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research design presented a way to analyze public knowledge, attitudes, and
interests regarding adult education and training via a survey questionnaire, with
sample included. The survey would help to publicize adult education to appropriate
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BACKGROUND

Context of the Problem

Attention given by the VASS media and public officials over

the past five to seven years to urban riots, student disturbances,

and the like would indicate a certain dissatisfaction with the

present social order. Some dissenters describe United States society

as being overly concerned with technological efficiency and the pro-

duction of material goods. It is often claimed that our Institutional

behaviors, especially in education, have become so formalized and

rigid that the institutional administrators do not recognize their

clientele as human. This leads, it is said, to feelings of alienation

and disaffection among those ostensibly being served by the instiCu-

tions. Today this feeling is not being adequately counteracted by any

institutions. It seems that even the church, which served this purpose

for the last century or two, has been unable to cope with the problem.

Same political scientists and sociologists have described this

condition as the loss of "community" as a value in our society. This

idea is often linked to the concept of "Gemeinschaft" in the medieval

sense of a group of people "belonging" together through common bonds

of spirituality, blood line, and/or ownership of land. In this way a

group of people can find joy in living through a common "raison d'gtre."

Vo!rtt,o,zsmseq.4.07..a-
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Following this idea and the belief that social change can be

planned and implemented, it could be said that man does have some

knowledge and control of his own society. Political science and

public education are the disciplines that could combine to make

community development" operational as the medium or actualizer of

planned social change.. Thus the following general assumptions are

stated here as background for the particular hypotheses to be

examined in this paper.

AssumaiatE

1. United States education is the most appropriate institution to

direct planned social change away from concern with technology

and production by strengthening its curriculum and instruction

toward developing the "personality" of local communities. In

other words, it can do so by shaping a set of behavior patterns

that predominate in a particular demographic area toward inte-

gration of the various human elements contained in it.

2. Adult Level work-experience-oriented education is the most

appropriate agent of formal community development in a self-

regulating society such as ours.

3. Properly planned community service is the most appropriate

agent of informal community development in our mobile society,

4. The community junior college is the most appropriate institu-

tional base (or form) for the dissemination of both adult

education and community services in our current national educa-

tional structure.

Role-congruency theory and group-process analysis are the most



appropriate techniques for instructional grouping and interaction

in modern adult education and community services,

6. Multi-media polysensory systems are the most appropriate mode of

instruction and communication for today's adults.

7. Instructors and students are the most appropriate individuals to

devise and execute innovative schemes for involving various pub-

lics in education to develop local communities.

8. Political science and education departments are the most appropriate

subject disciplines to assume the task of defining and implementing

adult education and training for the purpose of developing local

communities.

The major problem is to convince the general public of the

val%dity of the foregoing assumptions. That is the outcome hoped

for when the activities described in this paper are applied in the

real world.

C. The Problem

The general public is not adequately or
appropriately educated regarding the
value of and offerings for adult education.
and training at community colleges.

The key word in the previous statement is "educated". The

first problem for any volunteer institution is to penetrate the

consciousness of the general public and literally change its behavior

toward participating in the activities it offers. The major factor

here is ability to overcome resistance resulting from (1) the

competition of other institutions for the individualls attention

and (2) previous experiences of the individual which have created
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a negative image of the institution. The problem to be examined here,

then, is the manipulation of the image of post-secondary adult education

and training.

Recently, a new concept has come to dominate national manpower

policies. The old emphasis on waiting for private industry to specify

an existing job and then helping it find the "best" man is being replaced.

The new viewpoint is that people of this nation will find (or otherwise

provide) a suitable job for every man or will equip every man for a

suitable job. A man's need for self-fulfilling and community-relevant

activity precedes the job's need for labor. This fundamental shift of

emphasis fram manpower as an economic resource to employment, not just as

a source of income and status but also as a developer of people and com-

munities must be publicized. To serve the undereducated, the undermotivatd,

and victims of discrimination, the image of adult education and training in

postsecondary schools must be made appealing, hopeful, and feasible to every

person.

The community college must reach cut especially to the discouraged

and embittered in their native habitat and encourage them to use available

services. The tmage of the cammunity college as a pivot in personal and

cammunity development must penetrate all sectors of people's lives and

solicit their support, not just their consent or acquiescence. It must

uncover personal potentialities in disadvantaged adults. It is certain that,

regardless of how excellently planned or well financed an educational program

may be, it must seek information and influence its various target populations

if it is to be effective at all. In short, the most appropriate method of

publicizing adult education and training is to administer the most effective
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instructional treatnent obtainable to every sector of the general public.

This -working paper will examine three ideas. First, a general

acknowledgment of the need to publicize adult education and training

in community colleges; second, a scheme, adaptable by all community

colleges, for developing an empirically valid public relations programA,'AN&

will use c llege staff, students, curriculum, and facilities and at the

same time, properly educate the participants; and third, a scheme also

adaptable by all community colleges, for perpetual analysis of public

knowledge, attitudes, and interests regarding adult education and

training. This third scheme will essentially evaluate the overall instruc-

tional/public relations program. It is possible, within legal limits and

community reaction, for this entire project to achieve financial indepen-

dence by actually producing services that the general public will purchase

on a contract basis. The revenue from enrollment in highly specialized

courses alone could be remarkable. Such a possibility, however, can only

be indicated here and must be left for future research. In any event,

original funding for such projects and monies for continued operation may

well be available from federal, state and local sources.



II

PUBLIC RECOGNITION OF THE NEED TO EDUCATE THE PUBLIC REGARDING

ADULT EDUCATION AND TRAINING IN COMMUNITY JUNIOR COLLEGES

This paper is based on three major premises, First, most people

are not aware of the value of relevant formal adult education and training

because they have never had any. Second, the image most people have of

It schooling" is based on a prolonged and highly unsatisfactory experience

in secondary school where training for a vocation or for personal develop-

ment was downgraded in favor'of education for college. Third, most people

feel it is "too late" or that training takes "too long" and consequently

are ignorant of the quality and variety of postsecondary schooling.

The purpose of this paper is to present a rationale, procedures,

and some materials for an instructional scheme to significantly change

those three major premises. The scheme will carry the effects of instruc-

tor and student interaction out into the community adjacent to the junior

college campus, will "educate" out-of-school learners, and eventually bring

some of them on to the campus seeking both entertainment and formal educa-

tion. The first point here is1icit public recognition of the need for

education to reach out into the community and aggressively dispense

educational tonics, rather than to wait for the public to come to the

campus. The following review of recent congressional legislation is a

reasonable demonstration of public know1edge and attitude.

Among the sixteen significant trends enumerated in the Senate

Subcommittee on Education Report of March 1968, the fourteenth held the

greatest relevance to the need to publicize adult education. It described

this trend as "recognition that education can no longer be planned within

the confines of the school, but must coordinate with community resources



and agencies." While this statement, along with the other fifteen, can

be accepted as reasonably valid, it merely implies the lack of knowledge

regarding adult education on the part of the general public. However, the

real need for coordination of educational planning with the community is

explicit and requires carefully planned long-range public relations

programs.

The Advisory Committee to the Senate Subcommittee calls attention

to the need for an expanded public relations effort in the second of six

objectives to be considered in planning educational programs with new

directions. It calls for support of a "flexible, varied program that

recognizes the individualized selection of applied fields of knowledge

and provides for guidance to realistic career choice involving local

resources and institutional philosophy as the context for school learning

experiences." Here the emphasis on applied knowledge and on involvement

of local resources again clearly indicates the recognition and acknowledgment

of the need for a carefully planned continuing public relations program

directed at the most appropriate elements of each school community.

Recommendation 9 of the Advisory Council on Vbcational Education

to the Education Subcommittee of the Senate Committee on Labor and Public

Welfare April 1968, reads as follows (page 376):

"It is recommended that the act provide for the distribution

of funds to the States on bases that will encourage increased

enrollment, attendance, and improved performance. The allo-

cation system should be designed to provide incentives and

to reward those States making the greatest efforts, both as to

quantity and quality of vocational education. The Commissioner

of Education should study and develop formulas and criteria and

recommend to Congress legislative changes to implement this

objective. Such factors as firoportion of population enrolled,

average daily attendance or membership, proportion of per capita

income devoted to vocational education, and training-related

placement should be considered
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This type of monetary incentive is best taken advantage of through

properly designed and executed publicity.

Perhaps the most important aspect of adult education and training

effectiveness is vocational guidance. This was recognized by the Panel

of Consultants to the Senate Subcommittee on Education, which envisioned

that the U. Sr Office of Education, along with State staffs, develop,

secureand distribute occupational information. Here again the call is

for publicizing adult education and training. In both the past and present,

academic guidance has had precedence over vocational guidance. If all

members of our society are to benefit, they must be attracted to post-

secondary institutions to receive this more appropriate guidance. Vocational

guidance and adult education and training are interdependent. One ceases to

be effective if the other is left out, is inadequate, or is of poor quality.

The specific words in House Resolution 16460 show Congressional

recognition of the need to publiciAie:

"Attracting qualified persons in the field of Vocational

Education Sec. 31 (a) the Commissioner is authorized to

make grants to, or contracts with, State or local educa-

tional agencies, organizations, or institutions, and he

is authorized to enter into contracts with private agencies,

institutions or organizations, for the purpose of

(1) identifying youth and adults who may be
interested in careers in vocational educa-
tion and encouraging them to pursue appro-
priate preparation for such careers;

(2) developing information services to inform
potential students, parents, and the general
public about opportunities that are available;
and
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(3) encouraging artists, craftsmen, artisans,

homemakers, scientists, engineers and persons

from other professions and vocations to under-

take teaching or related assignments in voca-

tional and technician education programs on a

part-time basis or for temporary periods.

(b) There is authorized to be appropriated to carry out this

section the sum of $3,500,000 for the fiscal year ending

June 30, 1969; for the fiscal year ending June 30, 1970,

$4,000,000; for the fiscal year ending June 30, 1971,

$4,500,000; and for the fiscal years June 30, 1972 and

1973, $5000,000."

Thus, the law itself specifically calls for the publicizing of

postsecondary, real-world education. The mandate is clear. Now comes

the problem of implementation. How and by whom will the work of "identifying

and encouraging" the relevant sectors of the community be carried out? Haw

and by whom will the "youth and adults" referred to in paragraph (1) above be

"identified and encouraged"? How and by whom will all those people indicated

in paragraph (3) be "encouraged to undertake assignments?" In other words,

referring back to the original problem, how and by whom will specific sectors

of the general public be selected and educated in regard to the value and

offerings for adult education and training in community colleges?

The answer to these questions should be clear to everyone. It is

that, if education, (being a particular change in the subject's behavior),

is desired, then it is the exclusive responsibility of professional educators.

It must be the teachers and students themselves in each community who in some

manner must get outside the school buildings and accamplish this end. If the

needed and needful members of the public have not come to the teachers, the
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teachers will have to make their own tutorial influence felt effectively

in the community at large. Somehow, control over each learner's environ-

ment must be established outside the conventional classroom-lecture

methodology. Eventually this may be totally required. However, for

immediate purposes, such an innovative approach could be directed pri-

marily at educating certain sectors of the public on the value and

nature of offerings inside the buildings and schedules of specific

community colleges.



RESEARCH DESIGN NO. I: TO DEVELOP AN INSTRUCTIONAL SCHEME FOR
EDUCATING SPECIFIC OUt-OF-SCHOOL PUBLICS ON THE
VALUE OF COMMUNITY COLLEGE EDUCATION AND TRAINING

Assumptions and Hypotheses

The most effective scheme for educating certain out-of-school

groups to the value of community college training will be an instruc-

tional product--that is, a systematic program with all needed materials

to be applied, refinedjand empirically validated by any community col-

lege in any part of the country. The educational objectives of this

scheme will be to change significantly the behavior and attitudes of

specific public groups toward the offerings of the affected community

college in general and toward its courses in adult education and training

in particular. In other words, almost immediately following the start of

this instructional program, a marked increase should occur in inquiries,

admissions, and enrollment at the affected community college. The effect

will be felt most strongly in programs offering adult education and

training and will involve both in-school and out-of-school populations.

This section of the paper proposes that all community junior col-

lege curricula and instruction be revised in the direction of specific

community relevance. Instructors shall reorganize their subject matter

presentation so that all learning experiences relate directly to con-

current real-world activities immediately adjacent to the campus.

Student projects will be designed to communicate instruction literally

out into the community. This will be accomplished by every means feasible

within the instructional environment. In this way, the in-school students

will themselves communicate with the out-of-school learners so as to change
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their behavior in the direction of accepting instruction whether on or

off campus. Such commitment,when instructionally valid, will be perhaps

the most effective method of "educating" a disenchanted, sometimes anti-

intellectual, public into participating in formal training. In other

words, it is believed that the community junior college curriculum and

campus, especially the community service and personal development

(continuing adult education) programs, can be made so attractive and

instructionally powerful that the college will become identified as a

significant force in "community development."

To that end, it is proposed, pursuant to recent federal legislation

in the field of educational broadcasting, that community junior colleges

establish local instructional TV and radio intercommunication networks

that include both broadcasting stations and learning centers for the

general purpose of drawing the school and community closer together and

for the specific purpose of leading the public to education (and of in-

structing particularly in the skills and knowledge of community

development. The faculty and students of Education, Political Science,

and Work Experience would be at the center of the activity; all other

areas of the school and curriculum would be called on to complete this

program on total school involvement with the total community. Briefly

the plan consists of eight operational tasks, organized as a research

project so that the findings can be reported and generalizations drawn

that can apply to adult education in other junior colleges. The eight

tasks are described below.

,
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Task Analysis and Assignment to Specific Departments for Implementation

1. Establish Rationale for Community Development

The Political Science Department is responsible for this, with help

from Sociology, Psychology, and Anthropology. Using a systems ap-

proach to the analysis of social change, an abstract model of

If

community" should be constructed and manipulated successfully.

It must include the following elements:

a. an analysis of goals in terms of desired output conditions,
attitudes, and behaviors,

b. an analysis of givens, such as the residents, economy,
geography, etc., and elements to be imported or transgenerated,
all in terms of input conditions, attitudes, and behaviors,

c. an analysis of internal subsystems required to process the
inputs and achieve the desired outputs.

Since this will be the theoretical framework for this entire scheme,

it must:

a. be described,in real-world concepts so common that all persons
implementing the plan will be able to relate their activity
clearly to all other activities and ultimate goals;

b. be described in operational terms, be internally consistent,
and be clearly successful in achieving its stated goals;

c. include specific criteria and instruments by which its
functioning can be evaluated;

d. be amenable to revision and include procedures for such
revision.

"Community mental health" is an example of a set of behaviors,

attitudes, and resultant conditions toward which, after explication,

a number of co-existent communities might desire to develop.

Establish Network of Community Learning Centers

The Political Science Department is responsible for this network,
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with assistance from Sociology, Psychology, and Anthropology.

This will be the network through which instruction will reach

specific groups of people. It will consist of any number of

sites strategically located throughout the community to accomo-

date the particular needs of that geographical area at any time of

day or night. Each site will be designated a learning center when

it meets the following criteria:

a. installation of appropriate TV and radio receiving, re-
cording, playback, and other necessary equipment;

b. presence of appropriate paraprofessional teacher personnel

recruited from the target-learner population and/or neigh-

borhood and trained in specific tutorial competencies;

c. presence of certain numbero of learners recruited from
specific categories of people in the neighborhood of the
learning center;

d. availability of specific instructional programs, sequences,
and products appropriate to validated communildevelopment
theory and specific target learners;

e. existence of a long-term agreement with owners of appropriate
sites to fulfill space and other requirements for instructional

use.

Sub-tasks to be performed are:

a Identify all sites (rooms, buildings, locations, etc.)
within the junior college campus community that show signi-

ficant patterns of institutionalized behavior of the people

in the area. These are places where different numbers of
people with one or more similar interests tend to gather
for a certain period of time. These are potential learning

centers. Examples are: high schools, churches, hospitals,
libraries, military barracks, private schools, prisons,

fire stations, federal, state, and local offices, service or
storage facilities, community centers, social and political
clubs, engineering and manufacturing firms, recreation areas,
elementary schools, naval bases, playgrounds, parks, museums,

art gal1eries, shopping centers, poverty-area storefronts,

reading rooms, motion-picture theaters, community theaters,

municipal auditoriums, rest homes, bus terminals, airports,
railway stations, communal playrooms, etc. Such sites,

Pr,":



^

-15-

when properly qualified, can become full-time,continuously
operating extensions of the campus.

Examine each person who frequents each site to determine
the nature and degree of his self-reported immediate know-
ledge and attitude regarding the four dimensions of junior
college involvement with the community: academic credit,
vocational education, and personal and community services.
The full range of content categories can be presented on
scales such as:

1. very positive to very negative

2. very specific to very general

3. single specific to many specifics

4. very complex to very simple

5. very technical to very elementary

6. various combinations of these and others

The content categories for education and training can include

appropriate kinds at each level, especially junior college;

appropriate amounts at each level, especially junior college;

appropriate times, Rlaces, methods, etc,; the categories for

entertainment can run the gamut from so-called low to high

for community services.

c. Score each person in terms of knowledge, attitude, and
interests regarding the four dimensions of junior college
involvement with the community.

Establish instructional groups by correlating all persons
according to attributes measured (activities, interests,
attitudes, content category, site, time, etc.)0 In this
way many specific groups are revealed and can then be des-
cribed and further correlated with one another so that in-
struction may be prescribed to fit them. Since this task
involve47grouping learners for instruction, it requires the
competencies of educational psychology, sociology, and
philosophy. Variables used in conventional public schooling
and traditional college and university descriptions of
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learners ray not be appropriate here, since the focus is
not on a captive audience of people under 25 years of age.

e. Coordinate groups with specific sites and times for in-
struction in learning centers.

Develo

The Political Science department is responsible for this, with

aid from Sociology, Psychology and Anthropology. This is the

rationale and list of course descriptions prepared for each of

the four areas of junior college involvement with the community.

Each department, including counseling and other student services,

will present a highly integrated set of specific outcomes to

accomodate the full range of reported learner knowledge, attitude,

interest, ability, etc. The major difference between community

development and any other curriculum is that the content and the

method of instruction must be redesigned to relate directly to

immediate and future real-world activities. In some cases, as in

the vocational education area, this may already be accomplished.

In others, however, such.as math or science, much redesign may be

necessary to establish direct connection with day-to-day activities

in the community. In any case, all instructors must be prepared

to accept community development task assignments for their

classes to perform in this program of community involvement.

Criteria by which a course may qualify for inclusion in a

community development curriculum include:

a. fulfillment of academic "grade" requirements (e.g.: English
Composition),

1 4
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b. usefulness to the enrolled (adult) student directly in

his career,

c. interest for unenrolled (adult) out-of-school learners,

d. adaptability to out-of-classroom use,

e. contribution to the stated theoretical model of community

development.

Whether specific courses meet these criteria can be determined

a. specific teacher-made criterion examinations not based on

normative standards,

b. specific student-made demonstrations of the relevance of the

instruction to his career,

c. enrollment and attendance of out-of-school learners in the

particular course,

d. empirical proof of relevance of the theoretical model.

4. Pre are Instructional Se uences and Products for Filthing.

The Education section of the Psychology department is responsible

for coordination among all departments. This is how instructors

will be able to redesign their courses to meet the criteria for

inclusion in the community development curriculum. It is the

systematic design of instruction sometimes known as instructional

product development. It is appropriate to all subject_content

and all combinations of learner characteristics. The cycle of

product development consists of these stages:

a. Formulation Identification of learners,
terminal behaviors, subject
content, etc. This is basically

a proposal.
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Instructional Specifications Describing specific outcomes,
en-route training, criterion

test items, 'selection. Of.M4ia5 etc.

c. Prototype Item Tryout

d. Program Preparation

e. Field Testing

f. Revision

Operations Analysis

Small-scale implementation of
sample items on sample learners
under special study conditions.

Preparing specific instructional
materials appropriate to the

specifications.

Implementing the program and
measuring its effectiveness on
the target learners.

Adjusting the program and/orob-
jectives to fulfill pre-determined

criteria of adhievement.

Description of and recommen-
dations for change of the
processes and procedures used

during development.

Using this procedure, instructors and regular students will

develop validated instructional products that can be used by

paraprofessional teachers in community learning centers for the edu-

cation of learners outside the campus.

Examples of departmental responsibilities for courses and ac-

tivities are:

a. Theater Arts, Music, Speech, Physical Education,and Psychology

departments will Rian the facilities and equipment to be

used in this community development program.

Technical, Industrial, Electronicland Engineering depart-

ments will install, operatqand maintain facilities and

equipment consisting mainly of TV and radio transmitters

and receivers, recorders, cameras, lights, stages, and

other production and control equipment.

. Business Administration department will establish, promote,

416..
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and operate a real-life corporation including stock-
holding, financial planning and periodic reporting on
operations of this community development program.

d. The English department will establish and operate a news-
gathering and reporting activity to cover local events,
acttvities of local commercial broadcasters and of national
news services, publication of the college newspaper, and
presentation of special features by school clubs, etc.

e. The Work Experience and Co-curricular departments will
establish and operate counseling and employment ac-
tivities that include interviews with private firms and
presentation of public cultural and sporting events.

f. Vocational and Physical Education departments such as
Home Economics, Health, Secreterial, Business, Industrial,
and Agriculture will establish and operate regular (or
continuing) sequences on cooking, sewing, shopping,
nursing, farming, nutrition, sex education, family life,
do-it-yourself home projects, auto mechanics, etc., aimed
mostly at developing competent producers and consumers.

All departments will produce a variety of "one-shog"
productions for personal development, academic enrichment,
voter education, etc. These could include newly created
dramatizations, talk-shows, reviews, analyses of old movies,
etc. The sources for old material of this nature are
abundant (e.g. National Association of Educational Broad-
casters, commercial radio and TV broadcasters, motion pic-
ture studios, etc). Many are available free of charge for
broadcast to poverty-area learners. Community mental
health is an area of special interest. Some exciting ideas
are presently being explored in use of TV for group
psychotherapy.

ObtalLtaLlaniIterate TV and Radio Production Facilities

Technical Education and Business Administration departments

are responsible for this function, with assistance from any

departments they may designate. On the basis of products and

research reports developed and demonstrated in the previous four

steps in this program, a proposal for an overall project will be

prepared to obtain funds for the purchase, installation, and
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operation of all facilities (including electronic hardward)

necessary to accomplish the program described in this paper.

Based on the planned use of facilities developed in Part 1

of Task 4, the Theater Arts, Music, Speech, and Educational

Psychology departments will help all other departments to use

the audio-visual facilities to put their instructional sequences

and products on film.

6. IEELgE!YILITIL1214.

The Educational Psychology, Political Science, and Work Experience

departments are responsible for this job, with assistance from other

departments as requested. The basic thrust of this task is the

scheduling and launching of the community development program in

the field. The sequence of steps could be:

a. Identify the complete network of specific learning centers
based on fulfillment of criteria specified in Task 2 above.
(This includes all facilities and employment contracting.)

b. Provide liaison for learning-center personnel with college
and other instructional personnel in establishing and main-
taining instructional agreements on scheduled availability
of specified products, materials, etc. This means complete
responsibility for all aspects of the operation of the
community development program, especially enforcement of
agreements between instructional and learning-center per-
sonnel.

7. Evaluate Instruction

The Educational Psychology, Political Science, and Work txperience

departments are responsible for this evaluation, with assistance

from other departments as requested. Although the title of this

task is "evaluate instruction," it is really the evaluation of the
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entire program of community development. This is true since, in

this context, the development of communities is achieved through

deliberately planned, systematic instruction. furthermore, learning

is defined here as "the achievement of specific changes in the

cognitive, affective, and psychomotor domains of behavior,"

especially concerning knowledge of and attitudes toward adult

education in community junior colleges. This means that, besides

achieving specific objectives in specific courses of instruction,

learners are to exhibit other changes as well.

To measure this achievement, certain instruments must be de-

signed, validated, and applied so as to reveal changes in parti-

cipants' long-range, real-world behavior toward adult education in

community colleges. The rationale and some sample items of such

an instrument are given as a separate research design in ehapter 4

of this paper. It is also important to make certain that the

gtven theory of community davelopment is assessed so that any

necessary revision may be considered.

8. Analyze and Revise Operations and Program

The Educational Psychology, Political Science, and Work Experience

departments are responsible for this, with assistance as requésted

from other departments.
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IV

RESEARCH DESIGN NO. 2: TO EVALUATE PUBLIC KNOWLEDGE OF AND ATTITUDES TO
ADULT EDUCATION AND TRAINING IN COMMUNITY JUNIOR COLLEGES

PURPOSE

Because each of the various publics served by community junior colleges

is unique, each college campus-district must be analyzed in terms of its

particular pattern of orientation toward adult education and training in

community development. This is necessary for design of the most effec-

tive instructional treatment to publicize specific community development

programs offered in each area. The following research is a simple survey

designed for use at any time by any community junior college; it can

easily be performed by students and faculty on a continuous basis.

Findings are to be used to constantly adjust specific courses and general

publicity for the college.

B. PROcnnRR

1. Sampling should be done by a stratification plan based on the

learning-center rationale developed earlier in this paper. The

learning-center groups are defined and ranked according to their

real or supposed knowledge, attitudes, and interest in tue various

aspects of adult education for community development. Great care

should be exercised in maintaining permanent records of specific

members of each group so that sampling from semester to semester

will become increasingly comprehensive and duplication can be

recognized.
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2. Acquired data should be thoroughly followed up. A master ques-

e
tionnaire should be designed to accomodate all the knowledge,

A

attitudes, and interests of each group surveyed. Retrieval tech-

niques should include efficient use of interviews, telephone

calls, and the nails. Both constructed and open-ended responses

should be utilized. Data can be obtained each semester by a new

group of student researchers and added to the permanent pool of

information so that trends may be plotted and guidance be given

to curriculum planning. The publicity value of this continuing

research also contributes directly to our original objective--

that of publicizing adult education in community development within

appropriate groups.

SAMPLE QUESTIONNAIRE

The questionnaire can be coded for anonymity if advisable. A

general but short questionnaire will be used to obtain descriptions of

junior college learning-center communities and to identify specific sec-

tors of interest. The following sample questions can serve as a starting

point.

1. How many community junior colleges are there within 20-25 miles

of your home or job? (Circle the letter of one choice.)

a. less than 4

b. 4 to 7

c. more than 7

Name as many as you can:

Why aren't you more certain of your answer?



When were you last on a community jun

a. within the last 2 years

b. over 2 years ago

c. never

If a or b which one?

Why?

Was it worth the time an

3. Of the community junio

whom you know, most

a. relatives or c

b. acquaintance

c. don't know

If a or b, de

4. What do yo

a. high

b. tr

any

effort?

lor college campus?

r college students, graduates, or employees

of them are:

lose ftiends

scribe their attitudes regarding junior college.

u think community college

school

ade or business school

C. university

d. other

s this bad?

is most like?

Which should community college be like?

Why?

i444144.,44 4 Z.4 7547.4,4S4544.0041.0, 44.4344,4444414, ,44-4,4-1.44,444.4'*444,r-4.4,,,444.44}4
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Haw much do you think community,colleges charge part-time students

each semester to attend?

a. less than $10

b. $10 to $50

c. more than $50

Can a person work full time on a job avid still be a community college

student?

If so, do you think it could really be of much immediate help to

him in his life?

6. Where have you obtained most of your information about community

college?

a. community college students or employees

b. relatives, friends, co-workers

c. newspapers, magazines, radio, etc,,

Do you think the average person knows much about community college?

Should they be told more?

7. When was the last time you heard, spoke of, or read something about

a community college?

a. within the past month

b. between 1 and 3 months ago

c. over 3 months ago

What was said (or written) about community college at that time?

Was it something good?

Did you feel the information was not necessarily a fact, but an opinion?

Did you agree with it?
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8. Who can attend a community junior college in California?

a. only high school graduates with good grades

b. only high school graduates regardless of grades

c. anyone 18 years of age or older

Do you agree with these limits on who can attend?

How shoUld the limits be changed?

9. How many different subjects (such as art, typing, math, etc.), can

students choose from in a community junior college?

a. less than 75

b. 75 to 125

c. over 125

Is this a proper number?

How many should there be?

List the type(and examples) of courses you think are the best to offer.

10. What types of subject do you think community junior colleges teach

mostly (if they are taught at all)?

a. English, history, art, music, etc.

b. math, physics, chemistry, biology, etc.

c. electronics, nursing, computers, etc.

d. typing, bookkeeping, sales, etc.

Do you agree with this emphasis?

Which should it be instead?a

Why?

11. Where did you find the answers to questions 9 and 10 above?

a. community junior college students or employees
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b. relatives, friends, co-vorkers, etc.

c. newspapers, magazines, radio, television, etc.

Have you seen a catalog of courses offered by a community junior

college?

Why?

Do you remember much of it?

Why?

D. SCORING

Multiple-choice responses should be constructed so that values may be

assigned in terms of how well-informed the respondent is and whether he

tends to be in favor of or against adult education and training in his com-

munity college. A simple addition of items in both categories yields two

raw scores that are converted into stanine scores for each individual.

For example, if an individual exhibits relatively little information,

his stanine for knowledge would reflect a score of perhaps 3. If his

attitude score reveals a stanine of 5, then he is exhibiting indifference

toward adult education and training in community college. Thus the stanine

index for that individual would be 35, where the first digit represents

knowledge and the second, attitude. An extreme example of 99 reveals
Ov

an individual who is fully informed and positively affected toward

adult education and training in community college as the questionnaire

allows him to be.
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KNOWLEDGE: 1 2 3 4 5 6 7 8

least

ATTITUDE:

FINDINGS

most

1 2 3 4 5 6 7 9

negative

STANINE SCALE

positive
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After all questionnaires are retrieved and scored, they will be sorted

according to the specific content areas and learning-center sites estab-

lished earlier in this paper. Means and variances of these groups will

indicate the nature and degree of misinformation and negative affect

extant. A two-digit index number can be derived to indicate the mean

individual for each group and a grand mean for "communities" in the college

campus-district under analysis. It is hypothesized that conditions in

every junior college community will reflect a stanine score of approximately

35, which indicates an uninformed indifference toward adult education and

training in the college. It appears below in distribution form.

NEGATIVE POINT OF
INDIFFERENCE

4: 5

STANINE SCORE
117=35 (3=KNOWLEDGE, .5= ATTITUDE)

POSITIVE

8 9

-

-,[1..rne,777*,,741...



F. RECOMMENDATIONS

Analysis of all individu

communities-of-thought tha

and evaluation of instruc

paper. Be referring ba

structed portions, it

tional objectives and

ly specific target p

pretest of informa

gain when a post-

semesters.

Of course

ment, so that

revision.

G. CONCLU

It m
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als and groups will reveal descriptions of

t are significant to the preparation, execution,

tional treatments described earlier in this

k to the questionnaire, especially the uncon-

is now possible to develop highly specific instruc-

consistent instructional progranm appropriate to high-

opulations. The survey questionnaire, as an appropriate

tion and affect, will be the basis on which to measure

test is administered in equivalent form during subsequent

this instructional product will be under continual develop-

the highest validity can be achieved by empirical test and

st be made clear that projects such as those outlined above are to

be considered research studies only. For this reason they must function

primar

the s

cal

CO

ily as data gathering instruments. Based on inferences drawn from

urvey data, the first research design proposes to develop and empiri-

ly validate instructional products to publicize the community junior

llege in general and adult education and training in community development

n particular. In the second research design, the objective is to k.,asess

public knowledge and attitude in any defined geographical area toward

adult education and training in community development. For both, there-

fore, specific data must be gathered and reported to justify the expenditure

of public funds.



7i0agriiRX.d.liNe,p4102.a..

BIBLIOGRAPHY -30-

Adams, Dewey Allen, An Amiail. of Roles of the Community College in .garLiEtlia
Education in Conjunction with Other Orpnizations Which Provide Education
for Adults. (unpublished Ed.D. dissertation, University of Florida,
Gainesville, Fla., 1966)

Allen, David, dt al., Ealmnpay. Learning nEslugh
aajlea..1,4 Technical Education (UCLA Div. of

Alter, Henry C., Of Messages and Media: alallim
Television. (C.S.L.E.A., Brookline, Nhss:

Multi-media Instruction in
Vocational Educ. 1968)

Ana Learning 122:Public

Boston University, 1968)

American Educational Research Association, Review of Educational Research:
International Developmnt Education, (Vol. XXXVIII No. 30 June 1968)

Arons, Leon and Nhrk A. May, ets. Television and Human Behavior: Tomorrow's
Research in Nhss Communication. (N.Y.: Appleton-Century-Crofts, 1963)

Boettcher, Kenneth D., An Experimental Program Offering Junior College Remedial
English Instruction Simultaneously to High School Seniors and Junior
College Freshmen via Open Circuit Television. Final Report (unpub-
lished paper at American River College, Sacramento, Calif. 1968)

Boss, Richard D., and Roberta Anderson, Community Junior College, A Bibliography,
(Division of Continuing Education, Oregon State System of Higher Edu-
cation, Corvallis, Oregon, 1967)

Bradley, Harry M., et al., A Program for the Educational Enrichment of the
Senior Citizens of Polk County. Final Report. (=published report at
Polk Junior College, Polk County, Florida, 1967)

Brownell, Baker, The College and the Community (New York: Harper and Brothers,
1952)

Carnegie Commission on Educational Television, Public Television: A Program
fed. Action, (New York: Bantam, 1967)

Coleman, James S., The Struggle for Control of Education, (Baltimore, Md:
The Johns Hopkins Univ. Press, 1967)

Dalby, J. Philip, Evening Class Schedules of Large Colleges and Universities,
(unpublished paper at Cuyahoga Community College, Cleveland, Ohio, 1967)

Erickson, Clifford G., and Hyman Chausaw, Chicago's T.V. College: Final Report
of the Three-year Experiment of the Chicago City Junior College in
Offering College Courses via Open Circuit T.V. (unpublished paper at
Chicago City Junior College, Chicago, Ill., 1960)

Erskine, Edward J., Nhcomb Occupational Education Survey, A Citizens Report, 1966--
A Blue Print for Occupational Education in Mhcomb County, Michigan, (unpub-
lished report, MaEcT4WE County Community allege, Warren, Michigan, 1966)



-31-

Essert, Paul L., Creative Leadership of Adult Education (New York: Prentice-

Hall, Inc., 1951)

Farson, Richard E., Self-Directed Groups and Community Mental Health, (Paper

presented at the Annual Meeting of the American Psychologi---Tir Association,

Chicago, Illinois, 1965)

Florida State University, Excellence in Continuing Education (Proceedings of

the Annual Junior College Administrative Teams Institute, Gainesville,

Fla., 1966)

Given, John N., The Attitudes and Opinions of Selected Community Groups

Toward Junior College Education in Los Angeles. (Unpublished Ed.D.

dissertation, UCLA, 1957)

Glaser, Robert, and William W. Ramage, "The Student-Machine Interface in

Instruction," in 1967 Institute of Electronic-Electrical Emilma
International Convention Record, Part 10, 1967.

Meazer, Edmund J.,Jr., ed., American Junior Colleges, (Washington:

American Council on Education, 1963)

Harlacher, Ervin L., Effective Junior College Programs of Community Services:

Rationale, Guidelines, Practices. Occasional Report No. 10, Junior

College Leadership Program (School of Education, UCLA, 1967)

Harlacher, Ervin L., Critical Requirements for the Establishment of Effec-

tive Junior College Programs of Connnitr Services (unpublished

Ed.D. dissertations UCLA, 1965)

Harper, William A., "Haw Community Colleges Are Organized, Started and

Controlled," in Natizmi- Schools, Volume 77, Number 2, Feb. 1966.

Harrington, John Heye, A Critical Analysis of the Relationship of the Student

Newspaper to the-Educational Objectives of the Junior College, (Un-

published Ed.D. dissertation, UCLA., 1959)

Henry, Nelson B., ed., The Public Junior College, 55th Yearbook, National

Society for the Study of Education (Chicago: The University of

ChicagoePress,4975U-

Henry, Nelson, B., ed., Mhss Media and Education: 53rd Yearbook of the

National Stociety for the Study of Education-Part 2 (Chicago:

NSSE, 1954)

Hoffman, George W., Guidelines for the Establishment of Public Community

Colleges in Pennsylvania, (unpublished paper. Pensylvania State

Dept. of Public Instruction, Harrisburg, Penn., 1965)

Hubbard, John M., "An Adult Approach to Adult Education" in California

Teachers Association Journal, Volume 60, Number 4 October 1964.



-32-

Hughes, James M., "In What Shape Is Your Community College?", in American
School and University, Volume 40, Number 6, Feb. 1968.

Hunter, John O., Social Services: A New Program for Disadvantaged Students,
(unpublistia paper at Niagara County Community College, Niagara
Falls, N.Y. 1968)

Johnson, B. Lamar, ed., Systems Approaches to Curriculum and Instruction in
the Open Door College. Report of a National Conference. (UCLA, 1966)

Johnson, B. Lamar, ed., New Directions for Instruction_ia_fteatle.
Report of a National Conference. (Junior College Leadership Program,
UCLA, 1965)

Johnson, B. Lamar, Islands of Innovation, (JUnior College Leadership Program,
UCLA, 1964)

Jones, Bertis L., The HistazoLE=Lty.J.I.eyel2pment in American Universities
with Particular Reference to Four Selected Institutions. (unpublished
Ed.D. dissertation, UCLA, 1961)

Jones, Richard L., An Evaluation of the Effectiveness of the Jordan and,
Lakewood Extension Campus Programs of Long_Aeg...ch_gity_gallem, (un-
published paper at Long Beach City College, Long Beach, California, 1968)

Kallan, Leo E. and William T. Mooney, A Project to Improve Tearning in.
Chemistry at El Camino College by Introducing Chemistry Study Films
nthë Eight Millimeter Cartridge Form four Out-of-class use b Students
(unpublished paper at El Camino College, Los Angeles, Calif. 1965)

Keim, William A., et al., A Survey of Community Services in California Junior
College Districts, 1966-67, (unpublished survey, Calif. Junior College
Assoc., Sacramento, Cilif.,,1967)

Kilpatrick, Gordon, In-service Education with Recommendations Concernin Its
InIplementation in American Junior College (unpublished paper,
School of Education, UCLA, 1967)

Kingsley, G., and Thomas G. Scheller, The Effect of Forced Counseling--
Individual and GroupWith Students Transferrin into the General
Colege on Probation. (Minnesota University, General College,
Minneapolis, Nisimesota, 1966)

Kintzer, Frederic C., "Profile of the Ideal Community Junior College," in
Sollese....e.nd University, Vblume 42, Number 4, Summer 1967.

Ladkey, Katherine, Community Development ThrouellTpiversity_Extension
(Carbondale, Ill: Southern Illinois University, 1960)

Leyden, Ralph C., ed, The Ste hens Colle e House Plan--Ex erimentation and
Evaluation, (unpublished paper at Stephens College, Columbia, Mo., 1966)



-33-

Leyden, Ralph C., Tdn Years of Closed Circuit T.V. at Stephens College.
1955-1965. (unpublished report at Stephens College, Columbia, Mo.,
1966)

Long Beach City College, Open Circuit Television and the nICommnitz_College.
(unpublished paper at Long Beach City College, Long Beach, Calif.,
1968)

Mhrtin, Walter Travis, Jr., Fundamentals Learning Laboratories in Industrial
Education Centers, Technical Institutes and Community Colleges in
North Carolina, (unpUblished Ed.D. dissertation, Duke University,
Durham, North Carolina, 1966)

Merson, Thomas B., Research graining_Inatitute: Principles and Methods of
Applied Research for Junior College Researchers. Final Report.

(Dept. of Education UCLA, 1967)

Meservy, Royal R., Fu lerton Junior College Extended pay, Program. (mapUb-
lished paper at Fullerton Junior College, Fullerton, Calif., 1968)

Meyerson, Miles, Rpport of Research Prc____Aect, to Determine Effect of Mass
arsaaatioa,g1 Macomb County Community College Student Newspaper
12,n Public Image .of the College. (unpublished study Macomb-County

Community College, Warren, Michigan, 1967)

Moore, Richard S. The New Means hy Which Adult Education Will Become an
Agent of Planned Social ,Change in America, (unpublished paper at
Educ. Dept., UCLA, 1968)

Mhrdoff, Virginia F., A Study of Community Opinion Concerning Junior Cc2112fle

Functions, (uniTiblished survey at Napa Junior College, Calif., 1967)

Murphy, Judith, and Ronald Gross, Learning by Television, (Fund for the

Advancement of Education, 14.Y.;1966)

National Education Association, Educational Policies Commission, Strengthening

Community Life: Schools Can Help (Washington: The Association, 054)

National School Public Relations Association. Successful Public Relations

Ideas: Pebbles, (Washington, D.C., 1960)

New York University, Associate in Arts Degree Program for Adults, (School
of Continuing Education, New York University, 1967)

Ohliger, John, Listening Groups: Mass Media in Adult Education, (Center for

the'Study of Liberal Adult Education, BrOanTie, Mass: Boston

University, 1967)

-



-3 4-

Paetz, Carl G., A Comparison of Perceived Educational Values of Community
College Students, Their Parents, and Faculties in Five Oregon Com-
munity Colleges, (unpublished Ed.D. dissertation, School of Educ.,
University of Oregon, Eugene, Oregon, 1966)

Patterson, Don, "Is Your District Ready to Start a Junior College?" in
Nation's Schools, Vol. 74 Number 3 qgrtember 1964.

Price, Carrol S., A Study of Innovations in California Junior College Evening
Divisions, Part 2, (unpublished paper for Chaffey College, Alta Loma,
California, 1966)

Ratner, MUriel, Harrisburg Tri-county Health Manpower Survey Report.
pEelLatIEE. (unpublished survey, Harrisburg Area Community College,
Pa., 1966)

Reiter, John L. Year-round Utilization of College Facilities, Survey: A
Summary Report, (unpublished survey. at Los Angeles City DivisionOf
College and Adult Education, Calif., 1965)

Reynolds, James W., "Community Colleges and Studies of Communities", Junior
College Journal, XXXI, Oct. 1960.

Richards, James M., and Larry A. Braskamp, Who Goes Where to Junior College?
(Research Report No. 20,), (American College Testing Program, Iowa
City, Iowa, 1967)

Roberts, Edward R., A Teacher Aide Curriculum at Rio Hondo Junior College--
I= Implementation, Effectiveness, and Evaluation as Related to Its
lag Within _the Los Nietos School District, (unpublished paper at
Rio Hondo Junior College, Whittier, Calif., 1967)

Ryan, Paul B.,Phy Industry Needs the Junior College, (paper presented at the
Annual Meeting of the American Society for Engineering Education,
Chandler, Arizona, 1967)

Ryska, Rohn W., A Survey of Evening College Counseling Services in California
Junior Colleges, (unpublished paper at Fresno City College, Cali ornia,
1968)

Seay, Maurice P. and Ferris N. Crawford, The Community School and Community
LeilLanarayement, (Lansing, Mich.: Superintendent of Public Instruction,
1954)

Sessions, Virgil D., Video-t4pg--The Greatest Innovation for Junior College
Speec4 Courses Since Chalk, (unpublished paper, U.C.L.A.,

Schramm, Wilbur, Mass Media and National Development, (Stanford Calif:
Stanford University Press, 1964)



-35-

Sheets, Paul H,, "Present Trends and Future Strategies in Adult Education,").,.
Handbook of Adult Education in the United States, Mhlcolm S.Ynowles,
ed., 1960.

Shively, Harold E., Education and Training Survey, City of Beverly,
Commonwealth of Massachusetts, (unpublished study, North Shore
Community College, Beverly, Mhssachusetts, 1967)

Stearns, Harry L., Community Relations and the Public Schools (Englewood
Cliffs, N.J.: Prentice Hall, Inc., 1955)

Stoops, John A., and GuAitaslChar1es W., eds., The Community College in
Higher Education: Report of a Conference, (School of Education,
Lehigh University, Bethlehem, Pa. 1966)

Streloff, Alexander N., Guide to Public Relations for Junior Colleges,
Monograph c-8, (Burlingame, Calif.: South-Western Publishing Co.,
1961)

Swanson, Herbert Z., An Investigation of Institutional Research in the
Junior Colleges of the United States (unpublished Ed.D. dissertation
UCLA, 1965)

Sydnor, Eugene B., et al., Policies, Procedures, and Regulations Governing
the Establishment and Operation of the 1.2.roani of Comprehensive
Junior Colleges in the Commonwealth of Alginia as Authorized 12y the
1966 General Assembly, (unpublished report by Virginia Board of
Community Colleges, Richmond, Virginia, 1966)

Tirrell, John E, The Future: Thinkbelt with Think-Links, Annual Report
1966/19670 Oakland Community College, Highland Lakes, Michigan.

U.S. Dept. of Health, Education and Welfare, The Advisory Council an Voca-
tional Education, Notes.and Working Papers Conce,rning xjag Administration
of Programs Authorized Under Vocational EducationAu sle 1963 Public
Law 88-210, as Amended. Mhrch 1968.

U.S. House of Representatives, Text Dijaa. 16460, Government Printing Office,
1968.

Welch, Timothy, "Sampling and Community Relations" in Junior College Journal,
Volume 36, Number 3, NoveMber 1965.

Wiegman, Robert Re, The Care and Feeding of the Community junior College.
(Proceedings of the Annual junior College Administrative Teams
Institute, Daytona Beach0 Florida, 1967)

Wiens, Jacob H., Planning for Instructional Television, (unpublished paper
at San Mateo College, San Mhteo, Calif., 1966)



-36-

Wilkinson, Robert E. Haw Can Laboratory Training Improve Relationships
Between Advisers and Students in Student Government? A Preliminary
Study of Laboratory Training as Used with the Los Angeles City Col-

lege Student Council. (unpublished paper, School of Education,

UCLA, 1966)

Witherspoon, Fredda D., Group Guidance in Junior College--A Frame of
Reference, (unpublished paper at Forest Park Community College,
St. Louis, Mo., 1967)

Witt, Irving M., and Frank C. Pearce, A Stst of Voter Reaction to a
Combination Bond-Tax Election on Mhrch 26, 1968 (unpublished survey
at San Mateo County Community College, California, 1968)


