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HEWAGE, L.G, "Anagarika Dharmapala as an Educator." Journal of
the National Education Society of Ceylon. Vol.l3, 1964.
pp. 18-520

When Dharmapala was a youth he came under the
jnfluence of Colonel Olcott and Madame Blavatsky of the
Theosophical Society who visited Ceylon in the 1880's.
He assisted Olcott in the collection of funds for the

. Buddhist educational movement. He later dsweloped to be
a great educational and social reformer, and a religious
leader. He worked in the fields of educatiomal amd
social reform in both India and Ceylon. He was an
admirer of the educational systems of Japan and the
United States, and he urged India and Ceylon to establish

. an educational system that would make every child grow
up to be an intelligent thinking individusl with a
consclousness active for the good of all beings. He set
up schools to translate into practice the ideals he had
in mind. He emphasised the importance of technical
education, especially in the fields of agriculture and
industry. He started several industrial schools and
tried to wean students away from too bookish an
education, He was a great believer in adult education,
which he thought could be best promoted through the
masg media. For this purpose, he started a Sinhala
newspaper in Ceylon and an English journal The Mahabodhi
b{g_m]_._ which had a wide circulation in India and in

eylon.

KARUNARATNE, V.T.G. "Educational changes in Ceylon," --- Ceylon
Deily News. December 3, 1963. 1550 woxds.

December 1, 1960 is significant in the history of
education in Ceylon as the day on which one of the
fetters of colonialism, namely tlie denominational school
system, was shattered. The British encouraged uissionary
euterprise in Ceylon and were reluctant to enter the
field of education. In the early years, up to 1833,
English ag well as the natiomal languages, Sinhdalese
and Tamil, were used as the media of instruction.
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EXPLANATORY NOTE

Gexlo n Education Abstracts attempts a coverege of the

noye s:lgniﬁcant materials published in Ceylon on various aspsots
of adueation. This is the thind issue, and 1t deals with the

.mteria.ls published during the period Jamary 1, 1963 to Dscember 31

1965. The first issue dealt with the period January 1, 1957 to
Deogmber 31, 1959; and the ssoond issue with the perdicd Janvaxy 1,
1960 to December 31, 1962. The r‘gmining issue of Volume 1 will
deal with the period January 1, 1986 to December 31, 1968.

Where the title of an entry is not in English, it is in
Sinhelese with an English trenslation. A few titles are in Tamil,
and in sueh ceses the word 'in Tamil' appear at the end of 'the
abstreet. A 1ist of the newspepers end the perfodicsls from shich
mtor:l.al has been seclested, and an author index are given at the
end.
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r

HEWAGE, 1.G, "Anegarika Dharmspala as an Educator.” Journal of
the National Education Society of Ceylon. Vol.13, 1964.
ppo 18-520

When Dharmapsla was a youth he came under the
jnfluence of Colonel Olcott and Madame Blavatsky of the
Theosophical Society who visited Ceylon in the 1880's.
He assisted Olcott in the collection of funds for the

. Buddhist educational movement. He later developed to be
a great educatiomal and social reformer, and a religious
leader. He worked in the fields of educational and
social reform in both India and Ceylon. He was an
admiver of the educational systems of Japan and the
United States, and he urged India and Ceylon to establish

. an eduocational system that would make every child grow
up to be an intelligent thinking individual with a
consclousness active for the good of all beings. He set
up schools to translate into practice the ideals he had
in mind. He emphasised the importance of technical
education, especially in the fields of agriculture amd
industry. He started several industrial schools and
tried to wean students away from too bookish an
education, He was a great believer in adult education,
vhich he thought could be best promoted through the
mass media., For this purpose, he started a Sinhala
newspaper in Ceylon and an English journal The Mahabodhi
Journal which had a wide circulation in India ad in
Ceylon.

KARUNARATNE, V.T.G. "Educational changes in Ceylon," --- Ceylon
Daily News. December 3, 1963. 1550 words.

Decenber 1, 1960 is significant in the history of
education in Ceylon as the day on which one of the
fetters of colonialism, namely the denominational school
system, wes shattered. The British emcouraged uissionary
euterprise in Ceylon and were reluctant to enter the
field of education. In the early years, up to 1833,
English as well as the natioual langueges, Sinhdlese
and Tamil, were used as the media of instruction.
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The Colebrooke Commission of 1833 did uot want noney
to be spent on education in Sinhalese and Tamil, and
the efforts of government were concentrated on
|, developing English schools. The School Commission
. appointed in 1834 to superintend education in Ceylon
1 did not have a single Buddhist in it; nor did the
\ p re-modelled School Commission of 1841 have a single
Buddhist in it. The School Commissions introduced a
system of grants in aid to Christian }issionary Schools
but, on account of restrictions regarding religious
instruction, extensive use was not made of the systen,
In 1867 a Committee recomended state provision for
elementary education, support %o missionaries, removal
of restrictions regarding religious instruetion, and
_ the encouragement of anglo-vernacular schools. These
! ' proposals suited the missionaries, and the aided
{- denominational school system prospered rapidly. The
Buddhists were able to enter the system on an organised
scale only after the arrival in Ceylon in 1884 of Colonel
Olcott of the United States. The Christians continued,
3 however, to dominate the denominational school system.
15 The Buddhists later agitated for the abolition of the
: denominational school system. This was achieved at the
end of 1960 with the passing of the legislation to take
over denominational schools.

248. RUBERU, T RANJIT, "Educational vork of the Christian Missionary
Societies in Ceylon during the early years of British rule:
IV. The American Hissionary Society." Ceylon Journal of
Historical and Social Studies. Vol.8, 1963. pp.71-83.

The American lissionaries arrived in Ceylon in 1813
and were waruly received by Brownrigg, the British
governor of Ceylon, who gave them every encouragemend
for their work, They established four mission stations
in the north of Ceylon and engaged in wmissiomary and
educational work. llhen Barnes became governor of Ceylon
in 1820 he adopted a hostile attitude towards the
American Mission. 4 lay member who was nevly added to
the Mission was permitted to be in Ceylon only under
certain restrictions and the Mission was told that there
; should be no further additions. It was feared that
4 American Missionaries would "foster political objects",
The iiission continued to work in spite of discouragement.
One area of activity in which they differed from other
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missions, which were all based on England, was in the
emphasis they placed on spreading education through the
English language. This work was warmly commended by

3 the Colebrooke Comissioners in 1831, Another area in
which they were very active was in the promotion of
female education. By the year 1831 they had established

. 78 schools. They also promoted higher education by
establishing a seminary in which certain advanced subjects
were taught. After taking all the activities of the
Hission into consideration, the Colebrooke Commission
recommended that the American HMission should receive all
encouragemnent from the government. As a result of this
recommendation, discrimination against the American
Hission ended and it was in a position to progress in

. its work without fear of restrictionms.

249, RUBERU, T.RANJIT, ILankive adhyapena parinamaya. (The evolution
'o::il‘ education in Ceylon.) --- Colombo, M.D,Gunasema. 1984.
316 p..

1 The first three chapters of the book deal with the
4 indigenous system of education in Ceylon, education in
Ceylon during the Portuguese occupation of the maritime
provinces (1505-1648), and education in Ceylon during the
Duteh occupation of the meritime provinces (1648-1796).
. The remining chapters deal with education in Ceylon
during the first. seventy years or so (1796-1867) of
British rule. The very early period (1796-1830) is dealt
with in great detail in five chapters. The state of
education in Ceylon in 1830, the year in which the
Colebrooke Commnissioners arrived in Ceylon, is deseribed
in a separate chapter, and it is followed by a chapter
in which ths recommendations of the Commissioners are
deseribed in so far as they relate to education.
Education during the period of the School Commission
(1834-1841) has a chapter devoted to'it, and the
¢ concluding chapter deals with educational developments
18} from ‘the establishment of the Central School Commission
| (the suecessor to the School Commission) in 1841 to its
1 abolition and the setting up of the Department of Public
: Instruction in 1868,
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‘ 250.  VIMALANAMDA, TENNAKOON, Buddhism in Ceylon under the Christian
Powers. Colombo, M.D,Gunasera. 1963. 200 p.

the book also has an additional title The educational
g and religious policy of the British govermment in Ceylon
1797-1832, as this theme is also dealt with in certain
sections of the book., The discussion is based on
correspondence that had passed between Frederic North,
the British governor of Ceylon, and his superiors in
England. Much of the correspondence relating to
education during the period 1797-1832 is reproduced in
the book, and it is claimed that through this corres-
pondence the reader is "admitted into the invermost
councils and deliberations of those who controlled
the destinies™ of the country during one of the most
crucial periods of its history.

¢ Ep
1 While the main title of the book is zs given above,
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COMISSIONS AND COMITTEES ON EDUCATION

o5, COM{ISSION OF INQUIRY ON TECHNICAL EDUCATION. Report of the

Commission of Inguiry on Technical Education. --- Colombo,
Covernment Pross. Oessiomal Paper X of 1965. 349 p.

' ~Greneral
In July 196%, His Excellency the Governor, appointed

a Comuission, known as the Technical Education Commission,
consisting of ¥Mr T.P.de S.iunasinghe as Chairman and

five others, (1) to examine and mke 2 comprehensive
review of the organisation and the facilities now
available in Ceylon for providing technical, industrial,
agricultural, commercial and vocational education and
training, (23 to make recommendations for the formalation
of comprehensive and co-ordirated schemes of technical,
industrial, agricultural, commercial education and
training which will ensure the availability of sufficient
trained technical personnel for the development needs

of Ceylon, (3) to make recommendations for the provision
of adequate facilities to follow courses which will
enablc such s3udents to obtain diplomas, degrees and
other qualifications at professional and university
levels, and to make recommendations on the types of
diploms and certificates to be awarded, and (4) to mke
recommendations with speciel reference to the following
matters:~ (a) the reforms and changes that are necessary
in the present set-up relating to technical,comercial
and vocationsl education in Ceylon; (b) the medium of
instruction at the institutions providing technical,
commercial and vocational education and training; \e

the recruitwent and training of teachers for the
jnstitubions providing technical, commercial and
vocationel education and training; (d) the establishment
of & National Council for the award of diplomas and
certificates to students who have followed courses in
technical, commercial, and vocational education and
training; (e) the financial implications of the proposals
made with regard to the provision of adequate facilities,
and the reorganisation of the admimistration. The
Comnission issued its report in 1963.

See also nos. 292, 334-336.
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UNIVERSITIES COMHISSION, Report of the Universities Commission,

Colombo, Government Press. Sessiomal Paper XVI of 1963,
R32 p. :

A Commission, consisting of M, D,C.R,Gunawardena
as Chairman and two others, was appointed by the
Governor-General on 25th Avgust 1962 to inquire into
and repert on (a) the working and the administration of
the following Universities s to wit, the University of
Ceylon, the Vidyodaya University of Ceylon, and the
Vidyalankara University of Ceylon; (b) the measures that

- should be adopted for the purpose of securing a more
efficient mamgement and a smoother working of each of the
aforesaid three Universities, including any changes that
mey, for that purpose, be considered desirable in the
conditions of service, the salaries and other emoluments,
the qualifications, and the rights, privileges and duties,
of the members of the academic and non-academic staff
of each such University; (c) the fimances of each of
the three Universities and the disbursement of furds
@llocated to each of them; (d) the steps necessary to
ensure co-ordination in the expansion of the curricula
of the three Universities, with a view to avolding
duplication in such curricula and the consequent waste
of natlonal resources; (e) whether any one or more of
the three Universities should be expanded, and whetheyr
any nevw University or Universit College should be
permitted to be established; (f§ the steps that should
be taken to effect and waintain a high standard of

- teaching in each of the three Universities and to
establish a uniform standard in the exaninations conduected
by such Universities; (g) the desirability of having a
unified system of admission to the three Universities;
(h) the machinery for the appointment and dismissal of,
and the exercise of disciplinary control over, the
members of the academic and non-academic staff of each
of the three Universities s including any changes that
are desirable in such machinery; (:‘5 the machinery for
the exercise of dis ciplinary control over the students
of each of the three Universities, including any
changes that are desirable in such machinery; (3) the
relations that exist between teachers and students of
each of the three Universities and what steps, if any,
should be taken to improve such relations; (k) the
administration of the hostels of each of the three
Universities, including a changes that are desirable
in such administration; (1) the method of awarding

Gxthe o e e
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gradvate and post-graduate scholarships and bursaries
in the three Universities, and any changes that are
desirable in such method ; - (m) any changes that are
desirable in the functions or the sctivities of each
of the three Universities and its relations with the .
Government, and the steps that should be taken and the
machinery, if any, that should be set up for the
purpose of giving effect to such changes, including any
amendments to written law necessary for that purpose;
and (n) any other matter connected with or incidental
to the matters specified above in respect of which you
may recelve representations. The Commission received

. memoranda and heard oral evidence. Its report was

published on 16th October 1963. The report consisted of
17 chapters as follows: I. Appointment and Procedure

II. The Three Universities - Historical Background

IIl. Piriveras IV, The Pirivena Universities Act

V. The Pirivena Universities - Working and Administration
VI, The Higher Education of the Bhikkhu VII. The

tudent and the University VIII. Courses of Study ,
IZ. Standards of Teaching and Examinations X, Academic
and Non-Academic staff XI. The Finances of the three
Universities XII. The Working and Administration of

the University of Ceylon and the Measures proposed fopr
more Efficient Management XIIT, Expansion of University .
Edueation XIV. Higher learning and Research Grants
Commission XV. Admission, Scholarships and Buprsaries
XVI. ¥iscellaneous Matters  XVII. Summary of Recommenda-
tions.




JTHEORY OF EDUCATION

263. INWRUGOLLE, G.A Adhydpanaya hA samijaya. (Rducation and society.)
" == Colombo, ,s%f“Lamca Publishing Company. 1965. 151 p.

This book claims to give teachers and student

teachers an understanding of the nature of society, the

- relationships between education and society, and the
interactions between society and the individual. The
book is divided into ten chapters as follows:
1. Education and society. 2. Society and the individual.
3. The school society. 4. Aspects of the social life
of the child. 5.- The social life of the child and his
personality. 6. The place of the child in society.
7. Human development and personality. 8. The teaching
profession. 9. Education and psychology. 10. Teaching
and the teacher.

254. KMMALDEEN, SM. "Kavignar Igbal kanda kalvik kolkai." (The
educational theory of Poet Igbal.) --- Thinakaren. April
21, 1964, 1560 words.

According to the writings of Igbel, the aim of
education shovld be the growth of individuality leading
to both individual and social progress. The skills and
talents of each person should be brought ort to the full,
for education to rellise its goel. An atmosphere of
freedom is necessary. If there is domimation, politiéal
or cultural, the freedom of the individual as well as
his self-confidence will be affected. One's culturel
traditions should be taken into account, and education
should not go contrary to them. The thoughtless
imitation of the West should also cease, as such
imitation is a restraint on freedom and is likely to
warp individual development, '

(in Tamil.)




255. KARERM, A,U,M,A, "Kalviyin nokkangalum ilankai Muslinkelum.?
(The aims of education and Ceylon iyslims.) --- Thinakaran.
June 18, 1964. 1620 words.

The aims of education are fourfold. Education leads
to self-development; education prepares an individual to
become a responsible member of society; education makes
a person ready to face life as a contributing member of
the economy, having developed skills and resources;
education prepares a person to live the life of a good
citizen. The medium of instruction is closely commected
with the achievement of these aims. The use of any
language, other than the mother tongue, as the medium
of instruction at any level would necessarily impair the
achievement of the above aims and result in unsatisfactory
consequences. It would be a mistake for the Ceylon
Huslims to forsake Tamil, which is the mother tongue of
most Ceylon iuslims, and seek to be educated through the
medium of Sinhala in the belief that greater opportunities
of employment would come their way if they are educated
through Sinhala than through Tamil,

(in Tamil.)

256, KARTYAWASAM, U.G,P. and KARIYAWASAM, SUNDART, Adhyapanaya saha
ehi padanama. (The foundations of education.) --- Colombo,
1bion Press. 1964. 230 p.

This book provides an elementary discussion of
education for beginning teachers and for students in
Institutions of teacher training, The aims of education
are discussed in chapter 1. Chapter 2 deals with
education and society. Stages of development, namely
infancy, childhood and adolescence are considered in
chapter 3. Chapter 4 discusses freedom and diseipline.
The curriculum is dealt with in chapter 5. The remmining
chapters of the book deal with general methods of
teaching, extra~curricular activities, and the kinds
and uses of audio-visual aids.




257, NADARAJAMANDA, REV. "Vipulananda adikelirin thsiyak kalvi murei,"
(National educationdl syster envisaged by Swami Vipulananda.)
~-- Thinakaran. July 19, 1965. 1440 words.

Swami Vipulananda was borm at a time vhen educational
institutions were run by Christian missionaries. The
language, religicn, and culture of the rulers formed the
basis of education in them. Swami Vipulananda felt that
the spirit of nationalism could be revived by teaching
children their culture, religion and larguage. He ’
sponsored the establishment of schools in which pride
of place in the curriculum was given to Tamil language
and culture, and to Hindvism., He believed that education
was also a means of forging mational unity, and he took
steps to have Sinhala taught to Tamil students. While
giving pride of place to religiom, culture and language,
he did not turn away from modern knowledge. He stressed
the importance of both science educabion and physical
education. In regard to physical ceducation, he
favoured the inclusion of western forms of physical
exercises along with yogic exercises in the progremme
of work. He believed that every student should be
proficient in English as well as in the two natioml
languages. It was his objertive to ensure that
scientific education advanced hand in hand with cultue
ral and spiritual education. Through the schools which
he established, he sought to advance the cause of
education both as an end in itself and as a neans of
upliftment for the masses.,

(in Tamil.)

258. PACHOW, W, "Confucius and education in China." Jourmal of the

Netional Edveation Society of Ceylon. Vol. 13, 1964.
pp. 12-17 -

Confucius was one of the first Chinese philosophesrs
to formulate a democratic concept of education, namely
that education should not be the monopoly of the
privileged cldass and that the lowly and the down-trodden
should have an equal share. Confucius' objective in
education was twofold, one being practical and the
other ideal. On the practical side he desired that his
pupils should be well eguipped in the traditiounal arts,
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such as the performance of rituals, the knowledge of
writing, counting, music, and literature, and other
branches of learni-g, so that when they are called upon

» to shoulder a responsible post in the govermment, they
will be in a position to perform their duties well, and

- ultimately bring about good government, or a welfare

. state which looks after the comfort and happiness of the
people. On the ideal side, he emphasized character
building, and the cultivation of virtue, so that the
pupil will become a perfect man., According to him, a
perfect man is a person possessing wisdom, bravery,
sincerity, and contentment, free from covetousness,
accomplished, and well versed in courtsey, ceremonial
and msic.

259, THANINAYAGAM, REV.FR. X. "Kalviyin nokkangal." (Aims of education.)
--- Kalyi. 1963. pp.50-59,

Aims of education have generally been enunciated to
meet the requirements of individval societies., lost
formilations of aims recognise an immecdiate aim as well
as an ultimate aim; also an individual aim as well as a
social aim, While immediate aims are concerned with
maximam development for individual and social good in the
context of present day society, ultimate aims reach beyond
the present life to the "after 1ife". Individval aims
emphasise the full flowering of an individual's
personality. Social aims cmphasise the role of education
in promoting the well being of society. A detailed
account of social aims may include the following: (a) an
individual should be trained in good conduct and behaviour
to lead a disciplined 1ife, (b) he should be able tc earn
a livelihood making full use of his capacities and
resources, (c) he should work for the welfare of others,
and (d) he should be aware of his cultural and social
heritage. When both individual aud social aims are
realised, they would lecad to the emergence of a good
citizen vith creative ability.
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(in Tamil.)
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EDUCATIONAL PROBIEMS, PLAKNING AND POLICIES

» General
: 260. AILAGIYAUANMA, K.L.V. "The school system," --- Jourmal of the

261,

a
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National Education Society of Geylon. Vol. 12, 1963. pp.61-70.

The writer expresses nis views about the school
system recomended by the National Education Commission.
He considers the sight year common school recommended by
the Cormission for children of the ages § years or 6 years
to 14 years as a very desirable step and deserving of
unqualified support. The pattern of four types of senior
schodls for students over 14 years of age is also
commended by him. He notes that admission to all of
them would be on a non-seclective basis and that they
would contain pupils of all levels of ability. He urges
that apart from the non-selective senior schools there
should also be a limited number of selective senior
schools which would take in childrer who are very able
and provide Ghem with an education that would challenge
them to aim at high levels of achisvement. On the whole,
he expresses the view that the recommeundations of the
National Education Commission in regard to the school
system are based on very sensible considerations and
would lay the foundation for a sound national scheme of
education,

AMARAWANSA, VEN. DEWAMOTTAVE, "Kolafiba pradesSaye pasal prati-
sanvidhanaya." (The reorganisation of schools in the Colombo
region.) -~~ Davasa, October 29, 1963. 1025 words.

A

. The Education Department should be congratulated for
inviting the views of parents on its scheme for
reorganising schools in the Colombo reglon. There are
many defects in the proposed scheme. Xuslim and CGatholic
children are tc be sent to schools which have predominantly
Muslim and Catholic children in them. But in the ease
of Buddhist children, they are to be sent to schools in
which vacancies cxist. There is no reason why religious
factors should be taken into account. One result of the

- 12 -
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262,

proposed reorgsnisation is that such well established
schools as St. Benedict's College and Good Shepherd
Convent will not be open to non-Catholic children. The
claim that parents would be comsulted in the allocation
of children to schools camnot be taken seriously. The
vacancies in certain schools will be fewer in number

than the children who apply for them. The procedure
which the Education Department proposes to use in such
cases is not at all clear. It is to be noted that certain
schools will be unaffected by the reorganisation. .Some
of the schools concerned are privileged schools, and the
children in them will contimue to enjoy privilege while
other children will have to transfer from one school to
another at hardship to themselves. The proposals for
reorganisation envisage the continuance for all time of
the Engiish, Sinhala and Tamil media. This is not
advisable. As Sinhala has been accepted as the official
language, it is necessary to make plans for mmelking Sinhala
the only language used as the medium in course of time.

DAHANAYAKA, W,  "Aghyapanaya safidahd viyadam adukarama epa.”
(Do not reduce the expenditure on education.) --~ Dinamina.
- June 4, 1983, 800 words.

60,000 applied for appointment as teachers, but only
500 have been recruited. The Education Department says
that there are vacancies for 1800 teachers. The writer's
estimate is that on account of the increasing numbers
secking education about 5000 teachers would be needed.
Yhen he was the Minister of Bducation in 1960, he had
asked for financial provision to be made for 8000
teachers. The teacher shortage is acute now, as no
teachers had been recruited during the period 1960-63,
¥any schools are understaffed., Even in schools which
have the requisite number of teachers, their quality is
poor. In the case of Tamil medium teachers, about four
fifths are not professionally trained. The training
colleges at Galle and at Kandy for Muslim teachers vere
recently closed down. They should have been converted
for training Sinhala medium teachers. Emergency training
schemes should also be devised to increase the supply of
trained tcachers. The fact that the govermment is not
recruiting as many new teachers as it should, and the fact
that the goverument is not imcreasing the supply of trained
teachers to any considerable degree both go to show that
educational expenditure is being curtailed. This is a
most retrograde step.




263, IRIYAGOILE, I.M.R.A. "Adhyapenaye idiri gamema." (The forward
march of education,) --- lankadipa. December 16, 1965,
1315 worxds.

The writer, who is the Minister of Education, states
that although the previous government appointed Commissions
to make recommendations for establishing a national system
of education, it did not implement the recommendatioms
made by the Commissions. He has had the report of the
Comissions studied with care and a new scheme of
education prepared. As a result of an education which
paid exclusive attention to the humanities, there i1s
a shortage of persons with the skills necessary for
technical development. The aim of his new scheme of
education is to prepare children for employment. Using
techniques of vocational and educational guidance, it is
proposed to 'select children for training in crafts,
industries, animal husbandry and fisheries. It is proposed
also to eliminate the inequalities in educational
provision as between urban areas and rural areas. Special
‘attention is to be paid to agricultural education, and
to the teaching of English as a second language.

Programmes of adult education are to be inaugurated.
Facilities are also to be provided to enable young men

and women whose education had been interrupted to continue
their education. A number of institutions of higher
education permitting part-time attendance are to be set up.

264, JAYASURIYA, J,E, Some Issues in Ceylon Education, 1964.

--- Peradeniya, Associated Educational Publishers. 1964.
88 p.

The writer comparecs the education proposals that
were contained in the report of the National Education
Commission with those embodied in the Vhite Paper
entitled Proposals for a National System of Education
issued by the government in 1964, He points out that
the tThite Paper departs from the Commission's recommen-
dations on a number of quite vital and cruecial issues,
and that the area of agreement is marrow and limited.
He compares the recommendations when they differ, and
argues that in almost every case ‘in which the Vhite
Paper departs from the Comission's recommendatiouns,
it 1s a departure for the worse. In the light of the

2
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announcement by the government that the proposals in the
Vhite Paper are of a tentative nature and would be
modified after the public has had an opportunity to
express its views, the writer cxpressces the hope that

his book would scrve a useful purposc by drawing attention
to various shortcomings in the plan for education
envisaged in the White Paper and by indicating the lines
on vhich modifications arc desirable. The specific
rceonmendations comparcd and discussed in the book relatce
to the following arcas: pre-school educationj the
organisation and content of basic education; zoning at

the basic school stage; post-basic education; co-~ecducation;
medium of instruction; private schools; estate schools;
agricultural education; commercial education; engincering .
and industrial education; training of teachers; youth
service; and ecducational administration.

265, JAYASURIYA, J.E, "Educational objectives for developing countries."
. --- Journal of the National Education Socicty of Ceylon., Vol. 13,
1964. pp. 1-120

A

The writer argues that the wain problems of education
in Afro-Asia such as the provision of schools amd school
places in increasing numbers, an adequately trained supply
of teaching persomnel, the diversification of cducation
through a variety of curricular offerings and institutions,
and the absorption in satisfying and useful employment
of the products of education are all basically cconomlc
problems, The need of these countries is to gear education
to cconowic growth. It is suggested that the best means
of improving agriculturel productivity is by taking in hani
young firmers and teaching them the practioc of scientific
agriculture. Considering that a high incidence of ill-
health diverts resources from economic development to
certain medical services, it is suggested that programmes
of hcalth education with both children and adults should
be vigorously launched. Technical education must be
agecompanied by fiscal and import policies that would give
an impetus to the development locally of industries which
would absorb the technically trained personnel. Curricula
mst be elastically conceived to meet the needs of new
industries. The production of books on technological
subjcets written in the national languages should be
encouraged so that technical lmowlecdge would be conveyed
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to the masses in general and to the workers in particular,
The social skills of group discussion of a community's
problems, the exchange of ideas regarding possible
solutions, decision making following from group discussion,
and cooperative planning to give effect to agreed
decisions are all very important in the context of
developing countries, and every effort should be made to
encourage their acquisition.

JAYAWICKRAMA, R.S.  "The White Paper on Eduveation.' --- Times of
Ceylon. larch 26, 1964. 1440 woxds,

The new scheme of education amnounced by the Minister
would help every child to be educated in such a way as to
countribute to the economic development of the country.

The onus of sclecting a particular curricular stream or

a particular kind of education is placed on perents.
Parents would have to heed the advice of teachers if they
are to make the right choice, The teachers for their
part will have to keep the parents informed of the
abilities and aptitudes shown by the children in their
work at school. The provision in the White Puner that
the teachers professing different religious faiths in a
school should bé in the samc proportion as”the pupils in
the school professing these religions is greatly to be
regretted. The appointment and promotion of teachers
should be based on academic qualifications and professional
efficiency, and the religious element should not enter
the pleture at all., The intention to allow private
schools to continuc should be-reconsidered. Private
schools for privileged groups can have no place in a
socialist state.

KALUGAILE, P,B.G. "Pasdl pratisafividhinaya - peramarthaya sadhBranaya
ftukirimayi." (The reorganisation of schools - its objective is
to do justicc.) --- Dinawima. January 13, 1964, 850 words.

The writer, who is the Minister of Education, explains
the objectives of the school reorganisation which is being
put into effect. Schools had come up in an unplanned
manner, largely because religious organisations established




schools in competition with one another. In some
villages and towns, thpre are several schools containing
small numbers of children. Nothing could be done with
thesc schools as long as they werc under the management
of relligiovs bodies. But now that all of them have come
under government control, a rational reorganisation of
the school system can be attempted. Vhen therc are
several small schools in a town or village, all of them
are poorly staffed and equipped. If they are conbined,
they could be developed more easily. There is a great
shortage of facilities for science cducation, If the

 number of schools to be developed for science is small,

" facilities can be provided without much difficulty.
There would also be economy in the utilisation of teachers,
In some small schools, a single teacher has to handle
several grades but if such schools are unified it would
be possible. to appnoint as many teachers as there are
gradées. Local needs will be borne in mind in the
reorganisation of schools and there will be flexibility
In the arrangements. It is only by a rational re-
organisation of the school system that justice can be
done to the children in oux schools.

, 268, KUMARACHANIRA, D,B. "Adhyapana ametita prafma kIpayak," (Some
questions for the Minister of Edication.) =e- Davasa.
D-cember 24, 1965, 800 words.

The Department of Examinations is showing more
corruption than in the past, Examination papers have
leaked before the examinations concerned, results of
examinations are unduly -delayed and they are often full
of errors. These arec matters which should engage the
inmediate attention of the Minister of Education. A
chaotic state of affairs exists in regard to the transfor
of teachers, appointment of teachers, construction of
school buildings, and the admission of children to
schools. The inister 1s answereble for them. Moreover,
about 200 teachers have bcen interdicted and put on
half-pay leave. The gemeral public is adversely affected
by this measure. Pupils are denied the services of’ many
graduate teachers and trained teachers who are among
the interdicted teachers If many of these teachers are
found innocent, their salaries will have to be paid to
them., In 2 sense, by his actions the Minister is placing

- 17 -
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additional burdens on the poor. Graduate unomployment
is another acute problem for which the Minister is
responsible, His refusal to recruit graduates into the
teaching profession cannot be understood. Even in a
country like India about 50 per cent of the teachers are
ufiiversity graduates. In Ceylon, only about 8000 of the
100,000 teachers are graduates. The lfinister should take
accovnt of all these problems and propose effective
measures to overcome them.

269, MINISTRY OF EDUCATION. Proposals for a natioml system of cducation.

Colombo, Ceylon Government Press. 1964, 64 p.

.

This publication is popularly known as the White
Paper oun education of 1964. It scts out the official
proposals of the Winistry of Education regarding both
general education and technical education, Part I of
the publication deals with general ecducation, and the
proposals are set out in seven chapters entitled 1. The
system of education 2. The content of education 3. School
organisation 4. The tecaching service 5. Administration
6. Statutory bodies 7. The implementation of the
proposals regarding gencral education. Part IT is
entitled Technical Education and Training, and the
proposals are set out in five chapters as follows:

1, The system of technical education 2. The responsi-
bility for technical education 3. The provision of
engineering, industrial and comercial education

4. Medium of instruction, sciiolarships, teacher training,
anC implementation 5. Agricultural education and
training.

R70. MUMASINGHE, T.P,DE.S. ' "An end to irrational non-national

education." «-- Ceylon Daily News. November 1, 1963,
2100 words,

Three Commissions, dealing with general education,
technical education, and university education, have
recently issuved reports wmaking recommendations for the
re-organisation of education in Ceylon. The present
system of education is neither national nor rational ’

- 18 -
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and it is quite unsuited for the nceds of an undeveloped
country. The child is taken through the school systen
up to the university, and when he is discharged into

the world hc can boast only of his textbook knowledge.
Consequently, he is unemployed and unemployable. The
report of the Technical Education Commission was intended
to remedy this state of affairs, and to help build up

a modern society based on science and technology. M:ch
emphasis was placed on facilities for training in
scientific methods of agriculture, and it was suggested
that both full-time and part-time courses should be
available. Co-ordination between education and economic
development was suggested. A new Cabinet linister,
agsisted by a capable Parliamentary Secretary, is
essential for taking charge of science research and
development. It should be his task to bring about an
‘effective co-ordination between the private sector and
the public sector in relation to the enterprise of
production.

NESIAH, K. U"FidasBlaiyum samvhamum.” (Schools and society.)
--= Kalvi. 1963, pp. 11-13, '

Education assists in the growth, development and .
progress of an individual. At the same time, through
the medium of education children should be made aware
of their heritage and culture. In a plural society, it
is necessary that ecducation should foster national unibty
and instil a patriotism that cuts across ethnic and
religious differences. In localities in which there is
a mixed population, the schools should also have a wixed
popuiation so that children belonging to different
groups learn to grow up together and participate in
various activitiea together. Schools should be run on
democratic principles in order to encourage children to
appreciate and follow the democratic way of life., There
should be opportunity for the cooperative discussion of
comaou problems. In every activity comnected with the
school, the home should be a close collaborator. The
views of society in general and of parents in particular
regarding all matters affecting the cducation of their
children should be sought from time to time, and these
views should inforwm the curriculum of the school. The
will of society should express itself throuzh the medium
of the schools.

(in Tamil.)
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*72.  PARAMOTHAYAN, K, "Education for national integration," --- Limes
: 1 of Ceylon. July 14, 1964. 1350 words.

E 3 Yany economists and political leaders in Ceylon
E 2l suggest that the feelings of tension between ethnie
groups would disappear if there is economic development.
But cven in nations which are highly developed economi-
cally, tensions betwecn racial groups exist. This
shows that the roots of bitterness must be sought
elsewhere. It is the writer's belief that racial and
3 communal conflicts are the outcome of emotional blocks
4| caused by thc existence of stercotypes. It is the task :
el - of education to bring such deep seated stereotypes to -
the surface and show their irrationality. Educationists :
d really dedicated to the task of national integretion
418 are needed. There should be provision for religious
‘ education in schools. Political history should be taught
at a mture level and in such a manner as not to give
rise to prejudices. Opportunities for contact between -
groups should be provided. Iong term work camps on a
national scale in which individuals belonging to various
groups work together and live together should help in
. improving understanding between groups. The role of
" prestige figures and newspapers in promoting understanding
i between groups is important. Political parties that cut
) across racial and religious differences are necessary.
Existing grievances should not be exploited.
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R75. - PARAMOTHAYAN, K. "Govermment and textbooks' control." Times of
_Q_exlon, March 4, 1985, 1750 words.

R M

" P G AT Y

1k Just after the take over of schools s the pover ient
R | embarked on & policy of vontrol of textbooks One of

o the countries which exercised a control over textbooks
AR was Nazi Germany. The books were often designed for
) purposces of political indoctrination. In present day
1 Russia the textbooks are produced by the government,

18 - England and the United States are two countries in which
i there is absolute .freedom in this respect., The people
: of Ceylon have to make up their minds whether they are
for freedom or for regimentation. If they decide that
they stand for freedom, it is not too late for the

! people to work up an opposition to the state monopoly
N over textbooks.
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&74.  PERERA, WIIZOT A "Adhydpana diyunuvata sampoorna silismek onf."
(A comprehensive plan for coucational development is neccssary.)
--- Dinamiya. September 5, 1964. 1050 words.

There is interest all over the world in planning for
educational development. The rocent Cormonwealth
Educatiomal Conference held in Ottawe discussed at length
the use of mass wedia o liquidateMiteracy. It also
discussed the need for educational plamning. In Ceylon,
the mass media are undeveloped. China uses mass wedia
extensively. Television is used to teach new techniques
to adult workers., Inmterested students can prepare for
university degrecs with the help of television programmes.
Correspondence courses aiz also provided for university
degrees. The training of teachers is carried out through
correspondence courses. OCeylon should also follow some
of these ideas. In regard to educational plamning,
England recently had several committees which reported
on education at different levels. One of them has drawn
up plans for higher education for the period 1960-81.
India had a commission recently to report on the re-
organisation of cducation. Cecylon has also had three
comnrissions to report oun various aspects of cducation.

It nov remains for the country to draw up a lonz torn
plan on the basis of the reports issued by these
comaissions,

275.  SARACHCHANDRA, EDIRTUEERA, "Pasdl pot kowisamak onl." (A school

books cormission is nceded,) --- Dyvasa. September 29, 1965,
690 words.

The control of thought is likely to arisc from the
creation of a statc monopcly over textbooks, and it is
important to offer opposition to this step. The issuc of
toxtbooks should be solved in a democratic manner, A
comnission should be appointed to go into all aspcets of
this question. The numbor of book publishers in Ceylon
is limited, and the numbor of authors is also limited,

The reasons for the lack of suitable books and the allcged

use in school of unsuitable books should be investigated.
The conscquences of a stazc monopoly should be carcfully

agsessed.  The commisrlon can go into all aspects of t
complicated question and make recommendations in the light
of its findings and in the national interest. There should

be no expansion of state pubi_l.ishin%: activities until a
commission studies the question and makes recommendations.

- 921 -
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R77.

UVAIS, A, MOHAMED,
(What is the re

SIRIWARDENA, D, "Thc economics of our cducation system. " ---
Times of Ceylon. Secptewber 3, 1964, 3420 vords.

The cducatiomal system of a country has to be
planned according to the financial resources available.
A large percentage of national revenue is spent on
cducation, and educational cxpenditure is increasing
yearly at a very rapid rate. The problem before the
government is to cexpand educational facilities with the
limited financial resources at the disposal of the
government. Every cent should be uscd with a definite
aim, and cconomy should be exercised whercver possible,
New sources of finance for education should also be
sought. The following suggestions are made by the
writer: organising a school building swecp to raise
furds, authorising local bodies to levy a tax for
cducation, conducting schools in two shifts, enlisting
comrmnity support for special projects, and giving frece
education only to those who arc umable “to pay for their
schooling. -

The main reason for the decline in the standard of
education in schools ic the lack of 2 suitable home
environment, In the case of most children, their home
atmosphere is not conducive to studies. After school
hours, children spend a great deal of their time outside
home in the company of persons who excrcise an unhecalthy
inflence on then, The home is uot able to kcep the
child within it. Cubside, library facilitics and
playgrounds are lacking and children get drawn towards
various anti-social activities. They develop an
unhealthy attitude towards books and learming, and

consequently their standards of work in school and their
discipline suffer.

(in Tamil.)

"Padaszlaiyil kalviththaran kunriyu karana merma?"
ason for the decline in the standard of education
in schools?) --- Thimakaran, July 13, 1965. 1200 words,
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VELUPILIAT, S, "@mavarkelin kalviththaran kunrak karana menma?"
(What is the rcason for the decline in the standards of

education among students?) --- Thimalaran. July 20, 19385,
1560 wonds,

One reason for the poor standard of education in
schools is that most teachers are not trained. As a
mtter of fact, the quality of even those teachers who
have been trained is not satisfactory. The duration of
the course of teachor training is not long enough. It
should be extended from two years to three years. There

- should also be closer supervision than now over the
work of teachers., Inspecting officers from the Education
Department should visit schools and admonish teachers
who appear in class without preparing lessons. Teachers
should be punctual and regular in their attendance.

Teachers should not be allowed to engage in political
activities,

(in Tami1.)

VEERASTNGHE, G.D.  "Education in 1965 alias frustration." --- Sun,
December 28, 1965. 2000 words.

’”

The year 1965 has been one of disappointment in the
field of edueation. Till Harch, the previous government
went on upgrading schools to 1aha Vidyalaya status, but
the change was only in name. In some places, grand
buildings were put up while in other places dilapidated
buildings remained unrepaired, About 400,000 children
of school go.ng age vere not in school. The reduction
in the duration of the primery school course from six
years to five years, intended as an economy measure, was
inadvisable. After the general clections of March, it
was hoped that the ncw goverment would study the reports
of the various Commissions and draw up plans for a new
scheme of education. This hope has not materialised.
Places for engineering students and scionce students in
the universities are 1imited. The expansion of the Arts
faculty in Colombo using the race course buildings is
an unwise step. The buildings were not intended for a
teaching institution, Library facilities are lacking.

- 2%




The question must be asked whether it is conducive to the
prosperity of the country to produce more Arts graduates.
The report of the Technical Education Commission should
be implcmented with the help of industrialists. At the
. same time, a new orientation should be given to education
. at the school level using the report of the Mational

Education Commission as the basis. Through such steps

as these, a national system of cducation that would be

of real benefit to the country should be introduccd.

Education and the State

~280—JATAVICKRAMA, R.S, "Educational finance amd government control . ® —
--- Times of Ceylon. February 22, 1963, 1920 voxds. |

3k Ever since the schools take ovor Act was passed,

9 ' rany aspects of educatic have been discussed but there

: * ) ' has been no discussion tbout edveational finance. ie

- onc has paused to consider how much the proposed scheme

would cost the tax payer. Thousands of children of
school-going age are not in school, and the government
has failed in its fundamental duty to provide school
places for these children. The private sector can
reliesve the burden on the govermment's finances. What
has been abolished is the system of grant aided schools.
If there are more private schools that do not seek aid,
the governmment will be able to save on its cducational
cxpenditure. As the freedom of the individual ought
tc be respected, the existence of private schools is a
"mast" in any democratic country, In a state system,
traditions, morals and mammers will not have scope to

- : flourish, In controlling cducation, a government can
mke the students think in the way they want provided
the govermment is efficicnt., This is not in the best

. interests of democracy. '
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PANNASERHA, VEN, MADIHE, "Fasil rajayata gineemen avulal wnc nf."
(No ccnfusion has arisen from the goveranent take over of schools.
--- Dinamina. Junc 27, 1963, 1375 words,

Various opinions have becn cexpressed about the
cffecets of the take over of assisted denominational
schools by the govermment. In the writer's vicw, the
take over has been a success. It is true that the
expenditure of the govermment on education has increased,
but this was to bc expected. The distribution of money
for education is done on an cquitable basis now, and no
religious group can be regarded as being at an advantage.
Vhereas thousands of children were not taught their
religion previously, religious instruction is now provided
for all., Some areas in Ceylom have all along been better
provided with educational facilities than other areas,

—— - - The task of the gevermment should be—to equalise facili-
ties by 2 rational distribution of resources. The fact
that the student population in most echools is
representative of the various religious groups inhabiting
the island should be a factor in the promotion of national
unity. In this comnection, it should be pointed out that
the existence of a few private schools still serves to

‘ kecp certain rcligious groups isclated from the rest and
to hinder the development of a feeling of unity. Iooking
at the country as a whole, one regrets to say.that the
process of cconomic and moral degencration which was
noted before the government take over of schoolgsexists
even now, Perhaps, thc causes for it have to be sought
outside the field of education.

STHATHIPATIA, E.H.M. "Jatiks adhyipanayata paudgiile pastl
badhaveki," (Private schools arc an’obstacle to the national
systom of education.) --- Dinamina. March 26, 1964,

425 wvords. :

The proposals of the government for a national system
of cducation are generally of a progressive nature, but
the proviso relating to private schools is an important
exception. It cuvisages the continued existonce of
private schools. This is in opposition to the recormen-
dations of the National Fducation Commission. A common
school attended by children of all social classes and
all creceds is onc essential characteristic of a national




systen of cducation, and as long as exceptions to this
principle are recognised it eamnot be said that a truly
national system has boen introduced. Privatbd schools
also tcnd to hold alicn values and to decry what is
indigenous. For thesc reasons, the proposal in the White
Paper regarding private schools cannot be supported. If
it is bceause of the extra cost involved that the

ill govermment is umwilling to take over private schools, the
1K ) government should state this fact and hold out the promisc
: ‘that when cconomic conditions improve it would take over
the private schools,

i
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283, METTANANDA, L.H. "Adhyapanika apahasukam tavamat tibenava."
(There are shortcomings as yot in cducational facilitics.)
-—~ Dipaminma. Septomber 30, 1963. 650 words.

In the provision of cducational facilities, the
British discriminated against the Buddhists. There were
two kinds of cducation. Onc was through the medium of
English and it produced persons who cnjoyed various kinds
of privileges by scrving British imperial intcrcsts. Tt
was also open to those who rcecived this education to
learn science and qualify as engincers and doctors. The
other kind of education was through the medium of
‘ Sinhalese and, as it did not open the way to employment
T opportunities under the government those who roceived

this cducation remained down trodden. The Buddhists
'§ belonged largely to this sccond category. The schools
with facilitics for the study of seience at advenced
levels are uneveuly distributcd. In some predoninantly
Buddhist districts, facilitics for science cducation arc
meagre. For example, Hambantota district with a popula-
tion of 192,000 docs not have a singlc school with
facilities for science at advanced lovels; Amuradhapure
with a population of 229,000 has ono school. On the
othor hand, Jaffna district has 33 schools for a
population of 492,000,
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PEIRIS, ROSHAN, "Classlcss schools in a ¢lass socicty." --- Coylon
Observer. Hovember 17 » 1963, 1700. vwords,

- b —

The HMinister of Edueation has introduced a rule
according to which all children living in a cortain arcea
arc admitted to the samc school. Schools which had
hitherto been available only for the children of
privileged parents have now been thrown opcn equally to
She rich and the poor. There arc soveral srags in
practice. The children from the richer homas scom to
be able to copc with academic work mich better than the
children from poor homes. Standards of social bohaviour
vary. Bullying and acts of stealing have been reported.
The problem scems to be that ncither can some parcnts
be asked to level down their standards, nor can othcrs
be asked to raisc their standards. Teachers with the
right idcas and right values arc also needed to make the
schenc a suceess, On the whole, at lcast in so far as
Colomho is concerned, thc scheme scems to have been
introduced prematurely, and difficulties abound. Equality
for all is an admirablc idea but there is trouble when
equality in education is accompanied by so many
inequalitics in other factors, .

RANASINGHE, REV, FR. AIEX, "Umiversal but not cqualised.”
Ceylon Daily News. Hay 6, 1965. 1350 woxds.

In a democracy, cducation has to be universalised,
This mcans that cducation should be provided for all +the
people of the country. At thoe samc time, education has
to be bascd on the matural ondownments of individuals.
They arc never the same in any two individuals. Hence ,
cquality in the scnse of identity of cducational provision
for cvery one cawnot be claimed. But cquality in the -
sense that cvery individual is of special worth and
entitled to impartial consideration must be recogniscd.
In a plural socicty with many religious and cthnie groups,
the factors that tend to scparatc them mst be recognised.
Segregation of children in schools according to media of
instruction is onc of them. Opportunitics must be found
for bringing them togother in recreational and cultural
activitics, and in projects for the development of the

- 927 -




country. While working cooperatively and in unison in
such activities for the cconomic and social upliftment
of the country, cach group should be frec to make

. parallel cfforts for group upliftment. The future of
democracy in Ceylon and the future of Ceylon itsclf will
then be sceurc. ,

: 286, SIRISEMA, D,PF, "Ganbada pasdlvala adupadu.” (The deficiencies in
| rural schools.) --- Janata. Jamary 25, 1964. 800 words .

Although officials of the Education Department say
that there are no differences between urban sehools and
. < rural schools in the facilities they provide for ‘
education, it is not a corveet statement of fact. Schools
in rural areas are often stepped up to the grade of
Maha Vidyalayas, but the change is reflected only in the
name board of the school. The Pasyala Maha Vidyalaya
has 1100 pupils and a staff of 42 teachers, but only one
of the teachers holds a university degree. Although
students are propared for the University Entrance
cxamiration, they are being taught by tcachers whose
academic qualifications do unot bear comparison with
those of the tcachers in the good urban.schools. The
Danovita liaha Vidyalaya has accowmodation for 800 pupils,
and equipment for toaching scicnce, music and woodwork.
The cquipment lies idle as teachers have not been
appointed to teach thesc subjects. Attendance has fallen
because of this state of affairs, and now there arc only
125 pupils. Great dissatisfaction exists in the minds
of parcents in rural areas about the quality of their
schools, and those who have the means scnd their children
te urban schools., A carefully phascd plan should be
worked out to raduce the incqualities among schocis znd
to do justice by all the children in this country.

_87.  SMATHIPALA, X MM, "Vidya adhyapanaya nagareyata pamanak Hyi?!
(Vhy is scionee cducabion confined to the towns?) --- Dinawina.
iy 4, 1964, 1325 woxds.

The recommendations in the Jayasuriya Commigsion
were to the cffect that comprehensive cducational
‘Provision at the secondary level should be available
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within cach clectorate by means of schools of four types.
The number of schools of cach type was to be decided on
an objective basis, and thore was provision for the
progressive cxpansion of facilities for science cducation.
Reorganisation of the school system on these lines may
have involved the transfer of facilitics from over
supplicd arcas to deficit areas, If this was not
cousidered feasible, deficit areas would have received
priority in the provision of new facilitics. As these
facilities would have served an entire clectorate, the
proposals in the Jayasuriya Commission report would have
had the effect of bringing scicnce education to rural
___areas uithina vory short timo. The White Paper rojects

- thesc proposals and cnvisages that all schools would be
miltilateral with one or more streams, namely the Arts
streams, which they alrcady have. Expansion of facilitics
for scicnee education is unlikely on the basis of the
White Paper proposals, and scicnee will be confined to
urban schoolg.

”88.  SUMATHIPATA, X.H,M. "Panmti adhySpana kramays tovams venas vi ndhi, "
(The system of a ‘class' oducation has not changed yot.) ===
Divamina. April 6, 1964. 575 words.

The proposal in the White Paper to cstablish a common
schocl for the first eight ycars of education is an
1mportant onc, but therc is no ovidence that a real
effort will be made to equalise facilities in all such
schools. The Jayasuriya Commission suggested a scheme of
zoning in order to cnsurc that all children living within
a speeificd arca would attend the common school establi-
shed in the area. The White Paper, howcver, does not
subseribe to the principle of zoning. According to the
propozal in the Vhite Paper, whilc common schools will
be cstablished, it will Yo open for a parcnt living in a
certain areca to send his child to a so-called cowion
school which is located in some other area. Parents
belonging to certain social and economic classes will
send their children to developed schools in other areas,
and will take no intercst in the welfare and development
‘ of schools in their own arcas., In other words, what is
§ envisaged i% a system of schools that perpetuates class
distinetions with a small number of good schools for the
affluent and a large number of average or bolow average
schools for the rest of the population.
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289, WIJESUNDARA, P,B. "Nidahas adhyipenaya sibivimata himatama
:Lgen?ime idakada onf." (If froe education is to be a reality
opportunifies’of education should be awvailable for all.) ---
Dinamina., April 25, 1963, 725 words. '

, Ministers and other rosponsible members of the
government proudly claim that cducation is frec from
the kindergarten to the university and that two
institutions have been recently raiscd to the status of
universitics, It is, however, a2 matter foir regret that,
in spite of the proud claims, six hundred thounsand
children of school-going age do not atbend school. It is
chiefly because of poverty that certain pazents do not
send their childron to school. Some who send their
i children to school withdraw them carly when poverty
> compels them to do so. lany children who ought to be
in school arc employed as domestic servants in houses.
Some parents who are unemploycd are known to live on the
earnings of their children in domestic service, Over
the years, no effort has been made to solve this problem
- or to work out a long term policy that would solve it in

course of time. It is the duby of every political party,
and espocially of those political partices which pursuc
socialist policies, to do ¥hat it can to ensurc that all
children of school-going age arc given an education.

1]

R90. WIMAIASIRI, P, "Pasal pratisafividhanaya ikman kala yutu r'xga rata
adhyapam adupadukam. " (The shortcomings in education in the
Anuradhapura arca in which the reorganisa‘bion of schools should
be speedily undertaken.) ~--- Lankadipa. June 12, 1964,

1000 words.

The government has invested a great deal of money
in the now colonisation schemes in the Amuradhapura arca.
It is on the gencration of children now growing up in
the area that th~ government has placed its hopes for a
return on the investment it hus made . This return will
depend largely on the quality of educational provision
in the area, There is an over supply of schools in the
arca from the point of view of mumbers, as the government
has been sebting up schools in response to popular
requests, But the schools arc inadequately equipped and
staffed, Some schools have such smwll nunbers that a
few teachers have to take charge of a large number of

- 30 -,

/i
{
o

3
¥
E.
”
¥
5




| classes. When there arc many schools in an area to which

it is difficult to attract good tecachers, the quality of
staffing in all of thon gocs down. The reluctance of
teachers whose homes arc in developed areas to serve in
these schools has resulted in the appointment of local
persons who have been educated in the same inadequatc
schools. They know nothing of the practices in good urban
schools. "It is a wmistake to appoint them without giving
them opportunitics of observing the practices in good
urban scheols. Their first apnointments should be +o
such schools. Later, when they have gaincd some now
insights there is no objection to their coming back to
their undeveloped home areas, OSmall and inadequately
staffed schools should be done away with. A reorganisa-
tion of schools should be carried out irmediately on the
same lines as hac been donc in urban areas.

lanmuage issues in cducation

”91.  ABEYWEFRA, INDRAPAIA, "Jatika adhyapanaya adala karana vada,"
Q(Actions which harm national education,) --= lankadipa.
September 6, 1963. 1000 words.

Great harm can befall the natlonal systen of educa-
tlon if the recommendation of the Techmical Edueation
Commission that technieal subjeets should be taught in
English for the next five years is accepted. Although it
was said that science could not be taught in Sinhala the
progress wade in the past few years shows that the
difficulty of teachers and textbooks can be overcome.

The anciont building. and irrigation works of this country
astound onginecers of the present day, Thoy are the
achievements of peopls who used Sinhala and not English.
It is a mockery to say that teochunical subjects camnot be
‘ taught in Sinhala, The language has shown itself to bo
capable of mecting all the demands so far made on it,
and there is no reason to believe that it is incapable
of meeting the needs of modorn technology. The
government should not pay heed to the reconmendation
which the Technical Education Commizsion makes about the
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medium of instruction. One drawback in the composition
of the Commission was that it had members who could not

. read and write Sinhala. There is reason to believe that
their presence in the Cormission was responsible for
glving a more important role to English than is Justified
by the cxdsting situation in -relation to cducation,

292,  COMMISSION OF INQUIRY ON TECHNICLL EDUCATION.,  "Medium of instruction, ™
Report of the Commission of Inaui on Tochnical Fducation, =--

Colombo, 1563, pp. 125-153,

At the university and at all technological ard
professional levels, English should continuc as the mediun L
of instruction for somc time longer. The position should :
be further reviewed at the ond of five years. At the -

. technician level, the medium of instruction should be |3
English for the next five years at lecast. .The position
should be reviewed at the ong of five ycars dquring which
Period teaching personnel and textbooks in the national
languages should be provided. All technical tcachers
should be proficicnt in Sinhala or Tamil. At the
craftsman level, the medium of instruction should be
cithor Sinhada or Tamil. English should, hovever, be
taught as a compulsory subjoct so that these students of
promisc who wish to procced to higher technical studies
would have every opportunity to do so. But a pass in
English should not he necessary for tho award of the
craftsmen's cortificate,

o?

; _93. DE FONSEKA, C.P, "Science, Swabhasha and the university," --- RBincs
_ of Ceylon., March 16, 1983, 2580 words,

Tssucs of a general tcharacter have been highlighted
' in discussions of Swabhasha, but it is necessary to

. consider also the speeial problems that arisc in certain
ficlds., A great deal of the teaching in medical courscs
is donc by clinical teachers. Sowmc clinical tcachors are
permanently employed by the university; othors arc .
employed by the governmment to work in hospitals. Even -
the celinical teachers permancntly employed by the
university have a great doal of hospital work, Neithor -
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category of clinical tcacher can eombine his day to day
activities with acquiring proficicney in Swabhasha. ifos%
of them arc at present not compctent in Swabhasha znd a
great deal of study on their part is necessary if they
arc to-aequire the ability to usc the language cfficiently
for the purposc of teaching in it. A long period of
study leave will have to be given for +this purposc, and
in the meanbime medical cducation would come o a stand-
still. Therc is no purposc in sctting deadlines for the
change over without paying regard to thesc problems and
draving up a conercte plan of action.

294, INDRARATNMA, A,D,V.DES. "Swabhasha madhyayen vidyava iginveema,®
(Teaching science in the national languages., ) Silumina.
; February 17, 1963. 1125 words.

i

Although doubts had been oxpresscd about the
feasibility of tecaching Economics in the national
languages, the cxpericnce during the last few years
at the University is that Economics can be taught quite
successfully- in the national languages. There were
difficultics regarding technical terms but they have
been - ovorcome. The teachers were quite enthusiastic
and too caro to improve their command of the national
languages. In regard to the natural scicnces,
difficultics rcgarding tecehnical terms and tcachers
cxist, but with planning and determination they could be
overcome. The other alternative of compelling students,
who had been taught all their secicnee through the
national languages up to the pre university cntrance
level, to switch over to English at the university entrance
level is 1ikcly to causec hardship to many students. The
officials of the Department of Education, the officials
of the Official language Department, and the teaching
staff of the university should make up their minds in the
national interest to do all they can to wmake it possible
for science to be taught in the national languages.
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R95.  JAYASEKERA, K. "Sinhalen vidyava iganveemata badha." (Obstacles
to teaching science in Sinhala.) --- Lankadipa, March 19, 1963,
1000 words.

— -

In discussing the language medium for teaching
Sclence, a numher of factors should be taken into acecount.
4 It is true that if we arc a frec country, there is cvery
argument for using Sinhala as the medium of instruction
for all subjects at all levels. But it mist not be
forgotten that Ceylon is an cconomically undeveloped
country and that one of our most urgent nceds is to
: utilisc scicnee and modern technology for our econowmic
! development. If it is considered whether the study of
i scicrice in English or in Sinhala would be morc conducive
to the achievement of this aim, there would be no doubt
about the right answer. The vocabulary for expressing
certain concepts and principles of scicnce docs not exist
in Sinhala, and to use an undcveloped language would be

. an obstacle to the attainment of the knovledge of scicnee
necessary for natiomel development. While it is +ruc
that childron from poorer homes may not have, or may not
be able to acquire, facility in English, it is more
important to consider the needs of the nation as a wholc
for development rather than concern oursclves with cases
of hardship. In discussing the language medium for
teaching science at the school lcvel, it should not be
forgotten that for many ycars to come the medium of
instruction in the uriversity would be English for science
subjects. There should not be any haste to tcach science
in Sinhals, if haste would mean loss., Whilo continuing
To tecach science in English for a fow years more » @ plan
of action should be worked out for producing thc teachers
and the books necessary for teaching science in Sinhala
at as carly a datc as feasible.

. 296. JOSEPFH, IEIIA, "y schools arc now reverting to English,! —--
Coylon Observer. March 19, 3963. 2300 words,

There has been a noticeable trend in schools in
recent times to switch back to English for teaching
. science subjects. These schools had taught seience in
the national languages at the G.C,E, level for some
years, but there were other schools which did not do so.
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Parents now fcel that the students from the schools which
switched over to the national languages arc at a
disadvantage. Higher education is still in English,
Various courses of professional training arc being taught
in English, Vhen employment is sought, preference is
given to applicants who have a good knowledge of English,
For thesc rcasoms, it is an advantage to have used
English as the wedium. Parents with children in schools
vhich switched over to the national languages demanded
that the schools should switch back to English, and the
school authorities have agreed. Of course, in so far

as mastery of science is conccrned, therc is evidence
that students who have been taught science in the nationmal
languages comprehend the subject well. Thosc who are
learning science in English have to grapple with linguistic
difficulties. Tron that point of view, the switch back
to English is not a step in the right direction but the
reasons for it should be appreciated. It is desirable
that the Ministry of Education should lay down a firm
policy regarding the language media so thet there would
be a uniform practice in all schools,

R97.  KARUNANANDA, MW, '"Vidyd vishaya sinhalen biri ayi?" (Why cannot
science be taught in Sinhala?) --- Dayaga. Fobruary 12, 1963,
1075 words.,

The government issucd a policy statement on January
6, 1955 to the cffect that Sinhala and Tamil would be
progressively used as the media of instruction for all
levels of school education. The government, however,
allowed schools to usc English or the natiomal languages
as the media of imstruction for scicence subjects at the
Goneral Certificate of Education levcl until more teachers
and books were available. A number of schools, including
Ananda College, commenced teaching scicnec in Sinhala at
this level as from Janmary 1, 1956, By the year 1963,
any difficultics that existed should have disappeared,
WUhile Ananda Collcge continues to teach science in Sinhala
cven at present, certain schools which along with Ananda
College switched over to Sinhala in 1956 have switched
back to English as from the beginning of this year., This
is a reactionary step and its cffect would be to put the
clogk back. The government is to be blamed for this
state of affairs. The time had come for the govermment
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to insist on the compulsory usc of the national languages,
but because the governmment has failed to do so schools
which had switched over to the national languages earlicr ;
now foccl tompted to usc English, The cxcusc that parcuts
meke the demand cannot bec aceepted, If the demands of 3
the parents are to be heeded, it will be necessary to

go back to the days when the medium of instruction even
in the Kindergarten was English, The interests of a few
angliciscd and affluent parents cannot be allowed to
dictate nmational policy. The example of Ananda College
and the other schools which used the natiomal language
media shows that the time has now come for the government
to insist that all schools should make this change. If
the government is not prepared to do so, it should issue
a new policy de~laration.

298.  RUBERU, T.RANMJIT, "TIcach scicncc in Swabhasha not English." ---
Times of Ceylon. March 13, 1963. 2640 words.

' It has been brought to the notice of the public
that attenpts arc being made to teach seience in English
from the G.C.E. Preparatory class upwards by some heads
of schools at a timc when seienee teaching in the
Swathasha (nationmal lemguages) is progressing satis-
factorily. The main reason which has prompted these
schools is that cortain other schools are using English.
What should really be donc is to make it a general mle
for all schools to teach seience in Swabhasha so that
unifornity could be achieved. The change over to
Swabhasha has produced beneficial resvlts. Children
taught scionce in the mother tongue hawve shown better
understanding than those taught in English, and they
have also cxpressed themselves better, Steps must be
taken to encourage the production of scicnee texbbooks
in Swabhasha for the G.C.E. Advanced lcvel classes with
a view to switching over to Swabhasha at that stage in
two or three years' time. The supnly of teachers should
also be increased.,
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299. VADIVEL, V. "Than moliyil gigninam." (Scicnco in tho mother tonguc. )

~== Thinakaran, September 18, 1963, 1170 words.

The proper study of science involves the carrying
out of cxperiments and the analysis of the results of
. experiments., Seience cannot be learned by an effort of
uemory, The thinking powers of an individual are called
into play in the study of secicnec in interpreting and
understanding **: rosults of experiments. A student
camot thirk “ectively in a language with which he is
not guite 3o-. _ar., As wany books on seicnce may not be
available in the mother tongue as in English, but if the
study of science involves the activity of thinking rather
than committing facts into memory fxom bo-ks, the most
sensiblc medium to use for the study of science is the
mother toague. 1t is beeause the study of science through
an unfamiliar language does not present a challenge to the
powers of ininking that there are so few scicntists in
countries in which seience is taught in a language other
than the mother tongue. The argament that the mother
tongue is not sufficiently developed for teaching science
camnot be acecepted. At one time it was thought in
England that the English language was not adequate for
teaching science. ILatin was used for the mrpose but now
overy onc recogniscs that English has shown itsélf to bo
capable of use for teaching scionce. The national
languages, too, would become quite adequate for teaching
science if they gre used, It is clear from thesec
considerations that the mother tongue is the most
appropriate medium for teaching science.

(in Tamil.) -

500. WIJESEKERA, N.D. "Scicnee and tho change to Swabhashd," ~-- Timcsg
of Ceylon. December 12, 1963. 1680 words.

Ceylon has acecpted the principle that the mother
tongue of the child should be the medium of instruction
from the Lower Kindergarten upwards, This means that
the Swabhasha (nationdl languages) should be used even
in the universities. After 150 years of cducation through
the English medium, only 7 per cent. of the population
is found to be literate in English. It must be realised
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that the change over to Swabhasha had to come. Our
attitude towards it should be to do all we can +o make

. the change over successful. Books arc beconing
increasingly available and the number of tcachors able
to teach in Swabhasha is also increasing. Pupils who

. have been taught in Swabhasha show good comprchension of

: the material tawght, as linguistic difficultics do not

stand in their way, They also show clarity of expression
in setting out in their owm words the material that has
been taught to them, An intensive course of English
should be given to students who are planning tc enter
the university so that they would acquire sufficicnt
proficicney in the language to be able to use it for
rcading purposes. Israel provides a good exanple of what
can be achieved. Yithin onc generation, a language that
was more or less dead vas revitalised as a medium for
cormunicating modern knowledge at all levels.

University cducation

301. DAHAMAYAKA K W, ™Piyiven visva vidyala-komisamc vartava ratatama
apehasayaki." (The pirivena universities - the Cormission
report is an insult to the country.) --- Dimamina. October 21,
1963. 630 words,

The writer, who is a former Minister of Education,says
that his mind was full of suspicion from the time the
Commission was appointed. The Comuission was a political
Comission rather than an education Commission. It says
that Bhikkus (Buddhist monks) should not hold any
appointments under the government, and that if any are
already in cmployment under the goverment they should
‘be removed from office. This is a polidical rccommendation
that goes outside the terms of reference of the Commission.
The Comnission also recormends that the facilitics for
the higher cducation of Bhikkhus should be scparate from
the facilitics for the higher ecducation of laymen. They
ignore the facts of history when they make this recommen-
datirn., It is a well kmown historical fact that the
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ancient pirivenas of Ceylon provided cqually for the
cducation of Bhikkhus and laymen, The rccommendations
of the Commission arc dirccted against tho religious and
cultural traditions of thc country and as such they
should be rejected.

302, JAYASURIYA, J E. ‘"Sarasavi sakha pihituveera mulu ratatame sctak., ™
(The establishment of university campuses will be'a boon to the
whole covntry.) --- Davasa. August 19, 1965, 1800 words,

If the eritoria for admission to the universitics
applicd in 1964 arc applied in 1965 s about 4000 would be
cligible for admission to the Arts faculties. Considering
the population of Ceylon, tho number of students onrolled
in universitics is small in comparison with other countrics.
There is no justification thercforc for excluding those
who have qualified for admission. The University of
Ceylon at Peradeniya cstablished a campus in Colonbo some
years ago, but the facilities available in Peradeniya and
Colombo are not adequate for those sceking admission this
year. The government wmade a praiscworthy decision to
establish three more campuses at Kurunegala, Gelle and
Jaffna but attompts arc being made to get the government
%o change its decision. Among the opponents of expansion
arc the private institutions which urge that they be
granted affiliation. But by far the most determined
opposition has come from Jaffna, Jaffna has alrcady a
surplus of Arts graduates as many students from J affna
have graduated in Arts subjects from Indian universitics,
Jaffna is not interested in any wore Arts graduates, and
this lack of interest has made the politicians from
Jaffna opposc the whole idea of establishing any =more
campuses anywhere in Ceylon. This is a very selfish move,
and the government should not allow itself to be persuaded
to abandon the proposal to establish campuses,

. 503.  SANDERATNE, NIMAL, "The future ... unemployment ... fwustration ...
revolution." --- Covlon Observer. December 19, 1963. 1700 words.

The students at Vidyalankara University are generally
those who had failed to gain admission to the University
of Ceylon, and their academic background is not of the best.
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This poses a challenge to the staff, Although the study
of %“nglish is compulsory, the facilities provided for e
toaching it are inadequatc. The impression one gets is :
that standards arc lowered to cnable large numbers to - 4
qualify. Ome important question that arises is whether ;
the cconomy of the country is expanding at a sufficiently
fast pacc to give the youth who pass out a suitable placc
in socicty. Will they have opportunitics to use their :
talonts or will they find it impossible to get employment? ]
If the lattor sitwation ariscs, the consecucnt frustration
could well be the raw material out of which a revolution
of educated youth would develop. It is very essential
that the university staff should have a deep sense of
devotion. If there is failurc o mould on the right lines
tho material passing through thoir hands, not only would
an invaluable opportunity have been lost but 2 great deal
of harm would also have been donc to the nation.

304.  SANDERATNE, NIMAL, "Changing patterns in university cducation.’
--- Ceylon Observer. Deccwber 16, 1963, 1600 words.

The cxpansion of university cducation in Ceylon by
granting university status to two ancient seats of
oricntal learning, instead of opening up universities
of the western patterm, is part of an important social
change, The student body is drawm very largely from
the rural arcas and they arc being educated alongside
the Buddhist bhikkus (mouks), who in their capacity as
the spiritual lcaders of the community arc considered to
cxereise a wholesome influcnce on the lay students. The
students are politically minded and cxpress their vicws
on various issues with fervour and freshuess. They are
cuincutly suited to take the leadership in rural Ceylon.
In tho casc of the Buddhist bhikkus, the opportunitics
they nov get to receiwve a modern cducation should enhancc
their usefulness to the commnity. Some mewbers of the
public view with disfavour the fact that in an incrcasing
. measure than in the past, bhikkos take on cmployment as
; teachers. This, however, is to take a limited vicu of
the duties and responsibilitics of a bhikku. To the
credit of the universitics, it wmust be recogiiscd that
they have been pioneers in teaching seicnee in Sinhala
and in developing courses in Public Administration and
Business Administration,
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B05. SANSKRUTI. Special issuc on university cducation. Volume 12,
N°¢ 4, 19650 pp' 1-285.

The Sinhala Journal: Samskyuti has devoted this
. : special issue to university education. It has 26 .
articles contributed by various writers. The articles
fall into threc main divisions. The first entitled
"The background to university cducation" consists of
5 articles; all rclating to Ceylon. The sccond is ontitled
"University cducation in Ceylon". The third entitled
"University education abroad" has articles on "Tagore's
cducational ideas" espocially as scen in Shantiniketan;
"land Grant Colleges of the U.S,A, and their contribution
To cducation"; "Recent university experimeuts! largely
in Britain; and "Higher ecducation in ancient India - its
3 ~naturc and its history in bricf",

306,  SIRI SEEVALI, VEN. BAMBARENDE, "Have thosc universities lived up to
their aime?" --- Ceylon Observep. Octobor 13, 1963. 1800 wonds.

4

Five years aftor the two Buddhist universitics were
created, the question is being asked whether satisfactory
progress has been made in the dircetion of achicving
their aims. Whilc some progress has been made, mech more
remains to be done. The two universities should become
the repositories of Buddhist knowledge and learning at
the very highest levels. A sufficient number of Buddhist
scholars should be sent to other Buddhist lands to study
Buddhist eultural trends and developments in them. The
information gained and the knowledge gathered should be
colloeted, and. the role of Buddhism in the modern world
. should be considered in the 1ight of this information
and knowledge. The ideals of Buddhism can make a ,
3 - significant contribution to the modern world, btut the )
precise nature of that contribution has to be worked out.

: \ This should be a worthwhilc task for the two universitics,

. The universities should develop in such a wey that
they acquire the stature to guide the cultural and
spiritual needs of the Buddhists all over the world.




307, SIRI SEEVALI, VEN, BAMBARENDE, "The challenge to the Buddhist
undversities." Ceylon Observer. August 25, 1963,
2150 words,

E The Act of Parliament which ereated the two new

1 ’ universitics, Vidyodaya and Vidyalankara, stated that

' the two universitics are for promoting thc Sinhala language
: and Buddhist culture. There was a neecd for both these

———

3 tasks to bc done. The Sinhala language had not been used
E , for modern learning, especially in the ficlds of science

E and technology, and it was necessary for the language to
bs developed so as to meet every dewand that could be made
on it, 'Buddhist culture also noeded re-intorpretation

in the context of preseut day socicty. While Buddhist
bhikkus (monks) were in the majority at first in the two 1
universitics and the number of lay studeunts was small,
the reverse is the case now, A proble= has arisen about
the admission of female students., Although they had not
been admitted earlier, there is no reason why they should
not be riven the same facilities as male students for
admission to the two universities. The arcument that
bhikkns would be corrupted if women are admitted is ;
scarcely worth consideration. The suggestion that the s
universitics should be reverted to tho status they had
carlier, naucly the status of pirivemas specialising in
ancient religious learning as against moderm loarning,
is most mischievous and should be firmly rejected.

. s e

)

308.  THIRUNMAVAKARASU, E, "Mattin olrurpildum munnotrathitlum
palkalaikkalagam viththida vondum." (Tniversity mist sow :
the sceds of national unity and progress.) - Thinakaran. i
Harch 26, 1963. 1800 words. ;

The system of education in Ceylon is not directed
. towards the achicvement of natiomal unity. The history
of Ceylon as taught in school emphasises the conflicts
between various linguistic and religious groups living
in Ceylon, On account of the language barriocr, Sinhala
and Tamil students do not communicate very much with
cach other. University students are very acutely
politically conscious. Political partics nowadays are
not concermed with promoting national unity, They
encourage commmnal and rcligious discord. In these
circumstances, a special responsibility rests on the




university to cnsure that a spirit of understanding and
amity prevails anong the students in the university.
Students must be encouraged to think indepondently so

that they do not become indoetrinated by political parties
which are determined to sow the seeds of disharmony among
various groups.

(in Tamil.)

.

309. VAJIRAGNANA, VEN, MEDAGAMA, "Piriven sarasavi saha vanita pakshaya . !

(Women students and the pirivena universities, ) --- Davasa,
Harch 20, 1963. 750 words.

Women can make no less a contribution than men to

~the tasks of national development. Horecover, the

complexity of uodern society requires that every single
individual should meke an effective contribution. If

onc sex is provided with limited facilities for education,
the two sexcs camot cooperate in the way they should,
The opposition to the ad:wission of women students to the
pirivena universities arises from the fact that these
universities were primarily intended for monks. While
this is true, it is necessary to recognise the fact that
the number of wmouks attending then is very swall, and
that laymen constitute a very high porcentage of the
student body. The mumber of monks will go down still
further in future. Mon students are admitted to the two
pirivena universities with the result that wmen enjoy
favoured treatment in the matter of university education,
There is no justification at all for this. The demand

of the women students for admission to the pirivena
universities can no longer be postponed, and action should
be taken to throvw the pirivena universities open to them
with immediate effect.

. 310, VIMALANANDA, TENHAKOON, "Rosearch anc: the university library. "

©

ERIC

Aruitoxt provided by Eic:

¢

--- Limes of Ceylon. January 24, 1963, 1450 words.,

It is one of the most unsatisfactory features of the
development of the University of Ceylon that its library
has suffered through neglect., The library originally
served the needs of students enrolled in the Ceylon




University College in order to sit for the extcrmal
examinations of the University of London. VYhile the
former University College has blossomed into a full
fledged university, the library has not kept pace. The -
chief defect of the library is its failure to take into
account the valuec and importance of research in thc life
and activities of the university,” Having becn first
established to meet the needs of undergraduvates, it does
not mect the needs of the research worker sufficiently.
The practice whereby young members of the teaching staff
of the university go abroad for their post-graduate
studies has been partly responsible for the lack of
development of the library. If a number of them do their
research in Ceylon, the library will have to be expanded
to meet their needs, and in a matter of years an adequate
research library is liksly to result. It is in the
national interest to take all means possible for developing
a really good research library in the university.

WIMALAKEERTHI, VEN. MEDAUYANGODA, "Editara liyavillak." (A courageous
document,) --- lankadipa. December 20, 1963. 1200 woxds.

The recently issued Universities Commission Report is -
a useful and courageous document. It has fearlessly exposed
malpracticos in high places and departed from the usval
practice of overlooking the shortcomings of persons in
places of power. Let us consider one of the malpractices
mentioned in it, In the Vidyodaya lniversity, monecy had
been provided for the salary of a professor who did not

have a single student and it is also stated that this |
salary vas added to the Vice-Chancecllor's salary. It is

useless sending the report to the Univeréity authorities
for their views. A comnittce should be asked to report on
the malpractices, The Minister of Education has taken a
firm stand in his dealings with school teachrrs, but in this
important issue he does not scem to have the courage to act.
It is important to recognise that financial matters cannot
be handled by Buddhist bhiklms (monks). It is a quite
unaccustomed role for them and it is also against the code
of rules which a bhiklty is enjoined to follow. The courses
of study provided in the Pirivena Universities should also
be rethought considering that bhiklus who follow these
courses end up as school teachers and abandon their temples.
The idca of setting up a special institution of higher
education for bhiklizs is greatly to be commended. If both
the Pirivena Universities camnot be converted to such
institutions, one could be for the laity and the other for
bhiklus, . The public should demand the implementation ofthis
valuable report and not allow itto be put in ccld storage.
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CONTENT OF EDUCATION AND METHODS OF TEACHING

General,

312. NOYCE, CLAREHCE G. "Mive channels to learning and a sixth for
renembering.” Journal of the Mational Education Society of
_Q_G‘J‘V;]_-.(m.o VO].. 14, 1965. pp 69-750

Nature has endowed the human species with five
channels for feeding information, ideas, understanding
and emotional nourishment into the brain. They are the
eyes, the ears, the nose, the tongve and the sense of
touch. If the brain is fed through only one of" these
channels, the diet is inadequate. The writer emphasises
the importance of an approach to learring and teaching
that uses all the senses. He also points out that there
is another dimension to the matter of nourishment and
under nourishment for growing winds. It has to do with
emotional involvement, a state of being absorbed and
thrilled with the discovery of new knowledge and the
mastery of new skills. It ia the task of the teacher to
provide full nourishment for the young minds under his
charge by feeding them through all five channels of
cowrmnication and creating a climate where pupils are
emotionally as well as intellectually involved in the
quest for learning.

Art

L

313. PINNEDOGUE, K. "Creativity in art cducation " --- Sup.
. Decenber 8, 1965. 2560 words.

The sum total of our civilisation is the product of
man's creative ability, Creative thinking abilities arc
important in the acquisition of information and
intelleetual skills, Being creative is essential also
for healthy personality development. At the school




level, creativity could be developed through art education.
Creativity in other fields could be promoted when it is 3
first developed through art. From this point of view, art 2
should oceupy a very important place in the school 3
curriculum. In art education, every effort should be made -
to unfold the child's creative potentialitics, The ]
materiels of art appe=l to the child and lend themsclves .
readily to the expression of individual sensibilities. :
It is only with the promotion of the creative powers with
natural materials in the carly stages that at a later :
stage creative work through abstract material such as
language becomes possible. Both at home and in school,

children should be provided with an atwmospherc conducive
to the unfolding of creative potentialities. In teacher
education programes, the methodology for stimulating j
creativily thrcugh art as well as other media should be
.given special emphasis. : ‘

" Civies and Governmont

314. WIISON, A,J, ‘“Govermment for the Higher School Certificate and
the University Entrance Examination." --- Journal of the
Natiomal Education Society of Ceylon. Vol. 12, 1963,
vp. 8-12.

'Government! is a subject for the Higher School
Certificate and the University Entrance Examination in
Ceylon. The syllabus is divided into four sections,
mamely 1. Elements of political science 2. Constitution
of Cevlon 3. Dominion Status 4. Commonwealth of
Nations. In the first section, the purposes of government,
and the principles which enable a dewocratic government
to function should be discussed. In the second section,
the evolution of the Constitution of Ceylon should be
discussed first, and then there should be a full analysis
of the structure and functioning of the Constitution, using
a comparative method and bringing out the similarities and
differences between the Constitution of Ceylon and the
British Constitution. The last two sections of the syllabus
call for a knowledge of the meaning of Dowinion Status, and
the significance and implications of membership in the
British Commonwealth.
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Geography

2 315. UDAGRMA, P,  "Geography in the secondary school." =-- Journal of
the National Fducation Society of Cevlion. Vol. 13, 1964,
. Pr. 74-80,

The syllabyses in geography used in schools in
Britain, the United States, Soviet Russia and Austrelia
3 are given in outline and they are compared with one another
and also with the syllabus prescribed for schools in Ceylon.
It is pointed out the stress in the Ceylon syllabus is on
regional geography, and that new trends in geography have Nt
not been given any place in the syllabus. The writer :
outlines a course of study in geography for the secondary '
school level., He suggets that the approach o
. geograpnical study should be through experience and
problem-solving methods and geared to international
understanding. *ap work and study of the local environment
' shovld be continued at all grade levels 1o teach geographic
k- skills and understandings. It is stressed that a new type
3 of syllabus camnot reach the classroom unless teachers
| b are motivated to follow it. Through seninars and
ﬁ : in-service training, teachers of geography must be
encouraged to develop a problem solving approach to the
teaching of geography.

?

3
i
it

¢
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Y Handic

316. WEERASEKERA, W.C, "Hasta kermanta pasal vishyak kirirg agaya.®
- (The value of waking handicrafts a school subject.) =-- Janata.
September 11, 1964. 2200 words.

ISR La bt o AR SR E NS A Y
R eyt
sy T
[ 3

. A child's education cannot be considered to be :>
complete if it is coufined to learning from books. The 3
practice of handicrafts has many uses to comend it.

The child learms motor coordination and manual dexterity

3 from handicrafts. FHe comes to understand the materials

: and objects of' his physical enviromment. He turns out a

5 finished product and feels a sense of satisfaction from
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History

his gchievement. He learns to differentiate between a job

_of work badly done and a job of work well domne. There is

scope for originality and creativity in comnection with
handicrafts. The imporxtance of dve care in handling
materials and tools is learned in the handicrafts room.

The plaming of a product also calls for certain
intellectuval skills., Variety in the curriculum is provided
by the study of handicrafts. The purpose of the study of
handicrafts is not vocational training. It is an essential
element in the full education of an individual.

317. SAMARAWEERA, D, "Knox's Historical Felation of Ceylon as a source
book in the teaching of history." --- Journal of the National
Education Society of Ceylon. Vol. 12, 1963. pp. 45-52.

Contemporary history finds only a swall place in the
school curriculum, and the study of history is by and
large confined to the study of the past. The subject
matter of history appears to be dead and lacking in vivacity
and reality in so far as the child is concerred. One
nethod of maling history an interesting subject is by
using the source material of history, like contenporary
descriptions and diaries, which will help the children
to re~live the past. The secondary school offers more
scope for dealing with source meterials than does the
primary school. A Historical Relation of Cevlon by Knox

"provides an excelleut source book for miking a study of

the reign of Rajasinghe II of Xandy. A problem approach
could be followed. Could Rajasinghe IT have made himself
master of the whole of Ceylon by successfully expelling
the foreigners and holding his own against rivals? It will
be 2 challenge to the students to select from the book
material that may have a bearing on this problem, and
then to reason out a solution, The writcr illustrates

a possible way of organising the material for the purpose
of this problem, and argues that such an approach could
make the study of history an intcresting and productive
activity.




Language

318, DE SILVA, M.V.S. "A programme for teaching Sinhalese grammar,®

~-- Journal of the National Education Society of Ceylon.
Vol. 13, 1964. pp. 44-50.

The Sinhalese langusge is cheracterised by two forms s
one for writing and the other for spzcch, and there are
considerable phonological and grammatical differences
botween these two forms. Even a Sinhalese speakor by
birth has to learn the written lynguage almost as if he
were learning a second langvage. It is suggested that the
material for teaching the written language should be
drawn up on the principles of the contrastive mcthod.
Teaching waterials should focus on difforences or contrasts
between the language used in specch and the language used
in writing, and they should be presonted in a graded mamnecy
to the student. A teacher's handbook, which is not a
coupendium of declensions, conjugations and word combina-
tions, but a complete statement of the ways in which the
literary grammar differs irom the spoken grammay should be
prepared for introducing them graduslly to literary grammar.
Reading hooks used in the carly stages should contain the
spoken language but as the child grovs up and gets
introduced to literary grammar the reading books should
also use that gramwar. By the time the child is in Grade 5,
it should be possible for hin to read books written in the
litexary grawmar,

519,  PERINPANAYAGAM, G.T.R. "Some difficulties cncountered in the

teaching of English to Tamil students." --- Journal of the
National Fducation Society of Ceylon. Vol. 13, 1964,
ppc 58-75.

The greatest difficulty that a Tamil child encounters
in the study of English is the lack of similarity in word
order. It is almost impossible to find any sentence that
has the same word order in the two Janguages., The plurels
of nouns and pronouns are formed according to a definite
rule in Tamil and therc are no exceptions to it, English
on the other hand has many nouns and pronouns whose
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' plurals are irregvlarly formed. The definite article and
the -indefinite articles are ossential elewents in English,
but Tamil has no equivalent for the definite article.

The verb form in English presents great difficulty to the
Tamil student as the usages in the two languages are not
parallel. Each has its complexities and it is iwportant
for the teacher to be aware of them and appreciate the way
in which they present difficulties to the Tawil child in
acquiring mastery over English. :

320. SAMARAJTWA, CARLTON, "Better English teaching and comparative
studies." --- Times of Ceylon. June 22, 1964. 1420 words.

In countries where the teaching of English as a second
language has been successful, attention has been paid to
the comparative analysis of English and the native language.
At certain institutions, a comparative study of languages
forns the basis on which all language instruction is
carried out. Depending on the extent to which a foreigh
language has similarities with the native language, the
learncr of the foreign language will find it easy or
difficult. Features of the forecign language which are
-similar to the native language wbuld be easily mastered
vhile other aspects which are dissimilar would present
difficulties. If a comparison.of the two languages is
available, the teacher would know at what points he has to
excereise a special effort. One reason why the teaching
of Fnglish is not successful in Ceylon is the absence of
such a comparative study. According to the WYhite Paper
1 issued hy the iinistry, the study of English will in
futvre commence at a later stage than now. This mkes an
: officient approach all the more necessary, as the more
mature the learner the greater is the influence of the
habits of analysis of Fnglish and the local languages made
vithout any delay so that materials of teaching based on

such an analysis could be proparcd for usc in the
classroomn.
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321. SUGATHAPALA, H,D, "Thc development of basic skills and study habits
in the tecaching of language." --- Jourmal of the National
Education Society of Ceylon., Vol. 12, 1963, pp. 53-60.

In most schools in Ceylon, the crphasis in reading
falls mainly on training the child in the skills of
recognising letters and words, and therecafter in
articulating them accurately and fluently. The child is
introduced to rcading with disconnected letters and words
which are used purely for their phonetic value and do not
make up any signi ficant unit of meaning. The writer
suggests a reading programme related to children's interests
and expericnces, and the content of which is neaningful
and attractive to the child. The teaching of writing shovs
the samc divorece of formal skills from meaning and countent.
The child is taught to form letters correctly and to build
them up into words. ILater he is drilled in the graamtical
inflections of words and the syntactical structure of
sentences, But writing as a medium of self expression and
commnzcation, of conveying ideas and cxperiences has very
1ittle place in the cariy years in the classroom. The
writer emphasisss the importance of developing specch skills
in the classroon and providing opportunitics for the use
of language. With such training, the child can go on to
creative writing as 2 pleasurable and meaningful activity.

Mathematics

522.  KANDASAKY, S, "Epnnpadathit pitpoklu." (Backwardness in arithretic. )
-~- Kalvi. 1963, pp. 34-39,

Backwardness in arithmetic can be discussed under
three headings: (a) the envirommental aspect concerncd
with factors in the home and school (b) the intelleetual

as§ect concerned with intelligence and speeial abilities

(¢) the attitudinel aspect concerned with likes and dislikes.
The writer discusses each of these aspects in detail ard
considers their implications fron the point of view of the
reucdial treatment of children who are baclward in
arithmetie.

(in Tamil.)
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823.  KUIATILIAKA, C.R. "Some comments on the common mistakes mede by
candidates in Purc Mathematics at the Ceylon University Preliminary
Examination (I)." --- Journal of the National EBducation Society
\ of Ceylon. Vol. 14, 1965. pp. 61-69.

In this article, the writer takes ome by one the
questions set- in Pure iathemntics Paper I at the Ceylon
University Preliminary Examination held in Docember 1963,
aud discusses the common mistakes made by candidatcs in
answering the questions. The questions are in the fields
of algebra and calculus. The discussion of wistakes is in
some cases followed by an exposition of the theory that lics
behind a correct approach to the questions that have been
set.

Seience

324, 'RUBERU, T.RANJIT. "Field work approach to the teaching of biology."
1 ) -~- Journal of the National Fducation Society of Ceylon. Vol. 12,
11 1963. pp. 23~33.

The emphasis in scicnce education in Ceylon has been on
the acquisition of factval knowledge. The iwportance of
developing a scientific skill in the minds of those educatod
or of training the student in the proper application of the
knowledge acquired by him has been ignored, Biology has beon
: regarded as a subject in which only descriptive and qualita.
1 tive work is involved. A great deal of stress was 1aid on
the study of the morphology of plants and animals. By means
of a ficld work apprioach to the teaching and learning of
biology, biology can be made an active and a living subject
in which the learmer applies himself to the discovery of the
secrets of nature in as scientific a manner as possible. In
the field, the learner will get the opportunity to observe
Plant and animl communities in interaction with each other
as well as with the enviromment. Being out in the field will

e + also make the learner come face to face with a variety of

- problems. Every visit tc the ficld will bo a voyage of

discovery. The basie steps in the problem solving process,

’, namely waking observations formulating hypotheses and

' arriving at conclusions will become a matter of routine in

the field. Meld work involves 1.preparatory work done iu
the classroom before the field lesson is undertaken 2.the
actual work carried out while in the field 3.the follow up
work done in the class or the laboratory after the field
trip. Ficld work provides an opportunity for teacher-pupil
Planning and from that point of view, too, it is a rowarding
experience for children.
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PSYCHOLOGY OF CHILDREN AND YOUTH

g25. FERNANDO, N.E, "Paudgalika vishamata hd safivardhanatmalka kKarya,™
(Ind_:‘l;vidual differcences and developwmental tasks.) =--
Adhyapanava. Vol. 2, 1965. pp. 9-15.

The writer argues that two concepts of great signifi-
cance in understanding children and dealing with them are
the concept of individual differences and the concept of
developmental tasks, No two children of the same age are
alike in a number of other important variables, and it is
of value to understand the nature and the extent of these
differences., Educational efforts are unlikely to be
successful unless they take account of these differences
and provide for them. The concept of developmental tasks
is owed to R.J.Havighurst. He compiled a list of tasks
the successful acconmplishment of which was necessary for
the proper adjustment of American children of different
age levels, In another culture, the expcctations may be
different in certain respects,. but it is essential to know
what the expectations are. The compilation of lists of
developunental tasks taking account of factors that are
characteristic of the Ceylon situation should be one of
our irmediate responsibilities. Such material would help
teachers and pareunts to plan effectively the guidance

 they ought to give their children in regard to all aspects
of their development.

326.  JAYASURIYA, J.E. "Problems of adolescents in Ceylon." --- Probation
and Child Care Journal. Vol. 3, 1964. pp. 28-34.

As an approach towards understanding adolescents in
Ceylon, a survey was wde of the problews of adolescent
boys and girls, using an adaptation in Sinhalese of the
Mooney Problem Check List (High School Form) published hy
the Psychological Corporation of Hew York. The sample
consisted of 66 boys of average age 16 years and 141 girls
of average age 15 years. Of the ten problems worrying hoys
most, five belong to the area of Vocational and Educational
future; two to the area of Health and Physical Development,
one to the area of Finance, living Conditions and Euploy-
noent, one to the area of Adjustment to School Work, and
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one to the area of Personal-Psychological Relations. Of

the ten problems worrying girls most, four belong to the

area of Adjustment to School Work, two to the area of

, Vocational and Educational Future, two to the area of
Finances, Living Conditions ard Employment, one to the
area of Personal-Psychological Relations, and one to the

’ area of lrals and Religion. A1l indications from the
adninistration of the ilooney Problem Check Iist are that

- it is an invaluable instrument which quite quickly and

2 . simply brings into focus the problems that adolescents are

: prepared to admit as being of particular comcern to them.

In addition to the picture that could be obtained of the

problen world of adolescents in general, the Check Tist

is also useful for understanding individual cases and for

picking out theose who way be in need of coumnselling. The

3 Check List also opens out interesting possibilities for

3 research into differences in the pattern of problems among

‘ various groups (racial, linguistic, religious, socio-

economic, ete. ).

327. MAHALTYANA, SOMANATH and MAHALIVANMA, SOMA. FPaudealike vividhatvaya.
3 (Individval differences.) --- Colombo. #.D,Gunascna. 1965.
' 216 p.

This book discusses the nature of individual diffe- ;
rences auong children, and the significance of individual 3
differences for cducation. Chapter 1 deals with the 9
purposes and the process of education. Chapter 2 considers :
il - the various phases of development and the cowmon
| : characteristics associated with them., OChapter 3 provides
~ a discussion of common psychological needs. Chapter 4,
dealing with individual differences, is divided into eight .
sections, eutitled (a) the mind and its structure (b) %
intel igence (c) measuring intelligence (d) types of 13
intelligence tests (e) breadth and altitude of %
intelligence (f) abilities (g) attainments (h)

¢ interests. Ewmotions are considered in chapter 5, and !
the concluding chapter of the book provides a discussion ;
of children with problems.
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GUIDANCE AND COUNSELLING

308. WELTZ, HENRY, "The guidance function of education." Jourmal of
the National Education Society of Cezlog. Vol. 13, 1964.

Y ame———————— & w e e

pp. 19-28,

Guidance differs fron both administration and

instruction in education. Guidance workeérs make their

own specialised contribution to the total educational
enterprise. They aid clients to solve problews of an
individval and personal nature and, at the same time,

they help then to acquire generallzed problem-solving
behaviour. To accomplish this, gvidance workers follow
these steps in the guidance process: probleam identification,
collaborative description and selection of altermative

- solutiony implewentation of solutions, generalisation of

problen solving behaviour; and evaluation of the effect
of the guidance experience upon the behavioural effective-

" ness of the client. In these %imes, guidance cannot be

conpartmentalised into. vocatloml, educational, personal,
social and so forth., Guidance is all of these things-at
the same time, as problems faced by individuals cannot

 be segmented into these.special categories of human
.aotivity. 1lost human problems involve all arcas of the

individual's life. Guidance is concerned with seeking
Solutions to problems in all these interacting areas of
human behaviour and thus freeing the individual to lead

aK:) prochtlve and sat::.sfyn.ng la.fe.
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330,

SPECIAL EDUCATION

XALUGAILE, P.B.G. "Vikaldiga daruvange adhyapanaya." (The education
of crippled children,) --- lankadipa. March 17, 1964.
750 woxds.

Interest in Ceylon in the disabled goes back to the

 period AD. 398 - A.D, 426 when King Buddhadasa established

special institutions for the crippled and the blind.
History records that from that time until now there has
been a long tradition of looking after the disabled. The
new institution for crippled children set up at Kegalle is
intended not only to look after them but also to promote
their rehabilitation in the economic, social and spiritual
aspects of life and make them grow up to be useful
citizens. The environment of the institution is such as
to promote their full development. The needs of each
child axe carefully taken into consideration, and a
programme of rchabilitation is drawn up to suit each
individuel case. A close liaison is maintained with the
child's family.

PATHIRANA, J.P. "Education of physically handicapped children.”

Sun.

September 30, 1965. 2280 words.

The education of physically hendicapped children has
been coumsidered a social service activity and left to be
undertaken by charitable individuals as best as they could.
Such an attitude is no longer adeguate. Physically
handicapped children are as mmch a part of the ration's
population as other children, and the government rust
take the responsibility for their education and rehabili-
tation. The task of educating handicapped childrem is
more complex than the task of educating normal children.
It is not intended that as a result of the initiative to
be taken by the government there shouvld be a dead uniformity
in practices. Institutions should be encouraged to
develop on individval lines as long as a certain quality
of educational provision is assured. Opportunities should
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be available for close inter-personal relationships
between the children and the adults in their environment,
as such rélationships are essential. The education
provided should give scope for the exerecise of creative
abilities. While gerieral education is being imparted,

a wide range of vocational training opportunities should .
also be provided. The aim should be to take each child
as an individual and provide for hinm the training and

gkills that hold out the best prospects for wholesome

developnent.

. ¥

331, RAMASINGHE, A.J., "Sahatika pasal sevaya." (Certified schools.)

A ematadiimtn ot enn s

—-- Probation and Child Care Jourmal Vol. 3, 1964. pp. 5-6.

The. establishment of Certified Schools is a signifi-
cant development in the field of child care services in

_ Ceylon. PRive schools for boys, and ome school for girls

have béen established. The children admitted are between

- the ages of 12 years and 15 years. Both group work and
“intensive case work are carried out with them during

their period of stay, which could be three years at most.

‘Tt is realised that a- child's own home is generally the
‘best for his development, and that removal from home is a

serious undertaking to be resorted to only in unavoidable
circumstances. Removal of a child to a Certified School
fron extremely defective home conditions emables the child
to model his behaviour on that of members of the staff

- yith whon he establishes friendly contact. It also
relieves the c¢hild of some of the severe strains and

pressures he has been subjected to, and thus enables hin
to adopt more realistic patternms of behaviour. It is
hoped that in the two or three years spent in a stable and
secure enviromment the child wovld acquire new patterns
of behaviour and new attitudes. '
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333.

ABEYWEERA, INDRAPALA,
(A vocational education for workers.) --- latkadipa. April 4,

ALOYSIUS, M D,V.

(The ’ceach:.ng of agriculture should be systematised.) ---
Dinawmina. Novewber 16, 1965,

TECENICAL AND VOCATIONAL EDUCATION o

"Kanlarwanta vruttIya adhyapanayak.™

et s st Al

775 words.

The govermment has announced its intention to
establish 20 vocational training centres for workers so
that they could improve their vocational skills. The
writer expresses his satisfaction at this proposal, bub
goes on to point out that facilities are coznpletely Jacking
in Ceylon for the provision of a liberal education to
workers., He po:mts out that a liberal education should
be prov:v.ded hand in hand with vocational education. VWhile
it is important that his capacity to live a2 full human life
should also be increased. Ianguage, literaturc, history,
geography, citizenship, fine arts, and current affairs
should all be part of the further education of workers.

The private sector, including religious bodies and

" institutions of higher education, should play a pioneering

role in the development of such progremmes.

"Krushikermaya igdnveems krawavat kala yutuya."™
425 worxds.

It is a matter for satisfaction that agriculturc has
been made a compulsory subject of study in school. It is
not enough to make a subject compulsory. Action should
also be taken to ensure that the subject is taught in a
systematic way. Agriculture cannot be learned from hooks.
It is essentially a practical subject in which learning
takes place by doing. Facilities for practical work
shovld be available in 21l schools, and students should
be wade active participants in.all aspects of the work.
The elememts of agricultural economics should also be
taught so that students would begin to appreciate the
significance of their study in terms of the financial
returns that are possible. Animal husbendry should also
be taught. Facilities should be available for visits

‘to model farms and other places of interest in connection

with the practice of agriculture. The use of simple

b s v ans
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agricultural machinery should also be demonstrated to

students. If programmes of agricultural education are

drawn up in consultation with specialists and carried out

effectively, the agricultural development of the country
_ can be greatly accelerated.

COMMISSION OF INGUIRY ON. TECENICAL EDUCATION “Engineering and
jndustrial education and training " Report of the Cormission
of Inquiry oun Technical Education. Colombo, 1963. pp. 55-88.

_Technologist level. In view of the desirability of
diversifying engineering education and turning out a wore
practical type of engineer than is produced by the, .
university, the immediate establishment of a College of
Technology was suggested. The duration of the technology
coursc should be five years, and should lead to the award

" of a Diplom in Technology (Engineering). Theé course
should be of "sandwich" type with. periods of acadeumic
study at the College alternating with periods of approved
apprenticeship training. . o v

Technician level. Flans should be formlated
immediately for the establishment of technical training
institutes in the several provincial capitals. These
institutes should provide training facilities dn a wide
variety of skills for the middle and lower levels of
employmént and special skills dictated by the specific’
needs of each province. In conformity with the practice
prevailing in many other countries, these institutions
should be named Polytechnics. * ‘

Craftsman level., Irmediate steps should be taken to
establish Junior Technical Schools in all the revemue.
districts. These institutions should initially function
as craft schools and in course of time diversify their
training to include a wide range of skills.

COMITSSION OF INQUIRY ON TECHNICAL EDUCATION, "Agricultural
educetion and training." Report of the Commission of T
QLMML‘_EMLBQ hadadad COlO!nbO, 1965. ppo 89-1050 -

Technologist level. The curriculum of degree |
courses in agriculture at the Hiniversity of Ceylon should
be designed to give a practical bias. A model estate

-
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farn should be provided for training purposes. The
course should also be broadened to cover food processing,
canning, marketing, storing and estate management.
Technician level. The existing schools of agriculture
at Kundasale and Peradeniya shovld be upgraded to
acricultural colleges, and oue of them should be set apart
exclusively for girls. Five wors agricultural colleges
having hostel accommodation should be set up in five

' regions, namely the north-central region, the northern

region, the eastern region, the southern region and the
uva rogion.

Craftsmen level. An arca farm sahool should be
cstablished in each of the 145 clcctorates. The buildings
should be of simple construction and design, ard sitvated
as far as possible in the wore thickly populated arcas of
the clectorate. The curriculum shouvld stress practical
agriculturc rather than theoretical aspccts of the subject,
and its main purposc should be to sec that increased
agricultural productivity is achicved. In vicw of the
high incidence of under-employment in agricultural arcas,
additional subjects such as carpentry, mason work, cotiage
industrics and practical -home scicnce should de included

in the curriculun.

_ COMMISSION OF INQUIRY ON TECHNIC;XL EDUCATION. "Commerce education
and training." Report of the Cormission of Inquiry on , Technical
E u%tio;l. - cOlO!ﬂbO; 1963. ppo 104-1190

In order to have an efficient system of commerce
education for the development needs of Ceylon, coumerce
education should be imparted at the following levels:

1. vocational, 2. supervisory or sub-managerial, and

3. managerial and cxecutive. Commerce classes at the
vocational level should be organised in the Polytochnics
that are to be set up in the various provinces. The course
shonld be strietly vocational in character, and should be
of two years! duration for full~time students and threc
years' duration for part-time students. It should lead
to a certificate to be tormed the Netional Certificate in
Business Studies. Courses at the supervisory or sub-
managerial level should also be provided in the
Polytcehmics. They should cater for those who have
obtained at least the Natiomal Certificate in Business
Studics, and are in employment, A year's coursc should
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be provided for them in subjects such as office
* administration, publie relations, persomnel menagement,
business administration, transport administration and
managenent etc. Thosée who suecessfully conclude this ;
- coursc shovld be issued a certificate to be called "The D
| v _ ‘Higher National Certificate in Business Studies". For '
| N S . appointnents at the managerial or exceutive level, the
| I “ -7 requisite .qualification should be a degree in coémmerce
and business administration frou a university or a diploma .
of the College of Commerce. The degree courses in the
universities should be arranged so as to give a practical
. oublook in the field of business rather than provide over: :
- specialisation in auy particular branch of commerce, A o
College of Commerce should be set up to award a D1p10ma o]
in Cozmerce. - .

»

| T KARIYAWASAM GHANDRAPAIA, "CGovitiinata dore amima pasil." (Schools
T which open their doors to agr:.culture.) ----Dinamina,
September 8,‘ 1965. 675 words. ST

{| SRR , o -~ The proposal to enlist the services of schools to
1| - assist in agricultural development is a good one. Wrong
ideas about schooling and its purposes have come down
1. - from colonial-days, It is believed that the purpose of
1| - T schooling is to mrke children ledin from books, pass
{| B e ‘examinations, and obtain employment as clerks. XA broader
.- concept of ledrning will show that the task of the school
. is to make nupils learn whgtever is helpful for livincr
2| DETR a full 1life in their commmity. Many parents think that ‘
1| P - it is a waste of time to learn agriculture and that that -
31 E ‘ ' -timé may be spent better on acquirlno' knowledge from books
and pessing examinations. The attitudes of parents -should
- ‘be changed and they must be made to realise that learning
. . which is imediately socially relevant and usefvl deserves
1l -+ nmore attention and respect than learning which is removed
T -from 1life. VWhen agriculture is given its due place in
o L school, the leadership role of thé teacher in the
. . > commumity also gets enhanced, for vhereas the teaching
v ‘ of other subjects my have no s1gn1f1cance for the -
- comunity, the teaching of agriculture mekes the teacher
a contributor to the econo'nic wealth of the cowlunity.
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438. PARAMOTHAYAM, K. "Agriculture in schools' curriculum. " cee Times
of Ceylon. August 21, 1965. 1260 words.

| The initiative taken by the iinister of Education
%o include agriculture as a compulsory .subject in the N
sehool curriculum is commendable, but the practical 1
aspects of his proposals deserve careful consideration. In a B
balanced curriculum, agricultural projects have a place.
But ness participation in paddy cultivation programes
should mot be mistaken for education in agriculture. If
the paddy fields are situated far away from schools, , 3
students make a picnic.out of their activity and sonetines ]
cause damage to the paddy fields. But even if the paddy ]
fields are situated close to schools, students caunot N
afford to give them the time and the labour that alone
would make peddy cultivation a productive activity. A few
schools may find a programmc of perticipation in paddy

. cultivation campaigns to their 1liking, but no benefit will

- be detrived from a rigid rule that all schools should

participate in them. The activity through which agriculture
can get a pesponsible and satisfying place in the curriculun

 is ‘the cultivation of vegetable crops. It is an activity
which most schools can satisfactorily handle with the

* . resources they have. The principles of scientific

. agriculture can be taught through the cultivation of
vegetable crops. loreover, if children practise in their
home gardens what they learn in school, the family's need
for vegetables moy be met from the garden itself. A
considerable saving of money to the family will result
from this. : : ‘

' 339. - TERERA, S.T.A. “Govikame anivﬁiya vishayayak kala yutuyi."

" (Agriculture should be mede & compulsory subj ect.) --- Dinamina.
 November 1, 1965, 400 words. ‘ ' -

Ceylon is an agricultural country. There is evidenco
that in ancient times every citizen in the country
including royalty participated actively in agricultural
pursuvits., Agricultural activitics often terminated in
festive occasions and were held in high regard by the
comunity. . Imberest. in agriculture had waned over the
years and the country is now reduced to a position in which
it has to import most of the food needed by the people..
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When the country s wealth is' drained away for the purchese
of food, there is. not enough money for essential develop-
ment or for providing employment to the 1ncreas:|.ng '
population. This situation can be remedied by a
resourcoful food drive, and in order to mobilise the you-bh
of the country for this vital task agriculture should be
made a compulsory' subject in school.. School leavers

) should be given financial assistance to sct up themselves

. \ in agricilture. large extents of cultivable land arc still
available, Horcover, the large acreages that have been

: used for the cultivation of coconuts can be effectively
\ ~ utilised for the cultivation of food crops -bhat can be
‘ grown alongside the coconut.

o

N -
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340. PUSHPAVAHINI SARIKA "Iarﬂcave karmike adhyapanaya koy1batada""
(Whither technical education in Ceylon?) --- Davaga.
October 10, 1963. 975 words

Last week's strike of the students in the tec‘mical .
‘schools shovld serve to draw the attention of the
government and of the public to the state of techuical

- education in Ceylon., The demands of the students deserve

the close attention of the authorities. Therc is a great
deal of dissatisfaction with the courses of studies ’
provided in them. There is a general fecling that tho
courses are too academi¢ in content and that sufficient
: Aoppor'bum.t:.es are not wade available for gaining practical.
experience. One technical school, the technical school in
Jaffna, has facilities for more advanced study than arc
available in the othor technical schools, and this is one
 of the grounds for discontent. The students also point
out that the government does not give enough recognition
to the qualifications which students obtain. The |
| adnlnlstra'blon of the technical schools appear to be too
rigid, and more flexibility is greatly to be desired.
The present impasse provides a good opportunity for the
goverument to re-think the entire field of technical
education in Coylon. Discontent appears. to be greatest .
among students of commercial subjects. In this commection, -
the government should take action to implement the
recommendations which the National Education. Co'm::.ss:.on
mde regarding cormercial educa'b:.on
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SM‘?&RJ’XNAYME, RAJA, "Vanija adhyapanayae” (Commerce cducation.) =-- |
Devasa. -June 4, 1963, 800 words. '

ey .

- The role‘ of commerce in both production and national
development is an important one, Althouth the Vidyodaya

: Tiniversity' gives comnerce an important place, the recogni-
" tion given in other institutions is not enough. Commercial
. subjects wAy be offered for the General Certificatc of

Education examination at the Ordinary level but not at the
Advanced level.. Bocause of this state of affairs, students
who qualify to read for the degrec of Bachelor of Commerce
at, the University of Ceylon are those who have entered

. .. this institution after offering non-commercial subjects at

the General Certificate of Education Advanced level. In

- other words, as ¢ommercial subjects are not provided at

“the General Certificate of Education Advanced level,

. gtudents who offer commercial subjects for the General

©  .Certificate of Education Ordinary level do mot gét an

" opportunity of pursving the study of commerce at the
" University of Coylon. But those who offer nom-commercial

subjects for the General Certificate of Education Ordinary
level and pursue the study of the same subjects at the
Mvanced level get the opportunity of reading for the
‘Bachclor of Commerce degrec at the University of Ceylon,

"This is an unsatisfactory state of affairs, and it should
. be remedicd by including comnercial svbjects for the

Generel Certificate of Education Advanced lovel examinetion.

"It should also be stated here that the Depawbmeut of

Examinations does not show mmch sense of responsibility

o in the way iu which it conducts examinations Iunvolving

. _commercial subjects. Errors in translation have occurred

very frequently, the data given in the papers set in the
English medium being different from the data given in the
papers in the Sinhala and the Tamil media. Such errors
discourege both pupils and teachers, and make them feel
that the avthorities do not teke cowmmercc subjects

. serdously.

;7_ :ff;"{; " 542“.;‘ SMMRASEKERA, JUSTIN, "Architectural education in Ceylon." --- Ceylon
T - "Daily News. Novomber 20, 1965. 2200 words.

SR
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~ The training of architects had to be undertaken '
outside Ceylon until 1961 as facilities were not available
‘here. The process was costly and the number trained was

" &imgll, The start made in 1961 to provide training in
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Ceylon was welcome. Difficvlties, however, exist.
Physical facilitics are inadequate. Staffing is also
quite inadequatec. Iftch roliance is placed on visiting
. lecturers, bubt many of them are tempted to absent them-
selves or to give up their lecturing assignments
altogether as the school is not conveniently located. In
a : spite of these drawbacks, encouraging progress has been
‘ mde. At first it was intended that the course of study
14 should require three years' full-time study followed by
I two years' part-time study. Iater it was decided that the
i course should require five years' full-time study. The
students sit for local examimations as well as for
examinations held by the Royal Institute of British
Architects. IMuch needs to-be done to make the course |
.more broad based. Certain suggestions are offered in this
connection hy the writer.

843. SEMEVIRATNE, S.T. "The need today for agricultursl cducation.
--= Geylon Daily News. Septenber 3, 1964, 1300 words.

Every effort should be made to improve production in
all spheres of agriculture, both qualitatively and
quantitatively. The need for improvement is clear. Some
of the best land in the country is used for the cultivation
of cocomut, but yields remein low. The solution to such
problems lies in the intensification of agriculture. A
programme of agricultural education orientated to suit
the reeds of the country should be inaugurated. Every
farmer should be reached and assisted to make farming
more productive than it is now. Compulsory instruction
in agriculture should be given in all schools. The coursec
of work should be related to local needs and Should vary
from area to area. Students are likely to carry their
knowledge to their homes » @nd by doing so make an impact
on standards of production in the peasant holdings which
abound in this country. Advanced cducation in agriculture
should be provided for those who wish to specialise in a
perticular agricultural crop. After their education, the
govermment should offer financial assistance to those

: ' who need it in order to engage in agricultural production.
The inauguration of comprehensive courses for training
personnel to take charge of the menufacture of plantation
products using improved techniques of mamufacture is
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urgently needed. Ceylon's plantations provide 90 per cent
of the country's forelgn exchange earmings, and money
spent on agricultural education will in the long run be
monoey well spent.

¢

&

WIJAYASINGHE, G,A, "CGovikam adhyBpamays tavat pamhlals yutu ri."
(Agricultm'al education should not be delayed any longer.) =--
Dinamina. Novembar 25, 1965. 1200 words. '

National needs demand that there should not be any
delay in starting courses of agriculture in schools. It
1s true that most 'schools do not have tedchers qualified
to teach agriculture. It is useless asking teachers who
do not have a scientific knowledge of agriculture to teach
it. Tt will be some years before adequate facilitles can
be provided for training teachers of agriculture. The
country cannot afford to wait until teachers are turned
out of institutions that are yet to be cstablished. The
best prespeet for the Education Department is to utilise
the sexrvices of the men and women who have passed out of
the practical farm schools. Many of them are awaiting
employment. They can be given rapid courses in educatiomal
psychology and wethods of teaching and recruited in a
short time to take charge of agricultural education in
schools. Apart from the question of teachers, there are-
other problems to which attention should be directed.
Agriculture is a subject for the G.C,E. Ordinary level
examination, but not for the G.C.E. Advanced level
examination.’ Action should be taken about this. The
existing practices in schools should also be scrutinised.
In meny schools, there is a subject called gardening and

all that children do is to pick up fallen leaves. If
. agricultural .education is to have a standing, the demands

1t mekes of students should be challenging.

\\\\\
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346.

EXAHNINATIONS

HEWAWASAY,, P,B.J, ™Ic science exan massacre." --- Times of Cevlon.
August 28, 1954. 720 words..

—

The high porcontage of failures in Science subjects
" at the University Entrance examination has been explained
away on the ground that a large number of candidates who
arc not fit for the examination sit for it on account of
2 rule by the Education Department that all students who
have completed their courses of study should be allowed
to sit for the cxamination, This explanation is only
partially true. Generally, it is a nighly selected group
which is allowed to study science subjects for the G.C.E,
Ordinary level examination, A good performance in this
exarination is nocessary before a student is admitted to
the University Entrance class, Tn this scmse, it is an
able group of students which is prepared for the University
Entrance examination. The bag results may be attributable
not so mmeh to the lack of ability or interest among the
students but to faulty nethods of teaching., Practical work
in science is neglected by teachers. Teachers oftern resort
to dictating notes ; students necworise them and reproduce
then as best as they can, The education authorities
should investigate the causes for the high pereontage of
failures and take effective renedial measures.

JAYASURIYA, J.E. Vibhaga lakuny vidyawa. (The scicnce of examination
marks,) --- Peradeniya, 1965, Associated Educational Publishors.
103 p.

Teachers conduct tests and examinations, and give
marks, The interpretation of the meaning and significance
of test and examination marks has to be undertuken with
caution, bearing in mind the nature of mental measureznents,
and using appropriate statistical techniques. This book
discusses the nature of mental wmeasurements, and outlines
statistical techniques which should be used in dealing with
marks. The book contains ten chapters as follows:
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1. the nature of mental measurements; 2. the tabulation
of marks; 3. the graphical representation of marks;

4. the statistical description of marks; 5. the comparison
of marks; 6. the combination of marks; 7. the normal
curve; 8. generalisation from samples; 9. the use of

-percentiles; 10. the measurcment. of relationships. The

statistical tables necessary for use in connection with
the technigues deseribed in the book are also given.

347,  SMZARAJIVA, CARLETON, 9G,C.E, failures: some factors. --- Tives

of Ceylon. June 18, 1965, 1100 words.

- Various attenpts have been made to explain the
alarming rate of failure at the annval examination for
the G.C.E. (General Certificate of Education). Some of
the reasons yiven arc the systeri of automatic promotions,
inadequate preparation, and the frequent changes in the
tutorial staffs of schodls. During the past decade, the
nomber of students sitting for the G,C.E. examination has
kept on increasing while the exgmination has remined
nore or less static in its structure. The intention,
winen this examination was introduced to replace the old
Senior School Certificate examinetion, was that candidates
should offer for the cxamination only those subjects in
which they felt competent. In order to realise this
intention, certain other changes had to be made,

Employers and institutiouns of tertiary education should

lay dowm in specific terms what subjects should be teken
by students seccking various kinds of cmployment or secking
adnission to various institutions of tertiary education.
In the absencé of such stipulations, the emphasis continues
to be placed on the traditional subjects of the curriculun
whether students are proficient or interested in then or
not. - While a wide variety of subjects can be offered for
the G.C.E. examination, the choice tends to be restricted
to a few because of the above reason and also because
facilities are not available in most schools for the
study of less traditional subjects. It is only by
integrating school education with higher education and/or

with employment, and at the.samc time by launching a -

programe of ecducational amd vocational guidance that

the failure rate at the G.C.E. examination can be reduced
by persuading students to present themselves for exawmina-
tion only in those ‘subjects in which they are proficient.
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UPARATANA, VEN, MIDIGAM:. "Landan vibhaga géna adahasak."
(An idea concerning the London exarinations,) --- lankadipa.

October 14, 1963. 1150 words..

Before the London University exaninations were held
in Geylon, only the very rich could afford to make their
children qualify as university gradvates, for they had
to be sent to England. When the University of London agreed
to hold its degree examinations in Ceylon, the widdle and
the lower socio-ecconomic groups in the country were provided
with an opportunity which had hitherto becn available only
for the affluont. The decision not to hold these examina-
tions in future in Ceylon is a harmful one. The reason for
the decision is that a great deal of Ceylon =oney goes out
of the country in the form of examination fees, but it must
be borme in mind that if the affluent parents begin to send
their children to England for studies a great deal more
money would be spent. In any case, long notice should be
given before the London University examinations are
abolished in Ceylon so that students who are already 7
Preparing for them would not be disappointed. It is suggestol
that the exm:uinations should not be given up until 1968 at
least.

349.  VEDAMUTTU, P.S. "Down, down, down the G.C.E goes." --- Ceylon
Daily News. Hay 31, 1965. 1150 words.

The release of the results of the exawination for
the G.,C.E. (General Certificate in Education) is a
reminder of the fast dcterioration in the standard of
attainment of the youth of this country. This year,
attention has been focussed on two reasons for the poor
performance of the candidates. The first reason is the
automatic prowotion of pupils from grade to grade.
Theorctically, there is nothing wrong with such promotions.
Besides, if the normal work of the classroon is done
efficiently, automatic promotions should be the right
practice. Inadequate staffing and overcrowded classes
militate against good teaching. The second reason for
the large percentage of failures is the attitude of
parents. Advice given by the school authorities in regard
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to the selection of courses of study is ignored by
parents. Many of the parents want their children to
follow science courses rather than Arts courses, although
the advice given by the school authorities is different.
Of course, some of these children wske good as a result
of extra tuition which is provided for them by the parents,
In'fact, the work done in schools is supplenented in a
large number of cases by private tuition classes arranged
by parents who can afford the extra money. For 25 to 30
per cent. of the passes from schools, credit should be
given to the private tuition arranged by parents., A full
investigation should be carried out by a competent body
of persons into the causes of the high percentage of
failures at the G.C.E. examination, and remedial measures
should be introduced.




TEACHERS, TEACHER EDUCATION

350. AINIS, NILMINI, 'iEnglislu Assistants' training courses." Iimes of
Cevlon. ~May 28, 1963. 1500 words.

- Unlike in urban areas, the children in rural areas
have to depend entirecly on the single period a day English
teaching provided in school in order to acquire proficiemcy
in the language: The English Assistant (as the untrained
teacher of English is generally called) has a vory difficult
, task to carry out in teaching English especially to rural
children. In-scrvice training prograrmes are intended to
teach the English Assistant new techniques of language
teaching, The use of visual aids is strongly urged, and
the English Assistants are given practice in making and
using visual aids. It was emphasised that the teacher should
concentrate on ensuring that mastery has been achieved of
whatever is taught rather than on covering the syllabus
somehow, Since children with varying standards of attain-
ment would be found in the same class, the use of group
techniques was suggested to enable some attention to be
paid to their different standards. The use of the mother
tongue was to be discouraged as far as possible.

851, AMBEPITIVA, CHITRA, "Gruha vidyR gum hifigeys madina mifiga.” (The way
to overcome the shortage of home science teachers.) --- Iankadipa.
Yay 29, 1963. 975 words.

, Whatever occupation a female engages in, the study
s of home science would stand her in good stead. She has

- , some day to manage a fauily and a hone, and it is by the
e ' study of home science in school that the essential skills
1 ' can be acquired. Facilities for the study of home science
3 in schools are limited because of the shortage of teachers.
In order to increase the availability of teachers of home
science, it is necessary to expand teacher training either
by establishing a special training college for teachers

of home science or by setting apart in cvery training
-college in the island a number of places for teachers of
home science. The study of home science at school should
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be a qualification for admission to teacher training
courses, Facilities for the study of home science should
be provided in universities also, Howme science touches
life and society at a number of points, and it is in the
nationdl interest to encourage the study of home science 3
on as wide a front as possible.

352.  DAHANAYAKE, W, "Alut upadhidharinta guru vruttiye ida nddda®™
(Is there no place in the teaching profession for new graduates?)
--- Dimawmina. April 28, 1964. 575 words.

Graduvates are now faced with the problem of unemploy-
ment. There was a time when the Educatior Department
oifered employment to all graduetes seeking such
cuployment. Recently, however, the Education Department
has introduced a rule to the effect that no graduate should
be engaged as a teacher vnless he can be given fiftecn
hours of teaching in the G.C.E. class. As a result of
this rule, the number of gradvates who could be employed
in schools would be greatly liwmited, and there is likely
to be unemployment among graduates. To turn out a
graduate costs the country at least Rs.10,000 and if a
graduate produced at such a cost is not employed, the
loss is not only persomnal but national. As an econony
measure, the Education Department has been recruiting a
category of pupil teachers frowm among those who have passed
only the G,C.E, examination. Such recruitment is not in
the best interests of education. Our objective should
be to recruit teachers uho are highly qualified, and when
university graduates are seeling employment it is foolish
for us to take into the teachins profession persons with
a much lower general. education than gradvates. Education
is necessarily an expensive commodity, and if, for reasons
of econony, cheap teachers are recruited they could only
iwpart a cheap and worthless kind of education.

553, DE AINIS, E,H. "Role of training in education." --- Ceylon Daily .
News. October 8, 1963, 1600 words, '

Teachers' training colleges in Ceylon are to be kmoun
in future as Guru Vidyalayas. With the change of name,
a nev conception of how the teacher should be prepared for
the complex task of guiding youth in the modern world
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354.

is to be introduced. In a sense, this conception is not
new to the Eagst, for in the Gurukula system which
prevailed in ancient times, the task of the teacher was
not merely to impart knowledge, but more importantly, to
help the pupil to lead a good and exemplary life., The
teacher should be interested in the total development of
the child. The personalitices of the teacher and the pupil
“will be in interaction with cach other. The whole life of
the teacher, including his interests,tastes and values,
would influence the child and affect his development.
Teachérs nust be made awvare of the importance of thelr role
in society, and given the necessary knowledge to discharge
that role effectively. A good understanding of the
process of human development is essential for a teacher.
Not every desirable quality can be possessed by a teacher
but it is necessary to inspire teachers to aim high, The
period of teacher preparation is all ‘oo short for teachers
to acquire the professional know how. In this respect, the
. decision to institutea four year course of teacher education
in the University Department of Education at Peradeniya
is to-be welcomed. Academic and professional studies
. would be carried out concurrently, and the course prowmises
to tumm out a generation of- professionally qualified
teachers who would add dignity to the teaching profession
in Ceylon.

IRTYAGOILE, I.M.R.A. '"Desapalana kallivalin 8tkota guru gauravaya
rakinava." (Teachers will be kept at a distance from political
cliques and their honour respected.) ~-- Janata. June 26, 1965,
925 words. ‘

A teacher acts as a guide in the comwnity around hin,
and if he is to turn out of school a disciplined group of
pupils he must hiwmself be a disciplined and law-abiding
person. The only political right which a teacher can
exercise in terms of the conditions of service binding upon
him is that of casting his vote. He cannot actively
participate in politics. Teachers who did so have shown
-themselves to be indisciplined by violating regulations,
and it is necessary that they should be punished. One
factor vwhich was responsible for the close association
between teachers and politicians was the assistance which
politicians gave teachers in the matter of trensfers. It
was only through the intervention.of politicians that
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teachers were able to get transfers for which they had

applied. This was a big blow to the honour of the teaching

profession., After he became the Minister of Education, he

has stopped this practice and salvaged the teacher's

honour. Teachers can remain aloof from politicians. By

. doing so, they will be both safeguarding their honour and
also abiding by their conditiomns of employment which
prohibit political activity.

355. KALUGALLE, P.B.G. "Desapalana himikam prasraya rajaye scvaka katat
poduyi." (The issue of political rights is common to all
government employees.) --- Dinamina. March 9, 1964. 475 words.

The Sri lanka Jatiks Guru Sangamaya (the National

Teachers' Association of Ceylom) has made five demands,

of which one demand is for the _grant of full politieal

rights to teachers. Teachers in assisted schools enjoyed

political rights but after the take over of these schools

by the govermment the teachers becamc employees of the

government and lost their political rights. As government

employees do not enjoy political rights, the question of

; the grant of political rights to teachers is not a matter

i B for decision by the Minister of Education. The issue is

I common to all govermment employees, and the case of teachers
cammot be treated as a special case in isolation from
other categories of employees. It is not right for teachers
to be impatient and ask for an immediate decision. An
important question that has to be comsidered is whethor
political rights should be given to employees at all levels
or whether they should be restricted to* certain categories
of employecs paying regard to the duties they are required
to perform. It should be clear that all aspects of the
question have to be counsidered carefully before a decision
is made by the government. In his capacity as the Minister
of Education, the writer appeals to teachers to await the

- considered decision of the govermment regarding this issue.

356. KUMARASINGHE, KITHSIRI. "Rajays salakillate vahd yomwiya yutu
muruvarunge 1113m pahak, " ?Five demands by teachers that should
receive the immediate attention of the govermment.) --- Iankedira.
July 17, 1964. 800 words. ‘

English has been replaced by Sinhala as the official
Janguage of Ceylon, but teachers with qualifications in
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K En°118h receive a higher salary than teachers whose quali-
fications are in Sinhala, One of the demands of the teachers
is that shis discrimination should be ended. Teachers have
to contribute a certain percentage of their salaries to the
pension fund, ut this requirément does not- apply in the
case of other employees. Noreover, other government employees
are allowed to commute their salaries and draw a comwted
pension but teachers are not given this opportunity. Teachers
demand that discrimination against them in the matter of
pensions should be ended. Teachers are transferred from one
school to another arbitrarily by highly placed officials.
Teachers demand that transfer boards to take responsibility
for teachers' transfers should be set up, and that represen-
tatives of teachers should serve on these boards. Teachers

- also ask that they be given full political rights and that
the ban on their participation in political activ:.ties should
be removed. Finally, teachers demand that the national system
of education recommended by the National Education Commission
should be implemented forthwith.

NESIAH, K, "Teacher and politics." --- Daily Mirror. July 5, 1965.
1440 words.

Following upon the interdiction of a number of
teachers for alleged political sctivity, the Director of
Education has issued a warning against the intrusion of
politics into schools. If controversial subjects are nob
dealt with at all in school, children will be sent out into
‘the world with no defence against propaganda. No teacher
in thé classroom should act as the agent of any political
party, but in his individual capacity he should be fres to
take part in political activities outside school. A young
nation like ours would do well to build up a corpus of
thinking on educational problems that is concerned to

- secure both the freedom of teachers and the limits to
1ts utilisation. Any teacher worthy of the name has a

‘positive role to play in helping children to build up

gradually critical truth seeking habits without which man's
mind would be in chains. The teacher would succeed best
if with the aid of books written by men of iusight and

‘ integrity he 1is able to impart to hls pupils the power

*°  and desire to cherish truth and reason, and to make

" iwmpartial judgments.
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358, SILVA, DE PETER, "Curu réru oatalwa'ba piliyama.”" (The solution
- A for the problem of toacheris transfors.) --- lankadipa.
Deceuber 18, 1963, 1150 woxrds.

The joint cormittee of teacher's umions has
recommended +o the Minister of Education a schemc for
tescher's transfers to be operated by a Transfer Board

, consisting of three officials of the Education Department
' and two representatives of teacher's unions. Schools
‘ , should be divided into three catcgories - easy, difficult
and very difficult - paying regard to the location,
accessibility, and availability of the amenities of
living. Teachers who serve in 'very difficult! schools
should be given an extra allowance of salary., Mo
teacher should be retained in such an area, except with
the comsent of the tcacher, for more than two years.
. .Those who complete two years should be transferred to
- : an 'easy' school. Teachers who complete four years
A in a 'difficult' school should be tramsferred to an
L. 'easy! school. Living quarters for teachers should be
I ~ provided in all'difficult' and 'very- difficult' schools.
t o ‘ . The children of teachers serving in 'difficult' and
A i 'very difficult! 'schools should be entitled to receive
free residential accommodation in ‘'easy' schools,
"Uumarried female teachers should not be sent to laLfficult!
and. 'very difficult' schools. A supply of relief |
teachers should be available to look after. the needs of
'difficult' and 'very difficult' schools whenever a |
problem of staffing occurs. A priority list for transfers
of teachers should be drawn up on a points scheme which
provides for taking into, account all the factors which
deserve consideration., _Teachers who are not satisfied ,
with transfers given to them should be entitled to lodge *
- protests and ask for re-consideration.
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359, ummsnm DHANAPATA, "Guru nidahaga." (The teacher's freedon.)
. - Davasa Novermber 27, 1963. 875 words. :

A country's children are its wost priced possession,
-and it is the task of the teacher to ensure that
children are educated on the right lines. This task
cannot be accomplished without the goodwill of the
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. teaching profession, Teachers in Ceylon suffer many
“ - “cconomic disabilities. They, especially the swabhasha
‘ (national language) teachers, are poorly paid. The

demand for equal selaries, irrespective of language

L medium, has been.ignored by the authorities. Very often
| ‘ the Minister of Education and other Members of Parliament

make disparaging remarks dbout teachers. It is said
that teachers cammot discipline pupils properly, but how
can teachers discipline pupils when the latter lose all «
their regard for the teachers because ‘of the kind of SR g
comment whick politicians maké about teachers. It is no L
secret that the present govermment used the services of 3
teachers to canvass for it at a recont bys-election to
the House of Representatives: But the demand of the
teachers for full political rights has been ignored. After
the take over of assisted denominational schools by the
governuent, those teachers who enjoyed political rights -
lost them: Teachers do not enjoy some of the rights

and privileges which government employees enjoy, and yet , .
they have to obey the same miles and regulations as - -
government employces. It is important for the government ’
“to realise that the tasks of education carnét succeed
unless the goodwill of teachers is won by conceding to
them their legitimate demands.
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ADULT EDUCATION

360.  PARAMOTHAYAN, K.  "Adult education a sore need in Ceylon today." o
‘ -~= Iimes -of Ceylon, October 17, 1964. 1320 woxds,

Adult education is completely neglected in our
system of education., This is a short sighted policy.
Countries which aim at nation building through education
recognise adult education as a vital element in their
systems of education. One of the primary tasks of adult _
education is to f£i11 the gap in an inadequate education ;
system. The gaps in Ceylon are so wide that only a well ' ;
planmed adult education programme can bridge them. The
National Education Commission expressed tnc view that
every town or village should put on programmes of
education for the illiterate, the neo-literate as well
as the well educated. The White Paper sabotaged this
recomnendation and suggested that the responsibility for

. adult education should be transferred from the Education
Department to the Department ~of Rural Development., As
“in Britain, in Ceylon, too, local bodies should take an
~ interest in developing programwes of adult education.
In addition to traditiomal content, adult education should -
-teach attitudes, methods and skills.A programme drawn up
vith vision.and foresight could help to develop a
generation of men and women who could meke an effective
~ contribution to the natiomal 1ife of the country.
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- Periodicals.

Adhyapamya S
Ceylon Journal of Historical and Social Studies

+Kalvi n
Probation and Child Care Journal
Sensluti

~

Newspapers
Ceyl‘o'n. Daily News
' "Ceylbn Obs_ervé'r
Daily" Mirror_
Davasa
‘Ja;na'b_a
Lankadipa
Silumina ,j
Sun .
Thinakaren o .

Times of Ceylon
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