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$ 5,000 Total non-Federal support.

$ 399,199 Total Federal support under
Title III, P.L. 89-10.
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Summary Report

A state-wide Title III, ESEA project sponsored by the
Ann Arbor Board of Education and aided by the Center
for Research on Language and Language Behavior, Univer-
sity of Michigan, USOE 3-7-704431 (056).

For information write:
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A project is people . . . 0.1

The Foréign'Language Innovative Curricula Studies (FLICS) was a
three-year'curriculum development project sponsored by Title III
of:the Elementary and Secondary Education Act. It began at a
state-wiﬁé currfculum meeting held at Boyne Mountéin, Michigan,
in dcgober of 1965, In examining tne various titles of the act,
the Féréign[anguége Cﬁfricylum Committee of the Staté'Department
of Education decided that the thrust of E.S.E.A. Title III
see@édlfo‘ﬁe fﬁe mosf relevant to the objectiVes of foreign
Iangdage‘teaching. At that tiﬁe the emphasis of Title IIl was
upbﬁ iﬁﬁovativé and exemplary progranms which'could be used to
devélab‘and‘demonstrate curriculum constructs most needed in
varidhﬁ areaé of'thé tota1“§chool curriculdm.’ With fhis in

mind the ﬁoréfgﬁfLénguage Curricuium Committee defined four

problem areas:

1. The larger.number of children entering Michigan schools

.-speaking .a language other than English which was being lost
through lack of use. Tangential to this was the problem of
“the -child's lack of English skills, which caused.difficulties
for him in his normal progress through school.

2. The emerging impact of hardware upon.the foreign Language
‘classroom ‘wi thout appropriate software to result in effective
teaching.: . . . ... vy

3. The need to insuré that once an innovative program is created,

. the .atmosphere and .resources within:.a school system are con-

ducive to the maintenance of such-.change. -

4. The lack of appropriate materials and approaches available

in advanced language courses and the need for a humanities

approach in this area.
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From October of 1965 until February of 1966 many people were

instrumental 1n the wr1ting of a proJect that would dedl
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with the 1dentified needs. Invaluable assistance was
given by Or. Harlan Lane and Dr. Robert Tarte of the Center

for Research on Language and Language Behav1or at the

AUn1versity of Mlchigan in Ann Arbor. The State Fore1gn

. Language Consultant Mrs. Barbara Ort encouraged and

contributed to the efforts 1n this developmental endeavor.

Mr. James McClafferty, the Director of Forelgn Language

‘Student feachlng at wayne State Un1versity was the central

figure wn the development and f1nalization of this proaect

V‘Other members of the curriculum comm1ttee partlcularly
Hr. Bryce Forester of the Lansing Public Schools helped

‘develop ideas for the organizat1on of the proaect

* -

The project was submitted in February of !966“and*funded

in June of that. yedr ‘through ‘the Ann:Arbor Public.Schools.

At that -time Me; McClafferty became overall:Project:Director,
“and four progran ‘directors ‘were-appointed: Hr. Donald

i Dugas tof the University ‘of iichigan dssumed thefreSponsibility

for the Bilingual Curriculum Develgpment Program}~Mr; Harry

‘Regenstrei f was -appointed-as:Director of the'iearning

. Laboratovry -Program; Dr: .George .Geis .of . the University of

Michigan became the Director of the Associated Staff -

. Training Program, and:~ 'Mr. Georgeé Eddington, .of-the Grosse

. Potnte :Public:Schools, became.the :Diréector .of the Humanities-

in-French Program. . Later-that.year, HWr. Richard Benjamin

Y oot
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of the University of Hichigan was appointed as Director of

Famsihd MR e

Evaluation. 1In the summer of 1967, Mr. Ralph Robinett of

Déde County Public Schools, Florida assumed the responsibility
for the Bilingual Curriculum Devedopment Program and focused
the program in the direction of creating materials ¥or
students sperking e¢ither Spanish or non-standard English

at the kindergarten level.

The Foreign Lahguage Curriculum Committee was utilized as

an advisory council and their interesf and counsel was of
immeasuneable help. 3Support and interest was expressed from
the begi}nﬁng of the planning of the project by Miss
MariiyniJéan Keily,,former French teacher and presently

a re;ejec;ed member of the State Board of Education. Dr.
;ya~Pglley; Superintendent of Public Instruction, was advised
of the deyélqpment‘ﬁf the project and has continually
éxpressedyinferest fn it. Mr. Don Goodson, Coordinator,
E.S.E.A. Title III, was most helpful during the planning

and developmental stage. His counsel and advice throughout

the project contributed to the success of the endeavor.




With ideas...
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The ideds whi h ievo.ved eople in the project and moved many

; ~to contribute SO much time and’ effort are best described by

the progrums that the ideas’ resulted 1n.' Descriptions of

T A R BTY:

the four main FLICS programs follow.
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i The purpose of the Bilingual Curriculum Development. Program -

was to develop materiails needed to enable the linguistically

disadvantaged kindergarten ‘child to learn standard E% l sh

as a second language or as a second dialect New findings

SRR Xk THIG

in linguistics, especially recent dialect studies; and 1n

the conceptual development of &oung children, have been used

to develop oral’ language materials'to teach standard English

T N

as a second dialéct. Children 1n rural and urban settings who

»5"
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speak non standard dialects need teachers and'materials to help
them developothe language skills which ensure sﬁéeaéérhi entry
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into the ma nstream curriculum.
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A number. of procedures have: been used to develop.the;more,

than forty bilingual .and bidialectal programs now.in.operation

in Michigan. Consultant services, supervision of curriculum

writing teams, and teacher workshops from pre-school through

secondary level have been extensively used. Hundreds of teachers

have been trained and thousands of minority group children,

Mexican-American, Negro and white, residents and migrants,

are being helped to acquire the dialect of instruction.

The Learning Laboratory Program aimed at demonstrating that
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new mater1als in an 1nd1v1dual study carrel can provide
\ceacners a functional means of help1ng students ach1eve new.'
instructional goals. Four maJor activities in the program
have been the development of (l) an automated learn1ng
carrel (2) two -year 1nd1v1dual study junior h1gh and high
school programs in French and Span1sh art, mus1c and soc1al
stud1es, (3) non fore1gn language 1nstruct1onal programs to
be used 1n the carrels and (4) a demonstrat1on center for
equapment furn1ture, the new 1nstructional software and a
fore1gn language professxonal mater1als collect1on, in |
c00perat1on w1th the Center for Research on Language and

Language Behavior.

The learning carrels contain a flexible configuration of

sudio and 'visual equipment. They are located-in non-classroom
iraad and used’ during studychall, lunch; outside of regular
class ﬁoursiand*perhaps”even on Saturday. Used-ds a
Culturaliadﬁunct‘to‘learnlng,~the new: forcign language -

. materials, edch a tmp-year“miniécourSe;-cohsiét’bf-éhort
episodes on slides, tapes or films surveyingithe range of

of French and Spanish art, music and history. Non-foreign'
language?materﬁals‘are*aﬂso“adapted?for“lndividual~study
various atdio:visual formats:

SRR PR . T H $
P “5 v, omoa « A 3 'R

lne Assoc1ated Staff Tra1n1ng Program has developed a
curr1culum mh1ch trains school personnel to state and solve
1nstruct1onal problems. Thus curriculum adds to and enhances

the skills required to deal with recurrent problems such as

s P SeRR e
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maintaining classroom disc1pline improving students' study

habits and developing effective teaching ‘and testing materials...

5

’From the outset AST 'has been in continuing contact ‘with
é; school personnel in order to tailor the curricilum to their

needs,’and to test the effectiveness of each piece of

{,..‘,t,. ) R P

teaching material as it was developed
3 ,,,;?,,. 5,. h

The materials included in the curriculum ‘are primarily

du‘
- - *

self-instructional so‘that a person 1nterested in the program

. 4,

can work through a unit or several units on his own.‘ifhe'

A .

curriculum consists of three courses. Described-below”?
in some detail each represents skill areas important 1n “the”
maintenance or generation of solutions to school probiéns: °

Defining: the Goal:.. . . . 3 , -, - - - . . P

- h K .
P 0% . .*‘l.>,. ivt o,

- ~zzThe. first step. in. achieving a classroom goal is. to state
it cle rly.- This course; teaches. how .to do:that in interviews
wi th teachers.helbe component §killsaof?th!§;699r85@@£§*;e;f
List’all;soncgrnsg:set:priorities,wdesgribeebgth‘goal;ande.‘,
present Sitﬂétjgﬂz193“@@5??9§5]Q3&erm§wu999.99399:"Pqﬁ:?w~

plan: to.measure:progress, toward the-goal. .. -. .. , -.

Judging -Student Progress ... ;.. .- .. .. .. oy ey
Jhez599009;cour§ex$?3$h?§zﬂ9wn$9sm¢9§“"3zPT°9$?5§_§PW?Vﬂ
any goal. The component skills are:. state behaviors that .,
comprise an objective devise measurement strategies, construct
measures which maximize feedback to students and teachers, .

evaluate trial solutions, and estimate the' generalizability

K I Lt a i B 2 St R ST PSS R
. of successful solutionse ’
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Achieving Goals = - B L L

oy

ing Student Behavior -

u -

- Part Onez .LChana

(71~}
u-!o

-Several general means to reach classroom goals are
taught in this, part of Course Three. They consist of
recognizing and applying the following principles of behavior
in classroom. situations:- reinforcement,.extinction,
d1scriminat1on and shap1ng. These pr1nc1ples are used to
achleve a w1de range of goa]s concerned with mot1vat1on,u
d1sc1p11ne and 1nstruct1on. | | | o |

Part Two.‘ Manag1ng Instruct1on |

A set of spec1f1c means to reach classroom goals are‘
taught 1n th1s part of Course Three. These inc]ude sequenc1ng
1nstructlon, test1ngzonly what 1s taught des1gning classroom‘

act1V1t1es and constructlng feedback to 1nsure persistence

in splte of . delays. in reaching goals.

S

The Humanities-in-French'nronram in ccncertlwith cchperating‘s
schoo]s,‘consu1tants and Michigan teachers has realized

two versions of‘a Humanities-in-French curriculum. Selection
of cdurse unit'topics has been based on the interests of
students and the advice of many widely respected consultants.
The one-year and two-year courses remain somewhat open-ended
since the subject of humanities and the culture of a people
is vast indeed. The resulting flexibility will encourage
each teacher to use new materials to improve his own course

to the limits of the educational resources available.

The cognitive goals of the new programs are the perfection
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of the target language skills, knowledge of humanistic
achievements as well as significant features of the country

in question. These include geographic and ‘socio-economic
attributes; contemporary values and behavior patterns. New
cultural tests- in. French using written and‘audfo-vtsual_items,

have been developed to measure. progress toward the new goals.

Examples of the content are advanced unlts, in French on‘
values, technology, an area study of French speak1ng Nest |
Africa and one of French Canada. The teach.ng materIals
prov1de 1ntegration of language skill development w1th the
cultural content of each lesson. Many new 1nstruct1onal
matertals based on the art uusic, and way of life of

French speak1ng areas of the world have been developed

The new courses are to he.uSedcat:leVels II11:and- IV, ususally

the third and fourth years of high school. .

. e
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Learning... -
One would hope that many lessons learned during the’ implementation
of a project’of the'magnitude and duration of FLICS could be |
summarized and passed a3ong, to lighten the burden of future
project personnel. - Unfortunately this is impossible. Different
people lé&fhéﬁ‘dﬁfféient*tﬁiﬁgSl " Indeed, the entire venture

could be viewed quite successfully as a staff development’
exercise. “Graduate students shifted their vocational focus

to ediication:- Téachers, given time iwiy from the denands

of the classroom, gained insights and skills that would have
taken many years to acquiré in thé classroom. Administrators
learnéd-and’ reléarned the  lesson tiiat éurfféuiﬁm'ﬂevéibpmeﬁt'

is the"development of people. These Téssons really ‘deserve .

more thah'theé subjective recognition given heére. -One of the
most important products of FLICS is the task Force of tralnedi'
and expéiiéﬁéédiéurf%cﬂ?ﬁm’de%eibphénfﬂﬁéisoﬁﬁél that wili

be contributing td' the field of education for years to come.

Since a high quality~ fnstruct1 onal” product séeis o’ have the

5 3

gram; a

0

""

e t

S
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same’ ¢hiance of being adosted as a low quality’

vy

attéﬁ%%oﬁimﬁst*Bé-pai& to the implementation 6f a program.'

3;"

Careful “initroduction 6f a- program,‘coup]ed with systematlc

follow:dp and *Field work, can maké a great”deal of difference

PR * . «y
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Dlssemxnat1on .too is cr1tica1 . In a curriculum development. .

act1v1ty such as FLICS it 1qclqde§ making an adequate number
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of copies of materials as well as printing and distributing .

de&gjlegﬂbrqchynes_de§crthing the programsf',HoweMer, the
maio.stseminaiion,tasks0we”se;‘oursegyes were - development -
of,gemoostragjgntelasses:egnvenient“ﬁor‘observation by any
teacher in iichigan, training of teachers in the. use of new
instrnepionql_materialstqopdibringing;the new language
programskgg,tbe{et;entiop.of the professional audience.
These_goelsiyereioitaineo,ipdyaryingfmeosore by cooperation, .
with tbfq§?99°1§:]i5t9d below, by the conduct. of dczens of..
teagger }rgioipg,yorkshopsy,gng_by,descrigjng the work. at
state and national conferences. and in. journals. As a
consequence, ;hpqsgndszgf mimeographed curriculum documents
were_qisgribyteg:;o_jgterestedyedueo}ors, The.oootjnujpgi
school demonstration progrsus.are in Ann Arbor, Lansing,.
Sresge Pointe, Pontiac, Traverse City, Sault. Ste..Marie, .
and Harquette.  Hany other schools in and out of. Hichigan _

- have adapted FLICS programs to their own needs. ..

Evoluation is useful I achers .and. administrators are; - .-
increasing their abilities to ask 1mportant questions about. .-

a new program Is it -appropriate? . Does it work? -What does

it lead to? Careful and well documented answers, to-these... . .
q"egﬁieq%2995t1be;91vsn.if most school systems.are.to give - .
the‘suoport needed for anqeffective and lasting change .to .. .
take place. This is difficult during the initial phases of

a project. ' However, involving teachers in preliminary data
gathering to establish priorities goes a long way toward |
demonstrating to them that an as yet untested program at least

is focusing on important needs.
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During the three years of its existence, FLICS project -.

personnel have produced materials for the fol]owing purposes:

1. to improve oral 1anguage proficiency in English of

Spanish speaking children, of 1nner c1ty children and

o= -

of the cu]tura]ly disadvantaged rural group

’’’’’’

2 to develop literacy in Spanish in Spanish speaking children

’ and to acquaint tnen witu cne cuiture rrom which tney
- i Z O P r"f . LT x AT e T P AR

have come.‘"'" -
3. to acquaint children cf various ethnic backgrouhds:wi%hx
u&b&gculture:and language- of. their forefathers,. -and to: -
helpxthemadeyeiopwconceptsaoﬁrcuJture'and,reducepppssibje3
ethno-centrism.. - - .. .0 o sapo ono. oL
4. :toacquaint non-gthnic- background-American. children- with. -
;ﬁfaauptherh]anguage~andaeuhture;im:ordereiohreduce;ethnozai
cen;riSm@and to provide standards of cultural comparison.
5. to provide individual study programs in ant, music .and
sacial studies as a cultural adjunct to foreign language :
learning.

6. to provide individual study programs for carreiﬁus“

- H ;< ..‘, -~

in non foreign'language areas, such as home economics,(

I . .
f ‘.z* % - )2~ pl “«1-_-1; . + . ”_‘.:
. —

electronics woodshop; on HVation, etc.

Boogt
7.. to train adults in analy is and so]ution of instructional
b o . RO SR T T R N A L G

problems.
. - e - - T R N - . R [ e - - - o
i .u"".( RA o ‘X(J. } LRI A L 2 . b T i .t S T

-iA11.of the programs .described; below, evaluation reports, ...

and evaluation Anstruments., are: available .from the Foreign ...

_ e - -
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Language Consuitant, Curriculum Division, Michigan Departnment
f Education,:Lansing, Michigan:, 48902,

B

Preschool

Oral language materlals 1n Eng11sh and Span1sh, in the form
of a teacner S manua] and e1ght weeks of lessons based on
the l1nguist1c and conceptual needs of four year old Span1sh-

peak1ng ch1ldren of m1grants, A B1lingual Oral Language and

Conceptual Development Program for Spanish Speakl_g Pre-
Schppl’Chjldnen.

' These materials, developed in cooperation with the Michigan
Department of Education, were used in- the Migrant- Centers
throughout the State during the summer of 1968 A testing
program was carried on during this period, and it was Ffound
thatfatrthe-endfOfbeight‘Weeksvtheechildreniwereiusing-Englisn
structures- and vocabulary in ‘a very acceptable way. "The
materials’ have been revised-and they are now ready for

distribution, -

Kinderggrten

For thls age levei there is the oral language curr1culum for

the teach1ng of Engl1sh to Speakers of Other Languages (ESOL)

and Standard English as a Second Dialect, (SESD) The

-

student group for whom the mater1als are designed is made
up of Spanish speaking children primarily, althouah we have
found them ‘to be effective as a model with other Tinguistically

handicapped children, such as inner-city blacks and whi tes,
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I

as well as culturally disadvantaged rural children,.

For this age group also is the SSSD program Standard

Spanish as a Second Dialect, the Spanish counterpart of :f

the kindergarten ESOL materials, using the same format |

The target child is the native speaker of non-standard
Spanish. i -Loincd Dwsl Lo s T ety ceen ot v ig g

Primar ry Bloc

CEE N x H“:
The Interdisciplinary Oral Language Program developed in’
cooperation with the Hichigan Department of Education:!ie

AR A

deszgned for use With migrant children in this age groanJ
it is similar to the Preschool and Kindergarten Oral Language

Programs” giVing the child practice with linguistic and

conceptual features needed o succeed in a standard school .
settingc,xgngngh lessons for onedyearhat the Primary One ]
FENE O AR A A NN U R e o0t e 20T U Ty .

v * PP :;:‘
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‘‘‘‘

The Leariing Laboratory offers an eleientary reading study '
R T R L T T P Y e SR IR LA AT
program ‘designed ‘for the primary child. * This is a deVelopmental
P P R T S 11 Y TP T W T L S e S AP It 7]
program to be useéd In conjunction with the Fernall kiinestheti'c

approach to reading and writing.

The Cassette Take-Home Program, also of the Learning Laboratory,
R 1'"‘: T ‘3&.,‘ A R I T UL PR sas O 7’:;” ‘g AT
using social sfudies ‘tapes can be used with third "and fourth "

-graders. Tt

Upper Elementary

N - ' «
[} 4 « ot .t ’E.

The Learning Laboratory offers the following self—study

I

programs at this level:
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French Explorers in Wichigan - - - .~ -~ . = £y

Great Lakes

Cassette Take-Home Program

Yo L Do 3

Elementary Music

SRR SO : e . ceo e d

e IR ERET S P F‘r‘x"‘h‘" STt
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dJunior High:= - - =« oo oo 0 b E

B

Learning Laboratory programs at this level include:

Woodshop

SE AL TR TR T AT TSRS S e T

Upper °eninsu1a ﬁ1story R
: ‘ > T '}u,i L
% Mathematical Games
% 3 B S R SRR P PR T SR
: French and Span1sh mini-courses 1n art music and social
% studies - 5 R LT e e

A Hispano-Amer1can Language ‘and Cu]ture Cur i cul um (HALC) is

de51gned to deve]op 11teracy ln Span1sh speaktng students,

CRTLTTE AT TN AR TR AT TR TR T R

and to acquaint ‘them w1th ‘the cu]ture from which they ‘have Q&j
2 come. “'The" cultural content for a two-year curriculum, a
: sequential outline of nonsyntactical patterns, and a model
unit. completely worked out;which. shows the integration and
?L!gggtﬁggsﬁjgfnﬁ all facets, of theupxggrap hayezheen_comgletedf
glheﬂguypﬁcyLumhij] be finished through Title VII, ESEA

'support.
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:‘,Senior Htgh School
On. this level the Learning Laboratory offers the follow1ng
prognams.

Waitress Training
Business Education

Consefvation *~ i oo B (\)
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French and Spanish Mini-Courses in art, musid,.and social
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The Humanities 1n French curriculpm exists .in two forms,

namely, a one year version for fourth year students, and a
two-yéar yersion designed*for ise during ‘thie “third and fourth
years. A oSt valuable addi€ion 't thé Curricutum, the
Teacher™s’ Maniyal, 'i's wow ‘CopTete. "It contains ffformation

e

on theifeaching of alTl areas in the humanities, program ~ -

outiines pre dnd post-testing,’ audio visua]q and ‘their sources,

‘Fackground: readings: 'for teachers aid students,’ suggestdd”

R (,;
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activities ‘and un¥t examinaticns. SISTRRC O R
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The Polish Language and Heritag__Curr1cu1um is designed as, ..

K

a course outline that can be used by those wanting a semester,
year;;or:two.year programxinvnotishxﬂumanitie53§orsbyrthdséﬁ33
wanting a one or two week-unit.of. social)studies. :This:v:7=
curriculum consists of six units of written materials and
approximately 450 slides with taped commentaries in both
Polish and English to accompany the text. A study guide for

students and teachers is also included.

On the high school level also s the Dutch Language and

Heritage Curriculum outline which closely resembles the

Polish program in both format and purpose. It consists of

a thematic bibliography of books, magazines, films and slides,
especialiy suited to the interests of high school students,

with concise overviews of the major areas of Dutch culture.
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The Learnlng Laboratory self-study programs can be used for

in-service teacher training, particularly the French and

Mini 'Course.‘
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The Assoc1ated Staff Tra1n1ng curriculum ls designed to meet
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Spanish “apt, music and ‘social studies
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the needs,ofischpogsya;temptinglto Selve .instructional

~ prohlems. The. materials are primarily self-instructional.

~~~~~~

They are d1v1ded 1nto three areas, each of which represents

O ki vailsc i TR RS

sk1ll§‘1mnor¢angsim the maintenance or geperation of solution .
AT DA A T IR R PR I Ry S T NS SR e T S g T T S

'tozschoolenroblems._ Ihe:areas are:. Def1n1ng the Goal,

. Judging

Student Progress, and Achtev1ng Goals,,‘A Course Manual of

uaoatio. and instructions for the student comp]etes
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Bibliograph1c;0utl1ne for. .theiTedcher-of the L1ngulst;calay

Dlsadvantaged Child;: (141 pp.;:annotated). .. S

-

. b
3 -

TR




0.17
“-And growing... . . .. Lot - R

The :future: holds great promise for the FLICS programs even .
without Title IIl funds... In some cases the programs will
continue to be- used as they are. Arrangements have been

made for their continued dissemination. through the Michigan

‘Department .of -Education. In many cases programs will be . -
extensively revised: and adapted for :new populations. - It :--
; f is clear that the programs will continue to have a ‘substantial

impact on educationdn Michigan and.other:states.. -

The Bilingual .Curriculum: Development Program has attracted. -

widespread: support for both. kindergarten programs it produced

and, for extensive: continuation .of the programs., dowaward for-
younger: pres’chool children and. upward for linguistically ' -s.
)% .1 handicapped primary bloc children. Teacher training seems
o to have been the key. Workshops designed to focus on

linguistic interference have demonstrated to teachers that

language problems can be anticipated and dealt with systemati-
cally. They then see the need for the careful linguistic
and conceptual sequencing that characterizes the programs at
; _? these three levels. Continued development of these materials
? for the entire primary bloc will probably be supported by
the Michigan Department of Education Migrant Program.

‘ At the junior high level, the Hispano-American Language and
% Culture program will be modified and extended as it is used
f in the Lansing Public Schools Bilingual Program planned

E Q;@ to begin in June, 1969.

R e R I
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The Humanities-in-French curriculum will be widely disseminated
during the summer of .1969 through: a- summer- institute ‘and a
follow-up year. The institute ‘will. be sponsored by the:.
Humanities Teaching. Institute and the Department of Romance
Languages: of Michi.gan State University with a grant from

the U.S. Office: of Education as authorized under the. Education
Professions Development. Act. * Teachers .attending the institute
wills: hopeful 1y, use a .version of the Humanities-in-French

curriculum during the: 1969-1970.school year. -

These-extensions of: the FLICS: programs underline the fact
that ‘the: three year Title I1I jproject was really .the:-
beginning . It weculted in programs; and more. significantly

people who are still growing,.:and producing, and -learning. @ . -
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Bilingual Curriculum Development

Ralph Robinett Director

Jesse Soriano Field Coordinator

Alma Petrini English Curriculum Writer
Roberta Steinbach English Curriculum Coordinator
Cecilia Wilson Spanish Curriculum Writer

Carmen Maley Spanish Curriculum Writer
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Bilingual Curriculum Developmeﬁt T A T
T. Objectives U e

a. Afﬁffhafyﬁqbﬁeéffyéu{§ tﬁBt'5? revision aﬁd fdfther‘débéldbi
- _ment of the English ordl language material for -kindergarten
. children (see -Appendix A). . - ~ . .

b. A ~$-‘e;c°nd'agr;'y but nevepthe]”ess impori_:ant ObjeCti ve ‘is .tO.: do
© similar.revision .of .the ;Spanish oral language materials
_ for primary one. - : erial

R
A 2 e

c.gﬁiiiﬂguaJJCurpngLqm Qq&gﬁqﬁmﬁﬁt stéff wiil‘fdeﬁtify:aédjtional
populations and initiate programs in Michigan communities
- with significant ‘numbers of Tanguage-handicapped :childrén.

.d.” With regard to the need for resources in teaching English
“to-Speakers of ‘0ther Languages "and -Standard English as -a

- :Second:Dialect,-and language arts expertise in Hichigan, =
our staff will seek out and respond to the needs of persons
concerned with educating language~handicapped children:

e. Our field coordinators will meet the need to encourage locally
int'tiated innovations by “identifying and strenathzning those
o efforts. This effort wiil be amplified by our involvement
. with the Michigan Department of Education, WMigrant Program.

- f. A culminating objective of the Bilingual Curriculum Develop- .
ment staff will be the identification of needs and priorities
in- language fnstruction in=Michigan and the transtation-of
; - -these peeds .into program development strategies for coopera-

- tive curriculum work. o s

*****

R S A T I Oy S NP
See Evaluation Appendix for information concerning the extent

to which these objectives were met’




Bilingual Curriculum Development
2. Anticipated Results

1.2

Quite apart from the four curriculum documents in English,
Spanish, Primary Bloc, and Hispano-American Language and Culture
which have been developed, there have been continuous requests
for -in-service teacher training, presentations to large groups
and demonstrations of materials and their use, particularly
. _from._the heavily populated areas, for example Detroit and surround-
E ing cities such as Pontiac. Staff have received many requests
N to address civic groups in relation to language education, and
problems of Spanish American children. The particular kistory
and culture of the Hispano—American has been a frequent focus of

attention, especially the need for school programs which take
them into account.

BED staff have been called upon to set up a ¢learing-house for
information on instructional materials, bibliographical references,
resource people and even t:(e securing of Spanisi American teachers.

"’\ E
4 It had been hoped that a widespread network of demonstration

1 programs in schools would be available for observation and train-
: ing. It was not possible without substantial teacher training

;‘ fund support. It is intended to remedy this either with Title I,

Title VII or EPDA and local support.

Exceeded expectations:

There has been 2 direct impact of teacher training B "
on non-standarcd Englisih speakers in other states, such

as: Spanish speaking populations in Ohio, I1linois and Indiana,
Cherokee Indians in Arkansas, Pueblo Indians in iHew Mexico and
Spanish speaking people in Colorado and Hyoming.
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Bilingual Curriculum Development - - -
2. Anticipated Results ' L 1.3

During the past:.year of the project, 1968-1969, particularly,
a'very“large number- of people has been reached. It is estimated
that there has been at least a fifty per cent increase. in the
number of. telephone calls and letters requesting information

and consultations, over. the preceding year for a total of 600
contacts. There has likewise been a similar increase in the
number of requests-for -materials. It is of interest that not
only are.many states répresented, but representatives of foreign
countries such as Japan, Egypt, ilew Guinea, and Leeds, England,
have. sought nelp in the teaching of their ESOL classes.:

GrOubs:that were not expected to be interested, showed considerable
intevest. i.e,, enough to: use BCD materials with their students,
and to set<up-teagher‘tﬁaining‘workshops. For example, the
Tnternatiouai.Institute_in Flint, in conjunction with the Mott
Foundaticn,- is. offering Saturday classes to Spanish American
children for a ten week period, and using the HALC (Hispano~
Amer{can Language and Culture) program materials. The Sault Ste.

. Marie Intermediate School District is using primary ESOL materials
~with its sizeable American Indian population. iiontcalm Inter-

mediate District requested teacher training in TESOL as well as
in the use of BCD materials.

Through a program made possible by the Michigan Department of

. Education FLICS personnel worked cooperatively with additional

personnel .to begin the.prddudtion of an.interdisciplinary primary
bloc oral language program. This cooperative effort will produce
a logical extension of the FLICS produced kindergarten oral
language materials, enabling us to serve more students and to
also take individual pupils farther in the development of their
oral language skills.
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Bilingual Curriculum Development
3. Effect on Educational Agency

O

pri
g,

The two greatest changes resulting from the Bilingual Curriculum
Development program of the FLICS project were creating awareness

of the special ‘language needs of children whose dialect was not

that of the classroom, and secondly, the harnessing of substantial
local,state and federal sources of support to help develop a langua:
program which has educational validity for all children and is
possibly a solution to a national problem--severe educational
underachievement caused by non-standard language skills.

ilany more schools in Wichigan, in addition to the forty-four 1
reported for the vear 1967-1968, are now imolementing BCD programs.

The greatést change, however, has come about in the large cities

of Michigan. Detroit Pubiic Schoois has calied for training ser-

vices and:imatevials. sapproximately three ilundred parochial and-publ.
schood teachers have been given in-service workshops; thousands of
copies of new materials have been distribufed, and it is estimated -
that nearly two hundred teachers are now using the materials. K%}‘f
These figures are of particular importance as Detroit has tihe 3

"largest concentration of Spanish-American and inner city children K

with non-standard dialects in tne state and in the iiidwest, Chicago
excepted.

Pontiac has been the site of substantial local and Bilingual
Curriculum Development efforts. It has adcpted BCD materiais and
instituted several nrograms, some early elementary, some later
elementary and some secondary. This implementation has come

about as the result of a worksheop initeacher training and curricuius
davelopment that was held in the summer of 1968 for Pontiac

faculty. In addition, a field coordinator was assigned there

part time.

In March of 1969, a one-week workshop was held in Pentiac for
students, five to sixteen years of age, from both parochial and

N
public schools. ’ g%j:
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4 3. F’%“ t on Educational Agency = : - ]TS
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The Pontiac Public School Bilingual Program is also using Bilin-

1 gual Curriculum Development materials, . This program empioys
] tyg:aides, plus’a»onefhalf;time FLICS bi]ingual specialist.
_As tﬂe aoove 1nformat1on 1n01cates, the B111ngual Curr1cu1um
Development program. has had an effect upon a large number of
-:1nd1vidua1 teachers, schoo:s. adm1nlstrators, and this year
part1cularly, upon fhe Intermed1ate School Districts. and the large
city. school ,Systems, Tne personnel 1nvolved in, these div1$1ons
of pub} c.and. pr1vate school educational sysfems have _been made
~aware of. the 1mportance of oral language and the. related reading
methodology. A significantly. .large number of tnese people.are
now us1ng BCD recommended materials and techniques.

. ’ . 5
! . iy -

AR A A AL I S Al b R U AL SR R4 73 R L A A AR LAV R et ey W ).
-

¥
5

FIAR T AR L TR AR

s [y e it e an e e -




e

T A e bl ROt oAU St ot 4 = = e

1I1n ual Curriculum Development N 1.6 :
g, E?gect on Cooperating Agencies {:}?

T

The éffect upon the local school systems is obvious where
1mp1ementation of B111ngual Curriculum DeVelopmentf materials
and methods has begn carried out, but just as important is the
effect upon attitudés and thinking of school personnel. These
effeéfsiﬁfe difficult to measure. BCD efforts héve been sub-

;stant1a1 in the struggle to teach school peoplé (1) to recognize
" the’ problems in oral 1anguage and readlng, with particular

" reférence to Spanxsh speak1ng children, inner- icity Negroes
Cand Appa!ach1an whites, (2) to help school ‘personnel to look
- for new solutions’to these problems, (3) to train teachers in

wethods “of second ‘ianguage teaching. ‘ c -

Rs a neavy user of migrant labor, Michigan attracts many thou-
sands of Spanish speaking children. HMichigan provides them
some sixty summer schools. In most of these,Title III BCD 3
programs of training and instructional materials have been used Q;}f
almost exclusively as the language program. Conservatively
speaking, at least one class in each schoo! was served. The
major impact of this program was with the pre-school and kin-
dergarten children.

The following agencies have cooperated with the BCD project:
ichigan Cooperative Curriculum Committee; Michigan Department
of Education, Lansing (Title IIX, WDEA, Title I, NDEA, Title
VII); HWichigan Foreign Language Association; Humanities
Institute, Michigan State University; Michigan Advisory Council
on Supplementary Centers in Foreign Languages; Latin-Americans
United for Political Action; Bishops' Committee for the Spanish
Speaking; Michigan Civil Rights Commission; U. S. Civil Rights
Commission; International Institute of Detroit, Inc.; many
Boards of Education (Ann Arbor, Grosse Pointe, Traverse City,
Grand Rapids, Van Buren Intermediate School District, E. Lansing,

etc.} (k;g
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Bilingual Curriculum Development (
4. Effect on Cooperating Agencies ‘:"1'”’%J’7'a

-The above community agencies have contributed in varying
degrees to the success .of Bilingual Curriculum Development
programs. . In particular.we wish to mention the help of the
1pMich1gan Department of Educatlon which kas not only shared

the burden .of expenses, but has .given us invaluable 1nformat1on
~.and contacts through the many referrals we have received.

.
Ty, ok . -t
ro . N H Do

List of Local Edlucationral Agenc1es o S R

ADRIAN a “_”"“" . ”fKALAMAZOO

"ALPENA [ - - "+ KALKASKA -

ANN ARBQR o - LANSING .

CAPAC =~ ' ' ' LUDINGTON.

CROSWELL MIDLAND S '

DETROIT MONTCALM INTERHEDIATE

EAST LANSING _ | MUSKEGON _ _ (
©EATON "RARIDS: - =+ .o v =u 7o NORTHPORT ' - 7% o0 e

ECORSE . .. . . . PONTIAC - .

ELK RAPIDS ' o ~ 'SAGINAW (CATHOLIC)

"FERNDALE v R 'SAULT -STE. MARIE -

FITZGERALD (MACOMB) : - .. SHELBY . \

FLINT I SHERIDAN ’

GRAND RAPIDS (PUBLIC):. > - SOUTHGATE .

GRAND RAPIDS (CHRISTIAN) STARTON

GRANDVILLE (CHRISTIAN) TRAVERSE CITY

BRANT S . UTICA (MACOMB) - R

GREENVILLE S ... VAN BUREN .INT ERM:DIATE '

HART S -7 7 WARREN (MACOMB) -

”¥0LkAxD (CHRISTIAN) * " 'WAYNE COUNTY INTERMEDIATE

THACA , Ca . | .

In summary, the program siaff of BCD has been deeoly involved
with both teacher training;and curriculum development for

linguistwcally di ffzrent chlldren. This has also involved o
evaluation. and field. voordlnat:on staff to a considerable degree




Biliggual Curriculum Development
5. Dissemination

A conservative estimate sets the number of Kindergarten English
Guide distributed this year at 500, with Spanish Guides
approaching 300. The extensive dissemination of bilingual
materials this year was due in part to the effective dissemina-
tion activities of the previous years such as STRATEGIES,
bilingual newsletter which had a wide circulation and generated
much interest in the progresé of the materials and the services
of the program. The work of the field coordinators and other
staff members in keeping interested educators informed about

the materials available, and the training of large numbers of
them to use the materials made a significant contribution
qualitatively as well. |

Members of the bilingual staff have attended several conferences
informing others of the program. Among them are the State
Migrant Conferencé, Lansing; the Southwest Council of Foreign
Language Teachers, E1l Paso, Texas,and the Midwest Regional
Meeting of Directors .of Migrant Education.

Dissemination in the form of teacher training has taken place
at workshopé or in-service training sessions in cities across
the state: Grand Rapids, Pontiac, Flint, Muskegon, Ludington,
Breckenridge and others. A regional workshop was held at -
Montcalm Community Coliege.

Consultant services for the selection of materials and the
structuring of bilingual programs provided to participating
schools (see section 4 for list) is another very positive
form of dissemination.
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Bilingual Curriculum Development 1.9
6. Phase Out

The "phasing out" of the bilingual program is being accomplished

through cooperation with the Michigan Department of Education,
Title I, Migrant Program. This will result in a new primary
bloc interdisciplinary and bilingual language arts program for
Mexican-American children. This project provides for pre-
paration of oral language primary materials similar to those
prepared at the kindergarten level,

The curriculum documents prepared by the program will be sub-
mitted to ERIC for more general availability.

Title VII support for our continuing demonstration program

in cooperation with the Lansing School District will allow

the complete development of the secondary level Hispano-
American Language and Culture - a language development course
whose content is the cultural heritage of the Spanish-speaking
American.
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The Learning.Laboratogx

Harry Regenstreif Program Director

Robert Soberg

Consultants:

Audio-Visual Graduate Assistant

Content specialists from many
curriculum areas provided the
material for the programs which
are described in the report
which follows.
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Learning Laboratory
T. Objectives

Major 0_g§ctives

(1) To disseminate information on the leéarning laboratory concept.

(2) To conduct an operat1onal learning laboratory program in two
Ann Arbor Schools. The principal behavioral objectives of
the Learning Laboratory Program included developing a program
wh1ch w1ll produce changes in students as follows:

A. Students who use the carrel will demonstrate . better
performance on achievement tests of the four ‘fundamental
- ski11s than comparable -students who do not use the
carrel. The four fundamental skills include aural com-
prehens1on, speaking, read1ng, and writing.

B. Students who -use the carrel will demonstrate better.
performance on achievement tests covering factual
knowledge and insights into French and Hispanic art,

--music, history, geography, current events, etc.

" C. Students who use the carrel will demonstrate increased

. _interest in both -the. study of the foreign language and
socf_Tfaspects of the country in question, and in the
’huManLt1es in general

¥

Special Cond1t1ons,

The above. objectives should bé achieved without:

a) adding to teacher work load, or b) cutting into the amount of
direct contact time between the student and classroom teachzar,

The realization of the above mentioned objectives of the Learning
Laboratory Program would, in fact, go a long way towards bringing
about better utilization of teacher manpower by allocating to the
learning laboratory certain tasks which it can accomplish more .-
economicaily than can the teacher, while at the same time it more
efficiently makes allowance for individual differences among '

. students,

See the Evaluation Appendix for a discussion of the results of
the evaluation,
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Learning Laboratory | 2.2
2. Anticipated Results

The Learning Laboratory idea, conceived as a cultural adjunct (;>
in the teaching of French and Spamish, has branched off into
many curriculum areas. Programs were developed and put into
use in the areas of Social Studies, Vocational Education, Mathe-

matics,\Conservation, and others described briefly below.

*The use of Soc1a1 Stud1es units at Burns Park e]ementary school
has been qu1te successful. The childrcn of this school and others
have extended the Learn1ng Laboratory into an ‘at home;' after
school proaect by tak1ng,recorders and tapes home with them.

The Leéarning Laboratory facilities were also successfu]ly utilized
in a speech class project of reeording; short book reviews for use
by othér Students -as an aid in selecting books to read.

A Disb]ay Lﬁbrery was assembled with the cooperation -and favorable
response.of foreign language.textbook publishers. . Materials for
d1splay were contr1buted in numbers equal to the most optimistic Q%D
expectat1ons For this reason it is felt that the Display Library '
is one of the most complete collections of foreign language

materials in the state of Michigan. The purpose of this activity

was to establish a reference.collection of foreign language
1nstruct1onal materials. It was expected that materials selection,
adaptat1on or.development would be s1gn1f1cant]y guided as a

vresult This proVed true. ‘ ‘

As the proaect ‘comes :.to a close there are seventeen mini- courses

ready for use in the carrel. Some. are as yet untried, but for

the most part field trials have been initiated. Brief descriptions

of each of .the mini-courses follow.
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Learning Laboratory 2.3

7. Anticipated Results

LEARNING LABORATORY PROGRAMS

1-6 French and Spanish Cultural Adjuncts

- ¢ix mini-courses: French art, music, and social studies and
spanish art, music and social studies, which are intended to
be a survey of the areas .in question. The art and. social
studies programs employ slides and tapes. HMusic programs _
are on tape only. Episode topics are far-ranging and include
such diverse episodes as rock-and-roll and Gregorian chants,
fifteenth century miniature painting, Antonio Gaudi, Gallo-
Roman France to modern Buenos Aires.. These materials are
appropriate for both junior and semior high school students.

1. Conservation

A five episode program utilizing tapes, slides and specimens.
The program is a biography of the Huron River appropriate
for use in conservation, biology, or general science classes
at the secondary level. S

8. Electronics

. A seven episode program for the ninth grade using slides and
tapes. The program familiarizes the student with the use of
important test gquipment. '

9. Mathematical Games

A three episode program for junior high utilizing tapes and
slides. The program familiarizes the student with the objec-
tives and moves of the game “"Equations." The student begins
with simple game situations and moves to more complex matches.

10. Music
: Seven episodes for fourth grade on. tape and slides also employ-
; . ing items like reeds, strings and valves that introduce the

student to the instruments of the orchestra, their history,
their modern form, and.the sounds they produce,

11. Reading (Elementary) -

A remedial program for primary students. Tapes, cue cards,
and blank cards are used in conjunction with the Fernald
kinesthetic approach to teach reading and writing. The
Dolch word list serves as the basis for lexical items.

R S R L At AS SR § £ 14 Sk C N




2.4

Learning Laboratory
2. Anticipated Results

12.

13.

14,

15.

- machines.

6.

17.

French. Explorers in Michigan. .

A five episode program for fourih-gradé‘dh:tape-dealing with
- the Tives of the principle French explorers of Michigan and

" A six episode program for senior high employing tapes and )
- slidés. These episodes are designed to assist students <:D
"

iubpekiéeninéuTé HiSfOVX'

Great Lakes

A fourth grade elementary soé%al,siudies program, fifteen
episodes in length. The slides and tapes aré used to -
give the Student an understanding of Michigan's history,

economy, geology and human and natural resources.

woo‘d Shop ‘ i L ‘o L. .

A program for ninth grade based on.the identification of
woods. Slides and tapes and wood samples are employed to
familiarize pupils with the major types of lumber.

the surrounding area.

Business Education

in learning the operation of: the.ten key adding machine,
the IBM Selectric typewriter, the mimeograph and mimeo-
scope, fluid duplicator, and dicating and transcribing

A seven.episode :program for seventh grade on the geology,
people, history, lumbering industry, mining industry and
tourist industry of the Upper Peninsula of Michigan. Slides
and tapes are used. 4

Waitress Training

A six episode-program for senior high which trains high school
girls in the basic waitress skills including: first impressions
table setting, tray service, menu and ordering service,

serving foods, and safety and sanitation. ; ,
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Learning Laboratory _ ;
2. Anticipated Results L ST

Program Endeavors Not Reaching Expectations

The number of Learning Laboratory episodes produced had to be
restricted somewhat, due to limited staff and the amount of
time required to write and assemble them.

It was also found in the Learning Laboratory programs in Ann

Arbor Secondary Schools that students definitely preferred visual
aids with the sound and as a result, some fine sound-only programs
did not get much use. '
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Learning Laboratory 2.6

3. Effects on Educational Agency

The Learning Laboratory has had an effect upon a very large

number of school systems of Michigan as it has continually

served .them through correspondence, catalogues; literature,
telephone calls, consultations, the Display Library, and parti-
cularly through its demonstrations at FLICS. A selective annotated
catalogue of Learning Laboratory Hini-Courses has been completed
and is now available. This in itself is an important aid to
teachers.

The Learning Laboratory concept has been implemented in varying
degrees by many school systems but particularly by FLICS Demonstra-
tion Centers at Traverse City, Marquette, East Lansing and Sault
Ste. Marie. Other systems using the materials are: Birmingham,
Bloomfield Hills, Adrian, Grand Rapids, Pontiac, and Holland.
The Learning Laboratory materials will be used also by an EPDA
Humani ties Institute, co-sponsored by Michigan State University
and FLICS during the summer of 1969. The expansion of this pro-
ject is remarkable when it is considered that only Grosse Pointe
and Ann Arbor were considered as sites of implementation in the
initial Title III proposal.

A beginning has been made in introducing the Learning Laboratory
concept to future teachers of foreign language. In 1968 and 1969,
Dr. William Merhab of the University of Hichigan and his classes
in Foreign Language Methodology visited the FLICS demonstration
center. As a result many of the students have indicated consider-
able interest in the program.

One of the most important effects of the Learning Laboratory has
been upon school faculty who are now more aware of new ways to
learn and are more confident in trying out educational innovations.
The first elementary program implemented in the fall of 1963 was
a revelation. It has been 2xpected that secondary students in
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. ects on Educational Agency S _

many departments of the scheol system would use this equipment
_and find 1t a valuable Tfearning experience; however, it is now
ev1dent that elementary students, ‘too, can use A-V equipment

sggcessfg]]y;pn,their own, even carrying it home to use in the
evenings.

;?pmmunity‘agehcies cooperating'1n,the,program;
MLA ACTFL Haterials Center

ST

: Ann Arbor News S , ‘

3 Center for Research 9n‘;enguage‘and Language Behavior (U of M)
] 'Textbook Publishers -

M1ehigan Department of Education
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Learning Laborator
1. Resuifs of Cooperation

The Display Library is one outstanding result of cocperation with
the Center for Research on Language and Language Behavior in 1968-
1969. It contains a collection of foreign ]anguage texts, readers,
workbooks, and other related materials currently pubiished in the
United States for secondary and elzmentary students. Foreign
Language teachers throughout the state of Michigan can excmine at
their leisure a very widé variety of téxts and materials assembled
in one location. The Center will continue to maintain the library
after the termination of the FLICS Project: The housing of the
Display Library is in addition to the space allotted last year

to the Demonitration Center and to the coliection of carreis.

A photograph of fourth graders of Burns Park School in-Ann Arbor
and an accompanying article on the use of Learning Laboratory
materials in the elementary schools. appeared in the December 6,
1968, edition of the Ann Arbor News. The cooperation of this news-
paper with the project has aided the dissemination effort con-
siderably.

The Michigan Department of Education through its Language Consultant,
Mrs. Barbara Ort, has been a continuing source of information Zand
help in a variety of ways, but especially in the area of dissemina-
tion, by providing a network for contact of interested professionals.
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Learning Laboratory
5. Dissemination

Dissemination hias been yreatTy expedited through the Michigan
Foreign Language Association. Tﬁrodghbut the project period,

1966- 1969’, ‘the ‘association has offered opportunities for presenta-
tions at conferences, and news of the pro;ect has been reported
in its news]etter, Comment as wel] as in’ our own brochures and1n

i

" -a series of FLICS newsletters. P | g
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6. Without Federal Support

After the withdrawal of federalsupport, the Ann Arbor Public
Schools will serve as a repository for Learning Laboratory
materials. A1l textual materials will be available through ERIC.

Demonstration centers in the Ann Arbor, Marquette, Sault Ste.
Marie, Traverse City, and East Lansing Public Schools will continue
to be supported by local funds.
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Associated Staff

Training

George L. Geis

Reuben Chapman

Chauncey W. Smith
Claiborne Jackson Moore
Karen Brethower

Nancy Russell Hamilton
Davida Botwin

Sandra Stone

Wendy Hardman
P

Program Director
Training Manager
Instructional Designer
Instructional Designer
Instructional Designer
Instructional Designer
Assistant

Assistant

Assistant




' 3.1
Associated Staff Training

1. Objectives

The activities of the Associated Staff Training program were
centered on three main areas of concern: FOCUSED IiVOLVEMENT

OF THE SCHOOLS, TRAINEES, and CURRICULUM DEVELOPMENT. ' The specific
objectives of each are listed below:

A. FOCUSED INVOLVEMENT OF THE SCHOOLS

1. To locate schools to cooperate in training two or three
trainees, The schools were to be as different as possible
to provide a range of settings in which to develop and
evaluate the skills of the curriculum.

2, Toidescribe the goals of Instructional Systems Consulting
clearly enough to elicit questions, comments and offers
of cooperation from administrators and teachers in these
schools, o

3. To carry a variety of teacher-selected problems through
v £o a conclusion or solution so that both the teacher and
the AST staff could evaluate the effectiveness and the

relevance of training.

4. To discover people in agencies contacted who could
facilitate entry into other schools., -

5. To gather information on the appropriateness of the jeneral
- innovation strategy. o

6. To solve a number of teacher-selected problems through
the efforts of the trainee (and of the staff when needed).

B. TRAINEES

1. To employ two or three trainees to work through the first
drafts of the curriculum and provide feedback on such

matters as clarity, relevance, difficulty, and efficiency
of instruction. :

2. To.place the trainees in actual consulting relations with
teachers and follow them through a variety of teacher-
selected problems.

3. To develop a set of selection criteria for trainees.
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1. Objectives

C. CURRICULUM DEVELOPMENT

1.

PAFulToxt Provided by ERIC

JERIC
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To transiate the objectives of the curriculum from the
Results of Planning Document into performance itests for
each of the component terminal behaviors.

To specify long term evaluation procedures by writing
the questions and developing the rating form and pro-
cedures for collecting data. These will be used in
training observers who will visit the schools and in
collecting data. ‘ ’

To collect short term evaluation data for each of the
components of the training program in the form of test
scores and ratings of trainees at the end of each segment.

To write and reproduce a working draft of the materials and
exercises which censtitute the curriculum. Tne units are:
Problem Explication, Analysis and Selection

Quantification of Behavior

Behavior Modification

Instructional Design and Development

Systems Analysis and Design ‘fi

Search

Research

Dissemination

(The description of the contents of each unit can be
found in the Results of Planning Document.- Sample
outlines of three units are in the appendix.)

To write outlines and wmanuals .and to collect the non-
textual materials which will contribute to making the
curriculum a self-sufficient training unit in order
to disseminate the curriculum as a self-instructional
course.

To write a description of the curriculum development
process, the operation of the course, and the interaction
of the training program with actual teachners in schools.
(The purpose of such a document is to catalog problems
encountered in implementing such an innovative agent).
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3.3
Associated Staff Training

1. Objectives

Also, four major objectives have been set for the current year:

1. Elaboration and adjustment of the curr1culum materials
to train perscnnel already in the schools and in extra-
language areas.

2. Preparation of the curr1cu]um materials as a self-
instructional package.

3. Dissemination and demonstrat1on of AST activities and
products.

4. Training via workshops and self-instructior a sizeable
number of trainees. :

See the Evaluation Appendix for a detailed discussion of the
extent to which the objectives were met.




Associated Staff Training 3.4
2. Anticipated Results

The reception accorded both the general design strategy and the
specific curriculum of Associated Staff Training exceeded our

; expectations. Some time has been spent in informing the

- educational community, not only of our product, but also of our
rationale and philosophy of innovation. (See below, section 5;
Dissemination). Perhaps these efforts have helped to produce
the positive reception among school people.

Tne concept of training Tocal personnel as guides for; and
generators of, innovation has been remarkably well understood
and accepted by our target population. Furthermore, the parti-
culars of the curriculum, i.e., the course topics and the teaching
4‘ materials themselves, have been equally well received. There
} 3 seens to be little need to "sell" the problem definition/problem-
B solving approach our curriculum exemplifies.

In summary, acceptance by school personnel of the foundation

é' principles ,(the strategy) and of the specific means of implementa-
i tion, (the tactics, represented by the curricular materials),
3 has far exceeded our expectations.

Below Expectations

Tnere is always a problem of producing an instructional environ-
ment .so reinforcing that students' studying behaviors are main-
tained. It is additionally difficult, when, as in this case,
the student population has many calls on its time. Just pro-
viding enougn support for the in-service teacher so that he
completes the AST teaching materials has been something of a
problem. Indeed that was one of the reasons for originally pro-
posing in-house trainees in addition to trainees on the job.
Furthermore, the system in which the teacher works makes it
difficult for nim to apply and so maintain the skills he acquires
in the AST course.




SN G e kT TR A v 3 ape Ly SRR T N IS TE

Associated Staff Training ' . 3.5
2. Anticipated ResuTts : _ L o

It is our impression that things have worked out well considering
the large number of constraints which in-§ervice training
involved. Yet we had expected to produce more trainees and
trainees wno produced more impact on the system. A variety of
attacks on the problem is being rarried out at the time this
report”is being-prepared and hopefully one or some comb1nat10n

of thém will prove i§efut. o ' -

?




Associated Staff Training 3.6
3. Effect on Educational Agency
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The main effect is an indirect one upon the educational system:
the curriculum has been revised sufficiently so that it can.now
be considered of high quality.

/ ; ~ S e -
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Direct effect of the AST project has,.of.icourse, been greatest
and most obvious in the area of teacher training. The following
are examples: '

o~ @

Frederick Dornback, a school psychologist and a trainer
of teachers uses AST Course 1, primarily through a course
he teaches at the Wational Teachers' College in Evanston,
I11inois,and through his Title I1I project.

At Eastern Michigan University in Ypsilanti this past

year, an extension course in behavior modification techniques
was taught at the request of the Belleville School System.
AST materials were used exclusively.

AR very satisfying experience was the result of work with

Dr. HMartin Sundel, of the School of Social Work at the —~\
University of ilichigan. He worked with AST staff in the Q\)
writing of a course, and, using skiils taught by the AST '
curriculum, he wrote tests and developed a course.

Teachers who have gone througl the curriculum have been
interested in and enthusiastic about making application of this
training in the classroom. It was obvious that there were
results. The deta on the effects are reported in the Evaluation
portion of this report.

In that.part of the report is a presentation of results from
the following:

Kellogg Elementary School
Woodcrest Elementary School, ilidland
Central High School, Grand Rapids
Traverse City Schools
The Regional Enrichument Center, Kalamazoo, iichigan
David Carlisle, Far West Laboratory for Educational
Research and vevelopment, Berkeley
Sister #ary Ramona
ilercy College, betroit .
Sister Mary Elizabeth LaForest .-
Mercy College
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Associated Staff Tra1n1Tg
ect on Educational Agency

‘Dale Rice
Eastern Michigan University
Frederick Dornback
Title III Project
- Geneva, ITTinois
.. Stan Bennett = .
Undergraduate Ed. Psychology
C-300 course ~ '
Karen Howard, Social Uork
graduate student
-+ Dr.’ Martin Sundel
. School  of Social Work.
University of Aich1gan

Other results of cooperation of AST withAeducational agencies
have been:

1. Feedback to staff on effectlveness and usefulness of the
training.

2. The solution of. a number of teacher and adn1nistrator
problems. . Cor

3. Training of a number of school personnel around the
state. . . L :

4. Requests filled for consu]tatlon and train1ng for many
schools and agencies. L

Assocxated Staff Tra1n1ng :
ect on Cooperating Agencies

1. COoperatinogagencies are those listed.in #3 above.

2. Results of cooperation are reported in items #3 above and
#5 below. ‘

3. No changes in affiliation have occurred except for the
additions noted elsewhere in this report.
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1 Associated Staff Training 3.8
3 5. Uissemination

Because the Associated Staff Training materials are completely (”; 3
] self-instructional, if a set is available, the training is a

available too. Therefore, the most significant and efficient
dissemination has been accomplisned by presenting the materials
to interested.institutions had by encouraging taem tq install and
make available to their constituents the training course.

20 Rt 3N a7 Yo Rl O ey ot B RV B o S

Another effective form of dissemination involves the people who
3 have taken the:course. Often they, in effect, disseminate the

materials, or at least the ideas of the program by using their
training to teach others.

Y L Ao ~ T, o g

A review of some of the institutions and people involved or
potentially involved, in the above follows:

An Eastern Michigan University Professor of Special

Education is using Course I and Course III in extension
course for teachers. *

Fred Dornback, Title III project director and school
psychologist, Geneva, I1linois, is training teachers
both through nis Title III project and his course at
the Wational Teachers College in Evanston, I1linois.

Dr. H. Dell Scihalock is considering using the curriculum
as part of the model elementary teacher training program

(CQii-FIELD) one of nine such programs funded by USOE in
1968.

Paui Sullivan, Professor of Education, Wayne State -
University is reviewing the materials for use in summer
1969 with teachers and student-teachers.
A Professor at Arizona 5State University is considering
using the mwaterials for a course called Behavior ilodi-
fication in Education for Teachers and also in an Educa-
tional Psychology Laboratory course.

The Michigan Department of tEducation is considering use
of the waterials with its foreign language consultant.

”

o
ERIC

i
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Associated Staff Training L 3gh
5. Dissemination . . | 2

-

Kalamazoo Valley Intermediate SChnol'§pecial Education
Department is considering using the materials .for a
workshop for school psychologists. '

The staff of the jiaxey Boys Training School near

Ann Arbor, Michigan, is being exposed to the materials.
" Among others interested in AST materials:

Dean, School of Education, University of West Virginia.

Foreign Language Coordinator, Jefferson County School
vistrict, Lakewood.Colorado.

Instructor of Radiology Technology,  University of '
Glasgow iedical School, Clasgow, Scotland. :

Information about the AST program was reported by Far West Labora-
tory’s Educational Research and Development Project in Arrange-

ments and Training for Effective Use of Educational Research and
Development Information.

Related information was also contained in three papers which
were delivered in iarch,1969, by AST staff members to the
Michigan Academy of Science, Arts and Letters.
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Associated Staff Training - 3.10

6. Phase Out

The Associated Staff Training materials can be made completely
accessibie easily because they are self-instructional. The
extensiveness of the phase-out is contingent upon the effective-
ness of the dissemination effort, or the number of places the
AST program is placed and used. Tne list of institutions where
copies of the materials may be found is in the AST dissemination
section of this report. It is expected that these and other
institutions will reproduce these materials to meet their needs
in a multiplier effect.

The materials will also be submitted to ERIC to make them more
generally available.




Humanities-in-French

George T. Eddington Program Director
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Humanities in French 4,1
T. Objectives

This course has a scope and depth never before offered at the -
secondary level. Wearly every aspect of the target culture
receives attention in the curriculum. In addition, the curriculum
maintains and expands the second-language skills of the

students. HMore specifically, the Humanities program has five
objectives. |

a., Students will demonstrate gains in proficiency in the four.
fundamental language skills and will score higher on standard-
ized tests than students enrolled in existing programs for all
levels at which the new program is introduced.

b. Students will demonstrate an improved knowledge ana applica-
tion of basic linguistic concepts in French.

c. Students will know significant cultural features of the peéople
whose language they are studying, including key geographical,
economical and political concepts, as well as contemporary
values and behavior patterns of the people. Therefore
students will learn basic sociological and anthropological
concepts and be able to use them as basic tools of cultural
analysis. '

d. Student will know significant humanistic achievements of the
people whose language is being studied. These include
literature, art, and mgsic - with a knowledge of the works
of outstanding artists, authors, and composers - and something
of the creative processes themselves,

e. Throug. the expanded, in-depth program, students will demon-
strate increased interest in studying both the language and
general culture of the target country.

Formal evaluation of the pilot classes at Grosse Pointe and East
Lansing was undertaken by the FLICS evaluation staff. For re-
sults of that evaluation see Evaluation Appendix,
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2 Humanities in French
" 2. Anticipated Results

—

)

During the first two years of tne project there was an unusual
amount of teacher interest in the project. Classroom teachers
from all areas of Michigan consistently attended planning
conferences during 1966-~1967, as well as demcinstration tonferences
during 1967-1968. The extent of this teacher involvement and
enthusiasm was useful and gratifying. Student enthusiam, too, was
and remains high.

During the third yeak of tnis project, the number of requests
for information from across the country has exceeded expectations.
(See section 5 below) '

, During August of 1968, a very successful two week workshop was
3 g held. Sponsored by FLICS, the Detroit Public Schools, Michigan
: State University,.the Detroit Institute of Arts, and the Grosse
Pointe Public School System, the workshop was designed to assist —
teachers of French at tihe secondary level to become acquainted
with the Humanities-in-French program, and to serve as a.pilot
program for the EPDA Institute in the Humanities to be nheld in
the summer of 1969. This institute will be co-sponsored by '
FLICS and Michigan State University.

The twenty participants in the Humanities in French workshop
expressed great satisfaction with it, stating that it was most
practical and informative.

Program Endeavors Not Reaching Expectations

It has been disappointing that during the third year it has not
| 3 bean possible to complete the revision of materials and the
-f writing of a teacher's manual as carefully and as quickly as
’ } planned. Workshops designed to provide teacher involvement in
’ the critique of materials and techniques nave had to be postponed.
As a result, therefore, we have not been able to provide the ser- kv«
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4.3
Humanities in French
2. Anticipated Results

vice the schools and teachers have wanted. ‘It was impossible
to find the skills needed. .

A Spanish curriculﬁm outline, largely designed on the model of
the Humanities in French materials, had been projected. 1In
spite of very vocal interest on the part of teachers, there
were insuffiéignt §kills and funds available for this purpose.
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Humanities ir French
3. Effect on Educational Agency 4.4

¥
The most impressive effect resulting from the Humanities-in-French (:’

Program has been the participation and the active involvement

of foreign language teachers in the development and implementa-
tion of the materials.

During the:third year, the curriculum has been operating in both
Grosse Pointe High Schools (North and South), Birmingham,
Berkley, East Lansing, Traverse City, Grosse Pointe University
School, Wauset Regional High School in Massachusetts. Some units
of tihe program are being used in Detroit Public Schcols, Bloom-
field Hills, and St. Agnes High School in Flint.

It is felt that the Humanities-in-French materials in conjurction
with electronic carrels have made language programs very flexible.

There has been a marked effect upon the students participating
in the program. They have indicated that their enthusiasm is
due to several factors,but primarily: the opportunity to form
concepts on the basis of wide exposure to resources, and tie

experience of participation in a free exchange of opinions and
attitudes.



.written-and audio-visual, conferences and lectures, a wealth of
~material and services that enriched the curriculum and added j

Changes

Humanities in Frenci 4.5
fect on Cooperating Agencies

The following agencies have cooperated in the project: Detroit
Institute of Arts, Detroit Public Library, French Consulate in
Detroit, Grosse Pointe Board of Education, Michigan Department

of Education, Michigan Foreign Language Association, University
of Detroit, Center for Research or Language and Language Behavior
of the University of Hichigan,

Results .
Many of these agencies have made-available in the form of materials

meaningful experiences to the program of the students involved.

Other agencies, such as the Deuartmont of Education and the
Michigan Foreign Language ‘Association have brovided'ooportunities
for dissemination in the form of presentations at conferences,
and pnews articles. ‘

\ . . . .
No changes in affiliation have-ocourred The. school programs
listed above are in these counties: Ingham County, Macomb County,
0akland County, Ottawa County, Traverse County, Nashtenaw County,
Wayne County, Genesee County




Humanities in French 4.6
5., Dissemination

vam

The major program dissemination effort in 1968 took place in '{u)j
August. Approximately thirty teachers, most from the Detroit
area and suburbs attended an August 19-30 summer workshcp
designed to assist téacliers of French at the secondary level
to become acquainted with the Humanities in French materials.
Tais workshop was held-in Grosse Pointe with day-long meetings
in East Lansing and Aan Arbor.

AT AN VR e, AT TERESRT AL R T T

Due to previous efforts, other dissemination in 1968-69 consisted
largely of distributing materials as they were requested. One
hundred and ninety-five requests for materials were nonored.
Faculty members and administrators'requesting materials included;
Aquinas College, Grand Ra,ids, Michigan; Brandywine High School,
Wi lmington, Delaware; California State College at Long Beach;
Georgia Southwestern College, Americus, Georgia; Jefferson

County School District, Lakewood, Colorado; Little Falls Senior
High, Little Falls, ilinnesota; Lougﬁborough University of Techno-
logy . Loughborough, England; dinneapolis Public Schools; Project
ARISE, Lancaster, iNew Hampsnire; Rippawan High School, Stanford,
Connecticut; St. Louis Senior High, St.: Louis Park, #innesota;
Wirite Bear Lake Schools, White Bear.Lake, Minnesota.

The most effective dissemination possible for a new set of

curriculum materials such as Humanities in French (Unit titles

are: Culture, Youth, Values, Literature, Commdnication, Techno-

logy, Area Studies of French West Africa and French Canada), is

of course to train teachers in their use. With the assistance ,
of the Humanities Teaching Institute of Michigan State University, é
a summer teacher training institute with a year-long follow up i
will be offered in 1969. The institute will be supported by the 3
United States Office of Education, EPDA. ]

In summary, brochures, conferences, articles in professional
journals, FLICS newsletters, teacher training and the institute
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Humanities in French AP OV |
5. Dissemination o

program ‘have made up the d1ssen1nat1on effort The annual
foreign 1anguage reseéarch review to oe pub11sned by tncyc]opedia

Britannica will conta1n a reference to the FLICS Humanltles in-
French program,

The three year dissemination effort of this program reached most
of the teachers of French in ilichigan and many from other states
through local, state, and national reports to the profession in
brochures, newsletters and conference program presentations.




Humanities in French 4.8
6. Phase Out

Grosse Pointe Schools will continue to use the Title III ESEA
demonstration materials and make the program available to
interested educators. Curriculum materials will be submitted
to ERIC for wider availability.
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Hispano-American Language and Culture

James McClafferty
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Joseph Spielberg
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Maria Teresa Maclntyre

Program Designer

Writer and Production Coocdinator
Cultural History Developer
Assistant Writer

Production Assistant

Production Assistant

Production Assistant




Hispano-American Language and Culture Program ' 5.1
1. Objectives ‘ '

The major objective of the Hisbano~American.Lénguage and Culture
Program was to build a curriculum that would enable students
to: ' ‘

1. Maintain -and expand their Spanish lanqguage skills so as to
become .1iterate and to demonstrate a proficiency in the four
fundamental langqage skills.,

a. They.w111-be able to understand.wfth-ease different
~ varieties and levels of standard speech.

b, They will be able to adapt their speech to different
language levels, spch as informal, formal and intergroup.

c. They wiilibe able to read with understanding.

d. Théy will be able to write a "free composition® with
..clarity and correctness in vocabulary, idiom and syntax.

2. Know §ighif?caht features of the countries whére the'language
is spoken. These include geograpnic and socio-economic attri-
butes, contemporary values, and behavior patterns.

3. Know significant humanistic achievements of the countries in
question.

4. Realize that their native language is an asset to themselves
and society.

5. Demonstrate increased interest in studying the language and

the social asnects of these countries, and in the humanities
in general,

As the material are only in pilot tryout at the time of this report
there is as yet little evaluation data. Initial use and testing
have turned up extensive interest in the new program. Briefly

the testing done so far indicates that it is likely that the new
program is properly directed to remove the literacy and cultural
gaps of Spanish-speaking Mexican-American children. Uramatic
increases in control of Spanish have bheen noted in some cases.
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Hispano-American Language and Culture Program . b.2

2. Anticipated Results

The curriculum itself is a result exceeding expectat1ons of the
Bilingual Curviculum Development project. The concept of a
curriculum devoted to high school age Spanish-speaking students
with the specific goals stated above, was considered a valuable
one, but with; the pressure to meet the needs of Spanish-American
children struggling to learn English, staff did not know whether
this extension of the project could be accompl1shed The cultural
content for a two year curriculum, a sequent1al out]ine of non-
syntactical features, a sequential out11ne of syntact1cal patterns,
and a model unit, completely worked-out, which shows the integra-
tion and relationship of all facets of the program, have been
completed. ‘ ‘

Adoption of the development task by the Lansing SChoel'UiStrict,

with Title VII support, has been a hearten1ng sclution of the need
to complete these urgently needed. mater1als.
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Hispano-American Language and Culture Program
3. Effects on Educational Agencies

The effect of Hispano-American Language and Culture upon educational
institutions at this time is minimal, because the basic curriculum
is just reaching completion. It is noteworthy, however, that as

a part of the Bilingual Language Arts and Social Studies Program
of.thé'[ansing Public Schools, the HALC materials will be piloted

in the high schools, beginning operation in September of 1969.

Other schools in Detroit and Michigan will also use the materials.

Schools in Lansing and Adrian that have tried out units of the
HALC program as they were completed have indicated their intention
to continue the use of the materials.

- 2 - . - ‘wateiopt- .~
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Hispano-American Lanquage and Culture Program 5.4
4, Effect on Cooperating Agencies

U

The International Institute of F!int,AM1éhigan used‘qnits of the
HALC materials in a ten session Saturday class for Spanish-Americans,
seyenty-five students.

:Hichigan Staue Univers1ty s Center for Latin Amer.can Studies, -
'1n the early days of the prOJect, was helpfu] in finding consultants.

7
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Hispano-American Language and Culture Program 5.5
5. Dissemination

Tuo conferances. served to expose the HALC program to a sizeable
number of Spanish teachers: The Conference on Cultural Pluralism
in Orchard- Lake,iMichigan and the Michigan: Foreign Language
Assocfation?cOnferenCe.in'Lansing.

“The program.was also: promoted by the Bilingual Curr1culum uevelop-
.. ment Field Coordinator in his frequent contacts with. schoo]s
with Spanish-speaking American children.

ssurvey which was. circulated to: Spanasn teachers tnrougnout tihe
. ‘state. to ‘gauge -existing interesi and genevate more. Ia addition,
materials were sent to various representat1ves of the HMexican-

American constituency of the United States for gr1t1C1sm.

As a result of the above some 60 letters were responded to in
the course of the vear. Materials and information were sent.

The program has been visited by about 30 people from southwestern
United States, and across Michigan, including the executive
secretary of the American Council on the Teaching of Foreign
lL.anguages, Mr. Paquette.




Hispano-American Langque and Culture Program 5.6
6. Phase-0Out ’

The materials which have been prepared at FLICS will serve as

a basis for diversification and extension by a Bilingual ESEA
Title VII Program in the Lansing School District. The materials
ready for expansion include a complete model unit which shows

the integration and relationship of the three facets of the pro-
gram: non-syntactical Spanish language features; the history of
ileso-America and its influence on the heritage of Spanish-speaking
Americans; and the outline of syntactic patterns in Spanish.

Giversification and extension during 1969-1970, with Title VII
support, will include the preparation of annroxim tar
based on the model -unit and supporting data,%tc be .pleted by the
close of the FLICS project.

11‘
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Hispano-American Language and Culture 5.8
Overview )

Hispano American Language and Culture (HALC) is a Spanish program
for secondary level students of Spanisih-speaking background.

Its development was begun in Michigan by Foreign Language Innova-
tive Curricula Studies (a state-wicde Title III ESEA project).

The timetable of development of the HALC materials calls for the
first version of this two-year program to be ready in June 1970.
HALC was designed to provide students, first, with a means of
maintaining and developing languaye skills in ;NMstandard"

Spanish, especially reading and writing; and, second

with a means of understanding their cultural identity by acquiring
knowledge of their heritage, namely, early Middle American cultures

ana their subsequent determination of Hispanc American presence
and influence in the United States. .

Materials development was undertaken since existing instructional
materials neither focus on the particular needs of Spanish-speak-
ing Americans, nor are geared to the language skills they possess.
During the planning stage of the hispano-American Langua;
Culture program, it was liecessary to establisih what was an appro-
priate approach and a significant content for the new course.

After several procedures for choosing goals and for developing
sequences of instruction were tried, the content of the student
materials resolved itself into a choice between (1) a systematic
study beginning with tne development of civilizations in Middie
America and their subsequent-determination of tne tiispano-American
presence and influence in the Unitea States, or (2) some modifica-
tion or imitation of the typical areas of texts on a foreign
civilization. It was finally decided that the focus on one major
conceptual structure had more likelihood of making a lasting change
in student behavior. Instrumental in this decision was the advice
of a number of specialists and, in particular, that of pur major

Consultant, a cultural anthropologist who is a Mexican American
himself,

and

G
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Overview

Mere relevance was considered too ephemeral a basis on wnlch
to bu11d a connection between the cultural identity of the '
Spanish-speaking child in the United States and the solid achieve-
ments of his distant and recent ancestors., It was also felt that'_
the single cultural and historical theme of Spanish American heritag
could -be more intellectually rewarding than a disconnected set of
topics, lacking both sequence and continuity. Finally”then,.it

‘Was decided that one viable way for the Spanish-speaking American
. 'student to acquire a deéper understanding of his cultural identity
is for him to Study the/engrossing story tnat traces .the cultural
developments of his people. This story includes- both. tie con-
tinuities and discontinuities within the-processes of growth and
extinction of.those civilizations, whose greatness is part of his
heritage.

’{

v

The cultural content of the course.centers on the major events
and processes of the pre-history and history of Middle Americans

!4.‘

- and their subsequent. determinmation,of the HispanorAmerican in-

fluence -in tae Unltea States., The following divisions: are used:
I. "Populating the New World o
11, '"The Good Producrng Revolutlon” ‘ .

I1IL., '"The Rlse and Development of N1ad1e Amerlcan C1v1112at10n"

IV. "The Conquest and Colonlzatlon"

. V. "The War of Independence Bu11d1ng Natlons and Modern Revolu-
. tioms'

V.- "'\Spani's*hf AiwferiCan Infiience in the u‘nite& ‘States"

v » \ .
P , - - . : e i

Under each of these headlngn, the general nature and character
of ths events are first de hrlbed and then put into a larger
tcontext e. g. eXplaznlnc the concepts used and aescrlbrng gonrally
what was happenlng 1n the rest of the world. | In add1t1on atten-
_it1on 1s pald to three types of factors under1y1ng each of ‘these
categorles of events or epochs' geograph1ca1 cultural and social
and p011t1ca1 condltlons.




American Language and Culture

OverV1ew 5.10

What follows is a somewhat more detailed description of what is
emphasized as the major focus under each of the sub-headings
listed above.

I. Populating the New World

HE

IT1.

1v,

a.
b.

d.

The
a.

The Rise and Development of Middle American Civilizationm:

a.

b.

~as they help explain and describe the establishment of

Tne
a.

b.

Man, not indigenous to the new world

The racial composition and ciiaracteristics of the first
migrants

Their general level of cultural development, their social
organization, and the relevant aspects of their tecianology
which served to exploit the food rescurces

the role played by geography and climate

Fuod "Producing Revolution:

The invention .of agriculture and the particular good com-
plex of Miadle America

The types of food and animals domesticated

The circumstances leading to these discoveries and their
dispersion

The radical shift in way of life, division of labor, popula-
tion size, patterns of settiement, social, religious ana
political organization "

The appearance and variation in the characteristics of
the Middle American pre-Cortesian civilizations:
Their sequence cf developments and changes, particularly

the various cultural groups founa by the conquistadores

Conquest and Colonization:

The speC1f1c nistorical events and personalities involved
in the Spanish Lpnquest of the major pre-Cortesian empires
The different policies adopted Dy the Crown, the Church,
and the conquering entrepeneurs towards tihe various groups,
as well as the influence of some personalities on these
policies.
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Hispano-American Language and Culture 511
Overview ‘

c. The effect of geography in determining areas of population
concentratlon for use by the Spaniards, and areas of
economic interest .

d. Geography's role in helping shape the future of Middle
America, by tie barriers it imposed upon unification,
and the reglonallsm it fostered evident 1n the political

‘ subdlvxslons of today

e, The 1nterp1ay between the ‘Spanish and the 1nd1genous cul-
tures (rellglon philosophy or view of life and man,
econémic and social organization, archltecture, cuisine)
leading to the distinctive traits of Latin America, evident
today in Mexico and most of Centtral America

V. Independence. The Nation-Builaing Process and Modern Revolutions:
a. The general and specific historical processes and events
by which the countries of Middle America gained their
independance from Spain and have, with varying degrees
of success, striven to attain nationhood. _
. The rsle played by popular, social ana military revolutions

(%

in this nation building process

c. The problems ana particular patterns demonstrated by Middle
American countries in their attempts to achieve "moderni:za-
tion"

VI. Hispano American Influence in the United States: (Title
tentative)

The outline of this unit is still in the discussion stage. The

unit will have several chapters, probably paralleling general
historical periods,

Readers interested in additional information concerning the new
materials in development - Hispano-American Language and Culture -
may wish to contact the Lansing School District, Michigan. The
lesson units, which are being trieu there, are available for
examination. Interested teachers are invited to use them with
secondary level students of bilingual background. Comment and
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Hispano-American Language and Culture 5.12
Overview

suggestions for improvement are requested. The advice of
teachers and Spanish-American specialists has been followed
consistenly and has made a valuable contribution to the accuracy
und usability of the lessons,

The timetable of development of the HALC materials calls for
the first version of this two-year program of 'Spanish language
skill -development within the context of the cultural heritage

of the Spanish-speaking American' to be ready in June 1970.
Y

The new program may be observed in operation—m~ithe LanSTng

(4]

School District, Michigan.

. . . .. e e i e e ——— -
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olish Lanquage and Heritage I

P
T. Objectives

o

{ihi

Jﬁ; The major objective of the Polish Language and Hevjtage Program
was to construct a course ‘cutline that could be used by students

! in secondary schools in a semester, year or two year program

- in Polish- Humanities, even in-a short unit in social studies
on'an.important part of Eastern Europe.

: .
¢ : ; H
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. s({",..,,,I.h.ig:, is_the package of Polish:-materials:
e

1. Six original units of written materials (approximately 300 pages
+a. . Introduction to Culture . .
. b Language O :
e ”,~ c. Ihe Settzng Geography, History
o d.ﬂhrts and, Sciences
e. Contemporary Llfe
f. Imm1gratlon

4 P
o ¥ . o~

Mm,x]w ot
N .
-

Y

2. Approx1mately 450 slides W1th taped commentaries in both Polish
| and English to accompany the textual materials. -~

Faen 7~ -
$1¢ M
[ . -

.'i,, N
b

L s -

?aﬁ ’3 A Study Gu1de for Students’and Teachers, containing:

i a. addit1ona1 b1bliographica1 references

b. suggested activities and projects
:@snsuggestﬁohs}forxcorreﬂatjng;units and slides .. - . -+ =
g .~ d.. sample questions:representing main themes

3
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The; above: materials can-be used: -

P

T, w*th ch1ldren of Polish background”to give them a certain
T respect for and pride in their Polish heritage
20 wi'th American students’ no matter what their ethnic background,
to reduce ethno-centrism =~ -
. Some units. have been used by teachers. who are also members of
'the writing‘team, but no data as to tnelr effectiveness with
students have been obta1nea. Because of the range of the
materials themselves, the goals of individual teachers would
EE) have to be determined before valid data could be obtained.

In an effort to make as clear a statement as possible concerning
| the evaluation of the program, the following criteria have been
applied to the program.

A}
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Polish Language and Heritage R '-‘ 6.2,

. Objectives

Criterja,7 Polish Langgagehand.Heritage .

1

1. Comprehensiveness -

73 _;‘«,...~q&’a~w*w R A S

2. Audience

3. Language

4. Reader interest-

[

S
o~

-~

‘Treatment of major institutions: of Polish

life seems adequate; the omission of
sports - especially athletics and soccer
is .regrettable. -~ . -~ . _ . .

3
L)

Materialslséém’apﬁroﬁniate:fen‘use'by
teachers or advanced students. WNot as
accéssible “to younger high school or junior
high levels. Both public andfparochia]
students can use the materials.

-

{Treatment has been minimal.. The 1nsert1on
of a b1b1109raphy of language mater1als
”wlll remedy th1s to" some extent

4

‘Treatment of the materials.to change the

“format to a book-=like presentation.is

¥
Bl

needed. Such things as improved lay-out
appearance of page,. chapter-headings,

;;qugs;jops,_and strategies for teaching
-are-needed. Slides and tapes that are
-a part. of the curr1culum have not been

evaluated. R

'"Culture as custom and 1nst1tut1on ‘rather
‘than f1ne arts seems to pre dom1nate.

"This is appropr1ate.

¥ ]

-,
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E Polish Lariguage and Heritage S ’

‘: T. Objectives o

e .

! 6. Usefulness in class - Pilot teachers have been asked to submit

; T TR “statements on gaps and strengths of these

§ - materials.’ These will be attached if

Z . o available in time."

i 7. Qualificition of = - Bilingualiand bicultural specialists in

' Lowriters . .o L geveral aréas were ‘retained to’ develop

L2787 50 . original materials. Content seems well
founded. '

~

.
.

8. Teachab1]1ty +: : :.=.Adequate effort to provide written and
of materials _ « m S ‘ e it ssvs
foarn o L .+ visuai materials as well-as basic 'biblio-
,azgéfh;'g;ugfu . < ...~ -graphies has:been made.. Ihewresu]ting
i oL data and,references.are_being-made'widely
= ' available in Hichigan at nominal cost.
g& No other set of materials exists. Teacher
enthusiasm in class use and at conference

presentations was uniformly high.

HERERTEOA NIRRT A TR IV R T W TR SRR 3 CACk T b |

AV AR TR RIRT T

SRT I TRR IR T TR

9. Testing Program - None




Polish Language and Heritage
2. AntTtipated Results

The enthus1astic cooperat1on of the Orchard Lake Schools and the
writing team at FLICS has been the major area where our expecta-
tions have been exceeded ‘Not:oniy has their help been invaluabie
in the writing and editing of materials, but they have establisheq
a Center for Polish Studies which consists of the following
.divisions: library, museum, archives, curriculum development
and visiting lecturer series. The Center will serve a permanent
~function in.disseminating the FLICS Polish materials.

A further very satisfying development resulted from the Michigan
Department of Education's Cultural Pluralism Conference held in
March; 1969. A group of teachers interested in the Polish i
materials have planned future meetings, with their general goal
the further developnent of the FLICS materials - Polish Language
and Heritage - into an eight year course of study in Polish
language and letters.

e At A et e e S - . o




Polish Lanquage and Heritage L 6.5

3. Effect on Educational Agency

As the Polish materials have just been completed at the time

of this report there has been little time for any edvcational
or community agency to be -affected by them. However, local
schools and the Michigan Department of Education have exh1b1ted
a great deal of interest in the potential ‘of the new instruct10na1
materials to be the basis of humanities and social studies
units or independent study projects for Polisn-American youth.
There is even some, interest in the development of- a b1]1ngua]
program in Polish and Eng1ish. The major outcome is of course
the initiation of the Center Tor Polish Studies in -the’ Orcnard
Lake Schools. - -

e




6.6

genc1es

Cooperating agencies and consultants

Cultural Attache Friends of Polish Art
Consulate General of the % Richard Ku@ingki
Polish People's Republic Hamtramck, Michigan

Chicago, I1linois

: Tadeusz Barucki
Press Division - ZAIKS .
Embassy on the Polish Warsaw, Poland
People*'s Republic
Washlngton, D.Cs

Orchard Lake Schools
Orchard Lake, Michigan
Polish Museum of America
Chicago, Il1linois

Prof. Edmund Ordon

Slavic Department
International Institute Wayne State University
of Detroit Detroit, Michigan
Detroit, Hichigan

Prof. David Welsh

Polska lMagazine Slavic Department
Warsaw, Poland University of Michigan

Ann Arcor, Hichigan
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Informatioh on the Polish materials has been disseminated in
several ways. ‘Faculty members of ﬁaddnha’ébTTeﬁe} tivonia,
Michigan, havé worked with FLICS pérsonnel in: the! preparation
of materials. ' The sisters staff paroch1al schools in Hamtramek,
Michigan, ‘2 Polish community of Detroit. Several units of -an
early version of the Polish materials wvere used in a summer

- session at‘St. rlorian®s High School and the revised" faterials
are in use now throughout the school year.

The Michigan Department of Education's Cultural Pluralism Con-
ference in March, and Central Stat@s Hodern Language Teacher's
Association Conference held in Milwaukee, Wisconsin in April of
1969, were sizeable dissemination efforts to contact teachers
and others.

if Numerous requests for copies of the materials have been received,
such as those from the Kosciuszko Foundation in New York, the
Fitzgerald Public Schools in Harren, ilichigan, and the 0ak Park
Schools, of Oak Park, I1linois. It is expected that approximately
eighty sets of materials will be sent out in response to requests
of this kind.

The Orchard Lake Schools, staffed by Polish priests, ave vevy
invoived with our materials, trying them out in their class- '
rooms and giving us constant feedback.
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Polish Language and Heritage 6.8

6. Phasing Out of Federal Support

The Polish Languige and Heritage Program will continue to be
revised and disseminated without Federal support, by the Center
for Polish Studies of Orchard Lake, Hichigan. The Center will
receive all stencils, tapes and slides, and will make them
available to any aducational system wishing to use them.

The: materials will also be available to the public through ERIC.
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James McClafferty Program Director
Alice Ahearne Coordinator

Jill Atkinson Writer

Jane Baiiey Writer

Guido Regelbrugge Writer

Walter Lagerwey Consul tant

Calvin College

Frans R. van Rosevelt Consultant
University of Michigan
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The.materials for the teaching of Dutch heritage consisted of

Q .
_ERIC

Dutch Language and Heritage e "Jif'-;.l -
T.(a) Objectives S

- The obaectives of FLICS involvement in- the area of - Dutch language
and culture ‘were as follows: &

il: To give consultant assistance to Nichigan schools in the

designing and implenencat1on of a course callcd DUbCh Language
and Heritage

2. To develop a curriculum outline in Dutch culture which v _J1d
-include -audio-visual aids and be-adaptable for.use in classes
in:social-studics, art, music, or literature as well as 1n the

‘] special.program described above. '

3. To ‘provide an appropriate model for ‘school programs to foster
bilingual and bicultural activities promoting cultural plural-
ism in putch and other languages.

Outcomes o cro ~ : .

As ja ;result of:the cooperation between Nichigan schools and FLICS

a one semester. Dutch Language ‘and. Culture course .Was imp.lemented
in January of 1968. . This pilot course was offered to twelfth:grade
students as an elective. The class met five days a week, tWo days
of which. were :devoted to Dutch language study, and the-other three
days torhistory, painting, mus i.c. and literature. o

1

introductory lectures prepared by faculty members,. slides, tapes,
printsﬂof -paintings, lectyres presented by visiting specialists, |

ang,lihrarx:materials.:.Jhe,language work was adapted from Leonarnd
Bloomfield, Spoken .Dutch.

The following school year,. 1968~ l969 a full year course was.
1nstituted at: Holland Christian High School, Holland, Michigan.

The second objective, that of developing a curriculum outline, was

accomplished with the help of two consultants, Walter Lagerwey of
Calvin College and Frans van Rosevelt of the University of Michigan.

e oo Aol o
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Dutch Lan uage and Heritage c 5T f ‘7f2‘ B 1
T.- Objectives ]

The flnal product consists of such. items as a selected, thematic
bibliography of books, magazines, films, and .slides, especwally
suited to the 1nterests of high school students, and a bibllography
of language texts and mater1als for teach:ng Dutch Finally there
‘are concise’ overv1ews of the major areas of Dutch culture.d"

FLICS ‘cooperated with the Michigan Department of Education and
Orchard Lake Schools i ‘holding a"Conference -on- ‘Cultural. Pluraiism
"Th Maréh of -1969.-7As & result various.&thnic. groups are . deveioping
student programs in their own ateas of initerest. - This:effort was

especially fruntfuliln regard to the -impetus . in Po’ish Dutch, . -
American Indian and Black studles.s,s‘x.pu'

- B . x = p
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-
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An indicator of achievement of our third goal - to develop a model

for curricelum in multi-ethnic studies - is the interest in use:

of ‘the matérials -by the ‘Michigan Departmént of Educatlod“Soc‘al 623?
Studies Committee on’ Educatlon about H1nor1ty aroups' A senior | et

.....
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“S¥nce "the “définitive "curricdtum décument became available ‘only =
in March, 1969, it is somewhat'early in these féw 1nterven1ng months
to appra1se the effect1veness of the effort undertaken. The evalua-
tion ‘of ‘R. Edmonds, Human Relat1ons Coordinator,Ann Avbor - “Public’
'SchooTs,and soc1aP studies teacher i§ quoted'“l 1ike your nonJ"'
dlrectlve format Edéh teacher ‘and student must make h1s own ' 3
“Privestment in sach a ‘program and thot $' the only way we are going 4
to have good multi-ethnic studies - everybody do° hls~own thing e
In am“effort‘to make ‘s clear a statement as possible concern1ng {
the" evaluatlon ‘of ‘the program, the Fo]lowing ‘criteria have been é E
app11ed tu the program. ‘ -

‘.i 5!" .r\' ' ‘ré i ".‘
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Dutch Langgage and Heritage N T 7‘3 .”ff
T. Objectives St =

Criteria - Dutch Language and Heritage

1. UtiTity- ¢ °° < The Curriculum Guide provides quick and
e vewr ot e T detiible-access to instructional materials.

2. Availability - Only materials available in Michigan and.
LT han Falonbicae 2o crlarge -accessible collections have been’
Cfeli, el . o i includeds e

R

3. Feasability S No large expendltures or unusual teaching
skills are presumed ' '

.
{3 TR i i
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4. Imaginativeness ~J popylar topics and areas are used to ensure
motivating activities.

B KL AL T I T P N LIS -
»5 ;Contemporary . nowMaterials .of high interest and relevance
Emphasis , Coe e,
- -..ihave been-selected.

- '-

‘e LI : AT
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6. Approach 'léiyw,\;,ﬂ- Soc1o cultura] treatment rather than
o traditional chronology seems more

,fsqppraniate.,‘ -
7. Supplementary - Because of the heavy investment needed

language materials to master the language the bibliography
provided seems.to be a useful guide to
modern materials,

8. Annotations - Lengthier annotations would have been
more useful,
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7.4

T. Objectives

9. Dissemination

10..

11.

12,

<13

14.

15.

E

.Teacher Comments. -

Need

“y e
.

Distribution has been to ERIC, ACTFL
(American Council on the Teaching of

Foreign Languages) and local schools.

Museums and colleges seem to respond
adequately to need.

B
- .

-t

‘Teacher comments on utility of materials,

generally favorable, are available from
Holland Christian Schools and other
sources. Scome attached.

‘Document was produced in response to
request of community and schoois of

. Mestern Michigan. . L e

. .
t Y
LY - ad

Testing

~Lévels:of

App11cat1on‘

Readability

Field Tryout

No té§t§ have been developed.

Advice on appropriate levél for specific

> topicsivis Yacking.

Adv1ce on read1ng difficuity 1evels for '

- var1ous grades is lacking.

No daté é?e’avhilable.
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2. Anticipated Resuits T

A Dutch.:program Wad been mentioned in the operational proposal

.- a@s a possible extension of the Humanities in ‘Foreign Languages

concept. Results have exceeded expectations in that a curriculum,
Dutch: ‘Language and -Heritage, exists. This curriculum outline is
the result of local 'schaol and Title III cooperation.

It has been -disappointing that to date some systems in centers

of Dutch population have not initiated use of the materials. _
However, the materials will be indexed in the ERIC Clearinghouse
on-Linguistics; ‘and Center for Applied Linguistics. Additional
efforts-.in dissemination will be made through the Michigan Foreign
Language Association and interested persons in the Netherlands
Museum and the University of Michigan,

L ] .L -y 86

oy
:
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3. Effect on Educational Agency ' A

It seems likely that schools in the western part of W1chigan
wiil -follow the lead of the Holland Christian Schools - in adopt1ng

.2 -Dutch Language and Heritage: Studies Program. The 1mpetus to

a cultural pluralism in the schools which necognizes var1ous
ethnic elements in the community is the greatest, change l1kely to
result from this small program undertaken by FLICS. It already
seems ‘to be a useful model for school offerings in Black Studies
and perhaps study of the American rndian.jn_ﬁich?géﬁ.' .

As yet there has .been little :time for any educafionaT~or comménffy
agency to be much affected by the ava11ab1lity of tne Dutch
curriculum, as it was. just completed at the t1me of this report

An impressionistic evaluation of the piloi proérah in Hollaﬁd, in
a survey of staff and student opinion indicatec¢ student enthusiasm
and teacher interest. Data are available from the Superintendent
cf Holland Christian Schools, idark VanderArk. In a letter to
FLICS in the fall of 1968, he said:

"We feel very strongly about the impovrtance of courses in
humanities that are oriented to ethnic backgrounds of American
families. Our Dutch Humanities course seeks to identify the
elements of cultural determinism that our people have carried
vwith them from the Hetherlands. Knowing something about them, then
how can we approoriate the strengths of these cultural strands
to the development of a better America? Students are intrigued by
their discovery of the inter-relationship of geography, linguistics
and religion, and as thnese in turn show themselves in political
development, artistic expression, and the written record of a
country. The self-concept of a 'Dtuch background' student does
improve with tnis study, from the side of being ashamed or at least
indifferent about being 'Dutch' to being appreciative and perhaps
justly proudof it."

Community agencies that assisted in this project were: The Dutch
MHuseum of Holland; The Metherlands Information Bureau, Holland:
Hope College, Holland; Calvin College, Grand Rapids; University

of iiichigan Germanic Department, Ann Arbor; Hoiiand Evening Sentinel.
Christian Home and School “agazine; ilichigan Department of Education.( A

—

( 5
s
]
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5. Dissemination o e

. Dissemination was facilitated by a-conference in Cultural Pluralism,
March 20,. where. the Dutch materials were distributed ‘toc interested
educators. TS U L I E T AT
'Itﬁﬁsbexpecte& that. Ho1land‘£hristian Schools. of Holland, Michigan,

will tontinueyto disseminate the:materlals through their.demonstra-

tioniprogram.. =~ o ol .oy inRr L 0 s s E e e

BEAN NNt i CF T, PRV T TR i3

Copies of the curriculum gulde have also been requested by the

7 General Library of :the University .of Hichigans the Germanic Depart-
ment of.Calvin College, Grand Rapidsy the Netherlands Museum.
Holland, Hichigan; the Michigan Department:of Educations; ERICs .
Center for Applied Linguistics! €learinghouse on daglected Languages;

“an.d. .AQT;FL ~MFL.. 7 co -0 sy R s B e R

t e

’@ 4

. vl s — - - < .
N . _. ;‘ . . P R
- }.._-‘-’Jx N S .o 5 SR ¢ : T

A dtstribution ]mst of: additional: concentrations of persons of T
Dutch background has been compiled. Each of these sites has
been sent a copy of the curriculum guide.
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6. Phase-0Qut

The demonstration program will be continued with local school
support. Additional development is planned through in-service
efforts in schools and through state supported workshops. In-
clusion of the program in the Hichigan multi-ethnic social studies
curriculum guide will provide the widest access to the materials
although a more interesting development would be a functional
ébnnection of high school and higher education studies in both

the language and the area study programs.

This latter possibility is being investigated through such interestec
persons as the Michigan Foreign Language Consultant and school
and university representatives. -

As a curriculum development effort no further support is required.
The curriculum guide is available to direct the establishment

of school programs in language, humanities and in social studies. _f)

{ %
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Richard Benjamin Evaluation Director
Jane Bailey Evaluation Assistant
Michael Koen Evaluation Assistant
Daniel Hallahan Research Assistant

; John Larson Research Assistant

% Barbara Stovall Research Assistant

é William Vroiian Test Designer
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*We would like to gratefully acknowledge the valuable contributions
that many program personnel made to the preparation of evaluation
instruments, especially Guido Regelbrugge and Ralph Robinett,

o and the outstanding cooperation of the teachers and school

aE“) administrators involved in the testing program. We would also

: like to thank Reuben Chapman and James Kauffman for preparing
the evaluation report of the Associated Staff Training Program.
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Evaluat1on Report 8

BiTingual Curricuium Development

Although this program has already demonstrated every kind of

success possible it is in many ways just getting started  Future
fund1ng seems to be assured for attempts to extend the materials
to many age level populations. The end of Title III funding in

no way marks a s1gn1f1cant change in acLivity of this project. More

curr1culum development is planned and has been funded cooperatlvely

‘with T1tle III and Tttle I since uanuary 1969. Teacher training
'workshops are scheduled and funded- ‘beyond the end of Title III

support Use af the mater1als in’ publ1c scnools is assured for the

comi ng year, w1thout T1tle III support.

These events have markedly influenced the evaluation of this pro-
gram. We have had to continue test development activities to keep
up w1th the new goals and target populat1ons of *hls program. in
sp1te of this continual updat1ng and expandlng of the testing
1nstruments we have had the opportun1ty to evaluate the effective-
ness of the method when used with apprOpr1ate student populations.

First, dur1ng the summer of 1968 the preschool extension of the
FLICS k1ndergarten materiais was carefully evaluated as it was

used with four-year -old migrant children.. Although the materiais
were used extens1vely across the state, certain sites were selected
for test1ng in an effort to focus on classrooms where the mater1als
were being used systematically and properly. Three groups were
employed. The first experimental group (E1) received tine iessons
and periodic testing of oral language development using a speciailly
modifted version of the Hichigan Oral Language Productive Test
(see Exh1b1t I) resulting in one receptwve and three different’
product1ve scores, described in Table 1I. The second experimental
group received the Lessons but was tested only at the end of the
program. The control group did not rece1ve the lessons and was
only tested at the.end of the program.

PR
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The exper1ment covered a per1od of roughly twenty -five instruc-
t1ona1 days The results’ reported below are from Evaluation
Report #4.,wr1tten by Dan1el Ha]lahan.

As can be seen from 1ables 2, 3 4, and 5 El performed cons1stently
better than E2 and .hey both performed better than CG. An ana]ys1s
of var1ance was performed among the three groups, for the number of
r1ghts :wrongs OmlSSIonS, and wrongs plus omiss1ons for the recep-
tive 1tems:and- for the three product1ve categor1es -- Productive 1,
2, and 3. A1l 16 of these ana]yses of variance were stat1st1cal]y
significant at the .05 1eyel_or;better. (See Table 6.)

’Palred tompar1sons were made by means of one ta1led t tests between
E1 and CG E2 and CG, and El and E2 for a]l 16 of the anovas. (See
1'ables 7, 8, and 9) These ana]yses were made s1nce these three }
'compar1sons were test1ng the three ma1n hypotheses of the exper1- Q;?-
"mental design. =
The f0110w1nq were the resu1ts of the pa1red-compar1son5°
El vs. CG , :
The Ss 1n the El group scored better than the c6 SSe (See Table:7.)
hThe s1gn1f1cant d1fference between the two groups held up for all
four cr1ter1a W]oh‘" ai] four categor1es -- Receptive, Product1ve
1, 2, and 3

I . c -

E2 vs. C6 - o

In genera1 the E2 Ss performed s1gn1f1cantly better than the CG Ss.
(See Tab]e 8.) However, the t's for the d1fference between the
two groups on number of wrong responses were non- s1gn1f1cant for
all” four categorie" A]so,.the t's for the receptlve items showed
that the difference between the two groups was a weak one at best
for this category. ' | |
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ciTingual Curriculum Development

EY vs. B2 . =

In general, the E1 group scored significantly ‘higher than the E2
group (See ‘tubTe 9.) " For ‘number of omissions, however, the t's
were non- significant in" al1l three productive categories and only
reached the .10 level in the receptive category. 'Also, the t's
for’ the “Cri teria of the’ Productive 3 category showed, that the
difference ‘between the two groups was a weak one at best for this

“'category. A

COrrelations between an individual's score on the receptive items
and his score on the productive items were performed on all groups

‘ in order to' seé i f theére was any justification for our analyzing
“the : data with tnis -distfiiction between receptive and productive.
As can ‘be seen “From ‘Table ‘10, such an analysis was justified. The

r's were.low enough for groups El and E2 to:imply that how an
individual fared on one type of item did not necessarily indicate

"how he would do on the-other- type of item.- Only for the Cg Ss

did ‘this’ appear to be true. "This was 'no doubt due, however, to
the CG*s overa]l poor performance on all items, whether receptive
or productive. ‘ o

An optimistic observation, above and beyond the  fact that the FLICS'

'program produced significant positive results, is.:the fact that

these results nere ‘obtained with a rather moderate amount of struc-
tured English 1nstruction. Although the child 'was in school abbout
seven’ hours per day, he received less than one-half hour of
structured Engiish instruction. Furthérmore, mean attendance was
only 282 days and’ 24, 6 days for groups E1 and E2 respectively.

' Thus, such- significant effects as we have found could be even more

dramatic 1F an’ even more intensive program-were implemented.
However, it should be cautioned that there is a lack of solid

evidence of generalization of gains. Thus, even though both
groups, E1 and E2, were effectively able to understand and produce
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the English utterances that were specifically indicated within the
lessons as goals, there is the possibility that these specific
verbalizations were very nearly the only ones learned. While

there was no systematic, empirical evidence gathered or this point,
E .and the teachers of E1 and E2 reported that the children mada
broader increases in language understanding and production thar
just those that were reflected inithe testing situatien.” "Since
these children were so severly deficient in language skilils at the
beginning of the program, it was not difficult to casually observe
sucih generalized gains.

Tre socially-oriented program no doubt achieved many worthwhiie
goals that .are not of concern here. This research is relevant only
to programs aiming at improving the chiquszability'to understand
and communicate standard English.

Finally, it must be kept in mind that this‘study has reported only
the short-term effects of this program. It would.bg naive to
believe that the effects of this program would last without
continued intervention. | '

The kindergarten English for Speakers of Other Languages and
Standard English as a Second Dialect program was used extensively
throughout Michigan. Unfortunately, because of the emphasis on
new program development, systematic follow-up of the ways it was
used was not nossible. "We did have the opportunity to test in
several classrcoms in Grand Rapids where we can be somewhat |
certain of how it was used. The results, shown in Tables 11, 12,
13, and 14, indicate two things. First, there is mild support for
the hypothesis that the FLICS lessons lead:to increased oral control
of key structures and sounds. Second, the results indicate that
it is difficult to assess the impact of this type of curriculum
without extensive efforts aimed at determining exactly how the
teacher implements the lessonsi

e i,
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The teacher training actiVit{é§'6f this program have been extramely
successful, During the previous project year all _.teacher {raining
activities_ w*re accompaﬁied by a pretest and a posttest, Their
considnrabie effectiveness was summarized in the final report for
that jear. 1Thic year, the materiais have been revised.to follow

a’ fo"mat that nes ssitates active participation of the teachers

at every step of the pregram. This insyres that the workshop
cannct move to a new topic unti¥ the teachers can resnond sucscess-
fultyﬁ The best evaluation vnder these circumstances .is- %o ancluee
a samplsng ct the types of. worksheets that the teachers respond to
during the workshop. They are included:as Exhibit-II.
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The Three

Table 1

o
(v é

Productive Categories and the Types of Errors
within Each

Type of'Errﬁr

- Productive 1

Productive 3 l

Productive 2 '
. ' .F
' Structursl X X X
Conceptual X X X
‘Omission X X
Wrong Word Usage X X :

Table 2

Raw Scores and Percentages for Each of the Criteria
Within the Receptive Category for All Three Groups

Rights Wrongs Omissions Wrongs + Omissions
Number of... A4 1 0 ]
£l
Percent .98 .C2 .00 .02
Number of... 33 10 2 12
E2
Percent .73 .22 .05 27
Number of... 20 8 12 20
cG
Per:ent .50 .20 .30 .50
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Table 3 .

"‘) .t ‘,'.‘ “‘;‘ 1
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%\‘

‘ Raw Scores and Percentages for Each of the Critertfa
% Q Nifhin the Drnrlg.rt'!\'m 1 Cateqory for Al1 Three Groups

vuv 0 WS
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| . -] -Rights - | ~-Mrongs-'| - Omissions- | - Wrongs-+ Omisstons| T* -

3

Number.of... - .l -.106 1. 1 ..38 . I.... .8 4. . ,,45., . 1

<2t SR N

é Percent. - | W69 f 25l 08 et 30 o0

w

el K Il . = < N r Y
z g ’ . i

1. Number-of... | 620 .. 73 oo b8~ h 2
E2 }- " . : . : —_— e ’

g ] percent... . .| .48 g 47} .07l |k Bh— ) w02

| Humber.of...| . 35 | 857 f . o431 fo o0 W0 e fT
1. Percent. .. .. f. o206} . -..42. e W32 ) e -74 SUNRPIN WP | » B

* Could not be categorized.

-l
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CA Tl e <7 b‘e 4 T o
, ' Raw Scoresand Percentages for Each of the Criteria
Within the Productive 2 Category for All Three Groups e
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S il S SRRt e
N““'be','}?t:::ww "0 b3 8] oLl L82 . o 1

El : :
] » ;

h B! N L

P?-'rtzent . -1.2,.-, -0 R |- T R ) S X1} N
Number of... | .ZL I D RS EEUR | FURR AU - | I

E2 Tere, w L W ;‘-“‘” : c o, e S — B -"= TIUTER e .
Percent . | 46 |"ies - o 07 ] ... .52 ..o f.02

= €6 —t
J Percent 27 41 .32 .73 01
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Raw Scores and Percentages for Each of the Criteria
Within the Productive 3 Category for A1l Three Groups

Table 5 8.8

Rights Wrongs Omissions Wrongs + Omissions 7%
Number of... - 132 - 12 8 - o 20 1
El .

Percentage .86 .08 .05 : .13 .01
;‘ Number of... | - 111 29 | m . |- a0 2
2 |
Percentage .73 .18 .07 I .25 .02
': Number of... 57 | 3 43 - 78 S

CG _

Percentage .42 .26 .32 .58 .01
! Table 6
Summary of F-Levels for the Anovas
E Among the Three Groups -- El, E2, and CG

| CRITERIA
‘ Rights Hrongs Omissions | Wrongs + Omissions
o | r-Level F-Level F-Level F-Level
C| Receptive " | 6w 3.47% 4.26* 8.48%+
E Productive 1 9.06%* 3.74* 3.53% 8. 9gh+
lI? Productive 2 8.85%* 4,13 3.53* | 8.80%*
S Productive 3 10, G5*** 3.68*% - '3.53% T 10,98%**
f *p<c.05
%k
p<<.01
dokek -

p<.001
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Table 7

Summary of Comparisons (One-Tailed T-Tests)

Between E1 and CG

Between- E2 and CG

Sumary of Comparisons (One-Tailed T-Tests)

CRITERIA
* T'Rights “Hrongs Omissions |Wrongs + Omissions
T ¢ | Svonif.| ¢ ] Signifi] ¢ Signit]. ¢  Signif
o Level - Level ‘Level Level
Al— ' —
; Productive 1 | 3.75 | .001 | 1.59 | .10 | 1.89. | .05 {3.77! .001
G - : : —
g Productive 2 | '3.76 | .05 |-0.50 { N.S. {176 |.08 |1.71] .10
; | , .
:g Productive.3 | 4.05 .| .001 | 2.3 | .025 |1.89 | .05 |4.11| .001
Table 8

CRITERIA’

f Rights Wrongs Omissions [Wrongs + Omissions

§ Tt | Signit. ¢ Signit. [ Signif Signit.

| Level | - Level Level Level

| Receptive |15 | .0 |03 | ws. 175 |.05 [1ss | .0

A !

g| Productive 1 | 1.78- | .05 |-0.62 | N.s. [1.76 |.05 |1.76 | .05

; | |

Ol Productive2 | 1.75 | .05 ¢ |-0.50 | W.s. 176 |.05 |71 | .10

; .- ; e ‘
_&| Productive 3 | 2.8 | .01 | 0.9 | N5. 176 |.05 |2.88 | .01
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Table ¢
Summary of Comparisons (One-Tailed T-Tests) K«‘
Between E1 and E2 -7
, CRITERIA
' Rights Hrongs Omissions |Wrongs + Omissions :
Signif. Signif. Signif, Signif. ;
t Level t Level t Level t Level o
¢| Receptive [ 2.5 | 025 |27 | .05 [1.57 | 10 |2.65| .01 ]
A . .
g Productive 1 | 2.35 | .05 2.98 | .005 [0.3¢-| m.s. |2.35 | 025 :
g p———— - ' :
fg Productive 2 | 2.36 | .025 319 | .005 [0.38 | N.S. |2.35 | .025 1
: I ® 3 — . 1 R .
(<] Productive 3 | 1.45 | .10 1.9t | .05 0.3 | Ns. [1.90] .10 3
Table 10
é ... . Correlations Between Number of Rights on Receptive
4 : and Productive Items and Correlations Between
\ Number of Wrongs on Receptive and Productive Items

§ * ' " CRITERIA

‘ Rights Wrongs
‘ . El -.225 -.188
g R
% 3 ) E2 .655 0.00
§ S G .676 .449
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| Table 11
{i)
- Group with systematic use Qf FLICS materials Sept. - Feb. 1969
Category | % Correct Pretest i % Correct Posttest | % Gain
‘ T (N = 15) (N=9).
1 ' 44 . 67 23
z 28 53 25
3 51 75 24
4 28 42 14
5 27 ; 59 32
i N '
| 6 43 63 20
' 7 : 23 42 19
8 51 72 21
9 62 85 23
10 65 80 15
1 32 67 K1
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Table 12

Group with systematic use of FLICS materials Sept.- May 1969

Categnry

10

11

% Correct Pretest
(N = 18)

42

42

40

44

29

36

59

52

64

43

% Correct Posttest
(N = 12)

87

52

42

36

49

22

51

58

67

54

% Gain

15

10

12

11




Category

10

11

Table 13

Group Not Using FLICS Materials

Pretest

‘(N = 16}.
64 |
58
62
38
34
61
29
67

56

<+
on

Posttest
(N = 16)

.}]f
53
59
56
55
56
25
66
83
76

51

|

8.13

Gain
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Table 14

Comparison of Gains Among A1l Groups

Cateéories : Gain | Gain Gain
| (Initial (Continuous (no use)
systematic systematic
use.) use.)
1 23 15 | 7
2 25 10 -5
3 94 12 | -3
4 14 -2 | 18
5 32 7 21
6 20 13 -5
7 19 -3 -4
8 21 -8 -1
9 23 6 27
10 | 15 3 ‘ 4
11 ‘ 35 11 6
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The Learning Laboratory Program operated programs in Ann Arbor
at Pioneer High School from February through May of 1969 and at
Forsythe Junior High from November of 1968 through May of 1969.
Carrels were located in the: libraries and were equipped with
programs on French ‘and Spanish art, music and social studies.
The students visited the carrels on a voluntary basis during
their .study hal]s

The programs on art and social studies were on tapes and slides.
The music units were on tapes only.  Programs were rotated every
two weeks. The carrels in Forsythe Junior H1gh had thirteen
sets of programs in each of the six areas and Pioneer High had
ten each in French and Spanish art and music and twenty each

in French and Spanish social studies. - Two social studies
programs in each language vere offered every two weeks. (See
below for complete 1isting of programs and attendance data.)

At Forsythe Junior High, there were three teachers and 21 classes.
Pioneer High had” five teachers and 29 classes. The group was
divided into experimental and comparison groups. Those who
visited 'the carrels were experimental, the rest were used as a
comparisoh group. " At the junior high level some classes were
randomly setected and denied usée of the carrels. This provided
a better "control" group ' -

Being voiuntary, the Learn%h§ Laboratory prbgram preéen%ed
special evaluation problems. Exactly what the student would
choose to expose himself to could not be anticipated. Therefore
if a rigid pretest-posttest design was to have been followed

many questions concerning each of the many minicourse episodes
weuld have to be given to every student who would have access to
the carrels, an extremely time-consuming and expensive process.
Because of this, and because the goals of the program did not
include specific factual knowledge to be gained from viewing
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Learning Labcratory '

particular egi§odbs the mdre génekai tésts.of French and
Spqnfsh humanities wefe“employeqﬂ (Sée'Exﬁibit'III). This
wou!Qthllﬂus if the student had geined in his ability to
deal.qith;genprgl statements and concepts dealing with
French gng*Sp@nishhqrt;_musig{and,;osial_studies,.

The program was quite extensive at the junior high level,
but;was_cqnsiderably_cqrtajtggVat the senior high level
because of a half-day schedule that, virtually eliminated
sfh&y halls. Tables 15 and 16 summarize the results. It
is clear that qognitive}ggtns achievad by attending the.
Leéhning Laboratory réquing%giffenemt evaluative procedures
to demqpsfrate them. Certainly, test. items based strictly
on matéfial covered in.an episode given after exposure to
it wo@ln‘be'a mé;hop'mqre sensitive to gains, but the

goals of the learniné laboratory are broader than that.

for'a vb]untéryjprogram, it is impoptant‘to consider how = .-
the students.reacted. Attendance is the best measure of
studgnt,accéptance. At the junior high level the students

made 128 visits to‘the Spanish carrels and 272 visits to the
Frence.qarrelg during the seven .month period involved.- last
year 1967-1968, when the program was available for only .

two weeks, 11 visits were made tc the Spanish carrels and
g 54 visits were made to the French carrels,

VAT AR T e T TS TR AR Y

A
C
SR D bt e by s s e s
a

MRV SR £ LN RATERE R T

T v (S Ay 3 N A 0 e



Evaluation Report ' ' 8.17
Leaviing Laboratory ' . )

Table 15

Learnjng Laboratory - Junior High

(French)
o Pretest Posttest Gain
Audio-Visual mean S.D. mean  S.D. '
experimental 9.9 2.6 1.6 2.3 1.7
‘comparison 10,1 2.8 1.1 2.7 1.0
Nrjtten
experimental ¥ .. 12.7 3.1
-~ comparison -e® .o 14.2 3.2
control 12.9 3.4 14.4 3.0 1.5

Learning Laboratory - Junior High

A (Spanish)
Audio-visual Posttest
experimental 5.1
comparison 5.5
Written
experimental 14.2
comparison 13.5

* data not available
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L Table 15

3 Learning Labbiétory - Senior High

g (French)
i Pretest . Posttest Gain

Au%io-Visual - mean S§.D. -~ mean S.D. o
experimental  i0.5 1.7 . 13.1 2.7 2.6

_ _comparison  10.7 2.8  11.6 2.6 .9

; Written | |

p experimental  15.0% 0.0 142 1.7 |

1 comparison  11.4 3.3 16.4 2.4 5.0

; Learning Laboratory - Senior High '
3 (Spanish)
i Audio-Visual Posttest Qmi

,; experimental R A ]
g comparison 8.1 :
Written 1

4 experimental 7.5 :
. comparison 16.3 | ‘ ?
]

‘ ;

* The fact that there was only one subject in this cell kﬁk”h
probably accounts for the surprising reversal of gains.
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At the high school, this year (1968-1969), 51 visits

were made to the Spanish carrels and 76 visits were made
to the Fren-~h carrels during the seven month period of
try-out. Last year, 111 visits were made to the Spanish
carrels and 275 visits were made to the French carrels
during a 10 week try-out period. It is easily seen that
the half-day schedule had a severe impact on utilization
of the Learning Laboratory carrels.

At the junior high, comments on the episodes presented were
requested. Of the 44 voluntary comments made by junior

high students attending the Learning Laboratory, 3 were
completely negative comments like "boring, terrible." The

24 constructive comments were similiar to the following:
"pictures good but not enough of them," and "good information

- but too much makes it boring." Among the 17 positive com-
&w) ments were "interesting," "good," "excellent,' "I enjoyed
it," etc.

©
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Associated Staff Traininy

ASSOCIATED STAFF TRAINING EVALUATION

Introduction

The following evaluation of AST acfimities is ovrganized according
to the dbjectjves~pioposed ir the second year report (FLICS #8,
pp;'1174141fﬁan& in the App]%cat#on for Continuation Grant (FLICS
#7, pp. 3-4 of the AST section). The categories of objectives arc
listed below as an index and each is taken up in detail in the
test. Because of a cutback in budget for 1968-69, most workshop
activ?fy Ehﬁ the act{vities:that depended oﬁ a fullotiﬁe trainee
were eliminated. The budget limited staff to 3% FuTl:time-posi-
tions and required a shift in job duties from training fﬁnctiéné
to. curriculum: designing. .Details on hoy this affected progranm
activities will be found under the specific objectives that follov
Ingroduction

i.,Facqseg Involvement of the Schools

. .'”l..

II. Trainees
I1I. Curriculum Development
IV. Commitments. to Agencies. and Persons for.1968-69.

V. Additional Objectives for 1968-69.
A. Elaborate and adjust curriculum
B. Prepare add1t1onal material to make the curriculum se:f-
- instructional ‘ '
C. Disseminate and demonstrate
D. Training persons with the curriculum
'E. Three types of evaluation

VI. Evaluation Summary: Was It Worth It?
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I. FOCUSED INVOLVEMENT OF THE SCHOOLS {~s

A. Locate qertain schools as training sites

B. Elicit questions and cooperation at these schools

C. Complete solution:of varied problems to test
ralevance

D. Establish friendly entry contact people

Collect data on efficiency of general strateay

F.  Serve schools and students by solving problems

m

Review of 1967-68 results: During this year we successfully met
the six goals as described in FLICS Report #8 on pages 117-124,
The conclusion was that our selective involvement with the schools
provided the information needed to revise the curriculum toward

. more effective functioning.

Evaluation for 1968-1969: A and B: (Locate certain schools as (;,f:
training sites; Elicit questions and cooperation at these schoois.)
These two objectives concerned locating and eliciting cooperation
from representative schools in the state. We continued to work
with two of the six schools chosen in the previous year. These
were the Traverse City Schools and Kellogg Elementary School in
Hickory Corners. In addition we worked with studénts at Highland
Park High School; Woodcrest Elementary School in Midland, Michigan;
Cen;ra} High School in Grand Rapids; Education Professors at Mercy
College, Detroit; Eastern Michigan University, Ypsilanti; National
College of Education in Evanston, I1linois; Michigan State Univer-
sity in Lansing; Wayne State University in Detroit; and the Uni-
versity of Michigan through a teaching fe]low in Ann Arbor. As

in 1967-68, these represent widely differing sites in which to

try the effectiveness of the curriculum. Therefore we are satis-

©
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fied that we met this objective.’

C, E, F. (Solve problems to test relevance. Collect data on
efficiency. Sclve problems.) These objectives aimed at solving

a number of problems to test the usefuiness of the skills and the
overals effsciency of the general strategy. There was a deliberate
cut back in activities which would approach these goals because of
the budget limitations previously mentioned. The data on reaching
these goals are therefore indirect since they depend on the reports
of persons who adminzstered parts of the AST curr1culum with little
or no superv1sion by AST These resu]ts are discussed below under
v, ObJect1ves for 1968 69 ObJectives C and D. See especially

“Two Projects Conducted at a Distance by Phone and Letter."

D. (Establish contacts in‘other agencies whe coeld facilitate
the.entry of AST training into other schoolss), Through-approxi-
mately equal effort at presenting AST to professional groups, face
to face work with teachers .and school administrators, demonstration
workships, and majling contacts we established the following con-
tacts:

1. Robert Hawkins, Consultant for the Emotionally Disturhed
in the Kalamazoo Intermediate School District.

2. Fredrick Briscoe, Curriculum Coordinator in the Marquette
Public Schools.

3. Lawrence Schlack, Director of the Regional Enrichment
Center, Kalamazoo, Michigan (a continuing contact from the
previous year).

4., Frederick Dornback, School Psychologist at the Center for
Children with Learning Disabilities, Geneva, Il1linois.
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5. Marjorie Jacobson, Federal Project Department Bloomfield i ) ;
Hills Public Schools. '

6. Del Schalock, Director of the ComField Elementary Teacher
Education Project in the Oregon Higher Education System,
Monmouth, Orggqn.

7. David Carlisle, Program Associate in the Communication
Program of Far West Laboratory for Educational Research
and Development, Berkeley, California.

8. Frank Maple, Co-director of Educational Design for an
NIMH and National Assoc1at1on of Soc1al Vorkers wOrkshqp
for 85 school soc1a1 workers from around the United States.

9. Howard Sattler, Assistant Professor of Educational
Psychology at Arizona State University.

10. Herbert Eibler, Coordinator of Sécondéry Directed
Teaching at the School of Education, University of '
Michigan. DY

11. Martin Suhdel, Assistant Professor of Social Work,

‘The  University of Michigan.
These persons are situated in widely different parts of the educa-

tional system and have received large portions of the curriculum

which they have told us they intend to disseminate and use in

their work. This sends the curriculum off into the diverse kinds §
é of settings we had intended. Whether it will take hold in these
g diverse settfngs has yet to be seen since the present committments
 we have are written statements rather than the results of imple-

mentation.
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II.TRAINEES
"A. Employ several trainees to develop and revise
instruction | ,
B. Place trainees in variety of consulting
situations ‘ ' " '

C. Develop set of selection criteria for trainees

Review of 1967-68:' The objectives concerned hiring, training and
p%abing trainees in consulting situations. Also, selection cri-
teria were worked on. The two full-time trainees successfully
reached the goals we had set for using materials and revising
them with the curriculum designers in response to real consulting
applications. The development of selection criteria changed to

a strategy of working with personnel already in the schocl as

described in FLIQS Report #8, page 131.

Evaluation of 1968-69: A,B,C: (Employ and place trainees;
develop selection criteria for trainees). The cut-back in budget

made it impossible to hire a full-time trainee and it was diffi-

-cult to locate personnel in the. schools who could take on trainee

responsabilities and maintain their school jobs. Only one such
person was located, a Latin teacher who was working half-time

in a Grand Rapids High School. This trainee was employed fecr
one month during which time she helped in the final revision of
the curriculum. Because she did not fit the selection criteria
we described on page 131 of FLICS Rgport #8, she did not parti-
cipate in enéugh consulting situations to give us feed-back on
the effectiveness of the curriculum. That is, since she was not

currentiy in a consulting position in the scheol she did not have
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access to teachers who would work on goals and problems with her. ?&i
In addition, her distance from the AST staff (a two and a half :
hpur drive) and the ]ack of travel money in the budget made if
difficult to c!oseiy‘monitor her traéﬁing experiences. Thi§
singlé case was a clear failure in establishing a trained con-
sultant in a school. system and emphasizes the importance of
picking trainees according to the criteria referred to.. Our
.conclusion.is that training should be offered in situations where
the trainees have.already undertaken an activity they and the
system think is useful but in which the person sees room for

improvenent.

There is a further discussion of the results obtained by persons

trained in the AST curricula under V, Objectives C, D and E below. ‘lE

II1. Curriculum Development
A. Dévelop performance tests of component
terminal skills
B. Specify long term evaluation procedures

C.:Collect short term evaluation data of
- program components

D. Write the curriculum

E. Complete the curriculum as a self-instruc-
tional course

F. Write a description of the development
w’ pvocess and implementation |

Review of 1967-68: In that year AST developed the major first
drafts of the curriculum according to a model of validated in- -

struction. Performance tests were written for each of the com- E
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ponent skills of the curriculum and were used to guide the curri-
culum writing effort. Data was collected with these performance
tests and formed the basis of revisions in the following year.
Only a small amount of packaging as a seif-instructional course
occurred during 1967-68. An overview of the curriculum develop-
ment process was written in a form of the second year report
(FLICS Report #8) and three papers delivered in 1968 at the
American Education Research Aséociation. At the end of thgt year
the AST schedule of development was where it had been planned

to be.

Eveluation of 1968-69:

A. (Develop performance tests) A change in function for the'.per-
formance tests was-decided based on tha ekperience in-.the_previous
year. ‘The long and comprehensive pre-test using complex situations
was found tc be very difficult to administer, time-consuming and
aversive to potential trainees. It had served its purpose in
keeping the curriculum aimed at the original goals. It is now
deemed nc longer needed as a part of the curriculum. Instead,

any student wishing to take a pre-test to see if he has all the
skills or any part of them will be guided by the course manual

to the most pertinent performance tests throughout the curriculum.
Thus he will get an overview of the curriculum by actually turgi
ing to and working through the tests imbedded in it. The means

for scoring these tests are included in the course manual.

B. (Devise long-term evlauation procedures) The long-term evalu-

ation procedures which were developed in the preceeding year were
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. used.oniy once to follow-up the effect .of training over a year's

evaluation of the Ke11)gg contact. Each teacher was interviewed

separately and the sess1on was tape recorded We were especially

. Teachers exposed to AST Curriculum

Have you experienced anyching which mfght_be described as "insight"

.1ike a pefreshing review of some of the education

o e R T R o S
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time at Kellogg Elementary Schooi. This is an_area in which our
objectives were not well -met.- The long term evaluation was cut
short because so few sites received training or trained personnel

early -enough to justify a long term follow up.

) ‘.

The fo1lowing quest1onna1re was used as ( a probe during long term

pleased with th1s 1nstrument as a gu1de because both positive
and negative reactiorns were elicited (Note: The results of this

evaluation are reported in part V-E "Three types of evaluation.").

Interview Guide for Elementary.School

Years in-
Name:_ — _Teaching Present Position:

Where and how much of the AST curriculum did you receive?

Number of private consultations

as a direct result of your contact with AST, or has it seemed

courses you took,a while bgck?
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Any examples of this actually in your classroom?

How successful would you say AST was in developing your talent
for really applying in the classroom some of these insights that

you report?

3§ Have you any evidence of student change as a result of your
.4 capitalizing on these insights? What kind? (Student progress-

plotters? GET THEM IF AVAILABLE)

When you have a problem, do you ever talk it over with other

. teachers who also have been exposed to the AST Curriculum?

How often when you're trying tc solve a problem - like getting

? kids to volunteer in class more often, or handling a discipline
problem, or really anything connected with teaching - how often

| do you think you were using any of the principles that may have

; rubbed off during your exposure to the AST curriculum?

;hff) Hard to say, ____Occasionally Quite ié;

not sure | often time
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What would you say was the most outstanding NEGATIVE aspect of

AST's efforts here at Hickory Corners?

Would you like to see more of AST?

Not at all

"0K by me" (a shallow "yes" with no trace of enthusiasm
.at all) '

"1 think so" (thoughtfully positive tone, but not ecstatic)

"Sure would” (enthusiastic)

Reservations, suggestions: -

] C. {Collect short-term dataj Short term evaluation data was col-
| lected in both 1967-68 and 1968-69. It is not reported here in
detail.since it immediately went into the process of revising

the materials. Therefore, thé.final product is the basis of the
short term evaluation data. A sample form used to collect this

? data on each coufse and unit 15 shown in Exhibit IV, page

Short term.evaluation data as. a result of using the final

product is only now coming in and is not availahble at the time
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of this writing. Short term evaluation data (to be used for

curriculum revision) came from two primary sources: students
enrolled in an educational psycholegy course at the University

of Michigan and the teachers at the Xellogg Elementary School.
The Kellogg contact proved useful in that there was & "permanent"
real world situation for material try-out. That is, we could

ask the questions (1) Given the self-instructional material,

could teachers successfully complete the criterion items and

(2) Could the exercises we designed be carried out in educational
settings. These sources cf dat$ were continually fed back into
the curriculum in attempt to: (1) produce material relevant to
teachers' problems; (2) design exercises that could be done in
educational settings and that would solve educational problems.
We were able to make revisions which responded to practically

all of the criticisms received from the educational psychology
class and the Kellogg teachers (see their criticisms in parts

IV-1 and V-E).

The largest amount of short term evaluation data is in the form
of tape recorded interviews and memos written after training
interviews. This reflects the emphasis on problem explication
which was central to the AST approach. The first course in the
curriculum is titled Defining the Goal. The pre-test in that
course is a real life interview with a teacher provided by the
student or by the training coordinator. This interview is guided
by a 1ist of checkpoints used by the interviewer and also given
to the teacher being interviewed. In order to make it a fair

test, the student hears a model interview on tape before starting
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his own interview. As a-post-test the trainee or student conducts
several other interviews during the rest of the course. The in-
structions for this first interview were revised until every per-
son who followed them conducted ai least an adequate first inter-
view. - "Adequate" involves several criteria. For example, a
student beginning this course will not jump to solutions in the
first interview. Instead, he will come up with some means of
measuring student behavior. The following data show typical per-

formances of students on these interviews.

See next page
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Eastern Michigan University Memos
Example .
_ . of pre- Measure- |
Priority : Example sent be- ment Measure
set of goal - havior steps relevant
First |
Memo oL
E N=37 %2 86 11 32 43 . 43
: + 32 4 12 16 ' 16
7 0 5 33 25 21 21
: Second =
Memq,‘ , - _ ‘
| N=23 % 9% . 78 9O 96 96
] - + 22 ' 18 21 .22 - 22
) 0 0. -1 5 2 1 1
% (] . | L
CRITERTA FOR CODING MEMOS °
1. Was one cohcérn'(probiem; goal) chosen over others or was an
explicit statement made that only one concern was at issue?
- 2. Was an -example of desired behavior given?
‘3. Was-an example of present behavior given? _
4. Were steps. to be taken in measuring a behavior explicitly stated?
5. Was the measurement plan relevant to the goal of thg.in;erviewee?
] Tbeééﬂmemos were written to sumnarize interviews with fellow
: teachers. The interviewers were teachers and -principals from
: the Be]levillengichigan; School System, K-12. They were taking
. - an Extension course from Eastern Michigan University (EMU) taught
; ( by Dale Rice, Assistant Professor of Special Education. This use

of AST materials is also described under V-C, D and E.
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The test students who worked through the final drafts of the
remaining courses were all able to perform the tasks required
by the materials. Since the first half of Course Three,
(Acpieying Goals: Changing Student Behavior) was revisad ex-
tensively, at this time there is no student performance data
available for the entire course. The other two courses have
demonstrated their effectiveness in final form with a number of

test students.

D. (Write the Curriculum) The curriculum has been completed and
has the following course titles: Course One, Defining the Goal;
Course Two, Judging Student Progress; Course Three, Achieiing
Goals, Part I Changing Student Behaviar‘and Part I1 Managihg
Instruction. The curriculum also includes a course manual which
lists the objectives of all the courses, the testing points and

the procedures for administering the whole course.

E; (Make Chfrfcu]dm Self-Instructionai) 'fhe Course Manual re-
ferred to above is the final step in making the curriculum self-
instructional. It inlcudes all the informatien the student needs
on obfaining materials, setting up inte' views, and otherwise put-
ting thé'curriculum into motion. "Each course can operéte as a
self-instructional unit independent of the whole curriculum but

it will be recommended that if only one course can be undertaken,

.it be Course One. See V-B for further details.

E. {Describe Déﬁe]dpment Process) The description of the devel-
opment process written in 1967-68 has been eleborated in talks

given at the 1969 Michigan Academy of Science, Arts and Letters.
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These talks are being rewritten for submission to journals.

IV. Commitments to agencies and persons for 1968-69

A. Train administrative members of Traverse ity schools

B.- Train staff member of school delinquency project in
Ann Arbor

C. Consult and train faculty at Lincoln Consolidated
. (Ypsitanti)

"D, Consult and train at Will L. Lee School .(Richmond)

E. Conduct workshop for members of Kellogg Elementary
(Hickory Corners)

F. Train staff at the Regional Enrichment Center
kalamazoo)

" G. Train administrative member of East Lansing Public
Schoo}s

©HL Repeat workshop sponsored by State Department of
Education '

I. Provide the curriculum for use'at a school of
education. ' ‘

~d., Consult with Department of Communications, Macomb
County Comniunity College

The cut-oack in budget diciated dropped some.of these commi tt-
ments since they required on the scene personnel who cowld not
be employed and workshop resources that could not be bonght.

Therefore, no attempt was made'at objectives B, C, D, H, and J.
O0f the remaiting objecfives, those labeled F and G were not at-
tempted because of lack of interest or time on the part of the

relevant people in Kalamazoo and East Lansing.

—
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This leaves objectives A, E, I. For an evaluation of A, see

the following report. An evaluation of E is included in the
report in part V-E evaluating the long term effects of AST train-
ing at Kellogg Elementary School. For an evaluation of I, see
the report following A below on the use of the AST curriculum in

an educational psychology class at the University of Michigan.

A. (Train personnel at Traverse City) Below is a summary of
AST's activity with administrators from the Traverse City, Michi-

gan schools.

Traverse City
Contacts:

1. Curriculum Director for secondary subjects attended August
1968 AST Demonstration workshop at MSU.

2. Three department chairmen and one teacher attended a work-
shop at Ann Arbor in October 1968.

3. Sample course objectives were criticized by AST in January
1969 by mail.

4. Consultation by AST on individual projects was maintained
by mail and phone October - February, 1968-69.

5. Curriculum Director, a department chairman and a teacher
attended a workshop in Aann Arbor, May, 1969.

Committments:
A workshop for supervisors of student teachers will be given by
the Curriculum Director and one department chairman in Fall, 1969

using Course One: Defining the Goal.
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Accomplishments:
One Department Chairman has:

Written questions to use in defining the goais of a title III
project. He has listed aliarge number of measures of success.
His job is to write an evaluation of the project as it
finishes its third year. '

Nritéen objectives for his social studies courses that are in
clearly medsurable ternms. '

Conducted a workshop for 70 secondary teachers and wrote
guidelines .and wurksheets for this workshop. Approximateiy
two- thirds of the participants wrote objectives which met
AST standards of specificity..

Completed parts one and four of Course Two: ‘Judging Student
Progress and successfully passed the relevant post tests.

?(ii N

fﬂ“) The teacher- and two department chairmen at the Cctober, Ann Arbor
; work,hop helped conduct a second workshop on objectives for
secondary teachers and wrote well stated obaectives for their

own courses.

The teacher at the May, 1969 workshop wrote new objectives for
two senior English courses: Literature and Composition She
also wrote an autobiographical essay on the benefits of reading
ngreat" 1iterature. She intends to use .this ‘essay in explaining

the goals of the literature course to students.

The Curricuium Diractor wrote plans for revising the whole
secondar, nglish curriculum from remediai reading and composi—

K{ j tion through senior English literature and composition.

ER&C
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Testimonials?
The Curriculum Director has written:

"The Traverse City Public Schools have been invoived in an
effort to clarify goals in all subject areas at the secon-
dary level ,_, AST personnel have provided the following
assistance and training without which the program would
have been impossible:

1. 'workshop in October 1968 for key personnel on the
teaching staff to enable them to provide in-service
training for the rest of the teaching staff to:

~a. define course objectives in operational language

b. engage in task analysis and establish course
priorities

~¢c. evaluate performance criteria.

.d. provide Lackgrcund in learning theory

2. Evaluation of written obJect1ves of the staff in terms of:
a. terminal behavior
b. conditions
c. performance criteria
d. relevance or justification

3. Training for Director and staff to evaluate progress
of total secondary program -- vocational, academic,
federal programs;

4. Guidelines to assist the Director in evaluating .perfor-

mance criteria; _

Key members of staff with sufficient background to

carry on an on-going in-service training program;

6. Training staff with materials to conduct in-service

. /
training program in planning for behavioral change, !

o
.
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I. (Provide Curriculum to a School of Education)
'In October 1968, an undergraduate Educational Psychology
class had four sessions of AST training. " They worked through
the pretest, Draft 5 of Course I and Draft 2 of Course II.

Each student was to do the following:

"Read at will in brochure and descriptive material;

work on two out of six Overview Pretest items; conduct
interview with role-playing teacher using two sheets of
instructions; work through Defining the Problem program;
criticize your interview; write a goal for a student and
describe how to measure progress toward that goal; work
through Describing Behavior; look at the student or his
work and measure his progress toward the stated goal.®

The students in. the Educa;icnal Psychology class made the
following comments at the end of the four sessions (4 weeks):
(15 replies) ' ‘ |

Best Aspects of the Training: _ ,

Learned that teachers should measure problems
Learned that teachers can handle their own problems
Good interview procedures

- Learned how to become more aware of problems
The new probler=solving method presented
Defining problems and finding solutions
Whiitiing down to specific problems

: o Defining and measuring problems

: Measuring before solution

: Measurement in problem-solving

Interviews

Measurement

Worst Aspects of the Training

é The pretest _ . |
: . The methods taucht cannot be used by me at nresent

%) Tne material was unrealistic and the interview was. useless
§
-

Examnles were inapnropriate '
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The training was not appropriate or relevant
There were tco many forms

The materials were duli and laborious to do
Ranking problems

How to interview

First interview done with no experience

I already knew how to sort banavior into observable categories
Filiing out the forms

The large first pamphlet (pretest)

Their evaluations were distributed as follows:

2 were uncritically positive: - .
S.were consiructively criticat
4-were- just plain negative in theiry criticisms

Some of them commented on the relevance of the training to
their present circumstances, but 8 did not comment on rele-
vance at all. The remainder were distributed as follows:

2 saw the training as relevant
5 said the training was not relevant.

Our major evaluative conclusion was that AST training

had little impact on student teachers who were not
regularly in classrooms. These Education students

lacked the examples of classroom situations that could
make the training relevant. It was also impossible for
them to carry out the real world exercises that required
the actual use of students in classroom situations.

Since those of our students completing the curriculum
and the exercises made many more favorable comments

than this college class, we tend to feel the availability

Fo
N\
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of real problems and completion of exercises is critical
te achieving and eventually using the.skills taught.in
our curriculum. :

V. ADDITIONAL OBJECTIVES FOR 1968-1969.
A. Elaborate and adjust curriculum

B. Prepare additional materials to make the curriculum
self-instructional :

C. ODisseminate and.demonstrate
D. Training with the curriculum
E.. Three types of evaluation

A. iElaborate and adJust the curriculum) :

- The main sources of feedback for this process were
the persons. tra1ned during the year. Two populat1ons

_of trainees provided major 1nformatwon for revision

~which was incorporated into the currlculum These
were an undergraduate educational psychology class
at the University of Michigan and the full teaching
staff of Kellogg Elementary School in Hickory
Corners., Michigan. From the educaticnal psychology
class we conciuded that it is essential to train

. :people who are currently in touch with classroom

" teacheers and students .and that the skills needed to

. define goals (taught in Course 1) were paramount and
pre requisite to .the use of the other skills in the
curriculum. - The two major conclusions drawn from
working with teachers at Kellogg School were that
classroom teachers are too pressed for time to complete
more-than about four hours of intensive training per
month unless they are given extensive release time
and University credit which is applicable to .their
own advancement. We also:learned that their third

W, ‘course, Achieving Goals, works efficlently in an
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elementary school-setting.but needs explicit translating
into and connection. with a number of teacher goals in
order to avoid rejection. (An example was the interpre-
tation of positive reinforcement techniques as "bribery"
by some of the teachers.) Course Three has been revised
in order to take account.of .these findings.

Adjustments in the directions for using the curriculum
were tried out in Traverse City and in an éxtension course
at Eastern Michigan University with great success. As
described above, several department chairmen and teachers
from the Traverse City school system completed a
significant portion of ‘the AST curriculum and then
conducted: ‘workshops for the teachers in their system.

.At Eastern Michigan Univer51ty, a course using our

materials was taught in deéfining the goal-and changing

student behav1or skills to a lairge number of ‘teachers
and admlnwstratiue staff from one school district.

. . - ‘e
A H

The adjustnents*to’a non-foreign Tanguage teaching
aud1ence cons1sted mainly of add1ng exampTes ‘From
elementary and secondary school settings’. * 'This

affected Course Two: - Judglng Student Progress, to a
gréat dxtent. The final form of thie curriculum and the

"course manual make eXpllcit ‘the' genera11zation of the
“sk11ls to ‘non- forelgn language situations as' were

suggested by teachers who ‘went through the earTier

R R T VP L T . . .
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'(Prepare additiondl materidls to make ‘the curr1cu1um

self- 1nstructlona1 Yy The final procedure in making the

fcurr1cu1um se]f instiuctional was to-‘weite instructions

into each course that ‘aliowed the studént to judge his
own progress through 'the matérials. "In -addition to the
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courses thewselves there were four supplements used with

the early dvafts: a course description which listed in
detail the performance objectives of each course, a pre-test,
instructions to course monitors, and certificates of mastery
for each course. These have been revised on the basis of
the comments of users and now form the course manual which

is the final product essential to using the curriculunm
without out$ide help. |

The course manual now serves six functions:

1. It states briefly what skills will be learned in terms
familiar o classroom teachers.

2. It describes the pre-test and post-test procedures so
that a student can try nis skill at the beginning and end 2of
training.

3. It contains detax]ed lists of objectives for the courses
so that students or the monitor can choose the skills to be
learned as they are relevant to his own situation.

4, It describes the times fur completion of units within
the courses. ‘ '

5. All equipment needed :in the training is listed.

6. Arrangements for self-pacing and collaberating with.a
partner are described. These contribute to maintaining
student progress and help to insure practice of the skills
during and after training. |

7. Additional pages note other spec1fic matters such as
reproduction 6f materials, etc.

C. (Disseminate and demonstrate)
This objective had to be curtailed in one sense because an

in-house trainee was not employed. Nevertheless, considerable
dissemination occurred. Very little demonstration was attempted
because of budget arrangements for the year.

The following is a 1ist of requests for information about the
curriculum:
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Requests for Information about the Curriculum, 1968-1969

Name

Sister Therese. Quinn, H.M.

Barbara J. Rinker

Chas. F. Haughey

Johann F. Ingold

-3
-wd
3
ok
P
wd
3
T

LA
«
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]
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<
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William Lynch
Thomas Stachnik

Stanley Ikenberry

John McWilliams

Jacqueline Megna

George A. fFargo
James F. De Young

Mrs. Alex Norbut

Position B

Coordinator of High
School Resource Center

Research Director,
IDEA Title III office

Director of Research

Services (county school through his Titie

system)

Director of State &
Federal Compensatory
Programs, Sault Ste.
Marie, Michigan

Research Assistant

Professor of Eduéation

Asst. Director, Dept.
of Mental Health

Dean, College of Human

Resources and Education his staff

(West Virginia)

Foreign Language Coor-
dinator

Secretary, Northeast-
ern University Ed'1
Technology Information
Center

Assoc. Prof. ef Educa-
tion, U. of Washington

Research Assoc., U. of
Minnesota

Director, Pupil - «r»..
Personnel Services,
Lyons, I11.

. "Intended Use

8.43

Teacher resource in
Resource Center

To disseminate
III project

Personal use

A3 an activity in
a modera language
curriculum and
research class
Personal use

Personal use

Disseminate to

Personal use

For use at the
Center

Personal use

For curriculum
Project

On the job
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Name Position Intended Use

Marvin F. Daley ‘Deputy Director, ' For use at Lab
Upper Midwest Regional
Ed'1 Lab, Minneapolis

JoAnn Hollar Language teacher, . Personal use
Flint, Michigan

Alonso Perales San Antonio Independent - - -
School District

Rosa Inclan . Coordinator of Personal use
Bilingual Education
Dade County Schools

naiicy Dixon New Jersey Early For use at Center
' Childhood Learning and

Development Center T

Mrs. Diane Schoenfielder Curriculum
Supervisor of classes development for the
for the emotionally emotionally disturb:
dis turbed, psychologist, '
Philadelphia Schools

James Breiling Professor, U. of Iowa For use in courses

he teaches

The fgiioﬁing persons accomplished much of the dissemination for
AST during this year. It is important to note that they

were not employed by AST. Instead they found it in their

own professional interests to disseminate the AST

curriculum and training.

Joseph Murphy, a professor of Romance Languages at Michigan
State University trained the eleven teaching fellows in

his introductory French course with AST's Course One,
Defining the Goal.

Dale Rice, assistant professor of Special Education at
Eastern Michigan University, condicted a course for
forty-three members of the Belleville School System using
Course One and the Changing Student Behavior section of
Course Three.

e - R e e
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Paul Sullivan, Associate Professor of Education at Yayne
State University used Course One in a graduate course for
Ph.D. candidates in Administration and Curriculum
totalling twenty-two people.

Howard Sattler.is going to use Course One and the Changing
Student Behavior portican of Course Three as a major segment
of laboratory course in Educational Psychology at Arizona
State University.

Walt Oberlin, curriculum director of Traverse City Secondary
Schools and Robert Schwenter, department chairman of
Secondary Social Studies in the same system will conduct

a course for supervising teachers in the system this fall
using Course Cne.

Frank Mapie, University of Michigan School of Social Hork
ic using Course One with an HIMH workshop for School Secial
Horkers, 1969~1970;

Another mode of dissemination was through professional
contacts in Education and Psychology. Dr. Geis, Mr. Smith
and Mr. Chapman deiivered papers describing AST's work at
the Michigan Academy of Arts, Sciences and Letters on

March 28, 1969.

David Carlisle of the Far West Laboratory for Educational
Research and Development is making AST's curriculum known
to large numbers of educators through his communication
program as described above.

Our Michigan dissemination efforts started this year in
August, 1968 through a workshop at Michigan State University
for principals, superintendants, Title III directors,
curriculum coordinators and teachers. The nineteen people
who attended have told many others in the state about our
curriculum.

The process of dissemination and demonstration is assured
of continuity as we reach the end of the funding period.

©

ERIC

A FuiToxt Provided by ERIC
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The Michigan State Department of Education will be a
repository and distributor of tne curriculum after the

FLICS project has concluded. (This arrangement is symptomatic
of the continuing help and support profferred during the
project by Barbara Ort and her colleagues.)

The dissemination and demonstration objective was met with
greater success than ve expected through a shift in
strategy to interesting others in the dissemination effort.
We thought that demonstration was an important part of

this effort and we still do, but we were unable to employ 2
trainee to. carry this out. In spite of this, a large
number of people have been exposed to the curriculum and
have applied the skills learned through it to a large
variety of situations. The final strategy that we employed
seems especially successful as measured by probability of
continuing use of the curriculum in schooi systems in
Michigan and across the nation. A combination of
dissemination and demonstration was tried by telephone and
mail. One of the teachers from Woodcrest School in Midland,
Michigan'maintaihed contact by these media and produced

the following results.

Two Projects Conducted at a Distance by Phone and Letter

Project One

Problem: “As a 6th grade teacher with very little experience,
I attended an AST workshop to learn an immediately workable
method of solving classroom behavior problems. I selected

a boy in my room, age 13, as the most serious discipline
problem that I had. |

The boy, David, read at a grade level of 3.8. When requested
to do any form of written work as a class assignment he failed
to do so and usually did his best to disrupt the class as well.
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“Havid would doodle on his sheet of paper.
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Examples of negative behavior:

He'd poke the person sitting next to him.

He'd get out of.his seat and come up to my desk. If he
had a question about his work, I'd help him. However, he
most often just wanted to talk about what he'd done the
day before. These 1nterruptlons occurred da1ly, often
four or five times.

David told me that he thought "everybody picked on h1m"

So he would retaliate by making mean remarks such as telling
one ;girl that .she was fat and ugly, telling another glrl
that she had a moustache, and landed in the principal’s
office for disrupting the lunchroom and for fightxng on the
playground.

After uiaou:Siﬁg the many problems that I had with David,

the AST consultant suggested that I choose the one behavior

of David that I felt would help the most if it were eliminated.
‘The consultant expla1ned this by saying that 1f i found

that 1 could achieve success with David on even one part of
the total problem, that in time, there was a good chance for

a resolution of the whole negat1ve pattern of behav1or

At that po1nt, I dec1ded on one aspect of DaV1d S hnh=¥i°*
that reaiiy bothered me the most. Uhen we were having

oral discussions in the classroom, David would continually
interrupt the person .that was speaking, whether it was ‘
myself or another class member He'd telY ‘the person speak1ng
that they were wrong, or he'd tell me ‘that he ‘couldn't see
any point in what we were discussing. When 1. asked the
class a question, instead of raising his hand, he'd yelt’,

“T know, I know". Then, when called on, he wou!dﬁ t know

the answer, or even come close. ometimes we'd be discussing
a record we'd just listened to, and David would raise his
hand and tell us about the camping trip he'd been on wlth

his parents

Measurement: “The consultant suggested that’ firét, 1 keep a
careful ‘vrecord of the number of undesirable interruptions
made by David . during ‘one day. "At _first they averaged between
four and five per day. Then the consultant asked me. to note
when the interruptions occurred. I observed that it’ was
usually after the class had been doing quiet seatwork, or
the discussion wds based on someth1ng the" class: had ‘read -
as a who]e.‘ . ; . -

2 v
b .
.

F

Trial solution: “So it was decided to allow David two
interruptions per day. No matter what they were, 1 was to
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make no censuring statement to David. David liked the
"game" at first, but then, the fun wore off and I told
the consultant, that I needed some new tactics, and also
came up with a few of my own.

During this time, I had several private discussions with
David regarding his behavior, and he said that he felt

that | was fair most of the time. When I askea What he
meant by fair, he said tihat I "purposely ignored him
sometimes". So, I told him that I would call on him when
he raised his hand, and only if what he had to say had some
bearing on the discussion in progress. He agreed to try,
and he ad ded the condition that he would still be allowed
two "flubs" per day because he knew he couldn't be perfect
overnight.

During the next twe weeks, I rewarded David for some
(excellent) contributions he made to our discussions, ana
compietely ignored the now-decreasing negative remarks.

At this point in time, David still has an occasional lapse,

but now, he looks at me and smiles because he knows he's
only got one more outburst left and the second one rarely
occurs. He no longer comes up to my desk at all, because
by giving him a mere 10 minutes per day that are all his
(before the afternoon session starts), he can telT me all
the things that used tc really annoy me during class time.
David's parents are arranging for their son to be enrolled
in Central Micnigan University's reading clinic this summer
and David is looking forward to the chance to improve his
reading skills. I feel very good about him now and most
important, I have the knowledge that I worked out a
satisfgctory solution, and having done it once, can do it
again.,

Project Two

Developing a Science Unit

Goal: “As a direct result of working with the AST consultant,
I planned a unit in Astronomy for the two 6th grade Science
classes that I teach. The basic idea is to place the
responsibiiity for learning on the individual class members.
This was done by the teacher defining ner goals before
anything else was initiated. I decided that it was
reasonable to expect one independent project from each
student, to read two chapters in their books regarding
Astronomy and to have a final test over the material
covered.”
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; Measurement and Trial Solution: “I selected eight students

in each class to be responsible for teaching the information

contained on three transparencies each, writing five to

six questions as a pre-test from the information they taught,

and then selecting the most relevant, or most important

pre-test questions to be used as a final test.

Pre-test written by one student "teacher"

. Where is the Spiral Nebula located?

. What are galaxies composed of?

What is the width and diameter of ,the Milky Way?

. Where is our solar system Jocated in the Milky Way?

. What are the two different kinds of Nebula? What do

. they mean? ' -

Because I knew exactly what I:expected of the class, and
because they knew exactly what they were expected to know,
we thoroughly enjoyed the four weeks of study. In addition
to the eight tedachers, we had film strips wnich could be
checked out by an individual, two records, 35 library

; resource books, iZ iransparencies, maps, a trip to Delta

; College Planetarium, and many different models of space

i stations. satellites, rockets. ie also discussed Astrology,
mythology, what 1ife might be like on other pilanets, the
gosgibilﬁties of space exploration, and many other related

opics. ' :

N B D NN =

rinal test results: vNumber of test participants: 60,
The 60 members comprised two 6th grade Science classes.
Every student turned in a completed project. and in some
cases, several projects. The two classes expressed very
favorable reactions to studying a unit that was taught,
tested, and graded by students. The teacher acted as a
resource person and helped gather books and audio-visual
materials. Lo

It is most important to realize, that previous to this unit,
the teacher was recording total failure for as many as
35 to 40% of the 60 class members.

Examples of:statements by class members:

"Do we have to end the unit now? It's the first time I've
1iked Science." s

"May I do anotheir project? " Yhen I got halfway through this
one, I found that I wanted to know more abocut it."

R
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Test Res s

% of A's - 16.6%
% of B's - 28.3%
% of C's ~ 30.1%
% of D's ~ 20%
% of E's - 5%
One further comment: "This is the first time that I've

looked forward to taking a test because I know that 1
know tlie answers". .

s
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D. (Training persons with the curriculum) )
This activity was curtailed by funding as described
above. In spite of this, the following persons completed

significant parts of the curriculum.

Course and Draft
: Number of Designations
Date of Training Trainee Description Trainees (I2=Course 1, Draft .

April 1968 Forefign Language 28 I
Teachers, recrufted
by State Dept. of
Education, Michigan

May 1968 Staff of Kellogg 24 . Io 5 11
Eiementary School, .
Hickory Corners,

Michigan :
Special Education 1 I3 , 11,
Teacher (Graduate Pretest
Student in Ed. Psych.

at U. of Michigan)

Field Coordinator for 1 I3, Iy,
a Nursery School bilingual Pretast

curricuium project, vEee
Michigan Migrant Program

Undergraduate students, 2 Pretest, I
University of Michigan

June, July 1968 Reading consultants in 5 Ig » 111,
schools who were summer
students at the School
of Education, U. of Mich.

August 1968 Secondary Curriculum 19 Pretest, Ig »
Supervisor 11 111
Assistant Superintendent 2 3

Elementary Teacher (2)
Elementary Principal
Foreign Language
Coordinator

High School Foreign
Language teacher (4)
High School Foreign
Language Department
Chairman (Zg

Title I or III director (2)

Curriculum Coordinator

- -
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State Dept. of Education
Foreign Language Consultant
Junior High School Foreign
w Language teacher
‘ Field Coordinator, Bilingual
Program -
College Foreign Language
R teacher

This demonstration workshop recruited
participants from all parts of Michigan

August 1968 Special’ Education _ ‘ 13 ' Ig 5 Il
Assistants .
Teacher aides
Special .Education
Consultants .
Director of Special .
Education

A11 from. Eastern . Upper Peninsula
Intermediate School District, Michigan

NDEA Media' Speciaiists 1 Ig
Purdue University, e
Lafayette, Indiana -

-2
3

October 1968 :lliOtt Stern, hesearcu:‘ i
Director;. Ypsilanti Public e
Schoois -

4]
ot
(1
7))
el
L J
g
(3

Kellogg. Eiementary School 20 Ig, 11, 1114
Staff¥, Hickory Corners, |
Michigan '

Ed. Psych. class’in . = 19 Pretest, Ig, Il
University of Michigan S
School of Education ~ ~

Traverse~City. Michigan ‘4 Ig, I3
Dept. Chairmen & teachers

November, ;1:968 Fred Dornback, school . | Igs 1135 113
psychoiegist. Title IIT° ! o
Center for Children with
Learning ;Disabilities,
Geneva, fliinois : ‘

Consuitant, State Dept. of

j January 1969 Peggy Mitier, rif1e 11 1,
!
Qﬂ;) Education, Michigan
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January,
February 1969

January-April 1969

February 1969

February-
April 1969

February-. .
April 1969

March 1969

April 1969

March-AariT 1969

April-May 1969

bt e ot i

Nick Tnyaae- High achnul 1
Russian Instructor. Detroit

Hoodcrest School Teachers '3
and Pr1ncipa1, Midland,
Michigan

¢
~ -

Sharon Robinson, SRR |

. undergraduate in Education
‘Un1vers1ty of Michigan '

Patricia Leslie, Latin, 1
Instructor, H1gh School,. ‘
Grand Rapids, H1ch1gan_

Sisters Mary Elizabeth 2~

LaForrest & Mary Ramona,
Professors at Mercy' College,
Detroit

\ Teachers enrolled in - 24
"Mational College of

Ecucation Extension
Course, ‘St. Charles,
Ill1n01s ,

-5

Teachers. and Pr1nc1pa1s .43
in E.M.U. Extension Course,
Belleville, Michigan °

Reading specialists 2
taking Ed. .School courses -
University’ of Michigan ‘

Professor Joseph Murphy, 1
Romance. Languages, T
Michigan State Un1versxty

Teaching, Assistants in 11

M.S.U. Introductory French‘
Course ' i
Ann Arbor Substitute’ - 4

Teachers, Secondary

Los Altos, Ca11forn1a”f 2
Substitute teachers, :
Elementary .and Secondary

17, 113, 11I3

8.53
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3 May 1969 Bernard Banet, Teachear b ig
; , ) - Supervisor, -Ypsilanti :
: ‘ Preschool Project

.. Traverse City Teachers 3 . 1Ig

& Curriculum Dirvector .
May 1968 . Ph.D, Students in_ 22 Ig

- Curriculum and
Administration at Nayne
State School of Education

, Total 305
- 22 (persons who were .
trained during 2 of
the above contacts)

We consider the €raining objective to have been well met,
especially considering the budget. The number trained
approximates our goal stated in the application for a
. continuation grant in 1968. The important feature is that
1 : many of these persons were trained by non-AST trainers.
- In particular we should draw.notice to those trained by
Joseph Murphy, Dale Rice, Frederick Dornback, and- the
Traverse City team of teachers, department7chairmen and’
and Curriculum Coordinator. Not only were sizable numbers ,
trained, but the feasibility of applying the curriculum
successfully without the intervention of its writers was
shown. , '

(Three types of evaluation) |
‘Innovators in education developing self- instructional
materials can look at. three critical points to determine
to: some extent at least the effectiveness of their efforts:
1) Can the student successfully perform the criterion
items in the text without the benefit of interacting
with the authors of  the text? That is, is the material
?tru%y self- tnstructrsna} and: self—explanatory enOUJh
to be sent out without its authors? *
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2) Can the student produce tie criterion behaviors
under actual classroom conditions?

3) What are the possibilities that the skills learned
from the curriculum will be used and maintained by

the local environment once the AST staff is
unavailable?

1)Looking at the first question and some partial answers the
evidence is positive: the stuydents can successfully perform
the criterion items in the text without interacting with
its authprs. Below are sample performances from an Eastern
Michigan University Extension class which completed Course
One: Defining the Goal.

First and Second Memos

First INTERVIEW MEMO
February 26, 1969
Interviewer: W.F.
Teacher L.K.

Summary:

You have a brain-damaged son. Your problem is his messiness
and disorderliness and his attitude when asked to clean it

up. He seems to resent your expecting him to clean up after
himself. '

You are reasonably sure that this child is capable of learning
to accept this responsibility graciously and willingiy.

The goal, therefore, is to encourage this boy to clean up
after himself without suggestion from you if possible, but
if it becomes necessary to remind iim, to have him do so
with good grace. ' :

Actions:

The measure of progress toward this goal will be to keep
accurate count of the number o~ times you are forced to clean
up a mess created by him. You will divide your school days
into pre-school and after-school and your week-ends into
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fgrgﬁbdn and afternoon. *© -

Thi's should give you an accuraie measure how many times

ot
ime

OW many
X J

S t
you must “pick up" after him in a week's t

He have yet to decide whether or not this boy is excessively

irresponsible in this area as compared to a normal boy of

pdhparab1e qge:”“

Second ITERVIEW MEMO
March 12; 1969
Interviewér: M.F.

_ Teacher: L.K. -
~ summary: )

L.K. has é'bféinfdémpgeﬁ'gqn;kn.) who ié'gxceediqgly nessy
and disorderly “in thieir home. She is ‘convinced that he is

-able ~to do. his own ‘cleaning up and should be doing it without .-

prompting or pleading from his parents. This child is 14
years old and understands ‘the prcblem very well. However,
he moves from one room to the other creating havoc and = .
disorder wherever he goes. When he is asked to "clean up”
he flies into a rage or withdraws in moody silence. He says
it is woman's :work.to clean .up the house.. If his mother or
father remonstratés he cries and becomes irrational. The
wholé household .is disturbed by these stormy scenes.” It
would be easfer to-give in and clean up after him; but the -
parents feel ‘that this is poor training for D. The goal is
to arrive at the point where D. will see the importance and
necessity of cleaning up, and will do it without being

asked to do so.

Actions:

We are going to count the times D. leaves disorder in his
wake by registering checks on a chart. By doing this we can
measure his progress.

For our next meeting we are going to think about the following:

How do you react when a mess is left?

How do you act when he cleans up after himself?
What methods have you tried to change his behavior?
. Which methods seem to get the best results?

Next meeting will be March 19,

First INTERVIEW MEMO
February 26, 1969

Interviewer: B.M.
Teacher: Miss B.

Summary of Interview and Problem:
We established the major problem to be that of getting

W N -
e o o
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The second question, "Can the student produce the criterion
behaviors under actual classroom conditions,"” has continually
influenced our writing of the curriculum. To increase the

ability of teaching skills that were useful and could be carried
out by teachers the three texts contain exercises that are real.
That is, the student working through the Improving Instructional
Systems Curriculum must complete exercises that involve real

world problems. The exercises interact with the text in such a
way that it is virtually impossible to complete the course without
doing the exercises. During our "writing phase" we were bombarded
with results saying the exercises were impossible to do for one
reason oFf another. Thus the real world exercises were rewritten
until we were sure students would be successful and the exercises
relevant to teachers' problems.

The papers excerpted below represent the actual real-world
criterion pgrformances that a groﬁp of students completed after
working through Course One and Part I of Course Three. (Both
courses were in the next-to-last stage of revision.)

i I AT~ LR
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Seven Case Histories from EMU Extension Students

[

Case One |

Prob]em Daydreaming girl. asked for instructions. 1ncessant]y.
Setting: "slow" ungraded prlmary class, 16 students.

Measure: Recorded the number of times per day that the girl. asked
teacher to- repeat the directions following a group explanation.
Also recorded the same for the’ rest of the c]ass as a whole
Base]ine for a week: . ,

.M T W T CF
Wendy 5 3 -5 - Absent
Class 8 5 7 6 - 5
(Instructions were given five times each day)

Trial solution: Asked various children to be the “teacher" and re-
peat the directions after the teacher gave them. "The response to
this was overwhelming. Everyone wanted to be "teacher". I also
told them I was going to keep a record of the times. they asked. "
me to repeat something I'd just explained or written on the board.
I figured if Wendy just wanted my attention she could get it as a
“teacher" explaining the lesson rather than taking my time:with
needless repetition. However, Wendy would not volunteer to be
“teacher" at all during the first week. [ recorded the results
just as before eliminating the "Wendy" couni when I showed the .
class the results after each explanation and work period. In this
way the "teachér" received an 1mmed1ate reward for his efforts in
seeing how many children listened to him without need of repeat
instructions. Also the class realized that I was recording the
times they didn't listen and therefore pa1d very str1ct attent1on
most of the time."

Second week results

M T W T F
Wendy 3 3 1 2 1
Class 4 1 0 1 0

This time the results showed me that the class was beginning to
listen more and ask me to repeat less. Their work accuracy remained
the same as before. Even Wendy showed improvement. After the

first time, I toid the class the results, they began to watch for
children who came up to my desk asking me to repeat the direction.
The social pressure they gave Wendy when they realized she was one
of the frequent offenders who spoiled a student "teacher" record,
was enough to reduce her behavior as the week went on. MWhen a
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child saw someone daydreaming during directions, they would poke
them and tell them to pay attention. However, less people came
up to my desk for other reasons too since they thought they might
get in trouble with the rest of the class. So now I can't help
as many children unless I come around to see their work.

Finally Wendy did try "teaching" during the third week and had
ood results. No one asked me to repeat the directions that time
%inc]uding, of course, Wendy herself). The non-listeners were
decreasing to about three per week. A real improvement toward
my goal of independent work! As time goes on, I plan to withdraw
the recording and maybe the student "teachers" to see if they
continue to listen and ultimately are responsible for themselves
in getting work done according to verbal or written direction.

Week 3

Wendy 1 1 0
Class 10 1 0 O

(=
-

Neek_4

Wendy 2 1 0 1
Class 2 0 0 0 O

o

week_S

o
o
ol
-

Wendy 1
Class 0 0 0 2 2
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Case Two

Problem: ! decided that to me the most important problem in my
classroom was. three students who had low percentages of turning

in their work--Jackie, Dave, and Crystal. After an assignment was
given, they did not begin to work immediately. They would sometimes
get part of the assignment done in class. The next day, the assign-
ment would still be only partially finished, or they would say that
they left it home or lost it. : :

Measuve: My records showed that during the thre2 week peribd from
March 10 to March 28, 25 sets of papers were collected. Of these,
David turned in six, Jackie turned in.six, and Crystal turned in
nine.. . . L

Next, a new baseline measurement was taken. for 8 days.. This
measurement included all written assignments -- papers, workbook
pages, and special projects, but not including tests. (Percentages
of work turned in per day was recorded too.) L :

In defining the problem the way I did, I made the assumption
that they could actually do the work, if they did the assignments
and did not get behind. I was also aware that Jackie and David
have had poor attendance reccrds, and that absence might complicate
an attempted solution. (Days absent were recorded during the base-
line reriod.)

Trial Solution: I felt it would be better to use positive rein-
forcement rather than negative reinforcement for these 3 students.

I knew that they had poor grades all the way through school (David's
average is C-, Jackie's is D-, and Crystal's is D+). 1 also knew
that Jackie had been retained twice. and passed "on condition® once,
Crystal was retained once and passed "on condition” once, and David
was in a Junior Primary class for a year between: kindergarten and
first grade and passed "on_condition” once.- : "

_The next step was to come.up with a positive reinforcement.
strong enough to cause a change in behavior--not only strong enough
to make them do thair work,:but also strong to make Jackie and
David come to school. I couldn't think of one. 1 planned to ask
the three students what. they would like to earn, but would they be

able to think of something themselves?

Some of the students ih'the class, including Dévid; had been
asking to go outside on the warm afternoons. Ah, ha: Here was
something my sixth grade class wanted. ' :

I talked with the three students. They were all aware of the
problem. 1 suggested that-we try an experiment, and I asked if
they had any ideas about what they would like to earn as a reward.

I asked if they would 1ike to earn time outside for the whole class.
Right away, they all agreed that they would like to do that. I
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em that they could individually earn something for them- (:) :
selves too, and suggested that they think about what they would :
Tike to earn on their own. My reason for suggesting this was in
Case'one of them did not cooperate in earning the time outside,

~the other 2 could still earn something on their own.

-I-figured out that we usually have about 15 written assignments
per week. ‘I decided that if they each were to earn one minute per
written assignment (not including tests), they should be able to
total 45 minutes after about 1 to 1 1/2 weeks. The conditions would
be that the assignment must. be completely done and on time. (In case
of absence, the assignment would be due upon return or other reason-
able time.) If the assignment was not completely done and on time,
1 minute would be subtracted. When a total of 45 minutes was. earned,
the three could decide on a day, and the whole class would stay out
after the last recess. In order to win a reward individually, they
would have to total 15 minutes by themselves. '

The next day after taiking with the three students, the prin-
cipal discussed the project with them, while I talked with the rest
of the ¢lass. I pointed out that everyone in the room has some
problem,-and-that T had picked out this one problem to try an
experiment and try to help these three students. 1 asked for
suggestions 6f how ‘the class membéers could help these three during
-~ the preject. - I ’ ' ' S

There was immediate improvement in all three students. It Q‘j
wasn't planned, but the way it turned out there was a gradual in-
crease-in the number of assignments pér day, which may have con-
~ tributed to the initial success of the project.

-~ On Monday., April 21, Jackie was absent. Her English had been
turned in”ahead of time, and her reading was in her desk, finished.
On Tuesday she: finiched all assignments due on Tuesday at school,
even though they .didn't have tc be done until the next day. Crystal
said about 3 times, "Let's have a written assignment." David asked
how. many he had.to have correct on his math paper in order to get
an.S (Satisfactory).- ' S ‘

- We kept the total number of minutes on the board, and every
time it increased the class- cheered, and Jackie, David, and Crystal
smiled when this happened. I encouraged them to a gaod job, and
not to just put down anything. I reminded them of their assignments
(especially David).: 1 ' a

At this point we have a total of 43 minutes. Jackie and Crystal
cach have earned more than 15 minutes, and both decided they would
Tike anvce cream bar at lunch time for their individual rewar.s.
Initially we have had success.: My plan is to first decrease the
amount of time earnhed per assignment. After that I plan to use only 3
numbers: on the board as-a reinforcement and finally, no material ‘”’)i
reinforcement. Social reinforcement is probably having the strongest \_+~
effect. Hopefully, the three participants are finding out that they :
can do the work and that they are in a more favorable &ituation
when they do their work.




o™ < I R AL TENNNS STkl ™5, I,
oot pbidha o

Evaluation Report
Associated Staff Training

Case Three

Problem: Immature acting first grade boy.

Goai:.Keep him in seat to decrease the amount of irritation to
teacher and rest of class. If he was in his seat, work could begin
on his academic assignments.

Measure: Intended baseline on number of times he got out of his
seat in.a day. "I tried to count this behavior for a day but it
was impossible; I did more counting that day than I did teaching.
So I decided that it would be better if I took a specific time
period and counted the number of times he got out of his seat in an
hour and a half."

Rickie's average per day for one week was 47 times out of his seat -
in just 1 1/2 hours per day.

Trial Solution: I showed the pre-rate chart to Rickie and explained
what it meant but the chart and the explanation didn't make an
impression on him. Rickie needed concrete material (external) .
reward so I asked him what would he 1ike if he could have "anything
in the world to bring to school. He mentioned cars and trucks to
play with in school.

I.explained to him if he didn't get out of his seat a certain
number of times, then he could play for a certain amount of time _
with his toys. (I deliberately didn't tel? him the number of times
so that I could change the number depending on various factors, such
as a rainy day or him coming to school tired, etc.) Each day I
would tell him when he came in what number he was working towards;
if he reached his daily goal he would be able to play-with his-
toys for one half hour if he did better than his goal he would get
five extra minutes for every time he stayed in his seat. He would
also get a cookie if he reached goal immediately and play would
come after 2:00 p.m. -

During the "sit in seat" period there were no stipulation put
on his behavior as far as academics were concerned. He could coior,
draw or anything to entertain himself, as long as he did not dis-
turb any other student. (Rickie choose to draw and color over
academics.)

The first week I decided to set tie goal or rate at 23 which
is about half of his pre-rate average per week. For the first week
Rickie was out of his seat on an average of 20 times per hour and
a half. The next week I cut . the rate in half to 10. If Rickie
got out of his seat more than 10 times he would not get a cookie
nor playtime. iMonday and Tuesday, Rickie didn't play, I thought -
that possibly the rate was to much of a drop for him so I raised
the goal to 15. He made goal Wednesday, Thursday and Friday.

e A AR P AT 1
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The third week I brought the rate down to 5 to 10, Rickie
reached goal Thursday and Friday. ilonday, Tuesday and Wednesday
were achievement test days which up-set most of the children. The
fourth week we would reach my goal which was to decrease Rickie
from getting out of his seat to not more than five times in an
hour and a half. For the fourth week Rickie got out of his seat on
an average of one time in one hour and a half. The fifth week he
held the rate. It was now time to accelerate a positive behavior,
to increase Rickie's academic behavior.

In the middle of the fifth week I cut out the toys as a reward

and gave just the cookie. Rickie seemed just as happy. This gave
me a chance to get a pre-rate on academic behavior that I had
pinpointed. '

Pinpointing a positive academic behavior

I chose the behavior of sight vocabulary because it was a neces-
sary part of learning to read and because it was easy to measure.

Seéoﬁd Measure::

_ I set up a scale io,measure the number of words Rickie would
learn during a reading period which was from 9:00 to 10:30 a.m.

Second Trial Solution:

¢ ,», 1

.1 asked Rickie what reward would be worth learning a word. The <;’ :

trucks "and cars weren't good enough anymore he wanted coloring ;
- books, crayons, toy maker-set and piay dough along with the cars
and trucks. As the demand (work) went up, the pay went up. Now

not only did he have to stay in his seat, -he must do academic work,
such .as learning the sight vacabulary. I introduced the slogan

"no work, no play" "and meant it. ‘

The first week I made the demand small so that he could get a
taste of the reward for learning. I didn't want to discourage him.
; I set the rate at five words per hour and a half.

- The second week I added'5 more to the goal to bring the goal to

~ - 10. Rickie wasn't sure that I would keep my word on the goal, he
didn't play on Monday and Tuesday. However, on Wednesday, Thursday
and Friday he reached goal and worked and played.

: Conclusions

Using rewards for Rickie worked equally -as well with decreasing
\ a behavior as with increasing a behavior. I just stated the . material
3 rewards I did not mention the social rewards received by Rickie.

The class applauded when Rickie reached goal and there were
many slaps on -the back and approving smiles.
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at Case Four

Problem: Whole class of 9th graders were unruly. This was a Girls
Physical Education class. - :

"They were giving me nefrvous headaches daily. I usually went
into the privacy of my office at the end of the class and said a
¢ few choice words and pounded something to vent my anger before my
next class came in." ‘

{ “"They were so unruly and noisy every day that I spent much of

1 class time with discipline. The usual techniques to maintain

3 order had.not made a dent. . So many seemed to be discipline problems
it was difficult to pin point the center of the pandemonium."

Measufement and Trial Solution:

“"As the days passed a leader emerged in the class, a leader in
the wrong direction and a leader of those who follow easily. She
would do such things as. sing or hum while she was supposed to be
still and quiet in line for attendance, she might be dancing in
line, often tardy to class, lying on the floor for attendance, or
come out of the locker room after everyone else was in line with
her feet halfway in her shoes dragging her feet as slowly as
possible." ' ' : '

1 "When I began to spot the partial cause of the trouble, I called
P the girl in to my office for a conference. I told her what she
E was doing.: I showed her her record of demerits and told her how
it was affecting her grade. She said she knew what she was doing
but did not understand why. She said she thought she was evil."

"With each talk I have had with her the belligerence has seemed
to drop more. She is far from being a top student or being fully
cooperative but I would like to point out the difference in some of

; her recordec statistics. The first six weeks she failed to dress
for activity six times and had 17 other demerits for tardiness, no
showers, incomplete uniforms and belligerence. The second 6 weeks
just ended she failed to dress for activity only once and had a
total accummulation of 10 demerits for other things. Among those
10 demerits only one day was she giver demerits for belligence.

That occurred on the first day of the period which was six weeks ago.

I recently gave her a detention period for tardiness to class.
She would have thrown the slip at me 10 weeks ago. She took the
detention. ‘Since she did and with NO argument I gave her the op-
tion of taking it in the regular detention study hall or to come
1 out and join the track team. She came out for track yesterday.
'3 She is the third fastest in the group of 26 who came out.

3 ? One last point in her favor: report cards came out yesterday
K and she went up in my class one full letter grade. I definitely
j i think she has progressed upward."

3
| ?
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of speaking out.without permission. I secretly recorded this for

.the current rate of 30 times a day they would lose a recess period

‘had now fallen from 30. to 14. The class was most brutal on them-

“them to strike a half way mark and so seven became the new goal.
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Case Five ) | (:)

Problem: I began my study by measuring the talking-cut-of-turn
episodes and the getting-out-of-seat episodes. In a three day

span 1 found the incidernts of ta1k1ng out of turn far exceeded that
of leaving the seat. Since this seemed to be the major problem

and alsdo disturbed me the most I decided to measure and hopefully
correct this one major problem.

Measure and Triai Solution L ‘ .
I recorded {on a push button counter) the number of occurrences

a period of five days. At the end of this time I told the class
what I had been doing and notified them that if this continued at

for each such occurrence. There was an abrupt drop in the occurrence
and so after a few days I told them we would talk over the situation
at the beg1nn1ng of the fOIIOW1ng week.

Only once in th1s week d1d they Tose recess and ‘then returned
ts the much lower rate of happen1ngs I no longer kept track of
the offences secretly and so placed a simple slash mark on the
board each time it happened.

On Monday as prom1sed we d1scussed the problem and fol]owed . <::)§
the results that such behavior could have on the class as a whole &
and asked them what they felt would be acceptable since the rate

selves and suggested a pena]ty for 1-3 infractions. I encouraged

I cont1nued placing the slash marks on the board and as soon as

5 were up on the board they all became conscious of it. There again
was only one infraction and so on ‘the following Monday I reduced
the level to 5, but asked them what they would like to have as
reward for meet1ng this new level. . It was decided that on Tuesday,
Thursday and on special days such as birthdays, etc, we would

have an extra 15 minutes noon recess. Outside if nice and in the
room for 20 minutes on rainy days. Speaking out of turn went

from 30/day to 2/day over 25 school days

It can be seen thaf there has been a very definite and conS1stent
behavior modification. On rainy days the children, in part, will
often work on their homework rather than take the play time. I
think they enjoy the serenity as much as do I.
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Problem: Thirty-five fifth and sixth grade children were driving

a fifth grade teacher to distraction during rehearsals of a play
based on J.R.R. Tolkien's "The Hobbit". The :teacher concerned

was divecting the play. The writer of the case (and the probicws
solving) was the mother of one of the children who was at rehearsals
to .help with prompting.

Medsurement: "1 began my behavior modification program by counting
the. number of times Mr. L (the director-teacher) had to stop rehear-
sal and speak to children about noise, talking, and paying atten-
tion, etc. and discovered there were 63 incidents of disturbing
behavior during the 110 minutes of rehearsal in the small classroom.’

Goal: "I decided I could not help him (Mr. L) on the self-discip-
line problems but I could lower the number of times he had to stop
to speak to children who were disturbing because they were talking,
foaling around, or not listening. Mr. L thought he could live

with 15 interrdptidns."
Trial Solution: Baseline was taken for a week,

We set up the fo11owiﬁg scale for treats and free time:

13-15 interruptions - Crackers
10-12 - .Store~brought cookies
7-9 " Bakery or home-made treats

4_6 0
0‘.3 n

Kool-aid or pop and bakery-type treat
Pop, ice-cream, bakery type treats

The results were instantaneous. There were eleven interruptions
the next day and the children earned Girl Scout cookies. The score
was always higher in the small classroom and lower in the multi-
purpose room, but they always managed to get something, and I have
a feeling they always will, until the play is presented in late
Ma¥]because they are starved by 3:30 and want to move around and
yell.

A number of interesting things have happened during rehersals

since .1 began my behavior modifying program. 1 noticed the social
pressure of the children toward each other, they are disciplining
each other, or not playing footsie etc. Mr. L is able to

concentrate more on directing and the children are responding to
him, especially the ones with small parts who hadn't involve%
themselves too much. They are doing a better job of memorizing
their lines because it is more noticable when a child has to be
prompted because everyone is usually listening and the background
noise is much less. The improvement could also be a coincidence.

I don't feel the reward, or positive reinforcer, should ever be
removed in this situation because I feel the behavior of the child-
ren has improved not only because the reinforcer is wanted by the
children but the food and exercise make it easier for the children
to work another two hours and concentrate on their job of putting
on a play. The end result of the play is another positive rein-




‘didn't realize the work or discipline that was expected from them
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forcer for a group of children who colunteered and tried-out for
their parts. When they started in September, I am certain they

to put on a piay for Mr. L who is absolutely dedicated to his task.
They are almost at the end now and am certain they will all stay .
to perform the four times the play will be presented, and that is
the ultimate positive reinforcer for the children. It is much
stronger then the negative reinforcer of letting them quit because
of the work and/or stage fright. My daughter, at one time, was .
wishing for laryngitis or a broken leg, or a very serious illness,

but as she has become better prepared and more confident of her
lines and actions her old conceit is returning.

When reading the material you gave us, I was left with the
feeling that we don't have the free-will I always assumed I had
and am being constantly maneuvered and manipulated by unseen ,
sources. Almost like "Big brother is behavior modifying you. It
can be a very useful tool for teachers who work with children _
and they should no longer be able to use the excuse that they can't
teach or control chiidiren from a poor environment because they can't
contrel the home.. Withthe tools you have presented a great deal
of the problems can be controlled in the classroom without worry-
ing about the home environment, Sorry I was so longwinded.




‘ 8.68
Evaluation Report :

Associated Staff Training

Case Seven

Problem: To get a kindergarten ¢child who is withdrawn to
participate in class activities. She would not respond to
greetings -such as "good afternoon", would not move in "Show
and Tell" and had to be physically directed to stand for
the pledge to-the flag. . '

Measure: A home visit revealed that the girl could laugh
and play with other children at home but still would not
answer the teacher's questions directly (all at home).

Trial Solution: "One of the first points brought up that
got me rolling was Mr. Smith's comment on Clista's
opportunity to speak. At first my reaction was that she

had every opportunity...During show and tell; while we
worked on projects; discussed pictures, stories; sang .
songs, played games, etc. But then I realized that she only
had .responded where it was her turn - she wouldn't raise

her hand to respond or if she did in imitative behavior of
the others, she would remain silent when called on. During
this period, she also began to tattle occasionally on one

boy and I tried to respond in a positive way to her information

without reinforcing her tattling."

"Through discussion of this problem in class, I followed
Dick's suggestion of using the next least verbal child's
response pattern as my primary goal for Clista. Thé “model”
child responded when called upon but only infrequently
responded voluntarily. I established a measure by blocking

of f the day into activities. HR=respond N=no response
Activity Clista Model
Attendance L R R
‘Show ‘and Tell 0] R
Voluntary Answers = N N
Free time i R
Games or songs ' i R
Prepare to leave R R

From this evidence it seemed that Clista needed to feel it

was specifically her turn to respond, so I revamped our other
activities so that they were similar to the attendance circle.
During Show and Tell or discussions, the children were directed
to sit in a circle and instead of raising hands we would go
around the circle. [The first few times Clista would not
respond. After this routine was established, I introduced
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‘would raise.her hand and-respond voluntarily. [So I find myself
. ‘establishing a new goal for Clista that I think can be attained
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the idea of supplying an answer for Clista (instead of having

the next child respond) and asked her to repeat my answer.

Then after this pattern was set up she responded on her own,

and now visits periodically with the children while working

or playing.. She also will ask me for help on project. -The

only activity where she would measure no response would be

in Voluntary Answers.] I now would like to revert our structured
approach to discus$ion back to our former pattern of voluntary
answers and see if there would be a carry over sO that Clista

before gune.]"

Our most difficult question to aﬁéwerﬁis the third: will the
skills learned be usgd‘ahd miintainéd in the home environment.

We feel that our continuing interaction with pbyentihl users

of theTcUrrjculum'has increased this probabﬁlity - we ére more
likeij td-have'something they perceive as &éfqg zegéed and more
likely to be aware of conditions that may interferé with the
continuing use of the skills. Our coursekmgqual_has‘been written
with these problems of maintenance in mind. Sugéegtions of work-
ing with a partner, having a course'manager,<étc.'have heen made
all with the problem of maintenance in mind. In addition, Part I
of Course Three asks the student to consider his own behavior in
terms of behavior principles anﬂ the fact that his own behavior
js mostly controlled by his home environment and not -the text

he is currentiy reading and working in.

Below is the Kellogg long term evaluation.
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Kellogg Elementary School:
A Case History In Long Term Evaluation

First Contact:

AST conducted group sessions and individual consultations

- with all 25 faculty members on ilay 6, 13, 20, 1968. These took
place in after school meetings and during break times in the
school day. The contents of the sessions covered "Defining the
Goal" without interviewing exercises. "Changing Student Behavior"
was used in part during 1nd1v1dual consultat1ons on particular
classroom problems

Second Contact:’

Group sessions were conducted at Kellogg on October 15, -
Novembeir 19, and December 17. 1965, The topics weévre vevissd ,
versions of "Defining iie Goal" and “Changing Student Behavior.® 3
. On January 2i, 1969, a memo on how to obtain consultation on =
individual concerns and an opinionnaire on the relevance of continued
scontact were distributed by the Principal, Hrs. Phillips. These
were followed by two telephone consultations with one teacher
and the Principal. The last contaict was in April by James Kauffman,
a Doctoral student in Education:. Psychology at the University of
iMichigan when he conducted interviews for the evaluation report.

Accomolishments.

On the following pages are six case histories (some written
by the teachers themselves) which represent the successful projects
at Kellegg in Hay 1968. Sixteen teachers made significant progress
of the k1nd shown in the case histories. Seven made little headway
and two missed most of the AST presentations or consultations.

Six Case Histories at Kellogg Elementarx*School, May 1968

1. HMArs. Buechner

Problem ,
0 years old and working in your 2nd grade level group. The
problem was that he was not completing his work assignments.

Results, so far '

The decision was to prepare his work ass1gnments in small segments.
You decided to have A set the level of acceptable performance. For
example, in a math assignment May 15, you gave him a page of dittoed
problems to solve; out of 19 possible correct; A said he could do
12 correct. He actually did 19 correct. VYou have been doing this
with Spelling, Phonics, and Think and Do ass1gnments. As of ilay 20,
he was completing all these assignments. jiost of the criteria he
set with you were met. When he did not meet them, he was to work
on until ne did meet them. He seems to take great satisfaction in
getting these things finished.
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2. Mrs. Gorsline:

Problem:

W has a set of aversive behaviors that need to be changed. These
include: hitting, stealing, making loud noises during work-time.
Also, his work out-put is very low.

Observations:

Below is your own summary os what the.solution is:

"W receives a 12 x 18 sheet of colored construction paper with his
name each morning. This is scotch taped on the chalk board beside
yesterday's. (Each day a different color.) For each activity or
act that is realiy good behavior he has a square of bright colored
paper. Bad behavior is ignored. Children reward him by asking for
him to be the leader in certain activities, if he has gotten severa]
good squares. I am keeping a record of the number of times bad
behavior is cccurring and find it is realiy diminishing.”

3. ilrs. Carnell

Problem:

T does not begin nor does he complete assignments without many
verbal prompts from the teacher. He also disturbed the class by
making noises.

Observations and Results, so far

Below is your own summary of a solution:

“"T loves to fish, so I capitalized on this. He had the problem of
not starting his work, not completing his assignments, and making
noises. I kept him in one room and made this pian with him: For
every fifteen minutes of good behavior I would award him a blue
fish. For every assignment completed a gold fish. (Blue fish =1
point, Goldfish = 2 points. Five goldfish for perfect spell1ng)
Then 1 let him suggest things he would like to spend his points
for. His suggestions:

5 Eating with sSomeone

20 Getting his marbles back

10 Changing locker to have one by himself
5 Calling drinks

20 Pail of trinkets back

5 Sitting with someone else

50 Fishing trip with teacher

ER&C

A ruiToxt provided by Exic [




Evaluation Report . . 8.72
- Associated staff Training .

éﬂi This is what he has "caught" so far:
5 ate lunch with Ruth
.10 Changed lockers
5 Ate tunch with Ruth |
20 Got his marbles back

111. orange 11111 orange 111 orange

11111 blue 1T I 11 blue TTIN 11111 111 blue

‘ 4, Mr.‘Arvidsont
Probiem: |

One youngster in your gyi class infrequently particpated in activi-
ties. He frequently refused to cooperate and said aversive tnings
to others or the teacher. B '

Results, so far:

It seemed likely that this youngster acquired a great deal of atten-
tion (both critical statements and "cleasing” statements) when he
engaged in the undesired behavior. The orescription to change the
above behavior is to ignore the undesired behavior and give your
attention.only when the student is engaging in desired behavior.
This is tentative and should include a measure of how often the
desired and undesired behavior occurs so you know how successful

or .unsuccessful the solution is. An additional suggestion from ..
you was <o monitor your own behavior in relation to children. This
provides useful information about how much emphasis a teacher places
on desired behavior versus undesired behavior. The objective is to
ga% more attention to. desired student behavior than undesired
ehavior, :

5. iirs. Packer:

é Below is a brief summary of the work you did during the AST workshop.
Problem:

One student (B) was described as a dreamer. Specific changeworthy
behavior included his not being able to keep track of the correct
page in his reader or answer questions on what was currently being
discussed in class.
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Observations and Results, so far: (Q} ;

R A At SO B d a4

Below is your own summary of the solution procedure:

"B, because of many home problems, is a dreamer. When I suggested
that I give him a token everytime he had been listening and knew

the answer to a question he was very enthusiastic. I told him that
these tokens couid be cashed in for something that he would like to
do at school or something that perhaps I had taken from him. So
when he got his first 15 tokens he decided he would like to study

a bird book he had brought to school. We had read a story about
John Audubon is our reading books and he had a book of his paintings
which he had shown to the class. So I gave him a half hour just

to study the book. Brian was very alert that week, slipped up a
couple times the following ilonday, but I expect him to be back in
form on Tuesday. Brian is a very bright boy but because he never
heard anything that was going on in class, his work had been poor
and never finished. His work has improved tremendously in one week."

6. Mrs. Seiser:

Problem and Observations:

After the first workshop on May 6th, you were going to focus on E
one student, F who was continuously getting out of his seat for A
one reason or another. For the following week, you were to keep Ci}i
a record of the number of times F was 'needlessly’ out of his
seat during each day. * :

When we spoke on Hay 13th, you reported that you had begun to keep
a tally, but was surprised to find that in fact, F was not out of
his seat any more frequently than the other students. Apparently,
F was a problem, but getting out of his seat all the time was not
the thing that needed to be changed. Taking another tack, one
objective would be to increase F'swork output. I mentioned that
you might keep & bar graph recording his output in each of the
major work areas. In addition, F's completion of a given unit
would earn him a check and that a certain number of checks would
earn him a marble. '
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Summary of accomplishments at Kellogg

Twenty of the twenty four teachers participated in one or more
group sessfons during the second contact. They began work on
problems similar to those in Spring 1968 (see above). Ten of
these teachers made s1gn f1cant progress on their problems.

Presently, the only location at which a measure of AST's rela-
tively long-range impact on faculty can be evaluated is Kellogg
Elementary School at Hickory Corners. This is the only place
where AST materials were disseminated early enough in the project
to allow for postOtesting almost a year later.

‘The very quality which made Kellogg School an -ideai testing e
site, however, also contributed signif1cahtly to many of the low s
‘{evaluat1ve“scores received from Kellogg teacners. . B2cause the .
curriculum was still in the developmental stage;, - certa1h weaknesses

inherent in any first draft material seriously debilitated the

.- entive AST. imade and comnsequently its 1mpact on tne Kellogg

:Eiementary School faculty. - _, , _ '§~

, Mrs. Virgin1a Philllps, pr1ncipa1 of Kellogg, scems person ly

,pleased that AST helped to train her in ‘what she enthus1ast1caily o
acknowledges to. be some very useful princ1p1es and applications A
of “scientific method" 1n educatlon. o

“1 would say that everybody nas benef1tted espec1a11y ‘those
-« who went into it enthusiastically and gave it a chance to

work. 1 don't think you can be in the lourge .very:long with-

out b rinatng up some area that had been discussed by AST

- In fact when we gc¢t together. in some of our sessions in

evaluating (AST), I was :.extremely inpressed with some of

the results that the teachers have gotten.“ , o -

When asked how - ofteh when try1hg to solve an 1nstructiona1
problem, she thought she was using principles learhed ‘through
AST, #rs. Phillips replied, "AlT of them are uszng qem to some

exteet, -others use 1t ”Guahautlj.“
“How about yourse]f rs. Ph1l11ps?"

-1 certainly hope I use 1t a lot. They're very quick to point
out when I'm not using it." _

Mrs Phillips seems {0 .have been one of a breed of four or five
at Kellogg, who, because of background, verbal ability, or some :
other source of enthusiasm were able to grasp the usefulness of -
what AST proposed to do at Kellegg and really exploited the
opportunity to use AST methods in their daily classwork, The - .
rest of the faculty, who had to be ¥sold" on,the AST effort, in.
general, were not sold or not sold securely enough to enable them
to weather some of the inadequacies of .AST's. formal presentations.
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; 4 3
} To the question, "Would you like to see more of AST?" a reply {:}g
: from one teacher effectively contrasts the polarization of views 4

held by the faculty.

Mr. S.

Mr. S: "I didn't see any enthusiasm genevated to speak of. Most
of the teachers have been here a long time and they've work-
ed out their problems year after year. But I did see
several that really got real help; I did see several
teachers...."

"Were they older or younger...2"
;@% Mr. S: "Some of them were clder, some were young."

~ How can an evaluator reconcile these two seemingly contradictory
3 measures of teacner interest in AST?

o It was apparent from teacher interviews (Questions are on Pg. 8.27,
] that most of the failure to gain teacher interest and loyalty to

AST methods and philosophy lay in the weaknesses of AST's presenta- 3

tions during the year. Some teachers remained passively uninspired ;

o by AST's presentations; othars were actually and quite dramatically

. "turned-off" almost immediately by AST's presentation.

COMPLAINTS ABOUT WORKSHOPS (_zg

1. Insufficient outiining of goals at the beginning of workshop 9

_ presentations ]
A1l teacher interviewed, whether they fell into the category é”

of "loyal AST-followers,” ‘"skeptical followers," or "non-followers,
said that they were very much confused in the beginning. The

goals of some of the tasks initialily assigned to them in the work-

: shop were unclear, and the goals of the cours: in general (what

3 AST refers to as tne "overview") were not made clear to the teachers
at Keilogg. It was only after they entered inte the task itself ‘
(problem statements) and received individual attention that the :
mystery of AST was unveiled. ;

2. Effective build-up of basic AST principles and philosophy
missing in presentation :
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It seems that teachers were given elaborate instructions on
methods and"procedures in problem-solvina, without regard for
their basic skepticism (and frequent hostility) about behavioristic
principles. The "reward" theme inherent in AST methodology runs
counter to most teachers' (or parents) philosophy of "up-bringing."
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..A11 teachers who expressed any skepticism or outﬁight-hostility
to AST focused their criticism on AST's methcd of "rewarding
kids for doing what they should do anyway."

!1 don't believe in that; why that's bribing, and I told
h;m{(§§1 personnel) so. They should work for the value

“They should learn for the sake of learning!®

The teachers who used AST methods experimentally (95% did) all
reported some measure of success, but presumably because of
insufficient orientation to: behavioristic principles, many were
not convinced of the significance of their one-shot success with
AST methods. o .

-1t would appear that & more effective--perhaps 'a more gradual--
build-up of some of the basic behavioral theories underlying the
AST methodology would result in a more knéwledsable approach by
the trainee to some of AST's-assigned tasks and promote some
more Sophisticated assessment by the teachers of some of the

results observed in the classroom:

Teachers must have a coherent and logical grasp of the soundness
of some of the principles whose methods they are expected to
employ; otherwise they reimain focused on some of the rather rigid,
ngrrow procedures they have been told to embrace during.tne work-
shop. . ‘

"I wanted something more concrete. some principles to.build
on ... I'felt they (AST ) wanted mie to pursue problem-solving
without the background." - ‘ ' .

-4th grade teacher who.feels, nevertheless,
indebted to AST ’ y :

3. Language too steep (jargon) . -

Without asking whether or not the language used was too"deep,"
1/3 of the teachers during the interview .made a point of saying
that too many unfamiliar words were used, "that the language was
hard to grasp." :

"dad I not. had a behavior-modification course .a semester. ago,
I would have found some of the language quite a handicap."

-New teacher with M.A, in counseling
4. Format
a. Too little reinforcement for teachers.

iHost teachers, even the few who eventua1fy héd much success
with AST and continued to use it, said that were it not for

o o W o kg g AR e A
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dividual private consultations with AST staff, they would have

ndi
een "lost."

i
| 9
v

"I would go through it and then I didn't know if I had really
done the right thing; maybe I was studying it in the wrong

way or something, l.«ddon't know. I was never finished with it
really thinking: You did a beautiful job - you really know
what you're doing.' But then when we came and he would dis-
cuss it with us, then I understood. Then I knew what you were
trying to get acress.”

b, 25% felt AST was insensitive to the constraints of the
classroom

"I had BB and he was a very disturbed child--he was that way
even in kindergarten--and he would hit a person, maybe haul
off and swear at you; he didn't realize a thing that he was
doing; and all he (AST wanted to do was to keep track of these
emotions, of every time something went wrong--but you could
do that every two minutes--I stood it as long as I could, and
finally I told him right out that I was - going to get some
other heTp. I wasn't getting anything. Because if he'd
taught, he'd have a different viewpoint, too. He didn't know
what to come up with...and he wanted me then to take another
¢hild (to work on) and I said I wouldn't do jtilf*

-39 year veteren who scored her student for
half the term

c. Feelings that the workshop itself at times embraced poor
examples of teaching techniques

AST.was highly praised by most teachers for the individual
private consultations. Teachers considered them extremely help-
ful. But apparently this was because of the poor quality of the
"large-group" instruction during the workshop.

*¥25% of the teachers indicated dissatisfaction with AST's trv-it-
out-and-see philosophy of problem solving. They felt that the
AST staff, having been billed as consultants in educational
psychology, were supposed to te11 teachers exactly how to solve
any classroom problem brought to their attention. As with wide-
spread teacher rejection of the "peward concept," dissatisfaction
with the "try-it-out" philosophy inuicates, again, a lack of
sufficient grounding in the fundamentals of the AST/Empirical/
Behavioristic approach which makes up the methodology being
taught to teachers.

o
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"You know I:think it spoiled it for all of us, right from

the very beginning--and we'd had a tough day--it was on Monday
and he came in and plopped this great big thick book in front

of us and wanted us to go through and read that thing and work
that thing all ocut. Some broke down--they couldn't take it--

'after all, how would you feel if you'd been with them all day

long: :

Now I don't like that way of teaching-;if he had taken and
explained what it was all about and what we were to do--but
you could tell right there that:he had never taught."

Presentation complaints increased and interest in AST dropped
during this school year when most workshops were handled by only
one AST-representative. Instead of the team approach, which, not
.surprisingly, enabled teachers to connect with a number of - di fferent
personalities and receive more. private consultations. '

One formerly enthusiastic teacher observed:

"He gave us quite a chance to éelf—evaluate ourselves and
taught us to take a more positive approach to discipline
problems...it was more of.a.scientific outlook.

This year it started out and it seemed like I was working’
so_hard :to try to have enthusiasm because I really did get -
@ Tot out of it Tast year, but I didn't feel it like I felt
last year. . Something happened to the program. I noticed

in :the meeting that I would have a hard time being enthused;
I was trying to jog myself all that time, and I'd look around
and people'd be yawning. ‘

Last year I felt that.I really got an awful lot out of it.
But this year I think that he had lost his enthusiasm or
something; I thought it kind of died in the middle this year."

:Ail_teachens reported that talk of AST methods in.thg teachers’
lounge dropped from a fairly high level last year to zero this
school year. : _ : ' :

5. ot enough time to devote tc the AST curriculum”f 

Needless. to say, a teacher's ‘day is a -full one, especially in
elementary schools. A1l teachers complained of the lack of time
to participate in the formal AST curriculum. Of the reading
materials assigned, 50% said that they did not have time to read
at least 25% of the material. R : B
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. i
Most workshops were scheduled after a full day of classes--a {,{
time at which no teacher is particularly receptive to additional
work and a time during which enthusiastic and creative presenta-
tions are perhaps most needed. '

At the height of AST success at Kellogg 95% of the faculty
reported success with their initial attempts at scoring behavior
and subsequently modifying it.

- 70% report experiencing "insights" as a direct result of con- -
tact with AST, the rest reporting no insights at all or merely
a review of whatithey had already known.

R year after AST's entry into Hickory Corners, 20% report
that when they're now trying to solve classroom problems, they
NEVER use any of the principles taught them by AST; 30% say that
they do OCCASSIONALLY; and 40% report that they use AST principles
QUITE OFTEN now. 10% did not know.

POSSIBLE EXPLANATIONS

Why aren't AST methods being used more at the Kellogg Elementary
School? After all, didn't 95% of the teachers experience positive
results on their first behavior-modification task? (;)

1. Some teachers have remained skeptical; they were ‘really never
convinced of the feasibility or the "ethics" of "rewarding"
youngsters selectively -- especially with candy as was suggested
by AST. Those who were perceptive enocught to aeneralize what
AST was saying about "candy" -- and turned to other forms of

reward, seem to be among the 30 or 40% of at least moderately
~enthusiastic AST supporters.

2. Examples of apblication of AST principles were often irrelevant
for elementary school teachers; they seemed designed for high
school.

3. Broader applicability of AST methods were not shown. Host
teachers were convinced that what they learned in the workshop
was oniy for problem students.

4. --which manifested another strong criticism (75%) of AST methodo-
logy: accurately scoring the one problem child in class "steals"
time from the others. Little attempt was made, apparently,
to show how to incorporate these methods more broadly into
the general classroom scheme.
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In answer to azquestion whether they would 1like to see more of
AST if granted “release time" (time off from other school duties
for attending workshops): Ll

10% a weak "yes"

25% a positive "yes”

15% an enthusiastic "yes"

‘50% No

If, in addition to release time, AST's format was changed to
rectify all of the presentation snortcom1ngs cited by each
teacher, 100% of the teachers who-had answered "No" stated they
would like to see more of AST. These responses had a + 1.0
correlation with an opinionnaire which asked the same questions
on January 21, 1969. .

Apparently the stated goals of the AST curriculum aré appealing;
criticism seemed focused on the presentation.

FINAL TEACHER COMMENTS

These 20 teachers evaluated AST training as a whole ‘as follows:
2 were positive and uncritical | '
14 vere critical in a constructive way
4 were mainly negative - no constructive suggestions

They also gave a rating of relevance to the training as fol]ows
3 did not comment
6 stated the training was not very relevant to.their work

11 stated the training was relevant to their work

Sumiiavy of Kellogg Teachers' comments:

Best aspects of AST training:

Successful use of AST suggestions; reinforcement approaches.

iMakes me more open-minded;

The AST system handles problems well;

Getting the problem down on paper;
Solutions work;
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§

Has potential as a solution method;

Specifying problems;

Content is 0K;

Specific elements of behavior instead of generalizations;
Individual help to teachers;

Focus on individual student;

Objective look at students; token approach.

Worst aspects of AST training:

Group format; '

Too long; too much, the time it took
Nothing new;

The teaching team, particularly the. leader;
Dislike using candy rewards;

Record keeping and rewards like candy;
iaterials confusing and laborious; <j:}
The S-R philosophy; _ _ s
The written material; '

The reinforcement technique; too much covered; the reward aspect;
bribery

The reward aspect;
_Hours of work after school;

My'problem was academic and that was not well covered in the
training;

The language was difficult;

There was no reinforcement for the teacher;

It was not concrete enough; there were not enough answers in
the training.




LRSS AR T MEE I § m‘«:?.’vm‘

T TR AT w AR R TN S RTA VISR AR AR IEI Rt ’;ng;;r!rmmyarm);ﬁ:f:w%w;namﬁm"mmm‘ | A R SR LR LA A st o oo ] § FKW%‘

<
3
,

s
X
:

]
:
>
Y
:
3
3
3

i v et AT T P ryeus -
JE‘-ﬂﬂm-» e A———————— a1 A Y Z . P TS .. . e ———————— YT ™

8.
Evaluation Report 82

Associated Staff Training

VI. EVALUATION SUMMARY: WAS IT WORTH IT?

One of the most important reports on evaluation is the govern-
ment's own Notes and Working Papers Concerning the Administration
of Programs (Title III);(April 1967, Education Subcommittee,
Committee on Labor and Public Welfare, U.S. Senaté)which suggests
(and details) areas im which a Title III project can be and ought
to be evaluated. The five areas are: design, procedures, operation,
results, and diffusion (dissemination). The present summary will
be directed to each of those areas. -

Design. Is the project innovative, i.e., is it concerned with
important needs and priorities? From its onset AST attempted to
define an important need through continuing observations of and

contact with teachers and administrators in primary and secondary
schools. ' Furthermore from the outset and periodically during the
project, experts individually and in groups were called together
to review the project's goals. B

It seemed appropriate to direct our efforts to the classroom
and the classroom teacher. Elsewhere we have presented detailed
arguments for more emphasis upon the evaluation of, selection of,
and generation of innovations in 'the school (See FLICS Report #3).
It is obvious that the vast majority of innovative efforts have
resulted in packages developed outside of the school and delivered
to:the school with little provision for their adoption ‘and main-
tenance. The Government Teport referred to earlier suggested a
shift from basic¢ research in curriculum development to the imple-
mentation of what is known. That has been the aim of the AST
project: its goal has been to develop and disseminate a training
program which would allow teachers to evaluate and implement
innovations of both a procedural and a material nature.

Our strategy seems as sound at the end of the project as it did
at the beginning. Response by administrators and teachers indicates
that, indeed, attention ought to be paid to the utilization of
what is already known. Whether the AST project successfiullythas
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accomplished what it set out to do is another question but its I
goals still seem to us unassailable.
Procedures and operation. Are the procedures for carrying out
the project appropriate for its scope and size? OQur original aim
(as stated in FLICS Report #3) was to create consultants in area
schools who were to be expert problem explicators and aides in
problem solving. Théy were to be guides for innovation in the
school whe;her the innovation was ofiginated elsewhere or by the

teachers themselves. .

While the proposed self-instructional training course has been
“developed and tested the target population has been shifted some-
what, Probably the scope and size of the project was too small for
the development of and maintenance of a new role in the school
system. That is to say, while the need exists (at least in our
eyes) for consultants in the schools to function as we proposed,
the actions necessary to set up a new role, with the administrative
. and budgetary considerations and the like, are probably beyond the C;D
. —— - -scope of a project such as ours.

: With regard to the development of self-instructional materials
for training teachers and other personnel in the school, the project
has adequately carried out the major part of that task. Additional
‘time, if it were available, would be spent on developing better
procedures for maintaining the behaviors developed through the
training package and in carrying out follow-ups which would allow
better evaluation of the effect of training.

To what extent, and how, is evaluation planned for the project?
Ironically the methods to measure how effective AST has been in
training teachers in the use of empirical methods have themselves
been largely subjective and indirect. Originally, elaborate com-
plete evaluation was devised. Pre-tests and post-tests were written,
check-1lists and practicums developed, criteria for each of the
; stages of evaluation spelled out.

The evaluation effort was to be carried out along many lines.
,5 (1) Objectives and sub-objectives were to be evaluated by experts (;‘}
‘ as well as by comparision with on-the-job performances. For the =
g most part this evaluation of the objectives of the curriculum
has been successfully carried out.
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(2) The materials themselves, as they were developed, were to be
evaluated through student testing. Most of the materials have
undergone very extensive student testing. Almost continuous
feed-back from the students has enabled us to revise and edit the
material. Testing of the revised versions confirms each time the

effectiveness of our .write-test-revise routine. (3) Techniques

of -dissemination have been varied and those that seem successful
have been .pusued. - We have tried a great variety of things dinclud-
ing workshops, by-mail training and in-house training. .Each of

the techniques. tried has some merits and each has some demerits.
The problem is complex enough so that it is difficult to state in
a single generalization the most effective means of dissemination.
The effectiveness of .the materials in the field has been contrasted
with their effectiveness when used with students in-house. Very
little is lost.. When the student is undergoing training away from

.our. offices but the probability of a Student going through the

course and completing it is,-.as must be expected, reduced. (4) 1f

- all of the training material is successful in producing the teacher-

behavior changes we hope to produce, there is still the question
of whether or not the behaviors so trained are exhibited in the
classroom. Observation is ‘almost impossible given the scope of
this. project. But.teacher memos and reports in large number suggest
a degree of success in pfoduciﬁg in-class changes in teacher
behaviors. (5) The maintenance of some behavioral change is still
another thing that might be evaluated and, of course, it is almost
jmpossible-to do so within the time limits of this project.

(6) Finally, we emphasized in our proposals and early reports the
necessity to see whether all the changes we hope to engineer in
our student population (classroom teachers and educators)- are
reflected in changes in their students' behavior. The collection

of such data has been almost impossible. Again, the time con-< -i. -

straints were more severe than we had originally planned, and we
have only been able to cite the case histories in part V-E
to demonstrate that out curriculum has indirectly lead to changes
in student achievement,

P L
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~  There are a number of reasons responsible for our failure to 3
evaluate ‘the project along the lines we had:originally planned. ?
For instance, only one actual consultant who trained in-house f
for a ‘period of timerwas placed in.schools for a long ‘enough . - zé
stretch of itime to. allow-us to observe effectiveness in all the- ?
ways: 1isted above. : Though scores of teachers and other personnel g
in the'school have:‘been trained, itis too: early -to. judge more 5
- then ‘the: imhediate effect of AST upon the.'schiool system. - Question- %
naires, letters, menos, and.the like .are .contained elsewhere in - g
the ‘repo¥t ‘and the: evidence of AST's-immediate effectiveness can %
be found there. : Therefore, we conclude that AST to 'a certain - 3
. extent ‘has proved itself effective but, the results do not provide ‘
-unassai&ableievidence'oﬁfitsweffectiVén?ssﬂhor hds 'the project: -

carried .outy -in all ‘-respects, the :origina¥ planned evaluation.
: Results. Did actual results follow reasonably well -the pro- g
jected ‘results?. As: indicated above: evidence. for' long range impact ¢

U . .. . . L w e S ,j'.#‘c'
_on. actual: classroom.situations .and especially:-upon students learn- Q;;%

ing behavior is scarce.. . We: have had ‘to .rely: upon .reports and ‘ques -
tionnaires for the most part. The majority of .these ‘reactions. are
positive. [The fact that there-is wide .spread interest in our
curriculum ‘and a .desire to implement it elsewhere is. also-a positive

mark on the :Tedger. However, ‘we are well acquainted with 'some of é
the variables. which..affect 'such data.' The mere -fact that our:
 curriculum-is viewed with interest by many people and, that ccopies
. of the :curriculum are requested in numbers far beyond those we can |
supply is iheartening. But ‘it is.not evidence of the) .curriculum’s Q:
effectiveness., . ‘= R L A S ‘ ' sl ]
Dissemination. ' Has dissemination been adequately planned for ?
and carried 'out?  Hilda Taba has® indicated that -teachers should be é
involved 4in-shaping and‘'using innovations as well'as being recipients
of -them. ‘OnCe»we'hadﬁshifted=our‘targ%t=popula£idn»td‘feachér§
and school:‘pérsonnel, we made ‘extensive efforts ‘'to train in-service i
téachers and to conduct -corntinuing consultations and training ~
sessions in schools., We were not able to do this iﬁ‘ﬁany”schools. Qg;) f'
but, for example in the Kellogg School project, we worked intently 1
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where possible. Here we learned how we might work in other schools,
were we given the opportunity te do so. We have been successful

in involving schools both in the curriculum as it evolved and in
future use of the curriculum. We have disseminated information
about our prcject and information about the curriculum to a great
variety of people including people at the state level in education,
to schools of education in various univeysities, to other Title III
projects, to projects interested in teacher training, to people
involved in training other than school personnel (for example,
attendants in institutions ), In short the dissemination has been
wide spread at the practitioners' level. In addition, we have
disseminated the curriculum to our peers at the university and pro-
ject level via talks at meetings, letters, and project reports.

In conclusion, a fair evaluation of the project as a whole
should include consideration of the following fact. Two options
face the instructional designer. He may set a course and unvary-
ingly move toward it. If this course as originally planned through
almost miraculous insight, is the appropriate one for the problem
and the solution and the larger system in which the solution is
to be imbedded, the proiect will be a success. If, as is more
likely, the real-world needs and opportunities suggest deviation
from the pre-planned path, then it is likely that pursuing the
original plan will lead to somewhat pointless success, since the
goals may prove to be ones that are irrelevant to the system.

The second course that the instructional designer may take
involves continuing adjustment: adjustment to the goals and needs
of the target population, adjustment of the teaching materials to
the studeni, adjustment of the means of dissemination to the
resources available, and adjustment of the entire training package
to the maintenance considerations of the system. Such a path is
twisting; it is often time consuming and time wasting, and the
final product may look littie like what was predicted in the begin-
ning. Yet it is likely to be more effective in terms of the needs
of the system. In retrospect the present project has, for the
most part, pursued the second course. It has repeatedly adjusted
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itself to what seemed to be demands or detours dictated by the ‘W? "

system it is trying to-change. The price of such flexibility

has been high. We have been unable to deliver to ourselves and

to others hard data which demonstrate the effectiveness of our
product in producing those changes in the system which we hoped

to produce. Yet we are convinced that the eventual impact of the
curriculum, so painstakingly developed in response to our target
population, will prove its effectiveness. At present we can offer
only informal evidence but, happily, the vast majority of that
evidence suggests that the curriculum is effective.

Was it Worth It?
Literally: how does the cost compare with that of similar projects
developing self-instructional teaching materials?

A conservative estimate in 1966 of the average cost for developing
and producing programmed instruction in industry is $2500 per
student hour of instruction. (John Murphy, "When and how to buy

custom programs' in G. Rummier, J. Yaney § A. Schrader (eds.) (vi} 1

Managing the Instructional Programming Effort, Ann Arbor, Michigan:
Bureau of Industrial Relations, 1967, p. 92).

This includes analysis of task requirements, development and physi-
cal production. The cost would be higher in projects like Associatec
Staff Training in which the task analysis is difficult compared to
projects where the task is well defined such as key-punch opera-
tion.

The AST budget for three years: year 1 26,000
' year 2 50,000

year 3 54,000

overhead (30%)39,000

$139.000

Since AST training is 100 hours in length, the cost per student
hour of instruction is $1690. Even this figure is deceptively

high because one third of AST activities were devoted to dissemina-
tion, demonstration training and summative uvvaluation of the whole
effort, ,

Industry values student time more than most educators since workers
are paid during trairing while students usually pay for education.
But if students could learn in less time, they could use the extra
time to learn more, to learn difficult and crucial skills, and to
learn what they please. A
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Educators have not usually been required to show proof that their
efforts are effective., The instruction produced by AST was
developed according to the programming model, i.e., it works on
the students and educators who helped in its development. One
hundred hours of effective instruction is more valuable than 100,
500, or 1000 hours of cheap but ineffective instruction,

L P
" A
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The Humanities-in-French Program operated from September
1968 through June 1969 at Grosse Pointe High School. The
class met for one hour a day, five days a week and was
available as an eiective to students of French who had completed
two and three years of study of French. 1In contrast, in
1967-1968, the class met for a two hour period each day
and had a team-teaching arrangement' (Miss Sandra Charney
and Mr. Guido Regelbrugge)"' The program was an elective
for students with three years of French study:. A similar
eva]uat1on was conducted in which significantly greater
studentfachievement ‘in the experimental group was shown.:
The topics of the Humanities<in-French units are; culture,
youth, ‘values, literature, communiication, technology.,
French- speaking West Africa :and "Canada. - They consist largely
of student’ readﬂngs in French as well as related activities.
There were audio visual aids and guést speakers to supplement
the written materials along with special reports, all in -
French.

The program in 1968-1969- involved. one experimental class with
one teacher. The comparison group was comprised of students
with comparable academic backgrounds. "They also met for

one hour five days a week. See table 17 below.

The object%Ves of the Humanities-in-French Program for

the final year focused on revision of the existing curriculum
and adaptation to other uses such as a one year course, a

two year course, or separate optional units. These, activities
are discussed in the narrative program, reported above. The
stuv2nts involved in the programs this year were given the FLICS
French Humanities tests, both written and audio-visual

Ippmme———— U S
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(see Exhibit III). Table 17 gives the results for the
two-tests for both the. experimental and the comparison
groups. - -

The audio-visual test shows greater gain for the experimental
group than for the comparison greup. There does not

appear to-be any difference in gain between the groups on
the written test. It is also clear that the groups were

not equal -in knowledge of the material covered at the time
of the pretest. The audio-visual test focuses on art and
music while the written test covers literature and social
studies. Last year, 1967-1968, when only the written test
was available, the experimental group gained considerably
more than the comparison group. Therefore, the curriculum
may be effective with regard to art and music, as measured
by the current test, but more testing will be necessary to
rule out the conclusion that the particular teacher involved (@/}
makes the difference with regard to literature and

social studies.

Table 17
§ "Results for Humanities-in-French
: | Pretest Posttest " Gain
§ mean S.D. mean S.D.
g Audio-Visual ‘ .
§ Experimental 15.3 3.9 19.4 3.1 4.1
: Comparison 12.6 - 2.7 13.7 2.6 . 1.1
% Written
% Experimental 18.9 3.5 21.2 3.3 2.3

ALY EET

Comparison 12.9 2.7 15.1 2.8 : 2.2
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: MICHIGAN ORAL LANGUAGE PRODUCTIVE TEST - Structured Response
f!’ . , o Directions for Administration '

I. OBJECTIVE .
The purpose of the test is to assess the child's ability
to produce standard grammatical and phonolcgical features
when heé-speaks. '

1I. ~ METHOD .

A. Standard Stimulus. The child is shown three pictures
: which form a story. He is given a Stimulus (S) concerning one
3 of the pictures. The Stimulus is structured so that the child
: will give a Response {R) containing a particular feature of gram-
mar- ¢r pronunciation. - A r

3 ﬁ The procedure for giving the Stimulus (S) and scoring the

2 " Response (R):is as follows: ~

. Give Stimulus, marked S

. -If Child does answer with underlined Response (R)
record response number. ’

Give (S) second time if child gives no answer

. the first time. . ’

: Do not give -any further help.

2 - g ~If child gives an answer which is not listed in

5” , T " the test, or. if he doesn't respond after the second

3 ' ' : -?tige;.mark"ﬂ;%other) )

.
P

GH W N
L ]

B. .Import&nce:of Standard:Stiﬁulus; It is important to
.-give ‘the Stimutus (S) as it is written.

RS RIS

For example: (Question 5 - Stimulus)
PAST PARTICIPLE
~§$° {Point to boy) (Child's name).
' Ask the boy if he
SRR ‘ always goes to this
river to fish.
Have you always...

= ' As may be seen, if the examiner did not include the words,
E ‘ Have you always, ‘the child could say, Do you always go,

E 3 instead of Have you always gone. It would then become
] di fficult to find.out what word the child uses for gone
without actually giving him a cue or answer.

€. - Use of Tape Recorder. To help the teacher check on
whether or not he has given a standard Stimulus, it is
convenient to use a tape recorder during the testing sessions

(R
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Later on, when playing back the tape, the teacher may not only

check on the standard Stimulus, but also recall various featurcs!'

from an individual child's test. The children will not be

afraid of the recorder if they are allowed to hear themselves on

the recorder a 1ittle bit before the test.

The tape recorder need not be used extemsively to score |
the test, however. Examiners have found that on-the-spot scor=-
ing is not only more practical but equaily or more reliable for
checking sound differences that are important in the phonologi-
cal and grammatical features tested.

GENERAL TEST CONSIDERATIONS

A. Time Required. The 43 items shouid take’approximatgly

15 munutes to give.

B. Testing Room and Equipment. No extra equipment is
needed besides the test booklet with its three pictures. You
will need to reproduce five more response sheets. A tape recorder . -
is advisable for the first few children as a means of self-
checks. :

C. Setting the Child at Ease. The teacher is at an
advantage in the testing situation because the child already
knowis her. Working with . the tape recorder may be strange for
the child, and the test may be different from any he has
encountered before. However, the tape recorder will help the
teacher get the child to name his brothers and sisters, tell
about a pet, tell about something he did well yesterday 1in
class; or, if the child does not s2em to be afraid, he may
wish to tell about the things he sees in the first picture

he is shown. o

Sometimes the children are quite verbal, and sometimes
they need help in this warm-up period. 1f the child does not
respond to the questions above easily, it is best just to go
right into the test. The praise given for answering will
begin to make him feel at ease.

D. Praise for Answering. The child feels more relaxed
and will try to give better answers if he is praised. Even
if he misses giving the grammatical or phonoloaical feature
needed, praise may be given. However, the child is sensitive
to false praise. It is better to give moderately positive

comments such as, fine, or You're giving me lots of answers
or even an enthusiastic uh-huh or 0.K. Often words Tike, good

and very good, begin to sound false. Also. testers sometimes
find themselves saying, good, when the ansver 1is standard and

a dull uh-huh., when tne answer 1S non-standard. iloderately
positive comments will guard him from this tendency.

./
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IV. SPECIFIC TEST CONSIDERATIORS

There are many questions the teacher will have as she
begins to test. The most common are listed below:

1. What is the best wéy to give the Stimulus?

The Stimulus must always be read word for word. Sometimes
you will find a line of dashes drawn over to a part of the i
Stimulus. It is helpful for. the child -to repeat the. -~ '~ :
Stimulus from this part through to the end. 3

For exgﬁiﬂ"é‘:j';('qﬁe'st-‘-i'o“n 24 - Stimulus) -0 b Lo
TR USESQF BE:’ S oAU e B 7

-~ [T ETEE B

§ ot otnl e . 2Let's name somé things.: .\ .

inthiS“p‘ictU!‘e. e
(Pointing)  These are dishes.
Point to table) :"-- . __ ' ‘Theseare chairs, and":-.
If necessary, help - i-mfsz wivin oot o
child repeat)- - = - = = - = = This Ji. - ..

If the child:répeats this, it gives him'a good start at - -
producing the whole sentence. Otherwise, he may give - = o
a short answer, a_table. The verb to be tested will be

o o~ -

missed; - /oo ST I G

A 11 A A SRR TR K P

=L :“E,-,': ;g;*—‘f' 'v,.n"_‘. -!-,:' A ;:;.::: 4( . 1. J N PO R e

2. How do you get'a child to vepeat the-last word? . R
- :“.:, - ;«.r;‘," -, RN . T ,»:;{‘ . . . .

s,

After the qteacher becomes somewhaf fami'li‘aﬁ; vii~thf' thé‘ tést, she
will be able to use eye contact to have the child repeat what

she says. The child will become used to: the' teacher'-Tooking ;

up from the picture and will r’eal%iz"e; he: is: to yepeat words.
SRETEUY: O S L e LOPM

This eye contact system has the advantage of being non-verbal,
so the child can concentrate only on the question. Until the
system is established, ‘the ‘teachér mady need:to devidte ‘friom:

the general instructions in the following way:

: tgit s Y

: 3. 'Read ‘the entive Stimulus; SRR
b."” Te11'thé child, ‘Say ‘what I s ¢hild's name). - -
¢ Repeat -just the starting word of ‘the ‘child s sentence.
-“d, ~Repeat the entire Stimulus with ‘the -child"s starting
 word given’tiice: L

b - 7
]

For exampie; ° Teachér: 'Did the’ father start"té‘ I
| ST URTT fighe by hiiself,or did + v L ]
LIz he wait for the boy? - 0 o
He o oe »

s, . 5 '
C(LD Teacher: Say what I say, (child's name).

Teacher: He ...




- the teacher may say:

R - o L A ST N Y TR T L
e A L e L . P -

If necessary,

- Teacher:. Did the father start to
_ fish by himself, or did
he wait for the boy?
He ...
te ...

What if a child remains silent?

If a child remains silent on a particular question, it may

be that he doesn't know the meaning of one of the words.
This has been antir.ipated to a great extent in the test.
Changes have been nade to use simpler words, or definitions

have been provided. In any case, it is a good policy when
the child is silent to ask:

Teacher: Do you know vhat ( ) weans?. ...
It means (simple synonym).
(Repeat Stimulus) :

Even if the child says he knows what a word means, it is
good to give the synonym. - :

Sometimes the child doesn't understand what the teacher is
painting to in the picture. However, if the teacher tries
to give some verbal explanation, she may run the risk of
giving the ¢hild the answer. Therefore, if the child does
not seem to understand what the teacher is pointing to,

Teacher: Point to the same thing I'm pointing to. .
. - (Guide child's finger to same.point?
(Repeat Stimulus)

What "if a child generally does not give answers?

It is easy to assume that if a child does not give answers,
he doesn't understand, It is just as easy to assume some
érroneous causes. The teacher is at a distinct advantage
in this testing situation. If a particular child does not
give answers, the teacher may want to re-test him after she
has tested several other children. Quickly reviewing the
information she has accumulated with these children, she

may pick out the simplest questions. Starting with these,':

the child will probably begin to answer questions.

~e
-

v
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- 5. Is it necessary to test exactly five students several
: L ) times a year? s e Cen R
There is no magic about the number five. In other. .
words, it is. not-a:necessary number; it is only a
convenient number. We would like to stress, however,

s 2

| .. that-the. value of the Structured Response test is
‘5 .- - it's .ability- to give the teacher-a quick-overview of
? her students' language needs. The more efficient. :
: the curriculum is in meeting the students® language - - -
needs, the more quitkly -the overview is 1ikely to
change.-. . To; €ase: the teacher's load, we recommend .. .- - -
that she test five.pupils taken-at randon every six.. - - ...
- weeks.or so. She..can-easily .spend Fifteen minutes
with one pupil each day for a week. -, - B S R

Ay

6. What will the scoring.system tell me?... R

The Structured Response test has eleven grammatical - .. .
and phonological categories. After the teacher has .- .- ' ... .
tested five pupils,. for example, she need spend only --.~ -~ =~ .
15-20 minutes. to arrive at the Category Percentages ... . o
for the eleven._categories. You will notice .that ....- -
the Category Sheet helps you keep record. of.the . -, .
percentages for six testing dates. This recordgcan.: - -. ... -

s 1 . Show: you if: the;curriculum's progress is meeting Cote -
the students® language needs. At
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MICHIGAN ORAL LANGUAGE PRODUCTIVE TEST - Structured Response

Divections for Administration

Example (Item 1 below)

a. Give Stimulus, marked 'S. S Let's name some things,
(child's name).
This is a boy. This is
" the father, and: these ...
b. As you read, point to Stimulus
cbjects in picture. , R
e.g., Point to boy when saying ' This is a boy
Point to father . when saying This is the father,
Point to trees whén saying  and these ...
c. If child answers with an underlined
Response, marked R.
-Record response number on Response See section (R) in Item 1 below
Sheet, e.g., (1) ... are trees Recorded as: (1)
d. Response number is’ determ1ned only o
by underlined port1on, N S
e.g., ... is trees: . Recorded as: (5)
e.g., ... is tadpolés Recorded as: (5) -
e. If child doesn't answer, or doesn't use- o B
an underlined Response,:’ ' o ‘ o
-Repeat Stimulus T e . See section (S) in Item 1 below
-having child join in with o o '
you from the dashes;
e.g., (If necessany,
have child repeat)- « =« = = - - = - This is a boy. This is
the father, and these ...
f. After second time, if child still doesn't
answer, or doesn't use an underlined
Response,
-Record (0) Recorded as: (0) Other
-Go on to next item
g. Accept final response;
e.g., If child says, ... are trees
and then says, ... is trees Recorded as: (5)
Example (Item 1)
S o Let's name some things, R (1) ... are trees.

(child's name).
(Point to objects)

(If necessary,
have child repeat)- - -This is a boy.

This is the father,

(Points to trees) and these ...

ER&C

Aruitoxt provided by Eic:

... is trees.

... be trees.

... trees. (verb
omitted)

Other .

4

(0)
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Test {_tems

(7) 1. TSESOFGBE
( (Are as main verb)

S - .U Let's name some things,
(child's name).

(Point to objects)
(If necessary,

help child repeat)- - - - - - - - - This is a boy.
This is the father,
(Point to trees) and these ...

R (]) seoe _a__r_e_trees. N

5) ... is trees.

6) ... be trees.

7) . trees. {verb omitted)
0) Other

¢. PLURAL : :
: Regular - /z/ end'mg)
@ S (Point to trees) . Let's count these, (child's name).
: one, tWO, coe
Three what?
R (1) Trees. "(s pronounced /2/)
(5) Trees. (s prorounced /s/)
(6) Tree( ). (/z/ omitted)
(7) Treezez.. ; .+ (non-standard plural)
(0) Other . . - S

; UK . Use Picture 1
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DOUBLE NEGATIVE
(Negated main verb plus affirmative noun Jot..miner or noun subsititute:
doesn't have plus a, one, or any)

(Pointing) The father has a fishing pole, but
the boy doesn't have ...

(1) ... a fishing pole.
(2) ... one.
(3) ... any fishing pole.

(4) ... any.

(5) ... no fishing pole.
(6) ... none.

(0) Other

USES OF HAVE

(Have as auxiliary; requires following past participle, walked)
(Point to boy) (Child's name)

Ask the boy if he has walked
along the river before.

(1) Have you walked along the river before?

(5) Has you walked along the river before?

(6) Has you walk(__) along the river before?

(7) Have you walk(__ ) along the river before?

(8) Did you walk along the river before?

(9) Did you walked along the river before?

(10) Ts you walk along the river before?

(11) TIs you walked along the river before?

12) You walk along the river before? (have and .-ed omitted)
13) You walked along the river before? (have omitted)

(0) Other

Use Picture 1




-9-

4 CIPLE
[Trrequiar - past participle, gone, not the same as 1nf1n1ti ve plus
/d/, i.e., goed, nor as the past, went)

(Point to boy) .~ (Child's name)
L ' Ask the boy if he always goes
to this river to fish.
(Say with child)- =« = = = = = = =« =~ = Have you always ...

R (1) ... gone to this river to fish?

(5) . went to this river to fish?
(6) ... go to this river to fish?
(7; . goes to this river to fish?
(8 . goed to this river to fish?
(0) Other

6. PRONUNCTATION -
{Initial consonant sound th pronounced as m thin think)

S (Holding thumb up) ' What do you call this? A ...
R (1) thumb,

(5) tum. \ (/t/ substituted for th

(63 fum, ilf/ substituted for v

(7) sum. Is! substituted for th

(0) Other

7. PRONUNCIATION
(Initial consonant cluster /sk/ pronounced)

.\ S (Point to ground) We color grass green.
2 (Point to sky) that do v: color blue? The ...
R (1) sky.
(5) ()ky. (/s/ omitted from /sk/)
(6; es-ky (vowel added)
(0) Other

Use Picture 1
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8. USES OF D0

(In questions, main  verh, likes, changes to like with addition of
does auxﬂ1ary)

S (Pointing to self) - (Child's name)
= Ask me if the boy likes to fish.

R (1) Does the boy like to fish?
(6) Do the boy like to Tish?

. (6) Does the boy likes to fish?

i (7) Do the boy likes to fish?

’ (8) The boy likes to fish? (does omitted)
- (9) The boy Tike to fish? (does omi tted)

] (0) Other

9. PAST PARTICIPLE
(Irregular - past participle, made, not the same as infinitive plus
/t/, i.e., makt: but is the same as irregular past)

S (Point to the boy) S Ask the boy if he always makes

his own fishing pole.
(If necessary, help -

child repeat)- - - = = = = = = = = - Have you always ...
R (1) ... made your own fishing pole?

(5) ... make your own fishing pole?

(6) ... makes your own fishing pole?

(7) ... makt your own fishing pole?

(0) Other

NOTE: Child may confuse pronouns. Do not score his pronoun use.
Score only the underlined form of past participle.

Use Picture 1




10.

S

11.

12.

-11-
PRONUNCIATION

(Final consonant in the cluster /st/ pronounced)

(Make slow swimming motion

with hand, then make fast

swimming motion) Some fish swim very siow, and
AL X some fish swim very ...

« ”?' .

(1) ... fast'

(5) ... faS( ) ‘ (/t/ omitted from /st/)
(0) Other

PAST TENSE
RequTar - /t/ ending)

(Point to fish) Where did the fish jump?
(If necessary help T

child repeat)- -.e ='» &= = «'= «The-fish ...

(1) ... jumped in the river.

(5) ... Jump(_ ) in the river. (/t/ omitted) .
(6) ... jump-ed in the river. (2 syllables)-
(0) Other

USES OF D0

(Don't as aux1'l1ary or as substitute for longer pred'lcate, main verb,
have, remains the same with addition of don't auxiliary; placement of
not between auxiliary and main verb) h

(Holding up pencil or pen) I have a pencil (pen) in my hand
Tell me if you have a pencil (pen)
in your hand.

(I1f necessary, help

child repeat)- - = = ~ = « = = = = = Nos I ...

(1) ... don't (do not) (have a pencil).

(5) ... doesn't (does not) (have a pencil).
56; ... don't (do not) has a pencil.
. has a pencil. - (don't omitted)
(8) :.. have-a pencil. : (don't omitted)
(9) Any answer where not (no) is placed before verb construction;

e.g.; "...not (no) riave a pencil.”
(0) Other

Use Picture 1
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13. POSSESSIVE
(Regular - 's pronounced /z/)
S (Point to Father's pole) Whose pole is this? This is the ...
R (1) ... father's (pole). {'s pronounced /z/)
(5) ... father's (pole). ¢s pronounced /s/)
(6) ... father{_) (pole). (72/ omitted) .
(7) ... pole of the father. (non-standard possessive)
(0) Other ‘ |

NOTE: Dad's, Daddy's and man's may be substituted for father's.

14. COWMPARISON
{Superiative)

S (If necessary, help
child repeat)~ = = ~ =~ = ===~~~ = The boy thinks T. V. is funj

baseball's more fun, and fishing
is the ...

R ﬁl; ... most fun.

2) ... best.

(5) ... fun. (positive)

(6) ... more fun. (comparative)

(7) ... funner. (non-standard comparative)
(8) ... more funner. (non-standard comparative)
(9) ... funnest. (non-standard superlative)
(10) ... most funnest. (non-standard superlative)

(11) Any-antonym of fun, in any form, e.g., hard,
harder, not fun. :
(0) Other

Use Picture 1




USES OF HAVE
(Has as main verb)

(Point to father's : >
fishing pole) T " What does the father have in his hand?

(1f necessary, help
child repeat)- ~ - - -~ =-=-- - - =He ...

(1) ... has a fishing pole (in his hand).

e—

.
b

5) ave a fishing pole (in his hand).
6) ..o a fishing pole (in his hand).
7; ... hab a fishing pole iin his hand).
g) as a fishing pole (in his hand). (s pronounced /s/)

|

#let

R ———

16. PAST TENSE
(Reqular -/1d/ ending)

S Did the father need some string,

or did the boy need some string?
 ; {If necessary, help . ‘ _
) _ child repeat)- - --= = = - =« = = - -The ...

: @) R (1)

(5) ... {boy, father; needet some string. &/It/ substituted for /id/)
(6) ... (boy, father need( ) some string. /3d/ ending omi tted)

... (boy, father) needed some string.

: (0) Other
]
17. SUBJECT-VERB_AGREEMENT
(7s/ ending on verb)
S Does the father go home, or
does he keep on waiting?
(If necessary, help :
child repeat)- - ~ - - - - = - - = - He ...
R (1) ... keepg_oh wai ting. (s pronounced /s/)
25) ... keep( ) on waiting. {/s/. omitted)
0) Other
3 NOTE: If child says, He goes home, ﬁep\y. But, the father's:stitl there.
3 {;'} Thuen repeat the question. : , :

E . Use Picture 1




18, USES OF HAVE

(Had as main verb)

S (Child's name) What did you have
SRR ~ for lunch yesterday? :
(If necessary, help :
child repeat)- - = ~ = = =« « - . - =1 ...

... had etc. ' ’

... have etc.
... has etc.
... hab etc.

... haf etc., -

... hat etc.
Other

19. PLURAL _
Iﬁegu]gr - /s/ énding)

S (Point to rocks; one at

: a time) This is a rock. This is .a rock, and ]
1 ~ this is amother rock. So, there are ]
3 three ... g;;%,
% R (1) ... rocks. (s. pronounced /s/) | ;
i (5) -...rock().. - - (/s/ omitted) -
3 (6) ... rock-ez. (ez pronounced /%z/)
§7; .+. rock-es. es pronounced /is/)
8) ... rock-sez. sez pronounced /s¥z/)
(9) rock-ses. (ses pronounced /sis/)

(0) 6iﬁer

20. PRONUNCIATION "
(Final consonant sound th pronounced as in bath or as.in bathe)

> ST N4 R s v st e i g s e e

S. Is the boy fishing by himself?
No, he's fishing ...

—

... With his father.

(5) ... wit his father. (/t/ substituted for th)

(6) ... wid his father.  (/d/ substituted for th
(7) ... wif his father. (/f/ substituted for th & x;
(8) ... wis his father. (/s/ substituted for th ~

(0) Other

Use Picture 1
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CHANGE TO PICTURE 2

X .’ (' 21
: \ﬂﬁi) (Doesn't as auxiliary or as substitute for longer predicate,

main verb, wears, changes to veat‘with addition of doesn't
auxiliary; placement of not between auxiliary and ma in ver)

S (Point to father's shoes) The father wears shoes in this picture.
Tell me if the boy wears shoes.
(1f necessary, help :
child repeat)- « = = = = = = = = ~ - No, he ...

R £1) ... doesn’t (does no_) (wear shoes)

(5) ...don't (do not) (wear shoes)
6) ... doesn't (does not) wears shoes.
... don't (do not) wears shoes.

... Wear shoes. doesn t omitted
i9 ... wears shoes. doesn 't doesn't omitted
0) Other

2, COMPARISON
{(Superiative)

S (Point to each fish '
starting with the sma)lest,’ o o : .
on the left) " Hepe are four fish. This fish is
short; this one is long. This one’
one is longer, and this fish is the

W . veny pe
R (1) ... longest (one).
(2) ... Yonges{ ) (one).
5; on (one) (positive)
r (one) (comparative :
g ; ces more Ton (one) inon-standard comparatlve)
8 . move onger (oge)- on-stangarg compa:ative)
... most -long (one : non-standard super at1ve;
(10; .. Most 10ngest (one). inon-standard -superlative

(11) Any antonym of long, in any form; e.g., short, shorter, -

not long.
(0) Uiﬁer o

Use Pigture 2



23. PLURAL
(Trreguiar)

S (Point to boy's feet) ‘ Here's a foot. And here's a foot. So { j
: there are two ... -

--R (1) ... feet.

(5) ... foots.
(6) ... feets.
7) ... foot.

0) Other

(showing hands) These are my hands, and (showing feet
These are my ... o . :

NOTE: If a child does not use some form of the word feet, say,-

24. POSSESSIVE
(Reguiar -'s pronounced /3z/)

S (Point to fish's tail) Whose tail is this? This is the ...

R (1) ... fish's (tail). (s pronounced /¥z/)

(5) ... fish's (tail). 's pronounced /is/) : ( )
56 ... fish{D) (tail). 732/ ending omitted) . !
7) ... tail of the fish. (non-standard possessive)

(0) Other - : .

NOTE: Do not score preaunciation problem, ish. Score only
the underlined form of the possessive.

25. SUBJECT - VERB AGREEMENT:
z/ ending on verb

3
¢

S . .: ' Does the boy-dse_big worms or
KO : little worms to get the fish?
(If necessary, help ‘ .
child repeat)= = = - « = = <= = = <He ..,
R (1) ... uses (big, Tittle) worms. (es pronounced /¥z/)
25) ... uses (big, Tittle) worms. (es oronounced /3s/)
6) ... use(). (pleral ending omitted)
(0) Other

Use Picture 2
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2. COPPRISON e
] U S ﬁPointing to boy) “““The boy is Tittie, bt the

Point to smanest fish) - . fish 1s much ...

R (1) ... littler..

(5) ... little, {positive)
ﬂ ... more little. Snon-standard ‘comparative) i
7) ... more littler, non-standard comparatwe
is) ... Tittiest. (Superlative) , L e,
9} much, (adjective onitted) R TR &
(10) Any antonym of little, 'm aay form, €. g.,v__i_g_, ggg s ..
. not little. i R
{0) Tther
NOTE: Smaller (Small. siaiiest) may be substiiiuied for 1iitlsr
(Tittie, | lt‘tTé"t, . _
| ST
27. USEg EF “A\’ :E - dor ‘ s{- SRR TS
i. 2 (Have as auxﬂiary, requwes following past partic1p1e, fished)
o4 L, YSARALT L)
; S . - Ask the boy if he has ever:
L] fished before.
: 3 R (1) Have you ever fished bnfere? | |
E : (5) Has you ever f1shed before? J SRR o
i (6) Has you ever fis before? - i R A S
- (7) Have you ever fish{ ) before? S Sreoeno ot
58 Did you ever fish before?
9) Did you ever fished before?
3 (10) Ts you ever fish before? .
3 ill Is you ever Fished before?
3 12) You ever fish( ) before? (have and -ed omitted)
. (}3 g:;\: ever fished before? (have omitted)
N 0 er

o Use Picture 2




-18-

28. PAST PARTICIPLE

mregular - past participle, seen, not the same as infinitive plus
/d/, i.e., seed, nor as the past, saw)

S : Ask the boy if he always sees a lot
of fish in the river.
(If necessary, help
child repeat)- - - = = = = = = - - - Have you always ...

R (1) ... seen a lot of fish (in the ri‘ver)?

(5) ... saw a lot of fish (in the river)?
(6) ... __g_ a lot of fish (in the river)?

(7) ... a lot of fish (in the river)?
(8) s d lot of fish (in the river)?
(0) Other

29. PAST TENSE
(Regular - /d/ ending)

S (Point to boy 3 mouth) Did the boy cry a lot
or did he smile a lot?
(If necessary, help
child repeat)- - -~ == = = = = = - - He ...

R (1) ... smiled (a lot).
(5) ... smilt (a lot). (/t/ substituted for /d/)
(6) ... smile( ) (a lot). (/d/ omitted)

7) ... smil-ed (a lot). {2 syulables;
8) ... smil-et (a lot). 2 syllables

Us: “lcture 2
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30. DOUBLE NEGATIVE
(Negated main verb plus affirmative noun determiner or noun substitute:
aren't plus any, or () birds)

S (Point to the sky) There are no birds in the sky.
So we can say that there aren't ...

R (1) ... any.
52) _—ﬁ_:!\{birds.
(3) ... birds.

(5) ... no birds.
(6) ... none.
(0) Other

31. PRUNUNCIATION
(Consonant sound ng pronounced)

S (Point to fish) Fish swim with fins.
What do birds fly with?

R (1) Wings.
- (2) (A) wing.

(/) (3) (A) wink{_).
(4) Wing-ez (-es).
i (5) Win. (/n/ substituted for gg;
| 562 Wins. ' /n/ substituted for n
1 \0) Other

NOTE: Child may have difficulty with /z/ pluralization. Do not .
score pluralization problem. Score only the underlined pronuriciation
problem.

If the child answers, feathers, ask, (Holding arms out to simulate
wings) What are the feathers on? Or, ask, (Holding arms out)
What do airplanes fly with?

" d i i e e TS
. ) J

.
»uw}auwwmma.. i -

Ny

, (;/)

Use Picture 2
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CHANGE: T0 PICTURE .3 :
32. PRSTTENSE: -

(irregular - past, went, not the same as mfinitwe plus /d/,
{. I i.e., goed) .

) R "~ When the father and bdy fiﬁished "
fishing, where did they go?
(If necessary, help

child repeat)- - - - - - ="= ‘<~ = -They ...

. (-. . ;'-,'-:f','( *“ ..; . . . . i.
R (1) ...wenthome. ‘oo .. o0t R .

(5) ... g0 home
6) ... goed home.
27; i . go-ed home. (2 syllables)

. S :
. .~ .
Fol o o . - - - N &
"'.s‘j-" St esats T T e E e . ]
=N AR Tl H

33. USES OF BE -

(Llere as main verb or as substitute for longer preditate)

woint T father and boy) Who was tired?
(If necessary, help
child repeat)- - - < - -2 =.» = ~--They both .

(9} ]

CD R () ... vere (tired).

5) ... was (tired)

6) ... 1s (tived). BECE

27) ... are (tived). DU il IR

8) . be (tired) )
eyo v "' : ) N ! m"tte Do ‘

(0) Other

34 gzs ﬁi E .- -e.-'.":,-i ; \: f
{tIs as main: verb) el L g
S (Point to each object) Let's name some things in this

picture. These are dishes.

These are chairs, and
(If necessary, help

child repeat)- - = = ~ = = = = « = - this ...
R (1) ... is (a table).

:\ (5) ... are (a table).

B o be(iab;‘a?]e) (verb omitted)
eee @ abie V omitte

L) (0) Other T

\"L g
Pt e

Use Picture 3
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PRONUNCTATION
- (Initial ch sound pronounced)
S (Point to chair) What's the mother sitting in? A ...

35. PLURAL
i (Regular - /iz/ ending) - |
3 S (Point to glass) | - This is a glass.
4 (Point to glass) This is a glass.
4 h Cooeoe T ° That makes two ...
; R (1) ... glasses. . (es: pronounced /¥z/)
(5) ... glasses. (es pronounced /%s/)
i (6) ... giass(). (pTural ending omitted)
1 (0) Other
36.

3 3 R (1) ... chair.

(5) ... shair. .- (sh substituted for ch)
- (0) Other
37. POSSESSIVE
{Regular - 's pronounced /s/) o
S (Point to giril) “i:° Let!s call the girl Janet. Whose

(Point to blouse) ~*7  blouse 1s this? This IS ....

R (1) ... Janet's (blouse).

- 4 (5) ... Janet(_) (blouse). (/s/ omitted) .
b 3 iﬁ; ... the blouse of Janet. (non-standard possessive)
k. 0) Other

Use Picture 3
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: (Isn"t as main verb or as substitute for longer predicate; requires
iat following present participle, wearing; placement of not between
. U auxiliary and main verb) «
S (Point io‘fa;:her and boy)‘ The father and boy are wearing shirts,
(Point to girl) but
(Shake head "No")~ - - - — — ~ — ~ the girl ...

R (1) ... isn't (is not) {wearing a'shirt).

¢ (5) ... aren't (aré not' ‘wearin ’az shirt).
E 7 (6) ... ain’t (wearing a shirt). - .
g; ... not (noj wearing.a shirt.

(9)

... doesn’t (does not).(wear a shirt):

... don't (do not) (wear a shirt).
(0) Other

NOTE: Child may have difficulty with a shirt. Do not score the double

negative problem. Score only the underlined use of be. .

%. %UEE 0F D0 - - |
In questions, main verb, baked; changes to bake with addition
of did auxiliary)

S (Point to mother) Ask the mother if she baked a pie?

R (1) Did you bake a pie?

25 Do you bake a pie?
6) Does you bake a pie?
(7) Do you baked a pie?
(8) Does you baked a pie?
(9) Did you baked a pie?

(10; You baked a pie? (did omitted
(11) You bake a pie? (did omitted
(0) Other

NOTE: Child may confuse pronouns. Do not score his pronoun use.
Score only the underlined use of do.

Use Picture 3




40. COMPARISON

{Comparative)

R (1) ... better.
2) ... more.

§5) ... best.

6) ... bestest.

7) ... good.

(8) ... more good. :
(9) ... more better.
(10) much,
(0) Other

B

41, DOUBLE GAT VE

[Negated main verb plus af irmative noun determiner or noun
substitute: don't want plus any, more, or any move)

ces @Y (W
oo milk."

... no more (milk)."
oo NO milk."
... none."

Other

ONOUT DW=

P P P P P~y e
Tapt® Vgt Vgt Nt V\N\'_‘

. ‘oo.o' an more:. (ﬂ'li']‘k')."' e
... move (mi l{. "
/

Fish for supper is very good, but the -
boy 1ikes hot dogs much ...

(supertative) -
inon-standard superlative)
positive)

(non-standard comparah ve)
inon-standard comparats ve)
adverb omitted)

Rl 80 ot o 28 £ en 2 o ko LN

The mother wants to know if the boy
wants more milk. The boy says. . :
"No, I don't want ... ‘

R T,

Use Picture 3




42. SUBJECY-VERB AGREEMENT

43. "SUBJECT-VERB AGREEMENT

S .

{0) Other

(No ending on main verb)

Look. Everybody is eating fish.
(Point to girt) L ~* The.girl éats a.little bit of fish.
(Point to father and boy)
(If necessary, help

- child repeat)- -~ = <=~ - = - = = -They ...

(1) ... eat (a Tot, a little bit), - -
(5) ... eats (a Tot, a little bit). .

~ (0) Other '

~ e~ - S .
)’ . e b

(/2/ ending on main verb)

Does the boy go outside to play after
. . , dinner, or does he go to bed?
(If necessary, heip

child repeat)e « - - - - - - - .. He ...

(1) ... goes-(outside, to bed). (s pronounced /z/)
(5) ... goes (outside, td .bed). (§_ pronounced /s/)
(6)- ... go {outside, to bed). .

(7) ... goed (outside, to bed).
(8) ... went {outside, to ,b_,_gd).

Use Picture 3
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ST

. MICHIGAN ORAL. LANGUAGE -PRODUCTIVE TEST - Structured Response

Category Sheet
Ben or BE - A ' _CATEGORY - ysEs OF WAVE - € CATEGQRY __
J Tes Item Number Total Per- | ..E.SI.E.. Item Number Total,. Per-
Date #1 1 (33134 38 || /| [cent || oate# 6 115 (18 27 || g Fent
1 Lol = 3 11 1 4l |3
2 | A=l % 2 =] %
3] S| = % 3 A =| %
4 —i | /2.‘.’ * ,._....% 4 4 /20|32 %
5 _ 20| = % 5 0|= %
LLE L ' ‘ fol=1__ %!
COMPARISON - B | carssoav PAST TEWSE - F " CATEGORY
Test Item Number Total] | Pear~ | t Item Number Totai Per-
ate #1.14 | 22| 26 |40 ﬁ cent | | loatd #]11 | 16 29 |32 AN
: 1 4 _ L3 3“ % ] ks o
3 RN P T L N R R SCY
} ‘ 51. /2| = % 5 | sl= %
» L6 =1 % 6 1l =] %
i 3 USES OF DO - C CATEGORY The purpose of this sheét is to rearrange
] Test . b 1 the Response Sheet totals into grammatical
E 2ot liem Number Totall |Per- | | and phonological categories so that stu-
] _nm[_# 8 {12} 21139 4| |cent || dent weaknesses can be identified.
: 1 /%) = DIRECTIONS : -
£ 2 , 4 = 9 | 1. For each item, transfer the number in -
F _ %l the Response Sheet's .TOTALS colums to
] hid the appropirate category on this sheet,
j‘ 4 o = g | 2. For each category:
%‘ a. Add the row and enter this number
. o=l Al in the Total column. .
E 6 44 =! %‘ b. Compute the category percentage by
E T " dividing by the:indicated number
; " DOUBLE NEGATIVE - D CATEGORY - and entering it in the Percent col.*
3 Test | ITtem Number TG? zg:"; REMEHBER: Six rows are provided in each
kg 3 4 % category, one row for each of six testings
! 4 -0 / through the year. Only five students are
1 5= s 1 tested at each testing, one.a-day for a
. 2 % week. o
‘ (U\, 3 181 % | *If the Response Sheet is not based on
e 4 _ABl= % five students, refer to the formulas on
B " /‘5'= " the back of the Category Sheet. -
4 /ﬁ = 1;

i




P,

Bt

B it

fs 1 Y

PAST PARTICIPLE = G_

_Jest:} Item Number

{Date #15 | 9128

.~ CATEGO
Total
13
AT

/'5 R BN ...‘..
/’/;.,.

2 LEARTE i E . ﬂé
el 5|.=

:4 - ) ’ " L '5‘ '=‘

5 | s

i5

=~
"
o
? F
11"
-
]

!r-'Y{P
. L3N O
™

Item Number | Total
1225 40z 143 j g
' " ) ) . B {‘ M

13R {20 hR

1
3R ak {3k 13 azL

"

3
n

_ GATEGORY
Total Per-
/z/o cent
71
| *‘-‘;

PLURAL - W
| Test |  Item Number
atel #1 2 119 + 234 35

B N PR
.l P} - - - §- -
.t .
1 < st .
s + N

‘NOTE: Following fornnla is for sample
using more or less than 5 pupils
_ (no. pupﬂs = N*).

E FOY‘ C el
. A’B’

E,F

H.K .

<
. V;‘,

Al

t.
c

s ;\
n
~

)
]

| Categ.|

“ Total

o =

gxii* | =

t
TaR

g o D’GQA o categi |

' Total

.
ofe
'

\'B

ro

- %O -3‘: }

Y
[}
2 ae he e {ae

N [ | W
AN

3 [tatey.| [-—|_ [Categ
© | Total |*|SMF[=1 %

_POSSESSIVE - 1 ~CATEGORY __

Test | ‘1tem Number| |Total] {Per= R ..
bate] 113 (20137 | | 5| | ,?
]ss,z\‘"b ' | | v- ’”% ’ | "
at 41, ;:" PN RT3 . :(.3;- = ~e‘!’%.‘ v
3 A i A |
al | 1 1l sal=) - % |
5 .- il %

hE

PRONUNCIATION - J !;‘ o

Item Nulrber ;‘
1 10:020 131

CATEGORY

.| [Tota
20
vjo -

5 .
30

. =

s - xS ! ‘
- 45 X0

Tes

Per<
Date

cent | - . I

bbbl b

b{mpwr\'.:—-k&:




Egglgg;jﬁn Report
Exhibit Il--Teacher Training Sample Sheets '

..A Spanish-speaking.child learning to read in English will sometimes “misread”
a:word. because:his Spanish system of vowel sounds causes him to "mispronounce” ;
-or.because it.causes:us.to. misinterpret what he reads. . - ' :

s oo
Ny LG

'ﬁé';%;ﬁt ?ﬁtérb}efﬁﬁis";eédiné of sick as:

62. ;gey sake . sack suck sock soak
We might iﬁteip;gt:;1§ réé&iné of sack as:
7,63, seek éjék' sake suck  sock -  soak

8 LN
RIS :

~ We might interpret his reading of wick as:
64, “week wake shack walk  woke
_ We might interpret his reading of whack as:

65. week wick wake walk  woke

P

We might interpret his reading’of wa'k as:

66. week wick wake whack  woke

We might interpret his reading of woke as:

67. week wick wake whack walk

E ] .
- eE s 1
- i ’ B

We might interpret his.reading of list as:
68. least laced 1lest last lust lost
~ We might interpret his reading of laced as:
. 69. :least  1list Test last lust  “lost
__Vle might: intérpret his-readingiof lest as:
70. least  list laced  last lust Tost
We might interpret his reading of lost as:

. ; 3 71. least list Taced lest last Tust




Exhibit 1I--Teacher Training Sample -Sheets . :-:oi: ' =i . o L
)
" The -s endings for‘piurai, third .~~~ The'-ed énding’for past.tense has...

person;-and possessive have three - three different pronunciations: /t/,
different pronunciations: /s/,: oL 1df, and: 71df.- In the blanks, write
/z/, and /iz/. In the blanks, the symbols to indicate how the -ed
write the symbols to indicate ‘ ending of each item is pronounced.
how the -s ending of each item P AL T L S
is pronounced. _ o N _
Use /s/» f2/, or 2f.  Use [t/, fdf, or [id].

Final B Final I

Sound Word Ending ~ Sound tord . Ending

S

84. /d/ need 99, /b/ rub
85. /€/ stuff s .. 71000 Wde 0 cmeed: T
86. /9/ dog L A 101, /£/ stuff
87. I/ book o 1020 <okl cbook: B
88. /m/ comb - - :103. /1/ mail
89. /n/ pin . co= 104 - /e o pim oD
9. /p/ drop o P <105.  /p/: drop . :
91. /s/ miss _ RS [ P 1 r gtore <ifoo
92. /t/ want fui 107. /s/ niss (A B
93. /2/ raise 108. /t/ want
9, /0/ sheath PR T [ P 177 DU [ /- I
95. /8/  breathe _ . o ‘110, i/g/7  bang . O
%. /3/  wash S AL Y wash
97. /¢  watch : o ‘N2, /¥ cGwatéh Lo
98. /Y/ change S 8L /Y] change :

]



Evaluation Report _
Exhibit 1I--Teacher Training Sample Sheets

Read the quotations beiow.

- a. "Language should be reduced to rules, and standards of correct
' usage should be set up." . '

refinements made."

i i b. "Language should be refinad, that.is; defects disposed of and

c. "Once the desired form is developed, Janguage should be fixed
permanently."” ' ’

d. "Language should be stddied; and standards of usage should be
based on the situations in which language is actually used."

33. Linguistically speaking, the "good guys" are sympathetic to a
descriptive approach, as in quotation above. The “bad
guys™ are still inclined toward an arbitrarily prescriptive

approach, as in quotations ., , and .

o ] .,
i N o i SRR Y

34. Which of the followiné would you teach your students to use for
his ordinary communication needs in English? Be prepared to

give reasons foyweach choice. | _ |
a. I'm not going. " b. Who did you go with?

I ain’t going. . , With whom did you go?
c. It is . d. He don't care.

It is me. He dossa't care.
e. You were mistaken. £. Ha loaned me a dollar.

You was mistaken. He lent me a dollar.



Evaluation Report
Exhibit II--Teacher Training Sample Sheets

In Mark Twain's Huckleberry Finn, Huck and Jim get into a conversation
about language. Read the selection below and answer the questions
which follow it.

“"Hyck, do de French people talk de same way we does?"

"No, Jim, you couldn't understand a word they said...S'pose a man
was to come to you and say Polly-voo-franzy - what would you think?"

"I wouldn' think nuffin, I'd take en bust him over the head..."

“Shucks... It's only saying, do you know how to talk French?"

"We11, den, why couldn't he say it?" _

"Why, he is a-saying it. That's a Frenchman's way of saying it...
Does a cat talk like a cow, or a cow talk like a cat?” '

"No, dey don't." . I '

"It's natural and right for 'em to talk different from each other
ain't it?"

“Course."

“And ain't it natural and right for a cat and a cow to talk
different from us?" , . - '

"Why mos' sholy it is." . ‘ I ' f

"Well, then, why ain't it natural and right for a Frenchman to
talk different from us? You answer me that.” -~ ‘

“Is a cat a man, Huck?"

IINo . ]

"4ell, den, dey ain't no sense in.a cat talkin' like a man. Is.a
cow a man? -er is a cow a cat?" .’ | ’ S

"o, she ain't either of them." - , B

"Well, den, she ain't got no business to talk like either one er
the‘yugher o¢ 'em. Is a Frenchman a man?"

(] es . (1 ) ) ) ’ )

"Well, den' Dad blame it, why doan' he talk like a man.....

20. From the selection above we may concluce that Jim believed

a. There is a right way to talk and a wrong way to talk.
b. People in different places talk in different ways.
c. Some languages are better than others.

21. From the selection above we may conclude that Huck believed

Theve is a right way to talk and a wrong way to talk.
People in different places talk in different ways.
Some languages are better than others.

O T
e o o
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Evaluation Report

Exhibit II--Teacher Training Sample Sheets

According to the discussion of the nature of language, the three
basic parts or sub-systems, of language are . » and

vovwels and consonants
content vocabulary
pitch system
structural system

a. stress system
b. sound system
c. . $tructure. words
d. nouns ard verbs

> ~h

According to the discussion, the sound system consists of three

parts, which are the , ,» and .
a. distribution e. pitch
b. vowel sounds f. pause
c. stress g. suprasegmentals
d. individual sounds h. consonant sounds

According to the discussion, the structural system consists of

three parts, which are the s » and .
a. performer e. structure vords
b. determiners f. auxiliaries
c. form of words g. ovder of forms
d. 1intensifiers h. modifier

According to the discussion, the content vocabulary consists of

four classes, which are the s s ,» and .
a. prepositions e. articles
b. auxiliaries f. nouns
¢. verbs g. conjunctions
d. adjectives h. adverbs
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FOREIGN LANGUAGE INNOVATIVE CURRICULA STUDIES

French Humanities Test B-I
(French Version)

For each of the f;rst‘thirteen questions on this test

you will be shown é slide. A question concerning the
slide will be read to you once then there will be a brief
pause. It is important that you listen carefully and
that you mark your answer sheet during the pause. The

" question will not be read to you a second time and the

picture on the screen will be changed.

Question No. 1 (Monet: Rouen Cathedral, West fagade, sunlight)
Ce tableau est de style | ' |
a) romantique
b) classique
¢) 1impressionniste
d) cubiste

Question No, 2 (Manet: The Rdilway)

Dans ce tableau, le réalisme de Manet apparalt avec 1le
plus d'évidence dans

a) 1l'importance accordée aux détails de l'arriére-plan
b) 1le fait que ce tableau illustre une histoire °

¢) 1l'usage des pastels

d) 1l'attitude naturelle des personnages

Question No., 3 (Monet: Mme. Monet Reading Under the Willows)
Ce tableau est caractérise par
a) la rigidité des lignes
b) 1la précision des formes
¢) 1'importance de la lumiére et de la couleu1

d) 1l'absence totale de composition




h

s
<

b

Question No. 4 (Corot: The Forest of Fontainebleau) ()
Laquelle des attitudes suivantes envers la nature est e

la mieux illustrée dans ce tableau?

a)

b)

c)

d)

Question No. 5 (¥an Gogh: La Mousmé)
Laquelle des remarques suivantes concernant ce tableau

est correcte?

a)

b)

c)

d)

Question No. 6 (Toulouse-Lautrec: Au Moulin Rouge ?
Ce tableau est typique du peinture de’ - 3

a)
b)
c)
d)

Question No. 7 (David: Napolgon)
Ce tableau de Napol&on est un hon exemple

a)
b)
c)
d)

la notion néo-classique d'une nature rationnelle,
géométrique et ordonnée

la notion romantique d'une nature sublime qui
réfléchit les émotions humaines.

la notion darwinienne d'une nature sauvage ol
seuls les plus forts survivent

la notion freudienne de la nature en tant qu'expression
du subconscient

c'est 1'oeuvre d'un impressionniste qui souligne
1l'importance de la lumiére

c'est 1'oeuvre d'un peintre expressionniste qui
exprime ses sentiments émotifs surtout par la couleur

c'est 1'oeuvre d'un peintre académique qui s'attache
2 la composition formelle

c'est 1'oeuvre d'un peintre japonais imitant le style (;) %
post-impressionniste frangais : G

Chaxdin -
Gauguina
Renoir -

Toulougse—-Lautrec

du néo~classicisme de David
du romantisme de Delacroix
de 1l'influence de la renaissance italienne sur Ingres

de l1l'influence de Courbet sur Manet
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Question No. 8 (Fragonard: The Swing)
Ce tableau est un exemple duguel dee stylies de péinture

eod o~

: suivaniés?
; a) Renaissance
: b) Baroque
¢) Rococo
d) Impressionniste
Question Ne.. (Cezanne. Still Life)

»Toutes les remarques suivantes concernant ce tableau
sont exactes EXCEPTE :

a) 1les lignes droites sont en contraste avec. les lignes
courbes

b) 1la forme et la couleur ont une place predominante"

¢) 1'importance accordée 3 l'imitation des tissus naturels

d) 1les formes sont contenues dans les surfaces de couleur
Question No. 10 (Gothic Cathedral: interior) -

L'intérieur de cette construction est typique dq
style appelé '

;E - a) roman
f Q:;> b) gothique
‘ c) . classique,
d) baroque
Question No. 11 (David: Death 0f Marat)
Ce tablecau représente 1a moxt de
a) Robespierre
b) Marat
¢) Louis XVI
-d): Maréchal .Brune
Question No. 12 (Verséille3°” Gardensj‘

Ces jardins illustrent le sentiment de dix~huitidme
si8cle selon lequel 1a natur

YT pren R 5 k)

o a) doit &tre rationelle, ordonnde et géométrique
"/q. b) manifeste l'esprit de Dicu
c) doit &tre sauvage, libre et irréguliare:

| 5 d) est un lieu propice & la concemplatia1 soxltaire
" et & ia méditation
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Question No. 13 (Chiteau of Chambord: exterior)
Le style architectural de ce monument permet de 1'associer

a) au Moyen Age

b) a4 la Renailssance

¢) au dix-huitiéme sieécle

d) au dix-neuvi@me siécle

For the remaining thirteen questions-bn this test, a
question concerning a musical selection will be read to you,
then you will hear the music. The questibn will be read to
you a second time, after which you should mark your answer

on your answer sheet. The musical selection will not be
played again. :

Question No. 14 (Piaf: Milorxd)
Dans cette chanson la chanteuse dépeint la vie
a) des rues populaires '
b) en banlieue
¢) & la campagne.
d) dans ure ville frontiére
Ecoutez bien cette musique.
(Music; question is repeated)
Question No. 15 (Mass: Kyrie)
En écoutant ce morceau de musique un Frangais pense
a) 4 la Révolution frangaise
b) i la cour de Louis XIV |
c¢) aux techniques publicitaires moderne
d) i 1'Eglise catholique
Ecoutez bien cette musique.
(Music; question is repeated)

Question No. 16 (Tebussy: "Cloches & travers les feuilles")
A laquelle des gdcoles de peinture suivantes correspond
ce genre de musique?

a) réalisme

b) cubisme

¢) impressionnisme
d) classicisme

Ecoutez bien cette musique.
(Music; question is repeated)




Question No.'l7° (‘Costeley: "Allons au vert bocage™)
Cette chanson date probablement du -

a) 16¢ siécle

: ] b) 17° sidcle
] 3 c) 18° siacle . ) ]
- a) 19° sigele ?
i "4 Ecoutez bien cette musique. 3
; , (nusic; question is,ggé&gtgi) . J ;
; 3 Question No. 18 (Brel: Les Bourgeois) - i
E Cette chanson est -un exemple “de’ T L e ;
L a) satire sociale y N o E
] : b) propaggnde initéirg' ,lf;,“i ;~1; . . §
c) chagtwéi }hdiant_hu@;£§§tiquo_‘:: %
4 d) chant de‘révendicgt;on des ouvriers, =~ é
% “Ecoutez'bien;cette muéique. \ x'-'- 2
E (music; question is repeated) .- - -l . ano %
i f Question No. 19 (Middle Ages: Je'he puis pas &1° 1lbin fuir ) %
] ; , Ce chant est typiqge de la e %
§ "1 ‘i' ’ J:f'.a*_):,:;;d@t,z_;s;iqwqe me&iévale religieused L
L3 b) musique lyrique des troubadours Thoe §
- f c) musique romantique de la Renaissance. . . %

d) chanson poétique du 20¢ sidcle o
Ecoutez bien cette musique. e

(nusic; question is repeated) :-... .. .-

T T IR 120 27 W LA PPN

Question No. 20 (Berlioz:  Syhphonis Fantastiqué)

; Ce morceau de musique est extrait du debut de laquelie
‘ des oeuvres siivahtes de Berlioz? -

g ; a) 1l'ouverture de Benvenuto Cellini ‘

] b) Harold em Italie R

f c) 1° ouverture &u Carnaval Romain ‘

? E "d) ‘1a Symphonie Fantastique

] ‘i f‘quu;gz,bgen«cette.gugique.' X S Y

] (music; question is irépeated) ’

- '

-

-

-
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Question No. 21 (Boulez: Le marteau sans maftre)
Cet extrait est typique de la musique frangaise qu'on
appelle

a) de jazz
b) de chambre

c) concréte

;

d) électronique
Ecoutez bien cette musique.
(music; question is repeated)

Ques tion No. 22 (Middle Ages: Chanson de la mariée)
Cette chanson a pour théme

3

a) les conseils 3 une jeune mariée
g b) 1la description de la vie & la campagne
c) une cérémonie de mariage religieux

d) 1les plaintes d'une jeune fille malheureuse en
mariage :

Ecoutez bien cette musique.
(music; question is repeated)
Question Mo. 23 (Couperin: IHuit préludéstde 1'art de toucher
Ce .genre de musique est de style le clavecin"
a) moderne |
b) classique
i c) baroque
d) romantique
Ecoutez bien cette musique.

(music; question is repeated)

£

Question No. 24 (Frangoise Hardy: "Je t'aime")

t
Ceci est un exemple de
a) chanson artisanale
b) chanscin commerciale des années 1960

¢) chanson commarciale d'avant la premi@re guerre
mondiale

d) chanson tenant @ la fcis de la chanson commerciale
et de la chensun artisanale

Ecoutez bien cette musique.

(music; question is repeated)
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}‘2 Question No. 25 (Bizet: Carmen)
;3 (:) Ce morceau est extrait

a) d'une symphonie classique
b) d'un opdra du 19° siadcle
c) d'une comédie musicale du 20% sidcle
d) de musique de chambre de la Renaissance
Ecoutez bien cette musique.
(music; question is repeated)

Question No. 26 (A la claire fontaine)

Cette chanson est caractéristique de la musique francaisec

a) folklorique
b) classique

¢) religieuse

3 d) satirique
1 Ecoutez bien cette musique.
4 {mugic; auestion is repeated)
| . T\

U

;

¢

i - 3 L )




FOREIGN LANGUAGE INNOVATIVE CURRICULA STUDIES

French Humanities Test B-1
(English Version)

For each of the first thirteen questions on this test
you will be shown a siide. A question concerning the slide
will be read to you one time then there will be a brief pause.
It is important that you listen carefully and that you mark
your answer on your answer sheet during the pause. The
question will not be read to you a second time and the
picture on the screen will be changed.

Question No. 1. (Monet: Rouen Cathedral, West fagade, Sunlight)
This painting may best be called
a) romantic :
b) classical
¢c) impressionistic
d) cubist '

Question No. 2 (Manet: The Railway)
Manet's realism in this painting is most evident in
2) 4te heavy emphasis on background detail
b) the fact that it illustrates a story
¢c) the use of pastels
d) the casual, unposed placement of the figures

Question No. 3 (Monet: Madame Monet Reading Under the Willows)
This painting is characterized by
a) rigidity of lines
b) precision of forms
c) emphasis on light and color
d) total absence of composition

Question No. 4 (Corot: The Forest of Fontainebleau)
This painting best illustrates which of the following
attitudes toward nature?

a) the nec-classical notion of a‘rational, geometric
and orderly nature

b) the romantic notion of a sublime nature which
reflects human emotions

c) the Darwinian notion of a savage nature where only
the fittest survive

d) the Freudian notion of nature as an expression of
the subconscious mind




VTR P e

e AWt W iy 3

Question No. 5 (Van Gogh: La Mousmé)

Which of the following statements concerning this painting

is correct?

a) it is the work of an impressionist and emphasizes
light

b) it is the work of am expressionist and emphasizes
emotional feeling through color

¢) it is the work of an academic painter and stresses
formal composition

d) it is the work of a japanese painter working in the
French Post-Impressionist style

Question No. 6 (Toulouse-Lautrec: At the Moulin Rouge)
This painting is typical of the works of
a) Chardin
b) Gauguin
¢) Renoir
d) Toulouse-Lautrec

Question No. 7 (David: Napoléon)
This painting of Napoleon.is a good example of
a) David's Neo-Ciassicism
b} Delaercix’s romanticism ' .
c) the influence of the.Italian Renaissance on Ingres
d) the influence of Courbet on Manet

Question No. 8 (Fragonard: The Swing)
This painting is an example of which of the following
styles in art? :
a) Renailssance
b) Baroque
e¢) Rococo
d) Impressionist

Question No. 9 (Cézanne: Still Life)
All of the following statements concerning this painiing
are true EXCEPT
a) straight lines are contrasted with curving lines
b) form and color are emphasized
¢) natural textures are imitated and emphasized
d) forms are implied by planes of color

Question No. 10 (Gothic Cathedral: Interior)
The interior of this building is typical of the style

called
a) Romanesque
b) Gothic

c) Classical
d) Baroque

N
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Question No.1ll (David: Death of Marat)
This is a painting of the death of
a) Robespierre
b) Marat
¢c) Louis XVI
d) Marshall Brune

Question No. 12 (Versailles: Gardens)
These gardens illustrate the eighteenth century belief
that nature '
a) should be rational, orderxly, and geometric
b) was infused with 'the spirit of God
c) should be untamed, free, and irregular
d) was a place for solitary convtemplaticn and meditation

Question No. 13 (Ch3teau of Chambord: exterior) _
The style of architecture of this building associates
it with the
a) Middle Ages

b) Renaissance
c) eighteenth century

- = -

d) ninteenth century

For the remaining thirteen questions on this test, a -
qucstion concerning a musical selection will be read to you,
then you will hear the music. The question will be read to
you a second time, after which you should mark your answer
on your answer sheet. The musical selection will not be
played again. '

Question No. 14 (Edith Piaf: "Milord")
In this song, the singer depicts
a) the life of the popular streets
b) suburban iife
¢) country life
d) 1life in a border town

Listen carefully to this music.
(Music; question is repeated)
Question No., 15 (Mass: "Kyrie")
On hearing this music a Frenchman thinks of
a) the French Revolution
b) the Court of Louis XIV

c) mwmodern advertising technigues
d) the Catholic Church

Listen carefully to this music.
(Music; question is repeated)
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4 Question No. 16 (Debussy: '"Cloches 3 -travers les feuilles)
E, .4 This type of music is linked in style to which of the
N following schools of painting?
f a) Realism
E 3 b) Cubism

¢c) Impressionism

d) Classicism

Listen carefully to this music.
(Music; question is repeated)

; Question No. 17 (Costeley: '"Allons au vert bocage")
53 This song is most likely from the

E a) 16th century

b) 17th century

c) 18th century

d) 19th century

Listen carefully to this music.
(Music; question is repeated)

Question No. 18 (Jacques Brel: '"Les Bourgeois'")
Thig music mavy best Lbe described as an exampie of
a) social satire
b) military propaganda
c¢) “humorous student songs
d) 1laborers' protest songs

Listen carefully to this music.
(Music; question is repeated)

Question No. 19 (Middle ages: "Je ne puis pas si loin fuir")
This song is typical of
a) medieval religious music
b) 1lyrical music of the troubadours
¢) romantic music of the Renaissance
d) "chanson po8tique"™ of the twentieth century

Listen carefully to this music.
(Music; question is repeated)

Question No. 20 (Berlioz: "Symphonie Fantastique")
This music is taken from the beginning of Berlioz's
a) Benvenuto Cellini Overture
b) BRBarold in Italy
¢) Roman Carnival Overture
d) Symphonie Fantastique

Listen carefully to this music.
(fusic; question is repeated)




Question No. 21 (Boulez: "Le Marteau sans Maftre")
In -France, . this :‘type of music.is called
a) jazz | ' -
b) chamber
c) concrete
d) electronic

Listen carefully to this music.
(Music; question is repeated)

Question No. 22 ("Chanson de la Mariée")
The theme of this song is i
a) advice to a newly married girl
b) a description of country life
c) a religious ceremony for a wedding
d) a lament of a girl unhappily married

Listen carefully to this music.
(Music; question is repeated)

Question No. 23 (Couperin: -"Huit pré&ludes de 1l'art de toucher
le clavecin")
This type of music 1e¢ galled
a) modern
: b) classical
E 5 ¢) baroque

; <;i> d) romantic

Listen carefully to this music.
(Music; question is repeated)

! Question No. 24 (Francoise Hardy: "Je t'aime")

: This is an example of
: a) an art song

: b) a popular song of the 1960's
: ¢) a popular song prior to World War I
d) a song which is at the same time a popular song and
an art song

3 ﬂ? Listen carefully to this music.
{Mugsic; question is repeated)

Question No. 25 (Bizet: "“Carmen")
This musical extract has been taken from
: a) a classical symphony
3 b) a 19th century opera
: c) a 20th century musical comedy
F ¢ 3 d) Renaissance chamber nmusic

: Listen carefully to this music.
: (Music; quescion is repeated)
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E Question No. 26 ("A la claire fontaine") (
2 To which of the following traditions in French music -
4 does this song belong?
. a) Folk
3 b) Classical
- 3 c) Religious
4 d) Satirical

- Ligsten carefully to this music.
(Music; questicn is repeated)

-
*;
=
-




l ; (:} FOREIGN LANGUAGE IMNOVATIVE CURRICULA STUDIES
i ) French Humanities Test B-I
A {French and English Versions)
n KEY
? 1. C 14, A
% 2. D 15. D
- 3 3. ¢ 16. ¢
‘ 4. B 17. A
5. B 18. A
6. D 19. B
7. A 20. D
; 8. C 21. D
. S 9. € 22. A
: d!? 10. B 23. ¢
B 11. B 24, B
- 12. A 25. B
] é‘ 13. B 26. A
G
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. N/ FOREIGN LANGUAGE INNOVATIVE CURRICULA STUDIES
i ‘i French Humanities Test B-II
1 ? (French Version)
3 % Time - 30 minutes
;: % YOU ARE TO INDICATE ALL OF YOUR ANSWERS ON THE SEPARATE ANSWER
= 3 SHEET. No credit will be given for anything written in this
4 test beoklet. After you have decided which of the suggested
3 answers you want to give for a questinn, completely fill the area
3 between the pair of lines of the corresponding space on the
3 answer sheet.
Example
C:} 0. Chicago is a a b c d
A) state 0. — — — .
B) mountain
C) country
- D) city
'?‘ Give only one answer to each question; no credit will be given
E for multiple answers. If you wish to change an answer, erase
E _your first mark completely and mark your new choice.
f DO NOT OPEN THIS BOOKLET UNTIL YOU ARE TOLD TO DO SO.




Directions: Each of the questions or incomplete staftements
below is followed by four suggested answers or completicns.
Select the one which is best in each case and then blacken the
corresponding space on the answer sheet.

1. Les Frangais célébreyt lcur fet» naticnale le 14 juillet
an souvenir du jour de 1:89 od g eu lieu

{A) 1la réunion des Etats Généraux i Pavis

(B) la prise de la Bastille

() 1'exé&cution de Louig-XVI ' ~ \
{b) 1'@tablissament du Comité de la Slreté Publique

2, Le frangais moderne vient ‘de” 12 langne que parlaient les

(a) colonisateu*s romains

(B) envahisseurs maures _

(C) anciennes communaut@s celtiques
(D) tribus errantes deg Goths

3. .Jusqu'au dixg-huitidme sigcle le systéme.social frangais
était basé sur
(A) 1la féodalité ro v
(B) 1les droits de 1'homme . e
{C)  le suffrage universel *+° - = N
(D) 1la théocratie ' o

4., L'enseignement de la geographie en France insiste sur

(A) 1les ressemblances remarquables entre 1es differentes
régions de. la France,- :

(B) 1le fait que 1'homnme restera toujours le produit de
son milieu physique

{(C) 1'ingéniosité de 1l'homme.3d adapter-son milieu. a
ses besoins :

(D) 1les divisions de 1'Europe au cours de l'histdire

5.. L'influence de 1a civilisation 'romaine sur la civilisation
frangaise est évidente dans tous les exemples suivants EXCEPTE

(A) 1les tableaux historiques de David

(B) 1le sens juridique des frangais

(C) 1le réve Napol&onien de. domination universelle
(D) 1la réputation de légéreté des Frangals
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Tous les pays faisaient partie de l'Indochine frangaise

EXCEPTE

(A) le Laos

(B) 1le Vietnan

(C) 1la Birmanie

(D) 1le Cambodge

La province de Québec est

(A) 1la seule province canadienne ol se trouvent des
Canadiens de langue frangaise

(B) 1la province la moins industrialisée du Canada

(C) 1a plus vaste des provinces du Canada

(D) 1le si&ge de la capitale fé&dérale du Canada

Laquelle des déclarations suivantes est FAUSSE

(A) 1la France est une nation trés industrialisée

(B) 1la France est une puissance nucl&aire

(C) 1la France n'a plus de possessions sur le nouveau
continent .

(D) 1la France fait partie du Marché Commun

La politique francaise est généralement caractérisée par

(A) un esprit d'équipe solide

(B) wune coalition de partis durable

(C) un respect absolu de 1l'autorité

(D) des politiciens intellectuels qui manquent d'esprit

de coopération

Aux lycées en France, la discipline est

(A)
(B)
(c)
(D)

sévérement contrdlée

un-soin laissé aux professeurs de classe
stricte ou laxe selon 1'établissement

la responsabilité des éléves

Le Sénégal et la Cdte d'Ivoire

(A)
(B)

()

(D)

sont des pays ethnologiquement unifiés

ont fait de grand progrés vers l'industrialisation
grdce 3 l'aide frangaise

ont systématiquement falt disparaltre tout vestige
de la colonisation francaise 3 1l'intérieur de leurs
limites

sont les seules ex-colonies frangaises 3 avoir
convervé des relations diplomatiques avec la France
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-~ 12, Marc, jeune homme de la moyenne bourgeoisie, courtise
i KU) : - - Chantal, jeune fille de famille aristocratique. Les parents
de Chantal ne cachent pas leur désapprobation 3 1l'idée
d une mésalliance. Marc fait tout ce qu'il peut pour
mettre gsa propre famille en valeur. Peu & ‘peu, les parents
de Chantal reviennent sur leur impressiom premiére, surtout
lorsqu'ils épprennent que Mare

g (A) ‘est protestant, d'une famille de riches commerg¢ants
et fils unique.
‘ (B) est catholique, petit-fils de polytechnicien et qu'il
i se ' prépare une belle carriére pour 1'avenir
(c) a fait des études superieures aux Etats Unis

(D)' a des relations utiles et se montre enthousiaste
§ : pour toutes les nouveauté@s ' ‘

13. Laquelle des déclarations suivantes est correcte?

(A) 1'Algérie &tait frangaise jusqu'en 1965
(B) - les pieds noirs algériéns ont été les plus grands
adversalres de 1'Algérie francgaise
(C) 1les 0.A.S. ont soutenu la résistance des indigenes
algériens contre la France *
(D) avant de devenir indépendante, 1'Algérie était sous la
o responsabilite du Ministére des Affaires Interleures

(%w) 3 Paris

14. "Le retard de ld France dans le domaine- scientifique avant la
deuxiéme guerre mondiale a &té causé pdr le manque

(S0 TR -

(A) de collavoratiom avee 1° All'.a...,av et avee les Ltats Unis
(B) ~de curiosité scientifiqne caracterisaqt 1es Frangais

'én général
(C){ de bons cervéaux scientifiques nés-en France
(D) de moyens suffisants pour financer les recherches

15. Iaquelle des regions africaines Suivantes a subi: le plus
1'influence frangaise

"(A) 1'Afrique de sud
(B) 1'Afrique du nord-est
(C) 1'Afrique du nord-ouecst
(D) 1'.fridue de 1llest




16. _Lorsque 1'on dit que lz France est un pays catholique, cela

veut
(4).
{B)

. (C)

(D)

dire, au vingtiéme siécle, que

presque tous les catholiques frangails vont
réguliérement 3 la messe

les Frangais sont fidéles, par esprit de tradition,
i certaines cérémonies catholiques

le catholicisme est la seule religion reconnue
officiellerzent par 1'Etat

le nombre de catholiques pratiquants n'a janais été
aussi é1évé qu'aujourd'hui

17. Le Prangais accorde généralement le plus d'importance

(a)
(B)
(c)
(D)

au gouvernement
i 1l'Eglise

3 la famille

au Marché Commun

18. Ioutes;les langues suivantes sont parlées en France
EXCEPTE 1le

19.

20.

(A)
(B)
(C)
(D)

breton
basque
provencgal
galicien

Quand les Américains critiquent le manque d'hygidne en
France, ils ont tort en ce qui concerne

(4)
(B)
(C)
(D)

1'étalage des aliments aux marchés

les soins médicaux scolaires

les installations sanitaires dans les maisons
1e nombre de bains que prend le Frangails moyen

A la différence du systéme d'&ducation américain, le systéme
d'éducation frangais

(4)
(8)

(c)
(D)

essaie de développer l'esprit de communauté de l'enfant
s'attache au développement individuel en donnant la
primauté 3 1'esprit de compétition

cherche i aider chaque enfant 3 déveliopper au maximum
ses propres aptitudes .

se préoccupe d'abord du développement physique et
smotif de 1'enfant plutdt que de ses progrés
intellectuels
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La raison principale pour laquelle les soupes
ne se vendent pas aussi bien en France qu'aux
clest '

(A)

(B)
(C)
(D)

I b gt LY MG gt s e e -

-5

déshydratées
Etats-Unis,

le goiit en
est inférieur

qu'elles cofitent trop cher en France

que les Frangaiées ne les trouvent pas trés pratiques
que la soupe faite 3 la maison a une importance
symbolique ' : ‘

Au lycée francais , pour passer d'une classe dans la
classe supérieure, 1'éléve doit obtenir combien sur vingt?

()
(B)
(c)
(D)

Dix
Douze
Quatorze
Quinze

La Révolution francaise de 1789 est responsable de tous
les actes suivants EXCEPTE

(4)
(B)

- (C)

(D)

la confiscation des biens de 1'Eglise

*'obligation, pour le clergé, de préter un serment de
loyauté envers la constitution civile

la nomination du clergé par 1l'Etat :

la proclamation de 1' athéisme comme religion d'Etat
officielle

Quel était le but principal du mouvement de la Négritude?

(A)
(B)
(C)

(D)

3

De mener les Africains 3 la révoite

de faire connaftre au monde la culture noire ~
D'enregistrer les trésors folkloriques de 1'Afrique
noire

De rapprocher les cultures noires de 1'Amérique et de
1'Afrique

Pour occuper ses vacances la famille frangaise fait le plus

souvent:

(A) un voyage aux EtatseUnis ou au Canada

(B) un séjour dans un hdtel sur la CSte d'Azur
(C) du cemping dans une régiom touristique

(D) 1le tour des boftes de nuit de Paris

Les Francgais pensent souvent que la langue francaise parléde
au Canada est

(A)
(B)
(c)
(D)

cultivée
inférlieure
évoluée
normale
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; 27. A 1'école frangaise, la révolte des &élédves contre la
T; sévérité .du professeur et de la discipline rev&t la forme

A) d'une liberté anarchigue
B) d’'un chahut

C) d'une gréve

D) d'une tricherie

4 28. Les autompbiles Renault sont .fabriquées par une entreprise

= A) franco-américaine
E 3 B) du gouvernement frangais
2 C) anglo-américaine

1 D) frangaise privée

29. Pour les parents francais , l'enfant est considéré comme

2 A) une personne i qui l'on doit laisser 1l'initiative
E 4 B) un €tre humain qui a des droits

= 3 C) un individu dont 11 faut respecter la personnalité
D) un @tre primitif qu'il faut former

30. A la suite de la g:éve des ouvriers et des é%udiants en 1968

E ‘ A) les candidatg socialistes et communistes ont souffert
3 de sérieuses défaites aux élections générales
- , B) le gouvernement frangais a accordé tout ce que recla-
A 2 maient les ouvriers grévistes
E 3 C) 1'économie frangaise a été marquée par un accroilssement
3 de production et de prospérité
£ D) les universitds ont &té affranchies du contrdle gouverne-
5 mental

31. Laquelle des philosophies suivantes est personnifiée par
‘' Pangloss dans Candide de Voltaire?

A) “Ecrasons 1'Infime" ‘
B) "Tout est pour le mieux dans le meilleur des mondes™
C) "Il faut cultiver notre jardin®™
' D) "L'homme est naturellement bon; la société le corrompt"

The following ' 9 questions are accompanied by a passage.
Read the passage then blacken the space which corresponds
to the best completion to the statement following the passage.




32, "Mourrai-je donc comme un chien? Voilid ma récompense,
1'abandon. Ce sont des inf@mes, des sc&lérates, je
les abomine, je les maudis; je me reléverai, la auit,
de mon cercueil pour les remaudire, car, enfin, mes
amis, ai-je tort? elles se conduisent bien mal, hein?"

Dans ce passage, Goriot se plaint

A) des infidélités des amies de sa jeunesse
B) de 1'indifférence de la sOciété

C) de l'ingratitude de ses filles

D) de la cruauté de ses anis

E 33. "L'homme n'est qu'un roseau, le plus faible de 1la

g nature; mais ¢'est un roseau pensant. Il ne faut

o pas que l'univers entier s'arme pour 1l'&craser: une
3 vapaur, une goutte d'eau suffit pour le tuer. Mais,

, quand 1l'univers 1l'écraserait, l1l'homme serait encore

e ] plus noble que ce qui le tue, puisqu'il sait

3 qu'il meurt, et l1l'avantage que 1l'univers a sur lui,

3 1'univers n'en sait rien."

3 Ce passage est extrait

e A) des "Fleurs du Mal" de Baudelaire
;@J) B) des "Lettres" de Madame de Sévigné
: C) des "Pensées" de Pascal

D) de Candide de Voltaire

3 34. "Ne pense pas qu'au moment que je t'aime

= Innoecente 3 mes yeux, je m'approuve moi-méme,

Z ' Ni que du fol amour qui trouble ma raison

= ] Ma l3che complaisance. z2it nourri le poison.

. 4 Objet infortuné des vengeances célestes,

Je m'abhorre encore plus que tu ne me d&testes.

. Les Dieux m'en sont témoins, ces Dieux qui dans mon flanc
. Ont allumé le feu fatal & tout mon sang;

e Ces Dieux qui se sont falt une gloire cruelle

L De s&duire le coeur d'une faible mortelle."

= Dans ce passage, l'h&roine nie 1l'existence

3 A) du véritable amour
4 B) des dieux

4 C) de la libe:téd

D) de 1la raison
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35. "Les abeilles pillotent deca deld les fleurs, mais elles
en font aprés le miel, qui est tout leur: ce n'est

plus thym ni marjolaine: ainsi les piéces empruntées
d'autrui, l'enfant les transformera et confondra pour
en faire un ouvrage tout sien, d savoir son jugement:
son institution, son travail et &tude ne vise qu'd le

L former.

) ...A cette cause le commerce des hommes y est merveilleuse-
E 3 ment propre, et la vigite des &étrangers;...pour 2n rapporter
> 4 principalemznt les humeurs de ces nations et leurs fagons

3 et pour frotter et limer notre cervelle contre celle
E 3 d'autrui." : '

3 Ce passage est extrait

B : A) des "Essais' de Montaigne

: B) de "Emile” de Rousseau

C) de "1'Education des Filles' de Fénelon
D) de "Gargantua' de Rabelais

sz
2 e o 3

35. "“Le hasard. Alors ces meubles sont 13 par hasard. C'est
par hasard si le canapé de droite est vert épinarxd et

3 si le canapé de gauche est bordeaux. Un hasard, n'est-ce

3 pas? Eh bien, essayez donc de les changer de place et

- vous m'en direz des nouvelles. Et le bronze, c'est un

# hasard aussi? Et cette chaleur? Et cette chaleur?

3 (Un silence) Je vous dis qu'ils ont tout réglé. Jusque

dans les mocindres détails, avec amouxr. Cette

chambre nous attendait.”

Dans ce passage, le personnage est préoccup@ par

L A) une &tude scientifique des lois du hasard

£ B) les relations entre l'ordre extérieur et la

2 3 stabilité intérieure

. § _ . C) les effets esthétiques résultant de 1l'arrangement

3 des couleurs _
3 D) le déterminisme évident dans la situation de 1'homme




37. "Le comte Roland est couché sous un pin. Vers 1l'Espagne
11 a tournéd son visage. De maintes choses i1l lui vient
souvenance: de tant de terres qu'il a conquises, le
vaillant, de douce France, des hommes de son lignage,
de Charlemagne, son seigneur, qui 1'a nourri. 1I1
en pleure et soupire, il ne peut s'en emp&cher. Mais
i1 ne veut pas se mettre lui-m@me en cubli; il bat sa

e coulpe et implore la merci de Dieuw: '"Vrai Pére, qui

% ] jamais ne mentis, toi qui rappelas Saint-Lazare d'entre

| ‘ les morts, tol qui sauvas -Daniel des lioas, sauve mon

fme de tous les périls, pour les péchés que j'ai faits
dans ma vie."

de caractére suivants sont tous caractéristiques

: A) la foi en Dieu
E B) 1'ambition intéressée

3 C; le courage dans le combat
4 1l'esprit patriotique

38. "...Maintenant que du deuil qui m'a fait 1'ame obscure,
Je sors pdle et vainqueur,
Et que je sens la paix de la grande nature
Qui m'entre dans le coeur,
‘Maintenant que je puis, assis au bord des ondes,
Emu par ce superbe et tranquille horizon,
Examiner en moi les vérités profondes
Et regarder les fleurs qui sont dans le gazon
...Voyant ma petitesse &t voyant vos miracles
Je reprends ma raison devant l'immensité
Et je viens 3 vous Seigneur Pére auquel il faut croire.
Je vous porte apaisé .
Les morceaux de ce coeur tout plein de votre gloire
Que vous avez brisé."

Ce poéme est romantique par toutes les caractéristiques
suivantes excepté:

A) la communion du poéte avec la nature
B) l'expression des sentimente du poét
C) un lyrisme intensément personnel

D) le refus du monde surnaturel

=]
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"Je suis pécheur, je le sais bien;
Pourtant ne veut pas Dieu ma mort,
Mais convertisse et vive en bien,
Et tout agtre que p&ché mort.’
Combien qu'en péché je sois mort
Dieu vit, et sa mis@ricorde

Si comscience me remort

Par sa grace pardon m'accorde."

L'attitude de Villon en faee de la mort est celle d'un

3 A)
: B)

)
D)

40.

réveur indifférent

rédvolté contre Dieu
homme plein de rancune envers les hommes

repentant sincére .

""Quand le pauvre soldat avec son vieux drapeau

Essaya de franchir les portes de Versailles,
Les lAches courtisans % cet hOte nouveau,

Qui parlait de "nos gens", de gloires, de batailles,
D'enfants abandonnés, de nobles sentiments

Que notre coeur bénit et que le ciel protége,
. Demandaient, en riant de ses tristes accents,
e 3 Ce qu'importaient au roi 'quelques arpents de

Xa AP 1A

neige'."

F 3 Le po3te canadien, en évoquant le passé historique .de son
pays, révéle ici des sentiments

“ = ” A)
2. B)

d' amertume envers la France
de mé&pris pour le Canada
de dédain pour la guerre
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. c)

D) d'admivation pour la cour de Versailles

IF YOU FINISH BEFORE TIME IS CALLED, CHECK YOUR WORK ON THIS TEST.




FOREIGN LANGUAGE INNOVATIVE CURRICULA STUDIES

French Humanities Test B-11

(English Version)

Time - 30 minutes

YOU ARE TO INDICATE ALL OF YOUR ANSWERS ON THE SEPARATE ANSWER
SHEET. No credit will be given for anything written in this

test booklet. After you have decided which of the suggested
answers you want to give for a question, completely fill the area

between the pair of lines of the corresponding space on the
answer sheet.

Example
0. Chicago is a . b ¢ d
0. — SR

A) state T
B) mountain

C) country

D) city

Give only one answer to each question; no credit will be given
for multiple answers. If you wish to change an answer, erase
your first mar. completely and mark your new choice,

DO NOT OPEN THIS BOOKLET UNTIL YOU ARE TOLD TO DO SO.
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Directions: Each of the questions or incomplete statements be-~
low is foliowed by four suggested answers or completions. Se-
lect the one which is best in each case and then blacken the
3 corresponding space on the answer sheet. '

i. July 14th is celebrated in France as a nationmal holiday
because it marks the day in 1789 when

"3 A) the Estates Gemeral convened at Paris

B) the Bastille was stormed

C) Louis XVI was executed

D) the Committee of Public Safety was established

. 2. Modern French comes from the language spoken by the
3 A) Roman colonies

4 B) Moorish invaders

. C) o0ld Celtic communities

4 D) wandering Gothic tribes

3. Until the 18th century the French social system was based on

Ko gl UG o (o A Sl R O

) A) the feudal system
; @:D B) the rights of men

i C) universal suffrage
D) theocracy

) >
L1N

% 4. 1In France, the teaching of geography emphasizes

A)Y noticeable similarities between the various regions of
! n France

] ; B) the fact that man will always remain the product of

e 5 his physical environment

3 . C) the ingenuity man shows in adapting his milieu to

g his needs

D) the divisions of Europe throughout its history

e g 5. The influence of Roman civilization on French civilization
B is obvious in all the following examples EXCEPT

A) David's historical paintings
B) Frenchmen's legal mind

C) the Napolecnic dream of universal domination
D) the lack of seriousness the French people are known to

show
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11.

All

-2

of the following countries were part of French Indo-

China EXCEPT

-A)
B)
C)
D)

The
A)
B)

C)
D)

Laos
Vietnan
Burma
Cambodia

province of Quebec is the

only Canadian province in which there are native French
speakers .

least industrialized province of Canada

largest Canadian province by area

seat of the Canadian national capital

Which of the following ‘statements about France is FALSE

A)

France is a heavily industrialized nation

B) France is a nuclear power

C)
D)

France has no remaining possessions in the New World
France 1s a menber of the Common Market

French rolitics is generally characterized by

A)
B)
)
D)

a spirit of team solidarity

a durable coalition of parties

an absolute respect for authority

intellectual politicians who lack a sense of cooperation

In French public high schools, discipline is

A)
B)
C)
D)

severely controlled

left to the care of each teacher
strict or loose according to each institution
the responsibility of the students

Sehegal and the Ivory Coast

A)
B)

C)

D)

are the only ethnically.unified nations in Africa

have made great strides towards industrialization with
French help

have systematically eliminated all French holdings in
their countries

are the only former French colonies to retain diplomatic
relations with France

o~




R S aale i o [ . s e P -

-3

f E (7 12. Marc, a young man from the middle class, dates Chantal, a
?":&m) young girl from the aristocratic class. Chantal's parents
Ps show their disapproval at the idea of a bad ailiance. Mare
% 3 does all he can to show the best dide of his own family.

Little by little Chantal's parents change their opinion
about the situation especially when they hear that Marc

A) is protestant, comes from a family of wealthy shop-

_ keepers and is the only chilid

5 B) is Catholic, a grandsom of‘a polytechnié¢ian and that

. he is going to have a good career in the future

DG C) has dome his graduate studies in the United States

D) has useful coannections and that he shows enthusiasm.
for all novelties

3 13. Which one of the following statements is correct?
3 A) Algeria was a French colony until 1965
3 B) The aAlgeriar pieds noirs were French Algeria's greatest
adversaries

C) the 0.A.S. supported the resistance of the Arab
*' A population against France
D) Before becoming independent, Algeria was under the
administration of the Ministry of Internal Affairs

1 e 1 s
A N 3 Y

in Paris
%\i‘y 14. France's delay in the field of science before World War
%,Q%) I1I was caused by the lack of

A) collaboration with Germany and the United States

B) scientific curiosity as a characteristic of French
people in general

C) good scientists born in France

D) sufficient means to finance research

. 15. Which of the following regions of Africa has been the
" 3 most influenced by France?

A) South Africa
.3 B) North-east Africa
5 C) North-west Africa
E D) East Africa

16. When one says that France is a Catholic country, in
the 20th century, it means that

A) almost all French Catholics regularly attend mass
3) French people are faithful to certain Catholic
-3 ceremonies out of respect for traditions
N C) Catholicism is the only religion officially recognized
o by the state
3 D) the number of practicing Catholics has mnever been
as high as today
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17. Vhich of the following would most likely be considered
most important by a Frenchman? -

A) the govermnment

B) the Church

C) the family

D) the Common Market

18. All of the following languages are spoken in France EXCEPT

A) Breton

B) Basque

C) Provengal
D) Galician

-

19. VWhen Americans criticize the lack of hygiene in France,
they are mistaken about »

A) the display of rcod in the markets

B, the medical care in schools

C) the sanitary equipment in the houses

D) the number of baths a French person takes

20. Unlike the American-educé;ional systemn, the French educa-
tional systenms

A) tries to develop a sense of community spirit in the -
child : ()
B) is keyed to the development of the individual through e
competition ‘
C) seeks to help each child develop his abilities to their
maximum potential
D) is more concerned with the physical and emotional
development of the child than with his intellectual
progress

R AN

21. The main reason why powdered. soup does not.séllwas- well in
France as in the United Stateg, 1is because

A) most French people think it does not taste good
B) it is too expensive in France

* C) French women do not find it practical
D) homne made soup has a symbolic importance

22, In a French high school what score (out of twenty) nust the
gstudent obtain in order to pass from omne class to a

higher class?

A) ten

B) twelve
v, fourteen
D) fifteen
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23,

24,

25.

26.

27.

28,
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All of the following acts were true of the French Revolu-
tion EXCEPT

A)
B)

C)
D)

confiscation of Church property

imposition on the clergy of an oath of loyalty to the
Civil Constitution

state appointment of the clergy

proclaration of atheism as the official state creed

What was the principal aim of the movement "Negritude'"?

A)
B)
C)
D)

to lead Africans to revolt

to make black culture known to the world

to 1list the folk: treasures of black Africa

to show the connection between the black cultures of
America and Africa .

Which of the following is the most likely way a French
family will spend their vacation

A)
B)
C)
D)

The

A)
B)
C)
D)

a trip to the United States or Canada

.. at 3 hotel on the Riviera :

a trip to a camping and recreation sight
staying in Paris and night-clubbing it

French often consider the French spoken in Canada to be

cultured
inferior
prog ressive
standard

In French schools, student revolts againstistriet
teachers and ‘discipline take the form of

anarchical freedom

an organized and noisy disturbance
a gtrike

cheating

Renault is produced by a

Franco-American enterprise
French government enterprise
An;lo-American enterprise
private French enterprise




: 29, French parents consider their children as

A) persons who must be left to-their own initiative
B) human beings who have rights

¢) individuals whose personality must be respected
D) primitive beings who have to be educated

30. After the student-worker gtrike in 1968

A) socialist and communist candidates lost heavily in
the general elections

B) the French government granted all the demands made
by striking workers

¢) the Prench economy entered a new phase of increased

) production and prosperity
D) universities were granted autonomy from government con-

- trol

3 ; 31. Which of the following philosophies is personified.by
. Pangloss in Voltaire's Candide? , .

E A) "Ecrasons 1l'Infare"
F 3 B) "Tout est pour le mieux dans le meilleur des mondes"

© C) "Il faut cultiver notre jardin"
k3 D) "L'homme est naturellement bon; la société le corrompt"

Directions: The following 9 questins are accompanied by a
passage. Read. the passage then blacken the space which cor-
responds to the best completion to the statement following the

passage.

32, "Mourrai-je donc comme un chien? Voild ma récompense,
1'abandon. Ce sont des inf@mes, des scélérates; je
les abomine, je les maudis; je me relévarai, la nuit,
de mon cercueil pour les remaudire, car, enfin, mes
amis ai-je tort? elles se conduisent bien mal, hein?"

In this passage, Goriot complains about the

4 A) unfaithfulmess of his boyhcod loves
s B) indifference of society

3 ¢) ingratitude of his daughters

D) cruelty of his friends
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. 74 33. "L'homme n'est qu'un roseau, le plus faible de la nature;
’? mais c'est un roseau pensant. Ii ne faut pas que 1l'uni-
vers entier s'arme pour 1l'écraser: une vapeur, une

goutte d'eau suffit pour le tuer. Mais, quand 1'uni-

3 verse 1'8craserait, l'homme serailt encore plus noble

- que ce qui le tue, puisqu'il sait qu'il meurt, et

3 1'avantage que 1'univers a sur lui, 1'univers n'en

3 sait rien."”

™ .
D —

E 4 This passage 1s from

E A) Baudelaire's "les Fleurs de Mal"
E B) Madame de Sévigré's "Letters™

E C) Pascal's "Pensées"”

= D) Voltaire's Candide

Alls $od¢

3 34, "Ne pense pas qu'au moment que je t'aime,

Innocente 3 mes yeux, je m'approuve moi~ménme,

Ni que du fol amour qui trouble ma raison

Ma lache complaisance ait mnourri le poison.

Objet infortuni des vengeances célestes,

Je m'abhorre encore plus que tu ne me délestes

Les Dieux m'en sont témoins, ces Dieux qui dans mon flanc
Ont allumé le feu fatal a tout mon sang;

Ces Dieux qui se somt fait ume gloire cruelle

De séduire le coeur d'une faible mortelle.” :

_
=
=,
<3

In this passage, the heroine denies the existence of

A) true love
E 4 B) gods

5 4 C) freedonm
F D) reason

R AT R
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= 3 35. "Les abeilles pillotent degd delad les fleurs, mais
= elles en font aprés le miel, qui est tout leur; ce

E ] n'est plus thym ne marjolaine: ainsi les piéces em-
e 3 pruntées d'autrui, l'enfant les transformera et con-
E fondra pour en faire un ouvrage tout sien, & savoir

E son judgement: son imstitution, son travail et &tude
K 3 ne vise qu'd le former.
E | 3 ...A cette cause le commerce des hommes y est merveil-

leusement propre, et ia visite des &trangers;...pour

2 en rapporter principalement les humeurs de ces nations
g et leurs fagons et pour frotter et limer notre cervelle
contre celle d'autrui.”

This excexrpt is from

A1y A) Montaigne's "Essais"

B) Rousseau's "Emile"

B C) Fénelon's "1'Education des Filles"
- D) Rabelais' "Gargantua'
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37.
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"Le hasard. Alors ces meubles sont 13 par hasard.

C'est par hasard si le canapé de droite est vert

épinard et si le canapé de gauche est bordeaux. Un
hasard, n'est-ce pas? Eh bien, essayez donc de les
changer de place ‘et vous m'en direz des nouvelles.

Et le bronze, c'est un hasard aussi? Et cette chaleur?
Et cette chaleur? (Un silence) Je vous dis qu'ils

out réglé. Jusque dans les moindres détails, avec amour.
Cette chambre nous attendait."

In this passage, the character is concerned with

A) a scientific study of the laws of chance

B) the connection between exterior order and inner
stability. . :

C) the esthetic effects obtained from the arrangements
or colors

D) the determinism evident in the human situation

"Le comte Roland est couché sous un pin. Vers
1'Espagne il a tourné son visage. De maintes
‘choses i1 Lui vient souvenance: de tant de terres
qu’'il a conquises, le vaillant, de douce France,
des hommes de son lignage, de Charlemagne, son
seigneur, qui 1'a nourri. Il en pleure et soupire,
11 ne peut s'en empécher. Mais il ne veut pas se
mettre lui-m€me en oubli; il bat sa coulpe et
implore la merci de Dieu: "Vrai Pé&re, qui jamais
ne mentis, tol qui rappelas Saint Lazare d'entre
les morts, toi qui sauvas Daniel des lions, sgauve
mon dme de tous les périls, pour les péchéds que
J'ai faits dans ma vie."

The following features are all characteristic of Roland
EXCEPT: :

|

A) faith in God '
B) calculated ambition
C) courage in combat
D) patriotic spirit

“
"l L}
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E 38. "...Maintenant que du deuil qui m'a fait 1'Ame obscure,
N Je sors pdle et vainquer,

Et que je sens la paix de la grande nature

Qui m'entre dans le coeur,

Maintenant que je puis, assis au bord des ondes,

Emu par ce superbe et tranquille horizon,

Examiner en moi les vérités profondes
v Et regarder les fleurs qui sont dans le gazon
4 ...Voyant ma petitesse et voyant vos miracles
Je reprends ma raison devant l'immensité
Et je viens 3 vous Seigneur Pere auquel il faut croire.
Je vous porte apaisé
Les morceaux de ce coeur tout plein de votre gloire
Que vous avez brisé."

-

2y K30 Sem

2 1 This poem is romantic because it has all of the following
characteristics EXCEPT:

(A) the poet's communion with nature
(B)  expression of the poet's feelings
E (C) an intensely personal lyricism

p (D) a denial of the supernatural world

E ] 39. “"Je suis pécheur, je le sais bien;
£ Pourtant ne veut pas Dieu ma mort,
g A Mais convertisse et vive en bien,
: — Et tout autre que péché mort.
(,) Combien qu'en je sois mort

e 3 Dieu vit, et sa miséricorde,
L Si conscience me remort
3 Par sa grice pardon m'accorde."

.i Villon's attitude on death is the attitude of a

3 A) uncommitted dreamer

g B) person in revolt against God

E C) man bearing a grudge against mankind
- D) sincere repentant

3 49. "Quand le pauvre scldat avec son vieux drapeau

3 Essaya de franchir les portes de Versailles,

. Le l3ches courtisans & cet h3te nouveau,

Qui parlait de 'nos gens', de gloires, de batailles,
D'enfants abandonnés, de nobles sentiments

Que notre coeur bénit et gque le ciel protege
Demandaient, en riant de ses tristes accents,

fe qu'importaient au roi "quelques arpents de neige.”

3 As he writes about tune past history of his country, the
3 poet here reveals feelings of

i . A) bitterness toward France

et B) contempt for Canada

3 C) disdain for war

- 3 D) admiration for the court of Versailles

IF YOU FINISH BEFORE TIME IS CALLED, CHECK YOUR WORK ON
o THIS TEST.
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Evaluation Report
Exhibit IV- ourse Reaction. Shezat:

Your name: Date:

Brief description of
your work in schools
{(Job titie and Tunctions):

Name of AST course unit:

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - &

How long did the unit take to complete?

Were there any mechanical probliems? (e.g., poor bindings, faint
printing, boring layout, missing material, etc.)

Indicate any unclear instructions (staée the page and the gist
of the instructions). How did they mislead you?

Did this unit add to your skills? YES NO
What skills or other benefits have you gaine

What were the two best features of the unit you completed?

What was the worst feature of this unit?

Other reactions:

Thank you for this information. It will help us revise the
curriculunm.
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