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PREFACE

This project was sponsored by the Research Council of
Texas A&M University, with the financial support provided
by the University's Fund for Organized Research. It
constitutes a part of research project ORR-Liberal Arts-69,
Account 15504, administered by the Dean of the College of
Liberal Arts, with funds for this portion of the overall
project allocated to the Department of English.

The basic aim chosen for this study was to make an
exploratory investigation of Spanish-English bilingualism
from the linguist's point of view, with pedagogical impli-
cations made subordinate so that the research could be
directed toward the garnering of facts. In view of the
fact-finding aspect of the study, it was decided that a
minimum of research into the literature would be included
in the final report itself,

Another reason for not including footnotes, etc. here
is that the reading audience will include both linguists
and non-specialists. I hope that we have not caused reading
problems for the latter group by using too much technical
terminology. Further, I recognize the possibility that the
findings of this research, as well as our conclusions,
may replicate the findings of other linguistic studies
that are not cited here,

Expression of appreciation must be extended not only
to Frank W. R. Hubert, Dean of the College of Liberal Arts,
and to Lee J. Martin, Head of the Department of English,
for the financial support that made the study possible,
but to a number of other people as well.

First, my deepest appreciation must be extended to the
informants who agreed to give of their time and language so
that the study could be made and to the Reverend Osmundo
Corrales for introducing us to one of the most friendly,

helpful groups of people I have met,




I particularly want to thank Professors Rudy Troike of
the University of Texas and Riley Smith of Texas A&M Univer-
sity for discussing with me many of the ideas presented and
used in this study and for reading portions of the manuscript
for the final report. Many others, such as Professor Muriel
Saville of Texas A&M University, have contributed much by
means of informal discussions and would have done much more
had time permitted.

Gustavo Gonzalez, of the Southwest Educational Develop-
ment Laboratory in Austin, Texas, was of invaluable help in
sharing his ideas and experiences with me, both in conversa-
tions and by means of his publications. He also very kindly
let us use a preliminary copy of a report being prepared on
the English of migrant children.

The staff of the research team contributed much more
that the two papers included in this report, for the
Graduate Assistants helped in numerous other ways, such
as securing bibliographical materials to use in the study.
Also, Miss Herlinda Rodrfguez and Mrs. Janice Want were
most helpful in agreeing to type portions of the final
report at a very busy time in the summer term.

Carmen Reyna, the project secretary, was simply indis-
pensable. She not only prepared typescripts of the tapes
and provided general secretarial assistance, as one would
expect, but more importantly, she did some of the inter-
viewing and always graciously and very capably served as
a native informant with the reservoir of knowledge about
Mexican-American culture and language that is available
only in a MexXican-American,

D. M. L.
8-25-69
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I. DISCUSSION OF RESEARCH PROCEDURES
AND GENERAL OBSERVATIONS REGARDING BILINGUALISM

By Donald M. Lance

The five papers in this report present partial analyses
of data collected for an exploratory research project conducted
in Bryan, Texas, during the spring and summer of 1969 under
the sponsorship of the Research Council of Texas A&M University.
The principal informants for the project were three generations
of a Spanish-speaking family, including the paternal grand-
parents (aged 58 and 55), born in small towns in South Texas,
neither having received any formal education, the grandfather
having a minimal fluency in English and the grandmother nonej;
the parents (aged 33 and 28), born in the San Antonio and
Houston areas respectively and residents of Bryan for about
15 years, the father having received four years of schooling
and the mother three, both being bilingual since childhood,
the father seeming to have a slight Spanish dominance and the
mother perhaps a slight English dominance apparently because
of their employment history; and four children, a girl (aged 12)
in the fifth grade, a boy (aged 11) in the fourth grade, and
a boy and a girl (aged 9 and 8) in the second grade. Several
other informants were used also, for purposes that will be
discussed later. (The background of the other informants also
will be given later, as needed. )

The informants were selected with the help of the minister
of a Spanish-speaking Protestant church in Bryan. The minister
was asked to recommend & nrepresentative" working-class
bilingual family--one that speaks Spanish in the home and
displays neither inordinate economic nguccess" nor significant
domestic or legal difficulties of a personal nature. The

subjective evaluation of the family by the author complemented




that of the minister. The first interview was conducted

with the minister present so as to set an informal, non-
pedagogical tone for the subsequent interviews. Considering
the limited goals of the research project, the interviews
were successful, though by no means could one say that enough
data was collected--nor even solicited--to be regarded as a
cross-section sampling of the Spanish of Bryan, Texas, and
by no stretch of the imagination as the linguistic behavior
of all Mexican-Americans.

The main purpose of this first paper is to make certain
observations about bilingualism in Texas and some of the
problems attendant thereto--not all of which are problems
solely for the Mexican-American himself--and to present a
broader interpretation of bilingualism than the author has
seen in previous studies of the language situation in commu-
nities such as Bryan. The ideas presented in the paper are
based not only on the interviews conducted for this project
but also on the previous experience of the author himself,

a native of South Texas who learned Spanish from farm
laborers as well as from textbooks and who taught Spanish
and English in Texas high schools for seven years. Specific
analyses of the language data collected in the interviews
are presented in the other papers in this report.

The interview technique consisted of almost totally
unstructured conversation--that is, unstructured insofar as
specific usages were concerned. The motivation of this
approach was to allow the interviewer to avoid any possibility
of getting "careful" speech filled with hyper-forms and
"planned" answers. Before the interviews, the author
explained to the informants that we simply wanted to study
the spoken English and Spanish of three generations of the
same family to see what differences and similarities could
be detected. So as to win the approval of the two older
generations, an oblique reference was made to a better
understanding of the problems associated with educating
Spanish-speaking children, though both the interviewers and

the informants were fully aware that this limited study could




not produce enough data for the ultimate statement on
bilingual education per se. The informants were told

that one of the principal objectives was to see how
strongly they depended on borrowed words in each language.
It was felt that a questionnaire or even an informal but
linguistically controlled set of topics or questions might
be interpreted by the informants as a test of some sort--
either of their knowledge of vocabulary items or of the
"goodness" or "badness" of their dialect. Since this

study is strictly exploratory and does not pretend to be

a cross-sectional sampling of either Mexican-American
Spanish or English, there appeared to be little motivation
for highly selective vocabulary, phonological, and syntactic
data; rather, the purpose of the study was to get the
informants to talk freely in both languages just to see
what comments could be made about the grammar and phonology
of each language.

The most significant questions explored in this project--
principally because some of them do not seem to have been
formally posed in previous research with Spanish-English
bilinguals--were (1) the facility with which each generation
uses Spanish and/or English, (2) the extent and the nature
of the deviations from "standard" Spanish in the language
of each generation, (3) the amount of borrowing that occurs
when the informants speak only Spanish or only English, and
(4) the nature and amount of their "errors" in English. In
view of the fact that much of the previous writing about
bilingual speakers' problems depends heavily on "interference"
phenomena, several college students from the Dominican Republic
were also interviewed in English so that a comparison could
be made between their performance and that of the Bryan
residents, since the role of interference in the English of
the foreign students would be rather clear and rather strong.

The initial intention of the research team--whose names
are listed in Appendix I--was to conduct interviews with all
the informants in both Spanish and English, with the Graduate

Assistants doing most of the interviewing in English and the
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Principal Investigator doing the interviewing in Spanish;
unfortunately, however, time and circumstances did not allow
total fulfillment of that intention. Although the entire
family was extremely open, friendly, and helpful, the author
was never able to get the children to speak Spanish with him
even though they obviously understood him when he spoke with
them in Spanish; likewise, when he attempted to talk English
with the grandfather--albeit after a rather successful

session in Spanish--the latter exhibited considerable dis-
comfort and continued to respond in Spanish. Because of
limitations of time, and out of consideration for the informants'
apparent feeling, they were not forced to perform the difficult
task of engaging in a conversation that was so obviously
discomfiting, though the research team felt that with more

time and some subtle maneuvering it could very likely have
gotten all of them to use both languages with a reasonable
degree of comfort.

Altogether four interview sessions were held with various
members of the family, all conducted in their homes. In the
first session, the author and the minister-friend conducted
two twenty-minute interviews with the parents, one in English
and one in Spanish; then the author and Mrs. Smith, one of the
Graduate Assistants on the project, interviewed the four children
in English. In the second session, Mrs. Smith interviewed
the children in English again for about fifty minutes while
the author interviewed the mother and a neighbor for about
fifteen minutes in English, about thirty minutes in Spanish,
and about twenty minutes in a rather relaxed conversation in
which a mixture of English and Spanish was used; Mrs. Smith
also attempted to get the children to talk among themselves
in Spanish for about ten minutes, though with little success,
as the two older children kept lapsing into English, and the
youngest one declined even to try; the nine-year-old boy
cooperated most willingly but experienced more difficulty in
telling his story than he had displayed in the English inter-
views. In the third session, the author interviewed the paternal

grandparents and their sixteen-year-old daughter in Spanish




for about fifty minutes and then attempted to interview all
three in English but was unsuccessful in getting either of

the grandparents to speak more than a few isolated words 1in
English: the daughter, however, spoke freely in English with
markedly less reluctance than she had displayed in the Spanish
interview. In the fourth session the author was accompanied
by the secretary of the project, Maria del Carmen Reyna, a
senior at Texas A&M University who was born in Matamoros,
Tamaulipas, Mexico, and attended school both in Matamoros

and in Brownsville, Texas: she is a secondary education major
with teaching majors in Spanish and English and uses both
languages fluently with ease, having only a slight accent

in English. In the interview session, Miss Reyna interviewed
the children in Spanish while the author was interviewing

the mother and the neighbor again in mixed English and Spanish.
Partial analyses of the data collected, as well as general
comments, are presented below and in the other four papers

in this report. Brief conclusions are given in Paper VI.

The topics discussed in the interviews with the adults
included such matters as where they had lived, the kind of
work they have done, how certain foods are prepared, where
they have gone on vacations, and the names of certain pieces
of furniture. The children were asked to talk about their
favorite television programs, school activities, and vacations
and to tell stories that they liked or knew. Ideally, the
research team should have returned for additional interviews
to fill in the gaps in the data after the tapes were transcribed
and analyzed: because of limitations of time, however, this
was not possible, and the goals of the project--exploration
rather than definitive description--did not absolutely demand
that much detail anyway.

Of the questions listed above as bases for this research
project, the one that is most crucial to understanding biling-
ualism in Texas is the first one, the facility with which each
generation uses the two languages in question. As suspected,
however, the answer to the question is much more complex than

earlier literature has suggested, and the interviews revealed




no justification for the often-made assertion that Mexican-
Americans in Texas speak neither English nor Spanish but,
instead, a random, grammarless mixture of the two, pejoratively
referred to as "Tex-Mex"; an alleged "frequent result" is

“that they become not bilingual but nearly nonlingual," as
expressed in "The Little Strike That Grew to La Causa,"

Tim~, XCIV (July 4, 1969), 20-21. In the remainder of this
par - , some of the author's personal experiences on the project

will be used to show some evidence of the complexity of the
question; the other three questions listed above will be dis-
cussed in the other papers in this report.

It is interesting that the first and third generations

in the family had totally opposite reactions to speaking English

and Spanish with the author. As he attempted to engage the

grandfather in a conversation in English, the latter's responses

were mostly in Spanish, though it was obvious that he had
little if any difficulty in understanding what was said:
obversely, the children either remained inexplicably mute or
responded in English when the author talked with them in
Spanish. As the members of each generation evaded 5hswering
in the "difficult" language, their vocal responses were
accompanied by nervous laughter, eye evasion, and other
kinesic behavior indicative of psychological discomfort.

Both generations were in the presence of the author as he

was conducting interviews and informal conversation with
others in the "difficult" language, and in both situations
various behavioral reactions--such as laughter and facial
expressions--indicated a very high degree of understanding

of both languages. Even the grandmother, who maintained that
she could speak "ni una palabra en inglés," appeared to under-
stand a considerable amount of the interview with her sixteen-
year-old daughter; and when the author handed her a small gift
with the comment that it was "un regalito para la familia,"
she reflexively replied "Thank you." As well, the children
appeared to understand everything that was being said as

their parents were being interviewed in Spanish. Since video-

tapes were not used to record the facial reactions of the




listening informants, however, concrete evidence of their
understanding is limited to a relatively small amount of
background noise on the tapes.

In the fourth interview session, after Miss Reyna had
interviewed the children in Spanish, the author attempted
to do so. As soon as he indicated that that was his
intention, they found excuses to leave the room, but the
two older children were talked into sitting down, though
they continued to respond to his Spanish questions--which
they understood with no apparent difficulty--with silence
and eye evasion or with very softly uttered responses in
English or mixed English and Spanish. After a brief period
of questioning, the author decided to cease "torturing"
them and thcn had an unrecorded discussion with the eleven-
year-old boy about why they were reluctant to speak Spanish
with him. When asked why they could talk Spanish with Miss
Reyna but not with the author, the two children merely
shrugged their shoulders, and when asked if they were
reluctant because he was an Anglo they reponded with eye
evasion., Finally the eleven-year-old boy said that it was
"too hard" to talk Spanish under these circumstances--and
from his prior and subsequent behavior it was obvious that
he did not mean either that it was difficult to speak with
the author at all or that he was worried about making errors.
Upon further questioning he also said that if necessary he
could speak Spanish with either of us if we were his teachers
but that it would be much easier to talk Spanish with Miss
Reyna: however, he also indicated that in school it would be
harder to speak Spanish than English with either of us.

In the second interview session, when Mrs. Smith asked
the children to speak Spanish among themselves, all except
the nine-year-old boy used almost as much English as Spanish,
He was very eager to talk Spanish, but he was obviously
under considerable strain while doing so. He chose to tell
the story of the three bears, which had been told in English
during a previous interview, but he got the story mixed up

while trying to tell it in Spanish and had the bears saying
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what Goldilocks was supposed to say. (More comments on the
informants' use of Spanish appear in Paper IV.)

In a private conversation with the author, Gustavo Gonzalez,
a graduate student at the University of Texas at Austin, has
reported similar experiences in his research. While conducting
interviews with young children in Brownsville, Texas, he
found that the longer the child has been in school the more
reluctant he is to speak Spanish, in spite of obvious facility
in the use of the language. Also, when he was teaching a s
kindergarten class for a practicum course in Austin during -
the summer of 1969, the children at first refused to believe
the he could actually speak Spanish, apparently because he
was wearing a coat and tie.

From these two sets of experiences, one can see that the
situation is not simply, as one would suspect, a reluctance
to speak Spanish with an Anglo. Each language seems to have
its own social domain, and deviations from the expected use
of Spanish are interpreted by school children as anomolous
behavior. One is tempted also to suspect that the author
has an English accent that served as an inhibitory influence,
but evidence to the contrary is a comment made quite sincerely
by the sixteen-year-old informant: "¢Usted no es parte
mejicano? ... Parece que es." Thus, neither the speaker's
ethnic origin (physiological features) nor accent alone can
fully explain listener reactions; in Austin at least, kinder-
garten children place a Mexican-American wearing a coat and
tie in somewhat the same category as an English-speaking
person. Undoubtedly the sociolinguistic conditioning that
children receive in school inhibits their willingness to speak

Spanish in any except the most relaxed or familiar inter-

personal relationships, and the factors discussed here need

to be subjected to further investigation and consideration

in connection with such matters as teacher selection and

training, curriculum development, etc. for bilingual instruc-

tional programs. This stereotyping of Anglos and suit- -
wearers should not be interpreted as culturally endemic or

| a permanent phenomenon, for both Mr. Gonzalez and the author




found that the children's initial reluctance gradually
abated, with Mr. Gonzalez having more success in this
respect than the author.

Not only familiarity but also child-adult relationships
appear to operate in the child's willingness to speak freely,
with women perhaps having an advantage over men, though the
professional roles of the two men discussed here also must
be taken into consideration., Mrs. Smith tried only briefly
to get the children to speak Spanish, but she was more
successful than the author, even though she does not speak
the language; she also was considerably more successful in
getting them to speak freely in English. Two other variables
must also be considered, however, in interpreting this contrast:
they knew the author as "the professor" and they knew Mrs,
Smith as one of the former teachers at the junior high school
which they would later attend and as one of their sixteen-
year-old aunt's favorite teachers. Though Miss Reyna is
a youngand very personable native speaker of Spanish, she
was not as successful in getting the children to "open up" in
Spanish as Mrs. Smith was in English, perhaps because she
was inexperienced as an interviewer but also undoubtedly
because she was known as the project secretary and thus as
someone from the University. All three interviewers were
equally successful in getting the adults to speak freely
in either English or Spanish.

If this family is representative of a very large number
of the Spanish-surname population of the Southwest, and the
author thinks it is, it reveals a very rapid sociological

development spanning these respective three generations
throughout the area. Longitudinal and cross-sectional
linguistic studies are also likely to reveal in the same

three respective generations the makings of some theoretically
interesting diachronic phonological, morphological, and
lexical changes in the subdialects spoken in the area. These

language changes will receive some indirect attention in the
following papers, but for the most part the analyses will be

strictly synchronic. Occasional comments of a sociological
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nature will also be made.

The assertion that this family is representative does
not mean, of course, that all Mexican-American families are
like this one in all respects; rather, the major linguistic,
| attitudinal, and sociological trends present in the South-
west are reflected in this group. In this family the oldest
generation is more strongly Mexican-oriented, both culturally
and linguistically, than their progeny, and the children are
becoming even more anglicized than their parents. The
historical explanation for this trend is the acceleration

of integration of Anglo and Mexican-American life during and

E shortly after World War II, especially the elimination of

t separate schools. Because of time and circumstances, there

E are members of the second generation of many such families
that are at least as strongly anglicized as the third genera-
tion in this group of informants; likewise, because of other
circumstances, there are many families in which the third
generation is even more "Mexican" than the first generation

{ of this one, particularly along the border.

E Variations in degree of anglicization can be seen in

| individuals within single families, and not surprisingly
they were found in this group of informants. The father's
facility in English is more limited than his wife's, and in
the subjective judgement of the author he appears to be more
"Mexican" is his mannerisms. He has worked as a semi-skilled
employee for a local soft drink bottling plant for twelve
years and thus has been exposed mostly to working-class East
Central Texas white and Negro English; his wife, on the other
nand, has worked a. a maid for middle class families and has
had to answer the telephone and thus has had economic motivation
for "standardizing" ("improving") her English. There were
also some differences in the children. The nine-year-old
boy, who appears to be extremely close to his father, behaves
differently from his siblings, and he does so in the same way
that his father differs from his wife: his English is very
much like his father's, and he is much less reluctant to speak

Spanish, as was his father at first. An easy explanation for
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the girls' more strongly anglicized behavior is that they
predictably would identify with their mother and with their
(Anglo) teachers. The eleven-year-old boy, rather than
specifically rejecting his father's proclivities, simply
has adopted an extra-familial orientation, as is evidenced
by his very successful participation in Little League base-
ball, his speech, and certain behavior traits that lend
themselves only to somewhat subjective interpretation.

The age group that manifests the greatest linguistic and
cultural diversity in the experience of the author is males
between fourteen and twenty, but unfortunately there were
no informants from that group in this project. In this age
group there is rather clear polarization into at least two
distinct types: those who acquiesce in following the apparent
desires of the dominant elements of middle-class America
and those who rebel linguistically and socially.

Probably the strongest but least clearly undeistood
reason why Mexican-Americans in Texas are condemned for
speaking the "nonlingual" Tex-Mex is that both in public and
in private they often speak a mixture of English and Spanish.
As well, particularly when speaking the mixture, their speech
has an unusually high number of English borrowings and a
high amount of nonstandard morphology in the verb system.

As suggested above, the mixture is used when the social
situation is ambiguous as to etiquette, but the speaker's
personal history and ethnic and linguistic orientation also
are involved. For instance, Miss Reyna, who did not start
learning English until she was in the third grade, cannot
switch from one language to the other in the middle of a
sentence as freely as the second- and third-generation
informants on the project can. Also, a neighbor who was
interviewed alongside Lupe used considerably more English
than Spanish in the mixed interviews, undoubtedly because
when she was seven her mother died ana her father married
an Anglo, whereupon the family had to speak only Enlgish at
home: she continued to speak only English at home after
marriage, though she had to re-learn Spanish because her

——
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mother-in-law could not speak English. It is often suggested
and even overtly stated, that the reason why these speakers
switch from one language to the other in the middle of a
sentence is that they have impoverished vocabularies in both
languages: a more acceptable explanation, however, was offered
by one of the women in an unrecorded conversation with the
author: while speaking, the person is "thinking" somewhat
simultaneously in both languages and the word that comes out
is the one that is "closest to the tip of the tongue." This
matter is discussed in more detail in Paper V.,

A very common observation made by both Anglos and Mexican-
Americans is that in Texas a rather large number of people
speak a mixture of Spanish and English that cannot be called
either English or Spanish. Neither the author's prior expe-
rience nor the results of the research support that position.

(Almost invariably, when this charge is made of Mexican-Americans,

the first-and often only-example is the use of troca when
there is a perfectly good Spanish word camidn: the accusers,

however, never say that Texas English has been corrupted by

the borrowing of plaza in naming shopping centers when the

good English word mall and the even more elegant French loan
word centre are available or that porch, piazza, yard, stoop,
garden, veranda, or terrace should be used instead of the
Spanish word patio.) Rather than being "nonlingual"--a
patently absurd claim anyway--the "Tex-Mex" speaker merely

has a highly versatile linguistic competence encompassing a
dialect of English, a dialect of Spanish, and the ability to
use a mixture of the two when the social situation is ambiguous
as to the choice of language or dialect for etiquette purposes.
The informants in this project, particularly the second genera-
tion, can--and did--speak strictly Spanish when asked to do

so and strictly English when asked to do so; and they also
spoke the mixture rather freely after becoming aware that it

was of interest to the project and, more important, that the

research team did not frown upon its use.
Undoubtedly, borrowings like troca (but not patio) are
related to language switching. When an individual English
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word is used in an otherwise Spanish sentence, it is adapted
morphologically and phonologically to the rules of Spanish.
At the same time semantic shifts occur in the dialect, such
as camidn being used alongside [bos] or [bus] or [bas] to
signify a carrier of people in contradistinction to a truck.
The same process takes place in English, with patio, for 1
instance, using the vowel / @ / and taking the plural /-z/,
besides having a somewhat different meaning because of the
architectural differences found in the two cultures. The

range of borrowings is much more limited in TexXas English y
than in Texas Spanish. ;

Even more "self-damning" than the Mexican-Americans'

linguistic performance is the mere fact that the vast major-

ity of the group are on a considerably lower socio-econonic

e et

level than Anglos, and thus Spanish has become a much less
prestigious medium for social intercourse than English, As

a result, in institutionalized education, run by the dominant
element of society, the child is conditioned to regard

Spanish as economically counter-productive as well as socially

e  —

inelegant in public life. As a consequence of this orien-

tation and his family's continued use of Spanish, the young

EppaT————

Mexican-American develops an ambivalent attitude toward the

language and begins to abandon it in favor of English for

public purposes, though he continues to use it in the privacy
of family and peer-group environments. He begins to '"think

in English" and thus increases the possibility that the English
word may be "closest to the tip of his tongue" while he is
speaking either language, with the use of English inevitably
affecting his Spanish., After these convenient ad hoc "borrow-
ings" are used a great number of times, their use becomes
automatic, their form is adjusted to fit the grammatical and
phonological rules of Spanish, and the Spanish lexicon has
been extended for Texas dialects., The insertion of English
words--still English in their syntactic and phonological
use--is not borrowing, but rather inter-code switching, which

is discussed in more detail, with many examples, in Paper V.

In addition to the ad hoc borrowings from English, there
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are many standard Spanish words that might appear off-hand

to be borrowings, but are in fact indigenous Latinate words
which are cognate to English words that were borrowed from
either Latin or French. For instance, when the neighbor

was talking, in Spanish, about her son in the Job Corps she
wanted to say that he was studying welding and at first said
"welding" but then, when asked specifically if she knew the
Spanish word, said simply "esta weldeando" and laughed at

her own ("inadequate") language. Her friend supplied the
word "soldar" (the standard Spanish word for both "weld"

and "solder"), but since the author did not know for sure

at the time what the standard word was, all three of us
assumed for the moment that it too might be an ad hoc
borrowing. In the eleventh and twelfth centuries in England
similar linguistic vacillations surely were taking place as
the English-speaking peasants and merchants tried to maintain
their own language under imperceptible though real pressures
from the dominant social groups who spoke another tongue,

but the parallels should not be forced too far in the implicit

comparison drawn here,

In directing the analysis of the second-and third-genera-
tion informants, the author added two categories that have
not received much, if any, attention in the past: (1) language
acquisition and development and (2) consideration of the
Mexican-American's English primarily as a "dialect" of English
rather than simply a second language that has not been fully
internalized. Paper II deals specifically with these two
categories. From his seven years of teaching in Texas high
schools, as well as three years of teaching foreign students
at the university level, he has seen that there are great
differences between the linguistic behavior of the two groups
and that these differences, along with a better means of
analyzing "dialects with accents," must be more fully under-
stood before bilingual programs can be entirely successful.
The findings of this limited project, of course, are not
intended to be regarded as more than those of an exploratory

investigation using an implicit model of description with
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some refinements that the author has not seen in other studies.
The reasons for the addition of these two categories

can be seen in the implications underlying some of the pre-

ceding discussion. Whatever accuracy is to be found in the

claim that Mexican-Americans speak an inadequately internalized

variety of English stems undoubtedly from the fact that few

of them have progressed very far in school in the past; thus,

rather early in their education they lost the opportunity

for the well planned correction, practice, and refinement

that is necessary to insure the acquisition of a "standardized"

dialect--but this statement does not imply that they actually

would have received the best of instruction anyway or that

they would have agreed to dropping their family or peer-

group language in favor of the shibboleth speech of language

arts textbooks. As noted earlier, the nine-year-old boy

has chosen to emulate his father's speech, which in its

grammar is very much like the ("inadequately learned") English

of bilingual students who drop out of school in the early

grades. His siblings, on the other hand, have acquiesced

in choosing school language over their father's. And these

facts appear to reflect the complex process by which any

dialect of any language is both perpetuated and changed.

Similar observations can be made in regard to the retention

and addition of so many English borrowings in Texas Spanish.




II. SOME COMMENTS ON THE ENGLISH OF EIGHT BILINGUALS

By Gail McBride Smith

Academic difficulties encountered by children from
Spanish-speaking homes are often attributed to problems with
English rather than trouble with the subject being taught.
A study of the language of children from a Spanish-speaking
home, therefore, might shed some light on these problems
and enable teachers to deal with them more effectively.
The English of the children interviewed for this project
leads to conclusions quite different from the accepted
ideas often purveyed in educational circles. All the
children could communicate effectively in English, and
none seemed to have any trouble understanding the English
spoken to them. Very little of their non-standard English
can be attributed to interference from Spanish; most of
their mistakes are more reasonably traced to something
that might be called arrested language development. The
problems the parents encounter in speaking English are
similar to those encountered by the children.

Many people assume, following logic that is easy to
understand, that the errors made by bilinguals are caused
by their mixing Spanish and English. One of the most
important conclusions this writer draws from the research
in this project is that interference frou Spanish is not
a major factor in the way bilinguals construct sentences
and use the language. One comment, however, is essential
to understanding some of the errors the children make:

1 it is not possible to be certain that some of the mistakes
that seem to come from Spanish interference are the result
. of the child's own knowledge of Spanish affecting his

production of English because the parents of these children
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make the same mistakes. The children have picked up other
expressions and usages from their parents, and it is quite
possible that expressions that are traceable to Spanish
interference are simply copied from what they hear their
parents say. This is especially true in Judy's case because
she speaks English at home and, in fact, can speak very
little Spanish. Regardless of the source, there are few
instances of such mistakes, but this note should be kept

in mind throughout the reading of this paper.

The tape recordings of the interviews with the infor-
mants were transcribed and the mistakes classified
according to type. The largest number of mistakes fell
into a cafegory best described as language development
problems. These are problems that even native speakers
encounter as they learn their language, and in the case of
the children, the mistakes have remained in their language
longer than they might in the language of a native speaker.
The parents also suffar from this problem, but in their
case it 1is probably caused by the fact that they left
school very early. Many of the errors that are most
noticeable are the sort that one might expect from elementary
school children, for example, "You cooked it and he drinked it
and he was still the same" (Lupe) and "My daddy he did some
carpenter"” (Sotero).

The next largest group of errors can be classified as
regional dialect errors closely associated with social class.
They are constructions used by native speakers of English
who are of the working classes, and especially in the case
of Sotero is this understandable because he works primarily
with semi-skilled working class whites and Negroes. The
children pick up this dialect from him and from their school-
mates. An instance of this is the use of got for have,
which is common in the dialects of many working class people.

Sotero uses it frequently ("I got two sisters there"), and
Robert does the same thing ("They got two dogs").
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The final classification to be discussed is the group
of errors that are caused by Spanish interference. The
size of this group is the major surprise of this project:
few of the errors these children make are clearly trace-
able to Spanish, and even some of those that are are
probably usages borrowed from their parents, particularly
in Judy's case.

The errors in the language development category can
be classified into four groups--morphology, syntax,
vocabulary, and semantics. The morphology group contained
the most difficult problem for the informants: verbs.
Finding the proper verb form for their sentences was the
source of the largest number of errors. Some of the
errors were of the sort that monolingual English speakers
make while they are learning the language. Saliy said,
"When he gots a ball in his mouth. . .," and Robert,

"At Hemisfair a train it fall down in the water."

Others are incorrectly formed tenses: "I wear Mexican
dresses," for a past tense (Rachel), "And he kiss her, "
also a past tense (Robert), "He maked magic" (Robert),
"He pulled the rope so the man could tripped" (Roy).
Rachel had trouble with the verb to do in this passage,
all of which is intended to be in the past tense: "And
then we do it., We done it for the class. We done it to
the parents." Another problem in the sentence is _—
Spanish interference in the preposition, stemming from
the Spanish para which can be translated either to or for.
Even the present tense of some verbs caused trouble, as
Sally‘s comment, "He jumpses on the sofa," and Robert's
“Sometime he bark," indicate.

Syntax and vocabulary also caused problems. Failing
to use certain auxiliary verbs was one feature of their
speech; for example, "I bring the book if you want me to,"
(sally) and "...and then it like a dough," (Rachel).
Using a nonstandard word marked the informants as non-
native speakers, but there was not always a clear




20

indication that Spanish dictated the choice of the word
that was used. Rachel said, "She went asleep, " and Judy
said, "They had a show of magic." The latter might be
interpreted as interference (una presentacion de la magica)
except for the fact that Judy does not speak much Spanish.
Neither of these is precisely incorrect, but they are not
the phrases native speakers would use. Robert misused the

word say several times; for example, "If you say a good
answer." The verb in Spanish for to say is decir and would

be used in the Spanish equivalent of this sentence; he
apparently does not know the English idiom "give an answer."

Prepositions are a vocabulary item that the children
found quite difficult to deal with. Judy said, "He was
going to throw it on somebody's face," and Rachel said,
nShe tried on the beds." Neither of these constructions
is difficult to understand, and the source of their mis-
understanding is easy to see: getting the right preposition
in expressions like these is a matter of learning the right
habit, not of using the word that makes sense. Why we say
won his head," but "in his face" is difficult to explain.
One "tries on" a dress, so why not a bed? The native
speaker knows the form is wrong, but explaining why it is
wrong is difficult, as is the acquisition of idiomatic
expressions such as these.

Another source of errors that is much easier to explain
is the regional dialect that is heard so frequently in the
community in which these informants live. Some of the things
they learn are not standard English, but they are expres-
sions and forms used by native speakers as well as
bilinguals. "They was blue" (Judy), "They noticed she was
laying down on the little baby bear's bed" (Rachel), "They
got two dogs" (Robert), and "Them guys play a lot" (Roy) are
examples of nonprestigious grammar that is common in this
area among native speakers of English. Judy's mother uses

was this way, too.
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Apart from these .occurrences of what might be called
deviations from school-marm English grammar, these infor-
mants also used expressions common in the Negro dialects
of Texas. "If it's a game...," meaning "If there's a
game...," (Roy), "They were a lot of snakes" (Robert),
"When we come, he be happy" (Robert), "And he come, he
go after my father" (Robert), "They went to singing”
(Rachel), and "Yesterday night" (Judy) are all part of
the Negro dialect. The first two constructions are also
widely used by whites in Bryan. The families have several
Negro neighbors and Sotero and Judy's father work primarily
with Negroes and working class whites--Sotero said there
have seldom been any Latin Americans working with him.
Robert has a strong tendency to use expressions from the
working class dialect, and he no doubt copies a great
many of them from his father, whom he clearly admires very
much. )

There was one phenomenon that is difficult to explain
under any of these categories. All the children had a
tendency to confuse masculine and feminine pronouns.

"The man came and she was looking for the girl" (Robert),
Sally repeatedly used "he" in speaking of her mother, and
Rachel and Roy also used one when they ought to have used
the other. In Spanish the pronoun is usually reflected
in the verb ending in many verb phrases, which might lead
an observer to believe that this is a sort of Spanish
interference--since they usually do not use pronouns with
verbs in Spanish, they use the wrong ones in English.
However, this writer has observed the same practice on
two occasions in native English-speaking children after
the interviews brought this matter to her attention.

Both the English-speaking children were younger than
these children and in the first grade at school; this,
therefore, may be a language development problem. It
has taken longer for the Spanish-speaking children to

master the pronouns.
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There are, however, other problems that are clearly
caused by Spanish interference. The double negative may or
may not be one of these. Certainly Spanish uses the double
negative frequently, but so do many native speakers of
English. The children who speak Spanish at home do not use
it frequently, but Judy does, as does her mother. Judy
speaks English at home, and her speech is closer to working
class native-speaker dialects than the other children's.

Most of the informants placed their adverbs and adjec-
tives correctly, but Rachel had trouble with two sentences:
nPhe father's chair was too way big," and "When my mother
always goes to the grocery store she buys ham." In the
first sentence Rachel indicates that she is not familiar with
the idiom way too as a modifier of adjectives. She misplaces
always in the second sentence, but she is probably trying to
follow the English rule of placing always before the verb.
Her problem, however, is that she has not mastered the
English idioms whenever and always when, and here, in
effect, has used the word in an unidiomatic way.

The verbs to make and to do caused some trouble,
probably because hacer in Spanish can be translated both
ways. Robert said, speaking of the dog, "He make like a
ball right here," and Sally said, "Judy said to make a
song." Both these usages indicate some confusion about the
verb to make, although hacer would not be used in the second
one. Another Spanish word with two translations that caused
some confusion was ahi,.which can be used for here or there
under some circumstances. Roy had an especially strong
tendency to confuse these two English words.

In and on, which are both translations of the Spanish
en, were frequently used incorrectly. Roy said, "We heard
it in the radio," and Robert said, "And then she knock in
the door"--and he clearly meant on in this case rather than
knocked it down. Rachel used at in place of in ("At the yard

she has avocados"), but this again is related to the problem

of translating en and a.
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These few problems are the only ones that are clearly
attributable to Spanish interference. These people are
competent communicators in English. The problems they have
with the language seem to stem from an incomplete mastery
of the language that is similar to the monolingual native

speaker's problems as he is learning it.




III., ANALYSIS OF THE ENGLISH OF FOUR SPANISH-SPEAKING
FOREIGN STUDENTS

by Barbara Taylor Ward

The other investigators' papers deal directly with data
elicited from native Texans who have provided rich examples
of our major subject, the use of English and Spanish by bi-
linguals in Texas. In order to gain a better perspective,
in general terms, of the linguistic ability of people who
know and use different languages on a daily basis, this paper
will present for a basis of comparison and contrast, a dis-
cussion of some of the grammatical, syntactic, and morpholog-
ical errors in the English of native Spanish speakers who
have only recently learned English as a second language. The
degree to which these errors in English may be the result of
interference from Spanish will be especially noted.

The four informants selected for this study are all
citizens of the Dominican Republic who are presently under-
graduates at Texas A&M University. The educations of these
young men are co-sponsored by their government and A.I.D.,
Agency for International Development, an agency of the U. S.
Department of State. Ruperto has been studying here the

longest time, having arrived in the summer of 1966. Carlos,

Blas, and Tomas came only a year ago to begin the summer-
long intensive English course which has been provided at
Texas A&M for each new group of Dominican students. Since

I was one of the daily instructors of the course last summer,
I have had ample opportunity to know and evaluate the abi-
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lities of Carlos, Blas, and Tomas. Ruperto's progress as an
English speaker is also quite well-known to me as I met him
socially soon after his arrival here three years ago and have
maintained a friendship with him ever since. I know person-

ally that all four have one rather important linguistic factor




in common; none of them could speak any English prior to
their arrival in Texas.

My procedures for analyzing the Dominican students'
English for this report are an attempt to present the data
in a straight-forward manner in keeping with the exploratory
purposes of the overall project. I recorded on tape thirty-
minute interviews in English with Carlos and Blas separately.
I also recorded a fifteen-minute interview with Tomis and
Ruperto together. All the interviews were conducted very
informally in order to elicit the informants' usual manner
and proficiency in English. During the interviews the Domi-
nicans felt free of any strain which might inhibit their
speaking naturally, sucﬁf% notion that they were perhaps
being "tested for errors." Rather, I simply explained to
them beforehand that, for a special project, I would like to
have some interesting samples on tape of Dominicans speaking
English, which is of course quite true. Accurate typescripts
were made from the tapes in order that each error could be
identified and indexed.

Another procedure I have followed is to use for my
analysis the same classification of errors devised by Gus-
tavo Gonzalez in his unpublished preliminary study of the
English of Spanish-speaking migrant children in South Texas
who were interviewed near the end of their first year of
elementary school. Using the Gonzalez classifications pro-
vides a valid basis for contrasting the English of two groups
who are still in the process of learning it--Dominicans with
no English background and Texas migrant children who have,
presumably, always had some access to an Erglish-speaking
culture, if only through association with bilingual parents.
It has been necessary to change slightly some of the wording
in the Gonzdlez classifications, but more significantly, it

has also been necessary to add several kinds of errors which

the migrant children did not make. By the same token, many
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of their errors were not repeated at all in the Dominicans'
English, Hence, many informal distinctions can be seen al-
though there are some general points of comparison which can
also be made concerning the coincidence of some errors made
by both groups, as shown on Table A, Whether or not such
coincidences involve interference from Spanish will of course
be of special interest., When Spanish interference occurs in
one group but not in the other, the difference in ages be-
tween the two groups should be kept in mind, since age is a
strong factor in an individual's language development, whether
in learning the grammar of his dominant, or native, language
or whether in mastering a second language.

The taped conversation with Carlos provides the largest
number and the widest variety of English errors for this
analysis, a result which I had expected. At 29, he is several
years older than the other Dominicans who arrived in his group
last summer. It is customary for these groups to have one
older member who serves as an unofficial spokesman for and
advisor to the younger Dominicans, and Carlos fills this role.
He is quite intelligent and eager to learn, but I have often
thought that his feeling of authority, combined with his
being old