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I, INTRODUGTION

Parposs:  Tns purposge of thic study ls to describe bhe tutorial project:
of Bakerafield Collsge in terme of its hisborical desvelspment and in torms
of 1ts present programs., Such a description, however, mush oo complenented
with an evaluation of the project and 1t 1z thls evaluation wiieh is tha
mejor Jeenx of talsg study.

Jdathodss For the deceriptive part of ths study historical docunents
wore rollsd wpon. The evaluative part relicd upon the reports of the prine
aipal. of the major psrtloipatlicy elswentury school, a questionnalvre administeres
to the college tutoes, and jowrnals kept by the college tutors.

Relevant Literature: There is not & great deal of literature available

avout eollege student tuborial programge While most colleges whieh have
auch programs have descripbtions o them, thore appesr 4o ba no books which
axamine these programs togethsr and in detail. Perbaps one of the problems
in writlng such a book 1 thot the programs change from year to0 yesr go
bhat 1t ig difflenldt to say that a school has a definlie kind of program
from year to year. In short, such a book might be dated when 1%t was publiahed.
Yet, there scom to be some similarities betwesn progrems on different college
campuges and betwsen the years on Lhe same college campus, There ere, of
pourse, many newspsper and news magasine artilcles aboub college tuborial
programs bub thase are usuelly too loosl or general in nature.

The most valuable publication about college tutorial progrems is the
1968 Tutorial Survey, published by the Tutorisl Assistance Center of bLhe

National Student Association., It 1s a natlonal survey of college tutoriml

projects operating in the United States in the spring of 1967. The suwrvey
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attempted to dismcover (1) the programatic dotails of the projects, (2)
their sources of financial suppurt, (3) their reletionships with public
schools, community actlon agsncies, and other governmental and private
ageroios, and (L) the naturs of thelr nesds. The zenoral conclusion of
this survey is that there can beo no comprehensive conclusions choul the
rmeny collegs tutorial projects “ecause of their diverse nature. This
survey, however, is vary valusble as an indicstion of the range of types

of college tutorial programs.

IL. DESCRIPTION OF THE BAKFRSFINLD COLLEGE TUTORIAL PROJECE

Hiatorg:l The Bukersfield Collese student tutorial project began in
September 1905 when Mr. I, L. Blackburn, doputy superintendent of tro
Bakerafield City 3chool District approached !v. A. Thoman, prircipal of
Fremont elementery school, and briefly dlscucsed the idea of sending
collepge students to Frement (3 turget area school) to butor disadventagoed
(moetly minority) elementary school students one hour per week after school.
Meo Thoman approvad. Mr, Blackburn seid he would set up & meeting with
Dro John Collins, Dean of Students, Bakersfield College, to outline the

Programs

On October 5, 1965, Dy Collins, !3'» Thoman, and John krickaon (Bekerafiel.
College student) met in My, Blackburn's office. Dr. Colling stated that
a8 group of college students had had a coupls of meetings to discusa the
possibllity of dolng some work with disadvantaged elementary school children.
iro Erickson, the leader of the student group, said that thay had thought
of & tutoring service. Thirty Bakersfiaeld College students weres interested

in the project. The group was organizing and had no official name as yet.
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r. Blackburn sugzested tutoring at Fremont school becauss of its youth
activity program. Mr. Erickson then invited ir. Thoman and uny members
of his staff to s meeting the following cvening, Wednesday, October Sth.

At bthis evening meating there wore thirty-five Bakerafield Collsge

students, M. Thoman, Mre. Dorothy Parish (Fremont counselor), lr. Doug

Tletcher (Fremont 6th grade teacher), Iw. Collins, ifr. Erickson, and 3 o

Relcher (Bakersfisld Collsge psychology instructor). Mr. Thoman descrlbed

the school, community, and tyoes of students possibly baneiiting tha most
from & tuboring service. Mrs. Parish, Mr. Fletcher, and he then formad
a panel of whom zhe students acked questions. It wes agreed to start the

eogram the next week, Tuesday, Qotober 12th,

On Thursday, October 7, ifr, Thoran met hriefly with the Lth, 5thy and
Gth grads teachers and discussed tha tuboring service. I was agrced that
sach tecohar would submit three or four names of students along with their
tutoring needs and & planned lesson for esch for the first meaeting with
the college tutors on October 12th and 13th. On these dates Hr, Thoman
met with the tutora and separately with the tutees. IHe then matched tutors
and tutees (with parents! permission) and the program got underway.

The following year, 1966, Mr. Thoman moved to Lincoln Junior High
. (a target area school) and the tutorial project moved with hwim. The tutees
had assorted problems such as gensral underachievement, particular subject
area underschicvement, emotional problems, and bilingual problems. dtudents
wers referred for help in the academlic areas of U.S. Constltution, reading,

English, math, and social studies. In 1967 the project included Lincoln

Junior High snd I'remont Elementary, both tergeb arca gchools. During this
year the project was firgt funded by the Bakersfield College Associated
Student Body.
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Fall. 1968 Progrem:? The following description of the fall, 1968,

program is detailed since it is the moat recent and has been evalusted in
the preastost depthe

fiensral Organizations3 The orgenizetion for the Fall 1960 semester
of the Bakersfield Collegs Tuborial Project began during bhe later part
of Sertembor with Carol Fnne as Director and Mr. Jack Hernandez as gdvisor.,
The students on campus were informed of Tuterial Project by way oi large
posters, handouts, informationsl talks st club meetlngs, and general
Tubor Lal Project meetings. The handouts briefly statod the goals of
Tatorial Project, the qualifications for tutors, the tutor's responglbilities
and revards, and the organizational aetup. Talks plven to olubs wera by
nembsrs of Tutorial Project, who were also members of other clubs, scudents
who wore club officers but not members of Tutorisl Project, and by the Director
of Tutorial Projecta

Tive mathods were used in distributing Tutorial Project climeup sneets.
The f5rst was o bulletin board placad in the Campus Center for the Projectis
vse. Signeup sheets were also pessod oub by individual studento~~this way
provad successful in getting minority student partdoeipation. Anobher
method successful in gettine winority as well as whlte student participation
was by distributing signeup shaets at club meetings. A fourth way wes through
the Titorial Project meetings. Signeup sheets were also distributed in
Jr . David Rheafs soclology classes. BEightyethree persons signsd up te tutory
geventy-two persons bagan tutoring and these, spproximately thirteen dropped:
by the end of the senester a total of fifty~nine were tutoring--Lincoln
Junlor High had thirtyenine start and five drop; Fremont Llementary had

twonty asbart and three drop; end West liigh had thirtcan start and five drop.
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Thers were three meevings held (o organizo Tutorlal Projezt. Tuenty
nergons wt.ended the f{irest meeting althouzh anproximately rort/-four had
previovsly signed up to tutor. The purpose of this Septentar 26th masting
was bto acquaint students with Tutcerial Project. At the sccond masbing,
Septerver 30, :rith Jorty--two membera prasant, five minute appolntments were
made for the butors to0 me=t lur. Ynouan, the prineipal of Livecln Junios
High., Those plarning o btutel ab Wesh igh were informed of t.e meetiag
scheculac with lr. Clssna, Assistant to thw Principal aud Diceztor of
Curriculum, and Mrs, Pultu, inui-uctor of speclal reading classes. Whan
it became apparert that enough people wers joining Tutoriel Project so
that tutoring could teke place at Ivemont Elementary, anpointmints wera
made for tutors to meet Mr. Ford, hthe Principal at that school, On
Octob-r 20th she last general u.~ting of Tutorial Project Loolk place.
Twentyw-eight students atbtended this meeting and wore inTformad of the oae
unit Social Scienos 5 class for Tutoriul Project; ninetoen mamders sigied
up for the nine week Ql&ﬁﬂah

Tunds: Tubtorial Project slarted the year wlth $120 and auv the end

of tho seroster had approximately $LES. Some money was spent on handouts

and sign-up sheets. Money was made on an sftor geme dance.

An exacutive commiites composed of any interssted tutorlal projact
member decided that the monay ghould be spent on 550 book scholsrships
to graduates of Bakerafield liigh and Jest Highe The candldates were
chossn by rscommendations of the school principels or appropriate personnel
in the srea of scholorships. After £11ling out a Tutorial Project

Secholarship form, the candidstes were interviewod by members of Tutorial




Praject. The Scholarships (approxinately 8) were awardsd to atudents
who would not be able to go to college without financial ald, particvlarly
ndnordity atudsnta.

Two additionsl suguestions foﬁ‘financea huve baen considered. The
firet is a fund for tutors who wish to teke tutess o events, bub noed finane
clal ald. Tor this there should be a revi-w board for detsrmining whether
a reguested activity was worthwhile or not. There should pe a limit pew
33L.28tor per tutes. The second sugrestion is for a library thet would inclnde
nuverdeld. to help tuhors with tesching and with understending the problena
of disadvantaged children.

Fremontt Mr. Ford, priscinal of Fremont Elementary, stressed ceademic
tutoring with & lot of minoriily iutors snd no hippies. Appointments bet.ean
the prineipal. and the tutors wers mado direcily wi’h the school, rathor
than through the director of Tuturial Iroject. This causod a problem in
commnication--the ceorsturioe ot Fromont were not inforrmed of how to b.r.ul:
calls from tutora, After ihe first sppointment with Y. Ford, tubor el
to attend & meeting with I, Robinson, the schoolis head of Tutor!.' Project.
At this meetling the tutors were briefed or their responsibiliti,r and were
gcheduwled for tuboring, Tutoring itms don: frbm 23 30w3230 per. and 3:30-0330 p .
aach school day. The problem with HaVing tnid briefing s-asion was thab
the tutors could not &ll attsend on the snwe dey and, ascin, thers was a
problem of communication. The third meoting at Frocont for the ﬁutora Wag
for tuboring. Tuboring took place in the sbudent's (lassroom with each
tutor having one tutee for one session per wesk snd sometines two zasaions.

Attendance was rooorded by way of a sign-up sheet i1 the school office with
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the Dirsotor of Tutorial Project keeplng track of abssuces., Tnis method
proved gatisfactory. Twenty persons vubored ab FPrenont and three of those
twenty dropped by the end of the somaster»

Mp. Ford wog quite pleased with the final ovaluation of the project.
Tour teachers wrote notes on the value of tuboring to the tutee in thelr
clasp. ALl of the notes were favorable. Acadenio schievemont was mentlonad
in all of the notes. !ir. Ford mentloned an intersat in having & aesting
ssch week of all tutors at Tromont for the purposs of sharing experiencs:s
and petting suggestions for tutoring improvement. This is an excellant
ides, but it is questionable as 0 whether BeCe voluoteers will want t0
gpaud two days a week in tuboring activities,

Lincolnt Mree. Thomun, principal of Lincola Jualor Hizk, siressed buwuor
attondance end promptneas, He f'eli bhe Tukordsld Project was a learning
axperience for both tubor and tubee. Social developnend, as well as
academnic development, was considersd lwporbant. The {!-ab meoting for
the butors was with Me. Thoman. At this meoting, tutee ansigaments wera
made according to tutor preferonce with regard 1o age lovel, odjech area,
and tutoring day. At the seccnd meating, she tutors met the bubee and,
in mome cages, the tutece's teacher. The phird meebing at Lincoln wes for
tuhoringa

Tutering took place in the cafeheria each day irem 31150105 ..
Tutoring was not done in classrooms because of room nointenance ana stodent
dlscipline, Subject aveas lncluded Conatitution {(consldersd most lmporiant
fop eight graders), math, English, bllingual problems, and Campfire Gielo.e

Tutors wers generally assigned three tuhees for one session per week.
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Mre Thoman kept track of atbtendance. Approximately thirty-nine tutors began
and five deopped by the end of the semester.

Many wubors complained of the problem of tutce atiendance. Many felt
that the btutee sghould be a sbudent who wants belp and, therefore, subomatlcally
atays after school 4o meet his tutor, rathexr than trles to Vescape" with
the tutor heving to wait outside the clasgroom door to "grab" hlm vefore
he gets away. Mr. Thoman pointed ouvt that those who would stay aubomatlcally
would not be the students who ueeded help and that this problen is pard
of the challenge of tuboring--it is up to the tubor vo influence the tuhests
attitude toward academic improvement. |

Weat High: Mr. Cissne and Mra. Pultz stressed the btime tubtors should
be avalleble and that tubors would be treated ss stalf and must, thorefore,
dress and aclt accordingly. A1l bubors tubored in the speclal reading
program during the regular cless periods at Wesh. Once bhs tulors wsre
acquainted wlth the expectablons of lMra. Pults, the program ran quite smoothly.
The tutors would show up or call if they would be absent. Mrg. Pults felt
that a director from B.C. for West would be valusble for weeks when the
sehedule was ochanged; she could inforr the Dirsctor aod the Director could
inform all the tutors of schedule changes. Ifrs. Pultz hsd tubtors work with
students who had misged school days and needed to cabel upe. Tha twbora
were generally gent b0 an area other than the classroom, with & specific
asgignment. One tubor worked with an intelligent JTtalian girl who was
having provlems sdjusting to English. Mrs. Pultz recognized the probilem
of not lettlng tubors do as they wished, but she sxploined that, as the
inatructor, she had specific goals for her class. She agreed to the
recommendation that the tubor be allowed at some bilne to dnsbruvod the

whole clasg for one period,
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The possibility of having tutors duwring study hall was discussed. Ib
was felt that this would allow tubors who would prefer to be on their own,
more freedom. Tubors are awarded a student activities card at the end of
the semester if they have been cooperative, Thirteen tubors began tubording
ab West High and five dropped by the end of the semester. Altendance was
kept by Mrs. Pulbz.

BuCo Guiding: The guiding program was handled basloully by the Tuborial,
Project advisor, Mr. Jack Hernondez. The purpcse of guiding was to iring
6th graders from target area schools on tha Dakersfield Campus to soquaing
them with the campus and the opportunities avsilsble for students. This
guiding ook place on some Tvesdays and Thuradeys at 10330 a.me bthroughout
the serester. Classes of 60 to 90 children were brought to BC. on & bus
ag ervunged by the respective schools, (uides inoluded suy students who
regponded Lo an announcement in the Renescribe. Thore wes no aspecisl bour;
it was wp to the guldes to show any arca of the campus they felt would
interest the children. B.C. instrucbore were informed shead of time that
the guides might enter classrooms. A1)l cshildren received at R.C. bookcover
as a acuvenir.

Muny problems came up with the guiding program. The muiber of guides

. varied radically from tour to tour, causing problems with the number of
ehildren Ghat could be handled, Also, msny of the guides did not know
how to treat the children-~they did vot lmow vhat intercsted children, wha'
to tall about, etc. A briefing session and explanation pager before guiding

proved to be some improvement.

IiT. EVALUATION

Ihe Bakersfield City School Districit:s While M, Yord of Fremont has
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evaluated the pro wam informally sn 1968, Mro. Theman haes Lsen the only person
on the ataff of the district to formally evaluate the Tutorial Froject.
This is because the pilot program bezan In hls school and because of his
continuing great interest in the programe.

The earliest evaluation is sketchy and impreselonistic and was reported
(all of Itv., Thoman's svaluations except the 1968 evaluation are in the form
o' a report to the city school district office) on November 22, 1965, If,
Thoman occaslonally telked with teachers about the program concerning its
beneflts to the studencs in thelr rooms. He found that the majority of
the students were showing glgns of benefit not only in the subjoot mathes
area deglgnated by the tencher for tuborial asslatance, bul also in many
attibudes as wells, The tutors wers punctual, enthuslastic, and working
very wall wlth the students. The tutees were dellghted, very recéptive,
and proud to have e tutor. Farent cooperatlion was excellent. There wero
3l tubore and 37 tutees.

“he next evaluation raport to Lhe clty school dlstrict was made by
Fr. Thoman on June ), 1987, for the Tutorial Projeet bepinuing on October
1y 1966, This report aovers bhe butoring aetivities at Linsoln Junior
High School, where Mr, Thoman moved from Fromont Elementary Sehool. IH3s

report inoludes the following information:

Lo Thirty«nine collese students were tutors, twenty-elight worked
one hour per week, eight worked two hours per waek, and thres

gava more than two howrs per wesk of tubtorial time.

¢ JSeventy-eight students (31 gseventh graders, L7 eighth gradera)

were tutess.

3= The bagic subjects taught wero:
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Math ~ 35 studentss 29 received an average grade of "C' or
petter for three querters; only 1 received an "F" ths
sgeond and third quarter and a "D" the fourbth quarters.

English - (including spelling) 21 students; of the three quarteres
grades checked there was an averaged of seven "B s
and twelve "Cle" from this group. Only two made a
Hp" 4ip the last thiee quarbers; there were no "Fis".

Reading ~ 12 students; all nade a 'C" or better grade axcept
one sbudent who made a "D' for a second quarier grade
and & "CV the final two quarters., The group turned
in o total of L9 Book Reports.

G.H.Co = 10 sbudents were tutored in the consitution. Crades
as followss 1 "AM, 3 "Btgh, ) "Cta", and 2 "Dis”

Lo Specisl events includeds
A. Attendance at Negro History Week Parade and aftor thet
a plenie in Hart Park. Twenty-two tutors and L9 tutee:
book part.

B, Christmas Perty - 53 students and 29 tutors participated.

0. Valentine's Farty = 3L students and 19 tutors porticlpaiad.

D, Weiner Roast and Boating - Hart Park ~ 5L students wid 33
tutors attended.

B. End of Ysar Party ~ 52 students end 1§ tutors participated.

g, Field Trips or Places visited a3 follows:

Place or Area. Dumber of Studanie Number ol nhors
Toy Clrous 12 K
Ghannel 23 TV 9 h
Memoriel IStadium Football Came 21 7
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Place or Ares Number of Students  Number of Tubors
Beash Park 19 6
Fishing Pond = Hert Park 9 L
Guadalups Churoh 5 3
Papsi Cola Bobtling Co. 8 23

' Cunningham Art Gellery 2L 12
Korn County Free Library 14 5
Pionucr Village snd Museum L1 18

6. Nine tutore went on home visitations accompanied by lr. Thoman.

7. Tifteen tutees wore bi-lingusl students, with an English
language problem, and made good progress with Spanish spealing
butors.

8, One of the moat noticeable effects of this Twtorisl Project
wera the aonsiderablo numbor of less discipline or lack of
work effort tyree of veferrals from teachers during rogular
school heurg. For example, one studont who had had 1 referrals
by mid-Noverbor, only received {ive more by the ond of the
sohool year after being assigned to a tutor. Only two students
in the project were suspended from school, each for two days,
and nelther was suspended agaln.

. 9, Conclusion

The A.S.B3. Tuborial Project is very good ona, benefiting many

students, both tutes and tutwur, Mr. Thoman rocourmended ite
continvation the next school year.
Mr. Thomani+a report of the 196708 [fubnrial Project begine with a

yory helpful. rationale for the project, from tha oity nchools'! point of
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view; "The potential public school dropout 1s often intelligont, but ig
experlencing boredom or feelings of rejection, The A.5.B. (Bakersfiold
College) Tutorial Project is ettenpting to help solve some of these problems
by working with young pecple to give them motivation and ehgourazement.,
It has bren found that ope warn vernon in a close relationship with another
trancnite the eelf~confidenca and motivation neceasury for improvemeant in
achool,. !

He then mentions the criteris ueed Lo salect studentos

Lo Blelingual students vho show promise in sohool with help in
English.

2o Comstitution - 8th grade studenbs must pase the final test
prior 4o gredvation.  Students who nead some extra study
to pans thic subject are veferrad.

3. Reading ~ irprovement for spead - word abtack ~ comprehension
skllls ~ ond encouragenont to develop a free (Library) reading

progren.,
he Math - enrichment type yhudente should be referred. ihose

having & problem in sbaying with the "top" group in rress

of "new math"; those who lack basic skills, but cen learn them

with drill and cxtra help,

5, Other = apelling help, rrojocts in scicnce, oral reports,
developr.ant of phreical [itness, and coungeling and guidance,

Based cn tiw above, hiz evaluution rnakes the following pointas
’ Lo L9 college students were tubora,
2, 18 junior high students were tutored in paseing the Gunati tation;

only one made a "D." The vest "Cl'a" op bebter,

L)
2

20 were tutored in readingy 1y showsd conglderable snteisc and
improved. The other six advanced very little,

he 15 were tutored in mathy all advanced ot least oue luval snd l

went bwo levela hetier,
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12 were helped in spelllng and Bnglish. All made good progress.
To provide further interest, experience, and rewards elevan fisld
trips wore taken during the year. The final one was a trip to
Piemo Beachy 77 Junior high studenbts, b college tutors and Ll
toachers made the all day trip.

Thoman's mest recent svaluation that of the 1968469 program ls a

pralininary cvaluation (the final ~valuation is not complatad) and mantions

the followings

1.

Qe

3e

Lo

Sa
The

College tuborss 139 of the finest young men and women to tutbor

at Lincoln we have ever had."

101 Lincoln students are baing tutoreds Mr. AL Thoman, principal,
director program for Lincoln., Two youth groups have tutorial nhroject
asalstante.

15 teschers are offering supervision in materials and explanstion
gpanning all basle subjoct areas.

dome butors are coming 2 and 3 times per week. Total weekly hours

of tutoring time approximites 55.

A Christmas Party was held for the fall prograu in December.

BC Guiding Programi While there is no formal cvaeluabive nuterisl

available for this program, those involved in coordinabing it for the

Bakersfield City Schools have been enthuslastic about it and have mantioned

that the

reports from the teachers whose puplls participated in the progran

have bean extremely favorable and enthuslestic.

Viegt HIilgh Schoolt Again while there is no formal evaluation of this

progranm,

. Closne and Mrs, Pultz have indloated that they congider the

program very valusble for their school.

Q
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‘Tutor Questionnair§;5 While the evalustion from v Thoman concentrates

primerily upon what the program does for the tutess, the following queastio-
naire written by tho 1968~69 student director, Cerol Enne, with assistance
from !, Hernandsz, attempts to evaluate the impact of the prozram on the
oollegs students who partlicipated in it.

A questionnsire wae sent to eighty parsons who had sigued up to tubtor.
Thirty-cix responses were received. ifany of thoss who did not respoud atd
not astart the project or drupped out before the end of the semester. The
following are thoss items pertinent to the projectts evaluatlong

Juestion 1t Approximately how many waeks did you tutor?

Number of sesslous Tutors

6 2

8 1

9 [
10 6
1L 2

12 5
1l 3
15 2
2% 2

10.5 averags
Tobtal hours: 329, Given the total number of tutors one rigat estinate
the total nouras at around 600 for the fall semester.

Question 2: How many tutoring sossions did you miss?

Miss Tutors
0 11
1 9
2 5 w]Gm




Misa Tutors

3 5
L 2
5 1
6 1
1.3 averago

One can conclude that the tato. s are very conscientious.
fuestion 3t Did you continue with Tutorial Project throughout the
someater? If no, why?
School Deop
Vast 2
Linccln 2
remont, 0
L
Question L: At which school did you tubor?
West High 7
Linecln Junior High 6
Fremeni, Elementory 23
LuerEe on _1  (Thls questionnairs was disreparded bessuse Emerson
was not a project school)
37
Questlon 55 DLd you participate in any exira activities wdth vour cutee(s)?

IL yem, please list them; if no, why?

Schocl No Yes
West 7 0
Linaeln 1l 8
Fremont 6 0

27 8

L‘ll6 Yur?
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Time was the mein problem with extra activities (11 responaes )~wboth
tutor and tutee. Transportation wes a problem with thres. Lack of interest
on part of tutse was another another reason for no extra activities. The
axtra achbivities included: basketbsll, embroidery etichery, trip to the
1ibrary, trip to the mall, trip to the tutor's home, and five tukors took
their tutees 10 Belo The activity at Lincoln can be perhaps aocounted for
by Mr. Thomen's encouraging such activity.

Question 63 Did you treat your tutee(s) ae a friend or & student?

School Irisnd Student Both

Wast 2 3 2
Lincoln 8 3 1
Fremont A 7 1 .

21 1 17

Most students answered "both" and most regurded this raelationship as

more than a formal teachar -~ pupil relationship.
Question 7¢+ Did you feel you were abla Lo Pget through' to the tutee (8)?

3chool Tes No Some
Weat 2 3 3
Lincoln 16 2 6
Fremont 3 0 L

12 6 10
Although the definition of "gel through! wes interpreted in many
different ways, it cen be concluded that most students fellt successful
in this and “hus perhaps in thelr effort In generale

Juestion B: Did you make any improvanents with yrour tutee(s) 1n reqard

to school grades? Definite svidence.

T




Solbe L Yos HNo

o 2 2
Line »1n 15 L
Frem nt mémnmmﬁmi

2 i

There were many tutcrs ho did not lmow of specificrade Luprovements
but iolt Hhey did make some improvem:nt. It 18 quite hard to judge. Meny
mont: uxed tutees pasved the constitvtion test. Again, this 4s an irdication
that she studonts regorded their tutoring as successful.
Question 91 Do you feol your tutee(s) hes changed in his attitude toward
sohocl by bolng more erthusisstio?

Schoc Yas No

Waat 2 3
Lines In 7 11
Framdnt 5 1

1k 16

Uererally not knovme Fremont kids did respond bettor in atbivude
chan &2 hoceuse of ago. Alun attibude change 48 harder to bring sbout than
grad: clange and harder o wmoasura,

Question 10t Did your attitudss regarding disadvantaged children charge?

Were thoy strengthenad? Commentss
Yon Ne
21 13

Ovarall, tutors are now bebter aware of problens in educatlon and cf

uncle privileged childeen. Some mentioned no change in attitude but a
strewthening of the knewledgze of problerg in thie area. The program was

8 da”inlte succors in thls aresa,

)8




Qusstion 11t Did you feel the school abt which you tutored wes receps

tive Lo your problems?
School Yos No
Woat b L
Linculn 17 5
Fremont S d
26 7
Most of those who menbioned lack of help, falled to make an effort to0
lmprove problems. Agaln, the responses suggesh a successful experilence,
Queation l2: Do you feel Tutorial Project needs more organisation?
Yeos No
16 16
Thers were many different interprotations of what Tuborial Projsot
actually includes (®.g. & clasg, o oclub, or an informal organizetion).

Some mentioned uncontrollable inmprovements {(s.g. sincerity of tutors, mors
tutors)e Two suggestions inoluded weres

lo 8bart the program earlier.

2o Bxpand the program to include more achools, especially more high

gohools.

Those that attended the scolal scisnce 5 class mesbings were generally
bappy with the program while those who did not felt that there wns a need
for bebiter preparation for tubtore.

Question 1t Did you have any spesific problems in gebtbing started

tutoring? Bxplain briefly.

School Yes No
West 3 3
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School Yes No
Lincoln 11 12
Fremont 3 3
17 18

Thoss who had trouble getbting sterted at Lincoln were disappointed din
tutee response buk, as stated by Mr. Thomany part of the challenge for tubors
ig encouraging the tutee to stay after school for extra help,

Question 15: Are you planning to work with the problems of disadvantaged

people?
Yos No
22 7
gtion 162 Ars you planning to teach?
Yos No
20 12

Quegtion 172 If you are sure of youwr major, please state 1lt.

soelal Sciences 15
Humanitios

Biological Sciences

Mathematics

8
L
Physioal Seilences 1
1
Business 1

Agriculture 1

Questicns 15-17 indicate that nobt enough students who don’t have a

voeationsl or intellectual interest in social ssrvice are volunteering to

tutor.
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Question 18: Ave you planning to tutor again?
Yes No
22 6
Again, the success of the program ls indicated.
Question 193 If you attended the class meetings, did you feel they
were worthwhile?
Yes No
16 1
Quegtion 20t Do you have any suggestions for future cluss meetings?
Yes No

16 1
Suggestions for future classes includeds

1., Hold them at a betier time. d
2, Have meetings for those in Tutorial Project who cannot attend class.
3, Have more practical information (keys o teaching’.
Lo Have more minority speakers volcing the personal feelings of minorily
peoplac
Question 21: Did your experiences teack you anything aﬁoub your own
personality? Comments (e.ge abilities, limitabiona).
You Ne
28 1
Comments included: accspt people as they are, be patient, do not be
ons sided about people and their problems, communication is importent, and

the reallzation that these children live in a completely different world

from middle class white,
Quesbion 22: Did Tuborial Project help or hinder you in your scheol

work? (e.g. increass your motivation).

w -




Help Hindor Nedther
13 1 16
wsstion 233 Did your atbitude toward the tutee change during the

time you tutored? If so, how?

Yon No

26 5

Attitudes includeds realization that one person can't change problems

easily, can't change personalitiss so do what one can to improve grades,
discouragement, how can one do more to help, patience, understanding, snd
gome loss of idealism. Questions 21 and 23 strongly suggest that one of
the most important values of this program is the impact that it has on the
tubor .

Tutor Journals: In an atbempt to get a more in depth iden of the

impact of the tuborial experience on the Dakersfield Collsge tobors, Mr.
Hernandez asked the students who took acclal acience Y in the fall and the
spring Lo write detailed reactions of their experlences. These reactions
were 4o inecludes
lo Initial reactionsy satisfactions and problems,
2o Tinal reactionst satisfactions and problems.
3o Achlevements of tutees: attitudes and grades.
Lo Effect on tutor: knowledge of tutees and their educational
problens, atbtitudes toward butees and their problens, selfe
knowledge=w~limitations and strengths,

S¢ Evaluations of the tutorial project and class.
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Algo in addition to the above, some students recorded their reactions to
sach tutoring session. Thirty«twe Journals were written and the reactions
of bhe twentyweight that were about Fremont and Lincoln schools were studied
gince this is where most of the tutoring takes place. The students® reactions
are as follows accordinz to each of the above categories:

Initial reactions: Many students mentioned that initially they werae
not, sure what to expect, that they uere insecurs, that they didn't know
how to make the subject matter intereasting, and that bhaf didn't know how
40 communicate with tho children. One student said, "My biggest problem
was trying to 'get through' to them and motivate them a litble." A few
atﬁdanﬁa initially felt disaouraged, even depressed. Yebt, scme seemed very
sxcited in anticipation of a new experience.

Final reactionss All of the students regarded this as a very valusble
and meaningful experience. Actually this category cannot be separated from
the next two.

Effect on tutees: While a few Ltutors didn't thipk thab they helped
thelr tutees much, most felbt that thelr tutees made progress. The clsarest
and greatest progress was aocsdenis. Some tutees mads definite gelini on
thelr grades; others improved in abilities in basic skills like reacding
and math. A few tutors felt that their tuiee's atbitudes had chsuged for
the betterw-that they saw learning in a positive light, that they wera no

longer diseipline problems in regular class, and thabt they gained self
confidence., One typical student reaction is, "Even though I have a few

more scgsions with Deborah left, I feel I can nake a few conclusions

about my progrem. I feel that it has been somewhat successful in that

23w




Deborsh has learned her multiplication tables and has gained a little more
solfwaonfidance and the program has also helped me,"

Effect on the tutorss Perhaps the most signifiecant thing to emerge
from the journals is the effcet of the tutoring experience on the tutors.
Most generally the tutors felt that the experience was very valuable to
them personally. As one student put it, "My experilences through tutorial
project have been both enlightening and rewarding. By trying to help
these children, I was actually helping myself; by trying to w.derstand
these children, I was actually learning about my oun perasonality." Specifically,
some students felt that they had a chance to exerclse their sliruistic
feelingss "Tutorial project gave me an opyortunity to feel that I vaa
contributing to the community, and I hope, to the development of some
sbudents,.” A few students admitied that they had entered the program fop
purely selfish veasons, e.g. class oredit, and had found the experience
to be very valuable, As for learning much, another student sald, "My
first fow weeks of tutoring tnis semoster were pretty discouraging beceuse,
I guess, I expected too rmoh from bobh myself and my tutees. Bub ss tlme
vent, on, and I discusged my hangeups with more and nore people I locked at
my role as a tutor from a different perspective; and 1 learned a preat deal
more aboub the obatacles facing my studsnts. I wanted them to learn something
from me, and I wanted to chienge thelr atbtitudos toward education a lilLtlew
but in the end, it was me who learned from the experience, and 1t was my
attitudes that changed."

The most specifie thing that the tutors mentionmed learning was aboub
poor and/or minority children. Several students were most omphatic aboub
thiss

D)o




Having growne-up in an area that is very stable and where
there are few really poor people, I was bthrust into

a sompletely different situation. I liked the idea

of this and slso enjoysd the idea of "helplug" others.

I had vieions of the threc girls I had, crawling all
over me wibth gratitude and thinking of wme as thelr big
sister. T also thought thelr grades would improve gresatly
ar; & resulb., . s youlve probably puessed 1 was In for

n shockerhes.If thissowmde like a report of fallure,

it probably should be axcept there wes one peraon who
benafited from the experience--mns, I feel I've lcarned
to live more outsglde myself and I've hecons more aware
of the needs of othere iu a more real waey. The girls
taught me to care about others and maybe nost important
of all, to take fallure.

I think that this project had a very definite effect

on me. I came into 1t becnuse I nasded an 2xtra unlt.

T came ovt of it with scme understending into how and
why the minorities aren't getting to college, or Jobss
It really was my first taste of poverty, sn Bakers{leld!
In other words, 1t made ma think a little bit sbout

the other eide.

Tutoring was also my first experisnce with people of
a diffsreut race. To bo honest, I was nol sure how
they would react to me, or how I would react to them.
Bvaluatfon of tuborisl project: While the tubtors felt that the program
was valuable they had several sugge:tlons for luprovements. Ona studant

felt tnat there should be more minority tubtors. But the points of general

-

goncarn were thab there werc not mcre tuboring sessiona (more than one a

week) and that there were no orieniation sessions before the tutors began.
The last point is most frequenily nentioned. When meationing the formal
. clags neebings (Social Scilence 5) students wanted less bheody and more howe
to-tubor hints.
IVe CYICLUSIONS AND RECOMIENDAITONS
1. It i3 quite apparent that ihe tutorlal project is extremely valu-

able from both the standpoint of its impact on the tubess (as

avalnated by tne participasing schools) and on Lhe tubors.




2, The program should be definitely continued and girengbhened by

rocruiting more students, especlally minority students as tutors,

and by definite prestutorial orientation sessions to relieve tutors® |
anxietles and ungertalnties.

3. Oonsideration should be given to involving more students who aren't
primarily motivated by altruism (e.g. those who want oredit or pay)
because it seems apparent that the experience is valuable to tham
even though their motives for beginning arenit the same as volune |
teerg. In shord this seems to be the sort of experilence that
many students can and should benefiy from. (The community would
also benefit.)

L. Consideration should be gliven to expanding the program to include
different types of community service (e.g. Juvenile hall, mental
hospitals, shelter ocare). This expanded program could also be
tied into appropriate classes. Ib is poasible 40 expand this
program %o include types of communiby services that aren't
ordinarily thought of ag such, e.g. work with local alr and water
pollution agencies. These could also be tied into regular classes.

Today, students want relevant education and want to be involved uith

their commmity's problems, This desire ls nob limited to hestudent

activists; rather there is some evidence that many sbudents would like to

do something if only they had the opportunity and could justify this

activity by fitting it into their class and work schedules, Since community |
college students usually have to work to meet thelr college expenses, 1%

scems imparative that the community colleges attempt to provide the oppox-

tunities for these students to get involved in community ssrvice actlvitias

through thelr classes or work. In short, the concept of volunteer soclal
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gervice is pot the only way to epproach gtudent involvement in the community,
and, indeed, may not be the mosb fruitful way.
Today many students are disturbed aboub their soclety and their world.

Thus far, the only visible major alternative to bringing about needod change

has been confrontation, Most studenis reject it, but are then left with

no modus operandi for bringing ahoub social, political, and econonlc changes
There is an alternative to confrontation and it is imperative that the
community eollege recogpiie it and vigorously support its active involvement
in community service. Ib is moet important that students be involved for

the health of the United States and of the world. Humanity can no longer

afford the luxwy of provencialism and its offspring: ignorance, fesr, and

hatred, It seems then that a program such as vhe Bakersfield College
mutorial Project is one very effective alternative to confrontatlon.
|
|
%
?
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FOOTHOTES
The material in this ssction is based upon records kept by Bakersfield
College and by the Bakersfiold City School District,

This description is based upon a repart by the 1968 Btudent Director
of the Tutorisl Preject, Carol Enns.

Documents related to the organization and desaription of the Tuborial
Project are in Appendix A.

A description of the class 1s in Appendix Ao
A copy of this questionnalre is in Appendix Bo
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APPENDIX A
Tutorial Project Dascripiive Material

A+3:Bo TUTORIAL PROJECT

Ths tuborial jroject is a committes of the Assoclated Student Body.
ITte membership comes from the students of Bakersfisld Collegs.

The main gosl of the project is to bresk down the oultural barrisrs
that exlst for underprivileped children in the depreased aress of Bakersfield.
Anothar goal is to provide & service for compensatory sducation, which we
feel 1s only secondary,

The problem that the ohildren we work with have, 1s one of being placed
in a situmtion that they may feel is hopeless. More often than not, thess
children receive little or no ensowragemend from thelr parents at homs.

At school thoy sre taught in overecrowdod classrooms, and in sometimes

second ¢lass achool facilities., The faculty of these achools are very

interested in these ohildren, bub they cannot posslbly give all of them
what thay nesd.

The tutordal project has taken a few of the <ifficult cases, the
children who the administration of the schools have sald if they don't get
the personal attention they so desperstely need, thoy will become high

gchool or even junior high sochool dropouts, We feel that with this attention
they stand a mush better chance for the educational and social adjustment
necessary in today's soclety.

Theve are no qualifications for membership in the tuborisl projecb.
A1l that is necessary is a desire to help your fellow man.

The director has the responsibility of orgavizing the project ab the

begloning of each achool year, and geeing that the project runs smoothly
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during the year. Any polley qusstione are handled by a general consensus
of the project's members. ALl correspondsnce and clerical werk ls done
on a purely voluntary basis,
We bold no regular meetings other then the days that we tutor, General

meetinga are held cvery so often to dissuss policy matbers, and decisiona
sencerning the activitles of the projects




TUTORIAL PROJECT

Qualifieations

1. Desire to help youw follow man.
Applieationas

. Obbeined in the Campuzs Center Offices
Goals of Projesoct

lo Dducational -» Provide solid advancement by helping tutorees in
schiool subjecth areas.

2, Soclal =~ Breal doywn cultural barriers that exist for underprivileged
ghildren.

Organizabional Seleup
1o Tuboring

8o ligh School, Jr, High School, and Elementary School Levels

b, Subject areas - English, language, reading, mathematica,
social studies, UeS. Constitubtion, and otherse.

oo  Student types =e gencral underachievers, parblcular subrjecth
nroa underachlevers, emotional problems, bilingual problems
or soms obher educational handicape

d, Tutors will ganerally have from 1 to 5 students, tutorees.

a. One hour per week ab lensh.

£o One unit of credita.

ge Olass mestings ebrub pine bimes during the senestere

he Fleld trips (Library, ert gellery, TV Stetion, football game,
ebc.) and special everts (Negro Hlstory Week Parade, Christmas
Partye 2bte)

NOTE: It is nob required that you sign up for the class.

2, BC Tield Trip Ouides

a. Guiding otcasicnly bthroughout the semester

be Guiding botween classes

co Usually 2 or 3 students from elementary or Jr. ulgh
sehool

de Explain specific arsag of campus to children so that Hhay
know what edusational facilitios are available.

Tubor!s Reaponsibility

1., Provide an image whish the student can identify with and vigaalize
himgolf ir the higher educabion roleé.

2, Haks 3 real effort to abtbtend each tutoring session or field wWwrip
guide gince students feel pub down® if the tutor does not show
uwp aa plannede
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3. S8lnce eduentlon is o very solld advancement the tutor must provide
cousiderable help in school subjects.

ho Give the studont encouragement, and motilvation 4o continue schooling,
Tubtor's Reward

e Personal feeling of meaningful participation in the school znd
aommunity .

20 Botber Anderatanding of socioweconomio structure,

Js  The satiafaction of soelng that you ag a titor were able 4o Mg
tho difforence betwesn a pasglng or falling grade of a student.

ko Pre-tesching or sociul work axperience,

5, One wnib of credite




Name:
Address:
Telephone:

Major:

RAKERSFIELD

COLLEGE TUTORIAL PROJECT

Semester of College:

Can you provide your own transportations

Ievel of tutoring: Elementary Junior High High School

Class Schedule

Monday

Tuesday

TWednesday

Thursday

| caisionnsmamams o ot o s < 3 ot

b mfatdrn pomre ¢ vor

-

Evening

O T T R
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Social Bcience 5
One vnit credit
Enrollment 25

Course Objec
' "o acquaint BC students with soms of the edusational problems of

2o
3o

Course Descriptions This course is for studente who want 4o tutor elementary,
| T 3oplor high, and high school students. The course is designed both

| for the student who is considering a career in teaching and for the

| student who is considering another career, bub who wishes to help others
| and to gain an insight into some of the probleme and rowards of edusa=
tione

PRACTICUM IN SOCIAL SCIENCE (TUTORING)

sotlvoss

disadvantaged studenbse

To give BO students elementery expericnce in the procees and ary
of teachinge

To provide BC atudents with an opportunity for communlity servics.

| Means of Achieving Objectiveas
F T Students amiﬁm oTad by the BC instructor,

20

i

0

2o

3o
Lo

They are plscad in tutorial poaitions ab loocal schools.

They arc supervised at the school by the teacher whom they assiat.
The DO instzuckor provides over all supervision, condushe seminars,
and assigns written work.

Course Outlines

ald work with a minimum of 18 hours and the tescher's or principel’s

evalvation of the bubor,
Classroon instruction: ¢ sessions discussing the educational

provlems of disadvantaged children and the tuborts role.
A 5C0~word mininum book review from a blblicgeaphy provided by the

BO inatrucbor.
A report of the student's reaction and evaluation of the expericuce

of tuboring.

Gvaluation: Completion of all four headings of the course outline will boe
required for the grade of "A", Partlal sonplotion of the total program

will be evaluated for lesser grades.
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SOCTAL SCILANCE 5: Tutoring
COURSE OBJuCTIVES:

Lo To acquaint Bakersfield College students with the educational,
problems of disadvantoged students.

' 2« To provide elementary experience in teaching.

: 3. To provide Baskersfield Collape students with an opportunity for
community service.

COURBN OUTLINE:
lo TFielid work with a minimum of 9 hours tutoring.

2. Classroon instructions-8 hours:s discussion of readings and
tutoring experience, occasional guest speakers, films.

3. DBasie textbook: The Disadvantaged Child, Prost and Hawkes,
(Houghtion lidfflin)e

ho A 500eword minimum book review of one of the followlngs

a. Teacher, Sylvia Ashton-Warner (Bantam paperback)
be ﬁs,gﬁ ab an,Bar}g Aﬁe’ Jonathon Kozol (Bantam paperback)
ow Children Fail, dJohn Holt (Dell Delta paperback)
do ﬁ%r Children are ngﬁga Nat Hentoff (Viking Coumpsss paperback)

5. Report of student's reaction and evalustion of the experisnve
as a btutor:

ac. Initial reactionss satisfactions and problens.

bs Final rcaotions: satisfactlons and problems.

¢co Achievements of tuteeg: knowledye of tuteos and their adusational
problems, atbtitudes toward tutees and thelr problems, salfe

| knovledge~linditations and strengbha.

, e, BEvaluatiow of tuboriel project and clasms.

GRADING: Completion of all requirements will he required for the grade of

;“ "AY, Partial completion of the requirements will be evaluated
f for lesser grades.




APPZNDIX 13
futorial Project Questionnaire

This questionnaire will be used for a report gbout Tuborial Project. No

nanes of tutors will be used in the report. I am uging the results of this
questionnaire for grades in two clagses; your covperation will be appreciated.
Without a response from all Tuborial Project menbers, the questionnaire
decrsases in its validity. You do net have to answer any quastions you

feel to be boo personal. If you have any questions please call ne at 323-1126.
Place completed questionnalre in the envelope on the Tutorial Project Bulletin
Board in the Campus Center Foyer by Tucsday, Jaruary 1l at 3130 p.me Thank
you for your cooperation,

Carol Enns
Direstor of Tutcrial Froject

1, Approximately how many weeks did you tutor?

How many tutoring sesslons did you mieas?

Did you continue with Tutorial Project thronghout the semester?
If no, why?

s arion ok i g " s I s o At

W T S W A e A .
g, Did you participate in any extra aetivTiTes Vith Your Tuteels)?

If yes, please list them; if no, why nobs s
6, TLAFou Treat your tutee(s) aB & iriond or a atudenty

7. Did you feel you were able to "get through® to the tutee(s)?
. Did you make any improvement with the child in regard to school
grades? Definite evidence. ,

» ___9. Toyou fesl your Gubee(s) has cnanged 16 Wis abtItude towerd school by

being more enthualastic?

10, Did your attitudes regarding disadvantaged children change? Were they
gstrengthened? Commentss:

[ AR B it VB ]
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whIoh you tukored was rocepbive o your
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12. Do you feel Tutorial Project needs more organization?
Commentss

L

13. Did you have any spooific probloms in gebting startad tuboring?
Explain brieflys

A A A AP My

1. Are you planning to work in any way with problems of disadvantuged
people?
15, Ars you planning bto bteach?
™6, If you are sure of your rajor please state it.

17, Arévyou planning ko tutor again?

18, If you attended any class meebting, did you feel they vere worth while?
“19, Do you have any sugzestions for fubtwe classes?
Explains

oy

AR A ooty e " " b

—— " o v " " P * PO

20, Did your experionce teach you anybhing aboubt your owm personality?
Comments (o.ge limitations or abilities)
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___21. Did Tutorisl help or hinder you in your school work?
(0.gs increase your motivation)

22, Did your attitude toward the tutee change durlng the time you tuborad?
If so, how? |
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