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ABSTRACT

The Developmental Career Guidance Project objectives
are: {1) to aid a selected group of inner-city high school students
to raise and broaden their educational and occupational aspirations,
(2) to develop a pilot program designated to better meet the needs of
inner-city youth, (3) to involve the staffs of the participating
schools in the program, and (4) to systematically evaluate the
program. The first phase of the project involved a two-week workshop
for school personnel. The main goal was to encourage these
participants to look critically at their school program with an eye
toward utilization of occupational and career as a focus for helping
inner-city youth to raise their level of aspiration. The setting in
Detroit, the personnel involved, the rationale and broad objectives
for activities are discussed at length. Data tables are found
throughout the booklet. Activities are described, including
counseling and guidance, curriculum, community contacts, parent
involvement, broadening perceptions, and dissemination of
information. Three external evaluations of the program are given
together with future plans. (KJ)
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CHAPTER I
INTRODUCTION AND OVERVIEW

Nothing matters more than education to the future of this
country; not our military preparedness -~ for armed might is
worthless if we lack the brain power to build a world of peace;
not our productive economy --for we cannot sustain growth with-
out trained manpower; not our democratic system of government --
for freedom is fragile~if citizens are ignorant.

Lyndon B. Johnson
Message on Education, 1965

The American republic since its birth has been characterized by growth
and dynamic change. These twin factors have been nowhere more apparent than
in the United States economy where employer and employee alike have contin-
ually had to adjust to shifting manpower requirements. The most noteworthy
development in recent years has been the increase in workers' productivity --
a gain of 56% in output in the last three decades. Edwerd Denison has esti~
mated that two-fifths of this rise is attributable to the increasing e&uca—
tion of the work force. The"advancing education of the work force has, of
course, constituted a major contribution of fhe economic growth of the United
States over the years. This economic growth in turn has resulted in the fan-
tastic upsurge of the standard of living -~ one without parallel in the history
of the world. Our educational institutions have been turning out a constant
stream of highly qualified professional and semi-professional personnel who
have been contzibating to the advance of the American way of life. Further-
more, educational atbtainments of the labor force have been growing by leaps
and bounds: in the twelve year period from 1952 to 1964, the percentage of
workers who had graduated from high school increased from U5 to 56%. Even
more impressive, the percent of college graduates in the labor force increased

from 8 to 11% in the same period. On the other hand, the educational impli-

cations of progress are also great. While the need for educated workers with




adaptable gkills has grown, the need for woraers who possess obsolete skills
and/or inedequate education has decressed greatly. To the present day, num-
bers of professionsl, technical, and skilled jobs remain unfilled while work-
ers with little or no education are having difficulty in finding work in an
economy that requires only 5% of its jobs to be filled by unskilled workers.
Moreover, employers require a high school diploma for even the most routine
Jobs. Consequently, the differences in educational achievement between Ne-
groes and whites indicate the great difficulty Negroes have in competing for
careers in this regard alone,
Table I

Achievement on National Standardized Tests of
Reading and Other School Subjects,

Fall 1965
Test level grade
Grade in school: Negro White
Sixth ; LY ' 6.8
Ninth 7.0 9.9
Twelfth 9.2 12,7

Source: U. S. Department of Health, Education, and Welfare, Office
of Education. Computed from basic data prepared for the
Fall 1965 Survey of Equality of Educational. Opportunity, by
James S, Coleman.,

The population in the central city of Detroit, Michigan, has decresased
greatly -- almost 10% in the 1950-1960 decade. Despite this decrease, how-
ever, the school population has increased slmost 20% in the same period.
Presently, the public school system enrolls almost 300,000 students in ap-
proximately 300 schools, including 23 senior high schools.

In these senior high schools, the socio-economic-educational level of

the student body differs, as shown by a drop-out rate which vanged from a

low of 2.14% to & high of 15.64%. In a number of innur-city schools, leas




than half the entrants stay until graduation. Further, the college-going
rate of those who graduate from the high schools also varies greatly. A
recent survey of the post high school plans of graduates revealed the fol-
lowing differences in percehtage of students from comprehensive high schools

who state they planned to enter college after graduation:

Highest Five Schools Lowest Five Schools
88, 0% 27 .2%
76.6% 24 ,3%
59.%% Detroit 23.7%
53.3% Average: 42% 21.8%
51.8% 16.1%

Few inner-city students in Detroit are able to even contemplate enter-
ing cwllege., Sain found that only 6.2% of a sample of inner-city students
were schieveing at & "B" or "A" level., Further, he found that although 30%
of his sample would like to go to college to receive advanced training for
professional positions, less then 6% were taking courses that would allow
them to do so, Sain also found evidence of a dearth of vocational counseling
in the lives of inner-ci%y youth which was substantiated by the conclusions
of a recent project conducted at Wayne State University.
variables themselves but rather the psychological effects of these variables
that are directly decisive. The psychological effects in this instance are
those of a poor self-image, coupled with a low level of educational-vocation-
al aspiration. Few inner-city student8 see themselves as professional or
white-collar workers, as college or technical school students, as high school
graduates. This is substantiated in the comment by the Educational Policies

Commission: 'The disadvantaged are the least effective producers in tne so-
E ciety. Meny are incapable of effective employment in a modern economy. dJob

L The report of this project noted that "It is not the socio-economic

discrimination hampers many....'"

Further, products of the Detroit inner-city environment have an unem-
ployment rate seyeral times that of their moré fortunate contemporaries sad
when they do find work, it is generally of the semi-gkilled, unskilled or
g service variety. deed, the most startling fact about the occupational dis-
{ tribution of inner-city workers -- most of whom are Negro -- remains their

; very heavy concentration in the low-paid, unskilled, and personal service jobs.




Table II

Employment by Occupation and Sex, 1966
(Percent distribution)

Nonwiaite White

Male Female : Male Female

Total employed (in thousands) 4,655 3,313 42,983 23,114

Percent 100 100 100 100
Professional, technical, and
managerial 9 10 27 19
Clerical and sales 9 15 ik 43
Craftsmen and foremen 12 * 20 *
Operatives 7 16 20 15
Service workers, except
household 16 26 6 14
rivate household workers 28 1k
Norfarm laborers 20 : * 6 *
Farmers and farm workers 8 b 7 2
Othey (%) 2 x) 2

* A few workers included in "other".
X Not applicable. ,

Source: U. S. Department of Commerce, Bureau of the Census.

In swmary, recent educational and vocational developments have had the
result of making the phrase "no room at the bottom" & very real one for indi-
viduals with no occupational-educational skills. Industrial progress has left
them behind.

Thus, the rapid development of new methods of industrial production has
been accompanied by the rapid obsolescence of the existing skills of untold
numbers of workers. Unless a worker can demonstrate his capacity to adapt
rapidly to new job demands, he often will find himself without any job.

In the State of Michigan, the dynamic nature of the state's economy is
shown by the fact that the State's population has grown from 4.8 million to
8.5 million iﬁ the last three decades, a growth rate more rapid than that of
the nation. And this rate is presently dependent not on inmigration as it

has in the past, but on an increase in the resident population with births
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in the last decade averaging 200,000 annually and a continued low death rate.
T™us, the increase in the labor force is constituted, for the most part, of
young workers, with workers under 25 increasing 56% in the present decade. The
150.000 teen-agers reaching 18 annually are entering a highly industrialized,
highly competitive economy with the following changes being made in the Michigan

labor force in the present decade:

Professional and technical workers plus 56.5%
Proprietary and managerial workers plus 15.3%
Service workers plus 28.8%
Clerical and sales workers plus 27.5%
Skilled workers plus 11.4%
Semi-skilled workers minus L.0%
Unskilled workers minus 28.2%
Farm workers minus 19.3%

Accompanying these changes., an increasingly greater number of Michigan
youth are preparing themselves for the present-day world of work by going to
college with Michigan college enrollments increasing by 90 thousand in the
present decade. Consequently, those who do not go to éoll&ge, who do not take
advantage of their opportunitiésﬂ are being placed at an increasingly greater
disadvantage as fewer younger workers are employed in the semi-skilled, unskilled,
service, and farm worker categories.

Thus, the changing nature bf work has resulted in the changing nature of
the worker. As Clark has put it:

The advance stage of industrialization changes occupations in ways

that bring the higher levels of the educational system into the

economic foundations of society. The connection between education

and occupation tightens as Jobs are upgraded in skill, in new technical

positions created as the professions expand, and the upper white-collar

segment is made the fastest growing element in the occupational struc-
ture. Youth must study in college to qualify for work.

The foregoins trends clearly indicate the need to better prepare disadvan-
taged youth to take their place as competitive, contributing citizens in our

democratic society. Unless they receive this help in their own milieu, they

will attempt to enter a world of work that does not desire them. Nowhere is
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this statement more true than in the setting of inner-city Detroit. In this
setting, the Developmental Career Guidance Project attempted to fulfill the
following objectives:
l. To aid a selected group of inner-city Detroit public school
students to raise and broaden their educational-occupational
levels of aspiration and make better plans concerning their
post-high school futures.
2. To develop a pilot program designated to better meet the needs
of inner~-city youth through emphasis on developmental educa-
tional-occupational career guidance in grades 1 through 12.

3. To involve the staffs of the participating schools in the
progream through cooperative planning and development.

L. To systematically evaluate the program through analysis of
student plans and attitudes.

In order to understand how the Developmental Career Guidance Procject at-
tempted to fulfill these goals, a brief review of the rationale undergirding
the activities of the project is in order.

The D:2velopmental Career Guidance Project has focused on and attempted

to affect the dynamlc dévelopmental growth of the approximately 14,000 students

involved. Much of the theoretical framework involving activities has been

drawn from the prdposition advanced by Super that vocational development is,

essentially, a process of attempted implementation of self-concept. In his

classic work, The Psychology of Careers, Super made this hypothesis even more

clear by stating that vocational self-concepts begin to form in childhood and
become more clear in adolescence (31). The work of Tiedeman and O'Hara has
shown, further, thet there is progressive clarification of vocational self-
concepts through the senior high school years. Consequently, it would seem
important to attempt to affect the career development process through attempt-
ing to affect the self-concept of individuals as they grow. This is not to
say that one's social inheritance, personality, and aptitudes do not also have

an lmportant effeet on the individual's career development, for they do set

limits. However, it must be clearly understocd that, in the eyes of the project
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staff, these limits are set much more by envirommental factors than by physical
inheritance.

Further, one's career development, and in fact one's total development, is
clearly crucially affected by one's perceptions of the future as much ag it is
by his previous experience, as Vernon has stated (34%). Thus, society must be
committed to help an individual develop to his fullest capacity. The individual
cannot develop to a greater extent than that to which he aspires -- and this
level of aspiration is affected by his own individuval, cultural, and group
inheritance. The effect of aspirational level on school progress may be seen
in a report from the ongoing longitudinal study of Super. In this,Reichman (26a)
reported finding boys' vocational aspiration level to be significantly related
to parental occupational level, school curriculum, school grade percent average,
achievement-underachievement, and number of school activities.

It cannot be overemphasized that a sense of possible future career success

is of the most crucial inportance. As Coleman (Equality of Educational Oppor-

tunity, Washington: 1967) found, a pupil characteristic which appears to have

a stronger relationship to aechievement than all the school factors combined is

the extent to which th~ pupil feels he has control over his own destiny.

It is pertinent, at this point, to discuss the concept of level of aspir-
ation, which the project staff followed and which helped to guide their activi-
ties. As the project staff conceived of this concept, level of aspiration
refers not only to the setting of goals, but to the individual's willingness to
pursue these goals. Level of aspiration, then, is not what an individual actual-
ly achieves, for the individual who sets particular educational or occupational
goals for himself and then fails to work toward them would seem to be exhibiting
a low level of aspiration. This would, further, suggest that there may be a
cause-effect relationship between level of aspiration and level of achievement.

In regard to minority youth, this would refer to the "self-fulfilling prophecy.”




This can be illustrated by & situation where a youth is told, "You cannot suc-
ceed, ydu'will not succeed in a particular occupation or in a subjec* ares or
in school." The youth then often accepts this and also accepts a lower level
goal or occupation. On the other hand, an individual who, when told that he
might not be able to achieve a particular goal, but accepts this as a challenge
and then redoubles his effort and achieves that goal, wnuld'be exhibiting a
high level of aspiration.

The level of aspiration concept is of crucial importance to the career
development of inner-city youth, for we have considerable evidence that one's
level of aspiration is tied very closely to one's perception of his world and
especially to one's perception of self (his self-concept).

Wylie (37) has concluded, regarding the relationship of level of aspira-
tion to self-concept that self over-estimation is probably as common as self
under-estimation. The effect on behavior, as MbClelland has brought out, dif-
fers because setting goals apd carrying them through is markedly opposed to
setting goals and then not carrying them through (24). 8o, counselors and guid-
ance workers of'ten feel that they have achieved their goal of helping an indivi-
dual when they get a client to verbalize a goal which is acceptable to them, e.g.:
"Don't you want to.he successful someday, Johnnie?" "Well, yes, Mr. Jones. I
guess I would like to be successful." "Fine, my boy. I know you will buckle
down and study now." Following this, the counselor or guidance worker feels he
has achieved his purpose.

Unfortunately, the person with a low level of aspiration often might ver-
balize a desire to achieve but will not take the necessary intermediate steps
because he has doubts, unconscious or conscious, that he can truly succeed.
Agein, this is frequently common emong minority youth. Consequently, aspirations
of inner-city youth compared with those of suburban youth might seem to be sim-

ilar on a superficial or strictly wverbal basis since youths in both environments




may comminicate a desire to achieve similar goals. However, the person with a
1low level of aspiration, because of a lack of real belief and/or faith that he
can achieve, will be unable to add the crucial effort which is so essential if
his ability is to be translated into success. Henderson (12a) describes this
as the difference between real and ideal aspirations with the ideal being what,
a person would like to achieve, and the real what the person believes he will
in fact achieve. Iower class youth are more likely to be conditioned to expect
failure in regard to their ideal aspirations because of the experiences of their
parents and neighbors.

McClelland has concluded that a higher level of aspiration is one that
develops in an environment where individuals are encouraged to achieve goals

independently and thus develop independence at an early age. It would seem,

then, that one's perception of one's own future and the ability to perceive
one's self as a possible success in a given occupation have a critical effect on

career development. This is so because 1f an individual is unaeble to see him~

self as a white-collar, professional, technical or skilled worker, he will be

unable to pursue the intermediate steps necessary to achieve these occupational

levels, no matter how much he may verbalize his desires. Furthermore, role
models, experience, family values and attitudes, and group and cultural values
also vitally affect both aspirations and behavior of the individual.

Sub-culture and one's surroundings do not alone completely affect the
individual's career development. Level of aspiration also reflects one's
motivating needs and underlying personality organization. The recognition
one receives for his actions, the amount of energy one devotes to achieving
more on a certain level, also determine devéloPment.

Current studies of aspiration are more numerous than one might initially

suppose. It is worth noting, however, that the subjects of many aspirational

studies have been middle class youth, or those youth already in college: Dyne's

'L (26) level of aspiration research focused on sociology students in college;

B Y il
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Gilingky's (8) study of self-estimate and aspiration used college students with
no previous background in psychology; Holt's (13) work on aspiration as related
to achievement and/or defense behavior, was with college undergraduates. Thus,
while the above mentioned studies do offer relevant datas, concerning aspiration,
none of them deal with either inner-city youth or minority group youth.

The following studies were conducted using high school youth as samples:
Gist and Bennett (11) in their study of Negro youth noted that highest levels

of aspiration were scored by Negro girls when compared to whites. The general

. results, however, were not clear-cut. Their study also indicated the influence

of Negro matriarchy. While matriarchy was present in both groups, its dominant
influence seemed to be among Negro youth. Thie study somewhat contradicted Ste-
phenson’s (30) conclusion that Negro oceupational aspirations would exceed occu-
pational plans by a larger margin in each social class than in the case of their
white counterparts. A uniformity was shown between plans and aspiration, regard-
less of race or occupation. Haller and Butterworth (12) conducted a study of
peer influence upon occupational and educational espirations. Their results
were not conclusive, e.g., that there is a definite intercorrelation between
occupational and educational aspiration among peer-pairs, In essence, this

study indicates and suggests the need for longitudinal studies to measure changes
in aspiration.

Those studies which have been conducted within or at least embracing the
lower-socio~-economic classes of youth have, as a general rule, dealt only with
specific portions of them, e.g., Rosen's research (23), done with tenth graders
in New Haven, works specifically’with achievement. Wilson's research (36) done
in the San Francisco Bay area, consisted of high school boys in urban areas.
Aspirational goals for higher education were related to parents' educationsl
level and occupational status. He concluded that the reseerch substantiates

the hypothesis that the mother's education and the child's aspiration toward

P T i
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college correlate. Other data in this area of aspiration appear to be of mar-
ginal value.

Lerner's (22) study of lower class Negro and white youtin indicates with
some certainty that in certain cases, Negro aspiration levels are higher:

Over and above this influence (those who are not mobile are failures)

we would posit another pressure which would intensifly this drive

among Negroes: the acute problem of lack of self-esteen which

besets the members of a minority group which has psychologically

accepted its inferior status. An inordinate drive toward success can

thus be seen as an expression of the search for enhanced self-esteem.
Thus, the relationship between self-esteem and aspiration is emphasized al-
though Lerner did not go far enough in his investigation because of his accept-
ance of the verbalized aspirations of youth.

Uzell's work (33) with high school Negro boys in North Carolina reveals
that there is e significant relationship between levels of aspiration and
education, and between aspiration and school success.

The preceeding all give concrete evidence of the need for greater career
guidance with Negro youth because of their background and heritage.

The struggle of the American Negro to achieve equality is indisputably one
of the most crucial in out times. The riots of the past five years, the enact~
ment of the Federal Civil Rights Bill, and the billioa dollar Anti-Poverty Pro-
gram of the federal zovermment are evidence of the importance of this struggle.
Members of minority groups =-- including Mexicans, Puertoe Ricans, and others, as
well as Negroes ~-- now have the protection of laws against discrimination in
employment, education, and public accommodations and housing. Further, many
occupations heretofore closed to minority groups are now open to them.

Now that this protection and these opportunities are available, however,
new proolems pfeviously not apparent have become evident. As Ginzberg has

pointed out:

Because of his history, the American Negro is not prepared in
the same way as the white pcpulation to take full advantege of
the economic opportunities that exist. The Negro must alter
many of his values before he will be able to cope effectively
with his new situation. (3)




Far too often, the member of a minority group, because of his experience
and background, has a distorted perception of what the present-day world has
to offer -- and with good reason. Not only have non-whites in general had an
unemployment rate over 100 percent higher than their white counterparts, but
this difference has prevailed in all occupational groups as well? white-collar
as well as blue-collar (5). And this is true even at this stage of unequaled
prosperity. Recently as the total number of unemployed dropped, the number of
unemployed Negro males over 20 years of age rose (21); In 1967, the "job gap"
continues to be a reality.  That is, many more Negroes are employed in lower-
level occupations than thelr white counterparts. On the other hand, fewer Ne-
groes are employed in higﬁer-level occupations. Consequeptly, the non-white
youngster often sees the world as being without opportunity for him. He rea-
sons, therefore: "Why bother preparing for such a world?" To cite but one il-
lustration of local common knowledge: the U.S. Post Office in Detroit was for
years known as "the graveyard of the educated‘Negro," since so many Negro em-
ployees had attained baccalaureate and higher degrees. Table IIT illustrates
the extent of discrimination on the income of whites and non-whites with equlv-
alent education,

Table III

Median Income of Men 25 Years 0ld and Over,
by Educational Attainment, 1966

Median income, 1966 Nomwhite income
' - as a percent

of white
Nonwhite White =
Elementary: Total | ' $2,632 $3,731 71
Less than 8 years 2,376 2,945 81
8 years | 3,681 - L,611 80
High school: Total 4,725 6,736 70
1 to 3 years 4,278 6,189 69
L years 5,188 | 7,068 | 73
College: Total 5,928 9,023 66

Source: U. S. Department of Commerce, Bureau of the Census.
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By virtue of his position, the counselor has an undeniable responsibility
if ne is to face this "major challenge in the counseling and guidance of Negro
youth" (3). Minority youth need to be helped to become aware of the opportuni-

ties open to them and of how to prepare themselves to take full advantage of

these opportunities.

The point may be mede that the counselor should not give special attention
to any one particular group, for his responsibility extends to all individuals
whom he serves. As Briggs and Hummel (2) point out, though, "If the counselor's
concern is with the individusl child, then he cannot justify rejecting valuable
content meterials which will assist him in the application of his professional
skills in the guidance of thousands of individual students who also are youth
of minority groups.”

Moreover, in far too many cases, counselors have not been perceived as
professionals who have helped non-white youth to "become all they are capable
of becoming.” Burton I. Gordin, Executive Director of the Michigan Civil
Rights Commission, has stated:

Too often we still hear the charge that the school counselor does

not encourage the minority group youngster to seek the training

which will prepare him for the expanding job opportunities which

every day are being made available %O him. More than anything else,

the expectation of a preoductive job can provide the hope and faith
which are at the base of this problem. (4) :

In many cases, the counselor, although cognizant of his responsibilities,
is not aware of the opportunities available to qualified minority group job
’ seekers. Howard C. Lockwood, & representative of Plans for Progress, a vol-
untary industrial orgenization, summed up the situation when he said:
| The most serious problem that companies have run into in the last
a few years is to find enough qualified minority applicants. As com-
panies have sought out and rapidly hired non-whites to fill posi~
3 tions, the supply of qualified applicants has dwindled. (8)
Why is this true? One major reason is the ignorance of minority and

inner-city youth: ignorance of the improved situation concerning opportunities

for minority youth; ignorance concerning the world of work in general; ignorance

concerning the educational and vocational training opportunities available

- B
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to them; ignorance of the kind of educationel and vocational training required
for various careers.

Therefore, information about society's opportunities and society's require-
ments must be provided to each child to help him escape the economic and social
~hetto that imprisons or limits him. As John Gardner, the Secretary of The De-
partment of Health, Educatiocn, and Welfare, has said:

The most important thing that society can do is to remove the obsta~
cles to individual fulfillment. This means doing away with the gross
inequalities of opportunity imposed on some of out citizens by race
prejudice and economic hardship. This means a continuous and effec~
tive operation of talent salvage to assist young people to achieve

the promise that is in them. The benefits are not only to the indi-
vidual but to society. (8)

Youth need help -- personal help -- to grow toward maturity. Too often
they are called upon to make decisions in isolation.

The loneliness of Negro youth in making fundamental decisions about edu-
cation is shown in a 1959 study of Negro and white drop-outs in Connecticut
high schools:

Only 29 percent of the Negro male drop-outs discussed their decision

to drop out of school with their fathers, compared with 65 percent of

the white males (38 percent of the Negro males were from broken homes ).

In fact. 26 percent of the Negro males did not discuss this major decis-

ion in their lives with anyone at all, compared with only 8 percent of
white males. (26)

A study of Negro apprenticeship by the New York State Commission Against
Discrimination in 1960 concluded:

Negro youth are seldom exposed to influences which can lead to appren-
ticeship. Negroes are not apt to have relatives, friends, or neighbors
in skilled occupations. Nor are they likely to be in secondary schools
where they receive encouragement and direction from alternate role mo-
dels. Within the minority community, skilled Negro 'models' after whom
the Negro youth might pattern himself are rare, while substitute sources
which could provide the direction, encouragement, resources, and infor-
mation needed to achieve skilled craft standing are nonexistent. (26)

This illustrates the fact that when‘children and adolescents realize the
"depressed status of their minority culture -- the perceived absence of'oppor-

tunity for progress and advancement -- apathy will set into their lives...." (3h4)
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Vernon hes further noted, in discussing the development of personality and
intelligence, that both personality and intelligence "depend on a child's per-
ception of the future as well as of his past.”" (34)

Consequéntly, the Developmental Career Guidance Project has attempted to
aid individuals to become more aware of themselves in their world. Objectives
of the progrem, which the étaff feels should be the objectives of counselors
in schools everywhere, specifically were these:

1. To broaden the perceptual field of inner-city youth regarding occu-
pations and opportunities.

2. To help overcome the lack of planning for the future evident in so
meny inner-city youth. To aid youth to make realistic plans for
their future. This cannot be done overnight. So many youths are
so filled with anxiety about immediate necessities -~ of satisfying
their needs right now ~-- that they need help with this first. Fur-
thermore, inner-city youth should not be told about "pie in the sky,"
but rather the truth about opportunities. Then they can be helped
to make plans to prepare for their future.

3. To provide better role models. It is not enough to tell youth there
are better opportunities awaiting them. It 1s not enough to show
them pictures or provide them with brochures and descriptions. They
have to be sble, as President Johnson has said in a different context,
"Po press the flesh.” Role models must be found who will provide
youth with a better focus for self-evaluation and comparison. O'Hara
has stated, and shown that "Role models early begin to exert their
influence on vocational choice.”" (32)

Over-all, the Developmental Career Guidance Project is trylng to affect
self-concepts of individual students. There is considerable evidence that most
inner-city youth do not see themselves as worthy. Minority youth often have
damased pictures of themselves because the world in which they live has rejected
them. The effect of this prevailing attitude on the self-concept of the minor-
ity youngster is for him to conclude that it is better to be white, and to de-
test himself for what he is, however much this may be an unconscicus process.

Consequently, if youth are to raise their level of aspiration, they mi st
be helped through counseling and selected appropriate career guidance activities
to accept themselves and not simply be provided with information. In the de-

lightful musical comedy, "How tc Succeed in Business Without Really Trying,"
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there was a splendid example of what all youth should be helped to achieve. The
reader may recall a scene in which the hero was about to enter one of those’
pleasant meetings which occur only in the business world (never in the academic
cloister) where averyone in the conference seeks to further his own cause. On
his way to this pleasant experience, the hero uses his gold key to go into the
executive washroom, where he looks into the mirror and sings.

"I believe in you. You have the cool clear eye of a seeker of wis-
dom and truth.... Oh, I believe in you...."

Truly effective counseling and zuidance must help youth to believe in
themselves, to become better able to take their places as worthy, contributing
citizens in our free society.

To achieve this, the Developmental Career Guidance Project was designed to
progress in several phases:

Phase I of the Developmental Career Guidance Project consisted of a two-
week workshop for school personnel from an experimental region in inner-city
Detroit. The workshop was deéigned to achieve several major objectives, zs
follows:

First and forémosf, Phase I was designed to stimulate the workshop partici-
pants to develop a total career guidance program'in their own school; to help
them think through the initial planning; to work on the actual organization of
such a program during the year; to help prepare them to serve as an advisory
comittee to the guidance consultant who was placed in each school during Phase
II of the project. Accordingly, Phase I activities were so structured that
participants were talked with not talked at. In only one incident was there "a
speaker." This was Detroit City Couneilman, Mel Ravitz, who gave the keynote
speech., Theredfter, panels were set up whose members were asked to speak for
ten minutes and then to interact among themselves as well as with the entire

group. In this first phase of the project, participants were helped to discuss

in groups what they may have observed or seen. Co-terminal activities were ar-

ranged so that Workshop members would visit a variety of community agencies,

Q
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employers, and post ‘iigh school educational institutions.

A second goal was to help participants better understand and communicate
with inner-city youth. In order to accomplish this, participants were encour-
aged to interact with a panel of youngsters drawn from the Brewster-Douglas
housing project. Also, some sixty unemployed inner-city youth were brought to
the Guidance Laboratory at4Wayne 8tate University in the College of Education
so that each participant might have an interview with one of' them.

A third major purpose was to realistically acquaint participants with the
present employment situation. To help achieve this end, visits were made to
a variety of employers: several automobile manufacturers, a department store
chain, a bank, two utilities, a major non-automobile manufacturer, an electron-
ics industry, and a grocery chain.

To gain awareness of employment opportunities available to those who have
more than a high school preparation was a fourth purpose. Consequently, visits
were scheduled to severai different types of educational institutions: four
year colleges, two-year colleges, and vocational schools. |

Finally, the fifth major purpose of tt initial phase was to alert partici-
pants to various community agencies so that a base of co-operation could be or-
ganized that could be built upon during the school year. This helped partici-
pants to realize that there is other assistance availeble for inner-city youth,
and helped to strengthen bonds of communication between service agencies and
schools.

The over-all goal was to encourage workshop participants to look critic-
ally at their school program with an eye toward utilization of occupation and
career as a focus for helping inner-city youth raise their level of aspiration
and, beyond this, helping them to acquire the skills and knowledge necessary
to gain a foothold on that higher level.

The remainder of this report of the Developmental Career Guidance Project

describes the setting in which the Project took place; the activities which took
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place in various schools and at various levels; and the evaluation which has thus
far taken place., Of course, the final evaluation must be iIn terms of effects
on student behavior: drop-outs, rate of absenteeism, and, finally, in terms of

the careers pursued by gradustes,

vt + . o v
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CHAPTER ITI
THE SETTING IN WHICH THE DCG

PROJECT HAS OFPERATED

INTRODUCTION

The DCG Project has operated in Region VII of the Detroit Publie School
System since its inception. This region was selected because it adequately
met the criterion of location in the inner-city and because the Field Execu-~
tive Dr. W. Dean Edmundson and principals of the developmental cluster were
willing to cooperate with the project. The Detroit geographic region is one
known as Harper and Pingree (See Figure 1). This area ranks in the lowest
quintile of Detroit sub-comminities in regard to such characteristics as,
families with incomes under $3,000, number of unemployed persons, Aid to
Dependent Children families,'and family disorgenization. (See Table 2).

A further indication of the socio-economic ranking of the experimental
region may be gained by a perusal of Table 1, which gives a more detailed
indication of certain characteristics of both experimental and control
schools according to census~tract data.

Region Seven, located on the east side of Detroit, has roughly thirty
schools ranging from elementary to high school, has a student population
of about 35,000, and can be compared in size to thét of a school district
the size of Grand Repids, Michigan. The D.C.G.P. is working with a constel-
lation of schools, comprised of seven elementary, two junior high, énd one
senior high school. The school population of the ten schools is approximately

15,000. Involved, then, are a sub set of teachers, students and their families.
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TABLE 2

Social Rating of Sub-communities
in which Developmental Career Project Operated

(Quintile values of 49 subcommunities in Detroit,
5 representing the highest rating value)
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Although a few Nesroes had lived in the area for years, until 1950,
it was predominantly Caucasian. This area was a literal melting pot for
the Italian, German, Polish, Belgian, and other hyphenated Americans, as
well as the old stock Americans from Appalachia. Although there were some
middle class enclaves, this section of Detroit was composed of working
class people. After World War II, many of the younger families moved to
suburbia and a housing vacuum occurred which was quickly filled by Negro
families who had been uprooted by urban renewal, and by those who had come
to the "Promised land"” from the rural South. 50% of the population of the
region have been residents for 3 years or less according to the Detroit
TALUS study. Today, this area is predominantly Negro and is representative
of the ills that afflict our cities. Although there are still some white
children attending the public schools, many of them aitend parochial schools.
This is a dichotomy which is prevalent in many areas of Detroit where white
and black families co-exist.

Althouph the area is bordered by heavy and iight industrial complexes,
there are no major iandustrial plants within the area itself. Business and
commercial enterprises are concentrated on the main traffic arteries. Enter-
prises aie small, many are family owned and operated, and they seldom employ
more than three ox four workers. iMarkets, dru; stores, furniture stores,
bars, gasoline stations, restaurants, barber shops, clothing stores, confec-

tionary stores, jewelry stores, small variety stores -- all these are typical
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of the type of enterprise found in the immediate school area. In the northern

part of the area where the area is narrow, the corner store is rare; in the
southern part the corner store is common, though many stand vacant. Obser-
ving many of the homes in the area, one could sincerely think he was in the

so-called "inner-city." It is only when one closely examines the entire
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area includin;; side s*reets, and looks closely both at the exterior and interior
of the predominantly one and two family houses that the true nature of the com-
munity emerges.

Six schools composed the original project group. These included three
elementary schools, two junior high schools, and the senior hish school. In
the fall of 1966, four additional "feeder" elementary schools were added for
a total of ten schools in the project area. There are four additional elemen-
tary schools in the Kettering Senior High School service area located on the
frinzes of the region which have not been included in the project either vecause
of a lack of funds or because their population was not similar to that of the
other schools. All research dats represents the six "original' schools which

bezan the project in 1965,

CONTROL SCHOOLS

Control schools were selected to match the experimental schpols as closely
as possible, As can be seen in Table 2, differences in rezard to the selected
census tract data are not oreat. In oxder to determine whether or not these
differences were significant, rankings were made and the Friedman analysis of
variance by rank test was carried out. The results, shown at the bottom of
Table 3, reveal no significant differences (W=.089). Thus, the assumption
could be made that students from the experimental and control schools were
comparable.

The rankings of students of the experimental and control schools on certain
standardized tests are indicated in Table 4. These represent the latest avail-
able data from the Office of Evaluation and Research of the Detroit Public
Schools. The practice in the Detroit Public Schools is to determine a composite

percentile ranking based on income, the percentage of overageness in the scuool,
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scholastic achievement, scholastic aptitude, and the racial composition. Thus,
Table 4 indicates that the pairings of the experimental and control schools was
acceptable since in no case did the differences in these composite percentsges
exceed four percentage points. In that case, (E2 and Cg), the experimental
elementary school ranked at the 21s£ percentile and the control school ranked

at the 25th percentile. Thé interested reader will, further, note that in almost
every case, the achievement and aptitude ranking of the control schools was
higher than that of the experimental schools.

Thus, the pairings of the experimental and control schools was deemed

adequate so that the evaluation of the results of the Project's activities on

students and faculty, as described in Chapter 6, could be carried out.
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| CHAPTER III

k CAREER GUIDANCE: A DEVELOPMENTAL PROCESS:

Rationale and Broad Objectives for Activities

Developmental career guidance is an on-going process. This concept is,
and has been, at the core of the DCG Project. Stress is continually given
to developmental aspects of career knowledge, aspiration, choice, and planning
as these are present in growing boys and girls. Stress is given tc the ever-
chanping nature of society: the world of work, social forces and institutions,
educational preparation for adult life. Stress is given to guidance and coun-
seling which 1s based upon our knowledge of growth and development patterns
in young human beings.

Guidance thus oriented is conceived as heing dynamic, contiguous with
growth stages, relevant to the real world of work as it existsvand evolves,
and integrative of multiple old and new experiences. But such a conception
cannot be seen as unrelated to what happens to a growing youngster in his

classroom, his peer group, or his home life. Nor can it be seen as simply

the province of one educational helper, the guidance counselor. Rather,

such a conception involves a totality, the various parts of which contri-

E bute to a unified center of interest. All those people and learning ex-

periences which contribute to the development of a child are included.
Work, ac a center of interest around which to build a curriculum and

a gulidance program, is uniquely appropriate. Practically every school subject,

every physical, social, and mental skill, every structured or unstructured
educational experience can be related to work, either directly or indirectly.

As a focus, a matrix, it serves as no other.

| S ——
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The need for a broader spectrum of experiential knowledge among cultur-
ally disadvantaged youngsters is manifest, if they are to trade their ill-be-
gotten circumstances of life for those higher up the socio-economic scale, if
they are to participate equally in the offerings and opportunities of an
affluent and open society, if the fofées which oppose sﬁch upward mobility
are to be mitigated. Low levels of aspiration, poor self-concepts, lack of
adequate academic and social skills, decelerating scales of motivation: these
and a host of other characteristics found among youngsters whose lives begin
and take shape at'the bottom of society's social structure have been described
again and again. It is among this segment of our population, where work
models are few, where hroad knowledge of the political, economic, commercial,
and industrial aspects of the world are lacking, where life is unplanned and
often chaotic, where distractions are leglon, self-discipline is misdirected,
and. the unknown and misunderstood power of others often threatens survival
that a program such as the DCG Project, at once both remedial and burgeoning,
may be significant. At least this hope and motive gives determination, drive,
and dedication to all who are associated with it.

With so much said, it can be understood that the most prominent and
over-riding objective of the program has been and continues to be the increase
in awareness about all phases of work in every child in every school in the
project. An all-embracing effort has been made in the first year of operation
to create an atmosphere in the project schools where a consciousness of the
world of work is unavoidable. Building upon whatever base exists in the young
child as he enters school, the DCG Project is designed to add work knowledge
and experience, in proportions commensurate with the child's ability to
absorb, as he rises through'successive grades.

A second dominant objective of the program is to help every child to
develop a realistic and functional awareness of himself as & worthwhile human

beinz who will one day cross the threshold of the world of work. Individual

- P 2o
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potential, attitudes, values, skills, aspirations, interests, aptitudes,
perceptions, relationships, self-image: all are focal points.

A third major objective is to inform, involve, and coordinate all sisnifi-
cant others, those who affect the personality development of each child, into
a smooth-working team. Common understandings, interests, and points of view
are sought. Thus, interaction between groups and amony group members is
vital, and effective communication is a constant concerr.

The foregoing is not meant to convey the impression that the project
staff perceives career zuidance as either occurins at a point in time or
that provision of occuaptional-educational information is the sole concern of
the counselor. Rather it is recosgnition of the corncept that suidance is a
function that should perméate the educational process and serve all youth--not
just a particular segment of 'problem" children. This is not to say or even
imply that interpersonal counseling skill is not basic to a sound zuidance
prosram--only that it is not the only acativity and that all students can
and must be helped to progress in their educational-occupational careers.

Recently, for example, it was reported by Coleman that of all the var-

iables measured in the recent U.S.0.E. survey Equality of Educational Oppor-

tunity (2), "the attitudes of student interest in school, self-concept, and
sense of envirommental control showed the strongest relations to achievement."
Certainly these student attitudes are of prime concern for the school counselor
at every level--elementary, junior high, and senior high. Certainly facili-
tating the healthy develcpment of these attitudes should be primary objectives
of any guidance program. Certainly activities designed to aid the development
of self-concepts and above all to aid students to gain a feeling of control
over their own destiny should form the backbone of any fully-functioning

guidance program. Certainly these phychological factors should be considered

part of the theoretical framework which should undergird any guidance program.
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In how many cases, however, do we find any sort of rationale for the
activities being carried on in guidance programs? In far too many cases
juidance counselors are ruled -- just as absolutely as many students -- by
the tyranny fo the immediate., In other words, day-ﬁo-day activities are
carried on without thought about why whatever it is that is being done is
beiny done. Operating in this fashion is amalogous to traveling through
strange territory without a road map which not only helps to guide our
activities, but also helps us to see where we've been, thus making it possible
to evaluate the effects of our activities. Yet, it must be noted in too
many cases this aimless procedure is due to nebulous constructs that are
very difficult to translate into practical terms., For example, let us look
at self-concept, one of the crucial factors in regard to achievement. What
does this psychological construct really meah to most of us? Further, what
programs and what activities have been desigend and are in operation to
provide for the development of better self-concepts? The point here is that
self-concept, despite the fantastic number of studies dealing with this
construct, is a nebulous one when we attempt to make this operational.

Let us next examine the attitude of "sense of envirommental control" --
also mentioned in the Coleman report. What programs can and should counselors
implement to improve this sense of envirommental control? More importantly,
what programs have been implemented?

Any number of constructs could be cited that are theoretically impressive
but do not seem to be of great value in regard to aiding the establishment of
meaningful guidance practices designed to aid youth in becoming all they are
capable of becoming. A great deal has been written about freedom in the

guidance literature recently -- especially in the philosophical aspects of
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guidance theory. But how is the individual to be helped to achieve freedom?

And what kind of freedom? And how is the individual tc be helped to feel &
sense of freedom? Timothy Leary, the prophet of hipsterdom says that, "...
Preedom to do your own thing is the backbone of the new love revolution.”
The freedom students are seeking is the freedom of choice -- and especially
as it affects their future.

For far too long freedom for students has been measured in terms of
allowing students, encouraging them, forcing them to make a vocational-educa-
tional choice at some time in their educational career., At the end of the
eishth arade in most cases, students have to make some kind of choice sLepard-
ing several elective subjects in the ninth grade, In most cases this process
is a "happening" that takes place within 10 minutes, an hour, possibly a
week. Then, the "happening" is over -- a pretty short-lived "trip" -- until
some time later in the student's hiph school career when again he might be
asked to make s choice. In the case of most students, in fact, career develop-
ment is just such a series of unrelated events. Someone confronts the student
and asks, "What are you going to be when you grow up?" The student gives an
answer that satisfies the questioner in one way or another and goes on his
way. The culminating event is usually one wherein a father takes his child
into a room and closes the door with the pronouncement, "Well, Johnny (or
Janie we've zot to have a serious talk."

In most cases the child thinks, "Oh no, here we zo with the birds and
vees again." But to his surprise the question this time is, "We have to make
some kind of decision about what you're going to be." The decision they come

to is usuaily transitory in nature, but it does satisfy the parent and takes

the pressure off the child.




For far too long vocational guidance has been accepted as taking place
at a point in time wherein an individual comes to & certain age and then -~ at
that precise moment ~- chooses a career, This concept originated with Frank
Parsons at the Boston Breadwinners Institute soon after the turn of the cen~

tury. Unfortunately, too many pguidance workers have not progressed beyond

that point,
We now know that career development takes place over a period of years;
and that a person's previous experiences significantly influence his voca-

‘tional choice. Seen in this context, then, the actual career decision, when

|
t it occurs, is but the culmination of a continuous, continuing series of
} choices that begin with birth, as Super (9) has pointed out.

We know further that when an individual has some knowledge of his inter-

ests, abilities, aptitudes, and attitudes, and when he is provided with some

information on the world of work, there appears to be more crystallization of

career goals, planning and choice. The child's attitude towards himself, more-
over, will influence his perception of tasks confronting him as well as his
perception of the future.

Most teachers, as well as parents, are quite aware that a child's
previous experiences with a task will influence his thinking when that task,

or a similar one, once more presents itself. Further, a child's needs, as

well as his previous experiences in related areas, will also influence his
performance with that particular task. The implicaticns are clear: students
must be aided to gain experience in reality-testing as well as self-knowledge
so they may grow toward vocetional maturity. In essence, elementary school
students must be assisted so they mey fantasize about many different occupa-

tions, gain experience in playing different types of roles, and become aware

; _ of the many different factors to take into account when making a choice. For
example, opportunities to learn about the rules of work and to have work-related

experiences, are, for the school child, vocational development opportunities

.4 2 M w—r.




B _—

37

of major importance and ones that will influence the child's later reaction to
work or to work related situations. In later years, the career development
process can focus on more reality-oriented aectivities. Behavior, we know,

is purposive and acquires its meaning in a social setting. As the significant
longitudinel studies at the Fels Research Institute (6) and by Super's con-
tinuing research with the Career Pattern Study have shown, behavior during

the early years is highly predictive of later adult behavior.

We know, therefore, that opportunities we may give to school children to
arow in self-reliance and independence and to help them become involved with
real work experiences is related strongly to the development of individuals.

Apain, the implications for guidance practice is clear; an organized
prozram to aid students to progress toward their future career pgoals is a
necessity if we are truly to help children meke their future dreams a reality.

‘A framework around which such a program could he organlzed would natur-
ally have to take into account the vocational development tasks a child has
to accomplish. These, as Super (10) has conceptualized, are as follows:

Vocational Developmental Tasks

To Learn:

Dependency
Independence
.Social Interaction
Industriousness
= Goal Setting
Persistence

aiSocialization

m Coping with School

o, Dealing with family attitudes and values
P Passing school subjects

UéChoosing curriculum

W Developing study habits

*Making tentative educational-vocational choices
v ITmplementing self-concept

e e v




Once these are taken into account, it can be seen that the vocational
developmental opportunities presented to an individual are also crucial.
Providing the following opportunities can be seen to be of importance (10):

Vocational Developmental Opportunities

Opporturnity to:
React to parental handling and attitudes
Explore environment

Develop peer relations

3
A Develop suthority relationships

" Learn about world of work
+ Develop attitudes toward school and school subjects
= Have after~school work experiences

z:.?Academic exploration -
- Occupational exploration
t» Social role exploration

It can be seen that aiding children to take advantage of their oppor-
tunities will aid them to progress in their self-understanding. A child can
be meaningfully aided to understand himself, to accept his strengths and
liabilities, and to develop a wholesome attitude toward himself. It might
very well be that the most important item in any positive self-concept as it
relates to occupational choice.

An organized program to further career development must be developed if
we are to fulfill our obligations to boys and girls,'if we are to truly help
yvouth become all they are capable of becoming. Further, if such a program
is to be effective, it must be organized and coordinated. The classroom
teacher and the guidance specialist must work as a team in providing this
service, It is never too early to start. Too often, it is too late. As
Van Hoose and Leonard have stated:

Vocational guidance is necessary to the task of socialization, i.e.,

preparing young people to become functioning and contributing members

of society. Socialization is more than just helping the child learn
to get along with others and to become an effective part of our
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society. Socialization refers also to the process through which a

person utilizes his talents, his abilities, and his skills for the

good. of himself and for society. In our competitive society, we

expect and, except in unusual cases, demand that each individual

make some contribution. Work is essential, and if a person is to

find his place in life, he must be prepared to function as a

worker. «+s.0..5chool children can be helped to understand

the importance of work and the effects of work upon their 1ives (11).

A developmental approach to counseling and guidance wherein all students
are aided to develop to their utmost is necessary and more effective in
meeting student needs. Most students appreciate professional help in their
development and we are quite possibly in error when we provide counseling
only for "problem" students who desire counseling for a particular purpose
at any time.

The Developmental Career Guidance Project has accepted as an underlying
rationale career development theory as synthesized by Super (9). There are
many variations of career development theory as articulated by Bordin, Ginz-
berg, Holland, Pepinsky, Roe, Tiedeman, and Super among others. It must be
emphasized that career development theory is not the only theoretical approach
and that utilization of career development theory does not mean that the entire
guidance program will be oriented towards helping youth to choose careers.
Utilization of career development theory as a rationale for the guidance
program does, however, provide the aforementioned road map as a guide for
activities with pupils, teachers and parents.

Activities can and must be designed to aid the intellectual, personality,
and social development of pupils. Career Development, therefore, as a focus
for guidance seems uniquely appropriate.

In far too many school situations the guidance program has either not

been given the opportunity to truly evolve into an activity that affects

~all aspects of the school or has been restricted to servicing a small segment

- . O R e




o)

of the student population. The Coleman report emphasizes that, "a pupil

attitude factor which appears to have a stronger relationship to achievement

than do all the 'school' factors together is the extant to which an individual
* feels that he has some control over his destiny." (2)

Although the Developmental Guidance Project has been concentrating on
servieing innér-city youth, the project staff feels strongly that the foregoing
conclusion applies to all youth in all school situations. The tremendous
waste of human resources attested to by the high college drop-out rate is
silent testimonial to the validity of this feeling. All youth need the oppor-
tunity to appraise themselves, to consider possible future alternatives, to
gain meaningful ;nformation concerning their world, and to make plans for
themselves. With disadvantaged youth the problem is, of course, more critical
for their "margin for error" is much less. With them there e fewer
familial and community resources to help compensate for the failure of the
educational system to effect the guidance function.

In an attempt to implement the foregoing, a number of specific activi-
ties have either been designed or have evolved during the course of the
project's first three years. These activities have been organized under
the leadership of the guidance teanm, consistihg of a professional guidance
consultant (to differentjate them from the "regular counselors" in the school)

and two para-professionals. Their job descriptions follow.

PROFESSIONALS: GUIDANCE CONSULTANTS

JOB DESCRIPTION: Based on the D.O.T.
GUIDANCE COUNSELOR -- (professional and kin.) II. OU45.108; vocational
advisor; vocational counselor. Counsels individuals and provides groups
with educational and vocational guidance services: Collects, organizes,
and analyzes information about individuals through récords, tests, interviews,
and professional sources to appraise theair interests, aptitudes, abilities,

and personality characteristics for vocational and educational planning.
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Compiles and studies occupational, educational, and economic information

to aid counselees in making and carrying out vocational and educational

objectives,

understand and overcome social and emotional problems.

and follow-up activities to evaluate counseling technigues.

classes.

COLLEGE; COUNSELOR, SCHOOL,

A, Employei Variance

Refers students to placement service.

Assists individuals to

Engages in research
May teach

May be designated according to area of activity as COUNSELOCR,

Develops groap career activities in cooperation with teaching staff,
arranies field trips and career and vocational opportunities, pub-
licizes educational and occupational information, works with students
individually and in groups to further career development; furthers
cooperation with Employment Service and Community Agencies, arranges
community programs, conducts research activities, and directs efforts

of two sub-professional members of team.

B, Qualifications

1. Master's degree in Guidance and Counseling (or the equivalent)

including counseling practicum.

2. Three years of teaching in the inner-city.

3. One year's experience in guidance and related activities.

Y., Warmth of personality, commitment to youth as Jjudged through
interview,

C. Example of Weekly Schedule

Monday Tuesday Wednesday Thrusday Friday
Developmental Field Demonstrations Group Group
Career Trip to of Career Guidance Guidance
Guidance Business Guidance in | ceeee= | cccca-
Staff and Classrooms Conference Teacher
Meeting Industry Follow-up with Conference
------ Activities Principal
Aid in pre- from Field
paring stu- Trip
dents for
Field Trip
Group Community | Contact Conferences | Evaluating
Counseling Relations “jwith with Research
------ with Employers Sub-Prof's. ——————
Teacher Agencies | -===~= |  ee-aaa- Report
Conferences | ======= Small Group Planning of | Writing
-------- Individual | Counseling Parent cm————
Meeting with Counseling | ~=====m- Meetings Individual/
Guidance  {  t }  mme==e-—- Small zroup
Committee Parent Counseling

41
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OPERATIONAL FUNCTIONING

A Developmental Career Guidance Consultant was assigned to each of the
six member schools in the project. All of these professionals were qualified
counselors, with at least a master's degree in counseling and guidance. Though
they were considered as supplementary staff with specific duties to perform and
had a specifiec role to play not connected with school administrative functions,
they were under the authority of the school principal and they received a
salary commensurate with their tenure and status as counselors in the Detroit
Public School system._

The guidance consultants operated at three different educational levels,
but essentially their roles were alike. The variations in their performances
were related to the different developmental needs of students at various ages
and to differences between the educational institutions which serve those
developmental stages. Elementary schools in Detroit, for example, do not
employ guidance counselors. It was therefore necessary to estgblish a
guidance program within the project elementary schools, to interpret guidance
principles and practices co the staff. The consultants assigned to elemen-
tary schools had, in addition to their specialized training in counseling and
guidance, teaching experience in the elementary division: they were cogni-
zant of elementary school administration and operation, curriculum, child
growth and development patterns, and the'SPecial relationship of the ele-
mentary school to the home and community. Similarly, the senior high school
consultant had counseling and teaching experiencz in the senior high school,
knew how to work through department heads, understood the work-training
programs, the various curricula, the college admissions and job placement
procedures peculiar to the senior high. The exploratory nature of the Junior
high curriculum, the first probings into the world of work by youngsters of

this age, the need to meke a decision about a high school course of study:




these and other circumstances peculiar to the junior high were well understood
by the guidance consultants at that level.

The guldance consultant in each of the schools served as the leader or
expert for the Developmental Career Guidance Project. The D.C.G. Committee
represented a core of key people who were extremely vital in implementing
project aims and activities, in keeping constant the career guidance atmos-
rhere and attitude in the school. However, direction, stimulation, and follow-
; up, is provided by the zuidance consultant. The creative ideas of committee
members and other interested staff members were important, wut the chief
innovator, arrancer, and public relations specialist must remain the guidance
consultant. To be effective in his role, he needs to secure a good working
relationship with the school principal, counselors, department heads, and other

key staff in the building, while remairing approachable and accessible to all

the teaching staff and students.

At

An outline follows which is intended to serve as an illustration of the

] scope of activities of the puidance consultant, to help define his role. The
outline is a report of the activities and wbrking relationships of the consul-
tant who served in the senior high school, where undoubtedly a greater number

of activities occurred due to the special nature of the school: larger, more

‘ variety, greater student proximity to the world of work, etc., However, the

outline encompasses the areas in which all the consultants operated and is in

most respects typical.

Y. PARA-PROFESSIONALS: STUDENT AIDES

JOB DESCRIPTION: Based on D.O.T.

' EMPLOYMENT CLERK - (clerical) 205.368. Interviewer, reception inter-
viewer, Interviews applicants for employment and processes application
forms; interviews applicants to obtain information such as age, marital status,

) work experience, education, training, and occupational interest. Informs




applicants of company employment policies. Ref~rs qualified applicants to
employing official. Writes letters to references indicated on applicétion or
telephones agencies, such as credit bureaus and finance companies. Files
application forms. Compiles reports for supervisors on applicants and
employees from personnel records. May review credentials to establish
elegibility for applicant in regard to identification and naturalization.

May telephone or write applicant to inform him of acceptance or rejection
for employment. May administer aptitude, pepsonality, and interest tests.

May compile personnel records (PERSONNEL CLERK).

A. Employer Variance:

Assists vocational advisor in keeping records, works with groups
of students, provides vocational information when asked, answers
telephone, sets up bulletin boards in school, advises "big
brother" and "big sister” activities as well as other clubs,
serves as role-model to students in school, and works in co~-
operation with other members of guldance team.

B. Qualifications:

Unemployed resident of region.
Attending Kettering High Schoeol.
Experience in working with youth.
. Interest in helping youth.

. Sound character traits.

- L 3 -
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OPERATICNAL FUNCTIONING

The guidance consultant is a professional, trained to organize and imple-
ment the Developmental Career Guidance Project. Certain functions and duties
necessary to the project are best fulfilled by student aides and adult sub-
professionals. Such assistance frees the consultant, allows him to direct his
energies and efforts more effectively, and thus lets him make better use of
his professional training.

9ix% student aides were selected from- the 10th graders of the participa-

ting high school. The guidance consultant in that setting interviewed several

students for the jobs. Each of the chosen applicants were sent to one of' the

IR s et




vroject schools where he or she was agein interviewed by the receiving
consultant.

Once student aides were hired, they took on six different faces to meet
the needs of the six different schools in which they were employed. Thelr
Jjobs in general involved:

1. Clerical assistance.

2. Preparation of school bulletin boards.

3. Distribution of some occupational materials.

L. Office orsanization.

5. Assistin; with sroups of children.

6. Serving as hosts and hostesses for school projects.

lore specifically, one student aide assijzned to an elementary school had
an extensivebackground in French, Under the supervision of the suidance consul-
tant, this aide tauzht a curricular course in Irench to a small group of
elementary school children after school. In a junior high, another student
aide exhibited artistic abilities. She desizned numerous bulletin béards,
displays, program covers, and other materials useful to the project., These
are only two examples of the recognition and utilization of individual
talents. It can be said that the DCG Project not only zave work experience
to student aides, but also allowed and encourased them to develop and practice

their own interests.

5. PARA-PROFESSIONALS: COMMUNITY AIDES

JOB DESCRIPTION: Based on D.O.T.

CASE AIDE - (profess. & kin.) 195.208, Works on simpler aspects of cases or
provides service to less complex cases, under close and resular supervision

of' CASEWORKER.
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A. Case Aide.

Assists case worker by handling simpler aspects of cases
or independently instructs more routine cases, to assist
clerks in solution of problems requiring limited judgment,
authority, or training.

B. Employer Variance.

Contacts families of students toc help publicize career oppor-
tunities%and necessity for education; refers parents, if
necessary, to communlty agencies; contacts employers in
region, arranges field trips for parents to employers,
arranges and supervises programs for parents in region
regarding educational and vocational opportunities.

C. Qualifications.
1. Unemployed resident of district.’
2. Warmth of personality, commitment to youth, good character traits.
3. Some sort of experience working with youth.

OPERATIONAL FUNCTIONING

One of the roles of the consultant involved developing a close working
relationship between the school and the community, To assist him in this
difficult task, he needed a liason person from the area to help coordinate
and provide articulation between the two areas.

Adult para-professionals were selected from each school's community by
the guidance consultant. They were chosen on the basis of their activism with-
in the community in order to best fulfill the need for school-community inter-
action. |

With .leadership from Wayne State University and the guidance consultants,
the adult sub-professionals set about organizing parent groups through coffee
hours, parent classes, and individual home visits. Each adult aide was given
the option to work with the group size with whiéh_she felt most comfortable.
She used the "Better Living Booklets," published by the Science Research
Association in the planning of discussions. Through such organization, the
aide kept parents abreast of school activities and vice versa for a more

enlishtened school community.




W7

Although the adult aide was mainly responsible for contacting and program-
planning with parents, she also accompanied school sroups on field trips, assis-
ted with occupational surveys, offered clerical help, and contributed to

seneral office maintenance, Consequently, the sub-professional became vital

Iy

to the success fo the DCG Project.
The role, training, and activities of the adult aldes are stressed in

greater detail below:

A. Definition: The six adult commmunity aides were hired on the
basis of their beins "bridse" people. This is, they were
indigenous to the community, yet able to communicate with
the professionals. The aides were "influence azents' with
both groups, the community and the professionals.

B. Goal: The community aides' major thrust has been to reach the
adult members of the commmunity, to influence these adults
and increase their impact on the career development of the
youns people living in the community. This roal was predi-
cated on two assumptions:

1. That parent attitudes about school and children's careers
are crucial to career development,

2, That community aides are essential for reaching parents who,
for many reasons, have some negative attitudes about school |
and school personnel.

Thus, community aides focused or understanding parents, developed
ways of reachingz parents, and tried to help parents better understand
their children's career development needs.

C. Role: The community aides have filled their role by engaging in
the following activities:

Clerical: cataloping, filing, recording, typing. . |
Telephoning: handling routine messages, setting up appointments. |
Making visual aids. |
Meetinzs:

.

o -

a. Community groups.
b. Parents.

c. School Stafl,

d. Students,

e. Supervisors.

f. Project personnel.
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Training: The training of these adult women was explicitly
designed to be informal and oriented toward the development of
attitudes rather than mastery of content. This was done through
frequent meetings of the community aides with the director and/or
Unliversity consultants and/or one of the professional guidance
consultants. The meetings were informal, one being at the home
of the University consultant most directly involved with their
training. It must be emphasized that each aide received the bulk
of her orientation and training on the job through the close
supervision and one-to-one relationship enjoyed with her pro-

fessional guidance consultant.’

Training of sub-professionals was directed towards helping them

to adjust to the particular demands and needs of their location in
accordance with general principles. The substance of the meetings
fell into three areas:

1. General warm-up conversation: "Getting to know you."

2. Each person discussed problems, program, and progress in
her school.

3. Discussion of issues raised by aides. For example, as
a result of their home visits, the aides found that many
parents had multiple problems such as the lack of adequate
living conditicns, ill health, employment difficulties, etc.
Consequently, the professionals discussed community agencies
and appropriate ways of making referrals. An outcome of
this was a visit by the group to a Total Action Against
Poverty Center located in the project area.

Principles of Training:

l. Para-professionals are central to the progress and success
of an inner-city school project.

2. Para-professionals can develop w# s of reaching hard-to-
reach parents. ” '

3. Para-professionals work best with informal training.
L, Para-professionals work well when professionals define the

over-all tasks ard leave methodology to the creativity
of the sub-professional.

An outline of the in-service training program for aides is available

from the Project director on request.




Chapter IV
Developmental Career Guidance Activities
An overall indication of the scope of the DCG program may he gained by the
following "highlights" of the 1967-8 school year. These indicate activities
in all ten schools. |

Counseling and Guidance

6987 Individual Counseling sessions with 2,862 individual clients.

313 high school students selected as 'targets' for family visitations and
individual attention because of their academic potential.

319 Field Trips for 15,000 students taeken to cooperating employers.

Group Guidance Sessions on Future Opportunities established in all ten
schools using text developed by project staff.

398 speakers from various cereer fields brought into schools.

College stundent counselor-aide programs established in five schools.
Family counseling groups established for 176 families.

Mental Health progrem initiated in all ten schools.

Curriculum and Practices - Materials

School Employment Services established in five schools.

Ten training meetings held with 65 administrators, teachers and community
leaders in project area. Authorities from throughout the commnity and
nation met with groups.

Handbooks for Teacher Involvement in Career Guidance completed in both ele-
mentary and secondary levels.

Charm and Grooming Classes established for girls in six schools.

Negro History Week Programs held in all ten schools with prominent speakers
from various career fields.

Assemblies sponsored in 20 other high schools for 35,000 students on Job
Opportunities.

Community Contacts

Contacts made with 40 employers on a regular basis and 50 on an occasional
basis.

Six Girl Scout Troups established for 180 girls.

First inner-city Little League organized in Detroit.

Three Campfire Girl Programs established.

Junior League tutoring program established in four schools.

Members of seven Block Club Advisory Boards.

Cooperated in establishing the TARGET Occupational Program.

Co-sponsored and organized award-winning 40 program radio series on Job
Opportunities.

Parent Involvement

31 Special Parent Programs held for 4,200 parents.
65 Parent tours held for 1850 parents.

Business-sponsored luncheons held for 375 mothers.

Dad's Nite held for 135 fathers.

Regular Parent Classes on 'Helping your Child" in eight schools.

Home meeting programs under way with 475 meetings held in community by

community aides.
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In general, the activities which have bean carried on in the DCG Project
may be organized into the following eight categories:

I. Counseling:

A. TIndividual vocational career counseling: students have been encour-
aged to seek understanding of themselves through individual confer-
ences. They have been helped to examine themselves and to broaden
individual perceptions.

B. Group counseling: selected groups of children have been organized
and worked with in scheduled conferences. Counseling has focused
on common problems, perceptions of self and others, reality testing
related to school progress, development of social skills, examina-
tion of vocational aspirations and interests, and examination of
attitudes and values. Means of setting up groups and encouraging
individual counseling have included:

1. Sociograms completed in classrooms by teachers indicating
students in need of group help.

2. Referrals (self, teacher, parent)

3. Leadership Classes

L. Interests

5. Developmental Needs

II. Dissemination of Information.

A. Individual classes: consultants have worked with each individual
class and classroom teachers in the school to effect a process whereby
children's individual understanding of educational and occupational
opportunities i broadened.

B. BSchool activities: consultants have attempted to stimulate exploration
of the educational-occupational world as well as the self world through
all such activities as assemblies, etc. The end of these activities
was not to have individuals make premature vocational choices, but to
emphasize the importaence of future and career on self-development.

S The following materials have been utilized:
1. Film strips and films (both commercial and “home-made)
. Visual Materials (commercial and “home-made ")
. Assemblies, both class and school
. Curriculum Guides
. Career Word Games
. Library Career Games
. Teachers' Manuals

~ O\ Fw

III. Broadening of Perceptions.

A. Field trips: in each school, field trips have been made to cooperating
industries wherein students were helped to gain more knowledge of occu-
pations and requirements. Further, they were helped to talk with, inter-
act with, and observe workers, thus giving them the opportunity to meet
and identify with a more varied range of workers than those with whom
they ordinarily come in contact.

B. Speakers: speakers from various professional, technical, white-collar,
and skilled areas have been brought to the school to allow students to
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have close contact with them, and in general, to find out first-hand

about the world of work. Speakers have also served as role models.
1. Elementary School Employment Service

. Newsletters for students, parents, teachers

Group Conferences

. Career weeks and conferences both small and large groups

Fw N

Work with Parents.

A. Informational: consultants have organized and worked with parent
groups to help inform them of educational and vocational training
opportunities and ways and means to take advantage of these,

B. Advising: consultants have aided parent groups in finding the best
ways and means to help their children develop in a healthy fashion.

C. DParent Classes and Discussion Groups in and out of school

D. Parent Trips to agencies, employers, colleges, vocational schools.
E. Events such as luncheons, evening programs, Block Club meetings.
F; Newsletters.

Work with Community.

Consultants and community aides have fashioned close liason with community
agencies and neighborhood orpganizations to help coordinate school and
community efforts and services. A comprehensive, unified approach to
helping school children was sought. Public relations in various areas

and by various means have been stressed through:

A. Work through community groups (rather than PTA, etc.)

B. Newsletters

C. Demographic survey of agencies, neighborhood employees organiza-
tions, agencies, etc., and home meeting of small groups of parents

in neighborhood areas,

Consultation services.

Guidance consultants have served as resource persons for students, school
staff, parents, community, and industry. University consultants served
the school staff, including guidance consultants, and parent groups.
Authorities in specialty areas were invited to address the Project staff
and the DCG Committee at monthly meetings.

A, Community agencies, organizations such as Block Clubs, etc.

B. Teachers meetings and conferences

C. Administrators meetings

D. Parents both individual and organizations

E. Other agencies such as community activities, social service,
block clubs, etc,

51
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VII. Articulation.

Many activities have occurred during the school year which had articu-

lation, or "the smooth joining of parts, processes, and forces," as

their primary purpose. Examples of these include:
A. Orientation for new students both transfers and from feeder schools.
B. Yearly orientation for new faculty and old.
C. Development of articulated activities from level to level.
D. Periodic meetings of project staff members with a lisison commit-
tee composed of representaiives from business and industry in

the Detroit area.

VIII. Work with Faeculty.

A. Manuals for elementary and secondary teachers.

B. Public relations through meeting with departments, grade levels, etc.
C. Saturday meetings with advisory committees as a means.

D. Newsletters

E. Staff meetings.

F. Guidance Cormittee composed of administrators, counselors, department
chairmen, community members, and teachers.

Following, a number of these activities are described in greater deteil.

ASSEMBLIES

The DCG Project has sponsored meny assemblies in the various schools. The
purposes of these assemblies have been to provide role models with whom students
mey identify, to impart vocational information, to stimulate greater teacher
involvement, to utilize community resources, and to elicit the aid of parents
in the program.

These assemblies have had various emphases in the different schools. In
one elementary school, for example, the purpose of one assembly was to obtain
greater parent'involvement; so the consultant scheduled a night program with
speakers making presentations directed toward adults. This meeting was an over-

whelming success. There were approximately 400 people in attendance.
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The junior high schools have focused most of their attention on assemblies
which help the students explore various broad occupational fields. The workers
in these fields have ranged from professional to unskilled. An example of this
type of assembly is one which dealt with medical careers presented to eighth
and ninth graders. The role models brought in to speak to the students included
a psychiatrist, a dentist, a hospital administrator, a female pharmicist, a
nurse. a physical threapist. an x-ray technician, and an orderly. These role
models outlined job duties, educational reguirements, and annual income.
Through assemblies such as this, students at all levels of ability might find
some area of a broad occupational field in which they might be interested and
for which they could qualify.

The senior high school assemblies have been geared to meke knowledge of
specific ocecupations and job requirements more profound. These assemblies
included people who came to talk personally with specific students who were
interested in the area of computer programming and apprenticeship for example.
High school assemblies have been either career or educationally centered, and
were geared to the particular interests of specific groups of students. Stu-
dents at the high school level can profit from a greater specificity of occupa-
tional information.

Assemblies required follow-up in the classroom or in the school counselors'’
offices for maximum effectiveness. They provided a vehicle for reaching a

large number of students simultaneously.

FIELD TRIPS

Field trips from school have been in existence for many years. In the
past, however, they were used infrequently and only four or five such trips
were scheduled in a single school in an entire year. This practice allowed
only a small number of students opportunity for participation. The rationale
was that students could not afford to lose time from academic classes for what

was then considered as not much more than a holiday fram school, as not too
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meaningful nor too worthwhile as a learning experience. Possibly this was true
in view of the fact that little, if any, preparation took place bzfore a trip,
nor follow-up afferwar&s. |

Formerly, most of the trips were to places of academic interest, such as
the art institute or the historical museum. Traditionally, schools seldom
visited business or industrial sites.

The DCG Project has brought about many field trip changes. Things that
formerly happened to students only rarely and by accident were made to happen
often and by design. Field trips were so organized as to be meaningful, pur-
poseful, and valuable learning experiences. Careful crientation of students
occurred prior to the trips and the classroom follow-up evaluated and related
the experience. Fild trips were an integral part of the learning process
rather than something extraneous.

In the past, only the cream of the students, the high achievers, the
motivated, the highly interested, were commonly selected for field trips.

This program focused on all students in a given school, with special concern

for those who were traditionally excluded - the low achievers, the disinter-
ested and unmotivated, the discouraged ones. Those students who needed sti-
mulation and encouragement so that they too might become productive and
contributing citizens were especially chosen.

Carefully organized trips gave opportunity for first-hand observation of
occupational activities and served as a preparation for more detailed study
of cccupational requirements. Such visits not only gave information about
various kinds of work, but also introduced the student to job-selection and
preparation problems. Seeing, hearing, feeling, smelling work enviromments
cannot be replicated in the classroom.

In advance of a visit, the selected group discussed the specific items
to be observed. They were told about the business or industry they were to
visit, the variety of jobs to be found there, and the part played by that

industry in our social economy. Students usually mede a list of questions,
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which arcose from their reading or group discussions, for which they hoped to
find answers at the plant. ;

Students were brought to the point of anticipating the trip with eager-
ness, alerted mihds, wide open eyes and ears. Student behavior at the place
of visitation was discussed and rules were agreed upon.

Groups met following field trips to discuss what they had observed, to
clarify facts not thoroughly understéod, and to correct wrong impressions.

In addition to information, the trips provided a stimulus to further study,
feading, and investigation.

In the first year of its operation, the DCG Project sent approximately
7,000 students on field trips to commercisl and industrial sites. The number
grew to 15,000 and over 300 trips yearly by the third year. The figure in-
cludes students from all project schools, some of whom went on more than one
trip. There were some students who did not go on a trip due to school absence
or scheduling difficulties, but this number was small. At the senior high
school, for example, some of the later visits were scheduled for only those
students who had not previously been on a trip.

Wherever scheduling permitted, teachers accompenied their classes. Guid-
ance consultants went on most trips, as did community end student aides.
Parents, too, were involvgd, especially those of the particular visiting group,
when this could be arrangéd.

Through the coordinated efforts of the project staff, a number of cooper-
ative companies in the Detroit area agreed to provide tours and on-the-site
exchanges of occupational information about their workers and enterprises.

The following list of companies is representative of those to which all schools

sent groups on a regular monthly basis:
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American Motors Corporation Ford Motor Company

Atlentic and Pacific Tea Company General Motors Company

Bendix Corporation International Business Machines
Burroughs Corporation J. L. Hudson Company

Chrysler Corporation Metropolitan Airport

Coca-Cola Company Michigan Bell Telephone Company
Detroit Edison Company Michigan Chronicle

Detroit Free Press National Bank of Detroit

Ethyl Corporation Standard Tube Company

Excello Automotive Products Company WJBK-TV

Federal Department Stores, Inc. Wolverine Tube Division, Calumet and

Hecla, Incorporated

In addition, guidance consultants made arrangements with other businesses
and industries on an individual, often a "one shot” basis, when special inter-
ests of students or classes of students warranted such a visit.

It was felt by the project staff and a majority of the various school facul-
ties who actually participated in the field trip experiences that they were
eminently valueble. Students often came to the guidance consultants for more
occupational knowledge or to discuss future occupational choices as a direct
result of a field experience. One of the project guidance consultants who
worked in an elementary school comments on the trips in these words:

At the outset of the program, children were observed to be extremely
sensitive and embarrassed when shown pictures of Negroes working in un-
usual jobs (filmstrip, Graduate to Qpportunitx). Many children exhibited
such behavior as nervous giggling, hiding of faces, exchanging anxious
stares. This behavior was especially pronounced in the older fourth,
fifth, and sixth grade children. Children were also observed to be quite
apprehensive and nervous prior to entering such places as the School of

Beauty. They seemed surprised and pleased on observing and interacting
with minority group people like themselves attending school.

I felt that such behavior was largely due to the following factors:
negative self-images due to color and minority group status; lack of
exposure to the dominant culture; lack of information concerning the wide
range of oppsrtunities opening up for minority groups in business and
industry. I concluded that trips to business and industry, where children
have had opportunities to observe and interact with minority group workers
like themselves, have been major factors in bringing about the observed
attitudinal and behavioral changes.

An added bonus, and probably equally important to the children, has
been the changes I have noticed in teacher attitudes as a result of field
trips and other enlightening experiences. Many teschers are now beginning
to understand, accept, and see the children in a different light as they
observe increased motivation, interest, and attitudinal and behaviorial
changes. Teachers are beginning to understand how the special problems and
socio-economic conditions peculier to disadvantaged minority group children
have acted to inhibit them in the past. They are also beginning to under-
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stand how their low expectations for these children has been a self-ful-
filling prophecy in the past.

GROUP COUNSELING

Group counseling hes been accomplished with groups of students at all
grade levels. The number of students in each group has raunged fram four to
fifteen boys and girls, Students have met with the counselor for one or
two periods per week. The students were selected on the basis of time avail-
able, interest, common problems, teacher referrals, and need. In one junior
high school, the consultant met regularly with a special group made up of boys
with behaviorial problems. The perceptions of school presented‘by these boys
helped the consultent to make recommendations for curriéulum changes and provided
the consultant with insights which were passed on to the teachers.

The group counseling was generally unstructured and discussions followed
the needs and interests of group members. The "Mooney Problem Checklist" was
used to assist students in identifying problems for group consideration. Topics
discussed covered the areas of general school adjustment, personal problems,
classroom and study habits, social and family concerns, and occupational and
employment information. In their evaluation of the group experience, the students
felt that they learned to understand themselves better, to utilize the resources
of other students in problem solving, and more about seeking information and the
kinds of help needed for problem solving. Individual counseling was often an
outgrowth of the group sessions.

INDIVIDUAL COUNSELING

No attempt was made by the guidance consultants to develop a caseload,
nor to duplicate the counseling services already extant in the secondary
schools of the project. Nevertheless, guidance consultants became involved
in a considerable number of short-term irndividual counseling contacts related
to personal problems and needs, to vocational planning, job placement, career
choice, and in self-perception areas which had a connection with general vo-

cational guidance.
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This was particularly true at one Junior High School where the consultant
helped to organize a work-study program which was designed to provide part-time
employment opportunities for the youth of that school, one of the several inner-
city junior highs to begin such & program with central office funds. The con-
sultant was involved in job development and helped to place over one hundred
students in jobs created for the purpose of providing these youth with job
experience at a minimum wage. The consultant processed over 300 job interviews.
At Kettering Senior High School, the consultant served in a similar capacity for
the In-School Youth Training Progrem, a city-wide progrem for senior high school
youth from economically disadvantaged families, until this became too time-con-
suming and was 