classes. and the suggested techniques
have proved effectlve despite the limitations imposed by unwieldly groups of
up to forty pupils, few with textbooks, and housed 1n geplorsble class-
rooms lacking the most mdmentazy equipnent, many with no windows and gloomy,
111-1i4 interiors, madequate ventllatlon, not one with a door, some contein-
ing a busy thoroughfare to other pmets df the school, and most of them liable

to frequent m'berference from adjoining classes through thin dividing walls,
The reader will therefore find no reference to sophisticated aids or
techniques, tut practlcal suggestions based on what wan be effocted in evén
discouraging condlt:.ons s end here set out in the form of points the supervisor
might Justlf::a'bly note and drew to the trainee's attention as a first step in
help:mg to mprove his clessroom perfomance, These corments are therefore of-

+ fered 1n the hope that they may provide the absolute or relative beginner w:.th

& guldellme vicariously handed down from those who have trodden the same path
of inexperience bef‘ore himg they may perhaps also act as a rem:mder for the
teacher already 1a1}\ched on his career, or even serve as & reference sheet for
the supervisor hinmself,
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FIPTY TEACRING POINTERS

I fhe Teacher 8 fppearfnpr

———-—-—-———.—‘—— [~ 2=t ey

1. Was fthe teacher well-groomed?

The étudent~teaoher‘s dress should obviously conform to thé stendards
tacitly acopted by the teaching profession in his country. This will normal~
1y entail.a white shirt and a tie for men, and care taken over elementary |
metters of good grooming such as polished shoes, clean hands and flngefnalls,
clothes well-brushed and pressed, being clean-shamen, and so on, Neatness
and modesty should perhaps be the. guldlng factors to promote en air of un-
obtrusive efficieircy in class and to avoid offending theAsens1b111txes of
colleagues in whose school he dis a guest, Thus neither the casual dress of.

the 11v1ng—room nor the sombre immaculateness of the churchgoer are in order.

2, What was h1s<general bearlng,

The teachex. ghculd, as far a8, poss1b1e comport himself in & menner re-
flecting a confident, d1s01p11ned, bus1ness-11km yet friendly epproach to his
work, However, teschers are often jerky in movement., or acquire irriteting or
~even ludicrous mannerisms quite unconsciously, such as the repeated clearing
of the throat, snapping the fingersq rolling the .eyes, or the constant suffix-
ing of utterances by some phrase or gsound like 'o,k,! or ‘mm-mm' Others may
assume an overly casual nmtltude, lesning against the wall as they speak or
chattlng 4o the puplls T':‘ch hands relaxed in pockets. Most 1d10syncras1es of
this sort which develop as reactions to feeling ‘unconfortable in a strange
situation, are usually promptly 9radicated merely by being brought to the train-

ee's notice .

g o oo oy G e guty evs S S
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3, Did the leason beggn and end on time?

As his professional duty, the teacher should enter his class punctual-
1&. Equally important, hoﬁever,is to ensure that the lesson ends on time,
Nothing is less fair on the pupil and déstined to lead 1o resentment, then
infringing on the breathing space between lessons by extending the cless,

even by & few minutes.

The setting of homework, for example, should not be hastily crammed.
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into the last fe¥ minutes of the hour, nor anything left on the blackboard
for copying after the teacher has left the room., The lesson plen ought to be
so arranged that the main body of the new material has been taught and prac-
tised in its entirety before +the last five minutes of the class, when -some
furthef reinforcement mey e introduced, perhaps in the form of a brief game
which can be conveniently broken off without signs of unMdue hasteshortly
after the bell rings,

4. Was the blackboard cleaned‘béforerand after the class?

A blackboard liberally chalked over with written work from another

lesson represents a serious distraction for the pupils, Should the previous

. teacher have been discourteocus enough to leave the room without having the

blackboard cleaned, then the student-teacher rmust see +to it that this is re-
medied before he begins his class. Even &uring“allessoﬁ it may be necessary
for him-to %i&&'ub the blackboard occasionally by erasing all or part of his
own maisrial . Fe himself, of course, must ensure thet he never leaves the
room without having everything rubbed off the blackboard in advance, This is
not only a mark of professional discipline; but also engenders an air of com-

Pletion and accomplishment at the términation of any one class,

5. Was there a formal grseting and leave~taking between teacher and pupils?

As a matter of courtesy, the pupils are expected to stand up when the

~ teacher enters or leaves the room, and to return the appropriate salutation

in unison, without raising their voices or allowing the massed response to

degenerate into what may resemble a mildly mocking chant. 4 simple provedure
of this kind incidentally prevents the untidy, indecisive beginning and
ending that the class might otherwise tend to have.

~
6. When was the roll called?

If attendance has to be taken, then it should be brisk.and preferebly
conducted in English, The teacher may wisely decide not to call the Toll ei-
ther at the beginning or the end of the class but reserve -it as & convenient
change of activity efter any prolonged stretch of oral work.
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'IIT The Teacher and his Tesson-Plati.

T. Were. the=pupils trained in<genera1»classroomAproéedures?

The well-trained class-is essential to the smooth running of a lesson
and the combatting of teacher~fatigue. The trained class knows exactly what
to do and when to do it, with a minirum of effort expended by the teacher.
The familiar path carries the learner confidently on his way without inter—
rupting his journey to keep asking for directions . |

Thus_ﬁhe'pupils " will be gradually trained to react automatically to
a set of established hand signals ¢ they will realize who ‘s expected %o
respond, whether it is an individual, group; row, or the whole class$ often
fhey will be cued on how to respond' by a mere shake of the4head-or a mo§e~
nent of the teacher!s handj they will know when to listen, when to xepeat

-and how to- keep in time under the teacher!s directiony on command, groups

will be-formed spartly, exercise books taken out, put away, or placed ready
for collection or inspections they will copy or write only when explicitly
told to do so$ coming out to the front to participate in activities will be
accepted without embarrassments the teacher's attention will be attracted by
holding up the hand and calling out"politely,.*Piease, Sir/Miss's books will
not be hastly packed aﬁay on the bell but the class‘W111 continue untll the
teacher signals that it is oven and so on.

T e S A i S PR et G P R Sy S S ot s G e vt S i S e sy S S el S e e cy
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8, Did the plan fully indicate the content of the lesson?

The formulation of a well-prepared lesson requires the trainee to con-
sider what and how much is to be taughts the order, form and way the 1tems
are to be presented, and the steps taken to establish the new forms, Conse -
quently, the written lesson-plan is not to complete unless it specifies all

these requirements either fully or in summary.

9., .Was the plan consistent with the four progressive steps of listening,

speaklngllreadlng and writing?

In presentlng new language materlal, listening, understandlng, repeai-
ing and oral practice should, in that order, always precede the secondary
skills of reading and writing, These main steps need not necessarlly be follow-

ed all in one lesson, iﬁdéed, mény authorities recommend that the last  two

I vw
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sh_ou.ld be temporarily postponed.in the early steges of language learning,

10, Had the trainee carefully arranged his meterial? -~ .- .-

For years successful language teachers have been afrangifig items to be
leamt on the lines now expounded by some of the tenets of programmed instruc-
tion, New méterial in conveniently broken down for presentatlon 1nto snall,
easily assimnilated offerings, proceeding smoothly from the famlllar and mas-
tered to - the new, from the simple to the more complex, and scrambling post -

poned until each morsél has been Well-digeste(i.

11, How pertinent to the main theme of the class was the preliminary revision?

Aipart from serving to jog the memory, as a reinforcer of language &l-
ready leamt, or as a period of oral warming-up, preliminary revision has
the puipose of leading up to, or providing the context for the new topic of
the lesson. Hence this kind of revision is not a random regurgitetion but

calls. for: wise selection,

12, ¥as most class-time devoted to ;pract::.smg the primary skllls"

One of the most dlsastrous tempta.tlons to Which the 1anguage teacher
nay succumb is that of talking too ruch at the pupils!: expense}. To incul-
cate correct language habits, the 1a.i'gest portion of the lesson should con~
sist o'f oral practice by the pupils, 4 satisfactory ratio of teacher-pupil
talking time might be set in the region of 15% / 85% in the first grades. A
neat equilibriun should always be avoided, the disparity being overbalanced
in the pupil's fawour, One may safely..assume that the guccess .of a lesson
depends directly on the amount of English spoken by the pupils,

13, What provisions were made for dealing with predictable difficulties ?

-

There are certain aspects of the language that the teacher can pre~

dlct w:Lll prove repeatedly -troublesom‘, for learmers, In pronuncla'blon,

for example, the Spani sh~speaker, by analogy with his mother tongue, tends
t0 insert. the sound corresponding .to the letter 'e!. .in Spanish. before 1n1-.
tial consonant clusters -beginning with the phoneme /_s/ sy &s in the Fng-
1ish word 'school', or encounter difficulty in distingaishing between the
vowel phonemes /1/ and /i'/ as in'it' and 'eat! respectively,

Taking thls into account, the trainee might well keep in reserve a
Tew brlef remedial drills in the fom of mmlmal pairs, or re:t‘er to the old

\




standby of "the prorunciation chert to ensurc that correct sounds and their
distribution are well-established if they are to occur in the lesson. Of
course, intensive drill work of this kind, merely beceause ‘it has been pro-
pared beforehand, should not be doggedly imposed if it is evident from
respenses that these points have already been adequately mastered., Valuable
class time would be better spemt in this case, not in dealing with separate
sounds, but- on the more important activity of practising the correct succes-

sion of sounds in their appropriate contexte

14. To what extent was the oral work co-ordinated with the text?

Trainees are too often expected to be +textbook writers, preparing
their lessons from scratch., Thus a burden is placed on them which is not
properly their responsibility., The elaboration of a sound English course in-
volves a high degree of skill born of years of classroom experience, The stu-
dent must be primarily trained.not in authorship but in the ability to teach
or, at the most, slightly modify the particular text which serves both him
and the pupils as an ihv_a.‘.lua'bfle guide, Thus one might venture to naintain
that- even the outmoded tsxf is better than no text at all, and certeainly to
be preferred to the experimental gropings of the novice.

Where the pupils have written texts, then oral work should be gegig,_
ed nainly to effect a smooth +transition to the written forms occurring
| there., The uni‘i:s of & modern graded course Wwill not suffer fron a plethora
of new. vocabulary and structures, so all items of the reading can be adequate-
1y practised orally beforehand, If an outmoded work is still in use then the
teacher will have to be moré selective by previously drilling only the major
features of each iesson, unless he has found -time +to0 prepare in advance mime-

ographed adaptations of his own for the pupil,

15. Had. the trainee prepared any reserve material?

As a general rule, the teacher shauld include in his 1esson-p1an more
relevant material than he intends to teach in any one class, to .forestgll the
unnerving experience of exhausting his subj"ec'b-matter Jong before the final
bell. This reserve'may be additional drills, rév-ision, appropriate games, oOr
items which do not merit a whole class, but can be built up cumulatively les-

by lesson
soni\guchssas ‘the letters of the alpha'bet, spelling, colours, cardinal a.nd 0T

dinal numbers, the date, time, clagsroom expressions, snatches of dlalogue,
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and so on, Under no circumstances, however, should an unprepared'dictation
be hastily ifiserted as 4 stop-gaps this common ‘standby is decidedly Marm-
ful in that. it inevitably leads all but the vexry best pupils into a host of
discouraging errors.

16, Was the lesson~-plan too ambitious?

The teacher with the humbling experience of being currently at the
receiving end of foreign language instmuction himself, should demonstrate &
rarked consideration for his pupils involved in grasping the flow of speech
in the target language. Multiple objectives may look . impressive in-their’
completeness on paper but are unrealistic in practice., One lesson should
have one aim, and the lesson-plan formulated accordingly,

Trainee teachers are very prone to complicating the learmer's task by
attempting too rmch at once, especially by .introducing new structures liber—
ally sprinkled with unfamiliar content worcs. Rephrasing .an ’ old proverb, one

night justly advise the student to look after the.structures and leave the
content. words largely to -look after themselves. Little is achieved by a

glut of purely lexical items in the earlier stages. As soon as the ba-
sic structures have been mastered, then a linited vocabulary can be rapidly

increased with the aid of a good dictichary, preferabl ¥ monolingual, and as~
signments specially designed for that purpose by having a heavy lexical
load., o : -

- On the other hand, of course, it is also danaging to motivation if
& few facile points are drilled with an unimaginative and familiar vocabula—
Ty to the point of exhaustion. As one so often finds in teaching, an attempt
hes ‘to be made tg strike a nice balance so that the leamers are stimulated
by-a challenge within- their reach that arouses curiosity emd intensifies the
leaming process by fostering a sense of achievement when it has been met and
mastered: If that challenge is beyond their capabilities, or conveyed as a
deurfing discipline reminiscent of the traditional grammer-grind, then it will
stifle all interest and create negative attitudes to the study of Inglish,

17, Were &ll the Lrocedures_cu;blined on the lesson plen accomplished?

4 . e

. The student-teacher is not obliged to memorize his lessonvplan;- he
mey keep it on his desk as a guide, reforring to.it casually btut briefly dur-
ing the course of the lesson, This practice, however, should not suggest  a
slavish adherence. to the points ela'bora’ce.dio_rg_ the plan, The teacher is deal-:
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ling with human beings and therefore many variables are involved that

are not directly under hlS control, hny one of which may force, or at
least warn h1m to chunge course 1n mld-stream.'The best-laid schemes o’
mice an' men gang aft a—gley . No one can anticipate with certainty the

exact way a particular lesson is destined to develop. Incidental happen-

ings in the classroom, unexpected dlfflcultles with a new toplc, or too
slow a pace are such factors that may induce impromptu change of plan,
generally of a minor order, but occasionally wholesale. One mark of the
gifted teacher is.the very flexibility and resourcefulness that enables
him to meet unexpected circumstaonces W1th appropriate measures ~while
maintaining professional aplomb. Th;s. of course, does not give him 1li-
cence to mould the class on the passing whims of the learners; the train -
ee should be able to justify improvised deviations by the demonstrated

efficacy of any such modifications. o men

18. Weré thegEEpils made aware of the aimmoffthe lesson?

The pupils should be brought to réalize that there is a specific
learning task to be accomplished within the course of-the lesson. This
promotes motivation by indicating that what might otherwise appear to
them as isolated and limited drill-work.is an integral part of the course,
and as such has been designed to achieve a set objective . The aim of the
class should therefore be written clearly on the blaCgkboard as a prelude
to its presentation, supplemented by its translation into the mother-
tongue, if necessary. Such visualization engenders a definite féeling of

progress as each new point progressively yields to.the next.

19. ¥Was the traince's pronunciation acceptable?

The learning of pronunciation is largely a matter of imitation. The
pupil cannot develop correct speech habits from a faulty or indistinct
model, The teacher should strive to acquire an unhurriéd enunciation,
slightly slower-than normal conversational speed in the early stages, per-

haps exaggerating certain sounds or clusters that will be @ifficult for

. .the pupils to hear and consequently reproduce. However, care should be

faken at all-times not to distort the natural rhythm of the language by
over-deliberate delivery. The. trainee will have to speak loudly enough for

. the” Iisteners:-in the back rows to grasp clearly what is being said, with-




out- shoutingworﬂntherwiée~detracting'frommany~pleasing-qnality of mod-
ulation that his voice may naturally possess .
The student~teacher is particularly warned against the adopting of
an affected pronunciation for any reason, otherwise he will find hinm-
self slipping back into his normal speech habits in unguarded momeénts
during the class, with a bewildering effect on thée learners.

An observed fact that might be remarked upon in passing is that
the trainee's own English often reveals gonsiderable improvement in flu-
ency and accuracy during the period of teaching practice, which suggests
the surprising paradox that an excellent way of learning the language is
to teach it! '

20, VWere there any mistakes in grammar?

Trainees who are quite proficient in English  in ordinary circums-
tances often falter in the unusual environment of the classroom. This
may be caused by a simple attack of stage-fright, or beécause they attempt
to handle some classroom expression which they themselves have heard but
never hed the occasion to employ previnusly themselves. The former cause
remedies itself through further experience, the latter can to some extent
be solved if the supervisor elaborates a written list of common class-—

roon expressions for the trainee's guidance.

21. How mobile and expressive was the trainee?

As a flexible audio-visual'aid the teacher himself is unsurpassed,
though his potentiality is not always well cultivated. Now that the days
of the grim and distant pedant have thankfully passed from the secondary
school, the teacher is no longer .cast in a forebidding and sterile die,
but is allowed scopé to develop a more positive and relaxed approach to
his work. No longer is he called upon to lecture to his charges in a
stilted and stylized manner from his seat, or pacing stiffly around a
confined area demarcated by the blackboard and his desk.. _

-« The.&ffective teacher displays some of the qualities of the actor
in that he employs appropriate gestures where feasible to convey, clarify,

and strengtlien meaning; he speaks with expression so that what he has to

' say is brdught to life. As gestures are culture-bound, the trainee, if he

~ wants his lessons to have a deeper impact, will make an effort to act out
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those common to native English-speakers.

However, the analogy cannot be carried a great deal f&;iﬂef. As
opposed to the conventional actor, the teacher walks among his listeners
eliciting respoases and developing personal contact. The pupils are the
ones undertaking the practice, even imitating accompaying gestures,
while the teacher serves riainly to prompt and maintain progreéss .

This expressiveness and mobility does not of course mean stomp-
ing around the classroom 1like a sergeant major, .barking staccato ord-
ers from left to right. A much moreé relaxed pose must be adopted if,
apart from other considerations, thé teacher is to conserve his vital
energye. For one of the most justifiable criticisms levelled at the oral
approach through aural/oral techniques is that it lays a heavy burden on
the teacher. Only too often, through well-meaning mishandling, this is
indeed the case. The trainee must learn to avoid taxing his strength
unduly if he intends to face a lifetime's teaching. He can dc this only
by- developing techniques for ensuring that the pupils undertake the

lion's share of the classwork under his strictly limited direction.

22, Were new items introduced in a real or picturable context?

New .material is grasped by the pupil much faster and with more
opportunities for his active participation, if it is introduced in a
demonstrable context. Thoﬁgh the student-teacher with some relevant °

training in methodology behind him would probably refrain from produc~

:iné”:isdlated strings of words for the learner to memorize, the danger

still remains that the context in whlch they are presented may be so un-
real gas to become almost meaningless to the learner. Meaning should not
be subord;nated to the skill of mere linguistic manipulation. Thus, for
example, in teabhing the simple past‘tense, a colourless statement such
as, ‘You studled grammar last week' 1is better replaced by one with
more 1mmed1acy, such as, 'Mary counted from one to ten a moment ago', an
action which Mary was previously called on to pnrform. More abstract
statements may be included for practlce after the grammatical p01nt has

H

beenn mastered in a meaningful 51tuatlon.

a
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253« Were the verbal descriptions properly matched with corresponding

actions? _

" Despite advice doled out in the methodology class, -the student-
teacher iﬁvariably begins by describing his actions, not with the pres-
ent progressive, but in the present simple tense, like some conjurer,
f[ "I put my hand in the hat; I take out a card; I put it in this envelope..."

If this situation is handled correctly, then the trainee may still

Lt e g

go astray by not closely matching the description with the action, either

by choosing an examplé which cannot be effectively slowed down for dem-

onstration, e.g. 'He's breaking this piece of chalk', or by uttering the

statenent before or after the action is accomplished, e.g. 'I'm opening

my exercise book now' whén the book is about to be opened or has:been

A ity
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opened a few split seconds before.
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24k. To what degree was normal English distortéed for teaching purposes?

A more serious practice is that of sacrificing the norms of spoken

English in a misguided attempt to simplify the presentation of new itenms

LA bt il e 2ai o

or to provide contexts for practising them. Thus,.for example, the ques-
tion, 'Are there more than seven Spanish-speaking countries in South Ame-

rica?' would rnormally evoke the answer., 'Yes, theére are'! or just fYes?,

but not the superfluous response, 'Yes, there are more than seven Spanish-
speaking countries ‘in South America'. Full statements do not usually oc-
cur as answers to yes/no questions, so they are more naturally elicit-
ed as answers to questions posing an alternative, such as, 'Are there

more or fewer than seven Spanish-speaking countries in South America?’',

thuugh even here the elliptic response, 'Thére are more' or just 'More!

would be perhaps the usual ox%ﬂain statements can be practised in the
- form of emphasis to an elliptic response, e.g. ‘'Yes, there are. There
are seven Spanish-speaking countries in South America', by simple
-repetition, or by substitution drill.

Persistent avoidance of contracted forms in speech also falls into

this. category, as doés the stilted use of the definite and indefinite

articles with parts of the body,.e.g. 'This is the head', 'This is an
arm', in place of the possgssive adjectives which are more normal when

referring to oneself or another person.
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25. How appropriate were the visual aids?

” The old adage, tone picture is worth a thousand words' rings true

when its principles are .broadly applied to the place of visual aids in
the language classroom. Appropriate vigual aids arouse interest and
-ciiriosity, attract attention, help to maké language mégningful and tang-
’iﬂié by contextualizing it- often with the pupil's active partiqiﬁation -
promote rapid association of the sound symbol with the thing signified,

intensif¥ ‘- assimilation by calling in the senses of sight and touch,

nay transport the pupil temporarily beyond the confines of the classroom,
especially in offering the opportunity for the introduction of cultural
items, and above allgthey reduce both verbiage and verbalism.

The problem then, lies not in_whether to use visual aids but how
and when to use'them: Student-teachers who appreciate their value may
nevertheless mitigate against their appeal by relying on the same drab
aids- class after class. Realia in particular are subject to this misusee.
Pupils soon tire of constantly seeing and talking about the comméh class~
room paraphernelia of pens, pencils, rulérs, books, boxes, ad nauseam.

] ~ An assortment of easily-handled 'viSual,aids should therefore be
accumulated by thé trainee so that they can be varied in class from time
to time.

All aids naturally need to be selected with care. Pictures, for
example, should be preferably coloured and largg‘enééh for all the pupils
to see the chargcteristic details without the teacher having to walk
around showing them to individuals. If eut from magazines, and not spe :~
cially drawn,‘they.wiil need to be checked beforchand to ensure that
they cbptain no distrécfing details. In pértiCular, any item illustrated
in a picture ought to beﬁclearlyAipdicated by the teacher actually touch~
ing it, not pointing vaguely in the general direction. '

o Small and boldly outlined pictures can be enlarged by'using a panto-
graph, or the technique of pencilling a grid patterﬁ over it and trams-
ferring the détails in each square to those of a larger but proportion-
ate grid prepared on a clean,shéet of:cartridge paper.

The supervisor will have to ensure that the use of visual aids
is not carried to the extreme of a confusing, though doubtless eﬁtértéin—
ing array of material used for its own sakg, and so clutteriﬁg the les-~

son that the purpose of the instruction is bypassed in. the process. It is
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a gross mistake to make a fetish of Viéﬁal”aiﬁs;-for“they‘are important

only in direcc”proportion to the extent that they 'increase the assimila=-
tion of what there is to be learnt-they are not ends in themselves.
Furthermorc, honesty with himself and with the supervisor entails

refraining from spectacular and ingenious displays which will -be .prompt-

ly discarded the moment the trainee takes uyp’ hlgogégg{ teaching &ppoint-

ment. Hence the brlnglng to school of an unrulxﬁto teach the simple

content word 'dog' is not recommended, even though the subsequent mis- ]

behaviour of the animal in question afforded an amusing if not hilarious

opportunlty for the introduction of some incidental teaching items! %
For’ max1muﬂ effect, some attempt will also have to be made to

direct all aids to the age, level and interests: of the learner; in a class

of fifteen-yéar-old éfris, for example, a picture of Socrates, Napoleon, j

or Abraham Lincoln, educationally admirable though they may be, would be

"much less suitable than one of a current 'pop'! singer or film star.

25. Was full use made of the .lackboard?

The blackboard is the most versatile of all immobile visual aids,

" " Mo L B e

and has occupied a deserved place in the language classroom at least

since the time of Comenius in the 16th century. Such an established and

now widespread aid deserves special attention.

Not.all teachers are naturally adeéept at produciné'graceful hand-

er } v et

. writing or artistic sketches on the blackboard, but all can aim at and
achieve clarity, regularity and consistency of cursive handwriting, resort-
ing to the soméwhat slower procedure of block~lettering if absolutely ne-
cessary. What must be avoided at all costs is the illegible scrawl scat-
tered haphazardly and unevenly, or cramped together on the surface of
the board as the.result of hasty, undisciplined work. Stick-figﬁres'can

.. be drawn by anyone, though the teacher unsure of his ability even at this

. low artistic level might adopt the practice of keeping béfore him, protect-
ed in a transparcnt ‘plastic covering; a sheet of paper on which models
have been.drawn in advance of stick-men engaged in varlous actions such
as walking, running, climbing. etc.

To maintain an acceptable lay-out on-a large blackboard, the stud-

ent teacher might perhaps consider the p0551b111ty of u51ng the central

area for general purposes, reserv1ng the sides for more permanent material
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-~ one for vocabulary items, the other’,for illustrative sentences.

When writing a fairly long piece on the board, trainees often fnl-,
1y turn their backs on the class for some tine, blocking off with the body
what is being written, and toiling away in silence. Such a waste of val~
uable classtime can be remedied if the teacher reads out the words or N
phrases as he writes them, taking care to preserve weak forms, and stand-
ing back for the class to read out each phrase or sentence before he pro-
ceeds to the next, Similarly, the pupils will be involved in the gradual
building up of any sketch on the board by listening to the teacher's com-
ments, and responding to his cues for appropriate statements, questions
or answers.

Another common fault where the blackboard is poorly positioned, is
for the teacher to extend his writing so low that it cannot be comfortably
seen by those in the back half of the class who are forced to crane their
necks or repeatedly move from their seats, thereby interrupting the copy-

ing activity and inviting errors.

_ 'Punctuation marks will have to be enlarged. especially 1f the black-
board has a rough surface that collects confusing spots of chalk; capitals,
too, should be clearly distinguished. Coloured chalk can help in these
cases, but the teacher must beware of lavish use merely for pretty effect.
The most striking colours for emphasis on a black background are bright
yellow and pale green. '

The teacher might do well to bear in mind that writing is no more
than an a1d to reinforcing oral work in the initial stages of language
} learning, and therefore should not be afforded undue prominence. Even al
more advanced levels, large stretches of writing on the blackboard ought
to be guarded against, if only bacause the time so consumed can be devot-

ed to more valuable pupil activities.

: 27. How was pupil comprehension checked?

3 If not checked, then the pupil's responses may become so mechani-
cal that he develops a feel for the form of what he 1s saylng but not for
< its content. Prov1ded that ‘the teacher has presented all new language in

context, then there are several ways open to him for testlng comprehen51on
without resorting to the pupll's mother tongue or asklng the fatuous ques=-

tion, Do you know what ... means”' . He can require the learmer to ask
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.29. Was there sufficient oral practice?

or answer a question, or request him where feasible to do, mime, show,
draw or'point to something, provide a relévant synonym Or. opposite or --
illustrate the-item:in a sentence. Also, the learner may be asked to at+

tempt an explanatién-in  diffeérent words, in the form of a dictionary

“definition.’

When neéw writing forms have been taught, they may be tested quick-

"1y in class by a blank-filling exercise delivered orally by the teacher,
‘only the key item being-written down by the pupil, the answer given by

the teacher immediately afterwards and the number of correct responses

ascertained by requesting a show of hands.

28. Have the pupils a permanent record of what was studied?

Where there is no class textbook,‘pr where the teacher has adapted
the only available one to an oral approach, the pupils must be prOvideé
with written reference to the material. covered in class. Thus some time
will usually have to be devoted to copying pertinent exzamples from%%hé
blackboard, perhaps in the ecOnomical'ﬁprm of & substitution table, ré~
inforced by the practice recommended by some authorities of providing =

convenient summary of new structures in the form of a simplé formula.

As many factors contribute to the‘prevalence of incorrect copjing
from the blackboard, the teacher, helpéd perhaps by some of the more pro -
ficient pupils sitting near the front, shoulg go round shecking exercisse
books. )

L Children should be encouraged to téké a pridée in their notebooks
by maintaining .a neat and attractive presentation, so untidy ->r genu-
inély slipshod work will be recopied by the pupil, either immediately or

at home. o -

V Conducting Practice

e

A large. portion of the lesson wili be devotéd to repetition drills
in chorus; - an economical procedure that offers practice for all the pﬁw
pils at theé same time, reassures the timid learner by providing him wit®:
a form of moral encouragement, and smothers individual divergencies &o

that a réasonably accurate corporate rcsponse is heard. In fact, chorai
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Tesponses, can be such falthfu'l reproductions of the model the teacher has
given, that he may occas:.ona'l‘l;y detect salient mispronunciations of his
own which he AlS not awa:co of until échoed back at him!

Massed oral praot10e9 however, ehbodies certain draWbacks which
heve 10 be offéet':by the teacher. Such drill work often results in a gen-
erel din which interfexres with neighbouring ¢lasses! in this case the
tescher Would have to insist more firmly than ever that responses should be
spoken snd not shouted, and divide the large class into convenient groups
of 6-10 puplls° At other times, choral Tresponses degenerate into a chant
or occas:.onally a monotone +that disregards all sense of Pnglish rhythms
this shou‘ld. not arise if the teacher keeéps each group in time with arm and
hand movements like the conductor his orchestra, using a sirong down-
veat to mark stressed syllables. Faulty intonation can usually be dealt
with by drawing attention to the area of difficulty and asking the pupils
to listen carefully then imitate the correct model, Where necessary, the
salient rise or fall may be demons't'rated by an appropriate hand-movement, -
shown by a contimious line accompanying the written utterance on the black-
boards or sung out by the teacher.

Then there will always be the pupil who seizés on the period of
choral work as the opportunity to sit back and merely mumble responses in
a purely 'perfund‘l:ory; lackadaisical fashions the best general remedy for
this is to follow all intensive choral drills with well-distributed individual
responses, chellenging the whole class before actually indicating which
learner is tc respond, thus keeping all on their toes,though it is prefereble
to call on one of the moré capable learners first before moving on to. the
Jess pﬁoficienf~ | 1 ' “

Furthermore, al’rhough the precision of immediate maéteiy éa’n‘ﬁot be
expected -— temporary half-learning rust be involved in language study
otherwise the Pace would be too slow in a class of students with W1de1y
varying ebilities —- the teacher must nevertheless insist on reas ma’b'l.e
fluency and accuracy in the massed response. This entails cri tical 1ls+en~
ing! he will therefore be forced to refrain from always participating in
the response himself, but move around the room and demand tha.t any unaocept~

eble utterance be repeated after he del 1vers the correct model once more.




30. What precautions were talen +o avoid incorreét oral responses?

Tanguage learning is not concerned with solving problens, nor teach-
ig H1th trying to catch out the learner; both are directed at the establish-
ing of good language habits through adequate practice of correct forms.

The reprehensible practice of the deliberate nistake'! +therefore has nd place

in the languege 1"esson‘. The teacher needs to ensure that the production of

unacceptable utterances is ninimized. As an obvious, though often barely .
heeded step, he must first provide clear, unhurried spoken models several
times himéelf before calling upon class repetition. Any difficulties encoun-
tered at this stage with the intonation of the longer repetition, may be
ovércome by ‘break‘ing it into sections which are uttere.& -curmlatively after
the te'ache:t-, sterting from the end: this technique tends to Preserve the
significant elements of the melody that normally occéur in final positions ,
in Fnglish sentences. A ’ ‘

Above all, the pupils should be furnished with explicit instructions,

in the mother-tongue if recessary, stating brecisely what they are expected
to do; with one or two of the more proficient omes setting the example first.

If pupils aré requested to undertake something that is too difficult for ,

.

them: or if they have only a hazy idea of what they are supposed to dos

then they will be discomfited and bound to make mistekes. Non-verbal cues

nay be provided for weaker learners, such as the nodding or shaking of the
head to suggest th‘a‘b -an affimmative or negative reéponse is requireds
realia, flasheards and pictures may also be displayed or, alternatively,; key
words and phrases delivered, or parts of thé conplets answer just mouthed

! or Whispered for the pupil to repeat aloud.

31. How did the teacher dezl with oral mistakes?

'Accidents will occur in the best regulated families', and despite

all precautions, learnexr: Will occasionally make mistakes. Frrors of a minor
order have to be largely ignored in the early stages to avoid insistence

on accuracy at the expense of fluency. Whenever a more serious mistake occurs,

instead of chiding or .otherwise penalizing the l.earmer, he should be helped.-
to produce the correct form. The teacher himself may be directly responsible
for slips ty not presenting a clear model enough times, not clearly instruct-
ing the learner on what he rust do, or by setting him too difficult a task.

i Hence the most just and p“ed&gogioally‘ valuable way of dealing with an error
i
!
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is to request the pupil to repeat the correct form once or several +times
after it has been supplied by the teacher or a classmate. If others are
found to stumble over the same point then it has obviously not been grasp-
ed and will have to be redrilled.. Detailed explanations of grammar, _though
they may formally clarify, increase the task of memorization and add *o
the learning process the factor of conscious application of rules which is
of little help to oral fluency for the child.

Vexy Occasionally, when some apparent error hes just been corrected
or & new form taught, a pupil -might complain,; "Please, Sirs but Mr. Smith
40ld us that..." Whether or not the trainee knows for certain that Mr.
Spith was right or wrong in this case, he should beware of yiclding to the .
temptation of flaunting his own competence, or extricating himself unprofe-
ssionally by directly contradicting what another teacher has- said, No ’maoher
is infallible, and it is just as mck a mistake for him t0 a:btempt to

create an impression of infallibility among the learners as i% is to be

drewn into +the reprehensible practice of emphasizing the weakness of

oth rs. )
If the student-teacher rezlizes immediately that he has indeed made -

a misteke, he would do well to congratulefe the pupil ‘on being so alert.
end set the matter right at once. If he himself is.put in gemuine douds ,

he can say, "We'll leave it for now, and T193. check on it for you tonight,"

or if it concerns a straightforward metter like e difficult spelling; the

pupils may be called upon to ‘settle the matter by reference to their die-

tionaries.
When such conflicts are the result of gifferent registers, Tormel

or informal language, ’or" different varieties of Tnglish, e.g. British R.P.

and General American; they can be quickly resolved by brief mention of
the fact . However, if it is evident that the pupils have been taught
definitely wrong, then probably the most tectful,; though

there are lots of kirds of

something that is
evasive epproach is some comment such as Well,
Fnglishy but in my classes Ve had better concentrate on the one I use.

otherwise We won't be a2ble to understand oné¢ another®; and leave the
matter at thet. The language classroom 1is not really the plac- to cell

e spade a spade if it means setting oneself against another t+eacher for-

~ what may well have been a mere slip on his part. The trainee might .subsequent.

1y approach the erring teacher in private if he is availsble, though he is

warmed that unfortunately the established teacher rarely tekes kindly +to

o
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such criticism from younger colleagues, no matter how well-intentioned.

32 Did contextualization induce disorientated practice?

A common failing when presenting new matérial orally is for the train-
ee to. request pupils t0 repeat a statement which applies to0 ithe teacher a
tat not to them. This is particularly prevalent in dealing with demonstra- ;
tive pronouns, or the possessive adjectives, e.g. the teacher holds up his
brief--case and states, 'This is my brief-case! for the learners to repeat g
without rendering the utterance relevant to themselves by substituting |
'that' for 'this' and 'your' for 'my'. As far as possible, the target
language should be linked closely with reelity in the classroom so that
language habits are correctly associated with the sitvation to which they
refer.

PRy

33. Was reading aloud characterized by a meaningless jumble of woxrds?

Whether reading aloud from the blackboard, his exercise-book, +the
textbook, or a mimeographed sheet; as soon as reading is introduced the
pupil should be firmly discouraged from reciting a paiter of words +that
disrega"rds the bounds of meaningful delivery, ignoring the inconsistencies
of sourid lté symbol in English and giving indiv dual velue to all letters.

To prevent this, an effeétivé technique is to insist that i'eading aloud be
directed to a real person; whether the tezcher or a classmate. actually
looking at him while speaking, and referring to the text merely for guidance.
Exercising this act of momentary memorization has been found +o hestow

beneficial long-term effects :n general speaking ability.

34. What opportunities were provided for the pupils to ~licit rvesponses?

As a system of commuriication language is e two-way activity. This
simple fact is often neglectéd in the classroom as far as the pupil is
concérned with the result that he is totally immersed in answering ques-
tions or responding to cues provided by the teacher, but is not afforded
the opportunity to evoke responses himself. The necessary steps should be
taken to remedy this unrealistic situation so that +the leerning becomes
more balanced.,
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35. Was the clagsroom activitl varied?

~ Children have short attentlon spans, which means that pro'longed cless-
-room actlv:Lty of eany one kind- is destined to lead to fatlgue and boredom.
This does not imply that the teacher 1s to :mt:coduce a serles of drastlcaL
1y contrasting activities 1nto the 1esson; the pace and content of class-
room work ‘should be smoothly varied throughdut. R

Normally; such variation of activity will entail ‘periods of . 1isten-

ingy ‘repeating- and angwering in chorus, in- pupJ.‘l-dlrected groups, and
individuallys practice in asklng questlons as well as answerlng thems the
opportumty for the pupil’ $o ditect the who'le class or othernse hel:p the
tedchér by going to- the Pront to take part “in the" contextua.‘llzmg of new -
material or to undertake brief writing practlce on the 'blackboard) rea.dmg
aloud  or silentlys promunciation driil or other remedial iqug rev:.smn; '
marking or Preparing homeworks a short break for copylng in. exerclse booku

- 2 . - f

-

‘This may be occasmna.lly spiced with a language game, a ‘scored eompetl-
tion, a spell of simple Play-acting,. the Jearning of a jingle or'the ‘telling
of a joke or anecdote, spelling, askmg the pupils about themselves and the:r
act:nn.tles, the mtroductlon of mcldenta‘l teaching items, and 0 on.- Alds
such es the flannelboard and pocket-chart will arouse further 1nterest

- Drill work, by its rather mechanical nature, tends %0 prod‘uce a stul-
tifying effect if not well -managed. The flegging drill should be replaced,
or revived in many ways: the pace may be spoeded up¢: it cenbe cued or
eccompanied by corresponding reelia, Pictures, drawings or flash cards; new
content words used to. replace the original ones or to extend . each utterancet
each answer or alternate answar repeated twices a fixed mzm'ber of :puplls
requued to.provide the same response in quick-fire. succession, ; or .40 whis.
per it, then the order reverseds chain-practice whereby a mpil»p:ovidf.es “
a .cue for a classmate who replies before prompting the next student, and so
on round the class, or With teams for choral and . individual responsess T,
instead of being ‘¢ued with the item to0 be inseited in a subsgtitution drill,
the learner is meraly told which item is to be repleced, so. that he has ‘fo .
generate the new elemen}, e.g.

T. There's a book in my hand
hand . .
o -~ " P, There's a book in my 'bag ‘
T. book
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_W1th all tables the teacher shouldbcare to elicit the requlred combmatlons
by asking the learners to repeat after him, or by presentlng clear spoken

P, There's =2 pen in my ’bago

.T. There's

P, T've got a pen m my bag.
" o T, - my

. ‘P, You've got-a pen in your bag.’ etc. -

36. Was' the wrj:ten substltutlon table well handled? '

'['he su‘bstltut:l.on table wﬁ;ten out on the 'blackboard is a most usefu‘l
tool for esta’bllshmg new structures, and represents a substantial economy
measure for it 1s self~conta1ned and em'bod.les a large number of utterances.
that do not need to0 be copied out in full. T*oswever, careful ad.vance prepar— : ﬁ
a.tlon of such tables is necessary if the teacher constructs "his own,

) ) . ' $0_ensure that all poss1ble comblnatlons produce meanlng- .
s : 3

ful utterances. Where thls is not convem.ent, al'l ‘oral. practice based. on .
such a table will have to be kept strlctly under the teacher's control. ;

doucdiinad Lo o

cuesy or prompting with realia, flash cards, or plctures, or ar-tually touch:-
1ng the. wrl;ten items with his fmger or a pointer.-. S : o

The words or word -groups of the substltutlon' table shou‘ld preferab~
1y not be bozed in, nor separated by vertlcal lines whz ch Prove a bar to
fluency; a short horlzontal llne vwhere necessary m.ll be bound quite suf-
ficient. The teacher mlght a‘l sO avoid transcrlblng 1tems 1ncluded in
nelghbourlng cO’ umns on exact y the same horizontal plane 5 because the
noms of western -orthography will naturally lead the pupil. to assoclate
together and. fn.;: a v1sual imege of only -those entries on the same level.

A good techmque for enlivening work with the substitution table
is to rub of:f or progressively cover up a dlfferent Vord in one column at
a time, challeng:mg the pupils to respond correctly; in this way a whole
table can be rapldly memorlzed. .

When puplls comp‘laln, ag they 1nvar1ab1y do, that a substrtutlon
table 1s too wide to-f1t :mto their exerc1se books, they should be in-
struoted 1n ‘the slmple procedure of turmng the page around for copying
- oo, T .

lengthwise.

- . . . .
- . . PR
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37 I{ow was mls'beha.v:a.our dealt with?

represents,

t6 learn the correct version of anything he has missed. The wise teacher”

would, of course,, to.be convinced in his own mlnd that any restlessness,

he has ‘a2 more serious problem on his hands. Apart from adopting an understand-

'execu.te it.-Nothing is more likely to lose the pupll's vespect than a daily

LA e A A

VII Admonishing and Praising

NPTy
el

. A constant batt'l.e of wlts ox a.uthomty between teacher a.nd 1earn-
ers is detmmentaJ to the learnlng process; A relaxed a,tmosphere is dema.ndm ;

ed in the language classroom to induce an unhlblted perfomance from the
pupil in the target Janguage. Unfortunately, there will always 'be the pupil %
who regards any easing of sirict control as licence to 111:u.s‘t>4zahave° 'I'he teach~
er's sym'bo‘l.med disapproval of yesteryear 1n the form of the conical dunce’ s-
cap and orders to stand in the corner has al‘l too often ‘been replaced by -
ingidious verbalization in the form of mdlcule and sarcasm. Both man1~

festatlons run counter to the aim of instmction in that they tend to insgtil

nega,tlve attitudes not only towards the teacher but towards the subject he

Most common forms of misbehaviour - inattention, talking, shoﬁinéz

off, just being silly - can be successfully dealt with by making as little

fuss as possible, merely looking at the culprrb, or addressmg plm by name,
followed by the positive approach of asking him to answer a question or do

somiething, perhdps -after the guidance of a classmate, so that he is forced

have

especially if general, is not the outward sign of the need for a change
of activity. 7 _

If the trainee is faced with the persistently unco-operative pupil,
sulking silently in his desk, or the raucous and rebellious .extrovert, then

ing attitude towards such childreri, there is little the student tesacher can
or should try to do himself to remedy such deep-seated conflicts. The super-
visor, the regular teacher, or the school ‘head will have ‘to be consulted if
the pupil's behaviour is such that it seriously retards his own progress or
has any adverse effect on that of his classmates.

Should the teacher - ever be provoked into i‘s:suirrgi--'é thiéat, however,
then hé must be sure that if his warming is not heeded he fully intends to

"y

barrage of hollow intimidation.. : . SEPRILN.
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38. Were deserving efforts acknowledged?

An effective stimulus to further effort and a reinforcing factor in
learning is for the pupil to achieve a correct response and immediately
receive the teacher!s api)roval. Merely achieving a right answer is in itself
a stimulus, but this ié heightened by praises such as, 'Good', 'That's Aquite
ébod' 'That's & good txy,Peter' and so on. Such con‘m'xenéi"r'ig remarks should
therefore be 11bera]'.ly but Judlclously bestowed, there‘by :pro‘«ndlng meny |
_addltlonal successés for a 1arge number of pupils durlng the course of any
one ‘class. Favourable comments need not be resexrved for the’ flawless work
of ‘the better pupl‘l, but also dellvered to motlvate ‘the 3ess a‘ble performer
who ‘mekes ‘a commendable effort. B

VIII FHomework

n o

39. Fow mich homework was set"

- e

Frequency, ease,. e,nd the accuracy foste:red. 'by close supervision count
for more. than sheer amount in establishing 1anguage habits. Like food for .
the ulcera.ted stomach, a little homework, carefully gelected and frequent}y
admmlstereé\, is a more efficacious prescription than indigestable chunks,
no matter how well spaced. Furthermore, the eacher is not working in iso-
lation, and should be careful -that he is not imposing an unfalr share of .
English on the general homework Joad. The homewoxrk 'grind' tradi tlonal Ly
and often currently foisted on the hapless pupil after a hard day's work at
school, should now have yielded to- the more enlightened procedure of setting
only those tasks which the teacher is conmvinced the language learner can
undertake quickly and with a minimum of effort, thus properly ~reinforciqg
classwork; motivating the pupil, and eaging the chore of merking.

40. VWas the homework adeguately prepered in class?

The .aim Of any form of homework in the early stages of language
'leamihg‘ in neither to test the students nor oblige them- to tread the quick-
‘sands of unfamiliar ground, but to .reinforce classwork. Therefore,'-adequate

t steps should .be-taken to forestall an .excess of discouraging, and hermful .
..errors by conveying to the learners a-clear idea of what is required ‘before
a piece of homework is set. This can be achleved by - pre‘tlmlnary oral practlce

of the materlal, followed by the opportunity for them to see or perhaps write

. N
Ll s A
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on the blackboard some exanples, a few actual items, 6r the Whole exercise.
‘Such’ helpful controls neéd to be applied to all kinds of written work
with 'beglnners, mc'l_udlng tests, if 1t is not to prove a- setback to pro-
gress. .

" Student-teachers sometimes forget that key items of classwork nia&
&156°bé reinforced at home by oral recitation and memorization. This, of
coiTse; Will not consist of mere lists of isolated’ vooabuJ ary nor barren

paradlgms, but of meaningful stretches of speech 10 be 'learnt and br1ef-
1y checked at the beginning of the next class.

41. In" what way was tha homework corrected?

Correcting homework for a large class is a .titne;-cohsdming and |
q,uestlonable activity that can be reduced, as previously suggested, only
by asslgnlng small tasks whlch have been thoréughly or partly prepared
in advance. Furthermore, any lasting impact on the learrier will dbe lost if
reinforcement in the form of marking and correction is not undertaken when
the material is fresh in the learner's mind. Written exercises will there—
fore be checked as soon as poss1b‘le. o N

Exercises demanding steréotyped responses may be marked m the #uc~
ceeding class by the pupils theémselves from the cOrrect version wrltten on
the blackboard by the teacher,perhaps with the help of ingividual 8, or given
orally if very simple, Each - pupil may be allowed to mark hig own Paper,
though tie is probably not the best person to detect his own mistakes even’
with reference to & writtén or-&poken model . Alternatively, homework books
may be exchanged (not with™Hiéighbouring classmates) for each error to be
ufiferlined in pencil, withoit the written correction being inserted, so

that when it is returned, the pupil has to ake ‘tHe positive effort of compar-

:mg his work with the orlglnal to plnpo:mt “and subsequently correct hig error.

Here, hoWwever; one might complain that it is hardly beneficial for-learners
to look for and see the faults of others.

Such a method of mark:mg nevertheless recommends 1tse1f .as being -
both practical and economical of the teacher X tlme vuth large classes,
and may be consolidated if he walks around checkmg if the mplls have been
honest with themselves and w:th one another, acknowledges good work, and
occaslonally collects “gll or a sample of the books for Iater mspectlon

or marklng hlmself Puplls may even be trained to grade ‘one another 8 work
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if & gimple gyalgatipg system is devised and consistently applied.

The . tr_a,,in,e'e nn;ét bear in mind that solely maeking the Jearner aware.
of his blunders serves no useful purpose in itself, Faving detected and -
corrected his area of error, the pupil must be obliged to write out the
correct xrexzs;ionj,:i,n full ;several times, not as.a punishment, but as & measure
to superimposge, the correct habit. .Furthermore, ‘homework r’ep.resents & valugble

. diagnostic -_to.__g;u . .8 show of hands for each answer from those who Were success-

ful will.incidentally reveal those areas that induced most mistakes, thereby
suggesting and directing further or remedial drill work.

IX The Teacher and hisg Class

42. W;s ‘a.tténtioh paid,’to seating arra.’ng‘ementé?’ ,

i

Bven if a large classroom is crammed tight with desks, the. . trainee
should not -on this account -take it for granted that seating arrangements
are beyond his pontro.ls The perceptive and alert teacher, though he camnot
change "the physical 3Jlocation of the desks. will realize that pupils are
usually arbitrarily and often inconveniently seated.in +the classroom. FHe
wil:l consequently be prompted to take . measures to remedy this state of

-affeirs simply by obliging certain pupils. to .change places Where necessary.

This. may be.done for a-variety of reasons: Jlearners with chronic problems
in seeing..or :hearing may have to be moved.to the front, as will those wﬂo
tend to be.persistently inattentivé. and troublesome$ pupils should be moved
up to occupy empty place, due perhaps to a temporary absence, thereby reduc-
ing the distance between them and the blackboardj unequal rows will be ba~

‘lanced for more even choral work or competi’tion, tall childreén blocking the
. view from those behind are better positioned at the s1des of - the -classs the

more capable learners might be strategically placed beside weaker oness
and so on.

43. Wag the general a‘bmd}s’p':here,unml;[_, relaxed, or tense?

A tmisn that camot be too often Teiterated is that children will
neverx 1ea,rn to speak a language withoﬁt actually speaking it$ . nor viill en—
couragement to do 80 naturally derive from the inhibiting tensions cha.raoter-—
1st1c under condltlons of gitrict discipline.. 'I‘he classroom, as opposed 'bo

bt e
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the lecture theatre, demands & relaxed atmosphere for the congtant process

‘oif, give and t@_,ke to thrive. Unfortunately, the high degree of .active:pupil

ihvolvemept s.-1f not .qarefplly directed, will cause the cless to disintegrate
into a bedlam of din in which the teacher loses control. The trainee's goal

should therefore represent a happy medium, restrained from merging permanent-

PR

' 1y, with either extreme. ‘ .

44. Uave the g ’ls ceased askmg 'Why'“ queetlons‘?

From the very. flrst lessons, puplls should be dlscouraged from

’intery:x"uptmg the flow of the lesson by asking 'Why?' questions. that lead to

cog;plica.ted p.nd freq,}zen,tly misgleading intellectualizations about,! language.

In the limited time available children ought to be. eoncentrating theix energies
on the all-important task of establishing the skills of learning what . to

say, and how and when to say it.

Fortunately, the view ofilanguage learning as a process of :memorizing
and applying the ri,gid‘ mules formulated by the grammarian; has been widely
discredited. To make clear and occasionally remind the learners of the vital
distinction between act’ual‘ly 1earning a language and learning about ity the
teacher might devise some pertlnent analogy to present in the mother tongue;

guch as pointing out that though thé mechénism of & car may be explalned,

" together with the way to control it, @nd even though someone is able to un-

derstand and repeat this information, he will not be ab]e to drive untll he
sits inside the vehicule and ‘leams the skill by actua‘l ly doing 11: )
However, if the teacher, in keeplng with some authoriti esy 15 hesitant
about relying greatly on the breadth of the Pupil's memory or his ‘innate
powers of 1nductlon, then a written formuls with & correspondlng,example may
perhaps be included in the instiuction to illustrate and afford a general-
ization of some or all new grammatical pointss such _ & summary would, of -
course, be given only after thorough oral presentation and practice in cons
text, and would have to be olear, unambiguous and brief to gain eny effect.

e oo
.
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45. Ves the teaching directed .at .the whole . clags? .

‘I‘he trainee commonly allows hig teaching to be dlrected elther vagie-

‘1y’*‘£b some cormer of the room, or to a few individual puplls’ whereas' “his

attehtion shoul d, in fact, be contlnually flitting from 1éaTnér to ]earner,
thus acknowledging, if only by a ,glance, the Presence of each," and dram.ng
the Whol% elass into the lesson. Th' partichlar, efforts must be made to in-
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. 'his native language, the trainee would be well advised to develép ar Fn-

.. 'any 1nadequacy by adaustlng the pace of the 'Lec'son, varying or replacing

s ..., A mutual uriderstanding between teacher and pupils will be main-

. and worthwhile +to impart, amnd that his eagerness for the pupil to learn

D A S e et e, 2o
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volve Ffully those sitting in the back rows, for it is here that the weak-

er leamers tend to gravitate if not dispersed. as previously suggested.

46. Did 'l:fhe teacher strive to create an Fnglish 'environment'?

To increase exposure to the target language; to foster the impres-
sion that, like the mother tongue, it is a living eystem of commmnication,
and to discourage as far as p‘d"s‘sibﬁf’e' "the learner's innate desire to trans-

iate either consciously or unconsciously all new language experience into’

glish 'environmént' in the classroom. This will entail icor'i"éuc""c'i'ﬁ'g‘ Glass
routine in IEnglishy with the pupxls active partlclpatlon, poss1b1y
assigning them ' English ‘names, full use made ‘6f classroom expressmns,
and visual aids depicting aspects of the Engla.sh—-speaklng —world, and using
incidental teaching items to best advantage so that they evoke natural com-
ments in English ‘frofi-either teacher or pupil. ' A ’

. Ce T

47. How tlass-sensitive' was the teacher? -

The quality of fbe’ing. class-sensitive is not easily defined and less
easily acquireds, 1t is .often .one -of the distinguishing marks .of the SLL-
ed teacher. The term embodies a constant. -avareness of , and response to - -
surroundlngs, the ability to interpret 1nstant'ly any signs that class
activity is leading to boredom;. or perhaps b01sterous behaviour, that some
item has not been well unders‘rood, that the pup:Ll 1s troubled or ig not
actlvely ‘llstenlng, and so on. A1 thls entalls maintaining an unobtrusive
watch on the 1ea:cner s eyes, face, movements and general Jbehaviour.

Eq,ua11y 1mportant is resourcefulness - the knack of forestalling

the activity, or 1ntrodue1ng_e. pertinent 1mprov1sa,tlon,__-

48. Was there a close rappoxrt between teacher and leamers? . -

: tained only if his demeanour conveys that he has something interesting

it will not override p_atience and cor}sideretion.
Many small details would enable the casual visitor to observe that
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s benefiCial partnership has been established: learners will co-operate

readily and cheerfully in classworkj they will be addressed by their names,

rathe:r-é‘than the somewhat impersonal ‘'you'$ any absences from the previous
class will be accounted for by the pupils concerned so that they feel their
prese’nce was missed§ they will be alexrt to any s‘tips made 'by "the teacher,
and he"Wwill "respond by congratulating the perceptive learner .and mildly
reproaching the ofhers for theif lax observation, thus inculcating a
spelling and punctuation consciopSness; and so on. ‘ ’ ".,;.;,Jj
This sound working relationship does riot of course imply inform-
glity or equality. The popular teacher is not necessarily - the most profi-
cient or successful .. The traineer igparticularly advised against adopt-
ing an approach that is too confidential, overly condescending; or desﬁi_n«
ed to curry favour with learners,.for this. invariably leads to disx;esb._egt

and even contempt:

49. Did the ,mi.ls enjoy the class?

‘ Tn 1ea:m1ng another 1anguage, espec:1a11y with chl‘,l.d:renS there is
a definite need to swepten *the 1anguage pill with a deceptive covering of
enjoyment. This does not mean that each iesson must be necessan’ly perv-
aded with humour, but it does suggest that FEnglish classes should 'be Tive-
1y, interesting snd varled, with room for the hghter side of 1earn1ng as
well as the more serlous aspects. n en;;oyable ehvironment builds * up
_favorurab]e at‘bltudes to 1anguage study that are markedly absent f‘rom the '

grave and eamest 1esson..

- cn
s

50. DID THE PUPILS LEARN THE NIW MATERIAL?

A final-cautionary note:

*Sometimes-an intense. preoccupatlon with teaching techniques

. draws attention:away from the basic need for the pupil to-leamn. An enjoy-

able lesson, borne out by favourable class reaction, may not theréfd;ce,,_

commend itself as the most effective. The main aim of any lesson is for

" the class to -cover adequatel a specific 'area of the target languzge,

usually determined by the official syllabuss so no matter how entertaining

the English class may-have been; if -a set aim is.not largely achieved then-the |;

instmction cannot lay claim to full success.

FOTIT X TS
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CON CLU SION

We have been mainly concerned here with presenting some empirical teaching

techniques rather than discussing content, though this is not to deny that

a very great deal of what ‘happens in the classroom de’p:enas directly on
prior p'lannin'g -and careful evaluation of language material. The foregoing
suggestions should not, therefore, be regarded as comprehensivey neither, 4
despite their dogmatic appearance, are they intended as a set of rigid -
precepts for the completé art of ‘¢classroom presentation. Methodology is ‘
| not a static set of tTules, tut is constantly: béing 'modified and improveds:
; though the pendulnm has sﬁimg far away from the grammar-trenslation approach,
‘there are already Signs that it has reached its apogee and msy move back

towards more emphasis on the skills of reading and writing which are at

rresent somewhat neglected:

Teaching is indeed an art that cannot yet be applied with the rig-

orous precision of an exact sciences too ‘many variables are involved in

the teacher/ pupll relationship, especially the mood of the cl ass which may

be mfluenced by ext:ra.neous factors beyond the teacher's control, such as

the time of day, the temperature of the room, the day of the week, the af~

ter-effects of a precedmg class or the antici pe,tlon of a succeedlng one.

Thus the 1dea,1 class is a flgment of the 1mag1na,tlon to be found on‘ly 1n

i the. ‘La,nd of 'slithy. toves' the phoenlx and the un1corn

: Iven in the Jlanguage laboratory, now one of the most fashlonable
and valuable contributions of technology to 1anguage teachlng, the tea.cher
who unwisely allows himself to assume the role of a sm.thchboard-operator,

W

aloof in his master-console and divorced from truly personal contact with

the learner, will soon discover that neither his mere physical presence,

b - S i d

nor the provision of expertly-prepared tepes, are &nough to ensure effective
1 leariing, foi he will eventially be-faced with the task ~of devising meth-
ods to offset the gr‘a.dii'é,‘t"'*’:foii’é'étf‘Of ‘boredom, unless his pupils e,i;e e:‘x:ce’p-'
1 tionally highly-motivated. S e

The common concept of the supervised- p:cactlce .c¥ass unfortunately

1 tends to be someihat mlsleadlng beca.use in entourages the student-teacher
4 ‘to alm at & spectacular, i'Solated entity, poliahed for lster ¢ispley for
. 'the 'beneflt ‘of the supemsor, then filed away and forgotten. What ‘is real--

".-:_‘ S,
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ly required in language teaching 1s a progressive building up of skills,
a process that will not always move forward smoothly and at an even pace
but will be consolidated by a cumilative series of small successes. Some

of the pon.nte:cs that have been out] ined here serve as no more signposts

for the trainee as he travels‘ along the road.
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APPENDIX A

Model Tesson Plan’

A; OBTECT OF LESSON

To undertake the next stage of the official syllabus by teaching the use
of the unstressed indefin‘ii:eiarticle' 'an! before certain count--nouns
with an initial vowel sound.

B. METHOD

1. General

1.1. To proceed in the order of the following steps: a) listen b) repeat
c) read 4) write.

1.2. To ensure maximum pupil participation in prompting, responding, and demon— ’

gtrating so that the learers receive more practice of the new material
than the teacher in statement, question and answer forins.

1.3. To create an Pnglish 'environment' to help inculcate in the pupils the
realization that their new ianga‘gge is living and can be used for
commnication purposes. The class will therefore be conducted 1arge’1y
in the target language end incidental teaching items, plamned or

. vimpromptu, utilized even where their verbaliéation may be beyond the
" leatner's level.

1.4. To arouse and maintain interest and to clé.rify teaching points by
meking full use of 'realia' and any other means such as gestures and
mimicxry, coloured chalk, sketches, competition, and any brief ref-
erencs ‘to cultural -elements. _ ,

1.5. To preserve correct rhythm and intonation, and particularly the

_promunciation’ of the unstressed articlesy responses Will, be directed

by the teacher's arm movements, therefore

2 §g‘ecifié

2.1:. Formal greeting.

. 2.2. Thorough revision of a relevant pattemn previously learnt. This will

provide a 'wamming-up' period and comprise oral practice of the follow--
ing‘structure essential to the presentation of the new material, togeth-
er with some familiar nouns of from ‘one ‘to three syllables referring

to objects that cén be eagily handled in class:

What's this/that? . It's a cup duster handkerchief
, . spoon matchbox cigarette




2.3.

2.4.

2.5

2.6.

2.7:
2.8,

2.9.

2,10,

2.11.

Class motivated by the aim of the lesson written on the blackboard,
together with the date in an accepted English form. .

Oral presentation of the new material, cognate nouns being used where

feasible, in the structural framework revised in 2.2 and employing

_ ,t};:e . f.olﬁ%‘iﬁg groupings of —eeuritunounss

orange elephant aeroplane
A toy elephant and aeroplane will be brought to class, and actual
exa.mples of the other-nouns.
When the umbrella is presented for the first time, some reference
might be made to the fact that it is & useful protection against the
frequent and unpredictable showers in Fngland. ‘
After adequate oral pract:r.ce of step 2.4, in chorus and md1v1dua] 1y,
wrbh repetition drill followed by word, then object--cued substitution,
the indefinite articles ‘a' and 'an' will be contrasted orally .in

the context of 2.2., using the ssme familiar count-nouns.

Reading practice with a substitution table contrasting 'This is a/an..:!

Copying of +the substitution table into their exercise~books by the
pupils.

Simple wi'iting practice prompted by cue words or the objects, on the
black'boe.x_'d and/or in exercise books, preferably for full sentences
or, if time is- running short, employing'the 'Pens down!'? techniqueu
for eliciting either 'a' or 'an' as appropriate. 7

Homework set. The pupils will bé instructed to write out any four

' gentences c¢ontaining 'an' from the substitution table and asked to

memorize them.
Reserve materizl. According to the mood of the class:

2 )The contrast between 'a' and 'an' will be revised in one or
perhaps two different though familiar stmctures, three more
lexical items - glass, textbook, newspaper, and poss:.’b]y owl -~
being added for variety: .

This/That is a/an...
Is this/that a /en...? No, it isn't./Yes, it is.

or b) The class will be divided into teams for a scored guessing
geme in which the previously employed 'realia' will be employ-
‘ed to elicit responses.

2.12, Thorough cleaning of the blackboard followed by formal leave-taking.
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C. FOUCH BREAKDOWN OF TIME SCHEIULE.

Steps 2.1: - 5. (Oral Revision)

Steps 2.4: ~ 6, (Oral Presentation & practice of new

material )

Steps 2.7. - 9. (Reading and Writing practice)
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10 mimites

30 mimites

10 minmates
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Form Showing Convenient Summary for Supervisor of Student's
General Lesson Plan

' Practice Class Ne_z
NATIONAL UNIVERSITY OF TRUJILLO ’
LANGUAGE DEPARTMENT
TZACHING PRACTICE - ENGLISH - 5th YEAR _
(Thls outline of your detailed lesson-plan is to be completed

1? English and handed in to your supervisor before the practice
c ass) AV .

-t h———

Name of Tralnee. Canlor COMEZ Name of Supervisors py F. _Green

" Name & focation of School: "Mania de LoA ngeﬂea _Gaau.

Name of Headmaster/~m1stress MiAA Paz ___ Regular Teacher: e b
Approx. Ne of puplls in Class: 35 S€eX: Eppafp Av. Age: _12.

- Year of Study: _1

Date (Stating day): gonday, 21t Tufy, 1949. Time: 9 g.m,
SUMMARY OF TEACHING PRCCEDURE

Lesson TopiC: _fTho usp ol 4, ' unt-|;
Title, Author & Page of Text: 'Enal&bh 48 Fun' - A, Paeece. Paqe (nounb) 1

Audio-Visual Aids: cup, 4poon, matchbox handkeuchLeﬂ apple, ('2
orange., envelope, toy clephant §

(pLane
eup dusten handkenchie§

Form & Content of Preliminary Revision:

What's this/that? 14°s a

Apoon matchbox ciaanette
Summary of System & Verbal Contexts in which New Material will be
introduced, grouped to indicate Order of Written Presentation on
the Blackboard:

sApoon
dus ten
ﬁatchboxh
; andhenchie £
this 7 a en !
(that's ; 2 T4£'s | ciagarette
that an apple
orange
envelope
elephant
umhnella
ae@opzane

cup '

R e it b o - . e “
- T O WA o e g W A4 KA < g S RN




. . " v . ¥ = 'z - * s xmes -
3o . % O ere, e
o L A e te -
- 223 5 010 4 B abmimin ¥ a,
...... Fe o e .

Kinds of Practice Provided:
oo .= Sdmple -nepetition. :
et - = Onal substitation provpted by cue wonds.
= Onal substitution prompited by -obfects.

- Ohakl substitution to contrast 'q" and 'an'.
>~ Reading 4nom the hlackhoand.-

= Copying of cued sentences either on the blackkoand ox in
exencdise books. -
- - Homework: copying and mewonizing. L
Supervisor's Assessment: o
.. ‘Slgnature of Trainee: C. fomez @, Signature of-Supervisor: F. Gireen
| - —{Any Additional Information. ma¥y berappendéd Overleaf) ~ -
3 -~ . : . :l e "
3o Sy
T - . ,
; - ' ’
] T
: A -
.
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STLECTID BIRTLTNGRAPY

| This ‘amnotated bibliography is intended primezily, though hot exclus-
gively, for the new or trainece teacber of Fnglish who has already received
- some 1nstruct10n in the theory of fore1gn-1 enguage.teaching. The texts list-
ed mamly concern classroom activities and, with the non-native Inglish--

speaker in, mlnd, have been sel ected for their conciseness s general readabil--
itys and the extent of proven usefulness to' trainees undertaking teaching
Practice in Peruvian secondary schools. The following does not therefore
rePresent & comprehensive list of standard workss however, some of. those

E ‘texts recommended offer more extensive blbllographles to guide further
"‘ reading. '

. e

A1) references below to pronunciation refer to that of British Stan-
derd English, otherwise known as Received Prorunciation. |

; 1. Finocchiaro, M. Fnglish as a Seconfl Langﬁagés I*‘:Ebm Theory to Practice:
? ( Regents, N.¥., 1964.
» This clearly written and helpful text is baséd on a seri'e's’ of lectures
-and- demonstrations glven for the U.S. Department of -State by Dr.-Mary Fino-
: cchiaro, a:-noted ‘teacher and author. Besides providing a summnary of -:-the '
basic prmclples underlying the present-day concept of languege: teaching;
it also contains practical advice on a wide range- 0f c¢lassroom ~activitieé,
- rSeparate lists of: vorks suggested for furthe:ﬁ-reading aprear after

+ Tive of the six chapters, and -the Appendix carries' a glossary of useful
: terns, and an up-to~date bibliography of books, periodicals, journals,

bibliographies -and agencies concerned with teaching Iinglish as K:! forelgn
. 1anguage.

Gk S aNes

.2, Bumpass, F.L. The Teaching of Fnglish as & Foreign Language. -
B - Instituto Cultural Peruano-Norteamericeno, Iima,
1948.

Despite the fact that this marmal for Teachers Was pubiished over

; twenty years ago, most of it still offers sound guidance, fox applying ‘
aural/ orel technlq,ues in the classroom. Faye Bumpa.ss taught for many years
in lea, and thls _text, one of seve:r:al she has wrltten, is based on her

e:xperlenoes there, and :!.s in faect dedlcated 'bo a1 Dng]:tsh teachers in Peru.




The topics cover a brief‘description.afthe different methods of teach-
ing foreign. 1anguages. a look at some psycho]oglcal aspects of the learning
process, an ana]ys1s of the 'functional approach' method; the'use of visual
alds, a description of specific teachlng technique , an illustrated con81dera-
tion . of-lesson~p1ann1ng, and a list of criteria for the teacher's self eval=
uatlon.ww . - - :

The Blbllography is largely oﬁtdated, but the four sections'cohprisu
~ing the Appendli include vatuab1e additional information on drawing up a
. plan for. the grammaxr Jesson, evaluating textbooks, orgenizing and running

e school language c1ub, detells of naneteen games, and the words of forty-

seven songs, many of them well-known throughoat the Tngllshvspeaklng'world.

3. Hornby, A.S. - The Teaching of Structural Words and Sentences
Pattems; 0.U.P., 1959,
’ This series in four Stéées provides full guidance'on the oral presenta-
tion of the main structures that‘wonld normally appear in a first English

course. L

) "E-ch book contains a prefatory sectlon of structures gset out in
tables, ‘followed in theé second part by practlca1 suggeetlons on how they

can be presented in context 1n the classroon. AJl illustrative examp]es are

acoompanled by a clear binary notatlon indicating pitch ]eve1 end change _

of pltch. ' ST

- ‘ The flrst book contains an Appendix of Fnglish surnames, the names

of boys and glrls, grouped together accordlng to the. sound of the posgessive

1 i suffix they adinit, Tach book contains. a ]1st of the phonemiic symbols for

| R.P. Engllsh that are used occas1ona11y in ‘the text to clarify certaln

pronunclatlons. The cumulatlve Tndex appended to each Stage 1s convenlently

divided to show which content words and which structure‘Words have been N

presented . ' '
n emlnently practlcal handbook from an experlenced teacher aend text-

book wWriter to serve all teachers engaged in the earﬂy stages of teach-

ing Ehgﬂlsh 1n the secondary eohool.

4: TFrench, F. G. Engllsh in Tables. 0.U.P., 1960 7
Since first devised and deve]oped by Dr. Harold Pa]mer 1n.Japan, the
substltutlon table has become & valuable tool 1n fosterlng Ianguage ekllls

in the classroom without reference 0" the formal abstractions of grammar.

o This manual provides models from the author of 'The Teaching of Engllsh .




Abrodd " for” thé3tonstiuction of: over a nundred different tables, grouped
under flfty headmgs and eaoh accompanled by specific 1nstrac,t1pns for set--
. Scaneaesl emoa Vosimouns of izefsid
- tlng a varlety of oo:rrenuondlng exercises.
5. "Lee, W.R & oJ.mole Audlo-V:L a'l Aids to Porelgn-l‘.anguage
Coppen,’ H. ‘T‘eecnln ® 7. P ;. 21.964 B

“"T'hls handbook is apecafwo] 1y almed at” the training institution concerned

l’A

“with the study of TR, "‘Le two main parts of the ‘text deel With using
and maklng s1mp2le aw'd.. o7 r,-e 1Y dlf’“.erent ‘kinds.’ The seven Appendlces
contain 1nformat10n ‘o ugeful’ booke' ‘and a:rtlcles, detalls ‘of some’ £ilm-
strips, films and records ‘and addresseg of sources for obtalnmg " piic-
tures to decorate the- olaesvoom‘ materla‘ls for the flannelboarrl p‘l asti-

'board,‘walil plctur°s9 cbarts, etca

,,,,,

6. lLee, W.R. . Language Teachlng Games and Contestso O U P
. . I 1965 IR

et ,_‘

Oral, Pronunmatlon, Readmg and Writing, and a Mixed Bag. The Introduc.-
tion 1nc1udes details of seating" arrangements ‘and the Appendix offers a -
C1igt of English guinemes and Christisn names, together with.their -~
’pronunclatlono The second pa"t of thé Inde:x suggests the Tevels ' for
" which each game is suitable, ae; vel} af 1ndlcat1ng those morTe approp~
ahogesr i 27k To [OIRT R "’*b(‘t’i‘{\})\;,a

rJ.ate for small classes and. those’ for playlng outdoors oOr whei'e there is

plenty of spaces

T. Ramshaw; H.G. Blackboaxd Work. 0.1 1,P., 1963
’ A handy and concisze text 111ustrat1ng practlcal cons:Lderatlons of
K wo:rklng wlth the blackboard, ‘ ' : R

8. Somaratie 5 W’."R.P".’ - Aids end Tests in the Teaching of Engllsh as &
‘ b T e Senond Language. 0.U.Ps 5 1955

ficial treatment( of both aldszand.;‘ t_es_t_s, thls' _stgta.?l;tv_,z;t_gglg,neyezjtheless '
offers in small compass a handy. summarized description of some visual,
mechanlcal, p:cactlcal, and soc:.a‘L alds, together with a vamety of sample
langusge tests. The Blbllography mentlons relevant books, artlcles, pemod-
icelé and gramophone records. . i CTL

This 1s not a highly récommended text, but does c¢ontain nuch tha;t
may be of dlrect use to the trainee ‘teacher. R

\
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9. Hornby, Gstenby, - The Advanced.Learner's- Dictionary of Current
& Wakeficld Pnglish. O'U P,, 1962;

Writtén especially for the advanced foreign learner of Pngllsh, this
monolinguezl dictionary explains words simply, often with the language set .
in a verbal context and with ocoasiohai sketches, all care being taken to
avoidﬁciroular definitions ﬁhat might call for reference to other entries.
Promuncigtion is illustrated by phonemic transcription and primary stress
marks,uanq,syllabioation~by'grouping end spacing of letters, Hence the
dictionary can help the teacher discover for himself or explain +to the
pupils dlfflou1t or hew terms Without resorting to the mother tongue,_“
prov1de hlm‘mlth a source of reference for the accepted R.P pronuno1a«~
tion of separabe words, and offer guldance for end—of-11ne hyphenatlono

' Many other features make the text more oomprehens1ve- the key to
pronunciation and stress shoWws a stendard phonemic transcription for Eng-
llsh soundss the section on Termlnology 1no1udes a summary, 111ustrated
W1ty tebles, of the basic ver% pattems of English$ there is a list of
1£;egu3ar'verbs; common abrev1atlons are giveny and the eight Appendices
explain speolallzed terms 1n a variety of fields - welghts and measures,
the armed forces, sa111ng, the motor»car, the aeroplane, cricket, footba11
:cug‘by9 baseball, mus1o,,the ,,,,,,
of the Brltlsh Isles, dvv1°10ns of Cenada, Australia and New Zeland, the
States of North America; the books of the 01d and New Testaments, the
abbreviations used for the titles of Shakespeare's plays, and the

pronunolatlon of Rngglsh christian names.

10. Rees, Alun T W, Some -Practical Aspects . of TEFL - An Anthology for.

the Practising Teacher of an11sh as a Fore1§n
Tanguage: ¥.U. Trujillo, (in prepa%atlon
An anthnlogy of published articles written by the author and deallng
} : Principally with certain techniques- ‘and procedures ln theé c¢lassroom. Items
i on dictation,  classroom expressions, eliciting questions from learners,
; meking and: ‘sing thé flannel board, etc.
i “'L&E&, T, &"“f " S . English Pattern Prattices.
Priesg; C.C. ~ . -*v . ngiish Sentence Pattemns. -
Franklin, Meikle, Vocabulary in Context. :
& Strain. e o Unlver31tv of Michigan Press, 1943, 1967, 1964.

These three texts, togpther with. a fourth entitled, 'English

Promnciation' form 'An Tntensive Bnglish Course' intended primarily for

R ——




11.

Spam.sh-spealcmg 'lea.:me:rs who already have some knowledge of English, but

~ school-
the teacher who has access to them will obtem an 1n01denta] source of

valueble examples to be consulted in using directly or as models for

constmicting different Kinds of . dwilds. | :
_'Tnglish. Sentence Pattems' and 'I!nghsb Pattern Practices' both

.contain a large ﬁr,aﬂrielty of drills set out in thirty-four 1legsons éeachg the

former has an extra chapter on Style, the latter a series of fourteen
cherts at the end of the book, (including 2 mep showing the different
States); to accompany some of the lessors, |

'Vocsbulary in Context' is intended to reinforce the work of the
other three texts in _the series by presentirig st:‘ﬁ.lcw:r.'es in everyday situa-
tions. As such it offers some interesting ideas for classroom work which

can be adapted by the teacher to suit his own needs.

Journeals .

Tnglish Tanguage Toaching (ed. W.R. Lee). O0.U.P, in association with the

British Council.
This well-established journal, familiarly known to its readers by
the acronym,'E.L.T!, en‘joys a world-wide reputation for the quality of its

contents. Fach issue carries an :mformatlve editorial, spec:.za.lljr written

articles, often by authorltles in the field; embracing 'both the theory and
practice of teéaching Tnglish as a second ’Language, Yook reviews, readers!
letters, a question box dealing malnly wrbh problems of language usage,
and advertisements for books and courses. Copies now appear three times a
years back numbers for the period of more than thirty years since its

foundation can be consulted at most British Council offices.

. Fnglish Teaching Forum. (ed. E.E. Sadler). U.S. Informetion Agency;

Washington; D.C:
A relatively new, bi-monthly pubhcatlon for teachexrs of Tnglish out-
svde the United States. Similar in general aims to E. I‘aT but presented in
a somewhat lighter vein and fonpat and more deln.‘bera‘bely designed for the
non-,enafive teacher of Fnglish. A wide range of articles on TFFL topics,
many by teachers and linguists of standing, is supplemented by a readers'
letter box and a section of news a,nd?ideas 'which’ invites reports and
practical suggestions from Fnglish teachers in diffe;rent'countries.

There is no provision for private subscription$ copies can be
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obtained free on request from.any Ndrfhrﬁmerican binationgl’centre.

Mglish Teaching. (ed. W.T. Moss). The British Council, Rio'de Teneiro,
This. recentlyaestabllshed bulletin is primarily intended for teachers

of Engllsh 1n Bra211, but promlses to0 have much W1der appeél. Items so far

have Included contrlbutlons from authors of Intemational repute. Carries

,,,,,

advex¢1sementsa

-
.
<
LA
. =
>
‘1 -
¥ -
A N
- 4 -V
-~ ~
-
-
, .
- ¢ . .
-
-
.
2
~ T
-
i
.
-
» £
T P
-
‘ .
» s
- “ :
*
P 4
,
\
. L
Tdy
- IR
$0 s e
.- "
. - -
Yy ~ne .
P . i
st
-
N I
~ ""ll
LR
2
)
- .o
* -
e “
. 8 L3
v H "
N
T r "
P M - i .t
—
. [




