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SUMMARY

EVALUATION OF PROJECT ABC (A BETTER CHANCE)
An Evaluation of Dartmouth College - Independent Schools Scholarship
Program for Disadvantaged High School Students

BACKGROUND, Project ABC (A Better Chance) was established in 1963

by 21 independent secondary schools and Dartmouth College with the

support of the Rockefeller Foundation, It is a talent szarch and
scholarship program that provides promising disadvantaged high school
students with full scholarships to secondary schools, predomimantly
privete, where it is anticipated they will receive better educational
opportunities, The first group of students entered the summer transi-
tional program at Dartmouth in 1564, During the initial S-year period,
1963-1968, Project ABC has enrocllad 1218 disadvantaged students, pre=
dominantly Negro, and expanded to include S colleges offering the
summer transitional program, and 106 private and 8 public secondary
schools which the students enter for the remainder of their high school
education,

The program is unusual in many respects. It seeks to recruit
and help talented and promising disadvantaged students who, though
they may have been handicapped by previous poor schooling, have shown
scholastic potential and strong motivation. Thus students selected
are rather special and unusual. Also it differs from most other summer
programs for compensatory education in that it does not return these
dissdvantaged students to their home high schools in the fall, but
irnstead provides all of them who do sufficiently well with full
scholarships to enter private secondary schouls., The costs of the
progrem are high, averaging about §$7,000-%$15,000 for the 2 to 4~yeer
period that most students continue in the program. The transfer of
promising disadvantaged students from their local schools to private
schools with a very different academic and social character makes this
program of particular interest, It was felt that research on the
consaquences of such marked change would be of significance in assessing
the effects of marked environmental change in compensatory education
programs. And in its own right, it wes very neceseary to carefully
assess the results and consequences of a program that so greatly
altered the lives of its students.

RESEARCH DESIGN. This evaluation study aims to present candidly
and assess realistically the operation and results of Project ABC,
Account is given of the development and nature of the program; the
selection and characteristics of the students; and the scholastic, -
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SUMMARY: Evaluation of Project ABC (p.2)

social, and personal consequences., 1o accomplish these aims a careful
research study was made of an entering class of 82 disadvantaged boys
who began the ABC summer transitional program at Dartmouth College in
1965 and entered 39 different preparatory schools that fall., The study
collected a large amount of information on characteristics of the
entering students and followed their subsequent histories in the program
and in the private schools - particularly by means of a thorough 2-year
follow-up study. Information was gathered from interviews with students
and faculty both at the summer program and in the private schools;
through careful keeping of records and reports; and through initial

and follow-up testing with standardized educational tests and psychologi=
cal inventories. The research design also included similar testing on

a comparable Control group of disadvantaged students who remained at
their home high schools. '
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STUDENT CHARACTERISTICS., The ABC boys in this study were disad-
vantaged students, 70% Negro, 10% White, 10% American Indian, 9% Puerto
Rican and 2% Oriental. Most were 13 or l4 years old at time of entrance.
Their home communities were predominantly urban ghettos or rural areas
that were econonically impoverished with inadequate local schools and
limited opportunities, Median family income was $3,900 and median
parental education was l1lth grade. Though coming from disadvantaged
backgrounds, the students generally had shown ability and were marked
by a desire and drive to advance educationally. Thus the boys were not
"haprd core” academic problems from pocr school systems, but rather were
outstanding students from such schools. Most appeared motivated and
achieving, and not too badly handicapped academically. Their initial
Otis I.Q. scores averaged 115 with a range from 92 to 132, Cooperative
English Achievement Test percentiles averaged in the 70's of appropriate
3 national high school norms and in the 40's on preparatory school norms
v on the same tests, A veriety of data indicated that most were responsible
’ and well socialized students who were achieving and strongly motivated
toward educational advancement.

SUMMER TRANSITIONAL PROGRAM., The B8-week summer program the boys
attended at Dartmouth was designed to prepare them for the academic
and social transition to boarding school life, The intensive program
was not perticularly concerned with "cultural enrichment”, but rather
concentrated on strengthening abilities in basic aspects of secondary
school curriculum, namely English, reading, and mathematics. The
program was deliberately rigorous and demanding, with small classes and
an unusual degree of individual help from teachers and tutors. Dormitory
and social life and daily schedules were designed to familiarize the
boys with the characteristics of boarding schools.

Most students reported the work demanding and difficult. Though
many complained of the heavy schedule, most felt they had benefited.
Morale was high and student attitudes were gensrally positive,

3 Of the 82 entering boys: 2 had left by the end of the summer, 5
i were not recommended to enter preparatory school, 1 was recommended but
chose not to enter, and the remaining 74 were recommended and entered

preparatory school that fall.
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SUMMARY: Evaluation of Project ABC (p.3)
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ACADEMIC PERFORMANCE IN PRIVATE SCHOOL. Attrition during the
first 2 years was 20% and by the beginning of the 4th years was 26%.
At the latter point the current status of the 82 Dartmouth ABC '65
boys was: 26% dropped out of program, 41% continuing in independent .
school, and 33% admitted to college. X

The ABC boys! academic record in the private schools was mixed, :
ranging from complete failure to outstanding success. The overall -
grade records for the first 2 years were: 20% failing, 7% near failing;
54% average, 19% good or outstanding. Classification of the academic

trends  in the boys' work over the 2 years showed: 26% POOR with

consistent low level performance, 11% DECLINE with a definite fall in
performance, 9% MEDIOCRE with no great changes in low average performance,
30% GAINS with definite improvement in academic performance, and 24%

GOOD with consistent high level performance,

Faculty reports indicated that the half of the group classified ]
GAINS and GOOD had shown definite scholastic improvement, but that q
the other half had shown no substantial improvement and in some cases
even declined,

About B0% of the ABC boys reported the work in preparatory school
as harder, much faster and more difficult than formerly, but also ¥
reported teaching was better and they received far more individual B
attention, About 60% of the boys felt they were improving academically
and 20% felt they were doing more poorly.

Test-retest data over the 2-year period showed no significant
change in mean Otis I.Q. scores for the ABC students, but the Control
group showed a slight but statistically significant drop. Similarly
the Cooperative English achievement test percentiles scores showed only
minor changes for ABC students and Controls. Thus these standardized
educational tests showed no appreciable gains for the ABC students after 2
years in the program,

These findings imply that compensatory education programs for
older disadvantaged students should be modest and realistic in their : 8
expectations of what can be accomplished scholastically. These programs 3
require careful evaluation and supposed gains need to be documented to ‘K
establish their extent and magnitude. However, it should be added that
the concept of educational gains should not be too narrowly focused on
just grades and test scores, but look to other kinds of growth as well,
Other evidence indicated that many ABC students had gained in depth
and maturity as a result of their experiences.

ADJUSTMENT TO PRIVATE SCHOOL, Careful interviews with ABC students il

and independent school staffs regarding the boys' social adjustment
during the 2-year period found: 30% had major adjustment difficulties

(with 10% dropping out for such reasons and 20% continuing but with g%

considerable hardship); 40% had transient minor adjustment difficulties;
and 30% had apparently experienced little difficulty and made an easy

transition.
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SUMMARY: Evaluation of Project ABC (p.4)

Faculty members were somewhat more sanguine about the boys' adjust=
ment than were the boys themselves - however they were generally aware
of the more serious problems. Among sources of problems the faculty
cited were: confinement and restrictions of boarding school life,
conflicts with peer group values and standards, class differences, and
racial problems and prejudice. |

In 80% of the cases boys said the ABC summer transitional program
had been good preparation for boarding school life. Regarding their
acceptance at and identification with their schools: 60% said they felt
they really belonged, 30% felt somewhat apart, and 10% felt very much
apart and alone. About a quarter had various major unpleasant experiences
with students at the school, primarily hazing and wanton cruelty.

About 40% of the ABC boys reported encountering major incidents of

pre judice and racial discrimination from other students, but 35% said
they had encountered none. The social attitudes of their classmates

and the atmosphere of their schools were disliked by many boys, but few
were markedly alienated., Many Negro students expressed concern regarding
overassimilation and loss of identity, but most seemed to feel they

were handling the problem satisfactorily. and felt free to be themselves
and found acceptance on their individual merits., As the number of Black
students increased in the schools, they tended to establish their own

sub-groups and cliques.

Overall most ABC students had made satisfactory or good adjustment
to the private schools, and the general picture was of good acceptance
and a sense of belonging., However there were some cases of marked

conflict and problems.

PERSONAL AND SOCIAL CHANGES. Faculty reports of changes in boys
were: predominantly positive in 75% of cases, mixed in 15%, and pre=
dominantly negative in 10%. The benefits reported included educational
gains, wider experience, raised ambitions, and increased pride in self
and accomplishments, The main positive changes were cited as: more
at ease and confident; academic improvement; more experienced and
broader; more aware and perceptive; and more articulate and able to
express self, For the 25% where negative changes were reported, they
were mainly: more tense and anxious; discouraged and defeated; more
alienated and cynical; and more complacent and snobbish,

In 75% of the cases the ABC boys reported the experience beneficial,
in 17% mixed, and in 6% harmful. Many were highly enthusiastic and
appreciative, stating it had been a major transition point in their
lives, The boys gave predominantly positive reports of gains including:
increased academic competence; greater awareness; more direction;
higher goals in life; greater ease; increased tolerance; and greater
articulateness. However, 26% reported greater tension and anxiety;

15% discouragement with their limitations; and 10% less drive and
dedication. And smaller numbeérs reported disillusionment and alienation,
smugness and complacency, and social withdrawal., This agrees with
findings from other studies on the effects of integration which report
variable rather than uniform effects (Katz, 1968). A few students were
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SUMMARY: Evaluation of Project ABC (p.5)

clearly in great conflict and deeply troubled. The increased snxiety
end tension reported by a quarter was attributed to the specific
adjustment strains and to the increased academic pressure and competition.

About 40% of the boys reported feeling more critical of their
former communities, but only 20% reported themselves as more distant
from their families. About half reported difficulties in the transi-

tions from school to home.

Psychological inventory scores showed many marked and statistically
significant changes for ABC boys, that were not found for the Controls.
On the Cattell HSPQ all Anxiety-related measures were significantly
raised, including scales measuring: emotionality; reactivity to threat;
apprehensiveness and worry; and tension and drive, But there were
also increases on extraversion and outgoingness, and casualness. 0On
the Gough CPI there were increases on: capacity for status; social
presence; self-acceptance; tolerance; achievement via independence;
and flexibility. There were decreases on: socialization and self-
control; and achievement via conformance. The pattern of these many
significant changes is interpreted as indicating that the ABC boys
became more tense and driven, yst paradoxically more self-assured and
independent. It appears to indicate the personal benefits and costs
of meeting and coping with new and highly demanding situations.

CORRELATES OF ACADEMIC PERFORMANCE AND SOCIAL ADJUSTMENT, Most
family, community, and social background characteristics showed little
relationship with academic performance - except that American Indian
students did more poorly as a group (50% attrition). But entering
intelligence and achievement test scores did show moderately high and
statistically significant positive correlations (in .40's and .50's)
with boys' 2~year academic record. Personality inventory scores showed
the boys doing better work as more conforming, serious, tender-minded,
conscientious, responsible, foresighted, self-reliant and efficient;
while those doing poorer work measured more assertive, aggressive,
anxious, happy-go-lucky, lazy, and unambitious. Trait ratings of the
students by the ABC summer faculty supported these findings and many
ratings of relevant traits showed high correlation with the boys
academic record in the preparatory schools.

Social adjustment and academic performance were highly correlated
(.,56) and tended to show similarity in some of the characteristics to
which they were related. Sociel adjustment showed little relationship
with background characteristics, but did relate to boys' attitudes
toward their prior schooling and their responsss to the ABC summer
program. Boys who disliked the reutine, schedules, and dormitory living
during the first summer were found to have adjusted poorly to the
boarding schools in the two~yeer.follow-up, Intelligence, achievement,
and personality test scores showed no relationship with social adjuste
ment., Trait ratings by the summer program faculty showed many significant
correlations indicating that boys who went on to make good adjustment
to the schools were more involved and interested in their work and were
more socially outgoing and popular; while those who made poor adjust=
ments show low work involvemsnt and erratic performance and were more

5




SUMMARY: Evaluation of Project ABC (p.6)

withdrawn, unpopular, immature, and uneasy.

i Clearly the evidence indicated those who fared well, academically
E and socially, in the private schools had more strengths and positive
assets; while those who did not do ae well had more difficulties and
limitations. The transition was hard on the less able boys. Unfortu-
nately research limitations did not allow systematic investigation of
important influences in the 39 different school environments which
undoubtedly must have affected the process.

1 ATTRITION AND FOLLOW-UP OF DROP=0OUTS, The attrition was 20% in the
first two years, and 26% by the beginning of the fourth year. Of these,
approximately 60% left for academic reasons predominantly and 40% because

of adjustment difficulties.

Academic difficulties in some cases were due to low abilities,
but mainly to low motivation and lack of self-discipline. In all but
one case, the boys resumed high school at home and were expected to
graduate with generally undistinguished records. Interviews revealed
that some boys, particularly among the American Indians, initially had
little desire to leave their homes and the relevance of the program to

4 their lives was guestionable,

Social adjustment difficulties were varied, including: homesickness,
and inability to adjust; dislike of boarding school atmosphere and
restrictions; and 1 case of disruptiveness,

Boys who had dropped out did not appear to be suffering ill effects.
Most reported occasional mild regrets, but had returned to the community
and resumed their former lives without great difficulty. Though most
expressed positive attitudes toward the program, it appeared to have
had minimal effects, positive or negative, on their lives.

CONCLUSIONS., This evaluation of Project ABC has produced mixed
findings, Though these disadvantaged students generally were talented
and motivated; the attrition rate was high, their academic record mixed;
and there was no clear measurable evidence for general gains in scholastic
abilities and achievement. Yet the testimony of faculty and students
argued for positive gains and beneficial effects in many cases. In
terms of broader educational goals and personal growth it can be argued that
there were significant gains: students became more aware, articulate,
self-confident and capable; - though for many there were increases in
anxiety and tension. This study of the results and effects of moving
disadvantaged boys into very different and demanding environments has
shown how complex and variable are the results of the process, Careful
evaluation is necessary to establish what is and what is not accomplished -
but even then the answers may not be simple and unequivocal.
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CHAPTER 1

 INTEGRAT ION, COMPENSATORY EDUCATION,
AND THE DEVELOPMENT OF PROJECT ABC
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Americans have been forced to confront painful gaps between the
1 nation we would like to be and the imperfect society we are., Recogni=- :
| tion and admission of the shortcomings and failures is the necessary ;
prelude and accompaniment to constructive action. A major subject of :
this increased national concern has been the severe educational problems
of the disadvantaged. The serious educational handicaps of the disad-
vantaged in the United States have been amply documented in a series of
sobering reports,  The need for effective action to improve education

of the poor, particularly from racial minority groups, has become
increasingly evident. Recently many new programs have attempted to
alleviate the widespread educational retardation of such students and to
i1 encourage and support their academic and educational advancement. The

2 late 1950's and particularly the 196('s have witnessed a rapid and cften
; confusing growth of special educational programs for disadvantaged

y students in a variety of school and college settings. Some programs
appeared very promising and vital in their initial phases, but eventually
withered and died. Other programs have prospered and grown, though not
without difficulty. Amid all this rapid development a disturbing lack
has been the general absence of satisfactory evaluative studies that
provide necessary knowledge regarding the character and thke results of
these programs. There have been a few exceptions, but generally most

of the innovative programs have not been subjected to careful evaluation,
Until this is routinely done there can be little satisfactory basis for
judgment of their accomplishments and failures. Enthusiasm and positive
intentions are no substitute for careful assessment.
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i This report is an attempt to examine carefully and candidly onse

E of the new educational programs for disadvantaged students, PROJECT ABC:
4 A BETTER CHANCE. It is a talent search and scholarship program for

i disadvantaged high school students that offers them scholarships to
secondary schools where they should have better educational opportunities.
Begun in 1963, Project ABC during its first 5 years of operation has

5 enrolled over 1,200 disadvantaged students, predominantly Negro but

i including a variety of minority groups. Most of these students entered
g the more than 100 private secondary schools participating in the program,
i As will become evident in this report, the character of this pregram

and its students is unusual and represents a very special kind of effort
3 to help talented disadvantaged students. However, a careful examination
L and evaluation of its operation and consequences can be of broad signi-
ficance and of definite relevance to the kind of results obteined in
other types of programs for the disadvantaged.
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This report aims to present candidly and assess realistically the 3
operation and results of Project ABC. An account will be given of the .
development and character of the program, the selection and characteris- :
tics of the students, and the educational results and personal consequences. 1
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Later chapters will describe in detail the questions asked and the
answers found. Briefly the aim was to evaluate as fully as possible
the academic, social, and personal consequences that resulted from
placing talented and promising disadvantaged students, predominantly
Negro, in private secondary schools that had a very different social
character and academic rigor than their former schools.

As prelude to presentation in the following chapters of the
specifics of this study, it is appropriate to review briefly some of
the relevant literature on the effects of racial desegregation and
integration, and the development of compensatory programs for the edu-
cation of the disadvantaged in recent years. Then the origin and
development of Project ABC will be recounted. Thus this chapter will
present both the general background of such programs and relevant informa-
tion regarding the history of Project ABC.

STUDIES OF THE EFFECTS OF DESEGREGATION AND INTEGRATION

Despite the great social significance of and public interest in the
issues of school desegregation and racial integration there has been
surprisingly little careful reseéarch published on the academic and
social effects of desegregation and_integration, and the conditions
under which favorable and unfavorable consequences ensue. An important
summary and interpretation of the early work was presented in Allport
(1954, 261-282). One of the most comprehensive recent reviews on the
subject of factors influencing Negro performance in the desegregated
schools is by Katz (1968), who made a careful analysis of the admittedly
sketchy research evidence regarding the various factors that appear to
influence the performance of Negro students in desegregated schools.

He reported that "there is a dearth of unequivocal information about
Negro performance in desesgregated schools", but that "taking the pub-
lished information for what it is worth, we find that most of it |
presents a favorable picture of Negro academic adjustment in racially
mixed settings" (Katz, 1968, p. 259), He cited the evidence of various
studies, including the Coleman report (1966), of the superior perform=
ance of Negroes in desegregated schools as opposed to those in segregated
schools. However he pointed out that much of the apparent beneficial
effect of having a high proportion of White classmates comes not

necessarily from interracial contact per se but from the higher educational

levels in the schools with more White students, Katz also reported

that further analysis of the Coleman data showed differences between
more truly "integrated" and merely "deseqregated" schools: the evidence
indicated that the Negro students perform better in those schools
characterized by greater cross-racial acceptance. Katz noted findings
that desegregation appears to have the effect of increasing the vari=
ability of Negro test scores and argued that in desegregated situations
social rejection is more disturbing and social acceptance more facili-
tating on academic performance. A number of the studies cited indicated
that in desegregation the performance of Negroes may show a wider
variation in both upward and downward directions than in segregated
situations, depending upon specific features of the situation., Katz
cited evidence regarding the kinds of factors affecting low performance,
such as: low expectancy of success when the academic expectations in

the new situation are too high, social threat and rejection from White
classmates, and failure threat when poor school work entails disapproval
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from significant authorities. On the other hand, the evidence indicated
that acceptance of Negroes by White peers and adults has a social
facilitation effect upon their ability to learn. By motivating them

to adhere to higher standards of academic performance where the pos-
sibility of high performance wins approval, scholastic work is seen

as having a higher incentive value. At present, however, and until
further research is available Katz emphasized the necessarily tentative
nature of statements regarding the effects of desegregation situations

on Negro performance.

Some of the broader social consequences of racial separatism
versus racial integration have been considered in a recent paper by
Pettigrew (1968). He reviewed the history in recent decades of trends
and controversies regarding racial integration and separation. He
cited the evidence of the U.S. Commission on Civil Rights (1967) which
in its study of racial isolation in public schools had found that both
Negro and White adults who as children had attended interracial schools
were more likely as adults to live in interracial neighborhoods and
hold more positive racial attitudes than comparable adults who had
known only segregated schools, In other words, those Americans of
both races who had experienced only segregated education were more likely
to reflect separatist behavior and attitudes as adults., Pettigrew
argued "those who most fear discomfort in biracial settings are pre=
cisely those who have experienced such situations least" (p. 11). He
observed:

"Racially hgmoggneous‘settings are often more
comfortable for members of both races, though this

seems to be especially true at the start of the

contact and does not seem to be so debilitating that
those in the situation typically wish to return to
seqregated living. Those who remain in racial isolation,
both Negro and White, find themselves increasingly less
equipped to compete in an interracial world...

"There is nothing inevitable, then, about the
tension that characterizes many initial interracial
encounters in the United States. Rather it is the
direct result of the racial separation that has tradi=-
tionally characterized our society. In short, separation
is the cause, not the remedy for interracial awkwardnesSeas.
Racist assumptions are not only nourished by separatism
but in turn rationalize separatism.”

(Pettigrew, 1968, pp. 11-12)

Pettigrew cited a considerable body of evidence indicating a slow but
steady errosion of racist and separatist attitudes among White Americans.
He reviewed a number of research studies in a variety of newly desegre=
gated situations that found that the attitudes of both Whites and |
Negroes toward each other markedly improved. Large scale surveys
indicated that the most extensive racial attitude changes among Whites
had occurred where extensive desegregation of public facilities had
taken place. Pettigrew also pointed out that not all intergroup

contact necessarily leads to increased acceptance, but that the parti=-
cular conditions are of great significance. He cited Allport's (1954)




review that had indicated the importance of the characteristics of the
contact situation. Prejudice is lessened when the two groups: 1) possess
equal status in the situation, 2) seek common goals, 3) are coopera=
tively dependent upon each other, 4) interact with the positive support
of authority, laws, or customs. Pettigrew also considered the social
policy implications of this research and argued for a mixed "integration-
enrichment strategy" for the racial ghettos that would contain safeguards
to insure that enrichment will not impede integration. He cited the
extensive 1968 survey of Negro residents in 15 major cities by Campbell

" and Schuman (1968) that indicated that more than three-quarters of the
Negro sample indicated a clear preference for integration and appeared
committed to principles of non-discrimination and racial harmony. A
substantial number of Negroes wanted both racial integration and Black
identity which Pettigrew argues is "true integration". Pettigrew has

alsc written another very interesting and important theoretical analysis
of the complex social psychological effects of interracial experience
(1967, esp. 279-302). Later in this report we will examine some of the
effects of integration experiences on the attitudes of the Negro students
in Project ABC,

As increasing numbers of Negroes have entered integrated situations
there have been some important studies of their experiences and reactions
in particular settings. Among the significant studies are those of
Deutsch & Collins (1551), Yarrow et al (1958 a & b), and Coles (1967).

An investigation of direct relevance to our interests has been reported
by Clark and Plotkin (1963, 1967). They studied the academic achievement
of Negro graduates of segregated Southern high schools who attended
integrated colleges through the help of the National Scholarship Service
and Fund For Negro Students (NSSFNS). Their report on the Neqro Student
At Inteqrated Colleges was based on the findings from a follow=-up survey
of a group of 509 Negro students who entered interracial colleges during
the period 1952-1956, It should be noted that these students had been
carefully selected by NSSFNS for their academic qualifications, Most
striking was the relatively low college drop-out rate in this select
group as compared to overall national averages: fewer than 10% of these
Negro students failed to obtain a degree while approximately 40% of enter=
ing White students do not complete college. A motivational hypothesis
was advanced to explain the very low drop-out of Negroes at integrated
colleges.

"These students must complete college; to drop-out
means that they will fall back into the ranks of the
non-specialized labor force where their race insures
the permanence of low status. Thus, the Negro
students, aspiring to integration, overwhelmingly
succeed in graduating despitz the fact that they
are less well prepared aczdemically and financially.
The alternatives to graduation are years of lower pay
and status, greater unemployment, and under-utilization
of their skills." (Clark & Plotkin, 1967, p. 119)

They found that financial reasons were the primary considerations when
these students dropped out of college. Generally overall college
performance of this group of Negro students was average; about 30% were
averaging B or better and slightly less than 10% graduated with honors,




T 2

L S T M AR A C s S S A e R 0 8 e A L S B e S ST T R e R T T L S TR A0 ¥ ALV T R i S,
N G s i A el S e Gt g b e e b g et i U R b onmr it Rtk BB QLTI e
, : g Rt G S B R R SR Tt O £ el

Students from Southern high schools generally had better academic records
than those from the North. Higher college averages were found for
students who had better grades in high school, whose parents had higher
pccupational levels, and both of whose parents had completed college.
More women than men completed college and earned high grades in this
sample. High school intelligence test scores did not appear te have
great predictive value for the college performance of these students.
Similarly it was found that scholastic aptitude test scores were not
clearly associated with college grades. It was suggested that college
admissions offices should not weigh test scores as much for such
students, since they do not predict the college success of Negro students
in the same way that they do for Whites. (However it will be noted in
Chapter 8 of this report that we found traditional abilities and achieve=
ment tests moderately correlated with academic success in preparatory
schools in our research.) Their study suggested that motivational factors
were probably more important than test scores in predicting the demon=-
strated superiority of Negro students in completing college. Regarding
the students! college experiences they reported:

"Although nearly all the students retrospectively
judged their college experiences very favorably, there
are some indications that the Negro at integrated colleges
faces some racial problems and pressures. There is
strong evidence that the least successful academic group
is less enthusiastic about the favorable aspects of
college than the better academic groups and readier

to report instances of discrimination.”
(Clark & Plotkin, 1967, p. 121)

The least successful academic group differed from the other groups by
expressing greater racial sensitivity and more hostility toward Whiteew.
Regarding post college employment it was found that public employment
was the predominant occupational area. Only about 10% were in private
enterprise and almost none were self-employed. Most occupations were
high level and 40% were employed as professionals. While the data
clearly revealed that the college trained Negro is no longer required
to hold a menial position, he is not yet fully integrated into private
industry and commerce but is still dependent upon government and
private agencies for the utilization of his skills. Almost three-
quarters of the group reported encountering at least one major form of
discrimination since leaving college. Housing was the major area of
discriminatory rebuff, closely followed by employment and public
accomodations,

The general impression given by the studies of the performance and
experiences of Negro students in integrated educational settings is
favorable, though it is also clear that many students encounter problems.
Most appear to benefit, but there are difficulties in such transitions.
Obviously much more research needs to be done. The present study adds
some further findings on the subject.

COMPENSATORY EDUCATION PROGRAMS. FOR THE DISADVANTAGED

In recent years there has been an enormous growth in the literature
on the educational problems of the disadvantaged. (The number-of
publicetions is very great, somé of the most relevant studies and
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collections of relevant research include: Coleman, 1966; Conant, 1961;
Deutsch, Katz & Jensen, 1967; Frost & Hawkes, 1968; Harrington, 1962;
Passow, 1963; Riessman, 1962; Webster, 1966, Most of the studies have
been concerned with the economic, political, social and cultural factors
related to poor schonling and the prevalent low academic performance

of disadvantaged students, particularly Negroes and other minority

group members, There also has been increasing attention to the specific
cognitive developmental factors and motivational factors affecting poor
school performance for such students (Deutsch, st. al., 1967)., Immedi-
ately relevant to the consideration of these problems, of course, is the
important literature on the damaging effects of racial segregation and
discrimination on the self-image and performance of Negroes and other
minority group members (Allport, 1954; Clark, 1965; Dollard, 1937;

Grier & Cobbs, 1968; Kardinmer & Oversey, 1551; Myrdal, 1944; Pettigrew,
1964; Proshansky & Newton, 1967; Silberman, 1964). The human cost of
discrimination and racism for all citizens, Black and White, has been
made amply clear.

As public awareness of the serious educational handicaps of
disadvaritaged minority group children has increased, many efforts have
begun in an attempt to improve conditions through active intervention.
There has been great expansion in the number and variety of compensatory
educational programs for the disadvantaged in recent years. Such
programs have been initiated at preschool, elementary school, secondary
school, and college levels and have been very varied in their approaches,
With such a profusion of attempts throughout the country to develop
programs to improve the educational opportunities and academic perform=
ance of disadvantaged students, it is extremely difficult to gain
overall perspective. Sources that attempt to survey the scene are
Gordon & Wilkerson, 1966; Rees, 1968; and Gordon, 1968, The latter
pbserved:

"A constellation of forces has raised to the level
of national concern the issue of providing special
educational and social projects for disadvantaged children.
These forces are the struggle of the disadvantaged and
seqregated for improvement in their life chances, society's
growing demand for competence in the conceptualization
and use of knowledge, new insights growing out of pilot
demonstrations and research programs, and finally the
allocation of federal funds and support which is
unprecedented in the history of education in the United
States.

"Although existing programs of compensatory education
vary widely in size and scope throughout the country,
they have in common the dual goals of remediation and
prevention, They are remedial in that they attempt to
£ill gaps - social, cultural, or academic - in the child's
total education. They are preventive in that they try
to forestall either initial or contributing failure in
school and later life...

If the flood of interest and activity currently
being poured into work with the disadvantaged were based
on substantial research findings or reflected considered,
empirically-derived evidence, one could have greater

12




hope that this effort would result in greatly improved
life chances for the target population,"
(Gordon, 1968, pp. 398, 405)

Rees (1968) in her long and detailed survey of legislation and
programs for compensatory education, indicated the enormous variety
of approaches and target populations involved. She noted:

"Although the statements of the programs vary, as
do the formats, there does appear to be a set of broad
objectives toward which all are working to some degree,
They are all determined to discover the more basic
abilities and talents of the deprived children and
youth and give opportunity for their development, to
help each learner to become motivated by his own
desire to learn and to do well, and to raise the levels
of both achievement and aspiration on the part of the
young by inspiring better self-images, higher degrees
of self-respect, and a larger measure of successS...

"All programs express the need for additional
financial assistance, which can be forthcoming in a
limited amount from the school system itself, from
local and national private groups or foundations, and
from the federal government, The differences in the
programs lie in the emphasis, the desired depth of the
study, the nature of the program, research or functional
change, the duration, and the type of evaluation,

"How shall these new programs be evaluated? A
survey of the current literature on deprivation
and compensatory education shows little discussion on
evaluation...The introduction of early programs did not
begin until 1959 and 1960, and much of the research and
more finely designed programs were begun around 1962
and 1963. There has been little opportunity for a long-
range study of the results, and the short-range view
often puts too much emphasis upon the newness of the
ideas and the inclusion of many techniques and procedures
that could not be realistically undertaken by many
school systems" (Rees, 1968, pp. 204-205)

The problems of evaluation are discussed by her in considerable detail
(pp. 206-211).

A considerable number of the programs and most of the research
have been directed toward preschool and early elementary school years.
However, the most influential compensatory education project, the
Demonstration Guidance Project, was begun in 1956 in a junior high
school in New York City and expanded to the Higher Horizons Program,
The initial literature on and svaluations of the progrem were quite
encouraging (Reissman, 1962; Schrieber, i960; Landers, 1963; Rees, 1968;
pp. 211-214); but fuller evaluation research indicated that the expanded
program appeared to have little measurable effect in the enhancement
of school functioning in the target population and it was eventually
discontinued (Wrightstone, et. 2l., 1964, Gordon, 1368, pp. 393-397).
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None-the-less, it became the model for much of the work thoughout

the country for compensatory programs for disadvantaged youth. Another
major influsnce on the development of such programs came through the
studies at the Institute for Developmental Studies in the New York
Medical College (Deutsch, 1967). These and other programs which
investigated the use of a variety of enrichment experiences and stimu=-
lation of language development at the preschool level encouraged a
number of private agencies and public school systems to institute
special nursery programs as supplements to or part of the regular school
programs., These developments were a major influence on the initiation
of Project Headstart in 1965. Deutsch's careful and detailed studies
(1967) provide a model for the kind of basic research that is necessary
to show what can be accomplished in such programs and the conditions
under which gains may be obtained and maintained. (A review of such
studies of environmental intervention in infancy and early childhood

may be found in Stendler-Lavatelli, 1968, )

During the early and mid 1960's throughout the country a variety

of compensatory programs Were bequn for disadvantaged high school

students. In many cases the iniative for such programs came from -
cnlleges and universities. Though many of these prejects have now

been in operation a few years, there is practically no available literature
regarding their evaluation and results. The Social Dynamics Research
Institute at the City University of New York did undertake a survey of
experiences in such programs. The preliminary report by Selltiz et. al.
(1967) noted that there was little research or literature on these
programs for disadvantaged students of secondary school age.

"Although there is a rapidly-increasing body of
literature about students from educationally disadvantaged
backgrounds, it is concerned primarily with younger
children; on the whole statements about disadvantaged
students at the secondary level tend to be extrapolations
of theories or findings about younger children. Moreover,
much of what has been written even about younger children
from disadvantaged backgrounds consists largely of
general statements about their characteristics and their
educat ional needs, frequently presented without supporting

empirical data.

"On the other hand, within the last few years a
considerable number of compensatory educational programs
for disadvantaged students have been established. Some
of thess programs are based on careful analysis of the
educational problems of these children, and a few
incorporate systematic research both on the characteristics
of the children and on the effects of the program. While
most of these programs are for young children, a few =
and an increasing number - are at the high school and
college level, Most of these programs, especially at the
upper age levels, are new enough so that little has been
written about them, even descriptively, and there has
not yet been time for analysis and publication of even

short-range results."”
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As an initial attempt to gain more information regarding the
characteristics of these new programs, Selltiz and her associates under-
took in 1966 an “"experience survey" of staff members involved in various
programs of compensatory education at the secondary and college level.
They interviewed staff members in 33 different programs mainly in the
eastern United States. One thing they found was that most of the
individuals knew very little about programs at other institutions and
were eager for information and findings. Outside of a few people in
fund granting agencies, there was little information available about
the nature of the programs. With the absence of any evaluation studies
in most of these programs, Selltiz et. al. felt the most immediately
useful thing they could do would be to interview staff members regarding
the practices of the various programs and discover their attitudes and
experiences regarding educational programs for the disadvantaged. One
finding was that most programs clearly were not enrolling a semple of
"typical disadvantaged students" as described in the literature, but
tended to have rather special kinds of disadvantaged students. Most of
these disadvantaged students appeared to have satisfactorily survived
their early experience in poor schools and were functioning well enough :
academically to be included in special programs at the high school or
college level, (Later we will see in Chapter 3 how these comments are
applicable to the ABC students we shall be studying.) However, most
staff and teachers in such programs had encountered general problems in
the academic performance of disadvantaged students. They were inclined
to attribute the difficulties primarily to shortcomings in earlier
education and tended to reject the hypotheses that they were due to
severe cognitive deficiencies or emotional problems in the majority of
cases. The great majority of respondents agreed that disadvantaged
students have various problems in verbal ability., Most attributed it
to class differences in vocabulary and sub-cultural jargons different
from standard middle-class English. Also mentioned were inadequacies
in the use of standard English and inhibition of expression in the
presence of middle-class people. About a quarter of the respondents
felt that the issue of difference in verbal ability between lower-class
and middle~-class students had been exaggerated. Some reported that
lower-class vernacular was more direct and expressive than standard
middle~-class vocabulary, and many reported that they had found that the
verbal deficiencies of the disadvantaged students they had taught were
usually remedied without great difficulty. In her survey of practi=-
tioners in such compensatory educational programs Selltiz founds

"The great majority of the respondents agreed with
the hypothesis that special educational programs can
bring about considerable improvement, even at high school
and college levels, Most of them based this view on
experience within their own programs, citing the improve-
ments observed there as evidence that even at this age
programs fitted to the needs of educationally disadvantaged
students can bring about substantial change. However,
a number of respondents...commented that although it is
possible to bring about improvement at the secondary
level, it is much easier to do so at earlier ages."

(Selltiz et._al., 1967, p. 53)
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She noted that in evaluating this picture, it must be kept in
mind that it was given by people working directly with students in
special programs for the "disadvantaged" at the secondary and college
levels. 0On the one hand, this gave their views a firm grounding in
practical experience, These people were talking about youngsters with
whom they had been working closely over a period of time, under
conditions that provided good opportunities for making judgments on
the questions at issue., But she also noted:

"On the other hand, there is considerable question
whether the students whe find their way into these
special programs at the high school and college level
are typical of "disadvantaged" students in general.
Although all of the programs are designed for youngsters
who would not be eligible for college without the
special help given by the program, it seems almost
certain that sll of the programs in some way select from
among this pool of students those are are thought to have -
some potential for further academic work, and two or
three of the programs are quite highly selective in this
respect,

"The answers, then, do not provide any firm basis
for conclusions about disadvantaged students in general,
They do, however, seem to provide a rather strong basis
for questioning some of the gloomier generalizations that
have been made about disadvantaged students. At the
very least, they indicate that thers are exceptions;
that somehow, some students manage to survive their
disadvantaged backgrounds and perform well when they
are given some special help, even if that help does not
come until they are in their teens. There seems to be
no way of estimating for what proportion cf disadvantaged
students this may be true, until such opportunities are

provided on a much broader scale."
(Selitiz, 1967, pp. 55-56)

Selltiz's survey appears to be one of the few done regarding the
experiences of participants in these various compensatory programs for
the disadvantaged. In the absence of evaluative research in this area
it will have to stand at present as a summary of the experience, or
more probably the attitudes, of those immediately involved in such
programs, Hopefully more definite reports and research findings will
eventually come from the various programs. The present study of Pioject
ABC is one contribution to that necessary assessment of the results
and effects of compensatory education.

DEVELOPMENT OF THE INDEPENDENT SCHOOLS TALENT SEARCH PROGRAM AND
PROJECT ABC

e have briefly examined the general oevelopment of programs of
compensatory education in the 1960's, and will now turn to consideration
of the particular circumstances that led to the development of the
program to be evaluated in this report. Project ABC emerged and took
form as a result of a number of similar ideas and plans that were
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simultaneously developing in independent secondary schools, private
foundations and colleges, and government agencies., The early develop=
ment of Project ABC was initiated by actions taken by a group of 21
independent secondary schools, the Rockefeller Foundation, and

Dartmouth College.

Many private secondary schools have been concerned regarding the
social homogeneity of their student bodies and desirous of making them
more representative cross-sections of American society. Some of the
schools better endowed in scholarship funds had attempted over a period
of years to increase the representation of disadvantaged and minority
group students. Others less well endowed felt that they needed to find
means of increasing such student diversity in their schools. All had
the common problem of finding potential scholarship students from groups
that normally would not seek admission. Resides the concern about
broadening the diversity of their student bodies for the well-being of
their schools, there was also a genuine desire to encourage and help
disadvantaged students by offering them greater educational opportunities.

On February 23, 1963 a meeting was convened at Phillips Aczdemy
in Andover, Massachusetts of representatives from 21 independent
boarding schools that wished to consider possible ways and means of
helping promising disadvantaged students. The result of the meeting
was the formation of the Independent Schools Talent Search Program
(1sTse), (Simmons, 1965). With the support of a grant from the Merrill
Foundation of Boston they initiated a talent search program for
promising disadvantaged students who would be given full scholarships
to be provided by the private schools. At the same time they recog-
nized that the students to be recruited, mainly sophomores and juniors,
would probably have difficulty making the transition from their former
public schools to the boarding schools., It was felt that many would
need intensive preparatory work in English and mathematics in order to
meet the higher standards and faster pace they would encounter at the
private schools. It was also felt that prior social preparation to
get them used to boarding school dormitery living and regulations would
be helpful. In short, it was felt they needed preparation for prepara-
tory school.

During 1963 members of the Dartmouth faculty and administration
had begun discussing ways the ccllege could help and become more
actively involved in the Negro struggle for equality. They had felt
if the number of Negroes in responsible positions in American society
was to be increased, colleges like Dartmouth would actively have to
interest themselves in their education and design appropriate programs.
It was decided that Dartmouth should find ways of intervening in the
education of Negro students at the secondary school level and that
such intervention should be of fairly long duration and appropriate
to the educational needs. For a period establishment of a special
secondary school on the campus was considered; but when it was learned
that the independent secondary schools, responding to the same needs,
were concerned to develop a transitional program for disadvantaged
students entering their schools it was recognized that a joint program
could be developed. Out of this meshing of plans Project ABC (A Better
Chance ) was established as a transitional summer program at Dartmouth
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designed to prepare the disadvantaged students who were to enter the
private secondary schools (Dey, 1964a & b, 1965a & b).

The college and the independent schools were willing to back the
program with substantial amounts of their own funds. But it was clear
that they did not have the resources to support the program alone, as
it was estimated that the cost per student of the summer program would
be approximately $1,500. Therefore they sought support from private
foundations., During this planning period the Rockefeller Foundation had
announced the decision of its trustees to extend its programs toward
advancing equal opportunity and particularly to focus its efforts on
higher education. An earlier report of one of its committees to the
trustees of the foundation had stated:

"Both our White majority and our Negro minority need
the demonstration of increasingly visible numbers of
Negroes achieving distinction and compet ing successfully
with White associates in positions of importance and
high attainment throughout our society. But well known
and long-standing obstacles - poverty, poor schooling,
lack of incentive and confidence born of these limitations,
and the long denial of occupational opportunity above
menial levels in White society - impose formidable
barriers. There is grave risk that too few Negroes
with adequate professional training will appear to
take the positions which almost abruptly are being
offered and that too many who do take such positions
with inferior training will prove to be inadequate,

A tragic consequence could be the reclosing of these
new occupational opportunities and the re-entrenchment
of widespread conviction that Negroes as a group lack
the capacity for higher level professional, executive,
and technical achievement.

"Spreading demonstrations of success, on the other
hand, could perpetuate and multiply such opportunities,”
(Quoted in Schickel, 1965, p. 6)

The Rockefeller Foundation felt that to speed the flow of potentially
gifted disadvantaged students to outstanding colleges it would be
necessary to experiment with various means of supplementary high school
education, and in early 1963 such possibilities were discussed informally
with the presidents of a number of outstanding colleges (Schickel, 1965),
Similar plans had been developing at a number of those institutions

and sventually proposals were submitted from Princeton, Oberlin, and
Dertmouth for compensatory education programs for disadvantaged high
school students. The Rockefeller Foundation agreed to provide $450,000
a year, equally divided among the three institutions for support of

these programs for a period of three years beginning in the summer of
1964, All three programs were summer programs for disadvantaged high
school students on the college campuses., The specific features of the
programs were quite varied (Schickel, 1965) and we will only consider

the faatures of Dartmouth Project ABC., However, it should also be

noted that many other college programs for disadvantaged students began
at sbout this period including the Yale Summer High School (Fleishman,
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1967; Klein & Gould, 1968), the City University of New York College
Discovery Program, and similar projects. During the 1963-64 period the
Rockefeller Foundation alone appropriated nearly $9,000,000 for 29
institutions interested in increasing educational opportunities for
Negro and other disadvantaged students. The variety of these programs
has been great and many were considered innovative pilot projects with
the hope that they would eventually beccme self-sustaining and find
various new sources of continuing suppert.

As will become evident in the remainder of this report, Project ABC
is atypical and unusual in many of its features. It seeks to find a
talented and promising group of disadvantaged students who, although
they may have been handicapped by previous schooling, have given svidence
of high potential and future promise. Thus the selection of students
is somewhat special. Also it differs from other summer programs in
that it does not return the students to their home high schools, but
instead provides them with full tuition scholarships and expense allowances
to independent secondary schools., These features make it quite distinctive,
It should have a more total impact upon the lives of the students than
other programs which generally offer the students a summer of enrichment
and varying degrees of continuing follow-up contacts but return them to
their home high schools where they continue as regular students during
the academic year. The lives of the ABC students are altered to a far
greater extent, therefore the results are of particular interest.

It should be noted that the per student costs of Project ABC are
quite high., The initial summer transitional program costs roughly $1,400
per student including room and board, transportation to and from the
program, books and instructional and administrative costs. The scholare-
ships to secondary schools average about $3,250 per student per year
including tuition and instruction, room, meals, and transpartation.

Most students are enrolled in the secondary schools for 2 or 3 years,
The total annual program costs thus are very high. The initial funds
for ABC scholarships came from the scholarship endowments of the inde-
pendent preparatory schools, but with the growth of the program there
has been increasing support from outside sources and, with marked
fluctuation, federal funding.

From the 21 independent boarding schools originally involved in
the program, the number has grown to 108 independent schools and 8
public secondary schools. (See Appendix A for a full list of partici=-
pating secondary schools as of fall 1968,) Also the number of colleges
offering the summer program expanded. In the first 5 years of the
program, 1964-68, there were 1219 students who entered various Project
ABC summer programs, three-quarters of them boys, with over 90% to
ettend independent schools and less than 10% to attend public schools.
During that period 709 were privately funded and 510 federally funded.
(The full statistics on the entering classes and programs are presented
in Appendix B, Table l.) As of January 1969, 185 students had graduated
from the secondary schools, 851 were continuing in the schools, and 183
had dropped out of the program. (The statistics are presented in

Appendix B, Table 2.)

Inspection of the tables cited indicates that the ABC program has
grown substantially through this first S-year period. The number of

19




schools involved has markedly increased, as have ths number of applications
and the number of students admitted. However the growth has been far from
steady and even. The number of scholarships available for entering stu-
dents has varied from year to year, depending upon the available scholar-
ship funds of the independent schools (many of which are quite limited

in the number of scholarship students they can support). The greatest
fluctuations have been due to the varying involvement of the Office of
Economic Opportunity. Ouring the first year of the program ('64) there
were no federally supported students. Buring 1965 there uere proposals
of accommodating 200 OEO supported studsiits, but the trustees of Project
ABC decided that too rapid growth might injure the quality of the

program and only 100 students were federally funded that year. In 1966
when the program expanded to e Aumber.of additionel college cempuses
there were 300 OEQ funded entering students. However in subsequent

years the number of OEO supported students has markedly decreased

and the future of federal funding is most uncertain. All students
enrolled through any source were assured of continuing support until
graduation, This has meant that the annual budgets for both entering
and continuing students has markedly increased over the years. The
total appropriation from OEO, for example, for the fiscal year 1968-69
was close to $1,250,000. It thus is clear that the ABC program, though
limited in scope, is costly and the assurance of continuing support has
been a major problem. To meet such needs a development office was
established in New York City to seek to broaden the bases of private
support. Thus Project ABC has been aided in its search for further
resources through the help of a number of foundations including the
Rockefeller Foundation, the Ford Foundation, the Hill Family Foundation,
the Charles E. Merrill Trust, the Danforth Foundation, and the Charles
F. Kettering Foundation.

The initial groups of ABC students entered private secondary schools.
The total student enrollment in these preparatory schools is approximately
25,000. Most have Negro enrollments well below 5%, though in a few
schools it exceeds 10%. Even if all the private schools could increase
the enrollments of disadvantaged minority students to 10%, the total
number of places available for ASC type students would still be only
ebout 2500 (Dey, 1968, p. 30). Thus even during the short period of its
existence Project ABC has found it was annually rejecting hundreds of
equally qualified applicants and has been pressed to find additional
educational opportunities for such students. Therefore an effort has
been made to expand Project ABC by involving public high schools in the
program. The first group of ABC students to enter public high schools
through the program attended the Dartmouth ABC '66 program and entered
Hanover (N.H.) High School last fall. Since that time the number of
participating public high schools has grown to 8, but thus far only a
very small percentage of ABC students have entered public high schools
through the program (Dey, 1968). The public high school program will
not be evaluated in this report, as the group of students studied here
ell were to attend private secondary schools.

This brief sketch of the first 5 years of Project ABC has indicated
its substantial growth despite many uncertainties and problems. The
program clearly is unusual and differs markedly from other programs of
compensatory education for disadvantaged high school students. Though
it definitely is limited in size, it represents a program through which
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@ substantial number of talented disadvantaged students have been offered
new educational opportunities. It would appear that few programs have
such a potentially great impact upon the lives of the students involved,
The degree to which the educational and social environments of the
students is altered makes it very unusual, As a compensatory education
program that alters the situation of its students in profound ways, it
should have great importance in determining the effects of educational
intervention and environmental change upon the lives of disadvantaged
students., For this reason it was essential that the results of Project
ABC be carsfully evaluated.




CHAPTER 2

RESEARCH QUESTIONS, DESIGN, AND METHODS

Because Project ABC was new and innovative, those at Dartmouth
responsible for its development recognized the necessity for a careful
evaluation of both its academic results and effects on the students!
lives, The writer was invited to Dartmouth in 1964 to observe the
program and design an evaluation study. The results of the first
summer ABC program in 1964 were encouraging, but it was recognized that
only a longer-term study that followed the ABC students into the inde=
pendent schools (and hopefully subsequently) could furnish the evidence
necessary to judge the academic results and personal consequences. For
however desirable the aims of the program might seem in the abstract,
thoughtful individuals must have serious questions concerning its
actual results, Through this program the lives of disadvantaged boys
were being greatly altered = they were moved from impoverished slums
and depressed rural areas to high status preparatory schools with very
different social climates, values, and academic demands. Certainly
these educational and social changes might offer opportunities and
advantages, but they also might subject the boys to great personal
challenge and social stress,

MAJOR RESEARCH QUESTIONS

We wanted to know what happens to a talented poor boy when he is
moved to an upper-class boarding school; what has he gained and at what
price? We were concerned with both the immediate and long-range corngew
quences of such a transition. We wanted to know who profited from such
a program and who did not. We wanted te know what, if any, were the
academic and educational gains. We wanted to know what changes, bene-
ficial or harmful,might occur in personality, attitudes and interests.

We wanted an honest and objective evaluation of the ABC program to
determine its successes and its failures, its strengths and its problems,

Therefore, it was decided to undertake a detailed follow-up and
evaluation study to be made with full cooperation of the Independent
Schools Talent Search Program, Dartmouth College, and the participating
independent schools., To help support this study a research proposal
was submitted to and eventually approved by the Cooperative Research
Program, Office of Education, U.S. Department of Health, Education and
Welfare. The aims of this ressarch were summarized in the abstract of
the original proposal:

"ABSTRACT~ Inaugurated last summer by Dartmouth College
and over thirty participating independent schools with the sup- g
port of the Rockefeller Foundation, 'Project ABC - A Better
Chance' is an experimental talent search and scholarship 4
program designed to provide greater educational opportunities ,é
for promising underprivileged youth. An intensive summer 3
program aims to ready a selected group of disadvantaged
students to move into the independent preparatory schools
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as scholarship students, Though possessing the mental
capacity and leadership potential, these high school
students are distinct 'academic risks' and definitely
require special preparation and intensive work to
succeed in the independent schools. Their acceptance
by the secondary schools is contingent upon satis-
factory work in the Dartmouth ABC summer program.

"_ast summer's initial experience indicated the
magnitude of the underteking and the possitility of
some degree of success. We feel it is necessary to
have careful and objective evaluation of the long-
term results of this scholarship program in order to
know the educational, personal, and social consequences.

"a) Dbjectives. The lives of the ABC students are
greatly altered, The educational and social changes offer
great opportunity - but also subject the boys to great
challenge and stress. We want to know the personal and
social consequences of such an unusual transition,

Will the program succeed in its aims or will it pro=-
duce only minimal effects - or perhaps even prove
harmful? We have three major foei of research concern:
(1) Determinants and correlates of success and failure.
We want to know who profits from the program and who
does not. Intelligence and ability should play a

large part, but we suspect certain motivational
factors, character traits, and background factors

will also prove of great significance. (2) Educational
accomplishments, We want to know how much actually

is accomplished in terms of academic gains and
educational achievements. We want to see whether ABC
students do, in fact, become more proficient scholastically
and go on to college in greater numbers than their peers
who did not have such opportunities. (3) Personal and
social changes. We want to know what changes may occur
in personality, self-conception, interests, attitudes
and values, We expect that the aspirations and
motivations of most of these students will be raised,
and we hope for positive changes in personality.
However there is a distinct possibility that there

may be many problems and unfortunate developments.

‘We want to krow how these students come to differ from

their fellows.,

"b) Procedures. The evaluation research involves
careful keeping of detailed records and a program of
standardized observation, testing and interviewing.
Included are: achievement tests in English; intelligence
testing, including traditio.nal and 'culture fair' tests;
standardized personality inventories and attitude and
interest questionnaires; systematic ratings of student
behavior and performance by teachers, resident tutors
and staff; and follow-up studies and interviews regarding
the overall effects of the program. Selected aspects of
the testing and data collection will be carried eut with
a matched control group so important compariscns may be made.
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"Careful and honest evaluation is necessary to
determine how successful this experimental program
really is in giving these students A Better Chance."
(Wessman, Dey, & Simmons, 1965)

As will be seen in the remainder of this report, all the major aims
and procedures have been carried out., The specific details of the
desigii were elaborated in tie initial proposal. Subsequent chapters
will present the kinds of date that were collected and the bases on
which the specific ressarch questions were answered. For now, we
present a brief account of the overall design and some of the problems
encountered.

GENERAL RESEARCH DESIGN

NECESSARY MODIFICATIONS., According to the design initially approved
this evaluation research was to run 5 years and study 2 entering classes
of ABC boys, of approximately 80 each in the Dartmouth summer ABC programs
of 1965 and 1966, with detailed follow-up studies on both groups after
2 years in the program and with additional studies on their entering
college performance. Unfortunately broad cutbacks in federal funding
made the originally approved full government support of the research
only run for 2 years with greatly reduced research support for a third
year. Fortunately Dartmouth College support generously continued into
a fourth year of fipal report writing with some federal support for its
preparation, Thus the full scope of the research had to be reduced
somewhat from the initial plans., However, as will be seen all the major
questions originelly to be investigated in the research have been
adequately studied and definite conclusions reached. The major overall
effects of the federal cutbacks in research support were: 1) to reduce
the number of students who received the full 2-year follow-up evaluation
from the 160 initially planned to 82 boys; 2) to reduce the time period
for gathering information on subsequent college admissions and eliminate
entirely data on college performance; and 3) to reduce somewhat the
adequacy of the follow-up of the control group. Despite these unexpected
complications there fortunately was sufficient data collection and
analysis to answer the major questions that prompted the research,

It was clear that a variety of approaches would be necessary to
assess the program and its results with desired fullness. We wanted
to include: the "objective" evidence from standardized educational
and psychological tests; the reports of preparatory school teachers and
staff who knew the boys' academic performance and observed their adjust-
ment; and also the boys' own reports of their experiences and feelings.
In short, a variety of different kinds of information was collected,
analyzed, and will be reported bearing on the questions of concern, It
was felt essential to include both the objective avidence of standardized
tests and the more subjective impressions and experiences of those
participating in the program.

STANDARDIZED TESTING OF ABC STUDENTS AND CONTROLS., Because of our
interest in the long-term educational and personal consequences of the
ABC scholarship program, a considerable amount of the data involved
before-and-after testing to assess change. The initial testing was done
at the time of the boys' application to the program ard the follow-up
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testing was done after 2 years experience in the preparatory schools
for those who continued in the program. (The boys who dropped out of
the program and the Control group were also retested after 2 years, in
most cases in their home high schools.) As the students were of different
ages and grade levels at time of entrance into the progeam, it seemed
wiser to take a uniform 2=-year exposure to the preparatory schools as
our independent variable, rather than other alternatives. 0Over the
extended period of an initial summer experience in the ABC transitional
program and almost 2 full academic years in the preparatory schools, we
would expect the academic gains and personal changes, if any, to begin
to become manifest.

The ABC boys and the Control group took a variad set of standardized
psychological tests. The details and findings on these tests will be
presented in later chapters, they included: the Otis Intelligence Test,
the ETS Cooperative English Test, the Cattell High School Personality
Questionnaire, the Tomkins=-Horn Picture Arrangement Test, and the Guilford=-
Schneidman=-Zimmerman Interest Survey = in all over 4 hours of standardized
tests. (Additional tests were also given to the ABC students and will
be reported.) These tests were administered toc the ABC boys and Controls
at time of application to the program end in the subsequent follow=-up

. study 2 years later,

Of the 82 boys who entered the Dartmouth ABC program in 1965, there
were 77 who were retested on the battery in the two-year follow-up.
(Almost all test data was complete, but in the instances where a few
cases had to be eliminated due to errors, the slightly reduced size is
noted in the relevant tables in Appendix C.)

CONTROL GROUP: PROBLEMS AND SOLUTION, A Control group took both
the initial and follow-up test battery. The Control group will enable
us to make comparisons with the 2-year changes in other disadvantaged
students who were similar to the ABC boys but did not have experience
in the program or in the independent schools and instead remained at
home in their local high schools., As will be seen these comparisons
have definite value indicating the effects of the ABC experience.
However, to be completely honest this Control group falls something
short of the scientific ideal, though it does have some utility and
justification., An ideal scientific Control group for psychological
research should assign the students arbitrarily and completely randomly
to the "Experimental" or the "Control" situations. This was not the
case for this study. Though all students were tested at time of
application to the program without knowledge of which ones would eventually
become ABC students and which ones would not be accepted to the program,
the decision regarding their acceptance into the program was in the
hands of the preparatory schools, Therefore, it is evident that the
. : "brighter" and more academically able boys would be more likely to be
; selected for the "experimental' or ABC group. This, of course, would
| be a considerable biasing factor in the findings if means were not taken
%: to correct for it., As was expected, after selection the statistics
E
;

on the initial intelligence and achievement test scores for the full
groups of ABC subjects and Controls showed that there were significant
differences = with ABC students scoring higher. The only proper way to
insure comparable intelligence and achievement levels for the 2 groups
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would be through careful matching and as will be indicated shortly this

| was done.
%ﬁ Another problem involved the number of Control subjects. We had
a originally planned that there would be approximately 30 ABC students

and 120 students in the Control pool for matching. However, the
unexpected addition of 30 scholarships from the Office of Economic
Opportunity in the late spring of 1965 increased the number of ABC

i students accepted to 80 and decreased the number of Controls to 90, -
? gs all the scholarships went - to boys in the original Control group.

4 (It was planned to compensate for this depletion of Control boys by
over-representation of Controls in the next year's initial testing and
this was done, but unfortunately the urexpected federal cutbacks in
research funds made it impossible to follow=up these Control students

in the second year group.)

.
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% A further complication were the problems in maintaining contact

: with students in the Control group and inducing them to participate in
further testing - as they had no strong ties to the program, Thus there
was difficulty in following up the already reduced Control group and

3 many were "lost" thrsugh school transfers, missing testing sessions,

. etc. (Again this difficulty had been compensated for with the second
years Control group by initially testing more students from a smaller
number of high schools where it was known from previous experience
that fuller returns of data would be obtained, - but again these plans
were frustrated by the cutback in research support which cancelled the
. intended follow-up of the second group.) The loss of students in the
Control groups would make dubious any general overall statistics on
Control group drop-outs and college admissicns data.
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However, despite these difficulties follow-up test data on a matched
Control group was obtained for comparison purposes, as will now be
discussed. In order to make the Control group comparable to the ABC
students a number of criteria were set. It was decided to make the
students in the 2 groups be as closely matched as possible for the most
relevant characteristics that might affect the comparisons to be reported
in later chapters. It was decided to use anly students who were contine
uing in secondary school: that is to say, only ABC students who had
1 continued in private independent schools for 2 years were used and only
public high school students who had continued in their home high schools
were used in such comparisons. (On the same tests there are also tables
- which report findings for the entire group of ABC students, but where
‘ﬁ comparisons are made with the Control group only a matched sub=sample
,; of ABC students are used.) In brief, there were 23 matched pairs of
E ABC students and Controls, all were continuing in secondary school, they
were matched on initial intelligence test scores, age, and race. All
pairs were matched in intelligence so that the difference in initial
I.Q. score was never greater than 5 points (plus or minus). In only 3
cases was the difference as large as 5 I.Q. points, and there was_no
statistically significant mean differsnce between the 2 matched groups
i on initial intellinence test scores. All 23 pairs were matched on age
. such that there was never greater than 5 months difference (plus or minus),
A and agein there was no significant mean difference between the matched
3 qroups on sq2. The 23 pairs of students were also matched on race such
; that there were 19 Neqru pairs, 3 Puerto Rican peirs, and 1 American
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Indian pair included. Thus while a smaller Control group was obtained
for comparison purposes than had initially been hoped for, it did
appear that satisfactory matching of ABC and Control sub-samples was
achieved so that meaningful comparisons could be made on the changes
over the 2~-year period. The significant findings from such comparisons
of the matched ABC and Control groups will be presented in tables in
later chapters; also at that time the data will be presented on changes
observed in the entire groun of ABC students (both those continuing in
the program and those who dropped out).

GENERAL DATA GATHERING ON ABC STUDENTS. The various kinds of
data gathered during the course of the study will become evident through
its presentation in later chapters. However, at this point its
appropriate to indicate briefly the main kinds of information collected
on the ABC students from their initial application to the pregram, during
the first summer, and subsequently in the independent schools. There
was available a considerable body of general background information for
each student including information on parent and family characteristics
and previous schooling. There were standardized intelligence, achieve=
ment, and personality inventory scores. There were teacher and staff
reports and ratings on academic work and general behavior both during
the summer and in preparatory school. There was also collectiaon of
records and data from the independent schools and there were interviews
with the students regarding both their prior life experiences and their
experiences and reactions to Project ABC and the independent preparatory
schools., As will be evident in later chapters, there was therefore
a great deal of relevant information available to help answer our
varinus questions regarding the characteristics of the ABC students
and the effects the program had upon them.

INTERVIEWS WITH ABC STUDENTS, Besides the more standardized and
objective data collection, it was felt that much valuable and essential
information could conly come from interviews with the ABC students and
their teachers. Without systematic interviewing of the students and
staff it was felt that much would be lost, Standardized tests and
measures have definite utility, but many of the most significant aspects
of the program could be assessed only from the personal testimony of
those most intimately involved in the program.

Therefore, it was felt imperative that all ABC students be inter=
viewed systematically bcth at the end of the initial summer program
and after two years subsequent experience in the independent schools.
Meny informal conversations with students the previous summer had
indicated some of the blocks in communication that must be overcome.
Some of those students had appeared guarded and were reluctant or unable
to express their personal feelings and reactions. For such reasons we
felt that it was necessary to have realistic and modest expectations
as to what might be learned from interviews, and also to define clearly
the role of the interviewer in a legitimate and nonthreatening way.
All the interviews to be reported were conducted by the writer. To
establish good rapport it was decided that he should become a thoroughly
familiar figure through active participation in many of the formal and
informal activities of the ABC summer program (group meetings, regular
mealtime conversations, participation in recreation, etc.)e Thus he
would be known by the students by the end of the summer program. Also
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it was decided that his role should be clearly and explicitly defined

to the ABC students as not involving in any way the decisions regarding
their individual continuation in the project. Rather he was defined

as an interested and concerned observer who had legitimate reasons for
wanting to know how &ll the students reacted to and felt about the
program and its effect on their lives. During the initial testing
sessions in the summer he defined the general scope and purpose of the
evaluation research and stated that his sole concern was the evaluation
of the total ABC program and accounting for its strengths and weaknesses
rether than the judgment of individual students. Needless to say, at
various times some students expressed apprehension and question regarding
the reasons for a psychologist's interest in them, but with time most
seemed not to be too threatened and were willing to express themselves
candidly to him, However it was this interviewer's observation that

the yield from interviews with the students was much greater at the

time of the 2-year follow-up study than during the initial series of
summer interviews, Probably this was because the students welcomed a
familiar face from the past and were eager to relate what had happened
during the intervening 2 years. Also it is to be hoped that this better
rapport came from finding that their previous confidences had not been

abused in any ‘way.
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In all the interviews a“standard schedule was used with a fixed
list of topics and set opening questions (Appendix D, Schedules 1
through 6). However the gquestions were asked in a fairly informal
and conversational fashion and there was conesiderable latitude in the
follow=up inquiries to allow the individual to expand upon his answers.
From previous training and experience in public opinion surveying and
clinical interviewing (Perrine & Wessman, 19543 Wessman & Ricks, 1966),
the interviewer was well aware of the problems of interviewer bias and
role characteristics and made every effort to let the respondant do
s the talking and attempted not to encourage only certain types of favored
g responses, fhe interviewer's aim was to find out what the respondant
really felt and the reasons he felt this way. As will become evident
when interview material is presented in later chapters, the emphasis was
on as candid and full response as the ressondant could gives From the
range of interview responses to be presented in later chapters it will
be seen that the answers obtained were quite diverse and probably are a
reasonably adequate reflection of the "true" state of affairs. However,
any honest interviewer must be eware of all the sslective and biasing
factors in interviewing and recognize that for a variety of reasons
different interviewers will hear and record different things. As a
White middle-class psychologist in his thirties charged to avaluate
candidly the programs effect, the interviewer undoubtedly asked different
questions and heard different answers than amother person might. But
at least the writer has the satisfying impression that many ABC boys 1
told him important things about themselves and the program and that their ;
experiences contributed substantially to the evaluation.

Of the 82 students who entered the Dartmouth ABC summer program in
1965, all 80 who completed the summer program were interviewed at its
end. Of the 82 beginning students, there were 7S who were successfully

. contacted and reinterviewed two years later., Thus the interview
material to be reported in later chapters is based on an almost complete
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representation of all students who entered the Dartmouth ABC program

in 1965. The various statistics reported will include all the appro-
priate cases for whom there was available data - thus the representation
will be quite full., The excerpts and representative statements from
boys' interviews to be presented, are edited only slightly to aid
clarity, eliminate redundancy, and remove material that might identify
particular individuals; otherwise they are accurate transcriptions of
what the boys said. Conscientious efforts have been made to give a

full and representative selection from the boys' responses to the most

important questions asked,

;- INTERVIEWS WITH INDEPENDENT SCHOOL STAFF. There were 74 of the

1 original 82 Dartmouth ABC '65 boys who entered 39 different independent
secondary schools, In the 2~year follow-up the writer had detailed
interviews regarding each boy's academic record and social adjustment
with the independent school faculty and staff members who knew the boy
best (Appendix D, Schedule 2). In all cases there was a full review

of the boy's history at the school with staff members who knew him well
and there was ample access to the school records and transcripts. For
almost all the 74 cases there were multiple interviews with a number

of faculty members who knew the boy well in a variety of classroom,
dormitory, and extracurricular situations. All the independent schools
that enrolled the ABC students had been informed of the purpose of the
evaluation research and had agreed to participate. There was excellent
cooperation and in no instance was the writer dissatisfied when he left
a school with the amount of information he had received. All the
independent school faculty and staff interviewed appeared genuinely |
interested in the results of the ABC program and they were concerned 1
to discuss problems and difficulties as well as to recount successes. ;

AL N LA

FOLLOW-UP TESTING AND_INTERVIEWS WITH STUDENTS WHO LEFT THE PROGRAM. E
To properly evaluate the program it was essential to be as thorough in 2
our follow-up of boys who dropped out of the program, It was necessary
i to include these boys in the follow-up retesting and r2interview as
1 many of them as possible. Good results were obtained and it was possible
to retest 13 and reinterview 14 of the 16 boys who had left the program. .
Special additional interview schedules (Appendix D. Schedules 4 and 5) b
1 were designed for those students who had dropped out to discover their 4
3 reasons for leaving and their subsequent histories. The findings are
reported in Chapter 9. The writer reinterviewed all of these boys in
their home communities two years after they had entered the program.
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Through all the various kinds of data gathered and analyzed in

: the study we will be able to answer most of the important questions §
- regarding what kinds of students came to Project ABC and how it affected o
,? their lives. .
: GENERAL HEMARKS REGARDING PROBLEMS OF EVALUATION RESEARCH f

In the preceding chapter it was noted that although there are
many new programs for compensatory education of disadvantaged high echool
students, including a number connected with colleges and universities;
relatively few had undertaken evaluation studies and that thus far little
has been published on the subject. Perhaps it may be appropriate to
discuss briefly why this may be so and consider some of the problems
and difficulties in evaluation research.
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Psychologists and socia! scientists who have been trained to
demand methodological rigor and careful control of their research
designs are inclined to eschew ths complexities, imprecision, and
uncertainties of ongoing, real-life situations., So much is uncertain
and the necessary investment of time and effort is too great to attract
the researcher who is after relatively certain and immediate results,
Evaluative research is costly and time consuming and all too few social
scientists can be assured of the continuing support to undertake such
evaluative studies even if they desired to. The fate of this present
study was often in jeopardy and without the unwavering support of the 3
administrative officers of Dartmouth College would neither have been o
initiated nor completed. Unfortunately worthwhile studies of programs
at other institutions appear to have floundered when the going got
rough - and it has been very rough in the recent past!

Another difficulty is the semsitive and touchy nature of evaluation
studies. People tend to be apprehensive and resist scrutiny, Many
compensatory education programs have been auspiciously initiated and
attracted considerable favorable publicity. Occasionally further
favorable reports are heard from them, but little in the way of ob=-
jective examination and solid documentation of the full results., But
the newspaper or magazine article or even the or even the foundation
report of encouraging beginnings is no substitute for a careful and
hard look at what actually has been accomplished. To produce what is
necessary for a candid and full evaluation, the institution or program
must give a researcher a mandate to try to discover and report the full
story. Before designing this research the writer had the assurance
that it was the genuine desire of Dartmouth College and Praoject ABC
that 8 full and accurate report be rendered. Without this assurance
and its complete honoring this report could not have been written,

But even with satisfactory guarantees of financial and moral 1
support and cooperation, evaluation research is difficult. A very full f
account of the difficulties in the evaluation of the Yale Summer High E
School for disadvantaged students has been given by Klein (1968). We, i
too, experiences many of the same difficulties and would echo his .
excellent statement of the problems of total evaluation of ongoing
action programs. He discusses such matters as the lack of control of
various component features, the difficulties of collecting data from
| many sources, the scarcity of appropriate instruments, the attrition
4 of controls, the problems of ensuring understanding and cooperation
4 from all parties, protecting the confidential nature of certain material,
and appropriately defining ths role of the researcher. Of the two
possible roles of "traditional researcher" and "action researcher",
both of which have their difficulties as Klein describes, the present
5 writer tended to choose the somewhat safer and better defined role of
. the "traditional researcher", - detached and removed from policy and
day-to-day decision making on the operation of the program. We
strongly agree with Klein's comments that:

"The researchers have to spend time learning
the intricacies and problems of the total program, and E
then patiently educate the administration te further |
enhance their understanding of the necessity for
research, and the requirements of' the research design,
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research were clearly spelled out and observed.

so that they appreciate what is involved in a
valid, empirical assessment of their program.

",..We strongly believe, even with all of
the difficulties enumerated above, dealing with
the independent stance of the researcher, that
this stance still offers the most valid way of
assessing an ongoing innovative program in which
the people responsible for the program are deeply
invested in its success., Furthermore, we feel that
many of the problems encountered by the researcher
can be minimized or avoided by clarifying at the
outset his role, responsibilities and stance yis

a vis administrators, students, and teachers."
(Klein, 1968, pp. 19~21)

Fortunately for this study the necessary favorable conditions for
The intended data was

collected and the analysis completed, with the results to be reported
in the following chapters.
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CHAPTER 3
SELECTION AND CHARACTERISTICS OF ABC STUDENTS

To properly evaluate an educational program it is necessary to
know the characteristics of the participating students and manner of
their selection. Attempting to judge the results and "product” of an
educational program or institution causes one to wonder how much
woredit" can be attributed to actual accomplishments of the educational
program and how much should rather be attributed to the initial charac=-
teristics of entering students., While not denying that very important
educational influences are present in programs of quality; one must
wonder to what extent the later outstanding accomplishments of gradu=
ates of prestigeful academic institutions are almost inevitable given
the selected character and high abilities of entering students. In
short, characteristics of entering students inevitably play a great
part in determining educational outcomes. Therefore, it is necessary
to have accurate knowledge of student characteristics in order to
fairly assess accomplishments. For this reason we will consider
relevant information regarding the selection and characteristics of the
ABC students, We will examine how students come to apply to Project ABC,
how they are selected, and what are some of their major characteristics,

REF ERRAL AND SELECTION PROCEDURES

A major function of the Project ABC talent search staff is the
recruitment of qualified students and referral of their applications
to the participating secondary schools. During the first years (and
at the time the group of boys we are studying applied) the referring
and coordinating agency was known as the Independent Schools Talent
Search Program (ISTSP) with headquarters in Hanover, New Hampshire. =
Later the organization moved to Boston and was renamed ABC: A BETTER
CHANCE - Independent Schools Talent Search, It coordinates the inde-
pendent school and public high school talent search programs and the
summer transitional programs at various participating colleges and
universities., Despite the change in location and growth of various
programs, its operation has remained basically the seme with continuity
in its membership and aims. We will present the application and selec-~
tion procedures followed at the time of entrance of the Dartmouth ABC '65
class we are studying in depth, but the same general characteristics
hold for previous end subsequent classes and for those attending other
ABC programs,

The ISTSP staff under the leadership of its Executive Director and
with the help of Associate Directors and Field Representatives served
as liaison agents between the participating schools, supporting founda=-
tions and agencies, and local representatives and organizations in the
students! home communities., This talent search program was initially
supported entirely by contribution of the member independent schools
end by funds from the Charles E. Merrill Trust and the Rockefeller
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Foundation. As the program grew there was also support from the Office
of Economic Opportunity. The scholarship funds for the students have
been provided initially by the independent schools entirely, and in

later periods by additional funds from the Office of Economic Opportunity
and contributions from private sources including individuals and :
corporations. In the group of 82 Dartmouth ABC '65 students we are
studying, 42 scholarships were supported by the independent schools and
40 scholarships were supported by the Office of Economic Opportunity.

The ISTSP functions primarily as a recruiting and referral agency,
with the actual selection of individual students remaining as the
decision of the participating independent schools. Because the selection
of students remained the prerogative of the schools and they exercised
their own selection criteria, there inevitably was not complete uni-
formity in admissions policies and undoubtedly great variability. Alter-
native methods of student selection and assignment to the schools had
been considered but were rejected primarily because of the desire of
the schools to control their own admissions, and because it was also
argued that the schools probably would be more satisfied with students
they themselves had selected rather than had assigned to them. Obviously
there would otherwise be real difficulties in determining by whom and
how the students should be assigned to various schools. So it was
decided that the schools themselves should retain the authority for
admissions decisions.

It was arranged that prospective students would apply to the ABC=
ISTSP central office and that their application folders would be
distributed to the various member schools for their screening and
admissions procedures, If accepted, in the spring the student was
of fered contingent admission to a specific preparatory school with the
understanding that he was to successfully complete the ABC summer
transitional program at Dartmouth before he would be admitted to that
independent school in the fall.’

Obviously because of the many participating independent schools
and the inevitable variability in their criteria for admissions, we
can present no clear and uniform picture of the specific selection
criteria. However, from the information we had at time of application
and gathered subsequently we can give a detailed presentation of the
characteristics of the students who were accepted to the ABC program and
the independent schools.

In the local communities the ISTSP has attempted to develop a
continuing organization for purposes of recruiting and helping interested
students. As the program developed recruitment was done through
"resource persons" in the home community. These resource persons ine
cluded high school principals, teachers, guidance counselors, social
workers, ministers, Urban League members, college and school alumni,
and other interested individuals. The ISTSP staff endeavored to
coordinate the efforts of these resource people, to insure that they
were well informed regarding the nature of the program and to encourage
them in their efforts on behalf of the program. The resource people
represented and publicized the ABC program in the local community and
encouraged students to apply and helped them in making application. It
was expected and has usually proved to be the case that the resource
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people would provide continuing help to the students and their families
after they had entered the independent schools. The efforts of these
resource people throughout the country in rural and urban areas have

been the major means whereby the ABC program has been represented

locally and students have been recruited., By now the number of re-

source people is in the hundreds and is a group distinguished by high
involvement and community concern. (Without the willing help of many

such resource people throughout the country this evaluation and partie
cularly certain aspects of the follow-up study would hezve been impossible.)

Obviously the character of the resource people was an important
influence on the kind of students that applied. Because of their
positions in the local schools and home communities and their personal
concern, the resource people sought to discover and encourage talented
disadvantaged students. The resource people undoubtedly are generally
"solid citizens" who feel that better educational opportunity represents
a significant avenue of edvance for the disadvantaged. Clearly the
students whom they recruited and referred to the program would generally
share these views. Given the character of the program and its repre-
sentatives it would be anticipated that the students and families who
applied would be motivated to change their life circumstances and future
opportunities through educational advancement. Thus, by reason of the
character of the program, it was probable that academically motivated
and striving students would be recruited. So it would be expected that
ABC students would be outstanding, and probably atypical, boys in their
communities.

To give a clearer idea of the kind of students for which the ABC
program was designed and a fuller understanding of the selection
criteria it will be helpful to present some representative statements
from the formative period of the program which have continued as policy
guidelines, These statements indicate the philosophy and goals of
Project ABC and the kind of students sought. One of the initial announce=
ments in 1964 came from Charles F. Dey, first Director of the Project
ABC summer program and Associate Dean of Dartmouth College:

“Negroes and other educationally disadvantaged
groups face a deepening and dangerous frustration of
their aroused desires for equal opportunity unless more
individuals from these groups can be qualified for a
college education and participation in the leadership
sector of our society., Too often, academic and cultural
deprivation stand between 'promising prospects! and
admission to college. Progress on the problem requires
action at all levels and in various ways, but any swift
substantial improvement will depend upon qualifying more
candidates for college from boys and girls now in the
early stages of their secondary schooling. Dartmouth
College and a group of independent secondary schools
have joined together to offer these students A Better

Chance,

"Dartmouth is conducting a special summer tutorial
program for ninth and tenth grade students. Those
students making satisfactory progress in the Dartmouth
program will be enrolled, with financial aid, at one
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of the participating independent schools.

. "Students: They will represent a racial
mlxture,-although perhaps as many as thirty-five of
the.fifty will be Negro. Insofar as it cen be determined,

these students will have the mental ity for
college education. They will'bg ?fogafgﬁii%co%g

families living in educationally and culturally
deprived sectors of our sociaty.

"These will be young people who most probably
will not qualify for college if they continue in
their present surroundings. They will be academic
trisks! in the sense that thsy will need special
preparation and intensive tutoring if they are to
have an even chance of succeeding in a more com-
petitive academic environment., However, this is
not a program in which we are attempting to
motivate the unmotivated - students must want to
participate...

"program: We believe the eight week period
will be most effectively used if we focus our
energies and resist the temptation to ‘remake'
human beings. We expect each student to absorb
culture and education beyond the limits of classroom
and tutorial, but the core and commitment of the
academic program is to teach these youngsters
communication and mathematics; how more effectively
to read, write, speak English, and master basic
algebraic concepts. Subordinate themes will
emphasize study techniques, writing examinations
and use of the library.

"Staff: The staff will comprise eight to ten
experienced secondary schoal teachers recruited from
the Dartmouth faculty and secondary schools, and
eight to ten Dartmouth undergraduates who will serve
as resident-tutors.

"gelection: The Independent Schools Talent
Search Program, through its field representative,
Mr., James E. Simmons, has assumed principal respon-
sibility for identifying prospective ABC students.
Mr. Simmons is working with principals, teachers,
guidance counselors, social welfare agencies, church
groups and other community resources.

"Continuity: It is our hope that all of the
students will make satisfactory progress at Dartmouth
and subsequently enter one of the independent schools.
However, for a few, the transition may seem unwise.

An evaluation committee composed of summer program
staff and secondary school respresentatives will
advise which students, if any, cannot be recommended
even as 'risks' to go on to independent secondary

schools...
"The participating secondary school, in admitting
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an ABC student, is alsoc committing itself to
necessary scholarship aid for as long as the student
remains in good standing, Dartmouth will have no
official responsibility for the student after he has
completed the summer program, though for purposes

of subsequent evaluation, the staff will follow the

progress of ABC students in the independent schools."
(Dey, 1964a)

?i A later statement made in the Director's report on the 1965 ABC
| program and based on the first two years experience has additional
relevance to the consideration of the kinds of students Project ABC
was attempting to recruit,

o R T L ~

",,.As the program has expanded, students have
been recruited increasingly through 'resource persons'! -
the professional man, the minister, the social worker,
the teacher or guidance counselor - people usually in
the best position to establish a candidate's personal
. qualities - motivation and sense of purpose, integrity
1 and curiosity. And, since these students are identified
as 'risk! candidates, it is important that ABC and
subsequently the member schools have as much information
about these personal qualities as possible. An in=-
creasingly important function of the ISTSP staff is to
coordinate the efforts of these resource people, to see
that they are well-informed about the program and to
i encourage them as much as possible in their efforts on
(? behalf of the program...

SO el

"We believe it particularly important that we
use ABC-ISTSP scholarships for those students most
in need of educational alternatives, We must be
careful not to go after those strdents already
identified as promising, sought after by other
programs and virtually assured of college admission.
Ideally, our program should serve disadvantaged
students whose college futures ar2z not assured, whose
immediate futures are cloudy. On the other hand, these
are neither the C students nor the unmotivated. They
must have shown sufficient promise to persuade us that
it is both reasonable and fair to encourage them to
enter preparatory school. They should be students
in need of academic challenge or change of environment, 3
students who, if given the chance, will aggressively f
help themselves.," (Dey, 1965b) 3

These statements clarify the kind of students Project ABC was
designed for and hoped to attract, They were to be from disadvantaged
minority groups, predominantly Negro but with representation of other
ethnic groups. Their home communities should be economically impoverished
with inadequate local schools and limited educational opportunities.

Though coming from such disadvantaged backgrounds, the prospective
students were to have shown potential and ability and be marked by
a desire -and drive te improve their lot.

A




Thus it is clear that the students to be recruited were not the
"hard core" problems from poor school systems. Many important and
disturbing studies have amply documented the severe academic handicaps
and widespread educational retardation of disadvantaged minority group
members in poor school systems (Clark, 1965, ppe 117-125, Coleman, 19663
Conant, 1961; Deutsch, 1967; Harlem Youth Opportunities Unlimited,
HARYOU, 1964; Passow, 1963; Pettigrew, 1964, pp. 100-135; Riessman, 1962).
These studies have shown the mean scores on achievement tests in reading
and arithmetic of disadvantaged minority group children to. be far below
national norms, and because of "cumulative deficit" to fall increasingly
further behind in later grades., Careful analysis of this data indicates
. that class level rather than racial or ethnic background is the critical
4 variable affecting lower scores. Thus there is convincing evidence
2 that generally the academic and scholastic performance of disadvantaged
children is greatly impaired.

Yet there is enormous variability among disadvantaged students in
poor schools as careful examination of the relevant data reveals.
Despite the general and widespread academic handicaps of most of these
children, some do perform well. Little study has been done of school
achievers from deprived backgrounds. One such investigation (Davidson
& Greenburg 1967) while certainly not minimizing the general academic
handicaps and educational problems of disadvantaged students as a groupj
warned of the dangers of stereotyping the entire group of students and
ignoring the wide variability and individual differences:

"The data presented herein challenged a number of
prevailing stereotypes of lower-class children, parti-
cularly lower~class Negro youngsters. These children
have been characterized as showing educational and
intellectual retardation, verbal deficiency and poor
abstract ability, inadequate self-concept, poor motiva-
tion, lack of control and impulsivity, resentment of
authority, relatively poor health, and inadequate hemes,.

"Rather than presenting a uniform picture of
deficiency, our sample of Negro children from a severely
deprived environment exhibited considerable variability."
(Davidson & Greenberg, 1967, p. 113)

The authors of that study present considerable data regarding the
characteristics of high achieving students as contrasted to low achieving
students in their sample of fifth grade students from Negro families of
low socio~economic status in central Harlem. Later we refer to their
findings, but for the present the point to be made is that there are
high achievers from disadvantaged minority groups to be found in poor
schools.,

Increasing recognition of the educational and social problems of
the poor has generated much concern and discussion. Appropriate termin=-
ology and the implications of various descriptive labels have been one
focus of debate. The terms "poor", "disadvantaged”, "underprivileged",
"culturally deprived", have all been used and variously criticized. To
whom the terms should apply and their implications have been discussed
by Rees (1968, pp. 7-33) and by Havinghurst (1964) and are considered in




\

© 4
Tl g o s -
T TR R T A R TR T i o

PSR e e P b RO TSR TR g A B bR

D,

B o, o .
Yt s e St s s Rt peatha

.
oroligistag

" ‘
szt e SO A

;
(pipdty g s,
PR AR T

sy

collections of papers on the subject (Frost & Hawkes 1968; Clazer &
Creedon 1968; Webster 1966). We do not wish to enter this debate
regarding proper terminology.but merely state that because of the
criteria used in their selection the ABC students are most appropri-
ately described as "poor" or "gconomically disadvantaged". We would
question the applicability of such terms as "culturally deprived" and
perhaps even "educationally deprived". The bases for these comments
will become clearer as we shortly consider relevant information on the

characteristics of the ABC students.

In brief, Project ABC sought to recruit promising students from
disadvantaged backgrounds and poor scool systems that were not offering
them sufficient opportunity to realize their potential, The aim was to
select talented and motivated students from school systems where
educational opportunities were limited. Whiie the students should be
considered promising, it was felt those selected should be boys whose
further education and chances for college were not assured. It must
be evident that these criteria are somewhat lacking in specificity and
that the determination of exactly who met these characteristics often
wes far from clear. According to the stated aims the program did not
wish to select students whose entrance to good colleges was virtually
assured, neither did it wish to select students whose future college
potential was highly dubious. Instead the aim was to have a high
proportion of "risk candidates", students whose abilities and motivation
were strong but who required the preparation of a summer transitional
program and further years of high quality education if they were to
enter and survive in competitive quality colleges. How successfully
this aim was attained will best be judged on the research evidence

regarding the characteristics of the students at time of entrance to
tie program and the data on their subsequent performance.

It should be noted that the volume of applications for admission
to the ABC program has been very great relative to the number of
students that could be admitted, despite considerable growth in the
number of participating secondary schools and efforts to raise scholar-
ship funds from a variety of sources. For the ABC '65 entering group
there were close to 300" applications for the 82 openings in the
Dartmouth ABC program for boys and the 70 positions in the Mount
"Holyoke program for girls., Though the number of available scholarships
has increased over the years, the ratio of applications to openings
has continued very high. (See Appendix B, Tables 1 and 2, for enrollment

figures over the first five years.)

CHARACTERISTICS OF DARTMOUTH ABC '65 STUDENTS

Much information concerning the characteristics and backgrounds of
ABC students was gathered during the course of the evaluatinn research.
Some information came from the original application forms, some from
testing at the time of application and entry into the program, and some
from interviews with the students. This chapter presents an overall
picture of the characteristics of the Dartmouth ABC '65 students. Later,
in Chapter 8, we will discuss which characteristics bore significant
relation to the academic performance and social adjustment. For the
present we are concerred to describe the kinds of boys that entered the

program.
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DATA FROM APPLICATION FORMS, Some general background characteristics
of the Dartmouth ABC '65 boys are presented in Appendix B, Tables 3a and
3b. As half were supported by scholarship funds from the independent
schools and half by funds from the Office of Economic Opportunity, there
is separate presentation of data from the two groups. The two groups
were similar in background, but the OED supported boys had somewhat ;
lower family income and parental education levels. %

The ages of entering students ranged from 12 to 16 years, with the E
ma jority (B0O%) being 13 or 14 years old at time of entrance. School
grade completed at time of entrance ranged from 7th to llth with the
majority having just completed 8th or 9th grade.

The geographical distribution of the ABC '65 boys was roughly: 40%
from metropolitan New York, 25% from other eastern cities, 20% from
southern cities and rural areas, 5% from mid-western cities and 10% from
the far west, mainly rural. Racial and ethnic backgrounds were: 70%
Negro, 10% White, 10% American Indian, 9% Puerto Rican, and 2% Oriental.
Religious backgrounds were: 74% Protestant, 11% Catholic, and 14% with
none designated.

The education of the boys' fathers ranged from 3rd grade to M.D.,
with 1ith grade being the mean. There were 16% who had attended college
and 9% who had graduated. (In the very few cases where a boy's father
had received a medical or law degree he was deceased and the family was
now supported by the mother.) The fathers of 16% had not completed
grade school. The fathers of 59% had not graduated high school, The
occupations of the fathers were predominantly unskilled manual labor-or
unskilled white collar.

The mothers! education ranged from 3rd grade to A.B., It averaged
11th grade, with 12% not baving graduated grade school arnd 49% not
graduated high school. College had been attended by 17% of the mothers
and 6% had graduated. Most mothers were housewives. The majority of
working mothers were in unskilled labor (domestics) or minor white ccllar
jobs. A few were teachers or nurses.

Family income reported on the application blanks ranged from being
unemployed and on relief to $8,500, The average family income was $4,320;
with 29% on welfare or with reported incomes under $3,000. The number
of dependent children in the families ranged from one to 8, with 3 as
the average, and 38% of the boys came from broken homes,

DATA FROM ACADEMIC TESTS., Intelligence and achievement tests were
administered to the ABC students at time of application to the program
or soon after their entrance. These data show quite high levels of
intelligence and achievement for the group as a whole (Appendix C, Table 5).
The averege Otis I.0. scores were 115 points with a range from 99 to 140,
Thus the mean "I.Q." of ABC students was one standard deviation above
the mean of the general population norm. In short, most of the ABC boys
are bright, with very few having low scores. Interestingly, they seem
to score somewhat higher on traditional verbal measures of intelligence
than on a "non-verbal" or "culture fair" test,
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English achievement test scores showed them to average in the 70th é
_ to 80th percentiles on national high school norms. On the same tests )
4 where independent school norms were available they averaged in the 30th
3 to 40th percentile, Thus it was clear from the testing that the
majority of the ABC students scored well above average on national norms,
but in terms of independent schcol norms they averaged lower, However,
as inspection of the tables will reveal, while generally a highly
selected group, there was considerable spread in the academic performance
of the ABC students on the entering tests, |

DATA FROM PERSONALITY INVENTORIES., At time of application to the ;
program the students also took various personality inventories. Later ‘
chapters will present the changes found on retesting in the twoe-year Q
follow-up study and discuss the characteristics of the tests and inter- i
pretation of the changes. The original scores on these tests are %
presented in Appendix C, Tables 6,7.8 and 9: however, we will not now i
go into lengthy discussion of the tests, but merely use them to :
indicate some characteristics that seem particularly marked for the
4 ABC students. These impressions come from plotting the mean group scores
; of the ABC students against the national high school standardization

norms where available,
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On the Cattell High School Personality Questionnaire (HSPQ) the
b profile for the mean scores of ABC students was elevated on factor Q
1 (sten score 8) indicating "High self-concept control" with suggested
E traits of "controlled, socially-precise, self=-disciplined, compulsive",
. The ABC mean group profile was somewhat outside the middle range on
four other factor scales: G,I,0 and Q4. The significance of these
. slight departures from general standardization norms for high school
1 boys suggested some additional typical characteristics of the ABC boys.
The G factor suggests "Strong super-ego strength" with indicated traits
of "conscientious, persevering, staid, and rule-bound". The I factor
score measures the trait of "Premsia" with indicated traits of "tender-
mindedness, dependent, over-protected, sensitive", The low score on
3 factor scale "O Untroubled adequacy" suggests traits of "self-assured,
3 passive, secure, serene", Low score on factor scale "g4 Low ergic
k tension" suggests traits of "relaxed, tranquil, torpid, and unfrustrated",
Thus the mean group profile on the Cattell "HSPQ" indicated some tendency
for the ABC students to differ from the high school groups (presumably
predominantly White middle-class students) on whom the test had been
¢ standardized. The ABC boys as a group seemed to be characterized by
i self-control, conscientiousness, tender-mindedness, self-assurance ;
and relaxed nature., Whether this group profile would be typical of g
other disadvantaged students is, of course, not clear. However, it is :
the writer's opinion that these characteristics hold for this particular §
group of achieving disadvantaged boys. As we consider the comments of :
the boys themselves in later interviews and as we consider their performe E
ance in the program we will discover some of the reasons why this :
characterization seems an accurate one.
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The mean group profiles of the ABC students were also examined on
other personality and interest inventories, including the Gough California
Psychological Inventory "CPI" and the Guilford=-Schneidman=Zimmerman 4
Interest Inventory. The group profile on these inventories did not show 3
any particularly distinctive features. However, as will be seen in later
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chepters these inventories did show significant changes over a two=-year
period and significant correlations with the students academic perform=
ance and social adjustment.

BACKGROUND INFORMATION FROM INTERVIEWS WITH ABC STUDENTS, In
addition to the information from the applications and the initial testing,
much information was obtained from interviews with the students. Close
to the end of the B-week summer program all boys still attending the
program were interviewed by the writer. These interviews included 80
boys of the original starting group of B82. (Two boys had left early in
the summer program; their reasons for leaving, as well as those of all
the additional students who dropped out subsequently, will be discussed
in Chapter 9.) The interview schedule is presented in Appendix O,
Schedule 1., The topics covered included home and family, community and
previous schooling, and future plans. The students' responses to the
questions were coded and punched for stetistical analysis. We will
review this data for relevant information on the backgrounds and attitudes
of the ABC students,

According to the boys® reports, in 65% of the cases their parents
were still living together; in 14% the parents had separated; in 13% they
had divorced and in 8% the family had been broken by the death of a
parent, It is difficult to obtain figures for comparable groups of
disadvantaged students because of the wide geographical spread of areas
from which the ABC students came. However, it does appear probable that
more ABC students come from intact homes than is the case for comparable
groups. The HARYOU statistics on central Harlem showed 50% of the
children under 18 years of age living with both parents; the Moynihan
report found approximately one-fourth of Negro families in the ncrtheast
headed by females and over one-third of non-White urban children living
in broken homes (Davidson & Greenberg, 1967, pp. 82-85). The Davidson
& Greenberg study showed 58% of their high achieving boys and only
42% of their low achieving boys with the father present in the home
(p. 83). For the ABC studsnts 64% lived with both parents; 2€% lived
with the mother; 5% lived with other relatives; 1% lived with the father
and 3% lived with foster parents. The ABC student then show roughly
comparable family backgrounds with other disadvantaged groups, but
perhaps a somewhat higher tendency to come from intact families with the
fet her present,

The ABC boys reported that while they were growing up their fathers
had been home a lot in 69% of the cases; a fair amount in 13%; very
little in 10%; and not at all in 8%. The fathers of 44% of the boys
were born in the deep South; 21% were born outside the mainland United
States (mainly Puerto Rico, the West Indies and a few from Hawaii and
the Orient); the remaining 37% came from Border, Northern, Mid-western
or Plains states., The fathers' community of longest residence was
reported to be a large metropolitan area in 53% of the cases and only
about 10% were reported to have lived most of their lives in rural
areas or on reservations.

The boys' reports of the level of education completed by their
fathers were:

9% Don't know




6% Sixth grade or below
25% Junior high (7th, Bth, or 9th grade)

23% High school (10th, 1lth, or 12th grades;

did not graduate)

19% High school graduate

4% Post high schoel (technical, vocational schools)
5% College (did not graduate)

4% College graduate

4% Post college degrees (medicine, law, etc.)

According to the students' reports the gccupations of their fathers
were:

9% Don't know
43%  Unskilled manual
21% Semi-skilled manual

1% Skilled manual

6% Unskilled white collar

6% Semi~-skilled white collar

7% Skilled white collar or small business
3% Professional

4% Farmer, rancher, or farmhand, ranchhand

The students reported in 78% of the cases that the father was steadily
employed and in 11% was occasionally or often unemployed; the remaining
11% did not know. The boys' evaluation of the kind of work their

fathers did and the kind of life they had hed was mixed in 13% of the
cases; negative in 29%; fairly positive in 49% of the cases; the remaining
10% ventured no opinion,

In 69% of the cases the natural father was present; in 18% the
natural father was absent and there was no father surrogate; and in 14%
there was a father surrogate present. In 9% of the cases the father
surrocgate was reported to be a stepfather; in 3% a grandfather and in 1%
some other male. In most cases where there was a father surrogate, he
had attended high school or graduated. The predominant occupational
level of father surrogates was unskilled manual and all were steadily
employed.

In 88% of the cases the boys reported that their mothers had been
at home most of the time when they were growing up. Only 11% said that
she was not present much and in just 3% of the cases was she completely
absent, The students reported .they had been primarily cared for by
the mother in 84% of the cases, by a grandmother in 11%, by an aunt in
4% and by a foster mother in 1%. They reported in 98% of the cases that
their mother was still living, The mothers birthplace was the deep South
for 40% of the cases; outside mainland United States for 20% and in Border,
Northern, Mid-western or Plains states for 40%. There were 74% of the
mothers who had resided most of T™eir lives in northern or western states,
while the remainder had lived mainly in the South,

The level of mothers! education reported by the students showed
the following distribution:

1% Don't know
6% Sixth grade or below
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16% Junior high school (7th, 8th, or 9th grade)
28% High school (10th, llth, or 12th grade;
did not graduate)
33% High school graduate
5% Post high school (technical, vocational, or
secretarial school)
6% College (did not graduate)
4% College graduate
3% Post college (nursing, teacher training, etc. )

Thus the reported educational levels of the mothers tended to be somewhat
higher than those of the fathers.

In 45% of the cases the mothers did not work outside the home, while
in 55% they had some outside employment. Most outside employment was
as unskilled manual workers, mainly domestics. About 12% had white
collar jobs and 4% had skilled white collar jobs (teaching, nursing,
social work), Most of those employed had part-time jobs (less than 8
hours a day). Only about 25% were employed full time, and in most cases
this had only been since the children were older. There were 53% of the
boys who had mixed feelings or felt their mother's lives had been diffi=
cult, while 47% felt that their lives had not been particularly difficult
and mainly positive.

Less than 10% of the boys had been raised by a mother surrogate,
and in those cases it was gererally a grandmother or aunt .

The ABC boys were also asked questions regarding their siblings.
They reported that they were only children in 5% of the cases; the
gldest in 34% of the cases; 2 middle child in 36% and the youngest of
siblings in 25%., There were no older brothers for 60% of the boys; one
for 26%; and 2 or 3 for 12%. In only 7% of the cases had older brothers
dropped out of high school. The majority of those who did have older
brothers reported that they were presently attending or had completed
high school, and a number were in college. Only 19% of the boys had
older brothers who were employed (most were still attending school).
Those older brothers who were working were mainly empleyed in unskilled

manual work,

In 63% of the cases the boys had no older sisters; 20% had onej
eand 18% had 2 or 3. The majority of those who had older sisters reported
them presently in, or having completed. high school. Only 4% of the boys
hed older sisters who had dropped out of high school. Most of the older
sisters were continuing in high school or attending college. Those who
were working had mainly white collar jobs.

In 30% of the cases there were no younger children in the family.
The number of younger siblings reported was 1 for 24% of the cases; 2
or 3 for 26%; 4 to 6 for 16%; and 7 or more for 4%. .

The size and location of the boys home community showed the follow=
ing distributions

55% Large city (500,000 plus)
21% Medium city (100,000 to 500,000)
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9% Small city (10,000 to 100,000)

3%  Small town or village ( to 10,000)
3% Suburb

4% Rural or farm area

6% Reservation

In 60% of the cases the boys reported their local neighborhood was
racially mixed, while in 40% it was not. Their comments on physical
conditions in the local neighborhood were favorable in 56% of the cases;
mixed in 16%; and negative in 28% (i.e. the neighborhood was described
as run-down, deteriorated or a slum). In 48% of the cases the comments
on behavior and social conditions in the local community was positive;
in 13% mixed; and in 30% negative (i.e. gangs, crime, delinquency,
eddiction, etc. reported). Obviously it was difficult for the inter=-
viewer to judge the accuracy of these reports in most cases., However
there were occasions where boys from areas known for their deterioration
and high incidence of social problems had described their neighborhood
in rather positive terms., Therefore, these reports are probably more
indicative of the boy's own awarensss or attitudes towards his neighbor-
hood rather than the social conditions as judged by an outside observer,

Discussing various features of the home community that they liked
the following percentages were obtained:

60% Recreational facilities (perks, playgrounds, libraries,
museums )
58% People
56% General appearance (attractive, nice neighborhood)
11% Schools
s%4 General liveliness and activity
8% Nothing mentioned

In the entire group, the percentages mentioning various aspects
of the local community they disliked and wished were different were:

41% Behavior of local residents (apathy,
inconsiderateness, sloppiness, etc.
35% General appearance (run-down,deteriorating)
31% Crime, gangs, violence, addiction
14% Lack of recreational facilities
6% Poor schools
€% Specific mention of poverty
38% Nothing mentioned

They mentioned the following as problems for boys growing up in
their local community:

50% Drop-outs, not completing high school
46% Delinquency, gangs and crime
30% Little opportunity for advancement
9% Family problems
3% Inadequate schools
3% Lack of recreational facilities
30% Nothing mentioned

Regarding schooling, 95% had attended public schools end 5% parochial
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gchools. There were 81% who had attended racially integrated schools,
while 19% were in schools that were still segrejated. According to their
reperts 19% hed been in completely non-White schools; 43% in mainly none
White schools, and 20% attended schools where there was approximately

an even balance of Whites and non=Whites, For the rest non-White
students had been in a minority.

The boys were asked a number of questions regarding their former
school and their feelings about it. Their overall evaluation of their

M
previous school was coded as follows:

10% Very unfavorable and critical

13% Generally unfavorable

28% Evenly mixed; good and bad features
36% Generally favorable

14% Very favorable

They cited the following school inadeguacies:

38% Overcrowded

28% Poor teaching

13% Not enough teachers

119 Poor course selection (no special programs, etc,)
6% Inadequate facilities

39% Nothing mentioned

They cited the following as specific _aspects or features of their former
school that they liked:

7% Teachers

46% Overall facilities

43% Particular courses

36% Recreational facilities
19% Other students, friends
5% Nothing mentioned

They cited the following as specific aspects or features of their former
school that they disliked:

45% Behavior of other students (unruliness, lack of
discipline, disinterest, apathy)
21% Specific teachers
18% Deteriorated condition and inadequate facilities
18% Poor courses
8% Lack of recreational facilities and activities
28% Nothing mentioned

It is undoubtedly of significance that such high proportions of the
ABC boys reported that they had liked individual teachers or teachers
generally at their former school, and that they had disliked the be-

havior of other students. Such response reflects the particular character

of the ABC selection process. The program attracts and selects students
from poor school systems who have been performing well academically. It
would appear that these boys have related well to their teachers and may
feel themselves somewhat apart from their schoolmates who were not as

striving and achievement oriented. This interpretation of their responses

to interview questions is also supported by the personality inventory




profiles discussed earlier that showed the mean group profile of the

ABC students as high on self-control, conscientiousness, tender-mindedness,
self-assurance., This evidence indicates that the ABC boys are a
socially controlled and conscientious group who relate well to adult
authority and have the kind of characteristics necessary for good school
performance. It also suggests that they may be somewhat apart and
"marginal men" with respect to their peers at home. Other evidence to
be presented in later chapters will also support this interpretation,
Many of these boys already appeared to have separated themselves from
their peers at home and through scholastic achievement hoped to move

out of the confines of their disadvantaged situation.

Yet the boys also indicated that they were not without some hesi-
tation and uncertainty regarding leaving home and moving to the inde=-
pendent schools. Asked how they felt about leaving their former school

and going to independent preparatory schools, their responses were:

1% Very negative

4% Fairly negative or indifferent
49% Mixed feelings
21% Fairly positive

25% Very positive

The specific regrets and fears about leaving home and attending_independent

school mentioned by the boys were:

51% Leaving old friends

24% Fear of academic failure

18% Leaving family

13% Missing former social life and activities
9% Leaving girlfriends
5% Leaving general community atmosphere

31% Nothing mentioned

The specific reasons they cited for being glad they were going to
independent school were:

64% New challenges and opportunities at the schools
58% Extracurricular activities and facilities
50% Better schooling, emphasis on academic Features
36% Better future opportunities (college,
later employment, etc.)
10% Making new friends
Pleasing family and friends
4% Glad to be leaving home
5% Nothing mentioned

It appears that the attitudes of most ABC boys were positive regarding
their impending change to independent preparatory school and the pos-
sibilities and opportunities they would encounter., However, as is to
be expected many did have questions and voiced regrets about leaving
their homes and former schools.,

The boys were also asked whether they had thought much in the past

about their future plans and passible occupations. It was reported by
51% that they had thought a great deal about future occupations and had
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clear ideas; 44% had given some consideration to the matter; and only
5% had not thought about it. The occupational levels of the vocations

desired by the students were:

8% Don't know
1% Skilled manual
14% Professional athlete or entertainer
18% Skilled white collar or small business
41% Semi-professional (high school teaching, engineering,
social work, etc.)
56% Professional (medicine, law, science)

Their stated interests or plans in specific occupational areas included:

66% Science and technology (research, engineering, pilot)
18% Law
15% Teaching (high school or college)
14% Medicine
11% Business
10% Sports and entertainment
9% Military service or academies
5% Humanities and literature
9% Don't know

Asked what they felt their chances were of attaining their goals, 58%
responded good; 15% fair; 14% poor and 14% don't know. In 80% of the
cases the boys said their plans had not changed since being accepted
by ABC. Those whose plans had changed mentioned higher aspirations
since learning they were accepted.

The boys were also asked what golleges they were considering
applying to. They specifically mentioned colleges in the following

categories:

51% Ivy League schools
21% Major state universities
20% Select private colleges and universities
18% Engineering schools (MIT, Cal Tech, etc.)
10% Small local colleges

6% Military academies

1% Technical or vocational schools

It is evident that the aspiration levels of the ABC students were very
high, Given the background and economic situation of their families
their goals may seem unusual. However, because of the academic records
of most of the boys and their present situation they had some grounds
for these hopes. It should also be mentioned that writers well
acouainted with disadvantaged adolescents have remarked on the generally
high (and often unrealistic) aspirations of such students (Clark 1964
pp. 66-67). In any case the ABC boys certainly desired higher
education and aspired toward high level occupations. The predominant
vocational interest was in science and technology with considerably -
lower levels of interest in other fields. Because of past patterns of
occupational discrimination it is understandable why such boys might be
most oriented to fields where technical competence is more clearly a
criterion of merit and advancement. Of course, the general velues of a
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technological society and the traditional appeal of science to adolescaent
boys also would account for the high level of interest in scientific
and technological fields., Later we shall see how these interests change.

REPRESENTATIVE COMMENTS., Statistics lose much of the character
of the individual boys, their backgrounds, life experiences and attitudes.,
While obviously there are general patterns and trends, as with any
human group one is impressed by individual diversity. To give some
sense of both their varied backgrounds and their shared attitudes, we
will summarize background data and excerpt some representative state-
ments from interviews with the ABC boys. These interviews occurred
close to the end of their first B8 weeks in the initial summer program,

The attitude of the great majority of the ABC boys toward the
summer program and the prospect of independent school in the fall was
quite positive, though most had some regrets and questions, However,
we will begin with some commcnts from a Puerto Rican student from New
York City who was much more outspokenly ambivalent and critical than
the other boys, However, in his attitudes towards school generally he
was very typical of the group. This boy's parents, both born in Puerto
Rico, were separated. Though he lived occasionally with his mother,
he had been primarily taken care of by his grandmother who lived close
by. His father had separated from his mother about 5 years earlier and
was a seaman, so he had sesn rather little of nim. His mother had a
full-time job as a waitress in a restaurant., Her income was listed as
$3,400. One older sister had not finished high school and was married,
while the next older sister was working and attending a local college.
About his neighborhood and school he commented:

"We live in a brick three-story apartment near some
newer projects. The neighborhood is mainly Puerto Rican,
but there is a real mixture with Negroes and Italians
too., I really can't complain about it, but there's
nothing I care much about there, I hardly ever do any=-
thing; I just go with my girl. The neighborhood doesn't
please me because it's too dead, there are not enough
games and it's too quiet, I don't think there are too
many drop-outs around but I really don't know- that's
their business, I just go home and mind my business.

"I was going to a new school that was in pretty
good condition; but it was overcrowded and didn't have
any special programs. But I always was on the honor roll.
The school didn't have the greatest reputation because
there were lots of fights and brawls, The teaching is
all right, but there was some I didn't like and that I
knew didn't like me., The kids were real wise and fresh
to the teachers and each other. The place didn't have
a good reputation, but I just kept my nose clean...

"I like the city: the noise, the fights, the ac-
cidents, I dislike the quiet up hers, The country is
like being hemmed in a big jail with nothing to do.
The country is really nothing! My prep school will be
in the country too, but it's an opportunity I can't
pass up...] really wanted to stay in the city this
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summer. | feel as if my summer is taken away from me
and I didn't want to waste 8 weeks up here. But I had
no choice = when my mother heard I had to go to the
summer program she insisted. Everyone was for ABC

- back home, except my girl who didn't want me to go.
I felt low and didn't feel like coming at all. It has
been murder up here, a lot of work, real hard. I feel
pretty bad about giving up 8 weeks of summer and I'm
not joyous about going right back to school. 1I've
never had such work. I hate my life being scheduled
and planned. I like to take things as they come.
I'm looking forward to going home, But still I'm
afraid I won't make it, I'd be afraid to go back to
school and face all those people after all that has
been done for me," (Case 001)

In later chapters we will hear further from this boy and about his adjuste
ment to independent school., At the time of the interview his career
plans were to become a technical engineer or possibly study navigation.

A boy with much more positive initial attitude to the program was
an American Indian student from a reservation on the Plains., His parents
had been separated for most of his life and he lived with his maternal
grandmother. Though his parents lived close by on the reservation, he
saw rather little of them and was not sure whether they had remarried
but thought they had. His grandmother was on welfare.  His father had
lived most of his life on the reservation and had gone as far as the 9th
grade; he worked mainly as a farmhand and was only seasonly employed.
His life had been hard. The boy's mother had also lived most of her life
on the reservation and worked full time as a maid. He had a younger
brother who also lived with the maternal grandmother, Describing his
home community and school he reported:

"We live in a small town of 400 on the reservation,
It is a pretty town and most of the buildirngs are well
kept up and most of the people are pretty well off.
Some of the tribal customs and ceremonies are kspt up
and a lot of the people still speak our language. It's
a small town far away from other towns, I like all the
space around and the secluded areas, I am satisfied
there...But a lot of the Indian boys drop out of school,
about half of the Indian boys drop out and don't
finish high school. It's hard to get jobs, especially
good ones. There is some trouble with drinking and
occasionally minor trouble with the law, but boys
rarely get sent away...l went to the county high
school about 16 milss from town. About half the
students are Indians. It's an old school but well
kept up, though it's starting to get overcrowded,
There are between 300 to 400 students, The teaching
is all right there., The athlstics was what I really
liked and some of the teachers, especially my algebra
teacher. But generally there were low standards of
education. The English had e real low stendard.
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"...I really want to go to prep schoocl for the
educational part. I have no real regrets, except for
leaving the girls. Some of the students who had been
to ABC last year pushed me in to talk to the guidance
counselor., They liked it and thought I had a real
chance. When I learned about it I wented to try for
it right awsy. The guidance counselor really en-
couraged me. He said that even if I didn't make prep
school the summer at ABC would be good for me. Some
of my friends teased me and said what was the use of
going to prep school, I'd only have the same chance
as the rest, but my parents were willing. I felt
good when I was accepted, I felt I could stick it
out. I do miss the wide open spaces. I want to
go to school in the east and then go back west. :

"I want to go into engineering er electronics
and have thought about it for a long time., I felt
it might be hard, even though I had good grades I
needed subjects I couldn't get at home. Now I feel

my chances are better and that I can get what I need."
(Case 004)

One of the Negro students was from a sm=ll southern town. His
family had been intact until his father's death a year earlier. His"
father had an llth grade education and had worked steadily as a laborer ;
until his illness. He had a hard and difficult life. His mother worked g
full time in a laundry. While she was at work, the boy had beern cared
for by a friend of the family who lived close by. He had one older
brother still in high school and a younger brother in the lower grades., J
Family income was reported to be $1,400. About his home community and E
previous school he said:

"We live in a small town of 5,000 people in the
middle of farming country. It's a pretty nice town, 4
but the majority of the people are poor. Our own 4

" neighborhood is fair and is not very run-down for a
Negro neighborhood. I have become accustomed to
living there but it's not a good place to grow up.
It's highly segregated and the racial feelings are
strong., The Whites are real segregationists there, 1
There are a lot of drop-outs. A lot of boys are
forced to work by the conditions at home and some just
drop out because they're tired of school. It's hard 3
to find a good job, but you can get manual jobs easily. '%
Very few boys get into trouble. 4

"Because of integration battles I was out of
school for a couple of years. The schools were
closed and they had to set up training centers in 4

some of the churches. I had a small part-time job L
in a bowling alley while I was out of school. I E
joined the NAACP and we had some demonstrations in &
town., We had boycotts to get jobs and finally A
helped to get the schools open. In the meantime some %

of the Negroes and some of the Whites had gone to
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4 school in other counties. They finally 'integrated! £
- the county high school last year, there were 3 Whites! i;
] It was a great school and I loved it and it had b
good teachers. There were a few teachers who weren't |
prepared well and couldn't make themselves understood %
in the classroom, but on the whole they were very :
gDOono %
"I must say I have scme regrets about leaving. i
I had missed much of my public schooling and feel :
I missed something there. And I'll miss a few close ;
friends, girls particularly. But now that we have i
just my Mother, who isn't making much money, I feel i
this is a great opportunity because it frees her of i
the burden and helps my two brothers. I heard about B
Project ABC from two White friends who were with the i
American Friends Service workers and were on a voter i
registration drive to help get more Negro voters }
registered. They told us about it. At first I
wasn't listening, but when I heard there was a full
scholarship I wanted to try right away. I jumped at
the opportunity! I am thinking in terms of giving my
Mother a break. She feels great about it and hopes
I don't mess up and can stick to it. When I was |
accepted I didn't know whether to be happy or sad. i
I had very mixed feelings, but it's a golden oppor-
tunity." (Case 076)

" -« St L]
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This boy hoped to go on to an Ivy League school, study law, and become
active in civil rights work.

SR e,

Another Negro boy from the South came from a family whers all the
children had shown great drive to get ahead. The father had an 8th
grade education and was a construction worker who was occasionally
unemployed., The mother worked as a domestic. Family income was listed
as $5,300, His 3 older sisters were all college graduates, 2 were
teachers and the other a laboratory technician. His older brother was
a senior in a southern university studying engineering and hoping to go
on to graduate work. They lived in a suburb of a large southern city,
About his reighborhood and high school he reported:

"It is a pleasant neighborhood. The houses are
generally well maintained and it is quiet with no
trouble. It is a pretty segregated part of town but
the general atmosphere is nice and the people are
very nice. It's not overcrowded and there is a
cleanliness and freshness, There are just a few ]
houses that could use paint and a few lawns that '
could be better taken care of., There are a few
drop-outs and most students graduate high school.
Not many boys get into trouble and the job situation
is not bad,..

R et b e L e i e

"I was in a segregated high school for the whole 1
county, it was all Negro. It was a pretty good school 4
with about 600 students. The buildings were about 25 4
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years old and were in good condition, In math I was
3 in a special class and I took advanced courses in

4 science, I liked the small classes and the amount

. of attention,- you could really talk to the teachers, 2
The teachers were good, and I liked the math and science . :
and was a member of the honor society, But some departments :
like English and history were not as good and they r
hadn't any advanced programs...l'm glad to be going :
to preparatury school. I'm not sad but I'm not jubi-
lant to leave because I still like my old school, but A ‘B
I am glad for the opportunity...l had to be convinced ;
a little to apply to prep school. I wanted to see if :
their program was really good, but I felt better after §$
i I visited the school. Everybody encouraged me and my |
. parents were glad I was accepted." (Case 036)

This student wanted to go on in research physics or engineering and had
unusually high aptitudes in the sciences.

Another Negro student from a large city in one of the border states ‘%
came from a family with 7 younger brothers and sisters. The family
income was reported as $2,800. His mother and father had had only Sth
k- grade education and the father was employed as a truzk driver., About
o3 his neighborhood and former school he reported:

"It's not too good a neighborhood, mainly run-down

tenements, It's all Negro with just 2 or 3 White %

families. There's no trouble there except on Saturday 4

nights when a few people get a little bit high. But

generally it's a quiet neighborhood and has been my

home all my life. It's close to churches and schools

and has a good location, but the houses could be

k. remodeled and the streets need repairing...A lot of

3 the boys don't have enough clothes and some find %
:

it hard to get jobs. But most are able to find them
or go into the army. Most boys finish high school
and keep going generally.

"...The classes are crowded with 30 to 36
students in a classroom but most of the school is
new and well kept up. I was satisfied with the
teaching because I was in accelerated courses in
algebra, English, sciencs, and Latin. I liked the
rules and requlations there. It was strict and we
b didn't have much trouble in our schoul among the
. students. I liked most of the teachers. MNMost of
4 them had finished college and were good teachers
and some were still going to college. It was one:
of the best schools in athletics...l didn't dislike
anything about the school...It was segregated, a
100% Negro school with one White teacher.

"I'm glad in a way that I'm going to preparatory
school because it will give me a better chance for
education. I will mise my old friends, I had a lot :
of friends among the faculty...Our guidance counselor 2
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told the boys about the tests we could take to get
into Project ABC, but only about two boys took them
out of the initially selected group of 15 or 20.
When I heard about it and what it meant, I said I'd
try it right away. I was enthusiastic. Most people
wanted me to come: my teachers because 1 was the
the chairman of the honor society at school, my
parents want me to come and were even more happy

than I was. I thought I'd better get ready to study
hard." (Case 075)

This boy hoped to eventually study physics or medicine.

A Negro student from Harlem came from a broken home. His father,
of whom he had seen little in the past 5 years, was a high school
graduate and worked as a postal clerk. His stepfather, a high school
graduate, worked in the New York subways and was steadily employed.
His mother worked nights as a cleaning woman. He described both as
having had hard lives. The family income was reported as $2,250. His
older sister had graduated high school and was employed as @ secretary
and he had 5 younger brothers and sisters and half-brothers. He
described his local neighborhood and school as follows:

"We live in the middle af Harlem. It's run=-down
and there are slums all around. It's an all Negro
neighborhood and e rough section with lots of addicts
around. There's always excitement, but I could do
without that kind. But it's home and after you live
there you become used to things and ignore them. I
don't like the poverty and wish they could rehabilitate
all of Harlem. I don't like the attitude of a lot of
the psople. They feel inferior and take offense at
the littlest thing...The big problem is to survive, I
guess. You have to be rough to get through it, There
are lots of drop=-outs and lots of trouble., There are
a lot of young addicts from 16 on up, even a lot of
seniors in high school, they seem to be getting younger
and youngereee.

"My junior high school was 90% Negro. It was
very old, run-down, defaced, and overcrowded, A
lot of the classes had 35 students, but there were
15 in my S.P. classes, The S.P. program was good.
There were dedicated teachers and a lot of outside
speakers, even the mayor. There were good teachers
and interesting people in that program and we
learned in a pleasant atmosphere. But the rest of
the school was raggedy with no air conditioning and
hot. Some of the kids that went to it were bad.
They would come to school drunk and give a bad
impression to the younger grades. It embarassed
the faculty., Those boys felt inferior and were very

touchy.

"In a way I am glad to be going to preparatory
school because I know the advantages., I'm really
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giad, but I would have gone to a better high school in
the city next year so I will miss some of my friends
and some of the teachers I had as friends. But
generally I have no regrets...My resource person, our
guidance counselor, took the top boys in our school
and told us if we took the tests and did well we

would have a chance at prep school., We wanted to try
right away and worked hard to bring our grades up

so we could apply. Everybody was behind us. We

were coached on ettiquette and donations were
received, My parents were very enthusiastic...It

was breathtaking." (Case 026)

This boy wanted to go into engineering or accounting and get a well-
paying job so he could help his family.

These comments are representative of the kinds of boys in the ABC
program. They came from a wide variety of communities and backgrouncds
but it is clear that most, though having come from generally poor
school systems, nad been outstanding in their previous academic work.
Some of the home situations were broken and disrupted and eften the
level of parental education and occupations was low. However, most
of the boys seemed to have at least some stable and responsible family
members who provided security and encouraged them. For many the local
communities where they lived were severely disorganized and definite
problem areas; howsver, the boys had generally related to responsible
adults and clearly kept out of trouble., Other boys grew up in
communities that though poor, were apparently stable and sound. Almost
all of the boys had done very well in their former schools and were
outstanding students taking full advantage of special programs and
opportunities when these were available. Thus, the picture predominantly
is one of boys from impoverished and disadvantaged backgrounds who,
though they may have had limited educational opportunities in their
previous schooling, made good use of what was available. In short, the
evidence indicates that the majority of boys who entered Project ABC
appeared to meet the selection criteria established in the planning of
the program. Clearly there was great range and diversity among the
students but the overwhelming majority could be fairly characterized
as achieving and striving boys from disadvantaged backgrounds,

CONCLUSIONS

The selection and characteristics of the ABC students has been
presented in detail in order to provide a clear understanding of the
kind of students in the program. During recent years there have been
a variety of compensatory educational programs for disadvantaged students
of diverse character and directed to many different kinds of populations.
Some conception of the variety of programs is provided in a recent book
on deprivation and compensatory education (Rees, 1968, especially pp.
203-234), Because of the widely varying nature of the programs and
the very different kinds of students enrolled in them it is necessary
to clarify the particular characteristics of the students in Project ABC,
This program was not designed for the umnmotivated "underachisver"
with severe academic handicaps and deficiencies. Rather it selected
disadvantaged students who, although they came from schools where
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educational opportunities were limited, had performed unusually well,
They were students who, despite unfavorable circumstances and limited
opportunities, were realizing their potential and who should respond
enthusiastically to greater educational opportunities,

The magnitude of the educational problems in disadvantaged areas
is great as every aware and concerned person realizes., If significant
improvement is to take place the major thrust of the efforts must be
directed at the local communities and in the local schools., Unless
there are immediate massive efforts at this local level the situation
can only further deteriorate., This is recognized as a national
probiem of great megnitude. However, though the problem must ultimately
be solved in the local community, if it is to be solved or even signi-
ficantly improved; the plight of the disadvantaged requires a variety of
efforts., Clearly Project ABC is limited in terms of both its size and
type of student. Such programs can only play a limited role in attempting
to improve educstional opportunities for the disadvantaged. VYet it is
clear that for many students it is meeting a pressing need. In the
disadvantaged sectors of the population there are many talented and
striving students seeking avenues to greater opportunity and fulfillment.
The promise of "A Better Chance" kindled the enthusiasm of these boys
and thuse who knew them, A candid assessment of the fulfillment or
frustration of these hopes is the concern of this study.




CHAPTER 4
THE SUMMER TRANSITIONAL PROGRAM

In the planning of Project ABC it was recognized that taking
disadvantaged students from their home schools and communities and placing
them in independent preparatory schools probably would put severe
pressures, both social and academic, upon the students. 1t was felt that )
such an adjustment would be a great challenge for most, and in some :
cases might prove extremely hard and beyond their capabilities. T hough
a few students might be able to make the transition easily and wit hout
strain; it was expected that most would find it hard and would need
g prior preparation and support. Therefore from the first year of Project
] ABC through the present, the majority of ABC students have attended
3 summer transitional programs prior to their entrance to the indepe ndent
g schools in the fall,

F The first ABC summer transitional program was started at Dart mouth
in 1964 with 50 boys. In the second year the ABC transitional programs
] included B2 boys at Dartmouth and 70 girls at Mount Holyoke College.
1 In subsequent years there have been ABC summer transitional programs
] at Dartmouth College, Mount Holyoke College, Carleton College, Duke 5
1 University, and Williams College enrolling a S5-year total of over 1,000 ‘
g students. (The summary statistics for all programs are presented in
4 Appendix B, Tabie 1.) The organization of the programs on the various
; college campuses has been broadly similar and was developed in comnjunction
i with the Project ABC - Independent Schools Telent Search Program centra}l ;
office. Initially the students coming to the ABC program were all to
[ enter independent secondary schools, but in recent years there have
also been a number of students who were to anter public high schools.
1 The first of the public high school programs began in Hanover, New
ﬁ Hampshire in 1966 and enrolled 10 students, There has been a gradual
1 growth in the number of public high schools participating in the programe.
(See Appendix A for a list of all participating secondary schoolse )

¢ This research report is based on the 82 Dartmouth ABC '65 boys all
E; of whom were to attend independent secondary schools. The Dartmouth

4 ABC '65 class was the second class to attend the Dartmouth summer

%' transitional program and we will describe the organization and progran
as of that year. With minor modifications, it has been basically the
same in subsequent years. In order to give a clear idea of the
character of the Dartmouth ABC summer transitional program in 1965, us
will briefly describe the major characteristics of its staff and the
organization of the program both academic and social. A fuller account
is presented in the annual report of the Director (Dey, 1965).

DARTMOUTH ABC '65 ADMINISTRATIVE AND TEACHING STAFF

There were 25 members of the Dartmouth ABC '65 staff. It includeg
the Director and Assistant Director and their secretary, and English |
Program Coordinator and 3 additional English Instructors, a Mat hematics i
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Program Coordinator and 3 additional Mathematics Instructors, 2 Reading
Instructors, 10 undergraduate Resident Tutors and an alternate, and the
Research Director. The senior instructional staff were all experienced
secondary school teachers; half from public high schools in disadvantaged i
areas and half from independent secondary schools. The staff was !
racially mixed, with a gquarter of the personnel being Negro. d

SENIOR FACULTY, The 10 senior faculty members in English, mathe-
matica, and reading were carefully selected for their experience and
success in secondary school teaching. They were selected as teachers
who were demanding with their students and themselves. They were also |
selected as individuals willing to commit themselves to the kind of 4
personal involvement with students characteristic of teachers in
independent schools.. They emphasized "indirect" teaching methods
whereby the teacher leads and questions rather than gives the answers.
Their concern was to engage the student in the educational process and f
encourage him to become an active participant through painstaking 1
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efforts to develop his own thinking and questioning. This aim was to K
be furthered by small classes of approximately 10 students with regularly M
scheduled and frequent conferences with individual boys. %

In addition to the demanding teaching role, the faculty also
participate extensively in the extracurricular lives of the students.
Faculty members and their families lived in family suites in the 1
same dormitories as the students and had frequent informal social
contact with them. Every night they ate dinner with the students
in a college dining hall, eating for a week with one table of 8 ABC
boys and their Resident Tutor before rotating tc another table for the
next week., Members of the faculty also accompanied the boys to
various social events: films, concerts, plays and weekend trips and i
hikes, Therefore, the contact of the faculty with the ABC students 0
and their involvement was unusually close and personal. They sought to |
encourage and help each boy to the limit of their abilities. The task §§
was demanding and their efforts were great. 3
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RESIDENT TUTORS. The 10 Resident Tutors were Dartmouth under-
graduates who lived in the dormitories with the boys. Each Resident
Tutor was assigned 2 suite with 8 or 9 ABC boys. The Resident Tutors |

had been selected from nominations made by the Dartmouth faculty, staff, el
and student organizations. Selection was made on the basis of interviews ;§
with the most outstanding of these candidates. ;
%2 "ihey were selected for their capacity to 3
%E relate sensitively to teanagers; because they i

were themselves disciplined, intellectually and

in personal behavior; ard because they were gen-
uinely concerned about helping disadvantaged :
youngsters without being overly ambitious about A

possibilities for human change,"
(Dey 1964, pp. 9=10)

During the preceding spring they had undergone intensive preparation
for which they were granted the credit of an academic course at
Dertmouth College. During the spring preparation they had weekly
seminars and discussions, often with guests whose experience was
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relevant to the job ahead. They read and discussed thz problems of the
disadvantaged, familiarized themselves with the curriculum, visited
preparatory schools and took responsibility for developing most of the
non-academic aspects of the summer program.

During the summer program Resident Tutors frequently attended the
boys' morning classes depending on their familiarity with subject matter
and their confidence in their ability to supplement effectively
classroom work through tutoring., They were responsible for supervising
study hours and general dormitory regulations, coaching the required
athletics, and developing with their students plans for frue time and
weekend activities, Based on the assessment of the ABC staff of the
first summer program, the Director had reported:

"We agreed that Resident Tutors should continue
to be chosen first by their personal qualities and
second for specific academic competence, Their 3
major responsibilities should continue to be close
daily association with their students, personal
tutoring to re-enforce classrocm work, and the planning
and supervising of special activities and weekend
projects. The most difficult part of their job will
continue to be getting their students to do things,
responsibly,+ on time; the most challenging, helping
students to help themselves; the most rewarding,
developing friendship and personal growth."

(Dey 1964, p. 11)

It is appropriate to report that the Resident Tutors performed
their various important and demanding roles extremely well. This
impression of their fine work comes both from seeing them in action on
a daily basis throughout the summer and also from the reports of the
ABC students to be presented later in this chapter.

CURRICULUM AND ACTIVITIES

In planning the summer curriculum it was felt that the boys' future
academic advancement would best be served by limiting their studies to
mathematics and the uses of the English language; holding that later
success in other disciplines depended on these fundamental skills. In
this respect Project ABC differed from many other summer "enrichment™"
programs for the disadvantaged. Most of the other summer programs have
included more emphasis on cultural activities in the humanities,
literature and the arts to intellectuallv stimulate students and broaden
their awareness in the hope that this would benefit their subsequent
academic work. While including some outside "cultural" activities
and hopefully interesting material in the curriculum, the primary focus
of the summer ABC program was on academic "tool" skills in mathematics,
English and reading. It was felt that because of poor prier schooling
many boys would find the transition to the independent schools difficult
and that the educational efforts in the summer program would best be
spent in strengthening their competence in basic skills. Hopefully
increased awareness and responsiveness to ideas would ‘come with time, but
the immediate problem was to help the students be equipped to survive
academically in the more demanding educational environments to which
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they were moving. Therefore, the academic program had a toughness and
rigor to it, While receiving much help and encouragement, the students
were faced with heavy demands for good academic performance and hard
work. For most of the boys, as will be seen, it was the hardest and
most demanding academic program they had ever encountered. It was felt
that if a boy could respond positively to these challenges and begin

to master them, he would be well prepared for the difficult transition
ahead.

DAILY SCHEDULE, Classes operated on a 6 days a week basis. Be-
ginning at 8 a.m., a typical student day would have a 50-minute class
in mathematics and then in English; a 20 minute milk break followed by
classes in reading and English, an hour lunch break; an hour of study
or faculty conference; 2 hours of compulsory athletics; an hour free
time; an hour for dinner followed by 3 hours of compulsory study time
in the dormitory. This routine was only altered for scheduled extra-
curricular activities on Wednesdays, Saturday afternoons, and Sundays
(though Sunday night was again a study time).

The typical week's work for an ABC student included 9 hours of
instruction in mathematics, 9 in English and 6 in reading. Individuals
with particular strengths or weaknesses were given adjusted schedules
after the first 2 weeks. Those who had no real reading problems were
freed from the reading course so that they might devote more time to
mathematics and English.

The schedule was very heavy and the students were prone to complain =

though most of them eventually acquired a Spartan pride in the rigors
of the discipline. Later we will examine their comments and gripes.

ENGL ISH PROGRAM, The primary objectives of the English program
were to help the students develop skills in composition, in the reading
of mature literature, and in class discussion. It was also desired to
encourage them to develop efficient study habits and to set high
standards of effort and achievement. FEach English teacher was respon-
sible for two sections of about 10 students which he met 9 times a
week in 50-minute periods. All of a section would meet daily to discuss
reading and receive instruction in composition. For the other 3
meetings of the week the sections were divided in half for special
"conferences" or workshops on composition. In addition to these
regular meetings there were hours in the afternoon available for
appointments and discussion with individual students to work on parti-
cular problems, The boys were assigned approximately 90 minutes of
homework for every English class, This requirement was waived whenever
the boys attended a lecture, play, or movie at the request of the
teachers,

A basic feature was daily writing by the student and prompt correc=
tion and recorrection by the teacher. Because students in private
secondary schools must be able to write often and well, the ABC English
teachers stressed composition in designing the curriculum, They aimed
to help every boy develop his skills to the point that he would be able
to write credible quizzes, paragraphs, and themes when he entered school
in the fall. Toward this end the boys were taught fundamentals of

organization, content, sentence structure, usege, diction and punctuation,
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Ideally they wrote every day and were obliged to revise every paper
in accordance with corrections made by the teachers. The standards
were similar to those at the independent schools, but the teachers'
evaluations were on the strengths as well as the weaknesses in the
papers. The teachers gave no grades during the summer, but instead
wrote brief comments on most of the papers and discussed the quality
of a student's writing with him in the individual appointments. Also
the teachers meet weekly with the Resident Tutors to discuss the
English curriculum and ways of helping the students.

The books for the summer reading were selscted after much con-
sideration by the staff. The principal criteria of selecting reading
were that the stories would emphasize human courage, the authors well
known and significant literary figures. The style of most books was
contemporary and lucid. Ths books were appropriate for study of the
fundamentals of literary analysis. Authors included Homer, Stephen
Crane, John Steinbeck, William Saroyan, Ernest Hemingway, and Martin
Luther King Jr.
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During the summer the students attended 3 plays: Richard II,
Tartuffe and the Doctors Dilemma, They also saw 4 films: Bridge On
The River Kwai, The 0ld Man And The Sea, The Miracle Worker, and
Inherit The Wind., They also wrote papers on and discussed the plays
and films. (Detailed dicsussion of the entire English program is ;
presented in Dey, 1964, pp. 17-=33.) %

READING PROGRAM., The objectives of the reading program were to [
assure that all ABC students had opportunity to penefit from a reading E
!

x

program at an appropriate individual level, and in the case of the
poorer readers be tested diagnostically and grouped into small classes
for more intensive, corrective and remedial instruction. The Diagnostic
Reading Test was used for gerigral screening and sectioning. There

were 3 sections of poor readers, 6 sections of average readers, and one
section of good readers with an average of 8 students in a section,.

The first half of the summer program had the objectives of improving
vocabulary, study skills, reading comprehension and reading rate. Time
was spent on development of skills in outlining, note taking, skimming,
phrase reading, and preparing for and taking examinations. After the
first half of the summer a third of the boys who had good reading skills
were excused from reading classes and were given individual assignments
with emphasis on vocabulary improvement, The remaining two-thirds of
the boys continued in their regularly scheduled classes which emphasizsd
comprehension in various kinds of reading matter and reading speed.

Those students who hac particular problems received intensive individual
attention and further diagnostic testing that would be helpful for their
future placement in independent school. This evaluation was designec :
to spell out in deteil the strengths, weaknesses and recommendations 4
for Furtheg instruction. (The reading program is described in Dey 1965, E
pp. 34-37,
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MATHEMAT ICS PROGRAM., Thestudents were sectioned into 2 levels of
mathematics courses according to their prior preparation and initial
test results. One section was called "pre-algebra" and was designed
to offer a strong foundation for the introductory course in algebra at
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preparatory school. The other was a review and extension of a first
course in algebra., There were 5 pre-algebra and 2 algebra sections.
The courses put a heavy emphasis on "modern" mathematics, as it was
felt that many boys had little exposure to these aspects of the field
and would be poorly prepared for the independent school mathematics
curriculum. Also it was felt that there was need to strengthen their
preparation in the basic manipulation of numbers. While it was difficult
to make substantial advances in the cases of boys badly handicapped by
years of inadequate preparation, it was felt that in most cases there
were significant gains in the understanding of mathematical concepts
and the capacity to use them, (The mathematics program is discussed in
Dey 1965, pp. 38-43.)

EXTRACURRICULAR ACTIVITIES, There was daily participation ard
instruction in sports including soccer, track, softball, volleyball,
touch football, and tennis. All students also were given swimming
instruction,

Individual suites of students participated in various weekend
activities including mountain climbing and hikes, and trips te Montreal
and Boston. There was a dance with the ABC girls from the Mount Holyoke
program., Students also had opportunity to attend concerts during the
summer and visit art galleries and studios. They also had a glee club
and presented a play. On Sunday afternoons there was a non-denomina=
tional meeting and students were encouraged to attend local churches,

Meals were taken in the college dining hall, Breakfast and lunch
were cafeteria-style, but evening meals were more formal with assigned
tables for the students and faculty and with invited guests.

STUDENT REACTIONS TO SUMMER PROGRAM

Although the main concern of this evaluation research is the
students' adjustment to the private schools, we are also interested in
their experiences and reactions inthesummer transitional program. The
systematic data gathering concerning this aspect came in interviews close
to the end of the summer program, Some information gathered from these
80 interviews was presented in the last chapter in the discussion of
students' prior backgrounds and plans. However, there were additional
questions about their experiences during the summer (Appendix D,

Schedule 1, questions 30-37 and 41-42). By this point the writer was
familiar to the boys, having met with all of them in some large
psychological testing situations. In these meetings the general purpose
of the ABC research had been explained to the students, Hopefully it

was made clear that the reasons for psychulogical testing and interviewing
were to study how well the program was achieving its aims and not for the
assessment and recommendation of individual students. During the summer
the writer had reqularly eaten dinner with the students, attended many

of their activities, and become a familiar figure to most of the boys.

At the start of the interview it was emphasized that all information was
confidential and would not reflect upon any boy in an individually
identifiable way. Also, it was emphasized that judgment of the student's
performance and whether hs was recommended to go on to independent school
was made solely by the ABC teaching staff and that the interviewer
played no part in that decision, The boys were asked to give honest
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reports of what they felt were the good and the bad features of the
summer program,

OVERALL STATISTICS. The boys were asked what their initial thoughts
and feelings had been during their first few days in the ABC summer

program. The boys' overall initial reactions at the beginning of the
program were reported as:

29% Very favorable

33% Generally favorable

24% Evenly mixed, favorable and unfavorable
9% Generally unfavorable
6% Very unfavorable

The predominant reactions reported were favorable or mixed; with only a
1 few feeling dissatisfied or unhappy. Initial likes and positive reactions
3 that were specifically mentioned were:

39% College campus and facilities
35% General excitement, fun, and happiness
23% Academic routine and study program
15% Dormitory life and living arrangements
15% Other students (liked them, found them interesting)
5% Good interpersonal atmosphere, absence of
racial tensions
4% Location and surrounding countryside
23% Nothing specific mentioned

The initial dislikes and negative reactions that were specifically

ment ioned were:

?
%’ | 23% Fear and apprehensiveness; fear of academic
' or social failure
23% Strict routine and demanding study program
14% Homesickness

6% Location and surrounding countryside

3% Dislike of behavior and attitudes of

other students
1% Dormitory life and living conditions
51% Nothing specific mentioned

The boys were asked how they felt about their academic performance
and whether they had been satisfied or dissatisfied with how they were

Q doing. These reported feelings concerning their academic performance
showed the following distribution:

49% Generally satisfied
35% Mixed feelings
15% Generally dissatisfied

The subjects in which students had experienced difficulties were:
45%  English
21% Mathematics
14% Reading
39% No particular difficulties reported
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Almost all students who had experienced difficulties were optimistice.
They felt effort would lead to improvement, and only a very few were
discouraged by lack of progress.

The btoys were asked if the teaching at the summer program differed
from that of their former school, and if so what the nature of the
differences were. About 30% said there were no great differences, but
the other 70% reported that the teaching was petter at ABC than they
had previously experienced; none said the teaching was poorer., About
half reported the pace of the summer program faster than they were
used to, while the other half reported no great differences. Half
of the students also said they received much more attention from their
teachers, while the other half reported no great difference. About 60%
of the students said the teachers at home and at ABC were about the same,
while 40% said the teachers at ABC were more effective and better

teachers than they had previously.

The boys' reports of their relationship with their Resident Tutor
was positive in 65% of the cases, mixed or neutral in 28%, and negative
or difficult in 8%, In over B80% of the cases the boy's description of
the personal characteristics of his Resident Tutor was favorable, and
in less than 5% of the cases was it critical of him as an individual or

the way he handled his responsibilities.

In over 75% of the cases the students reported they liked and got
along well with the other boys in their suite; less than 10% reported
that they had had trouble with other boys., Most had positive feelings
about the living arrangements and the people in the program. Only
about 5% reported difficulties in social adjustment, Almost 70% of the
boys mentioned some individuals, staff members or other students, who
had been helpful to them during the summer programe
as particularly helpful by the boys included:

30% Teachers

28% Resident Tutors

30% Other students

11% Program officials

33% No one specifically mentioned

Kinds of help mentioned included special instruction and aid with
academic difficulties, general encouragement, and friendship and warmth.

The following were cited as their outstanding favorable impressions

of the summer program by the indicated percentages of the boys:

51% People (staff, faculty, and students)
46% Academic program, amount learned, skills acquired
44% Mode of living, dormitory life
33% Athletics and recreational events
8% Location and environment
10% Nothing specific mentioned

Their outstanding unfavorable impressions and dislikes of the summer
program were: '

Individuals mentioned
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33% Lack of free time, demanding schedule
10% Compulsory athletics and hikes
9% Difficulty of academic program and strictness
3% Particular individuals
59% Nothing specific mentioned

Asked whether they felt they had changed much since the beginning
of the summer program, one-third said not much; one=third said perhaps
a little; and one-third said yes, a great deal. In the entire group

the positive changes reported were:

53% Gaine in academic competence, greater knowlecge
and better study skills
31% Increased social awareness, better able to
get along with others
249, Greater self-esteem and self-confidence
15% Greater maturity, more able to be responsible
for oneself
10% Higher aspiration level
5% Greater happiness, more cheerful, optimistic, etc.
4% Greater intellectual awareness and cultural
appreciation
26% No specific positive changes mentioned

With respect to negative changes: 93% reported none, while 7% had
become more aware of their own academic limitations, and one boy had

come to feel unpopular and apart from his peers.

Regerding possible improvements or changes for the program, almost
half said that they wanted more free time and 2 less heavy and rigid
schedule. About a gquarter would have liked additional options for
recreational activities, and less emphasis on hikes and athletics.

Other than these complaints regarding the demanding schedule and the
restricted opportunities for fres time and choice of leisure activities,
most students were highly favorable in their attitudes regarding the

summer program.

At that point close to the end of the summer program and a month
prior to their entrance to preparatory school the majority of boys were
positive and favorable regarding their anticipation of the coming fall.

Most emphasized new challenges and opportunities, particularly with
respect to extracurricular activities and better schooling. Among

the major worries and fears reqarding preparatory schools they mentioneds:

45% Fear of academic failure

14% Fear of social failure, won't fit in,
social adjustment worries

14% Loss of contacts at home (family, friends,
girlfriends) |

11% Lack of freedom, strict routine

4% Dislike of location of school
26% Nothing specific mentioned

Overall the boys'experiences in and reactions to the ABC summer
trensitional program appeared very positive.

Most liked both the social
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life and the 