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Abstract
The research of this author indicates that

the development of high self-esteem (defined as the
good-bad dimension cf self-ccncept) is asscciated with (1)

acceptance, (2) clearly defined limits and moderately high

goals, and (3) respectful treatment.' Such factcts as

status, income, and education are only related to high

self-esteem if they are a part of an individual's personal
definition of success. Since high self-esteem is correlated

with need-achievement, which proves to be a self-fulfilling
prophecy fcr success, and lcw self-esteem is correlated

with fear cf failure, which proves to be a self-fulfilling
prophecy fcr failure, it is clear that our educational
techniques should fester high self-esteem. Further, it has

been shown that (1) self-mctivaticn derives frcm seeing

oneself develcp competency (through internal feedback, not
social apprcval), (2), stringent but reasonable early
challenges facilitate develcpment, and (3) the school
situaticn can either hurt a student's self-esteem cr equip
him with the mechanisms tc maintain it at a high level. Our
present educational system hinges on the anxiety-provoking,
self-esteem _lowering reliance of the student cn the
teacher's approval, grades, and attention. A preferable
alternative would shift emphasis tc self-mctivaticn, based

on high self-esteem. [Not available in hard ccpy due to

marginal legibility cf original document.] (MH)
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Implications of Studies on Self Eateem

for Xducetional Resewmh sad Practice

Stanley Coopersmith

University of California, Davis

Gi "cn the limited times available I have Waded to

(1Lculsi$ a few 1;opios in some depth rancher than a multitude

ct u sv.porfloittl level. This w5.al permit me to elaborate on

invoortent ;opics related to chanding theories and praoticeb

i4 eduost;iort and i the same time tiugi7;ei3t taz the schools shcal6

conoorned °bout fostering self odtoom sod how they should

vr.:hieve thvt erd. preseatetlon, lIke Oault i divided

iato throo parts. In the first I L5hall dice caso thu results

c. E' 4y 4tualou c EW ektee,a relevuut to education; in thv

.;,?,.c.;orld I hvIl (:.(Inuld.er how ekklIconcopta in genera sad, self

.:-tocm, in 1,art5,.:u1ar iniluence leurning and teach ng; in the

qtait -' rd I shill tn:amine acveral topics evaiging from studied

o. vori.onalit/ c:evelopmont that appear to havt considarable
cin
7.2114

12ApiLactime Future reaGurch and 'Ori40.

I:TIPODWTP:;n

Durrig. the pa.,t ten years I c ilonduetod a aeries

o) r
r;;* Btudiea deeligled to clarify the nnidecedents, correlates

.24.1c1 oc,4,11ut.mcc of eft r:everal other invt,.tigt;tor
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Lave been actively involved in studying self-eateem and the

monoc;rnpho by Rosenberg (I), Diggory (2), as well au my own (3)

t(,-ti477 to increasing awareness and knowledge of its signitl-

canoe. Lot me briefly summarize the major findings bearing

upon the fore ation of high aelt-esteem. As I define it aelf-

et.teem represents one dimension of the self-concept, that of

evaluation. The self is an abstract object about which the

individual holds certain attitudes. JUdgementa of self-eatuem

represent evaluative (positive-negative) attitudes about one's

abilities, characteristics and porformence This focus

upon one dimeneion of the self-concept is based on the siva-

ricanue of apraisala for personal satisfaotion and effeotive

performance ^a the advantages of studying single dimensions

of the self-eonoept over those of examining several dimensions

or the entire concept as a unity.

The avudies reveal that there are three Eifirstjui oonditiona

aaaociatod, with the development of high self-esteem. 'These

are Eastal, expreaaed by warmth, intereat and conoern

for the individualns vell-being by persona significant to

him; °101:qY 12114214.1114112AMills

and exnectatillerformence; and EstellatILAriatatal

and intitude of individual for persona who abide by the

eetablished llmits. tn a very general way this type of environ-

ment may be omen ea one which provides clear cognitive guidunwe

as to what Is expected and =Ikea considerable dellands for

self-exertion and performance. To be specific the environment

that produces high self esteem is neither permiseive nor

democratic :l hough J4 we shall see these concepts tire too



idealized and ambiguous to afford much guidance is deitoribing

act el Uterpersonal relations in *mall groups* Ot equal
.

interest and importance were the negative findings whish

indicated that maAy conditions that presumably effected calf*,

esteem had little if any influence on selfiwappreissl* Thus

we find that the following were not ausociated with the

formation of high aelesteem status, income, education,

height, physics attreotivenesc, the amount of punishment

and the amount of time af4nt with parents* The findings

that these conditions were unrelated to whether persons

evaluated thoueelvea favorably or unfavorably raise certain

queations about the potency of external rewards as a means of

a:footing feelings of competency and significance* When

we find no difference in esteem between pereona (parents

and children) with income levels of under two thousand dollars

and. over on million dollars it is difficult 'to argue that

money is a generally salient basis for judging wortblneas

What do come through is the finding that success ia personally

defined and Interpreted in accord with personal values

expectations and defensee* That definition it based upon

experiences in the e 'o ae3. f a a of aref`+ rer ce rather than

vague sepiratione and fantasieb of what could be; they are

filtered through defense* which determine how one definite and

interprets the opinions of others and accepts them as entAxacing

or devaluating* Thus external rewords and punishments, threats

and incentives are effective in altering esteem to the extent

thLt are coniastent with the persona values and expectations

end are accepted, ht as indices of 61100046 and failure*
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While it seeme obvious that aa individuel's concept

of himself would have significant implications for his

so ions, that ideas het had little offset upon educational,

theory and practice. Many psychologists are quite intrigued

by the ohild'e coneopta of spaces numbers time and morality

beeause they believe suoh knowledge provides basic underLtlind

ing about the child's mode of thinking and 'adapting to the

environment. At the some time they are unoertain or skeptical

that the child's concept of himself is eignifiesat to teaching

and learning. Part of the diffirehoe between the attention

to concepts regarding self and other objects appears to stem

from the conviction that the educational prooess should focus

upon materials, end the content of subject matter and not

become involved in matters relating to personality, emotions

or the students peraonal interests and es:acorns. When the

term mental health is applied to the sohoolu it is done so

vaguely ea to he virtually meaningless and affords no basis

for establishing a (nine classroom practices' The question

perwistss in what way is self-ooncept in seller 1 and melt

esteem in particular relevent and hens 'i.cant or learning?

In reeeonse to this question let me first cite the

findiacja of several investigetores Self.oesteem has been

aseociated with analytiorl thinking (4) which permits the

individual to aeperate a problem into component parta with

creative ability (315); with the ability to psrtioipato in

discus4ions and express a point of view (1,3); with persistence

in performing tasks (2) and with the ability to maintain a



constant perceptual framework in the face of confounding

conditions (3). .Persons with nigh self-esteem are more

likely to be loaders in their social 6roups, more concerned.

about public affairs rather than personal problems, and

less sensitive and anxious (1,3). They are generally more

effective and in general achieve more at a given level of

intellignece than do persons who take e more negative view

of themselves* (3) In terms of affect, persons with high

self-esteem are generally more expressive and are less likely

to be rated es unhappy, deitructive, shy, embarrassed or

re tying (1,3). They are less upset by the criticisms of

others and moeie inclined to accept their own views of what

is correct and appropriate (3). Self-expectations and the

expect time of others exert a powerful influence upon the

level of performance aohieved. (216). igher estimates of

our own powers leads to higher expeetattons of success which

appears to /woke greater efforts and focus, eve ntuating in

higher 1evsl of performance* Relating self' attitudes to

academic performanoe leads us to the view that positive

attitudes represent a self-fulfilling prophecy of sucoess;

negative attitudes eventuate in anticipation of failuwe and

perceived lank of ability wh eh eventuate in lower performance,

In addition to these general indications of low

self-esteem influencing learning there are some studies that

have dealt specifically with its importance in classroom

learning« Mora* reported that a young child,s self-esteem

is a better predictor of his ability to learn reading than is

I.Q. or performance on a reading readiness test. (7) Deutacb (e,
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Krugman (9) report that Negro students, particularly

melee, suffer from a negative self-ooncept which establish

a solf-fulfilling prophecy of failure* These students

p roeive little possibilities for academia success, believe

that society in general and their teachers in particular

expect inferior performance from them* Internalizing these

negative expectations they are apt to withdraw from what tbey

regard as a hopeleas situation and join in the virtua14

unanimous decisison that thpir capaoities are insuffioient

to school demands* Lacking calm belief in their acceptability

they are evasive about the difficulties they enoounter end'

find it difficult to request and/or proceed independently*

Given these indicators of the significance of self esteem

there seems ample reason to explore the means by which it

can be fostered in the schools. It seems clear that this

goal should moat properly be reached within the schools by

providing greater sueoee* experienoes in 5%114##:its dealing

ith academic competence. This could presumably be achieved

by more detailed assesaments of capacities, interests and

performanc», more individualized instruction, establishing

positive expectations foie each child, providing definite

goats which are attainable and supervised, setting limits

of acceptable behavior that are reasonable, related to education

and enforced, and, treating each child with attention and respect.

It seems equally clear that these procedures cannot, and in

all likelihood, will not be attained because of the limited

time, personnel and funds available* 1 ven if these ,resources
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were available it is by no means certain that we could today

specify how these ends should be reached, nor is it necessaril

the Ogee Use present classroom procedures and materials

would be the most effective ways of attaining and austainiAs

self -esteees LIAN AIM therefor briefly consider with you

some alternative procedures for increasing self-esteem in

the schools and thereby facilitating learning. first lot me

rase the poasibilit that oelf esteem bi raised by nonacademio

means, eag, arts and crafts, athletics, dramatiosopmes, and

thereafter directed towards academic skills and materials.

This is effectively what is now being pursued bi bl ok studies

programa whiah are attempts to arouse pride in blackness and

alter prior interpretations of skin colortrace and status.

Such Worts to raise esteem by establishing positive group

idtAtificstion do not, at present, focus on competence but they

do serve to arouse and mobilize what were previously unaspirimg

youth. While there is the diffioulty that esteem raised by

nonacademic means would be difficult to redirect to academic

subclects that difficulty must be weighed against our present

inability to raise the expectations and etgage the interest

of large numbers of young people. In addition I should note

that crafts, athletics, dramatics and various games are not

without potential educational significance in themselve

what We are now learning through the work of Pia jet and others

play is a valuable method of learning skills, roles and

perspectives and is significantly involved in concept tormatio :.

If we are to maximize the benefits of these indirect means of



euhaneitg esteem in the sehocdls we shall have to learn how to

provide suitable and sufficient materiels and a set of limits

that afford both uidanos and protection. The view that the

school raise esteem by such nonseademie procedures clearly

must be subjected to oloser examination* However, given that

there are large numbers of individuals who withdraw because

they fully expect failure, the possibility of altering these

expectations and shiftiz them to skill competencies is

worthy of consideration.

second point regarding self-esteem in the school

is that it provides us with a meaningful, specific, and

measurable index of the concept of mental health Nigh f

esteem is associated with leaser anxiety, fewer symptoms,

greater personal satisfaction and more sffsctive performance*

la place of vague concepts of security, adjustment, and the

avoidance of problems we are now in a position to foster

attitudes and expectancies that will enable the individua:, to

attain his goals and deal more effectively with adversity,

Rather than avoid neurosis we can begin fostering. conditions

that will develop a state that facilates effectiveness, and

personal satisfaction. In this same vein, we should consider

the affective componen. ts associated with awareness, alertness

and motivation* My own studies, among others, indicate that

person's who aro high in self-esteem are more expressive of 311

emotions (positive and negative) as well as particularly prme

to express positive affecte This would serve as but another

instance where emphasis upon the cognitive or behavioral aspects



of learning might easily cause us to overlook the affective

componants For a variety of reasons ranging from cultural

taboos to theorstiOal differences affect has been regarded

as intrusive and interfering with learning, although there

doss not appear to be an empirtoal basis for such a view.

The role of aft sot on edueatioi, and the relative between

oognition and affect are at least open oestions. There is

reason to believe that affeot serves as a cue guiding oognition

amaSsponse and also alerting the person to what is going.

within him on a nonverbal level. Self-awareness, solf-ardneal

and self-reward are likely to play an important part is sustained,

independent learning and we need considerably ,more knowledge

of how cognitive and afoot processes interrelate and the

ways in whioh affect can increase competency, matiVation and

performance.

A third issue relating me eem and learning is the

relationship between psychological structures rules, limits

and demands, disciplinary procedures and self-osteemo While

there have been many persons who believed that the absence of

structures and demands would result in great exploration and

enhancing aelf-fulfilling activities our evidence points in

the opposite direotion0 This evidence (and that of Irerofft

University of Hiohigan, 1967) indicates that high self-esteem

and creativity are more likely to arise out of well structured

early environments rather than those that are unstructured and

relatively accomodating* In effect the findings suggest that

the teacher or parent who wishes to produce an effective, self-

motivated youngster will make clear, consistent demands at a

1
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relatively early age, expand and later demands as the youngster

matures while at the same tine expressing interest and re peat

for his welfare and rights. At the same tins the results indi-

cate that the presence of such limits reduces .the likelihood

of harsh punishment and permits greater latitude of expression

for 'those who abide by the structure. Clear standards,

positive and well defined expectations serve to guide behavior

and indicate iacreased personal competence. Stnoe success is

personally defined there must be some standards for gauging

its attainment; without criteria the person is left without

an accurate gauge of mastery. Grades serve partially in

this regard but their focus is upon the judgements and

motivation supplied by others rather than personal appraisals

of whether subgoals as well as larger goils have been attained.

Some ew Cono is Related to

The sttdies in self esteem l have described appear to

be part of an extensive theoretical orientation emerging

in contemporary psychology* There has been considerable talk

of a mental health revolution, third force in psychology,

discussion of new and fairly radical procedures of treating

disorders, and marked attention to the role of early sensory

and cultural stimulation* Manz of the concepts of the major

theories of psychoanalysis and behaviorism are being questioned

although no major alternative theories have as yet appeared.

In my closing remarks I should briefly like to allude to several

concepts that Appear to h4,.ve heuristic value and are related
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to the learning leeching process. Before doing so let se
point out that part of the reasons these concepts are emerging
la because sevoral of traditional concepts, e.g. ments1
health, permissiveness, democracy aad reward have proved to.
be less effective than we had hoped. Some of these concepts
such as permissiveness and democracy were inappropriate

generalisatiann frog political and philosophical systems
rather than,behavioral studies, others such:as mental health
were derived from studies of disturbed individuals in accord
with medical theories of disease, and 'others such as reward a
assumed a un formit of favorable and unfavorable reactions
that was not in aocord with our knowledge of social class

and Judi idual diffitron0000 It is not the case that these

concepts are. totally wrong, it is rather that they have not
proved productive in their present state and ust be reconep-
tualized if they are to be of use.

There az*e four general concepts I 11 consider.
These are those dealing with ulttaly; those related to

stlammliaLwiEttal those dealing ith de'en.ses and those
dealing with se.1 motivation and e r r4
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asapency.: There is increasing evidence that the ability

to perform talcs effectively is in itself rewarding Whereas

prior theories of motivation have proposed:that effort

W$ mewled' briarintir ot compoinastion or association with

"basic" drtves, we now 'see that cuvissity, explanation,

increased stimulation, Manipulation and An formation **slang

can:rifts responses without susix asvociations. This his

brought to the fore such 'concepts as tompetence, mactery

and effectiveness that attempt to depOt the organism's
/A.41,

lor *neiessed control over self and environmentSOS

Due mod basis for the potency of such improved comity

are therteelings of worthiness attained when an th4 t/0We

pelmet's* that he can do things that were privionell beiond

himi- This is true for the one year old who islearntiOhow

to walk and the ohild who is learning how to read or 'ride

e bicycles The situation is that as the individuirs skills

and powers are growing, and he perceives that they are, he

will conclude that he is more competent and worthy than he

previoialy was, As I see it the focus is upon his perceiving

1 t

it by obScrving.bilgILIstjaal rather than by getting iofor

station from others about abstractions. In educational %ems

this'llfluid mean' an opportunity for him to put his ideas'

and abilities into action rather than being a passive reCipieut

of materiels,. sore specifically it suggests that games, and
, 4

problem* that require him to use his skills, and thereby
indicate where he la competent and where he is deficient,

ere ly. to be Ayr. motivating, rewerding and self-sustaining



tnaL scLivities that alie more paabive and stem from the

teacher's or other adult appraisals of his needs and capacities.

The act of doing that provides feedback of competence and'

errov puts the appraisal within the individual rather than

a teacher, peer or other observer. If we separate the action

from the appraisal--so that the child does and the teacher

appraises, we are in effect making.the sense of competency

dependent upon other person's judgements. Under those con

ditione feelings of competency may be aroused when other

people tell the child how well he has done rather than from

improved performance itself. The goal, in short, mar

to please the teacher, rather than improve skills and

knowledge, so that the child's greatest efforts may be

directed towards evoking favorable reactions from the teacher

rather than the performance itself

In educational terms the questions are "What kinds

of action activities can we establish thato provide interne' ,

feedbaok of competence and need for improvement?* and

"Are such activities educational in the sense of 1provi.di.ng
basic skills and information as well as conceptual abilities

and amusement?" The answers to these questions are obviously

not av4ilable but it is interesting to note that many of the

lfeieleoted favorite activities of children are those that

oxide tnternal, personal feedback of mastery and are rela

tively independent of social appraisals of. competence. These

would include bicycle riding, skating, skiing, soiling, horse-

back riding and swimming. In each instance the person can



gauge whether his capacity is increased by observing whether

hie balance, control, speed, *toe are greater than they were

et an earlier point. The feedback i* relatively direct and

while sociO, appraieslumay assist the process they are riot

esaantiei or even ma4or determinants of self p rceived .

competencei 2n that same vein activities such.** arts and' :

creftst dramatic*, and free ranging .exploration ota-library

or culturally rich classroom may be a better point at departuro

fOr.observing One's own actions and competencies than more

.to books and exerc ise. i A .variety of

prim:v*10*d maLterlAls that the individual can pursue atlas

own ;pace .are one example of internally gouging competence

withleedbackt objects and materials tbemselve* are.amOtheero

It has beeti' itiy experience that people seek same activit on

which they can base feelings,of competence and general

wert4ness0 :lhose who lack such acttvity withdraw*OrHarift;

thoar who'find.wach 'activities persist, pursue. and develop,

ConWetenoy motivetion.may afford an alternative to other

.,,:, apt otireiuted,. competition that rely on the per4ona

tOrjtOraisal end sustained activity corptence, i quedtion

for education is whether we oan cotablish similar action

actiiritios,thet provide internal feedback or competence and

need. forr4aprovement#

Oh nispl.§...2.mttp One pf the isilmee risad by uhe

competency approach to education is thAi level of demanab that

are ,to be required from the individual. While my comment4



on action orientated activities suggest that free selection

will permit the individual to oelect his own level of

demands this is not necessarily the case, particularly

since low level of demands are not necessarily moat conducive

to feelings of worthiness. .On this score l should like to

%to Several, converOng lines of evidence that ,point to

the enhancing effeots of .moderate stress and stimulition.

First I should like to cite these findings from for own etudiee

of self-esteem which associate high self-esteem with Maar,

domande for competence, greater expectations of performanoe

and more persistent attention and enfordement of such demands.

High ee l eeteem is easooisted with hiker goals that are

met by improved performance rather than lowered goals thst

are more easily satisfied through lesser attainment, The

person apparently knows _when he is perfoxming close to 1er

at capaoity and when he works well below it, he is less

likely to feel productive and effective. In6elleotuelly as

well as physioelly we know when our abilitiea are being

stretched and it may be that capacity is being crested when

we are oompelled to exert ourselves beyond comfoftuble

activity. There has been a widespread opinion that sacked

exertions, stresses and pre aures are likely to be more

harmful than construotive although there are several lines

of. evidenoe to the contrary. Not that l em. advocating that

euoh-exertions be employed but re der that would hope for

au c?bjeotive appraisal of whether which and when demands

are ;excessive and destructive and when they may hve constructive



consequenoes*

Along VA line of uch oonstructive of f ec tai wo may

note a study by. Seymour (1962) indicating that .mild

electric shocks have a facilitating effect on the development

of infant .mice rather than the traumatizing .effect he him

self halt antioipst4hd* His studies indicate that such mild

shooks ;administered to yOung 'miracle result in less timidity,

more rapid growth.and.attainment of larger adult size* While

the mechanisms gor this facilitated growth ere not clear,

later studies did indicate that the adrenal glands of the

mildly shooked en mals responded more rEJpidly to a re sful

conditions* The results auggest that the hormonal regulatory

systems may have developed more rupidly in rebponse to early

stress and that such mild early strestoes may therefore

facilitate rather than retard development. It should, of

course, be. bonne in mind that we are generalising from

another species but I believe that the general finding

regarding mild stress is worth noting particularly since

we hive some similar findings from a oroas-oultural study

of that same vein we have the intriguing findiage regarding

early stresaand adult size from a cross »oultural study of

eighty cultures* Comparing strebsful treatment of piercing

and mo ding various parts of the body Laoedauer and Whiting

(1964) found that the males in btressful oultur m were.2.*7

inc4eS taller than those in which eueh s resees were not

employed. Again interpretation and generalization are diffioul';

but the results suggest that mild to moderate early st eases
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may facilitate rather than retard develozment# Another

study worth acting on in this context is Barker's (1963)

appraisal of the effects of intensive social pertidipation

in smaller communities& This study indicates that persons

who are required to engage in eomewhete more social and business

activities than is easily acaeduled feel they are more pro

duotive and eff tive than those who can set a mori.leisurely

pace. Apparently increased demand results in greater use 3f

oapsoity'and the feeling that one is sought., valued and

personally productive. Let me note that while none' of these

studies is taken from the realms of education or personality

development they do bear upon the issues of d Kande, goals

and expecte ions in the school: setting. The question of how

to devise c. tleajatalmtl that facilitate competence,

enhance development and result in feelings of effectivehesa

certainly bears upon the educational proces* If this requires

new procedures in which the student is required to achieve

basic competence and then extend himself considerably until

be becomes aware of his strengths and limits these may offer

advantages that ars not found in moderate, regular pao ng

My own work suggests that people feel more worthy when

stringent bIt reasonable demands are placed upon them. Th,

questions of how to define "reasonable," and establish

individual challenge are by no meLins easy but they do lead

Us to a different way of gauging the school's function and

the child's progress. The concept of challenge also raisea

the issues of boredom, pacing and short and ions



term goal setting ell of which are problematic concerns of

modern education.

aentlitt: As it is traditionally employed the concept of

"defenses" has little la sty place in the formal educational

process. lo the formal definition and in the traditional

usage of psychoanalytic theory defenses represent an unconsoious

protection against anxiety aroused by threat to personal well-

being. They defend the in4ividual against feelings of appre

nension:and distress that are 'evoked when one's seltavesteem

is threatened and' the person believes himself incapable of

dealing with that threat. The defense consists of either

repressing, dietortin.g or displacing the demeaning implic t.ons

of the thee; so that the individual is either unaware of them,

or so alters their personal implications that they .no longer

threaten his sense of worthiness. ltile this deflatit_. on of

defonaoshes proved extremely valuable ice. understaadin

certain types of behavior I should like to consider how it

oculd be profitably expanded and applied to.theproesse of

education. -To .be brief I would propose that the conoopt of

defenses be applied to comae as well ea unconscious

activities, that it apply to events ehat occur berl enxibty

is aroused as well as afterwards, and that it include the

t le by which an individua/-oheracteristioally. deals

with ad .ersity 'swell as the specific mechanisms employed

to reduce anxiety Without g ing into the theoretical definiionb

and implications such an expanded concept of defenses



kleeloi like to consider some of its implications for teaching

end learning,

To begin let us note that the school settAng is marked

by constant evaluation in which there is traditionally only

one way of excelling, i.e. academic excellence. There is

a constant theme of 91100034) and failure, uncertainty as to

relative prowess, and the anticipation that formal tests will

follow informal judgements. At the same time we h ve consider

able indications that persons who -ear failure are leu

venturesome and less persistent, that feelinge of helpl ese

result in withdrawal and that creative and bold solutions

require feelings ot worthiness. In effect this would.indicete

that (a) the school setting.is likely to threaten the self

esteem of many individuals, (b) that self-esteem may contribute

signifieantly to academic performance, so that (c) reisimg

the level of.self-esteem may contribute to the goal of aoademie

excellence. If this evidence and reasoning are correct then

procedures for enhancing self-esteem in the school is likely

to have as much if not more favorable effects an learning

than would continued or heightened focus on the information

and materials theme° ve 'This would be particularly true

for ohildren with low or uncertain oelf-esteem who are often

the greatest source of emotional and learning difficulty

with etich the school must contends Examined in thigrli ht

the question becomes "By what means ean we enhance an

individualia esteem so that he can deal with feelings and

areas of inadequacy and perform in a more effective fashion?"
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As we may note this queution its quite similar to th t Considered

under such terms as threat, anxiety and defense but the focus

on deficiencies of esteem raises possibilities for the class-

room that were previously limited to the psychological clinic.

The concerns now are on changing expectations, altering self-*

attitudes, providing 'favorable models, teaching and .illustrating

procedures for dealing with poor performance and adversity,

and providing some active way of interpreting and responding

to situations other persons designate as failure.

Let me briefly indicate some procedures and ideas

st, ergs from this opproach. For one it may require a

more direct examination of the role of affect in learning.-

how affect should be expressed or inhibited, the treatment of

fear, anger, aggresal.on, happiness and enthusiasm. 'Education

involves both intellect and affect end excluding the latter

may well reduce cues for learning as well as motives for

persistence, innovation and curiosity. Learning about and

expreising affect under given conditions may provide greater

self-aoceptanee and increase the likelihood that some measure

of insight and/or control is gained. Another way of learning

to defend against advereity is to learn one's good points

skills, abilities and personal oh rti eristics--as well es
one's deficiencies. nowledge, and the conviction that the

favorable appraisal is genuine provides some basis for support

when difficulties are.enounte ed. For this purpose we need

assessments of a broader range of characteristics and a Brea sex*

renognition of diverse and individualized competence. A third



21

implication lifts in the definition end c ar'fication of

what various levels of performance signify* Instead of

labeling performance in terms of success and failure we

need to conceptualize them in terms of effort, mistakes and

improvement; instead of" focusing on group comparisons we

have to develop instructional materials and teaching pro

oedurea that ao indeed permit appraisal in terms of prior

personal competence; instead of focusing on fixed capacities

such as the :Nit we may attend to environmental conditions

that ncrease modiriability and express individual style,

Early labeling, grading and categorizing by either teacher

or student can effectively serve to threaten the majority

o students by solidying expectathans (few are A) an4

producing a limiting attention upon specifio limited

solutions. (There's a right answer)* At a more direct level

students can. be taught specific means of dealing with

adversity by demonstration, example and discussion*

early enough a focus on scheduling ime, organizing r ateriels,

gathering and interpreting information can provide at'

atrgy for dealing with difficulty when it irises* imilarly
ti

the question of whether to accept or reject an adverse opinion,

how to use criticism, and one's own contribution to diffi-

cUlties as well as.theee resulting from the actions of

others would enable an individual to examine this customary

postUre.and whether other postures an actions mightb4,more

constructive.a pin 11y let me note the studies on attitude
4'

ohaige which .indicate that active esponsal and refutation of



criticisms mey contribute si nificant1y to the ability to

refute propagandao In this instance if the propaganda is

directed against the self it is quite conceivable that we

can ass ist students to defend themselves more effectivelj

then they customarily dot

These are tut suggestione Intended to open the weeetior

of how the school may contribute significantly; towards main

tainiug and developing attitudes that contribute to learning,

.0114.,

It Motivation: One o1 the diffioulties frequently encountered

in teaching is the student's reliance on teacher inoentives

of greeting, attention and testing to eustain interestyand

attention, The use of such anxiety arousing and extraneous

motivation i3 generally predicated on the assumption that

not students are not directly interested in learninethe

;skills and information presented, partially beceuse'theY do

not see its future utility and partially because alternative

activities are easier and endorsed by peerso This somewhat

hedo4otio view of the motives that compel learning and
.

actiii4,may have its roots in realistic assesements t f student

behavior but it is also a one aided view that leads us.to

rocua.upon the teacher's influence rather than the student's

desirea. ?res;,umably this focus is necessary for eduoation to

proCeed, oven though it, directs attention sway frOM learning

per se t:o tho appraisal of learnin' and implies that the

removal of external rewards and punishments would result in

greetl;y diminished effort and relatively little interest In



gaining further skills and information; While 1 believe

that this view is not unwarranted on the basis of prevailing

ass o1 human neture and educational praetiOes

OcUld like to consider an alternative way of conceptualizing

motivations to 0=011, 'which placea the focus within the

individual end his standards rather than upon the tssober,

anxietyaad external apprsis I

As I have previously it dioated there is evidence

indicating that competence motivation may be inherently

rewarding Vale-would suggest that is the child is placed

in a situation where manipulation, exploration and increased

stimulation can be achieved he is likely to pursue such

activities; A second line of evidence indicates that

children feel more worthy when they work et a stretohed

level of demands rather than a more Casual, on challeng ng

level, prom these we can adduce that children are not

necg#4 mil lazy and eager to avoid .work but possibly they

. .,de 4ot puisue the types of activities that other persona
, .

%.,,deelijeppropriate to them, The question this raises 'is whether

they..would pursue the skills and knowledge taught in the

ocher). 127.Ataltilla given a sufficient period of time;

Wha't we may raisefas an alternative to external guidence and

control is an increased emphasis on self-giadance and self

reward, To shift the focus to internal control requires

that we regard the student's ideas, feelings, and opinions

as worthy of expressienalthough we need not accept and
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upon his perceptiOns,and udgemants and use then as a basis
for action rather than rely-4pon the opinions of others. WW1

reliance on internal or external forces is not absolutely one

or the other but persona's who rely upon themselves in child

hood apparently. do so to an increasing degree in later years.

i.e ar of,aohieving au internal focus of control is to into '.

the pera on,so favorably disposed to himself that !Is will respond

to himaslf at least as much es to others. Sin rewards to

himself are such that his own appraisals are more important

gradea or plaudits of other .parems. Selfthan are t

motivation requires an estimate of self that is aufficientlsv

favorable to be attended tot sufficiently high so that it

will pursue activities merely to curry favor, and sufficient
strong that it will seek challenge and stimul t on. T

self-motivstion that would provide internal direction And

earoh is based on high se f esteem while the external

motivation that relies on anxiety and grades apparently engenders

low self-eeteem to achieve its ends.
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