e
L1

DOCUNEBNT RESUNE

ED 032 016 24 HE 001 089

The Characteristics of Entering Freshmen ir Five North Carolina Colleges. Research Report for 1968-69.
North Carolina Consortium Research Development F zogram, Ourham.
Agency -Office of Education (DHEW), Washington, DL. Bureaw of Research.
Bureav No-BR-6-2925 |
Pub Date &9 -
Contract -OEC-2-6-062925-2130
Note-110p.
ZORS Price MF-$0.50 HC-$540 ' ' : :
Descriptors-+Academic Achievement, Aspiration, sDevelopmental Programs, Enrollment Trends, sFreshmen,
sHigher Education, Objectives, *Student Characteristics .
* Identifiers-*Consortium Research and Development Program, CORD

In 1966, 5 North Carolina colleges joined together in a cooperative research
effort funded by USOE under a Consortium Researc Development Program grant. The
program was structured 1o conduct a continuing inquiry into the characteristics of
entering freshmen at the colleges--Bennett College, North Carolina College at Durham,
St. Augustine’s College, Shaw University, and Winsfon-Salem State College=-and to pian
curricula changes that would provide optimum opporturities for freshmen 1o pervorh
well academically. This report includes cata collected from 196b to 1969 that are
basically descriptive of the characterisiics of freshmen at the 5 colleges. The data
include: enrollment trends, educational preparation of freshmen, financial aid available
to freshmen, a survey of the students’ home communities, and the students’
educational and vocational aspirations and achievement. A validity study was vsed to
analyze the data. In addition, a preliminary study is presented of the relations among
personality variables. SAT scores, and grade point averages, and a description is
included of representative facets of evelopmental programs at each o the 5
colleges. The developmental programs were designed to overcome academic -

. deficencies revealed in the data collected on the entering freshmen. The bulk of the
report consists of tables. (JS) - L
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PART I

CONSORTIUM RESEARCH DEVELOPMENT PROGRAM (CORD)
A FINAL REPORT

The CORD project for which this final report was written was con-
ceived as a three year cooperative research and development effort belween
five colleges. They were: Bennett College, North Carolina College at
Durham, Shaw University, Saint Augustine's College and Winston-Salem State
College.
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The main purposes of the research project were at that time en-
visioned as follows:

1. To encourage and facilitate educational and
institutional research on the part of faculty
members and administrative officers of five
selected colleges and universities in North
Carolina;

2. To establish and develop cooperation and
communication between the faculty and adminis-
trators of the five CORD institutions and
selected faculty and administrators as well as
with other major universities of the area;

3. To provide tangible assistance in the investi-
gation of specific researchable problems:that
would have an ultimate beneficial effect on both
administrative processes and undergraduate
instruction in each of the five CORD.institu-
tions; and

L. To develop naw patterns of interinstitutional
cooperation between and among thé CORD institu-
tions themselves to facilitate cooperative
research efforts directed towards common educational
problems.

Procedpre

The tresidents of the five North Carolina Colleges agreed to parti-
cipate fully in the Cohort Research Development Program.
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A person from one of the participating institutions, was to be
selected as the Project Director for that institution.

During the first year of the consortium the main thrusts were
described in the original proposal to be:

(1) The identification of individual and
specific problems ralated to educational
and/or institutional research. Through a
series of seminars and small group discus-
sions these problems were to be illuminated.

(2) The identification of & mumber of institutional
research problems for which data collection
and processing could be completed during the
year.

(3) The problems to be selected were to be those

. which would have practical significance such
as the development of a data bank, curriculum
reviews, or attrition studies.

(4) Dissemination of reports especially common,
reports on common problems such as prospective
student enroliments, student characteristics
and evaluaticn, vocational opportunities, vo-
cational aspirations, ete.

(5) Development of five institutional CORD committees
- . Tfor encouraging and administering small grants to
individual faculty membars.

Originally the second and third years were seen as described.

Second Year

During the second year of the project, additional research problems
would be identified and investigated at each of the institutions. Again,
these research problems would have special significance for each institu-
tion, but could extend over a longer period of time (two years), and could
be more sophisticated in research design. The special seminar~conferance
schedule would be reduced from six programs to threée, with the funds
accruing from this reduction being applied to the support of individual
research projects within the five institutions. Concerted efforts would
be made during the second year to involve each institution in regional
and national research organizations. And,; continuing efforts would be
made tc encourage and assist the five institutions in developing :ore
sophisticated research proposals for submission to various public and
private funding agencies.




Third Year

Toward the end of the third year a special conference would be held
to which representatives from selected universities and colleges in the
state of North Carolina would be invited, in addition to the represen-
tatives of the project schools. At this time, the results of the three-
year project would be presented by specially prepared reports on completed
and on-going research activity. There would be a major address presented
by an outstanding educational researcher to keynote the final conference
session; and, lastly, thers would be provided again the opportunity for
small group discussions dealing with research areas that have strong
implications for the on-going research programs of the five institutions
as well as other colleges and universities in the state of North Carolina.

Summary of Selected 5 College
Common Research Problems

Common problems related to student populations were studied during
all three years of the CONSORTIUM activity. These problems were:

Enrollment Tfends

Educational Preparation of Freghmgn Students
Economic Aid Available to Students

Feeder Schools

Educational and Vocational Aspirations
Attriticn Rates

Survey of Developmenta; Programs

SAT Validity with Selected Criteria

o I o B .Y, I - U R & S

Cbilege Student Questionnaire Comparison
Between Colleges

The originél document suggesting the development of a "data bank"
began with the late Dr. W. A. Brown in October of 1966 and the basic
format of that document has been followed since then.

The addition in the third year of the consortium of the collection
of biographical-questionnaire data on all students entering the CORD

Institutions was the most outstanding departure from the original "data
bank" specifications.
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A summary of the cheracteristics of populations of students is
presented in Section II of this report. These data are reported in some
detail for the recently passed school year. Data from the 1966-67 and
1967-68 are given in very brief form, hence comparisons can be made.

The second year goal of the identification of "additional problems"
was approached through a sesries of topics called '"Issues Relevant to the
Preparation of Teachers of the Disadvantaged." Some sub points were
identified as:

1. Defining and Rifferentiating the
Disadvantaged Pupil

2. Developing Relevant Theories of Learning
3. Developing a Relevant Curriculum

k. Profiling the College "Teacher" of the
Disadvantaged

5. Structure and Flexibility in Teacher
Training Programs

6. The Process of Charging Attitudes and
Developing Understandings of the Disadvantaged

Little progress was made in the incorporation of these ideas in the
consortium activity.

The Validity Study

During 1968-69 fiscal year, the CORD program utilized the
Validity Study Service of the College Entrance Examination Board. The
Validity Study Service, provided assistance to the program in designing
studies for each of the colleges included in the Consortium, processad and
reported the data collected for the studies, and assisted in the interpre-
tation and inferences to be drawn from the results.

'Siﬁce the design for the studies was basically the same for each of
the five institutions, for the sake of acecuracy and efficiency, the data
was coilected centrally and prepared for processing by those persons St

North Carolina College who were directly in contact with CEEB. All colleges

have final study reports.




The specific design of the studies varied slightiy from one institu-
tion to another, but the following basic data on individual 1967-68 Freshmen
was requested: OSAT Verbal and Mathematics scores; Reading test totals and
subtotals for reading rate and comprehension; high school rank in class or
high school grade averaga; and end-of-year grade point average. This data
were programed into a step-down multiple regression analysis and prediction
equations for single variables. Total variables were derived. Additionally
predictive multiple expectancy tables were derived for those variables which
were found to contribute significantly to end~of~year Freshman success. It
was hoped that these results would provide some empirical basis for differ-
entially weighting the criteria which were used in college admissions.

These results would be used to supplement rather than to supplant current
college admissions policies. An additional benefit to be derived from the
results was that it may be possible to identify specific weaknesses in
entering students based on their low performance on highly predictive vari-
ables.

SAT scores, at all five institutions, were discovered to be of little
predictive value for success in college academic work. Multiple correla-
tions of the order of .20 to .50 were the rule. In most instances the
criteria with the highest predictive values were High School Rank and SAT
Verbal.

The CORD CSQ Study

This section of the final report presents summary profiles of four
predominantly Negro colleges and universities on the College Student
Questiornaire, Part II. The collected profiles allows each of the partici-
pating institutions to compare the attitudes of its own students with the
attitudes of students of similar cultural backgrounds, attending similar
institutions in approximately the same region. Thus, the study represents,
in part, a compilation of institutional norms for several predominantly
Negro colleges and universities in the North Carolina Piedmont region. It
also allows for identification of attitudinal characteristics common to
such schools.

The data from North Carolina Central University (North Carolina
Collage at the time of the testing) were collected as part of the freshman
testing program administered by the Office of Research and Evaluation.

(The Office is in the process of preparing additional reports of the results
for NCCU students, faculty, and staff). The data from the other schools
wayre furnished by the individual schools through the auspices of the Regional
Education Laboratory for the Carclinas and Virginia, which sponsored the
administratior of the¢ CSQ at these schools. These schools were not identi-
fied because confidentiality concerning the data was guaranteed to the
institutions. Schools B and C are private, church sponsored liberal arts
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institutions offering bacheloris degrzes, and school D, like NCCU, is a
state supported institution.

The sample for NCCU consisted of 723 studentsy for school B, 3963
for school C, 214; and for school D, 186, Nearly all of the respondents
were freshmen, except that 32 psr cent of the students from school D
were upper-~classmen.

In general the profiies presented in the table are distinguished
primarily by their over-all similarity to one another. The only marked
diserepancies cccur with respect to school B's scores on the Study Habit
Scale, and to a lesser extent, on the Satisfaction with Administration
Scale. The reasons for these discrepancies have yet to be determined,
although informal inquiries have suggested that College B may differ from
the others ir the nature of its tutorial program for students who experi-
ence zcademic difficulties.

With respect tc patterns common %o all four schools, the most
outstanding variations frcm the norm group means occar in the instances of
the Extracurricula Involvement and Family Independence Scales. To a lesser
extent the Iiberalism, Peer Independence, Satisfartion with Faculty, Satis-
faction with Major, Satisfaction with Students, Soecial Conscience, and
Cultural Sophistication Scales also tend to differ from ihe norm group means,
in that all the schools are either above or below the national means of 50.

The relatively large discrapancies for the EI and FI scales may have
some important implications for educators at schools such as those that were
included in this study. The high degree of extracurricular participation
suggests thal such student activities are in actualiiy or potentially an
unusually important aspect of the total educational experience at these
schools. In view of the degree of involvement reflected by the scale
scores, administrators and faculty members at these institutions would do
well to analysze closely the relationship between these activities and the
educational program, because learning, of one type or another, takes place
when a student participates in social organizations, student government,
athletics, and/or other activities. '

The Family Independence Scale scores strongly suggest that the rela-
tionship to family members is ancther very significant concern of students
at these schools. The students appear to be concerned sbout their parents’
expectations, and the families seem tc be closely united. This nature or
this relation cannot be further delinested within the scope of this report,
but the potential educational implications of this finding make further
study of this matter imperative. Many possibilities are implied. Is it the
strong family relationship that led these students to seek a college educa-
tion in the first place? Does the supportiveness or lack of supportiveness
and encouragement from the family play a strong role in determining whether
the student will succeed in college? Could increased involvement of the
total family in the educational program play a significant role in the
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motivational process? These and other questions may hold some clues to
new insights and approaches to education for minority groups, disadvantaged
students, etc.

The significance of the findings concerning the Family Independence
and Extracurricular Involvement Scales cannot be fully realized in this
study. Much more analysis and research is necessary. However the study
does highlight the family on the one hand and extracurricular activities on
the other as important dimensions of the higher educational program at these
schools. These dimensions must be considered in any attempts to develop
educational programs.

Explanation of Scales on Colieze Student Questionnaires
1. (SF) Statisfaction with Faculty refers to a general attitude of esteem

for instructors and the characteristic manner of student-faculty rela-
tionships at the ragpondent"s college.

2. (SA) Satisfaction with Administration is defined as a generally agreeable
and uwneritical attitude toward the college administration and adminis-
trative rules and regulations. :

3. (SM) Satisfaction with Major refers to a generally posiiive atﬁitude on
the part of the respondent about his activities in his field of academic
concentration.

i, (SS) Satisfaction with Students refers to an attitude of approval in
relation to various characteristics of individuals comprising the total
student body.

5, (SH) Study Habiis refers to a serious, disciplined, planful orientation
toward customary academic obligations.

6. (EI) Extracurricular Involvement is defined as relatively extensive
participation in organized extracurricular affairs.

7. (FI) Family Independence refers to a geheralized aitonomy in relation
to parents and parental familiy.

8. (PI) Peer Independegce refers to a generalized autoromy in relation to
peers. " ~ \
l
9. (L) liberalism is defined as a political-economic~social value dimension,
the nucleus of which is sympathy either for an ideology of change or
for an ideology of preservation. :

10. (SC) Social Conscience is defined as mcral concern about perceived social
injustice and what might be called "institutional wrongdoing" (as in
government, business, unions).




11. (€S) Gguliural Sophistication rafers to an authentic sensibility to
ideas and art forms, a sensibility that has developed tarough knowledge
and experience.

Summary of Individual Faculty
Research Projects

The number of small grants given to faculty members at the CORD Insti-

tutions, though not large showed considerable involvement of faculty
members. A complete listing of the projects follows:

Bennett College

Licht, Norman; A Summary of Researcl in a New Method
of Teaching: The Use of a Portable
Closed Circuit Television System
(PCCTVS)

This study demonstrated wide capability for the use of PCCTVS for teach-
ing different subjects and with different methods, and led to "complete"
change in library orientation.

Shute, Marlowe; Research Project in Teaching Analytic
Chemistry

This study used videotape of students performances, immediate feed-

back arl evaluation. Results were outstandingly in support of the teaching
procedure.

North Carolina College

E. E. Waddell; Analysis and Evaluation of a Summer
Vocational Program.

This project was designed to re-evaluate a local vocational program
and modify the program based upon the evaluation.

E. 4. Nelsen; Characteristics of End of Year
Freshmen at North Carolina College

This study was a follow-up of a survey of study iecnniques, social
attitudes, faculty student relations, leisure time activity, outside reading
preferences, etc. North Carolina College students were found to be repre-
sentative of the National Norms in most instances. They were found to be
"unusually liberal politically."

ERIC
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George E. Clarke; The Development of a Student
Teaching Handbook

This project has as its procedure the collecting of information
on student teaching handbook and as its goal the development of a hand-
beok for North Carolina Central University.

L. M. Goode; The Effects of a Program Designed to
Develop Certain Specific Skills in the
Iistening Process

This study was to investigate the nature of good listening habits
and evaluated the process of developing certain specific skills. The
Program included listening games, outdoor sounds, and oral poetry.

N. C. Johnson; The Relations Between Selected
Personality Variables SAT Scores and
Grade Point Averages among North
Carolina College Freshmen

The results of this study showed correlations between GPA and per-
sonality factors highest for hostility with boys and submissiveness and
femininity with girls.

Practically no variance with the GPA's was accountable for in
reference to SAT scores.,

N. C. Johnson; The Development and Validation of an
Internal Predictor of Academic Achieve-
ment of Students at North Carolina College
The goal of this research is to develop an éxperimental predictor
of academic success based upon biographical empirically discriminating
data. .

Floyd Bass; A Comparison of the Potential Achjeve-
ment of Student Teachers and Other
Members of the Class of 1967 at North
Carolina College,

Naren Tambe; The Torch
This project was one of information dissemination and involved the

development of a continuing newsletter. Focus on issues, research and
coordination of activities were seen as the goals of the project.

10




0. B. Knight; The Self Concept of Special and
Regular Class Teachers

Evidence that teachers feelings about themselves seems to vary
according to perceived roles was discovered in this study. Speecial educa-
tion and regular class teachers concepts of themselves were compared.

-

Marion L. Vick; A Study of Select Aspects of the
Reading Program at Norch Carolina
College

Freshman grades, SAT scores and Reading Achivement scores were
analyzed to determine significant relationship which could be useful in
the provision of a most functional reading skills program at the college.

Jesse L, Allen; The Effects of Desegregation on the
Employment Status of Negro Principals
in North Carolina

This study revealed tc a large extent the degree of displacement
of Negro school administrators in newly integrated school systems in North
Carolina. It showed the extent of promotion, demotion and displacement
in reference to experience, training and other factors.

Edward Nelsen; The Design of a Basic Testing Program
at North Carolina College

The research associated with this program yielded valuable infor-
mation on evaluation of the gensral education program majors, minors and
special programs at North Carolina College. Information on the relation-
ship between social and cognitive aspects of students' behavior.

G. O. Phillips, Srs3 The Effect of Three Reading Instruc~
tional Approaches Upon the Academic
Achievement, Reading Achievement, and
Attitude of North Carolina College
Freshmen

This study tested the null hypothesis that there were no signifi-
cant differences between the reading achievement and attitudes of freshmen
taught by three different methods {text oriented, workbook oriented and
audiovisual oriented) and freshmen who received no instruction. The
hypothesis was rejected.

11
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Saint_ Augustine's College

R. Mizelle; The Relation Between Achiévement and
Underachievement in Selected Groups of
Students at Saint Augustine's College,
This study investigated militancy,
tolerance and self-actualization ag related
to underachievement.

W. W. Johnson; An Experimental Course in Biodlogy for Non-
Science Majors. This research purported
to determine the effectiveness of a course
which stresses moral, psychological, socio-
economic and environmental factors for man
in a course in biology. The research was
to be completed at the end of summer, 1969.

B. A. Harper; The Effectiveness of g Short-Term Reading
Improvement Course for College Freshmen.
The experimental program was to be completed
at the end of Summer, 1969.

Shaw University

Wilmoth A. Carter; A Study of the Program Development
and Follow-Up of Graduates at Shaw
University

N. M. McMillan; A Follow-Up Study of Recent Graduates
of Shaw University

The Shaw Plan "flexible, non-graded competency development,' was to
be evaluated in part by this study. It was felt that the plan was as
effective as traditional programs.




Conclusions and Recommendations

Impact of the Consortium

The ultimate goal of the North Carolina Consortiim Research
Development was to increase the institutional capability of the five select-
ed colleges and universities in North Carolina. The resultant of this goal

was to be seen in improvements in teaching, improved programs, and improved
administrative policies and procedures.

The evidence from the continued research activity points to some
definite changes which have been brought about at the institutions either
directly or indirectly as a result of CORD. Some activities which are

resultants have been frsely observed and stated by consortium members as:

"The consortium has enabled the colleges to do
something that should have been done long ago.
We have come to know each other better.n

"Doing research of an institutional hature has
helped this college to initiate projects that
could not be done in various departments."

"Instructional practices have seemed %o improve
as we have gathered facts and shared them, ™

"There has been a change in some few faculty
members to improve in research ability."

"More and more we seem to be becoming really aware

of the application of research to the improvement
of instruetion."

Further evidence of change resulting from CORD activity were:

l. An increase in awareness of researchable
problems by participating members.

2. MAn increased awareness of the need for research
projects was spread more generally throughout
segments of the school if not the entire school.

3. Definite trends away from haphazard research has
been observed at at least one school,

L. A steady, but small, increase in the number of
participants in CORD was observable.

13
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5. Some research committses were established on
a continuing basis.

6. Research and evaluation ingstitutional funetions

became associated with the research project
activities.

7. Trends toward an interdisciplinary approach were
observable,

The Presidents of the CORD Colleges and Universities are unanimously
agreed that significant changes have been initiated or influenced by CORD
activity at the various campuses. Evidencs of thése effects is illustrated

in the letters received by the CORD Director. Two of these letters are
reproduced here,

Other correspondence from Bennett College shows that one very unique
program resuliing from CORD research findings was the EDPA Summer Reading
Institute conducted at Bennett College, Greensboro,'Nbrth'Carblina, where
college instructors of freshmen courses in social science, English and

literature, science, and mathematics, through inter-disciplinary approaches
developed new instructional procedures.

Representatives from the Consortium Colléges“énd'several colleges

representative of each area of the United States participated in the
institute.

Incidental %o the effect of CORD on the Collegés and their program,
CORD activity had considerable direct or indirect association with changes
in the status of personnel working with the project.

Dr. F. G. Shipman, the original director of the program, was named
President of Livingstone College and assumed those duties on May 1, 1969.
Dr. King Cheek, Vice President in Charge of Academic Affairs at Shaw
University was names President of Shaw University and assumed those duties
at the close of the 1968-1969 school year. Dr. Norman . Johhson, insti-
tutional CORD Conmittee member and researcher at North Carolina Central

University was appointed Chairman of the Education Department and was also
appointed Director of the CORD program.

Areas Showing Need for Future Investigation

In consideration‘of on—éoing social and economic changes, as well
as increasing unrest on the college campus, further investigation should

be made of the college curriculum and of the existing administrative
policies and procedures.




SHAW UNIVERSITY

RarricH, Nort CaroLina 27602
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OFFICE OF THE PRESIDENT August 4’ 1969 |

Dr. Norman C. Johnson, Director

Consortium Research Development
Program

North Carolina College at Durham

Durham, North Carolina

Dear Dr, Johnson:
I am acknowledging receipt of your letter of July 30, 1969.

The purpose of this letter is to report on developments on our
campus which were in some way influenced by CORD activity. As a
result of our intensive involvement in the CORD program the following
developments took place:

1. In August, 1968, the University established an Office of
Operations Analysis and institutional Research. This office
was staffed with two full-time persons as researchers, one
administrative assistant and one secretary. The function
of this office was to conduct a continuing research program
into the operations of the University and to provide a constant
flow of data, reflecting the various needs of the University.

2. The University's total curriculum has been redesigned to
respond more realistically to the career needs of our students.
Our knowledge of these career needs was deepened as a
result of a survey which we conducted in the CORD project.
The total curricula of the division of social sciences has been
revitalized into a School of Urban Sciences which is totally non-
traditional and action-oriented. A School of Communications
is being established, as well as a School of Humanities and Arts.

3. The University also developed a deep sensitivity to the intense
counseling needs of our students. We established in 1968 the
Oifice of University Counselor. Initially, this office was staffed
by one person who bore the title University Counselor. However,

15
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Dr. Norman C. Johnson
August 4, 1969
Page 2

he was assisted in his responsibilities by the Director

of University Te sting and Placement and other faculty
mz2mbers, In the forthcoming academic year, which will

begin September, 1969, the University has created a

Tutor-Counseling Program, a copy of which is included
in this repo.t,

4. The staff of the Financial Aid Office has been increased
from one to three persons and greater efforis are being

made to increase the sources of financial assistance for
our students,

5. The University has totally re-constructed its educational
Development Program with a greater emphasis on
: multi-media approaches to instruction.

The changes in development, to a large extent, reflect the impact of

the CORD project on our campus. If you need any additional information,
please let me know.

Very truly yours,

| King V., Cheek
President

KVC/gsc

Enclosure
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NORTH CAROLINA CENTRAL UNIVERSITY
DURHAM.,. NORTH CAROLINA =®R7707

OFFICE OF THE PRESIDENT

NC1 4

August 7, 1969

Dr. Norman C. Johnson, Chairman
Department of Zducation

North Carolina Central University
Durham, North Carolina

Dear Dr. Johnsone

This is just a note to commend you and all of your colleagues in
the CORL Project for the gquality of results achievede I am think=-
ing particularly of the influence which this project has had on
developmenitc in research, testing, and evaluation in the member
colleges. I am hopeful that the termination of CORD wiil not mean
a reduction in activities in these areas in the other institutions
and I can assure you that North Carolina Central University will
make strateqgic use of the CORD data in the future.

I would appreciate it if you will file a copy of your final re-
port in my office and the University Library.

Wz:th best wishes, I am

Very truly yours,

Albert No Whiting
President

ANWstfs
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Investigation of the curriculum should be related to student
interest and needs, and its relevance to student goals. The existing
administrative policies and procedures should be irvestigated in terms of
need and effectiveness in today’s college community.

Outlook for the Consortium

Most individuals attending the final regular meeting of the
Consortium expressed the sincere desire to continue the research oriented
activity group. The continued development of a geographical constella-
tion of competent researcher faculties at institutions of higher education
was viewed as a valuable asset to the region.

Livingstone College will become a part of the consortium this year.
It is hoped that as other colleges of thé region join the consortium other
changes essential to improvements in teaching, improved programs, and
improved administrative policies and procedures will be facilitated.

Request for refunding was made and understandably denied. The
group decided to meet in September, 1969 to formulate plans for the
continuation of the activities, as well as to explore the establishment
of anrother financial base. The Presidents and chief researchers from each
institution will be invited to attend this meeting. The possibilities of
working with Regional Laboratories will be explored.

18
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CHAPTER I

INTRODUCTION

In 1966 five North Carolina Colleges joined together in a cooperative
research effort funded by the United States Office of Education under a
Consortium Research Development Program Grant.

The aim of the program was to (1) investigate jointly some of the new
pressures arising from rapid social changes affecting higher education; (2)
stimulate the cooperative study of common educational problems; {(3) develop
research skills; (4) accumulate data pertinent to the solution of these '
problems; and (5) to provide guidelines for effective institutional planning.

In view of the pressing administrative, economiec, and instructional
problems facing the five cclleges, it seemed mandatory that some basic data
be made available concerning enroliment trends, and the characteristics of
freshmen students that these colleges serve. Consequently, at its initia-
tion, the program was structured to conduct a continuing inquiry into the
characteristics of entering freshmen at the five colleges, and to plan
curricula changes that would provide optimum opportunities for academiec
achievement of freshmen.

This report is a summation of the findings over a three year period

from 1966~1969.

Scope of the Report. The report includes data that are basically
descriptive on the characteristics of freshmen students at the five colleges
collected during the 1966-67, 1967-68, and 1968-69 school years. The CORD
program used these data in a Validity Study utilizing consultant <arvices
from the Educational Testing Service. The Validity Study provides data from
which inferences are being drawn and factors revealed that are useful in pre-
d.cting success of the freshman student population. The Validity Study
analysis provides composite information for the populaticn of the five
colleges and & breakdown of data for individual institutions.

In addition to the Validity Study the report includes (1) a report on
a preliminary study of the Relations Between Personality Variables, S.A.T.
Scores and Grade Point Averages among North Carolina College Freshmen and
a description of representative facets of developmental programs at each of
the five participating colleges. (See Chapter IIT). The developmental
programs were designed to remove academic deficiencies revealed in the data
collected on freshmen at the beginning of the 1966-67, 1967-68, and the
1968-69 academic years.




Procedures. The normative survey method has been used each year. Data
were collected on a number of problems releating to freshmen students and pre-

sented in tabular form using frequency distributions, pzrcentages and means
relative to:

. FEnrollment Trends

The Educational Preparation of Freshmen Students
The Economic Aid Available to Students

The Communities From Which the Students Come
The Studenis: Their Educational and Vocational
Aspirations and Achievement

WD

The institutional representative of each college participating in the
CORD project collected the data on his institution and transmitted it to the
Diractor's office for inclusion in the combined report.

Sources of Data. The primary sources for data were:

1. College Records
2. Student Questionnaires
3. College Administrators

Background Information. The preparation of the first report on the
Characteristics of Entering Freshmen, 1966-67, provided background informa-
tion for the 1967-68 and 1968-69 research reports. Major findings of the
196667 reports were as follows:

1. There is a significant increase in enrolliment of entering
students in a majority of the participating colleges which
presents curricular problems which are assaciated with
under-achievement, low family income, educational and voca-
tional aspirations.

2. Research data showed the mean score of students entering the
five colleges to be 440 on the Scholastic Aptitude Tests
while the national average is 780. This is a mean difference
of 140.

3. Reading test data showed the mean grade equivalent for entering
students to be 10.7.

4. Regarding financial assistance, approximately 40 per cent of
the entering students received financial aid with federal sources
providing the largest measure of assistance. Local coliege
assistance from scholarship and loan funds ranked second as a
source of support.

5. The educational and vocational aspirations of entering students
pointed up the need for compensatory education, vocationally
oriented methodology and adequate counseling and guidance services.




6. Teachers perceived the students' deficiencies to be in the
following categories, Reading skills, vocabulary and comprehension,
written and oral communication, study skills and ability to think
logically.

7. No more than 10.4 per cent of the entering students were "very
satisfied" with their college experience (a period of approximately
three months). From 40 to 65 per cent were '"moderately satisfied"
while 24 to 50 per cent were "dissatisfied" and/or "uncertain."

Organizgtion of Remainder of Report. The remainder Jf the report for
1968-69 is organized as follows: Chapter II gives an analysis and inter-
pretation of data; Chapter III presents representative facets of developmental
programs at the five participating colleges; Appendix A inciudes the
Validity Study; Appendix B contains a pilot study in personality characteris-
tics of entering freshmen; and Appendix C contains a brief description of an
Institute that is an outgrowth of the CORD project.
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CHAPTER II
ANALYSTS AND INTERPRETATION OF DATA

I. Enrollment Trends

Method. Figures on the number of entering freshmen,and the total in-
crease in the student body, were obtained at each college from the office

of the Registrar. The percentages are computed from the year 1962-63 as a
base figure.

Data. The-data are presented here as reported from each of the five
colleges. First are presented data on enrollment trends. Second are pre-
sented data on admissions policies of the five colleges.3

Bemett College

TABIE 1 B

NUMBER OF ENTERING FRESHMEN AND PER CENT INCREASE
BENNETT COLLEGE 1968-69

%mp

Year Mumber of Frashmen Base Year Per Cent of
1962-1963 Increase
1968-69 230 202 4.1

It will be noted that there was a slight decrease in freshmen
enroliment from last year.

3
The tables in this report are numbered so as to identify the name of
the Ccllege reporting the data. The number indicates the order for each table
and the letter following the number codes the college reporting the information
in the tablés as follows: Bennett College, 1 B; North Carolina College, 1 N.C.C

Saint Augustine's College 1 S.A.C.; Shaw University, 1 S.U.; and Winston-Salem
State College 1 W.S.S.C.

L
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TABLE 2 B

NUMBER OF ENTERING FRESEMEN AND PER CENT INCREASE AT
BENNETT COLLEGE SIX YEAR PERIOD 1962-69

Year ' MNunber of Freshmen Per Cent of Increase

1962=63 202

1964-65 195 -3.5
1965-66 235 16.3
1966-67 204 -1,0
1967~68 232 14.8
1968-69 230 13.8

TABLE 3 B

TOTAT. NUMBER OF THE PRE-GRADUATION STUDENT BODY
BENNETT COLLEGE 1962-69

Year Number Per Cent of Increase

196263 582

196364 594 2.1
196465 608 L.5
1965-66 655 12,5
1966-67 662 13.9
1967-68 686 17.9
1968-69 68l 17.2

Summayy of enroilment trends at Benneti College. As can be seen from
Tables 1, 2,and 3, there has been a slight decrease ir. enrollment in 1968-89.
The decrease in the number of freshmen students is 2. There has been no
change in admissions poliegy.




North Carolina College

TABIE 4 N.C.C.

NUMBER OF ENTERING FRESHMEN AND
PER CENT OF INCREASE 1968-69

Year Number of Freshmen Base Year Per Cent of
1962-1953 Increase
1968-69 805 691 15.1
TABLE 5 N.C.C.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE INCREASE
AT NORTH CAROLINA COLLEGE SIX YEAR PERIOD 1962-69

Year Number of Freshmen Per Cent of Increase
1962-63 691

1963-64 654 =51

196465 701 1.4

1965-66 959 38.9

1966-567 1053 52.5

1967-68 711 2,9

1968--69 805 15.1

r
TABLE 6 N.C.C.

TOTAL STUDENT ENROLLMENT AT NORTH CAROLINA COLLEGE 1962-69

Year Nunmber Per (Cent of Increase
or Decrease

1962--63 2280

1963 -&l- 2390 ll’ o 8
1964=65 2357 - 3.4
1965=66 2489 9.2
1966-67 2915 27.9
196768 2765 -21.3
1968-69 3042 32.5




Summary of enrollment trends at North Carolina College. Tables L and 5
contain the basic information concerning freshman enrollment for the six year
period 1962-63 to 1968-69.

Table 5 shows that although there has been an inerease over the gix-
year pariod, there has not been an increase each year over the previcus year.
An unusually large incresse in enrollment occurred in 1966-67. In the
succeeding year, 1967-68, it was necessary for the college to engage in some
retrenchment. This curtailment aceounts for the negative per cent change
for 1967-68.

Table 6 shows that the total st . =nt body has grown from 2,280 in 1962~
63 to 3,042 in 1968-69, a percentage increase of 32.6.

Saint Augustine's College

TABIE 7 S.A.C.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE OF INCREASE
-AT SAINT AUGUSTINE'S COLLEGE 1968-69

Year Nunber of Freshmen Base Year Per Cent
1962-1963 of Increase
1968-69 310 161 90
TABIE 8 S.A.C.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE INCREASE AT
SAINT AUGUSTINE'S COLLEGE SIX YEAR PERTOD 1962-1969

Year Number of Freshmen Per Cent of Iacrease

196263 161

1963-6L4 185 14
196465 205 21
1965=66 248 54
1966~67 356 114
1967-68 331 105
1968-69 310 90




TABLE 9 S.A.C.

TOTAL PRE-GRADUATION STUDENT ENROLIMENT AT SAINT
AUGUSTINE'S COLLEGE FIVE YFAR PERTOD 1962-1969

Year Number of Students Percentage of
Increase from
1962 - 1969
1962-63 732
1963-84 766 L.6
196465 736 0.5
1965=66 818 11.7
196667 956 30.6
1967-68 1,031 40.8
1948--69 1,040 42.0

Summary of enrollment trends at Saint Augustine's College. This infor-
mation was taken primarily from the records of the Dean of Students and the
Regisirar. Saiut Augustine'’s College freshmen enrollment has increased
from 161 students in 1962 to 310 students in 1969. This range represents
an increase of 90 per cent based on the number of students who entered in
1962, Numerically, freshmen enrollment has increased by 149 students.

The total enrollment of students at Saint Augustine's Collegs has in-
creased from 732 students in 1962 4o 1,040 students in 1969. This

represents a percentsge increase of 42 per cent in the total student body
znrollment.

Shaw University

TABIE 10 S.U.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE OF
INCREASE AT SHAW UNIVERSITY 1968-69 -

Year Number of Freshmen Base Year Per Cent
1962~1963 of Increase
1968-69 311 241, 27.5




TABLE 11 S.U.

NUMBER OF ENTERING gRESHMEN AND PERCENTAGE OF INCREASE
(OR DECREASE)” SHAW UNIVERSITY 1962-1969

Year Number Per Cent of Increase
(or Decrease)

1962-63 24,
1963-6 198 (-18.8)
1964,-65 192 (=21.3)
1966-67 396 62.3
1967-68 513 110.2
1968-69 331 27.5
g *hll percentages calculated from 1962-63 year base.
] : TABIE 12 S.U.
TOTAL PRE~GRADUATION STUDENT BODY
SHAW UNIVERSITY 1962~-1969
Year Number Per Cent of Increase

(Or Decrease)®

1962-63

1963-6L 632
. 1964~65 695 10.0
1965=66 766 21.2
| 1966-67 964 52.5
- 1967-68 1,161 83.7

1968-69 1,099 73.9

3%
A11 percentages calculated from 1963-6h\year base.

Enrollment Trends

During the period 1965-66 through 1967-68 there was a marked increase
. each year in the number of entering students. There was a.percentage de-
crease of 174.6 in the 1968-69 entering class. This decyease is attributed
to the fact that the large enrollment of the previous year and the low
attrition resulted in fewer spaces being available.




As newer facilities are built the size of the entering class will
increase accordingly.

The decline in the total number of students is also attribut.able to
the lack of available physical space.

The percentage of entering students from outside the state has also
2 been steadily increasing since 1962-63. This increase will no doubt
continue as the university expands its recruitment program in its efforts
to have a more nationally represented student body. At the present time,
the majority of the out-of-state students are drawn from the Northe:sst.

Winston-Salem State College

TABIE 13 W.S.S.C.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE OF INCREASE
: AT WINSTON-SALEM STATE COLLEGE 1968-1969
\ SOURCE OF DATA - ADMISSIONS OFFICE

Year Number of Freshmen Base Year Per Cent of
1962-1963 Increase
1968-69 260 152 71.0

All percentages are calculated from 1962-43 year base

TABLE 14 W.S.S.C.

NUMBER OF ENTERING FRESHMEN AND PERCENTAGE OF INCREASE
AT WINSTON-SALEM STATE COLLEGE 1962-1969
SOURCE OF DATA - ADMISSIONS OFFICE

ot o ok =

ot o o s e iy

Year Number of Freshmen Number of Increase Per Cent of
Increase
p
| 1962-63 152
1963-64 291 139 91.4
1 1964-65 335 183 120.4
% 1965-66 353 201 132.2
i 1964667 345 193 127.0
§ - 1967-68 318 166 109.2
Jf 1968-69 260 108 71.0
] .
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TABLE 15 W.S.S.C.

TOTAL, PRE-GRADUATION STUDENT ENROLIMENT AT
WINSTON-SAIEM STATE COLLEGE 1962-1969
SOURCE OF DATA ~ ADMISSIONS OFFICE

Fall Semester
Year Number of Students Number of Increase Per Cent of
Increase
(1962 as Base)
1962-63 1,249 Base Year
1963-6 1,160 - 89 -T.1
196),-65 1,115 =13l =10.7
1965-66 1,242 - 7 - u5
1966-67 1,296 + 47 3.7
1967-68 1,325 + 76 6.0
168=69 1,301 4 52 Lol

Summary of enrollment trends at Winston-Salem State College. The number
of entering freshmen at Winston-Salem State College showed an increase from
1962 through 1965. Following this there was a steady decline through
September, 1968. This is Gque to the raising of admission standards.

In the total enrollment of Winston-Salem State College there was a
decrease in number for the years 1963, 196, and 1965, with September, 1964
showing the greatest decline. From 1966 there has been an increase in the
number based on the enrollment of September, 1962, with a slight decline
from 1967 to 1968.

TABLE 16 W.S.S.C.

Year Freshmen Number of Students Total Enrollment
Execluding Freshmen
1962-63 152 1,097 1,249
196364 291 869 1,160
1964=65 335 780 1,115
1965-66 353 889 1,242
1966-67 345 951 1,296
196768 318 1,007 1,325
1968-69 260 1,041 1,301

11
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Graph -

The graph shows a steady increase in the number of freshmen from
1962 through 1965, while the number of upper classmen showed a decrease
with the number of upper classmen never reaching the 1962 figure.

The total enrollment decreases but cxceeds the 1962 total enrollment

from 1966 through 1968. The total enrollment reaches a peak in 1967 and
falls back again in 1968.

Summary of Enrolliment Trends for Entering Students

The data on the enrollment of the five participating institutions show
an increase in freshmen enrollment over the base figures for 1962-63. The
enrollment at Bemnett Colleze has maintained a relatively stable size
entering group. North Carolina College enrollment reached a peak in 1966-67
vhen it rose to 1,053. It dropped to 711 in 1967-68 and rose to 805 in
1968-69. Saint Augustine's enrollment experienced a slight increase in
1967-68 school year and also in 1968-69. The enrollment at Shaw University
fluctuated reaching 513 in 1967-68 and dropping to 311 in 1968-69. Winston-

Sa%eméState College reached a peak of 353 in 1965-66 and dropped to 260 in
1968-69.

Discussion. Instructional problems created by changes in enrollment
at the colleges seem to revolve around: 1lack of space for necessary
facilities, problems of administration and scheduling, problem: of hiring
faculty and maintaining a reasonable student teacher ratio. Efforts were
made to find reasonable and effective means of predicting student enroll-
ment. One method used by most of the colleges was that of raising the
admission etandards or in other words using controls which made possible
more accurate prediction.

13
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II. Admissions Policies and Procedures

Method. The Institutional Researcher at each college consulted the
Admissions Office on the policy of admissions for that college.,

Bennett College

The admissions policies and procedures are administered and controlled
by an admissions comnittee, of which the director of admissions is chairman.
Membership on this committee consists' of representatives from the central
administrative comittee, the faculty, students, and the admigsions staff.

The admissions policies are clearly stated in the catalog, in college
handbooks, and admissions literature. The policies were established through
the cooperative efforts of the trustees, president, the director of admissions

and the admissions ccmmittee. Changes are recommended by the admissions
committee.

The effectiveness of the admissions policy is attested by the low
mortality. The college loses on the average of about fifty-eight or sixty
students each year which is approximately 10 per cent. These losses are
for voluntary withdrawal, transfer, academie standing or other reasons.

It is recommended that revisions are needed to clarify the status of
the students who come to Benneit with advanced standing and to spell out
precisely also the units required in secondary subjects.

Tc be admitted the student fills out an application card, mails it
with a $10.00 application fee to the director of admissions. She receives
from the director of admissions a packet of application materials., When
the student fills out all the forms mailed to her, her folder is begun,
which consists of: High school transeripts, recommendations, health blank,
autobiography, application form completed. All of these forms are reviewed

and evaluated by the director of admissions and other members of the
admissions committee,

Exceptions have been made in the cases of foreign students which
have been screened, examined and reccmmended through other agencies and
alumnae counselors. A very few students have been admitted at the end

of their junior year in high school. On the whele these students have
performed well academically.

oy




The admissions officer and financial aids officer administer the
program of scholarships and financial aid. In order to receive a scholar-
ship a student files an application. Her prinecipal and/cr guidance counselor
write recommendations describing the applicants needs and merits. The
transcript, test scores and other application material give evidence also of
the merits of the student.

Orientation begins for the Bennett student the moment she is accepted
for admission to the college. In addition to the catalogs and brochures
describing academic offerings, the students also are sent a special reading
list with specific reading assignments that cut across the various z.ademic
areas. These assignments are utilized in the early group meetings to open
discussion in which students exchange points of view relative to their read-
ing experiences, Faculty menbers in the various discipline areas have
charge of these activities.

Most of the foreign students who come to Bennett have either presented
Cambridge Certificates or a secondary school certificate from a high school
located in the American sector of their country. Practically all foreign
students come to us highly recommended by graduates who are teaching in their
countries, by friends of the c¢ollege who know what the standards of admission
are, or through a special scholarship program which seeks to bring the top
talent from a particular country.

In the event there is some degree of uncertainty with reference to the
English proficiency of a foreign student a test is required prier to her
coming to the college.

North Carolina College

Admission policies and procedures at Nérth Carolina College are formu-
lated p¥ the Admissicns Committee and approved by the faculty and administra-
tion. The basic aim of the admissions policies and procedure is the selection
of students for the undergraduate curricula who have a reasonable chance of
success in an educational program of the college. The committee adheres to a
flexible approach which permits individual consideration of each application,
rather than a rigid set of standards that might deny an cpportunity to many
students who may succeed, if given a chance. FEach applicant is judged on his
secondary school record, the recommendation of his secondary school principal,
his rank in his graduating elass, and the resuits of the Scholistic Aptitude
Test of the College Entrance Examination Board.

A SAT score of 650 for in-state students is considered satisfactory al-
though students between 600 and 650 may be admitted and assigned to the
Tutorial Center. A minimum SAT score of 850 was set for out-of-state students.

Upen request applications, catalogs, and an information sheet are sent to
the applicant and the high schools are furnished with these materials and ma-
terials are issued to interested students while partizipating in Ccllege Day
Programs in the various high schools throughout North Carolina. Students aecke
ing admission fill out the application card, msil 1t with a $10.00 application
fee to the Director of Admissions. They receive from the Director of
Admissions & packet of application materiale.

15




Upon receipt of the application and deposit a file folder is prepared
for the applicant. Completed applications are reviewed by the Admissions

Officer and notations made on the folder of the action to be taken on the
application.

Attrition rate is a commonly used index of the effectiveness of admis-
Sions policies and procedures. The retention rate of North Carolina College
compares favorably with that of other institutions of higher learning.

Saint Augustine's College

Saint Augustine's College is able to predict enrollment relatively
accurately by August of each year. This is done on the basis of the number
of applicants that have matriculated and have beer accepted by August. Our
records show that two (2) out of every three (3) applicants accepted will

enroll at the college. This procedure was started approximately eleven years
ago.

The enrollment trend at Saint Augustine's College is moving downward.
Freshmen enrollment was at its peak during the 1966-67 school year, but has
moved toward a 2 per cent decline since 1946~67. This decline quite possibly
could be due to the admission committee's present policy of selecting as many

quality students as possible until a suitable Educational Development Program
is instituted.

Admissions Policies at Shaw University

Admission to Shaw University is based upon a combination of factors.
Among them are CEEB Scores, high school performance and rank, recommendations
of high school principals, teachers and counselors and evaluation of other
materials such as autobiography submitted with the applications.

There is no strict formula, but an effort is made to determine whether

the prospective student can benefit from the program of education which we
have to offer.

High school rank and grades play an important role in admission. There
is no minimum cut~off for the SAT.

Shaw is able to predict enrollment by August 1, by requiring each
student to pay a non-refundable matriculation deposit of $50.00,

Winston Salem State College

The College has increased its efforts to improve the quality of the
student body. Very significant criteria are the student's secondary school
record, the verbal and mathematieal scores on the Scholastic Aptitude Test
as well as other standardized test scores which accompany the high school
record. In addition, consideration is given to the recommendation of

16




counselors and other administrative personnel from the high school. Although
statistics will show a slight decrease in the 1968 freshman class size as
compared to previous years, more notable would be the percentage of increase
in the retention of students, thereby, causing little or no effect on our
total enrollment at this time.

Summary of Admissions Policies at the Five Colleges.

The data on admissions policies indicate the use of multiple-criteria
in determining the freshmen admission at all of the Colleges. Only one school
has established a cut-off score on the Scholastic Aptitude Test. The criteria
used in the selective systems set up by the colleges have resulted in a
decrease in the number of students admitted during the past two years.

TIiI. Educational Preparation of Freshmen Students

The information reported in this section describes the scholastic
aptitude scores, reading achievement, and rank in high school class of the
entering freshmen students at the five colleges. Included are the weights
assigned to these factors in.the admissions policies of the five colleges.

Method. Data were obtained by the Institutional Researcher at each
college from the records of the registrar on: S.A.T. scores, Reading Test
Scores, Rank in High School class, and the weight assigned to these
factors in admissions policy. '

Data. The data are presented as reported from each college.
Bennett Collége
- Source of data., Admissions Office and Records Office. These offices
obtained their information from the standardized tests and the transcripts

of the students' high school records. Testing information was also obtained
from the office of Counseling and Testing.

17




2.

Frequency distribution of comb

TABLE 17 B

ined S.A.T. Scores for freshmen students

COMBINED VERBAL AND MATHEMATICAIL TEST SCORES

AT BENNETT COLLEGE

Standard Score Frequency
1966-67 1967-68  1968-69
1150-1199 1
1100-1149 1 1
1050-1099 3 1 1
1000-1049 7 5 10
950~ 999 7 19 7
900~ 949 11 16 17
850~ 899 2L 19 21
800~ 849 30 39 37
750- 799 23 32 39
700- 749 22 32 30
650~ 699 22 32 54
600- 649 15 22 9
550~ 599 25 1 2
500~ 5L9 7 L 0
L50- 499 1 0 0
400~ 449 0 o 0
350~ 399 0 0 0
300~ 349 0 0 0
250- 299 0 0 0
Total 197 230 229
Mean 759.8 770.52 782.12
S D 135.8 140.08 129.53
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It is noteworthy that there is a substantial increase in the mean
score of this year's freshman class over that for the year 1967-68:
783.13 as against 770.52.




3. Frequency distribution of Verbal and Mathematical S.A.T. Scores
for freshmen students.
* TABLE 18 B

FREQUENCY DISTRIBUTION OF VERBAL AND
MATHEMATICAL S.A.T. SCORES

Standard Score Frequency
Verbal Mathematical
1966 1967 1968 1966 1967 1968

600-649 1 2 1 1
550-599 3 L 7 15 18 L
500-549 16 12 11 20 21 il
L50-499 v 2l 29 38 52 31

| 1,00-449 K1 43 L7 18 L8 53

-® 350-399 L3 61 66 L8 5L 61

| 300~349 bk L2 6l 26 16 7

| Below 300 36 L7 I
Total 197 213 229 197 210 229
Mean 375.2 382.19 390.60 382.L4 388.33 392.52
SD 87.6 170.80 61.77 86.7 69.28 67.76

The 1968-69 freshmen achieved a mean eight points higher on the
verbal part of SAT, and four points higher on the mathematics
part, than the 1967-68 freshmen.
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TABLE 19 B

READING ACHIEVEMENT TEST SCORES OF FRESHMEN
STUDENTS AT BENNEIT COLLEGE

Nelson-Denny Reading Test

ami

Voegbulary Comprehension Total
Grade Equivalents 1967 1968 1967 1968 1967 1968
14.0 and above 25 3L 79 0 37 33
13.9 - 13.5 25 27 20 65 25 18
13.4 - 13.0 22 22 10 15 23 25
12.9 - 12.5 36 30 14 17 23 17
12.4 - 12.0 2L 26 17 20 21 28
11.9 - 11.5 9 7 15 11 15 17
11.4 - 11.0 13 7 15 6 18 13
10.9 - 10.5 7 13 9 1), 11 9
10.4 - 10.0 21 11 11 12 14 13
9.9 = 9.5 15 5 1l 5 14 15
9.4, - 9.0 15 9 7 10 9 6
8.9 - 8.5 L 0 7 7 6 1
8.4 - 8.0 3 1 10 6 6 0
7.9 - 7.5 6 0 2 3 1
T4 - 7.0 0 1 1
Less than 7.0 0 1 0
Total 225 192 225 192 225 192
Median Grade Norm 11.9 12.9 11.8 12.7 12.0 12.
SD 1.85 2.27 1.92 2.71 1.87 4.
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TABIE 20 B

DISTRIBUTION OF 1967-69 STUDENTS BY RANK IN
HIGH SCHOOL CLASS AT BENNETT COLLEGE

3 Top 1lst Quartile 179 137
2nd Quartile 33 39

3rd Quartile 11 22

Lth Quartile : L 9

Not Available 0 23

Total 227 230

The rank in class, along with grade point averages are given first
consideration. The SAT scores are considered second, and the recommenda-
tions from the respective high schools rank last in consideration for
admission. Other factors include the health of the student and her
financial responsibility.

The mean score on the SAT for the verbal, mathematical and combined
increased for the 1968-69 entering students when compared with those
entering the previous year.

There was also a slight increase in the mean score for the various
parts. of the Cooperative Reading Test.
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COMBINED S.A.T. SCORES FOR FRESHMEN STUDENTS

TABIE 21 N.C.C.

AT NORTH CAROLINA COLLEGE

Frequency
Standard Score 1966-67 1967-68 1968-69
1200-1249 1
1150-~1199 1
1100-1149 0
1050~1099 3 7 0
1000-~1049 1 5 3
950~ 999 11 5 15
900~ 949 22 15 26
850~ 899 37 32 38
800~ 849 55 62 65
750- 799 86 68 120
700~ 749 113 157 143
650~ 699 163 164 198
600~ 649 162 113 182
550~ 599 149 1 2
500~ 549 112 1 1
450~ 499 42 0 1
LOO- 449 5 0 0
Number 958 629 796
Mean 663.9 728.25 725 .9
SD 122.2 92.29 92.6
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TABLE 22 N.C.C.

SUMMARY STATISTICS OF 1966~67, 1967~68
COMBINED S.A.T. SCORES

1966-1967 19671968 1968-1969
Total 958 629 796
Mean 663.9 728,25 724 .90
SD 122.2 92 .29 92.60

The figures for 1968~69 show that the Mean SAT Score is up by 61.0
standard points over the 1966~67 figure. There is a decrease by L.16 standard
points below the 1967-68 figure. Four students scoring below 600 were ad-
mitted.

TABLE 23 N.C.C.

FREQUENCY DISTRIBUTION OF VERBAL AND MATHEMATICAL
S.A.T. SCCRES FOR FRESHMEN STUDENTS
AT NORTH CAROLINA COLLEGE

Standard Score Frequency

Verbal Mathematical
1966 1967 1968 1966 1967 1968
650~699 0 2
600~649 1 1 1 2
550~599 3 5 2 2 3 6
500-~549 12 11 1) 13 13 16
i L50~L499 3L 27 43 41 L6 51
L00-449 95 70 110 103 110 137
350=399 180 193 194 212 227 264
300-349 249 225 303 305 192 243
, 250-299 2172 93 120 219 32 67
200-249 118 L 6 68 3 6
Total 964 629 792 984l 629 792
Mean 327 354.0 355.0 339 37,.3 370.0
S D 70 38.9 59.9 65 58.6 .5
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TABIE 24 N.C.C.

SUMMARY OF STATISTICS FROM 1966-67, 1967-68
S.A.T. 3CORES AT NORTH CAROLINA COLIEGE

1966-67 1967-68 1968-69
Verbal Math Verbal Math Verbal Math
Total 96l 964 629 629 792 792
Mean 326 339 354.0 374.3 355.0 370.0
SD 70 65 38.9 58.6 59.9 % .5

A minimum S.A.T. Score of approximately 650 for in-state students and
850 for out-cf-state students was set in 1967-68.
TABLE 25 N.C.C.

READING ACHIEVEMENT TEST SCORES FOR
NORTH CARULINA COLLEGE FRESHMEN STUDENTS

The Towa Silent Reading Test Scores for Freshmen, 1966-67 -~ 1967-69

Standard Score 1956-67 1967-68 1968-69
200-209 3 3 L
190-199 15 8 15
180-189 75 L6 T
170-179 157 89 147
160-169 288 132 249
150-159 307 109 196
140-149 159 35 73
130-139 L 3 1
120-129 10 2 1
110-119 1 _

Total 1060 426 773

Median Grade Norm 9.4 11.0 10.2
Median Score 159.8 168.0 163.5
Mean 162.0 165.4 164.5
SD 14.0 16.5 13.0
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The median standard score was 159.8 in 1966-67, 168.0 in 1967-68 and
163.5 in 1968-69. A score of 159.8 is equivalent to the 11th percentile;
a score of 168.0 is equivalent to the 23rd percentile and a score of 163.5
is equivalent to the 16th percentile. The 50th percentile for national
averages is 181 for this test. The lower median score for 1968-69 can pro-
bably be attributed to the increased number of freshmen taking the test.
Approximately 11 per cent of the North Carolina College freshmen scored at
or above the median score of 18l and approximately one per cent of the
students scored below the first percentile point of 138 based upon national
averages.

TABLE 26 N.C.C.

DISTRIBUTION BY RANKS IN HIGH SCHOOL CLASSES OF
FRESHMEN AT NORTH CAROLINA COLLEGE,1962-1969

Year Rank Not Ranked

Upper 2nd 3rd Lowest

Quarter Quarter Quarter Quarter

No £ No I No % No % No Z
1964-65 394 56.3 151 22.0 73 10.L, 23 3.2 60 9.0
1965-66 Lyt L6.0 291 30.3 151 15.8 36 3.7 37 3.8
1966~-67 459 42.6 201 11.0 97 9.0 25 2.0 271 25.7
1967-68 373 52.5 126 17.8 67 9.4, 1 1.9 131 18.4
1968-69 LO7 57.0 189 26.5 94 13.1 28 3.9 Th 9.1

Weight assigned to Educational Facitors in Admission Policies at North
Carolina College 1967-08° Consideration is given to the following criteria
when evaluating a record for admission:

a. OSAT scores

b. Rank in high school class

C¢o Transcripts

d. Recommendations from school principzls and counselors

The Admissions Office reports that no particular weight is assigned
to anyone of these items, but in questionable situations more weight may
be assigned to transcripts.

The data in Tables 21, 22, 23, 24, and 25 are presented as eviaence
of the potential for success in academic work of students admitied to
North Carolina College. A study of the distributions in Table 21 provides
a fairly complete description of the performance of North Carolina College
students on the Scholastic Aptitude Test.
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An examination of Table 26 shows that for each of the years reported
more than 60 per cent of freshmen earned averages which placed them in the
upper half of their graduating class.

TABLE 27 S.A.C.

FREQUENCY DISTRIBUTION OF COMBINED S.A.T. SCCRES FOR
FRESHMEN STUDENTS AT SAINT AUGUSTINE'S COLLEGE

Standard Score Frequency
1966 1967 1968

1060-1109

1

1010-1059 0
960-~1009 1 1
910~ 959 L 2 I
860~ 909 L 6 3
810~ 859 5 7 2
760~ 809 16 9 11
710~ 759 37 18 15
660~ 709 36 31 16
610~ 659 55 37 L6
560~ 609 L6 51 63
510~ 559 56 6l 57
L60~ 509 25 25 21
410~ 459 7 b 2
Total 293 23 242
Mean 622 614,.8 618
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TABLE 28 S.A.C.

FREQUENCY DISTRIBUTION OF VERBAL AND MATHEMATICAL S.A.T. SCORES

FOR FRESHMEN STUDENTS AT SAINT AUGUSTINE'S COLLEGE

IOWA STLENT READING TEST SCORES OF FRESHMEN

STUDENTS AT SAINT AUGUSTINE'S COLIEGE

Standard Score Frequency
Verbal Mathematical

1966 1967 1968 1966 1967 1968
600-649 0 1
550-599 1 0 0
500-549 0 0 0 2 1 3
L50-499 2 5 5 9 4 2
400-4149 19 10 15 16 16 5
350-=399 L1 2L 20 L9 26 32
300-349 71 L5 50 9L 78 66
250-299 106 8l 77 92 (A 8l
200~-249 65 L5 38 31 13 11
Total 305 213 205 293 212 201
Mean 301 316.4 303 320 309.5 315

TABLE 29 S.A.C.

Grade Norm Frequency
1967 1968 -

13-13.9 11 32
12-12.9 15 10
11-11.9 19 15
10-10.9 34 19
"9~ 9.9 L2 39
8- 8.9 L, 55
7"‘ 709 66 Zl,8
b= 6.9 52 31
5- 5.9 L6 25
14"' 1~|-¢9 6 5
Total 335 279
Median Grade Norm 8.8 8.9
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The 1969 reading scores again reflect the reality that Saint
Augustine's College needs, not only a more inclusive remedial English
and Reading program, but a Clinically Oriented Developmental Program.
Although a student must make a score of grade 13 to get out of the remedial
program, this does not mean that he can read sufficiently enough to do well

in his other courses. Tt merely means that he reads well enough to get out
of the remedial program.

Rank in High School Class of entering Freshmen at Saint Augustine's
College.

The information in this section came from the College Reading
Specialist and the Registrar of the College. At Saint Augustine's College,
applicants are judged on the basis of the following criteria:

- Quality of transcript

Recommendation of school counselor

- Saint Augustine's College's capacity
to fulfill the student's need

L. Scholastic Aptitude Score

ACVIR VI )

The criteria are listed in order of preference. Since each applicant
is still judged according to his own individual potential, specific weights
cannot be assigned to the criteria.

The only means of consultation with high schools or the educational
preparation of students is through the Guidance Counselors. The only way
the college has influenced high school preparation is through the teacher
workshops promoted by the college.
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TA.BIE 30 SoUo

5.A.T. COMBINED SCORES OF FRESHMEN STUDENTS
AT SHAW UNIVERSITY

Sur

Score Interval Freguency
1966 1967 2968

1200-1249 1

1150~1199 0

1100-1249 2 1

1050~1099 3 1

1000-1049 0 A 3
950~ 999 7 8 1
900~ 949 2 8 6
850~ 899 11 8 10
800~ 849 17 16 12
750~ 799 19 22 19
700~ 749 32 LO 27
650~ 699 63 59 39
600~ 649 63 88 55
550~ 599 75 93 52
500~ 549 70 80 19
450~ L99 21 25 3
40O~ 449 5 3 0
Total Number 2L6
Mean 641.0 636.99 668.1L
SD 13.50 118.365 109.5
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TABIE 31 S.U.

SCHOLASTIC APTITUDE TEST SCORES
AT SHAW UNIVERSITY

Score Intervals Verbal Mathematical

1966 1967 1945 1966 1967 1968
650-699 1
600-649 1 0 1 1
550-599 3 0 L 1
500-549 9 3 2 L
450-499 10 8 12 10
400-449 20 20 28 18
350-399 5 37 70 53
300-349 108 _ 90 119 86
250-299 127 69 126 ' 67
200-249 62 19 31 6
Not Available 6l
Total Number 216 216
Mean 315.62 325.7 326.40 338.1
SD 120.0 47.20 120.0 62.85
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TABLE 32 S.U.

CCOPERATIVE READING TEST AT
SHAW UNIVERSITY, 1967-68

Converted Vocabulary Level of Speed of Total
’ Score Comprehension Comprehension
F C F F
182-183 1
180-181
178-179
176-177 1
174-175 1 1
172--173
170-171 2 2 1
168-169 2 L 2 1
166-167 1 I I 2
164-165 3 5 b L
160-161 11 18 7 6
- 158-159 1, 17 12 11
156-157 28 22 18 15
154~155 13 L8 11 18
152-153 30 28 9 18
150-151 39 L7 29 23
148-149 32 18 36
146-147 76 32 12 L0
15-145 34 51 16 L3
142-143 32 L6 50 63
1540-141 5k 85 60
138-139 23 50 26 67
136-137 L9 30 71 L1
134-135 20 33 56 2L
132-133 21 35 17
130-131 8 26 18 9
128-129 5 15 15 b
126-127 3 8 6 1
12,-125 8
122-123 6
120-121 1
Highest Score 183 176 170 170
Lowest Score 127 120 127 127
Mean Score 145.2 4.7 141.7 143.3
. SD 8.408 10.497 8.791 7.637
National Median 159.8 158.9 158.1 - 159.0
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TABIE 33 S.U.

COOPERATIVE READING TEST SCURES
SHAW UNIVERSITY 1968-69

Score Vocabulary Level of Speed of Total
Interval Comprehension Comprehension Reading
174-175 2 0 1 1
172-173 1 3 0 1
170-171 2 0 0 0
168-169 6 0 1 1
166-167 1 3 2 L
164-165 6 8 5 2
162-163 8 6 2 3
160-161 7 11 2 11
158-159 17 13 22 11
156-157 33 15 11 10
154-155 15 42 b 11
152-153 37 2l 3 2l
150-151 19 21 20 15
148-149 13 0 10 30
146-147 30 32 17 30
Uh=145 19 29 17 27
142-143 19 40 34 33
140-141 26 0 30 22
138-139 20 13 28 34
136-137 13 13 55 22
134-135 5 9 19 6
132-133 8 0 12 10
130-131 2 8 8 2
128-129 1 9 I

126-127 3 2

124125 3 1

122-123 L

120-121 0

118-119 0

116-117 1

Total

Number 310 310 310 310
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TABIE 34 S.U.

COOPERATIVE READING TEST 1968-69
SUMMARY STATISTICS

. Vocabulary Level of Speed of Total
Comprehension Comprehension Reading

Highest
Score 175 172 175 175
Lowest
Score 128 116 125 130
Mean
score 149.1 147.5 143.2 146.2
Standard
Deviation 9.0L4 10.08 8.97 8.18

TABLE 35 W.S.S.C.

FREQUENCY DISTRIBUTION OF COMBINED S.A.T. SCORES FOR
FRESHMEN STUDENTS AT WINSTON-SALEM STATE COLLEGE

Source of Data - Admissions Office

Standard Score Frequency
1966 1967 1968
1250-1299 1
1200-1249 0
1150-1199 1
1100-1149 0 0
1050~1099 0 1
1000-1049 1 2
950~ 999 1 2
900~ 949 b 0
850~ 899 13 11
800~ 849 25 28
750- 799 40 35
700- 749 73 66
650~ 699 133 113
600~ 649 26 2.
Total 318 260
Mean 689.33 723.7 729.5
S D 72.3
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Summary:s Table 35 shuws that Winston-Salem State College Freshmen had
8 mean score of 729,5 for the year 1968-69, This is an
increase of 5,8 over the previous year,

TABLE 36 W.S,S.G,
FREQUENCY DISTRIBUTION OF VERBAL AND MATHEMATICAL

SCHOLASTIC APTITUDE TEST SCORES FOR FRESHMEN
AT WINSTON-SALEM STATE CCLLEGE

Source of Datz--Admissions Offjce

Standard Score Verbal Mathematical

1966 1967 1968 1966 1967 1968
750=-800 0 0
-700~"749 0 0
650-699 1 0 0
600-649 2 0 0 1 0
550-599 1 2 0 1 3 1
500-549 3 3 5 1 1 8
450-499 9 9 12 12 15 8
400=449 30 34 29 33 54, 46
350=399 H 109 8l 29 119 11/
300=349 156 125 104, 164 110 67
250=299 69 33 29 52 15 16
200-249 5 1 0 3 0 0
Under 200 1 1 0 1 1 0
Total 367 318 260 367 318 260
Mean 343.5 355.7 356,71 346,28 368,0 373,16
Standard Deviabion 5406 5342

Summery: The figures in Table 36 for 1968 show a mean score of 356,71 for the
Verbal part of the S.,A,T, and a mean score of 373,16 for the Math-
ematical part, These scores show slight increases over the 1967
entering Freshmen class, Their mean scores were 355,7 and 368,0
respectively,
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TABLE 37 W.S.S.C,

DISTRIBUTION OF READING TEST SCORES FOR WINSTON-SATEM STATE
COLLEGE FRESHMEN

ATie Nelson-Denny Reading Test

Grade Norm Frequency
Grade Equivalents Vo cabul ary Comprehension Total
1968 1968 1966 1967 1968

1o5=14 o9 16
1400-14 o4 10 3 12 10
1365-13.9 9 33 14 10 10
13,0-13.4 19 5 16 21 18
12.,5-12,9 26 16 29 19 25
12,0124 35 20 34 31 23
11,5-11,9 23 17 31 18 19
11,0-11,4 15 29 40 38 22
10,5~10,9 8 30 28 23 16
10,0-~1044 22 16 27 29 18

965-949 28 12 36 37 28

2.0-%.4 25 20 37 35 2L,

8,5~8,9 1 11 25 1 17

8o0-8,4 15 11 18 10 11

T65=7,9 6 19 12 14 11

7:0-704 2 6 11 4 3
Below 7,0 2 14 0 2 A
Total 250% 259 37 317 259
Median Grade Norm 11.0 10,7 10,84 10,7 10,9
Standard Deviation 1.7 1.9 1,9

# 1 Student absent for test

Reading Achievement of Freshmen at Winston-Salem State College, The reading
achievement for September, 1968 freshmen is shown in Table 37, The median grade
norm is 11,0 for vocabulary, 10,7 for comprehension and 10,9 for the total
Reading Test scores, There is only a .2 increase in the total median grade norm
of the 1968 class above the 1967 class, Students who fall below the 13th grade
level for the vocabulary and comprehension parts combined are required to take a
course in remedial reading until such time as he meets this level, Fourteen per
cent of the freshmen class reached this level (38 out of 259),
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TABLE 38 ¥.5.5.C.

HiIGH SCHOUL CILASS RARNK BY MUMWEER OF FRESHEN
SEPTIYBER, 1968 AT WiNSTCN-SALEM STATE COLLEGE

Soaxrze ~ Lamissions Ofiice

1968 1967

Rank Ianber Fer Cent wurber Per Cent

Uipp=r Fourth 133 51.1 166 52.2

Sezcnd Fourth &7 25.8 59 18.6

Thaird Fourth 35 12.7 56 17.6

Lower Fourth 2C 7.7 30 9.4

Not Availsble 7 2.7 7 2.2

Total 240 100.0 318 100.00 )

Table 38 shows a slight decrzase in the per cent of freshmon students
from tlLe upper tourth of their class in comparison with thos= of the class
of 1957. Comparing the total of the Upper and Second Fourths, 76.9 per
cent of the 1968 class came in this category. This is an increase of 6.1
per cent over the 1967 figure of 70.8 per cent.

Veight Assignsd to Educational Factors in Admissicn Polizies at Winston-
Salem State Ceollsge.

In seiecting a freshman <lxss, desisions for admission are based upon .
the cand:date's academic record, scores on the Scholastic Aptitude Test,
recomrendations of secondary stnodl offizials, and other information con-
cerning the heaith, charazter, abilitles and promize of the candidate. -

Summary of the Educationrsi Preparation of Freshmen Stidents at the Five
Collepes.

Althcugn th:re has b2en no rema~ksbls crangs in the SAT scores, the
data shows an increase at 11 <i the partizipating -oiizgas. Tne college
averages for 1968 range from 785.13 to 613 in ~ontrast to a range of
759.8 to 618 in 1966. The national average is 780. The 1968 verbal and
mathematics SAT averages, at the five colleges ranged from a mean of 375.2
to 301.0 on the verlal test in contrast to 337 2 to 315.6 in 19663 and s
from 392.5 to 315.0 cn the 1968 mathematics scors in contrast to a rangs
382.L to 294 in 1966. The national averages for these "sub-3ests" were
364 and 416 respectively.




The 1968 reading test grade norms reported are at an average from
12.8 to 8.8 in contrast to i2.0 to 8.8 in 1966. Thus showing a slight

upward trend.

The data on rank in high schocl ¢lass in some instances are nct
available. Where recorded they are reported in quartiles. From 57 per
cent to 75 per cent of the students came from the upper quarter of their
high school clazses. An effort is being made at all of the institutions
to obtain this information as it is considered valuable for ressarch.

The =cores in each case reflect asneczts of thz individual institutions:
its admissions pclicy and the kind of remedial courses it can offer. Repcrts
on the tutorial and remedial programs availzbie at the colleges indicate
some to be relativeiy new. Tney are designed to improve basic skills in
reading, speech and mathematics.

The summary charts given here show these results in the five colleges.

TABLE 39

SUMIARY OF MEAN FRESHMEN S.A.T. SCORES
FOR ALL COLIEGES, 1966 and 1968

Total Test Veroal Math
National Average (780) (364) (416)

1966 1968 1966 1968 1966 31968
Bennett 759.8 783.13 375.2 390.60 382. 392.52
N. G, C. 663.9 724, .9 327 355.0 339 370.0
St. Augustine's 622 618.0 301 303 320 315
Shaw 641 668.4 315.6 325.7 326.h 338.1
W.s.5.C. 689.33 729.5 343.5 356.71 346.28 373.16
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TABIE LO

SUMMARY CF VARTABILITY MEASURES FOR FRESHMEQ S.A.T.
SCORES FOR ALL COLIFGES, 19€6 and 1968

1966 1968
Bennett College 135.8 129.53
North Carolina College 122.2 92.6
Saint Augustine's Coilege 105.2 Not givsn
Shaw University 135.0 109.5
Winston-Salem State Collegs Not given 72.3

¥*
S. D. for Norming Group 110

TABIE 41

SUMMARY GRADE NORMS OF FRESHMEN READING TEST
SCORES FOR ALL COLLEGES, 1966 and 1968

Median Test Scorss

1966 1968
Bennett College 12.6 12.8
North Carolina College 9.4 10.2
Saint Augustine's College *N A. 8.8
Shaw University N.A.
Winston-Salem State College 10.8 10.9

“Not Available
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IV. Economic Backing of Students

The cost of attending the five colleges studied varies from apprexi-
metely $825.00 to $1,500.00 per year for bcarding students, and from
$298.00 to $£900.00 fer day students. It is believed that there may ex::t
important relationship betwesn eccnomic status and success in colliege
for a considerable group of students. Econcmic information “hersfore
may relate to educational achisvement.

The foliowing kinds of information on the econcmic pcsition of ithe
students in each college were gathered:

1. Sources of excnomic aid used by students
2. Family income ievels
3. Problems the colleges see as arising from finznces
Methcd. The Institutional Resea=cher at each colliege, in consultation
with the financial aid office at each school reported data on: types of

economic aid availsble, the number of students receiving aid, the family
incomes of students, and financial problems arising in the college.

Sources of Dzta.

Financial Aid Office

Questionnaires




Benne't Colliege

cenomic Aid

Source of Data: Financizl Aid Office

TABIE 42 B

TYPES AND' SOURCES OF AID AVAILABLE TO STUDENTS
AT BENNETT COLLEGE

Types of Assistance Numbzsr of Students
College Scholarships and Grants 35C
Federal Aid 216
Work-Study Programs 256

Funds from Outside Agencies

Totai Number of Grants 822
Total Number of Students on Loans 209
Tcval Number with Scholarships and Loans 173
Total on Work-Study Progrsms and Loans 4K

Totsl Number of Individual Students

Receiving any Kind of Aid 550
Total Number of Students No™ -n any

Offizisl Economiz Aid 134
Total Kamber of Pre-Gradiaticn Students 684

Sources of Economi2 Aid to Students

1. Federal Government Program 3. Others
a. N.D,E.A. a. Methodist Scholarships
. E.O0.G. b. McClure Scholarships
¢. College Work Study . Pfeiffer Scholarships
d. Z. Smith Rsynclds
2. Bennsitt Collsge e, Methcdist Loan
a. Scholarship, Grant-in-Aid f. N. C. Prospective Teacher
b. Bennett College Work Study Scholarship and Loan

Note: Approximately $450,000 is provided for student aid.
The total number of grants decreased by 82. This was due to the de:rease

in Federal Aid. However the total number of siudents receiving aid of any
kind increased from 483 last year to 550 this year.
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Anrual income levesl of familizs of freshtmer students 1968-69

Source of information: Forms filled out by freshmen when applying
for admissicn.
TABIE 43 B

ANNUAL INCCME CF PARENTS OR GUARDIANS
AT BENNETT COLLEGE

Iincome Nurber Per Cent
1966 1968
Over $10,000 L5 13.2 19.6
8,000 -~ 9,999 20 7.3 8.7
6,000 - 7,999 30 15.1 i3.0
4,000 ~ 5,999 6 234 15.7
2,000 -~ 3,939 L 21.0 19.1
Below ~ 2,000 13 7.3 5.7
Not Available L2 12.3 18.53
Total 230 100.1

The Financial Aid Offics addressss 1tself tc allozating financizl
aid to students on the basis of thelr nseds, and acsording to the availa-
bility of funds. These funds are made available by the federal gevernment
and from private sources. Th= main problem arises from the fact that there
is not encugh funds available to mest the nceds of all the students who
are eligible to receive it,

As far as the Financial Aid Offz:e is concernsd, we dc not know of
any problems that have arisen from economi: z1d to students.

IN T




North Carolina Ccllege

Econamic Aid

Sciarce of Data:
1. Financial Aid Office

2. Student Guestionnaire

TABLE 44 N.G.C.

TYPES AND SCIJRCES CF AID AVAILABLE
AT NORTE CAROLINA COLLEGE

Type of Assistance nampsyr of Students Per Cent of
Grants

k) College Scholarships and

Grants 1,019 28.00
Federal Aid NDSC 1,104 30.00
Federal Work-Study Prog=ams 917 25.00
Funds from Outside Agencies 297 8.00
North Carolina Work Aid 312 9.00

B) Total number of students on :
lecans 1,401

Total number with scholarships 277
Total on Work-Study Programs 917

C) Total number of individaal
students receiving any kind
of aid 2,007




TABLE 45 N.C.C.

FAMILY INCOME OF PARENTS OR GUARDIANS OF FRESHMAN STUDENTS
AT NORTH CAROLINA COLLEGE 1966-1969

Incomne Per Cent

1966-67 1967-68  1968-69

Over $10,000 3.0 2.0
8,000 - 9,999 1.0 2.1
6,m0 - 7,999 8»6 60 12.9
L',OOO - 5,999 20»9 !+20 38¢O
2,000 - 3,999 35.9 48.0 46.0
Under 2,000 24.3

Problems arising from finances at North Carolina Coliege. The

Financial Aid officer at North Carolina College reported the following

problems:
1. A shortage of sufficient economic aid.

2. A problem of receiving application forms of entering students
in time and ad=quately completed before the cut-off date for
allocating funds.

3. Some freshmen students are occasionelly hindered in academic
work by finaneial prcblems, for instance not being allowed to
ccmplete examinations because of un-met bills.

L. Some students under-estimate their needs and have insufficient
. economic aid. The financial aid office attempts to find such
cases, but some students fear they may not get aid if too much

is required.

5. Some students, ailocated aid through work programs, budget for
tuition fees and bills on the total s'm awarded. In fact they
are paid as they work and the total sum is only reached at the
end of the year. A state-supported institution like North
Carolina College cannot give credit to students against work
study programs.

. 6. The allocation of funds each year includes the amount that
students graduating will repay. If they do not get jobs, or for
some other reason fail to repay loans, that amount is unavailable

. for students in need.
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Saint Augustine's Colle:e

TABLE L6 S.A.C.

INCOME IEVEL OF FAMILIES CF ENTERING FRESHMEN
AT SAINT AUGUSTINE'S CCLLEGE

Income Per Cent

1966 1969
Over $10,000 6
8,000 - 9,999 6.2 3
6,%0 - 7,999 803 8
4,000 - 5,999 2L.1 10
2,000 - 3,999 29.8 14
Under - 2,000 21i.6 52
Not Available 7

Problems arising from Finance. The previous information was taken
from the records of the Registrar and Financial Aid Officer. As can be
noted, approximately 74 per cent of our entering students families make
less than two thousand dollars ($2,000) per year. This means that most
of our entering students seek aid from the college. Also, it means that
many students have to work. The Guidance Counselor feels that excess work
can contribute to inadequate study habits as well as low performance in
class.

Background of the Students. This information was taken from per-
sonal data sheets that were filled out by all entering students.
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TABLIE 47 5.A.C.

STUDENTS RECEIVING FINANCIAL ASSISTANCE
AT SAINT AUGUSTINE'S COLLEGE, 1968-69

- Type of Assistance Number of Students Per Cent
of Students

Funds Administered by the College:
Federal Funds:

Educational Opportuniiy Grants 420 40.3
National Defense Student Loan 650 62.
Veterans 20 1.9
Children of Veterans L .04
Social Security 9 .07
Work Study Program 400 38.4
College Funds:
American Church Institute 50 L.9
Tuition Remission 20 1.9
- College Entrance Examination Board 12 1.1
Valedictorian iV 1.3
Salutatorian g .08
Work Aid 350 33.6
Honors Program 15 1.4
Foreign Scholarships 8 .08
Other Scholarships 50 L.9
Funds Administered by Other Agencies:
College Foundztion 38 3.7
Rehabilitation - 10 .09
Prospective Teachers Ioans L .04
- Other States' Loans 60 5.7
Other Scholarships L0 3.8
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TABLE 48 S.U.

TYPES AND SOURCES OF FINANCIAL ASSISTANCE
AVAIIABLE TO FiRST YEAR STUDENTS -
SHAW UNIVERSITY 1968-£9

Types of Assistance Ho. of Students Per Cent of

Grants
College Scholarships 75 13.7
Economic Opportunity Grants 118 21.5
Work Study Program 130 23.7
Loans (NDEA) 104, 15.0
Waiver of Tuition 5 0.9
Funds from Outside Agencies 116 21.2
Total Grants 548

Total individual students

receiving aid 182 58.5
Total students not on any
official economic aid 129 41.5

TABIE 19 S.U.

ALL STUDENTS
Number of Students Per Cent
Total individual students =
receiving economic aid 659 60.0

Total students receiving
scholarships from outside

agencies 68 6.2
Total students who are self-

supporting 102 9.8
Total pre-graduation student

body 1,099

wincluded in the 659 students receiving university aid are 151 students
who are zlso receiving aid from other sources in order to meet their
college expenses.
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TABLE 50 S.1.

M4JOR SCURCE (OVERHALF) CF COLLEGE FIIIA.ICES-A-
SHAW UNIVERSITY 1968-69

Source Kumter Per Cent
Parents or Relatives i05 34
Wife or Husband 2 1
Personal Earnings and Savings 20 6
Scholarship 54 17
Loan &3 27
G.I. Bill. R.O.T.C.. etec. 19 6
Trast Fund, Insurance, eic. 3 i
Other ] n
No Response L i

: Total 310 100

h.a

AData from College Student Questionnaire administered to entering
students, September 1968.
TABIE 51 S.U.

ESTIMATED INCOME LEVEL OF FAMILY
AT SHAW UNIVERSITY

Estimated Income Mumber Per Cent
. 1966 1967 1968
Cver $32,000 i 1
. 26,000 to 31,999 3 1
20,000 to 25,999 13 L
14,000 to 19,999 15 9
10,000 to 13,999 27 8.5 9
8,000 to 9,999 30 &.2 7.2 10
6,000 to 7,999 42 8.3 12.0 1
4,000 to 5,999 1 2,1 27, 13
Less than 4,000 78 29.8 31.0 25
No Response 57 31.6 11.G 14
Total 310 100

*Data from College Student Questionnaire administered to entering
- students, September 1968.
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TABLE 52 3.7,

INCOXE IZVEL CF FAMITIY OF STUDENT RODY
AT CHAW UNIVERSITY 1G(8-69

hed —— —

Irncome Level Per Cent of Student Body
$9,000 and above 21.7
7,500 - 8,999 52.2
6,000 - 7,499 15.2
3,000 - 5,999 2.7
2,000 and belcw 2.2

Winston-Saiem State College

TABLE 53 W.S.S.C.

IYPES AND SOURCES OF FINANCIAL AID FOR STUDENTS
AT WINSTON-SALEM STATE COLIEGE 19468-69

Source of Data - Student £id Office

Type of Aid 1667-68 Per Cent 1968-69 Per Cent
A. Aid Provided by the Collegs:
i. Tuition Scholarships 120 39.0 107 32.5
2. College'!'s Own Vork
Program 188 61.0 164 €0.5
B. TFederal,State or lLocal
Government :
1. Educational Opportunity
Grant 309 2L.0 267 28.2
2. National Defense Student
Loan 569 4L .3 358 37.7
3. College Work Study 373 23.0 167 17.6
4. Rehabilitation Program 25 1.9 23 2.0
5. Social Security _— 130 13.7
6. War Orphans 10 -8 L A
C. Other Sources :
1. Prospective Teacher's
Loans 19 8.7 16 17.2
2. College Foundation 28 12.7 11 11.8
3. Others 173 78.7 66 71.0
Total 1,814 1,313
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The Financial ii? Cffice at winston-Salem State College makes spezisl
effoxt to find tne exceptioral financiai rieedy student whc has dercon-
sirzied academic pctent2al. We encnurege such students tc seek admissicn.
Approxinately &5 per cent of oir new siudents received finznsisl aid through
this office in 1962, VWe orciect that by 1370 fiscal year 95.6 per cent of
o> entire student body will receive finerncial aid from the college. Ninety-
twe per cent of our studenits receiving finarcial aid have come from fasilies
where the ircome is under $6,000.00.

TABLE 5L, W.S5.S.C.

ANWNTAL INCOME OF PATZENTS OR GUARDIANS OF THE 1968-69

FRRSHVAN RTASS AT WINSTON-3ALEH STATE COLLITE

-~ m—m— e &

Source of Data - dtudent Ald Office

—— e

Tacome Mumber of Students Per Cent
1968 1966 1968
$8,000 and over 1.1
7,500 and over 7 L.7 2.94
6,000 -~ 7,499 13 27.2 4.90
3,000 - 5,999 97 40.6 37.2
030 - 2,999 143 26.4 5,.9
Total 260

Problems of Instruction at "Jinston-Salem State College Arising from
the Finaneial Status of Entering Students. An interview with the official
charged with the responsibility of administering financial aid funds re-
vealed the fact that the prcblems in this area are few. In fact; relative-
1y few arise that cannot be sclved within the framework of the guidelines
established by the sources of aid, or the administrative machinery of the
college. When problems do occur, for instance where the type of aid inter-
feres with the students! academi: obligations, every effort is made to effect
an adjustment in the two resguirements, or tc offer the student some other
pattern of aid that will be more compatible with his academic requirements.

Summary on Economic Backing of Students

The data collected on the economic backing of students at the five
participating colieges show that in each college large numbers of the
students receive some kind of financial assistance. Loans and work study
programs provide larger sources of aid than scholarships. A substantial
part of all forms of economic aid comes from federal sources.
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Data on sources of finantizl 2id show an overall increzse in federal
aid and work study programs. an Increase in scholzarship ard grants can
be seen also.

The armial income of parents or guardians appear to be increasing
upwards. TYet four of ithe szhools report prcoblems arising from insauffi-
ciept economic aid and zn excessive mmber of hours that some students
have to work in order to stay in school. Students are sometimes deniei
perrission to take examinations because of financial probiems.

Another problem encountered is the difficulty in making parents or
guardians of students receiving aid understand the amount they must psy ard
when the money should he na’d.

Furiher research on these issies are boing undsriaken with the hope
that some of these problems caused by firances can be eliminated and what
the colleges can do 10 ease those tnat cannct bo ciimincted,
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V. Communities From Which the Students Come

The ezcnomi: and cultural character of the communities of ths
feeder scnools in part defines the character of that college pcpulation
of entering students and is an important factor in delimiting the
character of its products.

Method. Each college was asked tc secure data cn its -hief feeder
high scheools, and the geographizszl areas from which its students are drawn
The following data briefly des:ribe the population of this CORD proje:t's
cooperating colleges in terms of (1) feeder schools, (2) geographizal dis:r:-
bution of college populziions, (3) size and prcgrams of feeder schools, aad
(4) insome levels of cousties in which feeder schools are located .

Data. Data is prasented as reported by the Instituiicnal Rescz-shen

at eacn colisge,

A. Feeder Schools

Bennett College Feeder Schiocls

Source of data. Admissions and Records Office

The average size of the high schools and the grographical distribution
of students are given below. From the answers given on the questionnaire

completed by the freshmen, the program in their respective high schools are
as follows:

a. Schools with gensral high school programs 56

b. General high schoois with businzss or

commercial programs 95
C. Vocational higii s:hools 13
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TABIE 56 B

AVERAGE &IZE OF HiGH SCHOOL AT BENMNETT COLIEGE

Size Number Per Cent
Over 900 L 1.7
300-599 50 21.7

0-299 137 59.6
Not Available 20 8.7
Tetal 230 100.0

TABLE 57 B

GEOGRAPHICAL DISTRIBUTION OF STUDENTS AT BENNETT COLLEGE

Lcecation Number Per Cent
Students from North Carolina 319 L6.6
Students from elsewhere in U.S. 353 51.6
Students from other countries 12 1.7

Total 68l 99.9

There was an increas2 ia the students coming from North Carolina: 46.6
par cent this year as against L) per cent last ysar and 39 per cent in

19 62"’63 ©
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TABLE 58 B

HIGH SCHOOLS IN NORTH CAROLINA raOM WHICH THREE OR MCRE

BENNETT COLIEGE FRESHMEN HAVE GRADUATED

No. of Students County
Central High School of Alamance é Alamance
Graham
James B. Dudley High School
Greensboro 18 Guilford
Stepnens~Llee High School
Asheville 3 Buncombe
Willicteon Hish School
Wilmington 3 New Hnnover
Atkins High School
Winston=Salem 3 Forsyth
Carver Junior-Senior High School
Winston~Salem 3 Forsyth
Jordan Sellars High School
Burlington 6 Alamance
Central High School of Alamance
Graham 3 Alamrsnce
James B. Dudley High School
Greensboro 11 Guilford
Price Junior-Senior High School
Salisbury 3 Rowan

o
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TABF 59 B

DISTRIRUTION OF BENMETT (OLIBGE STOIENTS
BY STATES ANI COTHIES

casea m——- e - pingarers A B LI AARE i T R T TR T Crw—— YT
} Siate 1966<h7 1% 565 State 1266457 196566
Alabama 23 28 Tenneszee L A
Arkan:=as 3 Texss 5 7
Catifornia L 3 Virgiris 83 79
] Gonnecticut 9 3% Washington 1
x Delaware J Z wWest yarginia 1 i
! Dist, of Colxabi=z 10 i3 Wissonsin H X
Flordda 13 20 Wyoxdrg 1
Georgla 32 26 Congo 1
I1iincis 7 6 Ethiopis 1 1l
- Towa 2 2 Indonesis 2
Kansas 1 1 Jamaies 1
Kentucky 1 1 Kztanga 1
- Loaisiana 2 3 Kenya 1
Maryland 9 1 Nigerix 1
Massachusettis 1 1 Panams, 1
Michigan 1 3 Rhodesia 2
Mississippi 9 6 Sierra Ieorne 5 A
Missouri 1 1 Samoa (7S} 1
New Jersey 2 3 Somali Republic 1
New York 17 13 Tanzanis 1
North Garolina 268 %53 Thailarnd 1 1
Ohio 8 L Virgin Islands P 3
Pennsylvania 22 27 Westsrn Samog i
Rhode Island 1 i Zambis, 1 1
South Garolina 81 Ak
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TABLE 60 B
%‘ GEOGRAPHICAL DISTRIBUTTON OF STUDENTS FROM TE U. S. IN
£ ATPHARETICAL ORDER OF STATES » 1968-69 AT BENNETT COLLEGE
%
State Number of Students
% Alsbama 1
%‘, Arizona 2
H California 2
Comnezticut 5
Delgware A
Distri-t of Jolumbis 21
£ Florida 32
g; Georgia <9
E iiiinois 3
I Tndiana 2
1 Kentucky 1
i Louisiana 3
Maryland 7
Mishigan 3
Mississippi 5
New Jersey 20
New York 20
; North Carolina 319
i Ohio 5
i Pennsylvania 19
E Rhode Island 2
; } Scuth Carolina 67
! ‘ Tennessee I
; Texas 4
Virginia 71
West Virginia 2
Washington 6
Foreign Students 12
¢ Total 684
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Feeder High Schools

North Carolina College. North Carolina College draws students frcm
several states in the Union, but most are drawn from the Piedmont section
of North Carolina. The high schools from which freshmen students come to
North Carolina College have been changing because of the reorganization in
- the state school system resulting from consolidation and integration. Con-

sequently, some schools are amalgamated, their names changes, or the school
is changed from a Senior into a Junior high. Although the names of feeder
high schools are changing, the students come from the same geographical
areas of the state.

TABLE 61 N.C.C.

N[IMBER OF FRESHMEN STUDENTS ENIBRLING NUHIH CAROLINA COLIEGE
FROM FEEDER SCHOOLS FOR YEAR 1968-69

Name and Location of School Frequency Based on
30 Per Cent Sample

North Carolina

Hillside High, Durham
Merrick~Moore High, Durham

J. T, Barber High, New Bern
Dillard High, Goldsboro

J. W. Ligon High, Raleigh
Person County High, Roxboro
Henderson Institute, Henderson
West Chariotte High, Charlotte
Dudley High, Greensboro

E. E. Smith High, Fayetteville

H
pMOYVLVWLEITVTIONTI D

TABLE 62 N.C.C.

GEOGRAPHICAL DISTRIBUTION OF AREAS FROM WHICH
STUDENTS COME TO NORTH CAROLINA COLIEGE 1967-68

Location Per Cent

1962-63  1966-67 1967-68  1968-69

. Students from North Carolina 91.44 87.9 85.9 88.8
Students from elsewhere in US 8.18 11.7 13.9 11.1
Students from other countries o 37 L8 .12 0
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The azbove table gives an cutline of the geographical distribution of
the sreas from whish students come. If also yields informaticn on the
mixture of backgrounds represented in the student culvure of the collegs.
The great majority of students come from North Carolina. The percentage
of students from other countries has declined. Out-of-state students at
North Carolina College have tended to come traditionally from crrizin
areas of the U. S.: A detailed breakdown of these figures is given evary
year in the college catalogue. Significant numbers of out-of-state students
come chiefly from Washington and the states of New York, New J=rsey,
Pemnsylvania, Massachusetts, Virginia, South Caroiina and Georgia.

A survey revealed that at least 80 per cent of the high schcols from
which the North Carolina [ollsge freshmen studenis graduated are compre-
hensive high schools. Each student reported that his high school has a
general higr school program and a business or commercial program. Approxi-
mately 80 per cent reported vocational and college preparatory pregrams.

Tables 63 and 6l show the sizes of the high schools (9-12) from which
the North Carolina College entering freshmen came in 1966-67--and the size
of the graduating classes. Although feeder schools are changing, the
general character, and programs remain basically constant.
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T4BIE 63 K.C.C,

SIZE OF THE HIGH SCHOOIL {GRADES $-12) FROM WHICH 196667 NOKTH
CAROLINA COLIBEGE FRESHMEw GRADUATED AND PERCENTAGE OF
- FRESHMEN GRADUATING FRCM EACH CLASSIFICATICN

Size Per Cent
Over 9C0 34
600-899 13
300=599 35

0=299 18
TABLE 64 N.C.C.

SIZE OF THE HIGH SCHOOL SENIOR CIASS FROM WHICH 1966-67 NORTH
. CAROLINA COLIEGE FRESHMEN GRADUATED AND PERCENTAGE OF
FRESHMEN GRADUATING FROM EACH CLASSIFICATION

: Size Per Cent
Y Srer 200 2L

g 250199 AL

3 190=149 21

! 5C=G3 28

i =49 16

|
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TABIE 65 3.A.C.

LIST OF CHIEF FEEDER HIGH SCHGOLS FOR
SAINT AUGUSTINE!S COLIEGE 1968-69

Name and Iocation of School Number of Students

J. W. ILigon -~ Raleigh, N. C.

East End High - Robersonville, N. C.

P. S. Jones - Washington, N. C.

Central High - Graham, N. C.

James E. Shepard = Zebulon, N. C.
Hillside High -~ Durham, N. C.

Camden High - Camden, New Jersey

J. T. Barber - New Bern, N. C.

Burke High -~ Charleston, South Carclina
Western High - Washington, D. C.
Proctorville - Proctorville, N. C.
Henderson Institute - Henderson, N, C.
W. S. Crezcy - Rich Square, N. C.
Butler High - Hartsville, South Carolina
W. Gresham Meggett - Charleston, South Carolina
Astley High - Gastonia, N. C.

Needham Broughton - Raleigh, N. C.
Belhaven High - Belhaven, N. C.

Charles H. Darden - Wilson, N. C.

E. B. Frink High - Ia Grange, N. C.
Peabody High - Petersburg, Virginia

W. G. Enloe - Raleigh, N. C.

WWwWwWwwuwuwuwuwuwuweeprprprpespeumiotun W\IB

Comment on Feeder High Schools at Saint Augustinets College: The ;
typical student at Saint Augustinets College comes from “he college bound
or academically orientated program. Approximately eight per cent (8%)
of our students come from vocationally orientated programs. Information
could not be found as to the size of the high schools from which our
students come.




TABLE 66 S.A.C.

GEOGRAPHICAL DISTRTBUTICN CF STUDENTS AT
SAINT AUGUSTIE'S COLLEGE 1968-69

Tocation Per Cent
1968-69
Students from North Carclina 59
Students from Other States in U. S. L0
Students from Other Countries 1

TABLE 67 S.A.C.

GEOGRAPHICAL DISTRIBUTION OF STUDENTS AT
SAINT AUGUSTINE:S COLLEGE 1968-69

State Number of Students
Alabama L
California 2
Connecticut 9
District of Columbia 35
Florida 46
Georgia 15
Tilinois 9
Indiana 1
Maryland 3
Massachusetts 5
Michigan 1
New Jersey 35
New York 56
North Garolina 612
Ohio 5
Pennsylvania 29
South Carolina oL
Tennesses 2
Virginia 68
West Virginia 1
Canal Zone 1

~ca 2

Total 1,040
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TABLE 68 S.U.

CHIEF FEEDER HIGH SCHCOLS
SHAW UNIVERSITY 1968-69

High School

Location

Armstrong High School
Calvin Coolidge High School

Cardozo High School

C. E. Hughes High School

Central High School
DeWitt Clinton High

School

Dwight Morrow High School

E. E. Smith High School
hillside High School

J. W. ILigon High School
Mount Vernon High School
Person County High School
Port Chester High School
Southside High School

West Philadelphia High School

Richmond, Virginia
Washington, D, C.
Washington, D. C.

New York, New York

Newark, New Jersey

New York, New York

New York, New York
Fayetteville, North Carolina
Durham, North Carolina
Raleigh, North Carolina
Mount Vernon, New York
Roxboro, North Carolina
Port Chester, Pennsylvania
Newark, New Jerscy
Philadelphia, Pennsylvania

*

High Schools listed in alphabetical order

TABLE 69 S. U.

AVERAGE SIZE OF HIGH SCHOOL AT SHAW UNIVERSITY

Average Size

Per Cent of
Entering Students

900 and above
600 - 899
300 ~ 599
299 and below




TABLE 70 S.U.

GEOGRAPHICAL DISTRIBUTION SUMMARY OF ENTERING STUDENTS
SHAW UNIVERSITY 1968-1969

,_ Per Cent

. 1962-63 1967-68 1968-69
Students from North Carolina 69.3 3C.7 32.5
Students from elsewhere in U. S. 27.7 58.7 65.6
Students from foreign countries 3.0 2.6 1.9

TABLE 71 S.U,

GEOGRAPHICAL DISTRIBUTION OF ENTERING STUDENTS
SHAW UNIVERSITY 1968-1949

Lecation Number Per Cent
- Northeast
Connecticut 1 0.3
Massachusetts 2 0.3
New Jersey 31 10.0
New York 75 2L.1
Pennsylvania 29 9.3
Rhode Island 1 0.3
Total 139 L5.6
South
District of Columeciz 19 6.1
Florida 9 2.9
Maryland 6 1.9
- Mississippi 1 0.3
North Carolina 101 32.5
South Carolina 1 0.3
i Virginia 17 5.5
Total 154 49.5
Midwest
I1linois 1 0.3
Indiana 6 1.9
Michigan 1 0.3
Ohio I 1.3
Total 12 3.8
Foreign
West Africa 5 1.6
Central Africa 1 0.3
i Total
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TABIE 72 S.U.

PFR CLNT CF OUT-OUT-STATE ENTERING STUDENTS
SHAW UNIVERSITY 1962-69

Year Number Per Cent from Per Cent from

In-State Out-of-State
1962-63 241 69.3 30.7
1963-64 198 65.2 3L.8
196L~65 192 57.8 42.2
1965-66 267 50.5 L49.4
1966~-67 396 35.9 6.1
1967-68 513 38.7 61.3
1968-69 311 32.5 67.5

B. Median Income of North Carolina Counties From Which Sizable Groups
of Students are Attracted to the Five Colle ges.

The median income of the non-white families in the predominate feeder
counties. for all schools ranged from $3,300 to $800--a level indicative of
deprivecd poverty. The twenty-five counties listed in Table 73 are those
North Carolina counties from which sizeable numbers of students are
attracted to the five participating colleges. The median incomes For the
non~white families in %hose counties is given. Forsyth County with a median
income of $3,300 had the highest median income and Greene County the lowest
with $800. A1l median incomes indicate large poverty stricken segments of
the non-whites in the 25 counties.




TABIE 73

%
MEDIAN INCOME OF NORTH CAROLINA FEEDER COUNTIES
FOR FIVE PARTICIPATING COLLEGES

Counties 1listed roughly in order of numbers of students drawn to

the five colieges~-Durham County ranks number one as a feeder county
for all five colleges, taken together.

County Median Income County Median Income
Durham $2,900 Granville $1,600
Wayne 1,500 Person 1,500
Wake 2,500 Forsyth 3,300
Alamance 2,700 Nash 1,300
Cumberland 2,400 New Hanover 2,200
Vance 1,600 Orange 2,700
Greene 800 Sampson 1,300
Onslow 2,600 Buncombe 2,600
Mecklenburg 2,¢00 Pitt 1,300
Johnston 1,600 Gaston 2,600
Guilford 3,100 Caldwell 2,900
Wilson 1,600 Northampton 1,500

Martin 1,500

<

-Approximates for non-white families based on extrapolation from
1959 data reported in "Seleztad Fazts on North Carolina Relating to the
Mission of the North Carolina Fund," September 30, 1966 (Mimeographed).

Summary of Feeder Schools

Data collected on feeder high schools show that these schools are
largely comprehensive North Carolina high schools which have general
business, vosational and coilege preparatory programs.,

New Jersey, South Carolina, Virginia, Pennsylvania, District of
Columbia, and New York contributed sizeable numbers of students to the
five college freshmen classes. Bennett College reported the largest
number of foreign students. Shaw reported a tendency to attract more
students from outside North Carolina.

The statistical data in Table 73 were gathered in 1959, and incomes
are probably higher now. But in relationship to other areas and other
racial groups, it could still be stated that the schools are in counties
which have low median incomes for non~white families.
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VI. Students Fduzaticnal and Voeatioral Aspirations

ucational and vceational aspirations are amecng the factors related
to the motivation and success in ~oliege and are consequently of prime
importance. Why an individnal is persisting in school beyond the regular
secondary level and what he hopes to accomplish as a result of that ex-
perience directly influence the behavior of that individual.

Why college students decide to attend ccllege seems to be an aspset of
the kind of behavier one can expest from them. It may also pose problems
for the college they attend. If students' needs are to be adeguately met,
their problems, interest, and aspirations must be taken into azcount.

The reasons for atvtending coilege and the vocational aspirations of
the freshmen classes at the five participating institutions are presented.

Data have been gathered on the persistence rates of the freshmen students
also.

Data are presented as reported from the college giving the informa-
tion.

Bennett College

Source of data. Forms filled out by freshmen.

A. Reasons for attending College. There seems to be a degree of
consistency regarding reasons for attending College among Bennett College
freshmen over a two year periocd. The 1966-67 freshmen had at least 2L
reasons for attending college. The freshmen of 1967-68 had at least 20.
A sufficiently large portion of the class was sampled to assure & repre-
sentative coverage of the total class and as a result a representative
list of reasons.
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TABLE 74 B

REASONS FRESHMEN GIVE FOR ATTENDING
BENNETT COLLEGE 1967-1968

To prepare for my chosen vocation
To afford myself and prospective family a hetter future
Higher education, more money and self improvement
To prepare myself for a better future
To have a higher income
To be better prepared to live in toray's society
To fulfill my ambition
To be able to compete in the world
Pressure from parents
To meet new people
. To help suffering little children
To obtain a job easier and faster
To gain rich experiences in group living
. 1. To find a husband and meet new people
15. Pressure from society
16. It was expected of me
- 17. The recruiter was convincing
18. To find out my capabilities
19. To help husband and give children advantages they will deserve |
20. To complete my edication 1
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North Carolina College

The reasons given by freshmen students at North Carolina College for
coming to college are summarized in the following table. Students were asked
to give the real reason they decided to come to college and not a stereo-

- typed reponse which they might be expected to give if their real reason
seemed unusual or odd. Reasons given were categorized and are shown according
to the proportion of the group listing a given reason.
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TABLE 75 N.C.C.

REASONS FOR ATTENDING COLLEGE AS GIVEN BY FRESHMEN
AT NORTH CAROLINA CGLLEGE

Reason Category Per Cent of Freshmen Rank
Prepare for a specific career 26.9 1
Improve self 23.0 2
Increase earning power (no
specific career) 19.7 3
Prepare for a better future life 6.6 L
Satisfy wishes of parents 6.0 5
Prepare for the complexities of
the modern world 4.6 6

Get a college education because
it was deemed necessary {(no

explanation of "necessary") 3.7 7
Avoid the draft 2.9 8
Going tc college was the right

thing to do 1.7 9
Took the advice of persons other

than parents 0.9 10.5
Find a marriage partner 0.9 10.5
Help the family 0.6 12.5
Heard North Carolina College was

a good school 0.6 12.5
Advance the Negro race 0.4 1
Take advantage of a free schooling

opportunity 0.1 15
No reason given 3.1

Saint Augustine's College

The Saint Augustine's College freshmen listed some 15 gene:al

categorized reasons for attending college. These are reported in the
following table:
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TABLE 76 S.A.C.

REASONS FOR ATTENDING COLLEGE AS GIVEN BY FRESHMEN
AT SAINT AUGUSTINE!'S COLLEGE

:

Reason Category Per Cent

Prepare Tor a specific career 22
Improve self 20
Increase earning power 26
Przpare for a better future

Satisfy parents

Prepare for the complexities of

the world

Get a college education because it
is deemed necessary

Avoid the draft

Going to college was the right

thing to do

Advised by persons other than parents
Find marriage partners

Help family

Experience something new

To meet new people

To better serve mankind

Ne reason given
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Shaw University

The reasons given by Shaw University freshmen for attending college
were tsken from the applications for admission on which space is provided
for this information. The reasons were categorized and summarized in the
table below.

TABLE 77 S.U.

REASONS FOR ATTENDING COLLEGE AS GIVEN BY FRESHMEN
AT SHAW UNIVERSITY

Reason Cstegory Per Cent of Freshmen

College education neaded to

get a good job 52
Want to grow professionally 10
To improve s=1f 16
To better self and become more

produstive 5
To prepare for 1ife's oscupation 12
To broaden cne's knowledge 5
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Hinston-Sgiem State College

The reasons given by the frashmzn students at Winstcn-Salem State
College zre lisizd belca. The 1ist includes both reasons for making 2
decision for atiernding any sollege zs well as for attending Tinston-Salenm
State Coliegs.

Streng infiisnce of my friends

Winston-Salem State has a good reputation as a teacheris
Colleg=s

Everyore is familiar with the teacher training program of
7instor~Szlem State College

¥y family insist2d on my taking advantage of the school's
gos? nursing program

Winston-Saliem Szate'!s program is beth geod and improving
Winstcn-Salem State College is near home

I iive in Winstcon-Salem

1 was strongly influenced by the Alumni of Winston-Salem
State Ccliege

I was impressed with the athletic program of the college
To prepare for a future useful life

I was pushed by parenial pressure

I wanted the best elementary teacher training I could get
in this area

College trainiag wili make possible a high paying job
Going to college is just the right thing to do

A coliege education enhanuss one's prestige

Education is a means of improving a person's standard of
living

By attending ccoliege I will be in a better position to
marry upward

A coliege degr=e will give my children a head start

A high schocl educzation is no longer sufficient for
suecessful living.

B. Vcestional Choices

Vocational Choices of Bennett College Freshmen. Data on vocational
choize of freshmen students was obtained through student questiomnaires.
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TABLE 78 B

VOCATICNAL CHEOICES GiVEN BY FRESHMEN
AT BENNETT COLLEGE

Vocation Number

Dector

Jdournalist

Teacher

Personnel Workser
Research Scientist
Computer Programmer
Seeretary

Nursery and Kindergarten Teacher
Lawyer

Homemaker

Guidance Counselor
Social Worker
Commercial Artist
Special Education Teacher
Psychologist

Speech Consultant
Medical Technologist
Iibrarian

Physical Tnerapist
Interpreter
Statistician
Business Administrator
Foreign Ceorrespond=nt
Political Scientist
Music Supervisor
Case Worker
Sociclogist

Engineer

Dietitian

Interior Decorator
Nurse

N -
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Vocaticnal Choices of North Carolina Collesge Freshmen. Voeational
cheices of freshmen students at North Caroiina Coliege are listed in the
table below, The students listed same one hundred or more different
vocations. These were regrouped for this report.

VAR




TABLE 79 N.C.C.

VOCATIONAL CHOICES OF FRESHMEN
AT ROKTH CAROI.1NA COLLEGE

vozaticn Number Per Cent

Teazher 315
So2ial Worker 129
Business Administrator 65
Ac:ountant L7
Sesretary 45

Lawyer 32
Soriologist 28
Psychologist 20
Medizal Do:ztor 15
Chem:st 1

Professional Biologist 13
Psychiatrist

Librarian

Civil Service Work:r
Private Business Operstor
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Mathematician
Physizal Therapist
Medizszl Technieian
Gaidance Counselor
Professional Masizian
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Commercisl Artist
Nurs=

Interpreter

Joarmalist
Profe2ssional Historian

iBM Clerk
Eieztroni:s Engineer
Bio=Chemist
Dieritian
Ra:rezgiicn Leader
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Interior Dezorator
Actor

Dentist

Liboratory Technizian
Cartographer

Mechaniz

Pharmacist
Politician

Scienze Researcher
Publi- H=aith Worker
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Saint Augustine!s Collexe

TABLE 80 S.A.C.

VOCATIONAL CHOICES OF FRESHMEN
AT SAINT AUGUSTINE'S COLLEGE

Vozation Number Per Cent
Tezzhers:
Elology IR
Teyrhers 34
Elementary 22
Enzlish 10

Phy. Edus. 12

Spe:sial Edus
Spesch
Tnerapist
Nursery Scheod
Business
Psycholegy
Sosiology 102

Sceigl Workers 4
Secretary 2l
Registered Nurse 12
Government Service 12
Lawyer 10
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Business Administrator 10
Physizian
Mathematician

- Physizal Therapist
Az:ountant

- Self Employment
Writer
Medical Technician
Show Business
Ele:tronics Engineer

*
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Hcomz Ezonomist
Engineer
Undertsker
Purchasing Agent
Guidance Counselor
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. Laboratory Technician

~
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Shaw Dniversity

A (omprehensive analysis of the f reguency <f and the numpzr of dif-
ferant vozations to which Shaw University freshmen aspired follows. The
list of vo:ations shows typizal choices of the Shaw freshmen students.

TABLE 81 S.U.

VOCATIONAL CHOICES OF FRESHMEN
AT SHAW UNIVERSITY

Field Number
Medi:ine and jcbs related to the
meqircal field 29
Businsss 34

Social Science, Welfare and Government 30
The Arts, Entertaimment

Basic and Applied Science snd Math
Agriculture and Home Ezoromi:s

Sports

Law

Skilled Worker and Teshknician

Education and Teaching 1
Service Worker
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The most frequently ststed reasons students gave for attending
college were gznerally typizal. Reports for two years show little
change on students! educational and vocational aspirations.

On vecational choice the data reveals a high percentage of students
choesing teaching as a career, for two consecutive years.
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CHAFTER IIX

REPRESENTAT:VE FACEI5 OF DEVELOPMENTAL PROGRANS
AXD COURSES AT FIVE COLLEGES

This chapter presents des:riptive information from each of the
coiieges on facets of their develcpmental programs. Some of these programs are
ovtgrocwths of CORD ressarch firdings. Others have been restructured to
meet the n==ds iIdentified througn CORD research.

Tne infcrmation is prsenied as re:eived from the five :oileges.

Summsry Statsment Be Currz ..oom 5% Bznnett Cci.egs

Tre Trirteen Collesge Frogram, of which Bennett College is a member,
was =¥panded during the year just ended to inciude scphomores. Previcusly
orily freshmen were in this Program.

Ancther signifizant change in the Bennsti College Curriculum consisted
n the introduction of courses in Black Studies. A seminar in Black
studies was conducted by one prefessor, and sz humanities course in Black
Iiteraturz was offered by another t=acher.

Tnhe Tri-College Consortium made up of Bennett College, Greensboro
Coilzge and Guilford Collegs worked very effectively during the past year.
It began with 2 joint meeting cf the faculties of the three colleges at
the beginning of the school y=ir. The scthedules were made to coincide and
staggered so as to maks it possible for students to travel from one college
to anciher and arrive on time for classes. Thers were a number of students,
men and women, taking coursss at Bennstt which could not be had at Greensboro
College or Guilford Colliege; and 2 number of Bennett students took courses
at the twec ccllisges named.

Summzry Statement on Individusl Ressarch

The research project on the teazhing of analytical chemistry involved
both Quantiiative Chemical Analysis and Cheminal Instrumentation. The
videcizpe mashine was used both to record the teaching of difficult ccncepts
in the principles of analytiszl shemistry and also the lectures of certain
of the studenis. This expsriment involves the p:zrti:ipation of students
in the tesshing of the :curses. Dr. Ohmer Milicn, Dirzctor of the Lesrning
Resoarces Laboratory at the University of Tennc:see, was the consultant
to the Projs:t. H2 made somes valuable suggestions after having had dia-
logues with the Class as a whole, and with individuzl members of the Classes
and with the student instructors who wers paid assistants. As a result of
the receipt of a new videotaps machine, given by the General Elestric
Company espescially for this project, it will be possible to experiment mush
more effeziively. Tt must be said that the santiment of the students is
overwhelmingly in favoer of grezter participation in the teaching process.
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The research project on Library Orientation has resulted in a new
method of introducing freshmen students to the Bennstt Coilege 1 br iry.
A videotzpe was made introducing the personnel of ihe Litrary, and esch
individual described the area of the library work for whizh she was
responsible. The experiment consisted of dividing students into four
groaps. One group viewed the videctape and was ailowed a quesiion and
answer period afterward. A second group viewed the videotape, but +he tape
was swopped at intervals, questions were asked and answered, and a qusésitlcn
and discussion period was held at the end of the viewing. A third zroup
was given the traditional lecture and tour of the Library. The 1lzst groip
was given no oriertation whatever. A pretest and postiest of the Librsry
was given. There was a very significant difference in the performarnz=s on
the tests of the first and second groups over those of groups three and four.
This difference resvited in a change in the Rennett College orientation
prosedure for freshmen.

o

Pians for Continuing Research

A research project is plammed for the ensuing year with the expectation
that it will resuit in substantive changes in our general eduzation program.
This project can be said to have been brought about by the Consortium.

Some faculty members at Bemnett are interesied in carrying forward
smali projscts, but are not fuliy informed as to the manner in which the i
proposals for the same are to be constructed. The Coliege Research Committee
plans toc distribute copies of a format for writing proposals for small
projects in order to facilitate the submission of requests for support of
research projects.

The Bermnett Ccllege Reszarch Committee, formed as a resuit of our
participation in CORD ard the Piedmont University Center, has defined its
activities to include the examination of all research proposals which ra-
quest support by or through the influence of the College. It expects to
keep the faculty informed of scurces of funds for the support of research,
and hopefully to publish annually the results of research done on the
Bennett Campus.

Suggestion for Further Werk by CORD

It has been suggested that CORD might investigate noncegnitive fxotors
of freshmen students which bear on their suceess in ccilege. This might be
a valuable study for our Colleges to make. Perhaps cut of it standardized
tests might be developed which would be more suitable fror students attending
our Colleges than are the national standardized tests pobiished by the
Educational Testing Service.
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THE TUTORIAL CENTER

NORTIH CARDLINA COLIEGE
ne 3968~5% School Year

"_nc. -

Enrosiment

The Tutorizl Center e=nrolled 274 students under the fcllowing

2ategories during the fall semest:r

Freskmen . . . . . . . .
Assignel . 0 . . o . .
Voluntzers . . - . . .

Sophcmorss - . . . . . -
Assigned . . o .

Voluntesrs . . - . .
Janiors . - ¢ . 6 e + .
Seriiors . . : -+ ¢ : -

Tetal
For the spring semester, 283 students

Freshmen . . . ¢ « ¢ ¢ o
Assigned . . < o . o o
Volunteers . ¢ « o o »

Sophomores . . « .« o o .
Assigned . . . . . . .
Voluit =eis .~ e v & @

SIWEOTS ¢ ¢ 2 v 6 e o n

Seniors <. . e n oo o

Spsial . . - . L e ..

Total

150

-

enrolied,

[

61

30
25

143

[

39

[

61
25

&

. 211

55
7
° 1

274

as feollows:

> 182
. 85
. 1C
. 5
. 1

283

Among freshmen and sophomores, assigned and volunieers, were students
who enrolled for two s2mestiers ¢f work in the Center. During the secend

szmester, only 63 nzw students enrolled in ths pr

7

cgram.




Adri :sions, Retenticon

Admiscions criterda, establishes during the sxzmer of 1%8, wvaried
siightly from those in effect during tue spring semester of 13#8. Wffective
in September, the Office of Admissions admitted to the irstitaticn a group
of freshman and sophomore studeats who were assigned specificxlity to the
Center. Freshmen whose SAT scores totaled betwean 6§30 and 6148 and whose
grades and other critieria warranted probaticnary status, were admitted to
the college contingent uron their enrciling in the Tutorial Cemter for
two sewesters and limiting their course loads for credit to 12 semester
hours each semester. Similarly, other students; mostly sophomores s AhT
had been dropped from the college for poer scholarship but were permittes
tc reapply for admission, were readmitted to tre institation contingent
upon their enrolling in tue Cemter fur at least the semesier of ihelr
readmis=ion and limiting tpeir course loads to 12 semesier hours, Continuec
assigmment to the Center of these students was determined vy their grades
anq grade-point averages st the sad of the first semester after their
readrission,

Assigned freshmer~~those with £00-649 SAT scores—yere reiained in
the Center or were released for the spring semester on the basis of their
grade=pcint performances during ihe fall semester. Of 130 assigned fresh-
men during the fall semester, fouwr maintained averiges of 3.09 (8) or sbove
and were rsleased unconditionally from the Genter with the recommendation
that they te permitied tc earcll for normal class loads. Eignteesrn whe
maintained first semester sversges of between 2,50 and 2,99 wers retainesd
in toe Center but were permitted $c enroll for additional hours of credit.
The staff felt that this inducoment to improvement Lad a salutary effsct
on many enrcliees,

The Staff

For the 1968-69 school yesr, the instructionsl staff was enlarged
by four persons, bringing the total mmber of tutoreinstructors to tweive=—
three iz mathematics, two in spesch, and sever in Englisn, An additional
pexson, employed by the Department of Engliisk, worked in a team reiation-
ship with a Tatorial Center imstrictor in 2 two-semester experimental com-
ponent.

Gourse Cfferings

Remainding supportive to the departments of Eaglish and Mathematics,
the Tatorial Center offered intensified ang righly individeaiized assistance
to students enrolied in regular English ani mathemati:s cowrses., Trese
were Engifsh 110 and 120 for freshmen, English 150 ans il0 for sophameres,
Mathemstics tutor-instructors offered work in aigebrs and trigonumetry.
Generzliy, tutorizl offerings followed clossly the wame patterrz and
Agsigmments establisked by the reguwlar dercrtamerizl omtlines, wiik Tateorial
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Speech assistance was based on individuai nczeds, as established by
tape-recorded tssts administered by the staff to 3l. assigrned s.dents in
September. Following a rotazting systzm, spee:h tutor-instra.turs offzred
sessions in therapy and in orai communization to as many tuiees as they
couid handle during each semester. In addiiion to assisting Tutorizl Center
enroliees, speech tutors also Leld therapy sessions with students referred
to the Center frcm English 210, a speech course.

Twc innovative features of the Centsr'!s pregram surrounded activities
of the Experimental Componen*, a team-teaching venture for both semesters
in English 110 and 120 (composition), and a modified humanities expsriment
in introduztory literatures during the spring s=mester.

The Experimental Component, offered by z member of the Tutoriai Center
staff and a member of the Deporimeni of English, s..ght new approaches and
techniques in the teaching of composition. Utilizing films, paperbatk books,
audiovisual devices, and idex-:entered units devised by the teaching team,
the program encompissed, in i scmewhat different manner, the basic materials
of the two szmesters of regiulsr English 110 and 120. A random sample of
Tutorial Center freshmen snrolled in the course and received r2gular cradit
for their participation.

The modified humanizies experimsnt, which also yielded credit, involved
the coordination of interdiseiplinary apprcaches to the teaching of litera-
ture through art, musie, architesture, sculpture, and other disciplines.
Extensive use of films, filmstrips, disc recordings, transparencies, and
the overhesad projector were fsaturess of this spring semester class.

Both programs wiil be =cniinasd during the 1969-70 szhool yezr.

Couanseling and Testing

These astivities contirm=d on approximatziy the same level as they
were undertaken during 1968. Increased test administraticn was possible,
howsver, pecause of two semesters of tutorial activity during the school
year. Pre-testing and followup testing were accomplished during the
year for the following instruments: The California Language Test, Forms
X and Y; the Cooperative Mathematics Test I (Algebra), Forms A and B; and
The Cooperative English Test, Forms OM and PM. Other tests in21uded one
administration of a survey of study habits and attitudes and onz administra-
tion of The Cooperative Mathematics Test III (Trigonometry).

In addition to individual and group counseilng znd tzst sdministration,
the Cenier's counselors administered an attitudinal survsy which yielded
meaningful information zboat students' attitudes tvcward the College, the
Center, its personnel, and their own progress and diffizultizs as students.
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The Paperback Library
The Center!s library, which zonsizts of approximazely 2,300
comains becks, mostiy PapTrdIcK, covsring a wids munge of Toplis
interests. It is availzple to Tautorisl Center =nrc.iees for =hody puz--
pcses, for enrichmens parpeses, =nd for general browsing and enjovmznt .

and standard textbeok mat=>"a’ _ in “h
arly thirity programmed tests which
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In addition, emong refsrancs
1ibrary are also mutipie copirs cof ne
the staff used in an exploratory mamer during the spring s
of these wiil be adopted for supplementsary insbructicn during the 1949-70

school year,




Proposed Developmental Education Program
for Saint Augustine?!s College

Saint Augustinets College presently has two educational programs that
may be considered outside of traditional education. They are the All=College
Tutorial Program and the Freshman Remedial Education Program. These programs
were developed to help those students who were not performing to required
college standards. To present 2 brief analysis of the effectiveness of
these special programs, one could say the following:

a. Those students who really need to attend the tutorial
sessions do not, I. iz the highly motivated and per=
forming student who attends these sessions,

b. A large proportion of the students who really need
additional help will not seek voluntary help, and the
tutorial program is basically voluntary,

c., It is felt that the present Remedial Program does not
have significant transfer of learning to other and
more traditional courses.

d. Students look upon remedial courses as a holdup in
furthering their educaticn since no credit is given
for these courses.

Tt is apparent that Saint Augustinets College needs to make some
adjustment in these programs if the explicit needs of the students are to
be met, Consequently, a committee was appcinted to study the merits of
Developmental Education Programs in order to adjust one to the needs of
Saint Augustinets College. The program of most interest to the committee
is called Differentiated Curriculas Organization. This program has flourished
at Morgan State College in Baltimore, Maryland. The program is composed
of three Freshmen Curricula and each curriculum is geared to the needs of
specific students.,

Freshman Curriculum RAR

This curriculum is designed tc help students who need additional work
in the tools of learning in order to insure subsequent success in college:

1. The student does not have a major. He may pursue a
maximum of 13 hours.

2. If a student earns 2.5 or above in his first semesier
and a C or better in English he moves to "B¥ (urriculum.

3. If a student in "A®” Curriculum does not have a cumulative
average of 1.8 or better at the end of two semesters he
is dropped from bhe college.

L. Courses for First semester in Curriculum "A¥,
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COURSES HOURS CREDIT
(if specified)

English
Science
Social Science
Health Education
Physical Educaticn
Reading

(if specified)
Military Science

(if specified)

N kDWW

Freshman Curriculum ‘pu

1, Student may pursue a maximum of 12 hours. A Student
is full time if he pursues 12 hours.

2. Any student in this curriculum whose average is below
1.8 at the end of the first semester may pursue a
maximmn load of 13 hours in his second semester period.

3. Courses for First semester in Curriculum "B,

CQURSES HOURS CREDIT
English

Biology or Chemistry or Science Education
Social Science

Hezlth Education

Physical Education

Military Science

Other subjects may be chosen

HEHEMDWWW
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Freshman Curriculum "C%

This program is designed for students who demonstrate a high level
of ability ou the tests. Special regulations governing the program are
provided eligible students; participation is woluntary, but it is hoped
that all eligible students will follow this program.

In addition tc special sections of English, Riology or Chemistry and
Social Science, Mathemxvics and a foreign language is required,

The forthcoming Developmental Program will be in no way as elaborate
initially as the one at Morgan State, but it will incorporate many of that
program?s ideas and philosophy.




I. Speech

Shaw University Developmental Programs 1968-69

4. The speech improvement program is organized into areas of study and
practices which emphasize the following:

1.
2.
3.

k.
5.

6.

Orientation ~ period during which several tests are given fer
purpose of evaluating the speech and hearing needs and abilities
Scientific bases of speech = included therein is the study of

breath voice and articulatory mechanisms and sics of sound
Auditoir?géminir.g 7 Phy

Practice of skilis necessary for effective oral commmicaticn
Situstional pr=ctice of acquired skills and a means of re=enforc-
ing the students *carry=over"” of skills into his outside speaking
performance.

Evaluation of the student's progress to determine whether or not
he has met standards of proficiency.

B. Instructional Aids

1.
2,
3.

k.
5.

Electronic laboratory with booths to accommodate 24 students in
each class

Sound-movie projectors to show films pertinent to class instruc-
tion

Over-head projectors to show transparencies dealing with the
mechanism for articulation

Tapes for each member of the class

Instructional tapes and scripts

C. Criteria used in estabiishing acceptable levels of proficiency

1.
2.

Listening = 8G.0 per cent correct on all listening tests
Speech « sbility tc use speech in appropriate situations rree
from the followirg commnication:

a. Substandard diazlectal sound productions

b. Dialectal patterns of rhythm and stress

c. Substandard word promunciations

d. Deficient vocai quality

e. Inadeguate language patterns

II. Developmental Reading

A. The reading program is a combinatior of three courses » hnamelys

1.

Sclence Hesearch Associates (SRA) Reading Laboratory IV, which
attempts to develop skills in four basic areas

a. Comprehension

b. Reaaing rate

c. Vocabuiary skilis

d. Study skills

Cralg Reading Program B, which includes use of an individual
reader that paces the rate of material flashed on the student?s
line segments ranging from six to eight words per line. Each
lesson includes a perceptual reading slide, an informative
slide, and a biographic or historic study slide.

EDL Controlled Readerts Program which flashes stories in phrases
on a screen at the rate that the instructor deems suitable. Tt
consists of four parts:
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a. FPreview of intioductory reading
. Vocatulary study

¢. Centrolled reailing

d. Comprehension check

Developmental Engliish Program

A. Basic tecaniques-=writing, revisicn, and resriting

B. Special werk in tune following areass
1. Basic elements of the sentence~—noun phrase and verb phrase
2. Sentence patterns as determined by verb classes
3. Pronouns==csse, antecedents, and reference
4. Recognition and correction of sentence errors
5. Pmctuation==emphasis on functional marks
6. Paragraph development
7. Full length themesz

C. Drill work is minimized, for teachers have available 2§ Mark IT
Auto=tutors to which students are assigned to work on whatever
problems in usage they mzy have

Develommental Mathematics

Four members of the mathematics faculty co-authored a programned text
last sumwer, which text is being used ir the mathematics program., The
text, Essentiale of Matherstics for College, consistsz of tke following
unitss

A, Sets = (39 frames)

B, Arithmetic of Natural Numkers (9 frames)

. Integers {75 frames)

Polynomials (97 frames)

Fractions (106 frames)

Rational, Trrationzl and Complex Numbers (21 frames)

. Equations and Inequalities (150 frames)

¢
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vionstcrn-Salem State Collepge

Frogram: Tne Enricrment Coent=r

A gcodiy number of student: at Winston-Salem State College find diffi-
culty in becoming fully prodauctive st:dents bezause:

1. Their envircnmernts have not given them a wide br=adih of
knowledge with adejuate reading materials, ccntasts and
discussions.

2. The Public schools in which they studi=sd have failed to
give them adsj.st:- training in the basi: skills needed for
suzzessivl ARCh_~T=m=rit in College.

3. Urtii recently, opporvinities for employment after graduation
have been limited and sicd-nis; belisving that these areas
offer security havs been preparing thensslves only in these
fields.

L. The present College Currisalum se2ms outdated to students
because they ses so 1ittle conneciion betwesn their pressnt
studies and the jobs Iin whizh they ultimately hope to settle.

These frustrations are nct 1imited to Winston-Salem State Collegs
students alon=. Many apprcaches are being tried with varying degrees of
success. No panacea for these problems hias been found znd certainly no
universal pattern can be uszd. It seems lcgizal that the solution is to
be found in a program wnish meeis each student as an individusl with his
own particuiar needs, snd works with him to alleviate the frastrations he
has, gives him vision and a shallsnge and this helps him to plot his way
to the achisvement of the goars he hss set for himseif,

The Enrichmeni Program of Winston-Salem State Coliege is a complstely
individualized one. Its sho-terange objestives are:

1. 7¢ discover studenis who want help and are already motivatsd
tc work cn & Self-Enrichment Program.

2. To assist each of the studenis io make a thorough self-
evaluation to find his strengths and his weazknesses.
Emphasis is pla:ed more on strengths than cn wezknssses,
becaus2 the students ns2d a new szlf-imsge that centers on
the positive.

3: To help th= student to survey the caresr fisld znd select
one or more specific jobs which he wants tc investigate as
a possible future line of work.

L. To assist the student in discovering the specific strengths

that p=ople neced in the vceation which he has choser and %then
help him plan a sirategy by which he ~an azquire these skilis.
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5. Toc make availzblz thrcugh the Enrichment Jentsr, as mary of the
self-help mzterizls, peopie and opportunities for growth, as is
possible for each student.

To execute thasz cbjectives a staff was chesen by the Presideat of
the College. This group met with Faculty mewmbers » visited Iearning Centers,
talked with consulisats, conductzd a publizity campzign, acquaintes ths
staff and students with the program and launched its program in esriy
January, 1969. The Enrichment Center Staff assembled materials , hardwaze
and furnishings. Textbooks were absent but in iheir place werz: Programmed
Texts, Filmstrips with records using earphones > tapes, Films of interesi with
earphones, slides with tapes and esrphcnes and kits chali=nging involvement.
The Center is eguippzd with as many kinds of materials for azch ares of +he
carriculum as sould be found: namely, mathematics, business, communicatirn
skills, peychology, nursing, philcsophy, Negro Studies, Art, History, eto.

During the first month, 305 students came to the Center and enroied
for work spending over 635 hours in study. By tne end of the sezond month,
549 students had been enrclied, makirg 1,345 visits » 88 students having
spent 5 or more hours in the Centex. Thirty-one students spent 10 or mers
hours, 17 spent 15 or mcre, & spent 20 hours or more 294 one spent 42 1/2
aours. No record was kept for the following thrse months as the staff 5
which by now had added twc student gidzs, was kep' busy servieing the
students.

Thzs group enrclied rep~zsen“s sbout L5 per z3nb of the total student
body with an equal percentage of students from both the Desn's Ifs®: zna the
probation 3Iist.

The success of the venture is sttested to by faculty members who Lave
noted great improvemert in th: work of the students.

e

One fasuity member found that his students reiugtantly read {and in-
efficiently; too) the philescphizal passages he required. After studeuats
found that Plato's Dialogues weve on tspe and couid be heard in the Center,
they spent hours listening, discussing and arguing these ideas; as they had
not done before.

Another faculty meabzr found her practiss teachers mush more abis io
discuss the films which th=y saw and dissnssed in small groups in th2 Center,
than was the case when classtime was used to show the films to the class
en masse.

Another faculty member found her grography students better preparad
when they found some "dz-it-yourself' helps in trhe Cerier and came te
class ready to discuss the assignments, than when they studied from their
reguiar texts beoks only.

Ancther faciuity member found the Negro art siiiss and tapss in the
Center assisted students to understand the Negro studies coursz ha
<3 4
neaching.
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Another faculty member used tapes, programmed texts, and music papers
to enrich her public school music course. Students spent 2-4 hours at one
time sitting working with these materials.

But probably the finest feed-back that can be found on the success
of the Center comes directly from the students themselves. Many came to
the Center and expressed tneir gratitude for the help which ther received
in various fields. Several students with speech problems or possibly

shyness about speaking in public, have used tape recorders to help them-
selves improve.

Several factors have been noted by the staff of the Enrichment Center,

and plans are being made to pursus the study of these interesting developn-
ments o see how universally they are true:

i. Many of the students learn much more rapidly through the
ear than through the eye. Also the ear learning, when
combined with eye learning, increases comprehension very
much.

2. Not only is comprehension improved when a student hears
while he reads but his reading skill is improved because:

a. His monotone silent reading is soon abandoned and
he learns to read with a tonal quality he mever used
before. Reading thus becomes much more enjoyable.

b. Unfamiliar words which would cause the student to
lose meaning as he pauses to try to figure outthe word,
quickly become a part of the vocabulary because of
hearing and seeing that new word used in context.

c. 3Since some of the tapes are abridged versions, the
student is forced to scan the text quickly to find the
passage. This is excellent training for eye and mind.

d. After a while, with a slow moving tape, a student is
seen abandoning the earphones and hastening ahead with
his reading. The tape stimulated his interest and after
a while, the student found himself racing the reader.
Vhen he beat the reader he no longer needed the iape as a
crutch so it was abandoned.

3. A text book is easily put down and the student can daydream,
wonder about or become involved with those near him., The
earphone has a way of making a voice speak directly to one
person and, therefore, concentration is helped. Furthermore,
if the earphone is removed, the tape still goes on and the
student knows he's missing a portion so he will not tolerate
interruptions. This training in concentration is essential
for these students.
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L. Atmosphere for study can be created. By the end of the term,
many students came to the Center "just so I'11 study.™

5. OSome stulents hzwre disiovered tests whish they adminisie
themselves tc define sills by which they can evaluate the
can Tearning. ThZz his placed tests in general. in =z new
light, remov1ng the "fegr!" that so often paralyzed them and
prevented achievement.

6. Some stvdents who sxpress themselves wsll oraliy become very
frustrated when Thﬂy sttempt t¢ put these ideas intc written
form. By aliowing ithxm to tape record their ideas and then
write sentence-by=-sarizrec> from ths tape, they havs achieved
miech mors satisfying pspsrs and can concentrate on spelling
and punctuation witioxas losing thought.

The Center has functicned about 4 1/2 months to date, but the staff is
very much encouraged over the par‘ticlpat.gcn of both faculty and students.
It is quite obvious that:

1. The interest shown during the last week was as great as
that during the first weeks.

2. Additional tape reccrders, projectors and earphones should
be provided to meel the students! needs.,

3. In certain areas, the materials needed are not available,
so the staff shoild siart preducing matsrials to £iil those
voids, To do this, additionsd staff will be reguired,
recording rooms and 2xtra projezticn rocms.

L. Data Processing has offered to assist the staff with the
maintenance of ressrds ard t2llyirg of student hours.
Therefore, cards have teen seb up so that the record kesping
will be facilitated.

5. The place of ths Computer in Eda:a tion: seems to have been
established sc the shaff is st y;hg Jmputer Assisteq
Instruoctional systems and is preparing ic maks recommendations
for the adding of this phase of work to the Center's projects.
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