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QUALIFYING SCHOOLS

The following schools were eligible for Title I funds
under the 1967-1968 guidelines:

Elementary
Arlington Fort Pitt
Arsenal Frick
Baxter Friendship
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Beltzhoover Grandview
Burgwin Greenfield
Chartiers Hays
Clayton Holmes
Conroy Homewood
Cowley Knoxville
Crescent Larimer
Dilworth Lemington
East Park Letsche
East Street Lincoln
Fairywood McCleary
Fineview McKelvy
Forbes McNaugher
Secondary

Allegheny

Arsenal Vocational

Carrick

Columbus Middle
Connelley Vocational
Conroy Junior

Fifth Avenue
Gladstone

Greenfield Junior
Herron Hill Junior
Knoxville Junior

Madison
Manchester
Mann '
Miller
Morse
Murray
Northview
Phillips
Prospect
Rogers
Schiller
Sheraden
Spring Garden
Stevens
Vann

Weil
Woolslair

Langley

Latimer Junior

Oliver

Peabody

Perry

Prospect Junior
Schenley

South

Washington Vocational
Westinghouse
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!* Introduction

Since the early months of 1966, under the auspices of Title I of

the Elementary and Secondary Education Act, Pittsburgh Public Schools

“‘“” e PSS

1 have been using federal funds to develop a variety of programs addressed

to the needs of socially and economically disadvantaged students and the
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schools these students attend. More specifically, the funds have been

used for the following purposes: to introduce changes in school organi-

AR L " e

zation; to augment the human and material resources of the school; to

provide new or improved services; to devise or strengthen instructional

i EITES
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strategies and other educational processes; to increase the variety of
educational activities; and to evaluate and adjust the planning, imple- :
mentation, and effects of these changed. The benefits of the total effort |
' are seen in the gradual rationalization of processes and programs toward
i the goal of quality education in the affected schools.
; % g% An integral part of the overall change is the evaluation activity ‘
é‘ S 5 which has guided and supported it. The objectives and criteria of evalua-
5 % . tion are defined by the Pittsburgh Evaluation Model. Under this model,
” ': educational programs are viewed as subsystems of the entire school
i % system. Continuous feedback to program managers of evaluative infor-
i A
- mation, coupled with ever more effective responses on their part, con-
? ! tributes to the constant improvement of plans and operations in the
larger system.
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This publication, the third annual evaluation report, presents in-
formation about Title I activities conducted during the 1967-1968 school
year. The emphasis of the overall effort on the development of processes
is evidenced in the nature of the reporting. Thus, muchk of the informa-
‘tion presented to managers in this early phase of evaluation is related
to program conceptualization and program operation. As time progresses,

proportionately more information about program effects is gathered and

disseminated.

The reports are presented in two volumes, They have been kept

as concise as possible, and, to avoid repetition, the procedures and
23 methods defined by the evaluation model have not been explained or de-

scribed within the individual reports. As a prerequisite to reading in-

’ dividual reports, the reader is referred to the first section of Volume I

Evaluation Report, 1967 which contains an explanation of the model used
- to make these evaluations. * The llO reports in Volume I of the 1968 re-

pért reflect the objectives and procedures established by the evaluation 1
model. Volume II is composed of those eight evaluations which were (l
not held to the model, although they may have conformed to it in part,

if not completely.

*The model has since been rev'i-sed and is described in the
Discrepancy Evaluation Model, 1969, Pittsburgh Public Schools.
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Any effort of this type depends on the contributions of many in-
dividuals and groups. We wish to thank the personnel in the schools
ﬂ who have given their time to fill out questionnaires and answer inter- ;
views and have cheerfully suffered the interruption of their classes for
zl observations. The cooperation and understanding of project managers
I has also been an essential condition of this work. These managers, T
who must ultimately bear the responsibility for the success or failure
l of their programs, have been forced to take risks with us which were
l not always within their understanding or, in their opinions, prudent.
To them, also, we extend our thanks.
Malcolm Provus :
{1 Director of Research
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1. ADAPTED PHYSICAL EDUCATION PROGRAM

Summary

The Adapted Physical Education Program was introduced in the
Pittsburgh Public Schools in September 1965. The program aims to
provide individualized physical education for students who are unable to
participate.in the regular physical education program due to illness or
disability.

In an attempt to measure the effecfiveness of the Adapted Physical
Education Program, three questions were asked: (1) How many students
are served by the program? (2) What progress are students making?
and (3) What is the rate of improvement of students with low physical
fitness?

It was discovered that although the number of schools having the
program increased, the total number of students served decreased.
Based on data collected from program instructors' ratings of their
‘students, it was shown that 22 percent of the participants had reached
maximum improvement. Of the students sampled with low physical
fitness, it was found that there was no difference in improvement of

students having one, two, and five classes per week.




Introduction

History of the Program

The basic philosophy of the Adapted Physical Education Program
is that every child attending school should be given the opportunity to
participate in varied and wholesome physical education activities. For
those children who are unable to participate in regular physical educa-
tion classes beéause of illness or disability, this program aims to
provide individualized physical education activities tailored to match
their physical capacity.

The necessity for a program of this type has long been recognized
by the Commonwealth of Pennsylvania. The Adapted Physical Educa-
tion Program in the Pittsburgh Public Schools started in September 1965
as a pilot program for girls at Westinghouse High School. The pilot"’
program showed the necessity of expansion. This was accomplished
using Title I ESEA funds to include 20 qualifying schools and a sfaff of
10 specially trained teachers on March 31, 1966. Only five teachers,
however, were found to fill the opening positions. For a period of six
weeks, these teachers received specialized training at the University of
Pittsburgh. They were then placed in five schools.

During July and August of 1966, seven additional teachers and
a supervisor, newly hired for the program, were given specialized

training at the University of Pittsburgh summer workshop. 'In September

1-2
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of 1966, after the loss of two members of the original ataff, 10 teachers

ﬁ

were placed on a shared time basis in Pittsburgh Public Schools. By
April of 1967, a total of 6,875 students had been screened of whom
1,560, or 24 percent, were selected to participate in the program. (In

the two parochial schools served by the program 469 children were

screened and 80 selected.)

At the end of the 1966-1967 school year, seven new adapted

physi. al education teachers were needed to replace the one teacher who

retired and the six others who resigned to accept positions outside the

et e et e e

Pittsburgh Public Schools. In August a three-day workshop was planned

|

Y by the Section on Physical and Health Education of the Pittsburgh Public
[ Schools to acquaint all staff members with the organization and direction
g [ of the program.
P The Adapted Physical Education Program has been evaluated by
L ' the Office of Research since its inception in 1965. The evaluation of
[ the first year's program pointed out the need for a systematic method
of recording necessary data on participants. it also suggested the de-
[ velopment of clear and uniform criteria for admission into the program. '
[ The evaluation of the 1966-1967 program indicated a substantial degree '
of progress in the program. Effective steps had been taken to establish
% data collection procedures to provide the program with one of the basic

tools of self-evaluation. |

The evaluation also reiterated a number of problems which had
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hampered the program from its introduction. The rﬁost serious of these
is the high turnover rate of teachers because of the temporary nature

of their jobs. A second problem is the need for an orthopedic consultant
to examine orthopedic cases and to recommend necessary courses of
action. Finally, female aides are needed to assist male teachers in
implementing required physical education activities for girls, | The
reluctance of male teachers to instruct girls without aides has fesulted

in a very low percentage of girls in the program (only 16 percent).

Description of the Program

All male students in participating schools are screened to deter-
mine whether they have physical disabilities and/or defects which require
individual attention. Additional referrals are made by regular physical
education teachers, school nurses, and physicians. Students in two
different categories are accepted and served by the program:

l. Remedial--Students who are not able to parﬁcipate fully in
regular physical education programs because of
low physical fitness or poor body mechanics

2. Modified--Students who are limited by chronic health and/or
physical conditions, or are recovering from acute
or postoperative conditions

Students in the remedial group are instructed in activities, prin-

cipally exercises, which will restore normal strength and development

to affected parts of the body. An individualized program is established

for the student after he has been screened and the findings confirmed

1-4
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by his physical. The remedial aspect of the program aims to correct
or improve the following and similar conditions: abdominal ptosis,
foot disorders, kyphosis, lordosis, low fitness, muscular weakness,
overweight, poor body alignment, poor coordination, scoliosis, social
maladjustment, and underweight,

The modified aspect of the program emphasizes the use of regular
physical education methods and activities adapted to the specific needs
of the student_, either by restriction or modification of equipment or
activity . Based on the results of the medical and physical examination
of the student, the modified phase is an individualized program imple-
mented only on consent of the child's attending physician. Children
involved in the modified program present a variety of conditions:
anemia, arrested tuberculosis, athrocytosis, asthma, cardiac, cere-
bral palsy, diabetes, epilepsy, hemophilia, hypertension, joint injuries,
leg defects, leukemia, morphosis, muscular dystrophy, nephritis,
Osgood Schlatters, osteomyelitis, partial Sight, polio, postoperative,
postpartum, pregnancy, rheumatoid arthritis, rheumatic heart, skin
disorders, }and spina bifida.

Program participants attend an average of two 45-minute classes
per week, Students in the Adapted Physical Education Program receive
twice the amount of instructional time received by students in fhe regular
physical education class (since limited numbers were served in the

adapted physical education class). Students remain in the program for

1-5




varying periods of time, depending upon their condition and their pro-
gress. Table | presents ihe prevalence of the different physical limi-

tations of participating students during the 1967-1968 school year. The

limitations are arranged in order of descending frequency.

TABLE 1

Limiting Conditions of Participants in the 1967-1968
Adapted Physical Education Program

j Limitation | % Limitation - %
Low Physical Fitness 24 Cardiac Conditions 2.5
Overweiéht 16 Cerebral Palsy | 2.5
Lordosis : 13 Asthmatics 1.7
Kyphosis .9 Postoperative 1.4
| Poor Coordination
‘ and Skills 6 Muscular Dystrophy 1.0
Scoliosis 5 Postpartum 1.0
Socially Maladjusted 6 Partial Sight 1.0
Underweight 5 Other Conditions* 4.9

, *Other conditions include: spina bifida, rheumatoid arthritis,
pregnancy, hypertension, osteomyelitis, Osgood Schlatters, etc.

Table 1 indicates that the most frequent limitations of participants
in the'--:-iAdapted Physical Education Program were low physical fitness,
j | overweight, and lordosis. A fuller description of the program appears

in the definition in Appendix A,

1-6
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Evaluation of the Program

Method

In an attempt to measure the effect of the Adapted Physical Edu-
cation Program, the number of students enrolled was compared with
comparable figures for the previous year. A data collection instrument
was also developed and instructors were asked to rate their students'
progress on it. A further measure of the program's effectiveness was
sought by selecting a random sample of pupils with low physical fitness
('as shown in Table | this conditions accounts for more participants than
any other) and examining them for change in conditions aeross age groups
and number of classes per week. This was expected to provide a rough

measure of exposure to the program.

Findings

It was discovered that although the program has been extended to
a greater number of schools, the total number of students served by the
program has decreased. Based on data collécted from the program
instructors' ratings of their students, it was shown that 22 percent of
the participants had reac:hed maximum improveme nt. Of the students
sampled with low physical fitness, it was found that there was no dif-
ference in improvement of students having one, twd, and five classes

per week. A more detailed description of the findings follows.

1-7
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During the 1967-1968 school year, for the first time the program
covered a number of parochial schools. In addition, the program was
extended to 18 public schools as comparéd to 15 the previous year. In
spite of this extension of the program, the number of students enrolled
was 1. 6 percent less during the 1967-1968 school year than the
preceding year. The number of students screened who were enrolled
was less by 5.6 percent in parochial schools than in public schools.

Based on the data collected from the program instructors' ratings
of their students, 30 percent of the participants reached maximum im-
provement and 16 percent were returned to the regular physical education
program. Forty-four percent of the students showed moderate improve-
ment, 17 percent showed minimal improvement, and nine percent showed
no improvement, Thé majority of the latter category were students with
crippling conditions or those who were severely maladjusted. (See
Appendix B for the form used by instructors to rate their students.)

From the total group of 270 students classified as having low
physical fitness, six subgroups were drawn of students enrolled in one
class of adapted physical education per week, two classes, and five
classes. Two groups were selected for each amount of classtime.

In these six groups the percentages of students with significant
improvement were 27, 34, 47, and 50 percent for four groups of one
and two groups of five clagsses per week. These values were derived

from the ratings of the adapted physical education‘teachers. They show

1-8
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that the percentage of students exhibiting significant improvement is

not related to the number of classes per week for p>10. These findings
would seem to indica;te that variance in amount of treatment has no ap-
preciable effect on the percentage of students showing significant im-
provement. The lack of significant effect might be attributed to the
serious problems of staff turnover and a lack of criteria for selection

of entering students discovered in prior evaluations.

Discussion and Conclusions

The conclusions that can be drawn from these data are fairly
si:raightforward. If we plot the findings about effects of increasing the

number of classes per week, we find:

Effects

0o 1 2 5
Classes per Week

Thi's would strongly sﬁggest that the program, at leaét for the group of
children classified as having low physical fitness, could as well be
held one day a week, thus freeing the therapist for other activities.
More interesting, however, is Athe speculation that the extrapolation
of the effects curve in the diagram leftward would provide the same ef-

fects with no program whatsoever. The natural level of improvement

might be identical with the level achieved by the program. This is well
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in keeping with the findings of educational research as noted, for

example, in the Wall Street Journal (July 8, 1968) p. 10:

With regard to the Adapted Physical Education Program,
these unhappy findings can be attributed, in part, to the
poor definition of objectives, as was noted in the lack of
criteria for entering students, and a lack of experienced
teachers, due to the high turnover rate. The former
defect is a function of poor program design; the latter

a cause of poor (or nonexistent) implementation.

1-10




APPENDICES

Lkl e

2,

o Bt e e e G e g

Seonsn o)

s £3EO nTy B N, AT,




<
o
=i
A
Z
«d
Ay
A
<

¥

T D T

A s e S R i S st

Sitrd s

[C

2k

ik




& Y
TR

i...., "

&
?;‘
5,
S
2
:
h
P

g s

TP

ZeXaseh s iyt 2us

RPN 5

—W(M. :

o AR T UEACCR T S DA b Sl

A= R SR AR A L £ 5 VXY

T T~

i

RN L A A LY
'.‘;;‘J.;him: ‘ s

Adapted Physical Education Program Definition

s

GENERAL

_I.

II.

Overall Statement of Objectives and Rationale for the Program

The Adapted Physical Education Program is designéd to provide
pupils who cannot participate in or benefit from a regular physical

"education program with an opportunity to participate in physical

activities within their limitations. The activities of the program
are either modified or remedial. |

Des cription of Scope

A. Number of Schools Involved

The program was implemented in 19 of the Pittsburgh Public
Schools and two of the parochial schools. Of the public schools,
two were senior high, three were junior high, 11 were ele-
mentary, and three were vocational schools.

B. Grades or Ages of Participants

~ Participants represent grades 1 through 12, with a number of
special education students. '

C. Total Number of Pupils Involved

The number of participants totals 1, 560 in the public schools
and 80 in the parochial schools.

D. General Description of Staff
The staff consists of the Associate Director for Instruction,

Physical and Health Education; the Supervisor; and eight
Adapted Physical Education teachers.

1-15
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OUTCOMES

I. Major Objectives--changes expected to occur in program participants
as a result of the program. There are two types of major objectives.

II1.

A.

Terminal Objectives--behaviors exhibited by participants at the
end of the program which demonstrate successful completion of
the program.

To terminate his participation in the Adapted Physica.l Education
Program, the student should demonstrate a level of performance
that will permit him to rejoin regular physical education classes.

There are separate terminal objectives for each of the two parts
of the program:

1. As a result of the remedial program, the student should
demonstrate an improved physical condition and correction
or improvement of remedial defects.

2, As a result of the modified program, the student should be
able to perform physical activities within his limitations.

Ultimate Objectives--the long-range goals of the program. These
are objectives to which the program hopefully contnbutes, but for
which it does not have sole responsibility.

As a result of the Adapted Physical Education Program, the stu-
dent will demonstrate improved morale,

Enabling Objectives--the skills, attitudes, a;nd information which stu-
dents must acquire during the program to ensure the accomplishment
of the major objectives

A.

The student develops an understanding of his handicap and what
he can accomplish within his physical limitations.

-~

The student cooperates in progyam activities,

The student develops personal and social efficienéy through
counseling.

The student develops recreational skills and knowledge within

his physical limitations.

1-16

N
7 BT ER i e ook

S hen ATA iy 3

:
3
4




i

i3
A

(s Bkt

SCsiE s e

S T s S R LD R D A

s s B y : s s

4

AT G Tt B ) ST AR

e g e T rw———
= ENREEs Wi
Eminad g% - m*w m

P
RREE RO

FRRCAR ”
 Sam-
P L]

III.

IV,

E.

F-

The student improves body mechanics and corrects or improves
remedial defects, |

The student's general physical efficiency improves.

Other Benefits--benefits expected to accrue to other than program

Participants as a result of the program

Because the student realizes his limitations and is learning to adapt
within them, he can become a useful member of society. He need
not be a burden to his family or community.

A,

C.

Criteria for Successful Completion of or Removal from the Program

Students with weak muscles leave the program when they show
improvement to the extent that they can participate successfully
and safely in regular physical education activities.

Students with postural deviations remain in the program until the
condition has been corrected or improved sufficiently to allow

them to participate successfully and safe ly in regular physical
education activities. '

Some students remain in the program for medical reasons.

ANTECEDENTS

I. Participants

A,

Selection Characteristics--the criteria that are used to detei'mine
who shall participate in the program

Students who are unable to fully participate in the regular physical
education program because of a temporary or permanent disability
are selected for the Adapted Physical Education Program.

Selection is mainly carried out by the regular and adapted physical
education teachers, school or private physicians, and the school
nurses. Guidance counselors, classroom teachers, and principals
may also participate in the selection process.

Entering Behavibrs--characteristics of participants (other than
selection characteristics) which are related to performance in
the program ‘

1-17




The physically disabled participants of the Adapted Physical
-Education Program may also exhibit emotional disability,

II. Staff--qualifications with respect to specific positions

‘2 Staff Member | Professional Qualifications | Personal Qualifications
} Associate A Master's degree in
Director of adapted physical
] Instruction, education
Physical and
4 | Health
Education
Supervisor A Master's degree in
adapted physical
: education
Adapted - 1. A Bachelor's degree
Physical in physical education
Education 2. Special training in
Teacher adapted physical
education
g ITI. Support

bt bt e &
Uittty el

T

1. Private and school physicians
2. School nurses

'3, Guidance counselors

1-18

A. Administrative Support--administrative personnel who cooperate
in carrying out the program

The school principal provides space for'a special gym and
arranges pupils' schedules.

B. Human Resources--non-administrative and non-staff personnel
whose contributions and cooperation are necessary to the opera-
| tion of the program
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4, Classroom teachers

5. Parents

Media--the materials, supplies, and equipment requ1red for
program activities

Weights

Pulleys

Stallbars

Exercycles

Mats

Pos ﬁu;ral mirrors
Faci.litie S

A separate gym or additional space is required for the Adapted
Physical Education Program.

Time Constraints
A. The length of time spent in the program varies with the individual.
B. Classes meet two or three times a week.

PROCESS

I. Participant Activities--the day-to-day program act1v1t1es that will
ultimately lead to the achievement of objectives

The activities of the Adapted Physical Education Program depend to
a large extent on the nature of the physical disabilities of the
participants. The following is a general description of these
activities: ' |

A. Class time is generally divided into two types of activity:

1. Students participate in modified physical activity, including
the development of recreational skills and playing of games,
on an individual or a group basis.

1-19
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2. Individual muscular, physical fitness, coordination, motion,
and postural screening tests are supervised by the instructor.

B. Specified physicél activities are performed at home by the

participants.

II. Staff Functions and Activities

A. Staff Functions and Duties with Respect to Specific Positions

|'Sta£f Members Functions =‘ Duties
Associate Administration of Plans the pro-
Director of program gram with the
Instruction, program
Physical and supervisor
Health
Education
Program Supervision of a. ‘Provides
Supervisor activities and teachers with
progress of necessary
teachers materials and
’ equipment
b. Participates in
workshops
c. Makes frequent
visgits to parti-
cipating
schools
Adapted Implementation a. Helps select
Physical of treatment participants
Education for the pro-
Teacher gram
b. Specifies and
administers
exercises and
games to
participants

1-20
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B.

Functions

Duties

! Staff Members

Adapted
Physical
Education
Teacher
(contd.)

Implementation
of treatment

Keeps records
on each parti-
cipant, includ-
ing information
on the nature of
the limitation
and the nature
and duration

of treatment

Evaluates pro-
gress of parti-
cipants and
determines
readiness for
change to
regular
program
Informs par-

"ents of needs

of child and
exercises to
be done at
home under
their
supervision

Intra-staff Communication and Coordination

No information was given on intra-staff communication and

coordination.

Communication Between Program Staff and Others

No information was given on communication between program
staff and others.
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2. EDUCATIONAL CAMPING PROGRAM

Summary

The Educational Camping Program was introduced to promote
interracial intercommunity living by mixing sivth-grade students from
two compensatory schools with different socioeconomic and racial back-
grounds during a camping experience.

This year's evaluation of the program concentréted on examining
the time constraints on the camp director and how these in turn affect
the preparation of staff and students for instruction in an informal and
basically unstructured setting. Evaluation was also concerned with
obtaining information from the camp director and staff about the training
they thought necessary, the extent to which the goals of the program
were communicated, and the staff's perceptions of the strengths and
weaknesses of the camping session they attended.

It was found that the camp director does nct have sufficient time
to implement stéff training. Meetings that might be used for this purpose
concentrate on establishing a schedule. The responses of both director
and staff indicated that a specialist in child behavior would be very valu-
able in a future training program as it was in this field that most teachers
felt they needed more knowledge to function effectively at camp. Goals
of staff were found to be congruent with those of the camp director

although there were suggestions concerning their expansion. The
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perceived weaknesses of the program would appear to be caused by the
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limitation on the director's time, while the strengths mentioned under-

line the importance of preplanning.
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Introduction

History of the Program

The Educational Camping Program was designed to provide
sixfh-grade students with an opportunity for outdoor living, an effective
method for teaching nature and arts and crafts, and an environment for
intérracial living. The expected result, according to the publication of
the Division of Compensatory Education entitled "Fducational Camping:
An Outdoor Laboratory, ' is an increase of rapport between children
and their teachers. The publication states ""During this sojourn at camp,
the child reidentifies with adults, he sees his teachers in a new light,
and there are indications that he becomes more responsive to adult
leadership. "

In the spring of 1965, funds from the Office of Economic Opportu-
nity helped to create the Educational Camping Program. In 1966 and
1967, additional funds from ESEA and the Frick Education Commission
made the expansion of the program possible and a permanent camp
director was appointed.

The first major cvaluation of the IZducational Camping Program
v.as carried out during the 1966-1967 school year by the Office of

Rescarch. Evaluation activity resulted in the presentation of a formal

description of the program known as the program definition.
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| Description of the Program

The administrative staff select schools for the program on the
basis of when they last participated and with a view to achieving a socio-
cconomic and racial balance. The final decision as to whether a school
will participate is made by the school pr;mcipal. Parents of students
who‘ become eligible for the program are notified of the school's partici-
pation in the camp session. They are asked to sign a permit allowing
their child to attend, are informed of the camp's location,and are ad-
vised abdut clothes their child should take. Meetings between parents
and school personnel do not usually occur although one was requested
by parents last year who were concerned that recent racial unrest in the
community might affect the camp setting.

Chartered buses convey the groups from their schools to Camp
Kon-O-Kwee, a 450-acre site located outside Zelionople, Pennsylvania.
The camp's cabins and lodge accommodate 130 persons during cold
weather and up to 300 persons when heat is not needed. Four lodges and
a large dining hall offer shelter for activities if it should rain. Separate
quartérs are provided for boys and girls in different areas of the camp.
Within these areas, room assignments are made by adults té ensure
that students from both schools are represented. In planning for the
sessions teachers volunteer to be responsible for students at times

other than mealtimes and during class, For example, one teacher
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might be responsible for all the campers in one or several rooms
during the night.
Standards of the American Camping Association are met hy Camp
Kon-O-Kwee and accident insurance is carried by the YMCA, who owns
the carnp., There is an infirmary at camp and a nurse is on duty during
the three-day camp session.
Food and camper facilities are the fesponsihility of a resident

camp manager and a full-time kitchen staff. Campers help by setting

“and clearing the tables and serving food.

A basic pattern of grouping exists for mealtimes and instruction.

When two schools are present the director mixes the students so that

both schools are represented at each table., One table seats seven
campers and an adult., Grouping varies, but generally in the six sched-
uled activities classes six small groups of two tables each are formed--
these initial groups are maintained.

Each group attends approximately three activities on Wednesday
and three on Thursday. -Actiyit{es vary from one session to the next
depending on the skills and interests represented by the adults present.
Activities always include some form of sport, science, nature, crafts,

and creative writing (see Typical Schedule of Activities, Appendix A.)

Materials for activities are provided by participating schools and the camp.

All-camp events in the form of an evening of games or organized

skits offer another opportunity for students to interact with those whom
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they do not know. Mornings at camp begin with exercises and a flag

ceremony; evening flag ceremony takes place before dinner.

| The adults who attend the camp include the camp director, his
assistant, teachers from the participating schools, team mothers,
aides, parents, school-community agents, National Teacher Corps

members, and other volunteers. Whenever possible, arrangements

“are made for outside resource people with specialized skills to visit the

camp. During the 1968 season, for example, the Forest Rangers gave

demonstrations and an all-camp singing evening was conducted by a

well-known local folk-singer.

In February of the 1967-1968 school year, the Associate Director
of Compensatory Education, who had previously directed the camp, was
transferred to another position within the school system. An experienced
school community agent was appointed camp director.

The camp director's assistant during fhe 1967-1968 .school year

was a member of the National Teacher Corps. The assistant's duties

included helping with scheduling, attending school meetings to clarify

details and deliver materials, instructing at the camp site, and acting as

1 a general resource,

Instruction at camp is generally carried out by members of the

RS R T

KRR

schools' teaching staffs. The assistant camp director and/or the

T

director also assist with groups when needed. Other adults who attend

:

the camp are responsible for general supaivision,

2-6
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A report is made by the camp director at the end of the year and
is sent to the major sponsoring organization. This year's report was
prepared and submitted to the Frick Commission. (A more complete

description of the program appears in the program definition which is

_contained in Appendix B.)

Evaluation of the Program

The Problem

The 1967-1968 evaluation of the Educational Camping Program
focused on testing the hypothesis that the camp director does not have
sufficient time to organize the camp sessions,and that this is reflected
in inadequate staff and student preparation for the program. Evaluation
was also concern‘ed with obtaining information from the camp director
and staff about the training they thought necessary, the extent to which

the goals of the program were communicated, and the staff's perceptions

of the strengths and weaknesses of the camping session.

The Method

The evaluator used three methods to obtain the required informa-

tion: (1) A series of informal discussions culminating in a formal inter-

view with the camp director, (2) A questionnai}e which was sent to all
staff, and (3) Participation in one camp session and orientation meeting.

The director was asked what the present involvement of students

and staff prior to the camping session was, and what his goals were for

~
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the program (see Appendix C for a copy of the interview guide). The

questionnaire was designed to obtain info}rmation concerning the training
staff thought they needed to function effectively in an informal setting.
Staff were also asked to give examples of incidents at camp which they
considered might have a long-range effect on the children and to name
specific incidents in which a teacher's. behavior‘led to desirable or un-

desirable student behavior. The latter question was an adaptation of the

. critical incident technique. Lastly, teachers were asked to indicate what

they considered to ‘be the strengths of the program. Weaknesses were
investigated during on-site observations. It was hoped that responses
might indicate areas for future staff training. Only 25 of the 55 question-
naires were returned, probably due to the fact that at the time teachers
were eﬁgaged in end-of-the-year tasks (see Appendix D for a copy of the
questionnaire). The evaluator participatgd in the camp session and

orientation meeting to obtain a better description of the program and to

" elicit information to support the findings of the questionnaire and the

interview of the camp director.

Findings

It was found that the camp director does not have sufficient time
to implement staff training. Orientation meetings focus on establishing

a schedule. The responses of both director and staff indicated the value

that a specialikst in child behavior would have in a future training program

2-8
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as it was in this field that most teachers felt they needed more knowledge

to function effectively at camp. Goals of staff were found to be congruent

with those of the camp director although there were suggestions concerning

their expansion. The perceived weaknesses of the program would appear
to be caused by the limitations on the director's time while the strengths
mentioned underlined the importance of preplanning. A more detailed

account of the findings follows.

Camp Director's Time Limitations. Although the groundwork for

the camping season is laid in advance, many factors necessitate the
director's making changes once the season has begun. Much of the
time immediately preceding eagh session is devoted to last-minute
organization.

The 1967-1968 camp director did not assume his position until
one week prior to the opening of camp, and it was necessary for him to
resurhe his school community agent responsibilities almost immediately
following the close of the camping season. Throughout the interviews of
the director it was appérent that this lack of time necessitated a consid-
erable curtailment': of his activities. He also indicated that there were
no specific guideliineﬁ which might enable a director to function more
effectively with little time. This is not a recent phenomenon since the
former director also maintained major responsibility for managing

another program.

t
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Effective precamp training sessions depend upon the director's
having sufficient time for planning. Asked whether some staff needed
guidelines to help them in their camp duties, the director replied that
they would be very valuéble. However, he stressed that the develop-
ment of this material would take more time than is presently available,

In evaluating the program the camp director said that he looks at
such aspects of his staff as their flexibility, and their knowledge and
understanding of child behavior. He noted that staff from schools which
had held precamp orientation sessions for students and staff were more
self-reliant and the camp sessions they attended had operated more
smoothly.

The definition states that ''"The participahts should receive an en-
thusiastic preparation for the carﬁping experience and should be able to
participate in planning for the trip.'" The camp director prepared stu-
dents for the trip to thé extent that he visited them at school to outline
the basic concepts of the Educational Camping Program, to tell them
of the proposed activities, and to suggest what should or should not
be brought to camp. However, the director did not include the students
in any planning sessiohs although at the closing ceremony he sought
student reacﬁon for use in planning the next season's camping program.

The director's lack of time is also reflected in the limited pre-
paration of staff for the camping session. By observing precamp

orientation sessions the evaluator determined that they are geared

2-10
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toward scheduling. Activities offered at the camp site depend, for the
most part, on the skills represented by participating teachers. Since
these skills are not known until this meeting the precamp session is
chosen for establishing a schedule. It would appear that if representative
skills could be ascertained ahead of time, precamp training might be
attempted at this meeting. At present teachers frequently use a lunch
hour to meet with the camp director for orientation purposes. In con-
clusion it can be said that this year's evaluation of the Educational
Camping Program suppovrts the hypothesis that the camp direcior does
not have enough time to organize camp sessions and that this is reflected
in inadequate preparation of staff and students for the program.

Staff Training. Sixteen of the 25 teachers who returned their

questionnaires indicated that they.had had former camp experience, 14
as members of a camp staff. This information shows that the teachers
concerned are not new to camping and it can be assumed that the training
they recommended would be valuable to all camp staff, regardless of
length of service. The kinds of training they would consider helpful are
presented in chart form in Figure 1 on page 2-12.

Teachers' need of help with specific activities was mentioned
frequently, as was guidance in the area of child behavior. The director
said that he too thought the services of a child psych»ologist, for example,
would be a valuable asset. He explained that the camp setting is, to some

» ]
extent, unstructured, and informal new behaviors emerge. Seemingly

2-11




saswed pue so131A130€ I100pU]

2injeu jo uoljeloaaddy

‘uiouep Mo ‘s3uos dwen ‘sjjerdipuely
:ul 3ululexj [euoljlppe Paau sIayoesaJ

sun3 pue sjeoq jo Juljpuey xadoxg
9J1IpI1M JO uoljeue[dxa as1ou0)
UO13ONI}SUl §3131A130€ I0J suolysaiding
s9131a130€ Ueld 0} MOH

:JO saul[aplng poau sIayoes J,

ST1NS SolIALY

*]0x3u0d pue juswadeuewr dured

Uy3im juani3uod aq [[lm Iolaeyaq pIiyd jo saijdioulxd
jeys (2) pue ‘suoljein3ax pue sa[ni dued 03 aduaIay
-pe xodoad (1) @ansus 03 MOY MOUY O} PI3U SIdYDJeI T,

‘uo1jenjiis dnoi3 e Ul WiselsNYjua a[qe
-10Iju0d 9jeIdUaTI 0} MOY UMOYS 9 P[NOYS SIdYdea T,

*sSuol1jde s1ly I0J 9[qls
-uodsax s1 juapnjis 9Yyj jeyj poojsaapun 31 Juldewr o1lym
wopaaxj juapnis dojeasap 03 a[qe aq 0} paau sIdYydea ]

"JUDUI9}10XDIJA0 (g) mcm ‘ssoussol}sax
swljpaq (g) ‘asuljdiosip pue sisduuewr awijjeawt (1)

-JI2S uLIPIlYO Yyoeaj vy moy moys p[noys JululexJ,

y3im 3uldod jo sAem 9A1309J9 mOud O} pPaau jjeig

*A3111q1=° dsox jdsdoe o3 pue [0xj3uU0D

[0x3u0) pue aul[didosi(]

‘uoissas duwed ayj jo
sadejs Juiuueld ayj ul jyels aAloaul pinoys JululerJ,

‘A31711q1suodsax Jululejulewl a1lym paxe]
-9 pue 9[qIXa[J @q O} MOY MOUY O} Padau sSIaydes T,

(1oyjesam Autex ur ‘-3 °9)
S9ATOSWIAY] @snwue 03 Uaxpyliyos 3ulyoes T,
UsIpitys 033=ayp

du1jjes duwed e ul uaxpllyd ueqan jo
SUO1}DeaJI SNOLIND pPue dAlsSNIId ayj Ful[auuey)
31 Jnoge Op O3 jeym PuUeB ‘SSaUNIISIWOH
guisnoy dueos jo sjoadsy

:Jo 23pomouUy I9YjINn] pPasau sIaydoea T,

23paimouy] pue mﬂzm I9yoea ],

‘uoljenjls aal1j3yaduwrod e Ul USIPIIYD JO suoljoe
-9 pue suoljdoe yjim adoo o3 paulexj agq pinoys jjeis

*sxaad x11ayj o3 3uigeax AJNDOIJJIP 9ARY OYMm 9s0yj IO
Ays axe oym usaipllyd diay 03 a[qe 9q O3} paau jjeis

-uo1jez1[e1d0S (¢) pue ‘@Ieys O3} pue IaYyjo yoes
diay 03 usipliyo (Z) ‘se13laljoe [[e ul uoljedidijred
aA130e (1) @3eInodoua 03 MOy moys p[noys Jutulex T,

‘diysuewsjiods pue diysmoy[aj
jo s3ullea] [[13SUl 0] MOY MmOUY O} PIaU Jjels

STITS 11205

ONINIVIL JAVLIS Y04 SNOILVCNIWWODIY
I 901214

2-12




LA
<

is places additional

minor incidents may have long-range effects: th

responsibility on the staff.
Staff considered that the following incidents could have long-range

effects on chidren: the opportunity to serve and clean up at mealtimes;

the possibility of making a career in forestry or conservation; the

orientation towards guns as instruments for sport rather than weapons;

and the experience of volunteering for various tasks. These responses

show staff to be more concerned with the possible effects of programmed

tasks and activities than with the range of social experiences and the

effect that might have on the campers.

The following responses were elicited by the question concerning

incidents in which teacher behavior led to a desirable or undesirable

behavior:

"A teacher during a skit getting hit with water showed that
teachers can participate.' (Example of instance where the
teacher behavior was outside the expected formal role.)

"At one point--first day--the children's morale seemed rather
low for some reason. One of the men teachers began leading
some cheers. The morale was lifted and a better atmosphere
for everyone resulted.'' (Example of instance representing
teacher flexibility and spontaneous response to a situation. )

"Table manners of teachers taught some children table manners.'
(Example of children's imitative behavior and influence teachers

can exert indirectly.)

"One of the staff sang songs before bedtime in girls' rooms which
helped release energy that would otherwise have kept them awake
and mischieveous hours longer." (Example of teacher's recogni-
tion of children's needs and subsequent warm response. )

2-13
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These responses indicate teacher behaviors which led to a
desirable reaction from students. Examples of this nature would be

useful in training staff to be sensitive to children's needs.

Communication of Goals. The evaluator was inférested to learn
whether the camp director's concept of the goals of the program was
echoed by his staff--which would indicate that communication of the
program's objectives had been effective. Asked what his goals were
for the program the director named the following:

1) An opportunity for children to experience an outdoor
setting that they would not ordinarily be exposed to

2) An opportunity for teachers and students to relate in
a different environment enabling them to look at each
other in a different light

3) Utilization of an outdoor laboratory which challenges
teachers to take other than a stereotype approach to
subject matter

4) An opportunity for a prolonged time together with all
influences being equal

5) Stimulation of an awareness of nature and its relation
to man

It is interesting to note that these objectives are basically in ac-
cordance with those stated by last year's program director. Since the

position of camp director is subject to annual change, and since each

directar brings individual ideas to the program, a change of goals could

be expected. In this case, however, we see that the direction of the

program has not changed., This congruence between the definition and

2-14
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and the currently perceived outcomes also applies to the concepts of

the teachers. Teachers'views of the program objectives can be cate-

gorized as follows:

The opportunity to provide educational and
recreational experiences

The obportunity to provide a totally new ex-

perience for most of the students
a

The opportunity to learn how to get along with
others '

The opportunity to increase interest in and ap-
preciation of nature

It would seem that the director had communicated the program
goals to the staff. Twelve of the 25 respondents saw no discrepéncy
between what they perceived the objectives to be and what they thought
they should be. However, the following responses show that reflections
can be made on the wider implications of the camping experience. Some

teachers stated that further objectives could be:

An opportunity to be an individual
A program to meet the needs of each child

Additional opportunities for positive and
i meaningful teacher-student relationships

Opportunities to provide a feeling for the
"wide open spaces, ' communication with
s . " "ynmade' things, and an experience of fun
and well-being

‘A seeing and doing learning situation

A field trip to enhance and enrich the science program

2-15
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Strengths and Weaknesses of the Camping Session. On-site obser-

vations pointed up a need for schedule variation. Several teachers
suggested the possibility of deviating from the master échedule and
working with smaller groups for longer than the normal class period.
These groups would not be confined to any particular location or activity
but would be highly flexible. If it were found at preplanning sessions
that a sufficient number of teachers had former camp experience this
method of instruction could be instituted making teachers more respon-
sive to group interests. Complaints from students echo the teachers!':
suggestion for more flexibility. Students observed that too many activ-
ities of the same kind were presented on the same day. If the camp
director had more time for preplanning, and students were able to

participate at that stage, presumably, this kind of situation could be

avoided.

The camp director considered that the program could be strength-
ened if it were included i-n the school curriculum and were considered
a structured highlight of class activity rather .than an afterthought. He |
also explained the importance of the principal to the success of the

program. He can strengthen it through his interest and enthusiasm and
can also initiate planning. The director said that the payment of overtime
wages to teachers who attend camp would give an added incentive

to attend and would overcome one of the program's present weaknesses.
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Asked in the questionnaire what they considered were the strengths

of the camping session they had attended, ’10 teag:hers referred to the
program, four to the site, six to the social atmosphére, spirit, behavior
and the chance to assume responsibilities. Many responses were related
to staff and staff-camper relationships and it was interesting to note

that the majority of these responses came from schools which had car-
ried out prepianning. It would seem that if staff and students are to be
able to achieve the development of stronger pupil-teacher relationships

preplanning must be implemented.

Discussion and Conclusions

The findings of this report emphasize the importance of preplanning
and the way in which it is affected by the time limitations under which

the camp director presently works.

This section of the report will discuss ways in which preplanning

a0 ARG, SAFaY, S
s

could be implemented under present conditions and will also look at

areas which should be incorporated into those preplanning sessions.

The definition states that ""Goals established by teachers in planning

Qemng

for the camp will be fulfilled.' This presupposes a knowledge about the

program, familiarity with camping, and ability to recognize and effec-

tively respond to behaviors peculiar to the camp setting. In the absence

of these preconditions staff t‘raining might be able to establish realistic

goals for each session depending on the needs of the participating group.

2-17
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Various ways of implementing precamp training are possible. Teachers

could be invited to a meeting in town or preferably at the camp site where

staff could become acquainted with the surroundirigs_ before arrival.
However, a session held in town might have the advantage of attracting
more teachers and might prove an easier venue. In this case a tour of
the camp for both campers and staff would help overcome the lack of
familiarity with .the site.

If neither of the above mentioned alternatives is possible the
staff from the two participating schools should meet before the camp
session. A survey of the talents represented would permit assignments
and scheduling to be established and noted for finalizing at another time.
The meetingm could be used for substantive staff training.

Staff meetings could also be arranged during camp. While ‘part

of the staff are involved with campers in an all-camp ‘event, other staff

members could meet with the director. Small group discussions after

taps is another feasible way of providing staff guidance. Various com-

binatidns of the above suggestions might be tried and measured as to
their relative contributions to an effective camping program.

Teachers and director alike have indicated a desire f01f training
from a specialist in child behavior. An ideal trainer would be sorne;one
with a background in chiid psychology, child psychiatry, or social work,
If not already familiar with camp settings the tfainer éould be briefed

:

by the camp director before planning or discussion sessions. The

2-18
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advantage of such a trainer would be that he could predict general
situations that might arise in an informal setting and could prepare

staff to f:flea.l with the situations. If it were possible for the child spe-
cialist to be available at the camp he could help with any problems which
occurred during the session,

Scheduling is another aspect of thé Educational Camping Program
that would benefit from preplanning., Rather than assign students to
activitics free time could be maintained in a nonstructured manner which
would also offer campers organized activities., Events such as hiking
and games could be announced and the decision as to who participates
in what would be left to the campers,

- Evidence of the value of preplanning can be seen in a happy and
efficient staff of teachers who are flexible and relaxed; and a staff whov

can be responsive to (in one teacher's words) a ''great bunch of kids. "
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TYPICAL SCHEDULE OF ACTIVITIES

Day Number 1

9:
10:
11:
12:
:00
:30
145
:00
:30
:00
110
115
:00

Pk

[ . .
DO 00 U N

00
30
45
00

9:30
11:30
12:00

1;:00

1:30

2:30

3:45

5:00

6:45

8:00

9:10

9:30

Day Number 2

1

8:

8:

9:
10:
11:
12
145
115
:45
:00
:00
:15
:00

1

O YW O~ ur n

15
15
30
15
00
45
30

115
:30
:00
:45
:30
:30
:30
115
145
145
:45
9:00

b
O U Jt = IV e O O 0 00

O
w
o

Day Numbecr 3

:15
115
:30
:30
:30
:45
:00
:00
:30
:00

$el5
3230
9:15
10:30
11:30
12:00
1:00
1:30
2:30
4:00

IL.oad buses and depart
Arrive at camp
Orientation

Liunch

Free time
Hike/recreation
Recreation/hike
Writing experience
Supper

Indian folklore
Folksinging

Snacks

Retire

Reveille - wash~-up
Flag raising
Breakfast

Talk on values by camp director.

State Forest Rangers
Free time

Lunch

Classes

Free time

Supper

Skits

Competitive games
Snacks

Retire

Reveille - wash-up

Flag raising

Breakfast

Class

Clean-up - camp inspection
Flag lowering

Lunch

Closing ceremony

Load buses and depart
Arrival at school
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Educational Camping Program Definition

GENERAL

I.

II.

Overall Statement of Objectives and Rationale for the Program

The parpose of the Educational Camping Program is to promote
interracial, intercommunity living by mixing students from two
schools with different socioeconomic and racial backgrounds
during a camping experience.

Scope
A. Number of Pupils and Schools Involved

During 1967-1968 1, 614 students from 21 schools participated
in educational camping. | |

B. Grades or Ageé of Participants
Participants are sixth graders.
C. General Description of Staff
During 1967-1968 the staff included two camp directors,

40 teachers, 10 community agents, and six resource
specialists. Also attending were 115 parents and volunteers,

and five principals.

2-29
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I. Majof&Objectives—-changés expected to occur in program partici-

pants as a result of the program. There are two types of major

objectives.

A. Terminal Objectives--behaviors exhibited by participants at
the end of the program which demonstrate successful comple-

tion of the program

As a result of the camping experience, the student will do the
following things:

1. Participate in activities in the following areas which will
reinforce the amenities of family life:

a. Table manners

b. Group games

c. Taking showers properly
d. The blessing of food

2. Be exposed to a new environment which provides a per-
spective not normally a part of the educational program

3. Develop an enjoyment of outdoor living

<
2]
)

4, Demonstrate an increased knowledge of nature and conser- :

vation

5. Show an understanding of various aspects of community

living
6. Demonstrate a knowledge of recreational activities

In addition to these objectives, the goals established bv
teachers in planning for the camp will be fulfilled.

B. Ultimate Objectives-~-the long-range goals of the program.
These are objectives to which the program hopefully contri-
butes, but for which it does not have sole responsibility.

'
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It is hoped that as a result of the Educational Camping
Program the participants will ultimately do the following
things:

1. Demonstrate increased self-development and new know -
ledge

2. Show a tolerVance for others and a feeling for human

relations
3. Practice good citizenship
4. Demonstrate the ability to live with others

Enabling Objectives--the skills, attitudes, and information which
students must acquire during the program to ensure the accomplish-
ment of the major objectives

The participants should receive an enthusiastic preparation\for
the camping experience and should be able to participate in the
planning for the trip.

Other Benefits--benefits expected to accrue to other than program
participants as a result of the program

The following benefits of this type are expected from the Educational
Camping Program:

A. As a result of the leveling influence of the informal surround-
ings, principals, teachers, and other participating staff will
become better acquainted. ' ’

B. The general community will develop an improved attitude
toward the school and the staff..

Criteria for Successful Completion of or Removal from the
Program '

There are no criteria for successful coignpletion of the Educational
Camping Program. All students in the sixth grade participate sub-
ject to the approval of their principals and parents. The program
is completed after students have attended the camp from Wednesday
noon to Friday afternoon. . | |
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I. Participants

A.

Selection Characteristics--the criteria that are used to deter-
mine who shall participate in the program

Schools are selected by the administrative program staff with a
view to achieving a balance in socioeconomic and racial factors.
The final decision as to whether a school will participate is left
to the individual principal; no attempt is made to pressure

.principals into affirmative decisions. The students who become

cligible for the program through this procedure must have the
permission of their parents to participate.

Entering Behaviors--characteristics of participants (other than
selection characteristics) which are related to performance in

the program

The program is intended to involve a cross section of all students
in the Pittsburgh Public Schools. It is assumed that the students

~have had little or no exposure to nature or camping life.

+

Ii. Staff--qualifications with respect to specific positions

Staff Member Professional Qualifications Personal Qualifications
Camp A teaching certificate 1. An interest in camp-
Counselor ing ‘

. 2. The ability to get

along with others

Pro’gram Special skills in a par- 1. An interest in camp-
Specialists, ticular area related to ing
Resource educational camping 2. The ability to get
Staff ' along with others
Camp A Master's degree 1in 1. Camping experience
Director social work with an 2. Administrative

emphasis on recrea- experience

tion
Nurse Registered Nurse

(R.N.)
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Staff Member Professional Qualifications | Personal Qualifications

Kitchen Staff

Maintenance

and Ground

Staff

Community Professional qualifications

Agents of community agents

Support

A. Administrative Support--administrative personnel who cooperate
in carrying out the program
The support of the principal is vital to the functioning of the Edu-
cational Camping Program. The principal decides whether his
school will participate in the program. Since there is no per-
manent stall for the program at the camp, he must contact
teachers, community agents, and community people who might
serve as counselors. The principal also contacts the parents
to get permission for their children to attend the camp.

B. Human Resources--non-administrative and non-staff personnel :
whose contributions and cooperation are necessary to the oper-
ation of the program
There are numerous persons whose support is necessary to
the Educational Camping Program:

1. Parental approval and cooperation are required for the stu-
dents to participate. '

2. The aid of the community is enlisted in supplying the nec-
essary equipment for those children who cannot otherwise
obtain 1it.

3. Substitutes are needed to teach those children who cannot
attend the camp.

4. Team mothers and aides help with the camp.

5. Clerical people work as counselors and give talks.

SN
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6. Parents and community leaders occasionally attend the
camp and help with duties. :

C. Media--the materials, supplies, and equipment required for

program activities

1. Slides and film strips

2. A notebook and black crayon for sketching

3. The following items are to be provided by each child,
is unable to obtain them, the school community agent attempts

If he

to procure them through va<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>