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ABSTRACT

Language, considered as a liberal art, is examined
in the light of other philosophical viewpoints concerning the nature
of language in relation to second language instruction in this paper.
critical of an earlier mechanistic audio-lingual learning theory,
translation approaches to language learning, vocabulary list-oriented
courses, graduate "reading exams", and other artificial language
experiences, the author lauds the contributions of
transformational-generative grammar theory, particularly the work of
Noam Chomsky, for freeing language from the narrow confines of
hehavioral approaches to language instruction. A strong defense of
literature is made, proposing that literature is the noblest form of
language and, as such, is the proper study of language students. The
use of literature to encourage language study is urged. (RL)
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Language as a Liberal Art
POSITION OR POLICY.

I am sure that all of us here are ready to spring to the defense

f foreign language qtudy whenever the occasion arises.

ofession has used in the past and to a con-

But I do believe that our pr

sider?able extont st;ll nses today certain feeble or even dovnright er-

Nt
roneous argumentive support of the study of . foreign languages.
od to be an analytical,

For many

reign language training was consider

centuries, fo
this reason, a belief that has

intellectual. process, and beneficial for
tructural linguists.

only in recent years been exposcd as false by the s

There are, I fear, a lot of forcibu language teachor' who haven't yet

go - not to speak of English teachers,
o about the new and in Wy

gét the messa vwho in the aggregate

s than foreign languag? teachers d

. know even les
of language that we owe to the structural

opinion far more valid analysis

1inguists,'and the consequences of thelr findings for the teaching of
language.  The fallacy underlying the centuries-old practicés of foreign

QWS
language, English teachers is a confusion betueen the philological or lin-

guistic utudy of a language which is indeed an analytlcpl, intellectual
pursunt, and the learning of a language for use, ‘e know now ~ thanks to

the sc¢ience of linguistics ~ that the acquisition of a 1anguag for use,

whether it be our native language or a second, third or fourth, is not

significantly related to suy anslytical intellectual process, thst language

‘13es and must lie elsewhere in the ps syches, I had a Janguoge teacher in

.'Bigh schiool who used to try to get us to speaP German, but at our first

:ﬁiéﬁaVA or even our firét‘hesitation, she would alwzys hold up her finger

and say "Th¢nk'" She dldn't knos a thing about the nature of language.
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I am reminded of the modern fable - is it one of Thurber's? - about the
psychologically sophisticated caterpillar who hatcd‘a certain centipede,
. and approached him one day full of hollow praise for his marvellous abil-
ity to propel himself by moviné 21). his legs at just the right instant.
“How do you do itg;'he asked slyly. "Well," answered the flattered cen-
tipede, "first I move this leg foruvard and then this one and then- " and
he was never able to walk again. My high school language teacher would
have got 2 1ot further with us if she had held up her finger and said
!Don't think!", or at least had recognized that the production of nouns,

* 9

verbs, aljectives in scntonees in the right order =and in bhe right for
eares Tron a quite different pa}t 2 the brain from the thought processes
fnvolving the content of vhat one tries to say. Just think of my prob-
iéms at this moment if I had to thiqk of the forms, tenses, singulars,
plurals, agreements, juxtapositions of the words I am using to convey my,
meaning. And how much of whatHI am trying to szy would you understand if
you had to do the same thing in reverse? What 1§ happening on the verbil -
the language - level, is communication, and it does not involve analysis
and intcllectual discrimination. Audio-lingual techniques in uidesPread
use today are predicated on the assumption that language acquired for use
must be as an automatic process, aﬁig?‘Specch habits, as conditioned re-
Sponse to a stimulus, as communication.

Then there is the wearisome argument which talks about all the Span-
§sh-speaking secretearies corporations meed, and all the marvellous opporiune-

jties in consular services around the world, These facts, though they are

facts of course, are no reason at all to inflict language study almost univ-

ersally in school and college. “What a tiny percentage of those who study fore
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Sign languages cver get that far, and, incidentally, what a tiny percentage

of those Spani.sh-speaking secretaries learned their Spanish in school and

college.

Now I personaily put the argument for scientific German in a similar

category, though here I am certain iq%et opposition from other German

teachers, I see little justification for the many second year German

courses given in leberal arts high séhools and colleges that are labelled
scientific German, For ome thing, there isn't anything much about Lthe
§t;ucture of scientific German that's different‘from the structure of German.
It would be a mystery if there were, for the scientists are trying to com-
municate, just as everyone else doés, and if you want 1o communicate any-
thing in any language you'd better stick to the stfucture.of that language.
fér another, in my experience a course in scientific German is always a ter-
minal course - it doesn't lead anywhere, and, at the level it is usually of-
fered, the iniermediate level, ‘it substitutes for another course which might
very well lead a certain percentage ;f its students further, For anothér, it
is a service course, Here the depé}tment is doing, not something it wants
| to do - and can do well - how many of us are properly trained for it? - but
somethiné.other departments want us to do or at least will tolerate having us
do. Above ail,‘scientific German courses are, I think; relics of the disered-
ited belief that language is chiefly vocabulary, and that vhat is nceded is

to pour large 1ists of speeialized words into the student in order to guide

h1m to mastery of the languagc. Wo know now that tkis is not so, that voca-

bul.ry is not the magor stumbling blocP to acqulsltlon of a forelgn lenguawa,
that syntax is far and away a more formidpble obstacle, that 1ar5e-sc 2le ac-

quisition of vocabulary can and should be postponed until the syntax has been
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mastered and assimilated, (and there is still ﬁlenty of this to do on the
more complex level of expository proée in the second year). At the proper
time, vocabulary will be absorbed in a far more naﬁural maenner, - end re-
tained furthermore long after the final examination, something vhich cannot
be said for vocabulary learned under forced draft before the basic syntax has
been mastered, | |
It is of course true that the layman thinks of a fbreign language as

his own language usipg different. vords, but.this is no reason for us as prof-
féssionals to foster the notion. The graduate student of econonics, history,
soclal studies or other subjects still thinks there are only three essential
. requisites for passing his graduate foreign language exsm, the "reading exam"

as it is snobbishly but erroncously called, In reality it is in most cases

a- translation, a decoding, a deciphering exam, 2nd indicates very litte

about thé student's ability to read the language, These three supposed es-
sential requisites for passing the Ph.D, translation exom are: enough tﬂ&ne
. ' -

(the usual required rate of speed is about 300 words an hour!); free use of

a dictionary; and a good command of substandard English, But professional
language teachers know better, and those foreign language departments who

are expected to administer such graduate exams for other dersrtments - well
p
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do I remember having to do this in my salad days - are fostering arroncous
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beliefs about language and acquiescing in shoddy standards,
3 : Still another justification for the study of foreign languages which I
f  will not c2ll) weak because it is indeed legitimate and valuable, but which

is more often than not misunderstood even by language teachers is one de-

i “fined by Wm. Riley Parker in the section "Values of Foreign Languzge Study"

of his most excellent URESCO publication, The Nstion2) Interest and forsien

b Lanzuages, The study of foreign language, Parker writes, lezds to “a new

. uwnderstanding of langusge, progressively revealing to the pupil the structure
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Now this is indeed

of language and giving him 2 new perspective on Englishe”

an outcome of a properly taught foreign languege. But how many times have
- we heard forcign language teachers say - and how often have we read it in
the prefaces of traditional graommars - that the modern student doesn't know
any English and that the foreign language teacher must first téach hin Zng-
1ish grammar before he can teach the grammatical fac@s of life of the for-
eign language. If high school students don't know English grammar, it
isn't because high school English teachérs haven't been trying to pour it
in?o them for years.'.But on the whole they have been going about it in the
wrong way. Yy daughter, who got an 800 on her Coliege Bozrd Achievement
test in English but only got B's in English in high schbol, asked me the
other day what a nominative absolute was. I told her I didn't krow what it
was and in any case I didn't think it was very important to kmow, Her reply

was, as you can anticipate, "Well, it's important in English class!" Incid-

entally, if you think I should be embarrassed to admit I don't knou what a

nominative absolute is in English, I asked at lcast twenty colleagues, and

e b e

none of them knew either, though it was clear from the way they ansuered

ST iy

T

~ *  {hat they all did once know. Ifused to be important - in their English

clesses,

R e e

But this futile predilection for grammatical nomenclature and unnatural
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Latin-oriented dissection of language is certainly not vhat Parker's state-

ment refers to, and any foreign langusge teacher who is going to attempt to

T

do this in English first (after English teachers have knocked themselves out

b 7wy

trying) and then do the ssme in the foréign language is beaten before he .

s

starts, if he really wants to teach the language. Farker's statement refers

5% sy

to an important outcome of language study, and means that in a properly teught -
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foreign languege class the student will graduelly become aware of langusage
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as a phenomenon he has lived with all his life but has never really noticed;

that he will see the essential nature of 21l languages, of language as a
unxvcrsal human phenomcnon, and thus attain a new insight into his own,

Now there can'be and certainly are differences of opinion about nany
aspects of foreign language teaching. (But the language teacher has a sol-
emn professional obligation to be informed about recent discoveries - call
them theories, il you don't like the.word discoveries - about the nature and
structure of language which have resulted from the intensive study cérried on
in the last 50 years or so by structural linguicts, and the implicaticns of
these for the teaching of language. Otherwise he is an amateur. A1l doctors
know aboult penicilling lawyers know about recent civil rights legislation;
baskctb 111 players keep up with the latest rules change .shouldn't language
teachers be informed of the latest findings about language? I do not mean
being casuelly informed, but substantially so., Lots of foreign language
teachers, teachers of English even more so, curiously seem to feel no strong
obligation to be informed about such matters - many do not even know of thelr

existence, which is an indictment of our teacher itroining programs too - the

MDEA Institutes repeatedly give us massive evidence of this, DBut the insights
are there; and they won't go away just because we look in another direciion.
The recent theories of the Chomsky school 8§ transformational grammar,
for instance, may in the not too distant future piay‘a significant role in
theories of language teaching. They seem to be growing in importance awld
acceptance, ond are, I believe, already beginning to modify certain as-
pects of our audio-lingual techniques. All of us as professional language
teachers need to knoﬁ what's going on here cnd how it may causc modifications

in vhat we are doing., Chomsky claims that the most obvious character istic
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of language behavior is that it is not imitatiie and dependent on the ac-

quisition of a fixed stock of over-learned basic patterns as we have been
" preaching for some years now, but is stimulus-free énd imovative., Dvery
person, at lcasﬁ jn his native language, is perfectly capable of combining
words, on an internal impulse, in ways that théy have never been combined
before, and in fact does so every day of his life, Chomsky argues thgt no
amount of massive repetition, imitation and variation drill would equip a
student with the ability to speak a foreign ianguage independently; that

we -audio-lingual teachers would not have the modest success in teaching a

foreign language we do enjoy if there were not a priceless ingredient - un-
recognized and unacknowledged by us - working for us. He calls this by var-

jous names, most recently by the term %deep structuree" If I understand

the latest phase of this still developing theory correctly,'deep structure"
is a stock of pristine skeletal meanings inherent in the human brains, from
which all possible utterances can be derived by an instantaneous process

transformation, and which could not be the source of a single one of the in-

finite number of possible nonsense combinations. If he is right, and il

the nature of this “deep structure" can be determined - whatl will happen to
P : PP

language teaching? Actuzlly, I think, not 21l that much. Cur present audio- ]
; lingusl techniques will need to be adjusted to incorporate these new insights, g

the result being 2 still more efficient and hence more successful method of f

teaching foreign languages. But this is highly Specﬁlative and debatable.

¥y point today is that we had better know what's going on. By what right can :

we call ourselves professional language teachers if we don't? ' : ;
I think too that there is an urgent current reason for all of us to be 1

i

prepared to argue the case for foreign languages before the general public an

be sure we ca2n hold our own against intelligent people who fail to recognlze ;
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the unique value of foreign lenguage study. For as long as any of us in this

room can remember, we have enjoyed a certain lmmunity to effective eriticisn

in the form of a language requirenent. Already,as the study of languages
becomes a pore substantlial part of the school. and college curriculu:, as it
has in recent ycars, the justification for a separate langunge requirement is

coming increasingly under fire, and we lenguage teachers will need to think

more sharply and speak more precisely about our discipline, Flease do not

misunderstand me. I ‘am not in favor of abandoning the language requirement

- at least not for a while yet - but I am now and always have been and always

will bz in favor of having language teachers act - and teach - as though

there were none, as though the continuance or discontinuance of.language
study by their pupils depended solely on what goes on in the language class-

room, Paradoxicelly, this, I think, is the best argument we could give in

favor of a languzge requirement.,
And here riow finally I get to the title subject of my talk, Lengua

as a Liberal Zrt., The Copernican step° the cultural exponsiont the liber-

ating experlonoe which learning to communicate in 2 dleerent mediw repre-

- sents -~ a mediwm which is not exotic, artificial or mechsznical, but is used

2s the normal means of communication by many millionz of people - this i

4]

what I would like to sce emphasized as the chief value of foreign language

study by our profession. 4 department which will do this will frec itself

from the onus or the doun-grading implicd by the tern *service department™

vhich is applicable to too many for clign ]°nvu*oo departments ﬁdday; Tho(‘

foreign language department which emphasizes the cultural eypcrlence even

above the acquisition of sgills becomos a first-class citizen with an inde-
fec

pendent justification elr existence, not one which hzs to live on the indul-
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éencé of other depar@ments and their needs.

And indeed the cultural aim - the Liberal Arts factor - can be a liber-
ating experience to the language teacher himself., It will set him straight,
show him what must go on in his classroom and what must not go ons It willi-
quite apart from any theory of methods)get rid of conjugation and declension
and vocabulary lists and word-for-word translation and student conposition
full of mistakes and Americanisms turned wholesale into the foreign language
and it will bring exactly that kind of activity into the classroom which will
fagcinate the student, which will give him a genuine cultural experience,
égg'which.will permit him to acquire the skills - all four of them ~ in a
more efficient way,

At Harvard - if you ﬁill forgive me the personal examples, but I want
yéu to know I practice what I preach - German is taught by all, including
a large group of Teaching Fellows whom we train, as an authenﬁicllanguage
experience from the first day ~ the first noment - on. We believe and be-
lieve with éreat conviction, that the student who has attended only for
one hour rust have had an experienée in real language communication, nust

b3

have heard natural German spoken with normal intonation at normal speed with

at least hear native pronunciation and must have been encouraged to respond

jn kind, not once but perhaps 100 times, in the course of that first hour.
The Germsn he hears must be real German, not the "la plume de ma tante"

variety, not the artificial constructs we have had to live with for so long.

I quote from the first reading selection, in translation and with the natio-

4

nality of the names disguised, from one of the most popular traditional gram-

[%
o

mars in use for a certain language, not French, German or Spanish:

The Smith Family

The Smith family is American. Charles is the father. Amma is the mother,
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Charles is tho husbarle  Auna is the wife, Charles aéd Auna are husbard
and vwifo, Ha%ry Smith is the son of Charles and Anna. lary is the daughter. é
Henry is Kary's brother, Lary is Henry's sister. Kenry and Mery [wouldn't E
you know?] are brother and siséor. Charles and Henry are father and sone. f
Amna and Xovy [you guessed it] are mother and daughter,
[This next sentence is my fevorite]. Now enough zbout the father, the
rmother, tho Son, the daughter, the borther and the sister.qrAnd that is ;
the end of the first reading selections This is not comrunlcation. It

isn't natural language. It is wholly artifieiels It is, in fact, 1little

A o s AT

more than a dlsguised vocabulary list. UWhat a way to introduce students to
2 new language! As for its- intrinsic intorest end the intelligence level :
- how can such traditionalists bring the charge of 11literacy ageinst modern
st&lc techniques and materizlst The things the student hears done with the

language, that he himself does with it must be gevmine communication, not !
Just commmication to the teacher that he has done his lesson, not filling

in truncated endings, translating ﬂnsmpld variations of the zrtificialities

of thc resding sclection, certainly not conjugating and declining, but using ;

e e g

the language as 2 living means of communications

Here is where, I supposc, the i{LES teachers have the advantage over
Q. n,‘,.)f"n. LS Ly, ”2'/
the rest of us. I know-little-or--nothing-eboul-#Lis, but how clse can you

LA Y M S g 2o

teach a foreign language to subteen pupils than as an euthentle language

experience? This, on 2 more sophisticeted level, is whel we must strive for

. >

iu high school and collerzse Arnd anvone who fecls thet such proccdures are
v [

an 1nau] to the 1nucllmvcnce of more mature minds should compare the stud- ©d

ent 0V31u°t10nu of Gervun courucs at Harvhrd in the Con’ldentinl Guide for

the last five years or so with what they caid ten years and more ago.

Tow vhat I have said about the first day in the Toreign languzge
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classroom involves a principle against which we should measure everything

we do in our classes from then on. The acquisition of the forelgn language

is thus a continuum for as many years as the student wishes to be exposed

to it, When the listening an& speaking skllls have reached & certain level,
vhen the understanding of the nature of Jenguage and the control of the basie
structure has progressed sufficlently, the reading skill is gradually given
increasing importance. Note that I s2id reeding skill, not translating. In
our depsriment there is an outright prohibition in all elementary, intermed-
jate and early aévanced language classes against the translation from an
Aor')cn book of any single seutcnco, German to Inglish or English to German,
And vhy not, if authentic language exporience is the aim? What language does
the German translate iuto.when he reads Gefman? that language do ve transe
late into when we read English? The only possible justification for the use
of translation as a device Fo teach reading would be if it were the most
efficienﬁ means to that end. Or perhaps slternately of more interest to the
students, .But it is neither, is in uy opinion only an admission on the part
of the language teacher thet he doesn't kuow vhat else to do. And this is
2 pfetty serious admission in view of what has happened in langueage circles
in tﬁe past 15 yoars or more.
Incidentally, we do not have "ingide" and "outside® reading in our

clasées, that poor excuse for language instruction that is in such wide~"
spread use, where %inside" reading really means close translation of a few
pages during the class howr, and “outside" rcading weans essigning 2 big
chunk of material and leaving the poor student to struggle through it ény
vay he can - which is uswally by frantically trying to translate it too -

all thirty‘pages of it -« because that's 2ll he's been taught to do.
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Ve teach reading, not translating, and speed, assurance, sensitivit
, S & pocd, ’

to syntac@ical complicaltions, acquisition of new vocabulary, all take place
.naturally, and.somawherc along this path the student begins io becoua aware
of literary style. This discovery ls greatly fostercd by the classroom ace
tivity,which is largely question and answer, paraphrascs and siuple discus-
sion, in the foreign language usually, though with Frank Ryder, “when hum-
anistic cop@ent threatens to expire in convulsions of syntactical or lexical

sfnrvapion, I turn to Euglish.® The quotztion is from a sound article, "Litw

erature in high school - 2 college point of view,% in the Septomber 1965 issue

¥

of The Gernan Quarterxg.‘ Prof, Ryder goes on to say, and T fully concur,.
"I view with sk%;iciﬁﬂ the casual claim"Oh; ve do all our diséussﬂon of
literature in Germnan.' Who did what, when, where and to whon is not the
vhole of eriticism and one suspects that this is often what Llies behind the
claim,¥ '

‘Tho student's abilitﬁ to express himself in the forelen language is
_limited,.of course, But the jﬁ%taposition of the German he knous and hears
with the German he reads gives him on oxcellent opportunity to develop a sen
sitivity both to literary style and to linguistic creativity, And this is
the point for Advanced Placsment to begin in high school, Now there is op-
position to Advanced Placement zmong some advocates of modern language teach~
iné teghniques. The opposition groups itsell around two basie issue#, as I

Lo
s

see it. Sowme doctrinairc wodernists froun on the study ol literature in high

school znd particularly on Advanced Flacement as an unwavrsmted interference’
in the vrocess of complete language training., These pecople, I think, have a
dresm, or an ideal thalt the totrl process of acguisition of a foreign language

can in time be structured in tha some way as the carlier stages have been
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1 ;;truéturod so magnificently iu recent ycarss Doctored texts have been pre-
. parcd on t:'mr.e advanced levols to "protecl" the student from unfamiliar syn-
% tox and to introduce vocabulary even on an advanced level by structurced ro-
g ,
% pztition of new words and phroses so mony times within so many pages. This,
3 atrence
' to be sure, is donc with infinite xg'ac‘c-:‘me and expertise and is a far ery
\ from the old-style greded readers. MNo advocate of modern techniques would
" permit the degree of unnaturaluess ard artificlality of language, the over-usa
J o',c loan words, vhich’ are a prominent charzctoristic of t:he old.style graded
- re;tderlq. The doctoring of the texts I am specking of Js dona with high
regord for a nomel and fully i'd:lomatzlc use of the language.
, But I think their drean is a will-of-the-wlsp, and their-attempts to
' develop such technlaues misguided. The central core of a language 1-:hcn. prop- .
, erly understood is marvellously compaclt and when the toacher bogins his in-
: . struction at the nerve centor of the langunge and expands ovtuward with cou- ;
f-' tion_, seelinz to it that the cntire erez of his graduzlly expanding concoentric
circles is controlled by his students, he has built the language experience 2
’" on a2 solid rock (if you will permﬁ.‘l': ne to nix met'al.)hors for @ moment). DBut "
avyone who knows sbout geometriec progression or the substantisl increase in z
area a le.ight rise in the dismeter of a circle produces nmust rezlize that once
, . the circle ('t‘na' language erea over vhich hopefully the student has tolal cone 5
trol) reasches boyond a certain point, the teacher has gol to accept the inevit-
\ able and give up his attempls ot comprehensive control. He had belior do et
: ~ this point what wise parents of teenzgers knou 'Ehey rust do, however reluc-
: tantly; loosen the reins and grant increasing :-nuounts o Ireedom which will
- ultimately result in total freedom from parental control, - adulthood - or
- ei"forfless control of the languags, to get back to the subject 2t hand, f
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' The second basic opposition to litorature courses in general and Ad-

vanced Flacement: in particular argues sgalnst the hisporic hegenony of lite-
raturo and wants to see it replaced by ¢ more couprohensive treatment of all,
or at least, some other aspects of the cultures Advocztes of this want to
sco not only the othor arts trested, bul customs, history, econonics, politiles,
geogrephy and so forth, ofteh instead of literatnré. A recent artiedr in
tho liodern Lanruase Journal called for college courses in Fronch mathematics?
There is no such thing as Frenbhnmathemnticsz

Such on anti-literary oricntation 1s, 1 believe, based, in part at
least, on 2 confusion of issues, As far as clementary and intermediate lan-

guaze clesses sre concerned, there have appeared in recent yoars 2 wide

variety of non-literary readers. Publishing activity in this area has never

o

been more lively thmn it is at this mouent. In German I could mention at

rendom such titles as Tm Wanded der Jahve; Das Deutschland wnserer Tages

Zwvedhundert Jehre deutscher Xulturs Deutsche Juzend von heute, and so forth.

e et T e —

So that the teacher does in fact have an increasingly wide varicty of such

o T o e,

texts to choose frome And as language teachers, though we may have had

little or no training in such subject matter, we need have no luhibitions

e T e e v

abbut using ‘such mzterizls in first and second year classes where the central

(b rmereny

focus is on the acquisitionof the language. 1y oun experience, both in high
school and college, has been that exactly here well chosen lLiterary texts,

with their subtler style, their characterizations, ploi, suspense, humor, sre

usually rore attractive to students then the other kinds, which in general

assume 2 great dezl more active interest in the foreign culture than is ol-

PRI S e irtepprcoquos o
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{ “ten presents But I can edsily'uﬁdcrstand that other teachers may have had
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; differing experiences,
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But whet about the advanced courses, whore.éﬁbstanca becomes increasing-
. Jdy more importantz Hy oun tralning, and that of all my colleagues)ls in lan-
guage and literzture, In advanced classes I insist on teaching what I have
been {trained to teach, lost students who major in a forcign language in cole
lege have language and literature in mind anyway, not languege and oconemics,
language and mathematlics or some other combination, Aﬁd college and univer-
sity dopartments of language and literature are ﬁot soon going to hire non-
diterary Specialistsrfor majof aﬁpointments. Occaslonally one hears of a
Frenchmon or 5 Gerinan or a Spaniard from another department lilke history

who is willing to give 2 course in his native language. This is all to the
good, bul is an isolated luxury., I can't oxactly envision that deﬁartments
of history, economics, natural science, etec, will be easily persusded each

to engsge onCGerman, one Frenchizan, ove Spaniard, one Italian, one Russian,

etes to give courses in their subject to foreign lenguage majors,

Above 211 we should not overlook the more intimate and subtle connec
tion betﬁeen language and literaturc than between languoge and the other
arcas, Literature is lenzuage in its noblest form, 21d 1s a nore logicszl con-
tinnatlion of language study than any other single segment of the foreign
cultures As for the Advanced Placement courses in high school, which ere
exclusively ianguage and literature, they are intended for the more gifted,

more highly motivated, college~bound students, It follous that the non-gifted,
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less highly motivated or non-college-bound should have scoune other kind o

progren if it proves more appealing to them, but the former - the language
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_profession's best hope -~ should certainly not be deprived for the benelit of

the latter., Though I am a thorourh convert to, audio-linguel techniques, I
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{ do not hesitate to confess that I still have 2 sense of satisfaoction vhen

.
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‘the inanities and relotive brainlessness of the carly audio-lingual stages

can gradually glve way to more mature considerations, (liere I take the Libere

ty of quoting a paragraph from an article of mine in the Advanced FPlacament

issuc of the CGerman Quarterlv, Scptember 1965), “And I should think that Ad-

vanced Placement would be the salvation of meny a dedicated high school
aﬁdio-linguai teacher and his best pupilse To see thst the thorough assin-
jletion and automatic use of the typical intellectuazlly neutral everyday
situationz, syntex, vocabulary, ~nd language habits in geueral, not only
caﬁ but does lead on to 2 prover consideration of literary matters - that
the tuo zre clearly different facets of the same fundamental phenorienon of

language - is for many to bz richly rewarded for strenuous effort in the carly

stages of langusge learning, That the high school teacher should miss out on .

this, that the most gifted and brightest language students should have to walt

until they go to college to experience it, is an uwnwarranted impoverishment
of secondary education. "And I am sure it represents a loss of potential

najors 2nd ultimetely new recruits to our profession,”

9
1

I submit that 21l T have sazid £2lls under the headiung of languege as a

aspoct of language study, since I want my department to bs looked on as a

vigorous end energetic proponsut of foreign languaze study, I am.absolutely

onvozed to hovinz ny department offer courses in CGermon Literature -~ or Gere
¢ . [

‘man anything! - in lnglish translation. To the ergument thet we should not .
-allou students to be culturally deprived just because they haven't learned

.German, T am imparvious. Iy answer is, lot them study the literature of
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whatever language they have loarncd! And if they nevertheless have an in-

S T TP W

satisble wrge to study German literature in trans»alt:t.on, et them do it

et RS

élsewhero. I ca‘:nnot help but feel, though I may be un{‘a:.'t.r in this, that
courses in translation given by langnage departments are a part of the nun-
bers game. All those nice non-German students added to our enrollment.

As :f.‘or'ﬁ‘le claim that such courses bring added prestige,I caution that f
this is acquired at 2 serious cost. Such 2 langnage depertment will be in :
an equlvocal pos i’c on” the next time the language requirement is up for dis-
cussion. Do we or do we not believe in certain un:‘u.o_.ue velues in the study
of a foreign lenguage? And are the e or are thoy not bom'zd up with 2 true un-
der..tand ing of German literature? As to prestige, please let me close with a
brief description of the mo.>t talked-about course in ny oun German Department, .
Fo.r about ten years ve lmve had a course, German 75, "General View of German . s

Literature,” made into the no.)t successful foreign lenguage course at Hervard ]

by Professor Bernhard Blume, now retired, Parlof the reason for the phenon-

PTGk e 1 AT,

en2l success of this course was the strong liberal erts, nou-specialized or-

.
" o b <27

lentation Professor Blume gave to i In recent yesrs, it has been attracting
about 40 non-language majors from many different departments., Beginning this

year, the Germen Department has been invited by our recently reorganized Gen-

e S e et TR AA 0T T

. ral Educet:.on program to offer this course, slightly modified, as Humanities

75 It is now called “"Literature and Related Arts in Germen Culture," it con-

T s it

e o

tinues to consist of lectures and readings exclusivoly in Gemaen, and weekly

e, Tav AT

"

h, depend; inz on the students!

->

discussions in small groups, in German or Inglis
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abilities; and it satisfies, nol the langusce, but the Gonersl Fducsiion ree

quirement in the Humanities, The current enrollment is over 80, by Tar the

e
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é largest enrollment in any CGerman course we have ever given. Ve are proud to
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have our German Department functioning - in German - within the centrsl core
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of Harvard's Gereral Education Program, In fact, I am glad that all the
courses in our department are associated with those values in edueation that

are commonly known as the Liberal Arts,
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