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The National Assessment of Educational
Pro gress Concept and Organization

Dr. Fronk B. Wemer kos considerchble experience in ihe
fields of ecucationa! festing and measurement and is cur-
rently on Jeove of cbsence from The University of Michigon
where ke helds the ronk of professor. He is Stoff Direcicr
of 1he Notiono! Assessment of Educctiono! Progress, cnd
os such, .s responsible for the direct cdministraticn of ifs
progroms. Dr. Womer hos been associctes with the No-
tionol Assessment progrom since 1967 when he begon os
director of the Exploratery Commitiee on the Assessment
of Progress in Education [ECAPE], the forerunner of MAEP.

Dr. Womer hos a PED. in Educotiona! Meosurement from t
Tke University of Michigon. He currently serves as a con- !

sulfont in Testing ond Guidcnce in the Brreou of School
Services of thz University of Michigon.

Au interview with Frank B. Womer

How did NAEP get ifs beginning?

When Francis Keppe! became Commissioner of Ed-
scation, he ook a close look ai the charter of the
Office of Educatinn and found it calle d for a periodic
evaluation cf ihe scheols of the country. As he
looked at the operations of the Office of Education
he noted they were collecting a lot of informaticn
about scheols, but the information was almost en-
tirely in terms of inpuls info educction, rather than
cutputs from education. So he discussed this with a
number of pecple (including John Cardnerj, cnd
they decided to call fogether an ad hec crevs to dis-
cuss whether some consideration should be given to
developing a plan for gefting information about
outputs. The original committee decided to develop

a project which attempted fo get directly at knowlI-
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HERE ARE THE MAOR POINTS:

i. NAZP 5 = response 20 the need 2o Iock o the oioits o
well os the inputs of edvcction,

2. NAZ? is designed 20 provide longitudingl dotz ca Progress
in educction,

3. NAED is gecred o providing informotion for people who
govemn edurction such es school boord members.,

L. RAEP cssesces educctionc] outcomes in fen brood subject
orex=s.

5. NAL? is o progrom o assess cll knowledges, skills, under-
stondings, ond otitudes coquired by children — throughout
the country — within or withow of the schoo! sysiems.

6. A mowor gosl in the development of the Assessmens pems
is fo somple octuc] student behovicrs. Therefore, the item
formcet is more voried thon most standordized sests.

7. Represeniciives of three cudiences, scholors, educctors, and
Ioy peoole, cre reocting 2o the Assessment nems. In the
neor #sture, students wiil clsc be wsed s reodors.

8. Assessment doto is net provided on individun] students or
school districts, but rother normotive dots is provided on
the performance of brood groups of students.

9. The cssessment items repiesent three levels of difficuity.
ibe doto indicotes whot Jevel of perfzamonce 1ypifies
the mojority of students, about holf the students ond the
lop fen percent of students.

edge, skills, understandings, and attitudes of stu-
dents as they proceed through the educationai scene.
Carnegie offered to fund a commitlee o explore the
possisilities of such a project, and if the possibilities
seemed reascnable, fo develop instrumentation for
the project.

Whot though: was given fo how ihe information would
be used?

We thought this information would be useful to percons
who have legal responsibilities for education — school
boards, state boards of education and legisiators who
provide funding. So the initial thought actually was more
to provide information for lay persons than for educarors.
And that thought has continued through the project.

How did you envision this information being used?

Suppose in a given area such as science the resulis
indicate that students are doing a much betier ob in
achieving a knowledge objective than in achieving an
applicotion objective {such as a scientific principle, etc).
Legislators and /or boards of education might say, “Well,
that's nic2, but we really wish schools would pist more
emphasis on what students can do with the information.”
On the other hand, if the results showed that siudents
cre doing as well, or better, in application, everyone
would probably say, “Isn't that greci, we're doing what
we should be doing.” We would not suggest educafional
ckanges bui would simply gether evidence which might
indicate that education is or is not, in fact, doing whai
people want it fo do.

2 o M carems" o winter 1970

One of the concems criginglly expressed was thot mony
pecple in education feal thot if you compere today with
10 yeors or 3D yeors back, we moy well be Soing a better
iob now thon we wese doing then. But we have no
evidence fo show us whether there has been progress over
ihct time rother than fust chonge. This would be usef! in
meeling the ditidsms of edvcction, and also it would
enctle people in choige fo do a belter job of planning.
Think of whot hoppened ofter Spuik. There wos great
emphasis on moth and sdence becouse of o happening
which was extemal 1o education. But no one in education
knaw whot we were doing in math and science.

Earlies, you mode a distindion beiween ihe acquisifion of
knowledge cnd educotion. Tkot seems fo be the underlying
philosophy of Naotionaol Assessment. How do you define
educalion? Whot are you assessine”

My definition of educalion is very brood. It is not
confined io schooling. !t is zonfined 1o those things that
hoppen in @ school building. We are considesing ol
knowlecges, skills, endesstondings, end attitudes, which
are ccguired by a child up fo a given age. We're not
attemgphing fo ascribe these attributes specifically 1> schools
or 1 some ofner influence. In foct, a point | think I shovid
moke is ihat we are not #rying to judge couse and eifect
or relationships. We might do that later, or other people
might look ot our resuls and try to set up studies that will
do thot. We're designed fo previde information without
regard to how kids acquired these understanding. I'm sure
thct will raise many questions. What did kappen? How
did it happen? Those are legitimate questions that should
be answerad, but they're not a part of the project at the
moment.

In whot subject areas cre you gathering information?

We have ten subject arcas. Our coverages will not be
as broad as our subject matter specialists would like
because of financial and practical considerations. To start,
we'll be assessiag approximately 140 minutes worth of
time for each age group in each subject area. That's
zonsiderably more than any standardized fest would do.
On the oiher hand, 160 minutes isn’* enough fo cover in
depth all of the objectives we have in a given area. My
hope is that one of our expansion moves will be to
increase that amount of fime.

I understand you have o subject of Career and Occupa-
iionol Development. Could you give us an idea as fo why
that was included, ond basicolly what does it cover?

This area of career and occupational development
originally was called vocafional education. When the
contractors made their bids and developed their objectives,
they came in with more or less two points of view. One
contractor came in with a set of objectives which was very
general in ncture. It deali with generalized skiils thai a
student might develop, but even more with his knowledge
of ine world of work — the knowledge of how to get a
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iob. Ancther conlrecior came in with that plos chisdives
that dec!t with o specific skill that might be developed in
speafic areas—business educttion, forming, homemaking,
engineening skills, efc—ond cttempted to develop exercises
dealing with those orecs. But those exercises were designed
to be given only o kids who'd hod thet spediol #roining.
The proposc] was reviewed and tha feeling wos that it
was enfirely controry fo whct wos being done ia cther
scbiect arecs. (In the other areas we were concemed with
the degree o which oll students hove developed some
skille) So that opproach was rejected.

Then the objectives were revised As our reviewers
looked ct them the second fime, they said, “This really isn't
vocational education any more. If you're going ic leave
out all espedis of spedific training in oll of these skill arecs,
it would be better fo coll it something else The term
coreer and occupotiono] developmen? was suggested. So
mow, we have an area which aliempts to dea] with iwo
objectives. First, it deals with o knowledge objective con-
ceming the {otal world of work. Secondly, it deals with a
skill objective—but very generalized skills that we might
assume all studerts would develop to some degree. For
instance, in any job, you need fo have certain entry skills—
the cbility fo be prompt, 1o get along with other people,
efc. If's this sort of thing that we're now falking about as
the skills objectives in the exercises dealing with occupa-
tional development. This deals with objectives that are
reasonable for the schools, even though we might not find
them in the curriculum at a spedific point. This is the crea
that is of most direct interest 1o those in counselor educa-
tion, and to counselors themselves, because we will be
able fo provide information about things that counselors
have 1o be concemned with.

Could you froce the development of the tesi<? Are you
consiontly medifying end choaging them?

The whole development process is very similar fo that
of other tests, but is more extensive, and there are some
variations. We started with the development of objectives.
We asked for behavioral objectives. The purpose of the
objectives was o serve as guides for the exercise develop-
ers. Yet at the some fime we wanted the objectives fo be
statements thct were accepted by the audience for whom
the Naot:ona! Assessment was intended.

We see that we have at least three basic audiences.
The first is the person we call the scholar, or the subject
matter specialist. The seccnd is educators generally. Third,
our objectives have o be those which lay persons feel
are appropraie for the schools. And we did, in fact, have
all objectives, and exercises too, reviewed by lay persons
—school board members, state boards of educafion and
representatives of aducational groups from various organi-
zations such as the National Association of Manufacturers,
NAACP, the Amesican Legion, efc.

After the obedlives were in order, the exercises were
developed. The exercises bed fo meet three different levels
of difficclty, they hod to hove high rontent validity, Gnd
:heybcdtobemdedosmp}ycsposﬁb!e.\vehyio
present the moteriols in an, woy necessary o moximize
the understanding of the tosk on the port of the cssessee,
50 be will not get hung up in not knowing what e wont
him fo do. This s a vary difficult sosk 1o cchieve. Our
exerase developers initiolly hod cbout @ yeor-ond-o-bolf
1o Jo dll of this. They brought their restlls 1o vs. We sent
the moterials fo subect matter people who did o moil
review. Seme Questions were roised—some things thot were
o iitle disturbing—so we decided tc proceed a litile
further. We colled iogether groups of people—prirasly
tecchers in subect areas, or other subject maiter speciglists.
We had groups of them iAge § Saence, Age 13 Sdence,
eic) oo over the exerizses onz by ~ne.

These qgroups came sp with so many preblems that we
went through eoch area ond dd olmost a comglele
revision. In some areos we threw out whole Elocks of
exescises involved with enfire objectives and staried ogain
fmm scrotch. There were some very major problems in ali

i these. Mony of the excrcises ¢id not have confent
valid?ly, as judged by our experfs. They were very trivial.
Secondly, while they were able to write sxercises of
avercge difficulty cad the very difficult, they couldn'i write
the supposedly easy exerciszs. We did o study using only
the 90 per cant difficulty exercises—the ones that theo-
refically 90 percent could respond to. Those written fo be
90 percent tumed out in predice tc be 50 or 60 percent.
We had to go back 1o the exercise develcpers and ask
for easier ones. We then weni %o pecple working in areas
whore disadvantaged studenis live, and said, “Maybe
you'd better tell us what they do know.” We found many
problems in the wording, such as the use of technical words
—words that the students just didn’t understand. The word-
ing of the exercises was tried with lew-achieving kids. {Our
tryouts {for this study were not like typical fryouts in that
we didn’t care if we had a cross section. They were
primarily with the low-achieving. Our thinking was—if it
works with them, it wili work with others.) We found we
simply had to reword and rework many of the exeicises
to simplify the language.

Another ospect of the exercise development process was
to look at the items from the point of view of offensiveness.
We handled this with lay pcnels again—not with pro-
fessionai educators. They asked, “Would this be offensive
to the people in general?” We found certain things poten-
tially controversial. In the area of citizenship, we were
asking attitudinal questions—perhaps about people of
another race, or about people in politics. We had ques-
fions which involved nudity in art, and which involved
religion in both music and art. All of these things are
potentially offensive to some people. Our general policy
was—if something was offensive, and if we could write

3
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cacther exercise ¢ revise thet one to mecscre e some
objective, then we woild do i In some inslcnoes we
cocldnt think cf cny woys. Then we bed fo fece the
guestion, Do we cke the chence of baing offensive or
dont we?” In so.e instonces, our lay penels scid, “Go
checd cond icke the chonce. It's so imporiont you ccn't
leove thot objective out.” With cthers they scig, “If's just
too explosive, you might domcge the ool projedt. So
you'd better not use it. This was the offensve seview.

Eveniuolly this lead fo irvouis. The 1 youls were what we
ca’l faosibility tryouls, in which we wonied fo find out if
the siudent krows whot we're csking him. Con be 1espond
1o the excrcise? Do we hove ecsy exercises here as well as
the difficult ones?

After thot we eventuclly got into the area of the fincl
seleciion of exercises. We've sioried redevelopment of the
subject areas which are in our packoges this yecr—sdiencs,
wiiting, ond diizenship. Our plens <ol for cydles of three
or six yeors depending on ihe subject arec. We've clready
revised the objeclives. We've had them revised by subiect
people. We've had prolotype exercises prepored [which
hove been reviewed). The next step will be fecsibility
tryouts of the prolotypes. Then we w3l go iInfo acleai
production.

Whot kind of scoring process do you use in Icking resvits
—especiolly, say, from o mechanical iype fesi? How do
you score the musical instrument, cr criwork ifems, efc?

This will vary Zremendously depending on ihe given
areo. We do have quile a few muitiple choice quessions,
and that's rather mechanical. This year we have o number
of essays produced and a number of short answers, and
the zzoring procedure for these diifer. For instance, lefs
s%cke oa exercise in which we ask the student to fill out

a blank—fike something he might see in a magozine,

something fo cut out a coupon and send away for—ihat is
a short fill-in. We set uvp ciiteric ahead of “me, and we
have readers who read these and score them. In G sense
it is ciossify rather than score. We rarely say an exercise
is right or wrong. We simply say # is complefely correct,
or there is one error of this type, or two errors of this
type, etc. We will actually report on the exercise thot
way. For example, we'll report &) percent were completely
correct, 20 percent had an error of this type, etc. On the
longer essays, we will pull fogether a group of professional
readers—primorily English teachers. They will read for cn
“holistic” approach—very quickly, for the idea, for com-
murication, for whether the student is gefting the pcint
across. Then they will rank the answer on a 4- or 6-point
scale. Tvzo readers score each paper, and the scores are
combined.

For reporting, we'll take a sample of those ranked at the
top. The rzporters will then consist of reproducing those
papers, and saying, “Here are some samples of the best
wrifing of 9-year-olds, given this stimclus.” And we'll foke
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some in the midd's, and soy, “Here cre somples of fypical
writiag for S-yecr-clds, given this stmzlus”™ And well fcke
some ct the bottom and say, ~All kids write cnd communi-
ccte ot lecst this well™ Thot type cf reporiing will ignore
spelling, gremmer, wscge, elc. to the exient ihot the
motenas] s reodot'e. Then weil do a sepercle evclivotion
on the spelling, grommer, punduolien, etc [ihis will
prebebly be done on the bosis of what 1s colled s?ondard
written English.) The exascise is, or is no?, ccceplable purely
on thot bagis. I the creo of music, w2l do soinewhet ihe
some thing. Well get a group of music ieachers fogether
fo listen ond moke some judgment. In osi, we'll actuclly
hove something for art leochers fo evolusle, and so forth,

How will ihis informcdion be reported? Are you suggesiing
thot the iaformation wili repori diredily en sivdenis of o
poriiculer school disirici or schoc! system, or more on
stucents in general crovnd the couniry?

ir's aimed at studenis in general. The smallest geogrophic
vnits we'li be reperting are four lorge geogropnic areas
—northeost, southecs?, central, and west. In addifion we'll
report Gi leost four types of communities—big cifies, urban
iringe, middlesize, and smoil. The other reporiing cate-
gories will be boys end girls, high and lsw sodiceconomic
siatus, te four cges, and race. These categeries were set
up for a couple of reascns: (1) the plonning groups felt
this shouvld ke a notionel cssessment—not siate or local,
and {2} they recognized the peteatio] cificsms [which, in
fact, cid follow) that this micht become a state or local
testing prcgram with someone oulside doing the evoluat-
ing. However, within the last year, the major crificism we
now are focing iz that we are nof plonning fo provide
focal school or siate results. Two or three years ago there
was o criticism fo the conirary.

In relation to the level at which we will report, we are
now considering some other possibiliies. for example,
we're considesing: {1} pctential cooperation with other area
groups somewhat smaller than the large geographical
areas, [2) petential cooperction with stotes, and (3) possible
outright sharing of materials.

Most people se2 what you are doing and fry io draw some
kind of peralle! with the kind of achievement testing thot
goes on through a standardized test like the lowc Tesi of
Educotionol Development (ITED). Would you draw some
comporisons beiween thot ond your prcgrom?

Yes. | can compare them and 1 contrast them. In my
mind the differences are greater. The iTED (or similar tests)
is designed to give information about individual boys and
girls. (What do thkey know in a given area?) We are not
concerned with that. We're concerned much more with a
mastery opproach thon with a normative approach.
Approximately one-third of the exercises we use will be
comparable to those in ITED or others. (Comparable in iiie
sense thot they are designed so 40, 50, or 60 percent of
the kids in a given age will know the answer, or will have




developed the sk&l) One-third of ours are designed ic be
very ecsy, and one-third of our designed fo be very diffi-
cvlt. The very cosy ones, ideclly, cre so eosy that almost
cll youngsiers ot a given coe will heve developed that
skill or hove thot Imowledge. About onethird are so
difficult thot only 10 or 15 percent will have acquirad the?
skill or knowledge. Our gonl is f0 repost representalive
ochievement ot three differert difficuity levels. Thie gool of
cn ochievemen? jest is fo orlcin the greotest cifference
in rank order of the individuc] students from high fo iow
by uting iltems ot the middle difficully ronge. So our
Furposes are different.

Thare are some olher differences. We are using mony
more formols and ¢ grecter vartely of formais of exercises
then the siondordized tests. For example, in the area of
writing, 90 fo 95 percent of our exercisas actually involve
writing. In i@ 3suence coreu, we beve o number of
cpporcius exercises. The students are given some materials,
they set them up, condud o “mini-expessmen?,” and record
the resulis. In the citizenship area, we have two exercises
that invcive group adlivity. A group cf eight studenis gets
fcgether, discusses things, ond is observed In music,
students who play on iastrument are asked fo peiform and
are reccided. YWe're trying lo moke our exercises a direct
meoasure of a given ohiective for the assessment area. We
will be reperting exercises one by cone. The exercise does
not contribuie 1o a tofal score. Eack: exercise is important
in and of itself.

How do you communicate the goals of this program o the
students who ore octually loking the tests? Do ihey see
this as one more standordized test biock?

Yas. When they're firsi approached, I'm sure they do.
By the time they're finished the assessment, however, we
g2t the recction, “This is different from other tests.” By
and large they seem to like it. For example, in this first
year we have three subject areas which are mixed in the
booklet each student receives. An individucl studeni wiil
answer some exercises in science, some in citizenship, and
some in wriling. They seem to like this; it docsn’t bother
them ot all to shift from one subject area to another. In
fact, ot times we're not even sure they know the switch
hos iaken place. Initially, when the assessment is presented
to them, they are told they have been selected as part of o
random sample. We tell them it kcs nothing to do with
their school, grades, or progress. It is anonymous. They're
asked to cooperate and do their best. There are certain
soc’etal pressures, in a sense, since they're asked to do it
in a school setting. They can refuse; and they have refused
on occasion—but not too often.

How did you deal with differences that might have
occurred as a result of different minority group member-
ships in different regions of the counfry—Mexican-Ameri-
cans in the Southwest, blacks in the East?

I} yoct compere jodey with 10
or 20 oc 39 years bock we
mcy well e doiag a Betfer ;o
now thon we were doing thea,
3»! we hove po eriderce io
show ws. . .

My definition of education . _ .
is no? confined 1o those things
thot Loppen in a schoc! build.
ing. We ore considering ol
knowiedges, skils, understond.
ings, and G¥itvdes, which ore
ocquired by o child vp 10 a
given oge.

There certoinly is a polentiol
donger of bias. We hope thot
we w2 hondling # of leo:? in
pord, by insisting that mon-
educalors olwoys be o port of
the governing group ond by
irsisting thot our objeclives
ond exercizes be deored by
non-educafors.

We iry fo present the ma-
ferials in ony way necessory
fo moximize the undersionding
of the task on the por: of the
ossesses, sc he will ast get
hung up in not knowing what
we wonf him fo do.

If everything wovld go the
way I'd like 1o see it go.
Notional Assessment would be
looked upon in the some light
that we now look upca the
Census Bureou — as on estab.
lished project — one which
confinves fo provide informa-
tion cbout the schools on a
regulor, or-going basis.




We've handled it two ways. Initiclly, we hondled it
primerdy on a consyliont basis by hoving reprecentotives
of verious minority croups on our parel. Now we are
trying to tcke cn additiona! step. We fee! we con do o
betier job by involving them coslier We are frying tfo
ctlize people who are members of minonily groups, or
who cre working with minofily groups, in the predudlion
cof moteriols. (We hove also staried using ycung people in
the review process and bopefully, we will be able 1o use
them in the production process.)

(What I would like o do is to get moterials spedific 1o
different minority groups, end use them nationally io see
the extent fo which the specificity of the stimulus is fhe
esult of or is dependent upon the genesal prindple in-
volved. For example, tcke a basic scientific principle.
Design on exercise which is geared o specfic matericls
which ¢ Negro youngster might be exposed 1o in a ghelic
areo, or a Spenish-speaking youngster in the Southecs?, or
o Spanish-speaking youngster in New York {which might be
quite differeni), and add these o our fypical one in generc!
terms. We might use cll of these and see how the principle
comes through when if's put in the context that a %id is
familiar with. {But that's still in tne experimental stage.)

Speaking of the group differences, one of the greciest
potential differences of which we need 1o be aware is the
sex"difference. We find *hat some of our matesials are
definitely male-bicsed, and other are potentially female-
biased.

How do you see the climate for accepfance or use of
this project?

The climate now is very favorable. If we hac been ready
to go with assessment two or more vears ago, we'd have
had greot protlems geiting an adequate sample. How-
ever, last March as we started, we had almost 90 percent
porticipation in the schools. We had 95 percent this fall.
The acceptance is really much greater. And I'm sure that
this dces relate to the total ccceptance of evaluation and
assessment as o pofenfially usuable tool. The feeling I get
from educafors is—we're going to have assessment, if's
much better if we participate in it and do all that we can
to make sure the results are used widely. Assessment is
not only here at the national level, but it's coming at the
state level now. Michigan has an assessment program by
legislation. Californic has had an assessment program for
years. Other states are considering it, Many local districts
are falking about it. If's much more fashionable now. (1
hope -we don't go to the opposite extreme, so that we
accept almost anything under the name of evaluaticn and
assessmeni as being something that's worthwhilc.) 1 wish |
knew to what extent National Assessment is simply a result
of the total societal change in this respect.

As you think of counselors and other people in pupil per-
sonnel services, can you suggest other ways in which the
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results of the Azsessment might be used by them? Whot
steke do they reclly kove in this projeci?

An imporiant cne, clthough these people wers not
considered os @ major cudience in Jeveloping the project.
The Assecsment will give us @ much better fealing for the
edval knowledges cnd vnderstanding that students have
developed. We 1ok cbout toking sivdents where they are,
bui we den’t do s much os we should. NAEP will moke a
contribution by giving us a pidure of an actual sample of
knowledges cond skills that students Have acquired—both
from the very low to the very high level. While basicolly
the Assessment will e notional, it does have some signifi-
cant breakdowns—sex, sociceconomic stalus (the disad-
vanloged xids versus the rest) the breckdown of students
from different kinds of communities, and the geographical
breakdown.

The time schedule of the Notionol Assessment of £duca-
siona! Progress wos originolly set vp 1o cover three subject
crecs eoch yecr and follow o three yeor cyde. A recent
policy chenge hes been mode, due o the ingrecsed nationol
emphosis on resding, and the following schedule is now in
effec:

Cyde 1

1969 - 1970 Science, Writing, Citizenship
1970 - 1971 Reoding, Literoture

1973 . 1972 Music, Sodiol Stodies

1972 -1973 Moth, Scence,
Cereer & Occupotions] Development {COD)
Recding, Writing, listening & Specking*

Gitizenship, Art, Consumer Educction®

i973-1974
i974-1975

Cyde 2

1975 - 1976 Math, Scence, Health Educotion*
1976 - 1977 Recding Literoture, Physical Education®
1977 - 1978 Music, Sociol Studies, Study Skills*
1978 - 1979 Moth, Science, <OD

1979 - 1980 Reading, Writing, Listening & Speoking
1980 - 1981 Citizenship, Ar:, Consumer Education

*These subject creas ore new odditions as of the sched-
uling chonge cnnounced in November, 1969. This in.
creases fue number of subject areas in the Assessment
from 10 to 15.

MAEP also has the potential of serving as a model for
local or state assessments. Also it opers up the opportunity
for the assessment model versus the standardized test
model. | wouldn't throw out the standardized test model;
it's very useful. It simply is a different model and one
would use it differently. National Assessment comes closer
to what the classroom teacher is doing, and would better
serve his purposes in the classroom, whereas the stand-
ardized test model might better serve the purpose of the
administrator looking at total district achievement and
making comparisons, etc,

Typically, there is a rather large gap between the tech-
nical excellence of a large scale testing or assessment




program cond its ulllizolion or ifs impoct on groups.
Thauncey scid recently that be thought testing bod done
more {o keep pecple out o coliage ihon lo kelp them
get in. And I thirk increasingly, pecple cre 1 ising the
guesticns chout what sort of scfecuords cre being used
in moximizing ihe pofenhic] wilizedion of resulls olong
sociclly positive lines. Whot kind of thovghts have you
given o the fcvorchle impoct this project will kove?

Ore of the mojor concems we hove, clong with other
similor projeds, is: how do you communicole your results
in such a foshion thoi you con helg people {os distinct
from simply civing infermation thot moy be misused)?
It seems to me jhis meons we must go for beyond ac-
cumulating cur resvits and reporting them in some written
foshion. 1 would guess thot whot most p=ople want is
a summation cbout the implicotions of ihis project and
the results for them. We can'’t just say, “Here are some
really interesting stafistics for you o look at.™

If you do just give it, and no one looks ct it, thot's
no good. There are possible ways !o get around this.
One of our thoughts is: why don™ we take the initiative
to moke sure that competent people lock at the resulis
aoand mcke some judgemenis, even though we do notl
For example, we have ¢ lot of consultants who have
worked for us in reviewing; they know the project. These
are lay people, subject motter specialists, etc. They are
people we couvld call together in a meeting and say,
“Now you look at the resulis for a given age group in a
given areqa, then tell us what you think these results
would mean ina schoo! setting. Whai implicctions would
they have?” We could get this information out fo people
and school systems. If's my feeling that we are in a
position to aid that kind of decision making and judge-
ment, but we would not do it ourselves.

One thing which has been recently set up — apart
from Notional Assessment — is a state-wide committee
appointed by the Sic'> Commissioner of Education in
New York, whose task will be to lock at the National
Assessment results, and help evaluate them in terms of
the meaning they wiil have for the schools in that state.
There is a group that will actually take on a dissemination-
evaluation job. I think it would be great if other groups
would do this. For instance, if the various subject matter
teackers” organizations would take on this role. | see
many possibilities like this, and 1 see us as taking the
posifion of doing a little predding to get this along.

This is on assessment of education conducted by people
in the field of education. Don't you think there is a sirong
possibility of bias which would negafe the real valve of
the evaluation?

That opinion has been expressed very forcefully by
cne of the members of our policy commitiee, who is not
an educator, He said at our last meeting that it is his

contesition that all mojor advances in education have
been mode over the objections of educators and at the
insistence of non-educators. {I don't know whether I'd
go along with thot stotement) In fact, he would carry
it beyond education and would say that improvements in
any professicn are made at the insistence of people not
in that profession. There ceriainly is a potenfial danger
of bias. We hope that we are handling it ot least in port,
by insisting that cur cbjectives and exercises be cleared
by non-educators. 1 would hope that would conirol the
possibility of bios, but 1 would agree with you that it
is there. The more that we become g part of the establish-
ment, the more we have to be concemed with that and
continue to invclve others. Up to this point, we have not
associated with it. We need to have them look at the
structure and really question what we're doing. Other-
wise, there is the danger of getling info a mold.

Why don't we blue sky for o bit now? If everything
would go the way you'd like, what things would you be
seeing in the nexi five years or s0?

Not, five, but maybe ten yeors from now, if everything
would go the way I'd like to see it go, National Assess-
ment would be looked upon in the same light that we
now look upen the Census Bureau — as an established
project — one which confinves fto provide information
about the schools on a regular, on-going Lasis, expanded
far beyond our present 10 subject areas intc all areas
in which ve need information about the <chools and the
direct outcomes of education. | would see it serving as
a model for similar voiuniary assessmenis at state levels.
| see some other changes, too, but basically, 1 see it as
then having become fairly institutionalized as a regular
information gathering orgonization for education.
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Assessment of Current Systems vs.
Inventing New Educational Technologies

Martin T. Katzman
Assistant Professor, Department of Social
Sciences, Harvard University

In prndple, notionc] cssessment of educotion is @
splendid idec. Afler dll, in hot other sectors of sodely
besides eduvcotion, cnd perheps the miliicry, are the out-
comes of dedsions so poerly uvnderstood? While | hove
some techniccl objections i the tasting instruments cnd
reporting design of the program, most of these gcre
theoreticolly remedicble. For excmple, *he benality of
sorae iest items ond the fock of Cetcil in reposied socio-
economic choracierisiics of respondenis can be, and
probobly will be, comrecied in fime. Whether an assess-
ment program conficiled by the educctional establishment
and adyised by “responsible™ loy groups will ever assess
deviont or novel godls [os opposed to limifing iheir
assessment 0 current gools) seems unlikely. But these
ore invial cbjections.

Notionc] assessmens, as originolly preposed by Com-
missicner Keppel, was fo serve two functions: 1) felling
us where we stond educofionally; ond 2) telling us how
to improve our policies. Knowing where we stand s only
a first step inecessary, but not zufficient) directing us
fo where we want 1o go. In order 1o ioke the second
step, we must hove some uaderstanding of the relation-
ship betweea policy end performonce — e.g. the effect
of srall dosses on a whole range of zognitive and socicl
skills.

In order to gother some insight as fo these relationships
we hove o compore student performance from schools
which vary widely in policy, holding other things constant
according 1o the conons of experimenicl design.

One cbjection to the Notiono! Assessment is thot in
¢ ..r o obtain formoticn on student performance, the
program foreswore any meaningful information on schoo!
policy. Educators feared thot if results were published
for o particular school: 1) teachers would teach for the
test, thereby redirecting educational activity; cnd 2)
invidious comparisons would be made among schools,
hence their stoff. In order to insure confidenficlity,
Nationol Assessment is sompling o few studenis ot most
from a given school and will seport the results by lorge
geogrophical and zociol divisions. Consequently, there
will be no meaningful way o relote student performance
differences to policy differences among schools, or even
among states.
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As long cs oscessment 5 conirelled by the educotors
themselves, these feors wil obsinngt policy evolvolon
Trhe rotionclily of these feors nolwithsicnding, they put
the interests of the eduvcclors inlo dired confiid with
those of their constitvents. If tests reclly sompled whot
children should know, 15 not fecching foward the fast
syronymovs with good edvicton? K students in o
perticvlar schoc] perform below por, should this fock not
be publicized so thot remedies may be sovghi?

A second objedtion o the usefulness cf the progrom
relotes more Io the noture of schools thon 1o the nature
of Notionol Assessment. Even if we covld collect infor-
molion obout policy cnd performance varictions, it is
vnlikely thot we covld fearn very much cbout the
technology of schooling. As we discovered from the Equol
Edvcctional Opportunity Survey {pepulerly known as the
Colemon Repori) end from Project TALENT, schools are
stikingly similer. Consequently, wa connct fest, for ex-
ample, the effect of radical chonges in doss size because
there cre few schools which vary beyond the narrow
ronge of 20-35 students in o doss. In addifior, school
choradieristics fend fo be so highly correicted thot we
cannct tell whether o parficvlor student body s successful
becouse they come from high income fomilies, citend
smoll cdosses in new buildings, or ‘have belter jeachers.
Consequently, “ncturcl” experiments in education un-
covered by survey techniques such os National Assessment
cre uvnlikely to generote maony insights info the effective-
ness, much less efficiency, of cliemative policies.

Even if we could ossess the impoct of cument policy
varigtions, it is unlikely thot we could discover ways fo
improve schooling more than marginally. The sod truth
is that educofion s @ fechnoiogicolly stagnont enter-
prise, 2mbodying no mojor innovarions of proven effec-
tiveness smnce the invention of movabie type 500 years
cgo. Thiz hyperbole would not cpply 1o the technology
of medicine, another importont sociol service.

Why the difference? First, unlike education, medicine
hos been the beneficiary of generous and susicined
expenditures for research and development, from both
the government and private industry. idove textbook
publishers been as vigorous in inventing fechmigues of
tecching os pharmaceutical firms have been in inventing
new drugs? Second, unlike education schol, medical
schools have accumuloied a body of knowledge which
hos developed ihrough interaction with the pure sciences.
Hove education schocls any cumuloting body of knowl-
edge tc import? Have they exposed future administrators
to the exciting developments in child development, organi-
zation theory, or public fisionce?

If American society were os generous o our schoolkids
cs to our astronauls, it wculd be nice to spend $3 million
o year on Naiional Assessment. The program would
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frovide somenhct more compeehenstve mecsores of edu
cchione] oxogress thon existihg festing progracs.

Ocur overwheirng peed, bowever s netther for mece
money for our schools nor more money !s discover
bow much our children know. Such polides coin us
[3fle m terms of cocdemic progress. Given the scorcly
cf edvcction resourees, our prionties should be to iashi-
frfionclize the invention of eduvcctionsl cdminisiroters
with skills of evolvafing end innovating these technologies.

To Know or Not to Know:
That Seems to be the Question

Warren G. Findley

Professor of Educational Psychology
University of Georgia

President, AMEG

The orgins of the Nofiono! Assessment of Educotional
Progress cre doted semi-offically by severe!, induding
Womer, from the adions of Francis Keppel as
U. S. Commissioner of Educotion in 1963. But for this
commenicior they go bock ot lecst os for as 1942 when
the then new Commissioner of Education for New York
State, George Stoddard, propounded fo the assembled
secondary schoo! principals of that state that we should
never be oble o judge odvonces in educction until @
national requirement wos made that off eightean-year clds
on reaching thot oge foke on exaominatfion. Only thus
could thz combinaon cf chenged curriculums, reduction
in dropouls, ond cther significost infleences be coplured
in o series of average cHoinments 1o describe the trends
unequivocally. Others will remember similor stalements,
perhops of even ecrlier dote. but it seems best fo view
ine present effort in the perspective of such statements,
leading fo Project TALENT, orgonized ond directed since
1958 by John Flonagon, ond the study of “equality of
educctional opportunity™ directed by Jomes Coleman and
his associctes ond producing its results ond coaclusions
on ¢ more pressing schedule in 1966. Flanagan’s project
iock Grode 9 os its point of depariure and Colemon’s
study was limited to the specific issve explicit in its
fitle, but each responded on ¢ major scale to the need for
refined anolysis of the gross nationci product of educa-
tion ond paved the way for the present massive effort
discussed here. In o different woy, the _.mmory by
8enjomin Blcom in 1964 of “Stabilily and Change in
Human Charocteristics™ contributed to this readiness to
ossess progress. His distillation from disparate longitudinal
studies of intellectual development, of trends and forces

cpersiive B sudh developmen! Cecsly woments forther
exglorchon.

s commeniolor’s generc! views of NATP cre we'l
expressed i the siclemest prepcred by the Assodiclion
for Macsurement and Evcluvetion &1 Guidence and cdopled
encnimovsly by the 1569 Sencle of fhe Ameficon Par-
somnel end Guidonce Assodofion, os follows: “APGA
recognizes the core with which the Assessment of Progress
in Ecocotion hos been plonned 1o obion usef] informaticn
cbout edvcclionn] cchievemest in the United Sicles
and, in view cf the ssfegucrds thot hove been astoblisked
to ossure thot the restlfing informolion will be wsed
consiructively, encovrages off members of the orgoni-
zchion lo give full cooprrolion in fhe conduct of ihe

study.™

The tosk remoins o difficult one. The concept of de-
soibing maslery in significant arens of development ct
svccessive cges in terms of desaiboble bahoviors oliained
by 90, 30, and 18 percent of notiona! somples is deor
and sovnd. Finding exerdises on @ recognizeble confinuvm
of develcpment that will evocke comporcbla effort by
individuals ot eoch oge fevel cnd tho! cre expressed in
ferms equclly understiondable colloguially by those from
different sodio-economic strolo, urbon-rurel wvariotions,
cnd geogrophical regions of the country, is the reguire-
ment. This reguirement obviously connot be met per-
fecly, but it must be coliempled. The finest expestise
hos been ossembled fo design the clon, o create
exercises, cnd o citigre she exercises *hot hove been
crected for their svitobility. Not surprisingly, easy
exercises thor fest a pordicvlor obedive ore horder to
come by fhon cverage or hord irems. And we must
constantly be concemed whether excminees from Cifferent
bockgrounds occept the exercises as equally worthy of full
eifori. Cericinly, the corefu! itemsompling procedure
ossures that indwvidesis will not suffer frem  the
unprediciabic effects of fatigue ond boredom ihot set in
aofter on hour's jesting.

One issve thot is inevitably roised by such ossessment
is whether the emphosis on measuroble cognitive oui-
comes does not in ifself give these outcomes an emphasis
out of proporfion fo their imporiance in the total pro-
grom of ihe schools. The fitles of most of the fen creos
covered sound remorkebly like the fomiliar “subjects™
we have cll studied. Here ogain, the project has struck
on essentiolly sound bolonce beiween the requirement
that significant outcomes be measured ond the require-
ment that only such results be reported thot can be
meosvred dependably. In every oreo, exercises are in-
cluded in which reclistic working conditions are simulated
and performance in these situations is approised by tech-
niques of observotion and product evoluation. The project
is 1o be specially commended for including the evaluction
of grour behavior, as in conduct of o discussion in the
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Czenstio cieo. Note thot this becomes feoctle becoose
the peoiect is et bound by the csuc) regutrement of o
g e evcluctions, scores, o motks for indhddocts.

[t is pcicble fhet the =% plon for the cres of
vorglione]l edoccBen hos hod 1o be revised ond even
rencrmed Cereer end Occepetions] Development For the
Iize being the projad 15 probebly wise o govem itself
by the reguirement thot meosuvres in cli creas st lend
themselves o the reporfing of compariencies shown by
90, 50, erd 10 percent of the tofol grovp of @ given
cge. It seems imporiont o b commenicior fo escblish
this woy of thinking cbort tested cchisvement o the
mind of the public before depariing frem it o do grecter
fustice 2o evolootion in porficvlor arecs. In the long ron
it will be essentio] fo report on cvicomes Ike perficlor
sidlls i ferms of how meny de how well among those
who cofiempt ecch skil. AY ovicomes cre nol of egucl
velue fo oll persons. Arnd before the “cross rotional
prodect™ in the creo of wocotional eduvcofion—or ofher
crecs—is fully desaibed and evoluoted, it will be neces-
sary lo dascibe skills olizmpled by different groups.
Edvcotionc] end vocotioncl guidonce depend considerably
on differentiol effort and resulting compentence not only
in arecs of genercl imporionce, but in arecs of spedial
imporicnce and interest o posticulor subgrorps in the
popuistion. The grond ictol of these genercl and spediol
competencies desaibe the cdeguocy of our iote] educa-
ficnal effort os of any point in fime.

Demands for information on the performance of smaoller
unifs of the educafional esichblishment have hod an
interesting history. Poins were Icken o see thot only age
groups and subgroups by lorge geogrophical regions,
large cotegories of communiiy size and lorge subdivisions
by socioeconomic sicius were seporfed. In fod, present
sompling procedures prevent finer breokdowns. When
cooperation is soughi, the local groups want some
immediotely useful retums for their cooperalion even
ot the risk of revecling weaknesses fo destructive crifics.
It is instructive fo recoll how we have swung from a
naive effort fo defeat racial discriminafion by obliterating
identifying evidence fo a more moture realization thot
only idenfifying evidence allows us to follow progress in
reducing discimination. In more general way, administra-
fiors muy come fo leara thot public information about
strengths and [imitations will encble construclive crifics
in the public forum fo the greater banefit of all.
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Assessing National Assessment

Robert L. Ebel
Professor of Education and Psychology

Michigen State University

“An idec whose fime hos come,” said Vidor Hugo,
“s oot 2o be resisted™ NoSionc] assessment of the effec
tiveness of local school progroms #s not new. For decodes
@ number of sioies hove hod fest progrems thet provide
externc]l ycrdsticks for meosvring educolionoi odhieve-
menis. Bu} mony school cdmimisiiclors and other eds-
cotioncl lecders hove objected sirongly 2o such extemcl
evoluctions. Despite its inflvenfic] sponsorskip ond gen-
erous fmonciol svppori, the cument project for nationol
assessment probobly would not have been dllowed even
@ fnic] run if the fime was not ripe for it

Whot hes mode the fime rpe? Interest i educotion
bos never been higher in this couniry. Neither bos the
cost of providing it. Both of fhese genercle concem for
guolily. In cddifion, educcfion 15 no longer prmarily
o moler of iocal interest. Support ond direchion from
sicte and nafional governments have beceme increasingly
influenticl. Wide scale assessment of educationa! achieve-
ment mokes much more sense tcdoy than it wouvld have
fifty yeors ecilies. Finolly, the apporent success of no-
fionwide programs of testing for college admission and
scholorship owords hos encovraged confidence that a
nclioncl assessment of educational progress is a manage-
cole operation.

In response to a number of probing interview questions,
Fronk Womer hos given on excellent account of the
prindpo]l pusposes and the essesticl fealures of the
current endeovor. To disogree with his foctual cccount
is ouvt of the quesiion. Nor do | find any substantial
bosis for dificizing ony significant aspect of the project
itself. Dr. Womer and his associotes are experts in edu-
cotional mecsurement. They have had the besnefit of good
counsel from numerous other experds on the various
advisory groups and committees. !t is most unlikely thot
they have made cny serious technical esrors.

Tnat this project moraged fo survive the sform of
crtficsm that orose following ifs inifial announcement wos
due largely to adoption of a gplan for testing ard repori-
ing which made it virtuclly impossible fo use the resuifs
of this assessment for the evaluation of particular pupils,
teacheis, individual school districts, or oparticular stafes.
Conventional tests of achievement emphasize reliable
scores for individua! pupils on specified groups of fest
items. National Asseszment, on ihe other hand, emphasizes
refiable scores from specified groups of pupils on individ-

Continued on Page 72




What is NAEP?
The Noational Assessment of Educational Progress

who?

Why was it developed?

To measure the level of knowledge and
viilization skills of the general public in
order 1o make available censuslike daia
on educational progress in the United
States.
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What are the reporting categories?

Age levels —9, 13, 17. and Adult

Geographic Regions — Northeast, Central, Southeast,
West

Community Sefttings — large city, urban fringe,
middle-size city, rural, and small fown

Socio-educational Stotus — upp=r, lower

Sex — male, female

Race — black, other

Who ocdministers the National Assessment?
The NAEP (formedy CAPE, the Commititee on As-
sessing the Progress of Educction) is vnder the direct
supervision of the Educational Commission of the
Siotes (ECS).

why?

What is EG?

The Education Commission ¢f the States
is a coordinating agency rnade up of =
Commission in 39 stafes cad itwo ler-
ritories. FEoch siote’s Commission is
headed by the govemnor and has six
other members — generolly legisiators
and educators. Direct control of NAEP
is in the honds of an ECS committee.
They are responsible for the policy de-
cisions involved in the National Assess-
ment proceduies.

ECS was begun to promote education
from the point of view of the siate level.
It primorily serves fo oollect and dis-
seminate educational information late:al-
ly among the states. NAEP is the first
major project o be jaken on by £CS.

in foct, NAEP is older than ECS. How-
ever, in June. 1969, NAEP dissolved it-
self corporately and relinquished control
to ECS.

what?
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vel f2st fexs. Both kinds of iformolion have tmporiont
eductione] volves. The Bnd £t Nefione] Assessment
is providing hes been neglected In most pravious testing
progrems.

Of course, if be ifes, even o friendy observer of @
project os Gifict!t ond es new s Notiong]l Assessment
con find something o objedt to, or ot lecst to Guestion.
Was the firs ond ensrgy spent in defining objeciives
for the fesks well speni? Is it reclly necessory for
penels of experis ond laymen fo stroggle fo reoch ogree-
ment of the wording of a number of genercl objedives
for © zes1, and then fo stuggle ogoin 1o reach agreement
on whether or not a pariicvlor test exercise does in feot
fest whet the objectives say ought o be fested? Might
it not be simpler, and just os effeciize in the long rum,
to focus on porficvlor Zest items from fhe slosi, asking
only whether on item like thot belongs in o test for this
crea of cchievement?

Similosly, how necessory wos it 1o olempt fo wrile
items of trree levals of difficvlly, ond how effechively
cculd ihat joo be done? if ¢ perficulor obility or under-
stonding s imporiont enough fo fest, why not hew os
close fo the obility as possibie and let the difficulty index
foil where it may. Why shouvld the gool of Notioncl
Assessment be o report achievement ot three different
difficulty levels? Why rot simply report the degree or
exient of achievement cf the essenticl obilities, some cf
which ore inevilcbly leomed eorier ond befter than
others? If you con know in advonce cbout how raany
pupils cre likely 2o answer @ particslor question comractly,
and if you dos#? core which ones answer it corredly,
why bother 1o ask ir oi 212

Perhaps Dr. Womer ond his assodotes havs very good
answers o all of these questions, ond very good reasons
for choosing the courses they have icken. Even if, in
these porticuicrs, they should ogree that on cliemative
course would now seem o hove been better, thair efforis
should not be faulted. Over cll they have carried out a
cifficult assignment in an admirable foshion. For this they
deserve our praise ond our thonks.
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The foliowing is o list cf reference materials directly
related to the festure article on notional assessment.
’f this interview cnd the recdions hove stimuloted
ycur inferest, we svggest thaot you scon these anno-
taticns to select documents which can srovide further
informotion on the fopic

Artides cbout ntionol cssessment ond « AEP hove
cppeored freguently in professional joumals during
the post several yeors. The following curmrent selec-
tion is tcken from ERIC Central's monthly Curmrent
Index to Journals in Education [CLJE). CUIEis o pub-
lication which announces the cumrent joumdl litera
fure of edvcotion ond provides subject and author
indexes fo the arficles.

Diederich, Pou] B. THE DEVEIOPMENT OF A NATIONAL ASSESS.
MENT PROGRAM iN ENGUSH, Reseorch in the Teoching of Enolsh,
Spring 1969, ppS-id.

Educotione] Programs, Naotionol Compeleocy Tesl, Progrom Erolu-
ofica

Finley, Cormen J. NATIOHAL ASSESSMENY . SPRING 1958, Coli-
Sornia Jowrnol of Educclionc]l Reseoarch, Morch 1969, ppé9-74.
Edvucaticnc]! Objedtives, Educoticar: Improvemenl, Noliooal Surveys,
Testing

Fisches, Jobn H. THE UESTICN OF CONITROL, Froceedings of the
1965 lavitotiomnl Conference om Testing Problems, Educolicma]
Testing Servicr, 1966, ppb0-69.

This ortie presenls an argument for assessmen!. Thot argumest is
thot .nere is o need for informotica on the changes in kaowledge,
-«ills, cnd oftitodes of pupils. It refules the frequent cbjeclioas
whick soy thot existing group fests con be dereloped well enovgh
fo provide wusefv] isformotion.

THE EDUCATIONAL PRODUCT: HOW MUCH ARE STUDENTS LEARN-
ING? Cornegie Quocleriy, Spring 1966, ppl-4.

This oricle reviews the philosophy ond prodice of the Notionol
Assessment progrom. This is o seview of such questions as who will
be tested, bow tkey will be tested, whot the fest scores will imply,
ond how they offect individvol pupils and school systess—
onswered by the institution which initicted the progrom.

Higgins, Merlin J. ond Merwin, Jock C. ASSESSING THE PROGRESS
OF EDUCATION — A SECOND PEPORT, Phi Delta Koppan, April
1967, pp378.380.

This is a review of the mojor objeclives in sthe 10 subject areas o
be ossessed. It nofes the methods being explored 1o offain the
cbjectives and describes the seview procedures and tryouls.

McMorsis, Robrt F. PROGRESS TOY'ARD ASSESSING PROGRESS IN
EDUCATION, Educational Horizons. Summer 1968, ppl167-171.
This is o brief review of the progress of the Commitiee on the Assess.
meat of Progress in Education through the summer of 1968. It also
describes the ossessing opprooch as contrasted with conveationo]
ossessing opprooches ornd emphosizes the critical differences.

Merwin, Jock C. THE PROGRESS OF EXPLORATION TOWARD A
NATIONAL ASSESSMENT OF EDUCATION PROGRESS. Journal of
Edycotionol Measuremenl, Spring 1966, pp5-10.

Morrisett, Uoyd N. EDUCATIONAL ASSESSMENT AND THE JUNIOR
COLLEGE. Junior College Journol, Morch 1967, ppl2.14.

This is on applicotion of notionol assessment to the iunior college

sitvetion Netiosol Assessmeat coo provide ceformotion ca whet the |
eslerieg gunior colege stwdent com be espected S0 heve feorses.
B olso com provide informction ca which to bose compeeb:amsive
polices of higber edwection.

Tyles, Ralph W THE DEVELOPMENT OF INSTRUMENTS FOR ASSESS.
ING ELUCATIONAL PROGRESS, Proceedings of *ie 1985 larsioficaal
Coaference ca Testing Problems, Edvcatione” Testing Secrice, 19865,
PPPS105,

Tyler, Rolth W. THE OBSECTIVES AND PLANS FOR A NATIONAL
ASSESSMENT OF EDUCATIONZL PROGRESS, Jowral of Edvcobionsd
Meosvrement, Spring 1982 gpl-L.

Kock, Reino. NATIONAL ASSESSMENT CF EDUCATIONAL PRCG-
RESS - A DIFFUSION STUDY, School and Sociely, Febrvary 1969,
PP7597.

Edvucct onal Chonge, Ecwationo] Innovotion, Ckonge Agents. Evoly-

ofvan

Moellenberg, Woyne P. NATIONAL ASSESSMENT: ARE WE READY2,
Clenring Hovse, April 1969, pp451-453.

Edvectional Needs, Evclvotion Methods, Notionol Surreys, Evclvo-
Yion Criteric

NATIONAL ASSESSMENT - WHEAT, WHY, HOW. Educolioa Digest,
April 1969, pp. 17.

Program Erolvotion, Edvcoticac! Programs

Tyler, Rolph W. NATIONAL ASSESSMENT - SAME YALUABLE 37-
PRODUCTS FOR SCHOOLS, Nctionc] Eemeniary Priacipol, May 1969.
ppi2-4s.

Student Erolvoticn, Acodemic Actievement, Testing, Evclvotioa
Technigues

In cddifion fo the cumrent joumc] artides listed above, the
following list summarizes other arfides and publications Gs
they have oppecred in the post.

THE ASSESSMENT DEBATE AT THE WHITE HOUSE CONFERENCE,
Phi De¥o Xoppon, Seplember 1985, pp17-18:

Summory of e Cl-ssioa on assessment of the White House Coa-
ference on Educotion.

ASSESSMENT OF EDUCATION GN THE WAY, Nation’s Schools, Moy
1965, pp68.

A summory of Stephen Yithey's sreport ot the NSBA meeling with
o bockground of the assessment progrom.

THE ASSOCIATION FOR MEASUREMENT AND EVALUATION IN
GUIDANCE OPEN FORUM: NATIONAL ASSESSMENT IN PERSPEC-
TIVE, AMEG Newsnoles, arvory 1967, ppd-5.

This orlicle presents seversl opinions, both pro ond con, concerning
nationo] assessmeni. The negofive responses ore encountered by
the orguments of Rolph Tylesr, lorg ossociuted with the NAEP.

Beymes, lowrence. THE PROS AND CONS OF THE NATIONAL
ASSESSMENT PROJECT. (leosing House, May 1966, pp540-543.
This orficle gives a rother complete sundown cf pres and cons with
some bios in favor of notional assessment.

Chauncey, Henry. REPORT OF THE PRESIDENT, Educotional Testing
Service Annual Report, 1966, pp9-60.

This report gives a bockground of the Assessment projed—Con-
ferences held ond work occomplished, definition of ossessment ond
the purposes of assessment.

COMMITTEE ESTABLISHED TO ASSESS EDUCATIONAL ATTAIN-
MENTS, The Teochers College Journol, Jonvory 1966, ppl156-163.
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WE NEED YOUR HELP!

Our mailing 1ist has grown so fast that we think
we need to take stock of the shape it is in.

If you can put a check mark in front of any of
the following, please f£ill out the blanks and
return it to us. We appreciate your help.

My address is incorrect. Please cor-
rect as shown.

I am receiving more than one copy.
Please send only one.

_ Please add th: following names to
CAPS mailing list.

e ———

OLD OR INCORRECT ADDRESS:

Name

Address

City, State, ZIP Code

NEW OR CORRECT ADDRESS:

HOW TO USE
ERIC/CAPS

Would the members of your orgonizetion
Iike 1o know more cbout ERIC and CAPS?
World you like to know more cbout how
Io use ERIC ond CAPS publicotions and
services? Since CAPS CAPSULE wos !ost
prbiished, ERIC JCAPS hos  developed
severcl new oids for paople who wish o
know more cbout us.

We hove a new introductery Erochure. It
is brief ond gives guick descriptions of
each of our publicofions and sesvices.
At your reguest we will be hoppy #o
supply individeol copies of the CAPS
introduciory brochure, or large numbers
of them for distribution fo polentiol users.
A mail order form is Giso availoble to
occompony the brochure which con be
used fo subscrite to CAPS CAPSULE or
order our other publications. The two—
the brochure and the order form — fit
together o make a hondy pocketsized
hondout af meefings cnd conferences.
Plecse address your requests o the Edifor.

CAPS hos also put together a slide
preseniction which describes ERIC and
CAPS, with parficular emphosis on publi-
cativns and the processing of documents
for the ERIC system. Watch for this presen-
iation at conierences and convention dis-
plays, where memhers of the ERIC /CAPS
stoff are in attendance. If you would like
C represeniative of our siaff to give this
preseniation, contect Rolph Bonfield ot
the CAPS Center.

Name

Address

City, State, ZIP Code
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NEWS ON PUPIL SERVICES

Typically, it hos been difficult, if not impossible, 1o ocquire defi.
nife informotion cn peogram dereiopment in guidonce end coun-
seling for 3 Given time perivd. Eroluolion studier of guidance
progroms, surveys of imnovolive prodices, deloiled descriptions
of progroms ond cose hislories reporling on the use of specific
gvidorce procedures resources ore oaly infrequently reporied In
literoture. Proclicing cousselors ond guidonce directors have been
either foo involved in development odivities 10 write of them or
perhops unoble Ic find o publicotion source interested in reporis
oa developmentol cclivities (as oppesed fo reseorch ond theory
wrifing)

£ mojor new informotion source thot will meef some of the needs
for information on guidonce progrom developments is provided
in the yeorly repors of the Office of Educolion o innovotive proj-
eds funded under Title Il of the Elementary-Secendary Educction
Act. Reporis on over 1,500 projects ore availoble for £scal yeor
1968. Informotion on o number of questions is ovailoble in these
repods lavoiloble in abstroct andfor full report form) How well
did guidonce fore in oblaining funding in compefition with other
specialties? Whot are ke innovations in guidonce prodices? What
frends and emphoses ore evident in the exponsion of guidance
services? What oufiomes, resources. ond generalizotior: are worthy
of widespread dissemination?

Since the projerts which are seported are the result of on odive
review ond screening process, ostensibly those reported represent
the creom of projects which vorious educotionol speciolfies have
proposed fo undertoke. Thus, *hey should provide some yordstick
of the relotive excellence in different fields.

A 1otal of 1571 projects wese reported oa for the fiscal yecr
1968. If you use cs o criterion the use of counselors in o progrom
or a spefic guidaace procedure or proctics, thirty-one of the proj-
ecls con be defined os having o guidonce emphasis or approxi-
motely fwo percent of the 1otol projects. Of course, o lorger number
of projects ore guidance reloted but their emphosis is more on in-
struction or adminisirotion. Even with the small number and the
skort time period, severol conclusions can be sioted.

(1) The greotest emphosis in funded guidonce progrom develop-
menf is in three areas: (g} estoblishing programs of pupil personnel
services, (b] developing elementary school guidonce services and

T - areos.

{0 orgenirieg progreses for yocotioeo! derziopment asd coreer
Plcaziag.

£2) Tatle 111 guidcace projects ore insovotive ia thot fhey izvolre
the cdoption of o procedare oot previcusly vsed by @ boco! edvcs-
fione] welt. Yery few of the projects ore invovclive in the sease
tho! they represent o theorelicol oppeooch or proctice new 1o the
feld.

12) The Limited ctecticn giren 1o the means 1o erclocte the
project ovicomes kinders the drowing of wolid coodusions es fo
ibe projes local cr notionc] viility.

(£} A Jispropodtionclely smol! pumber of projects with guidance
emphosis bove been fucded in compefiticn with other educoliono!

{5) The inncvotive project descriptions cre =f wse fo gwidooce
workers in: Zo) jdestifying polentiolly wsefv! gvidonce proclices
and sesovrces ond ib) specifying sources and rescurces which though
dereloped for other purposes ore relercnt aad odopicble 1o guid-
cnce.

1t is interesting fo specvinle on the meoning tho! con be ottoched
fo the cidcomes of Title Iil progroms os they relole fo guidance.

First of ofl, severo] explanolions suggest therselves ©s s s
the funding of innowalive guidonce progroms. The simplest exolon-
ation is thot counselors ondfor 1heir cdminisirolors do not see
sud2rnol funding as a vioble rovle for program development. There
is, Eowerer, some evidence fo suggest thot in the Title IIl programs
guidonce is seen iess os o seporate progrom 10 be suppoded and
muwe os on inlegral port of o larger progrom such os moking
schocls more relevont fo the disodrontoged or individuclizing the
curricvlum for oll students. If this loer hunch is in jod so, it
may herold @ more infeasive involvement of guidance in the tokal
school cvrriculum,

As you review the innovotions adopted by diferent schools, you
have the impression thot they ore either a “self discovery™ of the
focol system or odopled in totol from some other school. There is
a great deol of similosity befween whot different schools are doing.
This leods fo the question of how well we are ufilizing our avail-
able icformotion. Do proposocl writers ond progrom developers
examine fie avoiloble resourzes and build upon them? Or are
proposals aond progroms developed relctively jrdependently of
whot is being done elsewhere? There is ot least the suggestion of
a low level of knowledge ufilizotion by cour.selors and c ferdency
for eoch counselor and eoch program 1o rediscover the wheel. Such
an approoch is unlikely fo cunmvldtively build upon prior insights
ond experiences and insure o creotive renewal of ovr counselors
ond our programs.

At ifs 1966 convention the Nofional Association of Pupil Personnel
Administrofors™. . . . recognized the need for o policy stofement
which would sesve as o focus of diredion for professional leoder-
ship by the Associotion . . . os a guide in progrom operation
ond for the preporation of pupil personnel workers. To meet this
need, o documens enfifled “Pupil Personnel Services: A Position
Stotemenf” hos been prepo-rd by a NAPPA commiitee (Richord
Cook, James McKenna and Bob Stoughton, Chairman). (ED 031 749)*
This stolement provides a brood overview of the scope, funclion
ond orgonizotion of pupil services oand is relevoni or those whe
wish fo confihue the services os they are as well as those who see
o need for radicol chonge. It should provoke o great deal of mean-
ingful diclogue.

* Sec inside bock cover for ED Reproduction Service ordering in-

formation. %7 ﬂ »/‘%
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innovative

programs

As pari of its ongoing work, the CAPS sicff regularly
identifies and reviews innovatfive programs in the va-
rious areas of counseling and personnel work. The
informaticn is then drawn together in subject-oriented
publications. In this issue of CAPS CAPSULE we are
featuring a synthesis paper-biblisgraphy which was
prepared for one aspect of vocational guidance.

The following selected material is from a CAPS paper
entitied, “Orientation Approaches fo Increase Student
Awareness of Occupational Options.”

{Copies of the compiete paper may be obtained
free of charge from the CAPS Information Center

while a supply is available. After that time, copies
may be ordered from the ERIC Document Reproduc-
tion Service {EDRS).)

The intent of this paper is to provide information for
those who are interested in strengthening vocational
information programs in the elementary and sec-
ondary schools.

Why is Such Orieniation Needed?

1. A desired orientation shows how work reflects one’s
integration into the community. Children need fo
understand how adulis achieve a place in society end
develop a life siyle.

2. Through occepational orientafion, children develop a
personal sense of insir present and future worth. They
become aware of the complexifies and possibilifies
within the world.

3. An occupational orieniation program con help a stu-
dent preceive himself and the opfions open to him
more accurately. Career choice involves an appraisal
of self matched to knowledge about occupations.
Research shows thaot the most realistic career choices
are made by those with the greatest exposure to valid
information about work and the greatest opportunity
for self evoluation.
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4. Our present cclture deprives most youth of prevoco-
tionel experiences, yet closs-essociated oifitudes gbout
work and coreers are ceguired in eordy yecrs. Atiitudes
and concepis cre influenced by fomdy, tecchers, end
cther role models. Such concepts moy be based upon
lock of experience, portici informotion, of misinfer-
motion.

5. Well-plonned occupoticnol services in the elementory
school brocden the ronge of possible choices at all
sioges. Students are asked o choose courses of study
or moy orher edvcotionol decisions before most of
them are aware of the coreer opporivnities availcble.

é. A backgrovnd of accurcie informotion and awcreness
of options helps avoid an occupetions] choice mode
beccuse of immedicie ascumsionces. The dedsion-
moking becomes @ process in which some coreer creas
are rejecied as others cre seledled os possibilities.

7. Resecich indicaies tho? the cspirction of o student
often differs from the coreer he acluolly expeds io
choose. A wice ronge of coreers moy be accepiuble
ond salisfying io him, but he does not consider them
as his aspiration.

An occupational outlook progrom which begins in the
early yeors and confinves thrcugh high school affords
the individucl opportunify fc approise himself, fo recog-
nize the mony career choices availoble. and #o undersiand
the process and end-resulf of occupational decision-mak-
ing.

Whot kinds of orieniction are sieeded?

1. Students need o wide range of activities which offer
ways of testing the self ond cchieving idenfity. Then
the student con begin to relate his self-concept to
various occupational role expeciations.

2. Stedents need to understend coreer developmeni as
o process over which the individual kas control. In
conirast, students often see oulsid: influences as con-
trolling their life patterns.

3. Effective career exploration is action-oriented. It
emerges from questions imporiant fo the student, re-
lates to his goals and values, and involves him in
personal inter-action. It may offer opportunities fo see
parficular occupational tasks.

4. There is a need to consider the aspects which influence
career choice. Research indicates four sectors which
most people consider:

0. intrinsic feotures of the work tosk

b. exirinsic rewards of the occupaticn

c. exira-role considerations

d. the preceived feasibility of occupational goals

5. Voluable vocafional experiences are inherent in most
classrcom activities. For example, skill in interper-
sonal relations aond decision-making ability can be
emphasized as imperiant vocational learnings.




6. Eorly orieniclion should stess wide renging explora-
tion with emphosis on the meny jobs for which ecch
prrsen s suited.

7. Porents play @ moior rele in vocctiono] development
cnd are cfter the prmory sovrce of occupational
information fo c child. This sucgests the imporience
of induding porents in occupationc] erientolion pro-
croms.

These stolemenls suggest an occupctiona] program which
relctes information o the vocctionel development process,
is action-criented cnd relevont o the individug), ond con-
siders {he mony influences in coreer dedision-moking.

Adiicn Possibilities:

1. ossroom octivities con be reloted o the development
of worotion skills and 1o the especictions of vorying
work concems. This is o relevont answer io the
youngster who asks, “Why do 1 hove to leam #his?
1. 3, 4,12

2. Role models of workers are not clways readily
availcble in the students” home or communily environ-
ment, oand moy be provided through doscroom or
extro-dossroom cactivities. This suggests bringing a
child into conloct with @ variely of vorkers on the
icb. [7, 16}

3. Occupationo! orieniation aclivities should be appeal-
ing ond meoningful io children of different back-
grounds with different gools cnd volues. I8, 13,

n,7

4. Peer group adivities moy offer an effective meons
of appraising self-concepis and considering occupa-
fiona! roles. [I4, 13)

5. Goming, such as the Life Career Game, offers o
means of involving students in the concepts of de-
cision-making. (2)

6. Simulation of work tasks is an action-oriented ap-
proach to reclity testing and to job exploration.
5. ¢

7. Involving parents in the occupational orientation pro-
gram through group meefings or individual contact
will increose their understanding of the career de-
velopment process, and oid them in giving information
fo their children.

8. Computer programs which offer students access to
accusate, up-to-date information and involve students
in problem-solving situations have been developed.
{5, 15, 10)

9. Inservice education of counselors and teachers can
increase occupational orientation cclivities, and lead
to better utilization of occupational information. (7)

10. Community members may be recruited as volunteers
to enrich the vocational information program. (9)

The foilewing biblicgrophy is presented to identify ma-
tericle which describe innovotive progrems cond proclices
in the occupotiona! osimn’otion of elementory end second-
cry students. Although they probebiy connot be dupli-
coted in cther progrom develepment. Once the goals of
ite progrom hove esicblished, these materiols con pro-
vide ossistonce in designing progroms o implement the
gools. {Ordering informction on the following pogpars is
given inside the bock cover)

1. Agoin, R J. et. ci. THE DEVELOPMENT AND DEMON-
STRATION OF A COORDINATED AND INTEGRATED
PROGRAM OF OCCUPATIONAL [MFORMATION,
SELECTION AND PREPARATION IN A SECONDARY
SCHOOL FIMAL REPORT. BR-5-0027, Komscs State
University, Manhclion, 1948. [ED 022 962 MF-1.75 HC-
20.95 4i7p)

2. Borbule, P. M., & Isocc, S. W. CAREER SIMULATION
FOR ADOLESCENT PUPILS, FINAL REPORT. BR-6-8744.
Son Diego County Dept. of Education, Colifornia, 1967.
(ED 015 268 MF-25 HC-2.50 48p.)

O. CAREER DEVELOPMENT ACTIVITIES, GRADES 5,67.
Abinglon Schoo! District, Pennsylvania, 1968. (ED 022
219 MF-75 HC-7.40 146p)

Curriculum maoteriols for use in the vor=izonol guidonce
of sizdents in grades five, six, and seven are presented.
The goo! is the ufilizafion of learning activities in the
cossrocm o show students the processes through
which vocational decisions are made.

4. Darcy, R. L AN EXPERIMENTAL JUNIOR HIGH
SCHOOL COURSE IN OCCUPATIONAL OPPORTUNI-
TIES AND LABOR MARKET PROCESSES. FINAL RE-
PORT. BR-5-1203. Ohio University, Athens, 1968. {ED
022 056 MF-2.25 HC-20.68 611p.)

impelliteri, J. T. EXPLORATION WITH A COMPUTER-
ASSISTED CCCUPATIONAL GUIDANCE PROGRAM.
American Educational Research Association, Woashing-
ton; D. C, 1969. (ED 027 584 MF-25 HC-1.75 22 5.}

TEis poper describes an exploratory project of com-
puter-assisted guidance used with junior high school
boys. A student interacts with the computer system
from a terminai composed of a typewriter-imput and
readout device, a tape recorder, and a slide projector.

6. Krumboltz, J. D. VOCATIONAL PROBLEM-SOLVING
EXPERIENCES FOR STIMULATING CAREER EXPLORA-
TION AND INTEREST. FINAL REPORT. BR-5-0070. Stan-
ford University, California, 1967. (ED 015 517 MF-2.25
HC-39.20 602p}

7. leonard, G. E. DEVELOPMENTAL CAREER GUIDANCE
IN ACTiON, THE FIPST YEAR. Wayne State University,
Detroit. (ED 013 465 MF-75 HC-8.00 115p))

The project sought to (1) broaden and raise the edu-
cational-occupational levels of aspiration of a selected
group of Detroit inner-city public school students,

th
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10.

1.

12.

13.

18 ® i

i2) develop a pilot progrom o better meet their needs
through emphosis on  developmento]  educationcl-
occupational coreer cuidence in gredes one through
12, ord (3) to involve the stoffs of the paorticipoting
schools in the progrom throuch cocperative plenning
ond development.

Martin, Ann M. A MULTIMEDIA APPROACH TO COM-
MUNICATING OCCUPATIONAL INFORMATION TO
NONCOUEGE YOUTH. INTERIM TECHNICAL RE-
PORT. BR-5-0182, Pitisburgh University, Pennsylvanio,
1967. {ED 017 GD5 MF-1.00 HC-13.10 260p))

Mullen, Margaret 1. A VOLUNTEER PROGRAM IN
VOCATIONAL INFGRMATION AND CAREER GUID-
ANCE FOR SECONDARY 3CHOOLS. A HANDBOOK.
Sequoia Union High Schoo! Disirict, Redwood Gy,
Cclifornio, 1968. (ED 024 80 MF-75 HC-7.40 146p)
A REPORT ON PROJECT TVIS (COMPUTERIZED YO-
CATIONAL INFORMATIOM SYSTEM). Willowbrook
High School, Villo Pcrk, L, 1969. (ED 029 331 MF-50
HC-3.85 75p)

The Computerized Vocational Information System
[CVIS) teom, has designed a system utilizing o com-
puter as a ool to help students explore cccupations
in the light of their own student records.

Sherman, Vivan S. TRIAL AND TESTING OF AN
EXPERIMENTAL GUIDANCE CURRICULUM. FINAL
REPORT. BR-7-8091, Americar Institute for Research in
Behavioral Sciences, 1967. IED 020 554 MF-75 HC-6.90
136p.)

Innovative vocational guidonce curriculum materials
were designed %o increase self-understonding ond
motivation relative to career explorafion and planning.

STUDIES IN SUCCESS, A PROMISING APPROACH TO
THE VOCATIONAL GUIDANCE OF AVERAGE HiGH
SCHOOL STUDENTS. Grossmont Union High School
District, Calif, 1944, {ED 610 703 MF-75 HC-6.50
128p.)

This report describes an educational plan fo improve
the vocational guidance of average or noncollege
preparatory high school students. A complete unit of
study for use in the classrocm is presented and includes
a listing of all materials needed for implementation
as well as classroom methods which were utilized.
TEACHER'S GUIDE TO: SELF UNDERSTANDING
THROUGH OCCUPATIONAL EXPLORATION (SUTOE).
Oregon State Dept. of Education, Salem, 1968. (ED
024 965 MF-1.00 HC-16.00 198p.)

Self Understanding Through Occoupational Explora-
tion [SUTOE) is a one year course designed to assist
ninth graders with educational and career planning.
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\Wilson, Euxcene H. A TASK ORIENTED COURSE IN
DECISION-AAKING, [INFORMATION SYSTEM FOR
VOCATIONAL CECISION, PROJECT REPORT NO. 7)
Hoarvord University, Combridge, Mass., 19&7. [ED 014
119 MF-75 HC9.10 180p}

A cousse in dedision-mckirg, built cround the Tiede-
man-O'Hore poradigm, was tought of o junior high
school to test matenais.

Youst, Dovid 8. THE ROCHESTER CAREER GUIDANCE
PROJECT. Educotional Technclegy, 1989, 913;, 39-41.

A short explonction of the projedt develcpment and
vlilization of a systems approcch is presented.

Yunker, Jchn A. PRE-HIGH SCHOOL VOCATIONAL
GROUP GUIDANCE FOR POTENTIAL DROPOUTS
AND NON.COLLEGE-BOUND STUDENTS. Trocy
Elementory Schoo! Distdict, Colif, 1969. [ED 012 944
MF.25 HC-2.05 39p)

The purpose of this siudy wos lo determine the
effects of small group guidence sessions and industrial
fours cn an experimental group of mcle, eight grade
students deemed lacking in acodemic interesi ond for
ability who were dossified as potential dropouts and
non-collece-bound studenis.

All documents in this bibliogrophy are available from the
the ERIC Document Reproduction Service. Use the ED
number when ordering. MF price is for microfiche copy,
ond HC price is for hard copy. To order, see EDRS ordering
instructions inside the back cover.
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Community College Student
Personnel

Specialization is a zwuy of life, azd =ith
this cdition of CAPS CAPSULE e arc
Loing lo allempt (o evaluate and dissemi-
male imformautiom fo community college
stndent persommel in the field—information
whick will help to improve the success of
their zork. Improoement of persommel
service is mawdatory. Expausion of staff,
while needed, «will mot come casily. Cost
limitations cud lack of adequate sumbers
of traimed people make it mecessary for
the existing stixdext persomme! corker to
usc wmore fully all possible resoxrces.

It is our intest to mot oxly report what
is happexing, but to be grepared to predict
trexds and anmoumce meiw resources amd
inmozative practices as cxpressed throughk
continual ERIC secrch processes.

We are unmdertaking this responsibility
with the blessimgs of many imdividuals and
organizations.

® +* &

In Jume of 1969, shortly cfter my official
association began with the ERIC/CAPS
Information Center, Dr. Walz snggested
we invite tiva or three cxperts lo our
Crnter to discuss possible ways in which
the Center could become more mcaningful
to community college student . personnel
staffs. | immediately comtacted three peo-
ple icho had experience in dealing with
student personnel needs; and om Jume 20,
Dr. Jane Matson, Dr. Dorothy Knoell
and Dr. Max Raizes came to Ann Arbor.
Our staff held an oriemtation meeting
with them to discuss our Center and its
potential. All were enthusiastic at the
possibilities, and made suggestions that
we are presently attempting to carry out.
This was our first impetus to get into the
business of uorkable, usable information
distribution.

COMMUNITY

COLLEGES

by Rolph W. Benfield

Mr. Bonfield hos been working with com.
munily colleges for the post eigh! ysors,
first os Assistont Directer of Admissions ot
the Univeisity of Michigon with responsibili-
tfies of orticulotions with she Michigon Com.
munity Colleges, “hen os Direc’or of Midwest
Communily College leodership Council, for
the past two yecrs edilor of the Ju.chigon
Communily College Newsletter and Associofe
Secrefory of :he Michigan Council of Cem-
munily College Administrotors, he is present.
{y editirg this section of the newslefter ond
Assistant Director of ERIC/CAPS.

A second impetus to the development
of this column was oxr participation in
n special confrrence keld at the Usiversity
o} California at Berkeley om October 14,
and 15, 1969. It was spomsored joinmtly by
the Americam Association of Jumior Col-
Ieges (AAJC) and the Center for Research
and Deoclopment in Higher Education at
Berkeley. Dr. Edmond J. Gleascr, Jr.,
AAJC Exccutive Divector, charged the
group lc critically review the Office of
Education’s past, curremt, and projected
plans for funding research which is related
to the «osi-secondary, pre-baccalaureate
level; to discuss community college-re-
lated research which is being fumded by
foundations and other sources (particularly
at the Berkeley Center end at universities
with Kellogg programs); them to discuss
future meeds amd priorities for research
and development at this level with recom-
nended nction. A final comcerm was the
need for better articulatiom betiveemw RE-
SEARCH in the umiversities and PRAC-
TICLS in the community college;,

Pcrsounel from bothk ERIC cemters at
thr comferemce {our CAFS Cemters and
che Clearinghonse om Jamior Celleges ar
UCLA) commented om th~<c smecis. Both
reacicd Zith positive cxpre «wums of agree-
mcnt expressing cemplete intezest im carry-
ing om scarches aud deceloping them in
a mauncr tha! zcox'd smoke this informa-
tiow zaluagble to corumunity colleges.

s & *

As a motc of interest, oxr CAPS Center
is presemtly dezeloping materials obtained
in a compleie scarck in the arcas of hoxs-
ing facilitics, hkeslth sercices, Zab place-
ment, and adalt coxmselimg. It is hop-d
that these zill comtribute sizmificantly to
oxr utilizatiom resources for zhose im =irm-
dent grrsommel icork.

t & &

DID YOU KNOW . . ..

—A special interest £roup In junior collefe
research is being formulated within the
American Educational Research Association
{AERA).

Membership is opex fo members and mox-
members of AER.S.

Its purpose is t¢ procvide a foram for
the sharing of ideas and fimdimgs of re-
search relating to community jumior col-
leses. TFe first meeting is planned for
the 1970 AERA comzestion in Minnzapolis,
Minnesota, March 2-6, 1970.

—A State University of New York junior
collefe has devised 2 prufram to train
students to he paraprofessional personnel
counselors. The program will train student
personncel assistants 1o help direct activi-
ties at the student union, and to help witk
projects carried om by professional coum-
selors. It is anw ideal chance for black
students, or others from disadvantaged
background, to work om campus while ob-
teining a bachelor’s or master’s degree.
This program is being developed for use
in 1971 at :he Agricultural and Techmical
College at Alfred. Some information is
avaiiable from Shirley Wurtz, Dean of
Students, State Umiversity of New York,
Agricultusal and Technical College, Alfred,
New York 14802.

We welcome “DID YOU KNOW .. ”
information. Call or write me at the CAPS
Center for inclusion.

® 19




s il e s s -

[y

o

NEW

EF'C Coursoling cnd Persorngl Services
Informoten Cer'zr tos bren develop™g
seversl  senos ¢©f short  menogrophs
Easigred fo give a brief eociyris ond
arnctcred bibliogrophy f highly wrovs-
tive erpos in the personnel services §.2'd.
These bikliccrophiss, colled micregrophs
are detv'crned o help those who ore in-
voived in develoging rew progroms and
proctices increcse their cwaoreness of cur-
rent progroms ideos which ore under
development elsewhere and undersionding
of how similor progroms might be imple-
mented in their own selfings. Each o7 the
PERSONNEL SERVICES REVIEWS provides
& dasefiplon of a specdic praclice or
progrem elemeny, idenfifies opplicotions
which hove becn develeped by others in
tse field, ond suggests procedures for
implementotion in locol settings.

Fach of the microgrophs will be printed
initiolly ir limited quortities for free dis-

Products

i

ribution throvgh the CAPS Information
Center. Afier the originol supply is distab-
sted, cdditionol copies will be avoilcble
through the ERIC Borument Reprodocion
Servicg [EDRSY 1See ordering informotion
ingide *he bock cover)
The following microgrophs ore now ovoil-
cble irom CAPS:
Series 1
INNOVATIONS IN THE TRAINING
AND SUPERVISION OF COUN-
SELORS
The Use of Co-Ceunseling in the
Troining ond Supervision of Coun-
selors {CG 400 604)
The Use of Micro-Counseling in the

Troining and Supervision of Coun-
selors (CG 400 005)

Series 2

PERSPECTIVES ON TRAINING
THE DISADVANTAGED — THE
“HARD-TO-EMPLOY™

Series 3 — ICOUNSELOR TRAINING}
£G %00 004
€G 300 005

Series 3 — [HUMAN RESOURCTS)

1 weuld fike the following popers in yors PERSONNEL SERVICES REVIEWS series:

Sesies 2 — [DISADVANTAGED TRAINING)
CG 400 0Gé
€G 400 007
CG 400 008

CG 400 C0? Series 4 — [ORIENTATION PRACTICES)
€G 400 010 {Specific popers net vet cnneunced.)
NAME
ADDRESS

CITY, STATE, ZIP CODE

Plzese moil fte:

611 Chusch Street

ERIC Counseling cnd Persennel Service Informotion Center
Ann Arber, Michigon 48104

WATCH FUTURE ISSUES OF CAPS CAPSULL FOR ANNOUNCEMENT OF OTHER PAPERS IN THIS SERIES!
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CAPS PUBLICATION

The “Hord-toEmploy™ — Who Are
They? {CG 400 008}

Recruiting the “Hord-to-Employ™
§CG 400 007)

L pprotches o Selection ond Hinng

{CG 40D 008)
Series 3
AUNMAN RESOURCES IN THE

Z4JIDANCE PROGRAMS

Fomily Guidonce Pregrems [CG
400 005)

Students in Helping Roles [CG
£00 0ig)

Sernies 4
NEW PRACTICES IN
ORIENTATION
[fhe popers in this series are in the
embryo stoge. Waich for anncunce-
men: of fitles in the Spring Issue of
CAPS CAPSULE])

NEW TERMS
DEFINED

As of December, 1969 two new terms will
be odded 1o the Thescurus of ELRIC
Descripiors. They will be used 1o differen-
ficie beiween people working with ihose

STUDENT

in the lower grede ievels, and those
working in higher education.

The two lerms o be added are “pupil
personne! services” and “'pupil personnel
workers™. The term “pupil” will indicate
programs ond personnel operating ot the
kindercorten through twelith grode levei.
The term “student” will be used in con-
junction with progroms ond perssonnel in
nigher educction.

Prior to December, 1969, oll programs
ond personne! lkindergorten through
higher education) were listed as student
personnel services, elc.

GPO B16—-660-3




ClJE
EXPANDS
COVERAGE

In ecily 199, Cente] ERC begen pobl
cchion cf 2 monthly Cormrert Index o
Joumels in Zducotion [CIIF) s @ com-
poition o Resecrch in Edvcctiva. Accept-
cnce hos been very good, crd chenges
hove been mede o meet the demends cf
the cudience.

Ore cf the chonges is the indusion &f
cnnolgtions to the oibliogrophical infor-
motion for ecch cride indexed. This was
begun in the Jonvory, 1970 issve of CIIE
{covenng ite crfides prblished in Decem-
ber 1969 joumcls).

A second chonge is an exponsion in the
coveroge of joumncls. Ornginglly CUE
included covar-lo-cover indexing of over
200 edvcotion joumncls plus seleqed indax-
ing of cdditione! periodiccl: in reloied
fields. These journcls were selected os o
resvlt cf ¢ survey of ihe user populotion.
Of the 200, 15 were surveyed by ERIC/
CAPS. We cre now reviewing 37 joumals
for indusion in CIIE [sze list in box) cnd
ictal CIJE covercge is now up fo 500
journcls. CIJE conicins o moin-entry sec-
fion, on outhor index, ¢ subjed index,
cnd cn index fo sovrce joumals.

The Current Index #o Journdls in Educction
is published monthly, ond indexes the
ioumncls published in the previous monik.
If you would like 1o subscribe to CUE, i
is ovoiloble from:

ERIC Project Officer

CCM Information Corporation
9G9 Third Avenve

New York, Mew York 10022

Cosf: Twelve issues of CIIE____%$£3400

Twelve issves plus semi-
canvol end ennuol cu-

mulotions $64.00
ordered seperciely.
Cumvlotions moy dlso be
Annuol $24.50
Semi-cnnuol ___________ $12.50
Semi-onnuc! ond
arnugl - $35.00

CUE Journal Coverage

AL TG B o AR A EeE
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NEW IPS]
AVAILABLE

Volome 1, Nomder 2 of the Intecreted
Perscmnel Serwices Index [PSH) wos prb-
Lshed ecriy fhis il IPS! s ¢ compre-
kenswve index 2o the Flerciire of the
pessornne] services £i2lds. The mclencls
ieclvded m the index cre Erawn from
¥eriows sovrees ond combined i scbied
end cuthor mdexes. This wvolume covers
mgtenc] prilished from My 20 Decexber,
1968. The references cre foken from ERIC
dotumests, docloral disseriotions, jovrnc]
criicles end bocks. Abovt 1200 eicles cre
ingexed m the cumrent issve cf iPSL. IPS
is @ mojor reference focl combining infor-
motion cbout resources from cll parsonne!
services figlds, including school psycholo-
gy, school sodial work, college student
personnel work, and school counseling.

Two issves of the index ore published ecch
yeor. Copies of ihe first issve cre still
ovoiloble. If you would fike to receive o
copy of the cument issve, plecse #il out
the order jorm provided. A future sub-
scription for the next wo issves of IPS!
{prblished in the spring and suramer of
1970 cnd covering molenicls published in
July throuch December, 1949, and Jenvory
throvgh tune, 1970) is cvoiloble ot the
cost of $9.00. Single issue order is $4.55.

Plecse enter my crder for cn 1751 subzesiption:

———Single Issve subsuiption Vol. 2, Ns. 3 [pvblished in 1570} $4.55

——_Anavol svbscription

Vol. 2, Nes. 1 & 2 [published in 1970) $9.00

NAME__

MAILING ADDRESS

CIry.

SYAZE ZiP

METHOD OF PAYMENT.

FNCLOSED.

BILL me

Moil te: Integrcled Personnel Services Index — Subzesiption

ERIC/CAPS 611 Chusch Stree?
Ann Arber, Michigon 48104
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CAPS at APGA

-

As we co o press, word hos onived
ot the CAPS Center thot our direcior,
Dr. Gonry K. Wiz, hos been elected
fo the position of Presideni-Hect of the
Americen Personnel ond Guidonce
Associction [APGA). The sioff iokes
this opporiunity o anncunce cur pride
in his good fortune, ond poss ihe word
cleng fo you os friends cf ERIC /CAPS.

Dr. Wolz is, in oddifion fo his posifion
os Diraddor of ERIC Counseling cnd
Poarsonnal Services Informotion Center,
a Professor of Education and Chairmaon
of the University of Michigon Depori-
ment of Guidonce cnd Counseling. e
received his BA, MA. ond PLD. from
the University of Mirnesolo ond tought
ot the University of Minnetosa, Norsth

e/C’/}Zﬁﬁllil/‘[}Z/ ..

Dckolo Sicie University, and illinois
Sicle University, befcac ooming fo the
University of Michigon. He hos clso |
served as President of the Assodotion |
of Counseicss in Educotion and Super-
vision [ACES).

In azcepling the posificn, Di. Wolz
sioted “our fulure as couvnselors and
siudent personns=] workers will cepend
upon our copcdly o be relevont o
the pressing sodc]l and personc] prob-
fems ihct confront people today.”™

Those of you who know him, will
recognize kis lecdership in AFGA will
be on exiension of his present seorch
for meoningful end innovotive prodlices
in the counseling fields.

ERIC/ CAPS Staff Selected
For PreConvention Workshop

Members of the ERIC/CAPS sioff are
sponsoring a pre-convention workshop cs
recipients of federal funding through the
American Personnel and Guidonce Asso-
ciation (APGA). The workshop is one of five
being conducted under a U. S. Office of
Educofion grant 1o APGA, and is entifled
“Utilizing Research o Improve Counseling
Progroms.” Dr. Walz, direcior of CAPS, is
the leader of the workshop. He will be
assisted by Juliet Miller, CAPS assistant
director, Dr. Roncld Lippitt of The Uni-
versity of Michigon, ond Dr. Donald
Blocher of the University of Minnesota.
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The bosic emphosis of this workshop will
center around helping counselors tronslate
their problems ond concems inlo research-
oble problems cnd procedures, and fo be
able 1o utilize the findings from their own
reseorch e:nd existing research information
in the improvement of their practices as
counselors.

As a result of the workshop experience,
each poriicipant will be able io:

1. Toke a procedural or programmafic
counseling problem ond express it in
researchoble terms.

2. Apply or develop a research pro-
cedure which does not regsire lorge
nembers or exiensive hcrdware thot will
provide informotion on the problem.

| o
EIELJ CENTER ACTIVITIES

3. Drow volid geserclizotions froim ©
body of resecich iterclure rélotive o @
speciic problem.

4. Use ERIC indexes, the Thescuros of
ERIC Desoripters, ERIC microfiche cnd the
produds of ERIC clecringhouses {o szarch
the cvoiloble resvorch informolion on a
porficvlor fopic

5. Use reseorch generclizotions §o con-
csive and creste new couvnseling proced-
ures.

The workshop will be held in New Oreans
during the week prior fo the APGA
Mofieno] Convention which is being held
Maorch 22-26, %970.

Other preconvention workshops being
hald under the same gront are: Computer
Technology in Guidance; Systems Research
for Counselors, Counselor Educotors, and
Supervisors; Field-Orisnted Research in
Ecolocical  Studies ond  Development
Models for Counselors, Counselor Educo-
fors, and Supervisors. An addifionol
workshop will be held prior fo the ACES
regional meeting in the foll of 1970, ond
is enfitled, “Problems of Research Supe:-
vision and Consultation.”

CONVENTION TVE WORXSHOP
“Guidcnce and Student Services for the
Culturolly Different” is the tifle of a
Sundoy evening workshop fo ke held the
doy before ihc opening the AFGA Con-
venfion in New Oreons. Dr. Walz will
fecd the workshop which is open 1o all
APGA members who wish to aitend. This
is the second year in which the ERIC/
CAPS sicH is holding @ Sundoy night
workshop. lcst yeor over o hundred
people poriicipated in a similcr workshop.

The workshop wiil introduce characteris-
fics, needs, and strengths of culturclly
differeni groups; present new prociices
recently developed for use with the cul-
turally different; focus on specia! programs
for ~arious personnel work seffings; pro-
vide an opportunily to work in small




croups with other porticipents to devdlop
pew progrem idses: exd leed ©o tne
céesicn cf new progrem for eca portice
poot's omn work setmg. Arecs of spedcl
forws wil be: 1) revcining the ccltorcly
Ciscdvertegad for work cdiusiment: 7)
froming coonselors to work with cltorelly
EHlerent grovps; 3) vocctione] cuidence
progrems for the codturelly Eerent;
£) collece stodent personne] progrems for
clturclly Siferent grovps; end 3) punmior
ccllege stocdent personnel progroms for
clturelly &iiferent crovps.

The Workshop wiil provide the opporivni-
ty io lecm cbout new cdevelopments, %o
miprect with ccllecgues cbout shered
concerns cnd lo Cevelop nmew progrom
ideos.

Since the ioclifies core limited ot this
workshop it is necessory for those who
wisk 20 oitend fo return the reservoiion
form on this poge. Plecse reserve ¢ spoce
only if you ore suze you will b2 cble fo
cHend.

CAPS STAFF ON
APGA PROGRAM

Severcl CAPS sicif mz~bers wil be
portidpeting o verioss szgments cf the
reclcr progrem Cuoning the 1970 APGA
Convertion 10 New Orlecns.

Iliet Mllar cnd Gomry Welz w2l be
presenters of o session entitled, “The ATES
Study on Innovohions mm Commselor Educo-
Bion.” This wil be o presenlcnion on ihe
sivdy mentioned elsewhers in this sechion.
Choirmen of fhe secwon is Dr. Robert
Higgms of the Uriversity of Toledo. The
recciors will Le Dr. Nommen Steword of
Michigen Stole University ond M
Sporkle G. Giow of the Indiono Depori-
ment of Public Instruction.

Dr. Wolz wAll olso porficipote in the ACES
civision progrom session enfifled, “Con
Chonge be Eieded Throogh Counselor
Ecucation?” His posifion m the presenio-
tion will be Reoctor.

1 g2q fo ctend Ine Veorkshop on
"Guidencs cod 3toder. Services for the
Celtorclly Dilpreni”

NANE

AUDRESS

POSITION

Mail to:
ERIC/CAPS
611 Church St.
Ann Arbor, Michigan 48104

See you at APGA!

Invitational Workshop-Conferences
Increase CAPS Human Resources

As the deccde begins CAPS is siosfing
off with o sesies of conferences in Ann
Arbor. Generclly the conferences bring
together selecied lecders fo project their
idecs io meet ihe needs cf the next ien
yeors.

The st of inese conferences wos direcied
by Dr. Walz, and was held on Jonuary 18
throvgh the 20th, 1970. The focus waos
on “Imoges of Guidonce for the Seven-
ties.” Counselors, educotors, cnd others
from Michicon ond the surrounding region
gothered logether by speciol
fion for a itwo-and-one-holf dey develop-
ment loborotory. The mojor aim of the
loborotery wos to identify the needs of
people in the United Stales in the next
decaodz, working from o knowledge bose
influenced by the social sciences; then to
define progroms and cevalop inrovotions
to meet these needs in guidonce ond
counseling situations.

1nviig-

A second conference is the result of a
cooperative ogreement with Dr. Edmund
W. Gordon, Director of the ERIC Cleor-

inghouse e the Urbon Disodvontoged of
Columbic University.

Approximotely 20 notionc] experis repie-
senfing on intermix of creocs relevont fo
counseling come fogether fo  discuss
fhe direction thut counselor education
progroms might jocke in preporofion of
oersonnel fo werk with the disodvontoged
in ¢!l situations.

The theme of the conference wos “Sirale-
gies for Guidonce for the Disodvanioged.”
it wos held Jonvory 28 ond 29. Don K.
Horsison of our sioff coordincied the
preparoions.

The regioncl section of the Nationol
Associolion of Student Personnel Admin-
instrators {NASPA) hos asked the ERIC/
CAPS staff to cooperete in the planning of
its regional conference io be heid on
February 22 to 24 in Ann Arbo:r. The
theme of the {oint conference is “Campus
Covernonce ond Student Zehavior™. Tom
Butis of the CAPS stoff is coordinating the
program with NASPA.

ACES
Innovations Study

ERIC/CAPS is colloborating with the
Assorstion for Counselor Educotions and
Su_ > ision {ACES} in o nalionol study
entifled “Use of Innovotions in Counselor
Educaticn”. This study i5 designed to
idenfify the exient fo which innovafions
ore being used by counselor educctors,
the fociors which influence their use, and
ihe cifitudes feward them. The gool of
the study is o suggesi new siralegies fo
fodlitate chonges ond tha use of innovo-
fions in ceuvnseler education.

About 225 iraining institulions are por-
ficipating, including about 200 incdividoui
counselor educators. Doio onalysis is now
underway. A presentalion of the resulis
vill be given ot the Americon Personnel
ond Guidonce Asscciotion Convention in
New Orleons in Morch. A writien repori
will be available in the early summer. The
siudy is being conducted under the direc-
tion of CAPS staff member Juliet Miller.
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CAPS Adds Eiew Staff Positions

Vit the coming cf ol end winter, 1929,
there bove bren cevere] sicnficent cdd
tices o the CAPS =tcf Don K Hemizon
cad Thooes AL Bo*ts hove been nemed cs
new cssisict Creclors. M. riowison i
workiny in the cren cf Spedcl Services,
cnd M. Buls ts working i the crea of
Student Personnel Services. Both cre dot
torc] condidolas i the Unwwersty cf
Michigen School cf Educclion.

Mr. Bonison come fo vs from @ posttion
os director of Northem Systems Compeny
in Detroit, Michigon, where he worked m
educctions] froining systems. He bhos @
B.A. degree from Plorth Corcling Ceaniral
University in 1953, and cn MA. from
Wayne Sicle University in 1958 in Re-
hobilitation Covnseling aond  (linical
Psychology.

His previous expefieace includes pesitions
cs covnseling ond stoff psychologist with
the Velerans Adminisization in Clevelond
ond Woshingion, D.C. He hos olso been o
program consvliont and rehebilitofion
counselor for the Michigon Divisson of
Yocrotionol Rehobilitofion. His dulies ot
ERIC /TAPS cse in the andlysis of informa-

o

kS

fion tn the fie'ds of covnseling the
cdvenicced ond vocolione] rehcbiliiction.

Mr. Bulls is @ positime member of our
s'off, snce his primory responsibility is
thot of Diredor of Oreniotion for the
Untversity of Michigon. He holds o BS.
from Eosten Michigon University i 1955,
ond on MA. in Couvnseling end Cuidance
from the Universilty of Michigon in 1964.
He hos experience os o ieocher in the
Milon IMichigen) High School, end os ©
visiting Lecturer ot Eostern Michigon Uni-
versity. He wos Assision Direclor of
Admissions before moving inlo his present
position with ihe University of Mickigon.

Qur new editor ond pyblicofions coordi-
notor this foli is Judith MoHson. Mrs.
Motison hos o BS. in Home Economics-
Joumglism from the University of Ne-
brosko in 1963. She hos previously held

o lcimer postion with the Cifice of
Informeten of fhe US. Deportment of
Acralcre. Hert work wil clso iwolve
cissemingion cnd cffizetion of ERC/
CAPS prododts.

Br. Tdwerd P. Dworkin is o wisthing
professor i the Counseling ond Guidence
deperiment ¢f the School of Edvcotion
who is colicboroling with us on severc]
projects. He hos a RA. from Cerk Uni-
versily in 1983 and en MLA. from Assvmp-
tion College 1 1964, His PhD. 1s from the
Chio Sigie Untsersity in 1969.

The permeonent sicff of ERIC/CAPS hos
seens some chonges in the post few
months clso. The new odminisirclive
secrelory is Mrs. Glive Pliner. Other
eddifions 1o ihe cecrelonic] stoff ore Miss
Dorlene Stoflet who is secrelory o the
director, Miss Kothy Sheppler and Miss
LoVonne F. Schut.

Dorothy R. Brown hos ioined the stoff os
o porifime wriler cad libronon. Mrs.
Brows hos @ BS. and MLA. from Kent Siale
University in English ond an MS. from

Westein Reserve University ([1953) in
Library Science.

Did you bknow we come in packages?

You can order a Special Package of our
entire collection in Microfiche Form. It
includes all documents which have been
selected for the ERIC system in the area
of Counseling and Personnel Se:rvices.

Purchase from:

ERIC Document Reproduction Service
National Cash Register Company
4936 Fairmont Avenue

Bethesda, Maryland 20014

COST:

Standing Order (per quarter)

(approx.} $50.00
1967 Collection (104 documentsi  $35.75
1968 Collection {415 documents) $174.75

The ERIC Deocurzent Repreduction Service is sesistered 1o collect scles soxes. Crders from stctes which kove zoles tox Jows sheuld indude poyment of
the cpprepricie 2ox er o fox exemplien cesificotc,

Purchose erders or letizr erdess will Be occepted. Individuols plecse send poyment with initicl erder to estoblish ysur occovnt. Centinuing cviemoltic
Cistricufion of Sionding Orders will be mcde with billing ot sime of shipment.

Fercign erders must incdude o 25 percent service chorge, colculoted 1o the necrest cent. This oppliez 1o oll erders frem eutside she Uniled Stotes, its

tersitsries, ond pcsiessions.
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