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Abstract

The research of this authcr indicates that’
the develcpment of high self-esteen (defined as the
gocd-tad dimension cf self-ccncept) is asscciated with (1)
acceptance, (2) clearly defined limits and moderately high
goals, and (3) resgectful treatment. Such factcis as
status, income, and educaticn are only related to high
self-esteem if they are a part of an individual's rpersonal
definition of success. Since high self-esteem is correlated
Wwith need-achievement, which proves to be a self-fulfilling
prophecy fcr success, and lcw self-esteem is correlated
with fear cf failure, which proves to ke a self~fulfilling
prophecy fcr failure, it is clear that our educational
techniques should fcster high self-esteen. Further, it has
been shown that (1) self-mctivaticn derives frcm seeing
oneself develcp ccmpetency (through internal feedkack, not
social apprcval), (2), stringent tut reasonabkle early
challenges facilitate develcpment, and (3) the schcol
situaticn can either hurt a student's self-esteen cr equip
him with the mechanisms tc maintain it at a high level. Our
present educational system hinges on the anxiety-provoking,
self-esteem lcwering reliance of the student cn the
teacher's approval, grades, and attention. A preferakle
alternative would shift emphasis tc self-mctivaticn, based
on high self-esteem. [Not available in hard ccpy due to
marginal legikility cf criginal doccument.] (MH)
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Toplications ¢f Stucdiea ou Self~Eiteem
for tducetionsl Resesrch sad Practics

Stanley Coopersmith
University of Caiifornia, Davie

Given tvhe limited tiune aveilebles I hsve desidled to
cizcuus a few %opics in some depsh rachor than a multitude
#t 4 suparilclel level. This wilil permit me %¢C elaborate on
cone iaportent sopice rela%ed to chenging theeorias snd practicas
in educstiop snd a6t the saze tine sugnest wWhy the scho&lu ahculd ;
e concerned sbout fostoring self~castoen and how They should | |
wchieve thet erdds My presentation, like Geul, to divided
iate throe partu. In the first I shell dlscuss thae results

¢f ay wbtudies o salf-~ecvbacd relevenb to Qd&ﬁ&ﬁ)@ﬂ; in thu

sacond T shell coasider how ﬁuli~cuncnpca in general aud Gall-

c.been in norticulor insluence learning sad taauhsag, in the
taird I ohull ersuine seversl toples emerging from studles
0f personanlity cevelspment thut appear S0 haves conslcsrsble
iaplrcotiorns for future resesrch and ¢ nrlea,

MTRODYGTION

During ithe paJt ten years I I - eonductud & garien
zf studlies desipgnad te clarify the anvecedents, corrclotes

sné conuenuvences of self-estoen.  Soveral other. inveoutlygetors




Lave beon actively invelved ia studying velf~0utecn and the
monoreaphs by Rosenberg (1), Diggory (2), &s well su my own (%)
teotily to lncressing awaeremess snd knowlcdge of its slgnifi-

cunca, Let ms briefly summarize the major findings desring

upon the foranstion of high self-esteem, As I define it seif~

cutecn ragreabnca one dimaensicn cof the welf-concspt, thot of
oevelustion, The self ia on abstract object about whioch the
individuanl Lolds certain sttisudea, Judgements of self-ostacn
reprasent evalustive (positivee-negetive) attitudes about ¢ne's
sbilllities, charatteristice and paorforwmance. Thie focus

upon one dimoasion of the self-concept io based on the signi«
fAcance of epyralsals for personal satisfesction and effective ,
perfornance and the sdventeyes of atudying sinzgle dimensions é“
of the salf-conoépt over those of exsmining sevarsl dimensiona |
or the sntire concept as a unity. |

The studies revesl thot there are three general conditiions

n5goclietod with the development of high sslf~asteen, Theuss
are poaeptarca « expressed Ly wermth, interest and concern

for the individual's well-belng by persons signirlaant to

him; olecxrly defined limits, zonls and relativaly hiph dessndn

and expectations for parforamence; and respectful trectuent

and latitude of individusl for perséns who abids by the %
autablished 1limits. In & very general way this type of environw
ment may be smen 6 one which provides cleer cognitive guldsncs
a8 to what ia expectod snd nakes considoreble deusands for
self~axorticn and performanac. To be specific the enviroament:

that produces high self~-esteon fis neithar peralssive nox

deanocratic elchough as we shall see these concepts are too




idoplized snd ambiguoua to efford much suidtneo ia desoribing
sotual interpersonsl relations in small sraups. 02 squal
intereat and importag&e wore the nagativa find&aaa which
indicated thaet nany aandzcionn that presusedly atrauzed galle
estoem hod 1ittle i auny influence on ﬁalf-apprniual' Thus
we £ind that vhe following were noft associated with the

formetion of high self~eutecn -~ status, inoome, eduocation,

heignt, physicel stiracbiveness, ths aacunt ©f punishzen’
and the amouns of time spent with perents. The findings

thot thess conditions were unrelsated to whether persons
evialuabed theunselves favcrably'or untavarably ralise @artéin.
questions sbout the potsnoy of externsl rowsrds &b 8 me ans af
nffecting feelings of competency and signiziganaa. Woen

we £ind no difference in csteem batween pOrscas (parenta

and children) with income Lwvels of under t%wo thousend dollaers
and over one million dollars i¥ i diffioult to srgue ﬁhﬁe
moeney is 8 generally salient basis for Judging warthiacéso
What do come through 1s the finding that sugcess is personelly
defined and interpreted ih acoord with personel values, | '?_ﬁ
expectatione and defenses. That definition ig baaéd upon

experiences in the personal frame of reference rather than

vague scpirstions snd fantasies of what could be;hshay B8
filtered through defenses which determine how one defises and
interprets the opinions of others and accepis them su enhsnoing
or develuating. Thus external rewards and punishnents, threets
and incentives ore effective in altering uaéaam to the extent

thot are concistent with the persons values and expactstions

cnd sre asccepted by him ss indicos of success and fallurs.




Celf-tstecn, Teornin« ecnd Taschimsg

While it seems obvioue that en individusl's concept
of nimself would have sigaificant implications for his
sotions, thut idess hauy had 1littls effest upon sducationel
theory aﬁd practice. Many peychologists are quite lntrigued
by the shild's oconcupts of apace, nunbor, time and wmorallty
becauze they belliaevs such knowladge provides daslo uﬂdéxbtundw
ing sbout the child's mode of thinking and sdapting to the
euvironment., At the some time they ore uncertain or skepticel
thot the chlild'e concept of himself is signiflcant to teaching
snd lsarning. Pant of the differancs between the attanbion
to sonsepts rezarding self snd ovher objects appsara %o sten
Irom the sonvietion that the educationsl process should focus
upon naterisls, snd the ocontent of subjecs iéﬁcer and not
vegome iovolved 1# metters relating to personality, emnotlons
or tha student's personsl intereats and concerns. W¥hen the
tern mentsal health is applied to the schools Lt g done ao
vagualy 28 to hHé virfuslly meaningleses snd affordse no basis
Tor ostabllshing spogific clsssroon practicss. The Question
rorsiats, in what way is self~concapt in genersl end self-
ssteen in particulsr relevent and significent for learning?

In rosvonse to this quostion let me first oite the

Lindings of seversl investigetors: Self-astesm has desn

. saaonisted with analytimal thinking (&) which permits the

individusal to nepsrote a problem into component perts; with

erentive ability (3,5); with the sbility to particlpate in

discussions and express & point of view (1,3)1 with persistence
in perforning teeks (2) snd with the ability to maintain a




copatant perceptual framework in the face of confounding

conditions (3). Persone with nigh self-esteem are 2oYe

1ikely to be legders in thelr socia. groups, XNOTe concerned
about public affsirs rather than personal problems, 8nd
less sensitive and anxious (1,%). They are generally more

effoctive 2nd in general achisve more 2t s given level of

intelliguece than 40 persons who take s more negative view
of thaﬁaolvoaa (3) 1In terms of affect, peracns with high
gellf~esteem &re gonerally more saxpressive and are legs 1ikely

£o be ratsd es unbeppy, destructive, ahy, axbarrassed or .

retiring (1,3). They are less upsel bY the criticisms of
others and more inclined to accept their own views of what
ia correct sud appropriats (3). Self-expsctations and the
expeetaﬁiong of others exert & powerful influence upon the
level of performance achisved. (2,6). Higher eetimatos of
gur own powers lea@g t0 higher expectations of succeas which
appears vo evake graater efforts and focus, sventuating in
higher levals of performancs. Relating self-attitudes to
acedenic performance leads us TO the view that positive
gttitudes repregent a self-fulfilling prophecy of sucoess}
negative attitudas‘uventuate in apticipsation of fallure and
perceived lack of sbility which eventuste in lower performsance.
In sédition to these general indications of low
galf-esteem influencing learning there are some studies that
havu‘dealt speclfically with its importance in clagaroom
learning. Morme reported that s young child's self~csteen
is @ better predictor of his ability to learn reading than is

1.Q. ¢r performance on a reading readiness tesb. (7) Deutach (8)
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aid Krugman (9) report that Negro students, particularly
males, suffer from a negative gelf~concsept which establish
a self-fulfilling prophscy of fallure. These students
peresive littls possibilities for acsdenic succes2s, belisve
thet society in general and their teachers in particular

sxpect inferior performence from them. Invernalizing these
negative expectations they are ept to withdraw from what thay
regard sa & hopolens gituation and Join in the virtua?ly
vnarimous decieison that their capacities are insufficient

to schoo) demands. Lacking calm bslief in their scceptsbility

-

they sre evasive about the difficulfiies they ensountesy and
find it difficult o request and/or proceed independentily.
Given these indicatora of the significance of self-esteen
there meams suple reeson o explore the mesns by which i%
can be fostered in the mchools., It seenms clear that this
é . goal should mos% properly he reachsd within the schools by
; | providing grester sucoeas experienses in subjects dealing

with scedenlc GOmpetanca. Thia‘cauld presunably be schieved

by more detailed sssesansnts n¢ capacities, interests and
performance, more individuslized instruction, establishing

; positive sxpsctstions for esch child, providing definite

E goal s which ara attainable and supervised, cebting Limits .

af &cc&ptabla vehavior that are resssonable, related to educstion
and enforced, and tresating each child with sttention and raapeat@
1% seenms equally clear that thewe procedures camnot, and in

8ll likelihood, will not be attained baaaﬁaa of the limlted

time, personnel and funds available, Even if these resources




were available it is by no mesns certain that we could today
'specify how these ends should be reached, nor 48 1t necessarily
the cage that pressnt clasaroom procedures and magsriale

would be the most effaebive’ways of attainiﬁé and sustaining
galf-eatoen, Lo .ms therafor briefly consider with you

BODme gltﬂrnunive procedures for increasing pelf-esteam in

the schools und theredy facilitating lesrning. First let e
raise the possibility that self-esteem ba raissd by ncnacademis
~ means, 0.8, arss and orafts, athletics, dramatics, games, and
thersafter direoted towards ecademic skills end materials.

Phis is sffectivsly what is now being pursued by black atudies
prograus whiah are attempts to arouas pfid& in blsckness and
alter prior interpretations of skin coiar,r;ec and status.

Buol efforta to reise esteom by sateblishinig positive group
idantification 4o not, at pressnt, focus on competance but thaey
deo serve vo arouse and mobilize what were pr@viauﬁly unaspiring
youth. While thers is the difficulty that estesam raised by
nonascsdenic means would be 4ifficult to redirest te academio
gubjects thet difficulty must be weighed sgainat our present
inability to raise the expectsastions snd engage the intersat

of large numbere of young paople. In addition I should note
that araﬁ?a, sthletica, drametics and various games are né% |
without potential educational significance in themaelves. From
what we are now lsarning through the work of Piajet and others
play is a valusble method of learning skills, roles and

perapectives and is significantly involved in concept formaticr,

Tf we are to maximize the benefits of thess indirect means of




enhancing eateem in the schools we shall have o learn how to %

provide suitsble and sufficient materiasls and s zed of linmite : ﬁ
that affoxd both guidance and protection. The view that the
sohool reise extesn by such nonacademic procedurss ¢lesrly }
must be ﬁubdecﬁud to oloser exemination. However, given that l

there are largi nnmbarn of individuals whe withdrew becsuse

they fully expect fallure, the poasidbility of gltering these

expectations and shifting them to skill competenclies ie ?
worthy of sonsiderstion.

A second point regarding self-estosm in the school

g 1s that it provides us with a meaningful, specific, amd

| measurable index of the concept of mental health. High gelf-
; esteom 13 sssociated wivh lesser anxiety, fewer symptons, :
% grester personal sstisfaction snd more sffective parformunces. i
| In place of vague concepts of security, sdjustment, sud the ?F
E avolidance of problems we are now in a position to fosgter |
[ attitudes and expsctsnclies that will enable the individual teo 1
attain his goals and deal more effaectively with adversity.

? Hather than aveid neurosis we can begin fogtering condiiions

that will develop a state thet faclilates effectiveness, ard

o i

'parson&l satisgfaction., In this same vein, we sghould consider
the affective components associated with awareness, alertness
and motivation., My own studies, among others, indicats that
persons who ers high in sslf-esteen ars more expressive of all

emosions (positive and negative) as well as particularly prone

to express positive affect. This would gerve as but another

instance where emphasis upon the cognitive or behavioral aspecta




of learning might sasily csuse us to overlook the affective

components. PFor =z variety of reasons, ranging from cultural
taboos to thcoret&a:l ditrarancoag affect has been regarded

as 1ntrugive and 1ntcrroring with learning, altheugh thoere

doss not sppear B0 be sn empiriosl basis 20y such a view.

The role of affect on sducetion, and the relative betwesn
ctgnivion and affect are at least opsn questions. There is
resson be‘beliqva that affect serves as & cue guiding sognition
and maponse &nd also alertizng the person 4o what :Ls going on
within hin on a,ngavarbal level., Self-awarensss, self-arousal
and self-reward afailikaly t0 play en important pert is sugtained,
independont lamxning and we need consldersbly more knowledge

ot how 6agnitivu end affeat processes iﬁtprgglata and the

waye in whicH affect can incresse competency, motivation and
performancs.,

A third issue relating self-eateem &ﬁa 10urning ia the
relationship betwsen peychological structures -~ rulss, limits
and demands, disciplinary procedures and salf-~esteem. While
there have heen many persons who belleved that the absence of
gtructures and demends would result in great explorstion and
sphancing self-fulfilling sctivities our evidence points in |
the opposive directions This evidence (end that of Veroff,
University of Michigan, 1967) indicetes that high aelf-eatoan
and'araativxty’are hcr@ likely to arise out of well gtructured
sarly anﬁirenmgntg rathar than theosa thet sre unstructured znd
relatively accomodating. In éffeot‘the fin&imga'auggaat‘ﬁbat
the teachsr or parent who wishes to produce an affeativé, pelfl~

motiveted youngeter will make clesr, aonsiaﬁant demands at a

i
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relatively early sge, exzpand and later demands as the youngster
matures while at the same time expressing interesy and respect
for hie welfars and rights. At the ssme time the results indi-
cate that ﬁhe pressnce 0f auch limits raduces'the‘likalihood

of harsh punizhment and permits greater latitude of sxpression
for those who sbide by the structurs. Olear standards,
positive and well defined expectstions serve to guide behavior
and indicate increased parsonsl competence, Since success is
parsonally'daxinad thers muat be some atgndards for gauging

its attsinments without ocriteria the person is left withous

an sscurste geauge of msstery. Grades serve partially in

this regexrd dul #h;ir focus is upon the Judgaxents and

motivation supp1idd by others rather than personsl appraisals

_of whether subgosle 53 well as larger goals have been attained,

Some Naw Conoepts Helated to Bsteex

The studies in self-sgteem I hLave described appear %o
be part of an extensive theorsiical ariantatioﬁ enarging
in contemporary psychology. There has been considsrable talk
¢f a mental health revolution, third force in paychology,
digcussion of new and falrly radical procedures of treating
disordsrs, and marked ettention to the role of early ssusory
and sultural stimuletion, Many of the concepts of the major
thgﬁriga ¢f paychosnalysis and behaviorism are belng Queationed
although no major alternative theories have ag yet appseared.

In my closing remarks T should briefly like to sllude to seversl

concepts that sappsar to have heuristic value and bre related




1l

to the learning-teaching process. DBefore dolng ac let me
Point out that part of the reasons these concepts are smerging
18 Rscause gevarel of traditional concepts, e.g. mentul
health, pornimwivenasa, democracy and reward hawe proved to -
be less effective than we had hoped. Boms of these concepta
such es permissiveness and damocrasy were lnappropriate
geverslivations from polivical and philosophical ayatnms
rathesr than Jbenavioral etudies, others such, 28 mental heslth
ware d@rﬁved from studies of disturbed individuals in mocord
with medical theories af disesse, and ‘others suah aa'rawara 3
sasuned & unitmmmity of favorable and unfavorebls roamﬁianm
thut vag not im accord with our kncwladga of social class

and individusl differences. It is not the ¢88% that thﬁ@é
concepts ar@-%mtnlly wrong, it is rathepr that they have no%
proved productive iﬁ thelr present state and uas be reconcep~

tualized if they are to be of use.

Thare are four general concepte I shali consider.

Theg2 ars those dealing with conpetency; thoge xelated teo

ahallegge and giress: those desling with ﬂer@neaa and %haaa

dﬂaling with seif-motivation and reward.
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Coupatency: There is increasing evidence that the ability

to psrform tasks effectively im in iteelf rewsrding. Whereas

prior theories of Qotivatian have proposed. that effors
| rés axp@mdoa hr‘éﬁwtﬁqzot‘oanpwnﬂatian or assoaietion with
| ”ba:&a" drtvwa we new ‘soe that surisaity, explnnmtian, §
1ngr¢asad ssimalation, mlnipulns&en and information aoakznn '
‘can av@ka ranpansaa without sush asaocmstiana. This has

bmoughc to the fore sush eanaaptﬁ T caapascnow, macﬂary
gnd @fﬁ@gtivamesa that ettempt to depiat the unganiau’s

"*ﬂl e

a@aggp,tar &nernnued gontrol over aslf and anviraamcmt«
it % *q,; .

T mma bnniﬂ tor the potsncy of such impravad aapamiﬁy

ﬁ?»
are tha faelingﬂ 02 worthiness attained when an 1uﬁivién01
perg;;vau that he can do things the? wers pravianuly baynud

| himé This is true for the ome year old who is loaxning how
t0 wallk, and the shild who. is learning how to read or ride

] bxﬁymle.v The siuuacian i thst sa the individuh&*a akilla

and POWETE BIR gruwing, and he psrceives thet uhay ars, ha
- will) comelude that he 1s more competent and worthy Shan he
o praviawalv wam. As T ses it the focus is upon hin perseliving

:;ﬁ hy uhuqrwimﬁ Aa3.qun sotions rather than by getting infor-

"matien Iram sthare mb@uﬁ abatractions. In esducationsal Yerms

.thia %wuld mean sn Oppaxeuniby for him to put his 1daaa

and abilibia@ intio sotion rather than baing a pasmiva raaiyiﬁm*

of materialac Hore gpeciriaally it suggents that gamcu; and :
nra%l@ma ﬂhmt roquira him to use his skills, and bherahy ﬁi
iudiqate where he 1s competent and where he is deficlent, 3

are likely to be sors motivabing, rewerding and sslf~suataining




thar scuivities that ave more rassive and stem from the
teacher's or other adult appreisals of his needs snd capacities.
The act of doing that provides feedbuok of competence and’

errcr pute the appraisal within the individual rather than -

& Teacher, peer or other obssrver., If we meparate the action
frow the appraisal--so that éhe child doss and the teacher
appreises, we are in effect making. the sense of gonpetensy

dependent upon other person's judgemsnts. Under those con-

’ditiona'feelings of campecency nay be arcused when athar «

- e

people tell the child how well he hay done rather uhan from
improved pmrfarmancg itself. 7The gosl, in ahcre, ey be

t6 plesge the ceacher, rather than improve skills and
knowledge, 8o that tna child's greatest afforts mey bg
directed towsrds avoxing favorable reactions from the ceacher
rathsr then the parfarmanea itself,

In educational terms the questions are "What kinds

of action mativities cen we establish thét'pravide internal
feedback of competence and need for improvesent?™ and

"Are such activities educational in the sense of .providing
bagic skille and information es well as concaﬁtu&l abilities
and amuaam&nt?” The sngwers to these ques#iane 8re obvicusly

not mvgilabla but it 18 interesting to note that many of the

~:aalruaelaated favorite activities of children are those that

prn?ide internal, personel feedback of naatery and are rela-
tively independent of social sappraisals of compastence, Theae

would include bicycle riding, skating, akiing, ms\zilix:\g‘i harse-

back riding and swimmlng. In each instance the person can
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gauge wnether his capaclity ig increassed by observing whether
hia Delance, dantrol, spezd, eto, are greater than they were
et an eariier Pﬂiﬁbo‘ Pre feoedbeck ie reletively dirzct snd =
while zmocinl appralsels may sgaist the process they ars not f }
&éaagpial aﬁ'avnﬁ majer deterzinents of aslf-perceived . )
aompjtﬁnwea.}xn that ssase vein eotivities asuch as arts and { |

oraf4s, drenstics, and free ranging exploration of' »- librory

er multurallj rioch classroon may be a betteaxr point af dmparturm

for. obaﬁrving ona's own acflions and compstancies than more

| tﬁvuaaﬂwaap@nues Lo books and exercises; A& variety of"

mragmgmaaﬁ &aheriabﬁ that the individusl cen pureue at his

oW p&ee Hee nn@ exasxple of internally gsuging. a@npnﬁonao

with feofbacki objects and meterisls theuselves are ‘anbthesr, }

It ham bﬁen ¥y experlience thaﬁ people szek a6me ﬁoﬁiviﬁy on é‘

whiah thay opn base xeelimga of competence snd ggncrtl |
hhinanﬂ., Those whe lack such sobivity withdr&w o dritty

those who £1ind.sush sotivities parsist, purﬁua amd &uvelmpo

4@ompatanmy sotivation may afford an albaxnat&vo ta okhex
i ma@%ywa af'xewara, sompebition that rely on atnar peraons
for appr&ﬁnal and austained sotivity eampetanne¢ '"fhe question

for e@m@mtiﬂn is whether we gan zmtablish aimileay action

&abi@ihiaaiﬁhht-pr@vida internal feedback or oogpetencs anli
'ﬁwodirow%£mpré#mmpnb.

Challenge snd Btress: One of the issuses rsised by such s

competency appreoach to education is the level of demands that

aragﬁp,b@ required from the individual. While my cemuents




o0 ection orientated asotivities suggest that free selection
will permit the individuel to uelect his own level of

demands this is not necessarily the case, particularly

since low level of demands sre not necsssarily most sonducive
to xcglingn‘ef worthiness. On cnin ssore I should li&@ to
vite seversl convergling lines of avidan@e that polnt co

the enhancing effeocts of umoderste etgesﬁ and sbimulat;on.

- Firat I should like to cite thous findings fyrom my own etudise
 of self~esteen which associate high self-esteen with higher
demands for competence, greater expectations of performsnce
and more paraistanﬁ gttention and enforcement of sush Aenands,
HEigh @alfwestaam 13 swgoclated with higher gosls that sre

met by impraved performance rather than lowered ;aala thst
are more eselly satisfisd through lesser attsinment, The
person spparsntly kunows. _when he is partaxming ¢lose to or

8% ospecity and when he works well below it, he iz leus
likely to feel pradnativa and eoffectlive, Inéall@abmallylag
well sa phyaically wa know when our sbilities are being
stretohed and it may be that capecity is being crested when

we are gompallaed ta'uxamt oburselves beyond comfortzble
activity, There hes been a widespread opinion that marked
exertions, stresses and pressures are likely to be more
harmful than construstive slthough thar@ are several lines
af.avidénae to the contrary. Not thet I em.ad?@aatiﬁg that
aucﬁ?%xsrﬁxans be employed bub rath@r'bnat. I would hope for
v&n abjective appraisél of whether, which and when demands

araﬁgxnaa&iva and destruyctive and when they nay heve constructive

-




conBsguences,

Along tha.line of sush sonstructive effects wo nay
note a gtudy by Bayuour (1962) indicating that .miid
e¢lectric shccks heve s faciliteting effect on chQ developuent
of infant mice rather then the traumatizing effects he him-
gel? héd antioipated, Hims studies indicste that such mild
shooks tdminiqtgred to young eninale result in less timiﬁity,f
- more rupid growth snd.ettelnment of larger adult size, While
thaf;éahaniam& for this tacilitgtad growth ere not elear,
latér_s%ualas did indicets thsat the adrensl glandaraf'hho
mildly shooked enlmsels respondad more rspidly to atresaful
oon&itiena, Tha‘raaults suggest thet the hormonal regulatory
systems may have developed more rapldly in response to enrly
ﬁtré&a and that such mild early stres.es may therefore
facilitete rather than reterd development, It should, ot
course, be borne in mind thut we are generalizing from
another species but I believe that the genaral finding "
regerding mild stress iz worth noting particularly since
we have“acmé slmilar findings from a oress-cultursl study
of thet same vein we have the intriguing findings regerding
early stress and sdult aize from s &rossnéulcural & budy of
olghty cultures. Comparing stressful treatment of plercing
and molding verious perts of the tody Lecedauer and Whiting
(l96%) foaﬁd that the males in stressful cultures ware 2,7
inah€§ ﬁa11er than these in which such sbresses wers noy

amployad, Jgsin interpretation and generalizetion are difficuls

but the results suggest thet mild to moderste early stresses
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way facilitate rather than retard develoomens, Arother

study worth actinmg on in this context is Barker's (19633
appralsal of the effects of intensive socisl psrticipation

in smaller comwunities, This study ladicates thut persons

who sre required to engage in =omewhate more sogial and businsse
activities than is eusily scusduled fesl they sre more pro-
ductive and affective than those who can set a more leisurely
pace,s Apparently incressed demand resu;hs in greater use af
capsocity and the feeling that one ia‘saught; valued una.
persanally productive, Yot me note that while none' 6f these
sbudies is taken from the reslms of educetion op perdonality
devalmpm@gt ehsykdﬁ bear upon the issues of demande, goels

and exyaatatiaga in the school setting., The question of how

to devise gptimun |

éhallongsas that racilitate competences,

enhance development and result in feelinga‘of effectiveneus
certalnly bearas upon the sducational procean, If this requires
new procedures in which the student is raquired to achievse
basic competence and then extand himself consideranly until
he beoomes aware of his strengths snd limits tbaéa nay offex
sdvantages that are not found in noderate, regular proing.
My own work suggests thet people feel more worthy when
stringent but reazonsble demands ere placed upon them. The
questions of how to define "ressonable," and establish
individual challenge are LY no nmesns essy but they do lead
us to & different way of gauging the school's funetion am&
the child's pragr&agg The concept of challenge also reisss

the issues of horedom, | pesing and short and lonc




term goel setting sll of which are problematic soncerns of

nodern edusation,

Defenses: 4As Lt is traditionally employed the consspt of
"defensas™ hss little 1a'any vlace in the formal educational
process., I ths formal definiciorn and in the Lraditional

ugage of psychoanalytic theory defenses reprssent an unconasionus
protection sgainst anxiety sroussd by threat to personsl walle
being. They defend the individual sgainst feelings of sppre-
bengion and distress that are evoked when one's self-sstaem

is shreetened and the barggn believes himsell Incapable of
dealing with that threst. The defense consists of either
repressing, distorting or displacing the dewmsaning implicutious
of thé vhrest so that the individuasl is eitker una%ar@ of then,
oy 80 slters their personal implicstions that they no longer
bhx&acéﬁ his senme of worthiness. While this definition of
defengas has proved extremely valusble In underghanding |
earvaiﬁ.ﬁypaa of behavior I should 1like to consider how it
sould be prafiﬁnbly expanded aﬁd applied ﬁa.tnm.ﬁxaﬁaaa of
sducation., To be brief I would proﬁmea that the ¢onoept of

defensea be applled to gonsclious &2 well azs unconsslous

gotivitien, that it abply to events Ehat ocour bafore enxisty
is sroused &s well a8 alterwords, snd thaet it include the

general styls by which an individual-charsoteristicelly deals

with adversity as well as the speocific mechanlams employed
to reduse snxisty. Without godng into the thsoreticsl definiuions

and implisaticns of such an expended concept of defenses I
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ohiouid like to consider gsome of ibs implicatiana for tesching
snd lasrning,

To begin let us note that the 5ahaoi setbting 18 merked
by c¢onstant eveluation in which there is traditionslly only
one way of excelling, i.s. acedemle sxcellence, fThere ig
a congtent theme of suocess end fallure, uncertainty sg to
relebive prowess, and the enticipation thet formal tests will
follow informal Judgenents, At the same tine we hévefs@nsiderm
.able sndications that persons who fear failure are lesa
venturesuome and less persistent, thet feelings of helpleesness
rasult in withdrawal and that creative and bold solutioms ’
require feelings ;f worthiness, In effect this would: indigate
tnaﬁ'(a) the achool setting ie likely to threaten the éalfw
. esteem of nany individuals.,(b) that self-eatsem way cantributa
significanutly to ecddemic performance, so that (6% relaing
the level éf'salfuesteam may contribute to the goal of ausdemie
excellence, If this evidences and regsoning are corrsct then
procedures for snhancing self-egbteem In the school is likely
B0 heve ss auch if not more favorable effects on learning
than would continued or helghtened focus on the irnformation
and megerials thomeelves., This would be particularly true
for ahlldren with low or uncerbuin nelf-esteam who are often
the greatest source 5f emotional and leerning difficulty k
with wiieh the school must contend., Examined in thia light
the questlion becomes "By what meens can wse enhances an
individual's esteem 80 that he cen deal with feelings and

sread of inadequacy and perford in s more sffective fashion?"
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A# we mey note this question is quite similar to that considered
under such terms ag threat, anxiety and defense bub the focus
on deficisncies of esteem raises poesibilisties for the clagi~

roon that were previously limited to the péyeholugical clinisc,

' Tne concearns now are on changing expectations, altaring self-

attitudes, praviding'favorabla nodels, tesshing andrilluatrablng
pracadureg for dealing with poor performance and adversity,
and providing some active way of interpreting énﬂ raséanding
to situations other persons designate as failurs, |

Let me briefly indicate some procsdures and ldeam
that emerge from this epproaseh, For one it may require a
more direct sxamination of the role of affect in lesrninge-
how affect should be expressed or inhibited, the trestment of
Tear, anger, sggression, happiness and snthuslasy, Edﬁéabian
invélvms both intelleoct and affect and exoeluding the l&fﬁar
may well reduce cues for learning as well as motives for
persistience, innovation and curiosity, Learning about and
axypakatngvaffaat under given conditions may provide griabar
salf-pcoeptance and incraéza the likelihood that aome messura
of insight and/or control is gained. Another way of learning
to defend apainst adversity is to learn one's good pointge-
skllls, abilities and personsl characteriabiaauwaa'wéll TR
one's defiociencies, fnowledge, and the oonvimtion'that tné
favorable appraisal is genuine, provides some basis for support
when Aiffioulties are ‘engountered. For this purpose wa need

Banegaments of a broader range of cheracteristics and a gregver

recognition of diverse and individuslized conpetence. 4 thirgd
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inplication 1lies in the definition and clerification of
what various levels of performance signify. Instesad of
labeling performsncs in terms of success end fsilurs we
need to concwptualize them in terms of effort, mistakes and

improvamant; instesd or facuuing dn group comparisons we

have to develop 1nﬁtruobional metarials snd tesching pro~

cedurss that do indeed permit appraigal in terms of priorx
parsonsl compatence; instead of focusing on fixed capacsities
such as the IQ, we may attend to environmental eonditioﬁa
thut Ancresse modifiability and express individual stylo,
Early 1abelin@, greding end categorizing by oithar teaohor

or studant can effectively serves to thresten the madority

of students by solidying expectaihans (few are A) ané

producing e limlting sttention upon specific liumited

solutions. (Thgrg*ﬂ & right snswer), At a more divect level
gtudentes can he teught specific meens of dealing with
adversity by d@manﬁtiaeion, example and diacuaaioﬁ. ,cha

aarly anaugh a focus on scheduling time, organizing materialu,
gaﬁhnring and interpreting informaetion ‘can provide a K

sty agy Lor daaling with difficulty when it srises. aimilarmy
the quaati@n of whether to sccept or rﬁge@t an advar&o opinion,
how - tm uaa oriticism, and one's own conbribution to diffiw
cultles as well 8s thoae regulting from the antions gt |

o%hexrs would enable an individual to axsmine this euutam&ryA

_p@aﬁura and whather other postures and actions mlght ba . more

eanaﬂruativau' Pinally let me note the studies on aucicuﬁe

chaﬁge whiah indicate that ective esponsal snd refutaﬁioﬁ of




critiodisms mey ocontrihute significantly to the ability %o
refute propaganda. In this instance if the propsgands ig ”
directed agaiﬁ&t the self it is quite conceivable that we %;
can esuist students to defsnd themselves nore afrectivaLy |
thaﬁ trhey customarily do; .

These are tut suggesiions lnbendea to open the gusssion

or iow the achool mey sontribute atgnirioantly towards main-

... taining and developing sttitudes that contribute o learning.

i gg;fQKoﬁivationz Oﬁa of the difficultiea fregquently sncountered
in unuohin@ ig the student‘*s rsllance on teacher ina@ntivaa |
'of gr&&ing% attention and testing to euatain 1ntereﬁt and fv
att@nt*mn. e use of such anxiety amrousing and extranmcua |
motivation is generelly predicated on the sssumption bhat : f
most students ere not directly interasted in learning’ tha

mkilla and icformstion presented, partially becausy thay 4o

not sae 4%¥s future ntility and partially becauae albarn&tiva
aativitiea are assier and endoraed by peers., This somewhat

hedanlﬂtla view of the motives that compel 1aarning and

aatidh ey have its roots in reslistic assessments af smudant

behavior but i1t is also a2 one slded view that lesds ua bo §
focus upon ths teacher’s influence rather bLhan the &bu&ent 8 |
desires, Preaunably this focus is necesgsary for eduoatinm Lo

ﬁr0@é$ds even though It directs attention sway from laarning

per s8e 50 Lhe sppreisal of learning and implies that the

renoval of externsal rewards and punlshments would result in

grestly diminished effort and reletively litsle interest in




gaining furthexr skills and informstion, While I belisve

that this view is not unwarrsnted ou the basis of prevaelling
asgnuptiens'uﬁ huzman sature end sducational prastices I
ahould like %0 conslder an slternative way of conceptuslizing
mat;yétioms to uxcallg hhich places the focus wichin the
individual snd his standards rather then upen the taaéhar.

anxiety and sxternasl appraissl, S

As I‘have previougly indicated there ls evidence
iuﬁ@cmt&ng'that competence motivetion may be inherently
rewarding., This wauld suggest that 48 the ohild 1a placed
in a aibuabxbn vhere manipuletion, exploration and inoressed
stimulation can be echieved he iz likely to pursus such
activities, A Becond line of evidence indicates that
children feel more worthy whex they work at a stretched
level of demands rather than & more casusl, non abmllapging
1@?@15 ¥rom these we can sdduce thst children sre not

.noagﬂﬁﬁrily Lazy and sager Lo avolid work bug p@asibxy they

.:bdo nem puraua the typas of actlivities that other pexﬂmns
M‘,,daegwﬁppnepriata to them, The question this ralses Lﬁ whether.

thay wmuld pursue the skills and knowledge tausht in tﬁc
aahgol wx themselves given a sufficient.period of time,

Wnat we mav ralse as sn alternative to external guid&ma and
cmnﬂrol is an inoreased emphssis on self-guldance and uqlfu
raward. To shift the focus to {nternsl control requirea

that we regard the student's ideaa, fealings, and opinlons

as wOrthy of expressien--slthough we need not accept and
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upon his pearcoptions anad jndé@ﬁanta géd.usc ﬁh&l se 8 bania

for sction rather than rely upon the opinions of others. Buch
reliance on internal or external forces is not sbaoluvely one

or the other but persons’s who rely upon themsalves in ehild-
hood apparantxy do so to an incressing degree in later Fuars,
e way of . ﬁahicvlns an internsl foous of oontrol g eu aske .
;tha yqraon.no favorably Aisposed to hiuvself that he will respond
teo himaﬂli at least as much es 50 others. Hix rewards b
himself are such that his own gppralissls ave more impdrsnnﬁ

thaﬁ are the grades or plaudits of other perscns. Self~
m@ttvaticn requires an estimete of self that is aufriaian&l;'
rawmrabla to be sttendsd o, sufficiently high eo thaa it

¥ill pursus ectivities merely to curry favor, and mu:fiaicatky
a&r§mg thmtlit will seek anallenge and atimulaﬁian. The
walfumagivatxeﬁ that ﬁéuld provide internsl direction and
aaarah'ih %aséauan high self~esteen whils the ext@rnnl
metivapiaﬁ thet ralles on anxiaty and'grada» apparently sngendsers

iow self-asteen to achleve its ends,

-
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